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It has long been an accepted responsibility of eéucation to insure stu-

H

kY

dents instruction wh1ch w111 max1m1ze their poteﬁ%ﬁ ﬂ{ To‘continue prégress

toward th1s goal, it is necessgry-that the skills of thHe'teachers be main-

LY

taindd.and improved. : “ .
. !

‘.- For -those providing educatﬁona]?services'to handicabped chi]dren, the

problem is como1icated by several factors . First, fewer new teachers will be

o, '

enter1ng the f1e]d in the next few years than during - any other recent per10d

This 5uggests that thege is and w111 be an increasing proport10n of teachers

A

e

of hand1capped ch11dren who may not be current in the1r approaches to teach1ng

-~ —

-hﬁnd1capped students. Second, s the complicating factor that there has been -

Vd v

- massive expansiontof knowledge in the field of special education in recent .

-

years, which increases the discrepancy betweenithe'fuhctioning level of tea-. -~

¢ Lt o 11 e T .
chers and current."best practices." A few éxamples will suffice. There is
no .question but-that the amount and the quality of new commerical materials
"'b. L

A
‘f-xhave increased very rapidly in re%ent years.  Many of these new materials for

g

instruction, assessment and development are‘avai]ab]eh’but frequently are not

~~ " Y

used.by teachers because 01 the lack of knowledge as to the1r app]1cat1on Also,

there is the 1mpact of techno]ogy upon educat1ona1 programs for hand1capped

\

students, a deve]opment Just beg1nn1ng to be not1ceab1e The 1nf1ux ofemicro-
processors in the schools is one sma]] indicdtion of this deve10p1ng trend.

Another examp]e;wh1ch one can cite is the dlscrepancy betueen research find-

1ngs and current pract1ces in the schoo1s Tbe recent expans1on of facu]tles

at universities and co]]eges has requted in a correspond1ng increase in re-

M P

}
search and the concom1tant‘pr0b]em of trarislating fhag—fesearch into pract1ce

These cond1t1ons, among others, have created a s1tuat10n in wh1ch systemat1c

- S -

f

T

S
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j‘ ' and comprehens1ve staff heve]opment oprrtun1t1es must be made ava1]ab]e to

¢

those who are respons1b]e for the educat1on of hand1capped ch11dren Assess- -

";- (5" ment of specific staff deve]opment needs representsxa_f1rst step in the pro-

. ~ R - E
- cess. )

P R

i o, . . - PR Lo, caZe d o
. Purpose ~No ’ . , RERSS A

. .o . K

“In order oo p]an a comprehensive program of staff deve]opment, it is
£ *

\ necessary,tp know thq staff development needs of. the;poﬁu]ak1on to be served

Th1s study is based upon the prem1se that the besp seurce of that 1nformat10n
s <y
,are those who are most d1rect1y affected. Therefore, the study surveyed per—

Asons réspons1b]e for prov1d1ng direct services to hagd1capped children as‘)
well as. those who are responsible for the adm1n1strat1on of the programs

v \ Y LY
c 5// _ The overall goa] for this act1v1ty was to prov1de a def1 ive statement re-
eﬁ.__,gardmg the M1nnesota statiiw1de inservice ‘needs for personne] in 1oca1 schoo]s

! ~

- who are respons1b]e for providing an educat10n’%o hand1capped ch1}dren In

L

\f—f/”add1t1on, 1t is ant1c1pated that the results of thiss survey will be useful in

1

1 X\ -
planning inservice act1y1t1es for designated specific groups, and for region- \\\
. N ’ N v

. / N, S
wide activities. Local educational upits who have participated in the.study »~ -~
: may also want to use this information ¥or their own planning purposes.
L '- - * N . ’: . ' ' ' " * \ % \
% Method h o T : N
) * ' o *
] The State of’M1nnesota has been divided inté a number of educational re-
\.- -

) g%ons by the state/government. The map in’ Figure' 1 shows “the regions of the;
state as.it has been divided. UntiT recent]y,(each of these regions»mas _
served by a special educationxregidna1 consultant- who provided ]daison'ser:
v1ces between the M1nnesota Department of Educat1on and, the Tocal educat1ona1

/’/ units. These ]oca] un1ts were pr1mar11y\e1ther single schoo] d1str1cts oria

- S . - '/_-:‘_-‘;:3 : -
. . . . E3 . 4 .

N . 5. | L

a
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FIGURE 1: - Minnesota State Education Regions
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group of school” districts thaf had been organized in a cooperative arrangement |
N A - ! . . » ’ ) ) .
to provide special education services.

A )

0r1g1na11y, it was ant1c1pated that the spec1a1 education reg1ona] con-

sultants wou]d be the pr1mary contact in assess1ﬂg }nserv1ce needs However,
in the m1dd1e of the survey ‘process, funding for regional consu1tants was re-
moved and those pos1t1ons ere terminated. This event drasticdlly altered )
the' strateg1es to be used; in particular, the p]anned use of regional consul-
tants uas not poss1b1e / ’ R

\ Therefore, ]oca] educat1on agenc1es, 1uc1ud1ng both s1hg]e schoo] dis-

3

tr1cts and cooperat1vés were se]ected from each region. The questionnaires,
' .
were routed through the director of special educat1on 1n‘the selected agencies

and contact was ma1nta1ned with them in order to max1m1ze the number of re-
turns : -0 “\\\
a7 e

N " Lt \_//
Questionnaires R . . L,

Two.duestionnaires were developed for tise in this study ’@ne was-de-"
s1gned for those who provide d1rect serv1ces to hand1capped studehts and the ,
other was for those who are respons1b]e for the. adm1n1str tion of programs

Direct serv1ce personne] were def1ned as anyone who proyided services "

‘.

directly to hand1capped children, regard]ess of the ro]e they might assume

" in proVviding such services. This group included teachers, psycho]ogists, /

-

A
soc1a] workers, phys1ca1 and "occupational therap1sts and any others who m1ght

- be emp]oyed by the sohoo]s to prov1de such serv1ces .

The quest1onna1re for, direct service personneﬁxlncluded two magor di- f
mensions. The first d1mens1on elicit d information about the cha acter1st1Cs

z
of the respondents. Items were developed which related to the school district,

»

the Tevel at which the respondent was prov1d1ng services, their present position,

(&)
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the Ticenses which they held, and the Ticenses which they desired.

The~second port{on of this 'questionnaire tapped inservice training

4 . - - - ) . . ) -
needs. One item provided the-respondents with nine broad areas of inservice
+ .

- [N

. training. 'Respondents were asked to rank the Hmporténce to themse]ve{ of .
’ . . L e
: these areas of inservice training.- Another item consisted of 28 specific in—/”
. Y \ . . Y .
service training topics. The respondeht% were asked to rate those tgpics jn""

?

terms of their own needs for specifie skill development. o o

. t

' . . . . N . o” £ ..
: The items on this questionnaire weré*drawn from a number of other in-

rooe service training needs assessment instruments. The questionnaire was- field

.

s

A B tested on 70 practicing teachers and was reviewed'by thg principle"inveétigaé

3 : N . RS
| . , . ,
tors of the Upper Midwest Regional Resource Center. Changes were *incorporated

in the instruméht as a result of these activities. The final instfumént,1as-

it was distributed to the respondents, can be found in Appenhix/A..
. , ’ , Eh .

‘The questionnaire for the,administragors was developed in -a somewhat dif- .

feren& manner. The Minnesota ‘Department of Education had.recenf]y_convened
. ” . *

a group of administrators (directors of special education, superintendén{i:~' 5

r ]

training program personnel, ahd régiona] consuﬂtants) who had completed
~ process in which one of the purposes was to deﬁine the skills needed’for ad-

ministering eﬁucationa1‘programs'for,handicapped Children. Those skills formed
the core fobfcs‘ipcorporated into the questignnaire! The questionndire was w
then reviewed by’ practicin choouffdministrators and the principle investiga-
v I . ) <

tory of the Upper Midwest gibna] Re50urce'péhter and 5uggest§d;éhanges were

/ R

incorporated. A copy of the instrument is included in Abpendix B. , ‘
! Fotr the purposes of this study, administrators were defined as any school

. . - . . " - o - . - -
- official who had responsifility for developing, 1mp1ement1ngﬁ“mon1tor1ng, or
: evaluating programs for handicapped students, but whose primary respo%sibﬁ]ity

-
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did not include providing,direct services. «Thjs group consisted of superin-

I

tendents,féentra] office personnél, prjnc1551s, directors of special educd-

-

! tion, and coordinators of rspecial education programs. - é{
. N . : / ° .
s, C RS . L : ’ ) o
4 . ~—
Procédures - | - l S
O S Cop1es of both questionnaires were distributed to directors of special
!
~ educatiop 1n<the se]ected educat1ona1 units. 'They were asked-.to d1str1bute
L N / .
o _~ one copy of-the adm1n1strat1ve quest1onna1re to each of the adm1n1strat0rs in

\
their un1t. For.teachers whos pr1mary ass1gnmept was in a regu]ar e]ementary

~
v

or secondary building or whose primary, ass1gnment was itinerant among bu11d—
. s

-1ngs, the directors were ‘asked:to d1str1bute two copies of thé teacher's

quest1onna1re ,Each of theSe questionnaires had a cover letter on it whichs .

requested the teacher to fill Qut one questionnaire %hemselyes and to distri-

-

& -bute the other questionnaire tJ a regular education teacher in their building.
- . ’ - . . ] . e

In this way, it was possihﬁe't? ohtain‘respOnses-from'regu]ar classroom tea- |

: : .2 P S ’ . :
chers as well as those in {pecial’education. For teachers.who were in more

R}

restrictive fédﬁ]ities, it was requested that afsing]e\copy,of the teacher

quest1onna1re be pr0v1ded “to represent them

L4

D The d1rect0rs were also asked to co]]ect the quest1onna1res and return

’

-them to,the\1nvest1gator for ana]ys1s ‘of the responses;

4

. B : N ’ ‘
L ,), L . : RESULTS ~ S -
Y - . v . \

The resu]ts ofmthe study are presented 1n this sect10n, accord1ng to

the following organization. ° First, the character1st1cs of therd1rect service -
. K . - [ ® ,

N i ) 1 ’ . . . .
respondents are described Secondly, the data on inservice training needs
S

iy

which was obtained from the direct serv1ce sample are described, and third,

L N

(A

10
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, ' TABLE 1:. Level of Primary Responsibi]V€;
LEVEL Tt . NUMBER ~©  ° PERCENT
. - ’ \ - ) .
Pre-kindergarten « () L 77 T
Eiementary . . o (”/'214 o . 53
. s A . .
, . s o . ) . 4
Middle School~” =™ , 47 B
<Junjor-High SZhoo : . 209 18
'f( “Senior High School 168 P 14
. ' . - NN
“Other . . ~ . 51 4
‘ TOTAL 1,166° 100
. " \ h
S x? e ,
AN e
+TABLE 2: ﬁype of Pgsition of Respondents
- ~ 5 ;
POSITION. . T NUMBER PERCENT -
o - & , LT . T
Regular Classtoom ‘\ A . 459 }'ﬂ 39
° Educqb]e'Menté]Ty Retirded R VAR T 10
 Learning'Disabled SN s0r 7 26
- Emotionally Disturbed = - .33 e 3
Visually Handicapped - . | ! 0
‘ £ . “. v ” ) |
. © Hearing Handicappe ) - 14 . 1
‘ ' \ ‘ . 1
(//) Crippled Children voo- 3 0 ..
e - hY . * -
N Trainable Men;a]]y Regarded l . — 44 ' 4
. S\ 3 . .
- Speech Clinician , E , _ 68 6
173 . ) . . ’ T
- Schoeol Psychologist N ' 20 . 2
School Social Worker ) , 18 2
Related Services ‘ o 7 1
! Vocational Educational ' 13 .

. . - ! ) . S

TOTAL, 1,173 «* 100

b=a
o
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roos 4
_fz ; TABLE 3: Licenses Held by Respondents
"LICENSURE AREA . SRR
Educablé Mentally Retarded : &
- Lo ' " o1
) Learning Disabled = 7 L

Emotionally Disturbed

. ' Q. ! e
Visually Disturbed : ;
1 2 L .
s ., Hearing Handicapped’
. Crippléd Children
ey . - . )
“ﬁra{nab]e Men:ally Retarded - ' -
Speech Handicapped ' G I
ET@mentary’ Education
§ 'g_ o §§qondaﬁy»Educétibn
A, - } -
' School Psychologist S
Schog] Social Worker -
Kflzf(phy}_ed., music, etc;)
. Early Childhood .
Vocatdona]/Specié] Needs -
TOTAL
¢ T '
: A .
-4
- 1
; ' -
2 , //
17

u/' 3 .". -
g |
\ N
NUMBER 5
214 .. . ' ’ .
332 - s
. 42 4
“
7 e

6. | 'i:.
11 - A~

97

. 647

274 »//’ __i.‘ ’ “

19

43 - o
46 -

1,78 ‘ I




( | ’ | - : ' 9

an analysis of the training needs of admin1§trators,is presented.

Y

y ~

Characteristics of Difect Service Sample

Responses were rece1ved from 1, 173 direct serv1ce personne] and’271 ad-*

. b

‘ministrators. As one m1ght pred1ct from know]edge of the distribution of spe-
o

1 TN

cial education serv1ces in the schools, the maJor1ty of the teacher respondents
were as;ociated with the elementary SChoo[ (53%). Another 32% were function-/
ing at the secondary 1eve] def.ined to include.both junior and senio; high
schools. The breakdown of the 1eve] at which the respondents were functioning

. ' S 4
. is included in. Tab]e 1. , ’ " n /.

As the 1nformat1on in Table 2 1nd1cates, thetﬁargest single group of re-
spondents wasjﬁgﬁu]ar c]assroom—teachers (39%). However, if one combines a11'
..of the respondents who_were providing d1rect educational serv%ces to hand;—
capped ch11dren, without regard to the category, 44% of the respondents were
teachers of hand1capped children. Another 11% were-personne] who provide -
services, other than'teaching,’in 5upoort,of programs-for the handicapped.

Since it.is apparent”that many teachers hold more than one license, an
attempt Qa%\made to determine the’extent of occurrence of mu]tjp]e licensing.

- The data ianab]é 3‘dndicate that the_1,173_respondents held a_ total of 1,773
Ticenses. When'one combines all of the regu]ar‘classroomulicenses (eJementary
education, secondary eddcation, and K—12),.12010 of the respondents held a
111cense in regular education.  If one subtracts the 459 respondents who are
teach1ng in regular c]assrooms, the data would 1nd1cate that 551 of the 714
special education personne] who responded to the quest1onna1re hold a license

in regular educat1on. This situation is probab]y the most frequent instance



Y
%
.

. 10
~N

o ‘y

~of multiplé 11censure - That some special educat1on licenses 1naM1nnesota re-

. quire regu]ar educat1on 11censure prior to rece1v1ng the special education
G

|
endorsement is probably re]ated to this f1nd1ng.‘ Howeveri&there is also a

C e A . . .
significant group of/gpec1§1 education teachers that has multiple licenses

within speciaT education fields. :
\ R
In an attempt to gather more data relating to the licensure situation, a
R ‘ \ oY . : : )
comparison was ‘made between the licensure .of\individual respondents and the

C - position which they'éUrrently hold.-, The data are presented in Table 4. In
g }" , - .
every direct service area, except for teachers of the visually handicapped,

' there are cqhéiderab]y more respondents who hold 1i9ensure than are teaching

/ - . : ~

in that particular aréa. It could be inferred that these are primarily teach-

* e

ers who hold miitiple licenges and(that.they are 1ﬁke]y to be teaching another

category of handicapped chidd. This hypoethesis tends to be confirmed by the

r

data in the last column of Table 4. Approximately one-third of the teachers

h01d1ng a license to teach educab]e mentally retarded children are teaching <;_ i
J
e1ther tra1nab]e menta]]y retarded or 1earn1ng disabled ch11dren E]even per-

cent of the teachers with licenfure to teach the learning disbled are’teach—

S,

™,
ing éither educable mentally ret@rded or emot1ona11y'd1sturbed~ch1]dren.

Thirty-seven percent of teachers holding a license to teach emotionally dis-
N . turbed are teaching learning disab]ed, and fifty percent of the respondents

- \\\;\\i;th 11censure to teach tra1nab]e mentally retarded students are teach1hg—ed- .
ther educable mentally retarded or 1/arn1ng disabled. | b
" As only licensure areas were dsed in analyzing the data in Table 4, data
7 on programs serving handicapped ch11dren in ear]y childhood programs w@?é not

reported, since Minnesota did not have such a license at the time these data

¢

1

~

SR N
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s - [ ‘ . . l’ * '. N .
' - were collected. Itswas apparent: from_written responses on the questionnaire
this this information wou]d-hot surface in the analysis. However) it was

part1cu1ar]y not1ceab1e in-the data on speech clinicians, s1ncq‘a1m t, one-

‘ fourth of the respondents w1th this 11cen5ure were ~holding pos1t10ns~p2rected

3 \
4

‘ to early childhood. p —— : —

~  Minnesota provides for provisional 1icenges in some .categories of spe-
Sica”

cial education. Such 11censes may be granted when a teacher has comp]eted a

limited number. of co]]ege cred1ts in an apprgNed Ticensure program N1nety-

4

“ .

eight respondents reported ho]d1ng provisional licenses, but even in these .

cases not all wére teaching within_the area in Which the provisiona]>]%cenéesr '
here held. As the data in Table 5 indiéate, the pattern described for the
sample with full 11censure 1s repeated for prov1s1ona1]y licensed teachers, ~
in that the - respohdents who ho]d prov1s1ona] licensure show considerable over-

\
&

'1ap between licensure and funct in the areas of educable menta]]y retarded,

1earn1ng d1sab1]1t1es, emot1ona]]y disturbed, and trainable menta]]y retarded.

¥ * / /;" C
% v
. -
|
! . \
N \ . \/’3 13 \
. (‘/ <
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(TABLE #: Comparison of Licensurg Status With Function. )
..“{ ' , ‘j_ ] - o ' \ , Y
~ ¢ ¢ NMBER WITH NUMBER TEACHING = ce T e
REARFA \ %% LIGENSWRE | IN CATBGORY: ' MOST FREQUENT OTHER CATEGORY*
le Mentally Retarded (EMR) 2 107 © WR (36), ID (33) |
ng Disabled (LD) o 340 ' 280 EMR (24, ED (14)
nally Disturbed (ED) - 4 . 22 "D (15)
1y Handicapped (VH) 4 - 4 --
g Handicapped (HH) ’ S 2 b  ElEd (3), EC (2)
ed Children ** (CC) 6 w0 TR (2), BR (2) |
ble Mentally Retarded -(TMR) - 110 v 42 . BR (44), ID (11).
(sp) - - . . 97 - 68 Other (21) ***
tary Education (E1Ed) ) g 641 .- .29 ID (217), EMR (56)
ary Edication (SecEd) | 212 . - 150 . ID (64), BVR (14)
. ) .
Psychology (S Psy) 19, 19 o= S
Social Workex (SSW) 2 , .2 --- ) A
chy. ed., msic, etc.) (k-14) © 86 35 \ B (17), BR (11)
Childhood (EC)" S R 26 PN (7)
' . - L‘l‘l“’("cv : Ia . .
onal Education (VE) v Y L 4 12 { - BER (15), Regular Education (7)
. . ' . K »"1,‘{“'; i %

e abbréviations indicate the category in which the personnel are teacHing with the nuhbeps in each
tegory in the parentheses. ’ I

e e Lg e 4 ‘
ne of the teachers who reported teaching crippled children indicatga that they held the appropriate

cense.  Such teachers held either an MR or TMR license. _ ) ;

ese were predominantly speech clinicians who were functioning in early childhood/handicapped-p%ograms.
oo ’ . :
v “ . ~ ) |

v
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TABLE 5: Comparfson of Provisional Licensure With Functi(w v/ig \
: . % '
_ ‘NUMBER WITH - . NUMBER TEACHING s . '
URE AREA - . : PROVISIONAL LICENSE - IN CATEGORY MOST FREQUENT OTHER  CATDGORIES
le Mentally Retarded 3 19 , - 10 o ID (5}, Regular Fducation (3) .
f P » —_ T . .
. o 1‘( ‘ - o =
ng Disabilitieg. . g4l : 31 BR (7) - : ot
. / - ‘ : | ,
nally Disturbed _ 24 9 ) " LD (10), Regular Bducation (3)
,\ 8
g Handicapped .3 e 2 LD \1) : \
ly\ Handicapped . 0 ‘ 0 - - -
ble Mentally Ret/ar}ed 11 : 4 7 EMR (5), LD (2) /
N / '-,v
. \
/ y b5 .
. ‘ . (A-w . : ;
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Inservice Training-Needs of Direct Service Personnel
Major Area_s\; '

!

-
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The questionnaire prov1ded an opportunity for the respondents inthe di~

J

Item sev

rect service .sample to provide information Onﬁfhe1r inservice tra1n1ng needs.
.0
-asked t eﬁ:z

g,

n the quest1onna1re listed nine areas%Wh1ch the pan¢1c1pants were
rank from "1", indicating h1ghest need, to "9" 1nd1cat1pg\1owest
need.

P

_The mean ranking for each item is shown in Table b w1th the item of
greatest need at the top of the 1ist and the remaining items in de?cend1ng

order The major areas of concern, for direct serv1ce personne] apéeared to
¥ :

be in designing and implementing appropr1ate educational programs

. Somewhat
below this were behavior managemen% and evaluation of student performance
The reﬁaining areas were very-closely clustered

The mean rankings were also computed according to the position held by
respondentsﬁ
\

The resu]tF are reported in Table 7

‘

It is apparent that for
all of those groups who provi&e direct instructional serV1ces for students,

the magor need was ass1stance n des1gn1ng[and impiementing appropr1ate in-
structional programs

}

i

This is the highest ranked need for all such groups
except the teachers of»the visually handicapped, where it was second*ranked

i
\

\

The second greatest inservice need for each of the groups varied. somewhat,

-

Led.
but the two most common areas were in behavior management and the evaluation
of student performanae.
/

N

School psycho]og1sts and school socjal workers both gave the h1ghest

S
ank1ngs to techn1que5‘of behavior management and second h1ghest to assess-
ent procedures.
o

Related service personne] was. most conce

- mo : 7ned with planning
s using related services and secondly with assessment '

N\

l
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?; ZE:LE 6 Mean Rank1ngs of Inservice Qeeds for
Total Group e
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ITEM CT T MEAN RANK
( . | o _ _
. Design and implementation of-appropriate
{x‘ . educational programs g : ) 3.80
i e Techniques of behavior management - 4.48
Evaluation of student performance - 4.81 '
. Assessment proceddyes for handicapped students 5.13-
Classroom organization-and management - 5.14
, Deve]opment of individual educat1on plgns 5.237 . -
v 4 ot ’
h Deve]op1ng and 1mp1ement1ng 1nstruct1ona] ' .
. support services (Level II) . - 5.34 .
. ( "Screening, identification, and referral of ’
» handicapped student | o 5.36
o . _ ) b )
. ' - ' Planning and use of related services | 5.46
" SO ~ . . ) - . \
. —
? ) * (/
- ) ( ' '
/ -
._1 .
” ! . N
’ N
s
] N , < y -
N /
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. TABLE 7 HMean Rankings of Inservice Needs by Position
1 _ - . 4 oot Inservice Items * . ,{/ ,
' 1 2 3 4 5. 6 v 7 e ) 9
. (‘ : - - bt - ! - - o - -
Teachers _ 5,08 5.88 4.74 4.00 8 4.66 - 5.56 4 13\ 4.100 6.47
> Mentally Retarded SA s 4.46 5.99 3.49 4.29- ° 5.20 5.03" °5.38 5.16
. . . . ! X B
' Disabled o 5.52 '5.22 5.47 =  3.56 [ 5.27 . 5.33 4.62 5.74 3.9%
~ . ' ,
11y Distutbed . ) 6.§Z‘N +4.81 " 4.75 3.6F . 4.9 5.3 4.52 5.21 4.23
' Handicapped 1 8.50 1.00 7.50 7 3.50 4.50 3.50 5.50 * 7.5Q "3.50
Handicapped "6.46 3.52 6.15 Z.SS 3.38 5.54 5,36 6.31 " 4.67°
chilldren 5.33 5.00 7.33 2. Q\J/ .3.66 5.67 4.00 6.33 5.00
e Mehtally Retarded 6.02 4.25 6:2i 2.63\ 4.64 5,50 3.88 ., 4.69 6.81
J 5.20 3.43 5.19 3.34 4.92 ° 5.28 5,45 7.81 4.27
sychclogist . L 4.74 4.05 6.26 6.05 442 5.63 3.58 4.68 5.47
ocial WOrkeiv/—’/_j 4,94 4,50 5.43 °  6.06 5.87 4,93 1.94 g 5.06 ° 6.27
Services ™ 2.85 1.57 5.33° .33 " 3.33 3.60 7.20 8.80~  6.80
al BEducation ° 4.69 4.92.  '4.77 5.31 4.30 5.95 4,62 5.38 \\; 5.84
5.58 4.86 5.087  3.52 4.76 5.52 4.85 5.71 8.06
. 5.35 5.13 5.22 3.79 % 48R 5.46 4.48 5.14 5.35
. . . L )
llowing items were ranked by the respondents and correspond to thQ‘EPmbefs on the table: .
: o ‘ ’ _
Screeniﬂg, identification and referral of handicap students.
Assessment procedures for handicapped students. ‘ ' y
Development of individual educational plans.
Design and implementation of appropriate instructional programs.
Evaluation of student -performance. < 4 .
Planning and usjng relatedngervices. : Co ' , A v .
Techniques of behavior manag&ment. ! | e ’ \ o
Classroom organization. lagement - / - ! ‘ ) .
Develgping and implementing instructional support services (Level II). , : ‘
J | Fo s pq
. ; . ] ., . .

/~ ! -
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Table 8 prov1des-2n ana]ys1s of the inservice needs by rég1oﬁ ‘In every
region thé~R1ghest ranked need was in the design and - 1mp1ementat1on of appro-

.pria;e instructional programs. Most frequentlylgthp-seconQ&highest ranking

was given to techniquesiof behavior management wifﬁ two regions indicating

_ , £
assistance in the evhluation of student pefrformance ds second most urgent need: N

. Vv . ’ v : 4
Lo ’ . ' ' -
for training. : - \///
'

KN A
PN ' -

In summary, with Wegaﬁd to broad areas of inservice training, there {s
considerable consistency across the groups used in this survey and across the
various’regions of the state. The primary needs identified by direct’ service

-

personné] are in the design_and implementation of educational programs,_ﬁechi

P

- . . /

. .niques of behavior management, and the evaluation of student performance.

~

Specific Topics

-

. ' ) o
‘

t Item eight on the questionhaire contained 28 spelific-topics which could

be addressed through igservice training. Respondents were asked to rate their

need fgr-traininq/in each of these specific areas on a scale™f "1" to “g
' . ¢ B

with "5" indicating the greatest need. Mean ratings were computed for each
7'spec1f1c topic and ‘analyzed by pos1t10n and by region.

In Table 9, the mean ratings-for all respondents are reported, in order,

el

from the greatest need tq the least nged. Nine of the top ten “items ‘are con-

/ o
/ ” . , . . .

sistent with the results obtained in /the previou$ section, indicating a need,
for assistance in instructidqa} progéams and methods, management/of behavior,
and' measurement of student characteristics, behavior and academic progress.

4 /

The last column 1n this table shows-which groups expressed the greatest

1

~ need in each top1ca1 area. Pgrusa] of that data fails to reveal any consis-

B

*tent pattern.
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- TABLE 8: Mean Rankings of Inservice Needs
K . \ * ~ .
- . , L
\
Vo INSERVICE ITEMS}®
1- 2 3 4 3
, . . N
4.81 *4.38 5.47 4.06 4.91
B . 4.89 4.45 . 5.69 3.68 " 4.94
o  5.18 5.29 . 5.13 3.62 . 4:81
?;5 | 5.05 | s.16 5.27 » 4.02 4.59
at ,_/)fi/' 5.68  55.17 5.79 - 3.74 4.60
tf: F 5.49 5.27.. 5.00 3.75 4.73
G . 5.53 5.81 - 5.8l 4.11, 4.44 <
H . 5.45 . 5,10 5.11 ,-3.84 4.94

* The following items‘were ranked by the respondents and'correspond
1. Screening, 1dent1f1catlon, and referral of handlcapped~stu
2. Assessment procedures for handlcapped students

3 Development of individual educatlondl,plans. :

4. Design and imp}ementation_bf appropriate inetructional prc
5.. fvaluation of student performance

6. %ﬁzuuxgzi and using related serV1ces

7., Technlques of behavier management.”

8 rClassroom organlaa;aon and management , :

9

Tt services

.. @eveloplng andtlmplementlng 1nst§yctlona1 su
1 . A

- ' "

{ - , : LT / ¢
2!.) N\ o . o
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TABLE 9: Mean Ratings of Inservice Items for Total Group

JLTEM

Developing alternative instructional methods

Designing classrooms ‘for more effective
individualization of instruction

Varlous instructional approaches to curri
cular areas (readlng, mathematlcs, etc.)

Deslgnlng classroons for more effectlve
» behavioral management

. Implementation of various educational manage-
ment systems (qgrouping, peer tutcring, etc.)

Establishing ellglblllty of students for
: spec1a1 educatlon services

Measuring student progress

Measurenent of acadenuc and social ,behavior

in the classroom

Observatxon.technlques as an assessment device
,Pmmg\istratloh and lnterpretatlon of appro-

prlate assessment instruments

Developlng goals and objectives from ,
assessment data

<

o
L
o .

"3

3.

-RATING

-8
.54
.41
37
.31 ©

.24

.23

.23

20

.09

SUB-GROUPS WITH HIGHEST RATINGS *

Ri (3.85), Reg (3.81), TR (3.77),
LD (3.73), HH (3.91), CC (3.66), ED (3.58)

TR (3.70)] Reg (3.70), CC (3.67),

EMR (3.66), ID (3.57), ED (3.50)

Reg (3.71), CC (3.67), EMR (3.67)
ID (3.45), ED (3.27), HH (3.67)

SSW (4.00), T™R (3.72), SPSY (3.50),
Reg (3.49), 1D (3.42), ER (3.33),

CC (4.33), BR (3.42), ID (3.40),
Reg (3.33), HH (3.28), TR (3.28)

Rel (3.57), EMR (3.43), LD (3.42),

CC (3.33), Voc (3.31), SPSY (3.25),

Speech (3. 23)

HE (3.79), BR (3.45), TR (3.45),

Reg (3.37), CC (3.33), Voc (3.30)

SSW (4.00), EMR (3.47), ED (3.39),

Reg (3.31), LD (3.23), HH (3.14)

CC (4.33), HH (3.64), TMR (3.61),

SSW-(3.44), Speech (3.40), Voc. (3.28)

HH (4.29), CC.(4.00), T™R (3.63),

EMR (3.62), Rel (3.57), Voc (3.15)

HH (3.36), SSW (3.33), Voc (3.31),

Reg (3.24), EMR (3.20), SPSY (3.20)

28

o

ED (3.33)

—
0



\\\\\ TABLE 9 cont. ..
. o ’ '

JITEM ’ ) RATING * —_SUB~-GROUPS WITH HIGIEST RATINGS *'
H % ' \
Developing community living skills 3.08 ™R (3.91, Voc (3+54), EMR (3.53),
' HH (3.36), CC (3.33), SSW (3.33) -
Utilizing appropriate special education 03,06 - Rel (3.86), T™R (3.67), SSW (3.50),
personnel to develop more effective programming ' ED (3.27), EMR (3.20), HH (3.14), Reg (3.14)
Knowledge of federal and state regulations 13,03 . SSW (3.50), Rel (3.50), cC (3.33),
? “Voc (3.15), SPSY (3.15), ™R (3.15),
‘ © Reg (3.15)
~ Working with parents of handicapped "2.96 . SSW'(3.94), CC (3.67), TMR (3.34),
students v - Rel (3.29), Speech (3.29), Reg (3.17)
-Understanding of procedural safequards 2.95 SSW (3.33), ™R (3.14), Reg (3.04),
L. ' CC (3.00), EMR (2.95), Speech (2.95)
" Vocational careers/skills adjustment 2.89 Voc (4.15), VH (4.00), ™R (3.74), . |
T : .
Working with parents during screening ° 2.88 SSW (3.72), HH (3.14), Speech (3.12),
and referral BR (3.07), ™R (2.97), Reg {2.93)
Developing educational programs for 2.86 Rel (3.86), ™R (3.61), HH (3.57),
handicapped children Speech (3.54), CC (3.33), EMR (3.09)
Reporting assessment results to parents 2.84 o (j.57), Rel (3.11), Voc (3.00),
and other school personnel . : Reg (2.99), EMR (2.94), T™MR (2.80)"
Recognition of possible signs of handi- 2.83 Reg (3.26), SSW (3.00), Speech (2.81), "
capping conditions 3 ¢« Rel (2.77), SPSY (2.71), EMR & LD (2.52)
Screening procedures for handicapping . 2.83 = Voc (3.86), CC (3.67), SSW (3.00),
conditions EMR (2.94), TR (2.93), Reg (2.92)
Vocational assessment Y 2.83 Voc™ (4.15), ™R (3.77), EMR (3.45),

02

CC (3.33), SSW (3.11), VH (3.00)




TABLE 9 cont...

¢ TITLE . RATING ~ SUB-GRQUPS WITH HIGHEST RATINGS *
Developing vocational programs for 2.82 ™R (3.84), CC (3.67), BMR (3.37),
young handicapped children . Rel (3.14)5 Speech (3.14), SSW (3.06)
Role and functions 6f members of. the 2.79 Voc (3.00), Rel (2.94), SSW (2.90), .
staffing teams 4 ' - . Reg (2.92), EMR (2.87), HH (2.86)
Evaluation of media and materials | 2.75'> | C (3.33), Rel (3.29), BR (2.86),

TR (2.84), Reg (2.80)
Identifying young (pre-school) handi- 2.73 Rel (3.43),Speech (3.39), SSW (3.39),
capped children ' , ' ™R (3.27), HH (3.21), CC (3.00)
Understanding the major components of the - 2.69 Reg (3.21), Voc (3.07), SSW (2.67)

individual educational plan

.

following abbreviations are used in this table: Regular classroam teacher =/Reg; Dducable Mentally
rded = EMR; Learning Disabled = LD; Bwotionally Disturbed = ED; Visually Handicapped = VH; Hearing
icapped ;'HH; Crippled Chilgren = CC; Trainable Mentally Retarded = TMR; Speech Handicapped = Speech;
0l Psychologist = SPSY; School Social Worker = SSW; Related Services = Rei;‘Vocatioqal Education = Voc.

-

o
L]

12
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Mean ratings were then computed for each respondent group included in the

survey. The 10 highest ratéd topics for each group are shown in Table 10.

For each group, the 10 highest rated topics‘were defined as high priority
" topics. Oné topfc surfaced among the high priority topics in 12 of the 13
_groups. EVery group exéept teachers of tﬁe educable mentally retardea-and the
related services féspondents indicated a need for train{ng in use of obéerva— ’
-tion techniques as an agseggmént device. Although this item was the most con-
sistently occurriﬁg aékgés the respondgnt groups, it Qas ranked middle to low

3

in priority in nearly all of the groups}/7The two groups ranking observation

_ ;
in the top three needs were teachers of/crippled children of speech. .

The highest ratéd need for the total group was in developing a]ternative
instructional methods. It was also jated among the high priority topics for

all respondent groups, except teachers of the visually handicabped(and,school

}

i

social workers. | T
%nother topic which appeared in the high priority group for all groups
except regular classroom teachers; school psychologists, and school social
workers was training in administration of“apbrdpriate assessment instruments..
. Another frequently appearing topi§ was related to measuring_studentjpro; '
gress. Only teachers of 1earnin§ disabled, crippled, trainabfe menfa]]y re- N
tarded and related service personnel did not rate this topic as Z high prior-WL

ity item.

Q2




. TABLE

»

POSITION_” ‘ LETTER

Regular Classroom

Fducable Mentally
Retarded

=

=~

A4

5

10: Highest Rated Inservice Needs by Pc

.~

. \
Developing alternative instructional met
Variqus'ihstructional approaches to curr

Designing classrooms for more effective.
instruction (reading, Mathematics, etc

Désigning classrooms for more effective
Measuring student progress‘
Implementation of baridus‘educational ma

Measurement of academic and social behav

Reébgnition of péssible signs of héﬂdica

Developing goals and objectives from ass

\

Observation techniques as an assessment

Developing alternative instructional prc

~Designing classroams for more effective

instruction (reading, mathematics, etc

.Various instructional approaches te..curr

Administration and interpretation of apg

“7 instruments

Developing community living skills
Measurement 6f academic and social behav
Measuring stﬁaent progress |
VocatiOnalfassessﬁeng

Vocational careers/skills adjustment

, Implementation of various educational ma

Establishing eligiblity of students for

o




\ ) TABLE 10 cont..

POSITION o - LETTER B

Learning Disabled Developing alternative instructional meth

i

Designing classrooms’ for more effectlve i

N '(n \\~ instruction

ﬁ:t;

KN : ' '

-~ . K Various instructional aébroaches to curri
0 : besigning classrooms for ,more effective b
D \Eetablishing eligibility for students for
5 N i implementation of vafious educational man
‘ . P Measurement of academic and social behavi
F ' ' Observation technidues as én assessment d
E Adgministration and 1nterpretatlon of appr
e v, i?istruments } -
! ? J ’ Developlng goals and objectlves fraom asse
Q Utilizing approprlate spec1a1 edycation p
effective programming
Bmotionally Disturbed L Develbping alternative instructional meth
M " Designing classroam ﬁor more effective in
instruction ‘

’ N Implementation of various educational man
0 Designing claserOMS for more effective b
) Q Utilizing approprlate spe01a1 educatlon p

: more effective progrmnnlng
K ‘ Various 1nstructlona1 approaches to curri

BB Measurlng squdent progress
E Admln;stratlon and interpretation ‘of appr
' instruments

' IJ 1_Develbping gane and objecti&es from ésse
:363 F Obsefvation techniques-es an assessment d

-

Y




+ Handicapped

Handicapped
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TABLEAO cont. ., &

4

Ry

Vocational careers/skills adjustment

Developing community living skills

Yocational assessment:

Déve oping vocational programé for handicapped chilgdren
Meaburing student progress =
Tp ementation of various eduaa{ional management systems

Admlnlstratlon and interpretation of appropriate assessment
instruments

Observation techniques as an assessment device
Measurement of academic and social behav1or in the classroom
Knowledge of federal and state requlations

Understanding proceduraP safegua;ds

Administration and interpretation of appropriate assessment-.
instruments ’ .

Measuring student progress

Working with parents of handibgbped students

Developing alternative instructional methods

Observation techniques as an assessment device N

Reporting assessment results to parents and other school personnel

Developing educational programs for young handicapped chlldren

Developing community living skills , . _ .

-

Implementation of various educational management systems

Varicus4fhstructional approaches to curricular areas

Vs

W W W L W W W W

[T (O N O A AV ]

=y

.50
.25
.25
.25

.29

.18
.11
1
.64
.57
.57
.36
.29
.29

/

QO
(d®)

e



Children

Mentally

™ =

K

>~ wn

O M o =

=

" Developing vocational programs for handicapped”children
. . ¢ . :

y

TABLE 10'tont.. .

w

Impkementation of various éducational management systems

Observation techniques as an assessment device

Administration and interpretation of appropriate assessment
instruments ;

Screening procedures for handicapping conditions

Various irstructional approaches to curricular areas

“Developing alternative instructional methods

Designing élassrooms for more effective 1nd1v1duallzatlon of
instruction

Utilizing~appropriate special education personnel to develop
more effective programming

Working with parents of handicapped students

Developing community living skills
Developing vocational programs for handlcapped children

Vocatlonal assessment

Developlng alternative instructional methods ~

Voéatiqnal careers/skills adjustment

Utilizing appropriate special education personnel to develop
more effective programming

Designing classroams for more effective behavioral management

Administration and interpretation of appropriate assessment
instruments -

- Observation techniques as an assessment device

Dévelgging educational programs for young handicapped children

e

L Lo L

L Lo Lo W L Lo

RATING

33
.33
.00

.00
.67
.67
Ry

.67

67

.90
.84
7
7
.74
.73

.70
.62

.62
.61

92



sychologist
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TABLE 10 cont...

Developing educational programs for young handicapped children
Identifying young (pre- school) handicapped chlldren

Observation techniques as an assessment dev1ce

Working with parents of handicapped student

Developing alternétive instructional methods _
Establishing eligiblity of students for special education servicés
Measuring student progress .

Working with parents dﬁring screening and referral -

' Deveioping vocational'program§/fQ{ handicapped children

Administration and interpretation‘of approprlate assessment
instruments

‘

Utilizing approprlate special education persg nnel to develop more
effective programming

Implementation of var%ous educational management systems '
Establishing eligibiljty of students for special education services
Measurement of academic and social behavior in the classroom
Developing goals and objectives from assessment data

Knowledge of federal and state requlations

Implementation of various educational m%nagement‘systems

Measuring student progress

Observation techniques as an assessment device

Developing alternative instructional methods

e

RATING

3.54
3.39
3.39
3.29
3.26
3.23
3.13
3.11
3.05

3.04

3.50

3.30
3.25
3.20
3.20
3.15
3.15

3,13

3.10
3.10

[
[

L2
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- TABLE 10 cont....

£ ’ !
4
;’ ‘

Utilizing appropriate spec1a1 education personnel to develop
more effective programming

Measurement of acaderuc and social behavior 1n the classroom
Working with parents of handicapped students

Identifying young'(pre—school)‘handicapped children. "
Working with parents during screening and referral '
Knowledge of federal and state regulations

Observation igphniques‘as an assessment device

Measuring student progress

\
Developing community living skills

Developing goals and objectives from assessment data

Developing educational programs for young handicapped children

Utilizing approprlate special education personnel to develop
more effective programming oo -
Screening procedures for hardicapping conditions ‘

Establishing eligibility of students for spec1a1 educatlon services

Administration and 1nte%pretatlon of approprlate assessment
1nstruments . :

Knswledge of federal and state regulations
Identlfylna yoﬁﬁ?x{pre-school) handicapped children
Evaluatlon of media and materials ,

WOrklng with parents of handicapped students

Administration and interpretation of approprlate assessment
instruments

w W W W W

RATING

4,

4'\
3}
3.
72
.50
.44
35
33
.33

W W W W W

S

00

00

94 |

89

.86
.85

.85
.57
.57

.50
.42
.29
.28
.28

[ Y

(93 +
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_TABLE 10 Cont...

‘Vocational careers/skills adjﬁstment

Vocational -assessment
Developing comunity living skills
Developing alternative instructional methods

Meésuring student progress

- Establishing eligibility of students for special education services

Various instructicnal approaches to curricular areas

Administration and interpretation of appropriate assessment
instnuments

Obsérvation techniques as an assessment device

Knowledge of federal and“state regulations

.

RATING

4.15

3.54
3.46
3.31
3.31
3.23.
3.15

3.15
3.15

e

-1

6¢
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The analysis of these inservice training needs by Minnesota regions can

_,be;foghhwin,IabJﬁsmllpgndh;2:“»NWMHTab1e 11 shows ratings.of all.topics.while— . __

Table 12 shows'the 10 highest rated needs for each region. Three higprrior—
ity needs appeared in the top 10 for all regions: deve]oping"a]ternat%ve in-
structional méthods,(Qg;igning classrooms for more effective individualization

of instruction, and various approaches to curricular areas.

The use of observation techniques as an assessment device was rated high
in a]]'regions except D. Implementation'of various educational ‘management

systems was rated high in all except Regions B and C. While Regions A and C

did not rate the topic of designing classroom for more effective behavioral

management in the top 10, all other regions did. Measuking student progress

was rated high in all regions except A and E. r

Licensure

The fespondénts wers a]sq askeqéif they were i;teresfed in obtain-
ihg licensure in any_category of special gducation. Table_-13-contains—an-analy-
SiS of the respohses to thi; item a;cording to the positions held by the re-

spondents. The greatest demand for licensure programs appear to be in the

. areas of teaching emotionally disfurbed, ]eafning disabled, and-young handi-

7 v
capped children. '
x
The vast majority of those who would like to obtain a license to ‘teach

emotionally disturbed are those presently téaching learning disabled sfudents,'
. . \ - .
although relatively .1arge numbers of regular classroom teachers and teachers of

the educable mentally retarded also expressed such wishes.’

~t

J ) _ /
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TABLE 11: Mean Ratingé\pf Inservice Needs by Mimmesota State Regions

L

ITEM

Recognition of possible signs of -
handicapping conditions

Screening procedures for handi-
capping conditions

Working with parents during screen-  3.09
ing and referral

Establishing eligibility of stu- 3.47 3.{3
dents for special education services

Administration and interpretation 3.44 3.21
of appropriate assessmﬁnt instruments
A}

Observation\techniques as an 3.47 3.37
agsessment device

Role and functions of members of 2.94 2.66
the staffing teams

Reporting assessment results to 2.87 2.71
parents and other school personnel :

_Understanding the major components  2.69 2.62
of the individual educational plan
' \
Developing goals and objectives 3.25 3.06
from assessment data
. )
Various instructional approaches 3.59 0 3.52
to clrricular areas (reading,
mathematics, etc,)

9

I

10

2.95

2.91

2.89

3.2
3.12
3.37
277

2.85

3.09

0 3.52 .

-

REGIoN
D B 3
3.05  2.85  2.65
3.0 2.63 2.8l
3.1 2,80 3.02
3.2 3.08 3.00
2,89 3.8 -3.13
295  3.15  3.19
| \
297 2.86
2.85  2.69 . 2.9
282763273
3.0 313 3.17
3.6 3.80 3.2

3.53

3.07

2.71

2.36

§==10

2.72
2.83
2.80

3.27

3,05
3.18

2.82



ITEM

eveloping alternative instru-
ional methods -

e

3.78

esigning classrooms for more effec- .3.68

1lve individualizationg of instruction

mplementation of various educa-

ional management systems (grouping,

eer, tutoring, etc.) .

esigning classrooms for more
ffective behavioral management

easurement of academic and social
chavior in the glassroom | -
tilizing appropriate special

ducation personnel to develop
ore effective programming

valuation of media and faterials *

orking with parents of handi-
apped students

nowledge of federal and state
equlations K,()

Indefsténding of procedural safe-
uards

3
dentifying young {pre-school )
andicapped children

eveloping educational programs
or young handicapped children *

—

-
)i

3.56

3.22

3.06

3.4

2:37

3.16

3.26

3.00

2.91

3.06

{es]

31

3.7

3.27 ¢

3.41

3.42f

.11

2.83

3.07
3.15
3.08

2.91

3.08

{@]

3.77

3.41

3.23

3.18

3.02

2.73

- 3.04

3.06

2.94

2.86

2.95

REGION

2]

.13

.26
.00
.15
.69 -
.08
.29
13
.03

.97

2.73

3.05

3.11

2.99

2.82

2.96

.67

.83

.98

.87
.47

.06

.76
.58
.47
.36_

46

T

)

.25

.39
24
.08
74
.89
.99
.00
67

.84

2¢



TABLE 11 cont...

TTEM

Developing vocational programs
for young handicapped children

Vocdtional assessment

Vocational careers/skills
adjustment

Developing community 1iving skills

Measuring student progress

81

[

2.97

3.38

3.45

3.34

3.53

e
.

3.23

3.32

3.24

3.45

2.91

2.78

2.81

2.95

3.31

.06

.13

1

12

s ]

2.85

2.90

2.94

2.99

3.22

I3

2.31

2.38

2.69

2.74

2.81

2.98

3.13

£e



TABLE 12: Tpe 107 Highest Mean Ratings of Inservice Needs by Minnesota State Region

ITEM
‘ . \\ . . . ?
Developing alternative instructional methods
Designing classrooms for more effective individualization of instruction

. . . . -
Various instructional approaches to curricular areas
4

Implementation of“various educational management systems
Screening procedu;és for handicapping ¢onditions
F Observation techniques as an assessmg?t device
D . Establishing eligibility of students for special education setvices
Z Develoéing vocational programs for héndicapped children
0 Utilizing appropriate special edﬁcatioh personnel to'develop mcre effective programming
E Admingtration and interpretation of appropriate assessment instruments
M Designing classrooms for more effec£ive individualization of instruction
L Developing alternative instructional methods
K Various instructional approaches to,éurricular areas
B Measuring student progress
P Measurement of academic and social hehavior in the classroom
9 Designing classrooms for‘mqré effective behavioral management

RATING

3.78
3.58
3.59
3.56
3.53
3.47
3.47
3.45
344 7

3.44

3.77
3.71
3.52
345

3.42

143

3.41

M

U
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TABLE 12 cont....

ITEM
Observation techniques as an assessment device
Vocational careers/skills adjustment -
Estéblishing eligibility of students for special .education services

Imblementation of various educational management systems

Developing alternative instructional methods

Various instructional approaches to curricular areas

Designing classrooms for more effective individualization of instruction

Observation techniques as an assessment device
Measuring student progress
Measurement of academic and social behavior in the classroom

Implementation of various educational management systems

Developing cammunity living skills

Vocational assessment

+

Administration and interpretation of appropriate assessment devices
Developing alternative instructional methods
Measuring student progress

Establishing eligibility of students for special education services

Knowledge of federal and state regulations

MEAN

RATING

3.37

3.32

3.77

3.52

3.41

3.37

3.31

3.30

3.24

3.23

301

3.69

3.44

(So]

S€
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TABLE 12 cont...

ITEM
t. L

Designing classrooms for.more effective behavioral management
Various instructional approaches to curricular areas
Developing community living skills

Designing classrooms for more effective individualization of instruction

Working with parents during screening and referral

MEAN
RATING

3.26
3.26
3.23
3.21

3.21

Utilizing appropriate special education personnel to develop more effecitive programming 3.15

Developing alternative instructional methods

Various instructional approaches to curriculdr areas

Designing classrooms for more effective individg;lization of instruction
Implementation of various educationéi management systems &

\ . '
Designing classrooms for more effective behavioral management

Measurement of academic and social behavior in the classroom

Administration and interpretétion of appropriate assessment instruments

Observation techniques as an assessment device (/

: N :
Developing goals and objectives from assessment datan

Vocational careers/skills adjustment

Developing alternative instructional methods

Designing classrooms for more effective individualization of instruction

.
vf

3.92
3.80
376
3.46.
3.35

3.20

3.18

_3.15

3.13

3.13

3.64

3.52

9t

»
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TABLE 12 cont...

ITEM
Designing classrooms for more effective behavioral management
Implementation of various educational management systems

Various instructional approaches to curricular areas’

. Measuring student progress

Measurement of academic and social behavior in the classroom
Observation techniques as an assessment device

Developing goals and objectives from assessment data

Administration and interpretation of appropriate assessment instruments

Designing classrooms for more effective individualization of instruction
Developing altergative instructional methods -

Designing-classrooms for more effective behavioral nanagement. |
Implementation of various educational management systems

Working with parents during screening and referral

Measurement of academic and social behavior in the classroom

o

Measuring student progress

.

Various instructional approaches to curricular areas
Developing goals and objectives from assessment data

Recognition of possible signs of handicapping conditions

“——

RATING

3.46
3.33
3.26

3.22

3.17

- 3.13

3.98
3.87
3.87
3.67
3.53
3.47
3.35

3.31

op}
oo

LE



e o TABLE 12 cont... ,

N
) (o Y
[TM . v . ' MEAN
IITER ITEM 4 RATING
L Developing alternative instructional methods . 3.58
M Designing classroamns for more effective individualization of instructi'on 3.47
b | Designir‘lg‘c].ass_rocms for more‘effective behavioral management 13.39
K | Various instructional approaches Ito curricular areas : ' - - 3.3
D Establishing eligibilit); of students for spgc:'_ial education services 3.2
N Inlpiernentation of various educational mnagétxent systems 3.25
P Measurement of academic and social behavior in the classroom 3.24
F dbservation techniques as an assessment device - . 3.18
3B Measuring student progress ' : 3.13
Q Utilizing appropriate special e;iucation pers‘ormel to develop more effective programming 3.08
. y s
63 ¥
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Those expressing a desire to obtain a license to teach young handicapped
o .
children came primarily from the -ranks of ‘regular classroom teachers and teach-
ers of the learning disabled, although teachers of the mentally retarded (both

educable and prainaﬁ]e) and speech clinicians contributed significant numbers

)
-

as well.
Those who wish to obtain a license to teach learning disabled children

are primarily Feguiar classroom teachers. A substantial number of ‘teachers

, df educable mentally retarded children a]solihgicated such anrintgrest.

“ The regional analysis of the responses to this question are in Table 14.

These data suygest that the ]argeét number of teachérs desiring tb obtain

some type of special education license are in Regions H, C,‘and F. In each

region, the licensure brograms of greatest interest are in teaching emotioﬁé]]y

disturbed, Tearning disabled, and early childhood.

L

65



Educable
Mentally
Retarded
SSroom 15
ntally 7
sabled 56
k|
d
? -
d
ildren -
entally 5
5
hologist -
al -
vice - -
2
3
96
O

ERIC

Aruitoxt provided by Eic:

Learning Emotionaily
Disturbed

Disabled

114

LX}

218

58

4

101

246

Visually
Handicapped

30

14

64

License

llearing
Hand{capped

31

12

22

105

C/

- Crippled
Children

15

M

TABLE 13: Licensure Desired by Posﬁtion Held

Trainable
Mentally
Retarded

34

Speech

24

54

School

School

* Social

Larly

Adaptive .
Physical

“Psychologist  Worker Childhood Education

46

51

129

51

10

22

103

57

41

55

22

32

21

244

K

17

10

81

ov



ole Mentally Retarded (EMR)
ing Disabled (ID)

onally Disturbed (ED)

11y Handicapped (VH) .

g Handicapped (HH) .
edically Handicapped (CH)
ble Mentally Retarded (TR)
1 (Sp)

| Psychology (S Psy)

| Social Worker (SSW)
Childhood EC)

ive Physical Education APE)

Total

TABLE;IZI: Desired Licensure by Region

/

I

(WS
O ‘\L.-) [ee) LW w — (3] — o [\ =N -J (3]

|o

18

21

17

102

(N B Ve BN S o 'S i 'S N =

23

44

13
25

14
2
15
50
20

296

REGION
D E
4 8
8 1
6 28
2
1 5
1 C 2
2 2
1 4
2 4
1 7
8 17
5 5
4 99

I

|1

37
41
16
27
11

10
30
24
47
16

276

10

N O O NN W O o

|

1
81
78
21
38

15

20
46
39
85
23

496

Total

97
218
243

62
105

41

34

54
124
100
242

83

Iy



Summary

This survey of special education personnel and regular classroom teachers
indicates that the greatest need is to make additional training available in
the design and implementation of instructional programs. Several specific
topics emerge from the analysis as high priority topics, whether one analyzes
the daté on the basis of the total group, position held, or region of Fhe

state. Those topics are:

(1) Developing alternative instructional methods .

.. . e el . .
(2) Designing classrooms for more effective individualization of
1nstruction.

Various instructional approaches to curricular areas.

Measuring student progress.

—
(@)}

)
)
(5) Observation techniques as a method of assessment.
) Designing classrooms for more effective behavioral management.
)

(7) . Implementation of various educational management systems.

Beyond these priority topics, which are quite uniform, each region and

~each group displayed enough variability to suggest that the second tier of i

service training needs become mu€R more specific to the group and region.

The desire for licensure programs in special eduiztion is concent¥ated
in a few regions and is primarily focused upon programs, for emotionally dis-
) . i :

turbed, early childhood, and ]éarning disabilities.




Inservice Training Needs of Administrators |

A total of 271 administrators returned the questionnaire. The distribu-
tion of those responds according to their position is given in Table 15. Over

2

60% were principals and another 15% were district administrators.

The mean ratings of inservice needs by adm1n1strators are found in Table
, along with an indication of wh1ch groups of adm1n1strators rated the topic

as greatest need. Needs are listed in order from highest priority to lowest.

Table 17 contains the results of the analysis according to the positions
held by administrators. Only the 10 highest rated items for each group are
given in this table. Table 18 is designed to projide data on the 10 highest
rated items in each region of the state. |

There are a number of items which are rated high by the total group, sev-
eral sub-groups and several regions. These items aré as follows:

(1

(2

) Designing staff deve]opment programs.

)
(3) Alternative models for special needs.

)

)

)

Evaluating instructional programs.

~

(
(
(6

Procedures for assuring.quality programs.

(82

Ascessing staff development needs.

Supervision and evaluation of special education personnel.

!
|
i



TABLE 15: Administrative Positions Held by Respondents

n

POSITION

Superintendent

Central Office Administrator
Elementary Principal
Secondary Principal

Special Education Director

,/

Spécial Education Coordinator

/
/

/

/

" Other

TOTAL

NUMBER

27
15
82
90
16
21

20

271

?72

PERCENT

10

30

33

44



TABLE 16: Mean Ratings of Inservice Needs by Administrators

ITEM
Designing staff development programs
Fvaluating instructional programs
Alternative models for special needs
Procedure$ for assuring quality programs
Assessing staff development needs
Conflicf management and resolution

Supervision and evaluation of special
education personnel

Creating least restrictive alternatives
Camunication strategies

Program developnent‘strategies

Evaluéting management services

Current case law in special education
Effective management of related services
Goal development

Administrative models in special educatidn

School-community relationships

73

TOTAL GROUP

MEAN RATING

3.39
3.37
3.29
3.18

3.18

3.09
3.06
2.99
2.99
2.92
2.91

2.87

PIGI'EST MEANS FOR SUB-GROUPS *

sﬁn (3.75), CO (3.73), SEC (3.57), EP (3.44)
SED (4.00), SEC (3.57), €O (3.53), SP (3.41)
SED (3.63), S (3.56), EP (3.41), SP (3.23)
SED (3.62), SEC (3.62), CO (3.53), S (3.41)
SP (3.36), SEC (3.33), CO (3.33), S:(3.19)
SED (3.86), SEC (3-63), CO (3.40, EP (3.31)

SED (3.63), SBEC (3.50), S (3.30, SP (3.27),
EP (3.05)

0 (3.27), S (3.15), SED (3.12), EP (3.10)

SED (3.56), SEC (3.38), SP (3.04), S (3.04)
SED (3.31), SEC (3.10), S (3.10), CO (3.00)
CO (3.40), SEC (3.40), SED (3.19), S (2.9
SEC (3.29), S (3.26), EP (3.11), SED (3.06)
SED (3.75i, SFC (3.05), CO (3.00), EP (2.95)
CO (3.13), SED (3.06), SEC (3.04), S (2.96)
SEC (3.86), SED (3.31), EP (2.84), CO (2.80)

~
o

S (3.00), sp (2.93), SEC (2.90, SED (2.87).

>

?~..

IeS



TABLE 16 cont... ¢

TOTAL" GROUP

ITEM MEAN RATING HIGHEST MEANS T'OR SUB-GROUPS *°
Fvaluating child-study syét@ng/f , ) 2.62 | S (3.00), SP (2.89), SED (2.88), SEC (2.86)
Management information éystems ) ' 2.78 SED (3.50), SEC (3.29), Q0 (3.13), EP (2.70)
Speciél education financing 2.7 ’ .S (3.52), SED (2.94), CO (2.93)
Due process and school expulsion 2.69 EP (2.94), SED (2.87), SEC (2.67), S (2.56)
Compliance management _ | 2.68 | EP (2.91), SEC (2.86), S (2.67), CO (2.67)
Agencies and organizations serving the 2.67 S (3.19), EP (2.82), SP (2.79
handicapped
Assessing personnel needs in special education 2.65, S (3.03), SP (2.77)
Data privacy ' _2.60 SED (3.25), CO (3.00), S (2.78)
Technology for conducting meetings 2.54 SEC (2.95), CO (2.93), SED (2.75), ED (2.64)
Recruiting and assigning special education 2,22 SP (2.45), S (2.41)
personnel '

Wing abbreviations are used in this table: superintendent = S; central office administrator = CO;
ry principal = EP; secondary principal = SP; special education director = SED; special education

tor = SEC. \

N
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Superintendents

Item .

W - Alternative
models for
special
nceds Students

Spectal
edycation
financing

Designing
staff
development
prograns

Procedures for
assuring
quality
programs

Supervisfon &
evaludtion of
speclal
edycatinn
personnel

Current case
law In
spacial
ecycation

Evaluating
fastructional
programs

Agencles and
organizations
serving the
handicapped

Assassing
staff
devélupment
necds

Program

" development
strategies

O

ERIC

Aruitoxt provided by Eic:

Rating

3.56

5

.42

3.4

3.30

3.26

3.2)

3.19

3.1¢

>
®

r-
]

Cs
]

-
L

x
‘'

Central office
Personnel

Designing
staff
development
programs

Procedures
for assuring
quality
programs

Evaluating
fnstructive
programs

Conflict
management
and
resolut{on

Evaluating
management
services

Assessing
staffr
development
needs

Creatirg
least
restrictive
alternatives

Goal
development

Hanagement
information
systems

Alternative
models for
speclal needs
students

3.1

3,53

3.53

3.40

3.0

3.

an

3.07

TEN HIGHEST RATED ITEMS BY GROUPS OF ADMINISTRATORS

Elementary
Principals

Rating Item ‘

K - Designing
staff
deve 1opment
pngerS

Evaluating
fastructional
programs

Procedures for
assuring
quality
programs

Conflict
management
and :
resolution

Assessing
staff
develapment
nceds

Current case
law in
special
education

Creating
Teast
restrictive
alternstives

Supcrvision &
cvaluatiyn of

3,44

1.y

N

n

3.05

special education

personnel

Progran
development
strategies

Due process
and school
expulsion

2.99

2.94

Rating Item

N -

>
]

C
]

o
]

=
]

»
.

=
1

-
]

(2]
)

”lCrcallng

TARIE 17

Secondary
Principals

/

Evaluating 3.4)
{nstructional

programs

Designing 3.40
staff -
development
programs
Assessing .36
staff

development

needs

Supervision and 3.27
evaluation of
sprcial education
personnel
Aternative 3.23
models for

special needs
students

Procedures for
assuring
quality

programs

Comnunication

3.4
strategles ‘

Conflict 3.02
management

& resolution

least
restrictive
alternative
School-commu~ 2.93
nity relation-

ships

Ratfng

Directors Coordinators
Item Rating Item Ratfng
- Evaluating 4,00 F - Admintstrative » 3.086
fnstructional * models in
programs special
education
1 - Conflict 3.86 | 1 - Conflict 3.63
management management
and and
resolution resolution
Q- Effective 3.75| X - Procedures for 3.62
management of assuring
related quallty
services programs
K ~ Designing 3.75 | K - Evaluating 3.5
staff {nstructiom!
development programs
programs
X - Procedures for 3.63 | K - Designing 3.8
assuring staff
quality development
programs programs
W~ Alternative  3.63 | C - Supervision & 3.50
models for evaluation of
special needs special education
students personnel
C ~ Supervision & 3.63 |L - Evaluating 3.40
evaluation of . ‘management
special education services
personnel
H ~ Commynication 3.56 | H - Communication 3.38
strategles stragegies
U - Management 3.50 | U - Management 3.29
fnformation {nformatfion ]
systems systems i
F - Adninistrative 3.31 [P - Current case  3.29 .
models {n Jaw in .
special.education special education
R - Program kR
development
strategies

Special Education

’_,ga"

Special Education
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TABLE 18: Highest Rated Inservice Needs by Administrators by Region

ITEM | Ny T MEAN
REGION  LETTFR _ : ITEM A - RATING
A X Procedures for assuring quality programs ’ ‘ : 3.67
N Evaluating instructional programs | ~3.58
K ', Designing staff development programs g : ' : . - 3.51
O G School-~community relations | 3.48h
H Communication strategies ‘ S L 3.48
T Creating least restrictive altgrnatives . g o h 3.45
S Agencies and organizations sérving the haﬁdicapped ’ 3.38
C ~ Supervision and evaluation jof speéiai éducatiop persohnel . i 3.64
J / Assessing staff develb nt needs o | 3.67
W Alternative ﬁndels for special needs students ‘f . 3.24
; l ‘ .
B I Conflict management and resolution \ - o . 4.25
P . Current case law in special education ' o 4.20
v Compliance management | " ' 4.00;
X © Procedures for assuring quality-prqgrans ‘ | - 4.00
N Evaluating instructional programs L - 3.75
. E Due process and school expulsion | ‘v 3.40

R Program dévelopment strategies 3.25




oN

ITEM -
LETTER

U

%

J

TABLE 18 cont...

T
Creating least Festrictive alternatives
Management i+ ition svstems

Alternativc * for spécial needs student

Assessing staff develcpment needs

Evalugting instructional programs

Designing staffgéévelognent programs

Procedures for assuring quality programs

Supervision and evaluation of special education persornel
Alternative models for special needs students

Creating least restrictive alternatives

School-community relations

Evaluating management services

Goal development

Designing staff develggnent programs‘

Assessing staff development needs

Alternative models for special necds students

Current case law in special education

Supervision and evaluation of special education personnel

Program development strategics

MEAN
RATING

3.25

3.25

3.53
3.39
3.38
3.32
3.23
3.00
2.98

2.97

3.40
3.33

3.13

6v

81
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ITEM
LETTER

T

X

TABLE 18 cont...

ITEM
Creatiﬁg least restrictive alternatives
Procedures for assuring quality programs
Evaluating management services

Conflict ‘management and resolution

Evaluating in;tructional programs

Designing staff development programs

Alternative models for special needs students

Coﬁflict management and resolution

Supervision and evaluation of special education personnel
Current case law in special educatiOn

Assessing staff development needs

Communication strategies

Program development strategies

Agencies and organizations serving the handicapped

‘Alternative models for special needs students

Evaluating instructional programs
Supervision and evaluation of special education personnel

Designing staff development programs

™_Conflict management «nd resolution

RATING
3.00
3.00
2193

2.80

3.43
3.32
3.28
3.24
3.24

3.10

3,00

2,97
2.97

2.97

3.43
3.30
3.29
3,26

3.24

o
()



ITEM
LETTER

TABLE 18 cant...

ITEM
Procedures for assuring quality programs
Assessing staff development needs
Currer:t case law in special education
Evaluating management .services

Cammunication strategies

Designiné staff development programs )

~ Procedures for assuring quality programs

Evaluating instructional programs
.
Supervision and evaluation of special education personnel

Administrative models in special education

Assessing staff development needs

LI

"Program development strategies

Alternative models for special needs students
Conflict management and resolution

Communication strategies

Designing staff development programs
. V\\_//_—’—- i
Alternative models for special needs students

Procedures for assuring quality programs

Special education financing

R

MEAN
RATING

3.04

2.98

2.95

< 3.91

3.91.

3.82

3.63

3.63

3.45

3.27

3.18

3.59

3.56

1S
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TABLE 18 cont...

: ITEM
l\ssessing‘staff development needs
Conflict management and resolution
Creating least restrictive alternatives

Program development strategies

Evaluating management services

Communication strategies

MEAN
RATING

3.31
3.28
3.27

3.08

3.07

3.06

0
N
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Conclusions and Recommendations

Conclusions:

This survey assessed special education related staff development needs in

the state of Minnesota by sampling public school personnel,who are providing

educational services to handicapped students. The data obtained suggest the

following conclusions:

(1)

As might be predicted from the known distribution of servjcg;»tqw__”~‘w
hQndicapped students, the méjo;ity of the';égbéﬁaéﬁfﬁ Qére em-
ployed-* : the elementary schools.

There are a large number of teachers in the sampie who hold 1i-
censes in several categories of special education, particularly
among teachérs serving mi]&]y handicapped students. This find-
ing has implications for licensure and employment policies, -
suggesting that a combined, non-categorical license for mi]d]y

handicapped mnay be desirable. Functionally, such a license is

now being earned "the hard ‘way" by many teacHers, presumably |

because it fulfills a local school system need.
The~ma50r area in which direct service personnel indicate-a need
for further training is in the design and implementation of ap-
propriate educational programs.
More specifically, direct service personnel indicate training .

' ' ‘ v

needs in curricular adaptation, individualizing instruction,

behavior management, educational management, and assessment of .

students. ' . ////

-~

o
Co
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(5) While there is considerable consistency on major training needs
for direct service personnel, there is also diversity when the

needs are analyzed by categories of teacher and by region of the
/.

1

state.
(6) Administrators tend to have needs which focus on staff develop-
ment, supervisioﬁ, and evaluation of both staff and programs.
(7) As with the direct service personnel, administrators also appear
. to show consistency with regard to major needs, but also some

diversity when analyzed by position and by region.

Recommandations:

Based on the frequency with which certain staff development needs sur-
faced in both the direct service and administrator samples, there are some
training needs, listed in Tab]g lé; which cdu]d and probably should be add-
ressed on a broad basis in order to assure full opportunity for school person-
nel to obtain the training for which they express a need.

A1l of the topics~rated as high priority needs are cu?rent]y taught in
stan&ard profeésiona] education ccourse offerings at most of the colleges and
university of Minnesota. However, ﬁpr a variety of reasons related toracces-
sibiTity, cost effectiveness of those offerihgs and content that is not always
" focused on current staff needs, the existing delivery system does not adequate-
ly meshlwith‘staff development realities.

It is poésib]e that renewed efforts at statewide cooperation and coordina-
tion among training institutions would confribute to improvements in the deliv-
ery of inservice training. While pdfentia]]y useful, such coordination'would
be of Tittle moment unless the separate institutions- also beganh to make crea-

tive additions to their present methods of packaging and delivering inservice

89



5)

6)

7)

TABLE 19: Statewide Inservice Needs

DIRBCT SERVICE PERSONNEL

Developing alternative instructjonal methods

Designing classrooms for more effective
individualization of instructiop

Various instructional approaches to curricular
areas

Designing classroams for more effective
behavioral management

Implementation of various educational
management systems

Measuring student progress

Observation techniques as an asgeSsment
device

-
S

(S

ADMINISTRATORS

(1) Designing staff development programs

~ (2) Evaluating instructional programs

(3) Alternative models for special needs
(4) Procedures for assuring quality programs
(5) Assessing staff development needs

(6) Supervision and evaluation of special
education personnel

5SS



tréining to educators. That is, the mechanisms for delivering knowledge and
skills must be addressed. Additional means of delivery will have to be exper-

imented with, if substantial progress of filling the identified needs is to be

accomplished. \

Among the 1ikely possibilities Ere highly focused one-day workshops that
combine theory, demonstration, and p\actice of the new ski]]. In such work-
shops, or other offerings, the use oj\video—taped demonstrations, simulations
that challenge the étudent, micro—comawter packages fhét develop specific
skil** . ! similar means o de1iverin§ infdrmation are wé]] within reach.
Focu Gificity, practicality, and Hands—on practice appear important to

|

any suci foorts:

Special education programs in M%nneiota aréwreﬁmbursed on alCategorica1.
hasis. As a result, college training programs are designed to meet the needs
of gjrect service personnel in each of th? categorical afeas. Unless and un-
til that is changed, one method of providﬂng for tHe diversity of needs 1is in-
service 0ffef1ngs~based upon those cztegorical diviéions. Table 20 contains

a listing of the high priority topics for/e ch categorical group. Those needs
may not be fd11y addressed through a system |based only‘on functional needs
without regard to category'of handicap, but much overlap is quite 6bvious. f
Table 21 containé the spe;ific topics rafed‘ s high priority by administrators
for each group. Thesé needs could Be addresl .

ed through cooperative efforts,
L institutions in the state uti-

if the state education agency and the trainin
lized the unique resources available to each.\

Several problems are inherent in this apﬁrdach. First, without careful
monitoring and cooperation, there can be no asgurance that all areas of need

!
would be systematically addressed. Second, geographical considerations may

3z
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/ ~

prevent many of those who desire such tqéihing from participating, unless the
training fnstitutioné develop more creative celivery syétew:jas commented on
above.

~One possibility is to approch thg training endeéyor on a'regional basis
with leadership from an agency which can servé the entire state. Utilizing
the resources of the training institutions and other agehéies; training pa;k-
agés‘could be develcped cooperatively ard then de]ivéfed by colleges on a re-
gional basis. The regional trainihg needs, which"couid provide the basis for

the development of inservice traininé at ths/fegiona1 level, are found in

Table 22.

(..-.-—"‘
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. TABLE 20: Insgrvifce Topics -~ Direct Se'rvice Persohne] by Groups

, (IR . '.‘ .
\ - ‘ ¢
" REGULAR CLASSROOM TEACHERS

Recognltlon of p0551b1e SLgns of handlcapplng
condltlon%

P

* Developing goalg and objectlves from assefs-
mcnt data

L)

Measurement of academic and social behavior *
in the classroan ’ '

- TEACHERS OF LEARNING DISABLED n"

Establishing ellglbly&ty of students for -
spec1a1 educatlon serv1ces

i

Administration and 1nterpretatlon of appro-
| prlate assessment instruments
! N
Developlng goals and objectlves from assess—
ment 1nstruments ' -

- . \
I T .

Measuré@ent of academic and social’ behavior
in the classroom /

Utilizing approéfiate special education
personnel to develop more effective programming
. . !

- . {

.o d“" t : \

..\

N
|

Ty

1

A

TEACHERS OF . EDUCABLE .MENTALLY RETARDED

(1) Establishing ellglblllty of studonts for =
sppc1a1 education services ‘ »

(2) Admlnlstratlon and 1nterpretatlon of approprlate
assessment instruments Lo

r
»

H(3) Measurement of academlc and social behav10r
\1n the classroom v

- (4) Vocational assessment

(5) Voéationay careers/skillgadjustment,.

. . z

~'(6) Developing community living skills

TEACHERS OF EMOTTONALLY dﬁTURBED

L}

(1) Administration and 1nterpretatibn of approprlate
assessient 1nstruments

, (24 Developlng goals and objectlves from assessment /

data
(3) Utilizing appropriate‘special educafibn'personneb
to develop more effective programming *



v oo ! s * » . T

\ o ] * TABLE 20 cont... g

TEACHERS OF VISUALLY I'U\NDICRPPI'/ AR . TEACHERS OF [EARING IIANDI(,APPL

AR :
) l\dmlnlstratlon and 1nte1pretatlon of approprlatc o (1) l\dnumstratlo\l and i terprotatjon of a 3propr1dte

.assesésrrent }nstruments assessn?ent ) 1nstmments i
. . ’ . s LY
A / J AT, : \

)) Measurement of academic and soglal behavior (2) chor\tmg assesswent results to parents and . ' -
in the classroom Coye ‘ - other school - .pérsonnel Lo
‘\ - 1Y ' * L te

3) Knowledge of feéeral and state requlatlons ' 5.13) Wcrking ‘with 3arents of handlcapped students

) s . y '

1) Understandlng procedural safoguards . Developtng edutatlonal programs fox hdnfi'lf‘apped
- - children
) T )oveloplng vocational programs for handicapped | ‘ c N
. cmldren : L s (5) Developing camunity Iiving skills
. C oy . R e 7 ' a . .
) Vocatlonal assessment v n ) , » o _ , s ‘ . o
K : /| - . 1 ' . ’ ’ *
7)_yocatlona'1 car_eers/skill adjustment- ' J AT . oo
\, . H A ﬁ 3 . . ! ’ ’ ‘J.
) Developlncjf-ccnmunlty 11v1ng s‘<1lls , o ’ /\ .
\ . TRACHERS OF cmppm;n CHILBREN S TEACHERS OF TRAINABLE MENTALLY RETARDED \*‘
- Screénlng procedures for handicapping cond'itigns ( ) Admnlstratlon and 1nterpretatlon of approprlate ;“
T ’ assessment 1nstruments
') Adnunlstratlon and interpretation of appro— s O
5 priate assessment instruments ' ‘ °y De\(eloplng educatlonal programs for handl—

T w

: 4 capped children U .
)- UtlllZln(j apprgprlate educa ional personnel . ) T
“to develop n16re éffective programmmg L (3) Developing vocatondl programs for handi- —
;| capped children » . C
‘) WOL’klng w1th parent-s of handlcapped students ) . - : '
- +(4) Vocational assessment
) Developing vocational programs for handlcapped : e B o
students | . . C (5} Vocational careers/skill adjustment . -
o - - , ! g £ R ) »

. o o - (6) Developing community 1-fving skills
B B . . ¢ B

r T
T




)

) l\dmlmstratron and lnterpretatﬂon of appro-

. capped ¢hildren

'
4 T

- a

. f -
SPEECH CLINICIANS Ve
fstablrshrng Cllgl;i.lllty Qf studonts for

A
special education services ¥ .
' i . \

prra te assesshent instrupents

) '

4

horkmq‘(wrth parents duriny screonlng and
rtf\errall . , . ) Lo G .
Identrfyrng young (pro school) handrcappcd ‘
chrldren

g

]
1

@veloprng educational programs for handi-

ot
-

Developing vocatronal programs for handi-*
capped students e !

b : : ’

° scHooL SOCIAL WORKERS - ! EA

e

I\Jorklng wrth @areqt&durlng screening e(’ d
referral g

2 AY

ment data R

A

Measurenent of academic and socral behavgor
in the claserOm

1
-

Ivorklng with parents of handrcapped students
"Knowledge of federal and state regulatlons

Identifying young (pre school) handrcapped
chleren

Developrng commun-ity living. skills " \ :

VAV

\

Q’) -7

Developlng goals and ob]ec(tlves from assess- -

p
TABLE 20 cont.’,.

W

(1) Establishing eligibility of students for

SCHOQL PSYCHOLOGISTS

. spetcial education services

W'

(2)! Dcveloprng goals and objectives from assess—

ment data

»

§
(3) Measurement pf academic and Soctal behavror in
the classroom

'€

~.(£4) Knowledgeable of £

B3

1

RELATED SERVICES

&/

'

prlate assessment instruments

(3) Utilizing approprlate special educatlon personngl
to develop more gffectivé programnlng

S

4

(4) Evaluation of media and materials

I

and state regulatjons

Pre

: i ~ .
). Screening procedure;! for handrcapplng ‘conditions

\

“('2‘ Admlnrstratlon and, lnterpretatron of appro-\

N

]

(5) Working with parents of 1ar@,1capped students

(6) Knowledge of foderal a% state regulatrons

(7) Identlfymg young (pre-schools) handrcapped- children i

(8) Developlng educatronal programs for handlcapped g

chi ldren

. \\ N

s
5

-~

R

,d-’
&

H

y
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) TABLE 20 cont..

‘ -'[’E.»’\CI lFl.?S or° VOCATTONAL !"-‘DUC/\'I'ION
. _. 13 )
(1) Ystabll shing ollglknllty of studonts for
"special cducatlon sew1ccs ' 4
. ? .
(2) Adnunlstratlon and 1ntLr~pLg,teltion. of appropriate
rassessment 1nstruments . \ ) :

LN

(3) I\nowlodge of federal and statc rogulatlons
]

(.4) Vocational assessment o \

3 \

-

(5) Vdca tlona1~ careers/ skil 1 devc‘lopment
., .

(6-),Develop1ng cmmunlt}"llving skills

- A

.
L4
.
N ca - - - M 3
’_ N, T .
. ’ . -, - - . . . -
A e®

o : \
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. ) TABLE,él:‘-' Ins.er\,/ice.Topics For Adlhinistrc}t'ors by
- o A o : Ta e . Y i . - :

o r.

we T
SUPERINTENDENT'f~6,

X

< (1) Program de(?elopmont strategle%

-

(1) Créatil

- ;(:2° Special oducatlon flnancmg J ) _ S (2): Evalua
(39 Current case law 1n'specia-1d~ education". T3 )/Goaf de
{ \.) Agenc1es and organlzatl‘ons Servmg thd handlcapped (' 4)'Manager
Lo ELEMENTARY pRINPIPA;: | ;'" ' I
f . (1, Creatlng least restrlcmve alternatlves i (1) Cre‘/ftir
(2) Program ‘@éveldpment strategles . K ) (2)"’Cgm-1u.nj
' (3_ Gurrent’ case law_in "specia-l‘“:édhcation : Lol (3) School
‘ I(Z).I'Due proé:é;s -and school ;xpu151on " C
. DIRBCTOR OF sbrCIAL & EDEJC@TION. ) “( o (\ﬂ
t - (1) thrgnunicati:bn fst{ategnie's Lo (. ) (1) frauni
i oo (2) Program de%zézlopmént; strategies - (2) Miﬁager
. LIEN
) (3) Effective’management of related sérv-ic'e. , B (3.) Adl’llnl‘
- ' (4) Management information, systems - . (4) Evaluat
(5) Adrri:inist.:rative Me1§ in ;pecial edﬁc_aition ‘ ‘ (5 Cug‘rent

’ 101‘ ‘ .‘.=."°




(1)_-Istablmhmg Oll@lblllt} of students for

DIRECT SERVICE

N

TABLE 22:

PERSONNIT .

special o umt ion HOI'VlCL‘

.

(2.) f\(hmm%

[

~

'\w‘

-

4

]

€ : ' ‘ - .

Ihservice Topics by Regton : Lo
) ’ 'S . . ) -

(3) Suroomnq procedures for Jmnduhp ung

conditions

(4) ‘/ocht%onaf careerq/skill adjustm"ntx

- ¢

)
-

.

ration and mto,r_pwtatlon of apg )x,o-
: pnat/l asses sment instrument

)

b

\/.

(5) Utilizing apptoprlatt spec1a1 cducaj:mn pers onnel

to develop pore.effective progmnmng

special educat

(1) Fstabllahlng eluz

»

&

it

2

P

1b111ty of s$tudents for

servichs

A
- R
(2) Vocational careers/-skill adj s%nt

(3) Screening procedures for han

-

c}icappéd ‘students

N

()

. (2)

(3)

3)

(4)

(5)

(6)

(7)

Creating: 1oasl: restrictive alternatives - 7
) . A

Cammunication strategies

Ld
. ' . N i ( .
Agencics and organizations scrving the
handicapped :
. L0
) ! &

.
s : % Y

d : v

Conflict management and resolutlon .
€ a

Creating® 'ieast ;restrlctwe!altcmatlves )

[}

}>'rograrn_ deval opment s'trate'gies (/ R {

. . 7
Current case law in special cducatiaf

) . - Voo
Compliance management D
. . ;
Due process and school- expulsion .
Management information systems

.
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(1)"

/ 4 ) ’ N (Mra;/
3 . T

) DIRECI‘ S*E:RVICE PERSONNEL -

b
Measurement of academic and sOCial behaVior in
the classroom

9

Administration and interpretation of appro- “

Priate assessment instruments

_ Developing camunity 1iving skills e

Developing cammunity*living skills
\/ocat"ional assessment S
\ N

(Establishing eligibility of students for

¥ special education services

Knowledge of fec_]eral and state regulations

,‘h .

—~

Working with parents during screening and
referral : &

Utilizing ppropriate specyal education »
persomnel t deVeloo more effective programning

,4

~

Measurement of academ_ic and soc1a1 ‘behévior
in the classroom . P

Adrninistration and interpretation of appro—
priate assessment 1nstruments )

.Developing goals and object,wes from

assessment data . - '

) Vocaticnal careers/skill adjustment

TABLE 22 cont. ..

«»q/

—~.

™

l\bMINISTRATOR
(1) -_Creating' least 'restrictive alter\"natiyes
(2) Schogljeonmunit}' relationships
(3) E\iaiuatinq nianagement servi'ces

(4) Goal development

(1) Creating least restrictive alternatives
(2) Evaluafing management services
(3) Program development strategies

(4) Currer!it case law in special, education

I
.

(1), Program developmént st-rategies.

.
(2) rent case law'in special ’educat'i?h ¢

(3) Communication strategies

& )
(4) Agencies and organizations servmg the
handicapped .

\
[N
()
<2

9
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. ‘ TABLE 22 cont... , ; ’ ’
. ! - / : .
DIRECT SERVEICE PERSONNEIL/ . o , ' . ADMINISTRATCR )
1) Measurement of 4cademic and social behavior - (1} Evaluating management services

in the ‘classroom : : ‘ AT
' ' ) ()Iurrent case law in special educat}on
Y, R { ,

5

2) Administration ana interpretation of appro-

¢ priate assessment instruments : . (3) Canmunicat'on.strategies
‘3) Developing goals and objectlves from assess- : - { ) . ’
' ment data , . . - ‘\
1) Working with parents during screening and . (1) Program development, strategies
. referral . i :
A (2) Communication strategies
2) ‘Developing goal-s and objectives from assess- ' . _
ment data | (3) Administrative models in special education
3) Recogmtlon of possible signs of ‘handi- - . ’ - ' ' Y .
capping COﬂdL ions . o S \ '
| » ¥ \
1) Establishing eligibility of students for (1) Creating 18&4 restrictive alter'_natives
special education services : ‘ d
co ¥ . * (2) Evaluating management services .
2) Measurement, .of academic and social behavior -, ) o _
‘in the classroom A . (3) Program developnent‘ strategies : ‘5/
. : f R
3) Utilizing appropriate special education —~ (/- “ymunication strategies = l o . /
personnel to develop more effective . ' ' :
programmjing _ . (5) Spécial cducation financing _
| L o
. g . - xt T ’ . ;
5 ( - ’
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' " Questionnaire for Direct
) ¢ Service Persqnnel

o

ERIC

Aruitoxt provided by Eic:



<
7 * - IN-SERVICE NEEDS SURVEY
N ‘ . FOR MINNESOTA TEACHERS -
1 .y} ' L. . >
1. Please prqvide the name and number of fthe school dist;dct in which
you teach - _ - , e T
Ngme:" - ” _ ,
- - - . : . oo
Number: _ . : T

2. PTease indicate the level of the- students for which-you have pr1mary ]

respons1b111ty . v L
1. Pre- k1ndergarten S : R RS
2.W_E1ementary / ST ;/}

3. Middle school
4. Junior High, School

~

5. Senijor High School
&. Other (specify):

\

\ - '
3. Please ndicate the position which you ho]d [(check the one which most

. c]ossly\Qes;r1bes that position). .
.Regular c]assroom teacher ' . . SN o
Teacher of educable mentally retarded

Teacher of learning disabled S AN

Teacher of visually hendicapped .

. /Teacher of hearing handicapped

Teacher of orthopedically handicapped

Teacher 6“_ rainable mentally retarded
9. Speech c1::f?iad . .
_____10. School_pgychologist | : -
11. School:social worker _ :
12. Related services personnel (0.T., P.T., etc.)

1

2

3
5 4, Teacher of emotiondlly disturbed
T

6

7

8

13. VoCatﬁona]/Specia]‘heeas
14. Other (specify)' '

4. 'Check al qf the categories in wh1ch you are present]y fully 11censed.

1. Educable metnally retarded . N
2 }earn1pg ‘disabled o .
3. Emotionally disturbed
4. Visually handicapped

o | 110
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“ . - W
. a
4. (cont.)
A 4H§3rihg handicapped . =
° . 6. Crippled children
2 Trai'nable mentally retarded -
- ,8. Speech hand1capped . ;ﬁ
. 'E]ementary Bdication
0 lb Secondary educat1pn
) 1. School\psychologist
Y 2. «thool éec1a1 worker \

. 3
13. K- 12 phys1ca1 educat1on, music, etc.

_ 14, Early ch11dhood _
15. Vocat1ona1/spec1a1 needs

5. Check all of the categories in which you are presently proisionally »,

licensed. _ , T
. 1. Educable mentally retarded. ™" |
- 3 . . LT D
. 2. Learning disabled
’ 3, Emotionaily disabled &
4. Hearing impaired
5. Vigually handicapped
6. Trainab]e’nenta]]v retarded

6. IT approprﬁate course work were available in your area check the .
licenses which you wou]d 1ike to pursue.

o -
I P Educable menta]]y retarded ' o
- 2. Learning disabled \ ;
- 3. .Emotionally disturbed
_____ 4:--Visually handicapped ™~
L 5. Hearing handicapped \
6. Crippled children o \
. 1. Trainab]e'menﬁally retarded Vo _ E o
____ 8. Speech handicapped . \
~ . 9. School psychologist R
. ____10. School social worker oy
. _- 1. Early childhood/handicapped e
____12. Adaptive physicél education L

111
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.

7. Please rank thé f']10wing topics ‘in pr?ority order with. “1" being
the highest priority and "9" being the lowest indicate the broad
maJor areas of in-sService tra1nlhg which would be des1rab1e for you.
B ’ e
Scr ing, identification, and referra] of hand1capped students

Assg&sment procedures for hand1capped.5tudents

Devefopment of 1nd1v1dua1 educat10naT p]ans -

<Des1gnand 1mp1ementat1on of appropriate 1nstruct1ona1 programs
. Evaludtion of student performance '

. :Pfaij?ng and us1ng related serv1ces

Techn1ques of behavior management

S

*
]

~

Classroom organ1zat1on and management

WO O ~ - B W Ny

Deve10p1ng and 1mp1ement1ng instructional support services
% (Tevel 1I)
B, PTease rate the following in- serv1ce topics in ‘terms of your own need
for training. On this scale,; "1’ cates little or no need for this
type of training. "5”'1nd14ate§ tﬂmg you feel that such training wou]d
be highly benefic1a1. C1n5}e the numbgr.

o . ' Need
. | o Little Great
. A.. Recognition of possib1e signs of handicapping
' conditions. ., : 1 2 3 4 5
. § \ . . . ’ X “,
' B. Scréening procedures for handicapping conditions = 1 2 3 4 5

f : .
C. Working with paQFnts during screening and r7ferra1 1 2 3 4 5

D.. Establishing e11g1b111ty of students for special

education services = . 1 2 3 4 5
#% F. fAdministration-and interpretation of appro- -
pr1ate assessment 1nstruments L 17 2 3 4 5
/ > -
F. Observat1on techn1ques as an assessment device A 2 3 4 5
G. Ro]e and functions of members of the staffing - .
teams ' ) 1 2 3 4 5]
H. Reporting assessment results to parents ahd other T > .
schpol personnel . 1 2 3 4 5
I. Unggrstanding the major components of the indi- o
Vidui; educational plan : 1 2 / 3 4 5.
J. Developing goals and objectives from assessment : / -
data 1 2. 3 4 5
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8.

AA.
B8B.
CcC.

\é?reas (read1ng) mathe

(cont.)

VY

“Various 1n9§ruct1ona]6§p 'foaches to«curr1cu]ar
a%gcs, etc.

.--Deve]op1ng alternative 1nstruct10na1 methods

Des1gn1ng classrooms for more effect1ve indi-
vidualization of 1nstruLt1on .

. _Implementat1on of various educat.ona] management

Systems (group1ng peer tutoring, etc.)

J*v
Designing classrooms for more effect1ve
behav1ora] management

M'r,
‘Tﬁﬁ?urempnt of academ1c and soc1a1 behav1or in
the g]assroom
to develop more effective programming
Evaluation of media and materials
WOrking with pasents of handicapped students
Knowledge of&federal and state. regu]at1ons

Und€rstanding of procedurat safeguards o

Identifying young (pre-school) héné@cappeg-
ch1]dren : :

Deve]op1ng educatidng{ pro%rams fon_young
handjcapped chi]dren.

Developing (vocational programs for
handicapped children

Vocational assessment
!

Vokationa] careers/skills adjustment

Beveloping community 1iving skills

Measuring student progress

Other areas (please specify) _ |

~Utilizing anpronriate special education nersonnel.:

Little
1 2
. ¢
XY
L
1 2
1 w2
1 2
1 -2
N T2
. o
142
" 3
1 2.
1 2
12
J .
1 2
1 2
/
1 2
1 2
1 .2
1 2
1 2
1 2
A

Need

Great
4 5
4 5
4 5

4_ ‘/
4 5
PR
4 5
4 5
4 5
4 5
4 5
4 5
g 5
4. 5
4. 5
4 5
4. 5
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y / . ' — = - ' . . B ‘ L] 7 2
. . ; TN o .o
INSERVICE NEEDS SURVEY | :

) “
FOR -~ / : .

-

MINNESOTA SCHOOL.ADMINISTRATORS >
. . X J . ’\/" -;:3_
) ‘ 1. Please 1dent1fy the schoo] d1str1ct in. wh1ch you are emp]oyed by
name and number. N . o,
2 .o e Zz
NAME : | e N . |
: - o ~ : _
NUMBER e N
| | o o ; S " A
2. Please indicate which po%ition'you;pféﬁentTy hold. - oo
. 1. Superintendent _ & J
2. Central off1ce adm1n1strator othpr than suger1ntendent
3 ,E‘ementarx pr1nc1pa] S e
: ____ 4. secondary principal . . ’ SN J"
5. Special education director .. - e ‘ '
c, ~____ 6. sSpecial gducation coordinator A -
L LT Other (specify) S
B N — _ >

>

. 3. P]aase rate the fo]LQi}ng in-service Lop1cs in terms of yaur_own needs
’ ' for tratning. On this.scale, "1" indicates 1ittle or no need for this type
of training. A "5" indicates that you feel that such training wou]d be
highly Beneficial. Please circle the appropriate number.

. ; T a7 heed
:/' > e S
NI : . T Little Great
\ i ’ ¢ : : . .
)_ _ A. Assessing perSOnne] needs in spec1a1 educat1on 1T 2 3 4 5"
B. Recruiting and assigning spec1a1 educat1on personne] 1 2 3 4 ~,75
~ personne o . o
C. Supervision and eva}uat1on of- spec1a]aeducat1on _
personnel . , . . . I ; 2 3 4 - 5
D. Data privacy o . ‘ I ' -1 2 3 4 5.
] E? Due process and school expulsion. s =2 3 4 5
F.. Administrative moaéjs in special education 1 2 3 4 5
6. “Schbol-community relations™ T w01 2 3-8 s
H. .CommqnicatiOn.strategies . ‘ 'g | S 2" 3 4.5

1 ’ R . - s
Q I. Conflict manége}nent’and resolutdon _ 115 1 2 3 4 5




J.o Aséess{ng staff deveTopment needs

‘ K. Des1gn1ng séa?f deve]opment programs

Sl Eva]uat1ng management services

M. Evaluati

child study systems

T

: L : ‘ ¢
‘N.  Evaluating instructional programs
. . L y = : - A
0. Special education fimancing '
y o ’/a
. Current case lam in special education
Q. echva management of related services \\

R. Program ‘development- Strategies

N

S. Aoenc1es and organ1zat1ons serving the handicap

T. Creating, 1east restrictive altérnative in

regular education

U. Management information systems

. V. Compliance management™™

-~

X, Pnotedures for assuring hua]ity programs
e i

Y;, Tecbnc1ooy for conduct1ng meet1ngs

Z. "Goal development

. A]terhative-medels for special needs stddénts
. . . Er .

Otrars (plgase specifyds

<

A
p/‘

Littld
1.2,
12
12
1T 72
12
12
1 2
12
12
12
12
1 2
1 . 2
1~ 2

l
12
1 2



