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ABSTRACT

v

This project sought to open wider -the doors of vocational and career
‘development of bilingual handicapped studerits in inner-city high schools by training |
_-their parents to be both career educators and protagonists for improved services and

opportuni;ies.~lhfough the training process, parents assunied new roles and develop .
associated competencies that enabled them ~to augmeént and support the carger
development services offered by the school.” * S -

In .addition, the project fostered an increased capability 'among bilingual
. community organizations, parerit advocacy groups and schools to.deliver career

education services to inner-city bilingual special education students. Through- a
collaborative training effort, 'bringing together i parents, -school personnel and
_community agencies, a parent education-training model was developed that can be
-disseminated to other bilingual/bicultural communities. e - o

. . . . . i -

-~ To achieve these goals, the university staff- worked qn- ite with co-trainers.
from parent advocacy groups, bilingual community organizat ons-and ‘high school
special education departments. CoHaborating groups involved in the co-training
process and/or providing other types of resources included: The National” Puerto
Rican Forum, ASPIRA, The Puerto Rican Educators Association, The Association for
the Help to Retarded Children, The Association for Neurolegically Impaired and

_ Brain-Injured .Children, The Bronx Organization® for Learning -Disabled and The
United Parents Association of New- York City. -In addition, support was provided)by
the Maydr's Qffice on the Handicapped, and the Chancellor and Executive Direétor
of the Divisionof Spetial Educatjon of the New York City public schools.

% - , . . ki

Over, the course of two project years, parents were recruited-from 21 high
. schools where their childien were enrolled in special education classes and were

trained directly.. Workshop content and process took into-account that parents are
adult learners whose educational experiencefs,\range from those with marginal
education to those with significant-attainmeff. Thus workshop activity stressed,
' .whenever possible, agtive parent participation in "learning throygh doing," with

. *special attentjon given to capitalizing upon experiences in the home and the
community. Provision was made to.accommodate the varyinglanguage capabilities of
parents through the wse of interpreters and by subgrouping. I :

< C ’

An important outcome of this project was the Increased capability of parents

o stimulate their: children's motivation to-become involved in career development
activites and give them confidence and support needed in moving into the world and
making career choice. '

. : S -
. .
In addition, special attention was devoted to developing parent leaders}wip and
advocary skills that enable parents to reach out to, other parents of handicapped
.children and to participate in school programs that promote career education.’ A
"cadre of parents received additional advocacy training from the Puerto Rican
\ianpower and Leadership Training Project, Cornell University in the first vear of
“the project. - o :

~
.
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~ Another goal of this project was to forge‘a strong 'wor\king relationship among
collaborating community agencies' and the schools in @ common effort to jnvolve
bilingual parents of har)dicappea youth in a process that enables parents to play a
rore active role in their children's edycation. In this regard a significant outcome

- of -the project,was the demonstration that non-artjculate and unsophisticated inner-

city parents can develop advocacy skills on behdlf of their children. Parents, many
of 'whom fog the first-time realized that they were not alone, have begun network
schemes aimed at making changes in the careen and vocational programming within
their schpgls. ‘ ) s’ . N

To ingrease the impact of the-f'lt_raining“ program, co-trainérs have started or
are planning to conduct a corparable series of workshops for parents after having
participated in the program. -

.o ) > P . ,

‘{ - Rather extensive evaludtion has been done, Evaluation data were generated
from two sources: first fromlan internal evaluation that included formative week-
by-week . feedback and summative pre-posi data, and second, from external
evaluators who conducted many -interviéws ‘with parents and co-trainers. The
evaluation data indicate that the project has succeeded not only in increasing
knowledge and understapding and changing attitudes, but also in generating parent
activity 'in the schools arfd with their children concerning vocational and career
development, = ' < ” S

g

A
Ay

4 This project aimed to “give away" its content and processes-to provide the
collaborating organizations with a training model and the know-how to continue
working with bilingual parents and schools. .In addition, the-New York City Board of
Education piloted the program on the junior high school level, where it was well
received and obtained some significant outcomes.

The body of’thiS'repoyrt includes the following:

@ A description of all training _elements connected with the program
including a summary. of\ evaluation activities and outcomes and
recommendations for future! training activiti?&s.' T -

® A description of dissemination efforts undertaken by project staff.

. . . <, ‘ . ) M
o Two internal evaluation reports, one for each project year that describe -

-the impact of the project.on trainees and co-trainers. N

E]
19

e Two external evaluation reports prepared by external evaluators.

Ty
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The central goal of this project was to open wider t’he doot's of vocational and

career development of handicapped children in"innerzcity high schools by.training
their parents to be both career educators and' advocates for improved services and
'opportunities. Through a training process'\ parents were assisted-in assuming new
roles and- developed assoaated compete‘*lcles that would enable them to augment
and support the career de\felopment services offered by the school.” - °

In addltlon, the project: sought to foster on 1ncreased capablllty gmong

: blllngual communlty organizations, parent, advocacy groups, and schools to dellver

career educatlon -services to innergcity bilingual speaal education - students.

;

: Through a collaboratlve tra1n1ng effect bringing" together parents, scllool personnel'

. and commuhlty agenC1es, a parent educatlon training model was developed that can

A

be dlssemlnated to other communltles/
) To achleve these goals, the. university staff worked 0n—51te\qth co—tralners
from parent advocacy groups, bilingual community organlzatlons and"high "school
spécial educatlon unlts. Collaboratlng groups lnvolved in the co-tralnmg process
and/or prov1d1ng :other- types of resources are listed in the appendix. '
¢ .Over the t‘wo—year pro;ect period, tra1n1ng programs were conductéd for
parents in 21 hlgh schools in’ 4 boroughs of New York City==the Bronx. and Manhattan
in 1981-82 and Brooklyn and" Queens in 1982-83. - In /consultatlon w1th the
Supernlntende/nt of High Schools in each borough and the lead special educatlon
supervisor, the schools and co—tramers avere selected "Co-trainers lncluded Special
educators frpm the part1c1pat1ng schools and representatives of community
organlzatlons. The co-tralner staff for each training cycle were 1nterV1e\ved and
selected by project staff on the ba51s ‘of 'commitment to t{le pro;ect goals,
recommendation by thelr supervlsor, and a W1llmgness to maintain the 1mpact of the
pro;ect after the completlon of trainingt )

During each project cycle (two per. year) school co-trainers recruited parents
of special education students enrolled in therr schools ' A special effort was made to
-involve blllngual parents. Smce one of the critepia for school selectlon‘ was a high
percentage of bilingual students the project was able to enroll in three of the four

boroughs, a substantial number of blllngual parents.

4

4
- 5 )
L . . 1

\ ' 4 N .
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A typlcal tra1n1ng cycle con51sted of seven- elgh't planmng training (sesslons
conducted by pro;ect staff fer co-trainers and,slx parent educatxon work haps.
Planmng/tra’mng sessiohs were-. 1nterspersed between workshops, thus prov1d1ng time
for deJD’rlefmg, making program modifications and developing parent materxals.

o, \ typical workshop SeSSlOn mcluded four phaseS' An informal mtroductory‘ v
aspect during which- parents met LnV1ted resource people lnforr)ri\lly, a large grOup
aspect where resource people made presentatxons ‘followed by questrons and ahswer5°
Small group activity led by co-trainers in which parents tr1ed-out career education
exercises, discussed their valug, and exchanged views on how they would do them at
home with the1r children; the findl phase of a workshop focused on. "glvmg
testljmony " Parents evaluated the session orally, indicated what they had l}arned

,and thé steps that they were plannlng to increase the&ir advocacy act1v1ty thhln the

school. - 2 ,

I Rather etensive evaluation has been done. Eval’uationﬁiata were ‘generated
from two sources; first, from an internal evaluation that 1nc1uded formative week-
by week feedback and - sumrﬁatllye pre- post .data, and second, from e‘<ternal’
evaluators w‘ho conducted in-depth interviews with. parents and’co-trainers. The
evaluation data indicate that the p‘ro;ect has succeeded not only in increasing
knowledge and understanchn/g and changxng attitudes, but also 1n generatxng parent

activity in the schools and with t\hexr children conc/rnxng vocatxonal and career,

P
-~

development. . ) - R : Lo
One of 'the most important outcorpes of the project is its demonstration that

“non-articulate . and unsophisticated, parents ¢an develop .career educatxon

w

competenC1es and advocacy Skl“S -on behalf of the1r children. Parents, many of

whom for the first-time reahzed that they were' not alone, have begun network

a 4
-Y.schemes aimed at maklng changes in the career and vocatlonal programming within

. / : .
their schools. o s o

v
"t . ot

v

/



-

A

range of career educatron roles:
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. ‘ "/’ PROJECT ACTIVITIE.S . .

E] . toN /' s " ' , . /A
" " . - 7 .
Prolect Goals o O o

7

[N

maximally in their child's vocatlonal futute. In each ro;ect year the specmc
parent- -centered objectives were to design and 1mp1en\ent a career education-~

traxnth‘g program that WOuld enable this p0pulatlon of parenté to assume a wxde!
P
‘1\] . N
<o As facilitators‘of their children's vocatlonal deyelopment;
) » N
o As advocates for special career educatlon programs in the pubucqchools in
New York Citys and

o Asl both consumers -of and advocates for dlsabled young people from
b111ngual/b1Cultura1 families. _ P

o 3

L)
@

The prlmary goal ‘of thrs project was o enable parents to participate

'Subsumed within these objectives was the -need to provide parents with the

tools they need--the ipformation, support systems and :the confldenc,e that comes
- ) {; ,
/wth practxce-—to assume thdse respon51b111¢1es. Other objectives of the program,

‘not as directly relat d to parent parthxpatxOn in the career e\ucatlon process,
included demonstrating»A the effectiveness of.a parent education-training moc,iel and

fosterlng a service dehver}( capability and working relatxonshlp among Eulngual
l q

" community orgamzattons, parent advocacy groups, and educational institutions.*

] 'h\ Y ey . 0’ KY
. s . ‘L YA ® 4’
Getting Started - /o 3

\ e ’ po

) In late sprlng, prior to the start -up for pro;ect year one,, we met with~sentral
— .

. .‘}
office admlmstrators in special educatlon and the high séhool division of the New

. ‘ ’ — 4
~schools for theftwo project years. With their help, we selected the Bronx as the

-

first borough ‘to recejve training. The Bronx, with approximately 55,000 students in,

[
19 high sch_ools, was déemed to be a suitable choice In that many of the schools had

v . . ‘ . o
. - . N
L ‘e . . .
B .

ar - —3—

<

" York City Bo%d of Education to begin’ the prOCess of selecting the patlcipatmg\-
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~large "His’pér\ic popurations and the Superin_tendent of Bronx High Schools was'

espemally recepmye to_ the tre[nnmg program be{ause pro;ect ob;ectlves were SO

k 3
c0ngruent W1th l}lSv own goals regarding parent mvolvement and career and
s
: -
vocationd] deve«lopment/of special needs studerits. oy, .
- ] 3 . -

o

The Bronx High School Superimtendent .convened a meeting of five principals,

the borough cogrdina;or of special education and the coordiffator of guidance wawere

'\-

we presented an overview of the trainirg pro/gram*and discussed the;selection of co-_

. , 5
trainers from the.designated schools. At the meeting we emphasized the ne&d for

“a R . N .
co-trainers who had demonstrated good,int,erperSOnal“skills, had a track record of

M 4 r‘ ' ‘ - ‘l» / i . . . .
parent mvoivemen\t, and who wotld maintain the impact of the program beyond their
. b » .. - .. .- ] . —

cycle of participation by training additional parents in the following vear.

N }

» }] > . . o
Parallel to the. meeting with principals, project staff ~conferred with

" community organizations for the ‘purpose of ‘selecting co-trainers who would
: . | 3 : :

-

' . A
represent their agency. In one instance, a community group selected two people

‘»

T ' ! . . .
becg:lse they wanted to ‘increase the parent-education ,competencies of  their .

personnel. Since the project focused on training bilingua’l'parents, Wwe made a strong
' \

effort to recruit several co-trainers who were proficient in Spanish. For example,

3

! . * .‘ . . . .
one co-trainer represented the Puerto Rican Educators Association; another,
’ . 7

-

R .o ] ; &
representing - the Unitéd AParents Association was bilingual,. a member pf a
\ ‘ :

s . ‘ Coet

4
year of the project, the assistant project director was an experienced bilingual
| d i , B
comAselor. : :

The Role of Co-Trainers - .

’ : - N . . . K . ; ¢
Co-trainer responsibilities,involved functioning in a varle;g of roles: as parent
' ]

recruiter, small group discussion leader, career education specjalist and facilitator

A

.

community school board and had a hendicapeped chilg. In additiom, during the first

<w



] - ErY had
of planning for individual parents and for the Hor'ganization they. represented. Co-

[

trainer competencies in these areas were uneven In that some had little experienCe

7/

i working with parents other than in one-to-one situations. Two had extensive
exper4ence in career educatlofwhxle others had had mrnlmal 1nvolvement with
3

career expioration and ¢areer devejopment actrvrtres. HoWeVEr, despite these gaps,

mbs‘t of the co-trainers expressed and _exhibited fairly-high levels of ‘confidence in

'S
4

- their ability to contribute to the training process and demonstrated much
- : ‘ ' . ) v
enthusiasm on being offered the opportunity to be a co-tsainer.

e

P In almost every training cycle, one or two Co-trainers expressed sorne

&

.2pprehension concernrng their ability to lead a small group and/or their having

limited ‘experience in career education. Notwithstanding these feelings of
. 1 ‘ ,

inadequacy, co-trainers indicated that they would be able to carry '.through their

assigned tasks if ngen training and supefvision by project staff. .As one Co- trainer -
Yy :

said, "I've never dor\le this before but the rrsk is worth 1t, not only . for myself, but for

" the help I can provide to parents and my special €d student5."”

°

* Training The Co-Trdiners . : f/

e To ptepare co-trainers for thelr participation in‘: the program, project staff

conducted in each training cycle a series of plannmg/trarnlng sessions. A substantxal
part of the beglnnlng se551ons was preparatory in nature in that it focused on ways

of publrcrsrng the program, recrurtmg arents and selecting communrty groups to
/

disseminate program information. * Since the co-trainers represented dif ferent

schools and/or commurity groups project staff encourabed a free e~<changc of
A .
information and strategies that would accomplish a crucial task-—securm;, a

A
’

substantial number of parents to participate.
After the introductory sessions, co-trainer trainin} was conducted bi-weekly,

-5~
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ERIC ‘ o ‘ ’ e BN




O

ERIC

Aruitoxt provided by Eic:

with each training session preceding a parent workshop.' At these co~trainer training
sessions, va“oject staff presénted a I:ully developed workshop agendahw‘hich spelled
out in detail the workshop objéctives, anticipated outcomes, resour :é personnel who
\leld be presenting, large and small group activity, an evaluation format and the
precise amount of time to be allocated for each workshop activity. (See appendix
for sample agendas).

To reinforce appropriate leader behavior while conducting sm‘éll-group

activity, project staff used each training session as a simulation of an actual

workshop with co-trainers acting as .parents. As the co-trainers went through an

exarcise, project staff would proceéé the activity and e;sk for co-trainer reactions
and cormments at crucial junctures. Thus, a model of a small-group session was
presented that provided the co-trainers with a "comingv attraction" and ‘a literal
picture of the actual task they would be doing with parents.

After the first parent workshop, each training session included a debriefing of

 the previous workshop. Project staff asked co-trainers such questions at: What

went well? How did the parents respond? What obstacles occurred? How did you
overcome them? What unforseen event happened? How did you respond? How
would vou have done things differently? How did vou deal with the shy parent, the
monopolizing parent, the hostile parent?

Since many co-trainers had had 1ittle previous experience in conducting small
groups or in group dynamics, using the ac“tual parent workshop as the training-
context was an experential way of sharpening‘co-trainer leadership skills. Thus, by
the end of a training cycle virtually all of the co-trainers indicated a significant
increase in their ability to lead parent group's.

Where co-trainers had aoubts initially about their ability to accomplish project

—6-

- -



sims--often stated in terris of previous negative experiences in obtaining- parental
involvement in school activities--they begén to’ modify their percéptions after the
first or second workshop. Co-trainers learned that their leadership role did not
require them to hknow all the answers and that by involving parents as active
participants, appropriate suggestions and recommendations for problem solving
would oftentimes emenater from the group.

In one instance where a co-trainer expressed uncerialnty about his/her ability
to lead a group, project staff offered her an opportunity to share the role with
another trainer for one or two sessions. This co-leading reduced feelings of anxiety
and tension and lead to the co-trainer assuming a more relaxed attitude and leading
her own group later on.

After each series of workshops, the co-trainers commented on the vaiue of
seeing paren'ts in a situation where they shared a comrr;on concern.' "Very seldorr;,"
one teacher commented, "do I get to see parents unde? pleasant circumstances. In
the workshops I wasn't giving bad news or making demands." The co-trainers found
that not only did their viewslof the parents change but the parents' view of them
was also altered. Quite a few reported that parents called or stopped at. school
after the first workshop. This change in perception was expressed by a teacher who
spoke to the parents at the last workshop. "Sometimes when [ come running in he-re
after doing a full day of teaching I'd wonder why I was doing this," she admitted. "In
the beginning I really wasn'.t sure if it was going to work. But it has worked. More
than that I've learned something. It was good for me to see you parents outside of a
school setting, to learn about your concerns'. What stri}<e§ me as irﬁportant is the
love and concern you have for your kids. . . . It's”‘helped mle to approach my

classroom in a different light. . .it's like I learned to care about them as you do."
8
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Having co-trainers who were bilingual/bicultural was an important variable in
training.’ In additicn to their being able to lead a grbup in Spanish for those parents
who were-monolingual, these co-trainers were able to expla;m'and interpret parent
behaviors to other co-trainers in terms of their cultural background. '"Many in my
group are very shy," a bilingual co—t‘re;iner told the other‘ group lea"ders.zi‘ "They think
if's bad manners to question authbrity, or make demands. It's a cultural thing really.
[ have to be sensitive to that. What it means to me as a leader is that I\have to be
sure the questions are asked of the guest speakers, and also that all the hand-outs
are received. [ know they're going’ to hesitate about asking you, or méking demanas
'o'f vou." As the program progressed, the same leader proudfy reported to her

colleagues, two of the shyest men in my group stood up after the second session and

talked about how they wére get{ing a feeling of support from the group, how they no
longer feel alone.

’

Parent Workshops - s

./% In each project year, t\\}o cycles of parent t‘i‘a'ining were .conducted, one during
the fall semes.\ter and one in the spring. A cycle consisted of six workshops, ea‘é:h of
which followed"a format condusive to accomplisﬁing program objectives. A typical
workshop sequencé most always included the following components: |

Phase [. At ‘the beginning of the wbrkshop, project staff and co—tx'-ainer'sl
greeted early arrivers, introduced parents to resource 'people and ;;rovided parents
with an opportunity to discuss individual problems‘\ or concerns. The hodst school
brovided Lrefreshments which were served by special education students w'ho, in
addition, had the responsibility of arranging the room setting.‘ As parents signed
alttevndance sﬁeeté they were given referenc.;g/resource materials.

Phase 1I. The next phase was a formal but brief welcome by project staff that

_8-



included an overview of workshop activities and an in.troduction of resource people
who would be presenting.* Most often the presentation was in 'the" form of a panel
whose members represented a crossection of c'ommunity organfiations serving the
needs of‘handicapped youth or who provided a vari_ety of generic services most o'ftep
used by commun;ty residents. During this phase of the program, panelists"remarks
were translated into Spanis‘h.' In sl\everal works‘hops the\need for translation was not
required in that we weAre‘able to secure Spanish-spe’akinfg panelists and thus could
have a separate but paré"a‘l'lel presentation in an adjoin‘{n.g room for thése who were
monolvingtzlal. In this wéy the time spent for translation was used more productively
in\ expanding presentations and giving mor"e time for questions énd :answe’rs.“

Phase Ill. The third phase of most workshops was devoted to small—g'roﬁb

}
activity that focused on developing parent competencies in career development and

career 'education areas. In small groups co-trainers explained, de'monstr‘a‘te‘;d, and
led parents step-by-step throggh é specific activity that parents themselves would
be doing‘ with their children as an at-home assignment. As a guide forf conducting
the small group, c.o-trainers followed the working agenda dgvelobed by project' staff
and modified by co—tr‘ainers during .the planning/training session that preceeded each
workshop (see appendix for sample agendas). In the small groups, co-trainers
encouraged parent' interaction by having group participants share their ideas and
! '
-concerns regarding th\eir children's vocational future including the tranisition of
their children from school to work. After parents had/\/expepiénced ’the process, time

was spent on parents trying out the activity in dyads--a role-play situation that

simulated what'ihey would be doing with their children at home.
) . -

/

* See A‘ppendix for list of agencies, companies, and colleges" that presented at

workshops. : ‘ -9-
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After the first workshop in each training cycle, co-trainers provided time in
_the“small groups to debrief the outcomes of the at-home, assignment. By using

questions developed by project staff, co-trainers would ask such questions as: "How

AN
Ay

did your child respond to the activity? What went well? What road blocks
occurted? If you were to dothe activity again‘, how wou‘ld you Change it? What did
you learn about your child's interests, values and cencerns related to care’er_“
explorat'ion It was durmg this - debnefmg perlod that parents soon realized that
'Lhelr concerns, fears and anxieties weré commonly held and that they were not
alone in their struggle to asslst thexr child in the career de\felopment process.

"They got more programs, more agencies now to help our kxds " One pa:ent
said. " feel like this one helped me have better communication with my son, Before
we never talked." Another parent agreed th9t she is now better ahle to talk to her
son. Then she added, "I learned that it doesn't etop with the school. There are a lot
of places to go but you h'avewto really make derhands. Whereas before I felt in the
dark, now [ know where to go, who to talk to, and how to talk to them." A father
added, "Before this program I thought what was in the schoel was it. But, now I
“know that there are other things aveirlable. And as parents we have to demand them.
| learned of a world that I didn't think existed for my son. I never thought he'd be -
able to work. In all the years he's been in specxal ed this is the first time I've had a
chance to meet other parents. Special ed. was like a lost tribe. But coming here .
and meetin.g other parents opened up a whole new world. I just hope it doesn't stop
here." ™~

For parents who‘ were monolingual in Spanish, small groups were led by a
bilingual co-trainer. Shy and reticent parents, who hc,‘ad some English~-speaking
ability, -were encouraged to perticip’ate in English-speaking groups, thus affording
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pracﬁce and the associated confidence that emapates from competing equally
o~ . ) R N / - . .
X . ' . L ;. ! - . t. r
among peers. Exercise materials were tfanslated into Spanish; however, for the

handful of parents whc were’ functionally .illiterate 'in both Spaﬁish and English; co-
X - 3 : b R ) ’ .
trainers presented the materials orally in Spanish. ' g

Phase 1V. The culminating aspect Of every workshop invblved',.-a formalh

“evaluation of the session using a protocol that included a checklist and a series of

i 4
open-ended questions. - This activity, plus an informal oral evaluation conducted in

!
+

the small grbups, provided co-trainers’ with immediate feedback on parents'

’perce,pfions of the workshop. In ‘addition; at the end of each work shop, parents

reconvened in a large group. Projéct staff asked parents"""/to give testimony'"--~to
7

share with the group: what they had Tﬁﬁqed, what was new, what made an impact,

what .they planned to do with their children, with teachers and with ‘school

administrators regarding plan,nihg career and vocational education activities..

" Project staff and co-trainers reinforced positive comments and behaviors by

indicating that through individual and/or collective action of parents--newly

developed networks, that began on to emanate from the small groups--changes could

- be made in IEPs, school progréms, and support services> that would benefit their

children. N . | .

1

‘Parents were encouraged to attend their schools' parents association meetings
4

and to advocate for improved and/or expanded services.

:]]"
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DISSEMINATION

!

-As a result of the interest aroused by this project on the high school level as
well as the unmet needs that it hlghllghted the New York Clty Board of Education,

in September 1982, supported\the development of a pilot training program for

parents of special education students at the junior high school level

7 :
The pilot project was similar in functioning to the high school project in terms

I8

of participation by trainers of parents from a variety of groups but was keyed to the

career developmerQleeds of: Jumor hlgh school“students.

Part1c1pat1ng in the pilot program were two commumty school districts in East
Harlem and the upper west side in Manhattan.

N
-

‘\hne Jumor hlgh\schoois and four

community agencies provided co-trainers for: the ,(hﬁndred or more parents who
participated.

f
In addition project staff gave several presentations to several groups including
community school boards, the Advisory Commission for Occupational Education of

the Handicapped (New York City Board of Education) and special education
supervisory staff for .\/lanhatta\

/
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RECOMMENDATIONS - -

i

\ R . ! . ~
Based upon our experience in conducting the training program on the senior

high school level over a two-year per iod and prov1d1ng leadership for a pllot program

on the junior high school for one year leads us to offer several suggestions to those

i
A

who would like to uhdertake a similar project. ; e .oF

Policy Issues ) " -
N ‘ {,
. AN

When working in cooperatjon with a large urban school system, a problem that

~

very often confronts the project léader is the decision of determining which schools
) " ' K

should be setected to participate. As so often occurs, there are ususally several
school distr,ict;s within a school system that could profit from having the project
conducted w1th1n its area. Moreover, within a school district there are usually a
number of schools which could equally benefit from the lnvolvement. One thing we
have learned is that it is vital to 'confer systematically with the lead adminij strators
at each level, beginning with division heads at the central board of educa?ion, the
superintendent at the local level and the individual principals of schools that‘wm be
providing the target p0pulat10n. At each level of conferring, the pro;ect staff needs
to outline specifically: project goals, program design and activities, management
and evaluation procedures and_the resources that ‘will be needed in carrying out
different corn'ponents of the prdject. - S e

In most instances, a district superintendent's enthusiasm for the project can be
transrn"itted to the principals- thereby deve"IOping a positive set for project
implementation. | "

1

. . . . . / . +
The matter of incentives for participation as a co-trainer requires careful

!
!

consideration. Heavily burdened school staff cannot, except in- unusual

~

. i ' -13- ' .
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circumstances, be expected to give'the time and energy required by a project such as

Al
1

thlS one without some compensatlon, whether in the form of college course credit,

-~ 2

inservice credlt stipends for after- school work, or rele>sed time.
« ey ’ s’ .
Program Procedures ! . I

The key program procedures that seem essential to this project were: the

selection of co-trainer teams, the format of training the Co-trainers, the selection of

a
H

Qorkého_p sites.and time of day for conducting worl;shops.

Co-trainers should, if at all possible, mee; the following criteria: a tenured
and experienced spe;cial”educatiori tea'chef ‘or sgpérvisor;'_good interpersonal skills
with students, peiers and parents; a willingness to spend time and er;ergy beyond the
regular school day; work experience in another fieid and a com'rhitmént to project
goalg. . | |
Training trainers. to be parent edt‘ji:ators sh/ould follg\w ah active mogje wiEh co'-i

trainers simulating roles as parents, students, as well as’small-gréup leadé}iskff)Tf.wis is
best accomphshed by havmg prOJect staff conduct a training sessmnb -as though it.
were an actual workshop act1v1ty Project staff should be viewed as role models with
co-trainers trying out a leader's rolel after experiffecing the situation as a p:’;\rent.
An effective strategy for invoplving co:Frainers is to begin with volunteers-‘followed
by each co-trainer assuming a leader's rolev

Of much significance is the débriefing Qf each activity and/ox‘f component of an
activity-by the group as it is conducted by projéE‘t staff‘ and then by a co-trainer.
This processing pro-ides and aﬁalys'i'é of techniques{_,‘ar;ldl approaches that ‘will best:
é\chieve‘ the aim of a sn}all:group aStivity an'd, fuéfhermore will often reduce the
chances of making errors in the use of time and involvement of parents.

By experlencmg a group as an observer and/or role 51mulator and then

! » - Il}- R U
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processing the interaction, a co-trainer's anxiety level--usually at atmospheric

heights during,beginning wor.kshdps--is most often allayea.

Selecting a workshop s;te involves a careful analyfls of demographic fagtors and
trahsportatlon routes. Selectlng one site for all workshops, rather than(rotatlng
sites seems to be preferable in that many inner-sity parents, especxally those who
have recen iy\arrwed in their nelghborhoods, find it diffecult to negotlate change in

the use of public transportation. Selecting a tra1n1n/51te that is both centrally

located and acce551ble by bus or subway is essential since few of these parents have

automobiles at their disposal. Flyers letters of 1nv1tat10n and other pub11C1ty forms ‘

that are distributed initially should carefully detail the pubhc transportation for

-~

reaching the training Site. - .
As for the time of day to conduct training; a needs assessment of parents will

\
be somewhat helpful. However, \vhatever time is chosen, there WL/_be those- who

cannot attend. If an evening time is considered in ordér to enhance the likelihood of.

fathers' partlmpatlon, then one\ls confronted W1th negatwe feelings regardlng nlght

-u

" N

time safety on.the streets whlle waiting for buses and subways. %{lavmg training on !

weekends is similiatly perceived as inappropriate in that parents often view this as

family time--for leisure, shopping qr housecleaning--or for some as’ another day of

.' "
work. . L v _

Because co-trainers are Usually school people who are teaching-during the day,

having them released from classroom responsibilities for .several hours a week is
}.

unrealistic from an administrative or economig:/vie\v., Providing teachers with
. - g

released time is something that school prinf:(ipa'ls might doon a "one-shot" ;)a,s_l_s but,
s; R .

expecting that it be done for 12 weeks is unrealistic. Thus, having training within an
~ .

" hour after the end of school day seems to be best in that it allows time for co-

—
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trainers to’ travel from their home' schools and parents to make provision for the

€

supervision of their children after coming home from school.

\/atiatiqns ‘ e : ‘ : " .
Some schools should be able to conduct a project ‘similar to this ene and

rleplicate a parent training program through’a team effort that emenates ferm the o

communi‘ty school district superinténdent's‘office. With the leadership of the"d_istrict “

speCial education superVisor and guidance coordinator usxng a manual--ideally
FS
prepared by the CUNY staff of this prOJect—-a training of trainers program could be

organized in all schools. Ideally this effort would be COmplemented by the CUNY
team in face-to-face training sessions or workshops. However, a 'sedcond-best

me thod of communicating content and process wduld be a videotape in which CUNY

. ' s Val
staff would dllustrate as much as possible of the events comprising a-face-to-face
z .

workshop, including modeling group leadership behavier, and demonstration of the

# : ,
aé¢tual conduct of large-group-and small-group activities. i

Ny !

The manual itself would include®specific content about career development,

4  the.world of vé%k, typical agency services availavle to special education'students,
b . »

typical resources’ in schoolé, coll"eges-and agencies, definitions of IEPs, COHs, and-

1 - ‘ ) - . .
the various procedures involved in assessment andjplacement of special education

—

students, a summary of pertinent legal aspects, and other irfformation of the type
" y ’ . .
that has been tramsmitted in written and oral form during the six-session workshop
Al l . ~

series in this project. » "

The manual would also contain a section describing instructional and group

processes as used in these workshops. Few.teachers have mugh of the understanding

. ’ —\ . . . -
or skill needed to use small groups in an informed manner to “focus on personal

matters that, include perceptions, feelings, attitues, vaiues and opinions.

1

". " . : -16-
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The 'manual would exﬁlain in detail each of the expetimental acivities used in
this pro;ect—-the Career Inventory, The Picture Sort, and the Values Excercise, as
well as suggesting others that might be used and llstmgs references for further
informgtion. Samples of completed forms would bg included, and examples of the
i<inds of qugstions-ahdLans»\{er interchanges tttat trainers and parents could engage in

when reviewing a form that has‘been filled out by'a parent or child. )j’

- Session-by-session outlines would be offered--in effect an elaooratlon of the
"agendas" with full explanations of how to prepare for each session; what ‘materials
7 to have ready, and suggestions of the types of speakers and resource people one could
' ‘t.r'tvité to each_session. -

Finally, the manual* would contain specific suggestions for evaluating each

3

session and the entire seri#s. Evaluation forms and their use would be illustrated and

. g b
explained. ~

<.

With this kind of manual and either an accompanying videotape or (film) or an
actua] series of training sessions for the trainers, 1t should be possible for every

school-district to offer parent trammg of this kind. To be successful,the enterptjlse in
any given school should have .the full endorsement and support of the district
superintend‘ent,»‘bprincipals, the spe-cial education 'fat:ulty, the PTA, and pertinent
agencies. Furthermore, the Ei%tri}:t's guidance office contains resources/that could

be invaluable to this parent education program.

P . . A
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TRAINING BILINGUAL PARENTS AS CARELR EDUCATORS
FOR HANDICAPPED YOUTH, 1981-82 '

This report sumpmarizes outcomes of the first,year (1931-82) ot the "tliniual
Parents as Careef Educators! project. The evaluation reported on herein, conducted
by a small tearn of staff people, is intended to Juppluncnt the “description of the
PrO)LCt§ implementation and the cmrmnatxon by the external cvalukltqr The primary
"purpose of this internal cv_aluatxon was to provide the program developers with
feedback about the projéct as it unfolded, and its focus was on the day-to-day
operation—notably, the preparation of the co-trainers and the functionihg of the
parent workshop groups. Also included is some data describing the program"s impacz
on the (participants. The findings are. based on information from three sources:
observations of the sessions for parents; data collected from and about the co-trainers
at the beginning and end of each of the twoc implementation cycles, and parent
participants' attitudes, knowledge, and reactions obtained fro/m questionnaires they
completed before-and after the program and from rating forms administered after

each session.

OVERVIEW OF THE PROJECT

A brief description of the project's goals, objeétives, and implementation design,
which follows, provides the framework for assessing how positive the results were:
participating parents and trainers alike benefitted enormously and in interésting e{nd
serendipitous ways.

'

Proiect Goals

The Parents-as-Career Educators project builds on; parents' natural role as
teachers of their own children by offerfng them the support, information, and select
interpersonal skills to better equip them to play an active, procductive part in the
vocational developmént of their children. It is directed to a here-to-fore relatively
néglected population—bilingual, disadvantaged parents of disabled high 'school-aged
youngsters. “ ' » ' |

While it has been assumed, and research\éuppbrts the contention that parents are
a major influence on a child's career development, parent involvement in the educative
process in general (and in career education in particular) has tenced to be both
informal and sporadic. This is no more true than whensthe child is both disabled and

from an inner-city family where English is not the primary language: theé handicapping

_19_
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~=nditicn often means that this child, more so than the able-bodied child, lacks & ciear
sense of self in relation to the vocaticnal world; and the economic cisadvantage zanc
she language barriers experienced by bilingual parents often tranclates into a lack of
information, contacts, and ease of coping with schools, agencies, and other institutions
which exist to serve them. Tcgether these factors work against the Zull realization of
the child's potential. The primary goal of this project was 10 enapble parenis 10
participate maximally in their child's vocational future.

For the project's first year, the speciiic parent-centered objectives were 1o

design and implement a career education-training program that would enable this
copulation of parents to assume a wider range of career education roles:
5 as facilitators of their children's vocational developraent;

» as advocates for special career education programs in the public high schools
in New York City; and

o as both consumers of and advocates for community-based, vocationally-
related services for disabled young people from bilingual/bicultural families.

Subsumed within these objectives was the need to provide parents with the tools they
need--the information, support systems, and the confidence that comes with practicz--
to assume these responsibilities. (Other objectives of the program, not as directly
related to parent participation in the career education process, included demonstrating
the effectiveness of a parent education-training model and fostering a service delivery
capability and wov ing relationship arnong bilingual community orzanizations, parent

advocacy groups for the handicapped, and educational institutions.)

Project Design

To carry out the goals, the project was designed 10 involve groups of parents in a
series of six, two and one-half hour worksnhop sessions in which they would be
oresented with: information from and about community-based organizations that
serve the disabled, from and about bilingual advocacy groups that could be marshalled
in support of‘ the disabled, and from and about the public educational systems
(sncondary and postsecondary level) with the mandate to provide this population of
lezrners with career opportunities; a sxnowledge of career development and an
understanding of the factors involved in successful and satisfying career choice;
sracrice in specific activities that could be used with their own children; and exposure
o) o/ther parents with similar backgrounds and problems, as well as the opportunity to

interact with representatives of agencies, organizations, and institutions in & congenial

and supportive environment.
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The program was planned for parents of nandicapped children enrolled in 10U
public high schoocls, five in each of two boroughs of New York City: South Bronx,
Theodore Roosevelt, Adlai Stevenson, William Tafz, and James Monroe high schools in
the Bronx, and Martin Luther King, IJr., Seward Paf‘k, Julia Richmond, George
Washington, and Louis D. Brandeis nigh scnools In Manhattan. The two series ran
consecutively, with the first cycle being conducted in the Bronx.

Each cycle was comprised of Two interrelated components: & leadership training
program for the small-group leaders—the co-trainers—and an education program for
parents. One of each pair of co-trainers that led the small group parent activities was
selected from the participating high schools, while the other was chosen from
community or parent advocacy organizations: National Puerto Rican Forum, United
Parents Association, Casita Maria, Inc., A.H.R.C., and the Puerto Rican Educartors
Association. After initial orientation to the program, in each cycle the co-trainers
were convened prior to each parent session at whicn time the project staff worked
themn with on the activities at which parents would engage. Thus, co-trainers were
briefed just prior to the session they would be conducting, with the net effect that the
concepts and techniques they were 0 convey were fresh in their minds. Given the
backgrounds of the co-trainers and the complexity of the leadership task, this format
proved very effective.

As noted, each parent cycle consisted of a total of six sessions involving all
parents from the five schools in the borough. Five sessions were scheduled at weekly
intervals, and with one or two exceptions, the schedule was adhered to. The last
session, which took place at the end of the second cycle, involved parents and trainers
from the Bronx and Manhattan. The parent meetings took place at the most centrally
located of the participating schools in each borough; these two sites acted as hosts to
the co-leader trzining as well.

A total of 10! different parents, almost equally divided betrween the Bronx and
Manhattan, attended at least one session. Each cycle had a dedicated coterie of
parents who came to all sessions—15 Bronx parents and 17 Manhatran parents—with
the large majority of the others attending more than two times. Parents were
recruited by the co-trainers representing the high schools, who focused their efiorts on
sarents of children in their own special education classes. Once identified, parents
were encouraged to find other parents of similarly-aged disabled students. A great
deal of work went into recruiting parents and into assuring their continuous

a-tendance: it was not uncommon for these parents, almost all of whom were women,

~ot 10 have ventured out of their own neighborhoods.



The participating parents were diverse. Predominantly female, the majority
Jwere Hispanic; except fgr one or two White parents, the others vere Black. Althougn
there was no data collected, the impression is that they were all economically
disadvantaged--the Bronx group more severely so--with minimal formal education.
Their comments also made it apparént that single heads of households (males as well
as females) were overrepresented. Somewhat more than half were employed outside
the home, typically in occupations requiring lower-level skills; for the most part, the
men worked at semi-skilied occupations, although there were exceptions, while the
women tended to be employed in unskilled jobs. Their high-school aged disabled child,
invariably one of several children, typically had a learning disability or physical
nandicap. From these demographics, it is apparént that the project not only enlisted
an appropriate audience, but one dfamatiéally in need of service: to a great '.’extent,

the parents were more disadvantaged than had been anticipated.

Project Implementation

The sessions for parents generally followed a similar format: during the initial
social period (at which coffee, tea, and cookies were available), tables were also set up
and staffed by representatives of various agenciés and organizations. Parents were
encouraged to mingle and to seek out a community, educational, or parent advocacy
representative that could provide advice and materials (usually available in Spanish
and in English) of benefit to them and their child. Despite the fact that this activity
was well rated by parents, this partlof the session did not accord with expectation. As
a group, the parents were extremely shy—partly because of language problems but also
because they were not used to taking the initiative with professionals—and frequentiy
were unable to make certain necessary generalizations from, for example, services for
people with certain selec¢t disabilities to the possibility of the existenée of similar
services targeted to their child's disability. However, the introductory period did
serve to help put parents at ease, to familiarize them with the type oif interaction
required in working effectively with institutions and organizations, and to introduce
them to one another in an informal way. This part of the session, which should bé
retained, also helped set the stage for subsequent activities and established a tone of
respect and friendliness.

Following the social time, project staff convened the group and a few minutes
was spent welcor‘r\ling them and-describing the day's events. After this, the invited

speakers (most of ‘whom had staffed the resource tables) made their presentations to

the larze assembled group. The typical session involved three to four speakers on
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subjects related to the session's theme; in those instances wnere the speaker was not
fluent- in Englishl.and Spanish, immediate translations were made by staff. This very
time-consuming but essential activity had a significant impact on the agenda and was
one of the factors that resulted in the finding that sessions tended to be over- or oo~
tightly scheduled. ) This was modified in the second cycle and the slightly’ reduced pace
translated into c'reate" meact.

After the whole-group presentanons, parents d1v1ded into small groups which

- stayed intact for the entire cycle. It was here that the co-trainers took over the

leadership. The small groups met for approximately one hour and L5 minutes of each

session, half or more of the total time. During this. time, parents were given an

activity to work on—one that was also appropriate for them to undertake with their

child at home. Typically, the co-trainers (who worked together as a team) would

present the task, allow parents a few minutes to work on or think about the activity by

themselves, and then proceed to have them talk about it. Generally, every person in
the group would, in turn, respénd; the co-trainers would react and would encourage
other members of the group to do s0. )

At the end of the alloted time, thé co-trainers would summarize and remind
parents to work on the exercise with their child before the next meeting. This
assignment \;/as given in the form of "homework" and parents generally indicated their
willingness to ti . Most parents did rhake an attempt, and were encouraged to try it
again if it was unsuccessful,zreporting on,their progress the next time the small groups
were formed. As often as not,‘howew{er, they were not successful the first time:
despite the fact that they made valient trie;s, their -c'hildren tended not to want to
complete the task with them. The young people, we were told, saw the activity as
another "school assignment" and reacted impatiently. The children were r:epo.'ted to
lack the patience and interest the activity required. Nonetheless, most parents found
the attempt to work with their child in a directed way to be worthwhile and, as a
result, learned to appreciate their child's strengths and weaknesses in new ways.

The final 15-20 xﬁinl{tes of the workshop session was devoted to a wrap-up. The

large group was: convened again, and project staff tied the session together,

'summarized the day's activities, led participants to-conclusions, and helped them

understand the goals and objectives. A question-and-answer period followed. Finally,

the parents were asked to comment abcut the session: invariably, they remarked .

about the extent of caring (gbout handicapped children and their parents--i. e.,
themselves) they experienced. Time after time, parents expressed their gratitude and

oleasure about the program and the pedple with whom they came into contact. They

~.
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also listed very specific things they had gazined—usually information from a particular
guest presenter or from other parents. _
In some respects, the highlight of  the program, in parents' views, was their
exposure ;to young disabled people--recent high school graduates-——who were working
and/or in some. post-high school educatiori—training program. Parents readily

indentified with these youngsters and-—more so than any other aspect o,f the program--

/

this gave them a very special hope for their own children. /
i

' OUTCOMES ' ,

The co-trainers were integral to the effective implementation of the Parents-as-
Career Educators prpject. Thr0ugh‘ their direct contacts with parents (before, during,
and after the projec;), they had primary responsibility for translating objectives into
actual practice. Much of the project's positive outcomes is attributable to their
concern, interest, and hard work. ‘

El
t

The Co-Trainer Role

The project called upon the co-trainers, especially the school representatives, to

function in a variety of roles: as parent recruiter, stnall-group discussion leader,
career education Specialist, and facilitator of followup planning for individual parents
and for the organizafion they représented. Their backgrounds had not prepared them
for this diversity and the training they were offered focused on leading small groups
and providing parents with career education information and guiding them through
techniques that would be effective in clarifying the future vbcational plans of their
disabled child. ' #

The co-trainers from the high schools had had extensive;"expeﬁence in the
secondary schools. At the time of the project, all were special education coordinators
or. teachers who typically had been in these positions for approximately 2% to 3 years,

/ although therg was a range of from half a year to 20 years (as a health conservation
"teacher.) As preparation for their special education duties, the co-trainers had had
classroom experience with handicapped students, and had worked as resource teachers
or with youngev/‘school-—aged pupils; two of the co-trainers (who Tesponded to the
preprogram que;tionnaire) had had experience with severely handicapped young people.
As a group, a_nd with the exception of Hispanic co-trainers from selecf communijty-
based referral agencies, the co-trainers were less familiar with the needs of Hispanic

-

learners: for the most part, their experience was limited to that obtained at the high

school at which they were at currently. Furthermore, they tended to have had little

”
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prior experience with career education or with parents on other than a one-io-one
, ) . .

basijs. .

Despite these gaps, however, the'co'-trainers expre'ssed fairly high lev‘els of
confidence in their own ability to carr.y out the program. JTo begin with, the large
majority (70%) were very comfortable with the concept of parents' involvement in the
career preparation of disabled students. They not only thought it was a "worthwhile"
idea, and a "log1ca1" ancillary to what parents do naturally, but they acknowledged
that "we [the educational system] need all the help we can get. They tended to be
equally comiortable with their own skills——most frequently with being 'able to work
with parents on a one-to-one basis (90% rated themselves as "very comfortable" with
this, generally because they had been "doing this for years" and "really like the kind of
relatlonshxp that develops") and with adapting the1r experiences to a special education
populatlon (80% rated themselves "very comfortable"—-that is, personally adaptable in
this regard).

Somewhat fewer co-trainers (about 60% of the respondents) felt very skilled in
working with small groups of parents or with -large groups. Those that were more
confident tended to base their self-ratings on good prior experiences with parents;
however, those trainers who were less certain recognized that conducting groups—-
large or small—differs in significant ways from either working with individuals or
téaching elasses. Severa} persons described their lack of group experience and
expressed the hope that the program would prepare them for these duties.

Most people—from 60 to 70 percent--indicated they were only "somewhat
comfortable with the content knowledge of career educetion," with being able to adapt
their experiences to an Hispanic population, or with how skilled they would be working
with a doubly disadvantaged group, Hispanic and disabled.  Their comments (in
amplification. of the’ ratmgs) made it clear that they expected that the project Staff .
-would help thern apply the concepts. they knew. into skills that would be effective with
parents .and children. As one co-trainer said, "The pros will help me--1 have some »
Knowledge of career education, but don't know how to.apply it; I need to be tratr}ed."

S

Training the co-trainers. As noted, the training of tne’ co-trainers was

accomplished in weekly planning sessions that preceded their [i.e., the co-trainers ]
conduct of the sessions for parent participants. At these planning meetings, project
stafif presented the sessions's agenda and led the co-trainers through the small-group

activities designed for parents.

- Early evaluative feedback brotight about a modification in the planning meetings'

0]
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emphésis. Initially, goals and objectives were stressed and the activities were
described. Aiter observing the co-trainers at the first worksho;;, it~ was decided 0.
spend more time on the activities themselves: in subsequent meetings, the co-trainers
worked on the activity with préject staff taking roles as leaders. In other words, a
model small-group session was conducted the‘reby providing the co-trainers with a
literal picture of the actual task. |
¢ This change brought about some related change in co-trainers' behavior. In the

“'p')arent workshops they became more likely to use the materials in the proscribed
manner and more likely to produce the desired outcomes. Part of the co-trainers'
difficulty with the exercises pertaihed to their unfamiliarity with career education
concepts, while part was related to this inexperience as small-group leaders.

* The career education exerciées in particular called for counseling skills—the
activities ﬁaving to do with selecting occupations on the basis of known skills,
preferences, and interests. Contributing to the difficulty of the co-trainers' task was

. the fact that the groups of parents were not highly verbal and were themselves not
used to describing their likes or dislikes. Also, the parents were very unfamiliar with
and lacked knowledge about, career options and had relatively little background_in
talking about occupations in terms, of requirements or on-the job duties. As a result, it
was f;equently'\\/‘ery difficult to elicit information from them and to guide them though
the prbcess. 'Furthermore, from their comments it was often unclear whether they had
a realistic grasp of their own child's abilities and how the disability .might affect the
child's vocational plans; they also had very little knowledge of the extent of a skill any
particular career called for. . _

As an illustration, one parent said that her child was an excellent artist and
wanted to be an architect. SHe felt that the only important prerequisite for this
career was the ability to draw--and her son drew excellent pictures of cartoon
characters. In this and similar situations, the co-trainer faced a very hard, task: to
provide important information about the career, to help the parent evaluate her child's
ability, and to encourage career ex;éloration and growth in a realistic way while at the
same_‘t}me not raising what might be false‘holées.

Wha\t alse was a problem for co-traimers was handling .small-group dynamics.
This was compounded again by the nature of the parent population: shy and reserved
in relation to more advantaged groups, relatively noniveri?al, and extremely polite and
deferential. It was very hard to get them to interact with one another—most
interaction was between the co-trainer and .one parent, then between the co-trainer-

and the next parent, and so on around the circle. However, as in all small groups,

4
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there were people who monopohzed the time and others who rarely participated. The
planning meetings were too short to permit project staff to work on these techniques

as thoroughly as was desirable.

Nonetheless, co-trainers had few criticisms of or suggestions for improving these _

planning meetings. One person asked that the planning session for a workshop session
be scheduled with more intervening time. No one called ‘for more or ldngér'sessions
directly, although the e¢yaluators and pro;ect staff agree that it would be desirable to
have additional tirﬁqﬁr planning [i.e., for training]l, parucularly devoted to smau-

group leadership techniques.

Fed )
The co-trainers' comments about what they learned about themselves in terms of

leading small groups suggests tpat’they would concur witkl_’the‘ recommendatiog for
increasing the length of training time. One co-trainer said that she learned she "can't
do group dynamics," explaining "“it's too unlike teaching." Others indicated not being
"able to deal with monopolizers" or not being "able to keep the group on track.” Most
co-trainers, however, were pleased with their own performance and described the
small-group \work’ as "enjoyable;" they were proud of how they learned to "draw out"
the quiet p )»ents, how they "kept themn on the topxc," and how they "kept.to the time
schedule." ’I’here was a general feeling of mcreased confidence in small-group
situations togethef with an appreciation that this kind of leadership is a qomplex, but
attainable skill. - | S :

Co-trainers also brought up the complexity of organizational-administrative
details they were expected to supervise: parent recruitment, assuring regular
attendance, and responsibility for the paperwork and forms 1o be maintained in order
that parer;ts receive the stipends for carfare to the session and” for babysitter fees, if
needed, were most frequently  mentioned. Indeed, éo-trainers-—prihcigally those from
the high schools--did have these responsibilities at which they spent a great deal of
time. It was not uncommon, for example, for co-trainers to call all parents in their
c’roﬂp before each session to remind them of the tlmc/e and place ‘and .to offer help and

advice with their assxgnments.

Because of these varied functions and the time they take, future projects mlght

~

consxder the use of paired co-trainers from the same high school. This has many -

advantages, not the least of which is that certain co-trainer responsibilities could be

more equally shared. ., Another probable advantage is that it would maximize the

impact of the program on the educational institution by having back-up support at the
sxte. There is a p0551ble ioss, however-—notably, the input of co-trainers from outside

organizations. Since the project dOes L,se many 0Utsxde people in the roles o\\'esources

_27_.
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and guest presenters, the overall net loss appears to be m1n1ma1 and the ant1C1pated

gams are presumed to more than compensarte..

i/

Co-trainers' 1moact ‘'on parents. It is not easy 10 separate the effects of co-

trainers per se from the general effects on parents resulting fl‘om the srnall-group
experience; most of “the parent/co—tramer interaction occurred in these groups.
. However, parents were very spemﬁcabout the help they received from the co-tramers
and the co-trainers themselves ackrowledged their contribution to the outcomes for
parerits. |
- Most of the comments -were about feelings'of trust, caring, and respeCt. As
noted, the co-trainers found the int;eractidn with parents to be enjo)/;able', but what
might be more important is their changed perceptions. As a result of the project, co-
trainers developed " a new empathy for"parents of special education youngsters" and
gained positive impressions of "their concern for the1r child's vocational futures."
$ Parents, on the other hand, through their- gontacts with co-trainers came to view L
the school system with better understanding. They said things like, "I feel I have a
friend at the school," "] would. know who to ask about problems ," and "I think my child
has a good teacher to learn a’lot." They began to make more appointments with school
personnel and to come to ﬂ‘}e school more. Parents clearly knew "there is a person in
the school who they can trust." For parents, the co-trainers rﬁadé the system
approachable. ' ' '
In addition to this Cruc1ally significant outcome, parent/CO-tralner mteracnons
(as well as parent interactions with one another, yxth project staff, resource people¥
and guests—which will be described below) gave parents a sense that the education of
their child was of personal'concern to others. It also provided them with a model for
subseqﬁent dealings with representatives of all types of agencies and organizations;
their degree of comfort and ease is nowhere more dramatically evident than in their
willingness to join Parent Associations and to enroll in the Leadership Training
Program fgr Bilingual Parents (conducted by Cornell Universify and made available to /

Parents-As-Career Educators participants.)

School-wide impact

The Parents-As-Career Educators project had a positive and extensive impact on
the co-trainers and on the institutions and organizations they represent. Qther than

improving Lhem skills {such as those required for leading small groups) and modifying

—

their perceptions of the dxsabled and of the parent populations (such as making ‘t'hem
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more empathetic and more kndwledgable),_paF‘:?ipation in the project resulted in
changes in.what co-tra1ners were doingon a da1ly asis,and on their future plans.

Before thé project, co-tramers reported minimai personal or organizational
1nvolvement m occupatiofal programs for handicapped youngsters or in programs for
their parents or generally for Hl/panxc parents. Although fairly large numbers of
disabled children were reported served by the hlgh schools, it was usually in terms of
regular classes or. course offerings. There were exceptions; in one or two instances,
careér counsehng was offered in addition to occupat1onal education classes. h

As a«resul of thé* program, the co-trainers were motivated to engaoein more
targeted activities for students and parents and- in several instances had instituted
some act1v1t1es by the end of the school term. One co-trainer, for e,xampie, had used
*some of the proJect-developed exercises }n class, while another ,ge‘rson had tried them

with individual students. A third co-trainer had sho\x{n these exerC1ses to other

“teachers, recommending their use. Some expressed 1ntentlons to design a career

education course for disabled students and one co-trainer was considering a work-study

program for them.

-

Co-trainers had already called on the contacts they made with community-based
and bilingual agencies. Relationships with these organlzatxons, with the' poss1ble

exceptzon of OVR, were lacking before the project——at least as reported by ‘the co-

trainers. After the project, there were several indications that efforts were being

‘made to extend these contacts: Pro;ect ROPOQ representatives, as well .as people from

Job Path, Puerto Rican Forum, LlncAln Mental Center, the State Employment Centerl
Bronx VA Hospital, and United Parents Association (all project resources) had already

visited the schools atithe co-trainers' requests. And the co-trainers described their

plans for the active involvement of more organizations in the vocational preparation

and placement of disabled youngsters. .

As reported by the co-trainers, most new trends resulting from the project \;ere
planned for parents and had the support of the school administration. ‘For th/e, Fall
1982, co-trainers intended to try another series of parent workshops om- their own,
including af{Series of monthly meetings; expand the content ',Oi)fJaren't workshops;
facilitate the organization of a Parent.Association subgroup for parents of special
educatlon students; and 1nst1tute a followup, support program for the graduates of the

1981-82 workshops. Pr1nC1pals-were reported to be particylarly 1nteres_ted in holding

" more parent workshops, extending them to the general school populatio'n, and in urging

the formation of specidl interest groups within the local parent association and UPA.
~ <
Despite these indications, ‘on the end-of-program survey many co-traingrs
s )

R
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cautioned t’hat it was too early for the full impact of the program to be known. While
_they could describe some of the‘ changes they expected to institute, the picture was’
incomplete' because parent activity had not yet had time to develop. They already saw
dramatic changes in parents who participated' and were certain that these would
translate into as yet indeterminant activity. Parents' rélationships with the high
_school already showed signs of improvement: more parents were making appointments
with teacherF, and more frequently,ejnd more were asking that their children be
retested and reevaluated. In addition tf\gre were some indications that parents were
attempting to organize themselves {n one school, the partizipants had gotten together
at Open'House night; in%:ane?'élhdol they had expressed interest in keeping the
group together even after their children had left the high school. At one site, parent-
pa;ficipants had formed-a committee to interview the special education supervisor.
With time and with the encouragement of school personnel, co-trainers expected far-‘
reaching changes that would have an impact on the school's relation with special
education paren'ts, with parents in general, and par%icularly on the vocational

preparétion of handicapped students. . -

b
-

Outcomes for Parents S

7 Co-trainers and""par,ents (ch"émselves reported that the project had a great and
varied impact on the parent participants. These-were described-on the- postprogram
survey the%gainer.s completed, the pre- postprogram changes in Qarents' attitudes and
knowledge as asessed by questionnaire, and the spontaneous comrnents of parents
during the workshop program. In-this section we will examine these data, starting with
the questionnaire results. , '

The first question asked parents to indicate ‘whether each of eight statements
pertaining to knowled}ge of services for or about the handicapped yas true or false.
,The proportion of »parents (both cycles combined) responding to ea‘L'h alternative is
presented in Table 1 on the following page; this and the following comparisons used
scores only of people who responded to both administrat'}ens;a total of 47 parents.

As can be seen in Table I, at the end of the progra‘m there was an increase .in the
percentage of parents indicating the correct choice—and a decrease in those who could
not express a choice—to all iterns with the exception of the one pertaining to the IEP:
"once every year, the school must evaluate my child's special needs." The results
-suggest an increased qumber of parents learned .more about the services tne law gives
to disabled people and particularly about the services and resources that are available
td-them. Almost e;ll, 88 percent, felt they were béttgr able to help their chilgi_";deciqe

on a career and knew more about kinds of jobs that are right for their child.
C 0
/o ?
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- ' TABLE |

PRE- EOST/??ROGRAM COMPARISON OF PARENTS' KNOWLEDGE ABOUT SERVICES
/ FOR/DISABLED PEOPLE, BOTH PROGRAM CYCLES COMBINED
(Figures in Percentages)

o Preprogram Postprogram
Items ' .{¥alse | True | DK || False | True i DX
The law says the HS must give children L :
with disabilities special activities 10 | 69 21 13 81 6
Once every year, the.school must eval-_ 11 70 19 2 83 13

uate ay child's special needs

There are organizations that offer
special job training for children 3 79 | 18 0~ 88 |12
with disabilities .

If I m not happy with my child's
special school program, there are G | 86 | 14 0 94 6.
definite things I can do

People with disabilities have a harder- ‘ .
time choosing a career than peOpia 14 82 4 27 73 0
without any ” Y ‘

Some jobs that used to be closed to— |7
people with special needs are no 3. 76 |21 6 75 |19
: lcngé‘f closed to them :

I can name 2 organizations that help 0
‘handdicapped ne_onle 4 35 | 61 8l [ 19

An employer has "the right to ask for: o0 1 93 7 0 100 | 0
references . v

I am better able to help my child B _
decide on a career because of this |NOT AFPLICABLE 0 88 | 12

program

Because of this proﬂécam, I know more : CA.i
about the kinds of jobs that are @T AHPLICABLE.

right for mv handicapped child

Y
Wher; a.:ked directly about the new things they learned about their child as a
result oi the program, their responses were interesting and showed marked diversity.
Cne parent said she learned that "special educ_:ation’gives them a good chance for
learning. By graduation they will have received help in different skills from different
training programs." Another mother reported that she learned how to "watch {observe}

his wiays, to question him and to help him learn from his day in school." Cne father

- . -31- an | |
EMC : ..3_‘\,. U SOV U N




now "understands his daughter better." For another, the most significant thing she
learned was "to think like hlm" to put herself in his shoes One was shocked to learn
that her child would not get a high school diploma. : R
Several parents talked. about the )ob (preparatxon)/opportunmes they learned
‘about and the many organizations that were concerned with the vocational needs of
handicapped people. The help and friendship the school offers was also mentioned
frequently. Parents generally, however, did not learn about specific career options for
their child; this was because of the children's wide range of disabilities and because
there was too little time in the sessions to devote to counseling individuals. For many
parents, this was the most disappointing program outcome, only partially offset by the
hope they were given for the future. '
Parent attitudes toward careér Yevelopment were assessed by means of 10 items
included on both the pre- ‘and postprogram questionnaire. The mean score for each
item on each administration is summarized in Table 2 on the following page. A four-
point scale was used, where the 1.0 = disagree strongly to 4.0 = agree strongly; the
higher the mean score the greater the agreement. "
ﬁece were dramatic and statistically significant changes in attitude from the
beaxnnxng of the program” to the end. Most of these were toward more strong
agreement. Thus, as a result of participatiofi; parents more strongly agreed that "by
the time a child is in high school, parents cannot do much to help him/her" (an
acknowledgment, perhaps, of the importance of the early years or alternatively, of the
importance of the school's role); "once a child decides on a career, she/he should stick
Poto it" (this is not necesaarily in the desired direction--most career educators favor
- flexibility in this regard) "it's best for a child to go on a j“ob interview alone" (an
_indication agaxn of the child's mdependence) and "chxldren should decide on| a career
by themselves" (again unanimity-—a great deal of emphasis was placed on.likes and
dislikes as determinants of career ch01ce) There was a sxgnmcant descrease in how

strongly parents believed that a d1sabled child's career options were .imited. The

other items tended to show more strong agreement by the project's end, although not

significantly so, and these were also in the hoped-for direction.

‘I'he final set of items, measured before and after the program, concerned parent

behavxors. Parents were asked how often they did each of eight items on a list, or

- whether they: plan to do it: The items, and the percentage of respondents who did
each "often," "sometxmes,” "not often," ‘and "plan to" are summarized in Table 3 on
page. 16. The results are interesting, showing an.increase in the proportion doing’
something "often" in only three instances: ''making suggestions ‘about wnat my child

1
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TABLE 2

PRE- AND POSTPROGRAM COMPARISONS OF PARENT ATTITUDES TOWARD THE
CAREER DEVELOPMENT OF THEIR DISABLED CHILD, BOTH CYCLES COMBINED

Preprogram Postprogran

ITE.‘;{ ] ' Mean? Mean |
'By. the time a child is in high 'school, parents 1.81 5 20k
cannot do much to help him or .Jer . -
It is the school's responsibility to help my 2 96 5 94
child plan a career ° -
Because of her or his disability, my child 3.59 3.81
¢ . .
needs special help from the school
Once a child decides on a career she or he » 5o 3.00%
should stick to it oo :
- |
It's best for a child to go on a job 3.23 4 .00%
interview alone ) )
Friends and family are the best source for 2.89 3.13
finding a job : :
It's hard to get your own child to talk about '2 58 2.73
how she or he is. doing im school : i J
What a person likes should bé considered in 379 4 QO
the career she or he chooses ) :
Because of my child's special problems, there 2.81 2.19%
are only a few careers open to her or him : :
Children should decide on a career by them- 2.50 . 3.31%
selves : )

3Scale: 1.0 = strongly disagree; 2.0 = disagree a little; 3.0 = agree a
little; 4.0 = agree strongly.

*d:ifference is significant at the .0l level of confidence; **pre- post-
orogram difference is significant at the .05 level of coenfidence.

should do after high school”; trying "to learn about what special rights my child has
because of her/his disability"; and "showing my child books and magazines about
careers." On these items, approxima‘tely two times as many parents indicated they did
it "often" a;. the end of the program than before.

The same dramatic shift did not occur on the other items, although there was a

‘change to more often on several. On some items there was a great increase in the

percentage of parents who did it sometimes—"go to community organizations..." or

"talk <o 3_[people about the right kind of job for my child"—whnile on others, there

T
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TABLE 3

PRE- AND POSTPROGRAM COMP. NS OF THE FREQU
OF SELECT PARENT BEHAVIORS

S|
h
Q
(i
Z
O
-

(Figures in Percentages)
‘ 2reprogr Some- Not | Plan
{ - eprogram {Often[ ne . !
| I7=M: Postorogram | times | Often | to
| Work with school people on my Pre 15 ! 36 8 i 4
! child's IEP Post 13t 13 20 | 53
H ] o
| Go ta the school's nmeetings Pre l 36 1 36 5 | 23
i Ior parents Post bo25 | 44 1 13 1189
Maka suggestions about wnzt my Pre l 22 23 ! s | 8
child should do after HS Post 38 | I 13 ] 18
Go to communizy organizatioms to Pre 23 ‘ 12 ' 19 | 46
get help for my child Post 13+ 31 | 19 | 38
Iry ;o‘learn gbout ZZatbspecial i Pra 41 17 5 34
f}gnts my child s because of Sost 30 i3 B 5
his/her disability
Show my child books and magazines Pre 22 37 ; 15 ' 26
about careers Post 47 33 13 | 7
Try to get my child-to-tell me about Pre 64 21 l 7 ‘ 7
what she/he likes or is good at Post 53 31 | 0 | 6"~
Talk 2o people about the right kind Pre 29 18 18 36
| of job for mv child Post 25 5Q 13 | 13

appeared to be a more realistic assessment of their own actions. As an Ulustration,
whereas >efcure the program more than half the respondents said they worked "often"
or "sometimes" on the IEP, at the end of the program, half of the parents reported
that they planned to do so. Generally, however, these data show that as a result of
participating in the Parent-as-Career Educators project, parents more Irequently
engaged in behaviors that pertained to the project's objectives and, in addition, more
than 90 percent did all suggested activities with their child. Four out of 10 had
already contacted’one of the organizations the program introduced.

Equally important are the co-trainers and staff reports about the benefits of the
crogram for parents. Decause of the kind of involvement they had with parents, they
tended to repor: affective outcomes for the most part and these concerned the
charges they witnessed. Parents were reported to have better relations wizh the

schools—as we have noted, more came to the schools and they came more often—and
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wizh their own children. They began = view their disabled youngsiers as mor
independent peobdle, which shows up in their questionaire responses, and gained some
skill and new technigues for interacting with them, which the parents themselvesrv”
rercorted. Their children, the students, were proud of their parents' participation ip
the program and told the co-trainers that their parents were taking a greater interest
in their work. According to the co-trainers, a noticeable improvement in parent—chilli
relationships was one of the outstanding program outcomes which had positive spill-
over on the child's behavior in school. Because they ‘were aware of their parents'
involvement, and because they knew their pzrents and teachers were in Coniact with
one another, the students were described as more open and communicative, somewhat
less hostile; and more cooperative. ,

Parents' self-image and confidence was also much improved and there were
other, important parsnt-centered gains: many parents were motivated to consider
changing their own lives in addition to becoming more active in the school life of their

children—
¢ one participant is now considering a carser in nursing;
o several parents are expressing interest in changing occupations;
o~ at least three parents enrclled in English-as-Second Language programs;
o one father returned to high school;
o one mother is investigatir;g vocational training programs; and

o more than 30 percent of the participants—about one out of every threg—
enrolled in the Cornell University Leader Training program.

These results are serendipitous and illustrate participants' need for and responsiveness

0 education-training programs, both for their children and for themselves. Decause

all of them have several children of their own, the effects of the Parents-as-Career

Educators project will have multiplier effects on the family and on the community.

GENER AL REACTIONS

Without exception, co-trainers rated the project as very worthwhile: it had
sersonal value as well as value for the parents and to the participating organizations.
One trainer described it as/"vital” to the well being of handicapped families, especially
-hose who also suffer the disadvantage of language, and as exemplifying an important
concept for all parents of school-aged chiidren.

The project's streng:hs, in the opinions of the co-trainers, were jts flexibility. it
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structure which allowed for maximum input, and the supportiveness and sincerity of
the project staif. They were hard pressed to enumerate genéral weaknesses other than
space (in the Bronx cycle) and the frustrations they experienced in recruiting
sufficient numbers of parents; parents too bemoaned the fact that not more’ parents
were involved and they expressed absolutely no reservations in recommending the
program to others. ’

In the views of co-trainers (and of parents, see below), some strategies were
more effective than others. Of particular merit was the small-group work followed by
the availability of the resource people and presenters; of less success was the social
time and the print materials.

Co-traimers thougnt the initial period devoted to refreshments was good in that
it gave them needed time for administrative detail'"s*bu; that little socialization among
parents actually occurred. While the evaluators agree that little interaction among
parents took place, other important things were happening: parents were experiencing
courteous and concerned treatment and special arrangements for their comfort and
ease. They reacted well to this and, in each cycle as time went on, began to relate to

other parents although there were few instances of the hoped-for level of interaction

among them: to the end of the program, shyness predominated.

The large group presentation with which eaci session formally began was
described by co-trainers as “sé'tting the tone,” "bringing the group together
psychologically ," and "preparing participants for the work that was to follow." It was
an important and effective strategy that, in addition to the benefits listed by co-
trainers, enabled the participants to get to kncw the project staff and to experience at
first-hand the qualities and personalities of these people which underlay the project's
entire thrust and content. The guest presenters and resource people expanded parents'
exposure and gave them an opportunity to interact with administrators, employers, and
renreseritatives of agencies that could be called upon to help their child.

In assessing the resource tables, observers again noted relatively little
interaction arnong parents; as they became more confident, there was increased
questioning of the resource people, but again this tended to be |imited. The value of
this component of the pf‘ojecr lay not so much in the specific information that was
_Drovbided to parents as in the impression that was made that "out there" exists a great
many chances for assistance. !

Co-trainers agreed that the smaljl-groups were very useful. They gave parents an

opportunity to express personal concerns and to get some individual feedback. While

most of the interaction occurred between a parent and a co-trainer, one at a time,
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iriendships among parents formed as did some_ sup\porrg\roups. 'I'wo/ parents, for
example, discovered they lived in the same apartment building and by the end of the
cycle were already visiting one another at home. The small groups were also effective
in giving the shy parent a chance to participate and in allowing all participants to
relax and "let down their hair." _ I '

We oSserved, with time, increasing incAidents where the men:xbers of the group

described their own experiences, thus providing others with new ideas. One incident in

particular stands out: a parent was explaining the difficulty he was encountering in

getting his child to work with him on one of the take-home activities and described
how he resolved it by carefully choosing a time. The other parents, who identified
with the proble}n, began to talk about times where it was 'mappropr;iate to ask children
to work with them (as, for example, when a favorite TV program was on) and to list
bettér, more opportune times. For many people it was clearly the first time that they
had thought about this and in subsequent sessions, several reported on successes. This, -
in our opinion, epitomizes the ratcionale for the use of small-groups.

Other techniques the traif;ers were asked to rate included the use of co-leaders,
the translations into Spanish, and the print materials distributed for take-home use.
(The print materials were variously described as "very informative," "have more" t2
"they needed to be explained to participants" and "too difficult.")

The translations into Spanish, either by the speaker or by the project staff, was
one of the highlights of the project. Acknowledgedly, it was time consuming and
slowed down the agenda; nonetheless, it was an inducement to the Spanish-speaking
parents and served to show everyoné that there is a commonality of experience despite
individual differences. Having separate Spanish-speaking small groups for parents with
limited English ability is, of course, a must, but coptinued effort should be made to
have English-speaking and Spanish-speaking participants together for at least some of

the aczivities.

In the following section of this report we will describe in detail the parents'
ratings of each sesion, separately for the Bronx and the Manhattan cycle. The detailed
assessments are included to pr0yide the projectrstaff with information about the
outcomes of each session and how they migh’i be modified in the future; and to enable
the reader to obtain a more comprehensive picture of the program, as well as to
aporeciate the changes made from session to session and from the"{first to the second

(Manhatzan) cycle in line with suggested revisions.

Here, we will summarize some general trends across sessions and cycles. The
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purpose is to present parents' general reactions and, to the extent that it can be done,
contrast these with questionnaire results and with the opinions of co-trainers, staif,

and evaluators.

Parents' Ratings of the Sessions, General Trends

At the conclusion of Sessions 2-6, parent barficipants were given a short session
rating form (in Spani'sh or English as was the case with all materials, including
evaluation instruments) on which they asessed the workshops' various components '(e.g.,
small groups, resource peopie, etc.) and the usefulness, interest, and worth of the day's
events. '

The instructions asked parents'to complete these ratings at home and to return
the form at the next session. The return rate was impressive--averaging 45 percent of
each session's attendance. However, the results should be regarded as suggestive:
because of their presurned literacy level, the items were designed with only three
response sets typically, thereby not permitting a great deal of differentiation. The
high response rate itself, however, is evidence of par{ents' overall enthusiasm for and
involvement with the program. g ,‘ -

Table 4 on the following page presents parents’ genéral reactions to the program
on a session-by-session basis for each cycle. Following this, Table 5 summarizes their
descriptions of the usefulness of each component; and Tabie 6 contains their ratings of
“how much they le"arn‘ed about various Atopics at each session. These same data,
r'earréhged, form the basis for the final assessment of the prograrh on an individual
session basis.

 Both rating form responses and the observed reactions of parents revealed an
enthusiastic response to the program. This tended to be more true of the Manhattan
group than of the Bronx group for three hypothesized reasons: f{first, the program was
made tighter and better focused as a result of the first cycle's experience; second, the
Manhattan trainers themselves seemed more dedicated to the project and more -
organized; and finally, the second cycle participants seemed to be shghtly more
advantaged than their Bronx counterparts: there was greater ethnic diversity, more
men parents represented, and a greater proportion were employed at skilled
occupations outside the home. )

In their comments, parents would rarely point to any "worst" thing about a
session and their repeated response to how the program could be improved was simply

<o "have more sessions," "include more parents," and ""continue the program next year."

-
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As can be seen in Table &, they felt the program was '"very worthwhile and interesting"
and that each session was of an appropriate length. They also thought the speakers
were, overall, quite good-—"very " They tended to be less posiﬂve about the new ideas
that were generated but were more likely to rate thls higher in the later sessxons. In
programs of this type it is not unusual for parnczpants to be skeptical about ‘what they
are learnihg while they are in the prOCess, with. time and a.lmost mvarlably in
retrospect, there comes a greater appreciation of the direct and mcxdental knowledge
and information they gained. This is not to imply that little was learned in the
sessions; actually, the majority of parents indicated they "learned a lot" (see Table 6,
page 24), especially in some areas as we will see below; however, relative to their
feelings of how useful, worthwhile, and interesting the program was, how many new

ideas were sparked tended to be rated less highly.

TABLE &

PARENTS' GENERAL REACTIONS TO THE WORTH OF .THE PROJECT ON
A SESSION- BY-SESSION BASIS, BY CYCLE

SESSIONS
TT=MS ‘ 2 3 4 P 5 | 5
' . Cvcle |Cyele|CyelelCycle|Cvele|Cyele|Cvele|Cyclail & 2
1 2 1 2 1 2 1 2

‘J;-'oda.y_' s sessicn
‘was:. '
Zow worshwiile?® | 2.92| 3.00| 3.00{ 3.00{ 2.92}'3.00{ 2.94} 3.00} 2.84

How interdscing?® | 2.92| 3.00| 2.80| 2.95| 3.00| 2.89| 3.00| 3.00| 2.88

Generated man . -
ideag?® 7 1.081 1.17) 1.750 2.52) 2.36) 2.29{ 2.48; 2.537| 2.50

: “Aonr'*nria.te in
19.!13"“1“- "2.85( 2.87! 3.00{ 2.90{ 2.92} 3.00| 2.92} 2.93| 2.88

Today's speakers
were: ’

Tow zo0d?” z.77| z.871 2.80] z.951 2.91| 2.89! 2.93| 2.36| 2.84

SCALZS:

1 = not very; 2 = a little; 3 = very worthwhile

1 = not very; 2 = a lirtle; 3 = very interesting

c - “ ¥
1 = not very many; 2 = a few; 3 = a lot

d . X . ..
1 = rpoo ldng; 2 = too short; 3 = just right

e

1 = not verw; 2 = just 0.X.; 3 = very good

’

-~
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Most clearly evidgnt was how valuable the p}'ogram was in demonstrating that

someone cared about them and their children. For most, perhaps for all, this was the
L first time that a concerted effort had been made to show them-—by bringing to them— )
. what opportunities were available for the handicapped, what their rights were, how
they could better relate to their children, and how to help their children achieve their
full vocauonal potential. This was accomplished through the mtek'acuons with other
parents, co-tra.mers, resource people, and project staff: the cleér message that each
child could be prepared for producnve work only served to motivate ..he parents to
seek out the assistance and resources and 10 work with their chxldren to develop their
mterests and marketable skills. !

As can be seen in Table 5, the opportunity to interact with one another and with

 TABLE 5, :

o/
PARENTS' RATINGS OF THE\;ROGRAM.’S COMPONENTS ON A
SESSION-BY-SESSION BASIS, BY CYCLE? )

/.

7 SESSIONS l
ITEMS ' 2 3 ! 4 5 1 6

o/ - | Cycle|Cvele |CvelelCycle|Cyele(Cvcle{Cycle|Cyclell & 2
1 2 1 2 1 2 1 2

Talking to peoplse .
from the hs and |  2.92| 2.90]| 2.83 2.95| 3.00{ 2.94| 2.87| 3.0Q} 2.72
colleges - )
Talking to pecple : -
from other organ- 2.85| 2.95| 2.83| 2.85}.2.31| 2.94{ 2.90Q| 2.93| 2.68
izations

Talidag with other | 5 o513 95! 3.00| 2.85| 2.83| 2.83| 2.89| 3.00| 2.58

parents T : -1
) CT' }
Reading marterials 2.92] 2.771 2.601 2.85| 2.67| 2.82] 2.79% 2.931 2.74

Meecing 1z lazge 2.67| 2.76| 2.83] 2.80| 2.75| 2.80| 2.72| 2.69| 2.60
gTouD

Meeting in small 2.92| 2.82] 2.83] 2.83| 3.00| 2.82] 3.00| 3.00] 2.75 }~
group 7
Asking questions 3.00{ 2.91| 3.00| 2.80| 2.83] 2.94| 2.91| 2.93| 2.79
lapout mv child ) '

l - - ,
| N .
IaSCALP., 20w USEFUL was the meeting? 1 = not very; 2 = a lictle; 3 = very
[ useZul. . .

1




the other people was, without doubt, one of the strongest pbsitive benefits of the
pl‘O]eCt. Parents rated as "most useful" talking with the Co-tramers (i.e., people from
the schools and from the "other organizations"), and with one another, and particularly
in asking questions about their children. The guest speakers (who generallyf presented
to the large assembled group) were also very well received; and for some sessions,
parents reported that listening to what the speakers had to sa/ was among the "best"
parts of the program.

;_Observers noted that parents sometimes exhibited frustration or appeared
bewildered when general topics were discussed or when the speaker was abstract.o
overly optimistic. Participants were clearly ;nterested in a realistic appraisal of th\
future their children faced—what they (and other similar youngsters) could accomplish,
what training was available to them, and how they, the parents, should go about
identifying and tapping various school and community resources.

In part, this accounts ’for the popularity of the small-group activity. Here,
parents could ask queétions and describe situations of a more personal nature; shy
parents could participate; and the specific tasks they worked on had great applicability
to their childrep. Despite this, parents frequently reported that they learned only
somewhat mere than "a little" in terms of ideas they could try out at home—one of the
objectives of the small-group exe\c1ses. Part of the explanation may lie in the fact
that, as parents reported, gettmg/then child to sit down with them and work on the
activity was almost invariably “roublesome....

Table 6 illustrates that on a tOpic-by-tophiE‘“ba.sis, parents tended to say that they
leamed_relativelz’ little. These ratings tend to be at variance with the pre- to post-
program comparisons which were discussed earlier. There, there, were changes on
most items from the beginning to the end of the program, lending suppbrf to our
contention that it takes time for new learnings al:\d new information to be assimilated.
However, the preponderance of evidence and its quality strongly suggests that the

Parents-as-Career Educators project ‘'was least successful in this area. While it

unquestionably demonstrated the wealth of resources parents could marshall in behalf -

of themselves and their children, whlle it dramatically showed that help was available
to them, whlle it clearly opened communication and established crucial networks, and
while it efiecnvely motivated and provided them with rudimentary tools to work with
their children, it did not offer them as much of the specific help and advice they need.

As we have reiterated, these groups of parent participants were economically

disadvantaged--with all that entails and implies--and additionally faced with the
.

enormous challenge presented by a disabled child of high school-age--only a year or
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TABLE 6 ' g

W PARENTS' RATINGS ABOUT HOW MUCH THEY LEARNED IN SELECT
AREAS ON A SESSION-BY-SESSION BASIS, BY CYCLE?

SESSIONS
‘ 2 3 L 4 | 5 | = 6
Cycle] Cycle |CvelelCvele;Cvele| Cvelel Cycle[Cvelell & 2
1 2 1 2 1 2 1 2 4

What the schools

should do for stu- _ ' : o
dents with a disa- | 2742| 2aSTN2440 2.75| 2.55| 2.60| 2.62| 2.69| 2.57

bilitw . ) ) b
What ocher organi-
zations do for stu-

dents with a disa-
 bility

2.38| 2.75| 2.60| 2.66] 2.36| 2.60{ 2.67| 2.77| 2.81

Where I can get help :
with my child's 2.38| 2.55[ 2;40 2.76] 2.73} 2.69| 2.80f 2.85} 2.65
Droblem

Things I can do at
home to help my
child choose 2
career

2 54! 2.70| 2.20| 2.81| 2:67| 2.71| 2.68| 2.77| 2.57

B ) 1
ow to work with 2.46)] 2.71| 2.20| 2.60} 2.18| 2.53| 2.54 | 2.67| 2.68

other parents
~ |How to work with the

School to help mx | 2.36| 2.81 | 2.20| 2.74| 2.40| 2.63| 2.65 2,77 2.68
child < <
‘How to work with o

other organizatioms {-2.31] 2.40| 2.20 2.47| 2.45) 2.50] 2.68 {2.77} 2.60
to help my child

The many kinds of

jobs that are NA NA 2.50| 2.55| 2.50| 2.56| 2.60 |2.64 | 2.64
available 2l :
What people have to o : .
do to have the , NA NA | 2.60 \<38 2.56} 2.671 2.76 {2.77 | 2.45
career they want

The schooling re- N .
quired for differ- |2.31|2.38 [2.60|2.38} 2.89| 2,59} 2.57 |2.46 | 2.52
ent careerc -

Things about careers

20 tell my child 2.3312.76 | 2.60| 2.74| 2,50} 2,59 2.60 |2.62 | 2.67

o g

%4
What business looks

| for in workers NA NA |2.40(2.47) 2.67|2.31{2.67 |2.69 |2.70
'How to help my child A
leary about his/her - . _
interests and apil- | 2°28 | 2.62 2,40 2.75| 2,45 2,71 | 2.52 |2.85 | 2.77
ities . l
.
a

SCALZ: 1 = did not learn zuch; 2 = learned a little; 3 = learmed a lot.

-
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less away from completion of high’ school and entry into the worii force. Their

childrens' disabilities were wxde—rangmg and the attendant problems very[ diverse.
Moreover, for various and 1mportant reasons, the program relied heavily on leaders and
guests from established 1nst1tut10ns (notably, the school system) who rece:.ved little
training and who came with virtually no experlence -in working with parents in small
‘groups. Thus, it is not surprising that parents’ great ‘appetite for 1nd1v1dua help—for
information, precise facts and exercises tailored to their own child—were !ot as well
met in this 6é-session project as were most of their other needs: for support,
friendship, hope, and contacts. ‘
The program designers envisioned- the\Parents-as-Career Educktors project as an
‘important first, introductory step in the educative process. The schools and the other
organizations, both -community, bilingual advocacy groups and agendies for the
handicapped, are the appropriate locus for the md1v1dual assxstance ese parents
require. By the project's end, parents were well-eqmpped to deal thh thesei
organizations; in turn, the schools and the other organizations had become more
responsive. There were already indications that the parents and the [agencies were

- taking the necessary next steps together. [
_ _ J

In d1v1dua1 Sessxon Ratmg_

each session.

/

Session 2, Bronx-"The Schoo! and Childrert with Spécial Needs: Providing,
/

&1l except one reported the meeting to be "very" worthwhxle and interesting and all

'Services." Half of the 26 parents )who attended this sessmn completed a rating for

saxd that they would recommend it to a friend. In terms of the length of‘t"\‘é‘sessmn,

the large majority found it "just about right."
The speakers for Session 2 were from CBEOC, Job Path, Altro Workshop, and

FEGS. These panelists d1scussed parents' mvolvement in their children's progress in
—_— ~
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school, the educational services provided by the school, and the legal rights of

Ahandicap'ped‘children. More than three-quarters of the parent respondents reported
Al

that' these speakers: were "very good." Slightly fewer, but still a majority, rated
talking to these people and "meeting in the large group" very useful than the number

who found very useful "talking to people from the high schools and colleges," "talking

. with other parents about their experiences," "talking in small groups," and "the things

we'got to read." All parents liked "asking questions about our child." These responses
suggest that the value derived from this session may be attributed, in large part, to
interactions witt—;other parents and to discussions of a more personal nature about
their own individual chi}d.'_ (These small 'group discussions centered around a career
maturity' inventory whichis described be}ow.)

The above speculation is supported bﬂy the slightly less positive responses to how
much ‘parents learned about the issues put forward. On virtually every question, the
typical response was that parents learned "a little" about a specific item. Relatively
least was learned about what other organizations could do for their child. For such
items as "how to work with other organizations to help my child" and "what other
organizations do for students with a disability," several parents indicated they "did not-
1earn much." When asked the number of ideas they got to try out at home, most
rPsponded "not very many." While this might call into question the effecnveness of
the parncular outside speakers, the value of the session as a whole was underscored by
the ma;orltyof parents who reported learning "a lot" about how they could help their
child and how to work with other parents; these are the types of things parents
indicated they found "mostiuseful.” In truth, however, the presenters frequently spoke
in generalities, as if the audience had a Comprehensxve and detailed grasp of the
subject. While it should be borne in mind that each speaker had only a few minutes,

one of the stated aims of the session--to demonstrate skills the parents Can use to help

"their children identify interests, abilities, and -aptitudes related to career

development—was more successfully achieved. than was the goal of providing parents

. with information ’about handicapped childrens' legal and educational rights and

services.

When asked what they liked best abolit the program, most parents "liked
everything." Some singled out learnxng about organizations, talking with the teachers
(i.e, co-trainers), and learning about their child's rights in the IEP evaluation. All
parents who responded to thé guestion about what was worst about the day's session,

wrote "nothing," e.xcept for one parent who responded- that the speakers were not

interesting to her. Respondents felt that the program could be improved if more



parents attended and' if more such programs were run in other locations.

Session 2, Manhattan-"Resources in the Community for Children with Special

m The following ratings are based on the reports of 24 of the 37 parents (64%)
who artended. ’

All respondents rated the meeting "very" worthwhue and interesting, and would
have no qualms;about recommending it to a friend. Most thought that its length was
"just about right," although some commented that they would have liked even more
time for more in-depth discussion. ’

The speakars, from AHRC, UPA, FEGS, and Job Path, were rated "very good" by
a large majority of parents. They presented information about the trainingservices
their organizations ‘offeréd and explained how parents should best use, the agencies.
The effectiveness of this group of speakers was revealed by the large number of
parents who "learned a lot"' ‘about "what other organizations can do for students with a
disability." And, when asked what they thought was best about the session, many
parents reported it was hsten%ng 1o ‘the speakers 'and meeting in the large group. Thet
representatxve from Job Path was frequently. singled out as helpful, useful, and
encouragings Parents appeared particularly responsive to the idea that Job Path helps -
children not only in getting jobs but also with counseling and therapy. Their ratings of
the materials the presenters distributed was also very positive. ‘

~ In the small groups, a career maturity i}lventory was introduced and parents
-praCticed it themselves and were instructed on using it with their children. Most
parents rated this activity as "very useful," and were particularly enthUS1ast1C about
talking with other parents about their experiences and asking questxons ‘about their
chxldren. Virtually ali-parents felt that talking to people from the high schools and
colleges (co-trainers and project staff predominantly) was very useful and, following
homvihis, more of the parents reported that they "learned a lot" about "how to work
with schools to help their children" than reported learning "a lot" about any other item
included on_the rating form.
- The area that parents reported learning the least about, relatively, was "what
kind of schooling there is for different careers"; more than half of the respondents
‘learnd only "a little" about this. Slightly more than haif learned "a lot" about "things
to tell my child about careers" and "how to helpmy child learn about his or her
interests and abilities," one of .the objectives of the career maturity inventory.

However, the majority of parents reported "learning a lot" about careers that they

could discuss with their children and about things they can do at home to help their
.
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child choose a career. This sharply Contradxcts the responses of the large maJorlty of
parents who reported;to the general question that they did not get very many ideas at
the session to try out at home. 4 y .
' When asked how they felt the program could be made better, some parents
indicated that ghey felt the program to be so helpful that they wished more parents
could. attend,/ Several people noted that there are other parents who want to attend,
such as working parents, but who have schedules that interfere with the program's
afternoon meeting time; 4: 30 ,p-m. to 7:30 p.m. was suggested as an alternative
schedule. -

\ .

Session 3, Bron;t-"Resources in the Community for Children with Special Needs:

Providing Services." While attendance was high at 36, only 6 parents (17%) completed

and returned the session evaluation formj; the following generalizations about this
session shoulﬁi therefore be interpreted cautiously.

The session was very worthwhile and just about the right length for everyone.
While the majority also found it to be "very" interesting as well, and felt it would be
worthwhile to a friend, most indicated that they got only "a few" ideas to try out at
home.

Most parents felt that the speakers, representatlves from community traxnmg
and support organizations, werg-very good. A slightly less pOSltlve response was’
obtaxned when parents were asked how useful they found the large group activity in
whxch the speakers were featured. In observing parents in the large group, many
appeared frustrated with the procedures the educatlonaI system instituted, Wthh/
came across as bureaucracy, red taée, and carelessness (e.g., parents reported
receiving offical letters without a signature, thereby effectively precluding the
possibility of a response). The session made it quite clear that parents had many
individual questions, only some of which could be answered. Another observation was
that parents appeared not to understand the purpose of the speakers or the points
they were raising. As an illustration, .they thought that one orgamzatlon was an
adversary, not an advocacy group. When this reaction was brought to the attention of
project staff, it resulted in a more careful 1ntroductxon of guest speakers.

As we have seen before, respondents reported talking with other parents ,and
asking questions about their chxld to be very useful to them; this was unanimous. The
majority also found "talking in the small groups" to be very useful. Together these
ratings indicate that parents gained the most from their interaction with other parents

in the small groups, facilitated by the activity--a card sort exercise to explore jobs on

s
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the basis of preferences and abilities. While there was a lot of interaction around the
job sort, however, its purpose was not focused on; for the next cycle, project stat!
ensured that the Co-trainers received more complete explanations which they then
successfully communicated to the parent participants.

One of the expected outcomes of Session 3 was to enable parents to identify
community resources that provide training a'nd support services for handicapped
students; another goal was to have parents assess their own and their children's
interests and abilities and to relate these to careers. Slightly more than half the
respondents reported that they did, in fact, learn "a lot" about what organizations do
for disabled students; the majority reported learning "a little" about how to work with
other parents and how to work wmhools to help children; all reported that they had
learned something about the kinds of jobs that there are available. With respect to the
other objective, .the majority of parents felt they learned "a little" about what they
could do at home to help their child to choose a career and how to help their child
learn about his or her interests and abilities. This suggests that the card sort exercise
may not have been fully effective, an outcome that was cbservable during the session.
On the other hand, in terms of job information—things about careers to tell their child,
the kind of schooling there is for different careers, and what people have to do to have
the career they want—participants for-the most part learned "a lot."

When asked what they thought was the best thing about Session 3, parents said

learning about the types of jobs which were right for their ch;ldren. Again, no one was

. able to describe any worst thing about the meeting.

Session 3, Manhattan-"Providing Services to children with Special Needs: The

Role of the School." There were 34 parents who attended this third session in

Manhattan, with 21 (62%) assessing it. As wa?' the dase in the first cycle, this session's

purposes were to provxde parents with information about educational rights and

services and about legal rights, and to demonstrate skills parents could use to help
their children focus on interests and abilities related. to career development. All
parents rated the, se\ss_igrln as "very" worthwhile, and, all but one said it was "very"
interesting as well. Unquestionably, they wegld recommend this session to friends.

' The large group panel was comprised of representatives from ROPO and Hunter

College's Bilingual Special Education program. - They discussed parent involvement in

»school the educanonal servxces schools' provide, and the legal rxghts of handicapped

children. \hnety-fxve percent of the parents rated the speakers as "very good" and”

many commented that the panelists and the information they presented was the "best"

g ) ~
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par: of fne sessicn. Observzrs noted a very high level of attentiveness anc
responsiveness among the parents, especially to the Spanish-spezaking guest. Partly
Secause there was so much valuable information being presented, several parents
suggested that it wold be valuable to have each speaker's name and the location and
phone number of their organization listed so that it would be easier to contact them.
As might be expected, the large group and small group activities were rated
equally nhigh, with approximately 80 percent of the respondents indicating that thess
activities were "very useful." The small-group ac:.ivity, which consisted of the card
sort exercise, had parents sort a set of 20 cards with job titles and pictures. The
exercise was designed to encourage them to explore the jobs that were interesting to
them, and the skills and abilities required to do the job. Observers noted that as soon
as parents brcke into the small groups they continued talking about what had been
discussed in the large group and had to be urged to turn their attention to the new

activity. This suggests that not only was there insufficient time for questions in the

“ large assembly, but that some participants were still too inhibited to ask them.

One of the hoped-for outcomes of the session was to have parents identify the
several services the school provides for handicapped children. Three-quarters of the
respondents indicated "they learned a loi" about "what schools should do for students
with disabilities," "where 1 can get help for my child's problems," and "how to wor K
with the school to help my children." These responses indicate that this objective had
been achieved for the majority of parents.

Another goal was to better enable parents assess their own interests and abilities
and to help their children do a more realistic assessment. “Almost all respondents felt
they had "learned a lot" about things I can do at home 10 help my child choose a
career," and "how to help my child learn about his or her interests and abilities.” The
usefulness of the card sort exercise as a means of achieving this, however, is called
into question: respondents were fairly evenly split between having learned "a iew'" and
"a lot" of ideas to try out at home. Yet, participants appeared to enjoy this exercise

once they got started and for some, it was the "best" part of the session.

Session &. Bronx-"School and Community Training Opportunities for Students

with Special Needs." Less than half, 41 percent, of the 29 parents who attended this

session completed a rating form. All respondents reported that the fourth session was
"verv interesting" and that they would recommend it to a friend; all but one

respondent noted that the session was "very worthwhile" and the length of the session

was "just about right."
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The aim of the session was to demonstrate skiils that parenis <an use 0 help
their children identify values related to career development; and to have parents
become aware ot the difiZerent community resources (trzining, academic, and supporz
services) available to their children. [t appeared that the second objective met with
more success than the first, according to the ratings of respondents. The parents were
more receptive to discussions of what is available for their child, are they eligible,
how do they tap the various community resources—than they are to the more subtle
issues of career values and interests.

At this meeting, the large group'activity consisted of a panel presentation:
representatives from Altro Workshop, Job Path, Hostos Community College, OVR, and
the New York City Board of Education-Special Education Division discussed the
training and services they offer and how parents can make use of their resources.
These speakers were rated by virtually all respondents as "very good." The
"usefulness" of the information they provided was evidenced by the overwhelming
majority of parents who reported that "talking to the people from other organizations"
and "meeting’in the large groups" was "very useful.” Furthermore, most parents also
found asking qt\lestions about their children to be very useful to them and we observed
that all the questions (asked in the large group) dealt with their child's eligibility for
the services described.

The small-group activity consisted of another card-sort exercCise; parents were
given a checklist of values and discussed each of them in terms of their implications
for career choice. As homework, they were asked to do the activity with their
children. In the observers' opinion, tf = exercise did not appear relevant to what
parents were saying about their children. Again, they were more interested in what
theit children could do and what is available for them to do; the worth cf the smzall-
group activity {which was unanimously rated 'very useful') appeared to lie not
necessarily in the content of the card-sort itself, but in the opportun.:y it afforded
participants to talk to each other about their experiences and ask questions about their
children (83% of the respondents reported these opportunities to be "very useful™).
This conclusion is supported by parents' written comments where they described the
best thing about the session as the chance it gave them to talk with other parents
about their children and to learii about the. opportunities available t¢ them. In terms
o the number of ideas they got to try out at homer, about half the respondents
reported ge:ting "a lot" while the other half reported getting "2 few" or "not very
manv."

The informational objectives of the session were well met: a large majority of
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parents reported learning "z lot" about where <o get help for their child's problems and
"vhat kind of schooling there is for different careers." A smaller number but still &
majority also reported thevy had learned "a lot" aboutr what schools should do for
students with a disability, what other organizations do for such students, how to work
with schools to help their child, what kinds of jobs are available, what people have 10
dm to have the car?eer they want, and what businesses look for in workers.

Underscoring the overall positive response to the session, parents could not
single out one aspect of the program as the "worst.," When asked how they thought the
program could be made better, all who respbnded said "just have more workshops like

the ones we are having."

Session 4, Manhattan-"School and Community Training Opporténities for

Students with Special Needs." As we saw before, not only was there a greater number

of attendees in the second cycle (N = 35), but a larger proportion—-51 percent—
completed the session rating form. Their responses again tended to be somewhat more
positive than the Bronx cycle respondents, perhaps reflecting the general
strengthening of the prorgram in the second round of implementation.

Similar tc the findings for the other sessions, parents found it interesting and
worthwhile and were more positive about how useful various aspects of the meeting
was than they were about how much they learned from it. The large group activity
was received quite positively. The speakers (representatives from Hostos Community
College, OVR, and the New York City Board of Education—Special Education Division)
were rated "'very good" by most of the respondents.

One might speculate that parents derived the most benefit from interacting with
the speakers on questions about their individual child and relatively less benefit from-
informaticn about the speakers' organizations. In other words, for these groups of
parents, the sessions' major values were in the interactional opportunities; during the
program they seemed relatively unimpressed by what they were learning, in contrast
to their really strong appreciation of the attention they were receiving. This
hypothesis is again supported by parents' ratings of what they learned: &0 percent
reported that they "learned a little" about "what other organizations do for students
with disabilities" and abéut half said they learned "a.little" about "how to work with
other organizations to help my child." The same response was ohtained with respect to
representatives from the high schools: practically all parents rated "talking to people
{rom the high schools and collegés‘ ,'" as very useful, yet-only half reported learning "a

101" about "wi‘*.at"the schools should do for students with a disability." This finding and

“ :



its repetitive characteristic strongly suggests that the value for parents comes

initially not so much from what they learned, as from the process of interacting with

schoo! and community organizations representatives.

The small-group activity involved a card-sort exercise in which parents explored
abilities, interests, and values as they related to career choice: first their own in the
workshop and then with their child at home. This activity appeared to be successful
overs’,l‘. The ma'jority of parents rated '"talking in small groups" to be "very useful";
"talking with other parents about our experiences" also got a high usefulness rating.
However, the majority of respondents (709) said they received only "a few'" ideas that
they could try out at home. They tended not to see these types of activities as having
particular relevance to their child, perhaps realistically in light of their childrens’
problems. They also continually reported how hard it was to get their child to sit down
and do the exercises at home. When asked what they liked best about the day's
session, many parents cited the small group—both the opportunity to listen to other
parents talk about their experiences with their children and the discussion about
helping their child choose different jobs (the card sort). Many parents again noted that
the program could be irmnproved only by the involvement of more parents.

Session 5-"Labor Market Conditions and Emplover Needs: Implications for Hiring

Students with Special Needs." Because the results of the two cycles are so similar,

only those from Manhattan will be described. Twenty-two percent of the Bronx
attendees and 40 percent of the Manhattan attendees r sponded to the rating form.

The focus of this session was on getting jobs: id ntifying skills and abilities that
employers look for when hiring, and examining m: mate/1als and techniques that students
can use in their job search activities. Parents were exposed to local e/mployers and job
placement resources. .

The large-group activity consxsted of a panel presentation including the following
employers and placement services: New York Telephone, New York City Board of
Educatiov Placement, New York Port Authority, L.C.D., a/nd the New York City
Transit Authority. These speakers were overwhelmingly _ratedi as "very good."

In the large group, each presenter briefly introduced their company or
organizdtion, described’ where it is 7located, how many people were employed, the
employment outlook, and services the companyi provided. Respondents tended to find
these presentations somewhat less useful than the small groups (69% of parents rated

the large group to be "very useful," while all respondents rated the small groups as

"very useful”) which met with these same representatives.
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The more positive response of parents 1o the small group was probably due o the
opportunity to interact directly with the employers and ask questions about their
individual children. Virtually all parents.rated this aspect of the small-group
component as "very useful." Here, the panelists rotated among the grdups, discussing
factors which could improve the employability of handicapped students, with emphasis
on the initial interview. Observers noted that in the small groups parents appeared shy
at first, but with encouragement from the co-trainers, they became more relaxed and
talkative. They continually tried to focus on their particular child—was there a job for
him or her. Some seemed discouraged by businesses' use of standardized tests in th_e
selection process.‘\

The objectives of the Session were to make parents aware of labor market
conditions and hiring practices, resources that handicapped students can use in job
hunting, and select employers and placement services particularly_ responsive to the
needs of the handicapped. Questionnaire responses ithdicated how well these objectives
were achieved. With respect to the first objective, 64% reported they "learned a lot"
about "what businesses look for in their workers." In terms of the information théy
obtained to help their children in the job hunt, parents reported learning "a lot" about
"things [ can do at home to help my child choose a career” (77%), "what people have to
do to have the career they want" (77%), and "how to help my .child learn about his or
her interests and abilities’ (85%). The third objective, having parents identify relevant
employers and placement services, appeared to meet with the most success: virtually
all parents reported "learning a lot" about where to get help for their child.

Parents reported that the best aspect of the session was learning about the
different fields and careers available to their children. Many wished their children
were present to hear this information first hand.

Session 6-"Special Education Students in the World of Work." The sixth session

was the "grand finale" of the Parents-as-Career Educators program in several senses.
Both the partfcipants from the Bronx and Manhattan cycles, as well as their children,
were invited to attend; in all, abcut 75 parents and children attended. The relatively
low'response rate (34%) may be attributed to the fact that there was no opportunity:
for parents to return questionnaires at a subsequent session. -
Eighty-four percent of the respor.dents rated the session as "very worthwhile"
and all noted that they would recommend it to a friend. A large majority considered

the meeting "very interesting” and noted the meeting's length was "just about right."

These ratings in no way convey the session's fervor. .



~ The meeting began with special refreshments servedv in the school cafeteria. It
was extremely festive and parents talked enthusiastically with each other and project
stafi. ]

After approximately one-half hour, parents and their respective children broke
up into small groups. The guests for this meeting were other han‘dicapped youngsters-—
most of whom recently graduated from participating high schools and who now had
jobs in the community. These young people fotated among the groups of parents,’
describing their experienceé in getting and keeping jobs. Facilitated by the co-
trainers, parents and guests talked about the difficulties of finding employment: how
to cope with job's, superviso‘rs, and co-workers; and what the schools should”and were
doing to prepare handicapped students for the world of work.

In terms of the rating form's,,-"standard cé.tegories, the majority of parents found
the small groups "very useful," as they did "talking to people from the high sq'héols and
colieges" and '"asking questions about our child." Only 60 percent noted théy got "é
lot" of ideas to try out at home. Just slightly more than half the respondents reported
they "learned a lot" abouf "™what the schools should do for students with a disabiiity,"
"things I can do at home to help m ch'/d choose a career," "what people have to do to
have the career they want," "what kmd of schoohng there is for different careers," and
"things about careers to tell my child." A larger majority reported learning "a lot"
about "what other organizations do for students with a disability" (70%), "where I can
get help for my child's problems” (80%), "how to work with schools to help my child"
(73%), "the many kinds of jobs that are available" (68%), "what businesses look for i/n
workers" (70%), and "how to help my child learn about his or her interests and
abilities" (82%). =
' While parents' responses indicated that most learned a lot from the small-group
discussion and found it very useful, their overall ratings tended to be lower than those
for previous sessions. This was due to their high level of excitement. The parents paid
rapt attention to what the guest youngsters were saying and were actively involved in
a give-and- t'%ke with them. For many parents, the "best" part of the session was the
opportunity to talk to the students who had "made it" in the work world. "This again

suggests that parents were better able to appreciate the hope and perserverance these

young people displayed thar what they, the youngsters, actually told them.
The major event of the session was the "graduation" which lasted for almost two
hours. Each participant received a copy of the program, which started with brief talks

by the project staff and was followed by a "special message" by the chariperson of the

Denartment of Puerto Rican Studies at CUNY. Following this, the Director of CASE
' : !
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presented each parent with a certificate acknowledging her/his participation in the

program. Several of the co-trainers gave closing remarks. The meeting concluded

with spontaneous speeches by several parents. ‘

Parents' joy in the program was evident from their faces and from their
comments. The atmosphere was charged with excitement. A warm bond was apparent
between the speakers and the audience. Parents listened closely to each of the
speakers and there was\“ frequent laughter and applause to jokes and to the
congratulatory statements of the speakers about other speakers and about
participants. Parents appeared pleased and. proud, though somewhat bashful, when
they went up to receive their certificate. For many, this piece of paper represented
the "best" part of the session. . S

During the final 15 or 20 minutes, five parents got up—unrehearsed—and.spoke to
the assembly. Alll expressed their heart-felt appreciation. Particularl/y/notaible was
how touched and grateful they were that CASE had made such an #ffort on their
behalf and shown such interest and concern for their ch;ldren. One father said that
this was the first time that anyone had attempted to provide practical advice and
information for parents of handicapped children, such as himself. He wanted the
“Erogram continued, and this suggestion was enthusiastically applauded. A mother, who
introduced herself as a P.T.A. member,"encouraged parents to be active in their

P.T.A.; she said that parents could make a difference only if. they spoke up for their

“children's rights—that they did, in fact, have the power to change things. She too was

roundly applauded. Still another woman talked about having learned how to speak to
her child and relate to him better (rather "than just asking if he is done with. his
homework").

-

Many parents stayed on long after the end.
SUMMARY AND CONCLUSIONS

Two cycles.of the Parents-as-Career Educators project were implemented during
the 1981-82 school year, the first involving participants fr;_om borough- 0f the Bronx
high schools and the second for Manhattan residents. Although the project touched the
lives of 101 different parents | of high school-aged handicapped children—and 'in

. . . . . : |
positive, poignant, and productive ways—to some extent this first year must be

“considered as a pilot: problems'_of parent recruitment, ovescheduling of sessions,

training leaders, and refocusing the materials to better accord with the extreme
disadvantage exemplified by the parent participants need further resolution.. The

project's revisions from the first to the second cycle indicates not only staff
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awareness, but a responsiveness to these issues on their parts.’ Thus, there is every
indication that the second year of this two-year program should result in even more
positive outcomes. As it was, the first-year experience enormously benefitted
participants. ‘ g '

'The attitude of the project staff, which was reflected in the program's smooth
and coordinated operation and warm and h'elpful'atmosphere, was evident to parents,
school and agency staff, and invited guests. It was one of the outstanding features of
the project and very frequently commented upon. In addition to their concern, ‘project
staff demonstrated flexibility in-their redesign of strategies and agendas as well as
patience in trying to meet individual needs. Considering that a typical session
involved a minimum of 35 parents, several with young children, 10 co-trainers, three
or more presenters, resource people, evaluators, and a few other guests—in addition to
print materials, ret‘freshments, and less-than-adequate ‘facilities—this was no small
feat. Similar programs should strive for this type of pgrsonalized approach.

The recruitment of parents was primarily the responsibility of the high school
special education teachers or coordinators who also functioned as co-trainers of the
small workshop groups, together with representatives from other, community-based
ageﬁcies and organizations. (Their--i.e., the latter co-trainers'--duties were largely
limited. to leading the small-group activities during the sessions, while the schbpl
repres(entatives were called upon to perform a wider range of tasks: parent recruiter
and group leader, as noted, as well as record keeper and, in the case of the two high
schools hosting the program, workshop organizers. The 10 school co-trainers, one from
each of the participating high schools, were also responsible for facilitating all school-
related activities resulting from the program.) Because of the complexity of the
trainers' task, we recommend that dual responsibility for the small groups be
continued, but that consideration be given to paired leaders from the same high scho i, '
This increases the power base at the institution and assures that followup plans are put
in_to eff\ect.

Co-trainers recruited participants from among the parents of children inv"special
education classes in their high schools. Although a large number of parents
participated in the program, with the overwhelming majority being regular attendees,
many more could have been accommodated. Each participating high school had a
sizable number of handicapped students whose parents were not involved, probably for
a variety of reasons ranging from time conflicts to personal reticence.  An

individualized recruitment effort, perhaps involving home visits beyond the scope of

the co-trainers, may have increased the number of participants. Using program
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"graduates'" and involving the schoolis' entire specié.l education and bilingual staifs is
one alternative for accomplishing this.

The nature of the particular population that was recruited was largely
unexpected and was the reason that staff revised the program plans, considerably
modiﬁying the scope of activities. As described, the participants were an extremely
economicall‘y disadvantaged group: - the Bronx parents more so than their Manhattan
counterparts. lexted Enghsh-speakmg ablhty was only one of the characteristics
that resulted in a reducuon in the planned activities; the Enghsh-Spamsh Spanish-
English translations proved: very time-consuming. However, under no circumstance

should separate programs be offered; at most, SmaL,l-group work should continue to be

limited to people comfortable in orie or the other language but, as occurred, the large

assemblages should be conducted in both languages.

Parucxpants' disadvantage showed in other ways that have programmauc

_implications. For example, their extreme shyness often made it diffictlt for co-

trainers to elicit optimal interaction. Their nonfamiliarity with written materials
made it difficult tb design evaluation instruments that would have more cleagly
delineated the progra;h's specific impact; furthermore, it restricted the kir\xds of
activities they-could be engaged in and the type of take-home work it was possible to
assign. - It also brought into question the usefulness of some of the handouts that were

distributed and suggests, for the future, that careful attention be given to simplifying-

-by including only the most relevant information-—the written materials. Participants

Q
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in all programs, however, (and this one is no exception) like material they can take
home; if not helpful to each at this specific moment in time, these materials are
generally shared with other family members and friends and thus have the potential of
reaching a wider audience.

Overall, the small-group activities were well-planned and executed; furthermore,
they were appropriate for this parent population and covered some basic career
education concepts. If anything, the small-group activities were overscheduled—not
enough time was available to do the planned exercises and to review the assignments
in great detail. Parents liked the opportunity this component allowed for individual
contributions, for discussions of unique problems, and for interactio:x with one another
and the co-trainers. Almost all reported trying the exefcise with their child and came
to appreciate therrelation between career possibilities and personal preferences,
attributes, and abilities. This part of the program expanded their knowledge of

occupations, helped them understand their child's potenzial, and encouraged many

parents to consider new occupations for themselves.
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To a very great extent, the small-grfoup component of each workshop session was/
the 'essence of the Parents-as-Career Educators project. This part of the program
placed heavy demands upon the co-tramers for which the training that was provided
under the original design was adehua}e but not optimal.  First, more tirne for training

would have permitted staff to develop the co-tramers group dynamlcs skills; it would

“also have allowed them to explore the basic concepts of career educanon in greater

depth. The co-trainers lmtlallg' recognized their need for thlS type of preparatlon and
although satisfied with thelr/own performance by the end of the project (and with
ample justification for feeling this way), they developed e.n appreciation of the
intricacies of small-group interpersonal skills. The preparation of co-trainers would
also benefit if they coq!d be provided with supplementary readings in the area of
career education; this yould save time during the planning meetings which could be
better spent on leadership techniques. .

The model of having the planning meeting preceed the workshop session as
closely as possi‘ble in time is an excellent strategy. It enables the eo-trainers to
conduct the session with their training in mind and allows for immediate followup and
revision. Parents' questions or difficult problems encountered in any one workshop
session can be reacted to in a timely manner. This scheduling model also has the
added advantage of maintaining a very high level of involvement-—-both for parents and
for co-trainers. : -

As-described in the body of this report, the trammg of the co-trainers was a
necessary part of the project. Some consideration sm:uld be given to expandmg the
time alloted to this component, primarily so that the leaders could be more thoroughly
prepared to deal with the running of small workshop groups. Ideally, their training,
which could start well in advance of the parent program, should focus first on
recruitment, orgamzanonal and recordkeepmg responsibilities. Two sessions, with
supplementary readings and a551gnments should then be devoted to exolormg the basic
concepts of career education. Additional training time, before the workshop program,
might be spent on pe:.rent-child relationéhips, especially the needs of parents of
disabled youngsters. ‘As indicated above, the planning session for each workshop '
session model should be retained in the form implemented this year.

4 The focus of these meetings should conﬁnue to be the small-group activities for
parents and their- use of the materials with their own child. If the administrative
details are discussed and understood before the start of the program, the recruitment

effort expanded to include more “recruiters," and co-trainers practiced in small-group

leadership techniques, these meetings could be even more directed. As it was,
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however, the co-trainers' opinions supported by those of the evaluators, make)it quite

clear that the training that was provided resulted not only in feelings of competence

on the part of leaders but in the desired outcomes for parent participants.

Holding the program in 4 high school presents several difficulties—notably that
the space that can be utilized is often less than adequate—but the benefits far
outweigh the problems. First, it brings parents to the school and for some, encourages
them to go outside the geographic area with which they are most familiar. Parents'
contact with a high school,.and the fact that they are using the facilities and that the
school administration hds provided for their comfort and entertainment, reinforces the
goal of involving parents in the education process. At the most simple level,;g

demonstrates that they are welcome in the building. The second advantage of holding

the program in a school site is that children as well as faculty and administration see

parents there; this creates an, 'éxpectation on all their parts that the presence of

"parent in the school is natural and desirable.

Finally, for the host site especially, the 'use of the facility in this fashion
demonstrates that parent programs, even after normal school hours, can be
accommodated at relatively little cost or inconvenience.

Thé Parents-as—Careef ‘Educators projéct made use of many resources, primarily
in the form of representati?es from'agenc'ies, institutions, and organizations concerned
with the education of the handice: ;- 1 and their preparation for the world of work;
there were, in addition, saveral pegsle affiliated with major bilingual or Hispanic
organizations as well as major employers of the disabled. In their roles as co-trainer
in some instances, invited speaker, and/or at the resource tables, this proved to be an
important part of the prog‘ram. In addition to providing parents with very necessary
information and an understanding of the wide range of services they could tap, these
people were direct linksto agencies; before the e';nd of the school year, parents and
school staff had already called upon them for assistance and it is apparent that more
contacts will be made in the future. i ‘

To i}sg these many resource people, it is crucial that staff continue to select
them and%\b\rief them with the same great care that was evidenced this year. As
happened, an éff\ort should be made to recruit speakers who are bilingual but if not
possiblle, trénslafio_ns should continue. The benefits of Spanish-English translations
are many and obvious, and project staff well understood the value even though it
seriously reduced the time available for other activities.

Although it proved’ difficult to assess—partly because of parents' limited

familiarity and ease with written evaluation instruments and partly as a result of
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sacrifices in technique to accommodate the programmatic considerations of time-—
there were many indications that the project had a significant impact on parents (as
well as on the other participants).

To begin with, there were changes in attitudes and beliefs on the part of
participants. School staff, for example, came.to view parents more emphatically--a
result which will translate in a greater willingness to engage in these and similar
activities with parent groups. The school staff also learned a gréat deal about their
own capabilities and this is bound to be :'eﬁected in their improved ability to shape— '
have input into—-programs based on their own\strengths. R

For parents, the attitudinal changes were equally if not more impressive. They
began to view their child as more independent and many began to confront the fact
that a career could be planned a.nd’prepared for. As a result of participation, parents
came to believe in children's individual differences and in people's rights to seek
vocations that match their likes and dlSleeS as well as strengths and weaknesses.
Perhaps more important than anythmg;)else, however, were parents' revised attitudes
toward the outside world: they no longer saw the eduganonal system and beyond as
disinterested on unconcerned but rather as offering a range of support and opportunity.
They unguestionably viewed the project as having provided them with encouragement
and hope. , '

While they were less able to express it directly, parents also learned a great
many things congruent with the project's. objectives: about the rights of disabled
people, the obligations of the school system, the needs of employers, and how to work
with agencies and institutions. They also learned more about relating to their disabled
child, including some techniques that have applicability to their other children. By the
end of the project year,vthese participants were actively engaged in working with their
youngsters and with the schools and outside organizations. ,

Parents' personal growth was evident in ?'Qany ways. They felt more at ease with
the school system and came to the school more frequently. They were more active in
suggesting alternatives to their children. They formed frlendshlps with one another.
They were motivated to participate in new ventures ranging .from enrolling in
prdgrams that would lead them to @ more satisfying career to those that would provide
them with more developed skills to assume a leadership role within the community. In
groups they began to show movement as well: particularly in attempting to establish
themselves as a special péeds group within existing organizations, like the parents
association. |

i

Not all parent participants did all of everything; The drama of this program lay
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/
in its stimulating all parents to do some one thing new. This kind of preparation,
coupled with the hope it provided, represents an important stage in the realization

that parents can—and indeed should--play a primary role in the career development of
the handicapped bilingual child.

Submitted by:

Barbara R. Heller,

Project Evaluator

Center for Advanced Study in Education
City University Graduate Center
November 1982
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TEACHING PARENTS AS CAREER EDUCATORS FOR HANDICAPPED YOUTH -

EVALUATION ISSUES

[. Introduction

The purpose of this investigation is 1) to provide an external evaluation of the

project known as "Teaching Parents As Career Educators for Handicapped Youth" in

reference to stated goals and objectives, and 2) 1o suggest new practices for

achievement of program objectives.

In order to accomplish the stated goals of this external evaluation, the

following activities were undertaken:

1)

2)
3)
)

5)

Review of project materials, e.g. proposal, workshop agendas, resource
materials distributed at workshops;

Interview project staff;
Interview field-based co-trainers;
Observe a parent-training workshop; and

interview parents.

Based on the performance of the five activities noted above, this report was

prepared. The investigator will meet subsequently with university project staff to

review and discuss the content of the evaluation report, the methodology used in

data collection, and the feasibility of the recommendations made.

It should be noted that the quoted statements from parents and from co-

crainers used in this report were based on verbatim notes taken ‘during telephone

and/cr face-to-face interviews.

ERIC

Aruitoxt provided by Eic:
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1. Review of Project Materials

A. The Proposal

This project, whichAis designed to promote the career growth and development
of high school bilingual, handicapped studénts by training their parents, has
noteworthy goals which are supported by the professional literature. Itis concerned
with a vital aspect of each peréon‘s life - the choice of a job, career, or profession -
which "is critical to youth development . . . and Progress toward productive
adulthood (London, 1981, p. 57)."

In general terms, Bloom (1977) explores the idea of the "teaching home" as a
way for schools to encourage active partnerships with parents. More specifically,
Beane, Lipka, and Ludewig (1980) believe that the school can influence parent-
reacher-child relationships in the area of career guidance, for example, by
conducting barent workshbps, at which career information, occupational trends, and
decision-making skills are taught. The expectation is that this cadre of trained
parents will become "seed personnel” in—.their homes by holding discussions, playing
occupational garnes, and role-playing with tiveir children based on the content of the
career seminars attended. Such interactive relationships can provide parents of all
children with a sharpened awareness that may improve their ability to help their’
children make the transition from schoo} to the world-of-work.

The g5a15 of this project are, thus, legitimized by the literature as suitable and
aporopriate ones for the parents of all children. They derive additional importance
as worthwhile goals within the context of the special needs of bilingual parents of
handicapped pupils to become career educators and advocates.

As stated in the proposai, for the purpose of accomplishing the goals of parent
ecucation and advocacv with this special population, the university staff will:
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1) sct up liaisons with bilingual community organizations, parent advocacy
groups, and high school special education departments;

2) conduct training sessions bilingually;
3) distribute materials in English and in Spanish at each workshop session;

4) select a population of parents with children enrolled in Special Education
classes from the New York City high schools;

5) concentrate on assisting parents to know more about occupational
opportunities as they pertain to their children's interests and abilities; thus,
enabling them to motivate their children and to build their self-confidence
for the transition from school to work.

Based on the preponderance of literature and this investigator's knowledge and
experience, there seems to be .theoretical acceptance of thgweducatior\ai and
advocacy functions which parents can assume’ to a'ssisn-'c.-'-cgeir children fulfill their
career potential; this thoeretical recognition outstrips, by far, the development and
implementation of parent education programs in career education. There is
tremendous need, therefore, to expose parents of mainstream children; this need is
far greater for parents with children in SE classes, and greater still for
bilingual/bicﬁltural parents of handicapped children, who are often unknowledgeable
about occupational opportunities for their children, threatened by the bureaucracy
of school systems, and isolated by cultural difference.

It appears, therefore, that this project fulfills a vital need by helping bilingual
parents of handicapped pupils, who are enrolled in inner-city SE classes, to become

more knowledgeable, insightfui, and facilitative of their children's vocational future.

3. \laterials for Parent-Training Sessions

_ This investigator reviewed the agendas developed for parent-education
sessions. FEach agenda had a well-organized and systematic structure, which

included a theme, aims, projected outcomes, and activities (e.g. small-group, large-
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group), and evaluation. Agendas were developmental and sequential, presenting a
variety of activities such as dyad discussions, lecture, panel prctasenta‘tions, and
oral/written responses to career inventories and questionnaires for parental
involvement.

For example, at Meeting #3 on April 27, 1982 where the theme was "Providing
Services to Children with Special Needs: The Role of the School," parents were
provided with information about the legal rights of handicapped children, and
witnessed a skills demonstration to help therﬁ identify their children's interests and
abilities related to ;:areer development. During this meeting, parents were
encouraged to meet with resource personnel from CBEOC, "AHRC, UPA, and the PR
Forum; ‘also, they engaged in a card sort activity whigh included a homework
assignment instructing them how to use these cards with théir children.

At the next se;sion on May &4th, the concept of values orientation was
introduced, thus making the process of career choice three dirﬁensional——interests,
abilities, and values. Additional work on identifying and learning how to use
community resources and services was provided through”discussions with several
resource persons and presentations by personnel from Hostos Community College,
OVR, and the NYC Board of Education.

Overall comments concerning these developmental and sequential agendas for
parent—education/;sessions are that tlhey were: |

1) well planned with th/e program goals and objectives in mind;

2) interreléted and integrated with one another;

3) cognizant of the need for review and reinforcement of preceding session
content;

4) structured with both cognitive and affective components;
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5) coordinated to use resource personnel, resource materials, and panel
presentations at appropriate intervals;

6) varied and diverse in format and design to stimulated interest and
encourage maximum parental participation;

7) practical and topical to meet the needs of parent participants;

8) pedagogically sound, e.g. use of homework for reinforcement, and use of
feedback following homework assignments 1o develop concept of
responsible ""seed personnel";

9) inclusive of didactic input and experiential activities;

10) evaluated on a session-to-session basis in order 'to maintain a constant
barometer of effectiveness, improve ongoing planning, and include, where
feasible, parent input into future sessions.

Agendas included a time esiimate for each activity. Based on the rich and
full agendas planned for sessions, as well as the relative sophistication of some of
the career education concepts presented (e.g. infusion, values orientation), questions
must be raised about the tinﬁie allotment for each session totally and/or the total
number of sessions provided for the realization of the program's ambitious content
and process objectives.

Parent involvement and participation were further motivated and stimulated
by the hospitable refreshment/social period with which each training session began,
by the minimal stipends for carfare offered, and by relevant extra-curricular
activities planned. An example of such an activity was the "Leadership and
Fffective Communication Skills" course offered on three consecutive Saturdays in
May 1982 under the aegis of The Puerto Rican Leadership Training Project, the
CASE/IRDOE Graduate Center/CUNY, and Cornell University's New York State
School fo Industrial and Labor Relations. According to the descriptive flyer, "this

non-credit/free course is designed to assist you in becoming a more effective

'leader' through Public Speaking, Parliamentary Procedures and Leadership Skills
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training."

[I1.  The University Project Staff :

A. Interview Data

I. Face-to-face interviews were conducted with mermbers of the university

project staff for the purpose of learning about the provjé(‘:t in greater detail. Each

"member of the project staff, in turn, volunteered information and offered materials

which would be helpful to the inv{sﬂt\i\gator in assessing the facts abov  ‘he program.
;.

The investigator, therefore, states that the p'roject staff was cooperative, -
open, candid, sharing, and eager to pres'élnt data éoncerning all aspects of the
program. For example, the investigator was given ready access to the proposal, to
lists of co-trainers and parents, to workshops agendas, and to resource materials
distributed'at workshops sessions.

As each member of the university étaff was interviewed, fhis investigator
became aware of his or her conviction about the soundness of the project's
underlaying philosophy, and enthusiasm about the quality of participation from co-
trainers and from parents.

Because the univérsity staff members had been present at all worksho'p
sessions, In addition to being actively involved in the planning and feedback .
processes related to workshop agendas, they were knowledgeable about the
program's implementation. Moré important, they knew the co-trainers and parents/
well and could discriminate among them concerning their special need‘s, as well as
their contributions to the project.

2. Interviews with co-trainers and with parents were conducted on an
individual basis, using a combination of telephone and face-to-face contacts. In all
cases, co-trainers and parents, when approached, were eager to make evaluative

_68- a 4

75

- Seg



> comments.

L
y

Although the comments from co-trainers and parents were diverse and covered
a wide range of opinion concerning.fhe ways in which the program had influenced
their lives (See a later section of this report for greater ‘detail.), there was
unanimity about the professional competence of the university staff. More
important, they were impressed, and often amazed, by the professional attitude of
the staff, all of whom were perceived to. be emp.hatic and caring individuals. While:
the skills and competence of the university staff were regarded highly, their ability
to relate to particip/ants--as co-trainers or as parents--in the affective domain was
regarded as unique. Parents, in particular, stated that they had often met educators
with professional skills; only rarely had they felt that these professionals "really
cared" about them or ,'their "kids"; finding trained and competent i)rofessionals, with
sensitivity, empathy, and understanding/; in addit‘il?n, was "a first" or ''rare"
experience. |
During interviews with parents, other typical, spontaneous responses regarding
the caliber of the university staff were.that:
"The program directors are wonderful, couldn't be vbetter."
"They treat us like people--with dignity."

"They really helped me change my life, how I feel about myself, and my
child; I can't say enough good things about what they did for me."

"They set the tone for everybody--from the top down, people were
respectful.” : '

Comments from the co-trainers concerning the university staff were, also,
overwhelmingly positive. Examples of typical statements were that:

f

"The greatest strength was the flexibility and expertise of the people who
ran the program."
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~ Rhe people who coordinated the program--the ideas they've tried to put
acnoss--are right on target."

'Zrhe staff members were dedicated and committed to making the program
ork." \ :

"They were always present, working hard to make the program sugcessful."
"TheYy provided the co-trainers and the parents with a rewarding experience
in career education.”

B. Comments and Suggestions

hY

There were central themes around which to group perceptions of the university
staff; these perceptions frem all sources gave high ratings for professional
competence and attitudinal suitab’ility. Parents and co-trainers alike'corroborated,
through frequent and spontaneous references, the feeling that this project staff was
) speéial in the areas of "know how" and caring. The investigator agrees with this
assessment based\ on her individual interviews with them, observed interactions
among the staff members, and observations of the staff in action with co-trainers
and parents at a parent-education workshop.

It is difficult to make recommendations when the data are so positive. Since
the project staff seems to represent an excellent amalgam of skills and attitudes, it
could continue to perform--personally and professionally--in the same way it has
been doing.

IV. Co-Trainers

A. Interview Data

Co-trainers were written into the proposal as parent recruiters and group
leaders. There were 15 co-trainers involved in the program, 5 representing bilingual
community ogranizations and parent advocacy groups; 10 from the participating high

schools' SE departments. This investigator interviewed 12 co-trainers (4 agency; &
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1
high school), who were cooperative and willing about responding with evaluative

comments.

Comments by the co-trainers concerning the positive aspects of the program
covered a broad spectrum of opinion with clusters around several important issues.
For example, most co-trainers related their comments concerning the program's
positives to the benefits derived by the parents and their children, stating that:

"Each parent benefitted from the social value of being brought together
with other parents of handicapped children, and interacting on a high

level."

"The program helped to’reduce the feelings of isolation experienced by
parents of‘handicapped children."

"The program motivated parents to continue a different lifestyle. It
influenced them by making them more aware of their rights, by urging
them to come to schools to exercise those rights, by even going back to
school to contifue their own educations, and by bringing them closer to
their.own children."

"It helped parents become more aware of what's out there, in terms of
careers, for them and their children."

"It opened parents' eyes, because some of them didn't even know about
IEP's or their rights regarding reevaluation.”

"t gives a positive way of thinking to the parents and the children

involved. I feel that, formerly, they had no place to turn, and now with

others like themselves, there is a feeling of hope and security."

Other co-trainers emphasized additional aspects as strengtm the program.

& .
For example, comments stressed the excellent informational level maintained at the
training sessions:

"Information contained in each session was good."

"The parents are not getting the information from the schools that there

are programs to help them become advocates for their children and more

effective parents of handicapped youngsters. This program disserninated

this needed information." :

"The material in each session was topical, pertinent, realistic, and

valuable."
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Sev‘eral of the co-trainers noted that a great strength of the program was "the
working relatioﬁship establyished between C(la-tzjainer and parent." Elaboration of this
point was statetd as follows: T

"When the relationship was established. . .everything flowed from that."

E
"Because of this relationship, parents responded and were helped to relate
better to their kids, particularly when ue used things like role-playing--
good and bad." e '

Co-trai}l‘érs made comments, too, about the high caliber of the university
staff, which are included in an earlier section of this report.

When queried about negative aspects of the program, many co-trainers had
difficulty because they were so enthusiastic about the positives. Evén v;/hen some
co-trainers finally came up with weaknesses for this jprogram, which they described
as "very good" or "outstanding," there was often an i{rﬁplicit pos)tive contained. For
example, ma;xy co-trainers felt that "the program \;az not long enough," that "more
‘time and more sessions were needed," because "we didn't have enough time and
often seemed to be rushing from one thing to another."

Further, it was stated that this program, which was so valuable, \;ais directed
at high school handicapped pupils, and, therefore, "it was happening too late." A
program like this, they said, "should happen on the junior high school level." '"The
children here are In fhe last year of High school and 'their parents are just 'being
asked to give them career information." ._"The parents must be reached at an earlier
time."

Several co-trainers were able to identify significant we'aknesses of the
program. For example, in view of the general excellence of the program, it was felt
that m?ﬁre parents should have been recruited, and that some parent participants

should have dttended on a more regular basis. While iv was noted that similar
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probl'ems beset other worthwhile programs in urban areas due to work schedules,
child-care responsibilities, and other commitments, there was the feeling that co-
trainers needed more assistance, training, and time to ecruit parehts. ‘It was
mentioned, also, that the job of recruitment should not be left solely to SE
personnel.

- Some co-trainers referred fo the time the workshops were held and the
geographi_c locations of the workshop sites as deterrents to parental recruitment and
continued in‘yﬂélvément.

Alth&]gh all co-trainers felt that the concept of bilingualism was a
programmatic plus, some ‘described the reality of conducting meetings in two
languages as difficult to implement. Problems related, too, to the lack of basic
skills in any language which made some parents unable to write things down or
.understand career terminology.

B. Comments and Suggestions

This program received "very good" or "outstanding' ratings on a unanimous
basis from co-trainers, particularly with regard to content of workshop agendas,
caliber of the university staff, parent/child gains, and staff/parent
interrelationships. |

Although only a few co-trainers indicated that more help, training,»and time
were needed for recruitment o.f additional parents, this is an important criticism.
Closely tied to the issue of recruitment isl the one related to improved parental
attendance, which might be resolved if-the days and times for training sessions, as
well as the site leoctions, were experimented with and varied. In addition, placing
the task of parent recruitment in the hands of a small committee chaired byi the

school principal or agency chairperson, rather than with co-trainers, might add clout
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to the function. S
The concept of bilingualism adds a dimension to the program; its

implementation, however, poses some problems. One co-trainer Provided a
\‘

recommendation which should be explored: . I

"I think it would be positive to separate the parents into English-speaking
and nonEnglish-speaking groups. Conducting the entire session in two
languages slows the work, and neither group gets enough. I realize that
provision must be made to address some Spanish-speaking parents in their
own language because it is more productive as a means of coping with
cultural dissonance and their embarrassment about not speaking English."
Implementation of this recommendation might necessitate the formation of small
groups on the basis of language fac'/lity; following large-group presentations
conducted in both. English and Spanish. To overcome the problems which some

/ . . s .
parents have with written English, more oral communication activities might be

included. /'

/

: /
Further recominendations relate to the overall excellence of the program,

thereby, mandating it for parents of-handicapped youngsters at earlier levels than
high school, with more time and numbers of sessions devoted to parent-training.

V. A Parent-Training Session

This investigator attended the final parent-training session, which culminated
in graduation ceremonies for parents who had completed the program.
The agenda for this session was as follows:
1) Theme: Special Education Students in the World of Work
2) Aim: To provide parents and their special education children
* with information and ways that handicapped youth can use
in getting a job.

3) Outcomes: Parents and their handicapped children will be more
aware of:

@ roadblocks encountered by special education students
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in securing a job.

o how special education students overcome hurdles in
finding ernployment.

e problems faced by handicapped youth with managers

and co-workers.
}

o what schools should do ;07 enhance the employability
skills of handicapped students,

4) Activities: Preliminary
Major

The »theme, aim, and projected outcomes of this final parent-training session
seemed appropriate in that they dealt with the transition process for studeﬁts from
schdol to work and placed emphases on ways in which parents and hancf{icapped
children might become more aware of and more skillful in finding resolu%}ons .to
obstacles in employment. It was appropriate, al:w, that the parents attended this
‘'session in the company of their handiccappéd children. "

When the preliminary activities--attendance, payment of S_tipends, and social
period, during which refreshments were served--were completed, university staff
members greeted the assemblage formally and gave inforgnation concerning the
major activities plannea. \

Following the formal announcéments about the agenda, i.nst‘rvuctions were given
and places assigned for the format'K0n of small groups, each of which consisted of a
co-trainér, pérents and their handicépped children, and a resource person. Resource
persons for thié seésiOn were hand'gcépped students, who had made career choices
and were.wot/'king in jobs related to those choices. They had been invited to make
presentations in the small groups, moving from group to grouﬁ’p at l5-minute
intervals approximately. During fcheir stay in each small group, therse resource

e
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vounsiters talked with oride and antmation about their experiences in getting and
widinz & job.  Co-irainers, who had besn given zan instruction guide earlior,

‘zcilitated the - oning and interaction among the pareats, their children, and

This inves . visited three smezll groups and observed that each group used
the time with resource persons productivelv.  Questions raised, following the

= [P PRy Cyrm [P o]
5305 INITIZD DresenTition, vVes o roiey. L oha

srociical., Fuomples of
nuestions asked weres

1) "How much money do you make 7"

2) "What makes vour job interesting?"

3) "What did you learn in scheol that was of most help o vou in getting
vour job?"

4) "Have you gotten any raises since you started this job?"
5) "How do your co-workers and boss act toward you™
6) "What do your co-workers and boss like most about you?"

Fach resource person obszrved talked about the importance of doing the best
work possible; they stressed the values of proper job attitudes and habits--working
itard, being on time, being dependable, e.g. One resource person's voice was :.nged
with ermotion as he said:

"I'm a good messenger. [ can find any place I'm sent to. [use rmaps. My
boss knows that when 1 go out I'll do the job. I'm learning all about the
City. tso. Best of all, I'm responsible!"
Other comments made by resourca peisgas which were ind zative of dride in present
job performance and/or future occupational goals were:

"I want 1o be a chef some day and have my own place."

"The printing cornpany doesn't wan 2 to leave. f{'ve been there over four

vears.'
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Motk o talbe no spatter what the weather--no matter how cold.”
"Tawvall over 29 blocks a dav. I like the work."”

Co-trainers  fielded  questions, often clarifying  them  when necessary.
Miscussions in the srnall group moved freely from Spanish to English, and back again,
fyr mors 2ifective communication. The climate of the three groups observed was
in‘orrnal and relaxed--pleasantries and laughter often punctuated the lively
exchange: of information.

The ceanda contained an estimated time for the completion of eaci activity.
“hen the time for this major activity had been used, a staff member brought closure
to this phase, requesting that the assemblage proceed to the roem reserved for the
Parer:s Awards Coramoany.

Pareis Awards Ceremony

This awards cercmonv was the closing activity of the final parent-training
session and of the program as well. Its primary purpose was to acknowledge and
honor the parents who completed the program = presenting them with certificates.

University staff members wer: -resent to perform special roles in this
culminating ceremony. Following forral gre tings and the introduction of special
auests, the guest speaker was introduced and made the graduation address.

Certificates were presented following the guest speaker's address. After each
parent was called bv name and presented with her or his cortificate, co-trainers and
parents were invited to make spontaneous rernarks concearriin the quality of the
program and its meaning on a personal level.

Exarples of extemporaneous remarks were:

Parent: "The program gave me wayvs to go about getting
information for rmyself and my child."

Y
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Parent:

Co-trainer:

Co-trainer:

Parent:

Parent:

"l was appointed,
comrnittee. | held a meeting and invited the principal and
the head of the SE division. Without this program, I
wouldn't have had the courage to do this! Also, I've been
nominated for PTA president next year."

through the PTA, to head a SE

"The parents taught us, too. [t was a mutually-enriching
experience. What was done here is good for all children,
not just for SE youngsters."

"These CUNY folks are great workers who showed that
they cared about parents, children, and co-trainers. They
know how to do

uplifting. It was a joy to work with all of you!"

things right!  The workshops were

"We're so happy now. Before we had no place to turn.
God bless vou! That says it all." "

"We've learned a lot. We've learned io communicate with
our children a lot better. We know where to go to get
help when cur children finish high school. Our horizons

lhave been opened.

When the ceremonies were concluded, evaluation forms were -istributed for

return by the parents in stamped, self-addressed envelopes to the university staff.

Throughout the awards ceremonies, activities were conducted in Spanish and in

-

Cnglish and then in Spanish.

Comments and Suggzestions

English. For example, the guest specker. who is bilingual, mad® hie speech in

This parent-training session was a model one beciuse it incorporated a theme,

aim, projected outcomes, and activities consistent with the proposal's goals of

parent education and advocacy.

As a final training session, it was exempiary because it focused on a terminal

stage in an individual's schooling (in this case, high schcol) which articulates with

The world-of-work.

This transiticn, although exciting, may be anxiety-ridden for

manyv voung people and their parents; for SE voungsters and their parents it must be
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even more traumatic. By presenting former SE pupils, who are now gainful
cinployed, as resource persons, the session provided important and necessar-
mocels to the par ~ handioanped youngsters, and, more irnportant, to the
handicapped pupils thuinselves.

When these young people span with pride in their accomplishments and of
their ability to 'l'hold their own" with so-called "ngrmal” woikers, the message was
loud and clear that SE pupils can find jobs, particularly if they have the support of
parents who know how to use resource materials and advocacy groups in the field of
career education.

The cognitive level of this final training session was appropriate; information
was given; facts were stated; guestions were raised and answered; learning took
place. On the affective level, interécthan among the small-group participants
seemed free and cordinal; parents and their children seemed comfortable about
raising concerns; the climate of the groups seemed trustiul; the co-trainers seemed
empathic and understanding, = 2n clarifying a question or rephrasing it respectfully
5o that the "asker" felt accey .. rather than "put down."”

Another great strength of this session was the presence of parents with their
handicapped vyoungsters; this dramatized their partnellgsi‘.ip, with educators and
agency personnel, in the joint search for occupaﬂonalanernaﬁves,iobtrakﬂng,and
financial independence, leading to enhanced feelings of self-worin, through
emplnyment.

The entire session appeared so smooth and easy that it was deceptive. The
pssumption that this kind of clockwork perfection comes easily is a false one. [t is
evident that a great deal of ‘planning preceded the date and tirme on which the
session was held. To avoid repetition annd belaboring a point. 4l the overall
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positives listed concerning the developmental and sequential agendas reviewed by
this investigater (see pages » and 4) were observable as the actual session was being
conducted.

The parents awards ceremony was truly "icing on the cake." It gave the
university staff an opportunity to involve community agencies and special guests in

honor...,, the parents, while their children were watching. At the same time, co-

foy

trainers and parents were "moved to testify", in the cognitive and affective

domains, about the quality of the program. A fitting and affecting tribute was
provided for all who had been apart of the program. In addition, parents went away

with tangible evidence, in the form of certificates, that they had been involved in a
’

- solid learning experience.

Some inherent problems exist within the carefully - timed framework of this
and other agendaq, and in the impl emc;n‘tatlon of the bilingual concept. It is
certainly a plus that the agenda for this final training session was so rich and fuil,
however, there was evidence, at times, of too tight a schedule which did not perm't
staving with activities long enough to thoroughly "milk" ‘h*':' For example, it
seemed that the small groups were enthralled by the presestations of the
handicapped young people; time was called for them to mo.e on tc the next smail
group before there was group readiness to have them do so. Perhaps fewer
presentations in each greoup for longer pericds of time (e.g. 35 minutes) would
resolve this problem. Adding more sessions and increasing the total time o~f each
session are considerations, a}so.

Implementation of the bilingual concept in the < aall jroups seemed to work
well; translating and interpreting were used on demand; English and Spanish were
used naturally and interchangeably. During the parent awards ceremony, however,
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the process of presenting and repeating in first one language ar{a then the other
scermned cumbersome, stilted, and slow. This aspect of the program should be
examined and alternatives explored in order to facilitate the bilingual content of the
training sessions.

The wutilization of student aides as hosts and hostesses, as well as the
cooperation of a local restaurateur, who supplied the workshop refreshments, added
to the gracious, hospitable astmosphere of the session.

VI. Parents

A. Interview Data

Parents were extremely willing and cooperative when approached to become
part of t outside evaluation process. Despite the fact that many of the barents
had problems with English and the investigator is not bilingual, there was sufficient
communication to establish the fact that their feeling about the program were very
positive.

Althcugh a large percentage of the parent participants had Spanish - sour.ding
surnames, they were representative of diverse and varying Hispnic backgou:: s and
cultures. Other cultural and athnic groups were participants in the progra: f{e.g.
Caribbean blacks; blacks from the southern and nothern parts of the United States;
East Indian form the Caribbean).

In telephone and in face-to-face interviews, parents were asked to offer
answers to three major questions:

1) What did this program mean to you personally?

?) How has this pregram changed what you do (or will do) with or feel about
your child?

3) How has the program changed what you do (or wiii do) at your child's
school?
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These three levels of responses were often incorporated into parents' answers which
followed their own organization and interpretation. Examples of parent responses
appear below:

"The program was helpful in many_ways. It made it easier for me to talk to
my son. 1 feel more comfortable talking to him about jobs. I'm proud that
I only missed one session. I'm sorry the program is over now, because 1
need more." ’
"] learned a lot about many things. Best of all, | met other people with the
- same problems. I'm happy to know that I'm not alone. My daughter and 1
never had any secrets. We do talk more now about jobs and I have more
knowledge. My daughter has only been in school one year. [ never went to
meetings:before, but 1 will do so in the future. TI'll talk to the guidance
counselor."

"[ learned so much. Before I felt upset about rny son's working becuse he is
19. My son was worried too. Now he has a chance like normal people. Aly
son needs vocational tests. | see many here so willing and able to help
hand:capped people, so I den't feel so alone any more. | know how to get
help, so | feel happy. [go to the PTA sometimes. It is hard because 1 have
two handicapped boys and | work. 1will go to get he.p more now, I think,
because | don't feel s¢ rate from the whole world any more. In this
program I have made so rmnany new friends and have seen so many old ones."

"l learned so many new things, made some new friends, and now feel less
alone. It was fun, too, to learn about jobs for my son. I told my wife all
about wh..t happened. 1 talk to my son now about his future - jobs and
education. My son expresses interest in more jobs than before. [ always
went to the PTA meetings. | would like the program to go on for a longer
time."

"1 learned a lot. I'm from the Caribbean, so I had no knowledge of New
York City until | was introduced to these workshops. | didn't think my son
would have a chance for a job. [ feel confident now seeing that the
knowledge gained from these classess say that he will be able to get
training and be able to hold some sort of iob. 1 feel happy. The classes
have made me riore aware of my rights. It has changed the way we talk to
ea-h other. He talks about his future, ton. We share what happens in the
meetings. They gave us cards  for use at home between parent and child;
the cards set up situations for career discussions between parent and child.
[ fee! more comfortable about school because I'm acquaint:! with people
and resources available." '

“te . sof informa:_c}'bn. It certainly helps me as a parent. :have lots of
discussions now with my kid because 1 know some of the answ=:s. I'm going

te be more active now."”
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One parent who works as a paraprofessional in SE program talked about the
ways in which the program has improved her prefessional performance:

"The information was helpful and practical. 1 took the information first for
my own child. In the process, | found ways to give help to others as a
result of my training. I made copies of the material used in the workshops
for other parents. I certainly feel better about what I do with my own
child and great because I'm doing a better job with other SE parents."

The program produced at least one '"star" whose leadership potential should
make her very influential in the school her child attends. This parent rated the
program "fantastic, because it has given me a better feeling about myself. For a
long time I felt depressed about my son's future after high school. I was worried
about that. This program has opened doors for me and my son." She stated further
that "the program had gi\}en her, saying that "it has enccuraged me in my work with
the PTA. I am treasurcr of the PTA and next year, hopefully, I'll be the PTA
president. The program at Cornell was especially helpful, because I got ideas about

how to run and hold a meeting. The workshops were wonderful. I have been sharing

. . N
the materials from these workshops with other SE parents. I have even xeroxed\,

\
\\

materials for other parents."” She spoke of the future saying that 'l hope there will
be a continuation of this program. I was so happy to be part of this. It gave me
courage to do things. At one of the recent PTA meetings, I brought up the need for
SE department. The preser:t PTA president told me that SE was a mini school in the
big school; however, she appuinted me head of a special committee. [ said I would
call a meeting. 1 called a meeting to which I invited the principal and the head of
the SE division. We had a very good meeting.'

Several parents reflected on the fact that the program was ending and
speculated on the next step. They expresses hope that the schools would
institu.tionalize a similar program for all SE parents or that the university staff

would continue their involvement in some way,
-83-




Comments and Suggestions

There is no doubt that this program was effective in meeting the needs of
parents of he‘mdicapped pupils by preparing them as career educators and child
advocates. Even parents who had serious language problems in English described the
program as "very good," as helping them nfeel better and not so alone," and as giving
them "much needed information.”

In view of the extremely positive ratings of this program, it is recommended
that it be conducted on the junior high school level, as well as high school level.
Parents who have completed this nrogram should be brought together for followup
a 'i-’i"itves and progress reports at appropriate intervals during the coming yea:.

Vil. Summary

This investigator feels that the staied goalé of the proposai were realized in
terms of its intention to expand and refine parent -efforts by having parents assume
roles as career educators, career education advocates, and advocates for general
rights and services for handicapped children under pertinent legislation. Based on
the ev-luation cominent of parents, it was evident that training sessions were
successful in developing skills and cbmpetencies in the 1) personal - social area; 2)
occupational - vocational area; and 3) advocacy area. Througﬁ didactic presentation
ofi\.vorkshop content and the experient‘i:zl interactions and strategies in small groups,
the cognitive and effective.goals wera support and implemented.

Training sessions were highly structured, well organized, and weil planned,
utilizing the input of co-trainers, as well as the data geherated by ongoing
evaluation from parents, to provide for flexibility and change.

The rapport among all the human components in the program was notewcrthy;
this was perceived in the rela'tionships among university staff, c/ol/t/:x-.iners, and
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parents; between English-speaking and nonEnglish-speaking parents; among
handicappe[d youngsters, their parents, and the handicapped resource persons at the
final training session. The university staff set an empathic, caring, and respectful
tone; this modeling became chérateristic of all relationships.

The literature legitimizes the goal of career education for all parents. These
needs are greater for this underserved population - parents of special education
children, whose feelings of isolation are even more intense if they are "language
poor" in English. Thus, the program was responsive to those real and felt needs of
this parent population.

Although the repért presents interview data in different sections as applicable
to co-trainers, parents, e.g., there are central threadd in the comments which
corroborate and validate the rating of the program as "very goody or "outstanding."

On page 3 of this report (item 5), mention was made of t@ positive way in
which resource personnel, resource materials, and panel presentations were
coordinated for use at appropriate intervals. It should be stated, also, that the
resource materials, distributed in English and Spanish, were zometimes tailor-made
to fit the specifications of the program model and its special populations. In
general, they appeared to be practical, sound in career orientation, work-value
oriénted,”and non-sexist materials, which would motivate "hands on'" experience for
~ SE pupils and tneir parents.

Major areas to be investigatcd and explored f{or possible change include: - the
néeéi for

1} additional help, training, and time for co-trainers to recruit parents;

2) examination of ways to implement the bilingual aspects of the program

more effectively;
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3) consideration of other time frames and time modules for conducting

parent-training sessions.
-
Recommendations concerning these and other areas for investigation are included in

each section of the report titled "Comments and Suggestions." .

b
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TRAINING BILINGUAL PARENTS AS CAREER EDUCATORS
FOR HANDICAPPED YOUTH, 1982-83

The internal evaluatinn for the second year of the program 1982-83
used the same instruments and statistical method. used in project year 1,
1981-82., Because the internal evaluation report of the previous year re=
ﬁresents a full detailing of project goals and activities that apply equally
well to the second year, no attempt has been made to report all these de~

e

scriptive details.

Qutcomes for Parents

E]

Parents were given the same questionnaire at the beginning and end of
the program in order to assess chaﬁges in their attitudes and knowledge. As
shown in Table 1, there was an increase inkpercentage of parents who recognized
the correct answer on all of the items. Most of the gains were very large.

For example, by the end of the program all of the parents knew that therc are
organizations which offer special training for children with disabilities, and
they also all agreed with the statement "] am better able to help my child
decide on-a career because of this program.'

'All of the parentsffnﬁthe fall cycle and 96% in the spring now were able
to name two organizat}ons tha* help handicapped people. This is to be compared
with 41% and 39% wko could do so at the start of the fall and spring cycles.

when the program began, 58% of the parents in the fall cycle and 71% in
the spring indicated that they though it was true that ''some’ jobs that used
to'be clcsed to people with special needs are no longer closed to them.“ Af
the end of the program, 92% and 91%rfelt that this was a true statement.

in the fall cycle, there was a strong improvement in the awareness by

parents that impoftant things can 'be done to help a child in his career choice

" before he.is in high school. In the spring cycle there was a significant im-

provement in appreciation of the help which can be obtained from friends and
family in finding a job.

For open-ended items in the post-curvey, theie were many reasons to the
question ''What new thing did you learn about your child through'this program?'!

One parent said ''that no door to his future progress is closed to him." ’

" Another responded ‘'‘that he can cope quite well in the activity he has chosen,' -

whila another said ''she can do more than | expected."
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The role of agencies was frequently menfioned in the responses to the

gquestion about what-neQ thing the parents had l€arned. One parent said they

had learned ''that there is a-valid reason for him td be somewhat; frustrated
‘about what his life career will be, but there are agencies avallable that can
hele.” Another parent said they had learned “the function of OVR in helping

my child pursue his future career. ' Another parent replied that they had learned
about ''specific &rganizations, resource persons that can be ¢ontacted, encourage-
ment and perhaps strategies in approaching them, something on the content of
available programs and value of agencies, and lncneased 3&111 for exploring
career interest and potentfal of my child." Another parent sald that they had

learned ‘'"how to listen to what they are saying."
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Pre and Posfpxogrmnuomparlson of Parents'
(Figures in Percentages) y

y
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TABLE 1

by Cycle

'Pre~Progrém (Mean) *

False

True

" Don't Know

Knowledge About Services for Disabled People

Post-Program (Meap):*

.False

True

Don‘t\Know

—

‘he law says the HS must give
hildren with disabilities
jpecial activities )

nce
ws T
ipec

every year, the school
evaluate my child's
ial._needs

fhere are organizations that
sffar special job training for
shildren with disabilities

I£ 1'm not happy with my
sRi1d's special school program
there are definite things |
can do

People with disabilities have
a harder time choosing a career
than.people without any

Some 3obs that used to be

closed to people with: special

needs are no longer closed

to them

4

| can name two organizations

that help handicapped people
. AN

An =mployer has the right to

ask for refearences

‘ ;
I am better able to help my
child dec¢ide and career be-
cause of this program

Because of this program |
know mora about the kinds of
jobs that are right for my
handicapoed child
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R . TABLE 2

Pre and Postprogram Comparisons of Parent Attitudes tdithe Career Development o? their 
Disabled Child

(Figures in Percenr-ges), Cycle by Cycle
« \ / -

I

ITEM T . Préb}oéfam(Mean)] Postprogram(Mean)?
’ Cycle 1 Cycle 2 Cycle 1 - Cycle 2

*By the time a child is in high Schodl, , :
parents cannot do much to help him or her 1.68 1.43 P 2.67% 1.39

It is the school's réséonsibility ' .
to nelp my child plan a career 2.58 2.80 ., . 2.33 2.91

Because of her or his disability,
my child needs speciai help from

. the 'school ‘ 3.42 3.62 3.58 3.82
‘Once a child decides on a career C
‘she or he should stick to it 2.47 - 2.57 2.67 v 2.09
It's best for a child to go on a o
job interview alone o L 3.00. _ 3.29° o 3.h2 3.08
Iend"s and_fa‘mily are the best 4 ' S . ) _
Jource for finding a job , 2.68 2.57 3.00 3.26%
lt's hard to get your own child
to talk about: how she or he is
doing in school : 2.42 2.52 3.08 2.57
What a person likes should be
considered in the career she
or he chooses ‘ _ 3.53 ' 3.30 3.67 3.68
Becausg of my child's special
oroblems, there are’only a Tew b
carsers open to her or him 2.2 2.39 2.33 2.53
Children should decide on a . - S -
carear by themselves 2.68 2.33 3.17 2.6]1
= strcngly disagree
= disagree a little
= zgrze a little
_stronglv agreae
Sra-n~gst difference is siagnificant a3t the .01 lavel of contidence
sgram =173
_92_
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TABLE 3

|

Pre and Postprogram Comparisons of the Frequency of Sefect Parent Behaviors
. 1 ~

: N (in percentages), ?y Cycle
¢ Often Sometimes Not o&ften (Plan to
ITEM £ /S F /S Fre /g \E /S
. o . & ’ .
Work with school people on-my child's prelz 22/35 Lk/35 6/0 .28/30
1EP ' post 30/33 20/33 20/10 30/24
Go to the school's meeting for parents pre 28/38 55/&8 - .w]]/9 o &/b
‘ ] post 42/39 L2/35 8/13 8/13
ﬁaké suggestions about what my child pre 37/14 -31/52 . 16/10 16/24
should do after HS . post 18/43 " 5L/35 10/9 18713 °
Go to community.organizations to get '.pré 33/21 T 28716 " 17/26 22/37°
fielp for my child ‘ post 60/23 20/12 10/6 10/59
-|Try to learnh about what special rights pre 42/48 26726 16/5 "16/21
my child has because of his/her post 75/50 8/32 0/4 17/14
disability ‘ . ’
Show my, child quKé and magazinés pre 28/26 50/ 48 - 6/5 16/21
bout careers post 42/27 58/50 y 0/5 0/18
. s }/. .
Try to gef my cEild to tell me aboutr _pre 63/65 37/30 0/0 . 0/5
what she/he likes or is good at post 75/50 25/36 0/9 - 0/5
Talk to people about the right kind ore 37/30 16/20 26/5 21/45"
of job for my child 25/20 59/55 8/s” |~ 8/20

post

Fall cycle, in perrentages
Spring cycle, in percentages

1
Wt

1
1

O

]
Preprogram M o
"

“Postprogram N

N
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{ . PR ' TABLE 3 S .

Pre and Postprogram Comparisons of the Frequency of Select Parent Behaviors

\ (in percentages), by Cycle ' /
‘u, . . : ‘ : ' Often Somet.imes Mot often . Plan to
I TEM ) o . ;" . o] /S B . . - F".': / ‘S',': F‘/ St F.,'\./g:". )
. . - © ) { ‘) . E - ’ —‘ .
Work with school people on my’child‘s preI? .22/35 " h4y/35 h«“6/0 . 28/30
lEP ‘ . ' K . post” 30/33 - 20/33 20/10 30/ 24
Go to the school's meeting for parents pre 28/38 55/h8 e 1/9 h 6/ﬂv,-
‘ : ‘ pPos L2/39 42/35 8713 ©8/13
Make éuggestions ébout what my cEild ~ pre . 37/1h 31/52. -16/10 © 16/2h
- should do~“afier HS post 18/43 | - 54/35 | 10/9 18/13
Go to comﬁunitz\organizatféns to get | pre 33/21 28/16 i7/26 22/37
help for my child . pos t . 60/23 20/12 10/6 \ 10/59
'Try to learn about what special rights 'pre © 42/48 26/26 - 16/5 16/21
my child has because of his/hér ’  post 75/50, . 8/32 0/h 17/14
disability ; .
Show -my child books and magazines pre 28/26 50/48 6/5 _les2l
bout-careers : post L2/27 58/50 | 0/5 0/18
Try to get my child to tell me about bre 63/65 37/30 0/0.. |  0/5
what she/he likes'or is good at post 75/50 25/36 0/9 ' 0/5
Talk to peopie about the right kind pre 37/30> 16/20 26/5 |- "21/45°
of job for my child post 25/20 ~ 59/55 .. 8/5 8/20

-

Fall cycle, in percentages
Spring cycle, in percentages

Ay
&
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O

1Preprogram. N=1

7
“Postprogram N=12
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Vo . Individual Session Ratings (Both Cycles). /

\

L . |
In this section, the reactions of the parents in both” the spring and

dycles to sessions 2, 3, h,'and 5 are -xamined, and .the meetings are.

described in more detail.. The discussion is based on the data which is

presénted in Table h,‘S, and 6, where the same items which are dlscussed L

below are’presehted. in the tables the.items are shown across SLSSIOH§
are ‘

‘here

Sessi

Needs

Paren

‘right

the different items within each session are examined.

I

on 2

The tbﬂme of thIS session was "Providing Services to.Children with JpEClaI
The Role of the School."' There were several ‘aims for the session.
ts were provided with information about handicapped children's educational

s and. services and made aware of the legal rights of handicapped chi]draP.

It was also an aim of this session to make parents aware of how children make

job choices ‘and . the reasons the selections. “are ‘made, and to provide-parents

WIth

approaches for securlng schoo] serv;ces, both gefieral services and those

“related to careeﬁ deve]opment ;

Servi

-assignment,

O

- The presenters at this meeting were‘bersonnet_From Project ROPO, Bilingual

ces for. Special Education, and also parent advocates. .They focused on

information about, the legal rigHts of handicapped children, educationa’l services

DFOVI

up in

ded by the school and the parent advocacy role. Those present then divided"

to small groups and dlscussed the results of the prev1ous week's ‘homework

whlch was a career inventory administered by parents of their children.

Most oF the parents voted this session ''very worthwhile' and 'very interesting,'

and |nd|cated that they would. recommend it to a friend. The majority found that
che length of the session was ""just about right," and most of the parents rated
tHe speakers as having been ''very good.'' | \

All of the parents in the £all cycle, and the majority in the spring, found
talking to people from high schools, colleges, and other organizations to hava\~
Sean ''very useful.'' They also found the daterials they were given to read to
Se ”veryluseful." . _4 !

Most of the parents found talk}ng to mther parants and meeting in both the
larger group and the smaller ones to be 'very useful.'"" Most parents 2lso found
i 'very useftul'' to be able to ask guestions about their child.

_91;..
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Most of the parents said that they "learned a lot! }n this session,
especially about'“what people have to do to havé the career they want in the
first cycle, and ”schooltng required for dlfferant careers in the second cycle.
When asked what they had liked .best about thxs session, parents spoke about
learning about éommunlty organ|zat|ons (espec1ally ROPQ), learning that help
was avallable, learning how and where to get help, and’ “1earn|ng from people
who know,a lot about the problems of raising a disabled child." The parents
also mentioned ”community'tommunication,“ ”1eafning that othéer parents have .
the same problems | have," ''the wea}th of fdeasjthat are exchanged,' ''learning
that my son has the opportunity. to golto college,'t and '""how we ‘can help our

children to. have more faith in themselves.' -

“ Session ‘3
\ The theme of this session was I"Resources in the Commun|ty for Children
.with Special Needs.'" |ts aims were to provide oarents with tnformatlon about
training resources in the community, to provnde parents with an overview of

h|gh school special educat|on programs with a focus on career chonces ‘and the

. -

reasons For the selections.
At this meeting, the presenters were assistant principals of hfgh school
specfal-education pﬁograms and representatives of communfty agencies (FEGS,
AHRC, Job _Path). The agency and schook personnel focused on special education
at the high achool level and occupatlonal and career tralnlng options in
community agencies. The parents then dlvxded up into smalier groups and
oartICIpated in a picture sorting act|v1ty deSIQned to spark discussion on ,
what IS involved in perrormlng the occupations pictured in the act|VIty
Most of the parants at thIS session said they found talklng to other parents
and people from other places to bg\!xery useful.' They were especially enthusias-
_. tic about talking to people from other organizations Comments includeé many
appreoiative remarks by the parents about what they learned at this session.
'tx Wwhen asked what they tHought was best about this session,'one parent sa|d K

that they had Seen glad to learn aoout '"organizations which offer helo to my

znild."" Anotcher ”éntdoned ”1earning that there are professionals who r2ally
care.'t  Dther resconses spoke or 1aarning sbout "“what schools have to offer.”
_95..
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1

'"what careers For our child to choose,' and '""how to help-choose eareer for .

a<ch|ld. One person said that they had '"met someone who W|ll assist my

child with placement." When the parents were asked to“name the worst feature b

of this session, many of them complained that there had not been enough time
: : ;
to talk about the organizations.

Se;sion b

Jhe theme of this meet ing was ”Trclﬁlng and Support Service Network:
Communnty Agencnes for those with SpeC|al Needs.'' The alms of the session
were to make parents aware of community resources available to their chlldren
(training, academic, and support servnces) and to demonstrate how parents
“can heip their children |dent1fy values .related to career development

“The presenters at this meeting were representatives from UPA, ASPIRA,
Puerto Rican Forum, and OVR. They dlscussed tralnlng opportuni ties For parents
and students, support services for Hlspanlcs, and developlng advocacy skills.
In the sma]l groups there were discussions of the prevnous week's plcture sort
homework assngnment followed by a ''work values' activity. .

All of the parents "in the fall cycle, and almost all in the spring, rated

‘thIS meeting as- haVIng been “very worthwhile" and felt that it was ''just about

r|ghqﬂ 1n;1ength. The meeting as a whole was rated as ”very |nterest|ng by» B
almo§t~all of the parents, and almost all of them rated tne speakers as having
been ''very good.'" Many cf the parents 'saitd they were taking home ''a lot'' of

ideas from- th|s meeting. m

¢

Mos t oF the parents found that the people from other organizations were

* yery useful.'' Comments about the’ meeting called the agencytrepresentatlves

v

O
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the ''best thirwcj"I about this meeting, and expressed parents' appreciation ''to

learn of all the organizations for Students with a disability.'] There were many

comments which specifically named |nd|v1duals agencies which they had learned of

for the first-time. All of the parents in the fall cycle, and most in the sprlng?

felt that asking questions about their:child was Hvery useful'' at this ﬁeeting.
The small groups were rated ''very useful' by al’l of the parents in the fall

cycle and by most in the spring. The previous week's homework was examined in a

iiscussion about how children could relate interesits and abilities to things

tnevy do or might want to do at school. Most of the parents rated talking with
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other parents to have been particularly useful In the £411 cycle, while the
organlzatlonal pcople Aere rated hlgher in the spring. o .

e

Se55|on 5

"The theme or this . meetlng was '‘Labor Market Condlttons and Employer '
Needs lmplldatxons for Hiring Students ‘with Specnal Needs:!'" The a|ms viere to B
prov1de parents with flrst hand contact w1th employers and JOb placement resources,
to |dent1fy skllls and ab|l|t|es that employers ook for when hiring, and to
examine materlals and technlques that students could ‘use when lookxng for a )Ob g
v “At this meetlng there was a panel of resource people who provided lnfor-

'mation on their own.companies or organlvatlons (What it does, where it is -located,
how“many people it employs, its employment outlook and the serv1ces pFOVlded)
The’ se55|on then broke up into small groups, and the panel|sts rotated amOng
the groups. In the small groups, the discusslon was about factors that raise
employment”potentials of handicapped students, occupational.intormatlon; ‘_‘55
abilities needed. for a job, activitles necessary to prepare-for,a job, and -
overcomlng d|sab|lLty related obstacles to employment. . o

Thls meetlng was rated '‘very worthwhlle” and ''very |nterest|ng by all‘
of tHe parents in the fall cycle and byAmost in the spring. All of them also
’rated the speakers as haVIng been ''very good'' in the fall, while almost all did
so in the spring. Specific speakers were mentloned by parents in the|r comments
as haVIng been the '‘best thing'' about thls meeting. .oeveral people mentIOned
college programs, one spoke of '‘the infqrmation about training by the tran5|t
~authority and hospltal'orograms’” and another 1iked" the OVR speakers best.-
'Talking -to" people from other organlzatlons was rated high at this session by
mos t Qt the parents “ia’ both the fall, and spring cdcles. The small groups were
also rated«”very useful'' by, most-of the parents.

Most of the parents-.sgid that the" length of the meetlng was=”Just about

r|ght,” al though agaln the only complaint about this meetlng was that it was

''too short.” This meeting was eVIdently especnall/ informative for the parents.
Jne’ typical comment was ''l" learned a lot.' Another parent said, they ‘had learned
'shat tHere are many more options available than | reali ed For\my cH| 1d."
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TABLE b

- . o . . : B
Parent's General Reactions to the Worth of the Project on a Session-hysSession Basis
‘(Both Cycles) fo

T |TEMs . , SESSIONS
‘ 2 | T2 43 5L

Today's session was: , : _ —

- . i
How worthwhile?ab - 2.92 2.84 2.89 2.79 3:00: 2.85 3.0b 2.86
How intqresting? < 2.75 +2.81 2.89 2.79 2.90 2.81 2,00 2.96
Generated many ideas?; - 2.33 2,28 2.61 2.30 2.70 2.40 .2.86 2. 47
Mppropriate in length? 2.92 | 2.87 | 2.83 2.87 3.00 2.77 | 2.93 2.86
Today's speakers were: .
How good?®: 2.83 | 2.90 | 2.89 2.6k 2.90 2.89 | 3.00 | 2.96

a(b=nof very; 2=a little; 3=very worthwhile)
?ilfnothery;;2=a little; 3=very interesting)

€(l=not very many; 2=a few: 3=a lot)

»

: d(l=too long; 2=too short; 3=just right)

- ®(1=not very: 2=just 0.K.

Vsassion 2) N=12(Fall);
. ,
“(Session 3) N=18(Fall);

2{Session L) N=1O(F31L51

! N .
Q(Sassion'S) N=13(Fall);

: 3-=very good)

’

N=30(Spring)
N=24(Spring§
N=26(Spring)

MN=22(Spring)
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o How Much They Lesened 40 Select Areas on G Sed3ion-Loo-oossinn Sasis,
_ a .
Ce [ o
’ N . /l
e !

o

What the schools should do
for students with a oo ' j

-

disability: 242 2.2 2,44 2,14 2.70 ©2.50 R .33
What "other organizationv ]
do for studepts with a ) i N
disability: 12.50 2.12 c2Al 2.22 2,10 Y 2.Zn } 2.Zo

o - e ot 7 b D B S e S o it e .,/—-»\..mw*—-/l’\_..——-——__’\_/\
Where | can get help with
my child's problem: 2.75 . 2.3 | 2.8 2330l 250 | 2taloalpl o S7A T

Things ] can db at home to |
help my child choose a : ‘ A

career: - 2.67 2.32 2.50 2.68° 2,40 | 2053 | 235 ) R
How to work with other ' _
parents: 2.58 2.17 2.22 2.36 2.80 | 2.2 2.36 | 1.3t

™~

How to work with the schooli 2.42 2.32 2.39 2. ik .50 2.33 | 2.50] 2.13

EPTURDRRE- AP NSRRI SRR SRS

How to work with other

organizations: : 2.67 2.13 2.67 2.3 2.70 2.587 ¢ 2,50 ] 2.42 "
: - N R T
many kinds of jobs N ' , ‘ N
available: ‘ 2.42 1.6] 244 2.35 2. 40 2.43 2.54 | 2,67
What people-have to do to : o :
have the career they want: 2.83 2.00 2.28 | 2,39 | .2.30 2.21 | 2,50 4 1.50.

Schooling required for
different careers:

[§%]
~J
\J3
[3%]
(es]
N
[§%]
o
3
(o)
~a
(V8]
=
S
o
T
-~
]
2
(4]

Things about'careers‘to _ ) L
tell child: 2.50 1.82 | 2.68 2.53 2.30 | 2.45 nL504 bk

. ;
What business looks for \
in workers: 2.52 1,51 2.39 | 2.25 2.0 | 239 | 257 1 2.8

dow to nhelp my child’learn.
tere

c
'
about his/her inrterests and ' {
aoilitias 2.57 - 213 2.6) 2.61 2,30 2.7 R LG
! l e et e i ne A b ettt = P i B et S )

aarped a4 Yiteles 30= dearned g lod.

Scale: | = did not learn much; 2 =

{Swssion 2) N=121(Fall); NE}O(Sprfnq)
{Zession 3) N=13{Fall): d=2bL(Spring)

-CiHJ5S:ssion by ou=101{Fall); d=26(S%pring)
. A

ass ot 51 A=) Falliy u=ll21Coring)

.r( | -100- /
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Co-Trainer Pre-Survey

All of the co-trainers {(N=7) were asked to fill out a questionnaire at
the start of the program. They answered questions about their experience
with the different aépects,of the program (exﬁerience with special education,
with an Hispahic population, and with career education).

The.questionnajre revealed that most of the co-trainers were teachers,

“and their average job experience was about 8 years. All had had experience

‘ /
with special education students and with an Hispanic population. «Most had

had experience with career education also. /
;ﬁMost of ;he’%o-trainers said that they were comfortable with the idea
of baréﬁts as‘;éreer educators, although a %ew did expresé réservations.
Most also Fé!tAcomfortable anticipating working with the parents, workiné in
small and large gfoups, wdrking'one-to-one,~and with the content ‘knowledge.
Mos+t felt optimistic that ;hey'would be"éble to adapt fheir e#periences to

the needs of the project.

Co-trainer Post Survey and Post Project Survey

This program had benefits for the co-trainers as well as tFor the parents.
The coxpféiners were given questionnaires at the end of the project and some
also took part in a post project survey. Coﬁments reflected the view thag
they found it '"informative' and\”ingeresting.”

Several of the co-traine}s felt that they had improved their skills in
leading small groups because of their participation in the project. One said
she '‘learned how to ask open questions.' Another said that she had gained
confidence and a good feeling about herself. One co-trainer commentated on
how comfortable he had been, which he said was ''due to the organized, well
worked out plan presented by the project director." This was typical of
several comments mentioning what one co-trainer called ''very well planned
sarent sessions with step-by-step procedures and good questioning techniques.'
The co-trainers responded favorably to the preparatory meetings, saying that
the major strength of the program was Yreview oflwhat wili be coming up at
next meeting,'" "leading us through the exercises where we did the activities

’

curselves,' and ''time to discuss and have questions answered.'

\

-101- "
105



- Other co~trainers felt that the maJor strength of the program was to
se found in its resources. One of thew wrote of ''the bringing in of outside
resources and agencies to speak to people," another of “good activities for
parents to participate in,' and a third of speakers, career education training,
and small group interaction'' as the major strengths of this program. Another
"co-traiher added "'l felt good about the other co-trainers and their lhterest
in the students.’ “ ]
All of the co-trainers said that they had already, or would soon, use
the career education exercises or activities which they learned in the pro-
gram. 0QOne co-trainer‘said she was going to use the program (1) with my own
child, (2) with other parents either individually or in groups, (3) with my
students,' and a]so (4) with other teachers so that they ''may use them with
their students or thexr parents '
The co-trainers noted effects of the program on the parents. All of
. them said that the parents were visiting <chool more often now, involved with
the PTA, meeting with school personhel,'etc. Several of the parents were
d|rectly affected by the program. QOne made plans to take a course as a nurse's

asS|stant, another as a secretary, and one for a high school equivalency

P
%

diploma. One parent got a job.

Several of the co-trainers described asla strength of the program the

"elearly outlined procedures' and lorganized materials." Also mentioned as
major strengths were the group discussions, the role playing activities, and
nfeedback from sesstOns ‘

In a follow up survey, co- tralners were asked what types of assistance
were most frequently requested by parentS. They ment ioned ''"dealing with
special education supervisors'' and with other school personnel, ''where they
could find training,' and “what schools are supposed to be doing.'' They felt

~

that the parents needed the most help in "'hecoming aware of community resources.

..}Q/z_.
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PARENTS AS CAREER EDUCATORS
External Evaluation

1982-1983

The external evaluation was conducted by the writer at the request of the
project staff. In a preliminary conference with the pr\oject staff, it-was agreed that
the major questions to l?e addressed should be:

a. How effective was the project this year, both in terms of process and
outcomes?

b. What measures could be instituted in order to extend the benefits of this
project to a larger audience? '

The evaluation activities consisted of the following:

. Two conferences with the project staff, one before any observations or
interviews were initiated, and the second after all observations and
“interviews were completed

2. Examination o’ ke project proposal, the "agendas! for all sessions during
both the- fali ~ spring cycles and the statistical tabulations of data
collected as par. of the internal evaluation conducted by project staff for
both cycles. / .

3.  Attendance at the fifth and sixth sessions .of the spring cycle.

4. Interviews with all co-trainers of the spring cycle.

5. Interviews with a number of parents who participated in the spring cycle.

GENERAL CHARACTERISTICS OF THE PROGRA\A

The present evaiuator finds that all of this year's materiais and data have

essentially the same characteristics and qualities as those from the previous year.
<

Recause the external evaluation report of that previous year represents a full
deztailing of the prOJects goals, activities, and outcomes that seem 10 apply equall

well to the present year, no attempt is made here to report al 1 those details.

{
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n Ueheral. the pro ject in its second year reflects all the good qualltles of the

first vear: excellent planning; a well selected staf(; the use of SOlld career
, )

development theory as a foundation for the workshops; collection and distribution
of iaterials that were valuable to both the co-trainers and: the parents; and the full
" commitment of staff- and resources to make the parent meetings impactful and

. productive.

A ~. . : .
~ Specifically, the staff approached the selection of the target high schools and

the specific parents to be invited through a process that assumed a maximum of
support--by starting with the top people in the the Board of Education in both

secondarv school administration and special education and then working down the

b

line to receive support at theﬂborough level and then the individual schools.

i
4

The. involvement of school and agency staff as co-trainers was another

1mportdnt strategic component. Not only was their ‘expertise thus available, but

BN

they also received training in group methods and in career development that WHI
enable them to extend the parent training to future groups.

The parents received training and materials, plus fullAstaff support, that
indeed qualified them to be career educators for their Children. They were taught
how to use several occupational exploration activities that focused on work interests
and goals. In each instance they tirst had a hands-on experience with the activity,
then they were given_detailec\i instructions for administering these exercises to their
chlldren and then in the next Works"\op session tlme was set aside for them to
discuss and exchange experlences regarding what they had learned about their™

children. The result of all this activity is reflected\m the comments of many
parents, romments that indicated an enhahCed sense of Cep'mg strength in helping
their children take their next steps and a greatly mCIease/d awareness of the world

/
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of work and preparation for work.
Finally, the workshop sessions made use of a well-selected diyersity of
methods: prese%tations by guest speakers in general sessions, more interactive
meetings with resource people in small groups, and small _trainiﬁg groups for fjnands-
on experiences.
All in all, this was once again an effective project that had clearly valuable
outcomesdfor all its participants--both parents and co-tréiners.

[ -

WHAT DID THE PARENTS GET OUT OF IT?

The 8§ parents who were interviewed formally and the 30-plus parents who

were observed and heard during the last two workshop meetings expressed many
positive opinions regarding the training program.. Their previous knowledge and

experiences ranged widely, as reflected in the following sample of their comments
Lo

during interviews:

"I've been so active as a parent C.O.H. member, but [ didn't learn much there
except about the assessment materials. [ came here to see what is available,
and now I can be much more realistic about the special education child. This
should be extended down to the junior high school."

"Now | know he (my son) has someplace-to go -- OVR, a job. Before I didn't
know what was -what. The workshops were just fantastic -- well-rounded,
covered all the areas. And I know how to do things with my child step-by step.
Even though he's still fantasizing about becoming a basketball player, now he
is helping vith the gardening at home and maybe he'll be able to get a job like
that. This is what came from my exploring hlS mterests with him."

"The people from colleges were very helpful. [ didn't l<now that children with
learning disabilities could take college courses."

"There are more agencies than [ knew. There is help."
"I learned how to discuss jobs with my child. and allied fields."

"It's a load off of my mind! We thought we were totally lost...no hope... that
we'd have to take care of them for the rest of their life. But we found out
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there are people interested in them...will help them...how many things they
can do." :

"Last week's session was very valuable, with Goodwill Industries and others.
They train them, don't rush them."

"At one session another parent mentioned a special kind of obesity condition.
As a result we took our daughter to Elmhurst Hospital and for the first time
found that she has a specific syndrome. Now we know what we have to do;
even though thare isn't much hope, at least we know what the condition is, and
that made the whole program worth it for me." ' :

"'m the representative of the special education parents to the PTA Executive
_ Roard. But now I'm more verbal about what shoud be done for my children."

"y child is in a resource room. More teachers in the school should be made
. sensitive 1o the needs of special education children." '

"I asked him (my son) a lot of questions he never thought of before--how he'll
find a job, what he's going to be."

"The most valuable part was about colleges and OVR--that all things emanate
from OVR. We know our way around now."

"I went back to OVR and got them to send my child to a rehabilitation center."
"] learned how to speak up to C.O.H and at a PA meeting."
"I Jearned about a diagnostic center."

"I learned how to get what my chiid is entitled to."

Indeed the par.ents gave evidence that they had bécome career educators for
h.cir children. They knewh better what to ask, how to guide tl;ei‘r children, what is
available and how to reach out for it. E\\\en though they remained tea'istic about the
difficult paths thaf lay ahead of them: ')nd their children, they were much more
certain about what could and could not be tdone. Based on this evaluator's

experience these parents now know more about career development, and

opportunites and services, than most teachers--special or regular education.
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HOW DID THE CO-TRAINERS VIEW THE PROGRAM?

The rationale for involving special educators and agency personnel as co-
trainers was, first, to bring their expertise to‘the training program, and, second, to
increase their own knowledge and 'skil‘l so that they could extend this kind of
training in fheir respective schools and agencies to aadi;iqnal parents in the future -
- a xind of multiplier effect. The following comments were made by co-trainers in
interviews with this evaluator:

"These parents have had access to ideas 1 didn't know about.after 18 years of
teaching." ‘

"Parents have learned of agencies they never heard of, such as F.E.G.S."

"I'm thinking of putting together a resource booklet, on sfencil, to reach our
105 parents. All I'd need is a small grant for duplication and postage."

"\We need more vocational training in the school."

"We should have more sessions. There's not enough time to go over the
homework' with the parents." '

"There is good feeling among the parents; they seem to feel comfortable, free
to speak their minds." ’ :

"We need a special Parent Association for special ed. parents."
From comments such as those above, and from observations of the workshops .

and conversations with the project staff, there is reason to conclude that these co-

’
/

/ b
trainers really had a feeling of involvement in something very worthwhile. The

social distance between them and parents was decreased, and they had a new

respect for the concerns and ideas of:the parents. \

The involvement of the co-trainers is even more impressive when one

considers how little support they ha\\/e in their own schools as teachers when

/

reaching out to parents (a telephone, a secretary, for example) ahd how difficult it

is to reach may of these parents in the urban setting. Two of last year's co-trainers

[
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are running parent groups on their own, and there is reason to beliévef that some of
this vear's co-trainers will continue on their own to Use the information and skills

they acquired during the workshops. These effects alone justify the entire project.
. A ’

NEXT STEPS IN EXTENDING THE TRAINING OF PARENTS
AS CAREER EDUCATORS.

Obviously~ this project, over a period of two years, has merely /scratched the
surface of the need for strengthenir}g parents in this role of career educa.'tor for‘
their children. For one thing, only 21 high schools participated during the two
years; they comprise about one-fifth of the high schools in New York City. Even
within those 21 schools) only a small fraction of special education parents were
ir{volved——perhaps they represent five percent of all the special education students
in those schools.

One problem is transportation; most of these barents do not drive, and public
.transbortation for rnany requires a subway and bus or two buses, sometirjﬁes in
‘'unsafe neighborhoods. Further, many of the parénts work, and many have ygi»u<nger
children at home. With all of this, it was difficult to find a time and place where
parents from six different high schools in a borough could assemble at one time and
make a commitment to atﬁtend_a series of six workshops. Only the efforts of the co-
trainers from the schools -- telephone calls (in many instances ‘made from the
school's main office) and notes to.-parem:s ;- brought out the parents who did attend.

One solution s to make it possibig for pérents to receive this kind of training
in their schools and neighborhoods. Although that would not give parents and co-
tréinérs the opportunity to exchange knqwledge with people from other schools, it

would reduce by quite a bit the travel problem. The following section deals with

2108



O

ERIC

Aruitoxt provided by Eic:

some of the wavs in which this extension could be arranged.

Packaging the Program

It should be possible to prepare materials, and instructions for their use, that
would enable special educators to replicate the kind of parent training that was

conducted in this project. A manual could be prepared --ideally by the CUNY staff

of this projeét -- that would include’ the necessary components. Along with the

manuaj >it would be ess.ential that there be training of the trainers In using the
manual. I'c}ieavlly this would be done by the CUNY tearn in face-to-face training
sassions or workshops. However, a second—blest method of communicating content
and processs would be'é videotape in which the CUNY staff would illustrate as much
as possible of the events compriéing a face-to-face workshop,'including modeling
group leadership behavior, and dem;)nstrat‘i;)ns 6f the actual conduct of large-group
and small-group activities.

The mjcmua‘l itéelf would include 'speciflc content about .career development,
the world of work, typicél agency serv;i‘ces available to s'.pecial education students,
tvpical resourcés in schools, colleges and agencieé, definitlons of [EPs, COHs, and
the various procedures ilnvolv.ed in assessment and placement of special education
students;, a summary of pertinent legal:aspects, and other information of the type

that has been transmitted in written and oral form during the six-session workshop

.
i

series in this project.

The manual would also contain a sectlon describing instructional and group
processes as used in thesc orkshops. Few teachers have much of the understandmo
or skill needed to use small groups in an informed, ranner to focus on personal
matters that include perce;;tlona, feelings, attitudes, values, and oplmons.

The manual would explain in detail each of the experimental activities used in
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this project -~ the Carecer Inventory, The | Picture Sort, and the Valuef Exercise, as
well as suggesting others that might be used and listing references for further
information. Samples of completed forlms would be 'included, and examples of the
l<i'nds[of questions-and-answer ihterchanges that trainers and parents could engage in
when reviewing a form that has been filled out by a parent or child.

Session-by-session outlines would be offered -- in effeict an elal;oratioh of the
"agendas" with full explanations of how to prepare for each sessio,n, what materials
to have ready, and suggestions of the types of speakers and resource people one,
could invite to each session. |

Finally, the manbual would contéin specific suggestions for evaluafing each
session and the entire series. Evaluation forms and th/eir use would be illustrated
and explained. |

With this kind of manual and either an accompanying videotape (or film) or an

-
actual series of training sessions for the trainers, it should be possible for every
school to offer parent training of this kind. To be- succelssful enterprlse in any given
school should have the full endorsement and support of the principal, the special
education faculty, the PTA, and pertinent agencies. Furthermo;é, the school's
vocational education department and guidance office contain rescurces that could
be invaluable tO.thlS parent educatlgn program.

It is strongly recommended’ that an effort-be made to obtain funding for the
development and dissemination of just such package. The CUNY project staff
possesses at this point eight years of experience in research and development
regarding the career development and counseling of handicapped students and is in
‘,'"an ideal positic;n to make this contribution now that it has completed two years of

parent education experience in this area.
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.The cffects of this parent e.ciucation work will of course vary considerably
armong, 5(5!10015., depending in part on the enthusiasm, skill, and commitment of the
staff and the rbc‘?sponse of the particular parents who parti(\:ipate. But if once in a
\yhile there is a parent who becomes a major force in the school, the entire project

¢an perhaps be considered worthwhile. Such a one is the "star" of the first year's

_project -- a mother who, following. her participation last year in the project,

approached her high school PTA td suggest more concern for the school's special
educat@on program énd in the presént year not only was elected PresideAnt of the
PTA but went on to.o-rganize a PTA at:the parochial school that her other children
attend. Here'was a pote;itial leader who blossomed as a result of the knowledge and
skills she derived from this project. This one outcome may belenough to justify an
entire year's program, but it is only the most note a worthy of a number of "success
stories." | ’

Leo Goldman, Ph.D.

June 1983
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PARENTS AS CAREER EDUCATORS

v

Worlkshop #1
(WORKING AGENDA)
Tuesday, March 22, 1983
THEME: CAREER IMNVENTORY: Identifying Expressed Yocational Aspirations.

AIMS: To identify parents concerns and problems regarding their
- children's occupational future.

To make parents aware of the factors involved in making
career choices.

To demonstrate skills the parents can use with their children
in developing career goals.

OUTCOMES: Parents will know how to use the career inventory for their
children.

" pParents will be able to identify concerns and problems regarding
their :hildren's occupational future.
TActivities

Preliminaries
3:00 - 3:30 ! Parents sign the attendance sheet.

Co-trainer gives each parent -an
envelope with the stipend.

Parents have refreshments.

Large Grouo

3:30 - 3:40 _ Project staff introduce co-trainers.

Overview of the program.
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Vavineun, oot meet T cbegds g e

introduce their partoer Lo olher giroaug

members .

. i1 explain the parpose of
the career inventory as a way ai idunti-
fying occupational interests.

Parents will go through'thc proces ool
completing their own inventory. CLo-
trainers will give explanations and heip
parents explore implications orf their
answers.

Co-trainers will distribute inventories
and explain how parents are to use the
inventory as an at-home assignment wih
their children and give some general
directions on how best to do this.

Small Group Evaluation
o Parents evaluate the session.
(See questions on ''lnstructions for
small group activities'')

o Co-trainers hand out pre-evaluation
form and explain how to fill it cut
at home. (Emphasize purpose of
evaluation: to improve program and
that it is not a test)

(Parents are to r-turn form at next
meeting.)

Special Education students
A panel of special education students
who are working will:

o describe their job
o tell how they obtained the job
o identify those who helped

o describe work plan for the futur=

Recap of the sassion.
Reminder of date for next session

-114-
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The Graduate School and University Center

of the Ciry University of New York

Center for Advanced Study in Educaticn

Institute for Research and Development in Qccupational Education -
33 West 42 Strest, New York, N.Y. 10036 :

(212} 221-3574

PARENTS AS CAREER EDUCATORS

Meeting #2—April 12, 1983

WORKING AGENDA

THEME: PROVIDING SERVICES TO CHILDREN WITH-SPECIAL NEEDS: TEHE
ROLE OF THE SCHOOL. ”
, :
ALMS To provide parents with information. about handicapped
children's educational rights and services.
To make parents aware of the legal rights of handicdpred
children.
Ta make parents aware of how their children make job
choices and the reasons for making the selections.
Debriefing & critiquing how parents used career in-
. ventory with their children.
To provide parents with approaches for securing school
services, both general, and those related to career
development.
QUTCOMES ?Parents will be able to identify several services the
school is providing for handicapped children (e.g., In-
dividual Educational Program (IEP); Committee on the
Yandicapped (COH); School Based Support Team (SBST);
3ilingual assistance.
Parents will know the steps needed to request general
and career related services for their children.
ACTIVITIES
?reliminary Activitvw
2:30 - 3:00 Parents sign attendanca.
Library sheet and receive stipend
Refrestments
Co-trainers éncourage DArents
to talk to resource pecpls in-
formally. N
Resource pcople:  parents wWno
participated in program iast
vear; Proiect ROPO staii; scali.
menmbers from Office oI 3ilingual
Services, Office of Special
-116- Zducation.
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Meeting

Larze Group

3:00 - 3:30

Small Groups
3:35 ~ 4:25

4:25 - 4:40

Reassemble in
large group
4:45 - 5:00

O

ERIC

Aruitoxt provided by Eic:

#2~—April 12, 1983

-17--

Introduction of Presenters:
Project ROPO personnel
Bilingual Services for

Special Ed. personnel
Parent advocates

Presenters will focus on:
o information about legal
rights of “handicapped
children

o eaducational services
provided by the school

o parent advccacy role
Questions and Answers
Co-trainers debrief results
of parent/child homework
assignment on career interest

inventory

Co-trainers will follow the
steps in the inventory

A(To elicit a more mature

understanding of  inventory,
co~trainers will use questions
on the attached debriefing
guide)

Oral evaluation of session
Disbribute and explain take-
home evaluation of session

(to be returned at next meeting)

Closing remarks
"Give Test imonv"
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PARENTS AS CAREER ZDUCATORS

’ Meeting #2-—April 12, 1983

Co-trainers guide for Career Inventorv Debriefine:
’ y

Set of questions to use during the debriefing:

A

Career Choices:

o Tell us what happened during the interview?
o When and where did the interview take place?
o What jobs did your child select?
.o How did he/she make the selection?
o How do you feel about the job selection? _ -
o Was it a realistic choice?
o What do you think your child should do next?
o How can your child get more information?
o (Co-trainer questions). )
Roadblocks:

.

For question #1.

o How did your child answex?

o Did you offer any suggestions? What did you say?

o At the next time, would you say it differently? How?
For question #2.

o What was your reaction to your child's answer? Why?
For question #3.

e Do you agree or disapree with your child's aﬁswer? Why?
[ Jhe*e would vou go for more information?

For question #4.

o ‘wnat would you advise vour child to do if monev was a problem?

General Questions: ' .

e Do you feel that your child is on the right track in getting ready
for a career? Why?

o ‘what do vou feel vou need to help your child prepare for a career?
s How can vou work with the school to help your chiid?
¢ Who are -—he people who can help you and your cnild?

¢ How will vou zo about taking the next stap?

Q ‘ -118- 1_ 4
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The Graduate School and University Canter
3f 'na City wriversity af Mew York ‘

Center for Advanced Stuagy in Sducation

Institute for Research and Devetooment in Jccupational Scucauen
33 West 42 Sireet, New York, N.Y. 1C026

(212) 221-3895, -3886

THEME:

Al

L\AS:

QUTCOMES:

raliminary ACTivViTy

DARENTS AS CAREER EDUCATORS

Meeting #3—April 26, 1933
WORKING AGENDA

RESOURCES IN THE COMMUNITY FOR CHILDREN WITH SPECIAL
‘NEEDS

L

To provide parents with an overview of high school special
education programs with a fodcs on career related training
options. !

To provide parents with up-to-date diploma requirements.

To make parents aware of how their children make career
choices and the reasons for making selections.

Parents will be able to identify school programs that provice
training and support services for handicapced students.

Parents will be able to identify their own interasts and abilities
related to career choices.

Darents will be able to use a modified vocaticnal card sors
activity as a means of helping their children identify further
careser interests and abilitles.

Darents will <now latest standards Zor receiving a fign scheol
diploma.

ACTIVITIES

Parents sign atTendance sheet and ceceive sticend.

- 3:3) ?-m-

Refrasnments

Darants talk o rescurce teople informally.

Rescurce ceople: 4ssistant ¢ Frincipals =znc
Supervisors of ~igh scnacol special  =2cucatien
Srograms.
-119-
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Large Groub
3:30 - 4:15 p.m.

5:0C - 5:15 2.m.

O

ERIC

Aruitoxt provided by Eic:

Presentation by resource peopie.

High school supervisors will focus on:

O

overview of special education at the nigh scheol
level

occupational and career related octions

diploma requirements

Picture Sort Activity

s}

Fach parent will be given a set of 20 picutres
with job titles (English/Spanish).

Parents will be asked to look over all oictures
and separate them into [wO groups—one Zroup
will consist of jobs that are of interest to tnem,
the others will be those that don't interes: them.

Then parents will be asked 0 select two jobs
from their interest groug tha:t 2ppeal to them
most of all.®

For these two jcbs, parents will discuss wnazt is
involved in doing the job, wny these jobs intarest
them, 2nd the skills and zbilities needed.

HMomework Preosaration

Q

Parents will be instructed on nNow 0 use I
cards witn their children and to regort at in
next session on how their children responced.

Orz] and written evaluation of the session.

Questions and Answers

"Give Tastimony" Announczments

-120-
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THEME :

AlMS:

3 OUTCOMES:

)
The Graduate School and University Center
of ine City University of New York

Cantar for Aavancea Studv in Zducation -

tnstutute for Aesearch and Cevelopment in Cactupational Zoucation \
Zraduate Canter: 33 West 42 Street, Maw Yorg, MY, 10036
212 221-3885/96 K

Parents as Career Fducators

Meeting #b=--May 10, 1983
WORKING AGENDA

Training”éﬂd Support Service Network: Community Agencies
for those with special needs.

To make parents aﬁare of community resources available to
their children: ftraining academic and support services.

To demonstrate how parents can help their children identify
values relatzd to career development.

Parents will be able to identify and learn how to use com-
munity resources.

Parents will be able to assess their own values relatead to
careers. ‘ ‘
Parents will be able to help their children identify some

career related values.

<
Preliminary
3:15 - 3:35
Library

ERIC

Aruitoxt provided by Eic:

ACTIVITIES
Activity ' Parents sign attendance sheet
and receive stipend.
Refreshments
Co-trainers encourage parants
to talk to resource people
informally.
Re§OUrce people: representatives
from ANIBIC, OVR, MOH, ICD, FEGS
Resource peopla presentations
. -l122- ~ oy
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Meeting #b4 -~ May 1Q, 1383

Prasenters will focus on:

o Training opportunities for
Community parents/students

o Support services for adolescents.

o Developing advocacy-skills.

Small Groups Collect evaluations of previous
workshop.
4:30 - 4:50 Debrief picture sort homework
' assignment. (Elicit how children

related intepests/abilities to
things they do or might want to
do at school).

\

4:50 ~ 5:15 ’ . Value Exercise

o Follow steps in co-trainer
guide for Values Exercise.
(see attached)

o Parents are to relate re-
sponses to their job choice
on the career inventory in
Session #1,

JUNSE

o Parents are to describe how
they are 'going to do the ex-
i , : B ercise with their children.
(Parents may want to compare
their responses with those
of their children).

Oral and written evaluation of the

session.
Large Group "Give testimony'
5:20 - 5:30 . Questions and Answers.

\\‘.
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The Graduate School and University Center
of the City University of Maw York

Center for Advanced Study in Education

Institute for Research and Development in Occupational Educaton
33 West 42 Street, New York, N.Y. 10036

{212) 221.389%5, -3886

4

. -Meeting Number #h

. VALUES EXERCISE

Most people who work would like to have a steady job and earn enough

money to make a living. |In addition, people want other satisfactions
on 2 job. These will differ among p=ople.
To discover the things that you would like on a job, check thosa items
e o . . -
. . on the following list that are most important %o you. Theres are no
right or wrong answers. '
. 1. little danger in doing my job 16, make decisions.
2. high risk in doing my job. 7. hire and fire people.
3. not too many worries 18, plan my own hours.
Ot p— B vrmarn rmand’
b, . have hard problems to solve. 19. be-my own boss.
5 work with friendly people. 20. be able to move up.
5. work in privacy T 21, organize work in my own way.
N -
7. Fave a boss who likes me. 22, involves =ard phvysical work.
e —————— \\ — ! -
3. teach others. - 23, have litzle or no supervisicn..
; a, Welp others with their nroblems. 24, set my own time tc finish a jor
1 0. give directions ta others. 25~ work with people | zan zruse
1. receiva axzct directions, 25. have litt.2 or no oressure.
12. melo secpie 722l Setter. z7. WwOrk in a guier atmoschers,
4 _ g ¢
13, NOFK wi%h diffareant %ind: 37 2eco’e 22, - ze2 astz2 2o 21l “ha 2053 wnen
. : | mea2d nels
1Ll tell otner workers what <z Zo
2% “ravel cut 7 town
3 Se In chaerge of a jct
- 20 visit diffarant o7 izcas
-124- ,
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37, work in an office.
s /
, !
34, work in'a factory.

st

35. make more mcney evan 7 job i

{

BRI lzarn naw hings alil the iz

'

36. a very sacure job evean if it means l23s money.

37. __job does not intarfera with family

[
[os)
s
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o
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-

v
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i
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The Graduate School and University Center
sithe City University of Mew Yark

Center for Advaneced Study in Education

Institute for Research and Development in Occupational Education

33 West 42 Street, New York, M.Y. 10036
(212) 221-3895, -3896

PARENTS AS CAREER EDUCATORS

MEETING #5--MAY 24, 1983
Working Agenda

THEME : LABOR MARKET CONDITIONS AND EMPLOYER NEEDS:
FMPLICATICONS FOR HIRING STUDENTS WITH SPECIAL
NEEDS

AITMS gl To providé parents with first-hand contact

gl To examine materials
can use in their job
OUTCOMES: 6 Parents will be aware of

(%3

with employers
To identify skills
look for when niring.

in the community and
Parents will"be able
and/or placement
needs of handicapped
Parents wWill
by handicapped

ACTIVITIES

Praliminary ActiVity

3:00 - 3:25

Large Group:

3:30 - 3:40

Small Grouns:

3:15 = 5:15 )

{_anelists will rotate
avery 1/2 hour)

-126-

and job placement
and abilities that

services

be aware of
students

resources.
employers i

and technigues that studants
search activity. .

labor market conditions
community hiring practices.

to identify special employers
that respend to emplovment
students.

materials that can b=2
in job hunting:

use

Attendance/Payment -
“Refresnments

lntroduction of Rasourca

Paopl=
Brief introduction of
panelists: VRN
;v

Panelists will
overvisaw:

o What company/organizaction
does

g Whare it is locatead

» How many people employed

2 Smplovment outlook

o Services providad

give
J

Panelists will focus on
on factors tha:z rais2

the amplevmen: potsntial
of mandicapped stud=nts

134



Parents and co~-trainers
will have sets of questions
that elicit information
from panelists.

5:15 - 5125 Afrer panelists' pr=ssentation
T in the small groups, co-trainars
w111 continue with a snort
verbal evaluation.
5 what new things did parents
learn?
¢ how can parenpts use new in-
formation to help their
. children?
o what additional information
and help would they like
to have?
o End of session written
evaluation
Large Groups 5 Questions and Answers
5:30 - 5:40 5 "Give Testimony"

-127-
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ne Graduate S
Jire iyt

Schoal and University Canter
L nversity :r>‘8nv‘/cr%

Cantar for Acvancad Stugy in Zducation
Insttute for Research and Caveicoment in Cccurational Zducauan

33 'West 42 Strear, New Yerk, M.Y. 10026
(212) 221-3885, -3855
Meating #5
FOR PARENTS CO-TRAINERS
Set of guestions to ask nanalists,
Zmoloyers and Agency Peool2
Ganeral work:

What kinds of jobs are there For beginners?
. Can you describe some of & jobs?

. How much money do vou pay a new worker?

. Can you descrise the place of work?

:
ne

. What does a person with a handicao,intaraszad in woriking in
your company, need to do to apoly for a jobh[!

Things | liks and can do:

. what things does my child have to 2e znlz2 2o do rz work
in your company.? '

. Does ycur ccmpany train new workars ?

. What things do <cmpanizas lcok for when niriag new secola

Preoaring and olanning for a icob

. If my child is inztarascad in a jeb, now <an ne/s3he srasars
What subjacts should my child tazke in scheol?

. 'What tyce of hels can | get frzm vour organizaticn?

. 20 | have to 2ay for the training in vour orzanizaticn’

. What Xind of training outside of schcol can hels mv chila?

. Heow can any cﬁlId apply for a jco in your ccmeany ?

" Who is the oerson that my child has %2 zall or wriza2? |

'“han thincs get in the wav
“v ¢child has (descrise nandizac):
Can ne/she 32111 se hireg?

. How can | nelia my child me raady for o2 iez?
P¥ my cnild dees not zet a3 Zizlteoma, zcam v il 57l 227
2 lco_in veour comeanv?
43s /our comcanv mace Inanges sn the (oo forocersens aiin o
£i11 vour zzmcanv make zhanges In tn2 (co Top cecolz win -
wfat zzmceniz2s nave nada changes sn in2 [So TTr f2rsons R
~andizzzos /!

. -128-



PROGRAM PERSONNEL

Heeting Number 6

CUNY STAIT

Toni Deutch | - UCATORS
Bert Flugman /TRAINING PARENTS AS CAREER EDUCA!

David Katz -
Maureen Lynch

Parents Award Ceremony

(0-TRAINERS

Roberta Arrigo  Hunter College ok ol
Audrey Badin Flshing High School Flubing 590
Thelma Baver ~ John Bowne High School \, | " Flushing, New York 135

~Angela Berni  Forest Hills High School !
“%llen Gordon™ Francis Lewis High School . Library

Joel Simon Jamaica High School
Marlan Villalva  Bryant High School

Tuesday - May 31,1983

STUDENT AIDS | 3390 5.0
Monsey Barrera
Brenda Lang ford
| Lestie tcKiniey ° CASELlnétitute for Research and Development

+ in Occupational Education
Center for Advanced Study in Education
The Graduate School and University Center
of the City University of New York

135
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The Graduate School and University Cenier
af the City Unwversity of Mew York

Center for Advanced Study in Education

Institute for Research and Development in Occupational Education
33 West 42 Street, New York, N.Y. 10036

(212) 221-3895, -3836

LISTING OF AGENCIES, COMPANIES, AND COLLEGES THAT SENT
REPRESENTATIVES TO THE WORKSHOPS FOR '"'PARENTS AS CAREER
EDUCATORS"

LISTA DE AGENCIAS, COMPANLAS, Y COLLEGIOS QUE TUVIERON

IEPRESENTANTES EN LAS SESIONES DE ""PADRES COMO EDUCADORES"

(1)

New York Citv Board of Educaﬁion

New York Ciltv Board of Education

(1) Project ROPO (Reach Qut to Parents)
110 Livingston Street, Rm. 237M
Brooklym, N.Y. 11202
Contact Person : Rosemary Gonzalez 596-4193

{2) Placement And Referral Center
for the Handicapped
100 Attorney Street, Rm. 314 , .
Contact Percon: Ollie Fields 505-6390

Colleges and Community Agencies

(1) Queensborough Community College
56th Avenue and Springfield 31lvd.
Bavside, New York
Contact Person: Elliot Rosman 631-6257

(2) Job Path-
22 West 38th Street
Yew York, N.Y. 10013
Contact Parson: Jorge Pcratto 944-0564

_]3]— 1@.1




(3

(5)

(6)
(M
(8)

(9

(2)

Para-Education Center for Toung Adults
New York University

"One Washington Place

New York, N.Y. 10003
Contact Person: Judith Kiones

Mavor's Office for the Handicapped
250 Broadway

New York, N.Y. 10007

‘Contact Person: Patricia Karlsen

598-3906

5660972

Federation Employment aAnd Guidance Service

(FEGS)

510 Sixth Avenue

Vew York, N.Y. 10011
Contact Person: Andrea Kaye

Office of Vocational Rehabilitation (OVR)

136-50 39th Avenue
Flushing, New York
Contact Person: Carol Stein

741-7123

359-5858

International Center for the Disabled (ICD)

340 East. 34th Street
New York, N.Y. 10010
Contact Person: Leroy Jones

Youth Opportunity Center
45 West 36th Street

" Yew York, N.Y. 10018

Contact Person: Sam Vargas

Goodwill Industries
4-21 27th Avenue
Astoria, New York

Contact Person: Charlotte Shephard

(L0) Family Life Theater

(L

(2

Metropolitan Hospital Center
1901 First Avenue

New York, ¥.Y., 10028
Contact Person: Ed Goldman

Emploverls

City Hospital Center At Elmhurst
79-01 Broadway
Elmhurst, New York

Contact Person: Eileen Hinricks

Yew York City Transit Authority
605 West 132nd Street

‘jew York, W.Y. 10027

Contact Person: Yat White

Port suthority of N.Y. ~ MN.J.
One World Trade Center, 61 South
Vew Tork, M.,Y. 10048

Contact Persom: Roscoe dJisner

-132-

679-0100

868-2850

360-7291

830-1271

650-9430

4667900
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The Graduate School and University Center
af the City University ¢f New York

2nter for Advanced Study in Education
Instit‘te for Res&arch and Development in Qccupational Education
33 West 42 Street, New York, N.Y. 10036
(212) 221.3895, -3896
LISTING OF AGENCIES, COﬂPANIES, AND COLLEGES THAT SENT
REPRESENTATIVES TO THE WORKSHOPS FOR "PARENTS AS CAREER -
EDUCATORS" L

LISTA DE AGENCIAS, COMPANLAS, ¥ COLLEGIOS QUE TUVIERON

REPRESENTANTES EN LAS SESTONES DE "PADRES COMO EDUCADORES"

(1)

New York Citv Board of Education
Yew York City Board of Zducaticn

(1) Project ROPO (Reach -Out to Parents)
110 Livingston Street, Rm. 237Y
3rooklyn, N.Y. 11202
Contact Person : Rosemary Gonzalez

Ui
O
[ )
1
£~
st
O
[0S

(2) Placement And Rererral Center
for the Handicapped
100 Attorney Street, Rm. 314
Contact Person: Ollie Fields 505-6390

Colleges and Cormunity Agencies

T
Fal

(13 -

Sueensporough Cormunitwv College

Shth Avenue and Springfield 31vd.

3avside, New York

Zontact Person: ESlliot Resman 3315237
f2) Job Path

22 West 38:th Street

new York, N.Y 13018

_onract 2arsen Jorze Pocratto 2440504

}mmﬁ.
(SN
L



(3) Para-Educaticn Center for Young Adults
dew York Undiversity
One Washington Place
New York, N.Y. 10003
Contact Person: Judith Kiones 598-3906

(4) Mavor's Office for the Handicapped

250 Broadway

New York, N.Y. 10007

Contact Person: Patricia Karlsen 566=-0972
(5) Federation Employment and Guidance Service /
(FEGS)
510 Sixth Avenue
New York, N.Y. 1001l .
Contact Person: Andrea Kaye . 741-7123

(6) Office of Vocational Rehabilitation (OVR)
136-~50 39th Avenue -
Flushing, New York
: Contact Parson: Carol Stein 359-5858

(7) Intermational Center for the Disabled (ICD)
340 East 34th Street
New York, N.Y¥. 10010
Contact Pergon: Leroy Jones 679-0100

(8) Youth Opportunity Center
45 West 36th Street
New York, N.Y. 10018
Contact Person: Sam Vargas g

(@)Y

(9) Goodwill Industries
4-21 27th Avenue
Astoria, New York
Contact Person: Charlotte Shephard

(10) Family Life Theater
Metropolitan Hospital Center
1301 First Avenue
Vew York, ¥N.Y. 10028 :
Contact Person: Ed Goldman 360-7291

Zmplovers

(1) City Hospital Center At Zlmhurst
" 79~01 Broadway
Elmhurst, New York
Contact Person: Eileen dinricks - 330-1271

{2) Yew York Citvy Transit Authority
505 West 132nd Street

Vew York, W.Y. 10027

Contact Perscn: ~at White 530~-9430
{3) Port Authority of N.Y. - N.J.

Sne World Trade Center, 51 Scuth

tew Vork, .7, 10043
Contsct 2arsom: XROSCoe Wisner

Q- ~13k4- 144
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I/ Inscizuce for Jesearch and Develcpment in Oczupacional Zcéucazion <§E<E;
Graduace School and University (antar :
Cizv Universicy of Yew York

DARINTTS AS CAREER EZDUCATORS
Co-Trainer Suzwevwr

To assess how well this progvam is meecing its goals, we nsed to swrstema mazicall
:olle:: scme information cow, and at the end, aboul vou and che agency (;cnocl,
organization) vou represent. We would appreciate it if you < would £ill ouc zRhis
Survey as completely as possible and mail it back to us in the enclosed envelope
by T

the end of the week. V”W “
Please txry to be specific and detallea you may wish to write on the backs of
pages, or omn other paper if you need more space. Be assured that your responsas
will pe trezred confidentially and used onlv to assess DProgranm effectiveness.
Thank vou Zor vour cooperatiom.

School or
Z. Name:. 2. organization:

.

3. Your job citle: .

. '
4. Imcluding this year, for how many years have you held vour present job with this

organization? ;
5. DPlease rank the following tvpes of services in terms of vour organization's
oriencarion. Use a "1" to denote the service that is the primary focus, a
"M £or the service next highest in priority, and so omn.
education other direct service (non-educational)
. advocacy other; please descridbe: _
referral

|

of questions 1s about your personal experiences with the populaczions
s as Career Zducators is addressed. ‘

2 Zave vou nad any experience in working wi th special aducation students ol nizh
scrocl—age? No Yes; iZ yes, plaase describe znd also indicate any other
ralevanz exp erce -hat vou may nave had with nandicapped youtl of any 2g2 groud

AN

7. FHave vou had anv Sxperience in work*ng wich Hispanic students of nizh school-~age?
___No ___Yes; iI yes, please des ribe and also indicate any other ralevant
2imerisnce that you may have zad with Hispanic woutl ol any age gToud:

3 Zawre wou had anv awmerisnca in oproviding caraer gcducation? RN T2sy iZ
123, ﬁlaase dascribe ‘ ) T -_-

ERIC S35 {45 T
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“ave wvou had any axperientze in working with oarents oi high scnool-aze wouzh’
\3 ’ .
.1Q <

n
Zas; iF ves; pleasm descrite znd iIncdicate whether Zhis was Snoa
one-to-one, small-grzup, ©T other basis:

3,

= b

In generzl, please rate how comIiortable vou personally fesel at che presant
tizme: . . . v
0 ‘witht the concept of parents as’ career educators of their owm children?

very uncomfortable somewhat comfortable
somewhat uncomfortable ' very comfortable

?lease explain your response:

o =that vou have the skills to work with parents in small groups?

verv yncsmiortable ’ scmewhat cowmiortable
somewhat uncomnfor:zable very comfortable

Pl=2zse explain vour response: 2

/

o <that 7vou have the skills to work with parents In large groups?

very uncomfortable somewhat comIortable
somewhat uncomnforctable very comforvabl:

?lease explain vour restonse:

o that vou nave the skills to work with parants on a one-to-—one basis?

ver7y uncomfortable somewhat comforzable
somewhat unccmfortable ‘ : vervy comiortable

2loase explain your raspomse:

o that vou possess the content nowladge in che career eaducztion areaz £o Irain
- parents as career educators? “

very uncomfortable ) somewhat comicrizbla
somewhatr uncomrfortable very comforzable

Please explain 7our response:

[

P

o =ha:z wou can adapt.your 2xpaeriences 0 2 special education populacion?

- < .« 8 = P -
CaTTr LneImIorIzo.e sonewnar ComIorTiazis
—_— S
- scmewnas unconforitadle rav~r comicrIactie
—_— [ .
2lzzse 2mslain wcur TesTensa:l

_ ‘ 36_ . . R S et



- ~ T A -~ . - Bl
o =has wou can adaps vour aexperia2ncasg e 8L nLipdanoc nopurazion’
- M - R ~ = - .
yovy CINCOWIOTTADLE somewnas SOomIorTas.a
somewhnaT uncomIoTriacl:a rerr comiorTable

» that vou can adapt vour experiances o a sopulation that is Ddetn nandicapo
i

ané of limized Zaglish language skills?

very uncomforzable . somewhat comfortable

somewnat uncomfortable verv comfortable

\ Please explain your response:

—ne final ser of quescions deals with some oI the activizy vour orzganizaticn is
{avolved in ac the present tine.

o £ cf your knowladge, what (if any) career/vocacional

c ias for special education students is vour organizaticn inwvolved in

= the present time? (Considexr these accivities as examples of a radge oIl
ossible services: socational assessment, interest inventorias, occupactiongl
information, careser counsaling, orientatiocn neetings, college and schooling
informatiocn, atc,)

to =he bes

/

4 - v . .
“2. To =zhe hest of vou xnowledge, wnat career/vocational aczivities Zor zlspaniic
scudents is vour organization involved in at the present time? ’

in addicion o direc:

engaged In:
= A = = < - - -
< snecifizall Zcox paranis oS- 3DeclalL 2TLUTAILCT studenzs”’

EIKTC -137- F 4
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Lo Toozhe begt ol vour :mowledpe, about how aany

O ZOLNC AU QUSANLIALION readies ato tne Dr2

. J I SR
£ hre] Toe pOTenilan To TRl
E P =R S s LIRS e

a serT nEdlyomorve)l

. or cation's
o v advocacy organizatilons
o hild Righos advocacy organizations
o =ducational inmstictutioms
L&, Overall, wnz: would you'and vour orzanization lixe ro do Ior
students, or their parents, witch respect o vocational zr-za
3

a
fod
m
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CASE/ Ingecicure for Research and Development in Occupational Educacion
Graduate School and Universicy Center

.

i p
City Universdicy of HNew York
PARENTS AS

CAFIZER EDUCATORS
Co-Trainer F

Followuyp Survew

Now that the "Parents as Career Educators' program cycle 'is over, we are interested

in your reactlons and experiences. To allow you the greatest possible leeway in de—
scribing the program as you and the parents in your group experienced it, we are asking
several open-ended questions. Please answer each with as many specific details, anec-
dotes, and illustrations as necessary to convey the flaver of the program. We would
appreciate i% 1f you would include any other information that vou think 1s relevant to
an evaluation of the program. Use the backs of the pages if you need additional space.

Scme oI the questilons, particularly those pertaining to the actilons of the parents
gToups or to the schoocls' reuctions to the program may not be applicable to you. I
thev are not, please indicate this for each non-applicable item,

Your name:

School or organization:

| PERSONAL DMPACT|

1. As a result of participating in the program, what did you learm about yoursel:l in
terns of leading small groups? (Please be specific in deseribing your own strengths
and weakuesses in this regazd.)

2 In what ways (if any) did the program change your preconceptions ahout the nesds ana
incerests of parents of handicapped high sgchool students?

3. Please describe at least cne thing vou learmed or came to appreciace about =inority
zroups and/or Hispanic parents with limited English skill

4. Other zhan ‘n the workshop witch parents, have you tried, or do rou izmtend to Irvw,
any of che career education.exercises/acztivities that comprised the program?

145 -
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o LY s, please speclfy wich wnom and descridbe hew well 1o was vecelved.
(3e sure to iladicate any similar work vou maw have done with soudent

groups.)

S. Has your involvement iz this progran generated any new plang or acuivinles ol
vou are interested in trying in the future? (Please describe.)

5. As a result of your experience with this program, how worthwhile do wou Zael iz
1{s to inwvolve parents of handicapped students in their child's carasr ad b
(Please explain.)

EFFECTS ON PARENTS

=

. As a resul: of the program, have you had increased contacr or differenc inver-
actions with any of the parent participants, individually or as a group? Include,
for example, whether there has been a change in the uumber coming Zo the school to
neet with you and/or % change in the type or kind of information they are seeking.)

2. 2lcase describe any attempts the group of parents you led has made to meer together
again after the program.

3. As a group, have your pareat participants underzaken any projects o furzlher aitner
Zhe eaucacion of their children or their own involvement in school aifaixs?

4, To the best 9of your kuowledge as a result of parzicipation Iz the program=, mave
anv of vour parents made a change:

d

18

In their own educational plans/activities (e.g., taxen a course, enroll

c -2 1 e
' Jrs

o -140- e
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o ~ In their own career/occupztionzl plans/activizies (e.z., changed or con-
sidered changing icobs)?
- -

o Ia cheir iavolwvement with other orgzanizaticns, either Hispanic cor agencies
that work with handiczpped persons?

o In theilr involwvement with school staf?f and/or administracors?

3. EBave you observad any changes in zhe
o]

tzitudes or behaviers of students of che
parents who participaced thzt you w artri

bute to the program?

{bRGANIZATIONAL QUTCOMES

1. As a result of the program has there been any changes in the actions or Zintentiomns
of the adainistrators of your agency/organization
!
/

o for general parents groups?

\~
e specifically for Hispanic parents with limired Znglish skills?
;

o spaciiicallr for parents cf handicapped students?

1

g
feeead,
(h
My
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s a result of the program, have you and/or your orgzanization formed pew afiilia-

Bl

t

1

do so? (Please describe any meetings or new ccntacts and procedures that have been
or will be established.)

GENERAL REACTIONS

1. Llooking back az the training/planning meetings held prior to the session for parents,
list the:

Maior sctrengths:

oT weaknesses:

vy
L
o)

2. Please describe the ways each of the following general techniques or strategies
con:ributed(:o the overall effectiveness of the program:

¢ The preségtations to the large group:

o The Tesource table opportunities: .

a  The small group activities:

ot

o The use of palred co-trainers:

152
- -142- : -
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2 The English/Spanish zzznslations:

e ; R
2 The print materdzsls:

3. In your opinion, what one aspect of the program stands out as most effective/suc-—
cessiul? g

4. In your opinion, what one aspect 0f the program was least effactive/least successful
and/or most in need of strengthening for the future?

5. Please use the space below to describe other outcomes of the program as they relate
=0 the impact on:

9 Students

9 Parent participations 4
e Englisn speakers
o Limited-English speakers

@ Cther parents

w TouTserI .

O
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ZASE, Instizuze for Research and Zevalopumenct In Jc
Graduaca Scheol and Undlversiiv lencar

Cizwv Uaiversizw I Waw ToTw
'J_\‘.')-:"'S c T CARNTT :T’f“"‘f‘?’:: T, T D "’GJ‘.‘.{
- ams et fel Nt e it it 4 [PV S e —_h e - - -
We would Like £o xmew abou:f some of hinzgs wou do and -
wew now vyou Iesel apcut Zhe progra Thers are new In
The guestions are ut vour child with a disabilizy in Tig

zavw have oore thao srw t©n answer che cuestions wizh chat ¢hilld In zing
Thank wveu. s
L dlasse decida iF vou think this statement is true or Zalse. II vou don'z =ow,
theck e last cclumn. Please puf a2 check (\/6 in che columm tO sSNOW rour answer
! I rass T3z | Dow't wiow
The law savs th2 high shool wmust give children
wizh disabiliries specizl activicies |

Cnce everw vear, the school must avaluate my
neeads

special

cnllc s
There are organizations that oifer special job
craining for children wich disabilities

<31

A1}

a1i1d’s spec
e definice things

I am not happv with
| school progT
‘ I can do

C
ar

7N
have a harder fizge

necole witheout anv

Some 3ichs that uged :to be closad o people
wizh 21 needs are no longer clesed ;

| I zan name 2 organications that help |
nandicanoed gegnia
. - i
! An emplover has the Iignt Lo ask Ior |
i references
! !
! am bet=er able zc help oy child o decicde 1 !
3n a caraer decause of this progran | | *
t H |
 Zecause 3f this trogram, 1 <now more adout } |
- !
zhe %inds ¢ jcbs that are rignt 0T 4y ! ;
B B . i
! ~andicanped child , ‘
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b e e = Do —— = gt oas
2 D0 IT ) T 20 T ' - 2C LT l DI S ’
| | OFTEN L SOMETIMES | WOT OFTIN ! TO DG IT
| ’ ‘ |
I ork with schocl pecple zo plan vy | !
’ : : ! :
| child's IZP { | i i
( .
Il 1 Ll
! Go zo the school's nmeecing Zor ] | ‘
i naranIs 1 :
Make suggestions about what =v cnild ! i
shocu.d do afzar hizh school ‘ !
i ! ! i :
30 =5 cccmuzisy orzanizacions To zat) i i
( nelo for = cnild ] ' |
| f
Trw o Learm about what speclial i | i
.. . . . - i '
‘ cizhts my child has decause a: ;
E his or her disabilisze l 1 ?
oo i3 . "2 ! | -
,  3how mv child books and zagazines ,
; zbous carzears :
. e | i [
| TTv oo oger o child to tell ne :
. . . . . |
| 2bouz what she or ne Likeas or i
| s zood at l
r —~_ e ~ . N | i ; i
i Talx £o peopla abdbout tie TIzgno i \ , !
;
<ind 27 job Zor wv calll , : ‘
?_ease 2hack (\/) =0 show now useful wou Zound =ach of chese things we did
durinmg the meetings.
]
: EXCT VERY | A LITTLE TEZRY
. TEIVIS 2 CID ¢ JSIZITUL TSITTUL PUSZEUL
[ Talw=nz =2 magnla Trom the 2izh schools and collazesi
i | : |
=2 magwla from schar orzenicaticns ; !
‘ | [
Domalgimz wizh ozher parenmts abculI ouTr experisances ' |
V ! |
| ! !
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o xaow what vou bdelileve about
20 shew LI wou strongly disagre

g, i{Z wou agree a liztle, or 1iI r

[

}e
3]
rt

=0
O
p—
E

i ‘ ' ! !
| DISAGREZ | DISAGREZ | AGREZ 1 AGEZZ

~ - - - - ! - P TR - -
? STRONGLZ | A LITTLZ ' 2 LITTLEZ | STR0ONGLT

school, parents cannot do much

! 3v zhe time a child 4s in hizh
i
’ “0 help her or him

It is the school's responsibility
0 helo mv child pnlan a career

3ecause of her or his . disabilicy,
oy child needs special help frTom
zhe school

Znce a child decides on a career
she or he sniould stick to it

Iz's best Zor a child to go on a -
3ob interview alone

Triends and
source fo

amfly are the best
finding a2 job

1{ rh

I='s hard to get your own child to
talk abour how she or he is
deing in school

xes should be con-

What a persom li
n the career she or i

sidered in
caooses

3ecause of my child's special
problems, there are only a
; Zfew careers open to her or him

o~ a8

Cniléren should decide on a career
nw themselves , |

5. ?Plaase use a check (\46 o show how wou feel aboul =2ach oI cthese statemenIs.

. /
wroul A recomend -his orogram to another parent

; | IE vzs |
|
|

¢ -

— i ;
i This program showed me there are people and organizations to i

‘ els ovw child Zind a i0d ) |

> =viad some of —he acstivities we did wizh ay child

-
_ czco
—— ——— | t
T sizmed un for =he Cormell Universiiw trszining orozrEnm
P - .. . - e . 1 =ans P m mmme ALY AV 3o 37 3 e 1 ' \
T ag-ss wizh whna:s the,.schecol savs I1s = Sni.l s LS80 coLv
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5. Wwrnat new thing did vou learn about your

is your child's disabilicy?

7. ‘Wnat
3. Woat zind of werk to you think vour child can do?
2 Please write in your name

Use the envelope to mail this-to us. (Vo stamp is needed).

Use
Thank you for f£illing out this questionnaire.

-150- .
166

ERIC |

Aruitoxt provided by Eic:



Now

did

questions honestly.

4

s

DPARENTS AS

il

lkaket

or Research and Development ;in GCecupational
Graduate School and Universi:cy
Cicy CTniversity of New York

Zduczzion
Center

N

chat
-
<

S0

\

\

TDUCATORS: END-OF-SESSICN RATING Fome. 2 3(L)3

zoday's meeting is dver, we would like to lmow how you
hat we can make them Jbet
Tour answers are confidential,

-
Tar.

The questions aze about your child in high school who has a disability.
may have more than one child, try to answer the questions with that high

L

feel abour the things we
Your opinilon is important to us. Please answer all

Zven though vou
school child in

mind.
/ Sl
1. Theck (V) ve show if today's meeting was:
Net very worthwhile A lictle worthwhile Very worthwhnile
2. Chock (\/) to show if today's neeting was:
Not very interesting A little interesting Very interestin
/ .
3. Check (V) to show if today's speakers were:
Not wvery good Just o.k. - Very good
; 4. Check (\/) zo show how many ideas you got that you can try out at honme:
Not very many A few A lot
5. Check (\/> zo show {f todav's meeting wa.
Too long Too short Just about right
5. Would vou recommend ¢rnir--'s meeting to a f£riend? Jo Tas y
\ ——— /
7. Please use a check (v )to show how useful you found each of the things we did or
talxed sbout today. Your check () will show us what was not very useful, a little
useful, or very useful to you.
| NOT VERY [ A LITTLE l VERY
| TATNGS WE DID: | USEFUL USEFUL USETUL
! Talzing to pecple from the high schools and }
! colleges i ]
T
P or s .= . : !
' Talxing =o the peovle from other orzanizations | ( 1
| Talking with other parents about our experiences | \» ! !
. | !
The zhings we zot o read | \\ !
1] !
} » Meering in the lzrze groun E l l
/ P . . ! i i
lalxinz In the small zroups | ] |
- - ! ]
. . !
AS¥ing cuasIions asouf our chil ’ !
. oo ]
o RV PR

E
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8. Pla2ase use a check (y/) to show how much vou learned todav about =ach ol the things
on the list. Your check (/) will show us if wou did not learn much, if wou le=arned
a liczle, or if wyou learned a lot todav.
i DID NOT LIZARNED | LEARNED
TEINGS WE LEARNED: LEZART MUCH A LITTLE | L LOT

-

wnat the schocels should do Zor students with a

i1
disapnilicw

Wwnat other orzanizations do for students with a
disabiliszy

Where T can get help for my child's problems

Things I can do at home to help my child choose
a career

How rton work with other parents

‘ How to work with schools to help mvy child

Yow to work wizh other arganizations to help my
child

‘The manv kinds of jobs that are available

what people have to do to have the career they
want

what «ind of schooling there is for different
careers

Things about careers to tell mv child

What businesses look for in workers

Tow to help my child learm about his or her
nterests and abilities

9. Please write in the cne thing you thought was best about today.

10. ?Please write in the one thing that was worst about today.

program better.

1.. If wou want Zo, use this space to tell us how to make thi
Thank wvou for Zilling out Ihis foTm
) A
- -152- - [ 52
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Tel. (212) 931-3840

a o SR )
4 I / ] Ao
j'/iﬁz,;wem: .Jeac/{wf SIssociaiion

Adlai E. Stevenson High School
1980 LAFAYETTE AVENUE o  BROMX, N. Y. 10473

April 5,1lys?

Vear mr. Aatz,

L attended and suceggfully completved the course''Parent
As Career ~ducators", and "kfrective speaking and Community
Leadership", last spring.

since that time L have become PrA, Presiaent\QI Adlai
. Stevenson High Schoo-, sronx, nsY and established\a“goou
working communication with the sSpecial mducation parentg;
students ana staif. Many of our students know me and STOp IO
taly to me from time to time. L think my presence in the
scnool give them a since oI iaentification. ‘

1 have contactea tnree Ieeder schools ana will be speak-
ing at their PTA may Meeting tc give a perception of our
scnool. the specialized drograms we have including sSpecial =xd.
L *think it is important for special children to atitend thelr
neighvornood school if possible making easy accessilibity for.
parent involvement. )

" As ?PTa President, my lovember 15,1982 was a "special

sducation Presentation". Project RUPO came and #Mr Tardala,our
special =zd. Assistant principal spoke on vareer Uptions for
non-Uiploma candidates.rwo-thirds of the parents were special =zd.

ve are nolaing another workshop on jlay 12,1985 @ 1:30pm.
L would like you To come.

ve will pe revising our vonsititution z2nd 3y-Laws cn
saturday ~ay 7,1983%, and L hope to 1nclude 2 stanaing coumitte=
or special =d. . am 21so encouraging other parents associasions
TO nave 2 ST

a
L nope your Drogram continue znd expen d throughoutr ther

A M
~U Ll v S e il (
g A‘ 1 C/Lf’/-w—// L J"’

aﬂ Lannaay ”Ibmyso
-153- o0, President
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Tol. (212) 931-3840
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Adlai E. Stevenson Fligh School
1980 LAFAYETTE AVENUE o  BRONX, M. Y. 10473

CAPTLYL 5, 19m3

vear mr. Alvarado,

1 was a student in the class you taught at Cornell univarsity
‘last spring, \wmffective Speaking and vommunity useadexrsnip).

As a result, L have been able to plan, organize, and conduct
all my PTa, reetings alone. 1 have attended other meetings =2nd
spoke on behalt of our school. 1 am vice-chairmen of the zouth
vommittee in Jamie Towers nouses.and L chair tnose meetings

sometimes.

1 am at present organizing a PTA at saint John vianney Scnool
2141 Seward Ave, Bronx, N{. L have two children attending this
school and a third one to start in oeptember. L am pleased to
say, our first meeting went well. ~e have called a gecond
meeting for mlection of Ufficers

May 9,1983 @ 7:00pm on monday. Ferhaps you might like to come
and observe for the workshop . will be holding in tne near
future. K

since twothirds of my parents have little Knowledge%?arents
associations. L feel it will be necessary for a parent Worx-
shop tc be held.. ask your assisiance in this matter.

my goal 1is to create‘en open line of communication with the
understancing,that will encourage cooperation from our parentsc,

to nelp our school and our children.

N
,//Qﬁh%%%cé
y Thomgﬁon

Parent
8Y2oo57( Telephone)




