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: , o, An:approach to teaching litetrary point of viewxto
high school and colle$eﬂc mpesition classes is described in thig\ﬁ\
brief article. AUTHOR!S C ENT (excerpt): My students demonstrate ‘-

little understanding of the concept of point of wiew. They seem *
unaware that selecting a point bf view is an-important décision for-a**“
~writer, because it controls‘the relationshyp'bétween the writer, the
reader, -and the characters in .’ narrative.’ -EXERCISES (excerpt): I ask:
each student to select a roleiﬁgh?'papervrustler; the pernicil dropper,’ -
the snoozer, the giggler, the.'note passer, the flirt, the egghead, -
-the. gum popper.. Each) student comes -to_the front of the class, stands -
‘behind thé podium, and pretends to be the teacher. Once every student -4
has become "the teacher," 1 agk: them to write a description of the . =

- class from the teacher's viewpoint. Next‘I describe a particular N L
situation; for. example, a fogtball game. One group *describes- the game: - .
from the perspective of the quarterbacks? the'\coach of the. losing L

team, a cheerleader. After each group_has:madéwalpfésentation,to_thef
‘class fromﬂixgﬂparticqla; perspective, we discuss how“ point of view-
¢can affect the basic facts of a situation. (kc) - v N
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important decision for a writer, because it controls the relationship between th& writer, the .
reader, and' th‘fe characters in a narrative ®I'o make the cdncept'ofiio‘int of view,very clear to

.my students, I help them to assume a different angle of vision from&heir own with two |
exerci:s‘es:f\,' o _\_ v ' > ' L

v . ‘

. e o,

: . . . i
. - Ekercise 1 T . : ’ R B //J
a~ ~° Iask my-students to:help me stage a tableau of a typical, or rather stereotyped, English /*4{
.+~ «lass. Each student selects a role—the paper rustler, the pencil dropper, the snoozer,"Mr. '
Big Mouth, the whisperer, the giggler, the note passer, the daydreamer, the'doodler, the
paper airpluane th}rower,_ the flirt,. the egghead, the gum popper, etc. At my signal they all’
begin their charzpteristic'aétions. Then alone or in small groups (depending upon the class
l y size) I let each student come up to the front of the class, stand béhind the podium, and -
) pretend to be the teacher. I eficourage themn to get into the mindset of the teacher, to try to
feel “as the steacher would in facing such a class. Once every student has become “the .
teacher’ for a moment or two; I ask them. to write a description of the clgss from the )
teachier’s viewpoint.. They are free to choose any method hey wish. Students can.use a =
* stream-of-consciousnéss-technique and actually present the teéacher's flow of thoughts. They - .
. . «an record a gonversatﬁm betwe,eff the teacher and dnother dnstructor. ThHey can pretend - *
they are the teacher writing“a lettéiito a friend."They can write the teacher’s diary entry.
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 Author's Comment : - ) / - ) - L . .o
. Botly in, their writing and their reading my students demonstrate little understanding of ) !
. the‘concept of point*of 'view. They seem unaware that selecting a point of view is &n - = -

.

N . A . B y o ’ . - B e
‘ Any method is valid. The only equiremgnt is that the students drop-the student’s view and *
. . . - . R - . <
-~ “try to perceive the class as _if they were the teacher. . ’ A
Y et T . e .
) V4 : o R
.  EXERQISE EXCHANGE: v26™n2 p31-32 Spring 1982 o
. . - - « . 2 ‘ .(:-‘
+ ’
- L ~ e N ’
.Y B © L
. - .
. : , R .,
» R . )
3 [ -, . " .
. v S / :
) \ . -,
v ’ ¥ .. * .
. ‘ . ‘e -
"o . . . . . A i : ’ ’ ’ s b t - 9 -
L ‘ . : . U.S.DEPARTMENT OF EDUCATION - . °
e « NATIONAL INSTITUTE OF EDUCATION “PERMISSION TO REPRODUCE THIS
. BRI . . EDUCATIONAL RESOURCES INFORMATION MATERIAL-HAS BEEN GRANTED BY -
- . CENTER (ERIC) I . e i
1 ~ e .+ This document has been reproduced.as
] - * -~ _ tecewved from”the peon or organizaton R . K -
! ' = = onginating 11, « : .. . ! .
e - Minor changes hav{eabuen made 1o irkprove * C}_]a'r.les R. BUke
- : reproduction quility. . r o . - - -
_ ’ ) - ) L el e et e e . .
: ) . - ® Points of view or opinions stated in this doct- .TO Tl_-IE EDUCATIONAL RESOURQES\
= - - . * . ment do pot necessanly repreXent official NJE INFORMATION CENTER (ERIC).* 4
u:'\ - . . * . . posnipnT policy. . e ) . . 3 ) . R

B

,



L]

. ~ -

. : . _ < . SN, . ! 5(\_ .
. Exercise- 1L, .~ - ; o

i To give my students further practice in thinking of ,point of vitw, I divide them into five
_ groups. Then T give them a set'of facts about a partigular situation;.for example, a fooﬁ)gﬂll .t

.' ga'me;erbn.é. gi'_()up describes the gamre from the perspective of the quarterback who made the

.. 'winning touchdown, another' from the viewpoint of the coach of the lpsing team, a third

¢« . ™% from the point of vitw of a cheerleader for the home team, a fourth frém the perspective of

an alumnus . who's come back t.o' see how things have changed since the days wheii he was a
S0 football hero, the fifth from the viewpoint of Howard- Cosdll. After each‘group has made a
v presentatiolto the ‘class of its- partidular: perspective, we discuss how poirt of view. can’
’. affect the basic facts of a situation-=how sbme points of view are more objective than.
. .others) ?J()W'point of vi_ew‘(:an reveal chasz_lct'er traits, - é: o
. - . R ' ) B . . . . y‘/ .o . - { .
P . . o ) . o

'Evaluation .. . . L ' ' :
I have fom'xr{/fﬁzse two exercise§ t&be very beneficial First of all, they generate much
enthusiasm in the class. Students appreciate a change in the class routine and palrtiéipatq
_ - eagerly.in both the wacting situation and the _disc‘usz_;i(m of the different points of view..
, Y Second, the written descgi”ptions of the class from the tedcher’s viewpoint are far more
v ' imaginatiye t‘har_i the usual compositions, often employing such sophistjcated’ literary tools
as dialogue, irony, figurative language, humor, and: interipr monologue. Finally, these
exercises enable me td eéstablish the proper atmosphere for a presentation on literary point -
of view. After the exercises, we read and_discuss/several short storigs with intriguing points
, .o view.-Henry James's “The Turrd of the Bcrew’’ .is a classic example and fascinates the
»» o - students by raising the’ question,of the reliability of the narrator. The fesults®of these two
: exercises extend throughout the semester: After using them, I find my é’tudents attempting
! . « further ex‘perirpents with point of view in their journals. I also find that tRey become 'more
*perceptive Ee'!’,ztders,‘a's they begin to. analyze the significance of how the storyteller chooses to
o tetl a story. ¢ , T : :
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