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PREFACE

James H. Lowry .& Associates is pleased to present the-final
réport'for a Survey of Magnet Schools: Analyzing a Model for Qualegf

!

ity lnteqrated Education, to theﬂU.S..Department of Education,g' _jf
Offlce of Plannlng, Budget ‘and ‘Evaluation.
The report responds to the Department's request for a compre— ‘%55

henslve, natlonal survey of the‘effectlveness-of magnet schools 1n

s\. . Al v . "o .
1mproV1ng publlc educatlon quality and assisting school! desegregatlon.

I3

This request stems from the need of natlonal, state and local legls—

lators, educators and parents, toﬁknow the effect--and potentlal for*f“
effect—-of magnet schools on improving publdc education. Specifi-

cally, they are interested in issues suc h asy’

N . .«
S s

—-Do students in magnet schools learn more than students in
other schools’ ~ .

- Do magnet schools proV1de equal learnlng opportunltles for
all students? " ¥

a . f::

.f' .

= "How does the currlculum, faculty selection, quallty of in-

structlon, and related academic 1ssues compare with other

schools or educatlonal programs° ' ) . #

L. . “ - N .

L - What*factors in- a ‘'school dlstrlct contr1bute to the suc-
cess of magnet schools? ' = uE

“To -address these and other issues, the survey of magnet schools

was designed for.the‘following purposes:

- To evaluate the magnet‘school for ‘its contribution to the
improvement of urban education and .to voluntarily desegre— P
gatlng, and to the effects on students. . : e

R o . .
e - . "
e [y

Y
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- - To .assess how urban school districts -can develop and oper~
ate successful magnet school programs without conflicting:
with the purposes of locdl school districts and communlty

: "groups . ot A . . .

-. To 1dent1fy what 1ssues, plans, leaders, resources, and.

\ ~ support are necessary in the development of an effectlve

N magnet school program. :

To develop the process for adopting an effective magnet .

\ school program to a local school district's objectives,
\needs and interests and show how th1s process can be a
means of currlculum innovation. ’

R

This design enables our national survey to serve
-"1'

both as a tool for evaluating the magnet schools? success in im-

prov1ng the quallty of publlc educatlon and for studylng how the
\
magnet schools' deflnltlon, development and 1mplemeutatlon contrlb-

utes to its success or failure.

For purposes of this'survey,kwe have defined a magnet school
‘as follows:_ o _ -

. A d1st1nct1v school currlculum based on a spec1al theme
“ .. or method of |instruction,

| ‘ .

2. A unique distgict role and puxpose for voluntary desegre-

l('\‘Q"A--

gatlon, 5f Cow L -
: - T" o
3.  Voluntary cholce of _the school by the student and the
parent, \ .

\ C =

4. Open access to school enrollment beyond the regular
attendance zone. - _

This definition das_applied throughout.all survey steps'and
tasks; It should be referred to throughout the discussion of the

research issues, study design, analysis and findings.

©



1 e
S

y . R . . . .

" Our survey findings are presented in~ahmannerltﬁat will aia\“
- . . ] : . N : . . : " " \‘ .
efforts to guide national educzation policy . N\

“and practice. Survey findings also are presented to aid state and

Voo
i

the Department in its

O

local education administratcrs, parents and teachers in making de-
. [ o o

" ‘cisions for edncaticnal impro§ements. Accoraingly; the findings

are organized and presented as follows: -

‘Chapter I provides béékground information on_théféaa;éptland
'gvolutigh of magAeF schoolé; it discusses the égrposes of the
national éﬁrvey.inciudiqg_detaiied,iSformétion on sevér;i_isshés
identified by the National Commission on Excellence in’Education;
énd ié explains the scope ang objectives of the survey and
i::ilnal report. o | ;

\

Chaptér II explains ;he'researqh design, research issues and:

.

-~ ~
1

céﬁpa:ative'qasé méthodéiogy and describes the sampling plan and - - f5
the selected sample of urban school districts.

, -~ . . : '»
Chapters III, IV, V and VI report study findings on the major

'fééearqh épestions. Chapter III explains our study findings on.’
véaucatibh quaiityi' Chép?éi 1v describes h;w magnet schools;affeci
desegreéation. 'Chapféinv.aédresses-the'analysig of maQnet sqgooL
cogts. lChapter VI analyies the role of magﬁet schsols in ufban
Tedﬁcatiqn ana in heéting;urbaa'educatién_problems,4particular1yf

the relationship =% district 1eédership and community involvement

to the effectiveness of a district magnet program.- = L -

144




vl
A

Chapter VII summarizes ai; of the findings and outlines the

Policy Options for a magnet sghools program. A Guide to Maqnef/

e

School Developmedt separétely accompanieé this iepor;.‘xThe\Guide

gives an outline of the Key steps in.magnet program development, E
describes major management challenges, -and summarizes six effective
magnet schools. =~ | ‘ : : N A
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GUIDE TO MAGNET SCHOOL DEVELOPMENT
v T SCHOX /ELOY
a : ///
/ , _ h L ' A

INTRODUéTION//’ : ) A RN }v” o

: / .,, . R T : .-"' / T g/"/f
The study results of our analysis of magnet/schools' vf;l' —

' /
‘effectiveness in improving the quality of education and

offering voluntary desegregation, as welI as our analysis of
|

the factors related to effective magnets, provide a wealth of

/

information regarding ways to improve magnet programs. The

s

o /
findings of the final report are the most extensive analyses to

date on what effects magnet schools haVe had on public | /

education in urban school districts. Additionall Yo thef'

v o o

findings help to identify the key factors that dif‘erentiate ,:;/?

/

,successful magnet programs from those pregrams that have not u/

made an impact'on public education or produced di;tinct, - .

/

innovative, and'educational methods that will last,;uf

\ /|

Magnet schools come into being for great/Variety of .

. hagne for 3
v}' , * R T . T, l /
v

reasons. Like other organizational innovations, they can be

P

designed to serve one or many educational and local political -
purposes; and this is-a part of their appeal lIn most _ e

communities, magnets have earned a reputation that can be

/ | ] . |
summarized by: the phrase quality integrated education. The _%,
i

K

knowledge gained by this study ca;/thus be put to direct use by

superintendents, principals, and other seniorischool systems .

officers i“ making linear progress toward th#s goal. o

~



" In this guide, we' organize the study results and findings s

¢

into a practical manual for school districts to use in?*

planning, deVeloping, and implementing new magnet programs‘or‘

-

improving the programs that are in existence. - The guide is .

'diVldEd 1nto three sections.

l. Key Steps in Magnet Program Development-~ an outline of

developmental steps“which includes a description of the

main options for districts and magnet schools at major
decision points.,‘ o .

. 2. Management Challenges for effective magnet school

.. .- programs: a description. "of the major. challenges in
magnet program development and suggested: ways to meet
‘the challenges based on the 'study resultS.~

[

o 3.'Summaries of Magnet School ‘Program Design :  a.brief f

the magnet schools that the survey. found .to haVe the ;

. most educational and integrative effectiVeness. S

These three sections translate the information collected

<

from our 15 sample districts,'and our analyses of the data

related to the research questions, into summaries that

interrelate the information to make it nost useful to urban :

n e

_school districts in determining how they can best utilize and

'develop magnet schools.p The guide is not intended or designed‘
fas a "recipe_for success": in eVery school district or with

every type of magnet program. We recogniZe that magnet school

_programs'vary by the objectiVes, needs and interests of each_
"school district//and thus, a program should incorporate the

distinctiVe district cbaracteriStics and requirements. But,

~ -

this information should assist district administrators, board

~ S

members, planners, and parents in developing a rational, >

explanation of curricula and,characteristics of 'six of .

R~

L4



- : . : " T
planned approach to magntt schools,.and one that wi"jincludeff;:
Tthe key steps to increase the probability of the program'sf

.success. v ) “—--A-f--..~‘ - .,.,Vj,ii\“ ) L BRI

 KEY STEPS IN MAGNET = -
PROGRAM DEVELOPMENT =

i
I

Using the program development model described(inﬂdjfj””

R

Chapter VI of the final report, we have outl nedl

1

;,//\

step that school districts should 1nclude when L_’

l_a
ﬁnis

ram. Figure 1 o

developing, and implementing a magnet school pr

I

provides a graphic di5play, in a: seguential m n er, of>the‘
e

relationship of these steps and lists/the a)or 0ptions that

/'.

.should be tonsidered in the decisionJ o T; "A @
our outline and summary‘/f/the steps nm gnet program - "Q
develOpnent do not state whi indiJidualJ or’ roups must make ”ﬁ‘,f

key decisions or,direct articul r eveloJment.steps because-v~'

Tol

:they may vary by district. How ver,'we dr in‘lude' o L

specification ofr ersons and groups in the district and _‘
community that/should be involved in the various”steps of the

‘process; It should also be noted that our utline of magnet o

; s Z :
. / '
school program deve10pment does not recomm nd any particular

sizelprogram, i. euy number of schools or students*vor types of )

~

//themes and organization. These are among the options that must -

//be evaluated by each district and from which choices must be

V ' ’ ot
made based upon a strategy that is codsistent with local

program objectives and general district/educational goals,‘

a

. /‘
IV‘"_
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FIGURE 1

- Interests in. magnets,
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In planning the process of magnet program development,

. -y

school district decision makers should keep in mind the ideal

a

rdesign,for magnets as indicated by our study findings. The

elements are: . -

a)'District-wide access for students on the basis on’
voluntary preference

‘ b) A curricular theme that is definite, appealing, and
: distinctive

c) principal and a staff capable of accomplisning the'
_theme as it has been presented to the pdbllc

d) Instruction that is regularly reviewe” 2w the school
district for its rigor, and fairness, i.e.,
accountability . *

- ~Ve)iA facility and site selected»on‘the-basis of .racial,
. ethnic,fand socioeconomic neutrality

f) Good transportation and school security services .
""g) Student and staff composition that closely ‘reflects the .
'racial and ethnic composition of the community
. \ ,/ ’ . ,
. A
h) A method of checks and balances that will prevent
segregation or educational deprivation in non-magnet

schools g .
‘ N s//
i) startup funds for facilitating early success,in- N
- implementation. . S oy
_— - ‘ . T .
A magnet school program is not a demonstration pIOJect nor T -

E.a.program experiment. These purposes may "be positive side~- -

i effects, but// magnet program is‘first,-and’above,all, a

/l
'teaching//nd learning design whose attractiveness resides in _

its credibility as an, eFfective, racially equitable, and safe

locus for children and_youths. e \ o S

s - -




1 - 1dentify Problem(s) Leading to Magnet schools

o

P
ERRN e e
..... _____....-_-——'-.__,_,__~—-—

The first key .step- in a district s plannjng effort for a

magnet school program is to identify what local problems

_require solutions ‘offered by a magnet school program.d_The-—‘wrw*'"‘
identification of 'the problem means that district leadership

acknowledges that local needs or issues related to-the schools

have reached a point where some action is required. The magnet
concept becomes recognized as a means of solving certain,

_problems'with which districts are faced.

e our'study‘results indicate that-the common problems that

0

lead to magnet schools are.

L SEY .

- Need for increased desegregation or alternatiVe methods
of desegregation

- ;Perception by staff, parents or community leaders that
the quality of education in the’ district has declined
or not kept pace with student needs - .
\/
Ve I erest in choice and. options in public education,
- 4dcluding career or vocational education

: .
.- Declining or shifting student-enrollment,_ﬁ_v_“n__~

\ rBoard members, superintendents,_and community'leaders

should join in advocating, locating, and reviewing planning

;/

options for new magnets. The potentialities: of magnets are

#—yery—great, buT—they—need,bareful cultivation in order to be/ T
I - | i -
i zeamiééd. ~Good magnets 7equire hard and sustained deVelopment

“ e - i -

~and ‘implementation effort. .' -




: : ) : s o :
An important consideration for the district in planning,
is how the problems that lead to magnet programming-are .

! :
: - \ :
identified. The districts that have gone to some length to_'

- '(

JR———

magnet-type programs found that this 1nformation was very B

useful in succeeding planning steps. The needs assessment

process was useful primarily in building support for the magnet

concept, and in locating the neighborhoods and schools which

would be appropriate and desirable for a magnet school.
However, if the community is asked to contribute to a needs

assessment, subsequent planning should reflect the results of

- ~

this assessment or the program will run the risk’ of eVentually

losing support.

Lo
< e
—- t“—"-' -

" The districts in our: study that did not seek a broad,

i-
community contribution to the identification of needs, at the.

start. of the’ planning process, generally deVeloped programs :

{
i

that only narrowly responded to specific community interests

-

" and the program had less chance of solving basic district
,w__;ii‘.‘:‘._ul S / ';~~ : e
problems. In this circumstance, the magnet program was more - -
\f o

Iikely to become just another 'special program,' and one: that .

dld not: reach a high priority status in the school district.




\\ R ' PN - - —_—
Magnet programs are easier to design and implement in very

large, multigthnic urban school systems, yet smaller biracial,
./‘

less urban systems can make effective use of them through the

application ofrextra effort. There are no inherent‘obstacle to ,d

the adoption of a magnet program strategy in smaller systems,"

there are merely fewer options-uithin.the district.

3

2 - Establish District Desegregation . ' 5 '1'
> and ‘Education objectives

An 1mportant early step for district leadership, including
‘the school board, superintendent, and top administrators, is to
- establish firmly what the district’'s obJectiVes are for the
N program and then to develop a leadership policy consensus

!
H

around these obJectiVes. First, it is important that the

ocbjectives match the basic problem.

| " For example, the problem may be that.parents and students"
do not find enough opportunity for specific career-based
programs. If the school district deVelops nagnet schools
designed to offer only advanced curricula in core subjects, the

program will have difficulty gaining strong support ‘and will

probably lead-to conflicts concerning its future existence.

Likewise, if.a district has 20 schgg 3; hat do not comply with |

federal and state desegregation reqiﬁif“ents, the deVelopment -

b

of one or two magnet schools will gégﬁ@iﬁ@&ly onlyjexacerbate

the problem.‘




. NN ,
. Leadership consensus on objectives~significantly eases the.

process of program strategy decisions and gives working

direction to the_staffs that will be 1nvolved. Magnets can

succeed educationally in the absence of a deep policy cons ensus
-
. about their deliverability, but each departure from the '

. DY s

consensus will jeopardize the magnet program s- observable

s ,,,,, N

outcomes of quality, integration, or cost—effectiveness. .
dur~study findings_show that there is substantial meaning

. ’ ; : ' , \
in the term "quality integrated- education,” and that local
public education leaders and educators know how to design and

!

attain the 1deal when and where they want to do so. Poorly
integrated magnets tend to be d1rect results of indifference '
toward, or deliberate policy choices of departures from this

ideal, sometimes because racial inequities ‘are’ still cherished

A}

by white decision-makers and sometimes because competing ideals
outweigh the goal of integration. |, . ' .\\Xm

our study has illuminated the relation between

~desegregation, integration, and quality education.
Desegregation is a precondition of integration, but the two are
" by no means the same thing. While deségregation does not -

predict' quality within magnets, a racial jbalance does predict"

o

- ,-academic gains. Integration and quality are highly associated-,
./’;j

each is a correlative facet of efftctiveness.

\:
,.,.

o

| 1'3.'_‘13'.



The study results hawe}informed the, twoisided issue,of

M

desirability and feasibility of magnets in several respects.

H

‘ irst, a district whose leadership giVesgpriority to- the <

uimplementation of quality integrated education can make

effective use of magnets .as a powertully facilitating tool.

. B '

_,,,mmSecond,.magnet develOpment=will.not produce-either

instructional quality or racial/ethnic integration in some

mechanical way. These aims must be\built into the decision,s**
planning, and 1mplementation protess, but when they -are and -

\

when the endeavor is earnest and adapted to local

practicalities, the results are posit1Ve and predictable. fé.
'Third, the decision to, create and maintain magnets for these E

// ..~»
wpurposes, to yield these results, must be reached in_ tandem

l N - P W § B !

“with decisions about their planned relation to regular or . <

?non-magnet schooling in the district. Otherwise, magnet

develOpment can imoede th growth of imprOVed teaching and
l.arning opportunities. o ‘
¥ And finally, racial/ethnic integration fosters

L)

effectiVeness.. It cannot be left to chance or to the vagaries
N ,_%‘ .‘ \ ‘*x‘r

of a policy of neutrality. It‘must be¥designed into magnets 1f

Wl

4 N

their potentiality as learning environments is to be made

optimal.
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3 - Develop.District strategy for Meeting
Desegregation and Education oObjectives-. :
i

A third step in”the.development ptocess is also.completed
at the district level i.e., - the determination of the basic

3 K

strategy for the program. In this step, we include decisions
concerning the[number of magnet schools, the type (total '
school, part—school), theme selection and location of the
magnets. In many~districts, these program characteristics
might be treated as separate planning decisions, or the 4
schools, themes, and locations~may_evolve simply due to the
school—connected.interests or other district.reguirements, such
.as a court—ordered desegregation plan.‘ HoweVer, it is useful
to view the strategic decisions that set the scope, direction,.

and- size of :the program as a product of_district strategy,_with

varying degrees of formalization. -

Desegregation strateqy

. e

. ) . B ) ) .1 ._.l_-‘.y
A basic strategy decision is the breadth of the program=.m

relative to the number of schools in the district. 'A'broad

)
‘strategy is normally associated with a districtwide voluntary

e

desegregation plan. A limited strategy,focuses on certain'

schools. or areas: of the city where educational improvements or

the_desegregation progress is needed. A broad strategy is

o/\ : _ .
. o

s
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generally assotiated with distribution of magnet schools. across

1

a large portion of the district, and. typically districts try to

balance location of magnets in minor1ty, white, and hetergenous

neighborhoods as a means of achieving equity in distribution of

programs.” In some cases, magnets become part of a’ one-way
desegregation plan -and are located in a minority or white

neighborhood, but this strategy tends to lead to negative

-~

reactions from white and/or minority citizens or both.

!

) Many districts have experienced the issue of magnet

.neighborhood parents wanting access to the local magnet when

the enrollment ‘is open to the whole district, This problem °

.
o

arises when the interest in magnets is underestimated'or the
magnets-are viewed as an advantage*that is being withheld.'.If

~

_parents in the magnet neighborhood do not see other magnets as

acceptable alternatives and do not have access to the local

Amagnet, resentment is likely-to be created. Several" solutions

[ .. .

. A :
have Wéen used by districts: . . .

" Expand the size of the magnet school so that it can
+ - offer neighborhood residents first choice, and still
have room to- attract students from other areas of the

., Establish a districtwide open transfer policy allowing
_transfers that improve the racial balance of sending’
and receiving schools ‘This extends voluntary choice o

opportunities to other than magnet schools.. o

v

. Locate magnets in underenrolled schools where ‘more
students are needed ‘or there is the. threat of the

. .school closing. Some districts have placed magnets in

a-neutral location where' schools have not existed
preV1ously or which is not tlaimed by a particular
neighborhood or community. h :

x‘ . .- e - .o ‘ . ,

e A



‘BEducation strateqgy ' e

N Py

Closely associated with strategy decisions regarding

¢ il
o ? magnet location is the decision’ concerning the theme the school
. 1§

will adopt. The district and- school often must upgrade the

(

public identity of the school, €eJe, rohgh school, - T
-'academically poor" or "a jock school. "

e The-theme can be part of the effort to change the'school .

-

identity and attract a racially heterogenqus student

enrollmenty” An upgraded academic curriculum, educational

i

options, or career themes can help toLchange the image of the .
. - e
school. Decisions.related to-a part—school magnet jprogram or a

total—school magnet are often based on the\size of the facility

A o

and the' strength of support for the present school.\ it has | .

feen found: very difficu&t to close an exist\ng tomp%ehensive\

N

high schqol ‘and change it to a magnet schooll. A part-school

magnet can‘be added as a means of curriculum@innova ion and.

. . . \
" improving the school identity.. A major adva‘tage of

total-school magnets is that the district can close the school,

remodel and upgrade the facilities, and even change the name as
\ -
a means of improving the identify.. This pattern generally is

used with under—enrolled or. segregated middle nd.elementary

o . . . PR

_schools;K , - : . - {
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Some degree of selectivity is an inherent feature of all

R [ ¥

prn

, ] | . R
magnets. If nothing else, magnet students self-select to . L
‘attend a magnet based on the_way it is marketed. Beyond this

. J _ . A :
selectively screened for admission to m%gnets'can vary.

,/ A

{

uniVersal'minimum, however, the extent\to which students are

greatly. ; ] - N : \‘;f

] . :
In some cases, a highly selectiVe magnet willl'be i" - 4~

; )

appropriate;for the locdl context,\and in

Lo \

nonselective magnet w1ll be most suitable. In other

some instances, a

-

en-aun.-.-.,

situations, some intermediate degree of selectJvity will be the
‘ ' r"n\ 4 .
best choice. 'In fact, g district may chose to implement .'",

.

s

3magnets~that,have varying degrees of selectivity depending on .
. e . s T g P U S :

s . | i S
local conditions, resources, and community desires, SeVeral of o -

S L

our sampled districts electedvthisuoption.‘ A
a‘: ":

- Local planners should be aware, hoWeVer,‘that student

selectivity is a policy choice. It Qhould be faced open1y and

[
publicly in the earliest plann}ng stages, and the policy debate

0 I -
1

should be inclusiVe of all groups. The district that fails to

‘\ w\e

- ; I - -
do this may - subsequently,discover that its magnets are.. \,wgV'

perceiVed by many sectors of the community as elitist and -

inequitable, even when theylare non—selective\and w;del; ;

inclusiVe, for many parents andseducators alike~regard magnets
as characteristically more selectiVe and exclusionary than'our
LsurVey found them to be. isperceptions arising out of h N .

- B \

1nsufficiently realiZed or subrosa policy debates on the issue

s




- . - /
- t

tend to induce resentmenﬁ/and conflict from community groups

. who\feel shut out and regular school personnel who feel pushed

i
R

. aside and unj\ tly compared to what they perce1ve as exclusive/

-
/.

and favored magnets. over time, this can undermine the support

o i
'

/
accorded magnets, and undercut their identity and definiteness,

L

‘which are assoc&ated with educational quality.

‘ e

Finally, local districts should try hard to tie policy

T

choicus about student selectivity to programmatic

’

- -~ /.

LY

considerations. ﬁir instance, high selectivity may be R

necessary for accelerated placement magnets, while a specific,»

.-

all levels of“prepa ?tion. The degree of selectivity should be
O LA . /

closely‘tied to the gurriculum and the educational process.of»

the magnet. o \- ,' T :
‘ \ : N

- The degree of participation in decision-making by the

school communitw and staff is another important element in

\ 1

program strategy.x A basic decision by district leadership to/

-

/ seek the involvement of parents and community leaders in areas

- ’/

where magnets are being considered is of. critical importance..

\

Caieful explanation of the objectives of the” program, and'
o efffctive requests from district leaders for community help in °

theme selection and program planning can go%a long way toward

heading ofﬁ opposition to change ‘and the apprehension of the-
. l .
L neighborhood that it is 'losing its school to oatsiders.

\ L
However,.the firm resolve of district leadership to accomplish

i

;
s
Pl

L e .
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j the program “and to convince the comJunity that the magnet

. ' 3 \J hd
( school program is meeting’ the distr ct's problems also can

;prevent_opposition-from growi g.

Another important element of the strategy development

‘process is the involvement of district and school staffs in the
actual process of planning!strategy. -Eor example,-some ‘;‘ }

districts have asked principals and teachers/to develop ideas &

t.

_/
ﬁ'all strategy deﬁisions related to the district program and

‘ i
and designs for : agnet schools° others have included them in/
[

!
» 3

!

indiv1dual school decisions. \The goal in participatory

—

measures is to preventxthe magnet program from being viewed

<

the people downtown" The involvement of district

e

administrators and curriculum staffs in magnet strategy

development gives the program the benefit of their/e;pertise

<

and prevents bypassing the regular chain of command in, h,

'Bdecision—making. For long-term success, the magnet schools
! . .

& need to be viewed by district and school—levgl staff a; a part
/_

of the 'regular system"of instruction in the distri t';;z
Finally, the top district 1eadership should have a high

degree of policy consensus on the appropriateness of the

e s

strategy given the agreed upon problems and objectives.“"

s : B 3 R I !
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Dissension among the board and top administrators, concerning -

S

the wisdom and value of the program, usually results in
conflicts within the community during implementation, eventual -

problems in operation, and a lack of continuing support for the

magnet schools.

. . ‘ . S R

4 - Obtain Leadership for the Program and Schools

0 . 9 e

‘ The fourth step of deVelopment is for the district to‘

——

identify\strong, innovatiVe, and resourceful leaders for the-

program and.the\individual schools.

5

In a large district, the central direction and

coordination of the early .stages of magnet‘planning—requires a .
/ \ _//

strong 1eader. The many decisions related~to strategy and

deVelopment of support for the strategy require commitment of
staff time and effort to keep the process operating. For the
district to move from an overall strategy to actual deVelopment
of programs in each school, an important coordinating and ' |

manaqing function must be performed. The central leadership

;.., ;
A

must master and communicate the details of how the program ‘will

EENE 1

"be able to coordinate programs in individual schools, and

~.work,

'haVelauthority to make critical decisions. The central staff

f also must haVe the flexibility to delegate authority to the h

R i -r« i
‘0 i ] ‘. e /

principals and school staff so that, they.can. exercise
B BRI mm! Co ' .

organizational and program creativity. ‘yp§~ i
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Magnets can flourish ‘as schools or as programs'within
regular schools, but in either case they need strong initial

: manhfement exercised at both the district and ‘the school

level. A superintendent who' appoints persons as magnet

directors and principals without thoroughly examin their
\ .

dedication, previous experience and training will sab eguentik;

have less effective educational and intergrative outcomes from
‘\the program design than it has the potential to produce.

The school level leadership for the magnet school program
i

.may be even ‘more important because the principal or magnet
director must translate the program concept and aesign &nto

. actual.working tools enabling the teachers,to do their;pob and
ybettertrelate to‘their colleagues and students.y-fhe school’ﬁaw
leader is typically thelperson'yho_generates interest anaﬁ”

support for the magnet school in the community and'stimulates

their work. Often, the leadership must be entrepreneurial' in»

4 -y

'obtaining program resources, staff and students, and ensuring-

'

the magnet's survival over time.

strong leadership is essential for implementing a quality,
magnet. Where the total-School model is being-used, magnet~
principals should be chosen for their leadership skiiis and BN
entrepreneurial abilities. Then’ they should be given L;'”‘

nsufficient authority, freedom, and support to enable them to

put the maqnet school toaether and develop community support.

________
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G
|

TN

Y

-



\ : ‘,

The same is true for magnet programs w1thin schools, except
:ythat in this case the principal may wish to delegate part of

.the leadership role to a magnet- program coordinator.

—t

The important point, for the magnets' district and school
leadership, is that there must be a district policy that allows
* adequate crea:. .ity and experimentation in the program.1 This
.~ "is necessary’ in order to be: able to attract the type ofﬂﬁ

" dynamic, ambitious, and immaginative administrators and

teachers. that the magnet program’requires,

'''' . - A 1 ¥

.
|
}

5 - Develop Resources

o A 2 : o . N\
aer . . . .
. . : .

A basic element in the implementation of magnet schools is

the development of ways to. better utilize existing resources in
.. &5 SN
a district and community. In essence, the magnet concept is a
\

method by which a district can reorganize and maximiZe staff,

fatilities, skills, community participation, and. community

resources, as Well as a new\means of allocating students to-

~

PR
i

schools. Some school districts in our survey obtained

additional funds for new staff, equipment, and supplies, but,

R l

o for most districts, the key to the magnet program was the

better use of existing resources.

'

Schools planners should also remember that magnets can’ be

. quite modest and still achieve high ‘educational quality. Most":““

_ districts do not haVe the resources to implement " super

ary ~ . Y




- - . ) v -
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magnets,' that can cost\millions of dollars.' The’critiéal

point for educational quality is the nagnet s authenticity, :

‘identity and coherence, not the fact that it offers

p . L .

... \
N

' state-of-the-art' programs as its;theme. =

A kS 17

One factor our study found consistent, across all the e

-«
» Pt

f—

districts surveyed, was the need for a small start-up funding

grant or allccation. Additionally, there is a need for special

Laal

planning, publicity, and development of interest and support,
—_— ;'\H_u

_which is vital to the successful implementation of ‘the magnet e
f

school programs. Tn some districts, start-up funds ‘were

necessary for special equipment or supplies related to the .

lprogram themes, but these were viewed largely as a one-time -
' { -% . N
ost. Some start-up funds are also important symbolitally to

demonstrate to the district and community fhat there is a

serious intent ‘£or and commitment to the program.
One of the important functions provided by start-up .
1

" funding and staffing is the development of a plan for obtaining

other resources‘that are- necessary. District strategy for
,,f
recruiting and’selecting staff must be planned. A program for.
j.gainin;:.; effective involvement of businesses, community\“'
' organizations, parent groups, and universities requires time

and money.' Also, a determination must be made about the _

c.

adequacy of designated facilities, what/remodeling may be .

,.t t ,
necessary and special equipment needed. In order to develop an_

? .

21
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effective, novel program that is not an extra cost burden on

the district, a careful plan for exploiting existing resources

‘must be developed. o o ' | R

i
: i
i N

| .
’School Design/Selection of Staff o
‘ -

- =

Steps 5, 6, and 7 of this outline often overlap to a great .-

‘ .;" I .

degree. Resource development, school program design, staff

+ selection, and curriculum development are interactive tasks.
. \
.‘>,But, we combine the basic design gf,each schoolfs_magnet with.

staff,selection because‘they have important/interrelated
. . L 13.' _ / . .
purposes. Co X T ) o ' ' §

-
.

Generally, the . theme of the magnet is decided as part of
the overall district strategy at the same time a school is
selected,'but even then it can be the product of strorg
interests of a principal or teachers. However, ‘once the basic
outline ox\the magnet program is set, the important next steps

are completing the design, which consists of.
\ . .

- Typeshand level of courses

WA
- Teaching methods

s g f - C !

- Appréaches to integration of theme

- -Means of recruitment and selection of students

- Assignment of teachers e — o J X

I

e s e
N

= - Identifying'community resources. - s




/-
- Many of these tasks should involve the magnet staff who will be
teaching-in the program. Thus, the selection’/of staff should

be an”early‘step in the design process.

/ . _ . . )
e School planners should. design curriculum, space

— o
LR .~ - /.
/o :

utilization, staffing, and instructional actiyities in keeping

with the theme and’magnet goals. Locdl resource limitations

must be taken into account. As ekamples, a“creditable-arts, -

program cannot be undertaken if there is no available space for
M . 7 .

a studio; a viable science program cannot be instituted3
without oppo'tunities for laboratory activities. Merely

.adopting the -magnet' label will not work, and the school or
; ‘ _

iprogram that tries. to do so without backing it up with
authentic magnet programs, however modest they may be, will

lsoon'find'itself without credibility or students.

_In‘designing'the theme and'program, planners need to work
explicitly on'connecting thesewitems:with*the'aimnof-m ;m;"
racial/ethnic integration. The curriculum‘should be |

‘multiethnic in interest—value and multicultural in content.

Intergroup respect and social learning from- cross—group
:interaction ‘is necessary in order to achieve the maximum

" benefits from.the magnet experience. Fairness ‘and methods for

ensuring schoolwide participation in co-curricular life are
| - . ’/./'/_ F [ X :,
equally.important. ‘ - '

!
:
i

[
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our findings on tlhe factorS’contributing to the high -

K

-educational quality of magnet schools show the importance of )
principal leadershiﬂ in the design of the magnet and. selection

.fof staff. These si¢ps should be closely’related. In some

istricts with very effective programs, central district

curriculum staff were involved in school design and staff
selection, but theuprograms also had strong leadership from
uprincipals and gave teachers the opportunity to tontribute to
shaping the program. R

Magnet. leaders should seek to select teachers and staff
who can share the vision of.what the magnet is intended to be.
and who are willing to invest heav1ly in working out the
details of this vision in daily practice. Once this is

'accomplished, magnet leaders should work productively to
cultivate this investment, and "to encourage faculty cohesion
: around the theme.

Magnet staffs (and students) should reach out. beyond the
confines of their immediate professional responsibilities to
the larger communities, both within and outside the school
district. This will not only help to ensur 'special RS

. treatment' and support, but it will also help to build magnet
theme and program identity as the communities provide

R

~assistance.

~

L
B



- Magnets offer opportunities to take advantage of the

-talent'present in the community.‘ This can be accomplished by -

Crea r

part-time employment through exemptions of artists, scientists,

...... - “'. =

)

business managers, and athletes from some certification -
requirements, and by volunteers. This talent can be blended
with'certified professionals-and all can share in program

planning and decision-making.

! ) \ ..
7 - Write and Develop Curriculum

P

TR

The stage of curriculum writing and developing has three

-

important functions for the magnet school,

- To organiZe existing outlines, materials and resources:

- of the school, district, and individual staff members:
around a program theme and central direction

~ To build school staff teamwork and develop the magnet
school identity

- TO encourage innovation'in teaching methods and use of
resources, including seeking specialists from the
community\in curriculum and instructional development.

&

The deVelopment of the magnet school curriculum is a crucial

step in joining the district intent and direction of the magnet

g,

with principal leadership and teacher participation.w This is

-

Iy
H

the intersection where all factors in making the program an

:

ongoing reality and success join to turn plans,~designs, and

intent into/a new and dynamic educational experience.

7

..

-
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Another important part of the curriculum development
;- z'. , -

process is building a design that will meet the ﬂnterests and

@ 1 ',

needs of the target students and cfntinue to attract/students N
- s ]-\-"!t / -
to the magnet program. For example, ifl “high 5396?1‘
1
health/science magnet is intended to serve a broad range of
__/

student interests and ability-levels, the cur{/;ulum must
/

v F P

/
include advanced mathematics and sciences courses as well as

<_f crb i el

St

pre-vocational health and science education instruction and :

exposure to career options in health occupations. Magnet

H
school«recruitment is often by word—of-mouth among ‘parents and

.. ,

\
students. Therefore, the program must, from the first day of ~.

. 'm\”f“—- \__‘__N_“‘N*_
operation, have a well-designed curriculum, ‘a strong program “‘
' identity, and clearly—defined features that make it unique.

[
- v

The voluntary choice of a school means that students may also;

decide not to chooseva program in succeeding years if it fails
. b .

- __,————""'"‘*"’——’—" o ' . .
~“"Eo meet their expectations. . L

-
">

hagnetlplanners»shoulduggmggber that—quality education in
magnets does not appear to be a function of the mechanics of -
) theme, size, program type, racial/ethnic composition, or
geographic location. In short, there is no magic theme or

formula that automatically guarantees educational quality.'l

High quality magnets require careful - planning and hard,
L: sustained work by capable and dedicated staffs and with

leadership to match their daily experiences with the stated
~
ﬁthemes and goals. They also require significant and sustained




5 . . " - - ,

support and attention.from district leaders, whether.this‘takes;

~

the form of money or poliftical svggh't. School planners
unwilling or unable to secure’and:maintain these commitments
should not undertake the-implementation of magnets.

~_The descEiptions of six educationally and.integratively

i~

‘effective magnet schools, at the end of this guide, provide a

useful outline fcr the kinds of curricula ‘that have been

successful and how they were developed.

. - l»fps
5 )'t Ay ]
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8 .- Publicity and Recruiting to Meet
Desegregation and Education Objectives

. T
- = —
[y

The recruitment of students for- magnet schools is

~~~_

typically an“activity that is most critical when a new magnet
;program is being initiated in a school district. Th:i:s--is-a__\__~

‘~function that is often centered on the role of principals,

<
‘ —~—

'counselors, teachers, and students, but some’ districts have
combined student recruitment with a districtwide campaign to

gain publicity tor its magnet program. A central district

o,

magnot school coordinator often 1eads the initial development

of publicity concerning the plans, objectives, and ideas for
magnet schools., Some districts also hire or assign staff

”

members ‘to lead and coordinate the recruitment of students.



1/

Our’study found'the level of activity for both public

\
relations and student recruiting was\much higher at magnet

.-.: _/

-

schools than ant1cipated from previous research literature.:‘
.This may be because the concept of 'selling' or ‘marweting a-
program is uncommon in public education. However, we\found‘ 4«
that districts, which had assigned ‘a high priority to \using
magnet schools for voluntary desegregation and offering |

voluntary choice in education, engaged in considerable
B . A

' public1ty activity. 'ihey approached the public,as 'consumers

\\ .

of pkblic\educational services. Methods of. publicity and X

o ~ o

recruiting include: : L

R Surveys of parent and student interests_
Districtwide'orientation meetings,,seminars and
) 'discussions on the program plans and objectives

- School and neighborhood orientation meetings./

- Newspaper, radio, and telev1sion public service -
advertisments

- ‘Involvement of community and neighborhood ~organizations _

in spreading the word, e.g., ‘service organizations,
 community education and human services _groups, arts and

cultural groups, churches, parent-teacher associations,-

parent groups . - ™

" -~ p—
T L

- Local businesses and business’organizations, e.g., the
‘Chamber of Commerce, that will give positive
» recognition andnsupport

. - . Bach magnet parent brings one other parent to a=tour

and orientation session \
= Principals of magnet schools visit other schools, \
: communities and parent groups - . |

s uagnet coungelors and teachers make presentations at |
'other schools : . . Y

J

3..,
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L \\ ' . ’ . ) ’ ) ' ! . - . . .
- .Student presentations, performances, discussion sessions

. /! o . N
a \ .o .
- —= _Open house at a magnet school \\v o . -/Y .
- Mailing brochures and flyers to parents,\ nd lacing
these in schools and offices o \\\ \
- \7 Posters and hand—outs to/students - :y{ i
. AN

—\\A combination of- school tours,»class presentations, and
parent interviews with principal,\teachers, and
students while school is: in session\

- Students and parents informally spreading the word -’ '
about their satisfaction wi“h/the school AN '
\\ .
The primary purpose for a publicityiand recruiting

,campaign is to attratt students to the schools. When magnetsg

v'are in the process of changing a negative school identity and

@

_competing with the neighborhood schools, districts have foundVE

\

these activities necessary. A benefit that is rtalized from
/publicizing_magnet schools is that -the. effort _to. win support ,
. C \\ \ T e
for the program, and the individual schools, tends to sell .the

kN . . ' W

nublic on the magnets value in improving education in the /
J

istrict in general. _That is, the attention purposefully\\

T, \

created for magnet schools may give the public an overall \

N

\
improved perception of“Ehe district_schggll;_ghus, the magnets \\

i S
——
—

have\the ability to increase the'interest in and support*for o

w

the pub ic schools as a whole.

——
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9 - organizing Students. and staff " = . - Y
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: IR
: As we have explained in our analysis ‘of magnet schools'
.a‘ “ " - ) D
effects on public education, tne concept is a means of ) ;p
improving and invigorating both the school curriculum and the

organization of staff and resources. The magnet school can/be
. Vo
x P

organized to motivate teachnrs, students, and parents to make

i /

it a method of providing distinguished education. This is

accomplished primarily by building a\positive self identity
among students and the staff based upon the magnet school

.\.

\\theme and objectives. f TR *ﬁ;i ' ,‘%'

’ Magnets .that are\organized as- a total—school obviously

have an advantage in constructing a positive educational
identity. Part—school magnets sometimes build their identity

by assigning one part of the building as’ 'the magnet school.

The students ‘take’ their classes together and have the same

teachers and counselors.‘ The principle method of building a-
part—school magnet identity is by establishing a core of

students highly interested in the magnet theme,’and building -a

strong relationship between this theme and the staff. . One way

\

\tc accomplish -this. is through the students who transfer from -

other schools for the program. »They are generally the most

A

interested in the theme,\and this interest is the basis for.
building an identifiable magnet group distinguishable from the

other students in the school. ,"

.
oI N
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. Somewof‘the magnet schools'in our’survey gained a .
reputation as means of tracking brighter students;iVihis is.
particularly a problem with some part-school magnet programs
where magnet students are in frequent contact with other |
- students. To avoid this problem, some principfls purposefully
_have integrated magnet students with non-magnet students for a
part ‘of the school day.: Possibly a better solution would be to i
ensure that the magnet choice is’ not limited to only advanced éf"

, academic courses. Another solution is to demonstrate to the =

staff, parents, and students that the magnet selection process

'.

is fair and equitable, and that magnet enrollment is not

J R

comprised of students mainly from one’socio-economic, racial,

o ..‘

,.or academic group. The principal should also demonstrate that 1}
school funds and resources are equally proportioned between 1"j §

R magnet and non—magnet students.j#_,'

A major effect of a magnet school on students is often

“that their expectations are raised and their attitudes and“

”aspirations are. improved."By being part of a program comprisedm

3
'?

. d N | E }fv._'f'

??associated with the magnet choice.v
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d not be viewed as,an experimental or

ol .
2 by . "

/
3gain fullﬁsupport as a means of educational diVersity and

Ve o | s o C
/ the district schools. : I ,ﬂ JQ i‘,- ; V/H
—There are several methods by which districts in our surVey

vhave achieVed long-term acceptance for magnet schools-" . ] 7

O
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- It is importantlto receiJE"a commitment from the school
board, superintendent, and top,. administrators to magnet
- schools as part of the regular budgetary and -~

administrative-structure. Programs that remain part of
_ the "federal programs office® or "special programs” E

budget item are likely, at some point, to be vdewed as

peripheral to the central district ob]ectives.

- It is very useful to develop publicity on the outcomes -
of the school's performance after its initial period of
operation. Positive public relations for magnet
effects should match the publicity attached to goals
and expectations during planningland development.

o

- In districts that have successful programs magnet
~ schools are seen as models for improving educational
quality in cﬁher district “schools=—THe.ma magnet school
should not = . 'viewed as a panacea for all the problems
of district .chools, and they certainly are not -
. appropriate for all schools, but/they also should not
- be considered a limited program to serve a‘small, elite
« . group of students (e.g., gifted and talented -
oo ‘ programs)._ Expressed interest on-the,part of magnet
. ~ school principals and teachers_in expanding their
success to other schools and students signals to
. district leadership and the community that the magnet
school _concept .has central importance for education in '
- the district. ’ 4 v

- A fourth frequently successful means of maintaininc o
support for magnet schools is continuing the acti"
involvement of’ the community through advisory -~
committees, special instructors, support functions, and o

..shared community resources., The community involvement
in magnet schools is critical to keeping the program as

-“a"high priority item on the district ‘agenda. It also

‘helps the curriculum and teaching methods to remain -

- .unique” and different in the view of students, parents,
and district leadership.

These, ten steps in the development of a magnet school
program focus upon only the ma]or categories of decisions and

1

ac;ions.' However, these ten areas have been ‘mportant in the

'sﬁccessful programs we_studied. They can be viewed as basic

-




conditions forithe.developmeﬁt’ofna program that can be

RV I

__"successful. R N .7
— R A

 EFFECTIVE MAGNET SCHOOL PROGRAMS

"problems,apreventing the development of maJor oroblems. Less

MANAGEMENT CHALLENGES FOR - = -

¢

|

E -

In reV1ew1ng our analysis and findings on magnet schools'

effectiveness in improving education and desegregation, and~“

meeting the problems of urban districts, we have noted several"«

-

areas in- which districts with successful programs have met and

‘ /

_resolyed major challenges in program management, Magnet - e

schools require: S § /' . -
. . N ’ .

. Active commitment and participation by top: district
' leadership in several areas of’ program decision—making

('

—.,.

. . Continuing participation in direction and management :'
by central administrators

©

. Effettive daily leadership by magnet school principals.
Policy-makers and 'managers' also have been active in

v 3, R

developing the strategy and direction of the pragram, have Tl

e

helped shape the perception of the program by the public,.and

'have obtained staff and community support to deal with small

effective programs, nable to ‘resolve major challenges as )
] .

-

successfully, sometimes find that -problems turn their magnet
programs into a liability rather than a benefit.

In this section, we outline several major management

challenges in magnet_schools planning, program strategy, and

K
iy

|
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development, and we recommend methods of resolving each of thejfi

o . i - . : : .
1 : [ . 4 - - -1 A -

“challenges. |
= » ) ] -
* CHALLENGE.1 j : - e SRS
~ J . ) N ) j\, .
- Al
: PROGRAM . STRATEGY AND PUBLICITY: To develop ;nterestvan -_;?
v support for magnet schools in the district and commuﬁ1ty

F.w1thout raising expectations that ¢&hpot be met.

o = ur

This challenge concerns the way the m gnet«program is pmr— T

:trayed to the potent1a1 users of magnet scho 1s and to the ‘com-_ .-
o / .

munity as a Whole. Magnet schools generally galned a hlgh degree
i P : -
i i
" of publlClty, whether wanted or. not ‘due to their relatlonshlp S

to desegregatlcn and plans for 1mprovements 1n educatloﬂal quallty.

e e
--.

The 1ssue for dlstrlct leadershlp and program planners 15 to present

.o ‘.

the program concept and plans in a way whlch will develop 1nterests
f

AT . 1

.and - support cons1stent w1th the deslgn of the program and,lts ob—
'jectlves. _Thls should lead to_expectatlons-and hopes that are —
A /—'\\ ‘ ) . HERN . ]
laonablyhobtalnable. Some negative characteristics;of this issue
- 1 \_/ ’ .

\, . .
that we found 1n varlous sample dlstrlcts were: . \ e -

i b
- Magnet schools are believed to be a solutlon to total. e

. desegregatlon in the district when the district has oo,
‘\ planned only a llmlted magnet program e i e
. . !
P ) / U ! '

i - The ‘idea develops that the magnet school concept w1ll““
! improve the guality of education for all students: 1n“
" the district and that eventually all schools will. be
magnets (abandon;ng the nelghborhood school) . \"

ERIC

Aruitoxt provided by Eic:
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- The‘district initially publicizes the magnet school
concept as offering voluntary choice for interested
students and parents, but the actual program-is
targeted for specific groups and has selective

- admissions procedures, €ege, testing, auditions, or d -
minimum grade average. e o

ot

‘- Pparents and students perceive the magnet school as.an
. expansion of gifted and talented programs to—more_:—
] - students. e - T e 4 i

A
¥ -

These types of misconceptions and potential problems,
[
related to conflict between developing program supporL and

i . ’
false expectations, -can be and have been successfully resolved

-
'

"//-’ T o . ’ -

in some districts. Severallmethods‘have;been used: -

o

- -;‘ '.’ ’ ; - T . . .
Potential Methods of Resolution- . L
- : — . oL ' B .

© c —

Vo . 2.

- A careful and- thorough survey to, ‘assess the extent and
types ‘of "interest-in- -magnet schggls,_and a program —
design based on the broad interests .of the™ community,sl__
“not a few groups }/ : . S . . ;

SR - . «” o _//"j
<:z -
Successful magnets take too much effort to warrant/
investing in them as short-run-program. At a minimum,

" a ten-year lease -on life- should be planned

- During planning, evaluate the degree of potential a
- -impact of magnets on the existing- desegregation plan_
—and publicize the real intentions of the program for
desegregation. R . /

- el

. - Select magnet themes that- will appeal to- the interests
~— . of parents and students across different. racialy -
s, 2 0 ethnic, and socio—economic groups. Organize magnet .
- 'schools based on Student interests and not on- appeal to
“specifiz levels of students based on evidence of 5
previous “achievement ‘or-tests| of ability (i e., aVoid
magnets being viewed as tracking). g

,-’jDeveloping a plan for publicizing voluntary choice&and
a method of recruiting students that emphasizes open - -
. _:. access., 'In some instances,_specific recruitingjefforts

(9 Lo -t ",_ L P




| S —_ _
'will need to be’ planned for schools, city areas, and
parent groups in order to spread the word.u

- Involve community 1eaders and parents in, planning for
the magnet program, from the start, so that the program
~is well understood when. implementation begins., -

-

. ‘ 1

CHALLENGE 2° o
.STAFF SELECTION: To identify and retain principals and
teachers with leadership qualities, teaching skills
felated to the magnet theme, and a commitment to the
. concept, yet avoid having the program be viewed as "taking
- all the.best teachers' in the district.

3

our analysis, of magnets effectiveness in improving

educational quality, shows that staff skills and commitments

KA

————

are important factors in a program's success. However, .from: ‘a

'district viewpoint, the magnet challenge is to obtain

. appropriate staff that can help the magnet be" unique and A

successful, without the.program developing the reputation of

e T

drawing good teachers awayafrom the- ‘rest- of.thesschools.A The

problem in some districts may “be limited flexibility in hiring,_-'

-

‘~\

- staff for a particular magnet program,,due to seniority rules

-and staff cutbacks. Thus, the strategy for staffing must be to

-

'develop a cadre of teachers who will make the magnet concept a

sreality while avoiding the charge of robbing regular schools.'

. . - ; v
) - - . L / g -
/ . N

- J .
- . L -
: PR e

N : : -
Potential Methods of Resolution S BT ol

BTN M . i ——
: . Ve
o ; - / N 1

"= 7In hiring new principals for. the magnet schools, the
administration can ask for,volunteers from existing
principals regardless of seniority, but avoid transfer

e
pe™
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of a highly popular principal. 'then;'existing
"principals do not want to joifi a mew school unless
she/he perceive it as ‘an exceptional.opportunity and
challenge.__Also,_experienced_teachers who.are__________

" qualified could be asked to volunteer as magnet el
principals. K o . _ o Y
. - Position descriptions for p:incipals and teachers in
- the magnet schools should specify qualifications
related to the magnet concept and theme along with.

evaluations of seniority and:teaching ratings.:

Assignment of staff to maguat schools should be
voluntary whenever possibi#. . Administrators and
principals should avoid direct recruiting of teachers.“

in hiring staff members for a new magnet) avoid hiring
more than a few teachers from any one existing school.
1f possible, do not reassign only.the most senior
teachers or. teachers with the highest performance
~ratings. .

]

For a magnet program developed in an existing school,
give all staff members an opportunity to apply and make
use of those who are genuinely "interested in .
the magnet ‘concept and will make-a commitment to the

extra time, effort, and work that is often necessary. L

- Emphasize to the prospective staff and to the public
that magnet staff members are not paid premium salaries
and that funds are not reallocated from another school -
to pay for magnets. “?“”*‘7““"’”““7-j~—-w~—-

> “~ v

whenever possible, recruit part—time or volunteer
instructors from local business, institutions of higher
education, and professional or community'organizations,
to provide specialized teaching assistance.

Look for staff members who are likely to benefit and do

- well as a.result of assignment to the magnet, -not just
those who are already highly popular and effective
teachers.. T

- - . . .
§

. CHALLENGE 3 \
PROGRAM DESIGN AND- RESOURCE ALLOCATION. . To create magnet

- 8chools and programs that offer diversity and new

~ opportunities within the district schools' curriculum,
without creating the perception of opportunities being
lost by existing schools and programs. v RN

] . i

e, i o . [SS— S R e

-
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A maJor challenge for magnet school planners and .\\

administrators is to use magnets to increase the diversity of

\ N

reducational programs and opportunities in the district without"";"
giving students, parents, and staff. of other schools a sense of
loss for their schools.v If. this challenge is not resolved,
magnet schools can be accused of causing a reallocation of
existing resources in the district to benefit a few students at.
.the.expense 'of the rest. |

botential Methods of Resolution

- Any additional funds for magnet schools development and

- implementation, above regular prepaid allocations,
“should be obtained "through new or additional revenues,
-e.g., federal or state grants, ‘foundations, private:
corporate support, fund—raising, or new tax revenues;

- Emphasize the role of/ magnet schools as part of a range
- of program alternatives\and educational choices for

. students at all levels of ability and achievemént.

~~.._Inérease the acceptance of..the’ concept by obtaining a

e range, ofchoices, 2 available to students, based on their’
’. interests and style ‘of learning. T — .
"\‘ ) 4 . PP

-\.0ffer "all neighborhoods,,parent groups, and schools the
opportunity to develop” magnet schools or other

_‘special—theme or alternative programs if they are
‘interested.; -Advance the role of cémmunity involvement
‘in recommending and’ developing program diversity in the
‘school (this removes the .charge that central‘district

¢ administration or the board favors certain groups or B

' areas and is dictating,programs to 9chools). ' ;

L Encourage the linking of magnet schools' curricula,;x\
activities, and resources with other schools to
increase interest in magnets, as well as provide L

benefits to students in other schools. -
. S




- Avoid placing magnet schools in exzsting schools that .
are already perceived as having advantages in terms of -
location, staff, program quality, or student mix..

C - Plan the location of magnet programs "and schools. to
assure distribution across the district, ‘and clearly
" _show'accessibility and fair allocation of magnet
. opportunities for all students.<

S

CHALLENGE 4 * ~ v f'i»ﬂ,//j_;y LT

INNOVATIVE CURRICULA: To design and implement magnet
~curricula that are innovative and include unique ‘
instructional methods, activities, and courses integrated.
around the central theme, while operating” within the o
'regular' district instructional system.

P . ; -
) Al «

-\/- .'--'.»'
'-_The ‘task of designing and organizing a magnet school .

/
curriculum is sometimes’made/difficult by the dual goals of

5 -

being innovative and having a unique’theme, as well as fitting -

".within the basic curricular structure of . the district.» That

is, magnet schools do- not strive -to be alternatIJe schools,f

i.e., necessarily different in substance and method’from the :
. .\,’J’/‘{ﬁ _.' . ) o

\
\

—
comprehensive public school. Magnet schools are’ intended to

: \ . i / -
have broad student appeal, not to serve as special pro ams\for

. students who do not succeed in regular schools or are not ,

desired there. ‘A magnet school is an option for students in

-t ]

//\\recular schools to choose, but should include the opportunity
“to go back to a regular school if desired.- The magner schools .

should not create .a dual .or tracked system within the district,

. but rather allow students to move/back and forth between

regular schools and magnet school programs.

3
'/v'
/
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Potential Methods.of Resolution
. g
b . i

9

it

. . N ; - ;

- The district leadership ggtabfishes a general framework
for the magnet school themes and wcurricula in its
development of a districtwide strategy. .This strategy
should specify the degree to which the magnet designs
will be targeted toward specific groups of students}~ o
how staffing of the magnets will be conducted, and ghgt e

types of school organization will be used,-eig., ;dfdi-' '
school, part-school., -‘Individual school themes and

_curricula then can be developed by district and school.
staff. T S ‘ " '

— The sources of innovation for magnet themes and desigdg
should be generated from several possible sources: _ -
.principals, teachers, community groups, parents, and
district staff. However, the district staff
responsible for curriculum coordination should be
brought into the process of magnet planning to prevent
the development of magnet programs that do not allow
students to transfer easily between magriets and ’
nen-magnets. : n E :

- Involve broad participation of parents, community

groups,'and{educational staffs in developing the

~ program strategy for magnet schools. BY ‘showing the

* intent of the district to gain broad participation in

planning, the magnet program will be seen as a method
of general curriculum reform and improvement and magnet
schools will not be seen as separate from the "regular"”
system. ' S

- Dpevelop:and expand the concept of the district -

© instructional system to include potential educational
options for all students, not just the very bright'
students or the handicapped and.problem students.
Encourage the idea that models of -quality education can
have positive effects for the total district by showing
that public¢ schools can be improved.

~.._ ‘- . Evaluate magnet schools' effectiveness in meeting .
“-..district and school objectives, and -then use positive
" results and ideas to éxplore expansion.of the magnet ‘
concept in other 'schools, -Develop operational linkages-
between successful magnets and the staff and students
of non-magnet- schools.: . ™. - /- _ _




CHALLENGE 5 ) ST

SCHOOL LOCATION AND IDENTITY: Selecting schools and'
Tocations for magnet-school programs that will allow for

__—_____—development_of_positive.magnet_identity_and_attract;a______

C et T

otheme and identity, andurecruitment methods7

tintegration in a number of ways.

racially-heterogeneous student body, but without creating -
" parent and community resentment due to limited
, opportunities or selective recruiting and adm*ssions.

A magnet school's attractiVeness to students and parents

is due to a complex variety of factors, that include. previous

. school identity, neighborhood, school improvements, current f

Although the
istrict will want to generate sufficient interest in thel.
magnet to attract students to fill the enrollment the magnet

school often obtains differential rates of interest from

-minority and white students and parents but yet must maintain a

1

racially heterogeneous enrollment.‘ The problem for a district

comes with balancing the degree of . interest with the available—*:
magnet enrollment opportunities. fy,'

I

Racial desegregation of magnets does not necessarily

generate educational quality,‘but integration fosters and lS a

°

"corollary of quality, and desegregation is 'a precondition to

racial integretion. A system can achieve the goal of quality

s LA

Magnets are not essential for
- N

this achievement, but they offer a powerful and flexible means'

‘_‘,‘.,

to this end. They offervmuch_vhen their power is utilized,»notw

when they are incdidental. * - LT

A ~ —————
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potential Methods of Resolution = - ~ S

’ . . v Co K . . . . ‘1

Establish clear and well—publicized procedures and ,
“rules-for ‘magnet’ application and admission. Priorities14
for admission, e. - P neighborhood preference and ‘racial
balance goals, should be: understood by -each- parent that
applies for enrollment of a child. ‘ .
Balance magnet school locations "in white and black

poor and middle class neighborhoods, to prevent any
preference of schools that are turned.into magnets or a -

predominant movement of students in any one’ direction.

Avoid placing certain magnet themes in only white or

minority neighborhoods.  For example, ‘all the *academic

and college-prep” themes should not be in minority ‘

neighborhoods (presumably to attract. whites), -and all
*career magnets" in white neighborhoods (to attract '

minoritieS). This policy can result in resentment due
‘to perceived racial stereotyping or favoritism toward

} certain types. of magnets. : , .

If magnLts purposefully are located only in schools in
.either white or minority neighborhoods to. assist with
desegregation, transfer opportunities should not._be._
limited for students of the same ‘race, -If necessary, .
. the size of each. magnet 'school or the number of schools
" should- be expanded to meet the degree of interest
' raﬁher than limit the access of one racial group.

- 'Overcome a negative perception of a school, regardless
of neighborhood or location, by improving the identity ’
“‘\ ~ and- attractiveness factors associated with magnet: o
schools, e.g., offer‘a strong. incentive\toward : O
voluntary choice as opposed to mandatory assignment ‘to
\\\ another school. .
N

CHALLANGE 6 ... . - R £

o Program accountability- _ f,v_'i;'* _“'- ) f_::ul;

ey

/lThe cost analysis of magnet schools uncovered financial o

T ————

\ v ' { L

management policies and practices which adversely affected the o
- - ’ Lf A : .
cApacities of individual\school districts to measure the costs

o

T g
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L : ' § R
of magnet. schools:and other programs. cost accounting systems

. e T 1 ; . T i o
. ) ' .,.'.\ \ . : - . ! R ’ . .
we encountered: ¥ - - . - . : .
\ ] S e - : ’ IO A

o oo v+ T . ‘o / ' . !

;.

Al n.“

= ‘Focused on direct costs while neglecting indirectbcosts;

_-?'Could not’attribute direct or indirect costs'to'special’l
programs like magnet schools S o 's

If

- 'Used outdated or inaccessible financialbrecords"

4 - " B . ° . _‘|"

= Were not computerized in ways that promoted fast ‘and.
0accurate financial analysis.' o

These problems affected some districts more than others,'

g
and were ‘more likely to be faced squarely by districtsi'

",- ,' <

B concerned abou% their financial solvency and efficiency than by

{ .
_ 'others. Those districts interested in upgrading their ‘_/

financial planning and control should consider establishing or

-improving: . S e

. oL . 3
e ‘
IR ' ' _AL;___;

R

'POTENTIAL METHODS OF RESOLUTION  *

Program Budgeting

: o o . —-——\_N\ . e . R
_ - Traditionally, school systems have planned and budgeted
L ‘based on contributions to schools ‘in-the form of .
dollars, -teachers and administrators, supplies and
materials, and physical facilities and equipment.
Relatively little reference was made to - the programs . .
tnese 'schools support.- Consequently, resource request
in traditional budgets link costs to. school buildings,
" but not to" programs; such as magnet schools which do not-
"*“follow standard organizational ‘1ines. ."A"program budget

o

-///'“ ". | 1links the costs" incurred by°the school gystem's = -
7= organizational units to programs’ ‘and activities that .

S _"' usually cut across organizational boundaries.,
4nstruction, administration, community services, pupil*-
‘ 'services, extra—curricular activities, special programs
- (:ncluding magnet schools), etc.f Y Lo :

. '." -




‘

.- A program budget would use - magnet school programs as‘a . R
-_separate cost- center and routinely allocate ‘costs to- IR
., magnet.- school programs as. well as to. the buildings in‘r~A%“
- which those programs were "housed.’ Through the “ise of L
”'special account codes and crosswalking, an analyst \';{ i
_ could: ‘determine the cost.of all’ the magnet ‘programs . in N
‘a; district, ‘magnet programs at.a specific school level,i‘ﬁw

o or\different types of magnets (arts, science) ,°«_
\

=~ A program budget would have immediate payoff to the .
school district by:' displaying ‘the.costs’ of the schoolj _
district's programs-3assigning responsibilities for_ SRR
planning .and ‘managing programs, thus enhancing: »*‘~nj-]g\
accountability; encouraging administrative personnel L
and school: board members ‘to: ‘think in’ terms of- program .
results; enabling the district to establish priorities

by program and allocate resources accordingly,, and -
provzding a better tool for communicating to educators

~and- the general. publip concerning the use of resources

: and the emphasis placed on programs. S e

o —

- Indirect Cost Accounting

D

_v“When asked to estimate their school or pupil costs,,;v"”;"
. ‘many districts.tend to report only direct.cost that
% ... consist mainly of staff salaries and instructional -
L materials. - ‘Unfortunately, ‘this practice’ understates L
the full costs of operating the schools and educating Celen
the pupils since it omits the ipdirect. costs of . R
district administration’ and overhead (eige, distinct
“administrative: ‘salaries, capital outlay, ‘and pupil .
transportation). ‘It inaccurately assumes. that'the - *,Lf;j
~~._______“_school could operate without: the,district and- could ‘
. change—(eag.,ladgpt_aymagnet component) without the SR
district incurring additional costs. ;,ed e ;’*““\f

- our View is that the full\cost of any school or program
f“‘““‘should-include_bgthwthe direct\cost easily’ and’ : .
.7 -conviently attributablE‘to the~school_buildi_g or. AT

'special” program, “and’ a fair: proportion of district—""“‘f‘fff
Aadministration -and overhead expense.: By 'fair , :

o j'proportion,f ‘we mean- that: pententage of total indirect B
f«l;ll;f;"costs incurred by the*district because of the school or.”
f;-:program._ .The' percentage .could be: based on* labor hours,f

-7 04 laber: dollars, .or.:total’ costs., For™ example,. f;a
fﬁﬂef%femprogram consumes 20% of the total labor hours ‘or
© . dollars: ‘in: the district, ‘it is, allocated 208 0f.
f,,';district administration and overhead expense ‘as an e
__‘7 indirect ‘cost. In"the magnet school cost study,




;"addition of an indirect cost amount to. the direct costs
"7 reported by the; districts often increased total costs
by 20 to 30%. : : - v , -

ulti—Year Einancial Planning ';n1. M.e;;fﬁfj

’{blthough school districts are legally required to
yadget for one fiscal year at a time,. it is often.—" |
‘. -iivacessary to:forcast’ expenditures for several years'in -
“yrder to judge the long term impact and commitment of
each program. ‘A district often finds itself forced.to j
“ -  operate costly programs die to commitments from prior
“ 'years. .To 'avoid.such a predicament, multi—year program
and financial planning is recommended, i.e., projection
of a school district s estimated costs for. three to:
“five years" into the future. Long term pro;ections are -
_oarticularly important for expand*ng programs- or for _
programs making extensive use of capital eapendi ures. -

- Projections cam be based on expectations of new funding
' initiatives or-on the termination of old ones (e.g., .

- termination of ESAA operating grants). They can also’
be based on extrapolations of historical revenues and -
expenditures into the future (and then adjusted to fit\\

. ‘changed circumstances). Regardless of how the

e projections are made, they can illuminate dec¢ision

s -making about magnet schools by sharing the future cost
implications of starting a new magnet as well as
'altering or eliminating an existing magnet.

R

In the third section of the Guide, we haVe provided
summary descriptions of six- magnet schools that were rated in
_our national study as offering high quality education and

positive racial integration.
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PROGRAM SUMMARIES OF- QUALITY MAGNET SCHOOLS

We have summarized the design and characteristics of six of

)  thef@aghe£'s¢Hob1s1tHét were part of the study sample, which our

L i : | » ' ) K ,
i analysis showed to be highly effective in offering gquality inte-
, giated{é@écétion; The school descriptions -focus on the elements

. of proéf&m theme; design, curiiculum, staffing, gnd»student.;e—.‘zﬁl'

N

éruiting and selection. Then, for each school, we have outlined -
the key factors in its success as a magnet school in relation to
district and school objectives.

. - . The summaries describe magnet schools in four different
* theme categories: o S ' S
S ; o -

-~

1. Science, Mathematics and Computers
2. Arts and CQMmunicétionsﬁ

3. Social Studies, Humanities and Forsign Languages

e

4. édllége Preparatory and Academics . o

Theséfschools can be considefqd as models for development of

other magnet\sgygols based on their performance and useful role

within these urban school districts. Additioqal program summaries

<

are included-in the Appendices to ;he’Final Report.

 ;/‘“24, o S
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* BAINES “EIGH —-- MILLVILLE -

Ther ' o

Balnes High is a health sclence professlons magnet high school
whlch emphasizes broad-based~preparat10n for future health—related
careers. The overall objectlve of the school is to malntaln a high

quality college preparatory program with a health science empna51s.

Development » e ' ST T
' Baines High opened as a/magnet school in the. fall of 1980 as
part of Millville's magnet program, in three 1nner-c1ty schools,
designed to attract voluntarily whlte and black ‘students to. these
historically-black schools. Baines was previously a black junior

high school.- ' - . o,

The choice of the health sciences as a progranmatlc theme was
a result of many contrlbutlng factors. One reasen was 1ts predom-
inance among sugges ted magnet themes from a *andom survey of par-'
ents/prlor to magnet development. Another reason was the model of
a successful health sc1ence magnet in the Houston school dlstrlct.
© The’ presence of the State Medical College in the city and the in-"
terest of the faculty and deans of the medical. college iv a health’
magnet was also an important factor. The medical community was
interested in preparing students for the medical‘and-applied-healtl
fields, which‘is‘the primary employer in this country.,fihe commu-=
nity'sainterest in a college preparatorg curriculum, which empha--

sized academics, also contributed to the theme.

Staffing

The staff of the Balnes School, as well as the other ‘magnet

schools, was selected from a group of lll respond unts to an open

2

advertlsement for teachers from Wlthln as well as outslde the

.

Y
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dlstrict. The. appllcatlons were reV1ewed by the magnet d1rector,l
d1str1ct staff, and prlnclpal Candldates were . then 1nterV1ewed by
'a 22 member comm;ttee made up of the d1str1ct staff, magnet, prlnC1-%
pals, and board members. Each abpllcant was glven an~1ndependent
) rating by each commlttee member.L These ratlngs were totaled and

hose with .the- h1ghest scores ‘wer chosen. %h-

,_ e

Selectlon crlterla 1ncluded a1nta1n1ng a 50/50 whlte/black ra-}f
,tlo, commltment to the magnet concept, and the ablllty to communi-—
cate well to students and other” staff members. Flexlbllity, expe—)
' rlence, and background in the theme area were also 1mportant stan—,
dards by which the cand1dates were| judged. The nurses and- health
teachers on the Balnes staff were hot selected through th1s process,‘
i but 1nstead were recru1ted by the prlnclpal.' Of the entire staff

two came: from the old school 21 . from other schools Wlthln the d1s-

tr1ct, and a/; came from outside the d1str1ct. v
, N -
The prlnclpal of Baines' is very well-sulted to the school'

thene and purpose His strengths\lnclude publlc relat.ons, staff

___._—-‘x
o coord1natlon, anu establlshlng and’ nourlshlng worklng ties between

/’ the Medxcal College, the district, and.the communlty.g He also
| helps with student recrultment. Overall, he is a strong adm1n1s-

©

trator, but leaves the part culars of teachlng to the teachers. -

~

Students

' Admission to Bainesyis based on some formal requirements. _Aﬁ—
plicants must have maintained a "c average'or‘betterAin'each-major
" subject area.t Good conduct and attendance records are required.'
The appl:.cant must also demonstrate through an interview that his/.
_ her interest is in the health field. Potentlal students are also--

asked to submlt a one page statement on why they wish to attend !

'

‘Baines. L T

' Baines's current enrollment is 267 .students. All.of the stus —

_dent%»volunteered and transferred from other schools.-\Student

T
G
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1

recru1tment 1\ handle by the prlnclpal and guldance counselor*t
through VlSltS to othen schools, malnly junlor hlgh schools. Let--'a

ters and other materlals are sent to. each school prlnclpal and i

,/// guldance counselor in order to make appllcatlons\avallable to stu- -

L,

dents. «In some cases, health classes have v1s1ted other schools‘_'

and made presentatlons. - B L A

—é??\\\\;p" . i B R \ 4

Curriculum .| - L _ . ’ _ :
; “ s R - "1\-

The Balnes health sc1ence currlculum, for/all’/tudehts in the

school, is deslgned around a college preparatory program w1th an
emphasls on mathematlcs, science, and health sclence Studles. All
students take a common core. of courses from grades nlne through
eleven_._ The first year is ‘the most structured.. Everyone enrolle:l\
must,take typian “a forelgn language, and famrly'llv1ng (Sex Educ-

tion).' Health zreer courses begln 1n the tenth graae,and lab :

. skills and patrent care 1nstructlon rs glven 1n the eleventh. Ad-«
vanced sciences and-two hour practicum (1nternsh1p) can be taken |
in the twelfth grade. The.health career classes emphaslze practi-T

' cal career exposure, fleld trips, and internships. Although all

students participate in .the health career currlculum, there is no-

vocational or job placement emphasls. Rather, the program prepares

students- for - further health science educatlon and maklng career de-

clslons. nf

/_;‘ ‘ ' : oo o V L
// - ’ ’ - \,- . '

~-

-

Features Unzcue “to the DlStrlCt

The theme and curriculum at.Bainesfmake it -unique within the
Dlstrlct Although many of the Baines courses are included in the
District's overall curriculum, the health courses are unique to the

school Baines also offers more advanced health sclence courses

than any other hlgn school in the d1str1ct

ol

A51de from currlculum, the educatlonal env1ronment at Baines - .

54

' sets 1t apart. from other hlgh schools .inthe. dlstrlct.- There are

Lo
A :



hlgher expectatlons for the students, as reflected in a greater -
volume\of home ‘work. There is closer contact between students and. -
teachers. Baines also has healthvsclence facilities and equipment

not-found in the other schools in the district.

. Baines is able to enforce high expectations .for students
through a "remand" policy. Students who do. not meet the academic.
'standards of success. establlshed by the school or who are discipli-

T e e /
Although this policy has been used only twice, it’ allows Baines to
hold student motivation as.a means of maintaining‘its‘high-academ—

e

ic standards.

’?Factors in Success U t _ SRR

-

;cv The theme, .curriculum, and teachlng methods at Baines are very

- I

. wellcoordlnated and are major ingredients in the school's success.

ut, perhaps the s1ngle most 1mportant factor in the school s suc-
cess is. its strong llnkages with outside resources, especlally the .
State Medical College. A faculty member of the Medlcaf\College
prov1ded ‘assistance in designing Baines’ or1g1nal currlculum and
stlll malntalns a curricular adv1sory"vote. The Medical College
offers a highly competitive summer internship and study program for
selected high school students around the 'state. Four p051tlons in
that program are guaranteed for Balnes students. Baines students
also enjoy, as a regular part of their currlculum, the opportunlty
to gain practical experience working 1n.hosp1tals and health cen-

ters under professional supervision.

The strong'connéction established'between the Medical College
and Balnes is critical to the’creatlon of Baines pr1nc1ple magnet .
feature, i.e., its reputation. The Balnes School is known for pro-
viding a well des1gned sc1ence program whlch serves as a good back~-
ground for further medical or science education. It also has a

reputatlon for supplylng the type of Skllled tra1n1ng which makes'

; 1
) .

51




90551b1e the lmmedlate employment in a health-related fleld Simis'
;_1ar1y, it is well known for offerlng practlcal "hands-on" experlence
in.a medical settlng and this enhances its other two assets. These
features, whlch are the basis of Baines reputatlon and .success,
would be';m90551b1e or at least much more dlfflcult wlthqu; the aid

of the Meaical College partnership.
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CARPENTER HIGH -- SUNSHINE CITY ’

.. o

Theme

The magnet program at Carpenter ngh is a part—school program

, called the Center for Sc1ence, Mathematlcs, and Computer Technology . :

Its maln objectlve is to "prov1de excellent preparatlon for. college

and careers in science, mathematics, computers and health."

Development

The Carpenter magnet program was initiated in September of 1977 )

. as part of the Sunshlne C1ty magnet school program ‘that was estab—

- lished as a result of a March 1977 federal court order calllng for
the desegregatlon of 23 rac1ally 1solated schools. The former Car-
penter Junior ngh did not meet the court's deflnltlon of a- desegre—-

gated school (mlnorlty-majorlty ratio of twenty to e1ghty percent)

and was selected by a citizens task force to be a magnet.'’

s The Carpenter Center for Sc1ence, Mathematlcs, and Computer
Technology is located in a nlnety percent mlnorlty, worklng ‘class
neighborhood. ‘The center began wlth 82 students in grades nine and
ten, and has grown to 1nclude grades seven through twelve. Student
epopulat:Lon growth has been rap1d from 124 in the school's second year

_to 625 'in the 1982-83 school year. ' ‘

Stafflng 1/

/

/.

Staff members for the Carpenter magnet were selected through

1nterv1ews with a commlttee composed of a spec1a11st from the school

board the magnet coordinator, a personnel department representatlve,~

and a -teacher representatlve. Ninety percent of the staff came from
w1th1n the d:strlct and ten percent were already on the Carpenter
_faculty._ The pr1nc1pal was selected by the superlntendent of the
schools and his. staff. One hundéed percent of the/staff applied vol-

untarily to teach at Carpenter.

- . o

?

The . faculty is wellfsulted to the

N
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Students . ' ) . ’

program as ‘many .are highly trained in their specialty and some have

. doctoral degrees. Pre-service and in—serVing training is also exten-

sive. Professionals from several-local outstanding ‘scientific insti-
tutions and universities provide expertise for projects, seminars,

and field trips.

) At Carpenter the principal and faculty share authority and re-/ 7
ponSibility for the program. The nrinCipal offers strong leadership
and is interested in innovation. Faculty committees, however, haNe .
extenSive responSibilities in the area of program development ad:
school activities. The ass1stant prinCipal and magnet coordinator.\
are also quite actively involved in the administration of the school

¥

and the magnet program.

N

The Carpenter magnet has no selective admission3procedures based

on grades, test scores, or grade point averages. But, students must

have an interest in the theme and_shcw academic achievement 'in science

and math. Selection for the'program from-those applying is based'on a
priority system des1gned by the school board to faCilitate the estab-
lishment of the racial balance of 60/40 nunority/majority ratio.‘rirsc~
priority ‘is given to'students who have been enrolled in a magnet bru~

grad‘for at 1east a year and want to continue to the next grade.- Sec-

ond priority is given to resident minority/majority students. The

third priority is ass1gned to new applicants from raCially isolated

schools. Priorities continue down to other categories as well the

" main cons1deration being whether desegregation is enhanced$in receiv-

ing and sending schools.

Total enrollment for the 1983-84 school vear for the Gompers o
AY
School was 915 With 625 students enrolled in the magnet program. The
minority- proportion of students_is now sixty—two-percent. There is

a long list of those waiting to get into the program.

.
'C*j.

¢!
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Curriculum - S “\’wn\éﬂ3\\i
" ‘ . . 'I

/of 82 people, of whom

39 are from the local sc1ent1f1c community, the Gompers curr1culum\\

is very dlstlnctlve. It offers the studentsfln grades 7-12 nine-

Des1gned by n1ne subcommlttees con51st1ng

teen science and mathematlcs courses, Russ1an,»Germah and Spanlsh
along w1th required courses in English, social stud1es, and Fine
and Practical Arts.f Subject ‘offerings 1nclude not’ only sc1ence and
mathematics but unique electives such as astronomy, space science,
medical - blology, and 1nternatlonal relations for science. This

: r1gorous currlculum is enhanced by up-to-date equlpment, f1eld
trlps, guest lectures, and small classes. ngh school students'in
the eleventh and twelfth grades are also required to partlclpate in.

the c1ty sc1ence competltlon.

Features Unique to the District

_ It.is'the curriculum that.makes the Carpenter program distinc—. .
tlve. Among: the 16 secondary magnet school program, it- has the only
‘ sc1ence, mathematlcs, and computer technology theme. Its program is
E . dec1dedly more r1gorous than those of the regular h1gh schools in

: these areas.. The DlStrlCt only requires two years of mathematlcs
.~ for high school graduates, Carpenter requlres four.. Carpenter also
% ‘requires three years of sc1ence as. opposed to the Dlstrlct\requlre-
| ment of one. In the area of computer sc1ence, Carpenter requlres
two years, whereas there 1s no dlstrlct computer sc1ence requlrement
Carpenter graduates must earn 19 cred1ts, whereas d1str1ct graduatef

must earn only 3. - .o : , R
EA : . ':.

In addltlon to hav1ng a very unlgue currlculum, Carpenter also:'
has a very unlque teacher selection process. . Teachers are recrulted
.specifically. for the magnet, program and are 1nterv1ewed by a panel 7

. of sc1ent1sts, dlstrlct admlnlstrators, and communlty representa— '

tives before selectlon by the pr1nclpal.

/\_ . !
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Chosen as one of 50 exemplars in the Search for Excellence 1n
L) ‘~' -

Sclence Educatlon by the Natlonal Sclence Teachers A55001at10n, tbe;

Carpenter magnet program is one of the c1ty s most successful and

popular magnet ‘schools. , One of the keys to Carpenter'e success 1s

- that the theme, currLculum, and teachlng methods are well coordl-'

\

nated to form a coherent educatlonal program Con51derable fundlng
has prov1ded the most up-to-date science equrpment for the labora-»
torles and classrooms Aside from providing a well—coordlnated pro-
gram and excellent fac111t1es, the computer program takes advantage

N\
of its locatlon and explolts such dlverse resources as an’ oceanog—
o —

raphy 1nst1tute, an englneerlng corporatlon, a medlcal assocratlon,‘

- ) / parg

v 'and several universities. - ! -

Another factor in the magnet's success and popular1L" iw\Fts/:
locatlon in a schéol with a. nonmagnet populatlon._ Ik thertby ffers
‘an opportunlty, to 1ncrease the level of achlevement in sclence and
mathematlcs, foxr the\nonmagnet students by allow1ng them access to

the " magnet course offerlngs. _

-~
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STAGE HIGH -- RIVERTOWN-""V L - T S

Theme

coe The overall ‘goal of the Stage magnet high schoollis'to provide
"a un1f1fed arts and academ;c approach to those young people with )
SpEClal talents 1n the creatlve ‘and perlormlng arts.. This total- .
school, arts magnet 1s one of the Rlvertown d1str1ct s most success-

ful and effective magnet programs.

Developmentlu;f;,m;m_,~ur ;-

el

| The Stage magnet s¢chool opened its doors in September of 1973,
maklng it one of the oldest of the current 21 magnet programs in 39
' Rivertown schools. The dﬂstrlct [ magnet program was initiated in
response to 2 1972 NAACP lawsuit to create a voluntary desegrega—

tion'plan as well as improve the auallty of s P egrated educatlon.

/
The magnet school concept and the creatlv**ﬁﬂ' \erformlng arts
. theme of th1s school were brought to the discriit by the former

superlntendent of schools, who had experlence with magnet programs

‘1n‘another urban district. o oo R . ,

{f . \When the program began in the fall of 1973, it was located in {ns
an a;ts-domlnated locatlon ol fhe c1ty, but unfortunately*ln an "in-
adequate faclllty In 197 od‘*he school mas moved to 1ts current
location 1n a downtcwn ne1ghbc?hood whlch is predomlnantly worklng
class, raclally—mlxed in compos1tlon. The nelghborhood\ls slowly
changlng, hoﬁever, as many m1ddle to high 1ncome wh1tes beg1n to
~move back 1nto ¢he c1ty., The locatlon is" excellent for the school -
because of easf access to- publlc transportatlon as Well as varlous :

- art and cultural organlzatlons. Deslgned originally to ‘serve .

grades’ four through slx, the school now serves grades four through
twelve . - ) . o ".‘ . i ' L , : . - ;/, Lo ‘ - 'M, “ . -,
o ’ ~ L - ' ;o : ' Ty,
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The staff of the arts magnet was selected by the® *principal

<

with some ass1stance from the art1st1c d1rector. Nlnety percent

. ‘of ‘thé full time faculty (51 teachers) were: recrulted from: inside

“the d1str1ct N1ne full t1me arts spec1a11sts were recrulted fxom'

sy )

:out51de the dlstrlct Also, on’ the staff are ten part t1me teach-

exrs who proV1de prlvate 'lessons to students. The arts staff is

well sulted to the program w1th many having ties to the arts com-.'

.munlty Cr1ter1a*for selection of the arts staff 1nclude wllllng-

ness to "devote 200 percent ‘of the1r time with no extra monetﬁry
beneflt " The staff. gives large amounts of t1me to extracurrlcu-y*

lar act1v1t1es, performances, and rehearsals. The academlc staff

is. part of the theme, not by a background 1n the arts, but by an -

interest in the’arts and by donatlng extra t1me to help with tlcket

sales, program booklet des1gn, etc. 'One hundred percent ‘of the’

RN
.,

: o
staff came to the magnet voluntarlly B -

\v
\
A

Although the art and academlc teachlng staffs are well sulted
to the program, the leading -force in the magnet is the prlnc1pal '
Descrlbed as "agress1ve and drlven," he is dedlcated to h1s work:’

-

and often spends long hours on the jOb Tralned 1n the arts, he

gets 1nvolved in all aspects of the school 1nclud1ng the currlculum

His strengths lie in encouraglng 1nnovat1on and offerlng a pos1t1ve
role model for his ‘staff. He is actlve 1n so11C1t1ng contrlbutlons

as well as obtalnlng asslstance and support from the arts community

Students

'_ For - acceptance 1nto the program, each student must audltlon in

, h1s arts concentratlon area.' S1nce rac;al balance is ‘one’ of the
prlmary goals of the alternatlve programs 1n the Rlvertown Publlc‘

',Schools, the enrollment at all of the magnets is 1ntended to re= _'

flect the c1tyw1de raC1al composltlon., The student enrollment 1n"

58 i
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the 1982-83 school year was l 080 and was almost evenly lelded L
lbetween black and white students. Racial ten51on seems to be
sllght to non-existent, Wlth competltlon between students based ony

'
.

talent and effort.
Curriculum L lw”H“” S, L S

| ! ' ‘
The\currlculum of the arts ‘magnet is deslgned to help students.

make the most of thelr talent. It was deslgned by the, central/
office .curriculum dlrectors, school staff, communlty volunteers,.‘
and with the ass1stance of magnet staff members from~another dlS‘ -
4tr1ct. It conforms to the state academlc requlrements on.the ele-
mentary and secondary levels in the area of Engllsh mathematlcs,
‘ and readlng.g In addltlon, each ‘student must take at least one sur-
'vey course 1n each major art area as well as complete a full cur-.
“rlculum in their area of concentratlon. Performances and exhlbl-.
tions in their speC1alty fleld are-also requlred. Basic college
preparatory courses, given in the regular h1gh schools, are avail-
. able as well. g . Lo T e
' : ' n L \

R L ) . .
Features'Uniqpeqto the Dlstrlct

R ae

o

It 1s the curriculum that.makes the school unlque 1n the dls-f,gf
‘-trict.- PreV1ously, no arts orlented program ex1sted in Rlvertown |
' publlc schools. Arts courses are offered .n the regular schools o

but are in no way as comprehens1ve as those provlded by the magnet
.school. The program is dlStlDCthe as the only magnet w1th an artsj

e . . e
s

The district requires seven perlods of 1nstructlon dally,_/.i
‘whlle the arts students recelve nlne such perlods. The Stage ‘
“school is. dlstlngulshable by its adm1ss1ons requlrements. Most of

" the other magnet schools- do not have formal adm1ss1ons requlrements,

‘ and accept students on a flrst-come, flrst-serve bas1s.d3ﬂ

\ ,.....
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Factors in Success .- . ' . .

1

A major success factor is the author1ty that the pr1nC1pal
enjoys.v The pr1nc1pal selects and recruits his own staff. The
;school also requlres that students maintain all grades above "C"
and a hlgh attendance level Fallure to meet these standards can
result in a remand to the nelghborhood school. . This requlrement ‘
has helped ensure ‘a dedicated student populatlon and is one reason o

for the school's success.

A second factor is the arts_ staff with its many ties. to the
l.cultural communlty.. This brrngs that .community - 1nto contact W1th
the school through such- events as 1ectures and guest speakers.
The communi.ty 11nks offer the student a chance to experlenco the
arts as they are actually performed and expressed ‘The n1ne arts
specialists lend professlonallsm to student instruction and perfor-

.mances.

The third and perhaps the 7lost. lmportant key to success is

that the theme, currlcxlf-j and teaching methods  are well—coordl— .

nated, forming a cchm“}wu educational program Students plannlng
a performance of MacBiéth for a drama class for example, may be re-

' qulred ‘to read the play and analyze it for-! ﬁqlish clzgs. The -
dymanic leadershlp of the pr1nc1pal is responaxble for this excel-

“lent prﬁ"fam coordlnatlor

A:>. *th fac'tor in the success of’ the program is the htyzlit
reco;ves“from the communjty. The prlmdry vource of~ support Foi
schwol rs the "Friend of the’ Arts" group ThlS oxganlzatlon is
nonproflt and is compomed of representatlves of the business commu-’v
nity, varlous'cultura, ,rganlzatlons, unlversitles, arts profes—
s1onals, and aurents“ The frlends meet regularly and provide cash
ano ln—klnd cmntrlbutlons to the SCPA. They supplement faC1l ty
su1g.1es, makm rf@OWatlons, d overall respond to the dav—to—day ‘
needs. of tho ﬂrhuol They are extenslvely 1nvolved 1n the school

surv1val




WILSON HIGH -- RIVERTOWN e .

The Internatlonal Studles Academy magnet program at’ Wllson """""
ngh School lncludea the InternatLonal Baccalaureate'program, the
Internatlonal Studies Program, and the Engllsh as a Second

Language,Program.

Development . ‘
The Internatlonal Studles Academy was opened at the Wllson
ngh School in the’ fall of 1979. Wllson was selected in 1977 as
“the site for the Academy becaise racial_isolation was increaSing
in the school. Although‘Wilson-is located'in a predominantly -
wh1te nelghborhood a recent urban redevelopment effort brought
‘more mlnorlty famllles 1nto the area Many white parents chose
to w1thdraw thelr students from Wilson. for open enrollment .
programs as well as for prlvate school educatlon. Dlstrlct
planners felt that by locatlng a unlque academic program at the
“school whlte students would be attracted from across the '
dlstrlct ) -
“." The International Studles Academy was first discussed in
the early 1970 s as . a secondary school alternatlve. It was i
or1g1nally v1ewed as a natural exten51on of - German, French, and
Spanlsh blllngual programs in the elementary schoe‘” . The‘ -
Academy would allow ‘these students to take advanced Jevel

language classes as well .as comolete hlgh school requlrements_‘

1n courses offerlng an 1nternatlonal perspectlve. Durlng the s
\.

£y

plannlng process, however, the teachlng staff at Wllson researchec
the Internatlonal Batcalaureate Program in New. York, Washlngton,
and Mlchlgan. The Staff recommended ‘that th1s prest1g>ous'
program be offered at the Academy to prov1de a challenge for
’hlghly motlvated students w1th above average ablllty.x/The . N
Internatlonal Buccalaureate Program (IBPi/yanfhe f1rst of the

three Academy p_uqrams to be - lmplemented, Thls wis followed_;

—
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Students

‘/respectlvely oy the English as a Second Language :Program and the

/'.

Internatlonal Studles Program , - v////,/ .

4

Sstaffing e o

] .
The teachers at Wllson High -were glven the flrst ~oportun1—

, i ;
- ties to volunteer for posltlons at the Internatlonal Studles

Academy, ‘The principal, along w1th dlstrlct‘superv1sors, lnter-.
viewed these: appllcants and selected seven teachers from the |
Wilson faculty. The remalnlng 20 staff- members were selected

by a° panel composed of the magnet program coordlnator, magnet
program teachers, dlstrlct superv1sors, and the pr1nc1pal or.

asslstant pr1nc1pal. Extensive’ use is made of outs1de spec1al-éh

-1sts, from the local’ ethnic communltles, as guest lecturers,

and to provide added dlmenslons to dlscusslons, fleld trips, .and

C—

research projects.

The pr1nc1pal at Wllsonvls enthuslastlc and energetic, and

» has led 1nnovatlon within’ the school. -He is a strong admlnlstra-.

tor and takes an active role in currlculum development, and in \

.

leading efforts to pub11c1ze and promote the school.

The fundamental crlterlon for adm1s51on to the Internatlonal'
Study Academy 1s motlvatlon,‘whlch is- assessed through a review'
of an appllcant s orades and by letters of recommendatlon.v
Students selected for the academy are those who - have been h1ghly N

7

recommended by their prev1ous teachers as/motlvated to succeed
academlcally. » Jﬁ

The current enrollment at The Internatlonal Studles Academy.f

is- 2,143 students.' Flfty-elght percent/of the scudents, nearly

,.all whlte, transfered to wllson from other schools.t The remalnlng

.

142 percent for the pxogram form w1th1n the school

62




Curriculum -

The International Baccalaureate Program (IBP) was founded
in Geneva, Suitzerland and designed to provide an integrated two-
year course of study to prepare students for entry into colleges
thr -—~ghout the world Students enrolled in the prcgram must -
study a fore gn language and a second language 1s requlred of
students whose native tongue is French Spanish, or German. The
soclal studies, or "Study of Man," requlrement allows concentra—
tion in the area of hlstory, geography, economlcs, phllosophy,
or psychology. Students are required to take e1ther blology or
chemistry and mathematlcs.' At least one elect1ve must be'
taken from the subject areas of art and dESlgn, music, a .
second forelgn language, a second study of man or science, addi-.
t1onal mathematlcs,'or an additional course approved by the
Internatlonal Baccalaureate Office. Students must also complete
a theory okanowledge'course'Which extends over two yearS,.-Inf
addltlon ‘to required coursework, students in the program must
complete a 5, OOO word essay in one of the subject areas as well
as actlvely part1c1pate 1n a creatlve Jaesthetlc, or social ser—h
vlce project at least one afternoon/each week '

The examlnanlon for the Intefnatlonal Baccalaureate D1ploma)
covers slx subject areas and 1s/the equlvalent to the natlonal
examlnatlons requlred in- France England, and Germany., Suctess--i
‘ful completlon of the exam/guarantees acceptance into’ colleges
throughout the world Graduates of the program who, choose to
study at Amerlcan colleges or unlver51t1es are generally glven

a yea* or more of advanced standlng.,

The Internatlonal Studles Program (ISP) cur*lculum is

-

slmllar to that of the Internatlonal Baccalaureate program, but

By
\

less demandlng in t rms of requlrements. The ISP has requlred

v

'cclrses in flve areas. Students are requlred to take one lan—h"

\

uage for three to four years and do not have the communlty

e

'serv1ce advanced semlnars,'or essay ass1gnment of IBP currlculum-
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The Engl1sh-as—a-Second-Language course (ESL) was - added to

the Academy to serve fore1gn academic_students and other students

: with limited English prof1c1ency. The number of fore1gn students

1n the ELS has 1ncreased and although.they are from varlous
educatlonal backgrounds, many are well prepared in. the1r nat1ve
language. The’ prlmary ‘aim of the ESL program is to glve these
fore1gn born students an 1ntens1f1ed study of both oral and’
wrltten Engllsh 1n order to fac111tate their adjustment to and

success in an educatlonal env1ronment whlch.operates in Engllsh

‘yMany of the students enrolled .in-ESL are also enrolled 1n IBP and

ISP. Those 1n the program lnclude Russ1an Jews,-and Southeastern

. : o : _ _ AN o
:Features Unlque to the Dlstrlct E R - ;\ ‘. . .{; -

The Internatlonal Studles Academy is unlque ‘to the d1str1ct

in theme and currlculum, as there -is ‘no other magnet program

_w1th an 1nternatlonal perspectlve ln the d1str1c The curr1culum

is more advanced than the typlcal advanced placement—college

-preparatory programs in the non—magnet h1gh schools.

Aside- from curr1culum, the Internatlonal Studles Academy

is s1ngular in ltS teach1ng methods. College level methods aref

used, such as; 1ndependent study, - advanced research projects,
d,and semlnars involving use of professors and other speclallsts'-'
: for tcplcal d15:uss1ons.. The students at the Academy are also

_dlStlﬂJulShed from the1r peers ln the dlstrlct because they are X
: requlred to take heav1er course loads 1n several subject areasn

. They also enjoy an elght-perlod day as opposed to the standardf_-

-”.seven-perlod day ln the d1str1ct._

Factors 1n Success

ey

Onv of the key tactors that has contr1buted to the successf

'[of the Internatlonal Studles maqnet at W1lson 1s the prestlge of

?
an -
P



the International éaccalaureate Program. ‘It is the only program
of its kind in the state and Wilson is one of-ohly twenty-four
publlc schools in the world to host thls progran. ‘ .
Another factor'in the success of the Academy is its
effective use of communlty resources. to enhance‘and supplement
'the.ourriculum " Outside specialists are'used extensively in just
about every area, 1nclud1ng leaders from the various ethulc
communltles, members of the facultles 01 local unlver51t1es, and
representatlves from business who are membe*s of the magnet'
."Partner in Educatlon" group. These speclall ts serve as guest
lecturers and volunteer teachers ' a1des, and.lend an added

drmen51on to studen dlscu551ons, fleld trlpe,_and research

projects.. .

_ The program enjoyc 'ommunlty support in other ways as well. :
‘I‘ "Partner in Educatlon" group sponsors a receptlon at the
Rlverwan Hlstory Museum for promlnent c1t1aens each August to .
promote the program, and parental and’ admlnlstratlve a551stance

is- also 1mportant and cons1stantly solld.

oy .}
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-.photography concentratlon areas.

'raclal cllmate at Nathan . is now more favorable.-

v e

NATHAN HIGH -- EVERGREEN - o R

Theme : o . N

. . e
~ s

-

The theme of the Nathan ngh School magnet—prOgram is mass o
media communications. This part—school magnet offers students an

7
1ntegrated program "in the areas of radlo, telev1s1on, photography,

journalism, and the’ graphlc arts.

'Development '

The Mass Medla magnet program at Nathan School was 1n1t1ated e

.in 1977 ‘the same year the Evergreen dlstrlct began its entlre

B

, magnet program._ The programmatlc theme was the suggestlon of the
pr1nc1pal .of the school to the district staff 1n charge of magnet :
“program development. Nathan already offered courses in. mass-

”‘communlcatlon and Journallsm. The magnet concept was the 1dea

of an electronlcs—tralned teacher who expressed a de51re to

J— T
. ;

'exPand the ex1st1ng program w1th rad1o/telev151on, graphlcs, and

FaCllltleS, equlpment, and staff were expanded w1th federal

magnet funds. A radlo and T V. studlo was completely furnlshed

pw1th "state—of—the—art" equlpment, the ‘latest’ resources were

: ordered for the graphlc arts and photography departments,'and ':\;:

word processors ‘were. purchased for the Journallsm program.

The Nathan School 1s located ‘in a mlddle—to—upper mlddle»»il

class nelghborhood - The locatlon of the Mass Medla magnet at
. S

No.han has the advantage of attractlng and holdlng whlte and

v«—« -

ﬂ-“lorlty students, which was “one. of the objectlves of the T
T N
program .Initially, there was some racial tenS1on w1th1n the

school due to the 1nflux of more black students. But through a

f series fo conferences between teachers, parents, students, and

commur:ity representatlves, the problems were resolved and the

° ¢
-
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v



Staffing :

.~\‘

The five core magnet -staff members starting the mass medla
program were already teachlng in the high. school prlor to the

magnet program : The program dlrector prev1ously taught mass
I
communlcatlons. Replacement teachers and support staff were

referred by the district personnel offlce,

in their.respective dreas before coming to the:Nathan,magnet

but had been teaching

]
program. )
. 14 ’_’4_,_,

‘The mass media dlrector,-not the pr1nc1pal, is the,most
lmportant admlnlstrator 1n the Nathan magnet program. He was

responslble for the development of a school/radlo statlon, as

part of the magnet, and the mass. media program de51gn.' It 12 up e~

to him to ralse hlS own operatlonal funds to support the magnet

partlcularly those for the radlo/TV program, since: federal funds
have been . reduced ) He is young, dynamlc, and has great confldence

in hls abllltles to maaage the station and the entlre ‘magnet

program.ﬂ He is alded by an adV1sory councll that‘Includesvrep-

resentatlves of the Internatlonal Brotherhood of'ElectrlcalI
Workers (IBEW), the Federal Communlcatlona_Comm1551on, -and a

1oca1 televrslon statlon, all of hom prov1de consultlve

ass1stance_when necessary’. T e

Students-
—‘“"Admlsslon to the Nathan Mass Medla magnet program is through
open enrollment. The only crlterla for enrollment is 1mprovement
of desegregation in the sendlng and receiving school. ,The
'program currently has 150, students.. Approxrmately 50 percent
were already enrolled in Nathan ngh_and 50 percent transfered

in’ from all over the district.

\

\
N
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Curr1culum L . —_— . - §ﬂ' .
The Mass- Medla curr1culum offers the student a, chance to '
study radio, telev1slon, grapth arts, photography, and
journallsm.‘ Thr program courses are electlves within the school
;curr1culum, but a major- is- offered In order to major in Mass
Media Communlcatlons and recleve the certlflcate a studedt must ,"
take four core courses in Graphlc Arts, Radlo/TV, Journallsm,
and Photography,rplus Slx addltlonal courses 1n these subject
areas. - . -

— &

" Each of-the. speclallzed ctudy areas has its own objectlves.

-

\\

The’ journallsmsprogram 1s . ained at acaualntlng students w1th
\

technlques of prepar1ng materlals for~the wrltten medla. Advanced

—— \;“ . »

students later l arn to alter that style for radlo and ‘television_

‘¥ use. The’ graphlc arts program stresses teachlng students how -to-
prepare and reproduce a variety of printed materlals w1th offset
pr1nt1ng presses, and the use of other equlpment and the dark »3{

) room. The photography program is deslgned for those 1nterested j
in photography as a career or as an avocatlon It offers students

"'the opportunlty to experlence d1fferent areas of- the photographlc
medla 1nclud1ng, black and whlte photography, as well as expe— ",

" rience w1th color analyzers and enlargers._fn. ‘ ) ) ‘" B

' The most unlque program is 1n radlo/telev151on..'In'addition‘
to the four core courseSIthe radlo currlculum 1ncludes Elec- :
trlclty/Electronlcs, Broadcast Wr1t1ng, and Accountlng or .

The_T V,_currlculum 1ncludes all of the above,

— e T .
Tvcourses plus two electlves. Both programs prov1de the students

”Bus1ness—Lawb

w1th "hands—on" exper1ence as they work .in the radlo broadcast

statlon\and closed. clrcult telev1slon statlon.‘ Through these_
Y .
programs,\student have the opportunlty to apply electronlcs

tralnlng in the operatlon and ma1ntenance of the broadcast radlo/
t
telev151on statlons. They promote a basic understandlng of’ broad-

i o
,castlng,as a professlon and a’ bus1ness, as well as,\prepare stu— -

A
N

dents for - entry 1nto the broadcastlng 1ndustry. _ h
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eatures Unlque to the Dlstrlct ) ) : -t.

!

\

- . The Nathan magnet is the only fully equlpped and compre:-
1ens1ve mass media magnet 1n the. district. 'Other hlgh schools
1ave programs in graph1c arts, ]cunallsm, and photography, but
10 other school comblnes these areas into a comprehensxve

*urrlculum, or has the: communlcatlons equlpment that Nathan ngh

1as.

v The radlo/telev1slon program is unlque to tha school In
Eact the radlo statlon has the dlstlnctlon of belng the f1rst,
and for a long time the only, high school radlo statlon in the T
~ountry ' It has ehpanded from an orlglnal ten watts to 3,500
watts and currently can be heard over a twenty mile radlus. The S
radio statlon broadcasts twelve hours per day during the week,, ‘
twenty-four hours on Frlday and Saturday and until 10: OO p.m. on-
Sunday. The station occup1es the top spoL in radlo Jlstenlng
for rhythm and blues aud1ences, whlch are prlmarlly young and
black._ The T. V. statlon broadcasts "1n-house" da11y. '

. The Nathan prOgram 1s unlque w1th1n the dlstrlct due to the
many rules that ‘had to be bent to accomodate ‘the. radlo program
Slnce .the statlon operates at’ tlmes when school 1s not 1n sess1on,
it 1s necessary for students to have access to ‘the bulldlng ' f' »
w1thout adult superv1s1on ‘ The statlon has also had to adopt
certaln buslness strategles in order to operate in the’ black.

Both of these clrcumstances requlred exceptlons to. certaln rules .

and conventlons of the d1str1ct B R

Factors in Success-fas"

The Nathan Mass Medla magnet program has been successful

.largely because oc tne efforts of the school d1rector and the

popularlty of the radlo statlon._ The magnet dlrector manages -
the entlre program and ellclts support and funds to keep the ;”"

program golng.a He also s5respons1ble for the development and I

~



W

operatlon of the radio statlon. ,
' Thé radlo statlon in partlcular, and the mass medla program‘
_qln ge?eral, recelve cons1derable community support A local
vcommerc1al ‘radio statlon and a shopplng center, located ln a
l~black section of the clty have provided ass1stance to the statlon
and the program, Busxness/contrlbutlons of over $30 000 have .
‘helped to keep the program solvent, as federal fundlng has been '\
o dlscontlnued. Addltlonally in partnershlp w1th the: school, a. »
local communlty college operates the statlon over the weekend
‘Thls glves students more .air tlme as well ‘as an opportunlty to

- interact. w1th college students and teachers lnvolved in the radlo

"ifleldf




DEWEY ELEMENTARY.-;'SISTER CITY . N k

\‘- ) . X . - : . \

Theme - s 4 _ o S -

Dewey Elementary is a total-school elementary magnet with
a'theme that emphasizes basic skills for all students and offers

student-selected applled -skills. 1Its defined: objectiye is to
\

"1ntegrate students cognltlve, affective,’ and psychomotor skllls

1nto a program geared to enhance art1st1c apprec1atlon and '\

R T

s \
! SN

A

express1on, scholarshlp and creat1v1ty. ’ o R

-

‘Development

The Dewey Elementary magnet is an 1nner-c1ty school located
in what was once a predomlnantly poor black nelghborhood._ The
compos1tlon of the neighborhood is changlng w1th newly rennovated.'
apartment and townhouses draving young professlonal couples back
into the c1ty and w1th the: recent 1nflux of Southeast As1an '
famllles. The nelghborhood is now more multl-cul*ural and multl-
‘ethnlc than in- the past. ' :-' : ,4 i T : ”i'f ' 4

4 The Dewey Elementary School became a magnet 1n the Fall of
;1976 as a result of a communlty declslon concernlng the method
.to achleve desegregatlon._ The desegregatlon plan for the ‘Dewey e
" areawas des1gned to attract whlte and black puplls from other
;schools in the area,‘as well as from the entlre d1str1ct.4 Thls
‘was to be accompllshed through the establlshment of . a large _
:magnet school comblnlng two older bulldlngs and through a unlque
“enrlched currlculum 4 The 1dea for the magnet theme came from the‘
;Dewey pr1nc1pal and the Dewey communlty as a result of thelr :
actlve 1nvolvement 1n plannlng for desegregatlon..' S ; D
?§22££ : L D

A key to the Dewey magnet S, strong program and h1gh ' 4
. N A SR
-Apopularlty 1s 1fs outstand1ng teachers and staff All have~.




volunteexed, arA highly~committed*teachers, and most have
teachlng skills. in speclallzed areas."After Dewey became.a’ﬁl
magnet only 10 of 1ts exlstlng teachers were rehlred. The ;f»"
~rest’ of the orlglnal faCulty was’ recrulted by the pr1nc%pal from
_schools WLthln ‘the. district. New staff members are ma1nly
selected by the pr1nc1pal and. the existing faculty. -The 106
teachers, counselors and suﬂnort aff offer a broad range of
.teachlng skllls necessary to the currlculum des1gn. The staff
includes teachers SpPCLallZlng in sc1ence, foreign languages,
art, mus1c, and 1ndustr1al arts, as well as regular,elementary.
teachers 1n the core areas and teachers w1th both types of SklllS.'

)

Students I T . :_.
.————.~ . 2

_7_’; o . s

; All school-age students in the Slster City school dlstrlct
. are ellglble to attend any magnet school but w1th1n ,certain re-
strlctlons- '

Ql) ,Preference is" g1ven ‘to students w1th1n the school
' boundarles set by the dlstrlct

2y Students transferrlng in -must have a positive effect
.. on the rac1al balance of the school

”3).¥Students are selected on a f1rst-come, flrst-se*ved
. 'basis from the transfer wa1t1ng llSt accordlng to o
« race. S

- The_ current enrollment of the. Dewey school is 1, 012 students..
vOf these 58 percent came from the Dewey attendance area - and 42
:'percent came from other ‘areas of the dlstrlct l The current wait-

ilng llst at Dewey contalns over 450 names of. students 1nterested

K4

. in the magnet program.

Currlculum oo . : v

The educatlonal program at Dewey is: based on a'"Dual Process
plan, whlch 1nvolves both a bas1c skllls and applled skllls

f‘program, The bas1c SklllS program occuples two th1rds of the-

T
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jstudents'gday and is comprised of reading, language, arts,
bspelling,'writing, mathematics, social studies,’and:pHYSical
education.' New students are screened in read1ng and math to3
_establish their level of ach1evement and then grouped within a
grade by their achlevement levels and. to ensure rac1al heteroge-‘
inelty.- The group asslgnments are adjusted based on the needs
of the child as observed ‘and assessed by teachers and team
. leaders. ) . '

’ The bas1c skllls classes are taught by a team approach '
; Team teachers head up ‘the’ math and reading/languade arts depart--
ments. Each department is carefully coéordinated, ‘with the team
teacher act1ng as a resource person for the classroom teachers.

Individual 1nstructlon is also avallable. b : R |

The applied skills program occup1es the rema1n1ng one—th1rd
of the day with students receiving 1nstruct1on in’ dlfferent rooms.
and areas of the building. The curr1culum cons1sts of enr1ched
electives 1n the aresvof flne arts, humanltles, sc1ence, health/
physlcal educatlon, creat1ve arts, and extended applled Sklll
These courses usuullv involve "hands-on" act1v1t1es in order to i

\

prov1de an opporLunJ-y for. the practlcal appllcatlon of the__Q

' students acqulred prof1c1ency._ A student selects two appl n,l’
_Skllls classes every Slx weeks, and thus, can take 12 dlfferent :
top1cs per. year.: The teach1ng method used in these classes 1s

team. or1ented as well.

- . . ca’

Features Unlque to the D}Sfrict.‘.

*\’: One of the key. features of the Dewey school whlch.makes it
1que, is ltS curr1culum No. other elementary school offers;i{ B
ﬁltwe baslc/applled Skllls program or makes avallable the hlghly

;.e r1ched course offerlngs that the Dewey School offers.g cher f?f

' 1que features 1nclude 1ts large slze fwhlch ados to progran';“-7

~l 1vers1ty and 1ts voluntary admlsslons procedure'

O
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g Ahother distihctive”feature is the dtter "i”n0 paid to multi-
cultural procrams throughout the Year at the school, All students
are - 1ncluded in these act1v1t1es and functions. The curriculum
also inciudes subject areas that dlrect academlc effort at inter-

yroup relations and multi-cultural studles,,;" ‘_:P’ N

y Factors in Success,;

The key ‘factor in the Dewey magnet s succeSS is 1ts varled,
but s-ructured program._ The’ currLCulum, theme, ang teachlng
ﬂethods are well coordlnated The Dewey school enjoys ‘the re-
putatlon of haV1ng a very" good academlc program ) ,
Another key factor in Dewey s success is Lts effort to pro-
Vlde an educatlonal program} for all students at all levels of
ablllty, while SLmultaneously worklng to keep students grouped
in heterrogeneous classes. Dewey. has . 1ntegrated multl—cultura’ )
studles and programs into the day-to—day curr1CUlum to the p01nt

that StLdents accept these dlscussloas and experlences as a

regular part of the:Lr educat:Lon. , §

4. e T




