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PREFACE o

, The-purpose of this report is to summarize the results of
. an evaluation of the four-day school week alternative schedule
implemented by the Sheridan County School District. Number One
West in Ranchester, Wyoming during- the 1982-83. school - year'.. The"
use of alternative school schedules has recently drawn attention
as both a method of reducing ‘costs and enhancing instructional
flexibility. Studies conducted .in a number of rural schools in-
Colorado, New Mexico,' Washington, Minnesota, New Hampshire,
Maine and other states have demonstrated the advantages and ...
shortcomings of the appraach, During the 1982-83 school year, -
‘the. Sheridan County Schbol District Number One West instituted a
four-day school week schedule. The’ alternative schedule was
~ approved by the Wyoming- State: Board of Education on two - .
. . conditions. First, the State Attorney General must: affirm ‘the @
State Board's right to permit alternative ‘scheduling.  Second, -
_ an outside evaluation of ‘the approach. itust be made to- collect S
' 1nformation and conduct critical analyses to demonstrate that
the mer1ts outweigh the shortcomings. "
l
” The services of the Northwest Regional Educationalxg B
. - - Laboratory of Portland, Oregon were contracted by the District T
to plan and conduct an impartial evaluation. The plan wa
‘ . developed during an onsite visit on September 29-October 1) .
: L 1982,  During the visit discussions were - -held with school staff,
’ ‘administrators, Board membets and parents. In- addition, a
-review was made of the research literature and State Depar tment
of Education-opinions to further identify potential areas of i
inquiry. The evaluation plan detailed the specific questions to
be answered and methods to be employed in conducting the :
¢ o * evaluation. : . ‘ . I\

e -

A second'site visit was conducted on December 6—9 1982 to \.
ensure :hat data collection procedures were being used as 7 | \
planned.- JAithird visit on May 9-12, '1983 was conducted to-

L. ~"collect onsite iqformation for the evaluation.

g o The overall purpose of. the evaluation is to- provide v
information which would be of value in ‘weighing the advantages oo
and disadvantages of the- alternative schedule. The District was
faced with the ‘decision of whether or .not to continue the plan

. .+ in the 1983-84 schqgltyear * Since the issje. is- - o

o , ) multi-dimensional, the - evaluation report attempts to. answer a . -

o 'number of questions concerning the approach. The report cannot,»‘

s

§

RN S

'f‘*A State Supreme COurt Ruling ca . for the return of the District to the

S




however, provide an unequivocable answer to the ultimate
decision of contifivation.’ .This decision must rest with thé
adiministration, Board and patrons of the, achool .district. "The
report has been organized around a series of 14 evaluative
questions., For dach questian, the source(s) of" evidence and
findings of the evaluation are provided.

The' evaluation process entailed an enormous effort.
requiring the cooperatiOn of many agencies and 'individuals.
Phese efforts are sincerely appreciated. 1In particular, the
assistance of Carleen 0'Connell of the Laboratory in heloing
.plan and implement the cvaluation, the determination of the
School Board to gain a fair -and impartial appraisal of the
approach, the patience and cooperation of thé"school
administration, faculty and staff in tolerating the data
collection process and the Wyoming Department of Education for
recognizing the value of a third-party’ evaluatiOn. IR

"
-

= : R - .. ‘ . ' rd ‘l‘fa

" Steven R. Nelson, NWREL
June 1983
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OVERVIEW

v 0
'D.

. ) . . . \ "
Sheridan, County School District Number One West is located”ln the western

one-third of Sheridan County, of Nortﬁ-antral wyomgng. The administrative

.

offices are located in Ranchester, which is approximatiely 125 mjles south of

\ . n' N ~ ,
Billings, Montana and 1$_m11és west of Sheridan, Wyéming. The school district

. }Q.
enrolls 843 students in two elepentary schools, ,two secondary schools and one

- . .

rural school}‘ e "o Lo

N

sné¥idan County School Distrist One West |
< Fall, 1982 Enrollment -by School and Grade .
(9/15/82) . - - #

Grade Level

' : . Special .
School K 1 2 3 3 5 6 7 8 9 10 11 12 - Education Total
Big Horn 22 22 23 20 20 25 13 , ‘1 146,
Elementary S .
' Lo
Stack .- , 1 3 : 4
Eldmentary .
Tongue River 44 44 47 40 35 58 49 - \ ‘ 3 320
Elementary ? : . e
. ' LI ' : o
Big Horn . : . 28 21 . : : 49
Elementary o .
Tongue River > 53 49 . _ . 102
. \grn High ' : ‘
Big Horn . 27 16 22 284 89,,
Sr. High o ' : . : |
Tongue River - -~ , 34 36 30 33, o133
SI’.’. High . . e i . . ° -
Elementary 66 66 70 61 55 86 62 R a- 470

Total - . o . _ , -

‘Secondary Total | : g1 ‘70" 61 52 52 57 . 373

- . .




The District is managed by a £ivc memher administrative team--tour

principals and a superintandent, along with a currlculum apacialist.and v .

special education supervisor, In.addition, the District.employs 134 ataff '

[A)
members: ' . v o

.

-~ Sheridan County School District One West

. - Fall, 1982 staffing Summary
? ' Big Horn . . Big Horn 'Tongue Rv. .monguc River . Slack -
Elementary Jr./Sen. High Elementary Jr./Sen. High Elementary .
Classroom 16 - 13 18 17 1 )
Teachers
'; ‘.Dther Profesaional ': © 19
K Clerical Supporti{ CT 8 - _ "
- _lnstructional Support .51 D
‘ Custodial T 13 A
Cafeteria , R - ) ~~
. Transportation . " 9 '_ | . | .
g GLff . .

« In 1981, the school district began tolexplore the~concept ofﬁthe four-day'.
school week schedule*as a'strategy for instructional improvement. Atter a
review of the research, visitations to a number of schools which have |
implemented the alternative schedule, consultation with the educational
community and preliminary approval by the Wyoming Department of Education, the
District institited a plan for the implementation and evaluation of the

. four-day school week schedule during the 1982-83 school year. ‘. et

. . Because' of the far-reaching - changes which implementation of the four-day
. | -
'school week schedule oould potentially effect, the first step of the
evaluation planning process was the identification of the most critical areas ~

~ in which inquiry should be -made. Several sources of information were soughy

in identifying issues and priorities for the evaluation-the Wyoming Department




+ ¢ ! . xl"’
of Education, the research literature on alternative sgheduling and

antructionnl’lmprovcmont,‘along with the perceptions of school board members,
administrators, teachers, ;ﬁd paranté. Thé fecus of attention of th;ae
_sources are outlined °“,$h9 :ollowipé.pago:‘ .
On the- basin Sfithe forggoing.idpétitied areas of inquiry, specific '

- cvalu;tiva éuod&ipna were 1dqntitioa as the basie of the evaluation plan.
Because of tq? variety of informatibn sources sought, it is felt that the
bval&atioq~quéutiopa reflect a comprehensive, balanced and fair basis upon

which to judge tbé four-day school week scheduling alternativel

. .
. . ) w » -
» ’ 4’ )
. + [
, -
. : > . N
.

L]
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| A. What did the four—day school week,glternative schedule entail in’ Sheridan

o ~

County District One West?

“ . , : R e DT s

. . L R : . P : ‘, . L

The primary purpose for attempting an alternative scheduling concept usihgf}
the. four-day week was to improve the quality of education in Sheridan COunty

School pistrict Number One West. In dOing so, the District had three major.;l'
goals: - - w00 - ,.,""-'7’ Ty

Goal l; Improvement in quality of curriculum and instructional materials.ruh'

Based on the lack of a K-12 articulated program in ]any

’ curriculum area in the District this area needed the utmost oo
&x .

' attention. On. Fridays, building and District committees were

v ’ provided'blocks of time o ;ork on developing goals and obJectives
o ’ for the academic areas, as well.as course content at each grade :
level. They then researched and evaluated the best materials t;
N
augment the program. ‘Some time was devoted on Fridays.for.regular :
' classroom teachers to work on specific oore subJects. Specialists,
< including/ERC staff, worked on cuiriculum improvementbin.their ‘
specialized*area. cThey also served :ﬁ‘consultants td\tie regularv}

‘curriculum"committees., An updated and improved invento Y. of

materials and supplies was planned District—wide.

..

v

‘Goal 2: Improvement in quality of instruction.

D,

Time was spent on Fridays to have training for all staff in such

.«

~areas as productive thinking, planning and study skills, strategies L

to work with children with special\éfeds, learning and teaching

.

modalities, and other areas - in which the inservice could be provided jTa"}

.




(. \ L

‘w_*i l.ki,-by District-Staff members.,. e goal

”

: throughout the year.

V.

Research nd1cated that planning time is directly'related t th

'qhality of 1nstruction.~ The District saw the - importance of .
'scheduling Fridays carefully to allow for some quality uninterrupted
.. planning time %or teachers individually, in teams and by grade level.

. - )

Goal 3: -Improvement in quality,of the learning environment..uf'

It wa@'hoped that the schedule would reduce absentee*sm forlbotb

‘ students and staff by scheduling as many activities as possible on

,ﬁ. o Fridays, by reducing the number of’ rersonal days for all staff and by
| encouraging parents and students to make arrangements for ﬁf ﬁ

4 -—app01ntments outside of school on. Fridays.:-xff:'”

The actual learning time spent on any given subJect, ;

! ,——- ‘o‘ s ! -\

Particularly at the high school level: was increased., It was also O

C e

felt that the approach would improve both teacher and student

,attitudesﬂ,

7

-,

~

hours required by State statute and regulation. } Accordingato Policy ID3

[N

4



c -

Ll

P .

”_ lB l/2 hours. The number of instructional hours forigradesﬁ

e

half-day basis for 144 days, or 456 hours--exceeding the State requirement by‘

,'A

days; for grades 7 12 is a minif
period of no less than 175 days.<‘_;i Eh'f"

: The school calendar for the 1982 83 year°was develope>

.ith the starting
date for students~on August 30, 1982 ald ending date on May—26 1983._ The
intention was to uevelop an alternative schedule whereby four days per week
would be mainly academic instructional time and the fifth day (Friday) wouldi

be utilized for extracurricular activities for students, parent.teacheru

conferences, and inservices for curriculum and staff developm_ t, as well a

planning ‘time . for certified staff members.f Therefore, the’l75 day

instructional calendar was reduced to 144 days.~ In order'to

4

grades 1- 12 A calendar was developed based on an 8: 00 a. m.,to 4 00 p m.‘
school day for grades 7-12, w1th 30 minutes for lunch--? l/2 hours times 144’ R
days (number of Mondays, Tuesdays, Wednesdays and Thursdays, excluding

holidays and vacations in the pfoposed calendar) Thi resulted in l 080

annual classrcom hours for grades 7-12--exceeding the requ' ement by 30 hours'

,-:" S

The kindergarten hours were set at 3 hours and lO minutes per day on a‘

tis 7 hours-per

day (the actual starting time, ending time,'and luncl"times vary berween

elementary schools but they all met the 7 hour instructional time per day
guideline) for 144 days or l 008 hours--exceeding the State requirement by'l33




’ ,_above 1nformation is shown on the follOW1ng pages. f,ffh

. -

Sixteen education days (15 on Fridaysl were_included in the calendar for'

- workshops, inservices, parent/teacher conferences'and a teacher check-out

-day. All certified staff members were required to be on duty on those days

;The school calendar for the 1982-83 school year ‘as’ deve 0ped*b_sed on the

‘ There were no emergency days bgilt into this calendar.';If an, emergency |
: ”should ocecur that made it necessary to close Schogl, the cancelled day would'13~

B N ¢ ,,.

| be made up, on the Friday 0-.that week. (Indeed, this was done several times SN

: o R <
’ “during the year due to ‘snow - and facility problems y “.‘1'_7},'
. & . ‘
> : ~
:"g.“
- kN : ‘ . - fl—‘ff . .
- 13




T _ . © ¢ EDUCATION ~ - TEACHING
pates - . EXPLANATION ' . pavs - DAYS -

-~

August 26 Thurs. Dlstrlct Workshop < o 1 - e
- " 727 - Fri. ~  Building Workshop -~ = . -~ 1 SR B
' 30 - Mon. First Day_ of School =~ ' B , Sk
31'- Tues.™ School . . cos S I SR

1 -2 School - “, : ‘ I
3 - Fri., Inservice Day o 1 (7:30%12:30) - .
6 - Mon. . Labor Day Recess . - U Co R
7 <9 Schoo; ' _ A : '3 Lo
10 - Fri., - o el o s . -
13 - 16 School _ L RN T
17 - Fri. Inservice Day et T 1 (7:30-12:30)
20 - 23 . School” . , - : R a4 .
24 - Fri. . B T Ly
27 - 30 School e S ST

oct. - 1 - Fri. S o S Sy e

- School . ... . .m0 4
78 « Fri. Inservice Day = - . . 1 (7:30-12:30)

11 - 14 . School o : o D S SERRUURS B

I5 - Fri. G e s T

- 13;; 21 . -School R DT . ; A 4 AR

5 22 - Fri. P Lo N P

S 1»25{r&28“jﬁrf};55chool RPRITE R i Tl 4 e

: © .29 - Fri, ~ . End of 1st 9 weeks (35 teachlng days) o Cae T

‘Nov. 1 -4 School LT r ' L o -4
s 5 - Fri. . = Parent/Teacher Conferences g 1. o .

8 - 11 School C T e 4

12 - Fri. - . ! . . N . ) e

15 - 18 ~ School, e Co .4
19 - Fri. Inserv:ce Day . . -1 (8:00-3:00) ' .

22 - 24 School : f [ -3

25-- 26 Thanksglv1ng Recess ' C -

29 -'30 *  School . ; . ; _ 2

De¢. =~ 1=2 'Schobl LA S 2 - R
3 - Fri. -~ Inservice Day . . "1 (8:00-3:00) " o
6 -9 - - School o - - : 4 -
-10 - Fri.. o ~ , ,
"13 - 16 -  School _ ' - : 4
: . 17~ Fri. A . . o ‘ : : N
P 20 = 22 - School A IR -3
23 -“Jan 2. Christmas -Recess ~7 o :
R . T S L

a " ' ; \




. DATES .

'~1ExbLANATioN"",7'

. Janvary .3 -6 '-thool o IR ’
C 7 = Fai. Inservlce Day ‘. \3'~"" ‘ l (8 00 3 00)
©- 10 -13. . school : R e
14 - Fri. '.Eﬁarof 2nd 9 weeks (38 teachlng days) } '”“iIQ
517 = 20 .+ School ' o L
. " 21 - Fri, . Inservice Day T 1 (8 00 3 00)
.24 - 27 School = L ' o
= Y 28 Fri. . . ‘ S S TN
31 - Mon. - .School :
February 1 - 3~ . School ST e AR SN
B . 4 - Fri. , o T R
7 -10 School ' - | T R
' 11 - Fri. ,Inservice Day ‘ - =% 1 (8:00-3:00) " -, .
ST 14 =17 School . - o R '
. 18 - Fri. . ‘ TR D B
' 21 - 24 . School - e T
25 - Fri. - o e
$ , 28 = Mon. School .
S ) A e
March 1~ 3. School . - g o
| 4 - Fri. o Voo T,
7 10 "~ School ‘ -
.o 11 -“Fri. , . "Inservice Day - i~ 1 (8: 00-3 00)
, 14 -'17 . School * S 4
; - ‘18 - Fri. End of 3rd 9 weeks (36 teachlng ‘days) -
v E e o _ .21 ~ 247 School o R - 4.
- : . 25 - Fri. Parent/Teacher Conferences "‘1 oy L _ AR
28 - Aapril 4 Easter/Sprlng Recess [ PRI
April 5-7 . School o | I '3
i 8 - Fri. o
11 - 14 School’ ’ B W - 4
o 15 - Fri.’ ‘ . © i o
R .18 - 21 ‘Schéol - - Yoo o - 4
' - 22Y- Fri. Inservice Day . 1 (8:00-3:00)
*25 - 28 School -~ . o 4
29 - Fri. : '
May 2-5 " School o : _ ‘ o 4
6 - Fri.  Curriculum Development Day -1 (8:00-3:00)" :
9 - 12 - School L : : ‘ . L4
o v . 13 : Fri- ' ) M . ’ » i'.l"‘.”)is"' i
wir, - 16 - 19 'School. B
PR '20 - Pri. '
L 23 - 26 ‘,School , L
27 - Fri. T\ "End of 4th 9 weeks (35 teachlng days)
) . nTeacher Checkout Day N »'1“(8 00-3 00)
TOTALS .

*On Pprll 25 1983 the Dlstrlct returned to. the regular flve—day week ,
schedule and contlnued on thls schedule durlng the remalnder of the ‘year
due to the State Supreme Court declsion. .

P




<. . 7. ', SCHEDULES
. 'y"‘ : SR

In keep1ng "ith the D1strict philosoghy that each school has its own needs i

' j1and flexibility, a certain amount of variance within the general schedule was

—

fpermitted from building to building as long as the required number of hoursg._

[

set forth 1n the preceding section were met. Following is a description of

e . ! -

_.the schedules for the four maimaattendance centers within the District.‘i

Big Horn Elementary o f' S N Lo ,
¥ ’ .,’;

Kindergﬁrten:gi 8: 05 a.m.'to'll:lS a.m. (3 hours‘andvlo minutes)'

'Grades l—6;7 8:05. a.m. to 3: :55 p.m. (7 hours\and 5 minutes——this‘(;;i -
. --f . does not-include a 45-minute lunch. break) o
LA 8
- A 20-minute recess period (including the snack time) was provided in f B
the mornings and-a 15-minute’ receéss period - was: provided in the
afternoons for kindergarten through grade 6. - -

.

F Y The ‘Big Horn Elementary day“is’ 20 minutes longer than the Tongue
- ' River Elementary day because the busses at Tongue River Elementary
arrive later (in the. mornings and must leave earlier in the:afternoons
-in order to get to the High School (in Dayton) at 8: 00 a.m.-and 4:00
p.m., respectfyely.

" Tongue River Elementary . )
- Kindergarten: . Two sessions-—8 15 a.m, to ll 15 a.m. and

S 12: 30 p m. to 3:40 p.m\ {3 hours and 1o minutes each)

te

"Grades 1-6: 8:15 a.m. to 3:45 p. m.,(7 hours, this does not include
: a 30-m1nute lunch break)

, =
- .
e

4 A 20-minute- recess period (including snack time) was provided in the .
. . mornings and-a 15-minute recess period was provided in“the afternoons
for k1ndergarten~through grade 6. '




‘Tongue ﬂiver.JunioreSenior Hig_

Grades 7-12: 8:00a.m. to 4:00 p.m. (7 hours and 30 minutes-—
" ’ L .pthis does not include a.30-minute 1unch break)

- o L e
o0 ‘ ‘ . . > .

- Period 1 -- 8:00 to 905 .ot ~ x
Period 2 -- 9:10 to 10:15 S ._Mf~ R '. f
Period 3 —=-10:20 to 11325 - :
Period 4 —- 11: 30 to 1:00 (1ncludes 30-minute lundh break)
BRI . Period 5 -- 1:05 to 2:00 B .
N ‘Period 6 -- 2:05 to 3:00," °* Sy k
" ;»Period 7 == 3:05 to 4: 00 o
e '_;kAverage class time w1ll be lO minutes longer than the 1981-82 schoolr
: o7 years : . IR

-As many extracurriculac activities - as possible were scheduled after

school hours and on Fridays. - < T
Big Horn Junior-Senior High R ) ' _w v"’égf? :
“Grades 7-12: :H 00 a.m. to 4:00 p.m. (7 hours and 40.minutes-- .
. this. does not include a 20-minute lunch break) ST
. .
Period 1 -- 8:00 to 9:10 -
- Period 2 =-- 9:14 to 10: 24
" Period 3 — 10:28 to 11:38
Period 4 -- 11:40 to 1:14 (1ncludes two 20-minute lunch breaks)
- Lunch A -- 11:40 to 12:00
Lunch B =-- 12:00 to 12:20
Period 5 -~ 1:18 to 2:28

TWIG ~ —- 2:28 to 2:46 = "
Period 2:50 to 4:00 | -

(<]
1
1

- Auerage class time is 15 minutes'longer than the 1981-82 school year.

As.many extracurricular activities as possible were scheduled after
school hours and on Fridays.

A nutritious snack cons1sting of such items as juice, milk fruit,
raisins, graham crackers or cheese was served in the mornings in each

elementary classroom,(K-G) and.in the«arternoon kindergarten session. There;

was no charge for the snack.




-

Certified staff were expected to be on duty rifm 7:30 a.m. untii the
* " busses leave the school property, Monday through Thursday.' Inservice days
were scheduled from 8:00 a.m. to 3:00 p.m. except on days of home football

games where the workshop period was from 7:30 a.m. to 12-30 Pp.m. It was felt

'\
L%

_that it 'would be better to have 1nserv1ces on days of home games and for a-
~

shorte: time period and have the entire staff there than to have part of the‘
staff gone.to away games. This is a problem mainly during'the football season.
.There is some variation in the classified staff'Schedules. Full—time

custodians worked Monday through Friday, 8 hours per ‘day for a 40-hour week.
Secretaries worked Monday through Thursday and only on Fridays when the )

.~ building principals felt they were needed, Bus drivers worEed four days per

.. week, Monday. through Thgrsday,ﬂ séme worked on Friday for'activity purposes;

| but that was extra pay. Cooks andlkitchen help vorhed four days per veek) |

Monday through Thursday. Some hours were extended to provide additional snack

". preparation time. Teacher aides, instructional assistants and other
V paraprofessionals'worked four days per'week, 7:30 a.m. to 4:00 p.m., but they
worked on Fridays if needed. The Central Office was open from 8:00 a.m. to

,.M . ' .
- 4:00 p.m. every Friday, except for vacations.

1w
.4

. 'PARENT ADVISORY COUNCIL
,.A parent advisory council was formedvby the Boarg of Education. The
Council is;open to.any'parent of a child in the‘Districthwho vishes to
volunteer ! At the present time there are 12 members on the Councii.'-The'
purpose of the Council is ' to serve as advisors\to-the Board of Education and .
the administration-on the alternative scheddring concept. The advisory

. council has been ‘instrumental in developing.a seven-page,newsletter e*plaining

15

24 ,' L




the'alternative schedule. This letter was sent tO‘patrons in the District.
- -
The Council has "also planned and made arrangements for a variety of activities'

-

‘ for the students through the community on Pridays, i e., Y.M.C/A. swimming

]

lessons, community education classes, .and library activities.

J

]

EVALUATION PROGRAM Y

b

‘The evaluation of the Program is a very significant part of the alternative

!

‘scheduling concept as it is being tried in Sheridan County School District
Number One West.v h cf)

A third—party evaluation system, comprised of an outside agency, the State
Department of Education and the local school district, was utilized to
determine if the goals of the Program that the Soard had identified are being -
met, and to answer some critical questions in reference to the following seven

areas:

l, Data on,pupil ‘and teacher attendance, staff turnover, and student
dropout or movement was collected.

2.. Student progress.was measured. -

3. »A record of time-on-task, 1i. e., scheduling and content, was kept for
comparative pqucses. '

4. Expectations of both professional staff and parents were asses8ed.

¢

5., Inservice and other activities related to the professional growth and
' development were documented.-’ N .

. + 6. Costs were analysed and.compared to previous years. -

7. Elementary childrens' attention span and fatigue was assessed.




. -
* *

-

After reviewing four .proposals for evaluations from outside agencies, the
Board of Bducation-entered into a contract with the Northwest Regional .

Eduqational Laboratory of Portland Oregon to providé the major function of

.. v

evaluating the' alternative scheduling ooncept as it operates in the District.

The State Department of Education also monitored the Program. This was . -
done mainly through the State Department 8 onsite, indepth team accreditation |
visit in November and a verification visit in-April L -
In general, the timeline. for the evaluation of the District's alternative
schedbling program was:
October 1982 - e Develop Evaluation Plan (NWREL).. -
B e 'Pretest student achievement (District)‘

® Develop staff development and inservice plans
v (District) )

A

- : : )

November 1982 ° '@ Complete development and refinement of
qQuestionnaire, and interview forms (NWREL):.

December 1982 e Conduct initial evaluation site visit to review

- fff'. ' progress and assure the data. collection procedures
to ‘ are in place (NWREL)
April 1983 . ° Posttest student achievement (District) S

e Assess student attitude toward school at local and
comparison sites (District) ’

)

) Conduct teacher, staff, parent and student surveys

(District/NWREL)

May 1983 - e Conduct evaluation site visit to gather evidence
(NWREL)

June 1983 - , o cgmplete ‘analysis of results and prepare report o
_ (NWREL) _

\ . ¢
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B. Were staff and curriculum development efforts implemented as a result of. [ .

the new schedule?

A curr1culum enhancement model was designed and implemented by the

— D1str1ct - The—outline*of*the“model's*processes—and“participants”is displayed

., in Table 2, ° Phase I (District Level Committee activ1ties) of the model began ;«f
. * a

in the District on Septgmber l7 for the_Languagg Arts»area, By May, ?ﬂsse{lﬁ'

~essentially had been-completed, with only the staff and Board presentationsi

rema1n1ng to be ‘@one. Phase II and III (Building Level Committee act1vit1es)

are planned to be 1nit1ated next year, £ollowed by Phase IV 1n the th1rd

year. Thus, a curr1culum development effort was 1n1t1ated by the D1strict as -

part of the Program model. o

——*—————The—goais—for—staff—development'werE‘aIso—prtoritfzed‘by‘fﬁe—uistficET‘as__

outlined below.

1. D1str1ct-level Curriculum Development

a. Focus on Language Arts, Gifted and Talented, and Gu1dance
_Committees -at the District 1&vel . They will proceed to develop
curr1culum according to a’ District model.

' - r-- ‘ : h ,jvi . {‘
. ‘,. b. - Cont1nue committees such as Health, Vocational Education, Mus1c L
' ‘and. Envxronmental Education at the building level.;]:_ .,‘ . _,_F‘

=

c. Require'each build1ng, by grade level or department, to write a’
- building outline of" what is now being done in each curriculum
area. : -

2. In-service Training

-

.a. . Place an emphasis on writing skills development.

%

. . b.- Conduct learn1ng style° and adapt1ve P E workshops.
| c. Schedule other in-services such as. study skills and time
. management fbr the Fall of 1983. S

EESIRERAN .- - N o .~ . g




, : 7 ‘
d. Schedule 1n-service meetings for support staff personnel.' :

e. Schedule optional langua e arts workshops on specific topics suchﬁyv
as spelling or poetry, during building time or after school. '

4

o~

3. Meetings
‘a. Conduct Special Education staff meetings on a monthly bas1s. o

b. Allow Friday building time for Talents’ Unlimited presentations, u;r
for building curriculun, foroteachergplanning gyme, and for staff
-~ meetings which relate to the affective domain. ‘

- The fact that the D1strict quickly encountered the need to prioritize its_
staff development and curr1culum development goals is in itself evidence of
the scope and*intensity of professional 1mprovement activities being

‘attempted. Because of the novelty, enthusiasm and opportunity for renewal,

the District tried to accomplish toq much too soon;‘ As a result, a'moretﬂ

realistic pace had to be adopted. " The inservice schedule for the 1982 83 year

[

is summarized_in Table 3. As can be seen in the table, ‘a variety of

““7“Ynstructional—togtcs‘were‘addressed.' In addition, training opportunities werelyff

|
also prov1ded for class1fied staff. As of March 18, more than 2 434. person
_ hours were devoted at the building level and 2 459 person hours were devoted

for D1str1ct-w1de activities involv1ng staff train1ng and curr1culum

Y

development. Indeed, these efforts have continued on ‘an intensive bas1s 1nto

" the summer months. Additional time was devoted by the curriculum spec1alist

N
[

to ‘the demonstration of 1nstructional techniques within the regular'

classroom The specialist prov1ded ass1stance to teachers in the

-m-mimplementation of various language arts activities as summarized in Table 4.a::f:fv

»_3"
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Table2 o I

. District Curriculum Enhancement Model ' N | f“f

b -

-

- Phase I District Level Committee oo T

L,

A.. Responsibilities

o > 1. Determine a District philosophy
‘ ' 2. Review existing programs.in the curricular areas.'
e e o - 3 —Review- needs- of -students - o - - - i
. 4. Identify problem areas , o
, 5. Determine District: objectives and goals
6. Determine minimum competencies
7. Wtite District outline including philosophy, goals,
C objectives, and competencies
8. Present outline to staff
9. 'Present outline to School Board ‘
.10. Present final curriculum guide to School Board

P

. -~ - . ' . R ) . h
B. Membership e - -

> o S T Curriculum Coordinator ’ : ‘
' - 2. Three teachers from each elementary school (m1nimum)

3. all members of the curr1cular department from each
i hi ah__sohml

Phase II Building Level Course Committees_-

BOPOEE l'ﬁf. B . -Membership

4. One building principal‘ o S D

5. Two community members: one from Big Horn, one from
Tongue River ‘ B S ;

b EE

AL Responsibilities

. . l..,Identify specific experiences for grade levels, L
o e including minimum competencies ‘ ' ‘
. 2. Develop scope - and. sequence chart -

, s ° '3, Build courses/classés by determining content
e o E 4.  Write course: outlines‘and descsiptions
- L _5.,{Develop evalua,ion”pr"edures L

e 6.“;Present to’ Dist
S .7+ Present- to. staff AUV
8. _Present o School Board~,gg-a:f

r

(at each \bguding)*” o

.“bf;:Building principal.
’Three'teachers




. , : - R
L Table 2 -- Cont'd

Phase III Building Level Materials Committees

, - A, Responsibilities N . _;_F " : : .

1. chpile a list of materials, progrqms, kits, audio-
vigual equipment; and resourres currently used”

2. Compile a file of techniques and methods which
incorporate different learner styles

3. Determine material- needs related to- goals and
objectives

4. ' Review market materials

5. 'Select materials needed : o o

6. Draw up recommendations and budget considerations

7. Present to District Level Committee

8.. Present. to staff :

9. Present to School Board

. B. Membership (at each buildingl,
1. Building prinéipal ° _ RN e
2. Three teachers ' ! L P

-

Phase IV ’lmplementation and Review Lomnittee
A, - Responsibilities »'.“ . " ';_. s ’ .:_'}«f,
- o l.,_Organize needed 1n~serv1ce sessions ’ ‘ U CL
2. Meet with teachers to. receive feedback about success L
_ o of program ‘ v _ MR
¢ L. ... 3. Meet with building principal to compile a report about .

_ _.the .program -
4, Meet w1th District Level Commi*tee to make rev1sions

R

B. Membershig o N _ - o -

J

1. Curriculummooordinator S I
2. .One teacher from each building - .- S




Date

9-3

7:30 -

10:00

. 1982-83 Inservice Schedule .

Table 3
',“H,
Topic participants

The Writing ProcésSi i”ﬁibﬁ:iéﬁ;Widé ”

v,

'9-17

7:30 - 10:00

Pre-Writing * -

R

Districﬁéwiae

10-8

10:00

~ -
e -

30 -

" hose not
atténding IRA.
Conference

Listéning:Skillg'_

. 11-1

9

8:15 ;ﬁ

AL
ERyat

10:00

10:00 - 13300

A

1:00 - 3:00.

‘ Writing: Revising

. teachers ...

WSCEA Meeting '
Adaptive P.E. |

Soac
Proofreading T o
‘Language Alts; Gifted Committee members
& Talentedj=Guidance L T ey
Curriculum Committees. .. .. . . (="

1~Builain§‘§£affs ﬂiiFEééhivf[;'
L. U007 n Building

‘Building Time .

12-3 . 8:00 = 10:00
MRS R

v

" 8:00 -.3:00 .

[

2500 —-3:00 1

" Building-Time . .

CERC

‘Language Arts, Gifted Comnittee members . Sherjdan
‘& Talented, ‘Guidance =~ - -t
. Curriculum Committees"

'Twiniidiﬁg;gtaff§f if .

>.'8=00 -“3:662-

. Learning Styles. - . Al




Date

C1-210

8300

‘Time

R

. 8300 - 10:00

-io-ooe; 11506

10 00 - 3 00 -

11 00 - 12 00

¢

1;b0‘- 3§0°v

Topic ‘. '~(
V.Writing-

12:00 _:Building Time

Writing.v o
' Writing, Ccmposing "

| <ﬁ*f"7' .

Table 3 -- Cont'd

e

Journal
Writing,. Ccmposing
Techniques c

‘ Building Time:h'if‘ 71?1

,Language Arts, Gifted
& Talented,: Guidance.]hu

Curriculum cOmmittees

Journalvd

Techniques S

iPatticipanta ;

Big Horn‘staffs :?.BH}3“T

‘Committee members -

| mee/mREs

4

1982-83 Inservice Schedule'” S : _:;s;ﬁcffd;,ﬁ

,ggb
RS-

"'Sherida

B

2-11.

. 8:00 - 10

© 8300

2:00

00 .

- 3:0§

10:00

-Languaée'nrrs, Gifted

& Talented, Guidance:
Curriculu? COmmittees

‘Building Time

ERC . e

Séhilqiné,stéf58f

fSpecial Ed. staff

Conmittee members  Sherida

S

Each #
BuildingT

Cme

3411

RS TR T T

8300 -

11:00

©11:00 - 12:00

11:00 - 12:00

- Evaluating"writing'

aRc'?’

“Language Arts, Gifted
& Talented;. Guidance
Curriculum COmmittees

Building Time

k)

Al BH

HljSpecial Ed. staff

'T:Building staffs

»Camnittee.members :ﬁﬁfii*:




Table 3 =~ Cont'd
o . .1982-83 inservﬂcé Schedule .

s .

>
1.
(4

R
[ 2]
. 1)
[ =]

o

1
. B
PO

e -
o .
o

& Talented, Guidance -~
Curriculum Committees -

: Buildihg"Time """ e

f

2:00 - 3:00  ERC

*participants.

Langhage Arts, Gifted _'Comwitﬁéé meﬁbers'ﬁ'Shéfida
'~ ——Building staffs . - Each- -

' special EBd. staff ' ERC

L J

;. .Building -

Red Cross Basic )
First Aid Training -

”

Clagsified staff

.

Shoridan

.

O

ERIC

Aruitoxt provided by Eic:



Table 4 - L A

. - Summary of Classroom Demonstration Provided
by Curriculum Specialist

‘'Language-Arts Topic . No. of Classrooms g . No. of‘sessionsil‘
Pre-Writing - T ’ 1 , Co23
Composing L ' A n
Revising : | R .25

' S ® ST . s

Spelling Ton . 15 - . : v 26
) Thus, staff and. curriculum development efforts were extensively
1mp1emented as a result of the Program model and apparently will continue to .
" be a priority of the District. So, one direct outgrowth of the Program model ‘“i
, Was a unified empha81s upean 1nstructional enhancement and’ renewal
®
‘ .

e sgn




- . L]
' e 4 s

\

c. Were the professional development activities viewed as having en anced

the District program?

..L"

. *
1

One section of the teacher survey was designed. to assess the scope and

intensity of instructional improvements resulting from the” District's focus

o’

upon professional development. Teachers were first asked to indicate whether
they participated in more- or less curriculum p]anning And professional renewal
efforts this year. Eighty-five percent of the 47 teachers responding

indicated that they had indeedﬁparticipated in more of these'activities.

Eleven percent said‘that their%level of participation was. about the same as
last year and four percent said they participated less than before.'
A second question asked teachers to indicate what effect their

,~part1c1pation in these professional development activities had upOn their

.teaching.' Seventy-seven percent of the 43 resp0ndents noted some degree of
positive change. Sixteen percent said it had no effect, while seven percent
‘indicated a negative effect. Teachers indicated that the activities “helped
'me to improve teaching,“'“(the activities) gave me new insights into teaching o
language arts and oppo:iunity to exchange ideas with other teachersf“‘and ‘
’1’“(the activities provided) more. enthusiasm (and) more time to try new -
.things.‘ However,‘a consistent criticism of ‘the activities was the lack of
time to actually apply what was learned--“I had less time to work in my room“
and “(there was) 1ittle time to prepare to implement new ideas. ;; E

The final question concerning professiOnal renewal asked teachers to rate S

the degree of change which has resulted at both a. personal and institutional

jlevel Table 5 provides a summary of the results.




s Table 5

. . Extent to Which Curriculum Planning and .

o+, .. . professional Development Activities Resulted ’ S
o in Instructional Improvement ' '

(n=56)

Degree of Effort|l. = Not ' | Shared & Currently
Level of Change |[Attempted Planned Discussed Initiated Implementing = Accomplished

Applied the s ,
information Sie 2% 6%

11%
gained

Changed your S R
" classroom ' 11% - 7%
. Program C

L

58

Instituted -
changes in B | I .
your own . . I 9% | = 15%
professional | " I
development

22%

S

Recommended
changes in
the school's
pProgram

25% C13% | 27% . 16% 188 | T4%

.. suggested ’
“changes in
the District's
- program & h

43% 26% 6% S 11% 0%




By reading Table 5 across the rows, it can'be seen that teachers jenerally
«~ accomplished the mOst improvement within theiriown professional repertoire and
classrooms;i More than half had 1mpiemented or accomplished an application of
the #nformation, while only about one in pen,yare implementing changes at the
District level. | "
V"lv‘a‘y read:l-ng Table 5 down the columns, we see that a good deal of effort was
spar&ed by the,profeésional renewal activities. Essentially all teaohers“had
' attempted some degree of improvement. The reader will note the d%agonal line
acréss the body of Table 5. This line distinguishes'between substantial, far
rea;hing e££ects:(1n thg‘lowér right side) and‘temporary, margihal\effecta.(in

et . . 1 ) . +
the upper left gidq). When the 15 lower right-hand cells were compared to the

- upper left} it was found that 49 percent of the ratings represented

substantial instructional change to the individual, classroom, school and

District.  This suggesté that ‘the professional development activities did

‘enhance the District program. and will probably continue to do so in the future.




’

) —
D. Did the approach have an affect upon the degree to which students are-

~" engaged in classroom learning (on task)? , .

Four major sources of evidence were sought in answering this quontion.'
First, éfincipals'in each building oBaerved the level of on-task behavior in a
ran?pm sample of classrooms three times during the 1982-83 school year.
Unfortunately, baseliﬁe data from the previous year were not available for

‘-comgarison purposes. The percentage of time which students yere ehgaged in

learning tasks was assessed using a structured observation schedule (see

Appenéix A). The results of the observations are shown in the graph on. the

* [

following page.




Percent of Time-On-Task
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Figure 1

level of On-Task Behavior

During the 1982<83, Year. "




The percentage of time students were engaged in learning tanks increased
6.2 porcont over the five-month period. Time on task 1nc:eaaed in 69 percent
of the classrooms mampled. This increase was statistically significant at the

01 level of probabllity. 8o, the first source of evidence suggests that

on-task learning time does increase, although this anreaee‘cannpt be directly

. attributed to the four~day ;;;k. .

The second source oﬂ~1vidence was collected by the huilding principals
concernlng the number of hours during a given month which etudenta and statt
leave classes to participate in extracurricular activities. These departures
not only limit students' contact time in the classroom, but also create a
dia:uptioh,of the teaching which Ls,being“provided. The high school
principala were asked to aeﬁermine the number of student/da&a out of elass for
a randomly selected month for the 1981-82 and 1982~83 school yea:e. The ,

:esults are sumnarized below:

Student/bays

Teacher /Days
Out of Class -Out of Class
Big Horn October 1981 63 695
High School October 1982 9 75
o Difference - 86% - 89%
Tongue River February 1982 32 174
High School February 1983 9 15
‘ Difference - 72% - 91%

Again, a dramatic decline in the amount ‘of disrupted class time was

observed for the current year.

Botn the proportion oflteacher/days out of

class and student/days out of class for school-sponsored extra curricular

activities declined an average of 81 percent and 90 peicent, respectively.

Thus, this second source of evidence also suggestsAthaé classroom learning - ——

time is enhenced~by the four-day school schedule.

- 31




:year. Table 6 on the following page provides a summary of

' time allotments.ﬂ .. »Q.f ' ;? E

act1vit1es° While total school t1me was reduced by lll'minutes’to an average

of l 771 minutes in. the 1982—83 year, the actual amount of time devoted to

1nstruction was increased 167 m1nutes to 85 pe?cent of the school day. The

amount of time devoted ‘to the subject areas of social studies, mathematxcs -

readang, spelllng, penmanship, language arts, science, and affective

'(guidance) education all 1ncreased, while the time devoted to physical

- ,

education, art and music declined slightly. Thus, the th1rd source of

ev1dence%also Suggests that the four-day schedule has a pos1tive influence-on;

'l-the amount ‘and eff1ciency of the school time devoted to instruction.:;gﬁ"1°;”

e’ St eIy
o




1981 82 School Year

Mlnutes Per Week

(S-Day Schedule)

f‘}~Area

4: Soc;al Studles

;é Mathemat;cs

1 Readlng

N Penmanshlp
; Language Arts
“ 801ence
‘“‘Art; R
tosic ',
'Media

1 P.E.
1 Affectlve Ed

'Spelllng SRR

.\vrajéjf;:if.
W

" ig
Cus

a
o
I

%_‘bf‘;'Ti'me"

S
oLttty

| 7otal Non-Instructi

| Total Instructional

onal

S 13

543

| ora moms




ﬂ:-iteacher fatigue is a problem;'the d1fference betneen elementary‘and ‘secondar

'frespectively )

Thes° groups were asked to‘rate h affect £:the £

vpreparatlon for class, time available for lessons, studentfparticipation -and’

P

'attendance, reduction of classroom disruptions and opportunityvfor special

~activ1t1es, However, the ma1ority of respondents also viewed teacher and;f
student fatigue as.a>problem. Teacher results were further analyzed for this

survey item as shown below.

. o

* Percent of. Teachers Indicating the Effect of the ,;-:;‘:fc

7_ New Schedule on. Student and Teacher Fatigue 'f
. I , : ’f;l;‘ | : e S
. P . Positive .- - h‘ﬁ.”lNQTFj~Zf@;:'-:_,ﬂegativej
Level' . n ~ ' Effect o :Difference."“f"f'f Effect :
Secondary> 27 B ;Q{A4g_r:i"“'
While proportionately more elementary teachers indicate that‘student \nd.
A ' o

teacher responses was not statistically significapt. .v:“



5.

GThe'amount-of homework 1s OK.j‘

f.°Students are adequately prepared

dThere is enough - time to cover
the 1essons.

4.

;from thellessbns’

for’ c1ass.>q R

o

9Students act1ve1y part1c1pate in

class.

A .Students.and teachers aren't°
- absent.

'L ,"-. .
»”
Students aren't going in and

out ! dur1ng class"time.-‘ B -

The ‘teacher and students get
t1red I‘“ciassr_\ BT

' There s’t1me Eor' special activ1ties f{

o and makeup work.A

" GRAND AVERAGE

T

¢

‘61%‘_ |

32

69y

ERIC

Aruitoxt provided by Eic:




;of the two groups. Even more dramatic are‘the‘intermedlatex

f7the same question. Wh11e sixty—five percent of the contro"

ﬁﬂbeen suspected.

ERI!

Aruitoxt provided by Eic:



“.‘/,"

]Tthree times during the 1982-83 school year.

Baselineylnfor‘at on_from -h

;preylous year was not available. Instead, a comparison was made between thosej

: expected to occur.ﬁ

Figure 2 prov1des a graphic representatiofﬁof the elative;

"v'at‘ngs of teacher performance dur1ng the year. First,'f slight,increase in:

\z;"

.the overall qua11ty of instruction occurred dur1ng the year.' ThlS 1ncrease
;'ywas not stat1st1ca11y signiflcant., The two areas‘"'d
1n5tr“°t1°nal quality would be expected are instruct onal managemen/,_“ Vi

. fmeeting student concerns.‘ No change in rules/procedures, pupil behav1or

v

jinservice. The data partially support this hypothesis. The quality of

¢

:‘; gain was not statistically significant.‘

;1..

githe quality of meeting student concerns was observed,v

A significant 1ncrease (st Ol)yin

~vimade in 60 percent of the classrooms.' A (non-significant gdecl ne in1
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FEIE R Table,s

Cen (n=35)

29

December’

_Mean* 7 . 7 Mean | i
Rating - s.d. Rating s.d.

: ‘Instructional 3.1 .69
o Management K R

 Rules and 3,89 .81° 3.77  1.02 - :
'~Procedures ' ' S S ’ e
»Meeting Student ©3.49°. .84 © 3.84 . .95 4+ .35.
Concerns F o : - - U T
| ManAging pupil ~ 3.66 . .79 3.85 .99 +.19 . 63%~ . nis.
Classroom 3.61 75 3.54 .94 - .07 . 348 n.s.
. Climate . T C R A e

'*Average’ on '@ 5-point scale,:where 5 is positiveiand:l_is negative;‘fn

While the f1nd1ngs are inconclusive, they suggest that_instructional 1'3

wquality has improved slightly in those areas where efforts were made to PH;]7

‘enhance staff,performance and curr1culum.

A second source of evidence ooncerning 1nstructional qualitthas the

Mg. R

| opinions of students, teachers and parents. A set of survey items asked the ff

‘respondents to gauge the effect of the four-day school week on the school

. Aprogram.‘ %able 9 presents the results._ As can be seen in the‘table, the vast

majority of respondents ind1cated that the four-day school week had a positive

éxinfluence on the quality“and soope_of instruction. Some teachers and parent
o . Ty s IR
7u'were ooncerned about the extent to which instructi?n oould be varied,_‘”

tparticularly to meet the range of student needs (items 4_and56) _ However, the

ERIC

Aruitoxt provided by Eic:



Table’9.l"’w

fg~Summary of Survey Results Concerning .
. the Influence of the Four-Day Week .
on School Program Quality ;

e o uf N SO : i o
T o : B S Percent Ratingﬁ4-Day Week as Positive

]

E

N :-/- Teachers..‘;f.iﬁﬁ

__Factor. :(n=55) -

1, Classes couer’enough naterial. o vﬂr‘fb ?78%.fgi
© 2. Students learn a lot from the = - /, a3

classes. 1
.3. There is time for the classes"“'k/ - 181%;
to focus on detalls. - . / .

4. Both slow and fast’ students T o628

can learn from the classes. /
5. Lessons flow' smoothly from 708 77% 708

6. The teacher uses a variety of _ 8l ' .fip61%.l, 68y
' ”differentfactivities in class. : . , o IR &

7. Field trips and bther out-of—school o 62% - T 29%3__.,," ,‘iGi;
4ct1vit1es,are used. o : . I R

* ' GRAND AVERAGE




Q

ERIC

Aruitoxt provided by Eic:

.
4

had been designated for highly structured’in-class_activity, respondents felt

that field trips and other out-of-school activities were less likely to o

occur.l More flexibility in this area was encouraged.g

Teacher evaluations together with student, parent and teacher surveys,
suggest that the four-day school week approach employed by the Sheridan County

School District had a positive effect upon the quality of classroom

\

instruction and the instructional program.

P




’ with changes in‘this growth.rate, then a causal relationship is.implied.

F. What affect did the approach‘havnjupon students' achievement in the.

basic skill areas? ' . .

'standard for_determining‘normal.grovth. if the new approach is associated .

The ultimate measure of the success of an educatiOnal program is the

amount of learning which takes place. - Science Research Associate 8 (SRA)

achievement test series had been used by the District each spring to- gauge the

<Ay

achievement levels of the students. During the 1982-83 year, .the SRA test

.- series was administered.both’fall and spring on the'prescribed_norming dates.

: Thus, two major comparisons of the results were possible- (a) ailongitudinal

comparison of changes from spring to spring and (b) an appraisal of growth

among:students during the 1982-83 year. Since the tests are nationally

_ normed, percentile.and normal curve equivalent values can be used as a

(S

'

Tables 10, 11 and 12 provide a summary of the longitudinal comparisOn £

R

'students' achievement in reading, mathematics and language arts. A trend wasl

. considered to be evident when the Spring 1982 NCE score was 7 points more or

1ess than the median* of the preceding two years. ‘As can be seen in the

v

‘g;thbles, student achievement did not vary appreciably over_ the three-year”uiuv;mwwﬁ

period, neither increasing nor declining significantly.‘ Indeed, student

) achievement has remained quite stable over the years._ It should also be

| pointed out that the District s students are as a whole performing at or above"g’:

.the national average (an NCE of 50) at all grade levels and in all basic skill'

[ e




Table 10
t

Longitudinal Comparigon of Student Achievement

.- ‘ SRA Achievement Series '’
- - “TOTAL READING
» o ‘
Spring 1981 ° spring 1982 . Spring 1983 |
: . | 4 L A _ » qustéﬁﬁiﬁi“ 
Grade n -NCE Mean n NCE Mean n . NCE Mean . TREND? = : -
e 0 515 44 55.9 39 60.2 ¥o
3* Not Available 34 - 59.9 43 - 52.1 Maybe, down
5+ 39 5.7 47 60.4 55 54.7 B
7 52 62.8 55  ..-57.4 75 55.7 ud 
9 60 - 54.1 47. 57.5 .+ 62 58.0 ﬁo7:ﬁ S
11 54 50.6 55 s3.2 ;,éz., 571 No .
Total 245 s5.7 282 s7.2 321 56.2 “No ..
*Tongﬁe‘Rivet Elemeﬁtary 6nly." -
/




- .. . . Tablell - -

A A o

- Longitudinal Comparison of Student Achieygmep£

T Lo » .. SRA Achievement Series - 8 ) '
. . . f ' . s s o . ", . ‘ S - .
POTAL MATHEMATICS )
@ = % o o “ o S -, . " i ’ *
» "' . . . . " . o : a
S Spring 1981 . = Spring 1982° - .- Spring 1983 <
. . B 9 ’ . ‘ ’ N ‘n

n

: L ) S A
. ) | : A - o ~~ -Bybstantial "
Grade N NCE Mean '° n . NCE Mean ‘n NCE Mean ' TREND?

? B
1% 38 48.4 . 44 . s57.5.° 38 . .587  No .,

e 3%

-

Not Available 34 ° 55,9 42 - 49.4° - . ' . No |

“edse a0 447 47 | 5370 s4 515 - = Yes, up |

" 7 ,. 52 .52,5 - 54 55,3 4.2~ 522,  No
9. 60 54.7 a7 605 - .62 60.3 s No
1. ss s8s1 . 56, 611 _ +47 . 63.0 ' No
. -7 ) . \ = _. ‘_’ - B . - ) m—(. . C:
~Total 245 52,4 282 -~ 57.5 317 567 - ‘Ng
. + ;'_\:. & '
s , _ <t .‘ . . >
*Tohgﬁe River Elémentary 6h1§; , o B e y _
o B -
Ay & 1 b rl
L ) \ '
- A . * - . . . - : ’ .
et - ..‘ ,




, R ' , . Tablel2 - - -

Longitudina Comparisqh‘ofnstudent Achievement
' Achievement Series: o

TOTAL LANGUAGE ARTS

Spring 1981 Spring 1982 Spring 1983 -
o ' , | . .~ Substantial -
Grade n NCE Mean n ~ NCE Mean ~ n ' NCE Mean TREND? . !
3* . 'Not Available 34 - 58.7 - 42 48.4 Lo T;Maybe, down ..
5¢. 39 52.6 47 56.4 54- 55.1 . -No.
7 s2 591 s4a - sa9 72 - 50.4 No
o . . ' . P .
9 . 60 49.5 47 53,9 62- 56.2 - No
11 5% . 50.4 55 62.3 4% ' 55.3 "~ No
Total 206  52.8 237  57.3, 276 53.1 .  No
1
*Tongue River Elementary only. S L ;
) . .
, _
. : " ¢
- ) 45

) o6 -




The second"comparison_was based'upon students9 fali t0'spring achievementx
in the basic academic areas of~reading,.mathematics, language arts,\sociai'.. -
~studies- and science. Tables 13, 14, 15, 16 and ﬁlwirespectivelyh.summarize
this information, Each table provides, by grade level, a summary of’ students'-
fall average score, spring average score, the average gain or»loss, ‘the .

results of a test of statistical significance, and the test (seven points

difference). of educational significance.
In the areaiof reading, portrayed by Table 13, only_kindergarten students .
demonstrated a significant'gain over the year. Other areas varied up or.doun,

-

but. the net change for all grade levels was only one-hdlf of a point (.6). .

Thus, no’ change in either directlon could be attributed to the four-day week.

Mathematics achievement is,summarized in Table 14. The results reveal a
net,gain of 1.5 NCE across the gradellevels, but‘this amount of change is not
significant. Language arts, an‘area stressed during the year in inservice
activities, found a net'loss of 1.2 NCE points. Again, this~am0unt of change
is 1ns1gn1f1cant,.as is shown in Table 15. (ironically, this_area was a major
"focus of inserv1ce dur1ng the year ) | o

‘Students’' rate of grcuth.in‘social studies'during the year remained

essentially unchanged, as can be seen in Table 16. It should be'noted that no
.change in NCE'points_does‘not'mean»that learning did mot take place. It means -
° o ) ' ” A R : ' '
.that students' learned at the normal rate. B

- The results for science, as shown in Table 17 was'similar;' Students do

Pl

@

well, but do not demonstrate an accelerated growth as a result of the four-day ‘
“week. Thus, the evidence does not indicate that ach1evement is positively

s negatively effected by the four-day school week after one_ year of Aperation.

Continued operation on this schedule might affect achievement, but no change,~“

could be detected ina single year.' : o B oo




‘Table’13 EERTE N,
e Ay
SRA Achievement Test Series . . .
1982-83 Fall to Spring Comparison =
of District Students

. TOTALREADING - -

LI

COctober 1982 . © dpril1983 . . ! Difference . -

S T e
I NE . NE ' | Mean o Statistically Bducationally -
Grade n  Average  s.d. n Average - S.d., ‘Difference  Significant? ' Significant? '

.
[ . . e
: o [

K 6 6 0.2 |65 520 25 [ +lad Yes, {001 et
1 6 632 176 64 17 | - L8 RS e

2 le w4 0 |00 68 a2 | -LET M o0 oo
3 6 512 - 186 |62 539 28, | =33 M N

woohe /. | | e e
4 53 634 4 101 |52 589 202 ~45 N Mo

5 |e5 58 183 [ 551 168 | <17 % M. oo
-wm6~:;m~mu»6IWWmem6117mmmfwwr6tlmm.mmsgwmma~5675w*mm;mt778_,“é-%Nw,m_sgz,mmff”u.B\_No.-u", '=“"iﬁ5f“ﬁf'*’;
7ol s wms | moos7 o oaws | +16 0 w0 mo |
o e 66 s |e ss D2 | -8 w0 wm |
9 |6 %90 178 | 62 80 2.3 2 - 10, o . o iv' i‘,5'  f
v w1l w2 | ome ws | 2 m R .
B e sl w6 |4 s WO |- 20 o 0 Mo
2 |5 545 166 | 50 513 -1 oy

1
(3]
o

]
S
pat
% T

mtal - [g2 5.9 2LIF |99 Se3 2Lt |6 K o N |

)

*Estinate based on national average. L o




e e
.. Sm Achievement;Téétyséfies‘
~ ' 1982-83 Fall to Spring Comparison
- of District Students

K S OTAL MATHRMATICS /

v ' ) “1‘ ‘,"q:jh_

October 1962 S apllms Difference

| NE | ME |, Mean . Statistically - Educationally |
' Grade n__ Merage s.d. | n Mverage s.d. | Difference  Significant?  Significant? ..

k| e s owa |66 m5, Mo | +50 oo Wl

Sl e se B2 |6 %98 W6 | +2l oo ,»}Nof‘ff'}?'f’

O R A TR T T

Tl e w1 B om0 w2 | -2 W m |
f 0 os3 sy e | s 5.3 ma | 420 - W i

5 b s 5T 195 |8 %59 26 |+ 22 e ow | :
1

e S5 13 | % %2 e .| =13 K Mol |
IR CRS UL I R P O N N A o
@ %4 168 |6 572 10 |+ .8 oo

e mS W4 e 603 23 | +48 0 A ow |

ol oms. 26 | o@s o w1 o454 b T wo |
no| e osme we |4 w0 g | 431 Rl |

2o oSt 189 |00 sl 13 |+ 8 den w0

o oo

l

dotal | B2 S46 2Lt WS sl ALt | o+ L5 W W |

| *Estinate based on national average.




~ October 1982

Table 15

. SRA Achievement‘Test‘Sefiés:u‘

1982-83 Fall to Spring Comparison -

“of District Students

 TOTAL LANGUAGE

April

1983

l:DifferénEe“‘- S

n

CUNGE
Average

:NCE' 5

Mean

Cbem  Statistically
‘Difference - Significant?

‘l Educa£i6hai1y?j;ﬂ§ff

- Grade’

0 Merage 8.4,

-"Siénificant?f‘“f*ﬁf

10
n
12

63

52
g5
6l
n

69,

62

51

48
51

50,8
58,0
556

58,9

52,0

60,8
58,5

52.9
- 54.8

54,2

19,2

N 19-0

18.1 -

15,5
18.4
18.2

AL
22,8

19,9
17,0

b1

51
81

59

n
62
62
50

46
50

48.8

61.5
56,2

55,3
52.1

59,9
5.3
) 55,0
50'4,

5,1 -

20,2
17.6

2.0
24

24,2
189
16,3

me

15,27 |

1.9

SN
39
L .
7

' No" ‘ . .

Yo 33 
R T
o

o

No ;2; ‘,f ;

.

T

; | '5 '
-2l

o
No

Yo
No

" Total

619

55,7

21,1

594

54,5

ARLE

L2

.NQ

*Estinate based on national average.
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N N N ‘ .
N . . . ' y ;! L
' . ‘ " ' . i’ . ‘
. . 1’ i

. - mble 16 0 T ;
e SRA Achievement Test Serigsf S .
't 1982-83 Fall to Spring Comparison - o
g of District Students L |

S0CTAL STUDIES e
o Y ey ‘ b L ,

‘ o S VT :

u. October 1982 April 1983 . Mifference .. :

o NE NCE CMean  Statistically  Bducatlonally || |
Grade | n . Average  s.d, n Average  s.d, Difference  Significant?  Significant? |

5| s ome  1a | 8 5 0 112 |+ . | e R
o |0 w9 16 | 8 106 | -2l | o o e L
EIR RN 9.8 | 4 Csewd | e o N
B 6 570 '1'5‘1855 6 5.7 200 [ 7 S o ué'
o | @ wa ®m4 | @ w2 oad | . % o | Na‘
oo os 1w scosma ows |- P RS o |
no| o ose B[ %6 w1 owm |- w oo e

N

12 s o520 1S s 13| 415 K Mo

Total | 504 554 - 2L1%| 48 5.4 2L1* | 00 . N o

*pstimate based on national average. i ‘

4.

O 6‘1




Wﬂ :’ ' ‘w“ e ' ’ ‘
| m‘fN\~‘y/- e © Mablel7 ,

U . ‘ ‘| -
L " . v SBA Achlevement Test Series o SRR
f 1982-84 Fall to Spring Comparison C o
| of District Studehtd ' :
| SCIENCE ' |
October 1982 ~ hpril 1983 ] Difference o
NCE | E .| dean  Statistically  Bducatlonmally
Grade n Average 84, | n  lverage s.d, Difference  Significant? Si@ificaﬁt?
5 B S5.2 188 8 %l 118 | + 9 W Mo
6 | 61 66 11 |5 w4 w4 | -62 W W |
gl mose ma | moose w1l 45T W oW
8 | 69 634 168 | 62 636 18.9 P02 Mo N |
et o
o . |
9 @ 6Ll 2 [ & el A0 | -L0 N L
o | sL 65 194 |51 6.9 282 | + 34 ORI
Ll @8 60 B2 |6 63 4 | o+ L3 I T
| ‘ | A S
17 51 542 159 | 500 B3 119 FAl 0 e Mo
Cmotal | 54 590 2Lt 48 60l 2Lt | ¥ 10 o Mo
#stinate based on national average. | ' | ) L %\




G. Did the approach have an affect upon student attendance?

i

Anogﬁor arca that was thought to be influenced by the four-day school.week
schedule was student attendance. Table 18 provides a summary of the percent
of days absent, by grade level, for the current and»preceding year, It
appears that absenteeism increased at the elementafgﬂlavel, but decreased at
the secondéry level. Overall, absenteeism rates remained the same, A test of
differences between progortions revealed no statistically significant
difference in abgenteeism rates at ei;her the elementary or aeébndary level.

'Indeed, by reviewing the ‘changes in each grade level in Table 18, "it can’'be "
seen that the rates tended to fluctuate randomly up and déwn from grade to
grade.

Another issue concerhing student attendance was that of student transfers
and dropout rate. Basically, the question was asked if students were more
likely to leave a school setting under the fOur;day week than the five~day

week. Table 19 provides a summary of studént transfers and dropout rates for

the current and preceding year.

R WP




Table 18

Average Student Percent of Days Absent

’ By Quarter* and Grade .
. o o b ' Quarter. - ’
. . - . . : . 1 -
S 1 ’ . 2 o 3 " potalk
| Grade/Year |1981-82 1982-83 1981-82 1982-83 1981-82 1982 83 1981-82 1982- 83
"”-/_ K 4.8 . 5.7 “ ‘7,3;a' 6.8 =’ - 6.0 ﬂ\ 7. o_ .'6 o "
S N S 5 S - 6.1 4.3 (6.8 3.2 5.7
D2 3.6 3.3, 418 5.2 4.6 4.5 4.3
3 2.8 3.9 3.5 3.7 N a5 s 3;6“
4 38 40 4 63 38 a4 42
5 3.3 3.4 2.6 . 6.8 3.3 . 8.0 3.1
---- 6. 2.9. 4.3 3.5 41 a8 45 . 3.8
- 7 4.0 2.5 45" 4.8- 7.2 - 4.8 5.2
8 . | ‘3.4 3.6 3.7 . 3.6 © 2.5 5.0 3.2
9. % | 6.4 a2 s,z 46 . 5.7 53 5.8
" 10 5.8 a9 4.7+ 5.8 6.3 5.9 . 5.6
1m | ee a.8 a.9-. 5.3° 6.8 3.9 6.1
. 12 7.2 . 5.0 9.0, 6.3 - 9.0 4.5 8.4
. Elemfﬁ;otal 3.7 4.2 4.7 5.4 4.8 5.3 - 44 . 50 |+ 6
-.:Seé; Totaljig 5.6 ° 4.0 . 5.3 5.0 6.3 . 4.9 5.7 Cale ’;fyelﬁ;
" Grawp TOTAL | 4:5 4.1 | 5.0 5.2 5.4 5.2 4.9 .48 |- 1
o . — | .

.

*Average Daily. Attendance divided by ‘Average Daily Membershlp is used to compute '
. percent of days absent. First three-quarters were used due. to disruption of
g the four—day week schedule durlng the fourth quarter of 1983.

o




Level.

© Table 1%

-‘Transfers-,

Summaiy of StudentfTransfe;éiand‘bgébduté'\'
’For.the-Cufrent‘and'Preceding'Xeari-; O

n

982-83"

'm%j

' Dropouts T

- |-1981-82"

-~ n

]*

i5198248311

Elementafy'

57

12.5

Differencei

+ .8%

n--

& pitference|

_Secondary

23

6.2

.+ .8%

‘Eight—tenths of a percent more students tra
the 1982-83 year. This represented a total of six students, an -

inconsequential number most likely due to economic or other factors.

4

nsferred from . the

T

pistrict in . - . .7

~

One-tenth of a percent difference was seen in the dropout';ate. "Thus, no

change -in pupil>éttendanbe paﬁterns was observed as a result of the four-day )

schooi‘weék.

54




-

H. Did the approach make a difference in students' attitude;toward'school?”‘:,

A

i
o . . . . .
& o .. . .~

It was felt that the change 1n the school schedule may have a ‘more subtle
Juaffect upon students' behav1or. Speclflcally, the questlon was asked 1f

changes m1ght occur. 1n students' att1tude toward school The School Sentlment

[N

-45 ' Index (Instructlonal Objectlves Exchange, 1972) was adm1n1stered to the L
g SRR

D1str1ct's students in Aprll. Slnce there had not been an opportunlty to "

{, Qf” collect baseline informatlon from the schools “the prev1ous year, a comparxson ff
school was used 1nstead The prlmary (K-3), 1ntermed1ate (4*6) and secondary

t7-12) levels of the. SchOOl Sentlment Index (see Appendlx E) were adm1n1stered

' [ . r

to the Program students, as ‘well as to students 1n a: ccmparable d1str1ct 1n_
Northeastern wYomlng. The_use of a comparlson group, however, does not )

provide evidence which can conclus1vely-substant1ate the Superlorlty-of ‘the ~
. ‘ : ] ER ‘

. four-day‘week. It can only be.used to'determine if a difference exlsts
'between the att1tudes\of the stddents in the two schools.

Tables 20, 21 and’ 22 prov1de summar1es of the- School Sent1ment Index forv

the"prlmary, 1ntermed1ate,andisecondary.levels,‘respectlvely.

-

v




| Table 20 "’&'"
R T : School Sentiment Index Values - April 1983
*h,jv_ R B '~'Primary Level (K-3) R
) ) ’ '.Participating ?' Control
"Classes’. ok Classes
B 4 of ;“,‘. Percent tff fj_ Percent B
Area , . Items " n L Positive ‘n_- Pos1t1ve S
Teacher . - 8 - 241 ':V:71%~gFf*jl59}"i’f72%f¥ﬁf“
School Subjects 7 241 76% .0 160 79%  ..-3%
‘Social Structure/ 7 240 . . .74% 160 - 71%
Peers ' B . 240 8% - 160 -~ 67%  +1%  No
General . . 7 . 240 - 67% . 159 688  -1% No .
School Week 3 238 508 159 528 -.2% " No.
‘Ié’. -~ . . . “ £ ‘ o - v “-
el - .
The results shown in Table>20 reveal ver%;c sistent attitudes between thef
.}‘\’v
'D1str1ct students and comparison studentsw Ehe'scores for these two groups ;

were nearly 1dent1cal The students were most positive about the1r cchool

.

sub]ect matter, the school climate and the1r teaqhers.' They were least
‘pos1t1ve about the school week (e1ther four-day or fivo-day, dep nd1ng upon"

the group), their peers and’ school in- general. Overall, the scores were qu1te,

I positive. Past studies have shown that responses to the Index generally fall
between - 40 percent and 60 percent.

The results shown ‘in Table 21 are somewhat less cons1stent between the two

~'f}d1str1cts. In th1s case, the students in the four-day week program had more'iﬁ

positive att1tudes toward school than d1d the students in the five-day week

v

~ program. Specifically, students‘ att1tudes toward the school week schedule.jif

and the school climate were significantly more positive for those Students in ﬁ
the four—day program. ,57‘ : ) - alif
. - . v . 56
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Table 2l

L : School Sentiment, ndex‘ValuesH- April,
IR . B " -@Intermediate Level (4-6)'

Participating 5CQntrol

'5"h :,€~: R 7'5. Classes-—<

“7}:; Areah_ . 'J°¥T'Itemshf7'
:; Teacher si S "36‘f”.g17911"

B School Subjects 1»1Q5,fv 180 ¢

¥f¢ 5001al Structure/ ll :*3¥53"
Climate . B

Peers o 12 'l79ut.4‘ff

General 12 139 o Nek

.. _ school Week 9 169 . 75%. 112 - 628 - +13% ¥es, pq.05-

N L . . -

These findings suggest\that if any real difference'exists;between'theff.i;s*

. groups,vthen the four-day school week participants have a more. positivevtp‘l.‘.,
‘ attitude toward school. At the secondary level (grades 7-l2), as Shown in rVﬁf'

S Table 22, essent1ally no difﬁerence in attitude toward school could be

: detected between the two groups. Students aptending both districts under the

R . . ] . L
. . [ )

W - two school schedules generally hold a positive regard for school
A o . ~ ? “
Thus, little. if any’ difference in attitude toward school could be

asso01ated‘w1th~the four-day school~week alternative-schedule.

¥

Ee




Participating . COntto
Classes L Classe

n=332 s

Avet‘agéfj%‘
5 - Rating -

¢

- Area”

- e

!“meacher

;;Geﬂé:ai i 2,99
‘ vSoc:Lal Structure/ 15 ST 2,700
Climate - - : LT

o

L s
-

"..--Peers E 8 _. ' - 2.92

. FLearnlng 1 CLo2.70 0 258" 4.2, . No




I. What affect d1d the approach have upon the special education program

and students?

Because of the special learning needs of handicapped students ’add1tiona

l.;rattention was devoted to the appraisal of the 1mpact of the four-day week upo

';the special educatlon program and handicapped students. ;The.District'

53pec1al education staff completed a survey (see Appendix G) concerning the1rv :f

.perceptions of the four-day school week. Table 23 summarizes the results.;“:;
: For the most partmthe staff viewed the four-day week as either having no 35h

\'effect or a p051t1ve effect upon learning opportunities for handicapped DR

.students. MOSt (73%) felt that it helped provide a balanced program of

'learning activ1ties, including community—based activit1es (70%) and drill-work

o J(67%). Respondents 1ndicated that the*four—day week had little effect upon ":'

J \ﬁ ) e
sbudent retention of information over the weekend (80%) and did not

I

’ . necessarily interrupt'behavior-reinforcementsschedules (67%} Staff did feel,

| however, that the four-day week?had a negat;Ve effect upon the scheduling of -
' R T o

_ meetings w1th teachers and parents (55%), since all of these activities were

I\' . S . Lol O

g Tcompressed into the Friday schedule. S e . .‘,

»
- S

' All in all the opinions of the special education staff seem to indicate a-
Vpos1t1ve, 1f any, effect upon the learning activ1ties of special education

.students. ,‘ L f

“ .
) ¢ @
A}



.ﬁ-~",,-*=frf" o Table 23

Ratings of the Effect of the Four-Day Week
on the Special Education Program .“ﬂ. Hv'-f“°13‘j:v e

T - - ?4 o Percent _“

‘ _ o , ‘ B T T SR
Factor L . . positive . No leference: - Negative'

'Prov1de a’ balance of OOgnltive,.“:a 73%:ef;
affective, and psychomotor ’ ‘ o
4 learning activities.u

2. Student loss of knowledge/skill Cr0e o goy - T 108
: over the weekend. : S I ' P PO Co

3. Student fatigue during the o o18s - - ssy . oy
‘(school -day.” . ST o g :

. ~ 4. Interruption'of student behaQior 228 . 67%
L " reinforcement schedules. :

‘5. Length and intensity of . 67% o 33 — e
repetition and drill . . , S 4 .
~activities. : : - B

u

6. Opportunit&'for cbmmunity—baeed, 708 ' o 30% 4 T ‘~v5?
mainstreaming activities. : ' - : ‘ 'vﬁ
| 7. Seheduling*aSSessment and  child . 18% : 278 55% -
. study team meetings with -~ = ‘ . g » .
* teacher and parents.

- , 8. Schedullng dducational resource . 508 . 308 g " 208
&t .. . _ center fervicea to schools. S o T NG
ST R S 1 N , o I e ‘
, "'Ht’ wui».. . . o S : <
T SR AVERAGE | ' a1y 43% 17%
3 o : o e
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I What affect did the approach have upon the Job performance of

N

school staff? o R '.";jv . ff.;"

Teachers and staff were asked in the1r respect1ve surveys (see Appendlx C

: and gp to rate the effect of the alternat1ve school schedule upon the1r Job

performance——the quallty, quantlty and enthus1asm of the work accompllshed

I
- . L A

Staff, in thlS case, 1ncluded all personnel other than regular classroom

teachers. Thus, school staff 1ncluded adm1n1strators, a1des, speech

@

vtherap1sts, librarians, bus. dr1vers, cooks, custodlans, secretar1es, and all

l. .n. - o
) other school employees. The results of the survey are summarlzed on the
A o
follow1ng page in’ Table 24, . ‘ ' o -
Cwsrawt ‘.?V For the most part the oplnlons of teachers and staff swere qu1te pos1t1ve

concern1ng the four-day school week.. Both groups felt that it helped them to
use the1r time effect1vely, promoted a sense of pride .and ‘interest in the Job
_ and enabled them to try new ways,of do1ng thélr work. They-also»lndlcated ‘

\ - that it encouraged"enthuslasm and sat1sfact10n in their work -

On the other hand, about one-third (35%) of the teachers sa1d the approach

had a negatlve effect on the time avallable"to do all their work and-some

members ofﬁbathxgrpups suggested that:the approach may well promote stress and

ﬁatxgue.}; ' : v o s

s

e
'S




B SR Table 24 ,"\_,{'=;;-‘;q{;;e;.floi;g,ﬁ?;"”'

.' f Respondents Ratlng Effects ‘fT ‘
of Schedule on Job Performance .

“‘ o MR

CMeachers Tyl st

it T e
" “n_ Positive - Difference Negative | 'n  Positive' Difference

. N 4
r

. Job-Performance Area
' Doing routine tasks on tine, 5f' 5. f63%-'*‘_eigzb%f.f” ‘173:_o1f[vff7; ‘f"
2. Doing routine tasks vell. D 54‘:-o? 675_,5ﬂf;’l9§'i”;3{j15§f~ 'f'ﬁv‘

) .
B

+ 3, Planning for work to oe‘done. R ,_54'f;_“i67%k:sjl '15%ﬁ,?:3;1“19%o’”1371;';

4. Using youw tine effectively. . 53 T A | 'v;nez”ﬁew;me[;ff

e DOing'folloWup‘on‘ybur‘Qork,- ‘ ; 59 i; s : ‘ 19%_‘?_ o

"6, HWotking with other staff. T 7 : _1‘.262'“;.,7;]o'<" ,

ff*‘7.'“Doiné“SpeclaI‘tasks T P T S T4 S/ S Ty ) O

T b Bwvingasenseof prideand %2 % Ih g |72 T I e
_ 1oterest_1n your . job. | o C S . AR L

-9, Trying new ways ‘of doing jour work. 53 b'ﬁﬁvzgg: . 15%",‘”‘ 6 |

10, Coming to work with enthusiesm. 93 ST 9 : 11%

f, 11. Havirg enough tine to do all 54 A6 ol 35%5;“: |  |\\
X your vork well, | | | o

iF 12, Feellng 11ke a tean member of 51 5% ° 3y '_:'16$a‘;; '
%.”‘ " the school - S L B




“"‘ - SR Table 24 -~ Gont'd f' I . "

Percent of Respondents Raflng Effects e ; RS ";‘\< | ]f;]}f
MsmwMemePummmm .-‘ B R OO s

o L‘Teachers“-- B -r"‘SEaff‘f BT

“ ‘ ‘ o 1

o SR Mo e -
Job Performance Area ~ SN P051t1ve leference Negatlve n. Positive leference Neggtlve

1'\ B

;13 lel"g fou ok BT 1 Ll ‘72,['U 79%‘ ,-‘?"18%

P S

1 j Suffering f:om stressand Cowmam oy Wt ld o 4w

fatlgue

o

15, decomng boredvith you vork, 48 By 6 mols oo

, .16 Make valuable changes in the - o , 5 “753,f EY '»zg*- 64}'”;66%' ' ‘“ f3°*
R school B o L B RN BT

'GRAND AVERAGE 8 Ay N ‘”.:69%-" o

53i’ o '1 | - | o | : S '53171;"; 1l
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Employee absenteeism is also.cohsidgfed to be an ihdicator_of job

.
.

- performance and satisfaction. - The nqmber of sick leave days and personai'
1eéve>days taken from September throqgh April was calculated fdr all Dié;f&cf
) temployees for the current and preceaing year. Table Z5 below provides a .'

summary of the. results.

. “Table 25 ) ) ' ‘ -

Summary of Employee Absenteeism
(September-April)

o

Number of AQerage Days/ Average Days/
Yegr Employees % Sick Leave % Personal Leave
1981-82 ° - 134 -~ 3.97 2.3% 1.57  0.9%
1982-83 132 4 3.64 2.5% R .;89. " 0.6% .
Difference - .33 +0.2% - ;68““f‘-0.3%

- ~

Employees, on the average, took one—thifd éay 1esé sick 1eave.;nd

'two-third day less personal leave in the current year; ,Howeéér, this appears
; .- . , :

to be the result of fewer school dags in the year--144 coﬁpa;ed to 175. Thus,"
the net effect on employee absenteeism is negligible. . Thé results. do indicate
that the four-day week does ggg result in substantiai increases inaébéenpeeism;

Finally, the nuﬁbér and percentage of staff members-leaving the District
was calculétegvas a measure of staff job satisfaction. As can be seeﬂ on the

following page, the number and proportion of staff departuféé actually

declined by fourteen percent.

l8§2 ‘ | 64 .




Summary of District Staff erartutes

1981-82 © 1982-33 ... Difference
ﬁwm;f:' o 27 ’ 8 - ' -9
) pé>§ent of Total = 20% ° ) : 68 > - 148

' . Inlsummaty the results indicate that the four-day week did hot'have'ah

0 [4

adverse affect upon the Job performance of school staff “Staff memberS'felt
1 .

that the four~day week helped them to use thelt time more effic1ent1y and with vf*

P enthusiasm. pride and a ‘sense ‘of accompllnhment. Sttess and'fatigue weére
S & ) )
"noted as negatlve effects of therschedule, but did not result in increas ed
absenteelsm or‘terminatlons. ’
. s

Q;; ¢ 121
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K. What affect did the approach have upon the District's operating costs?

.
v

a‘ '

While the four~day school week schedule has been used in the past by many

districts as.a cost saving measure, this was not necessarily the key rationale,'
behind.the Sheridan plan; In/actuality, the school system continued-to
function on Fridays, but focused upon 1nse§v1ce, curriculum development,

conf erencing and extracurricular activities. The purpose of the Sheridan plan

"

was instructional 1mprovement and, as such, any cost sav1ngs were intended to

~

be”"plowed back" 1nto professional development activities. : ' %

‘Three district costs were studied under the evaluation.* Table 26

‘ 3’

i prov1des a summary of tranSportation costs for the_current and preceding

year. ‘A twenty percent reduction in transportation costs was realized under

tnevfour-day week-—roughly equivalent to the reductlon in school days in
operation.
Food service,oosts, as noted in Table 27, on the other hand, increased two

percent. This was apparently due to increases in food costs, while a net

.

savings was realized in staff costs.

i\

., ¢

. goals of the Sheridan plan.

*Facility maintenance and utility costs were initially planned to be studied,
but were difflcult to.obtain and appeared to be marginally related to the .

66
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A Table 26

Sunpmary of Transportation Costs* : .
T . (July - April) , '
L P
object . o .- 1981-82 ° . 1982-83
Salaries ; . $30,891.49 .,  $22,985.12
' Benefits . 4,501.40 © 3,846.56
Purchased Services . ,19,558.26 12,884.21
Supplies/Materials ' 24,409.32 - 23,616.93
TOTAL $79,360.47 = $63,332.82
/*Excluding capital'outlay and license fees. Values haVéanot beeﬁ
prorated for increases in.labor and fuel-costs. . .
"' “ bt
Table 27
Summary of Fooa Service Costs* .
LN
] Object | _ ~ 1981-82 - 1982-83
Salaries S " $46,406.46 - $44,959.09
Benefits |  6,417.53, 7 .+ 9,424.53
Purchased Services " 794,790 % o . 965.43
Supplies/Materials ~ 1,500.63 1,396.13
Direct Food . . ©51,933.41 - 52,329.81
) Commodaties . _1,382.02 1,669.24
TOTAL $108,434.84 - $110,744.23
\ - . . '
*Excluding capital outlay. Vélues”have‘not beén prorated for increases
in-labor and other costs, as well as increases in staff.
,‘ " 8]5’ y )
-~ (4 2 v ! \
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The cost of .substitute. time showed the biggest différence. Teacher -
. [ o . L. L

. b, - '

_ substitute costs were cut in half under, the four-day week. This was largely -

due_tb # decrease in the frequency of teachers requiring substitute time for

' extracurricular activities. The actual costs are shown in Table 28.

. TABLE® 28
) Number/value of Teacher Subétitute Time
' (September - March)
. . 1 T . -
Year : Number of Substitute Days Cost to District
1981-82 oo 7 504,33 : 1$25,594.75
s  1982-83 . 224.84 ] L 12,197.57
Difference . = 279.49 . _ ( - $13,397.18
: - o b At

~. - = ' . e . . C oL
\ In summary, the effect of Ehe_four—dayfweek on District basic operating

[

costs, if any, appears to be a net savings. T o S "7 
’ ’ s~ L e
RS : I : EEEN .
. - : [
[
LN s ‘
' . R . ~’ﬁ
D A
A\ 1 v
."‘ R * .
o T
¢ .',[
. 19 ‘.
W o °
1S - - A
-+ 'Y
4
. .
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'L.' What did it cost the District Eo implement the approach the_first year?

- Another way of_lookihg'ét the costs of a new program model is to "identify

o the funds expended for new ;ine items which represent starting costs. Four
cost categories were.identifie& as directly resulting from the implementation
of the progfam. A total of}rooghly $§5,000 was expehdod to initiate the
four-day 8chool week altefnative ochedule. Néafly half of this cost wao

of fset by savings in transportatlon and substltute time. Nearly all of the

-

remaining cost represents the vne-time only expenditures of the thlrd—party .

evaluation and research ipto the four—day week in o;her_districts. _Table 29

-

provides a. summary of these starting costs.

’
.

L N

Table 29 ;

o % . : -
sy ' Startup Costs, for the Altern::.ve Schedule

o e . 1

e  Snack Program -_ | - $10,775.18
v A o Evaiuation'Cont£ooE .; f_ a 18,810.06
- ‘e Currlculum‘Consultant ‘ . B : . 31,135.72 ‘
' . ‘® Colorado Trlp/Research : S ' 4,262.25 : C
’ L = N - $64,983.15 . . -
.\ . . "',EQ' ; .




M. What influence ‘has the approach had upon the community and

out~of-school time?

Beyond‘the school boundaries and the school da&,’the four-day schedule may
have a profound effect upon’ students, parents and the- community, particularly
.on Fridays. What did students do on Friday? What effect did the alternatiVe.
schedule have on families? -What impact did the program have on the community?

Parents, teachers, students and staff were all asked to assess’ the affect

.
\ . . " -

.‘of the.Sheridaniplan onﬁbuteof-school_activities. Five common questions were
 asked about home and school. These results are sunmarized in Table "30.

]

.oea
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Table 30
Staff, Student, Teacher and Parent Ratings?

of the Affect of the Four-Day Week
.on ‘Out-of-School Activities

Percent Rating Positive Affect -

I o

Staff Student = Teacher Parent -
Factor - ‘ ' n - $ n 3% ‘n % n 3
. - ‘ . b . . .

1. Time for you to to plan ~ - 71  82% 333 83% 53 77% 217 71%
and do things at home. ° ) e '

2. Time for you to complete . 73 70% 333 76% 53 70% 211 6l%

: schoolwork and prepare . . o, o e )
for class. ' ' ' ‘

3. Time for you to participate 71 - 63% 327 76% 53" 64% 209 66%
in the school's extra- ' : - . “
curricular activities. ’

4. Time for you to spend with’ 72 . 72% . 333 83% 53 ,68% 242 75%
your family and friends. : ) :

5. Time for you to parti-ipate 69  49% 323 0% 53 49% 210 613

in learning activities in
“the community.

Actoss the boatd between two—thlrds and four-flfths of the respondents
viewed the four-day week as hav1ng a positive ‘effect upon home activities,
"famlly relat10n§h1ps, exttacurrlcular school activities and Drenaratlon for .,

schoo;ﬂ From one-half to three~fifths also saw the schedule as prov1d1ng time

for community leazningﬂactiv1ties. '

4




Table 31

Friday Library Activities

. Programming for the School Year 1982-83
.\ | . o
. '. September '3 Films | . '
'I September £7 - FTeddy Bear" puppet show
October, 1 ‘ Filmg ®
October-ﬁé ' Halloween puppet show
| November 5 Filﬁs-(Thanksgiving)
November 19 | "Dinosaur® puppet;show
. December 2 ' Christmas puppet show
Detember® 17 Christmas films
January ‘7 Films
January 21 S "Horses" (real.and faﬁtasyl puppet show
February 4 Films .
February 18 St. Valéntine pﬁppet show - ‘
March 4~ - Films |
March 18 "Little'People; éuppet_show
=April-i ‘ Films (April Fools) |
Apri; 15 " Filme (Eastgr)
April 22 ‘ ‘Easter puppet showl
\ May 6 ‘ ' _. .Séﬁ"ballqons aloft

May 20. . Filus ' "

U




An effort was made. to exp9hd the availability of community'learning

activities through coordination wiﬁh the'YMCA, community education program
parks and recreation, library, and dommﬁnity college. For example,'library

Iactivities were scheduled each Friday as listed in Table 31.

Students, teachers andlpaﬂbnts were asked in their .respective surveYs to

assess the impact of the "free Fridays".upoh students. Table 32 offers the
o . L

results to these survey questions. ' o !

s

]

Table 22

‘

Student, Parent and Teacher Ratings of the Effect of
No School on Friday Upon Students Use of Time

Percent Rating Positive Affect

Students Parents Teachers

Factor s __n 3 n 8
1. Time for students to work ‘.- 334 818 . 216 66% No item
at home C ' '
2. Time for student to get a job 311 718 163 568 .47 89%
3. Time for studgnﬁs to, waste 259 258 166 168 45  20%

4. Time for students to get . 294 258 175 .17% 44  18%
into trouble = ° ’ . :

Teachers;. parentsﬂand’s£udenté é;l apparently viewed Ffidays aé an -
:additional "opportunityf fbf studeﬁts. Positiv; opportunities inC¢udeé
wd;kipg.atlgoﬁe.orﬁat a job. Négaéive opporﬁunities includedeastihg'éime and
'gebéing inﬁo trouble: Howe&eri an interview with the.Sheridan ééﬁhty Sheriff-
';evealed "no difference in the ihcidende of déiinduent behavior in the county

on Fridays."



Parents were also asked how the four-day week affected the home and

o

family., Eight-four percent of the 215 respondents said that it helped provide
time for dental doctor and other appointments. Fifty-four percent of the
parents said that it had no real effect upon the family schedule, while about

one-fourth felt that it helped and one-fifth hindered the family schedule.

o

" Most (69%) parents saw no real cost savings or burden resulting from the

schedule change, but 17 percent saw a aavings and 13 percent felt additional

costs. Sixtyffive percent of the 208 families ansvwering the question

indicated that the‘foua-daxfschedule experiment had a positive/effeCt upon

their opinion of the school district._

Student were, asked specifically what they did during Fridays. The major
activities, ‘listed in descending order of frequency, mentioned by secondary
students were:

1,  Worked at a job

2. 'Participated>in extracurricular school activities

-

3. °Worked at home

4. Relaxed | o .' _' o .
5;l.“Did homewor-k ‘ : . ¢
6. Went 1nto town or out of: town

7. Stayed home to do family activities

8. Spent time with friends | ,

9. Ran errands and appointments

10. Attended'college classes -

- ~ ) , .




.

. positive aspects of the use of Fridays.

first, if I had any.

‘The phrase, "productive member of the community" comes to’'mind when

students' actibities were reviewed. - Specific student comments 1nc1uded, "I

worked, either at home or at a job." "Well, I would ‘usually do my homework

If not, I worked and made money or just goofed around."

"I was either involved in sports or I was working for my father, which I know

)

helped a lot. And there were some Fridays where I just had a day off."

When parents were asked a similar question, they mentioned extracurricular
activities, community activities, errands and appointments, jobs, schoolwork

and sports activities. Also mentioned was family time together,'wbrk around

the house, daycare, nothing, and rest. Parents commented at length in

<

response to this question. Seventy-eight percent nf the 210 statements noted

Many of the negative comments were

mzde by families in which both parents worked and children were of elementary

age. A number of parents suggested that the school district should be

1

concerned with school time and learning, rather than oht;of-school time and
its benefit to families. | -

Teachers were also asked in the survey to rate the 1mpact of'the fbur-day
week on ?heir opportunity to expand educational activities for students and
the resultanb Ampact on students' use of time. Table 33 offers'a summary-of

the results.

i

R
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Table 33

. \ - I3
‘Teacher Ratings, of Educational Value of :
Out~of-~School Time Resulting from Four-Day Week o

L%

LN

Percent Rating Positive Effect’

Factor i . : . n ' $ "

1. Opportunity for you to ébnduct out-of~- - 52 38%
school learning activities for students '

2. Opportunity for you to meet and work 53 s 75%
with school staff

3. Opportunity for you to meet and work . 53 - 55%
with parents

4. Obportunity for you to provide special 52 : " 608
assistance to students

5. Opportunity for personai and profesSionél’ 53 L 72%
renewal to prevent burnout. . : :
. o _ : '
6. Opportunity for students to plan and do 51 82%
personally constructive activities

. Opportunity for students to completer - 50 . 70%
schoolwork and prepare for classes : : f

8. Opportunity tor Qtudénts to participate 53 ° : - 91%.
in the school's extracurricular activities

9. Opportunity for students to engage.in . 48 ; 048
community-based learning activities ' .

10. Opportunity for stddgnts‘to develop 52 o 88% - -
closer family relationships

=




Whilblggachers view the four-day week as an opportunigy for ;,students to
participate 1q éxtracurgicula: and community-based learning activities, only
38 percent of the teachers saw this as an Oppoféunity to conduct out-of-school
learning ackivities for students. However, most teachers did Yiew the new
schedule a: having enh&nced their opportunity to work with other teaching-
staff, to meet with parents, to engage in professional growth and to provide
special help for students Qhe;ln;eded. ‘ ; |

In summary, the fou:-d;y ;chool week re;ulted for the most part in very
productive Fridays for students and staff, A négative impact on the fahily

was observed where both parents wérked. Most parents reported a wide variety

of learning, social, family and wonk activities were accomplished.



[}

N. All in all, would the ocducational community encourage the continuation

or termination of the four-day school week model?

At the time this report was written, the District had returned to the
five-day school week schedule. A Wyoming Supreme Court ruling which
interprete” ... Aefinition of the required numbers of days of school operation
dictated .e District return to the five-day.schedule by May 1, 1983.
Nevertheless, the evaluation of the alternative school' schedule had provided
for student. staff, teacher and parent recommendations cbncerning the
contimnnation of the approach.

The surveys of each group included an item which asked thg respondent what
recommendations they would personally make to the School Board cqpcerniné
continuation of the four-day week. The results of the surveys are summarized
below in Table 34. . '

Table 34

Percent of Respondents Recommending:

Group n Contihue As Is ~ Continue with Modifications _Discontinue
Students 329 75% . 20% ' 5%
Teachers - -52 5% 38% 4%
Stagf 73 66% 23% . 11%
Parents 214 59% 12% 29%
TOTAL 668  68% T 19 YL 13
. . * . ;";.
\. Y : = » Il *
3 :“
1 - )
2] . >
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.

Table- 34 indicates that the majority-ofrall‘groups:favored the anroadh in

its current oonfrguratlon. While two-thlrds of the respondehts favored the :

approach; about one-flfth recommended cont1nuat10n w1th modlflcatlon. Only -

One in ten suggested term1natlon of the approach.. Parents were most cr1t1cal,

s

w1th nearly a th1rd suggesting that the four-day week be d1scontinued. No

significant difference was found between the oplnlons of elementary and
. ] . . . o . .

-
\ . s . ) o 4

'secondary teachers. _

.

The specific refinements to the Sheridan plan recommended by various

groups are summarized below: - , . L . T
\ - o . o ’ N ‘l..
 Teacher Comments o

P

‘Teachers were .primarily concerned with the delicate balance between
. ) - . : , o .
professional growth, student learning and teacher burnout. A representative

14

sample of comments reflects these opinions.

#rhe greatest d1v1dend to me as a classroom teacher has-
been to have my students present in class. When a student goes
i'nto an exam1natlon, having attended all the classes, they v
cannot help but feel much better than when they have m1ssed some
of the classes, Additionally, the regular teacher is superior
to a substitute which is requ1red~when coaches and teachers are
absent because of outside activities.

There were times in the past when outside act1v1t1es, ‘ . N

.. competing with scheduled classes, overwhelmed the classroom : e
activity.  Classes before a football game for exanmple.. We‘went
through' the motlons, nothing was accompllshed‘
- : We may only have four 4 . but they are productlve days,. -
we are dccomplishing our obJect‘ve-'we are doing our jobs as =
they should be done.” .

‘"The four-dayfweek has been a. tremendous 'shot in the arm' to me’
-professionally and personally both for the ‘additional planning d ,
‘and’ assessment’ t1me for my curr1culum and the additional time. - - . ' N
with my own grcw1ng, expaqglng famlly. ‘I feel I am a more : .
effective and affectlve te&cher, husband and father as a result e :
-, of.the additional day each week to. use in all of those areas "o P
. _ ' / & L
: "It seems, unfalr to Judge the merits of a totally new concept in - :
only one yedr. .Change is such’ a traumatic experience for all of ,
us. I believe that at least: 2 years are needed to glve a more ' FER
obJectlve, long - range perspectlve evaluatlon., . :




"(1) Inservice training needs improving. I learned and used a . i
great deal of ‘the inservice training but ‘I know some teachers - Y
" would like training that is more directed to their speclfic ) oo
. study areas-ulmprovements are being planned for. next-.year. (2) o N
More time to be in our classroom for planning during the extra
Fridays." ' - ¢

"There were too extensive demands on.teachers at. the‘beginning
.of the year and it is hard to recover enthusiasm and energy—-if S
at all. We-need more prep time and time for ourselves’ in the .
middle of the day, if we are to be creative, relaxed, teachers to
 implement all the new programs and do the best for the kids."
..."if modifications are not made to lessen the exhaustion of
the teachers and increase the learning of Fridays, I.would
strongly recommend returning to the five day week."
o : ' 1¥
- - Student's Comments ~ ' A

fi ) e ¢

Students were 0verwhelmingly positiveﬂ Concerns'about'the four—day week-
)

. primarily focused upon vary1ng the learning situation to reduce boredom during

long class periods.~ Opinions were evenly d1v1ded in favor of a six period or

"seven period high school. schedule. Longer lunch:perlods were.suggested.; A

representative sample of comments follow.

)

. "As a student I feel the changes are minor but necessary. (
Things such as a lerigthened,amount of time to get to class and
eat lunch would both ‘be needed changes to allow the, plan to
continue smoothly.

"Cut out tW1g which is for 20 minutes and have a longer lunch
and more -time between the the bells to get to class. Have more
' t1me to do your.homework in class. @ ‘ - o
"The 4-day week is great. 1 would not. be able to go back to a
5-day .week. The 4-day week has given me more time in class to
- get extra help and get my homework dohe ." . . B

FRR . . . Al
. . . . .

"It never hurts to try something new." : B

-

"Reorganlze classes so all of . the real important ones are taken
in the morning. With a longor school day, students tend to ti
more easily. : ‘ . . . _ T

%

‘"The four—day week is good because °tudent5 ‘have more time to
€inish their assigments 'in class, tharefore they have more free - .
“time to spend with their families and friends, and school AT

'_activ1ties. o : - S e o
- - _ o i R




. . . . .
- "It 18 much easler for me to come to schocl for 4 Aays: than the . .
5., I'm'xarely absent, and I fipd I don't get as bogged down
- with school. I feel I am learning just as much.if not more this
year than last year. R . .

¢

() Allcws time on weekends for 'a job. (2) Actually get more
hours of learning 1n—with no complaints from kids. - (3) Allows
. the subject matter to be taught in mbre detail Discussion time
=-has\grea;ly increased. T

_ . . » .

"I beljeve out of all my years in high school thia.year went the
smoothest ‘and I learned the most. I didn't miss too much school
because sports were on Fridays so I stayed caught up with

_classes.‘ S , S T Co

Staff Comments L.

L1 - s

c

Staff-comments Were'positive._ Suggestions generally dealt with minor

scheduling changes to school activ1ties durtng the/dayl 1nc1ud1ng the snack

- -

broak and inservice. Representativa comments. are- presented below:

"I feel the students, asxwell as. the staff have benefited from
the new 4—day week. If there is not at. least one more year with -
thxs schedule, I- feel we cannot possibly evaluate whether this

has been a beneficial uhange or not " ;

. "I fi l that ih my case, I am: tryxng to do five days worth of
 work in four days. The time off is great, but as for doing my
job; I can't keep bp. I can‘t'give a* clear reasonwfor this, I -
feel. if 1I.didn't have so much recess- duty, I could get my work’
done. I can't blame this on the four-day week _but“because. '
recess duty and alternative scheduling have c01nc1ded this year,

I feel it's best o go backﬁgo traditional scheduling._

N,

« "The Friday inserv1ce days were poorly handled : I was
under the 1mpressidh that at least one of those Fridays a. month
would bé for time to work in the. classroom and . Schedule .

;.meetings. We have béen given very little time: to plan ‘and-.
. - develop ‘our  programs - during those:- Fridays.- In: my op1nion this -
. has had a bad effect on our perception of*the four—day week. .
I would like to use the Fridays to develop our own''. .
. currioulum, talk with teachers, schedule meetings and. coordinate
our special education programs with the regular classroom .
' steachers. = . . , .y
e .~ Mass inservices and. building inclusion exercises are ‘a
: waste of time for me. R : " . T

""I believJ it. has had excellent changes on the whole staff.
_* . Would like to see 1n-serv1ce days and some personal time for
.reports included L : : S




"After being very deeply involved with the four-day week T L e
for several months now, I am convinced that’ is does work very ¥ v
well. . I must admit that at first I was somewhat skeptical; as
were . many of the teachers, but thé merit of. the alterhative
scheduling - has been proven to me. A very large majority of the
staff and. students are enthusiastic regarding the fouf-day week
° and therefore are accomplishing more. : .
I think that we are definitely improving the quality of L o
education for the students at the Junior-senior high school BE)
‘< level.
The scheduling may “have to be modified as necessary but : Vo _
. basically it needs no, extensive changes at the present time. A 3

"Overall I think thé’kids are, getting a. better education with
_the\ four-day week. They ‘have longer time blocks to get work

e\ in School. These“who don't get their work done in school
“on' the, four—-day week, -probably wouldn't get it done on a:
five--ay week either.. The four-day week is probably saving' the .
_ » rict money. I think the four-day week will only be ‘as: .good s
. as the parents znd teachers make it. I for oné&, really Iike it~

. and would like to see another year of it." ‘ -

Parent Comments C : ’ :
~ . A \ R N - R
Parental opinion was divided concerning the four—day week. Comments"

seemed to be evenly ba’anced on a variety of issues, including the School

6’ board's uecisicn to try. the new schedule, the State Supreme Cougt ruling, ‘.

student absenteeism, student achievement, home activities, the val e of ‘.

education, fatigue and the quality of staff. Few specific recommendations
‘were offered ﬁor modiﬁying the program. Representative comments follqw

" "We: were somewhat resistant to the 4-da‘ week at first, and. (it) \\
seemed tough/on the - younger: kids-~but after Kids adjusted to the : \\
" long days--have enjoyed it!!  Family has enjoyed the-3 day *
,weekend. Biggest concern: The children's academic education!!”
. / " .” e -
,”Feel the 4—day week should be continued =1o) that it>can be
adequately evaluated. Don't believe it is fair to any, program
- not- to give it 2 years! This ist’ year was a naw experience for
- all concerned and’ there were many"bugs' to be 'ironed out' and-
,"adjustments to be made (on ‘students, teachers & parents parts,
* curriculum changes etc.). I feel by the 2nd - year the: program
~would. be running more smoothly and thus a more fair and g’iequate

evaluation could be made of the benefits or- disadvantage

.

’




- very expensive and children get bored "o Y. -

very- important—-£for- exaniple:. previously on- Fridays -many- ~»~.upwr--f---

~‘and medical and- dental anpointments without" being. absent from
- school. We also feel: that' the teachers: are utilizing ‘their”

"classes. ‘We' hope that: the District also is experiencing
~cons1derable monetary :savings. ' W
: continuatlon of the 4—day week. N

oy

"We had more time together as a family. Were able to schedule * I
doctor and dental appointments without missing school.  Found ‘ Ca

‘the children did as well in‘their studies and 1ooked forward to

the extra free day. I am very enthusiastic about this program.u

. "Don't care which system ‘but feel the District moved into‘this -

too soon. More-.ime at -PR 1ével wogld have made. believers of o : e
more patrons and caused less friction." : ;

"My children liked the four-day week, and seemed to do very well - I

in. school. By Thursday they were tired, but by Monday, they. ' ' o

were ready to go again." o ‘ , o
) ' - ’ » ‘r

“I am basically undecided.” .The children liRe~A days and when I :

can take Fridays off I like being ‘with them., I think they are.

learning what they should in class but they are young .and long

days tire® them out. When I have +o wvork Fridays a babysitter is .

. r-‘rm ' s
"y commend the District for stepping out and ‘trying’ the plan.’ I -
was_skeptical about the plan to begin with, but it turned out

very benéfic¢ial to my 3 children'and our 5hole family. They . * . , :
received a good education and were able to spend more time as a *° -

.family.".

"We like the 4-day week primarily because of out-of-school '
activities and more time together as family. Also helpful is
availability of help more at home and yet complete the
academics. If harder‘classes--science; math, :languages--could
be scheduled for mornings and lighter ones--P.E., -study hall,

‘bapd, etc.-- --scheduled for afternoons, it would improve students . ', : _#{

accomplishments. ' . . K L ‘ : S

"If a child is used to a four-day school week during their

school years and suddenly upon.graduation he or she is-a member S

of a 5-day work week, how much productidn can one get from him
or her on the 5th’ day???? Please don't’ experiment on our kids,
They don't need to be the guinea pigst"® -

"We feel that the continuity of education that is received is

students would be absent-due to various school-related events. :
This resulted in the disruption of a lot° of. classes because of
absenteeism. This problem-has been almost completely eliminated C‘/
with the- 4-day week. Also, it's not so d1fficult for: students
to take part in these act1v1t1es and still ma1ntain their -
academic studies. - There is also time to plan for: family trips-.

extra time very well’ w1th 1n—service ‘days and preparation for‘ SR

sincerely hope’ for the g



-— ‘b

s "‘l." ) a ' A . " ‘. .
y "It takes.at least five days to learn at. school What ‘was good _
jﬂg?-~enoughlfonuhs, is good for our cﬂlldren. . S : g

¥ * ¢ S
"t m1 pelieve the four-day week is’ more tiring due to the longer . .
-days, especially the younger kids: It also makes it hard on . . o g
couples wnere‘both.paren s work." . . . ) '

B N ' N .
\ : . o
. .

"I guess the quéstion is 'moot' becadse of “the Supreme Court
decision bui I felt it was an excellent .step in the attemptto
improve our whlldren's education--I sincerely hope the school
district seeks legislative approval and continues this program.”
I . ‘
"Hasn't seemed to be a darge difference as far, as educational '

L quality and has lessened the absentee rate for: sports activ1t1es ! -,
‘ " which has-béen a great improvement where my children are ‘ JECEY

involved." . #,

4

i

"The extra time off is nice to have. . I have more time to do
things with my chﬁtﬂren.” ce '

"One of the goals of the new curr}culum was for more. literary .
writing--haven't seen too much evidence, of this.‘(thus, :

“  childrens' writing, spelling and sentence structure lacks
because of it). Extracurricular activities and learning
'experiences offered on Fridays (besides sports) have been very
excellent.” . C o L

"The only th1ng I dee wrbng Wlth €he four-day week is that - kids .
“need all of the non-interrupted train of thought 'they can get
and four .days on .and three days off is not good,’ especially*for

y slower students.” . . ) o

¥y -

"My ﬁusband andTI both work and prefer the five-day week. The_‘ .~§
four-day week is not beneficial to our family." - N

W  "Phe children I have vary.from 6 years to 1l to'l5 years old.
Of the three the only child I've noticed getting tired is my o -
youngest. "She recuperates by Saturday and is reddy to go again~s
Monday. It's .Seen much easier, getting my ‘eleven year old boy up /

- four days a week than it ever was five days 1 week. We've z ©
enjoyed the four-day. week." :

.
‘w . @

"I really like the four-day week but there are probably some
areas that could be improved on that I don't know about. I
believe kids can adapt better depending op the parents
-attitude. The important thing is that the students get”a good
‘education and I belleve they can on a four-day week Just as well
« as flve days." . W“- : . S
‘another state. - 'Yes, we had qualms, Qut it

"We moved here from’

has proven -to ‘be an excellent program. Our children have L
1mproved in grades, attltudﬁs, enthus1asm, and relaticns ithbe
hame. . . .




"My children love the four-day week. I have mixed
feelings--great for high school .student and their
‘extracurcicular activities--Fridays were well used. For
elementary pupil--tired, sick more than ever before, hates
school, wastes Fridays as far as worthwhile projects--needs less
_pressure and lighter load at school. Another chlld‘will start
next year. Too long a day for a very small chlld.

"It is guod to schedule extra activities on aﬂfull day such as
Friday st the children have time to prepare themselves for them."

"Have teachers available at least one Friday a month for special
00n£erences for parents who request it."

"I feel-that~sfnce our normal work week is based on a‘'five-day
40 hour week we shguld expect the same from our students.
Otherwise they are going to leave the school expecting a
fourrday work week and will in all probability be diseppointed.
Sometimes traditions are best.” _

"The people in this District ‘would have been much more receptive
of the idea of four-day week if it had not been rushed into.

How is it possible to evaluate this schedule, whéen you have no
data about the conventional schedule? If it is proven that -
academic four~day week is advantageous, then ve would support
the schedule and gladlyd' However,-we are very dubious about the
academi& advantages. When questioned; high school students told
us they like it, because they got their homework done in class.
Is this ah improvement in academics? We have a lst grader and.a
3rd grader. It is impossible for us to judge whether the
four-day schedule iv to their advantage academically or not."

“0verall, an improvement. ‘

"I am.sure there were changes that after .one year with the
program would have been needed. I wondered -about the 1lst and

' 2nd graders~--par.icularly the ones-.that rode buses. This might
. 'have been too long a day for them. Perhaps they would have
needed a modified schedule.. ‘ :

. PIf possible, would like to see additional buses running to
shorten some of the longer bus routes. My children also miss ,
the help .of 'teachers aides' they had:a few years back. Our two

1children are very happy w1th the four-day school.” Y J"

"I am answering this .on April 20th and am disappointed in the
Supreme Court Decision. - As ‘far as -my family was. concerned the
four—day week worked and because of sports, doctor and dentist
and orthodontist appointmentslmy children were in school more °
th?n they have been in the last 14 years in this District.

-




’

\While most- segments of the' educational community--parents, students,

L4 . . 2 .

teachers and staff-—ggvored the four-day alternative school schedule, their
'specific opinions were highly po}a:ized. Pew individuals-had a neutral
opinion of the epproach; Many of the comments¢ soth pfo“and con, reflett
‘pefsonal values about education and the family. Such vélues are persistent.
As a zesult of the four-day school week, members of the educational cmmmunity
greatly increased their awareness of the values and attitudes which they hold:
true. The net effect was one of_focusing the community on ‘an issue." The
value and quality of education in Sheridan COunt9 should benefit from this

' scrutiny and support for years. to come.




L III. .

CONCLUDING REMARKS - -

- by " ¢

A change to a school district as radical as a four-day week schedule is

bound to have fur reaching effects. The purpose of the evaluation was;ko

systematically identify the prébable areaéﬂof lispact and to objedtively assess

lthehchanges which‘}esulied. The evaluation ‘s constrained by the yack oq
comparative data from the previous year in_some areas,lthe %imitaéions_of;
éxp;cﬁinénéhanges in academic achievement withinqa‘single year and tRw
collection of'épin;on information after the State Supreme Court ruling.
However, tﬂg information which has been gained ;heds a great deal of light on
both the school district and the‘four-day school week. The conclusions of thé'
eQaluation are listed below: - A ' .‘ | -

1. 'The school district currently Q;o?idés a quality education for its

students. Standardized achievement tests reveal that students are

performing above the national average in,ail graée levels and major
§ aﬁadeﬁic areas.‘ In addition, students hoid a favo;ablé atﬁituée;
;:owar.d school . e : _ .
_2. A four;day scho&l week alternative schedule was implemented by the
. ._"District during'the 1982-83 schooi year essentialij as planned. The
R : :

_ﬂ%ﬁ“‘one major exception was the return to the five-day week after the

"
'

":‘ » . N ) . \ ’ ' .
"¢ State Supreme Court ruling. . . -’/ :

. . a8’ . ) . _ . \
3. The new approach” sparked a’great deal of professional renewal

activities, both as staff inservice and curriculum development.
Teachers made an effort to apply these.prbfeSSional develdpment

activites in their classrooms and buildings. Most felt that real,

lasting\improvements had“béen made.

87

]

R




'd. The findings suggest that'the fouriday‘weoh had a positivefeffect
upon the quality and quantity of student learning time: Classroom .
disruptions were minimized by eliminating extracurriular activitiea
: during the.academic day.’ The efficiency of ' instrﬂctional time was’ .”
enhanced, although fatigue was identified as a limitation..
5. Student attendance was not affected by the four-day wiek.

6. Results suggest that the quality of instruction ﬁas improved by the o

PR K
four-day week and teacher inservicé S _ . -
7. Any instructional improvements .made by the District.did not result in ., -
' -~ ' i

v
Ve

improved student achievement. 'Either the approach had. no effect or

there was not ample time to realize academic gains within a single . '

’ w
year. e

]
:

8. Student's attitude toward school was at least as positive as those of
, students in a comparable disttict. In,some cases their feelings were ' ‘wy

more positive thah their oounterparts;'

’

c?. The approach did not appear to have a negative'effectsupon services

* to handicapped'chfldren.
10. The approach did not"appear to have a negative effect upon the job

performance of school staff, While enthusiasm was generated by. the

_ new schedule, fatigue was noted as' a limitation. - e

” L)

11, The startup costs associated with the new approach were likely ) '

off-set'by‘savings in general operating costs.

12, The community impact was split. Secondary students engaged in a wide‘

range of productive activities on Fridays. Most parents saw Fridays'“ﬁ“-
as positive opportunities for family activities.' Families where both

Y

parents uere working and the children were~ of elementary age tended

. n o to view the four-day week in a negative light.

!
>




13. The majority of studenta,,teachoru,'etafr and perenta'advooated the

'four-day s)hool week plan as had been enacted by the District,
-14{ The most apparent effect‘of the approach was the generation of
interest, enthusiasm and support for quality schopling on the™part of

all segnents of the'educational community--parente,;teaohers,
stﬁdents.and agministrators, alike. Regardless of any other aspect °
ofxthe.progrem, the effect:of generatiné this dggree‘or support for '
the' school system is a very positive outcome. ' ’

15, While the findings hint at benefits to be realized from the Sheridan ‘

plan, neithen positive nor . negative outcomes in student achievement

R could be shown. A single year 'of Operation was not sufficient to

/7 h clearly déemonstrate any substantial megéurable.difference. Yet, if

-
3

the'four-day,schedule results in no apparent deleterious effect and,

4 at the same time provides an opportunity for instructional
improvement, the experiment woold seem worth continuing. . To discard
a potentially valuable péactioe as ineffective, without the
i opporthnity to thoroughly test out the idea, is indeed a waste o§
\ time, energy and enthusiasm. Unfortunately, the school district vas
| ; not in a;position to continue the fodr-day.week into the 1983-84 - *-
. | school year. It is only hoped that sohools will have an'opportunity
to henefit‘from this effort to pioneer .improvements in the quality of
education.‘ i | Hu~: . | \
s | . ' ' .. ) . |
L ' END OF REPORT '
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APPENDIX A ‘f/;>'35( e

Classroom observatlon Schedule ;‘ﬂf S *"Q“ -
3 a Student On Task/Off Task Chart LT e e

\xw ' . o Random Sample of 35 Classrooms* f*fi’j fi: R

The purpose of thls act1v1ty is to record students who are on-task ;Q”

- . -

«

or off-task dur1ng the 1nterval of lnstructlon that is be1ng observed ‘;f5~fﬂ“-

=
-

(—\A seatlng chart is. completed dur1ng at least two separate segments's

of*tlme wrthln the SOfmlnute perlod of your obseryatlon; 3&he.most typical. = h
way to conduct the observation would be to'begin"the'obsei;?}ioh with a

»classroom sweep of studeﬁt«on-task/off-task behaviorsé After, the sweep,

neglm complet1ng the CLASSROOM RATING SCALES of the teacher s behav1ors., °
Conclude the observat;on perlod w1th‘% final classroom sweep on student

B - - : . o H
on-task/offftask behaviors. If you have suff1c1ent tlme, more than two

..g‘~ . .
— . .

classroom sweeps of sLudent §,§k behav1ors may be conducted=;ﬁHoWever,
. ‘ ‘ "f""“‘

for the purposes of. the" evaluau&gn deslgn, please conduct at least two -
.. -/ . . T o v;_?..q
sweeps for~each observatlon;perlod. §a ' . -

KR o Al

x > - S
: The results-of - each classroom sweep are recorded in code on a*seatlng

’ﬁhart At the top of'each chart,.the acV;v1ty that is occurrlng-should

-

4be5recorded. For example, "teacher g'v1n -1nstructlon from the chalkboard "

_or' students readlng sllently,f or "students read1ng aloud " ‘After -

-

enter1ng a coded symbol on the seatlng chart, make a- slash mark to help

v cLe

the evaluator d1st1ngu1sh one sweep from anotheﬂ.- On the sample seat1ng

.

chart on. the follow1ng page, the number of slash marks and coded symbo'

1nd1cate that ‘three, sweeps Were made dur1ng the observatlon Perlod‘j}j

“In classrooms where the students are mov1§g about for varlous

tasks 1t is 1mportant to label the boxes on- the seat1ng ch”rt so that-

the sane student If you do not know or care to use the names of the

students to label the boxes, 1t is suff1c1ent to use. numbersfor alphabet1ca1
’ s ‘ - SRR “Tf

o

letters, such as 1n1t1als." N Jfij o




- .. . ’: o 9: _ _'4--.
. "“ . N - , R AR Lo o o
. L - L A T e TN
TP . L . A P RN
¢ TImmediately after the period sté%ts, the observer scans the room - . . . - 7.0 7=
. ’going clockwise.. -Any student who is observed to be talking to ancther . . - L

/ '. ’ . . . X . o . . R ® - N E o
. .student will be marked with an "S": for Socializing, in the.b6§ under the . D L
students’ label.. Any student who was observed to be uninyolved in the o : T

teacher's:éxpécted aétivit&, for example, stafing out the Winaoy, out of

'Eheir'seat, will be marked with a "U" for Uninvelved. Uninvolved means '
the student is not speaking to -another student but is ‘cleaxly not involved

© 3

with the lesson at hand, A student‘whb.is waiting?for assistarce Qill be. .   ;§

-

coded with a "W", for Waiting.-
A summary of the percent of students off-taék can be found by using

the féllowing_fofmula:

v;vThe sum of the number of students off-task for each observation

The number of-stﬁQentS' x . The number .of observations
- For ‘example: c L o .

In a c§g55room Qf‘ﬁhinty,students, lb'bbsérvations were made. In the

-
’ .

first observation,'2_studenté were observed to-be'bff-task;'in the
. . % ‘

»n

: . ) : B, . o
second observation, 4 students were off-task,. third = 3 students,
fourth = 5, Fifth = 3, sixth = 1, seventh = 2; eight = 4, ninth = 7,

and the tenth time, 6 students were'off task. "
.. Using these figures,‘we obtain the fo;léyiﬁg equation: ., -

-

24+4+3+5+3+1+2+4+7+6=37=12.3
. 30 x 10 ‘ ' =300

- Thps;bwe have'fouﬁd_tﬁat 12.3 percent of the students were off-task

A during this perio&. ‘Subtracting this number from 100 will, -of course, ’

give us the percentage of students on-task.
L) .
. | . !
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1

NOTE: I the classréom éeating takes a different form than the‘séatihg
.‘-‘ P ‘ . ) . . . . .

char¥;-for example, tables in ‘a horseshoe foxmayion”instéad'éf desks, " -

" then the seating chart should be corteéted to conform fg‘the.écpual - S

/ CIéssroom'arrangement'by crossing qﬁ;_non-existent‘seatsion'the chart, )
[ - : ’ o ) T~ i ! . =y S _'--"' .
The,ihpo;tant‘;hing is to et each §§hden£'s name ‘in the right place on %
the seating chart. o . - 'y _ S

. - N \ e ’ a >
, ) . ‘/'7’ . LI
/ \... L] ) -
. ~—— . ¢ -

...Adapted from Stallings Teaching and Learning Institute

. - . . .
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.
. » L -
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‘-Act1v1ty #l

BCt;V1FY ﬁ2=- i 
'i\g (Front 6E-Classroom) s
o {‘ v ._ 7 ~ - k?
S . ] ..
_ #1 - #2 - #3 . . :“#4 L
slolo - |slofe ofefe | - |efufu
: A — L . AR
. 4 | /#éfﬁ{_. w7 T
S e . - . . T
solo | [alo | [selo | [sklo
g0 ”¥f8§f\ #11 3 #12:>i o
| sls]o ofufo | olv |5 %*?"o./é /,,__t&; |
#3 . - #15 ‘:#ié' | |
sdo slo Selo slolo

';INsTRbéTIst~'

CODES.

*l.'vFlll in students' names 1n seats. s = Soclalizing

2. Fill-in date, activity & time. _ S U. = Uninvolved . v

3. Complete a coding every 5. mlnutes . 'w}= Wa1t1ng for assistance

4.  Use one form for two. codings- (first: 0'=0On Task (Engaged)
black ink, second time: red ink).’ : , N -

)




Aruitoxt provided by Eric

SK SEATING. CHART !

- Activity #1 _
- Activity #2
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chool board dec1de

*QQT e Student Survey

how th four—day school

- ' . - ,,'

you do when you are not 1n school.. The f1na1 part lets you comment and

-

ERIC

Aruitoxt provided by Eric



‘.The School Program

» 1A school program 1ncludes what is: taught, how well 1t 1s taught and how,."ﬁ

'vmuch you: “have learned

.
.

circle the effects which the new
Eour-day school. week has had .
upon the follow1ng.

Very Good . {f'ﬁ

81ightIY;Geod]f“:'%j

Notguuch_bifferencel

P

Slightly Bad .

Very Bad = .-

'fDonftﬁxnow[ ;**’g[ﬂ

_ - This" section looks at ‘the’ good, bad, ‘or: unknown
: ‘effect of the ipur—day school week schedule on. ‘the school program.
-about the classes 1n wh1ch your were enrolled th1s year.;i, :

Thlnk

‘| comments -

’

l. Classes cover enough mater;al.

f.f A ot can be learned in the’

classes.

There is time for the class to
focus qh detalls.,

Both slow and fast students can
learn om the classes.

ssons flow smoothly from
day to day. ‘

The teacher uses . a variety of
d1fferent act1v1t1es in class.

. Fleld trlns ‘and other out-of—
3 school activities are
sometlmes used.

'I' can” remember ‘the key p01nts
: of the lessons.:

éo ’
;70;'
.~1_.

8

The amount of homework 1s 0 K.

There 1s enough t1me to cover
each lessOn.;. :

.2. I can actlvely part1c1pate 1n

class.jgﬂf,_

T‘Students and teachers aren g
absent.,5”' ; .

Ld; c1asses are not disrupted byjﬂj

I che to class ready to learn.‘

+2
+2

+2

42

+2

+2

42

42

32

+2.

A '+"2°‘

42

students going in and out.i B R

LS. -.The: teacher and students getif
' t1red 1n class.-
There 's time for special

6.
READ activi*ies and’ makeup*work'

+2

41|

1|

+1

+1

‘41|
“+1f
al-
+1f

:;l'”
-

41

2

o




P T R 3 S R S
- I1. {Out-of~5chool Kchig;ties P EE AR o - L

faj:ﬁ& -Another effect of the four-day school week alternatlve schedule is R
‘ to change the time which we have away’ from school., This’ sectxon asks R

you to rate and comment upon -the effects of the new schedule upon

your out-of-qchool act1vxt1es.

;)

s - . ' "0,

shtly Bad

four-day school week has hag -
upon the followlng- ’

ceed
pesd

Circle the effects which the newd ' 34'
SEIER

Fot Much Difference ‘f

Slightly Good - -

‘pon't Know.

Ave}yjaad::nt*

Commentsq

w0 RESIES

S Tlme for you to plan and do >{;2' +1. 10
; thlngs at home. ‘ PR A PR Y ES :
20 Time for you to cemplete Lo 2 |41 O fmY =2 : -
‘ “schoolwork and prepare - . s b -
. for'élass. )

"\.‘

. . : ) v . ‘ f}- - . . , ,’ ) - . k '."."i ) - . ' g N
- -3. Time for you to parézcz;atefﬁi.; +2 1+1 10 [-1-}~2 fg; : o L
©...in the school's extra- ..~ | .. | fopEi] S L
currlculum act1v1t1es.l

Ty -

A, 'Time'for you to participate ' ‘+2 +1°|10 |-1 |-2 .01 a3
+ in learning activities; = N B Y R R o
in the conmunlty. . 4 . 1 _ -

i

5. .Time for you ‘to spend with . | +2 |+1.|0 |-1 |=2 2 | ‘~: e

.. your famlly and friends.

' 6. ‘Timejfor you to wbrk at home. 711521 +1 |0 t=1 |-2| 2 L '
i Te Tiﬁe for you to get a job, +2 +1_ G -1‘ <2172 1 o
8. Time for students to get in- +#2 |+1 |0 [-1 |~2] 2. B ’f S
“trouble. - . T -

9. Time for students to,waSte.u | fo,#i 0 |-1 fz"?‘
T R |




I1I. Your Conclu51ons About the Fcur-qu Week

- o . . . -

R The flnal part of the\survey deals wlth your overall oplnlons about

the four-day school week. o . ' e T S S

: l} You have now tried:the'four4dey'school week"schedule for nearly : o “}f
a year. Based upon your own experiences with this new schedule, °
. . . ) . " . . . . . . ,:
i what would you recommend to the Sheridan County School District
Number Orie West Board (eheok one) : ) ’
: TJ a) Dpiscontinue the four-day school_week schedule v T
: for the reasons bélow and return to the T . -
' regular schedule. ’
[ br Continue”the’four-day school week schedule as
' currently deSigned»for the reasons below." :
s o "[::] c) Continue with modlflcatlons the four-day“school

week schedule with. the changes noted below.

o
Comments:

2. ,What;did'you‘usually.do on Fridays this_year?

.




APPENDIX c

I - ' Teacher Survey SRR . on , SR
' Sheridan County School District Number one west a _
.5 ,' c Alternative School Schedule EEL R S

1

e o .”_ o . TeacherQSurvey ;—‘1 jii

"v- L Census of aiys 60 Teachers, 55 returned (92%)

' : During the 1982-83 school year, the District has tried a new way Q’o. i

= .

- of conducting classes. Instead of having school five days each week, longer-.c
. classes‘are taught four days each week - with Fridays to be used for students .
extracurricular activities, parent-teacher conferences and teacher inservice.
It is hoped that this new schedule would improve the quality of education‘
.for students. The puﬁpose of thi; survey is ‘o collect your ideas and T~i »
br opinions to help determine if the four day school week schedule has or has,::i"‘i
”‘i not improved ‘the quality of‘education.~ While your individual responses

L will remain anonymous‘ results of the survey and other information will be

JprOVided to school board members to help them decide whether or not to

3 continue this new schedule.

The teacher survey consists of four major sections. The first section'.

o deals with the relative influence of the four day school week upon the quality

~

T of the District's educational program, including curriculum. instruction

and learning environment. The second sectioﬁ\focuses upon the effects of .

the new schedule upon staff performances‘ The third section deals with the . m'kv';/

impact of the four day school week on Out-of-school activities. The final
£

section provides for overall comments and suggestions concerning the four

félday school week alternative schedule.

A Ceeio s

Place your completed survey in the" envelope ‘marked TLACHER
'SURVEYS located at the school’ Offlce reception area. ‘Please

v L return the: survey no 1ater than April 13. - ‘Thank you for your
o . cooperation. : SRR -




I. 'The District's Educational Program -

. f 'An éducational program of a géhool can generally be viewed as consisting

of ”drriculum (goals; materials and evaluation), instruction (teaching .
T techniques) and the learning environment (time,}§ class 81ze, facilities). .
-+ ~ This. segtion explores the p081t1ve, negatlve or known effacts of ' the .
- four-day school week schedule on these educadtional factors. ' Consider
" the classes which you currently teach. o ‘ '{ . .
- - ’ . 8 , v a
8], [4 b |
: ’ dle 9o a |9
“wls (&85 “olg
’ 1915 1818 19 |a
v ola |Elw. o |O
g >ln o > :
5 18 (8|2 |58 :
' o : = L S
a > IS > | o
[o I M| ~ |~ ;
Clrcle the degree to whlch the * “leblf|ED LR &
new four-day school week ol Bt Bl Rl Soll DY B !
schedule has had a: L |aE|Z |@3a | S [2 | comments
. 1. curriculum scope covers enough +2°|+1 10 -1 [-2 }|?
material. . '
-'2. Curriculum quality enables +2|+1]of-1-}-2|?
‘ students to learn effectively. '
3. Curriculum intensity provides |+2 ‘w1 lo|-1 |-2 ]2 o
" "enough focus on detail. ' I - . g _ -
4. Curriculum flexibility allows " |+2 |+1°|0|-1 |-2 ? .
‘for different student '
learning levels and styles.. , -
5. Curriculum cdntinuify enables +2|+1 |0} -1 |-2]72. "
students to smoothly progress
through the material. 1 v
6. & variety of different'leafning +2|+1] 0} -1 |-2}7? b
activities are used. Sl ' ' .
‘7. In-school and'dut-of-school +2 | +1| 0] -1 =22 ' s
learning activities are ' ‘
appropriately balanced. S . .
8. Instruction provides for long- +2]+11o0 =1 }=-2]7?7-
term student retention. - Ve
‘9, Instructlon prov1des for an +21 +lj0f -1 1-2] 72| - -
appropriate amount . of home-' ' 1
work. S ‘ , . 1 _
10. Teachers and students come to 2| +1| o] -1 |-2{ 2| ' . B O
" . class adequately prepared. _ : S ' ’
11. Enough learning time is A +2| +1] of -1 |-2{ 2
© provided. ' ‘




e loy

" The Disériét's Educational Program 7-Cont'd

0 < .
i e

° J

Circle the degree to which the
new four-day school week -
schedule has had a:

) -

g .
) il &
8} G4 WL
.Q ] . (4]
Wy Q . [} ol
wils> lal> |w
B (et JO A ]
“telale
AEAHERE
218 [« |8 |3
2la j2)=.|¥
-l |°* oo [
B ISR
O [~ i e .
& jYvolwlow =z

Jevolmu |2

> oolo |oo |
R et Il el I
>Slun|z |lur | S

Not Sure/No Opinion

Comments

12.

13.
14.

‘15,

le.

° '

Students actively paiticipate
in learning.activities.

' Absenteeism is minimized.
Disruption of learning time
is mirimized. - X
Fatigue of students and
teachers is minimized.

Opportunities are providedl
for' enrichment and
makeup york.

.

+2|+1]0 =1 |-2
{#2]+1 o |-1 |-2

+2 {410 |-1 |-2

+2 |+1]0 -1 |=-2

v
o
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I1. sStaff Performance

.
v

Our work as educators inciudes a wide range of instructional and
support tasks which ve mugt accomplish.: ’This section explores the
. effccts of the four-day school week scheduIe on our abili,ty to
' accomplish our work in a quality, consisté‘?it apd timely manner.

Consider the work which you currently perf'o .as a’teacher.. N
L3N -7 * “ ' )
. 8 ;
: - - s
: 91 49 181§
] . ¢ ) Q 1o Ud fomt -
. wis> |ai> w ie
- W~ |O |~ W |-
& &
oln |2 |8 o |&
>.|n > >
“lo |w - lo
Ola |ol= w1z .
) - -l z oI\
. . w oIS | o o (¢
[o] - =B Ll g .
Circle the degree to which the alEBIBIERI= |3
new four~day school week Tlo3ls 18I le -
- schedule has had a: 2IaBl2 g ]2 |2 | comments
1. Accomplishing routine tasks in [+2]+1|o]| -1]-2] 2
a timely manner. ' _ 1 f )
AN Accomplishing routine tasks +20+1 o] -1}-2]>
. in a quality manner. L " ' ‘
3. Planning‘for tasks to be - +2]+1 0] -1}-2}17? ¢
accomplished. . : '
v 4, Usmg your time effectively./ +2j+1 O] -1 §=~-277?
5. Doing followup on your work. _ |+2 +1{0] -1}-2
6. Working 'with other staff +2{+1.]0] ~-1]=2]7?
» members. = . '
7. Accomplishing special. tasks N +2p+l O] =1 |=-2] ?
as they are needed. - -
8. Maintaining a sense of . jr2 ]+l o1 ]-2] 2 B
accomplishment and fnterest . g
in your job. R .
9. Trying new ways of +2|+1jof~1t-2]2]
. accompl:.shing your work. . : ‘ . ’
10. Comihg to work with a sense +2 1+l jo| -1]-2]2 .
" . of enthusiasm. , S N -1 "
ll. Having enough time to'do all +2 3+1 jO ) -1 |-2]7?
v of your work well,. , ‘ ' . ' ‘ .
12. Feeling like a team member +2 |+ o] -1]-2]>
"of the school staff. g - ' :
. Q . [ .
13. Liking your work. - _ o2l ol -11-2] )
- 14. suffering from" stress and +2|+1 o} -1]-2]7 - o
- .fatigueo ‘ v . ) ) _d ' ’
Becoming bored with your - A+2)+1 o -2 ]=-2]2]| . -




IXI. Out-of-School Activities

One direct effect of the four day school week alternative schedule

is to change the nature of the time which we have out of school. _

This section provides an opportunity for you to rate and comment _ ‘
upon the effects of the new schedule upon the out-of-school )
activities of you ang your students. : . . -

. It - .
o] | ;
It w ) .
: . 0 o e 0 |e
p ] %) o |o
- wlo o W e
wlis> Jlel|b w | e
@i |9 © |-
o |H-|2|® o |&
>0 o >
“lo |ole <418
£1a 19 |= e
ol 8 I .
) : ol IS > e |e
. “ . 8 ‘ﬂaa's e J9 z g
Circle the degree to which the colulzo 0
. : N»looly oo | > .
new four-day school week B lawidmuly s .
schedule has hada: > |un|z jwa |> |2 Comments
‘ ; R . - . . L3
1. bppprtunity for you to plan and |+2 |41 |0 | -1 |=2] 2
+ do personal activities. , . 1
2. Opportunity for you to plan 241 |0 | -1 j-2 ]2
" and develop instructional . S
activities and materials.. -
3. 0ppor£unity for you to 142 |41 |O | -2 -2 |2
: participate in the school's -
extzacurricular activities. o . .

. 4., 0pportunitj for you to conduct (+2 |+1 |o.|-1 {-2]2 o .
‘out-of-school leatning ' ) ' .
activities for students. . )

5. Opportunity for you to meet +2 |41 lo | -1 |-2 |2
and work with’school staff. : ' o7
6. Opportunity for you to meet 42 |41 |0 |=1 [=2 |2 | -
and work with pareats. . ,
7. Opportunity for you to provide |{+2 |41 [0 |=1 |-2|?
special gssistance‘to students.
8. Opportunity fér personal and J¥2 |41 10 | =1 |-2 |2
professional renewal to e )
prevent "burn-out." .
’ Lo [} v
9. Opportunity for you to develop |[+2 {+1 |0 -f -2 1? -
closer ties with family . i
and friends. . ‘ ‘ N .
10. Opportunity for ‘you to do +2 |+1 |0 |=1 -2 |? -
. community projects. ‘ .
11. Opportunity for students to ' +2 [+1 |0 |-1 [-2]|? |
. plan and do personally '
- constructive activities. |- |- \\\
J L~ .
7




” v o ' € g @ ) .
.ITI. Out-of-School Activities ~- Cont'd
T N s B} .
. ' ol & PR I i
gl |8 1818 !
‘wm e o [|w. |~
w s lal|d [wle
W |- O [ Q| ;
o & = | -1 & ’ -
ol |E | o |O :
.o 4] : U‘ > . -
T8 2 (22
: Bl 1€ S0 ] -
, AN ERE]
C:chle the degree to which the RIEBIREDR % |4
new :four-day school week SRR ol 1 k-8 AN el DV AR -
- sthedule has had a: 2lagi2 ing!e '2‘ Comments
v roppo"rtunity'for students to +2]+1 o) -1 |-2]72]s " s _ . v
complete schoolworl,and . : N oo i
prepare for clafjﬁs o . b - R Lo
13. Opportunity for students to | +2|+1 |0 -1]-2] 2 _
participate in the school's o U ] . s
extfacurriculum activities. . [ .| |- 1T -
14. Opportun:.ty for students to | +2|+1l0] -2 -2 7{ :
engage in communlty-based } ) : R
1earn1ng activities. = - : N E A A
15. Opportumty fof students to “Te2]+1|o] -1 [=2] 2
" develop closer family ‘ ‘ -
relatlonshlps. : : ‘
16.. Opportunity for students to | +2|+l[0| -1|-2{2| = -
s ' engage in del:mquent _. : S PR I X o S S : .
- behavior. - .- L . ‘ 1104 - . ' -
.17, Opportun;\.ty for students to ) +2 ]+l of -1i-2|7 n
. - work on a part-t:.me bas:. A ' 1o
N B
" 18. Opportunlty for: students to- +2 | 41| O =1 =2} 2| _ -
& . waﬁte time. . L . } I ., RS . ,«»




;udv Iv. Concluding Opinions and Observations

v : ) -

) L The final section of the survey deals w1th your overall opinions and

observations about. the four day school week and- its impact upon you and your -

- students.
- l}r One part of the new school schedule plan was. to- prov1de teachers with
L N greater opportunities for curriculum planning and_professional development
Think about the various inservice activities, planning meetings and” L T
) curriculum development efforts in which you may have participated this R s
school year and respond to the followiqé questions. : : o

Z ,: W a) Did you participate in curriculum planning and professional
a renewal efforts more, less or about the same. as’ the
previous year? : a

: ’ '~ 'b) What effect did your participation in these activities have r“] A
upon you and your teachihg? : ‘ : ‘ S

[

'f; o ey ‘Please rate the extent to which your participation in curriculumv
. planning and professional development activities resulted in -~ L '
- instructional improvement: R .

éheck (/) the extent ( S .
to which you Not A Shared & ~ Currently
)have : T Attempted’" Planned*"Discussed s Initiated—JImElementing~-~-~Accomp1ished---wj_:

Applied the - information B | N - o

gained

-

L

;F@anged'your classroom
‘program a

1

QInstituted changes in
"'your own profess10nal

DSecommended changes in
i“thé& school's ST
program r ¥

UQQeSiEEAchanges/in i

'the District s/“»- S
-




M \

°

2. You have now had an opportunity to +try the four day school week schedule. -

Based upoq your own experiences with this approach, what recommendatlons
would you make to the Sheridan County School District Number One West )
Board: . °

'[::]"a) Discontinue the four day school week schedule for the :
reasons cited below and return to the tradltlonal schedule.

\

. o 4” .
’ [::] ‘b) ‘Continue the four day school week schedule as currently .
deslgned for the reasons c1ted below. 7

’

[::] c) Continue with modifications the four day school week
schedule with the changes noted below. "

‘Comments:

e




" APPENDIX D

Parent Survey ' : L .-

- Census of All 451Families; 223 returned (49%) L » o

(S\\\ .

_ april 12, 1983

>4

‘ Dear ParentF , o :
- During the 1982-83 school"year, ‘the District has tried ‘a new- way of
conducting classes. . Instead of having- school five, days each week,
longer classes are taught four: days each week with Fridays- to, be ‘
‘used for students extracurricular actiVities, parent-teacher
conferences -and’ teacher inservice. ‘It was hoped that this new
.+ edule- would improve the quality of . education for students. o
“'n1e purpose of this survey is to: collect your ideas and opinions .
to help’ determine if the four-day school week schedule has ‘or, has-‘
not improved ‘the quality of’ education.' Your' individual answers JERRE
to the survey will remain . anpnymous, but will’ be combined ‘with others
‘ _to help séhool board member idecide whether or not to- continue this
~ new schedule. ,: : B . R

Ki

_The Parent Survey consists or three parts., The first part looks at Lo
_ the effect of the. . four-day - school week upon the quality of: the District' CL
: educational program, . including curriculum, instruction and: learn1ng e
conditions.‘ The second part looks at how the four-day school week
affects out-of-school activities. The final part’ asks for your overall o ‘
impressions and suggestions about the four-day school week o : wﬁ“ﬁ'o R
. alternative schedule.'*“ ‘ : v -'f" IR N

PIEase‘compIEte the survey questionskandgreturn*the*questionnairesin S

the attached prepaid envelope at your earliest convenience, but’'no '

later than April 20, 1983, Our office will conduct an- independent,7.1. - o
unbiased analysis of the opinions of . you and others- concerning thg-f TP Bt
four-day school week.- Your' opinion is vety important to - us, ‘80 R

Thank you for your time and cooperation in this matter.l A -'_; o
_ Sincerely, :._.'_1 SR hi" v;'- R , 0 L ’
Steven R. Nelson, Evaluation Specialist o ., . :

3{ Assessment and Evaluation Program
L]

SRN:ak;_

'Enclosures

JEE TR



Sheridan County School District Number One West
' Alternative School ‘Schedule :

- , Parent Survey - B y

) I / ’

A school program includes what is taught, how well it is taught and how much
‘students learn. This section looks at the good, bad, or unkown effects of. the
four~day school week schedule on the school program.. Think about the classes
in which your children were enrolled this year.. » o ‘

" I. .The School Program

a

Co - “ 9. .
3
A w \
- z ’ s )
u ) @
: J § gl o
1éia8taf (=
T B IR I
Circle the effects which the new EIEl 2] 7|, .
four-day school week has had- B el AR DO A o E:
‘upon the following: 21221 7188 [comments

- ~

o
]
[

T
[N
~

1. Classes cover enough material. +2 |+1

2. Students learn a lot from the " | +2 [+1 |0 -1 [-2]?2
classes. - .. 1 1 ' s e
3. ‘There is time for the classes +2 [+1 |0 |-)- (-2 |2
.to focus on details, L I
4. Both slow and fast students +2 [+l |0 |-1 -2 |2 _
~ can learn from the -classes. . ' S e <. ‘

5. Lessons’ flow smoothly from’ . +2 |+1 |0 -1!.r2 ? C - B <
- day to day. _ . ' N ' t
' 6. "The teacher uses a variety of | +2 [+1 [0 [-1 [-2 |7
: different activities in class. ' ' B
- 7. Field trips and other out-of- +2-|+1 O -1 |-21?2 | I
school activities are sometimes o ' h ' L o, ‘
used. :, T % . - - 1 - . . -
8. Students can remember key +2 [#1 [0 |-1 [-2 |?. e ’
points from the lessons._ . e v S
9. }The amount of homework is 0 K. | +2 +1 |0 |-1 |-2 |2 |
10. -Students are adequateiy | +2 [+14o [-1 |-2 |2
, prepared for c.lass.~ AR R S .
'711,, There is enough time to cover: +2} +1 {0 |=1"|=-2 |2 .
! ":;the lessons. - ) N SR TR IR D R R R
*,12,, Students actively participatea +2 |+1 AO"Ql. -2 2. . ,'
. dAn class.’, ) N I a S FEEE N IR
130 .Students 'and teachers aren' £ - +2- +1 [0:]=-1 -2 |2
. ' absent. - AN IURETEE INERNN R N
'Ffl#}ﬂ‘Students are not’ going in- andf [ +2 [#1 o)1 |-27]7 |~
. out. during class time. -, | | | '
ifhis;;lThe teacher ‘and students get +2 [+l Jo -1 |-2 2| ...
*””-'Ttired in class-; ,'-=. RN g EI) F E PR R R G .

f‘There s time for special




- II. Out-of-School Activities

-

-

'Another effect of the four-day school week alternative schedule is to
change the time which students are away from school.. . "This section
asks you to rate and comment upon the. effects of the new schedule L
upon your children's out-of—school activities and its effect on . .l
the family. ' N . R

 Circlé the effects which the new.
. four-day school week has had
upon the following;,\\\

Ly

Comments

‘Don't Know -

Slightly Bad

Slightly Good . .
_iNot‘Huch‘Difference

"
o
LU
L

U

[N ]
~

‘1. Time for your child to -plan ‘.12';+ .
-and do things at home. . ‘ A

2. .Time for your child to commﬂete +2 | +1 OA.-I. 42 ? .
- schoolwork. and prepare I R U PR I \ : e

for class. B . . S ' 3 IR . SR
3. Time for you and‘§our child to F2 | +1[ 0 |-1 -2 |2 B | |

participate in the school's
Lextracurricular activities.

~Time for you and your - child 40| +2|#1] 0 |-1 |-2
participate in. activ;ties in_ ) 1010 L. S
‘the community. : SRR ER EEE FLEN I L e

B TH R, £OX_YOUT. fem;;y to. spend 241l 0 15 |2 |2 ]
. - _Ytogether. , . S

6. Time for your child to ‘work: +2 | +1 ;6 -1 [-2|? .
'17.A Time:fOr your child to get : ;¥f+2 +1| 0 -1 j=-2}7?.
Y ajob. - S L o N R B R S e
8-'5Time for :students to get in | +2 +1} 0 |=1 f=2]72 o I _;ng”fﬁ
»jnj9;.;Time fov’stuaénts”to‘ﬁaste._ | +2|#fofaaf=2f2] "~ |
-,eld;h, ime foi students' dental, H‘ +2 ‘41.;0. fi ‘ezfg?;';_?[ifl;; e ,n?
"' doctor.'and other - SR R U IR IR DN B S U S -
"Vappointments.‘ .;%'q

iffiivaChanges in out schedule at -
Z_t;home.,;, el :

‘fQOur opinion of the school'ﬁ
district.% <¢;;wj:;,




III.

Your Con lusions About the Four-Day Week

the four-day school week»l_ N

I RO Your children ‘have now tri

- A,

a year.

_Baséd upon your own experiences with this new schedule, what S

f_l_l._“"__would you recommend to the Sheridan County School District ‘Number -One___

~West Boardﬂ

[:] a)
., Ow

‘I o

Comments:“

schedule.

Continue with modifications the four-day schoolr'

: l

week schedule with the changes noted 'below. .

i

-
P

y "
Continue the four-day school week schedule as
currently designed for the reasons below.

Discdhtinue the four-day school week schedule for
the reasons below and return to the regular ‘

S

,;,

e

e

2. What did you and your children asuallly do on Fridays.this year?

.

IS
i

-1
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&.— School Sentiment.Index

iy

R , s ‘e \\ \
»  Primary Level Teacher Instructions

Each:of the 264 Students (K-3); 241 returned (91%) -  ° —_—
' All Students in a Comparable District : o
his inventory consists of 40 questions about school to be read orally by - 4

[N

the teacher. Students respond to. each question by marking "yes" Or 'no' on

’ the specially-designed answer sheets provided. The questions involve studentf

attitudes toward various aspects of school. . TR s

n

. The School~Sentiment Index is to be completed by each student‘in grades:»‘
K-=3 on April'lB. The inventory normally.takes‘about 15 minutesgto-complete.
Each student will need a pencil and a set of answer sheets.‘

The questions in the School Sentiment Index are to be read orally to the

children. The studeﬁts respond by marking yes' or 'no' on’ the response

ﬁsheets. Cht&dren of kindergarten age have been nble to complete the,measure

when'prabtice accivities have been used:
The following practice activities should be used prior to oeginning the

- instrument to ensure that the children understand the procedure for indicating
~ their responses- ) | . |
) l. } On the chalkboard draw a series of response boxes similar to those
Pt . _ :

~ -

-on the response sheets:

el T B
Yes  \No T Yes — No | o -
Yes  No | Yes m~v No 7

:f'x B -les B No“> les, No

-

(Do not distribute the actual response sheets untdil you are ready to

- ’_begin the measure.) R

o e e g e e - . F B

2. Clearly identify for the children the’ written words yes' and- 'no "

\7

Have individual children identify the words: confirm the correctness

,of each child's responses.r"




,vbeginning the'instrument. The pictures are._ dog,

“numeral before and after reading each question.,;.,

f',they need not worry if another child's respepse is different

g ’ <
y v ‘)‘_
- -

3. Demghstrate the proper marking of the responsas (ixs no). Emphasize :
| that ° ly one word is to be marked in each box.’7 :
4. Have different children come to the board to answer as many of the
following practice items as are deemed necessary. With children who;.

- .can ‘already discriminate between yes' and ?hc: responses, few, if

any;, of these practice exercises may be needed.

‘[‘ a. Are you a child? ‘ ' o | -
. . b. - Are you a trai\\? ' - \o”

c. Do you have a brother?
: ‘ L
d. Do you like.to sing?

e. - Do birds £ly?

Two methods of identifying the response Xes are provided\gugpe pictures

on the left -in each box may be used with childxen who are unable to identify

* the numerals 1-40.. If the pictures are used, they should be identified before

utterfly, flag, chicken,

pig, horse,'sun,'bird- frogs, cow. When administeri the instrument, the

(administrator should check on each item to make sure c ldren are responding

'in the box with the...' Children who are able to read umerals may prefer to -

use’ these rather than the pictures; numerals are locatea i the upper right

hand‘corner of each box.7 The administrator should identify

ey

Remind the children that for many questions, either answe “ma y be correct ;.

l*although only one answer will be correct for a particular chi'd.z Therefore,

”o' their own.,.»dii

i :
Do not permit the children to verbalize*their answers whe

eyt
h

respOnding..k"




S Oral Questions

: Turn to the BLUE sheet. 1§ everyone looking at the BLUE sheet? See the

: ﬁ' K
dog for question number 1. Answer yes or .no,

- ~

1. 1s your - teacher interested in tfe things you do at home?

"‘Look"over at the butterfly for question number 2. Answer yes or no,

ﬁig When you are trying to do your schoolwork, do the‘othgr children '
ﬁiEf:bother o - _ e R R “,““mr;rw
.Loohidowniat the flag for question number 3. Answer:yes'or no, | . v
.Jl.. hDoes your teacher care about you?

’ LY

'Look overfat the chicken for question number 4. Answer yes\or no,

- 4. . Do other children get you into trouble at.school?

~

. Look down atVtheﬁbig for question number 5. Answer yes or no,

t./5, .2D0_you like being at school?

Look over at the horse for question number 6. Answer yes ot no,

6. . Would you be happier if you didn't have to oovto school?
Look down at the sunlfor question 7.1 Answer Yes or no,

7. Does it bother you becauseoyour teacher. doesn Aggivegyou enoughM"c

time to finish vour work? . L_ § ',‘ v .
~ Lock over at the bird for question nu@pe:hn. Answer yesgpr no,

8. Are the grown—ups at school friendly toward the children?

' .Look down at the frogs for question number 9. Answer yes or no,

9. Do you like to read in school?

>;Look over at the cow for question number 10. Answer yes or no,

10. When;you don't understand somethigg, aré you usually afraid to

o

I < ask your teacher a question? ’

\

°




..Now go to the YELLOW page. I8 everyone looking at the YELLOW page? See
" the dog.for question number 11. Answer yes or no, o ' ‘

11. Are the other children in your class friendly toward you?

Look over at the buttetfly for question number 12. Answer yes or no,

: . 12. Are you scared to go to the office at school? .
' Look down at the flag for question number 13. 1Answer yes or no,-
"13. Do _you like to paint pictures at school?
=

Look over at the chicken for question number 14. Answer yes or no,

14. Do you like to write stories in school?
Look down at the pig fo;'Quesﬁion number 15. Answer yeé or no,
15. 1Is school fun? . -

ki ' - ' B

.- Look over at the horse fdt'quqstibn number 16. Answer yes or 6,

16. Does your teacher like to help you with your work when you need
. help? .

Look down at the sun for question number 17. Answer yes or no,

4
+

]

17. Do you like doing arithmetic problems at school?

”

Look over at the bird for question number 18. Answer Yes'pt no,

-.lé._ Are the rooms ihAyout school nice?

A

/ Look down at the ffogs fét'questioh number 19. Answer yes or ho,

19. Do you like to iearn about scienge?

8

Look over at the cow f0t'quést10n'numbet 20. *~Answer yes'dt nd,

20. Do you like to sing songs with your class?
o : L -3 ‘f;.: - o ‘ v . oL




. . "
,
'
1 .
N .
- ’ '

Now turn to the GREEN page. 1Is everyone looking at the GREEN page? ,See

the dog' for question number 21. Answer yes or no, S

»
-

2l. Does your school have too many rules?

Look over at the butterfly for question number 22. Aﬁkwpr'ygi or no,

1 L4 .

2;. Do you usua?&y do what other childreh want to do instead of what

“
'

you'want to do?

. Look down at the flag for queation number 23. Answer yes or no,

23. Do you like the othér children in your class?

Look over at the chicken for queation number 24.  Answer yes or no,

24. Would you like to be somewhere other than school right'ﬁow?

Look‘down at the pig for question number 25. Answer yes or no,
/\'

>

25. Does your teacher like some childred better than others? )

* Look over at the horse for question number 26. Answer yes or no,

: . ¢ . .
26. Do other people at school really care about you? - v

- - ) v‘} B . ' ‘
Look down at the sun for quéestion number 27. Answer yes or no,

27. Does your teéacher yell at the children too much?

" Look ovef'qt the birdvfor~questiqn~numb9r 28.A1Ahswerayeslo:@no,£- L

28. Do you like to come to school each day?

Look down at the frogs fbr guestion numbér 29. Answer yés or nho,

s

. 29. Does your teacher get mad too much? - .

Look over at the cow for question number 30. Answer yes or no, = E C -

30. Do you feel lonely at school?

»




4 [
Now turn to the PINK page--~the last page. Is everyone looking at the PINK
page? See the dog for question number 31, Answer yes or no,

31. DS you have your own friends at’ school?

+ Look ‘over at the butterily for question number 32. Anihor yoé or no,

: ,“’"32; Do your classmates listen to what you say?

/ Look down at the flag for queation number 33. Answer yes or no,

L N 33. Do you like to learn about other people?

Look over at the chicken gor question number 34. Answer yes or no,

34. Do you wish you could”stay home from school a lot?

Look down at the pig for question number 35. Answer yes or no,

35. 18 school boring?

\\‘“'ESBk over at the horse for question number 36. "Answer yes or no,

36. Are thére a lot of things to do at school?

‘Look down at.the sun for question number 37.§'Answer'yes or no,

37. Do nice things happen at your school every year?
Look over at the bird for question nqyber 38. Answer yes or no,

38. Do you get tired at school?

Look down at the frogs for question number 39, Answer yes or no,

3

9. Do you remember your lessons on Monday?

ra

.3
_ ’”ﬁ\\\\ Look over at the cow for question ‘number 40. Answer yes or no,
4

*j\\\“‘?. Does &our teacher make you work too hard? . :
' 1] ' .l ’

»
L s “

That was a good job everyone! Hand all your papers to

and we'll put them in this envelope. ,\ -




A

School 8°qt1mant Index
‘ Intermediate Lavel Teacher Instructions

Each of tho 199 Students (4-6); 179 returned (90%)
All Students in a Comparable District
'The School Sentiment Index consi@tn of 90 itatemontu regarding various
aspects of school to which students respond by 1ndicating‘whet§er ath
. statement is "true" or "untrue" for them dnd their .school. The statements
involve studenﬁ porcepﬁizna of, and attitudes toward, various aspects of
school. ' ‘ v
The School Sentiment Index is to be completed by each student in
. grades 4~6 on April 13 during one cla;s period. The 1nv§ntory normally
J takes about 30 ﬁinugék.to complete. Each student will need a #2 lead
pencil and an answer sheet. Before beginning the inventoryﬁ diroct;onl
to the students should be g;yen’orally. " Be sure that stu@enta‘clearly
. understapd the progedure %or completing thﬁ sufvey and understand the

" meaning of "true" ard "untrue." To reduce problgms with vocaﬁulary, the

teacher should read each item orally in a clear, neutral manner. \

-1~«~‘Discourage~students from asking questions regarding interpretations of the

statements.n Emphasize that the surve& calls only for their generai feelings
about each gta;ement.'
At the ébnélus;on of ﬁhe survey period, have students collecé all
‘ Answer sheets and place them in. the envelope piovided. This env;iSpe should

be sealed and immediately given to your principal. Thank you for your

cooperation in this matter.

PR o . o 136




. Directions

’

e

Thls 1s ‘a survey about you and your school.‘ It 1s not a test.

There are no r1ght or: wrong answers.; The lmportant th1ng:1s to answer

‘v';i'each item- honestly how you feel..,

m':fi You wlll not be graded

We wlll be us1ng #2 penclls to. complete each 1tem. Put a-dark mark

;?%_v"ln the box whlch best reflects your eellngs—-whether you feel what 1s;\y e o
; sa1d is true of.untrue of you ;;d your school.’ Does everyone understand : ;thf*d'bg
,?‘ . what’ ls meanit byv"true" andw"untrue.. . = . -*.:T,‘:. l" : ?f.yfff

Mark only one ch01ce per ‘statement. -Erasehany:mistakes‘carefully :_glA~A£j;}ﬁ

.

‘and completely.h‘“w ‘... I T

13 I wlll read each questlon to you aloud ~ We will have plenty of tlme «f“

. e S .
to answer the questlons, so’ stop me 1f I m g01ng too fast.~ Once we begin
oy , ,

w . R
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. now about how to,complete the survey?A

.

0 K., let's begln. e :.A “ RN _ A R lb.m~';:tffgsl

Y

ERI!

Aruitoxt provided by Eic:



HO\\' I FEEL ABOI'T S(‘HOOL
. lntermedlate Lp\.el ) AUCTRR .
.Thls is a survey about you and your school lt |s not a- test There are no. rlght or. v«rong ans“en The |
lmportant thmg is éo answer honestlv ‘how you feel You vu‘l not be graded Do not put your name on

o the survey u,smg 2 #2 pencll put a dark mark in the box v«h:ch best reﬂects vour feehngs--v« hether you

statement Carefully erase mlstakes Coe S : e

.'l LR - )

;r. w

Other chlldren bother me v«hen I'm trylng to do m) school W ork

IIBD!DDDDDDDDDDDDDDDQDDDDDDDDDDDDDDDDFBUDUWMA;

My teacher always tnes to tellme when she i is pleased w |th mv v«ork

My teacher is lnterested in the thmgs I do outsxde of school

Each }nommg I look forward to commg to school

m\. 5 B

ThlsschoolhasrulesllkeaJall L e S ",'("' _/

‘_comq‘mm,ucoto'g-f

D : n class my teacher allows us to make many, decxsxons together o 7
: El ,My teacher grades too hard e - o ST
o [:] . 'Other chlldren often get me into trouble at school T T { - Q .
- D My teacher doesn’ t explam thlngs very well. ' ) ] - o .
o ] 10. My teacher l|stens towhat I have to say. : ' ' N : o
‘3 11. Itis hard for meto ‘stay happy at school because 1 w:sh I could be somewhere else. o L . i
: D 12. There are many activities at school from whichIcan choose what I like. - - ~ C .
o El . 13. WhenIdo something wrong at school, I knov« I will get a second chance - ’
- D . 14.? My teachex’glves me work that's too easy because she’s lazy. - ' oo
I N 15. Toften must do what my friends want me to do. . c
- : 16. .My teacher tries to make school' interesting to me. . “ o
S 17. Most school days seem like they & :ll never nd
- El 18. . My teacher does riot care about me. . : ‘
g 19. ' Idon't like havingto go to school. - '
.. [:] ‘ 20." The grow n-ups at my school are fyfendly. v
: D 21. My teacher glves me as man\ as rs‘to do special jobs, .
3 " The other children in my clasgare not frjendly towardme. ,
L " ] 23.. My teacher tries very hard to help me dnderstand hard schoolwork. . . _,;’-"
v -] ‘24, “I like todomy homework e T ’ ‘. -
:‘ 4 D 25. ' My teacher doesn’t understand me., ’ N ]
] 26., loften wishIwas ;omebody who doesn’t ha\e to go to school. o _ . R
N 27. This school has events all the time that makyme happy I attend school here. . ‘ "
N ] 28. Myteacher treats me fairly. . Y ' ‘\ ST )
e KN 29. My teacher tries tomake surel understand what she wants me to ﬁl . Ce T
1 ] 30. I really like workmg with the other chlldren in my class e
D 31. Im afrald tQ tell my. teacher when 1 don t understand somethlng h ) P A -
D 32,‘ I feel good when I'm at school because it's fun : B . :4. S ’-, L . - .

531 (] 33 1 get scared when Thave to go to the office at school. . . ‘
Dh .é:i—f_My teacher unfalrly numshes the whole class { - :
o NI} 35.. My teacher doesn’ tgwe very g sts. ) g -
A3 36... School is a good place for makx(n%.ends ‘

] 37 "My teacher tries to do thmgs that the class enJoys

. . 38 1 llke trylngto work dxﬂlcult puzzles _

IR B 39 .I’n'ﬁscared ofm teacher because she can be mean tous. ‘ . B .

-
g

ujs

[N
=

Aruitoxt provided by Eic



M, 'teacher is not very frlendly wnth the chtldren

(1[0 Trwe

4 The blggest reason I come to school lS to leam
45. My school looks mce N ’

y teacher grades me falrly

I thlnk a nev\ Chlld could make frlends easlly m my class

IDEQusaww

"5'48 I feel llke m) teécher doesn t hke me when I do somethlng wrong

,:-‘49 ‘ My class ls too crov\ ded
,-_:,5(); '
'Ai'5.1 My teacher lll\es some chlldren better than others
/52
54..‘ I hke school because the e are s0 many fun thlngs to do

0ooooo

When a ne“ chlld comes 1nto our class, my frlends and Itrv very hard to make hlm r her feel hlppy’ :

I feel unhapp\ lfl don’t leam somethlng new n school each day

When I do somethlng w rong, m) teacher corrects ”e wlthout hu ng my fee ngs

v 55. M\ school doesn't have very many supplles for us to use

."56 \'lv teacher v\ould let the class plan an event alone
57 My teacher lS often too buss to help me v\hen l need help

-"'58. It would be nice lfl never, had to come back to schmf‘agajn after today
'59 \'ly teacher doesn t want to hear our ldeas on classroom rules

60. ‘Vl) teacher usua,ll\ explams thlngs too slo“l)

'DDDDDDDDHEDf

'61. Older chlldren often boss my friends and me around at my school
62. Idon't think there i is ver) much todoat thls school
63, \'lv teacher bosses the chlldren around :
'64 \'l) teacher get= angry ifthe class isn’t qulet _
65. \'l) teacher usuallv doesn’t know w hat to do in class.
*66.  1like my teacher because he (she)is understandlng when thlngs go wrong

067‘;

. 68.+ \'lv teacher cares about th’e feellngs ofthe pgplls in ‘his (her) class

IfThad a problem outsnde of school I could goto my teacher for help

DDDDDDD

. 69 M) teacher doesn’t care w hat happens to me outsndepfschool
,'_70 \'l) teacher is usuall\ grouchy m class: . _' W / 3
B ,7.1." I have m\ ov\n group offrlends at school

72, 1 like to work w ith other chlldren on class proJects

73.: Learmng new thmgs is not v ery much fun :

74 When m} schoolwork is. hard 1 don t feel ltke domg \t
75 Idon’ t do ‘erv much readng on ny own. -

76.. Almost ever) thlng I learn in school is dull

: 77 Idon't care what sepres l get on mv schoolwork

‘~_ 78. D would rather do almost anythmg else than study

00000000000000000080000000000

f_79 I'mivery happ\ whenl m at school L

School is excmng M

I I don t llke school because lt ] too much work

stgUnDDD{DDDs

: I have too much free t1me at home ,

DDD'D

Q

ERIC

Aruntoxt provided by Eic
A



Ea(:h.of the' 358 students (7 12) -332 returned...5,(93%'
,; All students 1n a~Comparab1e}Dlstr1ct

\

.The School Sentlment Index 1s to be

grades 7 12 on'April/13 during’one'classf:‘”'

takes from 20 to 30 minutes to complete.fﬁil
1ead penc11 and an answer sheet.‘ Before

to the students should be glven orally.;

sealed and 1mmed1ate1y glven to your prlnclpal.;syfd

\

cooperatlon 1n thlS matter. y

. ‘Directionsvf
s %.(‘.7. R

_This is a survey about you and your school.(’it*is'notfa'test

are no rlght or wrong answers. The 1mportant th1ng is to answe "each~

1tem honestly h0w you feel.. j;n-_yﬁ,

er_sheet, " No_



Use a #2 penc11 to complete each of the questlons. Put a dark

Tmark 1n the box wh1ch best reflects your reclings--whether\yonvstrongly

;fagree, agree, d1sagree,_orwstrongly_dlsagreemw1th_what_1s_sa1d
Mark only one ch01ce per statement. Erase m1stakes carefully and_‘

ycompletely.\-

'll glve you plenty of t1me. Does anyone have any questlonsﬁabout how

to complete the s/;wey°’ . S ',‘: o : fT'ffT;f
Please begln.VV T - SN r
o . _ o :
. " £
- . ) } '
o S
o Y &
’ ;
Trre—
7
Q T k —




TXQ s a survev

lmpor ant thmg ls to hsw ho estl) h

-
‘.

23 ‘ I don't usually enjbylwor mg on puzzles an 'trymg to’ solve dlﬂ'lcult problems

24, I thmk»there 1s too muc pressure in school







Teacher Performance Rat;ng Scaie
CLASSROOM RATING SCALES -

These rat;ngs prov;de numerzcal est;mates of a variéty of beh:

ﬂgharacter;stics, and activ;t;es'related to’the organizat;on ‘and ,anagement

v‘.

,deflned as follows..

t’S -'The behavzor is exhlbited freguentlx ov:the description'
_1s hlghly characterlstlc of the“teacher. L

-4 jThe behav;or is exhlblted moderatelx or- the‘descriptzon
is moderatelx characteristlc of the teacher.'w e
; T
3 The behav;or occurs occasionally or. the descrlptlon 1s
somewhat character;stlc of the teacher. ;“ :

2 The behav;or is exhlblted rarelx or the description fﬁif:wvfﬁe
: is not vegy characterlstlc of the teacher._gv o .

1. :The behav;or never occurs or 1s not at all characteristlc.u?ﬂ‘

v

vHowlto*Use'the Scalesﬁ

At the end of an observat;on per;od, the observer uses the‘classroom

Rat;ng Scale to summar;ze h1s/her Judgments of each of the 1tems on
the Rating Scale-- Ratlngs of each scale should be made 1ndependent1y--the';5[

s

fact that a teacher is rated hlgh on one scale does not mean that the score:‘v

w111 be hlgh ‘on. other 1tems. Judgments should be basedfonly‘on the -,:~h

Iobservat;on perzod that dax, not 1mpress;ons formed from prior observat;ons{f




;Instructlonal Management

".lgbesériptloﬁs”offﬁach'RatingﬁSCalé‘

N

150

. la.’
b ‘_“
";lc,

4.

7 le.

fDescrlbes;objectlves clearly
{qu pose of the lesson'or-wha

‘to work w1thout confuslon. .

Clear d1rectlons for/assrgnments or aktivi

 of clkar' ‘directions’can’ be -found: by: ot1ng whether there are

step- y-step 1nstruct1ons glven by ‘the: teacher and repeated
by the students.l D1rections are ¢ ar 1f students go rlght

staff devel_pment'activities'ihfﬁ ence planning. Teacher-

‘made plans show' evidence of bei
wdevelopment act1V1t1es. :t?'

'Staff develqpment act1v1t1es

ginflueneed;hygstaff;jﬁ’

{1nstructlon in'the classroom/gives evidence of: be1ng
‘i nfluenced by staff develop ent act1v1t1es. »

“influence 1hstruction.. Teacher s




VApproprlate paclng of the lesson.x Lessons and act1v1t1esp
fpro"ed smoothlyjfrom beglnnlng to end Lessons flow is

"Monltors student understandi g
".fseeks 1nformatlon about:

SO TN TN R e

 1i. Work standards are:clear
e, With: respeck "
'*to student

1j;, !
. accept performance below the. set; standard Poor'quallty
work ‘may be refused or returned for the student ‘to’ redo.

_ All students are expected to work to the1r capac1ty. ,'“

d.Teacher does not’give.up .on: or ignore one ch11d or.

T . a subgroup of the class._f

'd’Lk. Conduct smooth concept transltlhnggf Teacher makes ff 7
,\transltlon from-one concept’ to another ‘with'a" mlnlmum K i
g of student confuslon and/or d1sruptlon.'v‘ﬁﬁ' S E

:25t{~RﬁleS’anddﬁrocedures~*:f

\

o 2a. ' _pproprlate general procedures.f These procedure are \hose

11n1ng up, open1ng and clos1ng act1V1t1es, us1ng~materia1s
‘and supp11es, ‘1evel’ of ‘noise in- the room. during dlfferent
act1v1t1es, movement around the room.“a.,_ '

1= Many areas have no procedures or rules or/and~
they are not approprlate.- ' :

YAt 3= Procedures are elzdent, but ﬁhey are 1neff1c1ent

,'14

or poor.'-'

5 = Adequate procedures are present 1n all relevant
. areas of. the room. :




4:‘Efficient'small'grouptﬁrocedures.,
. coming. from:the group area,. obtaining or: bringing needed__
~materials, handling come-ups and other’ interruptions,, hy

These includ“ going'and ﬂ*“

‘procedures for out-of-group students,,and student response>
or_question_sj.gnals. _ : e , g

. '

sy

’3.5A'Meeting Student'Concerns¢

f,ni(Use the same scale as: 2a )
’éc.tf
' (;Assignments are given@clearly, procedures for;
‘froutines (passing papers,,

~and returning daily work are established

Suitable routines for assigning, checking,

and. colllecting iﬁbrk*.' _j |
";unicating‘ B

rklng correct ‘or. 1ncorrect‘ .
answers, “time: use) are appibpriate. Procedures for collecting

- . K E - . e

3a.

3b. |
& ,the\tasks, complete the assignments,,and engage in act1v1ties;-

e

Attention. spans considered in lessons. Activities are . paced

" so that students do not sit inactive for long periods. ‘Also,-

note the use of occasional rest breaks. and variation in .
teaching style to arouse. 1nterest ‘0x attention.»‘“ s,. . .

“

Degree of student success. Students are able to perform

’

';d\S = All students succeed in all observed act1V1t1es..

-4 = ngh student success, but an occasional student
) may fail to make progress or to complete work. o

3= Moderate to high student success, but several
,students fail. ;;u_f~: - 3

2 ="Moderate to ‘low student succe§s, w1th occasional‘fg7"
' :hlgh failure rates. S RPN L

1= Low student success and prevalent student failure. :
’ } As many as half the class is frequently unsuccessful




'”4;{fdﬂanaging Pupil Behavior
e AR L L - N
4a. \Rewards appropriate‘performance. This refers to actual . ,,/,
: ’ : Lstudent accomplishment. Reinforcement can include o ' I
e —— nonperfunctory teacher” praise, approval~—recognitlonv—displays 7
) of good work, priVileges, tokens, check marks, pats-on-the-back,

T eter T T e T B
g, 4b, ‘Consistency in managing. behavior;a How predictable is’ the :
;;5\\ ' _teacher s response to appropriate and inappropriate behaVior°

5= Teacher is highly consistent.v Approved behaVior
is the same for all tasks and all students.f‘l'gg T
’ L ,';-’3: \ ’ ;
4 = Teacher is usually consistent. Only an occasional
~variation or bending of the rules for the'most partu
3= There is some inconsistency, maybe Iimited to a single
,\ area such as allowing students to call out when ‘
i \ there is a rule against it. -
e \ Co . @
2 =‘yoderately inconsistent. Students are never quite
. sure what- the ' teacher's reaction will be to
misbehaVior. v : B
‘— '.‘ . : LA \\ : . .
l-= Highly inconsistent. Teacher frequently allows
a behaVior on one: occasion and disapproves of
it at another time. T IR
. . \ . L : B .
4c. Effective monitoring.\ This is*the degree to which the teacher'
’ is ‘aware of. the behaVior in\the class..\This skill requires Y-
visual scanning and alertness; the teache avoids becoming
engrossed in an actiVity with a single student or-a: group
of students., " Teacher sees misbehaVior when\it occurs rather
than detecting a prOblem only\after it\has escalated into

"a visible incident. | w\. S P \ o f;*'.i

Vo \ N R
4d. Efficient*transitions beQWeen activities.\ This is the degree

to which students move from one‘activity. to another Without _
disruptions or undue n01SF.‘ . v -\‘ RPN e

5= Smooth, efficient transitions with good stud@nt -

. . cooperation.‘\_ﬁ \ _ : '\'Skl SRR

y YN , ‘
i

1= Usually there: are overly long trans ons, " wasted
time between activities, poor~student q\operation.




5.

Classroom Climate

[

Sa.

Task-orlented focus. The students and teacher work together . .-
toward the’ accompllshment of. activities and assignments.
‘The teacher emphasizes the, importance ‘of .learning the content

5b.

5c"-'-

5d.

T

and sKills of the curraculum and students cooperate w1fh a
wllllngness to do school work. . . : e ,

Relaxed, pleasant atmosphere. Teacher and students have

developed a rapport and.get along nicely.. ~There is an - . O
absence of friction or antagonlsm. Behavxor is fr1endly
and courteous.' ' . . - e ~

Llstenlng skills. These are skills and bekaviors the’
teacher uses that encourage students to talk Qut their
feellngs or problems.' The teacher indicates an. acceptance
. of students’ feellngs (e.g., Would you like to: _talk more
about it? You seem upset, do you want to tell me about.
it?) ‘ : o

Expresses feelings. 'The teacher states how he/she feels :

about certain behaviors or activities in interaction with .

students. These expressions of feelings can be positive

or negative and .can include such statements as "I am . . .-
happy, sad, annoyed, upset, pleased..." This may occur_ _ NS
during class discussions, behavior management situations, -
‘or when any aspect of student behavior or class actxvxties

are being discussed. It is 1mportant*that the teacher's

.expression of feellngs not- place students in a vulnerable L
position (e.g., a teacher who continually responds to S e
misbehavior by telling students how, angry-he/she is, . h
using this as.a.tool rather than a sincere’ expression- S .
of feellng). A hlgh rating on this scale-should be - -
" given if expresslon of feellngs appears to be a clear : o ,
and direct attempt to inform students about how he/she A R
feels about some aspect of their behavxor. C e L o

. "




o Peacher #

g

School #

CLASSROOM RATING SCALE

5'No5 of Students

Observe;

S U S

1. Instructional Management . .

5 4 3 21 -a.

5 4 3 21 b.
5 4.3 2 1 ec.

5 4 3 2 1 k.

~

Describes objectives
clearly -

Materials are. ready

Clear directions
for assignments =

Staff development '
influences plans

Staff development
influences instruction

- Assignments for

different students

. Appropriate pacing

of lessons

Monitors student
understanding

Clear work
standards

Consistently enforces

- work standards

Makes smooth concept

‘transitions

" 2. Rules and Procedures

4 3 2 1- a.

[}

.5 4 3 2 1 b,

?ﬁn3."Meeting Student

Appropriate general
procedures

Efficient small
group procedures .

Suitable routines for
assigning, checking and
collecting work

Concerns

5*‘4—’3"“2 —1" A

"54321,b.

- .or background

Attention spans
considered in lessons

Degree of.

.student success'
' Activities :elated

1

to student interests

5.
5

nno;no»n

.

Date ‘' a.m./p.m.

P;ge of

’Managing Pupil Behavior
4 3 2 1 h.

Rewards eppropriat

4 3 2 1 b. Consistency in

managing hehavi

. " Bffective {"
e monitoring

4 3 2 1 & Efficient transitim
: ’ between activities

Classroom Climate ,
4 3 2 1 a. Task-oriented
. focus

4. 2 1 b. Relaxed ,
4 3 2 1 c. Listening_skiils ’
4 3.2 1 'd. Expresses

: feelings

( L 4

B

e
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e LN o -, . . .
* .  Random Sampling of Teachers for Observation ..
o . . ’ . - - ) . _ s A-..« . - .

. Up to ten teachers will be obseryed th}oughoutlthe school-year. ¢ S
your bulldlng has ten or less classroom teachers, you wlll observe each -

: ‘}'3 '_:teacher. " If your bulld;ng_has eleven or more. classroom teaqhers, you w1ll

e A PP \.____._..‘ Ju—

‘a

need to randomly select ten of'these teachers. Select teachers at random
kY : o L

by placing each of their names in~alhat and blindly drawing the f"stﬁten
i names. You W1ll observe these same teachers three timeS'durin§ the -
"school year-fonce in December, once in February; and'once_in.April.
L A N - You vill also need to randoﬁly selectua 50;minute time interval,;

during wh1ch you w1ll observe the classroom teachers. These-intervals

~

should conta1n the same teachers and students, but -may involve a number ‘ ? . ’ ,;fg

- . e
.

. of deferent 1nstruct10nal act1y1t1es.r In some 1nstances at the elementary

’ - A - . -

h

- ~ level, two .25=-minute blocks may be necessary because of the short duratlon

W B . Lo
o V R £, D - . . . . -
»

of thewclass. D1V1de the school day into Rqrmlnute blocks of 1nstrd&t10n

1 .« R

across the top. of ‘a page and list your teachers to be observed downgthe

' ¢

side of the page. Cross out those" cells 1n which 1nd1V1dual teachers have .

.\. .

preparatlon or other non1nstnuct10nal duties. Then number each of the open
| cells and select one cell, éer teacher‘by hav1ng someone randomly call out
) "'nunbers to you--"Plck a-number\betweentone and”seventeen.t,ﬂ'vContlnue.to
S o 14 R : . .
_select c?lls'until-you.have‘selected one observatlon;interyal:fdr each'
- hﬁ V.teacher_as-shown_on'the followingtpage. _; . o . |

~ . . . .

A1)




Teacher

Interval

9:10-10:00 10:10411=00 11:10-12:00

)

-

These will represent the time intervals durlng whlch‘you w111 observe
the classroom teacher each of the three observatlon 1ntervals.

the second and thlrd observatlons, DO .NOT REVIEW THE PRECEEDINb OBSERVATION

RATINGS.

oy

-
¢

B

\

«

Each observatlon must be 1ndependent "from the other observatlons.

When conducting

8:10-9:00 12:10-1:00 1‘:(10-2:00
. A  PREP B! 2 LuNCH ROE by ’
, ‘B~ PREP 5 6 ~—LUNCH— @ B 8 :
t e @ 10 PREP - . LUNCH i 12 t
D 13 PREP 14 @ LUNCH .16
B a7 PREP 18 19 7 Lunch: v
" F 2 - - @ "PREP 23 - L’ﬁN-cH'" ,ﬂ 24
c @ . 26 27 " LuNcH PREP 28
H- . -29 ‘30 @ » _ LUNCH # PREP 32
1 -, 33 ' <35 v 36 LUNCH: : ‘P.I.!EE?
a3 38’ 39 LUNCH _ PREP

’

et v




A Special Note for Special Educators

APPENDIX G

Special Educator ségre

el

District.

nonexistant.

o ,

(Each of the 11 staff responded)

The four~day school week schedLle may have an influence upon the quality

or nature of the special education program for erceptional children in the o ':j

o

The effects of the new schedule might be positive, negative or .

We would like your comments and observations concerning the ,

impact of the four~day week upon the education of the District s handicapped

. o '. ) “
children. e 5
- glels AR
. ola Bl o],
‘ oW |s | Mm ol |l
Slo |8 ol & 131
wWis |E| 5| wWls i
] e el AN I
ol e )
(] ord O [ [ 8::
>l |2 | o] > i1
DI w2218
o . ~
"ﬂ'Circle the degree to which f e glel1=|32
. the new four-day school week ol DY g* e ‘2; . o
schedule has had a: g a2 ' a g. 2. Comments
1. Provide a balance of cognitive, +2 |+1 ]o |-1 |-2 |2
effective, and psychomotor
-learning activities. "
2. Student loss of knowledge/skill +2 [+1 |0 |-1 |-2 |?
over the weekend, . -
3. Student fatigue Guring the 42 |41 {0 |- |2 12 |, j
" school™ day. ’ ' ]
] b_ . . " . 1 "‘\v.-:,... ‘
"4, ;nterruption of student behavior +2 |41 10 |-1 |-2 |?
_reinforcement schedules. -
5. Length and intensity of repetition +2 |+1 0 |-1 |-27|?
and drill actiVities. ‘ :
6..'0pportunity for community-based, +2 |+1 10 |-1 ig' ?
'mAinstreaming activities. . ‘ ' a i B
7. Scheduling assessment and child "vg+21 +1|0 -1 523 ?
' ~study team meetings with. teacher . ' .
.vand parents. : N .
8 ,_Scheduling educational resource
, ‘center services to schools.-




APPENDIX H . o -

. . staff Survey

Sheridan County School District Number One West
Alternatlve School SChedule

School Staff Survey

Census of - All 73 staff; all returned (100%) ;' o

. ' N -
A " u . :

. Durlng the 1982-83 school year, the D1str1ct has tr1ed a new way of

s

~ u.

onduct1ng classes._.Instead of hav1ng school f1ve.days‘each week, longer

classes are taught four- days each week w1th Frldays to be used for students

jbfgx extracurrlcular act1v1t1es, parent~teacher conferences and teacher inserv1ce.v
T It was- hoped that th1s new schedule would 1mprove the quallty of educatlon -

N

for‘students. The/purpose of this survey is to collect your 1deas and

oplnlons to help. determlne if the four-day school week schedule has or has

not 1mproved the quallty of educatlon. Your 1nd1vidual answers to the survey
' wlll remaln anonymous, but will be comblned with others,to help school board
members‘decide whether or not to continue this;new schedule,y",,fs»' : ;‘f45”~f”

" The School Staff Survey"consists of three parts'and is for everyone

‘who works in the school, but does not'teach.classes. Teachersfwere'given o

another survey. The flrst part looks at the effects of the new schedule

’ S

upon your work as a member of the school staff kThe second part deals w1th

{j.i" the impact of the. four-day school week on out-of*school act1v1t1es.» The

~

final pa_rt asks f°% your overall comment, _and»suggestlons_ about the four-day

- school week alternative schedule.

e E Place your completed survej in the- envelope marked STAFF SURVEYS located at o

_the school office receptlon area. Please return the’ survey no later than
April 13- Thank you for your cooperatlon.i

Q

ERIC

Aruitoxt provided by Eic:




e,
I. St ff)Performance
NS

Work at school includes a wide range of jobs which we must do to keep "

. school operating smoothly. This section looks at the effects of the
- four-day school week schedule on how well we. 49, our jobs. : Consider

“the. work which you currehtly do as a school employee., M_‘ '

‘f:;v ‘ T . . | ' / ’“ﬂ 8
- ) - S // o el
O : e | |
: - . . . -‘ . BN ;H .- .
L - : T A ] e .
1 : - /o | g Slo |-
- ‘ : - 1. |1alal g'
HEIIERHE DS
' Circle the ‘effects which the new CEIEIE 9],
four-day school week has had z' _g'v» o 12 a‘ = ; ‘ v
upon the. following: 21312 (a |28 |Comments .
- 1. Doing routine tasks on time. 42|41 |0 |-1 |-2]2 .
2. Doing routine tasks well. +2 (41 o [-1 |=2 2 | ..
3. .Planning;foritasks'to'be done. | +2[.+1 0 [-1]-2{2
4. Using your' time wisely. . +2 | +1 {0 |=1 |-2 ? )
5. Doing followup on your own. | +2|+1 |0 [-1 |-2 2
‘6. Working with other staff. | +2|+1 [0 |-1 |=2|2 :
. ) [
7. Doing special tasks as they +2 | 410 |-1([-2]7? '
are needed. 8 '
.8. ' Having a sense of pride and | +2{+1 |0 [-1 [-2]|>2 '
interest in your job. I
9. Trying new ways of doing | +2741]0 |-1 |=2]2 B
© your work.: , S T B DA
_‘-lolr Cominggto work with enthusiasm.| +2| +1 |0 [-1 |-=2 ? .
" 11. 'Having enough time to do all | 42| +1 o [-1]-2]7 I ¥
. of your -work well ‘ T R E R PR R R
' 12.  Feeling like a team member of | 42|+ [0 |-1 |-2]|?

a the school.

Liking your work._fr o e2w o *I::;2'}?'
- 'suffering. from stress and : ) - n#j .41'"0} -11'52L;?.
fatigue. - S DR SR ST Y RPN (N B
, Being bored with your work.‘é;[.‘+2‘f¥lfiQi 51}'f2‘-?5
116 Making valuable changes to e Ty 1|22 )2

the school.:

S




Ir.

~

Out-of-School Activities‘

Another result of the four-day -school week alternative schedule is to
This section asks

change the time which we have away from school.

you to rate and comment upon the: effects of the new schedule upon.

your out-of-school activities.

. 0. ,
o .
- ' gl ,
H
'g W | g -
) E' al |2
I . : E 2l E ff?,»E, 5
, Circle the effects' which the new Ol EI2LEl® b
+ .+ four-day school week has had 2l 2l bl adet. -
~ upon the following: S| @12 @ |8 |8 |comments . .
1. Time for you to plan and do +2|+1|o[-1]-21}2 v
e person@l activities. N - b
o 2. _Time for you to plan for +2 41| 0 |-1 |=-2 j7? R
: work ‘at gchool. Y S DA IR R .
o 5 o SRS T IS UV F A
" 3. Time for you to- participate +2|+41]| 0 |-1 |-2 |?.
L in the school's . - S R
L, 1extracurr1cular activ1ties. o s .
. 4. ‘Time' for ‘you to develop closer :+é"+1 0 |-l }=212 ’
o ties with family and ; B I Q
gt friends.; .
fe’ ;5.“”Time -for you to meet and work 42 1+11 0 fl%'éz_ ?
R .'..Wlth other school staff L U PRSI N -
S ﬂTime for you to get a second +2 ‘+i}7¢ 51“1?2 2
> ©ogeb. - i R
L 7._‘Time for you to ‘do’ community +2-l+1 ] 0 -1 -2 |2
projects.:, ERRES (EERd R RO -
8. Time for'rest and renewal 42 [ +D 0;;-15 rzf ?.

‘to prevent "burn-out."™ .

Aruitoxt provided by Eic:




I1I. Concluding_pomments

i ‘The final part of the survey deals with your overall ideas and opinions - ifaf_j‘

about ‘the four-day school week.v You have now tried the four-day school week o

schedule for nearly a, year. Based upon your own experiences with'this new .

a

schedule, what would you recommend to the Sheridan County School District

Number One West Board: ' o

- ., ' 2
‘ [::] a) Discontinue the four-day school week schedule for the
I . reasons below and return to the traditional schedule.’
' [[] b) continue the four-day school week schedule as - _ o
: currently designed for the reasons below. '
}{_ o 1 e continue with modifications the four-day school
: -week schedule with the changes noted below.

Comments: K . o X | o

[€)

ERIC

Aruitoxt provided by Eic:



