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B REPORT

Titie: Research by External Agenciés or Individuals in AISD

L
—

Contact Person: Freda Holléy

For the fifth year, we are publishing the abstracts of research projects
conducted by external agencies or individuals within the Austin Indepen- -
dent School distr1ct Each of these researchers has had to go through a
screening process in which AISD staff members fiom a variety of depart-
ments»revrewed their proposals. This is to ensure that:

. . . ; :
- ® The time and energies of AISD staff and students are protected

e Only those. projects'meeting the criteria established by the
_ District as conditions for participation in research are ap-.
. ' proved. "

e High quality research that fits the needs and interests of
the District is promoted.
The Office of Research and Evaluation is the official point of first con-
“tact for all proposals to do research in the District. Many of these ini-
‘tial contacts are by phone or personal visit. Discussions at that time
ofteq result in the immediate determination that proposals are not viable.
For those projects which do appear to be feasible, the researcher is pro-
vided forms and instructions for a formal proposal. When the formal pro-
posal is received, a three (or more) member administrative review committee
.1s -appointed. - The Office of Research and"Evaluation makes a final decision
on administrative approval or: disapproval of the project based on the rec-
ommendations of the committee members. ' If approval is given, ~the ‘Director-
works with the project director_and appropriate AISD staff to iselect suit-
" able schools and/or departments for-the study. However, the principals on
the selected campuses may decide that the research project would ‘interfere
with instructional efforts and disallow the project. ™~

The researcher is required to provide an Abstract for thiss volume as well
as two copies of 'any dissertation, publication, or other report issuing
from the study. These are kept on file at the Office of Research and Eval-.
uat 3:33. The Abstracts included in -this publication are entirely the work
of the authors named withcut the review or endorsement of the Office of
Research and Evaluatlon. . -

A total of 22 proposals ‘were reviewed between June 15, 1982, and June 15,

1983. Of these, 15 were approved 6 were disapproved, and 1 was postponed
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AUSTIN INDEPENDENT_SCIIOOL DISTRICY

Office of'Renearch and Dvaluation ~ /

ROSTER OF RESEARCI PROJECTS BY EXTERNAL RESEARCIERS

| Title of Research Project |

The Relationship Between
Achievement Test Response
Changes and Grade Level,

Ethnicity, and Pamily Income .
' Level '

| A Study of the Relationships

Anong Response=produced
Feedback in Family Inter~ -
action, Object Relations, and
Impulsivity

Pattérns of Nunber Develop-
ment in Young Children

.+ |Spanish Speaking Parents’

Participation in the School

o Project Director
_Sponeo

M, Kevin Matter =
Sponsor: Dr, Edwund
Fmmer, U.T,

‘| Mark J, Wernick
| Sponsor: Dr, Frank

Wicker, U.T.

’

Robert G. Cooper, Jr.
Belinda Blevins
Robert Campbell
Sponsor; Southwest Educa-
. tional Develop~
\ ment Laboratory

Harriett Romo
Sponsor: " Dr.. Aaron
~ (lcourel, Unl-
versity of Cali-
fornia

“Anderson, Austin, Johnston,
LBJ, and Lanier High Schools, {

| Wooten Elementary Schools

Brooke, Govalle,vand Sanchez
Elementary Schools

'Schonls Where.
Deing Conducted

Office of Research and
Evaluation

Burnet, Doble, Fulnore, and
Lamar Junior High Schools

s
\

Original Study: Andrews,
Pleasant Hill, and Ridgetop
Elementary Schools
Follow-upIStudyr Allan, Barton
Hills, Brooke, Brown, Casis,
Cook, Dawson, Doss, Hatris,
Highland Park, Houston, Joslin,
Langford, Maplewood, Norman,
Oak Hill, Oak Springs, Odom, °

‘| Pease, Pecan Springs, Rosewood,

Sanchez, Sins, Winn, and

lF011 Report

o8°¢8

on File

No

No

No

Yes
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\USTIN TNDEFENDENT SCHOOL DISTRICE

0ffice of Research anﬂ fivaluat on

|

.
Project | \
Number Title of Research Project
M ‘
| 960,18 |A Symbol - Systems Treatmen;
of Adolescent Stress and Coping
-960.23 Improving_Classrbom Management
: and Organization in Junlor High
Schools: An Experimental In-
vestigation
| 82,0 Clinical Preservice Teacher
v Education: Final Report of a
! Descriptive Stud-
Amplifying Effects of Tele-

382,03

]

o
-
¢

, R82.09

Full Tt Provided by ERIC.

|viston's Prosocial Fare

Through Curriculum Inter-
vention

Reported'Communicétion
Strategies of Hearing Impaired

| 4dolescents with Experience

in Mainstrean Settings

The Relationship of Empathy,

Role Taking, and. Moral Reasoning
to Dimensions of Juvenile De-

| linquency

Project Director

Sponsor

David C. Duty

Sponsors: Dr, G. Hansen
Dr,.F, Richard-
son, U.T. °

Edmund T, Emmer
Spongot: University of
- Texas Faculty .

Gary A Griffin
Sponsor: University of
Texas Facuity

-

Robert Abelman
Sponsor: Dr. Stanley
Baran, U.T.

Medeline Maxvell
Sponsor: University of
Texas Faculty

‘Ming Lee
Sponsor: Dr. Norman X,
Prentice, U.T.

b

ROSTER OF RESEARCIH:PROJECTS BY EXTERNAL RESEARCIIERS
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Schools Hhere
Netug Conducted

]

0. Henry Junlor Righ School.
Johnston High School *

Bedichek, Burnet, Doble, -
Fulmore, Lamar, Martin,
Peatce, and Porter Junior
‘High Schools

Cook, Becker, Brentwood, Daw-
son, Gullett, Joslin, Odom,
Pillow, Read, Travis Heights,

Brooke, Reéd'Elementary
Schools

. c
McCallum and Reagan High
Schools, Bedichek and Pearce

Jundor High Schools

_Travié High School

Vebb, Hillians, Wooldridge, and| -
‘Wooten Elementary Schools . -

pep—— o
Full Report
on Fle

s

Yes

Yes

- Yes.

Yes

No

Yes
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AUSTIN INDEPENDENT SCUOOL DISTRIC

0ffice of Research and Tvaluation

ROSTER OF RESEARCH PROJECTS BY EXTERNAL RESEARCHERS

h-—_—-———-——-ﬁ
Project | . i
Nunber | Title of Reseatch Project
R82.10 | Norming the Role-Play Assess-
nent for Adolescents
862,11 | The EEfect of High and Low
| Expectancies on Children's
Motor Performance
© R812 | Educational Opportunities
‘Assessment Project
© R82.16 | Questions Used by Teachers
' of Hearing Inpaired Students
During Informal Conversation
R82.17 Ways to Improve Educatidn in
, ¥ Desegrepated Schools
882,19 | The Relationship Between
Selected Program and Child
Variables and Child Progress
in Zarly Childhood Special-
Education
882,20 © | Clustering and Recall Ability

of the Hydrocephalic and Non .
Bydrocephalic Spina Bifida
Child «

~ Project Director
Sponsor

Leslie Moore
Spongors Dr. Kathleen
Waddell, U.T.

Lynn Dale Housner
Sponsor:  University of
Texas Faculty

Magdaiena Hernandez‘ |
- Gary R, Hanson

| Sponsor: University of .

Texas Staff

Laurle Nipper
Sponsor: Hadeline Maxwell,
0T

A L. King |
David L. Williams, Ji.
Sponsor:  SEDI,

Linda P, rearl
Sponsor: Dr.‘Keith a /
Tutner, 0T, /

Yona Tesoriero

Sporisor: Dr, Linda Hickson
Bilsky, Teachers
College, Columbla

“l' :
. tichools Where

Doble Junior High School

,mmeﬁmmm 

 Elenentary Schools

" Johnston High School ﬁwﬁk

K
\

S \ ,
Reilly and Rosedale Elementary
Schools
' \ |
Selected AISD Administrators

o
Rarly Childhood Center at
Casis |

Blanton, Dawson, and Wdﬁten.,
Elementary Schools and/St.
John's Development Center

University

og-c8

Full Report

Jelng Conducted  Jon File

No
No
No )
No

" Yes

No'

No
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N | | 0ffice of Research and Lvalustion ' %
o ROSTER OF RESEARGH PROJECTS BY EXTERNAL RESEARCIERS - 5
Project S Project Director .~ Schools Where ' Full Report
Number Title of Reseatch Project .___EM___ Bedng Conducted on File
[ ‘ WAM
R82.21 | A Study of Special Bducation | Deborsh Nemce Selected adninistrative No
Service Delivery Adninistrative | Sponsor: Dr. James Yates, | personnel 1
Task Responsibility Perceptions | ur,--
“of AISD Administrators ‘ ‘
783,00 | The Use of Manipulative Models | Nancy Katherine Mack Porter Junior High School Yes
in Addition and Substraction | Spomsor: Dr. E. Glemadine |
of Practlons | | Gibb, LT, |
R83.03 The Impact of Basal Reader .Connie Juel ° | Houston Elementary School | Mo
Characteristics on theDevelop-| Philip Gough' S D
9' g nent of Reading Skill - a Sponsor: University of |- o
B Longitudinal Study | Texas Faculty
R83.04 | Contingencies of Evaluative | Lynn Dale Housner Be&ichek, Burnet, Lamar, No
| Feedback in Physical Edudation | Sponsor: Undversity of Pearce, and Porter Junior
| - Texas Faculty | ‘High Sf:hools
R83.06 | The Development of Metalin- | David T, Hakés Bryker "Wogds, Casis, Cunning-| No
guistic Abilities in Children | Kerry J. Washburn hem, Doss, Govalle, Gullett, |
Sponsor: University of Highland Park, Hill, Pillow,
Texas Faculty | and Sumitt Elementary Schools
R83.09 Life Themes in Middle Child- | Beverly Hardcastle . Webb Elementary School | No
| hood: A Study of High and Low | Sponsor: Southwest Texas |
| Profile 4th Grade Children, State University ' ‘ L
e alty / kR
R83.ﬂ Managing Acacvlemic‘Tasks in Walter Doyle | Burnet, Dobie, Martin, and ﬁo‘
A Junior High Schools Sponsor: University of Pearce Junlor High Schools -
‘ Texas Faculty .

ERIC
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NOSTER OF RESEARGH PROJECTS 31 EXTERNAL RESEARCIERS

* Schools Where
- DBelng Conducted -~

| wenty-one.selected elemen-

tary schools .

Dobie; Pearce, andFulmoreE-

Junior High Schools with -

Bedichek and Burnet Junior

Highs as"controls

Anderson, Crockett, Lanier,

-] Reagan, Robbins, dnd Travis

High Schools -

| Wing end Andrevs Elenentary

“Schools -

CunnfnghamuElementary\School

\‘ . ' ‘ - or l . .
-~ Project ' ! . Project D.iI‘ECtOI“ -
Nunber MMdMMmMWt - Sponsor ...—_._
[ " i Y
- Ré31L A Survey of Curriculum Imple- Pat Oakes -
' / ' | nentation in Elenentary | Sponsor: League of Women
A Schools in AISD Voters
| R83.12‘; Evaluation of a Curriculum P Terry Newton |
x Development Project to Teach - Sponsor: St. Edvards: Uni~.
’ Listening to 307 Junior High versity Faculty
~ | School Techers Located at S
i - | Dadie, Pearce, and Fulmore 3l
; - | Juaor High Schools :
y . L |
y ‘ r |
o' R83.13 | The Bffect of & Teacher Active} Bdward J. Zielinski
o Inservice Program on Teachers' Sponsor. “Dr, Earl J b
Understanding of Relevanr ‘“ Montague, U T
Energy Concepts, Stagés.of
Concern About Implementing
| Curriculum and Student \
Achieveuent‘ ‘ ' ?
R83.14 | Class-Inclusion: Logical and ) Robert L. CampBell
. ' | Mathenatical Prerequisites ...} Sponsor: Dr. Renee
. | L Baillargeon, I S
';fRS3.15 \Childrenfe Use'of'Conjuncrions_ Patr1c1a 0' Neal Willis
: When Writing for Differedt Sponsor: Digne L.
hudiences and Purposes N Schallert, U.IV"
. ‘ \! \ oo
|
a
‘ L
12 -
. \
EKC

* | Full Report
Lon File ™
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Project | - ! Project Director

Number Title of Research*Pro ect .\- Spongor .
| o | ~
R83.17 Impact of BigiBrothers/Big' Allen Rubin

TIRL

R

ERIC

JAruitoxt provided by eric [l

‘and the OASIS Interest Sched~ | Sponsor: University of
‘| ule: ‘Their Use with Students || = Texas Faculty
Mho-Are Visually Handicapped I

Sisters on School Attendance ] Sponsor: University of
and Grades 0} Texas Faculty

‘Factors helated to the Instruc- § Norma A, Lewis

tional Leadership Styleiof - | Spomsor: Dr. M. B. Nelson,

| Effective Elenentary School ~ Bast Texas State

Principals in Texas | University
T
The Test of Practical Knowledge Anne L. Corn

Analyses of AustinLongitudinal| Peter H. Rossi

Student Data File .| Sponsor: University of
e A B Massachusetts

Faeulty

14
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‘ ROSTER OF RESEARCH PROJECTS BY EXTERNAL-RESEARCHERS

| o. Henry and Porter Junior
| High Schools; Reagan, Lanier;'

|

rSchools Where g
Being Conducted

Mathews, Webb, Brooke;..‘

'Willlams Elementary Schools;
MeCallum Senior High School

Sunset Valley, 0rtega,‘Read,=
Doss, Maplewood, Metz, and -

Oak Elenentary Schools |

‘ EulerepOtt
~Jon File

1w
‘| Wooldridge, Blantony and* |

' \.

.0o8-289 -

No

1 Travis, and McCallum,High
.Schools

OffiEe/oi Research and
Evaluation ‘ rr}

‘Mo e
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/ " The Relationship Between Achievement Test Response'Changes':

/ - and Grade Level Ethnicity, and Family Income ‘Level '
Abstract : ‘ AT
'/ B M. Kevin Matter . . v -

|

|

L : '
Part1cipating Schools. ' P ' L AN

mhe Office of Resear7h and Evaluation )
= LL: ‘ ) = ) _ ; . " | R

Descrip‘ion of Stugy, N
Achievement test answer sheets and test booklets (Iowa ‘Tests of Basic
Skills (ITBS)). will be ‘examined for evidence of ‘answer changes made
during the test adm1nistration. Contrary to- popular belief, research
has shown that most individuals change more items from an incorrect to
a correct alternative than vice versa, resulting in an increase in the
total number of items correct. Answer sheets and. booklets will be
examined for significant differences in the rates and types of response
changes made among different ethnic groups, family income levels, and
grade*levels. e : -

Description of Results:

No results. are available at.this'time.

Implication of Results.

_ This study has direct reference to the reliability’ and validity of
results from multiple-choice tests. Modifications to test instructions
. regarding answer changing may provide ‘more accurate and useful test . -
- results. , , , | :

Implications for AlSD'

Results” should be related to teacner/student directions for administering/
taking standardized achievement tests. - Changes in directions, with re-
sulting changes in behavior,.may. promote ‘more valid test scores and an
increased utility for course selection and placément. ’

o / :

6 .
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) A St:udy of the Relatlonshlps Among Response—produced o
Feedback in Famlw Interaction, Ob_] ect Relations, a:nd Impulsnlty

" Abstract . .

- Mark Wernick | ‘
Participating échpols: Anderson, Austia H.'Lgh Burnet Jr. High, Doble Jr..
. - High, Fulmore Jr. High, Johnston ngh LBJ; La'thar
s s Jr. ngh Lanier ngh '

Description of Study: The purpose of this study is dudl; in applled
‘areas it is to assess interaction patterns of families with childrer
having reflective or impulsive learning styles to see if qualitative -
o erences in those patterns exist. Ob_]ect relations are also to be
- assessed, in keeping with theoretical aims of the study to see if
. reflect1v1ty/ impulsivity has an underlynng relatlonshJ.p with \early
'development and learning. [

1 o

Desciu.ptlon of Results: Data has been collected from 24 fmlles Of
these;  approximately half were intact. Of the non-intact famllles,
several were mother-only and sev:iral were natural mother and step-:
father. One involved a child reared by grandparents. This. latter,
as well as several whose reflect1vxty/1mpulsw1ty classification is® -
uncertain, are being employed as pilot data. About 17 of these - S
families .are from AISD, and the other seéven are from a youth services:

. agency in Houston, Texas Data analys:Ls is bemg performed thlS sumner“._ o

Implications of Results if a relatlonshlp is found between ch:le:cen s .
classification on .the reflectivity/ impulsivity dimerision and family - ‘
interaction patterns, and a further relationship found between these

variables and learning, justification for whole family involvement in .
addressing a wide variety of learning problems will be ‘enhanced.
cormmection foind between early developmental arrest--assessed thrcugh
the object relations analysis--and reflectivity/impulsivity or leaming,
will enhance understanding: of ‘the possibilities, limitations, and
directions such whole famlly involvement may most. profltably take. 2

Impllcatlons for AISD: Actually, usefully mterpretable results are = -
hoped - to-have Jmpllcatlons for all centers of learning. It will probably

- prove valuable in the long run to have a professmnal arm attached to
:school districts whose. sole responsibility is family outreach, family -
education, and family support, staffed by professionals and paraprofesSmn—
als skilled in the areas of family processes and eaﬁly development. Even
where such services are not viewed as properly w1th:.n the jurisdiction of
11e schoms, additional empirically acquired Lmderstandmg of the Lype
sought here should aid in the referral process. |

i
3
-
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;/ 'SPANISH SPEAKITG PARENTS PARTICIPATION TN'IHE SCHOOL

'\ T ‘ Abstract

\

Harriett Romo

Participating Schools: 7 enty four fam111es attendlng school meet1ngs b
for bilingual program$s in the attendance areas of Sanchez, Brooke, and
“Govalle schools participated in the research projeét. Some parents i
interviewed had children attend1ng other schuols in the dlstrlct. f

\ N 4
Descr1pt10n of Study: The study was an _ethnographic 1nvest1gatlon ‘of |
- parent-school interactions,to determine how Spanish speaking parents\get
information from the: schools and the problems they encounter. * The’ researcher
attended and tape-recorded 16 parent- -school meetings,. accompanied parents
An school contacts, and conducted in-depth interviews with parents and
children concerning school ‘experiences. Observations and analysls of /dis ourse

from transcribed tapes of meetlngs and 1nterv1e~s prov1de the core. data AN v
of the 1nvest1gatlon. [ n, . - i .‘- T

/

, . : L
Descrlptlon of Results:/ In attemptlng to match recent 1mm1grant fam111es'u

with second generatlonéChlcano families several d1fferent1at1ng characterlstlcs.
. emerged. While few low income Chicanos are 'graduates of-high school, ‘recent
immigrant families from rural areas of Mexico are likely:to be illiterate -

in Spanish and have completed éven fewer school grades ‘than Chicanos. Recent
immigrant families t hd to be younger and to have larger fam111es ‘than

Chicanos. While both recent immigrant and Chicano, fam111es ‘can be found

in similar unskllle “work positions with low wages" and 1rregular employment
recent immigrant fam111es frequently take in boarders ‘or- double up: with other
families creating large households with several w0rkers CONtT: but1ng to house-
hold income. .Children as young as age fourteen' frequently workfd full time &
to contribute to the household income. Adolescents com1ng to :the U:S. wi '
‘little previous schooling found work opportun1t1es ‘a’ more posltlv
than.school. These variables contributed.’to d1ffer1ng perceptlonsf
differerices in access to information and-‘ 'w‘. s..throu ,9, e . ‘f_w
differing home experiences for Chlcano an ent “i -ant :young

school encounters because of lack of Engllsh

expressed the strongest support ‘for teachers
as liaisons in some interactions but. were\no

'Dependence upon translators and 1nab111t‘” %

programs All expressed concern :when - their
or did poorly in school work but none of
about the1r concerns. :

| t1me, frequently had ch11dren who functloned in" Englls

") The transitional family seemed to mesh Engl;sh and Spanlsh and\U S_ and Mex1can,
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et
school when children or parents were simplistically 1dent1f1ed‘b111ngua1
Scheol staff had dlfficulty deternwining how competent a child might be in -
English and Spanish, program: placen&nt and Tetention or promotlon became d1ff1cu1t
dzcisions, and these children no longer qualified for bilingual programs. = . -
Transitional familiés integrated into routine. school interactions but lacked the

" knowledge and confidence to effectively get information sjbout their children's -
_progress or to understand decisions affecting their children's school experiences. -
' Chicano families, second generation U,S.. citizens and long term residents
in the commmity, frequently havs childien attending the same schoois parents
attended. Chicano families interviewed cont1nued to associate pr1mar11y with

- Chicanos or other persons who spoke Spanish even in work situations. ' Parents

, + frequently spoke English and $panlsh but children sometimes  spoke no Spanish.
Chicano families' educational experienccs had not prepared them for positive
interactions with the schools, Of all families interviewed, Chicano parents
expressed the most alienation from the schools. Most wanted to play an active
role in the education of their children, but spoke with skepticism of school

- encounters. -Many felt theéir own academic skills might be - 1nadequate and those.

. feelings inhibited active partlclpatlon in school related activities that.
demanded speaking in front of a group, letter writing, working in the clas :room
or questioning methods of instruction. Others. expressed ‘expectations of

. " - discrimination because of experiences in their own school careers. School:
- _jargon, incomplete explanatlons based on assumed knowledge of curriculum,
and- school organization“and the hierarchy of staff resp0n51b111t1es made -
official contacts with:.the schodls almost as d1ff1cu1t for. Chicano families .
as for recent immigrant and transitional famllles. Familiarity with the schools
i - and contdcts with bilingual school staff on a’ fr1endsh1p basis proved most
| effectlve assets 1n dea11ng with the schools. S
- .
| Implications of Results: Contrasting thesé families resulted in bold .dis-
! tinctions ™ in" ~recent immigrant, transitional, and Chicano family patterns,
. Policies and programs: serving parents and children from the recent immigrant,
transitional, and Chicano families usually do not differentiate by time in
the U.S., language abilities, perceptions of schooling, previous experiences .
with the schools, or immigration status.. Teachers and staff not trained in
ethnic relations tend to perceive all families of Mexican origin alike. Chicano
families' past experiences with the 'schools increased hostility and alienation,
yet they continued to have little understanding of how the school organization .
worked or how to accomplish more positive experiences for their own children.
Recent immigrants participate in school activities and have the potential for
a high degree of parental part1c1pat10n given supportlve rélationships and
pportunities to part1c1pate in Spanlsh : _ : : "q

-

lications for AISD: Ab111ty to speak Engllsh and t1me if the U.S. may -
result in increased skepticism and alienation if parents ‘do not have the skllls_
and knowledge to participate comfortably in school activities and to get the _
information needed to help their children. We need to determine to what ex- -
tent educational opportun1t1es ‘are denied to ch11dren because of their parents' -
1ack\af efficacy in sciiool 1nteract10ns. :

\
A\

- 11 - ]
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A SYMBOL -- S¥§TEMS TREATMENT OF/QDOLESCENT STRESS AND CQPiNG
. . .o ’ / . . - . J . .
- AbSt$§CF

.

- David cj'?ﬁcy,'Ph.D.

Participating Schools: Johnston High School and 0. Henry Junior High School

Description of Study: A Coping/Response Inventory (CRI) was administered
in grades seventh through twelfth. The CRI assays three major aspects
(stressors, coping strategies, /and the ‘efficacy of coping strategies)
of adolescent ‘stress and coping in four major domains (school, family,
i work—finance, and personal- interpersonal) '
/
_Description of Results: The sample of this study consisted of 417 R
- secondary school students that completed the CRI. The results were'
analyzed by a descriptive/procedure referred to as a process variable
analysis that was based upon General Systems Theory. Results generally
:indicated that-students &ith personalities that were more "mentally
healthy" tended to have/lower levels of stress,’ distress, and. coping. .
Conversely, the least "mentally healthy" students tended to have higher’
levels of stress, distress, and coping - Social, clinical, and research
implications were dlscussed y - :

N 1

Implications of Results: The most salient finding was the extent -to
which adolescentS/’urn to one another (as & very powerful coping
straLegy) to help them manage all manner of stress. This peer contact
- can be’ considered as one manifestation of "peer pressure.'"  The study -
also looked inté what” types of students tended to use which. coping
strategies (with differential efficacy and freQuency) in the various
domains described above.

Implications for AISD: The students surveyed represented a wide cross -
section of/the AISD population so. results can be considered to be
fairly representative. As the study indicated, peer pressure is the
coping strategy of choice. Rather than decry the negative and powerful
aspects of peer pressure,. this study suggests that peer pressure can be
purposefully and positively directed. The district's Peer Assistance
Leadership Program is currently making use of this and other findings
of” this study. o . ‘

‘

- 12 -




. addressed in the training materials- and workshops. Treatment group p
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IMPROVING CLASSROOM MANAGEMENT AND ORGANIZATION IN
JUNIOR HIGH SCHOOLS: AN EXPERIMENTAL INVESTIGATION

Abstract = . o
Edmund T. Emmer, Ph.D.

.

Participating Schools: Bedichek, Bnrnet, Dobie, Eulmore,'Lamar, Martin, .

Pearce, and Porter Junior H1gh Schools
Descr1pt1on of Study: In this field exper1ment on classroom management

in junior high and middle school grades, experimental group teachers in

four content areas received a manual (Emmer, Evertson, Sanford, - 1
Clements,. & Worsham:" Qrganlzxngrand ‘Managing the Junior ngh Classroom, . it
Austin: Research and Development Center .for Teacher Education, 1982). o
and two workshops at the beg1nn1ng of the school year. . The manual and

workshops were based on prior descr1pt1ve/corre1at1ona1 research on

effective management practices. - Extensive classroom observations of

both the experimental teachers (n = 18) and the control group teachers

(n = 20) provided a basis for assessing implementation of recommended /
management pract1ces. Observat1ons also assessed the. effects of use of ‘ 0
the recommended practices on ‘student cooperatlon and task’ engagement. : 'ﬂ
2 N . i

) i

' Descr1pt1on of Results: Results of the study confirmed the 1mportance , %,,.
i

"of most of the areas of -classroom management that had- prev1ou81y been /
identified by descr1pt1ve/corre1at1ona1 research in’ junior high schools. :
Based on observations in the.first two months of school, significant : ﬂ
treatment effects were obtained in most of the nine areas of management

-teachers use the recommended management practices significantly more and i
established classes with more appropriate, task oriented student . i
behavior. Middle of the year results were inconclusive because of _ ‘/
sample attrition, and results were m1xed for a small separate subsample 7 Ly
of experienced teachers- (six exper1menta1 and four control group) / ‘

Imglications of Results: Results of the study for the main sample of /
‘teachers provide evidence of the effectiveness of most of the -
recommended management practices, and the results suggest that research °
based teacher education on classroom management could help many teachers/

' ‘establish better learning environments in junior high- and middle school

classes. : L /

Implfcétions for AISD: Results from this study and the study we - / .

conducted earlier at the elementary level indicate that relatively
inexperienced teachers (i.e., zero to two years prior ‘experience) or/
teachers in a new setting can prof1t from-reading our management manuals
.and/or exposure to the ideas via workshops at ,the beg1nn1ng of "the year.
Teacher use of the suggested behaviors 'should Tresult in higher 1eve18 of
: student engagement and ‘less 1nappropr1ate behav1or in these teachers

classrooms. : T i N
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| : CLINICAL PRESERVICE TEACHER EDUCATION:
0 _ | . FINAL REPORT OF A DESCRIPTIVE STUDY

Abstract

Gary A. Griffin, Susan Barnes, Robert Hughes, Jr., Sharon 0'Neal
Maria E. Defino, Sara A. Edwards, and Hobart Hukill

Participating Schools: Becker, Brentwood, Cook, Dawson, Gullett, Joslin,
Odom, Pillow, Read, Travis Heights, Webb, Williams, Wooldridge, and Wooten.
Elementary Schools in the A.I.S.D.; in dddition to eight other elementaryy-~-
two junior high, and one senicr high schools in a western state. '

Description of Study: The central purpose of this study was to describe as
fully as possible-the student teaching experience in two settings, in terms

of the characteristics and behaviors of cooperating teachers, student teachers,
and university supervisors of student teaching, as well as the interactions Qf
these persons within the contexts of their ‘work.

Descrlption of- R%sultS. .Few differences were ‘observed in the personal and
professional characteristics of. student and cooperating. teachers. Partici-
pants were observed to change modestly on only a few of: the psychological
constructs measured over time. The particular school settings appeared to
have minimal impact upon the student teaching experience, and the character
of schooling was more similar than different across sites. Structure of
_the experience provided by the universities was also similar, with the
exception of clear differences in the role definition provided for univer-
sity supervisors. The Bupervision process was found to be dominated by
cooperating teachers, and focused upon situation—specific, temporally i
immediate classroom events. Little attention. in supervision was given to
a codified knowledge base for guiding studenc teachers' experiences, and
. few evaluative statements Were made in supervision. Outcome indicators
" for the experience revealed.that most participants were satisfied with
the experience, and most student teachers were evaluated consistently
highly across various ‘rating forms. Observations of student teachers and
cooperating teachers in their classrooms furnished some evidence of the
incremental assumption of instructional responsibility by the student
‘teachers;-i.e.,_ from small group instruction to whole group, full-day
instruction._ While rates of™ nappropriate _pupil behaviors remained rela- s
tively constant over the seme'ter, studerits were observed-to_ comply less ,/
with teacher requests over time, and teachers were observed to’ react "Tegg -
often to the students' inappropriate behaviors. ‘

) Implications of Results.' First, research. into’ teaching effectiveness which
has occurred over the past two decades seems to have had minimal impact
upon the policies and/or practices of student teaching as conducted at
the two study sites. Sécond, those involved in the student teaching ex-
perience could be characterized as trying to provide satisfying 1earning

. 9?_1’*' <2




‘were well-integrated into the university preservice programs-of instruc-
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i ' ‘ /

opportunities for the student teachers; this concern appeared to excéude
any focus upon clearly stated performance standards for professionai
practice. Third, student teachers in the study were typically .exposed
to situation-specific teaching strategies, rather than to generalizable

‘alternatives from which to choose.» Fourth, general awareness of policies,
nexpectations, purposes, and desirable practices was not widespread among
student teaching triads participating in the study. Few reported clear

knowledge of the formal fegulations intended to govern the experience.'
Fifth, there was minimal evidence that the student teaching programs

tion, although this seemed more pronounced at one site than at the other.

. Sixth, few instances of demonstrated policy, practice, or personal link-

ages between the university and public school settings were.observed.
Seventh, student teaching can be characterized as occurring in relative
isolation--that 1is, student teacher-cooperating teacher pairs ‘seemed to
have few chances to interact either with other such pairs or with other
individuals in the same roles. Eighth, student teaching does not. appear
to serve much of a "gatekeeping" function, in that public and enforced
standards of performance were largely absent (only one student teacher,
out of nearly 100 study participants, was counseled out of the program)

- Finally, a great number of questions remain for further regsearch into

student teaching, some of which are raised in the discussion of findings
in the report. : _ : r .]

!
Implications for AISD: In that the AISD schools serve as ‘clinical sites

for a major teacher preparation institution, the study can provide base~ .
line data against which to measure change and improvement. The findings

of this study, descriptive. in nature, can be examined in light of "desired"
practices and modification and maintenance activities can be formulated

and tested. The data can also be used as evidence to support efforts to-

" increase the power and potential of the school ‘district-university rela--

tionships. In summary, the findings from the study can be used in activi-
ties related to (1) provision of student teaching opportunities, (2) poli- .
cies and practices in regard to selection/training of cooperating teachers,
and (3) interinstitutional relationships.
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AMPLIFYING THE EFFECTS OF TELEVISION'S
PROSOCIAL FARE THROUG CURRICULUM INTERVENTION

Abstract o ‘

s

Robert I. Abelnan, Ph;D. \

Participating Schools: Brooke Elementary and Read Elementary
—

Descr1pt1on Jf Study: Thhis study presented an exper1menta1 test of a
three-week ePementary school curr1cu1um designed to amp11fy the

} cognitive, affect1ve and behavioral -level effects of prime-time .

commercial tellevision's prosocial fare."The obJectlve\gu1d1ng the
curriculum was to increase children's awareness of te1ev1s1on s
prosocial content, i.e., the d1st1né{1on between types of programs
available on commerc1a1 television, the .types. of behaviors conta1ned‘
.within these programs, and the d1st1nct1on between rea11ty and TV
fantasy. ; : ‘

AN

. . . . . S
Description of Results: Findings suggested various significant effects

regarding content-specific and critical elements of the curriculum.. ..
Both fourth and sixth grade members'of the - experimental group were able
to recall more information about types of IV programs than children in
the non-experimental treatment.. Fourth grade children also demonstrated

.a greater understanding of the "fantasy™ behind TV programs and

particular prime-time TY characters as a result of the 1ntervention. In
terms of affective level effects, sixth grade children demonstrated a
significant change in the1r preference for "favorite TV characters;"
preferring fewer act1on/adventure characters after the 1ntervent1on,
according to their pretest/postest responses. In additiom, a )
significant behavioral level effect occurred, pertaining to sixth grade
children's predictions of their favorite TV character's mode of
conflict/problem resolution.. These children predicted more prosocial
solutions to problems upon the completion of the interventiom.

Implications of Results: It'appea%s that a strong rationale exists for _ .
the in-school. intervention of children's use and interpretation. of
television inférmation. With the quant1ty .and -.qualityof parental
mediation being relatively small'and, thus’, ineffective against the
persuasive -and “predominent force of television, educators may have to
‘show initiative by implementing curricula to teach childrem TV literacy.
This social intervention demonstrated that children can be taught useful
knowledge about the medium in the regular school turr1cu1um, wh1ch may
have s1gn1f1cant affective and behav1ora1 impact.

Imp11cat1ons for AISD: Two schools (four teachers) in the AISD have

been trained in and supp11ed with a comprehens1ve and.emp1r1ca11y
validated TV literacy curriculum. Should these schools or others in the
district choose to implement the curriculum or modify it to better fit
the more traditional curricula (i.e., language arts, social studies),
they are fu{ly equipped . to do so.

J
. ' /
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THE RELATIONSHIP OF EMPATHY,‘ROLE-TAKING, AND
MORAL REASONING TO DIMENSIONS OF
JUVENILE DELINQUENCY '

Abstract

L?éi © Ming Lee, Ph.D.
Participating Schools: Travis H1gh Schoo]
‘ T e Brownwood State Tra1n1ng School

Description. of Study: The purpose of ‘the present study was to
explore the possible relationship betweén delays in the acquisi-
tion of social ‘cognitive .skills and the’ developmept of.'social
, . deviation. The study examined the social cogn1tﬁve abilities
S of empathy, role-taking, and moral reasoning in homogeneous
- subgroups of delinquent-adolescent boys and ‘nondelinquent h1gh
school boys. The mediational function of 1ogical cognition in
- the deve]opment of these social cogn1t1ve skills was 1nvest1gated
as well.

Descr1pt1on of Results: The de11nquents were found to be signi-
- ficantly Tower than the nondelinquents in social role-taking,
moral reasoning, and.logic thinking. The delinquent subgroups,
however, did not differ from each othar in either empathy, role-
‘taking, moral reasoning, or logical cognition. Although social
role-taking, moral reasoning, and logical thinking were signi- . T
ficantly and positively related to .each other,  the assoc1at1on : ' :
of empathy with these skills failed to be present.

Imp11cat1ons of Results: The' resu]ts of the. present study
suggest that the abiTities of social role-taking, moral reason-
-ing, and logical thinking play an important role in the normaT
socialization process. Delays ih the acquisition of these
skills have a significant relationship with antisocial behavior
such as juvenile-delinquency. The present 1nvest1gat1on also
demonstrates the utility of viewing the delinquent's behav1ora]
.problems from a cognitive deve]opmental perspective.

Implications for AISD: The f1nd1ngs of the present study may .
be of use in educational practice to guide social interventiom
. The results suggest that the training of role-taking, moral
' reasoning, and logical thinking skills might have significant

- impact on promoting *social adJustment and deve]opment of norma]
ado]escents.

v 25




"‘When combining the A. I. S.7Dv sample with samples from -other grades in
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NORMING THE ROLE~PLAY
ASSESSMENT FOR ADOLESCENTS

Leslie Moore and Kathleen J, Waddell Ph D

Participating,Schools‘ Dobie Junior High School
/ : -

Descriptior of Study: The "Social Interaction RolewPlay'Assessment"‘

6IRPA) was developed to assess social skills of adolescentn. The responses.

" made by the fifty eighth grade subjects from Dobie to the SIRPA were
‘combined. with responses from 120 adolescents from other area school
distriets to determine grade and sex norms for each of the twenty-one
social situaticns on the SIRPA. '

Description of.Results: The responses of the norming sample on the SIRPA
indicate that social competence is characterized by strengths and weak~
nesses rather than total presence or absence of social competence. The
‘results of this study suggest that in situations calling for complek
responses, the norms for adolescents fall ‘below the” optimal responses for
. the situations as determihed bylexperts and by teen-agers. : An analysis
of responses falling below the«grade and sex norm for an adolescent's

-~ norm group along the dimensions!of hostility, defensiveness, avoidance, :
acquiescence, amd complexity, indicate that an adolescent displays
characteristic interactive styles. of special interest was the prelim-
‘inary finding that social skills development appears to follow a ,
curvilinear pattern rather than a linear pattern . in relation to age.

other districts (grades 7 - 12 inclusive),‘seventh graders appear more
appropriate than eighth, ninth, and tenth graders with juniors and seniors
appearing more sﬁmilar to the seventh grade- sample. » ;
Implications of Results. Many existing programs developed to remed“
social skills deficits-in adolescents have been. based either on the
"assumption that social incompetence implies an overall lack of social
skills or' the assumption that a rigid linear developmental heirarchy
is characteristic of social skills development. .The majority of these
programs have proceeded to train adolescents to optimal levels of .
social competerice as determined by adults.- The findings that. 1) the
norms for adolescents do not fall in the optimal response category on
complex tasks and 2) that social skills appear to follow a curvilinear
pattern in relation to age.stress .the importance of age norms. for deter-
mining social- competence in adolescents. The finding that social skills
are characterizeéd by strengths and weaknesses have implications for
_an increased role of assessment in -the selection of .social skills
instruction. ) . » e

Since the conclusions abové are based on the normative sample of the
"SIRPA, ,a role-play assessment, cautions about role-play assessment in -
general must be considered.: Existing: studies report support for reliabil-
ity in terms of inter-rater and scale reliability in terms of discrlm-
inant validity and content . validity, however, further ana]ysis is '

-
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suggested. Preliminary studies of the reliability. and valid%ty of

the SIRPA with a separate. sample have been consistent with reported

data on other role-play tests. Both test/re-test reliability and criv‘
terion—related validity studies adre suggested on the SIRPA.

Implications for AISD: Social skills development,K is an area of interest
for educators because of .the relationship demonstrated between socisal
skills deficits and deviant populations such as hyperactive children or
juvenile delinquents. An asgessment method for social skills in
adolescents which provides normative data by grade and sex would
facilitate not only the understauding of social skills, but also program °
“development and gyaluation_botp at the individual and program level.
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The Effect of High and Low
Expectancies on Children's Motor Performance ' .

Abstract

Lynn Dale Housner Ph.D.

Participating Schools: Langford Elementary: & Houston'Elementary

’

Description of Study: Two, hundred elementary school children (9 and 10
~ years of age) performed standardized ‘sit up and standing broad jump
tests under conditions of either high or low achievement expectancy.
Performance scores on the test were converted to T scores and
submitted to 'a 2 X 2 X 2 (.Sex X Test X Expectancy) ANOVA for
repeated measures, L _ . O\

Description of Tesults: Analysis of the data indicated that.performance
on the sit up test was not affected by either high or low expectan-
cies for both boys and girls. In contrast, providing children with
high expectations significantly improved performance on the stand-

. ing broad jump test. This improvement was the same_for both boys
and girls. ' B “ '

Implications of Results: The results indicate that expectancies can _l
influence children's motor perfurmance; particularly for the
- .~ standing-broad—jump-test: —This-finding—suggests— that-it-would—be
' beneficial for teachers to provide children with’ high expectancies
when administering motor performance tests. \

Implications for AISD: As mentioned above, the most straight forward
implication is to suggest to teachers that they utilize high *
-expectancies in order to facilitate children's motor performance. ;
However, many questions still remain regarding the role of expectan-
cies in motor performance. For instance, What types of expectancies
are most effective (verbal, floor markings, etc.)?, Are expectancies
effective at all ages?, and What types ofsmotor skills ‘can be
influenced by providing expectancies7 Until these questions are _ ‘
answered, the implications for instruction must be considered ] i
tenative. '
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Questlons Used By Teachers of Hearing Impalred Students
Dur1ng Informal ‘Conversation

Interim,Report
Laur1e Nlpper M.A. N

-

Participating Schools: Rosedale;‘Rellly Elementary

Description of Study: The’purpose of this study was to describe

teacher questions to deaf. students at two age-grade levels using simul-
taneous communication during an informal conversation period. Ques- ’
tions were analyzed according to syntactic, semantic and pragmatic’
aspects of adult talk to hearing children which are known to change

with increasing age of the child. The sign-speech match of the ques-
‘tions was also examined. ' '

Description of Results: Pre11m1nary results indicate no significant
differences in the number of cognitively complex questions (When, Why, \
How) used by teachers of older deaf children vs. teachers of younger :
deaf children. Type-token ratios were also. very similar between the : .
.two. groups. Teachers of older deaf children did include s1gn1f1cantly :
more syntactic embedding and conjoining in their questions. When
question function was exam1ned,~1t was found that teachers of older
- deaf citildren used more requests for 1nformat10n than teachers of
younger deaf children who tended. to use more requests_for confirmation/
affirmation. Both groups marked question structures (w do-1nvers10n,
T do=auxiliary) in the signed questions-with- approxlmately the ‘same.
frequency. Both groups also conveyed semantically similar information
in speech and sign. However, teachers of older deaf children matched
significantly more complex structures in 81gns and speech ‘than teachers
- of younger deaf children.

Implications of Results: In order to explahn why teachers of deaf
children at both age levels differed slgnlflcantly only in the amount

of complexity in their questions, several hypotheses may be offered.
First, the news session may not be a sensitive enough period of the day

- to reflect differences. --Second, teachers may be obtaining causal (Vhy,
How) and temporal {When) -~type information from their ‘students by using
discourse means other than questions, e.g. ""Tell me about why Daddy did
that." Third, teachers of older deaf childrén may not be sensitive to .’
their students 1ncreased cogn1t1ve/11ngu1st1c abilities, adopting,
rather a s1mp11f1ed 'style' of communicating which places minimal
response ‘demands on the student. If this is the case, it would appear

" that -teachers -of deaf .children may need to examine the: language environ~
ment/model they proV1de their students in order to deterane the range
of question forms, functions . and language structures to Whlch the1r
students are exposed : S S :

'Impllcatlons for AISD:: Results of th1s study’are tentatlve because o
final anaiyses of all data have not been’ conducted and because results
are based on only 10 tedachers. However,flt/does ‘appear: ‘that .téachers
of deaf children at all age levels might prov1de a more enr1ched cogni~.

. tive/ l:ngu1st1c env1ronment for ‘their students by - 1nc1ud1ng a diver-

- sity of questlon forms and language functlons. They ‘may. also need’ to
- ‘.determlne how to systematlcally increase: the llngu1st1c demands for -
students of 1ncreas1ng ages”. and abilltles. -
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WAYS TO IMPROVE EDUCATION IN DESEGREGATED SCHOOLS
Abstract

A. L. King, Ph.D.
Participating Schools: None (selected AISD administrators; desegre- -
gation court orders, consent decree, and reports to the court.)

Description of Study: This study focused on (1) examination of court
orders and desegregation plans for 15 school districts in the Southwest
Educational Development Laboratory six-state region to determine the
extent to which they included or omitted instructions for educational
components and (2) comparison of these instructions/components with the
Ways to Improve Education in Desegregated Schools Process Model and !
Guidelines for Inservice Education, ‘Multicultural Education, and
"Desegregation., Educational components in the study ‘included the
following: (1) Quality of Education, (2) Multicultural Education, (3)
Curriculum, (4) Magnet School, (5) Extracurricular, (6). Counseling, (7))
Discipline/ (8) Local Needs/Conditions, (9) Parent- Involvement/Community
Relationsﬁ and (10) Inservice Education. The Project's 15 site
districts included eight Black and White, one Hispanic-Anglo, four
. Black-Hispanic-Anglo, and two Black-Native American—Anglo districts.

B

_.—Deéscription of Results: Most of the- desegregation court orders. did not
specify educational components in sufficient detail for use by ﬁ~‘%
__<.ﬂ_desegregating schools.--Conversely, -most-school. _district- desegreg tion —
plans did not contain sufficient detail. for the courts to decide whether °
.educational components were planned or implemented in the desegregation
/ process. :

/ Implications of Results:  School districts should take more initiative
- 1in designing and implementing educational components in desegregated/ ’

// ‘ desegregating schools. Plaintiffs, on the other 'hand, should be more

) specific in asking the courts for remedies.. s

Implications for AISD: AISD's desegregation plans were the most
detailed of . those studied. There are indications that AISD may be or:
may become a leading district with respect to: (1) ggipg beyond.
questions of "should schools be desegregated?” or "does desegregationi’ _ .
work?"” to questions of "what conditions are necessary to bring: about
integration for a mixture of Anglo ‘Black, .and Hispanic students?" and
"how can these conditions be brought about?” (2) identifying educational
practices and components which are’ successful in desegregated/ ,
desegregating schools and exploring their implications for general
- educational processes and outcomes. These include, ‘inter;alia, paying

. .attention to the importance of student self-esteem, promoting positive
teacher attitudes and behavior toward students, and having a’school

" climate that accepts individual and groupfdifferences, and (3) ‘extending
‘inservice education to all district staff in order to implement these
successful ‘components and - practices. : :

-

\
'
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THE RELATIONSHIP BETWEEN SELECTED

PROGRAM AND CHILD VARIABLES AND CHILD -
PROGRESS IN EARLY CHILDHOOD SPECIAL EDUCATION "

Abstract

Linda F. Peari, Ph.D. "

Participating Schools: Early Childhood Special Edueation Program

Description of Study: The purpose of this study was. to describe patterns
found in specific student and program characteristics as. related to high
or low child progress. This descriptive study incorporated data from
teacher questionnaires and interviews as well as student test results..

Description of Results: The results indicated that certain variables ex-
. aimed affected ‘the amount of progress which students made in early child-
, hood special education programs (ECSE). Variables which seemed’ to affect
child progress were: (1) the presence of written lesson plans "overing
. all developmental areas, (2) the amount of parent participation in the -
program, and (3) the socioeconomic status (SES) of the student' s family.
Variables which:did not seem to affect child progress included (1) the
IQ and age of the student, (2) the background of the teacher, and (3) cer-. - .
tain teacher characteristics. :

<

Implications.of Results: The findings of this_study_have_implications_for __
persons who evaluate programs for ECSE. Such persons have been concerned
- with methods of collecting and analyzing data which yield relevant feed-
back to the program. Patterns found in this study,seem to'indicate that

~ attention to parent involvement and teacher planning might yield increased
child progress. The relationship between higher SES and more progress
serves to‘emphasize the problems involved in the comparison of different.
ECSE programs. - : -

Implications for AISD: The results presented above are limited by‘the de-
scriptive nature.of the study. However, with this caution in mind, it

. appears that parent participation and teacher planning are important com- -
o ponents of successful ECSE programs. .

Y
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A STUDY OF SPECIAL EDUCATION SERVICE DELIVERY ; - - .
ADMINISTRATIVE TASK RESPONSIBILITY PERCEPTIONS' o
OF AISD ADMINISTRATORS Cr

Abstract:

Deborah Nance ff .
Participating Schools: Administrators of all elgmeﬁtary;‘jﬁhibf high;
and high schools, as well as central office administrators in the

" Division of Instruction have been requested to participa;e*ih the;f

study. ‘
Description of Study:. The.pu&pose of the study was to compare the
perceptions of .local campus versus central office administrators,
and special education versus regular education administrators. ‘
regarding decision-making responsibility for various special _
education-related program components. A questionnaire was dis-
tributed to the AISD administrators of the Division of Instruction,
coded by location (i.e. local or central office), program (i.e.
regular or special education), and level (i.e. elementary, sgcon*’
ddry, all-level). ' ‘ . ' '

Description of Results: Of‘261équestionnaires disseminated
during the week of May 17, 1982, 74 responses were returned.
The samples of each category (local campus/central office,’

"“““**regularfspécxal“edﬁéﬁtiupj—EIemEﬁtary¢SeUUndarY¢aii-ieVel}““*%"““;;““N“;

were thus not large enough to measure conclusive data. Conclusions
swhich ‘may be drawn from this limited data are as follows: . o
1§\The range of answers given for any gpecific item by the total :
population of respondents was 7-12. ' L s

2) Of the 17 items, only 5‘'had’ any one answer with a .frequency

of 50% or above. (The highest shown was 73% on item 11 which

addressed responsibility for federal and state: applications.

The lowest was 18.9% on item 12 which addressed district policies

for discipline.) ) : ' L

* 3) 1f compared to aqtual'jobfdescripf;on; the’proportiOn of

"correct” answers given by the total population (based on the

" ‘-answers with the highest relative frequency) were 9 out of a total

L

e

it
e

of 17 possible answers. , A : .

4) There were differences in the perceptions of special education

versus regular educationm, local versus _central office, and elementary

.versus secondary versus all-level administrators. The'differences.;

were greatest between_speciél‘and'regula: educators and least.

bétween local and central administrators. ~ R S
Although the data was limited, the:diverse -

range of answers on every.item and the variety of perceptions between

o

sub-strata of the total population;plear}y'indicate;thgtgthéﬁéjis'hot‘f

”Imblicafidns of Results:

P
-
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a clear understanding of who specifically is responsible for most of
the described administratis§ tasks regarding special education. There
is not, however, a discrepaqcy between the measured perceptions of

who is responsible and who should be responsible for each function
except on item 12 (dealing with discipline policies),.

Implications for AISD' Clearly, for administratoﬂs to access special
education support services adaquately they need to be appraised of

who is responsible for supplying each service. This study would
indicate that administrators need more specific, task-related informa-
tion regarding the locus of responsibility for special education ser-
vices. -
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THE USE OF MANIPULATIVE MODELS IN THE
ADDITION AND SUBTRACTION OF FRACTIONS

"Abstract
" Nancy Katherine Mack, M.A.

Particiﬁatinglsdhools: Porter Jr. High

Description of Study: .The purpose of this study was
‘to investigate the use of manipulative models and their
effects upon the performance of seventh grade students
in the addition and subtraction of fractions. This
study was to investigate students' computation, com-
_.prehension, and overall performance -in the addtion
and subtraction of fractions. Specifically, this
study looked for differences in computation, compre-
hension, and overall performance between -students who
utilized manipulative models during instruction and
students who observed the use of manipulative models.

Description of Results: Subjects who received the
demonstration method of instruction performed
significantly better overall, in computation, and
( in comprehension of the addition and subtraction
. of fractions.. o

Implications of Results: Concrete experiences are
necessary for success in adding and subtracting
fractions. These experiences should appear in the.
form:of observation of real materials. Attention
needs to be given to.visual learning more than
‘hands-on experiences or ‘recitation of rules for
seventh grade studernts to be successful in adding
and subtraéting fractions. :

- Implications for AISD: The results of this study -
indicate that attention needs to be given to
developing concepts of adding and subtracting

_fractions for students to be successful with these .
operations. These concepts are developed in seventh
grade students through the observation of manipu-
lative models which should be incorporated into

all seventh grade mathematics classes.

!
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THE IMPACT OF BASAL READER CHARACTERISTICS
ON THE DEVELOPMENT OF READING SKILL -
A LONGITUDINAL STUDY : :
. ‘ Abstract
Connie Juel, Ph.D. and Philip Gough, PH.D..

Participating Schools: Houston Elementary

/

. {
Description of Study: The purpose of this study is to assess the
effects of F~ " text materials on literacy development in the early
elementary yrue¢s. T order to do this we are closely monitoring
growth in four areas of literacy: word recognitioq@ spelling,
writing, and reading comprehension. We'are examining the degree
to which coonitive abilities (e.g. phonemic awareneéss, letter<name
_knowledge) predict success in each of these four skill areas, the
“interrelatedness of these skills (i.e., whether they depend on
similar cognitive abilities), and the degree to which skill develop-
ment is affected by instructional materials (e.g; how word recog--
nition skill development is affected by the types of words seen
in the basals). : N o

" Description of Current Status of Study: _At thé‘closé of the 1982-83
school year data gathering for the first year /of the study has been
completed. Word by word analysis of the Amerjcan Book Co. and Scott

.Foresman:basal»readingvseriesmused~in~first>gradejis'1n“process:f”“"‘"“"“"

Analysis of writing, spelling, word recognigjon and reading compre-:
hension performance and the interaction of performance levels with
basal text factors is. to follow. o

Description of Resu]ts: Results are not available at this time.

- 27 -
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Contingencies of Evaluative
FeedFack'in Physical. Education

\\; H&nn Dale Housner Ph.D.

Participating Schools: Porter, Lamar, Burnet, Pearce, Bedicheck

Description of Study: The purpose of the study was to compare the amount
of positive and negative evaluative feedback provided to boys and
girls by male and female physical education teachers. Five male
and five,female junior high school physical education teachers were
videotaped on 3 occasions as they taught a regularly scheduled
physical education unit. The videotapes were analyzed by trained
observers using an observation instrument by which each instance of
evaluative feedback provided by a teacher is coded. relative to the
sex of the student receiving the feedback. '

Description of Results: All of the videotapes have been analyzed and the
data are at this moment being entered into the computer. Until the

computer analysis is conducted, no conclusions can be made about the
results. .

/ Implications of Results: “If boys and girls are treated differently
' relative to the amount of the evaluative feedback they receive, the
results would suggest that attempts be made to alter this. This
might be done through inservice programs, or.the use of videotape to
T'provide” feedback to teachera regarding their behavior. - -

Implications for AISD. As mentioned above, if boys and girls are receiv-
ing differential treatment, it would suggest that AISD consider
implementing methods, such’'as inservice workshops, that might be-
effective in helping teachers change their behavior toward students.
If no differential treatment of students exists then the results
would haVe few implications for AISD. :
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The Development of Metalinguistic K Abilities in Children
Abetract

Kerry J. Washburn, David T. Hakes, Ph.D., Stanley A. Kuczaj II, Ph.D.,
Leslie B. Cohen, Ph.D., and John C. Loehlin, Ph.D. -

Participating Schools: ﬁryker.Woods,'Casis, Cunninghah, Doss, Govalle,
Gullett, Highland Park, Hill, Pillow, and Summitt Elementary Schools.

Description of Study: This study investigated the develdpment of
several metalinguistic abilities (i.e., abllities that involve thinking
about language, such ‘as abilitieés to make grammaticality judgments,
detect rhyme, and appreciate figures of speech). It was designed to
examine the interrelationships among these abilities as -they develop,
as well as their relationships to cognitive development, language

. comprehension, reading readiness and achievement, and home environment
variables. This was a longitudinal study that began when the children
. were. 3 years old and continued through the 1982-83 academic year.
During this year, the oldest children in the study were in first grade,

Description of Results: At this time we are just beginning to analyze
the data. The major results--those concerning interrelationships among -
' the variables--are not yet available. We do, however, have some evi- '
dence concerning developmental changes in individual children's per—
formance on the various-tasks,- changes that have- previously been--
reported only in group data. For several tasks our data add some new
information about the age-related change. For example, it has been : 4
reported that children between ‘the ages of 4 and 6 tend to misunder—
'stand the word "big," treating it as more or less synonomous with
"tall." Younger children do not do this. Thus, the reported develop-
mental pattern is one where understanding of "big' gets worse with'
increasing age, and only later improves. Almost all of the children
in our study showed this. pattern. Furthermore, the period of misin—

_ terpreting "big" was quite long, lasting up to 2} years.

: Another finding concerns the development of comprehension of pas-
sive sentences like The boy was pushed by the girl. Group data have
suggested ‘a developmental sequence of chance-level performance on
passives at age 3, followed by a period of systematically misunder-
_standing these sentences, followed by gradual improvement. Many of
the children in our project did not show this sequence. For those
children who did show:the pattern, the period of misunderstanding .
passives was rather short, lasting only a few months.

We have also observed developmental change in the apparent basis
for children's responses in several metalinguistic tasks. In one task
we asked children to judge whether each of a series of sentences was
acceptable ("grammatical"). When'the children were 4 and 5 years old,
many of them demonstrated a "sensibility" criterion for judging sen-
tences. They would“call an item "OK" if its meaning made sense. For

. . . . oy .

S mm- 37



82.80 R83.06

example, they would judge sentences like The sleepy rock was in the
middle of the road as "wrong"; however, they accepted syntactically
unacceptable items like The lady closed window, calling these kinds of
items "OK." As they got older, many of them began to correctly reject
the latter kinds of items as "wrong," demonstrating the use of addi-
tional, syntactic bases for judging acceptability.

An analogous change in response criterion occurred for a task tap-
ping children's knowledge of what a word is. We presented syllables,
words, phrases, and sentences to the children and asked whether each
item was a word. At about the same time that they used the 'sensibil-
ity" criterion in the acceptability judgment task, most of the children
tended to call any item that was meaningful or had a referent a "word."
They correctly stated that items like dog and television were words,
but they also said that phrases like run and jump and full sentences
were words. Items théy said were not words included syllables like -

im and "function" words such as th t. When asked why these items
weren't words, children would oftep give r®asons like "There's no such
thing as 'at'" or "It doesn't mean|anything." Many of them demonstrated
more complex criteria later on, givjng more correct responses for y
phrases, sentences, and function '

\

Implications of Results: For some tasks, such as comprehension of
"big," developmental chafiges suggested by group data have been replica-
kted in our study. For others (e.g., comprehension of passives) our data
suggest that there may be more substantial individual differences in
development than previous group data had implied. _

The developmental changes in performance on ‘the metalinguistic
tasks described here suggest that young children can think about and use
semantic properties of utterances (meanings of words and sentences) in
making metalinguistic judgments; later, they begin to congider syntactic
and morphological/phonological aspects as well. ' c

'We anticipate that results of our analyses, when they are all com-
- pleted, will have additional implications. Previous studies have found
relationships between metalinguistic abilities and reading achievement
when they are assessed concurrently. One of the major goals of our
project is to find the kinds of early language behaviors that predict
later metalinguistic and reading performance. We also want to identify
the early cognitive and home environment variables that contribute to
‘both early and later language and reading performances.

" Implications for AISD: Identification of early linguistic,.cognitive,
and/or home environment variables that predict later reading- and
reading-related performances should suggest the kinds of diagnostic
© procedures. that would identify-children likely to have trouble learning
to read. Also, our results may suggest procedures for remedial work
with children found to be having difficulty reading or learning to

read. N ‘ , i

- : . / |

-
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Life Themes in }Middle Childhood:

"\ A Study of High and Low Profile 4th Grade Childron
\

\ _ Absiract '
\ L]
“\ Beverly Hardcastle /

Participd¢i;é\8chools: Webb Elemenzary School and four other Texas schoola
outside of the\AISD area.,

Description of Study:; Three settings were considered, the city, town, and
country, with 20 children being selected from each. Sixteen fourt grade
classroom teachers selected the participants on the basis of how wkll or
how poorly they felt they knew the children. Those whom the teachexrs knew
Mell were resarded as "high protile,"” and those whom they knew liitle about
were regarded as "low protile,." '

\ .
A pllot study of 20 town children was made in 1981-82, With the ald of &
Sponsored Project Grant from Southwest Texas State University, the 'study was (:
expanded to include the 20 city and 20 country schools., Two student research
workers also joined the project. This expanded study was conducted during
1982-83, A continuation of the study 1s currently being considered.

The children were told the purpose of the study - which was to see "what it
was like to be a fourth grader today" - and their own help and suggestions were
elicited. They were then interviewed individually for 15 to 25 minutes two

to three times over a two to five week period, and they participated in one
small group creative writing activity. During the interviews children answered
several sets of interview questions, completed sentences, malle life lines, gave
advice to "E,T.." and completed Kilpatrick and Cantril's self-anchoring scale
(1960). Between interview meetings they drew a self and family" portrait.

Wish poems were writien during the creative writing sessions.

Description of Results: In the initial analysis of the data for this ex-
ploratory study a variety of patterns emerged. . 1) Teachers tended to select
youngest and only children as their high profile children and middle and old-
est as their low. 2) A total of 20 careers were mentioned when the children
answered the question: "What do you want to be when you grow up?" Where
they did cluster seemed to be influenced by sex, with the girls selecting.
traditionally "feminine" careers such as ‘teachers, nurses, secretaries, store
clerks, and the boys selecting traditionally "masculine" careers such as
firefighter, policeman, sports player, 3)_Children tended to pick favorite
tv and film stars of their own sex. 4) ‘In the sentence completion "At
home T like...." the activities mentioned by the boys were distinctly dif-
ferent from those mentioned by the girls. 5) When asked to name the three
most important people in their lives, the children tended to mention their
motherS'first,'fgtFers second, and siblings or grandparents third. 6) In . e
\

LA
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their "Best Possible World" descripiions, ihe most frequently mentioned
features were a) good grades, b) meterial things, c) faiily, and d) friend
‘For the "Worst .Possible Worlds" ‘the four most menuioned were a) no parents, ...
b) bad grades, c¢) no friends, and 'd) poverty. 7). The-most’solid natterns. S
 emerged in the individual children's proiiles. Leif motifs, if not. life S
themes, were evident in these.': Foi_instance, one child's long hair was =~ -
quite important to her in terms’ of her .regard for herself, her. relation-f-"
'$ships With friends, and her ideal and worst poss1ble worlds.}f; T
\Implications of Results The f irst‘gix results mentioned above suggest
areas for further study. This has beena small scale;. stone -turning study o
of 60 children. How true would these patterns be:for a larger group? « Are’ " .
L4th graders in general this sexually stereotyping in. their choices of e e
after sSchool activities, film and |tv star favorings, .and career choices? Is - "
this a phase unique to hth 'grade and something that ‘Wwill' change in 5th or’
. 6th, or is it an enduring one° Are we promoting the stereotypes in school?

- Do’ teachers really tend to. know. yoursest and only children best° Are they '
- slighting middle and oldest children° 'Are oldest and middle children less -
likely to turn to- teachers when theJ share themselves° o .

Grades uere clearly a concern for these 10 year old children. Do the AP

children value themSelves as workers ‘and regard the grade ‘as evidence that S
 they have done -a good job? Is the grade o.siatus symbol? -A carrot? Do oL

children gain a sense of pride for the work itself? .(Now I can divide by

two-digit numbers.) “.Or do ‘they "go for the grade"?. (I got an A in Social

Studies but I can't remember what we studied. ) An examinatiom of ouxr grading

systems and children’ s interpretations of them could give\us new insights.

The seventh result noted above was, the most. helpful. Each child was" complex _
and unique and made sense of their :1lives in" terms of the full contexus of . . .
their. lives. The individual profrles, which are beinv assembled now,. " offer.

us the oI :fffff;!lﬁﬂf°§’What it is| like to be 2 iourth grader today.wgd -

At this point in the analysis, other than the first result noted above, no
contrasts of significance were ev1dent ‘between the high and low profile
‘children's responses. S g

Implications for AISD: With a total of eight children in the twWwo- Austin

classrooms in AISD, there is vexy little of substance that we can say that

is specifically geared to- AISD. The general implications noted above are-
v more. relevant. ’ _ . " : o s : A“':'

'The teachers may want to’ investhate the meaning oi grades with their students C
in order to assess the effects of their grading policies. They .may also" benefit
the children by evaluating their curricula in_ terms: of sex role stereotyping, -
especially in the career .models' made- available to childreni When teachexrs:

.Qare baffled by individual- children, wanting ‘to- motivate children or seekin* n
ways to make learming activities most~meaningfu1 they may: gain a better’
undérstanding of the children by taking ar inside-out view of their worlds
'and by eliciting the children s help in the endeavor.-"“




Q

ERIC

Aruitoxt provided by Eic:

\

" 82.80 S . Re3io

'concernlng their perceptlons of academ1c work accompllshed dur1ng the

_MANAGING ACADEMIC TASKS N JUNIOR HIGH SCHOOLS s .. ™.
» Interlm Report

Walter Doyle, Ju11e P Sanford and Edmund T. Emmei-.':'

Part1c1pat1ng Schools'_ Burnet, Dob;e, Martln, and;PearceﬂJun or High N

oty

Description of Study: Thls study is focused on how the conten ‘of . the::
curr1culum is managed in junior high ‘school’ classes. Teachers in three
subject areas (sc1ence"mathemat1cs, .and Engllsh) were observed .daily
during the six-week grading period from January 17 to February 25, 1983,
The teachers were selected for their effectlveness .as determlned ‘by such
indicators as subject coordinators' nominations, class mean ach1evement
gainsg dur1ng the preceding ‘two-year period, and- pre11m1nary classroom
observations. In addition to writing classroom narrative records,
observers collected copies of instructional materials  used in the
classes ‘and examined completed and graded student asslgnments -and tests.
The teachers and selected students from each class were interviewed -

slx-week perlod

Descr1pt10n of Results:- The large amount of data collected for thls‘
.study is currently being analyzed. .The academic tasks accompllshed in"
the classes dur1ng the observatlon perlod have been 1dent1f1ed and each_

the nature of the- -assignment, prompts and resources made ava1lable to
students,»the type of accountability used, and the classroom processes"
associated with task accompllshment. Further: analyses w1ll focus -on the
general character of academic work. in' the classes; ‘how teachers managed
different. types of academic tasks, especially those 1nvoly1ng h1gher

~cognitive processes; and how particular students part1c1pated in

academic work. - i N %

v
A

.Implications of Results: Prev1ous stud1es of teach1ng effectlveness,
suggest that the management of academic work has an impact od classroom
processes, student behav1or, student understandlng of  tasks, and
achievement. -This study is designed to\generate information about
structuring and ‘directing student work, translatlng academic content and

objectives 1nto classroom tasks, and assesslng task _outcomesg,  *\

- . ', . . -

Impllcatlons for AISD: The study extends prev1ous classroom management

" regearch conducted by the Research and Devel )pment - Center for- Teacher

Education, results of which have been w1dely used by AISD. Results of
this study will be useful for- help1ng increase secondary teachers”
understandlng of curriculum tasks, espec1ally\h1gher cogn1t1ve tasks,v
and how they can be structured, managed, and asgessed ‘in classrooms.
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A REPORT ON CURRICULUM IMPLEMENTATION;" e
IN AUSTIN. INDEPENDENT SCHOOL DISTRICT - =~~~ "~
" ELEMENTARY SCHOOLS.
-Abstract o

League of/Women Voters‘,l;J

. Participating Schools: Allen, Hill Metz, Oak Springs, Summitt Winn,

~ Barrington, Blackshear,. Brooke, Campbell Cun-..
~ ningham, Gullett Walnut Creek, Zavala,;Doss, S
* Langford, Maplewood, Pease, ‘Pleasant Hill, 1Ridge-'”"
. top, and St. Elmo elementary schools. SRS -

v

/"

Description of Study: The League of Women Voters interviewed 5 primary

.instructional c¢oordinators, 3 intermediate instructional coordinators,‘
21 elementary principals, 25 second grade teachers, and 29 fifth-grade
‘teachers, to test the thesis that there are a variety of methods of im- "
plementing curriculum in the Austin Independent School ‘District. (AISD)
elementary schools, especially in the areas of math, social studies, and

science.

v

Description of Results.

Implicat

Teachers at the same grade levels cover the same topicsn; .
Formal long-range curriculum planning occurs in the schools, by
grade level.

: Curriculum guides are easily available to teachers.

Teachers who have textbooks. for a subJect rely heavily on the
text to know what to teach. ™ S
Teachers have enough flexibility in making choices of curriculum
Teachers re1y ‘most. on personal observation for daily. planning
Half the principals and over -one third of coordinators and fifth
grade science and social studies teachers said teachers don t
have enough time to cover required materials.v o S

= Second grade teachers would oppose-a 1onger school day, but fifth

grade teachers were somewhat positive. Sl
Principals ‘and coordinators determine if teachers are using Dis- f
trict curriculum by observation and 1esson plans. '

ions of Results:

Texts and curriculum guides have the greatest influence on what
topics ‘are taught, so matches between guides and texts are im-
portant. .

Time to cover required materia1 is more of a factor at the inter-"

mediate level than at the primary- 1eve1, and intermediate teachers fuﬁ

are more receptive to 1onger school days.

. Teachers adapt daily lessons due to observation- of 1earn1ng, and

feel they have. enough flexibility in choosing curriculum
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Int r1m Report
- P Terry Newton, Ph D“

i
)

RN

‘zﬁart1c1pati_glschools qu/;, Pearce, Fu]more Jun1or H1ghs and Bed1c “ck .}‘1
and Burnet Jun1or Highs ds contro]s R L T f

Descr1Qt1on of Study Tﬁe purpose of niz/study wa to traTn te'chers s
at Dobie, Pearce, and/Fulmore Jun1og/ﬁ1ghs in th?/burr1cu1um and. |
strategies of the St{ Edward's Univérsity L1sten ng Program “In’

addition to learning how listening is taught at St. Edward's, the

teachers were asked to adapt the/proceedures/to their. students and
‘develop new exercises to be used 1n 11sten1ng tra1n1ng.

Selected members. of the three . Jun1or h1ghs were: g1ven 21 hours of
listening instruction by’ §t Edward’ s/feculty, and the teachers in.|
“turn devoted one hour a week of their classroom time to-the’ improve-
ment of their classes’ 11sten1ng eff1c1ency.; Students at both:the
‘experimental and control Junior H1ghs were g1ven the same pre- and
post ~video ]1sten1ng/tests1 .

- Descr1pt1on of resu]ts.q Resu]ts have not yet been f1na11zed but clearly;f,
-many teachars expressed positive fee]1ngs about the use of 11sten1ng; N
-training 1n the1r c]assrooms. : R

/

Imp11cat1ons “for AISD: Dependent on resu]ts of tests

/
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'"THE EFFECT OF A TEACHER ACTIVE INSERVICE PROGRAM ON. TEACHERS'-
‘ UNDERSTANDING OF RELEVANT ‘ENERGY CONCEPTS ~STAGES: OF - CONCERN . _
ABOUT IMPLEMENTING A CURRICULUM AND STUDENT ACHIEVEMENT"-~*~3V*"*

Abstract
Edward J. Zielinski . - II »v» Earl J Mbntague, Ph D.

Participating Schools. The following secondary schools participated
in this study: David Crockett, William B. Travis, W.R. Robbins, Lo
Sidney Lanier, John H. Reagan, and L.C. Anderson.'i . ST

Description of Study, The purpose of this research is to- study
teacher active and teacher passive inservice programs. Evaluation ‘ .
of this study is being conducted by comparing profiles of ithe e
participating teachers' stage of concern about: implementing novel o
curriculum and their knowledge of relevant energy concepts.v ‘Test
~ instruments were administered before and after the inservices. :
Results will be compared between the two experimental groups. This -
~ study also’ evaluates the degree of implementation of the- inservice
models in terms of ‘student achievement of relevant energy conserva-
 tion concepts and student answers on a questionnaire. < 0

<

Description of Results. e'datavanalys1S"is in progress.

”

_planning effective inserv programs. It will assist teachers in

" the preparation of energy \activities. Students will: receive lessons,
of current personal, local and\national significance.<_»
Implications for AISD: The participating teachers received curriculum
and training for inclusion in ninth grade Physical Science.: These
teachers are now better prepared to teach relevant energy conccpts
within the current curriculum framework

vaplications of Results.v Tgii study will Lssist administrators in

A

¢




: . CLASS—INCLUSION' S -
- ..LOGICAL AND MATHEMATICAL PREREQUISITES

)

- Abstract

/ © . Rebert'L: Campbell .

/

:tharticipating Schools Winn and Andrews Elementary

Description of Study' Piaget s class-inclusion (CI) task assesses children sf'

- understanding that a superordinate class (e.g., a 1s) always has’ more ;
.members than any of its subclasses (e.g., pigs_a dogs) “The:aim of : this ;
study was to contrast two models of how childre /come to’ succeed n.CI.: e
The logical inference model (Inhelder & Piaget, 1964) holds that children
acquire the logical principle that the class animals is made up of pigs
and dogs, etc., so it must be larger than eiyzzr subclass On'the" logical
-inference model, the child does not need to ow: how many animals there?“
are, and in general there are no important/mathematical prerequisites for.

CI. The exact compensation model (Inheldgr et al., 1974)" ‘holds -that" if P
children are to understand CI, they need to understand ‘that" adding n dogs } '
must be compensated by subtracting n pigs, “in order to keep  the" same oum- -
ber of animals. The exact compensatio model posits extensive mathemat-i‘
ical prerequisites for CI. : R -
Children from kindergarten throﬁgh third grade were given one: session, o

.- consisting of :2 classification tasks, :and another session of addition/sub- '

. - traction tasks. Piaget's ’class-inélusion task was presented in’a” ‘less i
ambiguous version introduced by Shipley. The experimenter showed“the child -
a picture, e.g., 13 carrots and f tomatoes, and agked, "Who would have.

‘more, someone who had all of the vegetables, or someone ‘who had only the _
carrots?" The class-compensation task (Inhelder et al., 1974) involvedk-' '

. presenting a picture like those. used‘in the CI task.~ The experimente
also gave the child a set of cards with pictures of carrots .and’ tomatoes,
ans asked .the child to "make a new set with the cards that has moreltoma-

_toes, and the 'same-number of vegetables altogether."'*h ‘ =

Cooper's assessment of addition/subtraction principles (seeithe 1981
findings volume) tested children's knowledge of quantitative addition/
subtraction: given a row of n+2 objects and a row of n,’2 would’ have to
be added to the row of n to make both rows equal. The additive" composition
task (Piaget, 1952) assessed the knowledge that: ‘adding- n to'one set could
be compensated by subtracting n from another set, leaving the total the
same. The child was shown two sets .of objects, each with two equal rows
(e.g., 4 and 4). Then in one set 3 objects were moved from one row to the
other. The. child was asked whether the two sets still had the same number. L

Description of Results' Children ] performance on the addition/subtraction

and classification tasks is shown in Table 1. . Of primary interest are .

the order relationships between the tasks. The exact compensation model
‘predicts that passing class-compensation will be equivalent to passing: CI.

and giving an adequate explanation. The logical inference: ‘model " predicts
that explaining CI. will be* a, prerequisite for class-compensation success. - .
The data support the logical inference model Both models assert that S -
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»schess on additive composition is a prerequisite for class—compensation"

success, a claim that is supported. by the data. However, “the exact com-
pensation model also predicts that additive. composition will ‘be a pre-
requisite for explaining CI, and this is clearly not the case.,/The log-
ical" 1nference model, by contrast, correctly predicts no. ordering rela— L

/

.»/

' Implications of Results' The results”of this study support the logical

inference model of. CI against the exact compensation. model/ ‘Children's

" reasoning about hierarchal classification does not depend/on their ,
'knowledge of addition and subtraction.- ~1t is not clear on-these data R
,‘whether even quantitative addition/subtraction is’ necessary for ClL T
‘success, although a strong test of ‘this. relationship would require younger )

children in the sample When combined with: previous evidence that :chil-
dren do not solve CI problems by counting, ‘these results suggest that
classification and number: development: are independent domains at least
through the early school years. : }

" Implications for AISD:.Although more work is needed on the’ early develop- ‘

ment of classification skills and their relation to number skills, it
appears that young children's abilities in -these areas are largely indep-
endéent. One. possible consequence is that in the early school years, chil-
dren may benefit from instruction about sets and set operations, but
they_are unlikely to recognize its mathematical relevance until later.

' Table 1.
. Proportion of children correct (by grade)
on the classification and addition/subtraction tasks

~ - Class~ (¢} Cl/ o Additive~ 1l; Add/sub.;
"Grade ~ comp. (expl.) (pass) comp. v (Quant )
sea - .64 .82 /82 .73, - ‘100
(n=1 1) . S ’ ‘ /,/' ‘ . .
ond .17 65 /.70 s . .86
{n=23) | - ,/’ | | : ‘- | //
st .07 e S L6T 30 0 700t
(n-27) L . . / | g . . G
' Kind. 10 a0 .55 . .50 .45
(n=20)  _ /o , ‘
. . - ' / p
| /o
/o
/.
/
/ ’
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. Children's Use of Conjunctions When Writing o ///Xf'
for Different Audiences and Purposes S -

Interim Report

Patricia 0 Neal,Willis |

Participating Schools: Cunningham Elementary

Description of Study: .. The purpose of this study is to examin, children s .
"use of conjunctions in their writing.- I am interested in:ascertaining = - .
the: degree to which :the;intended function: ‘and audience- of ‘a’ teft influence * .-
how 5th graders use conJunctions ‘when ‘they "are writing The r'le of Lol
these factors will be examined by looking at the frequency, _
pattern of conJunctive relationships established in the writing\*”

-

™ Status of Study. ‘Data for this study has been collected and is/currently
‘being prepared for scoring and analysis.w It is. anticipated that ‘data .
analysis .should be completed by September 1, 1983. Target date for

~Hcompletion of ‘the prOJect is February 1, 1984 o R A A

/
A

' Impact of the Data Collection Procedure.i To collect data for/this study,.
"o, 25 fifth graders completed three writing’ assignments weekly for .a period
T of six weeks.' " The product of. .these combined assignments was 450- written
texts: including descriptions, stories, and expressions of’ feelings. Students’
wrote -to trusted adults; peers,. and kindergarten students., According to\=
- the classroom teacher, the impact of this- unit of writing,on student behavior
- was unexpectedly beneficial ' e ‘

‘.Over the course. of the six weeks, the, teacher kept anecdotal records of
student comments” and" behaviors., She noted general improveme’t“in four N
categories.«"academic performance, deportment, stress’ level, ‘and’ attitude R
toward writing. To' support her position, she cited examples like those

_that follow""“ ‘ . : o

: Academic Performance. One child who had been a poor student in all
academic areas showed marked improvement in her attitude toward academic~‘-
_tasks.and in. the quality of her work after she began to succeed as.a writer.~
This change was. noted by all her teachers. A';similar ‘behavior change was.
noted in’ several students who had been considered "slow learners" in the

past. e el T Ty N HE T
R S T o o ,_\\%Vrm_,,.,ru T
- Deportment.» One child who had several ‘hervous habits (e.g: chewing

vpens, .pencils, - diff1culty sitting still difficulty wo king independently)

appeared calmer and more’ self-confident after the writ ng unit began.
I - non :

Another student who had;been removed from enrichment classes because N
of inappropriate behavior reverted to his earlier, more appropriate
conduct after he began w'iting S S :




. wrote. - One boy stated that through writing, he could - express his -

N ’ T L T e ‘ R ’
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T gtkess Level. Many children reported feeling relaxed when they

emotions without fear of- being called "sissy" by his friends._ .o

A

Attitude Toward Writing, As the students got into the unit they
began to look forward to writing time..- Many found it difficult to stop
writing at the end of the period. Several pareénts reported’ that the
_students. talked with excitement about the writing project.w One child
stated that this must be tlie "learniest time of. my. life.

7

Implications for AISD' The classroom teacher reported that the quality
of writing produced by her students during this project exceeded.any she
has gotten-from students in the past. She intends to continue using the ,
instructional methods designed for this unit with future-students. Other:
teachers in her building have requested training in the technique. )

v ‘Given the success of this unit with one teacher and her students, it seems
* possible that other teachers and students in the district may profit ‘from
. training in the same instructional technique.
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Impact of Big Brothers lg Sisters
: on -
School Attendance and
i

< . .- Abstract

A . Allen Rubin, Ph.D.,

Participating Schools:. Blanton Elementary
v . -. = Brooke Elementary -
' ' , ' Mathews Elementary’

T ‘ ‘Webb Elementary
Williams Elementary
e Woodr idge Elementary , .
o 'McCallum L : L - /

Description of Study: The purpose of the present study was' to assess
- whether a relationship with a Big Brother or Big Sister improved the
elementary school attendance and performance of children from'single
-parent homes referred because of school problems to the Blg Brothers/
Big Slsters Program of Austln '

-

Description of Results Although the data are st|ll belng analyZed
(they were not collected until April), preiiminary findings offer no
evidence that a relatlonshlp with a Big Brother or Big Sister affects
school performance or- attendance‘ ‘That '#s, there is essentially no
difference in grades or attendance before and after ‘children- are
'matched with a. Blg Brot?\er or Big Sister. ' '

Implications of Results Because of the small sample size. due to the i
unavailability of sufficjent data after students graduate elementary .
school, the implications/ of this-study are. tentative. = These- |mpllca-
tions are further affected by the high amount of: turnover: among Big .
Brothers/Big Sisters volunteers, ‘and the consequent brevity of many -

of the studied relatlonshlps With the above methodological problems
in mind the major |mpl|cat|on of this study is that ‘additional .research
is needed, specifically involving a ‘larger number of’ children’ who have.
had stabler relationships with Big Brothers/Sisters and for whom more’
adequate data are. avallable,\partlcularly at the Junlor and senior
high levels. A 5

lmplications-for AISD: The current study fails to offer.any:support
for increasing A.1.S.D. referrals of troubled youth from single parent:
homes to the Big Brothers/Big Sisters Program. . However, since atten-
dance and grades may be more problematlc for these youths: in h|gher
grades, it is recommended that this research be replicated" (using a.
larger sample) if a way can be found to access the needed data in
junior and senior hlgh school records
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“phe Tést of Practical Knowledge’ and the OASIS Interest
Schedule: Their Use with Students who are Visually
Handicapped .

. ~ Abstgact ‘
Anne L. Corn EA4.D.

participating Schools: . Junior and senioc high schols which
. serve visually handicapped students participated in the
‘study. These schools include: McCallum High.School and
O'Henry Junior High School served by Ms. Ann Adkins, Teacher
of the Visually Handicapped. Lanier High School, Porter
Junior High School, Travis High School and Reagan High :
School also participated in the study; they are served by

‘Ms. Kathy O'Rourke, Teacher of the Visually Handicapped.

Description of Results: At the preseat time I have not
received several of the tests which were administered to
students during the final weeks of the school year. Of those

. tests which have been received, ‘three students completed the
Test of Practical Knowledge and four students completed the
OASIS Interest Schedule. - , B oy ' , o

Total raw scores for the Test of Practical Knowledge
were converted to percentiles. The three studentz reoceived
scores at the 5th, 6@th, and 8@th percentiles whe: «-inared
with fully sighted peers (eighth through tenth grauzras;j.
Scores have alsotbeen,returned to the teachers for subtests:
personal, social and occupational knowledge. Later this
summer, when tests have been returned from. school districts
throughout the sate, AISD scores will be included in data
analysis. Measures of central tendancy, variance and
correlations will be determined in relation to several
variables, e.g. level of vision, type’of ‘school program -
(public or residentiam), reading medium and past work ’
experience..: . - R A R

‘The four -students' interests were compared .with those
of fully-seeing:peers. For each . student teachers, received
profiles of the students interests along 12 job -clusiers:
art,:science,Anatpre, orotective, mechanical, industiilal,

- business detail, selling, accomondating, humanitarian,
leading/influencing, and physical/performing. These .
interests, too, will be compared with those of ‘other ,
visually handicapped. tudents' throughout the state and with
fully seeing_students oa whom the interest schedule was :
standardized. e a ST :

Implications of Results: ;mplicatoins=Canndtﬁbeimade‘at

this time due to.the stafus of the study..Data analysis is . .

<

expected to be complete in September 1983 and a final report.

will be available during the fall semester. .. . . . .
AdeStments-in‘vocational,cutxicula,-career counseling -

and social skills instruction for ‘the ‘visually handicapped .

may be ‘made as a‘resultioﬁ*thef:éSults.ofjthis.Study.

A




* v | - -

- Implications for AISD: Scores: for individual students may
be helpful for. teachers and counselors who_will be working
with visually handicapped stadeats. These ' tests do not
address the special skills needed by visually handicapped
students e.g. knowledge of whéere-to obtain special

materials. They do, however address. the areps-of‘practicai
knowledge which students need to function in a "sighted
world.“ o . :

P
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