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[ STATE OFFICE

~Jul
WALTER D. TALBOT
STATE SUPERINTENDENT OF PUBLIC l):JSTRUCTlON

VAUGHN L. HALL
DEPUTY SUPERINTENDENT

Septeﬁﬁer 29, 1981

Dahlia Ayala
. Curriculum Developer
Salt Lake School District .
440 East 100 South » . . "
Salt Lake City, UT 84111 :

Dear Ms. Ayala:

I aﬁ\writing to extend my commendation to your office for the development
of the text, Navajo Way of Life. )

The Salt Lake School District has taken a position toward development of
such materials to project the posiiive and accurate aspects of Indian

_ history and culture. I would recommend that educators utilize the text,
Navajo Way of Lifeé, as a resource in-the instruction of Indian history.
Thank you for the opportunity of.having my office prov1de consultation
toward, your pursuit of this prOJect. »

Cordially,

// /( see // e
WIL NUMKENA

Special Assistant
for Indian Education -
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September 29, 1981

Emergency School Aid Act (ESAA) Project
Title Six

440 East 100 South

Salt Lake School District Offices

Salt Lake City, UT 84111

To Whom It May Concern:

1 am the Un1vers1ty of Utah s Native American Affairs. Adv1sor, and
in this capac1ty, I am responsible for all concerns, probiems, projects,
etc., pertaining to Native Americans at the University of Utah.

It was in accordance with this role. that Ms. Dahlia Ayala approached
me about the Emergency School Aid Act (ESAA) project on the Navajo cur-
riculum section she had developed. Not being Navajo myself, I had four
Navajo students assist me in critiquing the finished project. Overall,
the material wds excellent. There was, of course, some needed adjustments
since Ms. Ayala also is not Navajo. However, the students were able to
make the needed corrections. As the project stands now, it can be used
in teaching about the Navajo people and their way of life. As part of
the aid given, some of the drawings were done by the students. There were
some additions, clarifications and t1ghten1ng up on the material, but on
the wbo]P Ms. Ayala did a fine job in her research and background work.
She is to be commended for the fine project that she produced.

At the conclusion of the consultation, the prOJect was well praised
py the students. They highly endorsed the prOJect as one of the better
overall views of NavaJo people.

It is with this idea in mind that I- give my wholehearted Support for
the project and the materials used. in the book. I ask that it be presented
as is and not changed, so the full flavor can be enjoyed.

Walk in beauty,
< v
i-k?cw'Q_,ﬁz g X
Lacee A. Harris ~
University Native
American Affairs
Advisor |

|
LAH/tjn : ‘ ’ ' [

|



RESOQURCE UNIT
FOR MULTICULTURAL
CONCEPTSAND OBJECTIVES:

TITLE VI ESAA MULTICULTURAL PROGRAM

MaRIA PETERSON, PROGRAM DIRECTOR

DAHLIA AvaLA Corpova, CURRICULUM COORDINATOR
Rov J. Cooe, Resecca M. BERRY Davis, AnD
FERNANDO MIRANDA, ARTISTS
TYPISTS

ALFonso CALDERON
JANISs MAESTAS
CHia Lo Ly




"THE NAVAJO WAY

OF LIFE:

INTRODUCTION

AND

PREFACE

1



Prior to teaching the "Navajo Way of Life" assess students knowledge,
misconceptions and attitudes by means of a pre-test. (Use the one
“below or develop one of your own). |

When you have taught the unit, post;test and compare answers for

evaluation. -

PRE~TEST

1, Who is a Navajo?

2. On a separate sheet of paper, draw a pictuke of a Havajo
engaged in some type of activity.

3. Are all Indian tribes the same? TRUE () FALSE ( )
4, Write tHree ways Indian tribes are different from each other.

©

A.

B

C.

5. How many Indian tribes are there in the United States today?

6. Which is the largest tribe?




7. What is a reservation?

8. Do all Indian people 1ive on reservations today?

9. Do they all speak the same language?

iy

10. In what part of the U.S. do the majority of Navajo Indians Tive?

11. List three skills the Navajos acquired from the Pueblo Indians.
A.

B.

cC.

12. The Capital of the Navajo Nation is located at.

b

13. The Navajo call themselves dine (din-ay) which means "The People".
TRUE () FALSE ()

14. A1l Navajos Indians live in hogans. TRUE - ( ) FALSE ()
15. A1l Navajos dress alike.  TRUE () FALSE ()

16. A-sandpaihting js a multicolored design made on the floor of a
hogan for healing purposes. TRUE () FALSE. ( )

4
Ed

'17. Games, songs and some stories can only be told at a particular
time of the year.  TRUE () FALSE ()




18. Navajo country extends over the fo]Jowingﬁstaq§§, (List them)

B e R . ‘-p
B N
_C. ’ 3
7 TN "‘
~ D. \

- 19, what‘states'are included in the Four Corners Area? (kist them) ~ °

A. R

B.

c. .

- D.”

- 20, List'3 Art skills the-Navajos are well known and popular for.

A o -
C._ S s tw

21. Who were the "Code Talkers"?

) /
. ;

. - /

. . i

22,,fName oﬁélfamous Navajo Indian.

.
N
. . \
- \
) \
P .
B . :

23, Némqra;popu1ar food among the Navajos..

PR

- 24. Are all people alike? = TRUE () FALSE ()}
S ¥




Write three ways we aré alike and %hree ways we are different.
J I Aldke:
A.

~

- B.

C.

o : Different:

. A.

B. = « \
¢
C.




PREFACE

~In a hundred year period, Navajos have made a tremendous fﬁmp'from
a migratory age as hunters'ahd'gatherers to an ege.of atomic force,
techho]ogy and jets. Although many changes”occqrred throughout Navajo
history, the Navajos were strong and eelf determined to hold fast to
parts of their heritage that;have been so sacred and precious to them
fhroughout their lives.: ) |

,Stueents need to be aware and appreciate fhe struggies the Navajo'
had in the past as well as the efforfs'they are méking for.a continuoh;
successful future. | |

Often t1mes students learn about other cultures in their social
studies classes, through the media and from general read1nggv1n books.
Unfortunately, many myths and stereotypical ideas rather than accurate .
information are received. Much of this information depicts Natfve -
Americans as hosti]e‘savages who scalped the colonists and practiced
exotic customs andvstrahge re]igions. “Students need to be given more
accurate information about Native Americans to help them view American
history from the point of view of the Native Ame}icans._ OhTy'in this
.way will they be able to understand the reasons foh so-called Indian |
hostility -and later recognizeﬂand appreciate the many contributions
that Native Americans have made to this couhtry,
The Native.-Americans were friendly to the firqt European settlers

in the Americes The Native Amer1can philosophy of 1life has been to be

’1n harmony with. the un1verse and all mank1nd however when the Europeans

-
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promoted diride and conquer tactics among the Indian tribes and qg
aggressively invaded Indian lands, the Natives‘responded defensively.

Students need to study the diverse and complex *Native American

cu]tures which had developed in the Western hemisphere when Europeans

..arrived in the fifteenth century. These cu?tures should be received
from a human perspective, which respects differences ahd helps studemts
to apprec1ate the wide range, of human culture and soc1et1es To eval-
uate them by 1mpos1ng a fore1gn conceptua] framework such as an Ang]o
American norm will violate the Nat1ve peop]es 1ntegr1ty and re1nforce
stereotypes and m1sconcept1ons ﬁ

In an effort to remedy and . correct these misconceptions and stereoe'
types as well as providing materia1s and information to help students_
V1ew ‘history from another perspective, "The Navajo Way of Life" was
deve]oped. It is one of many cu]tura] units oeve1oped under an’ ESAA e
Title VI grant for use as a Social Studies supp]ementary resource gu1de'
for elementary and intermediate teachers in the Salt Lake City School

D1str1ct

The resourcegu1dp1s comprised of severa] un1ts that prOV1de in-

- format1on and act1v1t1es for an indepth comprehens1ve study about the '

-

'NavaJo, the1r cu]ture and- traditions. These un1ts include the fol]ow1ngt
history, arts and crafts, music and games, NaVaJO and Pueblo cookery, -
ceremonies, traditional Navajo dress, legends, poetry, Navajo homes,
sandpaintings and successful Navajos past and present. | ' o

If used, "The Navajo Way of Life" Résource guide will assist in
-meeting District goaTs of dintegrating multicultural education into the

- regular social studies curriculum.

16
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The deve16pment of this manual would not have been possib]eﬂQith—
out the time, support and éfforts made by several ingividua1s.

I would Tike tb'acknow1edge with grafitude'and deep qppreciatioh
those who contributed in making "The Navajo Way of Life’, once a dream,
now a rea1ity: o 7 | - |

ESAA Director - Maria Larrea Peterson

Consﬁ]tants --James Bilagody, Navajo student-University of Utah

Thomas George, NavaJo student- Un1vers1ty of Utah

Lacy Harris, Advisor for Native American Student -
Affairs-University of Utah-

Wil Numkema, Coordinator of Indian Education State
.of Utah-Utah State Board of Education

Lily Parker, Coord1nator for Title VI Indian Education
Program-Salt Lake City School District and Title IV
Indian Parent Comm1ttee

Eddie Tso, Office of Native Healing Sciences, Window
- Rock, Arizona”

Artists - Roy J. Cohoe
| Rebecca Davig
Fernando Miranda
Typists - Alfonso Calderon
" Chia Lo Ly
Janis Maestas -

Proéf Readér - C]aré Fuller -
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‘an Indian Chief counseled his

people in the ways they Should

walk. He wisely told them that
Edubation IS ihe ladder to

- .success and happiness.
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EARLY NAVAJO LIFE,

i

Navajo legends relate that'the~peop1e emerged from the lower
worlds onto'ah island in the middje of a lake. The lake, say the
stories, lies somewhere in the north surrounded by tall and beautiful
mountains. Modern science has in part agreed nith Navajo tradition.
In 1852, it was shown that Navajo is an Athabascan language. Atha-
bascan is the name given to a grouT or "fam11y“ of related 1anguages
found mostly in Canada and Alaska. The “fam11y" group at this time
d1d not 1dent1fy themselves as Apaches or Navajos, they refered to
themselves as “D1ne"-mean1ng "The Peop]e. or speakers of Athaﬁascan.
At that time.a northern orlg1n for the peop]e was accepted é

Navajo trad1t1on g1ves a number of c1ues to this northern or1g1n.
Many Navajo stories do not occur among surround1ng Pueb]os These
stories have been traced dek to dlfferent tr1bes in Canada, Nash1ng——
ton, Idaho, and the northern Plains. Even the Navajo origin story
is d1fferent from other Southwesthern emergence stories. Of a11°such
stories, it alone admits that the peop]e were not the.-first to Tive
in the area-they now occupy.\ The Kisani, or Pueb]os, already 1ived
in the area and greeted the people’ when they came out.

But when and how the NavaJo and Apache came from Canada to the
: Southwest is questioned, somesc1ent1stsdescr1be the Navajo moving
through"the high plains and entering the southwest about 1525. These
sciertists think the Navajos were.hunters and followed the ouffalon

7

down from Canada. . Evidence from certain ancient sites in the western

4
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, p]aihs.tended to support this point of viéw; These o01d camps, ca]]ea
Dismal River sftes, segmea to Bé Athgbagcan.< The peop]é 1ived in
earth 1odges, made a special kind of pOttery,-ahd hunted buffalo.

Other scientists argue fOrfén fntermoUntainltrave1 route. They
think the people may have-coyF to Dinetah,.the southwest NaVajo
homeland, much earlier/thén.iSZS.”“They point out that potter; iike

that found-at the so-called Dismal River sites is found across an area
frodeastern Colorado td'Promontory; near the Great Salt Lake. ¢Also,
Atﬁébascans seem to have faVOredfﬁ0untain sites. In that case, the
mountéin trails would cause few prob]ems/for the people. There
was no need to stay on the plains to hunt buffalo. As late as the
beginning of the last century, buffalo roamed across Colorado and into
northern Utah.

An early arrival of the people may exp1a1n other things, too.
Astore than one scientist has pointed out, the comp]ex.NaVaJo religion

. could only have come” about by'lbng contact wifa the Pueblos. If the
people arrived in 1525, there does not seem to be enough time for
such{a complex religion to develop. Also, during the tweTfﬁh and
thirteenth centuries, the Ana§azi bui]g dwellings that grew to look
more and more Jike forts. fina]]y, they 1eft these homes about
1300. A1l this miéht indicate pressure from Athabascan neighbors.

Most scholars have nof accepfed this second point-bf view. They
gehera]]y agree tha% there were a number of reasonsﬁwhy the~Anasazj
moved out bf thé Four Corners areé. Pressure from a competing culture
may only have been the Teast important reason. A third idea has
Tately beeﬁ presented. It suggests a number of travel routes and
arrival in thé southwest éslearly as 1000 A.D.

{*

_12}1




H

~George Hyde first statedhthis third viewpoint. He believed that -
a large group of migrating Athabascans sp1it up somewhere in Central
wyoming. According to him, the Nava&os came through the area of the
Great Salt Lake. From there they came south through Eastern Utah'after
orgssing the Wasatch Mountains. The Jicari11a Apaches went around the_l
eastern edge of -the Uintanountéins and then crossed centra’ Co1orodo
1nto northern New Mexico. The Dismal River Abaches,“ancestors of the ,

f ;"-

many di-fferent routes appears to be the most reasonab1e of the three.

'IRecent study of the Fremont culture of Utah and_Co]orado support some

of Hyde's ideas. The Fremont cu1tore (400-1300 A.D.) developed a number
of local differences between 400 and 1300 A.D. Some of'these may have
been the resu1t of contact with earff NavaJos The main diference is

in pottery. Some is decorated in a plains manner, and made with calcite.

iTh1s way of maklng pots “could have come into the Fremont cu1ture througﬂg

the Athabascans, peghaps by 1ntermarr1age Such pottery has been found

in scottered places throughout Eastern Utah and Southwestern Colorado.
In some ways it closely resembles older Navajo pottery. Other objects,
such as barbed bone po1nts and arrow heads, ground slate knives and
pendants, and a Mexican uype of corn- suggests a northern or p1a1ns in-
fluence. | |
Navaao stories contain some c]ues that also tend to support this
idea of an early arrival. In the 1890's Hatali Nez-said that the -
Navajos arrived in the Southwest when Kintyel was being built. One of
thevc1ans, he added; joﬁned the people 1ater when Kintyel was io ruinsf'
Kintye] has been identifted;as’Chettro Kett1, a ruin in Chaco Canyon, _
New Mexico. It was built around 1060 A.D. and abandoned by 1300.“0ther

¢

Navajos have identified. the home of the Flints as the Sun Temple at

22
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Mesa Verde, Colorado. This was built around the.same time as Chettro
Kett] These c]an and chantway storles point to the arrival of the
NavaJo in the’Southwest perhaps as early as 1000 A D.

We can 1maglne_the first of the people walking down from the
north. They may have started to leave Canada by about 400 A.D. fhey
come in small family bands | -

Severa] hundred years beforer d1stant XKinsmen migrated south
through the Columbia E]ateau into €a11forn?a. Others nad gone east
to the edge of Hudson Bay. The digect ancestors of the Navajos and the
Apache were the last to move.- No Lhe knoWs why they-left Cenada,
except that the people Toved todtravefland ta explore, even then.

Some early trail blazers may have come down the Snake River and

reached ‘the northern end of the G;aat Salt Lahe by 500 A.D. The main
group worked its way donw the east|slope of the Mphtana Rockies to
the Yellowstone and Bighorn Rivers: Here some of the people left this
group'and'moved out onto the plains north and east of the Colorado
Rockies. fhey would become the‘Aplphe. In the mountains they hunted 
"deer. On the plains they surroundeh buffalo as*they had surrounded
herds of caribou in the fér"north 'The northern p]a1ns peoples had
taught them abouf different types of corn and pottery. Some of these
would not be familiar in the new ]awds-into which they were headihq
The peop]é probab]y spread across the northwesterh”High Plains
quickly. BetWeen 600 and 800 A.D. some uavaJos had reached northern
Utah and Co]orado by go1ng around both ehds of the U1nta Mountains.

The early Apacnes had arrived in southeaétern Wyom1ng near the Black

Hills. Here their journey s]owed, as thgy met peOp]e who a]ready

occupied the Tand. Though they had brought shields and perhaps. had.

\ u(,"- . -15- 231 )



o
already known war, the people Qere not ready to fight. They were foo
few 1in number. They had come in small groups of fam{1ies, and eech
group had only forty or fiftyepersons at the most.
At first they probabiy settled on the outskirts of Fremont

., settlements and lived 1like the local people. They traded pottery ard

showed the Fremont how to make the pointed-bottom, calcite cooking

pots. They also may have shared their special hunting skills with the

Fremont people. Perhaps they even worshipped the Fremont gods. The
Fremont people made images of these gods in stone and clay. In the
end they probably married into the Fremont culture. From the Fremont
the Athabascans 1earned:more about how to grow the strange corn they '
had brought from the plains. 'Though they never ceased to be hunters,
they grew more and more corn. They also Tearned to make a different
‘sty]e of dwelling. This four—postee pithoﬁse‘survives todayuas a
medicine lodge. |

For about three hundred years the people moved peacefully
through Colorado and Utah. They crossed the Wasatch Mountains into
the Uinta Basin. There %hey met Kinsmen and slowly moved southward
acrossbthe Green River. Some moved onto the Uncompahgre Plateau
where they may have used stone to build homeS.— These dwellings are )
like those of the Fremont peoplé except that no adobe mortar was used,
(They are also built in the round pattern of the norfh rafher then
the rectangular pattern of theSoythwest.) When on the move, the
peop1étbu11t wa]]é"te prOteet their brush sﬁe]ters. (A more perménent
i shelter was bujli more carefu11y in caves of overhang1ng rock - or
:aga1nst1arge bou]ders \ As they pushed farther southeast the peop1e

may have met the last of the Basketmaker people, These people Tive .

-16- R4



in many-sided, mud~covered, log housés; or they may have simply taken
over oid dwe]]?ngs.' In either case; fﬁe cribbed-~1og hogan was ‘already
in the southwest when the people ar 1ved. '

Between 900 and 1000 A.D. the first{kivaS_and the ceremonies
that come with them bloomed in‘thé Fremont and Anasazi areas. It is

/

now known whép the ceremonies inyolved. Probably they grew from

/

'rifes to insure good crops and good hunting. They were concerﬁ?d
about changes in the c]imaté and growing seasons. Cohé-shaped,{
"cloud-blower" pipes, "Tighting stones," and quartz crystals show
this. Rituals may have centered around a conical stone object cé]]ed
a tiponi.- Some scholars think the tiponi may represent a perfect ear
of corn. This mighf suggest the WOﬁship of a Corn Goddegs.“ Also,

the Anasazi at this time made'fock caryings which picture the mountain
sheep. The mountain sheep represented ra}n as well as thevhunt, The
hUmpbacked flute player, also Tinked with growth and rain, is also
‘common. Fremont rock carvings show horned, human-1ike ffgures.

The Pueblo Kachina religion seems to havé started in this perfod, .
Clan systems formed and the;Kiva religion grew moke complex. The |
Navajo may have shared in these eér]y Kachina rites. If so, changes
in their own religion as well as the Kachina re]igibn would have
come aboﬁt. The tiponi and the worship of a Cora Goddess may be the
earliest sources of'thanging Woman. Perhaps during this period the
Navajo also adbptea the Emergence Story. |

The peopie continued to push south on the Uncompahgre Plateau.
They found the uppe%NSanx9uan’regjon already inhabited. The contact
may not have been comp]efé]y friend]y; The many burned houses and.‘

" stockaced towns that have been found tell of warfare. Perhaps the

'
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conflict was between early Pueblo groups. At least one house was
foﬁnd though, that was not very different from a Navajo hogan. How-
ever, most of the burned homes were p1thouses

By 1100 A.D. a cu.ture called the Ga111navLargo had developed
south and east of the Gobgrnador. It appears to be a late com1ng
together.of Pueb1o anththabascan c&]tures. Some bujlding feétures
are Puebloan, but hot 1like those tn the Four Corners area. It may
have been a sett]ement of early Jemez peop]e whom the Navaaos may
have joined. Pointed- bottom pottery, a special type of axe, and much_
use of ant]érs have been,found. ’

Further west the Pueblo built-in opeh_fie]ds were being
abandoned at Chaco Canyon. Building was‘stgnted on Pueblo Bonito. 
This great pueblo grew to 1obk more and more like a fort. It was .
fina]];fabandonedaround 1300 A.D. The same thing happened in south-
'ﬂesterh'CoIorado. There mesa-top sites were left in favor of the.
large and.safér cliff dwe11ings‘1{ke thbse at'Mesa Verde. - Towers
were also built into the Pueblos. | \ o

By 1300 the Anasazi‘had left the Four Corn;fs area.. Some traveled
eaét to build pueblos on the upper Rio Gtande above Santa Fe. Others |
ﬁoved from the Four Corners, Canyon de Chelly, and .Betatakin-Ket
’S1e1 to B1ack Mesa and became Hopi. But theré ts no proof that large-
sca]e war caused the Anasazi to 1eave the Four Corners. Anasazi
is a Navajo word that means"?anc1ent enemies". Yet no one really
knows'whbwthese warriors were who attackéd the ear]y Pueblos. Almost

at the same time that the Anasaz1 left, the Fremont culture d1sappeared

from northern and eastern Utah. By about 1300 A.D. both cu1tures were

\

gone,
‘ 26
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Another group of neicomers may exp]aih certain gaps in the story.
It has been suggested that not Navajos, but ancestors of the Ute and
the Paiutes moved into the Four Corners and drove out the Anasaz1

Howeyer, these people did not entér the Virgin River country unti1

about 1100 A:D.‘these people spread rapidly into northern Nevadé'and

Utah, perhaps reaching northern Colorado by 1300. They tended to
fot]ow a northeasthernApath- along. the wasotch Mountains. They moved
east into the more rugoed and less favored San Juan country at a
slower pace. :v |

~

Because of this slow movement, these people would not be in a.

position to pressure the Anesazi More jikely, they competed for

- the use of Athabascan hunt1ng ad gathering 1and In th%s way. they

put pressure on the Navajo who were between the newcomers and the
Anasazi. This drove the‘havaJOS 1nto lands that were densely settled
by Anasazi groups. The.pressure form both.groups explains in part
between the Ute and Navjo in the Spaniéh*period

Navajo cu1ture during th1s per1od of conflict is not we11 known.
These events agree ‘with Navajo oral trad1t1ons that the people were

in the Southwest at the ‘time Chettro Kettl's was being built and .

- abandoned. They also agree w1t\\the belief that Flintway was begun

at the Sun Temp]e at Mesa Verde. hr11 rites like Flintway- and Male
Shoot1ngway, Mounta1nway and Beautyway may have slowly grown 1nto
1arger chantways during this time. These chants use hunt1ng and
agr1cu1tura1 symbols more equa11y than later chants They feature
Bear and Snake, who were some of the o1dest f1gures in NavaJo re11g1on;
They are also.chants: wh1ch go together , -

' After 1300 A.D. the davaJo roamed in small bands throughout the '

AN
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area'o% northeastern New Mexico and the Four Corners,\ The La Plata
Mounatiné\wsre/ojten contested with the Utes. Some of the Navajos'
Kinsmen, perhaps the ancestors of the Western Apache; had also come,
down‘throughathe intermountain area. They ]ived‘in Arizona to the
east of the Colorado River and north of the Gila River. The Navajos
and Apzche probably raided iso1ated sett1ements 1ike Awatobi and .the
older more remote Zuni Pueblos. The Pueblos may fave joined the
‘Navajos during periods of drought-when crops failed. In turn the
Navajqs probably came to the Pueblos during hard winters when game'
was scarece.

About i400'a_more complex type of~Kachina religion spread into
Navajo land along the Rio Grande. It came from Mexico. The arriyal
of the Span1ards nearly destroyed this Kach1na re11g1on in the ’
northern Rio GrandeﬁPueblos. In western Pueb]os like the Hop1 and
Zuni, it stayed actite and. grew. The bdtterf]y took on a new
meaning.as a sign of life and growth. Rock carvings picture the
mask of the Polik- Mana, the Butterfly Maiden Kachina. |

éerhaps the stories of White Butterf1y and Younger Brother's
many butterfly robes, came from this time. |

K The oldest hogan sites date from the 15th and 16th centuries.,
Some are from the Four Corners area and from the Governador area.
Others have been found on Chaco Mesa in northeastern New Mexlco and
}on Mar1ano Mesa near Quenado, N.M. Oral trad1t1on now names Gober-

nador as the Dinetah, or Navajo home]and More 1ikely, though, the

\

peop1e Tived in the who1e northeastern quarter of New Mexico at the -

time the Spaniards arr1ved ‘They probab?y spent most of their time
on the mesa tops and in the mounta1ns They may have been as far
vest as the Chuskas, Lukachuka1° and Canyon de Che]]y

s e 28
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The many events in the long journey from Cahada’to the South-
west changed the Athabascans. Today they are not one group, but many
re]éted-peop]es,-diffekent in language and culture. In terms of
speech the eastern group is composed of the J1car111a and Lipan Apache
and the mohe remo'te Kiowa Apaches. The western. grouo includes the
NavaJo and the Ch1r1cahua, resca1ero and Western Apaches. The language
of the Western Apache is c1oser to Navajo than to Ch1r1cahua and
Mescalero. The Western Apche and the Navajos are alike in another
way. Of the soc. -ern Athabascans, only they have true clan systems.

The Navajos themselves are a people ‘of many c]ans,s In 1350
_Hatali Nez oou1d name.at least thirty-eight clans. These were made
up not only, of Navajos and Apaches, hut of other people as well.

~ These clans.included those of Yumans (Havasupai and either Mohave or
Wa1apa1) Utes, and Mexicans. Pueblo clans came from Zuni, Acoma or
Laguna, the Pueblos east of the Rio Grande, and probably from Hopi.

_ There were also six more clans besides all theset The many clans
caused the'Spanfareds, and later the Americans, much oonfusion. They
thought on]y.inlterms of Navajo.‘ They did not know how important
a Navajos' “clan rea]Ty was. | ”

- When Coronado marched on Zun1 in 1540, he saw smoke s1gnals from
the mesas and mounta1n tops around him. It is genera]]y agreed
that these were s1gns of Navajos. The Peop]e later often jo1ned
Pueblo groups to fight the Spaniards. They seem to have had special,
if unclear, ties with Zuni., At first, Span1ards saw only NavaJo
smoke signa]s.p Unseen, curious NavaJos watched the mounted troops

from mesa tops. Soon, however; the two peoples would meet face to

face.

A study by:. §£ Juan School D;strlct and Utah Navajo Development
: c nc;], Copyrlght 1977, Utah State Board of Educatson
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EARLY NAVAJO LIFE

Follow up Activities

. After reading the sectjon on early Navajo 1ife, answer the
* follewing true or false, essay, or fill in the blank questions
to assure understanding of informational content.

1. Navajo is.an__ language . (Canadian, Greek,
Athabascan) g

2. Athabascan is the name given to a group 6r "family" of related
Tanguages .1iving in -~ and - .

3. There are éevera]lstorie§”in this readihg that tell how the
Navajos_came to live in the Southwest. “Which one do you believe
is most accurate? Gjve at least 3 reasons why? '

A.

B.

4. The first people (the Navajos) did not th{nk of themselves as
Navajos or Apaches, they referred to themselves as families
of , or Speakers of

5. The People brought with them a ré1igjon based  on the shaman or

6. What did the Navajos learn from the Fremont culture? List 3 things:

A.

B.

C.
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7. Anasazi is 3 Nayajo word that means"
enenies"

8. The Navajo are a people of only a few'clans. TRUE.  FALSE. * '

9. In 1890 Hatali Nez could name at Tleast : clans.

10. Corbnado, an English man, marched on Zuni in 1540. TRUE. ~FALSEf
11. What were three things "The People" brought with them as they
traveled?
A.
- B.

C.

12, How did the Navajo survive while traveling?

13. What other Native Amer1can tribe have you studied about that also
traveled fol]ow1ng the buffalo herds? ~~ =~ '

\\\V» 14, What do you think the term “cu1ture“ refers to? List at least
' five of your ideas.

A.

B.

C.

D . e
E. - : |

3

15. The spelling of the word the NavaJo can be spelled 1nterchangeab1y
by chan.ng the *J" to an "H" making it Navaho TRUE.  FALSE.
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+16, Look up the term "nomad1C” in your dictionary. Would you .
"~ think of the Nayajos as being a nomadlc people in earliey times?
Why or Nhy not’ ‘

-

17. MWould you say/they were nomadic today? Why or Why not?

{&T
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A

SPANISH MCXICAN PERIOD

-~

The firét account'in‘history of the Spaniards érriva] in the
Southwest dates back.to 1540 when Coronado'énd his expedition came in
search of.gold andmriches; Qnsuccessfu1, they returned to Spain
empty handed. | .l

The‘Spaﬁiards succeeding visit to thé Séuthwest had othér,in—
tentions. They wanted to resettle, 1ndoctrinéte‘;nd civilize the
Indians by converting-them to Catholicism. Thro;gh théif effbrts they
wanted to teach the Indians a "betfer way of life". ‘The'Spaniards-did,
indeed, meet -one objective. Thgy took the best farm 1ands and reéétt]ed
in Indian territofy. Their secdnd objective failed. Although Miséions
were established éndvIndians_did éttend services, they were not con-
verted to Catholicism. The third.obﬁective was met to an extent. The
Indians absorbed the Spgnish cu]turevand_used it to.fheir+advantage,
but they did not Tet the Spaniards influence their beliefs and philo-
sophy of life. | ' |

Whén the Spaniards arrived in the Southwest, tﬁey brought with
themmdomeétic animals such as cows, horses, ahd~sheeb, They also
“quught.with them guns and toois, which were all new fo the Ind{ans.

The first impression the Indiaﬁ Had'of the Spaniards was that
they were Godg. Later, their'impressjpn changequramatica11y when
_thebshaniards seitled oh‘their best farm 1andsl ﬁeftjfamiiieg homelgss
and used Indiang as slaves and servants. Those_who served as s]aveé
learned maﬁyfof the,gpahiSh Ways.' Theyylearned‘how to bdi]d'adobe

o :
homes using molds. ~ They learned to grind wheat to make bread, as -
g ) ‘ R ‘ _25_ ‘ V C

<
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well as how to ride horses and care for domestic anima]e.‘ At the’

same‘time the Spaniards 1eanned from the Indians. They were introduced
to foods made from corn and corn meal. .

This went on for many years énd the Indians grew Weary. They
resented the Spanish invaders. They wanted them out of their territory.
They no longer wanted any part of them. So in 1680, a1l the Indian B
tribes acted togetner to drive the Spaniards out, and this they did.

It is known in h1story as the Pueb]o revo]t After the revolt the
Ind1ans returned to their homes and lived much the same way :they did
before the Span1ards arr1ved

Twe]ve years 1ater the Spaniards returned with Juan de Onate as
their leader. Once again they invaded the Pueb]o Indian 1ands and

took their people as slaves. Those who escaped f1ed to the mounta1ns

and cényons to 1ive among the Navajos as refugees.

For the next 35-40 years the Nayajos andPueb]os11ved peacefu11y
side by side in the Jemez Plateau area Pueb1o influence among the
Navajo were more apparent. Intermarn1ages- occurred. Art andrcraft '
-skills were adOpted and jmproved, and re]igious ceremonies were
changed, but the Navajo language rema1ned dominant.

i During this time the Span1ards were nnce Aagain resett]ed Missions

were estab11shed and efforts were made to ristianize the Indians,

but once again their efforts failed. Alt ough the Nevajos were not -
part1c1pants in the Pueb]o revolt, many hostilities occured. From
1706-1716, the reconst1tuted NavaJos raided ‘the newly re-established
'Spanish sett]ements Prisoners were taken on both_s1des and a
tradition of hostilities between both parties resulted. Spaniards )

weuld pay Navaao]eaders to keep tn§<§eace among their .people but this

-26-




‘often failed because there were many family clans of Navajos and eeeh
clan had its own leaders. ' -

By the end of the 1700'$‘the Navajos had drifted farther west

A .into the Canyon de Chelly area. New sett]ements were established.
By 1776, the reg1on lying between the R1o Grande Pueblos and the Hop1
village was known to the Spaniards as "PrOV1dence of the Navajos" and
a new way df life for the Navajos began. : ' .

By thistihe, the Navajos had acquired thousands of sheep andl
horses; they were more mqbi1e and they could farm to a greater extent
and their tribe was growind in number. .

| In 1800, Antonio e] Pinto died. He was a Navajo 1eadeh who was

Instrumental to some extent in keeping the peace between the Spaniards
and Navajo Indians. After his death the Navajos relied heavily on
raiding the vi11ages'of5New Mexico for sheep and horses. The Spaniards

* raided for the purpose of acquiring captives as Taborers and househo1d
servants, and by this time, hundreds of Navajo women and children were
living in Span1sh homes as servants. Hostilities grew deeper and
deeper and the Navajos rebe11ed by not only-raiding the Spanish sett1e—
ments, but other Indian tribe settlements as well.

The other Ind1an tribes appealed to the Span1ards for help and
in 1818,.a treaty was signed by one band of Navajos - whom the Span1ards

| had defeated once before.
| The treaty failed becalse once again there was ne one Teader for
all the NaVajo clans. Rafding cohtjnued for eevera] more years.

The Navajo way of life was greatly inf1uenced by the'Spaniards

N during -this period.

| 27-
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Navajos remained free from all military, political, and ecclesi~

astical control. They continued to acquire items of Spanish material
cul ture throdéh their systematic harrassment of the settled Spanjsh
and Pueb16 villages but their social and political organization '
remained unchanged.

Contacts with White Americans did not affect or influence the
Navajos until the U.S. underfook to halt the.Navaqu énd Apache'raids

as part of the terms of the Treaty of Guadalupe H1da1go.
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SPANISH MEXICAN PERIOD

Follow - up Activities

Answer the following f111 in-the blank, true or fa]se

and .essay questions.

1.

9A.

- The first account in history of the Spaniards arr1vh1 in the "

Southwest was in 1492. TRUE. FALSE.

CoSonado and his exped1t10n came in search of
an .

. Did the Spaniards succeed at getting what they wanted when they

made their first visit'to the Southwest? YES. NO.

What was the Spaniards main objective when they came the second
time?

¢

The Spaniards brought | » and

_when they came to the Southwest e

These domestic animals changed the Navajos way of life. TRUE.
FALSE. ‘

The first impression the Indians. had of the Spaniards was that

- they were gods. TRUE ~ FALSE

List three things the Span1ards did to make the Navajos and
other Ind1an tribes change: the1r first impression of themi.

A. . . ‘ : '

B.

cC.

What was the third objective the Spanﬁards had in mind when they -
came to the Southwest ? C

P




9B.

10.

11.

12.

13.

13.-

13.

14,

15.

Y

Explain how this objective succeeded or failed.

The Native Americans Tearned many things'from the Spanierds.
TRUE. FALSE.

Did the Spaniards learn anything from the Native Americans ?
YES. NO. If so what? :

Why did the Catholic Church want to christianize the Indians?

What was the Pueblo Revolt?

A. Why did it happen?

1

B. What came from jt?

The Navajos and the Pueblos Tived peacefully side by side for
35-40 years. TRUE, FALSE.

What types of influences occurred between the Pueb]os and Navajos '
during this peaceful time? L1st three.

B.

“C. - - 38
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16. Antonio el Pinto was a Pueblo Indian 1eaqen. - TRUE. FALSE.

© 17. Many treaties weren't valid because there was no one leader for
' all the Navajo clans. TRUE . FALSE.

QUESTION FOR DISCUSSION

1. Why did the Navajos fight against the Spaniards?

2. Would you fight to protect what is rightfully yours, how would
you do it? .

3. Discuss and compare thepositive versus the negative things that
happened during the Spanish Mexican Period.

-31%




WHITE AMERICAN PERIOD

After the treaty of Guadalupe Hida1§o was signed, the U.S.
government took over Tands in New Mexico.and faced the problem of
making peace with the Navajos. Raiding had becpme a way of 1ife for t
Navajos. The raiding which the Navajos cartiedfput agajnst the Pueblo
and Mexicaﬁ villages was dene for dependent food needs, material goods
and captives to sell, or use as slaves. The ki1ling of Pueblos or
Mexicans exeept {h somelinetances of revenge, was entife]y incidental
acquiring goods and anime1s. ' o

The U.S. government sent General William Kearny to Indian country
to try to eettle the disputes and raidjngs. He found the various |
" Pueblos from Taoevto'Zun1 as well as the Mexican people.anxious to all
themselves with the White Americans.for a vigorogs war against the
Navajos. .The General did-not want war. He'thogght.the Navajos were &
united tribe and set odt‘to.have the Navajo leaders sign a peace treat
Treéties were signed but not carried out for the few leaders, such as
Zacilla Largo,'and Narbona who did s1gn, did not have power ¢’er the
whole Navajo nation. Earlier treat1es had been signed with the Ute
Indians to the'north of Navajo country and these were kept, allying
the Utes with the White Americans. Reids by various Navajo clans
cont1nued in much the same way as before the treaty.

Dur1ng the next three years, f1ve military exped1t1ons were
1aunched into Navajo country to contro] Navajo ra1d1ng These expe—

~ ditiens were often gu1ded by "enemy" Navajos, Utes, Zunis and other

40

—
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Pueblos. These'expeditions were not successful and the haiding to$t1n-
'ued. | ,‘« 1 ﬁ ‘ ) ;q . mis_
= In 1849,at the mouth of Canyon de Chelly, Colonel Wash1ngton
" found three NavaJos 1eaders who were again willing to talk peace. And .
at Chinle another-treaty was signed. A1+hough this treaty was rat1f1ed:
jby the United'gtates Congress %t too, was not honored.and rajds con-
" tinued asgbefore. : - -

During the’ four years from 1846 to 1850 nearly eight hundred thou-
sand sheep were reported m1ss1ng in northwesterdﬂﬂ/w Mexico.

The war department and the Terr1tory of New Mex1co together dec1ded3
that the NavaJo raids cou]d not be §ett1ed w1th treat1es and. that direct
ifotcib1e contro] of the Navajos would have to be undertaken. A'm11itary'
post - with four compan1es of cava]ary, one of artillery, and two of
infantry was established. The s1te in the heart of NavaJo country but
west of the area of the heav1est concentration of NavaJos,later came to
be called Fort Defiance. The Navajos’regarded this as an invasfon of
their country but at first they'offered no dihect.resistahoe to the
compan1es of soldiers permanent]y stat1oned at the Fort. Indiah!agents

~ were sent into Navajos country by the Deoartmont of the Inter1or The
first worked out of Jemez, but.in 1853, the second one’ estab11shed him-
self at Sheep Spr1na\\northwest of Fort Def1ance, and set to work to
pursuade Navajo 1eadehs to be peacefu[. He had great success with

Zarti]1a Largo who.continuetho‘be a power among many ‘Navajos. Another
Indiah agent, Henry Linn Dodge, brought a Biacksmith to.his‘agency‘and
begén teaching the Indians how to work with metal. Dodge's persona1 ef-
forts w1th NavaJoLeaders resu1ted ina period of peace. In 1856 Dodge

was k111ed by Apaches on a trip to the South, and trouble deve1oped

-33; -
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between men of the Army post and Navajos in the area

JIn 1858, the stt commander regu]ated a 1arge area of grazing
Tand so]e]y for the use of army horses. Navajo sheep and horses were
now excluded from what had 1ong been an important pasture To enforce
the regulation, which the Navajos regarded as a ruth]ess appropr1at1on
of land, Navajo horses and sheep found on the pasture were shot This
o causeo more hostile fee11ngs ambng the NavaJos and a Negro slave be]ong;
ing to the post commander was kT]]ed in reta111at1on. Zarcilla Largo,
who was regarded by the" so1d1ers an‘HE;d chief" of the Navajos, was
ordered to g1ve up the murderer He tr1ed to settle the ‘matter 1n
| accordance w1th Navajo custom, by paying blood money but this was re-

. fused, and the post commander set out to punish the Navajos for not -

comp1y1ng w1th his order.

Three success1ve exped1t1ons marched against the NaVaJos with no
results except the killing of a few peacefu1 Indians. Finally, another |
treaty was s1gned by a group headed by a man ca]]ed Herrero The HWhite

_ Americans appo1nted him head "1eader" in place of Larqo This treaty 11Pe
the others, had no effect, and throughoot the year 1859, the soldiers
continued the1r campaign to stop Navajo raids. " The exped1c1ons covered
the whole territor&-]ivedein bylﬂavajos, fhom Zuni northward to the San
‘Juan River and from Mount Taylor westward to Marsh Pass; Navajos were

~ ~ impressed with the fact that the White Americans had enlisted the aid

of a11‘neiohboring Indians, "enemy" Navajos, Utes, Zunis, Hopis and

other Pueblos, to act as scouts for them but no surrenders were -made by

Navajos and raids continued. Despite the show of white'Aherican

strength, the reaction of the majority of the Navajos was not to sue

for peace, but rather to drive the Americans out of their country.

42
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Invas1on of the NavaJo territory at Fori Defiance‘was resented, and%
trouble with thetroops there festered hatred Navajos 1eaders, Tike
Herrero and others who had once tr1ed for peace, now joined forces for

an attack on Fort Def1ance In Apr11 1860, a plan. was made by - ‘the :

. Navajo var 1eaders ‘and carried out with a force of more than two thou-

-sand ‘warriors -armed more with. bows and arrows than with guns. The artil-

lary of the so1diers proved to be too much for the Navajbs andtaftemi

a two hour battle many were bad1y 1nJured or k111ed
; .
" The attempt made by the. NavaJos to dr1ve the Wh1te Amer1cans out ¢

~of their territory fai1ed, and the raiding cont1nued. After the attack ;

on Fort Defiance, the raidtng spread as far east as Santa Fe and as far

South as Zuni, the renewed v1gor of the ra1ds led New Mex1cans to

- organize for retaliation. In a short, tine they took one hundred\NavaJo

prisonens, mostly women and ch11dren who were d1sposed of accord1ng "to

custom-as slaves. It was reported about this time that there were as

many as five to six thousand Navajo slaves living with families in the

-

New Mex1co v111ages IR

Athough they were defeated at.Fort Def1ance, it began to appear to
the Navajos that the White Americans were weakening. In 1861, the
Fort was abandoned and troops were w1thdrawn except for a small force
at Fort Fauntleroy (1ater to be known as Fort W1ngate)

The U.S. Civil War was drawing the attent1on of the government .
e1sewhere and for two years it appeared to ‘the Navajo War Leaders that
they were succeeding in their attempts to get rid of the White Amer1cans.
However, as Union troops gained control of the New Mextco territoty,ra
determined effort was launched to keep open the 1tnes of communication
with the far west. This resu]ted in an order to destroy at all costs-
the Navajo-+threat to white settlers. \

;
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General Carleton, in charge of New Mexico Territorial AffairsL

assigned ColonelKit Carson to carry out this order. instructing.htm

to k111 all Navajo men who resisted and to take the women and ch11dren

- prisoner. Carsonundertook this assignment in 1863 at a t1me when

probably a majority of Navajos had begun to be11eVe that they were.
stronger than the WhiteS'nho had hard]&_interferred with them since -
- the defense at Fort Defiance. ) |

Carson worked out a plan ‘for killing off all the Navajo men, a
task not poss1b1e W1thout the seven hundred vo1unteers who came from
settlements in_New Mexico. He f1rst concerned himself with ‘the Mesca—,
lero Apaches in southern New Mexico, who surrendered to him four- hun-
* dred strong and agreed to remain on the reservat1on set aside for them

at Fort Sumner. General Car]eton then held a meet1ng with Navajo .

1eaders at Cuhero He offered them land with the Mesca]eros and rat1o B
until they cou]d get started in farm1ng 1ife, if" they would stop ra1d1ng.
The Enemy Navajos of Mount Taylor, under Sandova1 agreed and were
immediately sent to- Fort® Sumner. Barbonc1to, of the Canyon.de Chelly '

" Navajos who had been a major 1eader in the attack on Fort Defiance °
“affirmed that the Navaaos were just as strong as the White Americans.
Other Navajo 1eaders backed him up and said they wou]d fight to stay

in the1r home1and It was now up to Kit Carson to solve the raiding
prob]ems. Carson, with h1s seven hundred New Mexico vo1unteers, marched
into the heart of Navajo country and re-estab11shed Fort Defiance which
he adopted as his headquarters. In early 1863, before the meeting at J
Cubero, the Navajos had dr1ven off catt1e, sheep,-and horses from

Isleta, San Felipe, and Alburquerque. In June, an official dec]arat1on

of war in the form of a General Order was made against the Navajos. .
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4 General Car1ton orded Cojonel Car501 to force the NavaJos to
surrender to himat Fort Defiance where they would be sh]pped to Fort
Sumner. Carson began a systemat1c campa1gn of destroy1ng a11 NavaJo
means of 11ve11hood His so1d1ers tore up: cornf1e1ds wherever they
'found them. They s1aughtered sheep by the- thousand, ‘and 1eft them in
piles to rot. They ranged throughra11 the areas of heavy NavaJo con-
centration:f;The‘Navajos began to--scatter to~f1nd~foodr~“Some traveled~~—'
to southern New Mexico and southern Arizona, some westward toiNauajo
Mountain, some to join with the Apaches in the White Mountains,'and
many women went to the Jemez Pueblo. “In'the winter of 1863;ANavajos
began coming in to Fort Defiance to surrender.

Carson's'decisiye move was the invasion of Canyon de Che11y.in
early 1864. He marched‘aﬁtroop to the west end of the canyon,‘another
detachment entered from the east and marched through the canyon .de-
stroy1ng cornfields and cutt1ng down peach trees. as they went. They
k111ed no one and gave- food to those they captured A second detachment
fo1 owed the same course, again dea11ng in k1nd1y fash1on w1th the
NavaJos who did not escape them. ., ‘

_ This demonstrat1on of Carson's po11cy SO 1mpressed the Navajos of
Canyon de Chelly that immediately more than two hundred followed h1m
back to Fort Defiance for food and secur1ty Hear1ng.that Carson was
not s]aughter1ng them, stead11y more and more Navajos gathered at Fort
Defiance. Within a few weeks there were twenty-four hundred at the |
. Fort, unwillingly waiting to go to Eort Sumner Eventually, _eight
thousand Navajos were taken in th1s manner and made the 300 m11e wa1k

to Fort Sumner.

Th% Navajos who were sent into captivity underwent what became a
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-herders to thofqugh1y sedentary prisoners.

foca]\experiénce jn their contact with the White Ameriéans. For four

years they Wé?EIthFOWn together into a single, c]ose1y»superviséd,land'

regulated group. Their way of 1ifé-was completely altered from roving

'\,?' .
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WHITE AMERICAN PERIOD
_ FOLLOW UP ACTIVITIES AND SUGGESTIONS

List the following words on the board and discuss their meaning with’

students prior to reading this- section.

..Vocabu1ary;WOrds

ally l _ N fégtered
artillary ) » raiding.
. captivity " ratified
éomp]ying'- o i resiéfance
" detachment ! s retaliation
excluded ‘ J o sedentafy
expeditions | |

‘Review for Comprehension

.The following questions are fill in the blank, true or fa]se; and

essay. Answer them accordingly.

1. The-raidings that took place against the Pueblo and Mexican villages -
were done for the following reasons. ‘

A.

B.

C.

2. Why were peace treaties signed.?

o R X



3. Why did the signing of peace treaties often fail? _

4. Henry Linn Dodge taughtithe'Navajds how to work wifﬁ metal.
True { ) False ( ) o
5.(a) Discuss the 1858 espisode that conspired after ihportant grazing
lands for sheep were taken_away.from the;Navajos and used solely

~for army horses.

5.(b) How would you EaGe reacted to this same situation? What types of

feelings woqu you héve had?’

'
i

'6.. List three (3) famous Navajo Leaders mentioned throughout this

. section. A.

B.

C.

7. The | o , . ,

s - and Pueblos were“neigh-

boring Indians who acted as scouts for the White Americans.

8. Why did the Navajos want the White Americans out of their country?

48
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9.(a) If someone 1nvaded your property and to]d you to move to a p]ace
where chanoos of Tivelihood wore s]1m would you go peacefu]]y?

Would yOU/febell?

/

7
(b) How/would you rebell?

(c)fDo you blame the Navajos for rebelling the way they did?

'/(d) How would you have felt if when your home and property were tres-

’passed on-énd your mother, younger brother and sister were -

taken away and made’to work as .slaves?

- This 15‘what happened to many Navajo families, so you can understand
o why there were so many feelings of hostilities towardé Whitevsettlérs.

10. The war took many American troops away from the

Navajo territory.

11. Genera] Carleton assigned Colonel ' . to carry
out the order to destroy at all costs the Navajo threat to White
sett]ers.

12. General Carson worked out a plan. What was his plan?

13, Genera] Kit Carson had been a good fried to the Navajos before he

took on h1s ass1gnment to 1so]ate the NavaJos and put them 1n one

place. True ( ) False ( ).

49
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SUMMARY SR ' /

The Native Amer1cans were fr1end1y to the f1rst European sett]ers/

They extended their hands in friendship when the Europeans first ar--

. r1Ved in the Southwest The friendship between the’ two groups qu1ck1y

';ended when the Europeans 1nvaded NavaJo lands tak1ng what they des1red
the best farm 1ands, homes, and women and ch11dren to use as slaves.
The Navajos and other Navtive American tribes rebe]]ed:forcefu11y/ They
had to; in order to protect what was’rightfu11y theirs. wouldn't you?

r)'

The u.s. Government came 1nto play ‘when they saw the ra1dtng and
fighting that was taking p]ace among the Nat1ve Amer1cans and the”
white settlers ' _

The Navajos, being the largest and:@ost forceful tr{he, gdt'aT1
the blame for the unrisings Since the signing of peace treaties had'
'fa11ed the government took another means of so1V1ng the conflicts.

This is when a decision was made in wasn1ngton D.C. to move or re-
locate the Navajos to a des1gnated land (reservat1on) where they would
:”be held capt1Ve wh11e capt1ve, the White Americans try to civilize .

and 1nst111 1n the NavaJos a perspect1Ve of "the Amer1can way of life"

“which. the White Amer1gans believed was the 0 only way of Tlife.

/

1. How would you react if strangers invaded your home, took all

Concluding questions for discussion:

they wanted and forced you out?

2. Would you have reacted in the same {fostile and aggressive way

. 90
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~—
that the Navajos and other Native Americans did? .
. 3. How wpqu you fee]}if you were then puniehed for acting to

protect what was rightfully yours?

4. What reasons did the White Amer1cans have when they wanted

to change the Navajos way of 11fe?

5. HWere the White Amer1cans successfu1 at mak1ng a big impact

on the NavaJo culture during their years of capt1v1ty'P

6. D1scuss the: "Melting Pot Theory" with students.

oB3- | |



THE LONG WALK

Discuss with students the meaning of the fo]waiﬁQ wordé briorlto o
reading "The Long Walk". This will assure studeﬁts comprehend the ‘in-

A Formationa] content of this section.

procession ‘ berished

enduring B o éaptiVes '

scornful | : _ belligerent

‘accustomed ‘ pre11mihary

destination - desolate

distraught E ' dwindling . _ . -
reloc¢ating native |

reluctant . resolve

9

Additional suggestion: Include some of these words in your weekly

spelling vocabulary Tists.

o2
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THE LONG WALK

‘The procession. from Fort Defiance in Navajo]and to Fort Sumner,
(300 miles away), began on March 6, 1864 with 2, 400 Navajos.  They had
walked every mile of the way enduring the freezing temperatures, hunger '
and the scornful jeers of ‘the soldiers, as we11 as death that accom-
panied them as they trave]ed |

Every step they took ‘saddened them for they trave]ed farther and
farther away from their beautiful homeland. A home]and that was no
1on§er theirs. |

They crossed the Rio Grande River on to unfamiliar surroundings,
mhere-the mountains, canyons, and beautiful rock_formatfonS'Tike those'
they were accustomed to seeing in their country, were non-existent.

The NavaJos were bewildered at’ th1s and it only made them fee]
“the great loss of the1r beautiful home]and even deeper. Dur1ng their
J.Journey“to their cruel destination at Fort Sumner, one hundred and “
ninety seven'Navajos Tost their Tives. On March-20, of the same'year,
eight hundred more Navajos began the same long journey to Fort~Sunmer
1eaV1ng their beloved home]and behind. Most of them women,’o]d men and
children, suffered the severe snow storms, the freezing temperatures
and the hunger. On this and succeeding journeys many Navajos perished
of cold, hunger, and i]1nesees. Eventua11y 8,000 Navajos arrived and
were captives at Foqt Sumner. The U.S. government had hoped that in a
new home, far from enem1es, the Navajos could give up their be111gerent

ways and could begin a new way of 1ife as farmers. The government

also had high hopes of educating the Navajo people.

/i ) e -45- 7
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Few preliminary plans were made by the U.S.‘government to initia
their goals. There was much disorganization and uncertanity 1n-knoWi
what to do with the Navajos once they arr1ved at Fort Sumner, |

Many unforseen problens deve]oped There were not enough_tents,
blankets .or food to go around. Many Navajoe had to dig small holes i
the ground and had to look for what-ever materials they could find 1
build a roof over the h01e to dse-as protection. ‘

The area Sround Fort Sumner was deso1ate, dry, and f]at{ and it
had T1ittle water or natura1 resources Navajo men had to walk 12-i5
miles just to find wood they needed for cooking and heat Drought,
rodents, and poor irrigation systems contr1buted 'to the loss of crop!

A]though the government 1ssued ratwons and other supp11es these

were not enough, many Navajos were freez1ng and starving to death.

After- a short time the}Navajo became weary, distraught, and felt hop

less.: They were sure evi] sp1r1ts were causing all their misfortune

Gy
_ Medicine men refused to hold sacred ceremonies. They fe]t that the

Gods of Navajoland were too far away to hear or help them. The
Navajos were just ljving from one-day to the next not-sure of thei
future destinatdon.\ They 11ived this way_for several years, sufferin
the hardships and bad Tuck that came their way. e~

The U.S. government also grew weary for- their supplies were
dwind1ing:" There was 11tt1e food water and 1ess wood for cooking
and *heat. _ _

Initial goa1¥ for the Navajos had dfsso1ved. Their only concert
at this point was to keep the Navajos alive on the bear neccessjties

they could give them. The idea for relocating the Navajos proved to

‘a poor one. A resolution had to be made ‘After much consu]tat1on a
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discussion among the U.S. officers at Fort Sumner, a decision was made.

The Navajos would be sent to Oklahoma. There, water, wood and good

farmland was plentiful.

When the Navajo; heard of this plan they were angry. They did
ngt‘want to be sent away again. ffhey wanted to go back home. Home'to
their beautifu] lands. Home to their sacred ggds who would watch orer
them. o )

The U.S. government'took the Navajos feelings into_consideration.

They knew that,if they forced the Havajos to relocate again it would

only open doors to more problems. Navajos would reamin on the reser-

//

LVat1on by force, not by choice.

Once again the U.S. officers consulted and discussed how to reso]ve

. the'matter After some time they had made a decision. The Navajos

'would be sent to their native homelands only if they agreed to keep the

peace with their neighbors and not to oppose the building of a ra11-
road. They would have to send their children ages six to sixteen to '

echooTs. The Americans in return would give the Davajos back the land

:described in the treaty, a1gng with tools and seed, small cash paymenté

and stock. They also promisedvto protect-the Navajos from their White
and Indian enemies. A

Reluctant at first to promise to conform to the White Mans rules,

the Navajos eventua]]y‘agreed.' Treaties were signed by all the Navajo

1eaders on Juhe 1, 1868

The NavaJos began their long journey homeward However, unlike o
the f1rst Journey they made, this t1me there was joy, hope, ant1c1pat1on,
and exc1tement in the1r hearts, for this time they were go1ng home.

In,m1d June a ten mile Caravan rolled away from Fort Sumner. The

~ summer walk was very much different from the winter marches four and

e e
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d half years before. By the time joyful Navajos reached Fort Defianee,‘
their native homeland was atdesert with no signs of 1ive1iheod.

‘Despite all the terrible hardships of the three hundhed mile removal

and the hard 1ife at Fort Sumner, the Navajos had surtived. Thejh

way of life--their religion and Navajo traditions had not changed

\‘much during their four and a half years stay at Fort Sumner. This
quest1on of the1r way of 11fe\W631d be the issue in years to come The
wh1te Americans would use the treaty to force Navajo ch11dren 1nto
classrooms where they would be taught to live the wh1te American way.
The Navajos would i;e%ist this change. "

The Navajos did gain a sense of unity from their experience at

Fdrt/éumner The Tribe riow shared a few things in. common; an ugly

.memory of a difficult time, the Joy of returning home, and a deep

be11e hat they should now keep what was their.

o
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THE LONG WALK

Follow-up Activities
 Grades 4 - 6

After reading the h1stor1ca1 selection on " The Long Walk", answer

the following essay, fi11 in the blanks, True or False, *geography
questions. (*refer to the map included in this section

1. The Navajo reservation today is in New Mexico, Idaho, Southern
Utah and Arizona. TRUE. FALSE . ' :

2. The Long Walk for the Navajos began on March 6,

(
3. The journey began at which is Tocated in the state
of and ended at which is located
in the state.of .

b

4, List three hardships the Navajos had to endure while traveling the
Tong journey. )

A.

B.

C.

5. The ~ is a large river the Indians had to cross
to reach their final destination.

6. 2,400 Navajos began the f1rst journey and 75 of them lost their
11ves on the way. TRUE. FALSE. -
If fa]se how many actually died?

7. The three goa1s the U.S. government hoped to accomplish by sending
the Navajos away were

g

8. List 4'hardships the Navajos encountered once they arrived at Fort
Sumner. ’ : ‘

A,

=1
{
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‘B.

C.

" D.

9. The Navajo people were happy living in their new homeland.
TRUE. FALSE.

1. What were two problems the U.S. Government had while the Navajos
were kept captive?

A.

B..

11. Where did the government want to send the Navajos when they saw
that things were going wrong at Fort Sumner? :

12. Whatdid the Navajos want most of all?

13. What did they have to do to get what they wanted? List two things:
A. —_—

B.

147 How long did the Navajos live in Fort Defiance? . years,

15, With a red crayon, mark on your map the route the Navajos took
from Fort Defiance to Fort Sumner.

16. Frdm looking at your map what topographical éomparisons can you
make when you Took at the Tands in the Fort Sumner area and the
lands in the Fort Defiance area.

17. On your map circle the Forts you see and identify the state they
are Jocated in. List them in alphabetical order on a separate
sheet of paper. :
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18. What date did the Tong journey homeward begin?

19. The Névajos didn't want to return home . TRUE. FALSE.

Quastions for Discussion

1. The Navajos had to travel three hundred miles on foot from Fort
Defiance to Fort Sumner. If they didn't-have any problems such
as ox cafts breaking down, rivers to cross, snowmgr hai1 storms,

" they could travel an average of five and a half miles a day. |
Without delaying complications, how many gays would it have taken

them to reach their destination? oo e s

2. Was your answer close to 54? In reality. this is how many days " -

. it took the Navajos to reach Fort Sumﬁehfjitéh you fmagfne how

they felt making this long‘trip in the freezing co1d’6fzwiﬁter ?.

: I'm sure you have aTi spent a few‘hours outside during é cold
winter~stormt haven't.you? Did you ever seek warmth'wggn it got
too cold for you? The Navajo people got cold but they.couldn't
go anywhere to get warm. Would you like to be/outside for a 24
hour period during a freezing, cold snow storm? How do you think -
the Navajos felt? They must have'been very strong to have been
able to tolerate all the misery and hardships fhey went through. .
Nhatrdo you think? How do you think you would feel, if'you werg

a Navajo 1iving during this period of time?
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RESETTLEMENT AND CHANGING PATTERNS OF LIFE
VOCABULARY WORDS

antagonism- to act in opposition; hostility, hatred,ldis1ike.

forage- food for horses, cattle or sheep. To rove or
search “for food.

reliquishment- to give up. ‘

compliance- submission; a yielding; obedient, civil. - "«

Indian agent- a person-appointed by the government to live among
i the Navajos and report back, occurances, also acted
as a resource person for the Navajos.

- encroachment- - to invade the rights or possessions of another;
to intrude on anothers property.
depleted- to empty, to diminish; to reduce.
jurisdiction- the administration of justice, legal authority,

‘the limit or extent within which this author1ty
may be exercised. :

impetus- the force with which a body moves; momentum; boost.

distinct- of marked difference, separate c1ear wel1-defined,

obV1ous, prec1se

rectiiinear- moving 12;/gon51st1ng of, bounded by, or chara@ter—
. : " jzed by @ Straight 1ine or Tines.

deities- ' des1gns seen in sandpa1nt1ng that are representat1ve
of the supreme being, a pagan god or gdoddess.

Discuss. the vocabu]aryi1ist of words, their meanings and usage
with students prior to continuation of this section. Include some of
these words in your weekly spelling lists. ‘
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RESETTLEMENT AND CHANGING PATTERNS OF LIFE

Back to 1ate to plant crops and without 1ivestock, the Navajos relied
through the first winter on government rations which were given to
them at Fort Defiance and at Fort Wingate. .

Some twenty-five hundred Navajos Seft1ed at Fort Defiance. The
others scattered through out the newly created reservation 1ooking’fof
their old homes. The government had promised to jssue sheep and'goats
and in the following year fu1f111ed the bromise, Fourteen thousand
sheep and one thousand goats were distributed, two to a person, as far

as they would go, to the ninety-five hundred Navajos who appeared for - i

the distribution. Three years later another ten-thousand sheep were

given out. The Navajos were on the road to a new life as independent

herdsman.

!

Nevertheless., crops were poor through 1870 and rations had to be
cont1nued It had been agreed in the tﬁgg;}\that ‘the government wou1d
if necessary, jssue rations dur1ng a ten year period, through 1878,
wh11e‘NavaJos were gett1ng back on their feet. The ten year "treaty
period" was a difficu1t one forutheﬂNavajos, and seeds of antagonism
were sown during this time between them and the white settlers.

A1mos€ as soon as the sheep and goats were issued, Navajos began
to expand beyond the boundaries of the newly surveyed reservation.
‘Many had Tived far beyond those boundar1es before and by simply return-.

ing to their homes broke the treaty prov1s1ons OthePS found that the

new boundaries had nothing to do with good forage and followed their

63
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sheep and goats out into areas where there was feed. In the first
years when crops faiied and"fations were irfegu]ar, some of. the young
men went back to the old Ways of raiding for means of survival.

In 1876 the surVeyenfor the Atlantic and Pacific Railroad (later
to be the Santa Fe) Were carried on through the Southeastern part of
the Navajo reservation. The Navajos Tearned that sections of‘their
land wod]d.be given up to the railroad and opened for wnite settlement.
These sections contained some of their best winter range. The Navajos
sent Manuelito, a suachief for all of the easterr, part of the reserva-
tion, to Washington D.C. to nrotest. He learned that Tands north of the
San‘Juan river,wou1d:be_open to the Navajos for'homesteads to compensatev
for the Tands taken by the railroad. By 1879, raids against Zuni and
Mex1can sett]ements south and east of the reservation were occuring once

more. The NavaJos were once again angry for the Ye11ngu15hment of their

Tands.

Meanwhile, changes proceeded steadily a school was set -up at Fort
Defiance in comg]iance with the treaty of 1868 but the first teachers
were driven out in 18/3 ° The school continued but with little effect.
In 1879, it had a tota] of e1even pupils and was‘genera11y condemned
by those few Navajos who had any interest in it. ”Navajos felt it was a
place where-their ch11dren suffered from m1streatment A sett1ement

w1th a store slowly grew up around Fort Def1ance The Indian Agent

encouraged the product1on of woo] and began Sh1pp1ng it out to the east.
\

Navajo blankets had a]ready become well known in the Un1ted States and

were traded as far as Utah and all of New Mex1co By 1873 the NavaJos

had a source of 1ncome from a wool growing and weav1ng market

In 1878, one agent organized a company of scouts in an effort to control
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~ the increasing raids outside the reservation. The seout organization

lasted for a year and was finally reduced to a forcekof ten Navajo//
policeman who continued under the agents directionfto struggle w{th
increasing prob1ems ofl]aw and order. In the 1ate 1870'5 some/Navajos
were recruited to work on the railroads in the Southeastern nart of the
reservation, Railroad ties for houses and scrap,1ron began to be an
influence on Navajo 1ife. With the coming of the first train in 1881,
a coal mine opened at Gallup, south of Fort Defiance, and influences |
from Western culture intensified. By 1874 there nas more Navajo aware-
ness of White American ways and in 1880. there were more than tWe1veh
thousand Navajos. ‘ »

In 1882 the reservation for the Hopis was created, into which the

Navajos continued to expand. The reservation area for Navajos was

now three times as Jarge as in 1868, and extended to the edQes of land
which White settlers really wanted and found,usable. A‘§tead' ~tream

of homesteaders had moved into New Mexico and Arizona since ti: early

' / f . :
1880's. A focal point of clashes between them and_Navajos who were

- already settled with their herds developed at the southwestern corner

of the reservation. At this point in 1897, Wh1te ranchers attacked

a community of. s1xteen Navajo fam111es and drove them northward across
the little Colorado River. S1m11ar clashes occured in the area on the
southeast where the ra11road lands checkerboarded the Navajo land.
Navaijos-had never really recognized the treaty reservation and
regarded the old haunts as their own. NavaJos had been granted the
same rights as wh1tes to homestead pub11c domain , but the White

!
Amer1cans cont1nua11y refused to recoan1ze as 1mprovements the hogans

which the Navajos erected and pushed them off 1ands which the White
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ed to homestead. The Indian Bureau School Progam also
Tashes. In 1882 a boarding school, managed by missjonaries,
d at Fort Defiance‘and'in 1890 a boarding school was set
lunction, Co]orado.for all Indians of the Southwest. A

rere sent there, but not more than a dozenva11 together.

either uninterested in or directly antagonistic to the

nOT at Fort Defiance. Its desciplinary methods were like
elsewhere in Indian service boarding.schools. Ankle

yTitary confinement were common practices.

the Indian Bureau passed a compulsory school regulation

to counteract general Indian indifference to school. The
\gulation was opposed by a limited group of Névajos. Al-
\jority of parents and children strong]ykfavored schooling,
the harsh mistreatment and ineffective methods of descipline,
:he three decades following 1900 the Navajo populatjonﬁwhmmmxxmm
increase, reaching/more than fortymfhousend by 1930. The
steadily increased the number of sheep, goats, aqd horses.
Ireau continued its program of l1and increases to take care
1ing population and also its efforts to provide school.
additions were made to the Navajo reservation on the west
1ort1y after, 1n 1911, portion of 1and on the Southeast

1at1on were returned to the pub11c doma1n and the unsatis-

itions of White Amer1can~encroachment, and clashes between

dhites continued. The cons1derab1e 1ncreases in reservation

Jtive order reduced the 1and conf11ct to some extent, but

] -

Ju1at1on was stead11y 1ncreas1ng and the pressures on the

inued.
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to increasing the productivity of the Navajo land. One was the imprOVerv
ment of the sheep raised and the finding of markets for woolcand blan-
kets. This progressed slowly with special attempts to improve the sheep
by introduction of Merino and Rambouillet rams; The other approach
was the’expansidn of agricultural land. The areas around Fort Defiance,
Chin]e,fTuba City, and Shiprock were improved for irrigation and this
increased somewhat the amount of irrigated farmland on the reservation.
These measures taken by the Indian Bureau encouraged sheep herding but
it did not keep pace with needs of the increasing'popu1ation.

Tﬁe rangeland on the reservation was poor and &s shéép and ﬁorses
increased, the 1$nd steadily deg]eted; A 1érge proportion of Navajos

began to devote themselves entirely to stock raising. The irregularity’

of rain and snow on.the reservation resulted in a great variation from
year to year in the adequacy-of the range. Families developed a great
mobility, shifting widely over the reservation as they sought good
pastures. A few Nayajos became established in areas where the range was
considered good in most years and these families grew farge herds and
were well off. The majority of Navajos barely survived from year to
year by taking advantage of good range wherever they could find it.
The per-family income began a gradual decline from 1900 to 1930. As
late as lglgbit was still necessary for the government to issue rations
to people in areas of the reservation suffering from drought and range
depletion. |

The Indian Bureau also pushed its program of providing schools.

Between 1900—1913_seVen,boarding schools were spread widely over the

large area of the Navajo reservation and Navajo interest in sending
67 .
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their children to schools increased.

From 1898 on, varioﬁs feTigious groups entered the reservation
setting ub hiss1ons, hospitals, or schools in different areas and by
1955 seventeen different Christian sects were supporting missionary
work among the Navajos. Some maintained schools and vaéious social
services. Others engaged merely in converting Navajos to ChristiAni

In 1915 the Indian Bureau divided the Navajo reservatioﬁ into

five separate jurisdictions. Each maintained their own superintenden

and staffs. In 1917 Navajos wgre encouraged to organize community
councils, called chapters, for discussion of problems and as units
with which the super1ntendents could more effectively deaﬂ Six yea
later the Indian Bureau set up a group of advisgrs with whom they
could diScussmatters such as ol leases, and the sale of timber and
other common resources of the Navajos. This group come to be callec
the Navajo Tribal Council. It consisted of two individuals from eac
of the five jurisdictions, usually selected by the superintendents ¢
each. Its first chairman was Chee Dodge, who as the first Navajo at
to speak English had long served as interpreter. He was a trader ar
sheepman and represented the shift from war ‘chief to businessman anc
Navajo leader. From this time on, representation by Navajos for
itavajoswas at last here and radical changes‘cohcérning lands, educa-
tion.and economy took place. Finally, the Navajos had a say‘in what
was rightfully theirs.

Better relationships with White Americans other than governmen
officials deva]oped rapidly after 1900 Curio shops opened by Whit(
Americans to exh1b1t and sell Navajo Indian craftwork, and the grow

tourist trade in the southwest gave this great mgetus, and Navajo |
-59.
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and silverwork found an increasing market. By 1913, the Navajo income

from weaving was more than half a million dollars. Navajo identity as

< - a culture distinct from White Americans became increasingly a source of
‘pride as We11‘as income.’ D1stinct1ve'e1ements of Navajo culture, such

~as the blanket, .and even the rect111near figures of the deities in the

Navaj o ceremon1a1 dry pa1nt1ngs began to appear in tourist brochures,
in Nh1te Amer1can pa1nt1ngs and in serious literature. -

In the early 1930fs when Indian Boreau Policy .took a new direction
and crysta1112ed in the form of the.Indian Reorganization Act, the
Navajo were in a bad econom1c plight. Livestock had been deve]oped
to the point where the reservat1on range wou]d not support the animals,
was. be1ng washed away at

\
an a]arming rate. In 1934 the Bureau 1.,,1tuted a program of soil

and the Indian Bureau reported that rangeland

conservation wh;ch requ1red the reduct1on of NavaJo ]]vestock by some
40 percent. It also requ1red the d1V1S10n of the reservat1on into
districts within which Navajos sett]ed in the d1str1cts would have to
keep the1r reduced herds. This meant a complete change of hab1ts
for. stead11y increasing f]ocks and to unregu]ated wandering over the

reservat1on, wherever fonage was ava11ab1e - The Navajos reS1st3d ;

&

the rec: ction.
Al::..ugh the N;vaJos were pa1d for stock which the gover pmznt B
agents k111ed this reduct1on effort was - at f1rst largely caryied out
by force. ‘Belatedly, ‘the government 1nst1tuted a program of educt1on
designed to aquaint the Indians. w1th the ser1ousness of the s1tuat1on,

the reasons fur stock deve]opment and soil conservat1on measures.

But on through the i940's, after the government program of reduct;on

hadxbeen accomp11shed,“conf11ct and antagonism continued E#*iexn
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government agents and Indians. &Eventually, in 1952, the Navajo
Tribal Council wrofe and put into effect its own grazing regulations
basedlbn the technica] knowledge sdpp]ied by the Indian Bureau.
ﬁa;In 1947. the Navajo Tribal Council passed a compulsory school law

and once again school attendance increased.

t
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RESETTLEMENT AND. CHANGING PATTERNS Ok'LIFE

Follow -up Activities

] As a-means of tésting students reading comprehension of materia1'f
in this section, use the following Essay, True or False, and Fill in
the Blank questions, » -

1. What two promises did the U.S. government make to the.Navajo.
people when they returned to their Native homeland?

A.

"B.

2. Why did seeds of antagonism develop between the Navajos and
White settlers, during the 10 year provisionary period. '

3. What were the . Navajos major means ofShpportand livelihood during
this perjod in history? (1ate 1800 and early 1900's ). List 3

A.

B.

c.

4. How did the opening of the Atlantic-and Pacific Railroads change

the Navajos way of life?
’ ®

. 5. The Navajo people were pleased with the coming of the railroad.

.TRUE. - FALSE. 71
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7A.

7B,

10A.

11.

A

-~

Why dign't the Navajo people want to send their children to

public schools?

N
Ul

What were some of the westeph culture influences that intenisified
the Navajos awareness of WHite American ways? List 3

B.

. ' | -

Do you think the Navajos excepted and apprec{ated these- influences.
Why or Why not? ‘ -

The White American settlers continued to take reservation land.
away from the Navajos.even though it was legally theirs and
assigned to -them by the U.S. TRUE. FALSE.

How do you think the Navajo people felt about their 1énds
continually being taken avay? : ’

“

What types of feelings developed between the White settlers and
the Navajos because of the Tand situation? ‘ '

A.

B.

C.

Why do you suppose the Navajo population increased so rapidly
from-about 1874 to present? | .
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12. What were two major problems the Navjaos had while raising sﬁeep?
. R
A, - R I Y . . /
8. . ) /

i
-

. 3 i . . . /
13. What were the responsibilities of the Navajos Tribal.Council?
\ : . f

/

{
{

T o o /

!

14, B . . was the first Navajo Tribal
Council Leader.

5\

15. What changes occured for the Navjaos once a tribal council was
established? I v

o

16. During the 1900's, better relationéhips betweeh the White Americans
and the Navajos developed. What brought this change about?

/
!

/
/

i

17. The Navajos based their economic status on' the number of sheep
they owned. JDo you think this had anything to do with the
hostile feeling the Mavajos acquired once; they heard about the

sheep reduction program introduced and carried by the U.S.

government in 18347 How? ) j

[
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18, What measures were taken to resolve the problem of unavailable .
forage and not enough reseryation rangeland for supporting
Navajo 11vestock?




Follow - up Discussion Topics

1. The Board1ng‘Sch901 system\was set ub in a'way Fhat children

" had to Teave, their home and :family during the school year and Tive
amdng]thé traditibna] White American ways. fhey had to 1earn‘
a culture and a Janguage that was very much differént'from what
they were accdstomed to. Many instances occurred when Navajo children
were punished for speaking the{r'nativg Tanguage or for using
any of the traditional ways that were part of thefr heritage
andvcu1ture. = '
How would you feel if someone punished you and told you it was
wronc to do something you were accustomed to dqﬁngla11 your life?

" How do you thiﬁk the Navajo children and their parents felt?

Do you think this méy have been a reason why parents didn't

want to.send their chitdren to school? Would you want to go if
you had to face the same situationVNayajo children faced for so
long? ‘{ -
2. Between 190031913 fhé Indidn Bureau wasinvb]vedin fhe plan
of providing schools for Native American children.. Do you think™ 7
this increased the Navajo peop1es’intérest in education?
3. Throﬁghout history it seems that.a11 the people the Native
Amer{cans cgme into“contaéf with wanted to convert them to. Chris-
tianity. In the early 1600 with the arrival gf the Spaniards tov
thevSouthwest; their main intent was to Christianize:the natives in
an effort to "civi1izé" them. Théy thduéht that any group of

people who did not Tive in adobe store Tike houses, or who didn't wear

European styles of clothing "were "uncivilized." Their conversion

to Christianity crusade failed and the Natives continied-te hold

7’5
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fast to their own Spiritua] beljefs. Throughout Navajo History
up- to the 19th century, strong efforts to christianize Native

g A@ericans have.continued.: | |

\Dé you think the reasons for converting Navajos today are‘sim11ar.
or different from those the early Europeans had? How?
The Navajos continue to be strong fin theijr spiritua1-be1iéfs. They

. ‘did not renounce them in the past. Do you think tney wi]] renounce
them'inithe future? ~

4. Upohfeturning to thejr homeland after the 4% year captive situation

at Fort Defiance, the Navajos were issued land appropriations by the
government, As tim? went on new settlers éppeared\and took |
what ever land they wanted not taking into consideratioq its
rightful owners. Latervthe U;S. government recognized the quality
and resources found in the Navajo reservation and wahted to built
a railroad. | |
How\éo you think the Navajo people felt about this?

-How Wou1d you feel if a promise was made to you and 1aier not

kept?\

y

!
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"NAVAJOS TODAY

During World War 11, fﬁirty'fbuf hundfed ydung Navajo men and women ’
entered the armed services. They made an énormous contribution to the
war effort. A method of code ta]king-using the Navajo language gave
America a fool proof, unbreakabje code that remained top secret not
only ering W.W. II but for'many wars thereafter® Vo]unteef% from
government Indian Schools in New Mexico and Arizona perfogpediso suc-
cessfully at code talking that before the war ended abott four hqndred'
Navajos wére employed in>communication Also.during this period éhou-

sands of Navajos began to work off the reservat1on in agr1cu1ture and

industry. The sk111s they acquired were later shared ‘with their peop1
From th]s point on Navajos began to understand the importance of educa-
tion and began encourag1ng their children to go to school to Tearn
skills that would benefit the1r peop]e
Today more than 51,000 young NavaJo people are enrolled in public
schools and more thaﬁ 1,600 are enrolled in.colleges and qhiversities,
.many have gained skills iﬁ law, medicine, sciences, and technology.
The increasing éducatiqﬁ among Navajos has helped them to move rapidly
forward through a period of transition from a socio-economic posi?ion
of total dependency on the government to a position of .independence.
Today Navajos are using the resources such as oil, uranium timber
and coal found on their reservation to their advantage. They are

becoming 1eaders in industry and techno1ogy and have acqu1red severa]

enterprises. She11 0i1 Co. Peabody Coal Co, and El Paso Natura] Gas Co.

77
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aré only a few. . _

The Navajos are a tough, durable penple. They héd to be to
overcome the1r years of hardsh1ps In 1e$s than one hundred years
they have changed from a hunt1ng, gathering c1v111zat1on to one of
a h1gh1y comp]ex cu]ture that requ1res many highly intellectual skills.
They are among other Amer1cans in industry, arts and sciences and as
\é~e'future of the world develops,they will continue their efforts to
become self-sustaining and independent.!

Knowing their history, non-Indians agree to the justice of their

proud boast when they say, "I am a Navajo"!

N

.

_ S
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NAVAJOS TODAY

Follow - up Activities ;
The following questions are f111 in the blank and True “or False.
Answer accordingly. I

/‘ hundred young Navajo men and
. forces.

/

2. What was the biggest contr1but1on the Navajos made to W.W. II,
and the succeed1ng wars? |

; /.

3. Code Talking is a means of cbmmunicatidn

1. During WOr1d War 1I,
women entered the

TRUE. FALSE.

4. MWhat important changes took p1ace for the Navajos after and
during the war? /

“

|

!

: 1’:
‘ /
f : /

] . ;
.
I i

Today more than two m11]1bn young Navajos are, enro11?d in Colleges

5.
and Universities, TRU FALSE. o I

i ’

6. Today Navajos are using Tesources such as
and coal founH on their reservation to ;heir_édvantage.

i

Name 3 ways they ére usfng the resources to their advantage.?

7. |
1; }
2. Ce
3. ~

8. In Tless thén one hundnéd years Navajos have éhanged from'é'

civilization.
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9A. Why are the Nayajos working to be self-sustaining and inde-
> pendent? ‘ ' ‘

9B. How are they accomplishing this goal?

Jé
&
i
f\
// -
/4/7/1,/8,__,.,,,,_ , ‘ |
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In the United States today there are'oveﬁ 300 Indian tribes
and each tribe has made ah effort to retain its own heritage.

Navajos are one such tribe; they number 165,000 and are the Targest,

tribe in the U.S. today.

They 1ive on a land of red. rocks with long stretches of empt1ness

in tapestry of colors; a 1and that is protected by a vivid b1ue sky

NAVAJOLAND TODAY

R

resting on the tops of high mountains.

/ )
“covers*about 18 000,000 acres in northwestern Arizona, New Mexico,

Co]orado and Southern Utah.

NAVAJO COUNTRY

....

v g
Flagstaﬂ

| When it was off1ca11y given to the Nava1os in 1868 “the reser-

Navdjo

.......

;
: el
e —
1
]

Indian

Reservation |

..}
ed

- Arizona | New
M

vation contained about 3,000,000 acres.

r

The h1gher mounta1ns receive enough mo1sture so that there are beau-

BEST ﬁBPY iWMlABLE

72

The reservation 1ies'in the arid Southwest where the amount of

rainfall and temperature is governed by the altitude, of the land.-

Their present day living area

‘
e —

During the years the borders

have'been enlarged to provide fok.the growing tribe.
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tiful forests and grazing'grounds. -Winter snows are deéb and col
Only seven to eleven inches of'precipitation fall on the Tower el
vations, mostly in summe;. This is barely enough to produce scan
vegetation. Days are hot in July and August.

The Colorado River and its tfibutaries, the Little Colorado
the San Jduan, are thé only real rivers. There are many dry strea
beds that have flash floods after summer rains. Most of the soil

—

poor, except along the San Juan River and the narrow beds of the
smaller streams.

© The higher mountains, mostly atong the Arizona, Néw Mexico b

are valuable for lumber, grazing and recreation.

Mégés,'f1at topped hi11§, afe picturesque features in some
ﬁarts of the reservation. There are 51;0 striking throats of 1bng
dead volcanoes. The softer ash and dirt have worn away and left
jagged points of hard rock that rise abruptly several hundreds of
feet above the p}ateau. Shis;bck, a volcanic rock formation in th
shapé/b% a sﬁfp located in New Mexico,:is probably the most famous
of these.

Minerals are found on the reser?atidn. The material in the
atomic bombs which fell on Japan came from the uranium-vanadium
mines there.

Coal of medium grade is located in two areas. One is on the
Black Mesa and the ofhér in the'Ga11up—Durango bed})“This coal is
used in two big steam b]ants which generate electricity for northe
and Central Arizona.

0il1, gas, :and uranium have been qiscovéred on the reservation
and money from the leasing of these lands, has been very important

in helping the Navajos déve1op other parts of their reservation.

13 §2



NAVAJOLAND TODAY

Follow-up activities: : _ /

10.

Answer the following questions by filling in the blanks.

In the United States today there are over Indian tribes.

The __are the largest tribe in the United States today.

They number ~ thousand.

The%r present day 1iving area covers about acres in Ve
> A _, and southern.

The highiands have ehough moisture so thatbthere are beautiful

and grazing grounds.

The winter _ are deep and cold.

he Riverand its tributaries, the

and the San Juan are the only rivers near the

l

. . A
Navajo Reservation.

The higher mountains are valuable for : o )

and recreation. i - N

o v . .\
| is the most famous volcanic rock formation

f

shaped like a f and found in , New Mexico.
— .

List three resour?es foﬁnd on the Navajo Reservation today.

h
!
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SOMETHING ABOUT NAVAJO HISTORY
SUMMARY

Navajo legends relate that The People emerged from underground
into the Southwest. However, the belief generally held by anthro-
poligists is that they came across the Bering Strait in early times,
though perhaps somewhat later than some of the other southwestern
tribes. L Y

BE that as it may, the Navajos are first recognized as an
ethnic group from hogan remains in the Dinetaa, or wld Navajo Cpun-
iry, 1écated in northwestern Ngw Mexico and southwestern Colorado.
These Hatelés early as the 15th century, although Navajo presence
there from earlier times is generally acceptéd by most anthropol-
ogists. From the Dinetaa they spread soutﬁvand west into what has
come to be called the Navajo Country. By thé early 1600;5 they had

become a powerful and aggressive tribe.

' 1
i

Not long after Spanish intrusion into the southwest, the NavajOs:l
acquired horses and sheep. They also 1eafned to work with metal |
and acquired the knowledge of working with wool. Famous for their
adaptabiﬁity, duringfthe early centuries after their entry into the

~ Southwest the Navajos adopted from others much of the cu]turé thét{
has made them the people they are today. It has been éaid‘that ;

evén though the& selected a great many cultural traits from their g

neighbors - both Indiaﬁs and Spanish - they modified or improved

on everything they adapted to their own use.
[ ‘.f‘ . .
a
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The Navajos quickly increased in numbers during the early ﬁeriod %
after their penetration of the Southwest. According to thetr Tegends,
originally there were only four Navajo clans. By'addittons from
nejgﬁboring tribes, particularly the Puebloans, today there are more
than seventy. Marrfage within one's clan was and is regar&ed as
incest; hence the necessity for the addition of other clans to cope
with their "population exp1osion" is understandable. | |

Spanish occupation of‘the Southwest principally along the Rio
Grande Valley, lasted from 1598 to 1821, With the exception of a
short per1od fo]1ow1ng the Pueblo Revolt of 1680 when the Spaniards
were driven sout ward Following its independence from Spain in
1821, Mexico bgcame sovereign over the %outhwest In 1846, when U.S.
troops invaded Qe country, Mexican possessTon was ceded to the United
States by the treaty s1gned at Guadalupe Hidalgo, Mexico, February

2, 1848, Neither Spain nor Mekicp:had ever succeeded in conquering
or dom{natihg the Navajos, nor did the United States during jts first
17 yeers of sovereignty in the Southwestﬂ
The first United States military expedition into Navajo country
was made in the winter of 1846, when Colonel Doniphan and h%s.troops
marcﬁed to Bear Springs, later Fort Wingate, where they mef with
Sarcilios Largos. Narbona, Sandoval, Manuelito, and other chiefs
and a multitude of Navajos. A treaty of peace - tﬁe first between
, the Navajofﬁ tion and the United States - was sigeed fhere November |
22, 1846. 7 |
Dur1ng the next 15 years, six other treaties were drawn up,

agreed to, and signed - May 20, 1848 at Beaytiful Mountain, September

9, 1849 at Chinle, November 15, 185%33? the Pueblo of Jemez, July

< Ve




18, 1855 at Lyguna Negra north of Fort Deftance, December 25, 1858,
“and February 18, 1861 at Fort Fauntleroy , 1ater Port Wingate, Only
the 1848 treaty was ever ratirted by the UnTted States Senmato. Also,
during .nis perjod Fort Deffance, the f]rst milftary post in the
NavaJo country, was established by Colonel E. V. Sumner on September
»18, 1851. Both sides fa11ed in honoring the terms of the varjous treat1es{

i
although 1t has usually been the custom to blame the Indians for any

and a?T breaches o% treaty terms. Perman~nt’peace bet#een the

Navajo Nation and the Unjted States cohtinued to be delayed as finter-~
mittent periods of peace and war existed, unti ana11y the Un1ted” |
States determined on a course of all-out war. against "%he Peaple"

to either sdbdue them for all time or to annibi]ate treh.

’Genera1 James H. Carleton ordered Co]onel\ﬁbrjgtopher "Kit"
Carsen to spearhead the campaign which was initiated late in the
Sprihg of 1863. Invading Navajo country, the troops killa Mavajo
sheep and livestock wherever they could be found, devastated their
eornfte1ds and orchards, burned their hodans, and by their scorched-
earta tactics laid waste the country and completely destroyed ‘the
Navajo economy. To elude the enemy troops, many Navajos, a]thouga
almost starved into subm1ssion, retreated to the fastnesses of the
high mountains and deep canyons 1n the western part of their country
which was Tittle known to the 1nvaders. Others, too stunned or weak
to res1st, survendered and made the Tong walk to Fort Sunmer on the
Pecos R1ver in eaatern New Mexico where they were held jn captivity
for the next four years.

U]t1mate1y about half the tribe - more than 8, 000 - made the

”]ong wa]k" to Fort Sumner, which President L1nco]n, on February 15,

. 8§ | . ) o
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* 1864, proc]aimed 8s g reseryatijon. Condjtions at Fort Sumner were

far from ideal. Raids by Comanches and other marauding Indians,

crop -fajlures due to tnsect fnfestation ahd other causes, bad water
and the depletion of wood for coeking and‘heating, sickness, desease,
and other circumstances disillusioned the Navajos early in their //

/

confinement. . /
After four heart-breaking years, they hegan to make oyertgreg
for returning to their home1and; Finally their petftion was gradted
and a Peace‘Commissionrheaded by General William T. Sherman wa?/sent
to arrange a treaty. After having been offered a chojce of bejng sent:
to Indjan Territory in OkTahoma or returning to a portion of/thefr
former homeland, the Navajos overwhe]mlng1y chose’ the 1atter, and on ,
' June 1, 1868, the ejghth and fina) treaty between the NaVaJos and the
United States was concluded: Two weeks later, they began the return §§§
to the1r homeland acrompan,ed by Theodore H. Dodd their f1rst agent.
Soon afterward Fort Defiance was des1gnated as the first Aqency
Headquarth:s 'Pecovery from their defeat was s]ow at f1rst The1r
herds had been deC1mated their economy shattered, and their dwe111ngs
burned. Howeverg with the first 1ssue of sheep in October, 1369,
Lheir hobe was renewed and the& felt encouraged to take new steps
toward progress and the rebui]ding_of their economy and way of Tife
as it existed before:exj]e. That they had the stamina, the great
urge to succeed, the wi11vt0 work, and the adaptability which has
characterized them, is obvious in the brogress the triBe has made in A
the 100 years since Fort Sumner. -

Better 1iving conditions row prevai}l throughout the Reservatijon.

The beop1e have schools and hospitals.. Payed roads now‘crfssécross
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the Jand, A nine-mi1ljon dollar sawmill and other industries
fqrnish employment for many Navajos. Trfba] parks, Civfc Centers
and other fecreationa] faci1ities proyide p]easure\for thousands.
With Fhese, and through valuable 0i1, nranium, coal, He]iﬁm and
other resources, including the education of their young men and

1

women, the Tribe has the means to progress to even greater hcights.

From "History ir Navajo Land". Navajo Nation Tourist Guide o%
Navajo Parks and Recreation Department, Window Rock, Arizona.
June 13, 1974 kdition (Page F2).
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NAVAJO HOGANS

THERE ARE SEVERAL
TYPES OF HOGANS AND EACH
IS USED FOR A SPECIFIC
PURPOSE. THIS SECTION
WILL INTRODUCE AND FA-
MIL\ARIZE STUDENTS WITH
THE VARIOUS TYPES OF
NAVAJO HOGANS. SUGGESTED
ACTIVITIES ARE INCLUDED.

81




THEME: NAVAJO HOGANS

2y

W ”/ﬁé/éé//////j//‘ /

Wl
ROUND HOGAN

The Navajo dwelling iscalled a hogan. It is an excellent simple
adaptation to the climate; it's thick walls keep out cold in winter
and heat in the summer; the centrél]y placed fire keeps all pérts
of the QWelljng warm, and therg is room for more occupants to sit or
sTeep around the fire.

Some families build two hbgans, one as the families main 17ving
quarters and the other as a dwelling used for storage or a place
where women can weave Or sev .when it is raining hérd.

The ear}y hogan was a dﬁgout. A hcle in the‘groundeith‘a mat
of leaves for a cover. Today's dwelling sits on top of the ground.

It has 8~ - =25 and a flat roof and is made of logs, covered with

earth. The earth ¢ * =~ 1 <haped into a mound. A hole is made in
zthe rodf to let the - % single. doorway that faces east is
l covered with a rug. 93
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To the Navajo, their hogans are not just places to eat and
sleep. The hogan occupies a central place in the sacred worid.
The first hogans were built by the Holy People of turqunise, wh1te
she'l, jet, or abalone sheil. Navajo myths prescribe the position
of persons and objects within. They believe the door of the hogan
should always be toward "the first 11ght of the day", the East

They also had a great fear of death. If someone 1s near death,
he is p]acedout51dethe hogan. If death should occur inside the
hogan, 1t can never be used again for anything, not even the wood
it is made of. The hogan is always sealed or destroyed. The body
s either ouried in the hogan or taken out through a hole made on
the side, and never through the door.

Custom dictates that on entering'a hogan, the women go to the
right or North and the men go to the left, or South.

A daughter, when she marries, will usually build herﬂnew hogan

‘near her mother's.



Hogans, Cont.

FORKED HOGAN

The Male Hogan is mainly used for ceremonial purposes. The
doorway always faces the East because the Nav- '» believe that‘ma-
terial wealth ri#es with the dawn. The Forked Hogan (male hogan)

was the first hémé of the Navajo people.
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Hogans cont.

- STORAGE PITS

Storage pits are used to preserve food'oyer a long period
of time. They are usually dug near a hogan, but occasionally
they are dug in the fields where crops are grown.

They are dug aboyt six to seven feet deep and covered with
logs and dirt. Today storage pits aré still commonly used and
popuiar"among Navajo fami]ies. Discuss with students different -
methods of food stordge énd'preservation. Compare methods used
by various Indian tribes and methods commonly used today. Where

-did we get our 1dea§,f0r'food preservation?

94
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TOPIC: Hogans Cont. T @%

EIGHT SIDED HOGAN

The Eight sided hogan is known as the female hogan It 15
buiit with logs, mud, and earth. The female hogan is.a place
where one s]eéps and eats. It is also a place where education
takes ‘place. Dur1ng the winter months, many s+or1es are told
around the fire inside the female hogan. Some of the eight sided
‘hogans used by the Navajo pcop1e today have been made of stone ang

cement. A]] hoqans have single doorways thal always face east.
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Hogans, cont.

The Many Legged Hogan is built with many 1ogs'1a1d upright .

instead of horizontally.

Write 3 things about the eight sided hogan.
A € g

~..
~.

1.

2.

3.

30
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Hogans cont.
4 . B
Students should be able to identify the following dwellings and

tell sométhing about each one.

Modern frame house

o




Hogan Cont.

DIRECTION:

QUESTIONS:

N

ACTIVITY SHEET

After reading the section on hogans, answer the

1. A Navajo dwelling is ca?]ed a

2.

~ following questions.

What- materials did the Navajo Indians use when

building their hogans?-

What is the small hole on the roof used for?

List three beliefs the Navajo pecple haVe

concerning their hogans:
_

Some Navajo familes have.more than one hogan.

What are the other ones used for?

Which way does the door of the hogan face?

Today, many Navajo people ~Tive in homes built

1ike yours &end mine, although they sometimeé have B
a'hogan in which they st%]].perform their tribal
ceremonies, 1ike the healing "sing" sandpaintings,
etc. These ceremonies can only be held in a hogan.

Why do you think that some ceremonies can only be

held in the hogan?

93
89 .

N : /



10.

11.

12.

List three uses of a Navajo hogan.

A Navajo tribal custom always takes place before

moving into any kind of shelter? What is the custom?

List three types of hogans

et

Y

The female hogan is a place where one
and - white thz majie hogan is used mainly
for ceremonial purposes.

The male hogan is ' ] shaped while the

female hogan is
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THE NAVAJO SWEATHOUSE
, -

~ The Navajo sweathouse is a very important building. The first
sweathouse was built at the place where.the Navajos emerged froﬁ the -
lower worlds, somewhere near La Plata Mountain (Dibé Atsaa). It was
built by First Man, First Woman, First‘Boy and First Girl. They used
it often. Since that time NaQajos have used the sweathouse for many
reasons. |

Sweathouses are easi1y built.. They can and must be made in one day
or less. And they should be used'the day they are built. The sweat—
house is a male hogan because of its shape (the forked type); Like |
other hogans it should face the eaet.- The first_sWeatheuse was nearly
~as big as a normal hbgan. Since then it hae become smaller.

A sweathouse»is begun by gathering seVera] large énd small po]es,
cedar bark or sage brush, rocks and firewood. The firewood and‘rocks
are piled en top of each other, and & fire is started to heat the rocks.

A small pit, about five feet wide end one foot deéb is dug, The
1ar§er-p01es are placed at the outer‘edges of the pit and joined to-
gether above its center.. Cedar bark and/or sagebrush are then placed
~to fill the spaces between the poles. Earth next is used to cover the
entire building except for the entrance.. A layer of cedar bark also
‘Eis.but on the fioor of the sweathouse.

Byvthe time‘the house is comp1eted the.rocks are very hot. The
rocks are then p]acedon the far northeast edge of the sweathouse.
Severa] blankets,are hung over the entrance to keep in the heat, and

the sweathouse is ready to be used.

éi )



Men and women do not take sweatbatlhs togetheh., The men remove all
their c]othingvbefore entering the sweathouse. When women are using it,
they remove 511 clothing but their skirts. |

Before entering the sweathouse, the bathers yeii, "Come, take a
sweatbath." ("Tdcheé ghghiééh.“) Other people, who are somewhere near,
mey join them. By yelling, they also are inviting the Hé]y People to
come inside. The Navajos seem to be a]one, but they be11eve that. there
| will be Holy People with them and that the Holy People will be pray1ng
and singing with them throughout the bath.

fhe bathers enter the sweathouse and sit around the outer edges.

* They sing the songs and repeat the ancient prayers whici are connected
wfth the sweathouse ceremony.

The bathers usually stay in the sweethohse from 20 to 40 minutes, 'Q%
and then they go outside. After cooling off, they re-enter for angther
period 1ike the first. This is Pepeated several times (usually tour)

_ before the ceremony is completed. '

.Sand or fine eerth'is place on the body to dry the sweat. At the,
end of the bath, the bather washes his body in a stream or lake or with
some water brought to the sweathouse in a bucket or pot. He then dresses
and leaves the sweathouse for use at some future time. The rocks remain
in the sweathouse until they are taken out to be heated again. This js
" done over and over until they break up. 1_ ' | cL

t



" The sweat bath cleanses the skin and body. 'Togetﬁer,with

songs and rituals it is used for spiritual as well as‘physica1'
purification. Special stones are heated prior to the ritual

and when hot enough, cold water is poured over them to prgduce

the steam.

-
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THE HOGAN AND IT'S BLESSING
Before a family can move into a_hogan it must be ‘blessed by the
head of the family. The blessing of the hogan provides security for
the hogan and the family. A blessed hogan protects you spiritually,

phys1ca11y, and menta]]y

Once a hogan is blessed, a fire is built, food is cooked a mea1

is served and then a family moves in.




THE HOGAN AND IT'S BLESSING

{)

Soon after the First People came up from the‘underworlds,'near
La Plata Mountain (Dib€ ftsaa), they talked about what they might use
for shelter. A talking, invisib]e being told them where two hogans
were located.

The First People were told that before they could live in them
they hogans must be blessed. Talking God (Haashch’ éé¥ti 1) performed
the blessing ceremony on-the.two hogans. Black God, First Man, F1rst\
Woman and others watched. \

One of the.hogans was of the male type, and one was the female
type. The male hogan was the forked type, the female hogan vas the
round tyoe 4

The hogan b1e<s1ng ceremony has at least four songs and sometimes
twe]ve Two prayers are required, and somet1mes s1x are used. The male
hogans are b]essed by marking the four directions_with white corn pollen.
The medicine man first marks the point to the'east, then the one to the
south, next the one to the west, and, last, the point to the north}

During the blessing of the female hogan, yellow corn pollen t;vévg
used to mark the main posts. The east post is marked and theh”fhéwwé§£;w"'
post, the south post thennorth post, the outside layer of earth on the

roof, the back of the 1nter1or the center, and finally, the stone just
i

: l
Every hogan must be blessed before\1t is lived in. The b1ess1ng

north of the door.

makes the new home strong, beaut1fu1 and good A hogan which has been

1 093/ "

!



hr;:l__

blessed will also protect those who live in it. And it will bring e%
happiness, harmony, aqd’materia] gouds and children to its people.

The blessing ceremony makes the hogan a holy place that is fit
for visits from-the Holy People. However, before any ofhek ceremony
is performed iﬁ a hogan it is blessed again. This makes thedhogan a
good place in which to talk with the gods; It also makgs sure that the
ceremony will proceed without bad effects or evil 1nf1yences.

The hogan is a very good home. It is warm fn the winter and cool
in the summer. It permits full use of every bit of space in it. But
the Navajo hogan is not just a place to'sleep and eat; it truly is a
home and also a temple. It is a “being" which must be fed and kept

strong and good.
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The Hogan and it's Blessing cont.
Identify the types of hogans seen below and write something

about each one.
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HOGAN INCENSE BURNERS

TOPIC: Construction of an earth covered hogan (Navajo)
GRADE LEVEL: 4 -6 ,
TIME: 1 hour

Purpose: To describe hogan construction and its use.’

,/ INSTRUCTIONAL OBJECTIVES:
The student will:

1. Differentiate between an earth covered hogan, a modern hogan ,
and a three forked poles hogan.

2. Name the materials used in the construction of the hogan.
3. Name the types of tools used for fonstructing a hdgan.
4. Discuss traditional beliefs the Navajo Indians have relating
to their hogans.
MATERIAL: Replica of hogan (if available)
Pencil - Powdered Clay
Nestaper "Water

(Teacher will have to mix powder prior to activity and
let set overnight.) _

, METHOD: Describe to the students the size of the hogan long
;o ago. (use illustration at this time) Tell about the
structure and how a family lived. List the to70ls that
were needed for constructing the hogan.

.1()7’
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DIRECTIONS FOR CONSTRUCTION: \ !

1. Give each child a large sheet of newpaper to cover his/her desk.

2. Give each chiid a moderate amount of clay (about the size of a
large golf ball).

3. Have students work with clay by kneading it about 100 times.

4. Have them divide their ball into two separate pieces. (One
larger than the other.)

5. Put the smaller piece aside.

6. Using your index finger make a hole in the center of the ball.

7. Push index finger in midway.
Example:

8. By supporting the ball with your Teft hand, rotote ii with your

index finger making the inside wider now, and the top dome-shaped.

\ It should look like this (inside hollow):

9. Take your pencil and make a smoke hole on the side. It should go

through the wall, dropping a pice of clay out.

-

10. Make a doorway in front of the hogan, carve it out’with your,

pencil or scissors. Smooth .he edges. Set aside.

11. Take your second piece of clay and flatten it out like a pancake,

This will be your base:

12. Have each child write his/her initials on the bottom of the base:

5 '”108 99




13. §et/aside;'L$% dry separately overnight until hard.

When dried,ypiace top over base and demonstrate how hogan
can be used as an incense burner. ’ - y

;

Smoke comes out of here

./r

-~

Painting and Decorating

Time: 30 Minutes !

Instructional Objective -
The student will:

T 1. Paint and decdrate'hjs/her own hogan using Niﬁggo pictographs:

MATERIALS:, tempera paints (brown, blue, red, yellow) P
brushes | {

i _ \

L ~ large poster‘with pictograph designs on it

incense (not mandatory)’

AN

newspapers

-~ o
"PROCEDURE: 1.“Qistr1bute newspaper, hogans, paints%,and brushes.

2. Have students paint entire top and boftom broWn.
Let dry. - N
. 3. Using other colors, decorate the hogans.

o : ‘ , 100
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NAVAJO CLOTHING
THIS UNIT IS INTENDED TO INTRODUCE AND
FAMILIARIZE STUDENTS WITH TRADITIONAL
"NAVAJO . CLOTHING AND DRESS. ’
UrBAN NAVAJOS LIVING IN THE CITY DO NOT
USE THE. TRADITIONAL STYLE OF CLOTHING
BUT THOSE LIVING IN THE RURAL AREAS ON .
 THE NAVAJO°RESERVATION CONTINUE TO DRESS
" .THE TRADITIONAL WAY, o

liy
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PREFACE:

NAVAJO CLOTHING

In any culture, clothes are worn to keep dry and warm

" in the winter and comfortable in the summer. The type

OBJECTIVES:

of clothes worn vary with climate-and topography.
This uﬁit is intended to 1ntrdduce students to tra-

ditional NaJajo clothing.

1. To acquaint students with some of the "traditional"
dress of the Navajo people.
2. To appreciate Navajo culture and tradition.

Al

3. To familiarize students with materia]s used to mai.¢c -

~ clothing. ‘ . CL

0
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CALICO AND .
VELVETEEN
DRESS

WHAT IS THE DIFFERENCE
BETWEEN CALICO

T AND |
VELVETEEN

For special occasions and ceremonial purposes velveteen
. ang satin calico dresses are worn and adorned with silver

jewelry. What does' this lady need to complete this traditioha1

~

style of dress?

103
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Biil (Hand Woven Dress)

- The bfi1 is a dress made and worn by Navajo women.
Two blankets are woven about the size of a saddle blanket but
- not és'wide. - They ‘were sewnmtogether across the shoulders and down

the sides. Openings were left for the neck -and arms. The waist was

gathered with a belt or sash. RN
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BuckskIN CLOTHING




TRADITIONAL Man!s
Dress
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SASH BELT
THEME: Navajo Dress

PREFACE:

S
\,

A sash belt is worn By women around the waist. The belt

represents women's planning. Théjbe1t is called "Designed

belt woven with spirit. of mind." The belt is made of
 sunbeam, the white des1gnJ1s white cloud. The belt is
”wrapped around the waist c]ockw1se with the fringe on the
side. Men are not supposed to wear sash belts.

; ’ e

s

p
OBJECTIVES:

1. Students will be able to identify a sash belt.

2. Students will Tearn the proper way of wearing a sash belt.

_3. Students'w111 make a saéh belt of their own.

”$UGGESTED ACTIVITIES:

\ |
\ ’ .
1. Demonstrate to students how to wear a sash belt.

2. Discuss the sash belt @éaving brocess.
3. Have a weaver demonstrate weaving a sash belt.
4. Have sthents weave a sash belt using the popsicle

loom belt method. (Instructions 1nc1uded in arts and
crafts section of this manual.)

115
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NAVAJO SASH_BELT '
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\ | MEN'S LEG TIES

THEME: . Dress

PREFACE: Buckskin leg ties were made by men. Leg tie§ were said
) to last four or five years. They were worn as needed

or saved for ceremonia})occasions. Leg ties were made
of junipér bark, yuc;a‘fibef or ¢liff rose to insure
additional Warmth.‘ Early 1égaties were made of wbven »
fiber. Later it was made of buckskin. .Some say buck-
skin leg ties existed at a time when the pgob]e were
sti1l in the third worlq. There is a song for thelleg
ties. ! S

'SUGGESTED ACTIVITIES:
1. Brihg a consultant to the c]assrbom to showfthe”
different types of leg tjes.
2. Have a demonstration’using'a small boy for a model
to show how leg ties are tied.
3. Have students desigg their own leg ties.

4. Discuss with students why leg ties are-worn during

some ceremonies.




Men's LEG TIES

;
.I1lustration shows how leg ties are worn on moccasins.

'119
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THEME:  CONCHO BELT

PREFACE:
The Concho is an ornament made from silver. It can be
warn by both men and women as a part of‘traditiénaT
clothing for special occasions. The concho belt was N
originally adopted from the.Mexicans.
OBJECTIVE:
Students will beome fami]iar'with the Navajo conCho | R
belt and will aeve1bp an appreciation for Indian jewelry.
SUGGESTED ACTIVITIES: l
1. Show the students a -picture of a Concho belt.
2. Discués with students how thediffe%entpattarns have
developed from the old patterns to the contemporary.
3. Have studgnts draw a picture designihg their own
concho belt.
4. Invite parents or commercial vendors to your class
to show different types of con;ho belts and jewelry.
REFERENCES : | | o
Hogan trading Post (Howard and é]aine Redd)
Heritage Square, Shop #5
580 .South Vest Temple

SLC, Ut 84101
521-3373

T P Gallery
252 South Main
SLC, Ut 84101
364-2961

12¢
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NAVAJO CONCHO BELT

Color The Picture
then design your own
concho belt

125
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THEME:

PREFACE:

OBJECTIVE

‘Navajo Hair Styles

- The Hair Style common to Navajo men and women is a

traditional knot worn at the back of the head. The
Navajos believe that a woman's hair represenfsrfema1e

rain. They also believe that the hair is a part of

-~.one's mind. .Thergfore; when worn in a knot, minds

are kept together. Only duhing special ceremonies

.. €an women or men wear their hair down.

1. Students will become familiar with Navajo hair
‘tyles common among Navajo men and women.
Students will become .familiar with the cultural

significance of the hair knot.

R 3

SUGGESTED ACTIVITIES:

1. Demonstrate tying a hair knotby using a student
as a model.
2. Have pupils participate in tying hair knots.

3. Discuss different types of hairstyles and equip-

- ment used for styling hair.
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Male Hair

Female Hair Knot
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THEME: Navajo Clothing

MOCCAS INS

Many Navajo men anq women wear-moccasins.v The plain low éutn
: &moccasinswornby meﬁlis called Ké]chi,~the bit shoe. The moccasins
“Fworn by Navajo women were high cﬁt and called Kenlsaai.. To fasten
the moccasin; a silver button or a thong is uged. Theyare worn on.
the outér sides of the(mocCasin;so they will nof get in the way when .
walking.

Navajo men usually made the.moccasins. The first tools used
for the work were an awl and a_kni?e. Today a steel knife‘;s used.
The men used }awhide for the sole and buckskin for thé upper section
of fhe ﬁoccasin. For sewing, the loin sinew of sheep,‘goat of‘deer

‘is used. The upper buckskin is colored with red sumac dye.

SUGGESTED ACTIVITIES:

1. Let chi]dréh~exam1ne a pair of men's and women's moccasins.
2. Reviéw, using drawings of the moccasins. |
3. ‘Draw pictures of both types of moccasins{ (Men's and women's)
4. A resoUrée person could be called in to show moccasins and

., to demonstrate moccasin making to the class.
: .

[an Y 3
—
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Moccasins cont.

. . . , /.
Navajo women wear the high cut moccasins .called Kenlsaai

. . o
The moccasins worn by men are called Kelchi.

!
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NavaJo TRiBAL CEREMONIES
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NAVAJO CEREMONIES

A11 Navajo ceremonies relate to cur1ng, and a "patient" is
usua]]y involved. The ceremonies are based on 1egends handed down
from one medicine man (singer) to another. These legends relate
to myths which explain the meaning of the ceremonies'énd the
reasons for the various happenings. The 1egends are told or sung
over the patients in 'a ceremonial hogan often erected specifically
for that purpose. Only those concerned direct]y with the céremony.
are allowed within the hégan; the dancing andléther activities
carried on odfgide are the only part§ which spectatofs aré a]ioweq

>

to see and hear.

The most common’Navajo ;eremonies, also known as'"sings, are
the Squaw Dance, the Yeibicha, and the Corral or Fire Dance.

Singing and dancing are feature; of eaéh of these ceremonies. The
Squaw Dance; (Noaa) or Enemy Way is a summer ceremony, and is given

for a person who has,gdné to'war, or who has had bad dreams. This

person is known-as the ”patieht" and undergoes treatment from the

medicine man. The affair lasts three days, each day being located

in a different p1ace. Many activities are connected with this’
healing rite, but the one_mést known tolthe visitor is the Squaw
Dance. ) | |

~During this. dance a girl chooses a man to'dance withAher to
thé acéoﬁpanimenf of. singfng and drumminQ; and aFtek,sEvera] _
rounds the man must pay the g1r1 for the dance. - She is not supposed

to spend the money, but must save it or give 1t to her mother.
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The Yeibicha 1is the major winter oeremony. It is based
on ]egends concerning certain supernatural beings who had a
powerfd]'effect on the lives of the Mythical heroes. This
ceremony usually lasts nine days. The last night is the most
picturesque; teams of dancing men in usual costumes dance and
sing in turn before the ceremonial hogan. The effeét'of the eerie.
singing late at night, the’snoke from many_canbfires.and the quiet
yet ever-moving crowd is something that no one can soon forget.

The Corral or Fire Dance is_a]so'a winter rite. It receives
its name from certain parts of the»oeremonies, which are held
within.a ]arge'circ]e of branches, the "Corrai."' At one point
in the ceremony men race in, snatch firebranches from the fire
and bathe themse]ves and each other 1n the f]ames and sparks,
whicn are con51dered purifying.- Feats-of magic, such as p]ants
growing and b]ooming before your eyes and men swallowing arrows,
are also performed. n ﬁ

The dances take p]ace Tate at night, usually around midnightn
and last until dawn. The locations for the dances are“genera]]y_
far from paved roads and can be reached only by following wagon
tracks : | | |

‘Aside from danCing, another 1mportant feature of' a ceremony
centers around the creation of a dry painting which, in essence,
is a representation of the Holy People. According to NavaJo_ 
Mytho]ogy;*these dry paintings were given‘to the Hero twins by

" the Gods, who specified that they betmade of impermanent.matéria]s
o 123
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to prevent quarreling over their possessionl Since designs are
made of pollen meal, crushed f1owers, dry painting is a more
correct term than sandpa1nt1ng, these pa1nt1ngs are pr1mar11y
curative and the patient believes that by sitting upon the
representations of the Ho]y'Peop1eh he is identified with them.
The painting is destroyed soon»after'it hashserVed its ceremonial
purpose. |

A medicine man does not state the ahount he expects to be
paid for his heaiing teremOnies, however, he must be paid, dsua11y
according to the wealth of his patients fami1y, some~fami1ies‘
pay for the services with'sheep,wedding baskets,]ength; of c1oth,
and money. " |

If a med1c1ne man makes a serious mistake in his ceremony, he
must stop unt11 the fo110w1ng day, when 1t canbe started anew.

There are many other ceremonies, but the three ment1oned are
" the ones most 11ke1y to be encountered Dates -for the "Sing" a
not set far ahead and one must be in the- r1ght place at the right
time to-become a spectator. Non- Ind1ans who are 1ucky enough to
attend any of these‘ceremonies shou1g behave properly -- in other
words, stand or sit still, speak quietly, melt into the crowd and
observe what goes on with respeth” fheSe'are re1igjous'ceremonies
V and.shdu1d be accepted as such by those who attend them. Often
_:some friendiy Navajo observing the real interest of an ohserver
will volunteer sdme.exp1anation, and thfs adds great]y to the -
" enjoyment of theiceremony. o |




One last thought to keep in mind, when attendihg a ceremony;
remember that you are not an invited guest -but just a curious
spectator. The less cbyious you make yoursé]f the more it

will be appreciated.

- Taken From: Navajo Museum and Research Tribe
Navajo Dept.
P.0 Box 797 . '
Window Rock, Ariz. 86515
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FOLLOW-UP ACTIVITIES: Navajo Ceremonies

Directions: After reading "Navajo Ceremonies", use your dictionary,
if needed, to find the meaning of the 15 words below. Write a

sentence using each word correctly.

patienf
1egends
medicine man
myths |
hogan E
spectators
"sings"
healing rite
supernatﬁra]
picturesque
‘corral ‘
purifying
observe
dry painting

ceremonies
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THE NAVAJO CEREMONY FOR RAIN
N Vd ‘ V4 7z 7/
(NTrTsA BIKAH NAHAAGHA)

Navajos tell a story about a time many generations ago when it did
not rain on their 1ahd-for several years. The earth became very dry.
Many plants and animals died of thirst. The people were short of'food.
They had only rabbits, squirrels, pfairie dogs, deer and antelope.

After four years- without rain, the people beéame very worried.
Gopher (Néazfsf); who is the go-between among the Earth People (Nihookdd”
diné é) and the Water People (Ni¥tsd diné’é),-khew"the bad condition of
the Earth People he wanted to he]b; 50 he Started digging«up@ard Unti]

he reached ground:level. There he spread some damp earth‘which he "had

vpushed up from below the surface.

Humming Bird (Dah y11t1hf) was the only&d”é who could travel far

; because the air was thin and there was little water. One day he found

the damp earth which Gopher had pushed up to the surface

Humm1ng Bird pgcked the damp earth and began to dig. He found a
tunnel leading dowhward. Under the surface he came upbn Frog. Humming
Bird told Frog about the bad condition of the eartﬁ.  Frog said ghat
the Water People planned to take the rain away from the Earfﬁ Péop]e
for twelve years because the Earth Peob]e had forgotten to use and
repect their sacred things and ceremonies. HFrog said the Earth People
had become dishonest and' were destroying many - holy thinés. ‘

Humming Bird asked Frog to give the rain back to the .Earth People.

. Frog said the Earth Peopie cou]d have the.raihvBatk if they would make

offerings to the Water People and would send someone to the "Place Where

the Rivers Meetﬂ (1d ah11d111n11) to see Water Ox (Teeh HooX%sdai1)

.3
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That is the place where the Los Pinos and San Juan Rivers meet. (It
, p f
is today the site of the Navajo Dam.)

~ Humming Bird returnedtto the p65p1e, carrying some of the damp
earth. He told the Earth Pedple about his Visit with Frog He told
the Earth People "that they were to gather a]] their prec1ous stones
and make an offering to the Water People. He also told them they should
send someone to "Where the Rivers Meet because that was the home of
Water Ox. ’

The Earth Peaple believed the story of Humming Bird. They gathered
four precious stones (nit¥ iz) from the four directions. They got -
turquoise (doatk”izhii) from the east, abalone (diichiff) from the south
wh1te shell (yoo]gaii)'from the west and jet (béashzhinii)from the north.

Corn pollen was sprinkled on these precious ‘stones wh11e prayers were

said and songs were sung.

While others started the ceremony, Talking God (Haashch’éérti’ )
‘was sent to the home of Water Ox at "Where the Rivehs Meet". He was to
ask Water Ox to give the rain back to the Earth People.

At the rivers wheretater Ox lived, Talking God saw tracks of Coyote
coming from the east and going into therwater. Other tracks showed
‘Coyote also had come out of the water gone to the east and had shaken the
water off himself. Talking God went to the place where Coyote had shaken
himself. _Ta1kfng God found a seed of white corn there. Wind told him to

. pick the corn up, Which'he did. Then he returned to where the others
“were making .an offer1ng to the Water Peop]e )

The next day the peop]e aga1n sang the songs and said the prayers

of,the Rain Ceremony. ;Ta1k1ng God again went-to the rivers where Water
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Ox had his home. This time Talking God saw Coyote's tracks coming from
the south and going into the water.. Other tracks showed that Coyote
had come out of the water and had gone a short distance to the south
and again had shaken himself. Talking God went to the place where
ICoyote héd shaken hemself and found two seeds of blue corn. Wind told
him to pick the seeds up, which he did. Then he returned again to the
homes of the Earth People.

"On the third day the people continued the ceremony for rain. Talk-
ing God again went to the rivers. This time Coyote had entéred"the
water from the west. As he had left the river area he again had shaken
himself. Talking God found three seeds of ye11ow corn where Coyote had
shaken himself. Wind told him to piék up the seeds of corn, which Hé
did. Then he returned to the homes of the Earth Peop]e:

On the fourth day the Rain ‘Ceremony was continued. Talking God
again went to the rivers. Coyote had entered the water from the north
'and had 1eftAtQ the north. Before 1éaving he had shaken himself. ‘
Talking God went to the place where Coyote Héd'shakeh himself, and there
he found Qany different kinds of seedg. Among them were pumpkin, bean,
melon, muskmelon, gourd, efc} Wind told Talking God to bick'ho the
seeds; so Melking God picked them up and took them home with him as he
-’éad done with the other séeds. Wind also told Talking God that he s%ou]d
plant thé seeds, even though the earth was dry.
Before planting the seeds, a one-night Blessing way.(Hézhééjf)
ceremony was performed for the seeds and the precious stbnes. The ©
peop]é spent the next four.days planting the seeds. On the fifth da&

of planting, Wind told them to send some peop]e to ”Mhere the Rivers Meet”

and to "White River Falls" to ‘make. offer1ng of prec1ous stones to the

n. 125
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Water People there. Five people were sent to each place.

The five who were éent to "lihite Water Falls" were told by the
Water People .there that they had ho control over the rain and that the
Water People at "Where the Rivers Meet" had control of the rain. This
was partly because Water Ox lived at "llhere the Rivers Meet."

The five who went  to "Where the Rivers Meet" were more success-
ful. They made an offering of precious stones to tﬁg Water People there.
A_rainbow appeared by the water. Wind told the five people to get on
the rafnbow. Thelpeople did, and it took thew down through the water
to twé]ve steps df water. The people went down the twelve steps. There
they found Water Ox. |

They asked Water Ox to return fhe rain to above the eérfh._ Water -

¢ o . {l
Ox told the Earth People not to worry. He told them to go home and /*

mend their ways of living. He told them to réspect their sacred things

and cerémonies. He té]d'them not to do things which Were wrong and

dangerogs, he told them to be kind to each other and not t&"be selfish.
Water Ox“a1so told the five(peop]e not to look for twelve days' »

at the crobs théy had planted. | , ji -
Thg five people came out of the water on the stairWay of twelve

steps. They returned to the others and told thém about their visit with

Water Ox. They said it soon would rain and thaf the people must sfart

. 1iving better. They said no one should 1ook at,the crops for twelve days.

fﬁe next morning dark clouds covered‘tﬁe sky. It begéh to rain.

, It rained hard for four days. Then it just drizzled for eight mo;e

days, the people did not look at their crops.

Finally, the twelfth day arrived. The people.went to lTook at their

.crops. They were very hapﬁy‘at what they saw. The seeds had sprouted
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" and were growing rapidly. The rains continuedAZhatyear, and the people
had a Targe harvest.

Since that time the Navajos have used the Rain Cermony when they
needed rain badly. The ceremony usually is performed in a person's
home with songs and prayers. The offerings of the four p?ecious stones
are placed in springs, ponds, rivers or lakes. The ceremony is per-
formed during the time between the last quarter (dah’jitgggo) and the
full moon (haniibdazgo).

This 1s"a‘very important story and ceremony. Al1 Navajo children

should khow about it.
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NAVAJO WEDDING CEREMONY = D | %
| There mes 11tt1e'opportunity'for Navajo ooys and gir1s.toa :
become acquainted in the:ear1y oays except at ceremonies such
as the Sqan'Dance; that brought people from a distance. Since
members of a c1an or clan-group genera]]y 11ved ‘within v1s1t1ng
d1stance of each other, and there was an 1ncest taboo against
members of such groups marrying, the young people were considered
as brothers and:sisters, and there could be no idea of marriage
:between toem. According1y, they must meet people of other clan-
f@rOups away from home. |
g " That was the &éy it was. These days, however; WHen young
. Nevajo peop1e'attend school eometimes far removed from‘the re-
_servation, and especially since few of them‘ﬁave been taught
thheir clans and che.restrictions about'them, taboos are disre-
garded and, to the worry of the older generafions it happens some-
"t1mes that two members -of the same clan will marry It is certain,
- however, that the old-fashioned Navajo wedding ceremony w111 not be
performed in these cases.: )

In the old days it was'the maternal uhc]e, or sometimes the
father of a boy who\decidedi that he should get married, and this
relative then proceesed to select a suitable bride. The girl's
parents were consulted and with their consent the betrothal was
comsideredaa certainty. A generatjon later, however, the youth'
oimeelf‘se1ected his prospectivé bride and made ooportunities to
become acqud?nted}ﬁich'her before asking a relative to proceed..
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w1th the pTans
A sort of dowry or br1de price was determ1ned on between
the two famj11es. In the days when horses wereﬂcons1dered of
greatest value, from ten to fifteen horses were offered if the boy'é‘
family could afford them. Nowdays, jewelry, catt1e? or otheh
valuables are substituted, a]though a horse or two may be included .
as a gesture to tradition.
The "girl's family set the date of the wedd1ng, a1ways an-
odd number .of days from thecbetrotha1 agreement Her relatives
helped with preparat1ons for the feast. \
The NavaJo wedding near1y always took place 1n a hogan, and~
" for that reaspn it is often calle a "hogan wedding," although
it sometimes is celebrated in-a hbuse'be1onging to the hride“é
Family. |
Late in the afternoon of the wedding~day the bridegroom and
his family rode up to the hogan, an impresaive sight,gsince the
people were dressed in their best, wearing their finest jene1ry.
Onuentering the hogan the young man proceded around to his left
until he reached;a place opposite the doorway where blankets had
oot been placed, and sat there. After an-interval the bride, ho]ding°
| a weddtng baske: containing‘a Speeia11y-prepared‘cornméa] mush
‘entered and walked around the same side of the hogan. .She set
the basket before the groom, and'sat down at his right.
 Since the wedding basket was an important adjunct to the'

ceremony, a few words about the basket and its contents are

appropriate. Few Navajo women weave baskets because of the taboos
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connected with_the craft. The Pafutes. howeVer; undeterred by the
NaVajo be‘Jefs, still make a1most identical baskets, and these
are generally used in Navajo ceremon1es

The wedd1ng basket is made of dyed sumac tw1gs woven in a
prescribed pattern consisting of a dark serrated band surround1ng
a p1a1n space "in the center and enc1osed by a p1a1n border. The
dark band is not a comp1ete circle, be1ng left open in a- p1ace that |
corresponds to the.closing of the seam on the edge of the basket.

In ceremonial use this seam ending is always placed - to facemeastward.
. Such baskets are jn use in many ceremonies. ‘

A new basket was a1ways used for a wedd1ng ceremony It was
part]y filled with what is called ”no cedar mush," that is, corn
meal. mush 1nto which the ashes of burned cedar twigs have not been
cooked. (In the general preparat1on of mush the cedar ashes are»
included because they impart a p1easing flavor. The wedding mush
tastes rather insipid without 1t) |

The bride with her basket of mush was preceded by her father
or uncle carrying a container of water and a ladle. He also held
a bag of corn pollen.  He sat beside the bridal pair and directed
the_ceremony. 5

G1V1ng the ladle to the bride, he poured water into it and
told her to pour this water over the bridegroom' s hands as he wash-
ed them. The procedure was repeated by the bridegroom for the bride.

(What onlookers see in this ceremony is the symbolic act of entering

" the wedded state with clean hands.)
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Thé‘bride's re1aﬁi§e then adjusted the wedding basket so

that its edge pointed east. With a pinch of pd11en from his medicine

bag he drew a line from east to west across the mush, then from

south to north, and finished by encircling the mush near its edge
with a line of'p611en.
This done, the bridegroom took a pinch of the mush at the

place where the lines met at the eastern edge and ate it, the bride

‘following suit. In like ménner, pinches of mush were taken from

the south, the west, the north, and the center. After this the
basket was passed to relatives sittind nearby, who finished eating -~

the mush.

14y
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- 1IAVAJO BLESSINGHAY VEDDING |
S OB R o
" BernIce 0. BIA'LEVCHUK |

From the GREAT SPIRIT I bring my g1ft, a.

thought came through me . . .

The festivity scene had begun,
The seed of love and trust is watérqﬂ.
Horses are sent in six directions

~ to spread the ﬁessagé of celebration.

A1l one the land shall know,
*Relatives and f?iends wi]]‘come.v : , - . s
: j’Frbﬁ"far.and near, all wil] shareﬂin'the ceremony

of "two harmonizing into one". - _ .. .

qwell-Wishers lay théir gifts in the hogan,
A p]ace of or1g1n for “a]] good" to come. |
AT that w111 come to pass sha]] flow. free]y from

Mother-FathervSp1r1t s hogan.

Truly, her children are grateful for the gifts of ‘the
“turgquoise, the corn, the rains, the animals, the

" mountains, the sky . . . and beauty all 'round

Crowded fﬁ~the hogan, they will rejoice in thénksgiving'

'mrTﬁ&‘ _ 141
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In all d1rect1ons, the sweet ye]low corn po]]en w111 be

spr1nk1ed in offering to the GREAT SPIRIT.

Themed1c1ne man will gu1de a]] energy of thought

to: b]ess the wholeness of marr1age .

The GREAT SPIRIT will sit in honor with her

children tonight.

The o1d ones will be moved to utter revehencé

of Life ali 'round. /
. p . /

The tenter of attraction is Rainbow Boy and Raihbow

Gir].

In perfect symmetry, his hair and her hair

are'partgd in-the-middle.

The pure white wool is used to»tie‘their hair back

in figure eight,'

To express to a]], symb011ca11y, they fo]]ow the
Pathway of Beauty.

Smooth velvet envelop thetr warm bodies,

With jewelry to compliment their attive.

The red moccasins feel soft on their feetﬁ _ . don

Especially madé for the joyful occasion. . ij

/
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The call is made for all to feast, the circle is formed.

' Laughter fills the air,

Traveling upward on w1ngs of the eagle.

.As stars come out to shine on the earth,

The Grandmother Moon 1ights the n1ght too.

i

 The o1d ones cont1nue in. great oratory,

With, ever, gent]e words ofﬁencouragement.

Listen, My Children, Listen ‘;
Ra1nbow Girl will give him

~ Rainbow Boy w111 give her - ’ , -

o The sp1r1t of happ1ness in the hogan

the warmth of 1ife in thedhogan.

Rainbow Girl will nurture
all who come to “the hogan.
Rainbow Boy wi]]linvite”

others to feast in the‘hogan._‘

Rainbow Girl will bear o
e I
1ife of Tove in the hogan

Ralnbow Boy will cheri'sh_ and protect ‘

.the 11fe in the hogan.

- 4

Rainbow Girl will ‘teach

-

the offspring'to speak the hoiy words in the hogan.
143
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The. earrings of blue dangle to her soft shoulders.
The headband of white holds his strong head.

They sit on soft white sheep and goat skins. ’

- The Navajo wedding basket set'befgfe them
holds thé pouriShméﬁt of life of prepared
cornméa1. 4”v

The Navajdaweddfﬁg basket is used as, a reminder of

the essence of living . . .

-

TobEﬁg;aée 1ife, not to veer from,bwith-
endurance. 4
To dip your ladle in motion with the current

of the river.

They partake of the corn substance,

dipping in turn from east, south, wést, north§

Truly, they remember to give -their B1essing§,

e 4 . 4:71n turh to'east,-south, west, north.

Theik-bodies are melted into one.
Their songs are blended into one. R

In blessedness, they will walk of one Spirit.

With the scent of burriing wood, smoke moves upward

- and all'round.

Cor :1(4~4
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/
/

/ .
/ Lo . .
~Rainbow Boy will walk tall and straight
S \
with all Tife as he leaves™and returns .to the hogan.
l /ﬁn un{ty, Tfuth will-guide them in the ho@an; ‘

In unity, songs of thanksgiving will be offered

in the hogan.

A11 good things begin.in-the hogan
As thé‘Great Mystery Of Life stirs through us.

Today, the Navajo wedding basket travels froﬁ-our‘

hogan to your hogan.' -

Today, we are honored to sit with you.
‘Today, we smile with you knowing, truly, our blessings

in abundance all 'round.

Today,. your heads are touched, as one,
‘w1th beauty before you
With bééuty beh%nd‘you;
With‘beaufy'beside youy

With beauty above you

Wifh beéﬁty below you

With beauty all around you'

It has begun in Beauty . . . . .
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ORAL TRADITIONS AND STORY TELLING

NAVAJO LEGENDS

- (ALONG WITH FLANNEL BOARD STORIES)




. ORAL TRADITION
| AND
STORY TELLING

" THE NAVAJOS HAVE STORIES THAT TELL HOW =
THE EARTH WAS CREATED AND WHY PERSONS, PLACES
AND THINGS ARE WHAT THEY ARE TODAY, }

THESE STORIES HAvé BEEN PASSED DOWN FROV
GENERATION“TO.GENEBAITON AND HAVE RéMAINEb MUCH
THE SAME TODAY. B \

| NAVAJOS BELIEVE THAT SOME sTpRlés'CAN ONLY
' BE TOLD DURING CERTAIN PARTS OF THE YEAR OR
MISFORTUNE WILL FALL UPON THE TELLER.\\*;p
~ THIS SECTION 1S COMPILED OF SOME ﬂAVAJo
LEGENDS AND STORIES.  THEY CAN BE"READETO
STURENTS DURING A REST PERIOD IN THE DAY, OR
fHEY cAN BE USED AS IDEAS FOR STORY STAkTERs

i

FOR LANGUAGE ARTS. |
. Sl

+
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ORAL TRADITION AND STORYTELLING

Traditiona}]y among Native Americans, tﬁe oral t}adition of a
tribe'was its‘most.important vehfﬁ}effor'teaching‘and passing on the
sacred knowiedge and practicés o%'the:People. Since there were no
books, 1ibrarié§, movies, film strips, tape recorders, radigs, and.
televisions; the human voice, hand movémehts, and facial expresésions
had to serve as "mass media". They wofked very well. The human memor&-
is a great storéhouse which we drdiﬁari]y fi1ll with only a fraction. of .
its capac}ty. The elders khew this»and tested and trained the memory
along with the other sehsés, so that thelhistory and traditions of the

;eop1e could be preserved and passed on.
| Onflof the most important of the oral traditions was storyte]]fng
and the bpeservation of the orfginal hiéto}ies. ‘In these histories,
we are told where, as the People, we came from, how the stars were
created, where we discovered fire, how light be&ame divided from
darkness, and how death originated. It is through these stories,;foo, ,
that we are given the'basic tools and ways of kn6w1edge with which to
survive in the world: 'healing ceremonies, prayers, dances;’games;
herbs, and models of behavior. | | | "
These sfofies were the libraries of our people. In each story,
-there was recorded some event_of interest or imborténce, some happening
that affected the 1ives of the people. -There were calamities, dis-

coveries, achievements, and victories to be kept. The seasons and

the years‘were named for principal events that took place. 'Thére was

1 s
. i
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the year of the "moving" stars; when these'bright bodies left their
'p1ace5'in the eky and seemed to fa]] to earth or Vanished altogether; |
. the year of the great pra1r1e f1re when the bufgalo became scarce; and
the year that Long Ha1r (Custer) was killed. 2

A child's first memories and first 1earn1ng‘exper1ences probab]y
took place. around a fire, dur1ng the winter, and 1n some tribes, dur1ng
the other seasons as well. In the winter there was less outdoor activ-
ity; most of the family members were qathered toge%her, and there was
more of a s11ence surround1ng the lodge, hogan, she]ter, or house.

Storyte111ng, the ab111t; to te11 a story, and a knowledge of
stories was and still is, one of the most admired sk1115 an individual
. can have. It is a universal practice amoung Nat1ve Amer1can neop1evto
teach a wide variety of >k111; and ways of know]edge through story- N

4
“telling. Person;*who have th1s know]edge and can commun1cate it are

Storyte111ng is a very f]ex1b1e method of education- in. the ways-.
of sacred know]edge since the traditioral forms styles de11v%ry, tone
andeords—can be employed not only with trad1t1ona] cantentaand trad-
itidna1.symbo1s but with modern themes as well. _ '

These teaching stories do not just tell about pnysica1_facts with
ordinary.eVents and plots. They also “teach abstract notions of behav- ™
“jor, cosmd]ogy, and ways of seeing or thinking aboutvthings. Sometimes,
the story you hear|is like a code which, the more you 11sten to it over
the years, the mo%e it reveals. Sometimes, if-you are a spec1a11st and

 the stories you know concern your specia] ski]]s, you might understand

the code better than .one who has not been initiated into such knowledge

SO deep'ly. _ : 149
140

~



This "coding" of knowTedge is like not asking:"why“; becéuse you
have to.Tisten mbre closely. Then you also have more of é-chance to

suddenly discover meaningé,.éoncepts, and ideas by yoqrse1f}

An e1der'who tel1s stories usually prepares himself for at least two

or three days/nights. This is how long it takes to tell the whole .
legend with the songs.




THE CREATION OF THE PEOPLE |
Condensed from Navajo Legends by Washington Matthews, 1887

’ This is.the story of the creation of the people, and how they
became what thev are today.

In the first worild, day’and night were indicated only by
Tight; white in the east as‘day'dawned, blue in the south as it

was full day, yellow in the west as evening came, and black in

o

the north for:njght7¢/?H;Afirst world itself was red in color.

Four oceans surrounded the place, in each of which Tived the
chief of the people in his area. Al1l the péop]e beéan to quarrel
among themselves, énd “inally their‘chiefs would not speak to them.
At Tast ghe chjef tc the east said "You pay no attent%on to my
w?rds. Everywhere you disobey me. You must go to some other place."”

After four nights something white, that Tooked 1ike a mountain
chain without a break, surrounded them. It was water, ana it was -

rising to engulf them because of their bickering. Then the people

to avoid the rising water, went in circles .until they reéched the

sky.
Someone with a biue head looked out from the sky and called -

to fhem, "In here, to the eastward, there is a hoie." they went

" through the hole into the second world, the blue world, which was -

a7

o

inhabited only by Swallows. The people sent Equr{ers out to the
four directions to explore and to ]ocaté.peopie 1ike themselves,
but after two days they réturned'and said that all they could
find was the edge of fhe‘wor1d, a great cliff ri§1ng from an

abyss. thhing but level, barren ground could be seen anywhere.
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The people then said to the Swé110ws, "We are much alike.
Can your people and'éﬁrs’beCOme friends?" The Swallows aséented,
and both parties began to treat each other as relatives.

:They all Tived together Happi]y,for twenty-three days, but
on the twenty-fourth night one of the newcomers made free withvfhe
wife of the Swallow chief.. Because of this, they were to1di£ﬁat
they could not stay there any longer.

Again they circled around until they reached the sky. Here
the white face of Niltsi, the Wind, peered out and told them to
go to the south wherg they flew through a s1it in the sky and
entered'the third, the yellow world. .

Here they found nothiny but Grasshopper pedp]e. They discovered
that the land was as barren as the second world had been. Then, as
they had with the Swallow people, they joined as one family, but
again, on the twenty-fourth day, the samé‘crime was committed,
and the Grasshoppers told them "You shall drink no more of our
water. You shall breathe no more of our afr." |

Up theyla1j flew again,.and at the sky Red Wind told them to
fly west. Here the w{nd had made a twistéd passage, and through

| it they arrived into the mixed black and white that was-the fourth _\\\
world. ‘
- _' Couriers were sent to the east, but found no sign of life.
To the QOUth they saw deer and turkéy fracks. The couriers sent
to the west saw no 1iving thing and no tracks, but those th went -
to the north found a race of strange men who lived in houses in the

ground and cultivated fie19s. These people were-thé Pueblos. They -
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treated fhe couriers well and fed them.

After emerging into the fourth world, the people had retained
the teeth, feet, and claws, of beasts and insects, and smelléd béd
because they Qere unclean. To them came four mysterious beings-YEI,
who told them to wash themselves well, drying themselves with white
cgrnmea] for the men, yellow cornmeal for the woman.

On the twelfth day the YEI appeared agafn. Two of them
carried sacred buckskins, and one held two ears of corn, one yellow

and one white completely covered at the end with grains.

They laid one buckskin on the ground, with the head to the west,

~ gl ,M\
-

T

and on it they placed the ears of corn with their tips to the west.
Under the white ear they pUt a feather of a white eagle, and the
feather of a yellow eagle under the other. They covered them with
g the second buckskin with its heads to the east. The tips of the
feathers showed outside the buckskins. |

" The white wind blew from the east énd the yellow wind from
the west, between the sk1ns While the winds were blowing, eight

of,the Mirage People came and walked around the obJects on the ground

four times. As they walked, the feather tips were seen to move. Then

the upper buckskin was lifted. A man and woman lay there instead
g

of the ears of corn i

T ' This ipair was First Man and First WOman Their descendants

marriethamong the Pueblo people and among those who had come from

the 1owe;\3fiij/\ind/jj;n there was a muititude of people.
1
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WHITE HORSE

A Flannel Board Story

There were many wild horses long ago...redAhorses, ygl]owfhorses;
blue hor§e§ and brown horses. And there was~one .beautiful big white
horse! p | ‘ _ : |

Navajo Indians 1ived ih hogans* nearby. One'day; the Indiéns A
saw a red horse.* They saw a brown horse.* But last of all, they
saw a big beautiful white horse.* - ' |

A11 the Indians decided to catch the horses ana Bring_them to their;
hogang., h.:A’f

Yazzie, at]ittle boy* said, "Oh, look at fhe white'horse;\_I,wi11
catch him myself and he will be my horse!" B

A1l the Navajo men jumped on their horses to catch the wild ‘horses.

‘Yazzié jumped on his spotted pony*.and ran, oh, so fast--to catch the

beautiful vhite horse!
~ "Ee jah!" Yazzie shouted.. "Eé jaht"

The wiid horses saw the Navajos coming. Away ran the red horse.*
Away ran the yellow horse.* Away ran the blue horse* and the brown-
horse.* And fastest of all, ran the big beautiful wﬁite horsé.* He
didn't want anyone tb\catch him! -

They ran and ran and ran until they could fun nbﬁmore. Soon they
were all tired. The red horse, the ye]iow horse, the. blue horse,Jand
the brown horse. A

"Eg-jah! The white horse is not tired. He keeps running,f Yazzie
said. "Oh! Oh! Uhat is this? It is a bako*.... a big deep canyon
that goes down, down, down." .

S :1534
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Now the Indians thought they could catch a{l the‘wi1d horsés be-
cause they could not jump over the big deep canyon.

"Stop, red horse,*" said one of the Indians. And the red horse
stopped.

"Stop, yellow norse.* Stop blue horse.* Stop brown horse,*" the
Indians shouted; and the horses stoppedt

"Stop white horse!"* Stop! Stop! cried Yazzie. But the white
horse did not stop. He did not jump into the canyon. He did not
Jjump over thé'bigvdeeq_gqnyon. Do you know what he did? He went into
the.sky. ‘

A11 ‘the Indians {ooked up.

"Oh, my!" cried Yazzie, my beautiful big®white horse has turned
into a cloud." He is no longer a horse. Now I cannot ride him. I
can only- stand here and Took into the sky and see him in the air. He
is White Cloud." ' |
| And éo, 1f'youtlive in Navajofandbnear the Grand Cényon,* you
toél can staﬁd on a hill and look up-into the sky. Only-if you are
an Indian you can'ﬁeé the béautf?u1 white horse who did not jump into
the éanyon, and who did not stop. He flew into a turquoise colored
sky and turned into a big. beautiful white c]bud.* | ?
Story told byﬁx@ J
Dr.‘LeRoy Condie

r

Note: This works well as a flannel-board stony. When a noun is marked

with an *, Rlace or move appropriate felt piece on flannel board.

\

This story téken from Southwestern Arts and Crafts Projects by Nancy
Krenz and Patricia Byrnes. ,
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Note: Patterns are furnished for teachers' convenience not for

children's use.

=

F1énne1 board pieces: spotted bony

) | 1 red horse

1 yellow horse

1>b1ue horse

1 brown horse

1 white horse (larger)

1 cloud (similar to horse)

1 hogan (8 sidéd, round roof)
Indiéh boy (arms down)

Indian boy (arms.pointing up)
Canyon (bako-navajo)

Small clouds

Evergreens



Blue or turquoise sky ’

Contrasting felt
° for canyon
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THE GIRL WHO LOVED WILD HORSES
By Paul Goble

The people were always moving from place to ptace, following the
heards of buffalo. -%hey had many horses to carry the teepees and all
their belongings. They trained their fastest horses to hunt the buffalo.

There was a girl in the village who loved horses. She would often

~get up at daybreak when the birds were sinéing about the rising sun.

She led the horses to drink at the river. She spoke softly and they

followed.

| People noticéd that she understood horses in a-special way. She
knew which grass theytliked best and where to.find them shelter from
the winter blizzards. If a horse was hurt, she looked after it.

Everyday when she had helped her mother carry watgr and collect
firewoood, she would run off to be with the horses. She stayed with
them in the méadbws, b&t was careful never to go beyond sight ofvhome.

One hot day when the sun was overhead she fe]t's1eepy. She spread
her blanket and lay down. It was nice to hear %hehhorses eating and
moving slowly among the flowers. Soon'she fell asleep.

A faint rumble of distant'thuhder did not awaken her. Angry
clouds bggén to ro11>out across the sky with 1ightning f1a$ing in the

darkness beneath. But:thé fresh breeze and scent of rain made her sleep

)

e

soundly.
l " Suddenly thefe was a f]ash of lightning, a crash and a rumbling

which shogk the earth: The girl leapt to ber‘feet in'fright. Every-
thing was awake. Horses were rearing up on their hind Tegs and snorting

in terror. " She Qhébbedliﬁﬂgrsg'S‘maﬁe and jumped on his back.
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In an instant the herd was ga]]oping awaydlike the wind. She//

called to the horses to stop, but her vo1ce was 1ost in the thunder

Nothing could stop'thed. She hugged her horse's neck with her f1nqers
twisted into his mane. She would c]1ng‘on, afraid of fa]];ng under '
the drumming hooves. | |

The horses galloped faster and faster, pursued by the thunder and
1ightning. They swept like a brown flund across h1115 and through
valleys. Fear drove them on and on, leaving their familiar grazing
grounds behind. | !

At Tlast the stord—disappeared over the horizon. The tired horses
slowed ‘and then stopped and‘restedt Stars came»put and the moon shone

_over hills the girl had never seen before. Shefknew they were 1lost.

Next morning she was wakened by a Toud ne1gh1ng A beautiful

spotted stallion was prancing to/ /and fro in front of her, stamping his
hooves and shaking his mane. He was strong and proud and more handsome
than any horse she had ever. dreamed of. He tb%d her that he was the

. leader of all the wild horses who roamed the h1115 He welcomed her”
to live with them. She was glad, and all her horses lifted their heads
and neighed joyfully, happy to be free with the wild horses. ,

/

The peop]e searched everywhere for the 51r1 and the vanished horses. .

N

They were nowhere to be found. |
) But~a year later two hunters rode 1nto the hills where the wild
ﬁ/ horses Tived. When they climbed a hill and looked over the top
. they saw the w11d horses led by the beaut1fu1 spotted stallion. Beside
T # 'him rode the girl 1ead1ng a co]t. They ca]]ed.out to her. She wayed

back, but the stallion quickly drove her away with a1l his horses.

The hunters galloped- home and told what they had seen. The men
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mounted their fastest horses apd set out at once.

It was a long chase. The stallion defended the girl and the colt.

He circled rbund'and round them so that the riders could not get near.

1 They tried to catch him with ropes but he dodged them. He had no
fear. His eyes shone like cold stars. He snorted and his haoves struék
as fast as lightning. )

The riders admired his couragé. They might never have caught the
girl except her horse stumbled and she fell.

She was glad to see her parents and they thought she would be happy
to be home again. But they soon saw She was sad and missed the colt
and the wild horses. |

Each evening as the‘sun went down people would hear the stallion
neighing sadly from the hilltop above the vi]1ége, calling for her to
come back. ' / '

The days passed. Her pérents knew the girl was lonely. She
became i11 and the medicine man could do nofhing to help her. They
asked her what woulc e e her well again. "I Tove to run with the wild
horses," she answerad. "They are my relatives. If‘you let me~gd.gdck
to theﬁ I shall be happy forever more."

Her parents loved her and agreed that she could go back to Tive
with the wild horses.. They gave her a beautiful dress and the best
torse in the village to ride.

The spotted stallion led his wild horses down from the hills. The
people gave them fine things:to wear: colorful blankets and decorated
saddles. They painted designs on their bodies and tied eagle feathers
and ribbons in thier manes and tails. | |

-

In return, the girl gave the colt to her parents. Everyone was

Lo 182 : ’
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joyful. Once again the girl rode beside the spotted stallion. They
were proud and happy together. | '

But she did not forget her people. Each year shé would come
back,.and she always brought her parents a colt.

And then one year she did not return and was never seen again.
But uhen the hunters next saw the wild horses there galloped beside
the mighty stallion a beautiful mare with a mane and tail floating
like whispy clouds about her. The said the girl had 5ure1y become one
of the wild horses at last.

Today we are still glad to remember that we have relatives among
the Horse People. And it gives us joy to see the wild horses running

/J\free. Our thoughts fly with them.

o~
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HOW THE RABBIT STOLE THE MOON

By Louise Moeri

There was a time when the world was altogether dark ét night.
Throughout the day, the Sun fiamed and rolled in the sky like a hot,
red bird but‘at'night when hé went to roost in the rocky crags of the
western rim, he took all his 1ight with him and everything was left in
cold and darkness. In the terrible gloom the animals huddled in their

J
dens, hungry and fearful.

v
‘?ﬁwatch for a storm," the fox séid. "When the Tightning flares you

can see at night--for a little whi]e.”. "But 1ightning does not last -

long enough," growled the slow-moving bear. "I need to see &t night

so I can eat roots and berries and grow fat enough to sleep through

the winter." "Remember how the-mountains sometimes turn t¢o fire?" said

the beaver. "That make a greaf 1ight--1I caﬁ seg‘clear across the poﬁd.”

"Yes, but when that happens, the -forest burns and many 1iygs are iost,"

said the raven. "Ho one wants to see others suffer."

| "What can we do about the darkness?“. asked 'the wolf.. "No one

hates it more than I. 1 need more time.to hunt for fdodf-my cubs are

hungry.” Then the great elk spoke; "There is only one course for us to

take," he said. "One of us will héve to go to the Sun and ask him to

give us some of his 1ight to shine through the night. He has Zo much;

he can easily spare some." ‘ |

. it was agréed that this was a gbod p]&n; Since the elk had pro-

posed the idea, he hiﬁse]f offered to go and speak with the Sun.

The very next morning he set out. He looked around and found the
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highest‘mountain in all the world, and then_began to climb it so he
could Qe as near to the Sun as poSsib]e. “The mountain Was so high that
he c]imbgd for three days,‘ﬁ@sting in the terrible darkness every night
. in whatever glen or cranny hé could find. o

Late in the afterndon.of the third day; the greét elk toiled wea-
ri1§ up the last windswepf crag until--finally--there he stood, 1ooking
 square into the face of the Sun, .who now was close overhead.

"Generous Sun!" said the elk, "my friends and I have great need
of some of your'light to help us through the long, dark nights. Pray,
I beg you, Spare us some--you are So rich iﬁ those go]dénbbeams!"

But the SUn flamed and ro]]éd and his th red rays crackled aroundv5
him. "“Never! Never!" he shouted. "I've none too.much for myself!" |

So the elk had to go back home, all the way down the highest moun- .
tain in the world, walking for three days and at'night s]eeping wher-
ever he could in glens and crannies. When he got home he told his
friends that the Sun would not share his light.

"Let me-try," gfowfed the bear. "I'1l scold and scare the Sun,
and make him share his light." |

So the bear set out, and he too, took the path that Ted fovthe
top of the highest mountx;? in the world. Since he had such short
iegs, it took the bear .. whole days,'c1imb{ng during the"day1ight
hours, and sleepiny at night in whatever glens and crannies he coui& 
find, until he reached the last wihdswept crag.

l/hen he got there, he shouted,_“Great Sun! ' Perhaps you have -not
heard how strong we are on. eawthlf"lf you-don't share some of your .
light with us to brighten”thé dark nights, we will declare war on you,

and you will shine no more!"
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But the Sun flamed and rolled and his:hot, red rays crackled
around him. "Never! Never!"™ he cried. "No one is more powerfd]
tﬁan I! ni am the Sun!" ‘Andthé whole world shook under his great
ince.

So the bear was forced to go all the.way baqk down‘the highest
mountian in the world, walking for five déys and s]éeping wherever he
could at ﬁight in glens and crannies. When he:got home he told his
friends that he had not been able to make the the Sun shafé his Tight.

“"Let me go," said the snake. "I am cunning and s]y.”~Maybe I can

persuade the Sun to help us."

. x\\§;“**“*““SO‘thE“SﬂHkE”SEt“OUtT‘_BUf—Tt"tUOKﬂﬁﬂTTﬁﬂé“WhUTE‘dHYS’tD wriggle
through the forests and across the rocky places, sleeping’at night in
 whatever glens or crannies he could find, to make his way up the high-

est.mountain'in fhe world.

At 1as§ the gnake lay coiled on the topmost windswept crag, and
he called to the Sun overhead: "Moble Sun! Handsome Sun! If you will
only give us some of your light to brighten our dark nights, we will
honor youbwith the title of god, and maké sacrifices to you, and build
temples in your namef” |
‘ But the sun flamed and rolled-and his hot, red rays crack]edh
around him. "Never! Never!" he cried. "No sacrifice, no puny
temp]e,&Wou]d repay me for the loss of part of myself!"

go the snake had to turn back, creeping all thé way down the
highest mountain in the world, wriggling for nine whole days through
the forests and across the rocky places, s]eeping at night in whateVer
glen or cranny he could find.

A1l the anfma1s were too disheartened to try again. If the great
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e]k,.the powerful bear, tﬁe cunning snake, had failed, whéﬂamong tHem
couid hope‘to do better? |

‘hen the rabbit came forward. ‘"Let me go," he cried. "Perhaps
the §un will not take offehge at me. Itam small and insignificant--
he may even take pity on me."-

A great wave of laughter swept over the animal kingdom. That
foolish rabbit! ‘A'sma11,'weak creature with nothing to recommend him
but four big front teeth and four speedy 1egs-—how could he ever hope
éo succeed?

In spite of the1r jeers, the rabbit set off. The road was steep

———and- rough—andvthe going—difficults;—and- soon he began to see that the
journey would take him a long, long time. Days passed as he crept up
and down the sides of mountafns and hopped fearfully a1ongmthrou§h
dense, somber:.thickets. Danger threateﬁgghmany times and he was forced
to waste precioug time hiding and creeping. For seventeen days he '
traveled the road toward the highest méuntafn in the world, through
forests and across rocky p]aces, sleeping at night in whatever g1ens
and crannies he could find. i -

But at last he reached the topmost windswept crag, and he called
to the Sun overhead: -"Brother Sun, please gi&e us some of your rays'
to 1ight our feaffu] dark nights, for are we not brothers, all? |

Now, the rabbit khew he was the last animal who would ever speak
to'thé Sun. Everyone depended on him.~ He gathered.his powerful hind.
legs uhder.hjm and sprang up -- up -- up -- and fastened his'big front
teeth‘oﬁ the edge of the Sun! Before the Sun.kﬂew what was happening,
the rabbit had bitten a great piece out of it. And when he fell back

_ S
to earth, the rabbit started to run{lf;7
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He ran Tike the wind 1tse1f—-1eap1ng and falling and tumb]lng, '
but always ra01ng forward. Holding the huge piece of the Sun between
his sharp front teeth, he steaked down the side of the world's highest
mountian--through forests--across rocky places. He did not even stop
to sleep. Soon he began to tire,lbut‘sttll he drove himse]f-onwahd.

At the top of the very last high hill, just as it was getting
dark, the rabbit stubbed his toe. And there_went his piece of\the
Sun rolling and tumbling down the hill to the very bottom where it
smashed! |

The rabbit's heart was broken. How could he have been so careless =
as to get his great bite of the Sun so near home, and then let it fa]]?.

He limped down the hill and looked at the fallen pieces. One
was a great deal larger than all the rest and Rabbit picked it up.
"Well," he sa1d sad]y, "It may not be as big as 1 hoped but even this
little 1ight will help us.

' Then he leaned far back and gave a great heave and threw the b1g- .
gest chunk of the Sun uquhto the tW111ght sky.

There it hung!

A magical rad1ance spread all over the wor]d For/the very first
moment in all of t1me, a silvery light glanced off every rock, turning
it to crystal, and transform1ng each leaf and b]ade of grass into a
spear of frost. Sparks danced in the rippies of 1akes“and rivers. All
the animals stood s11ent as they watched the world's first moon spread-
its g]ow through the sky ,

: Then the rabb1t Tooked down at the smaller” pieces of the Sun that
still lay scattered on the grass. His heart ached. "They are so beau-

tiful too!" he cr1ed ”There must‘be a way to save them!" Then he

r
V'

16d

y—
(&3]
Ne)




picked up one of the pieces and threw it into the sky
There it sparked, a tiny, glimmering pinpoint of light against

/‘ .

: P

So the rabbit quickly threw

the blue sky.
"How beautiful!" cried the animals.
When he had f%nished,

a]] the other pieces up--even the t1n1est ones!
there was the sky shimmering with the loveliest of 11ghts--the moon

and the stars!
Ever since that time, the moon has always remembered how she was,
There are times when the moon dreams about the

stolen from the Sun.
and if you 1ook'up on certain nights you will see that

old, old days
the moon looks exactly like a greét bite taken from the golden sun
And the rabbit? Well, he dreams too, and so do all his tribe
To this very day, all rabbits JOVe to go out and run and p]ay--and'even

dance, I'm to]d——tn the moonlight, in celebration of‘the old, old time

when thehrabbit stole the moon!
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THE FEAST OF THE
- ANIMALS
By Caleb Carter

Nez Perce‘ . ‘
Long before the human race came to dwell upon this earth. Theke
existed a race of beings now known as .bears, wolves and others much .

like them. They all spoke the same language, so they understood one

another.

The time came wheﬁ all of them had to became the kind of animals
they are now, so a great feast was prepared. At-this feast, e;ch was to
se1gct his own name, a hame byuwhich he would be known by the human be-
ings who were expected to:afrive. He was a1§o to choose what his chief
prey would be, and in what parts of the éountry he would be found.

The coyote was always regarded és an announcer, and also as a
chief. He was the wisest of the race. He had powé} even more than the
best of the "magic men." When everything for the feast was ready, the
coyote announced in a loud vojcé that all anima]s;shou1d be seated. After
a short Speeéh, the feast began. — |

Now here's what happened at that‘feast:

The sucker, a fish, having no spoon, mi;taken1y picked up a stick
with fire still burning at its end. He'thought.it was just a.common |
piece of wood. He burned his Tips. "To this day, he is obliged to suck
his food.

The shiner, another fish, was crowded out of thegfeast. So he
became flat. .Thaf's the way he -is to this day.

Still another fish (another form of the sucker), used a flint

for a spoon and cut his Tips.
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. When the feast had ended, é]] the fish and animais gathered

" ih a meeting. - L.
| _ The eagle said his home would be among the mountains and Héer,'
| and othgr'wi]d gahe. They would be his ‘prey. His feathers would
supply the warriof's warbonnet. He would be named “Eagle.”
o —fhe bears now spoké. They announced.thaf their names wou]dﬂ
be "Bear." / , | v
- A1 this time, as the fish and the animals madetheirr
anhouncements, the coyote was growing more and more jea]ohs,
because someone had meﬁtioned the Very name he wisﬁed to choose.
. So it happened that the names@ the 160ks, and the habitsaof‘

all the animals were taken.

[*)

_ While various animals were announcing their names, the coyote
. ‘ ;

%ture

became interested in one feathered beauty. \He admired Fhis cre
very much. The feathered beauty'wou1d every now-and then breathe ™
a sigh of relief énd stretch out his huge wings. Then he would
fold them again, and sif back resting. _
The coyote'WOndered what kind of Tife and-what kind of a name
this fellow would choose. After everyone (except this feathered
beauty) and the coyote had made their announcements, the coyote
got up.” He told the people that his occupation would be to look
for mice as his prey, and also for various shrubs, berries, and
perhaps some eggs and young animals as his food. His name, he éaid
would be changed from that of "Spielie" to the dne by«whichﬁh@ is
known to this day. o o .-

_ When everyone was ready to leave, this feathered bird got up
and said. )
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“After 11sten1ng to all that each of you had to say, I have decided

&

that my hame, from now on, sha]] be "Buzza;d "and I shall look for
nothing but the rotten dead qu1es of var1ous game that my brothers
‘the eag]es and condors,vshall havelleft.“ .

The coyote Jumped up and said, "Hehe; here 'I have\been Tooking
you over andwadm1r1ng you. /<ou don't mean to say that you are not
going to take advantage of "how beautiful: you look?"

With that, he slapped the feathered b1rd dgght»and 1eft, S0 that
to th1s day we see the oyzzard soar1hg around' and around a dead
horse or cow. ] / - : - | | f T

After :his, everyone left for. the1r var1ous homes. The coyote

rema1ned at his or1g1na1‘home while h1s friends, the foxes, ‘wolves,
,bears, cougars, and deer, all went to the woods among the- mountains.
A1l he f1sh left the human ways they hadhuntil then, and dived
"~ into the ;treams. The mountain goat and the big horn made for the
cliffs among the lofty mountains. The Tobster was puzzled about his
future home and forgot to leave his feet and hands behind as he dived
into the water - . - R

\

The Ind1ans now beTieve that by fasting they can get w1sdom
through these an1ma1s from the Lmyster1ous unknown." They c1a1hr
they understand these animals, even so far as to be able to talk with
them. But modern Indians regard that belief as ridiculous, because

th&) never had the experience of the power received through the animals.

From the Red Man
L( . - published about 1910

\
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THEME : NAVAJO LEGENDS
o - FIRE P .

Navajo stories te11 that First Man and F1rst ‘Woman brought ;7',

crystals to the th1rd world. ~ With the crysta]s the§ started the

N

,first fire, ‘using it on four different kinds of wood which were -
gathered from the .four directions. To the Navajo, fire is a

necessity in life. Fire is.very‘sacred* the same as water and

‘mother eahth The Navajos be11eve 1n f?ed1ng the fire after .-

prepar1ng a mea] before serving the mé%] and should always

close the f1re place with prayers. L
r ‘ : '

—
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- SUGGESTED ACTIVITES: -
| Why do we need fire? i
1. Write a 1ist on the board shohing the many uses of fire.
\\\ Get suggestionﬁ.from studén;s.
2. What would we do @ithdut fife?

3. Write a short story of your own telling about "How Fire

'\ Came to Be." Or "The World Without Fire"-

N\

\

£
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PREFACE:

Some of the stories in this séction were written by Navajo
students at the Tuba City Boardlng Schoo1 on the Tuba Navajo
Indian 'Reservation in Ar1zona |

After a story or stories hév# been read initiate a topic'
for students to write about. Su#h as; "How The World Began,"

"Why We Have Snow" etc. /

I
i

Encourage creativity & ﬁmadination'among your students.

{
When thejr stories have been wr1tten, have them draw_a_ plcture~

to go along with it and d1sp1ay them in your classroom.

| .
! . i
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WHY NAVAJOS LIVE IN HOGANS

We 1ike hogans better than houses. This is because of
something that happened when the‘FirsE.PeopTe came uﬁ froﬁ tﬁe
underworid. They could not find any she]fer and they did not
know where they were going to live. While they Qéré.wa]king about
fhe earth 1boking for a homé, a spirit spoke to thém, they cou1d
not see this spirit but they heard a voice saying that two
Hogéns were waiting for them.

~ “First Man and First Yoman followed that voice fo the place
where the hsgéﬁs stood. They saw that the hogansifaced east and
had ‘an opening toward the rising sun.

They were very beautiful. The voice told them that the
hogans had to be blessed before anyone could 1ive in them. That
day Talking God made the first blessing ceremony and First Man
and First Yoman watched. | |

One of the "hogans was round and it was called a fema]é
hogan. The other was the forked kind and it was called ;umale
hogan. The maTe hogap was blessed with many songs and prayers '

 .and With white corn. The female hogar was blessed with many songs
and prayers and with yellow corn. Then they vere ready for.F%rst
People to live in.’ | e

That is how Navajos learned what kind of blessing makes a

home safe and bring. good luck and happiness and food and children

to the people who live there. Even now a hogan must face the:




east and must be blessed and sung over in the way First Man and
. P

First Yoman Tearned.

o Mati]da'SkaCy '
Navajo .
Tuba City Boarding School

At

o

Three Forked Hogan dMale)

Round Hogan (Female)




THE HOLY PECPLE AND THE FIRST D0G

The Holy Rsop]e (Haashch/glding 5) were the ffrst people on
earth to have gidog. HoWever, it had the habit of barkiné early in
the morning, just as the sun was coming up. The Holy People began

to dislike the &og Secause it did so muchlnoisy barking:

l,,' They talked about the dog, Qondering what they, should do about

him and his barking. They decided it.would be best to ki1l him and be

rid of him forever. -

First dog heard.what~they4weré—sayTngt*rfb“save—hiS“Tﬁfe he
e decided ot to do any more barking. S
‘ Ear]y the next morning some other Holy People from the west
approached. The dog saw them, but he qid'not bark at them. He was
afraid hijs'masters would kill him.
. /" . e . ) .
The Holy People (his masters) were angry with him.
"Why didn't you bark and let us know there were other Holy People

" coming?" they asked the dogs "You didn't make a sound." !

"You said you were going to kill me because -I did too much barking,“

o
~

said First Dog. I began worrying. You can, of course, do“ds you like
about killing me. But remember that I see everything from eéét, south
west, and_north. I see everything that you i e afraid‘bf and warn &ou
when those thingslare around. Do as you“w111,'and see how things will be
for you" |

The Holy People talked together again. \
Met's keep him for our pet," they said. "Dogs see through c]oydé‘

and everywhere. They see everything, even on dark nighté. They help us
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protect oursel—e: against dangerous things."

Aft=r thic decision people beuyan performing ceremonies for th
doés and 2ran raising them for pets ~»:Eley,)hked the dogs because the
c]e/er animals were loyal to tnem, protecting them by day and by night,
warning th=m of danger. ' _

The Dog Ceremony has been lost, but dogs still are the pets and
loyal friends of the Névajos.- They are very helpful in herding sheep
and warn{ng their:owners uf danger. They should be treated kindly
because ¢f their loyalty and helpfulness.

Draw a picture of your pet:
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NAVAJOS, PAST
AND
PRESENT

STUDENTS NEED TGO BE AWARE OF THE CONTRIBUTIONS
MADE BY NAVAJOS IN THE'PAST'AS WELL AS THOSE MADE AT
- PRESENT, | N |
I SALT-LAKE CITY ALONE, WE HAVE NAVAZOS WHO ARE
SUCCESSFUL ARTISTS, LAWYERS, EDUCATORS, SOCIAL WORKERS,
AND PHYSICIANS, a . |
| THIS SECTION ACKNOWLEDSES SOﬁE‘OF'THOSE PEOPLE.
'AND THE éONTRIBUTIONS THEY HAVE MADE AND ARE PRESENTLY

MAKING TO OUR COMMUNITY AND COUNTRY,

L




NAVAJO

Lorraine Kennedy

Lorraine Kennedy has worked as the Title IV Indian Education
specialist for Granite School District for the past five years. Her
job responsibilities have,been to coordinate thé programs efforts in
meeting-tﬁe academic, linguistic, and cultural needs of the 440 Native
American students preseht]y enrolled in the district. She is a chair-
person for the Native American Advisory Couhci] and also acts as a
liason for Navajo parents and students in assuring that their needs
and concerns are reéognized and voi;ed.

Mrs. Kennedy is presenf]y 28 years old, married, and has.a 21
month old son. Lorraine's first breath of 1ifé took p1ace-within_
the walls of her grandparents hogan where she was born. She,'a1ong‘
with her brother and sister, was raised by her grandparents éfter her
'mother died. They lived in Tee Nos Pos, Arizona, on the Navajo
reservation during the younger years of their Tives. |

Lorraine's grandparents always wanted the best for their newly
acquired family. They taught Lorraine and her s1b11ngs all the beauti-
ful customs and trad1t1ons of the NavaJo people. They taught them
their native language and told them they should stand tall and prbud
when they used it. They also taught their childreh the customary
rituals and religious beliefs that were so much a part of their NavaJo-
heritage. They taught them every aspect of Navajo Tife.

At the %gﬁﬁgf six, Lorraine left her grandparents to attend: an
N .

18;

172



elementary boardlng school away from the Navaan reservation. She
entered school with some pos1t1ve fee11nqs about herser She weic
remain at the schoo] v 2re she would iive nine months out. of the year
and return to the Navajo reservation dur1ng the .summer months and
ho]1days.A She knew she would great]y miss her grandparents, but

she would involve herself so much in her suudiés that tFe time would
easily pass. She was in an environment‘that was very different from
what she was aécustomed to when ‘at home on the Navajo reservation.

She felt somewhat out of place andnlost wnile away at school. Many
éhan es and adjustments took place for Lorraine. She had~to learn the
English language which'she knew nothing about. All her Tife she ‘had
bzen conversing in her native tongue. She vias proud to speak the NavaJo
fanguagz, yet while at school she was forbidden to use it or punishment
'resulted, She was taught va]ues and trad1t1ons that conf]1cted'w1th
those she had 1earned at home.

AT of this confused Lorraine and fee11ngs of frustrat1on, and a
loss of identity were quickly developing. She entered school feeling
progd to be Navajo, now she wasn't sure how she feit. She only knew
that the postive concept she once had for herself was declining rapid]y,‘
When the asademic school year‘Qas completed, Lorraine would once again
reacqua%nt herself with the cuitural traditions‘that'she had been away
from for so long.

While at home bn_the reservation, she was once again able andf
free to speak her native tongue, and actually participate in her native
Navajo way of 1ife. Whét a traumatic experienéé this must have been for
\Lorrsine and many other Navajo children as well. They had to readjhs R

accept, and assimilate into two very distinct and different cultures -
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quickiy,‘in order to survive. It's no wonder that'Lorraine began to
question who she actually was'and where shé belonged; whose philosophy
of 1ife should she befieve, her grandparents, or that of the boardi g
school? She did not know at this point. She only ki .w how she ngC.

: /
Feelings of confusion and frustration stayed throughout her e]ementary

education years. When she,gr?Quated from the eiementary boardiné school,
she placed in the Indian'P1acément Program. ' ///

This program offers foster care for MNative American studggts during
the academicnschool year, Lorraing 1ived”with the Norman Deés]ey
family unitl she completed co}}ege'and makried. She contiﬁued to return
to the Navajo reservation during the summer months. Loffaine feels that

the Dehs]eys influenced her 1ife in several ways. They encourage her

to continue to further her education, as well as to excel in extra

curricuiar activities. They helped her to regain the positive self
imagé'she once héd of herself. With a bositive self image, Lorraine
was'Eble to achjeve admirahly. Shé received her B.A. from BYU in
elementary egﬁé;tion in 1976 and began working in‘Grany?e School Dis- -
trict as é teécher shortly thereafter. ro
Lorraine's ling term éoa] is to one day return to the Navajo
reservatioﬁ'to teach her peop]e,.as.weli as to encodrage_them to
persue an education. She woulg like to servé as a‘role-model for
young Navajo stﬁdents; helping them gair a pocitive perspective.of
themselves. Shé would dq this by letting them know that they ake';
imﬁortant, and that they are capab1e o% success and achievement. Her

advicé to NaVaﬁo studqnts is this, "Be proud'of your culture” and

" heritage. When you'haVe an opportunity to exbgrience %omething new

" and exciting, take advantage of it.l Do your best at ail you set out
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to do. Don't give up before you start. Take advantage of the Tribal
Educational Scholarships that are avzilable to you. Strive to get an
education, and when completed, consider the vast-number of4job oppor-
tunities available on the Navajo reservation. But, most importantly,
strive to be united with your pedp]e in obtaining a common'gpa].\ Don't

denounce your culture or traditinnal upbringing to satisfy anyone else.

Take the positive from both cultures and use it to your advantage."




FOLLOW-UP ACTIVITIES:

LORRAINE KENNEDY

1. Where was Lorraine Kennedy born?

2. Lorraine's first breath of Tlife took place in

[
C

3. Lorraine went to a Navajo boarding school _ months of the year.
4. Why did Lorraine have feelings of confusion and frustration while

at the board{ng school?

_5. What is the Indian Placement Program?

6. iha:c is a positive self image?

7. Write a short paragraph about your self image or how you feel about

yourself as a p=arson.

8. MWhere did Lorraine attend college?

9. A. Do you want to go to college? Yes () No ()

B. What would you like to study while in coﬁTege? '

i ) —

 fan
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10. What did the Densley family help Lorraine do?

11. What is Lorraines long-term goal?

12. What advice has Lorraine given that you feel you could use?_

) )
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“ According to Navajo religion, the universe is a very delicately
Y ) ' .
! Balanced thing, full,/of enormously powerful forces, with potential
; ) N ) ) t
« for dood or evil. If-this balance is upset, even unintentionally, some
. \ ot :

;X{?ster——usually an illness will result. It is believed that only

tmaﬁ can upset the balance.

L2

_ This is a story about a young bqy who had a goal in 1igé. That

goal was tolwork in conjunction with a medicine man (Navajo Doctor)
ianuccéssfu11y treating his people.

i . In Rehaboth, New Mexico ¢n the eastern part of the Navajo Res-

ervatiaﬁ live a little boy named Phil Smith. Phil, the 12th child

f ”amohg 13 brothers gnd sisters grew up surrounded by the beautiful

~—

traditions and customs of the Navajo people. He Tived in a traditional
{

Navajo hogan until he was nine years old. At tha* time;hhe left his

" home to attend a boarding school away from the Mavajo reservation.

’

Phil's mother, a wise and talented person wove’ beautiful Navajo

Do,

rugs and sold them to the curio shops around the reservation. She

maintained the family household exceptionally well. She worked hard

~ l

and was.vek busy, but always saved time to spend with her children.
She consistently encouraged her children to pursue an education apd
insisted that théy always .. leteany task they started.

Phil's father, a medicine man. «= -¢~2ntive to pbi1's,intere§§

}
in medicine and taught his son everi . 'd about the traditional %

2

~

A
Navajo curing 9éremonie$:

" } N '1 .
oo tes o
g g - Li Y J . )
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For several years before Phil went away to boarding school, his
father taught him the chants, sandpaintings and medicinal herbs used
for a curing ceremony. Phil would often accompany his father to some
of the ceremonies :hat at times would last from one to nine days. Phil
was reverent during the curing ceremonies* He watched, Tistened and
prayed that the ceremonvaou1d in fact cure,the i11 person. Many times
the ceiemony combined with the faith‘of a11: wqu]d successfully work,
but at other times it would not. It was during these times that Phj1
wanted to do so much more for his peop1e

Phil kept this feeling close within his heart, even while he

;"dcontinued his education -away from the reservation. His interest in
_ becoming a medical doctor remained in his heart and“mind at all times.
- He studied hard and made good grades. His upmost desired goal was to
. someday return to the reservation bringing with him the knowiedge ana
tools needed to help his people. He was ceftain that he would one day
work on the reservation as a physician. | ’

To become a physician takes several yeavs of constant hard work
and commitment. Phil has had to complete high school, co]!ege, four
years of medical school, one year of internship and three years of
residency. Bﬁt at long last Phil's desired goal, is 10 become a
reality. Today at the age of 36, Phil Smith, his wife and three
chiidren will soon be leaving Salt Lake City aqd Holy Cross Hospital
where Phil has been doing his residency, to live among his peop]é on
the Navajo Reservation. Phil will work closely with the Navajo De-
velopment Council in providing medical services to Navajos.on and off
E?e reservation. |

Phil advises anyone whu wants to become a dOCtor, to first 1earn

' —
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everything you can about the work of a doctor aqd the time involved
to bééSme one, to assure your interest in the medical profession.
Secbhd]y; work hard to keep yoﬁr grades at a high grade point average.
Take advantdge-dfiévery onhnrtunity you have for learning. Always
dream about whé% it is you want to be. If you are discourage& at
times, step forfh‘and make a stronger effort at accomplishing your
goals. To make your drean a reality is the commitment and effort you

put forth to make it possible.

*The importance of these ceremonies fo the Navajo should not:be under-
estimated or demeahéd. Over the last two decades a number of doctors

and hospitals serving the Navajo have come to realize that to success-
. fully treat a Navéjo patient often requires the assistance_oflg med-

. | . ’ i
icine man. . \\




|

PHIL SMITH, M.D.

|

|
Follow-up activities: . !

r .

biank and essay questions. i

1.

After reading Dr. Smith's story, answer the following fill in the
[
i

. !

According to i'avajo religion, the universi is a very delicately

balanced thing, fu.? of énormous]y powerful forces, with potential

: | 4
for good and evil. If this balance is upset, some disaster will

_ result--usually an illness. UWhat arevfouf things we might do

“ in our lives today that cculd upset this balance and result in an

illness? List some imbalances.

What influenced Dr. Smith“s1desire'to want to become a doctor.

Why did Phil want to become a physician?

To become a physician, Phil Smith had to complete high school, - -

, four years of , one year of

internship and Ehree years of

How‘many years did Dr. Smith have to go to school to become a
1 .

physician?__ .

Dr. Smith and his family are moving to the

to live and work among the Navajo people.

15y
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7. Dr. Smith advises aayons who wants to become a physician to...

8. Do you think curing ceremonies are still in practice today

among the Navajo people? Why or why not?

Suggesfed activity:

/

/ .
Ftudy the unit on Navajo ceremon: . sandpaintings.

19,
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DENNIS LITTLE, M.D.
NAVAJO

Indians in modern times have embarked on bringing their society
abre==t of the times through qualified and competent contributions of
youry. educated and ambttjous Indian people.
| One of these recognized individuals is Dr; Dennis Little, a
Né&ajo from northern Arizona. Dr. Little is one of the nine medical
doctors on the Navajo reservation. He grqguated from Brigham Young
Unijversity with a major in microbiology. Later he aftended medicé]
school at Sténford University where he received his' Doctor of Medicina
degree. |

. Presently, Dr. Little is working on his three-year medical resi-
dency at the St. Joseph Hospital in Phoenix, Arizona. “He is working
with the Family Practice program.

_Dr. Little considers his accomplishments in education as cne

\\\\\\of his grsatesf achievements. He recalls his first year in medical
sEhooJ as "the hardest part. It seemed 1ike getting through med-
schoo] woqu také forever.. There were SO many c]asses to take,"
he says. But pat1ence and persistence were the key to his success.
"Make up your mind;, know what it may be," he advises. "You
must be h1gh1y mot1vated and ded1cate yourse]F to a lot oOf study in
order to be successful in sghoog. Everyone has strengths and weak
nesses in which he or she can work on to improve individually.”

The greatest influence in h?s 1ife that kept Dr. Little pushing

\\
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forward towards becoming a doctor Were his parents, Sam and Katherine
Little of Tuba City, Artzona.

He remembers his mother working as a nurse on the reservation.
"My mother was'one of the first registered nurses at the Sage Memorial
Hospital in Ganado, Arizona," he recalls. Dr. Little's father is
currently the bishop of the Tuba City wardp

Dr. Little 1s married to Marie Séndova]. They have three chil-
dren: David, 4; Dana, 2;‘gﬂh Merideth, who js just one month old.
The L(tt1es presently reside in Phoenix. m

The young doctor's goal for the future; after his residency is
completed, is to work with the Indian:Hea1th Services on or near the
Navajo reservation. His hope for the future is to continue .to work
with the Indian people. "If the Indian Health Ser&ices should ever
leave the reservation, there is the possibility that I will set up

my own medical practice on the reservation'.

From: Eagle's Eye, Indian Education Department, BYU, Prcvo, UT
' December, 1980 )
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DENNIS LITTLE, M.D.
Follow-up activities:

After reading Dr. Little's story, answer the fo]]owing true or

false, essay, or fill in the blank questions.

1. There are presently medical doctors in se;vice on the
Navajo reservation.
2. Dr. Little graduated from Brigham Young Univefsity and majored
3% Fsychology. True False

3. Dr. Little received his Doctor of Medicine degree from .

o

4. What does Dr. Little feel his greatest-accomplishment hes been?

5. and 8 ‘ _were Ehe keys to his.

success.
6. What are the three things Dr. Little advises you to have if you
want to be successful in school? |

7. Dr. Litt]e's _ were his greatest»inf]uence.in Tife.

8. List some things you should start doing now to prepare yourself

for madical school.
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NAVAJO
ROY COHCE

Have you ever seen the television series ”Grizziy'Adams“, "The
Chisholm Family", “The Last of the Mohicans", or the recent motion
picture "Windwalker"?

Did you know that one of the co-actors in these movies resides
right here in Sa]t Lake City? He may be your next door neighbor. The
actor's name is Roy J. Cohoe. He is a Navajo Mative American énd has
played Native American character roles in the§e movies and many others
as well. . /

Born in Salt Lake City, Utah in 1954, Roy, hic four bfothers'and
three sisters, Qere raised by their mother. Mrs, Sarah Cohee. ‘Not
ever knowing his father Roy feels that he had to be strong and inde-
pendent at an early age. Bj the age of 7, Roy began thinking about
‘what he wanted to do with his Tlife. JHé watched television and often
found himself role playing some of the characters , 1ike Superman.
His interest to imitate the roles of actofs he saw on televisibn'con-
tinued throuéhout his childhood, and at this early time in his Tife he
decided hé'wanted to be a professional actor when he grew up. This
would be his goal. “

" Roy's professibna] acting career didn't beginluntil he was about
17 years of age. He was a-student at the University of Utah at the
“time. One day, the Native American counselor for Ethnic Student |
Affaihs told Roy that Schick Sun Pictures was holding auditions.fbr
the part of an Indian brave.character for the "Grizzly Adams" series.

ot *15953
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He suggested that Roy cbntact them and arrange an audition. Roy
.Became very excited with this news. If he auditioned and got thelpért,
he would surely make his dream to be a professional actor come true.
Roy auditioned and got the acting role. After doing the "Grizzly Adams"
series a few times, a movie agent recognized Roy for his acting abi]ity'
and began prombting him for additional écting parts.
After working and éompetjng very hard for various act{nq jobs
like “Centgnnia]“ and("Young Will Rogers", Roy realized at-this point
that even thoﬁgh he {oved the attention, recognitio:, and pay he
.received from acting, it was Abt enough. He found that acting was
not a stable or dependable means of supporting himself in the future.
Actihg jobs were very competitive. For every actiné part Roy received
-he had to compete with others to obtain it. He states, "if ypu'don't
get the role you audition for, you don't get the job." For these
reasons, Roy would not recommend acting to anyone and ds a resuit has
modified his own goals in life somewhat. Roy would like to someday
be.a televison producer and is présent]y striving towardssthis geal.
He is presently a full time student at the University‘of Utah and is
majoring in.-Communications with gmphasis in Radio anq Television Pro-
duction.. He works parﬁ time as Director for fransmission-of Program§
for Channel 6. It seems like Roy is on the right track to réaching_
this mosﬁ recent goal. In a few years if you happen to see the credits
on your te]evisipn screen say, "Roy Cohoe, Producer", don't be surpriged.
Roy is'a very actﬁve, éﬁé}getic, nature loving individual. He Toves
and enjoys all outdoor spoﬁtS_SUCh as, water.and snow skiing, fisﬁing,
and horseback riding. He enfgys traveling and had an. opportunity to
vist the eastéfn part of the United Stateéﬂwhi1e in the Marine Corps.
196
: 187




While in the Marines, he earned the rank of E-5 Sefgeant and spen
three years in service to cur country.

Aside from Roy's acting abilities we have found that he fs an
exceptional artist as well. One recent and outstanding contribution
Roy has made is in the development of this manual. 'He has taken time
out from his busy schédu]e'to do some of the art illustrations.

The adventurous, challenging, and exciting experiences Roy has
had throughout his 27 years have all contributed to hi§ philosophy.
He«be]ieves, quote,"to succeed in life you should start planning your'
career and goals at an early age. Pursue.your‘eéucatidn; dan't be sat-

jsfied with just a high school diploma. Aim for the sky." Unquote.
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- ROY COHOE

-;\‘

Follow-up Activities: .

N,
N\,

After reading the Roy Cohoe story}\gnswer the following fi11 in

the blank and essay questions.

N
N

1. Name three movies Roy has acted in. “

2. At the age of _Roy beganito think about what he Wénted to”

be when he grew older. What was his first goal?

e\

3. Roy began his professional acting career at the age of’

How did he get his first acting role? L

4. Do you think Roy liked being an actor?

5. What happened in Roy's Tife to make him change his mind about being

3
il
Y

an actor? R

4Y

6. Would you 1ike to be a professional actor? - Why or why not?

S

7. Roy‘is presently studying at the - S of

" to become a television
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8. Name three things Roy enjoys doing during his leisure time.

9. Name three things you like to do when you have some free ﬂime.
. i

10. Roy ranked . E-5 Sargeant while in the Marines. What do you\think

about the armed forces?

i

11. What do you think Roy means when he states, "Pursue your education,
don't be satisfied with just a high school diploma, aim for the

sky.“ -

Suggested Activities:
1. )Look through this manual and show students some of Roy's art
ii]ustrations.’ Let them draw some of their own.
2. Contact Roy or another person from the University Eduéationa? Net-
work television station and invite him/her fb‘visit your classroom
T to give students additional'jnformatibn on te]evisiohrproduction.

3. Have students write a story entitled, "My Life As An Actor".
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NAVAJO
ANNTE WAUNEKA

Political success runs in Annie Dodge Wauneka's family, for her
father, Henry Chee Dodge, was the first chairman of the Navajo Tribal
Council. ¥When Annie throughher bonnet into the ring of Navajo politics
in 1952; people recognized her as being a tireless community worker.
‘Previous to her campaign, she worked for nearly éight years revising
Navajo grazing regulations, an important project that will benefit
Navajo owners of livestock for years to come.

In 1952, she became the first.woman to be elected to the Navajo
Tribal Council. She later won reelecticn to second and thrid terms
and is-current1y chairman of the Council's health committee. When
running fof her second.term, she successfully competed against hér
husband, éeorge Wauneka. “

As chairman of the Health committee, Annie travels the vast re-
servation to inform her people about health matters. She visits hos-
pital patients and has helped produce motiqn pictures on medical sub-
Jects. | |

While promoting high health standards, she struggles to overcéﬁé“
her peop]ef§_traditona1 hosti]fty toward white man's medicine. She
works hard.fb earn the tfust of tﬁéffribe's medicine men and describes
"the wonders of medical science to them in the*Nayajo language. She also

has explained to runaways from the reservation's tuberculosis clinics,

that they spread the deadly disease to other Navajos. Due 1arge1y'to

|

her persistent efforts, tubercu]osisi

is now virtdaﬂ]y under cbntro]l

among her people. - |
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In 1963, Annie received the Presidential Medal of Freedom, awarded v
to persons who have contfibuted to the security of the nation, its
cultural strength, and other significant public and private endeavors.
She is a member of seyeral local and national health committees and

broadcasts a health education radio program in the Navajo language.
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FOR FURTHER STUDY

Research and discuss general health conditions of American Indians

on reservations.

What diseases are common?

What are the causes of these diseases?

What is a medicine man?

What is his role in tribal society?

Has his r?1e changed since the coming of the white man?
If so, how has his ro]g been affected?

Do medicine men perform surgery?

*Taken from Teacher's Guide to Contemporary. American Indian Biographies

by Marion E. Gridley, and others.
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CODE TALKERS

Navajo

The work of the Navajo Code Talkers was one of the best kept
secrets of World War II. The exploits of this group were colorful
and important. The Coae Talkers gave America a foolproof, unbreakable
code that remained 'op secret not only during that war but for many
years after.

A small group of Navajos was first recruited by the United States
Marine Corps after the bombing of Pearl Harbor. The hope was that the
Navajo language could Se used for.secure communication between various

combat units. Messages were relayed in spoken Navajo and transcribed

into English by a Navajo receiver. Since thg Navajo 1anguagévis an
qhwritten one; with no military terms, many words had to be improvised.
Few know how words .like "Mouht Suribachi", a strategic mountain‘qn

Iwo Jima, were communicated; but.the Navajos Qid it with ease.

The Code Talkers were highly 1maginatiye; and their translations
befuddled Japanese listeners. They improvjsed alternate code termsrfor’
* frequently rebeated English words, and men speaking the same regional
dialects were pa}red~to further confuse the enemy. The Code Talkers
were a]Ways assignedvin paris of two and were scattered.thkoughout
every Marine Corps division from headquarters to platoons.

Voﬁunteers from gov;rnment Indian schools in New Mexicq/and Arizona

. performed so successfully that before the war ended about<f6ur hundred

Navajos were employed in communications. Eventually, Navajo Code Talke

were stationed in Africa, Sici]y,‘éﬁj1y, and the South Pacific.
/3

IR
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They were in many Marine battles, especially the major ones. At
Iwo Jima, the largest United States Marines Corps battle in history,
the code itself was never broken. Only a short time was needed to

encipher and decipher a Navajo code message.
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o
~ For Further Study
What is a code?
" Why can a se;rét; unbreakable S§HQ be important? \
Make up your own verbal or written code.
Enciphérvahd decipher several messages using this code.
‘Discuss . and compare various American Indfan Methods of communication.
Include Smoke signalg, sign language; and drum signals in youf dis-
cussion. ' '
" Are these forms of communication codes?
;
%‘
¢
' /
E ///)
| <
o
*Taken from Teacher's Guide of Contemporary'AmeriCah'Indian Biographies
by Marion E. Gridley, and others.
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EMERSON.BLACKHORSE MITCHELL

Navajo

Orange and red ray; of the setting sun cast long §hadows upon
the sandy desert. A yoUng American Indién boy watched the 1andsca§e
change its mood from dazzling yellow to restful violet. Some §heep
grazed updn scattered islands of grass in the foreground. How full of
wonder nature is, obéerved the boy. How pleasing it Wou1d‘be to des-
cribe this sfght to others. | |

Emersbn Blackhorse Mitchell, a promising Navajo author, was born
in Shiprock, New Mexico; on March 3, 1945. As a child, he spoke only
his tribal 1énguage and di& not begin to learn English until he went
to school. He recalls when/ﬂs\fi}st started to learn Eng1jsh and was
confused by most g%ammaﬁical rules. He says he almost "went on the
warpath" trying to understand rules of English- grammar.

Laﬁﬁﬁ)in 1ife, Emerson was rewarded for his painstaking efforts
in master{ﬁb the language. When in high school at the Institute of

‘.Americgn Indidh Arts, Santa Fe, New Mexico, he wrote an essay about

hig:boyhéggf The. story began with his recollections of tending his
grandﬁothér's sheep on the reservatioﬁ at thé age df fouf, and it ended
with a.déscfiptionfbf his studies.in school. His story had such charm
\that he was enéouraged to expand its length, and theﬁhnﬁversity of |
0k1ahoma;ﬁ¢g;; published the story in 1968 under thertifle “"Miracle

Hi11". The book received praise from literary critics.

Emerson has expérienced many of the situations he writes about.

’ 2ug 7




»

His writing style has an appealing freshness, and his descriptionﬁ of
the Névajo way of 1ife are sensitiveand full of imagination. In the
Shorf time he has been writing, Emerson has received the National

Poetry Day Award the Vincent Pr1ce Award for Creat1ve Wr1t1ng, and the
Scottsdale Award for short stories. Certainly, Emerson B]ackhorse
Mitchell is one of the few authors who can boast of wr1t1ng a successful

book while still in high school.

2U7

198 -




For further study .- Emerson Blackhorse Mitchell

Read Emerson B]ackhorée Mitchel1's book, Miracle Hill.
Find out more about present-day Navajo.lndianﬁ.

What are the Navajo's major sources of income?

How do the Navajos govern themselves?

What are some social and economic prob]ems that NavaJos of today face7

-~

*Taken form Teacher's Guide, Contemporary American Indian Biographies
by Marion E. Gridley, and other. ///
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NAVAJO
NED HATATHLI

An édventure awaited young Ned Hatathli. This was the last time

he would walk under the stars.of dawn through the sand to the sheep
and horses he had to tend. This was the last morning he would lead the
animals to pasture. Ned was not sure that he wanted to leave this.
way of 1life. He 1}ked the quiet Navajo reservatidn and Qas uncerta;n,
that he would 1ike the government boardfﬁg school he would soon atteqd.

| Shortly after arriving at the boarding school, Ned became bewild-
ered. He missed his'%ami1y and his home. At first, he thougﬁ of leaving " -

--schoo1, but after a field frip to a‘city with his classmates, Ned re-

alized the importance of education. On the field trip, hé saw-the suns§
-~ rays reflect from the uppermost windows of tall buildings and enjoyed
‘fthe quick, energgtic pace of the city's inhabitants. Ned realized that
phe pe6p1e who built thé buildings, designed the automobiles, and .
,gévernedthecity were all educated people. Ned wisﬁed to be 1fke them
and from ‘that day -on, Ned's commitment to attain an education never
faltered. | -

Ned studied hard and graduated as valedictorian of his high school
class. At the age of ninetéen, he enlisted in the United States Navy
for service in Horid War II. While in the Navy, he studied radio
communicaéions and becam: a radio operator aboard a tanker. After his
discharge,.he enrolled at Northérn Arizona Universify where he received

a bachelor of arts degree. Upon graduation, he became a property clerk

for the Bureau of Indian Affairs. He then married and entéred gréduate
207
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school, seiling paintings and moccasins that he had madg to pay for his
expenses. ~

Ned soon accepted the pos{tion of manager of the NaVajo Arts and
Crafts Gu11d a tribal organization. He was the first<Navajo to ho]d
this pos1t1on. He he]ped modernize the des1gns of NavaJo s11verwork,
and the t}ibe's sa]es soon 1ncreased, He also he]ped reJuvenate the
Navajo W¢av%ng industry. |

In a short time he was elected to the Navajo Tribal and Advisory
Councils énd was.nextwabﬁointed to the pqsitqn of director_of resourées
for the Navajos. - In this capacity, ihe.§Upervised tribal 1ahd devel-
opment of such mineral resources as 0il, natural gas, coal, and uranium.

Ned is now president of Navajo Community Co]]ege in Many Farms,
Ar1zona, the first college to be founded and operated who]Ty by an
American Indian tribe. He says this pos1t1on offers him the opportunlty
to pursue his most deeply fe1t_concerns,"the development of human re-
soﬁrces and the bétterment of the Navajo's living conditions. Ned was

born in a hogan, the traditonal Navajo.Dwelling, on October 11, 1923.

*Taken from Teacher's Guide to Contemporary Amer1can Indian B1ograph1es,
By Marion E. Gr1d1ey,‘and others.
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FOR FURTHER STUDY - ' o
1. Ned Hatahli helped rejuvenate an ailing Navajo weaving industry.
Describe traditionalyNévajo weaving designs. What do the symboTs :

mean? Describe how weaving is done.

2. What is a hogan? Construct a model hogan. Include tools and utensils.

in your mdde] that might have been found in a hogan.

3., Many Navajos are skilled silversmiths. What is a silversmith? -
Describe'the'tools and_equipﬁént a siiversmifh uses. Collect photd-

graphs of Navajo and Hopi craftsmanship.

*Taken from Teacher's Guide to Contemporary American Indian Biogrqphies
By Marion E. Gridley, and others. o

21;
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SUMMARIES : ) —_—
ofF

NAVAJO LEADERS: Yesterday & Today

Peter Mac Donald, Sr.

Peter Mac Donald was a member of LheNavaJoCOde Ta]kers He also
served as a Navajo Tribal Counci]man In his youth, Peter Mac Donald
had fee11ngs of 1nfer1or1ty and discouragement. | He did overocome his
feelings by learning that othersraces did not have superior cu]tures
He struggled with poverty, dropped out of school and returned so that
he could go to college tg help his people. He studied abegtﬁihe Euro-
pean Dark Ages'in cQ]]ege and learned that these-people ﬁéd Tived a

primitive life before becoming industrialized.

- Frank Mitchell.

Frank Mitchell was born in 1881, and was from the Chinle, Arizona,
area. He served the Navajo peop]e.as a chapter officer, tribal council-

\ _ _
man, Tribal Judge, and was also a well know medicine man in the area.

" Ganado Mucho

Ganado Mucho was one of the most faithful leaders who ever Tived.
He deélt with men. and lawmen. He had great faith and confidence in
h1s people. He has a]ways fought for his people for better 11V1ng

/ cond1t1ons and health, as well as for livestock for his people.
/

212
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Narbona

~ Narbona was the spokesman” for a group of Navajo people.before the
.1ong walk. Narbona was born in 1766. Narbona was from the Tachii
nii Clan-Red streaked - Earth péop1e; Narbona was a strong warrior
.and an advocate of peace. Helput his mark on thejir;;\;ggafyfggt-

ween the Navajo'tribe_and the Unifed States, on EE? day he<diedlin 1849.

/
P

e

. Ed Natay
Ed Natay was born and raised in the Standing Rock area in the Navajo
Nation near Crownpoint, New Mexico. ﬁd Natay was one of the first.

Navajos to record traditional songs! Ed Natay died in 1966.

A,
}\‘u.-?

Dillon Platero -

Dﬂ1on’i‘P]a"ﬁé‘fo“'ﬁ'é"s""éa'ﬁééh’f}iated his activities in Indian education.
He believes ﬁhat Indian people should assume control of the education
of their children. This philosophy is put into pra;tice,at thé Rough.
Rock Demonstration School whefe he served a; a Director. He is the
founder and first editor of the Navajo Times. Mr. Platero has contri-
buted alot in the field of educatfon by promoting various kinds of

projects.

Annie Wauneka

Mrs. Annie Wauneka is the daughter of Henry Chee Dodge. Annie
was born and raised near Old Sawmill, Arizona. She married Geofge
Wauneka from Fort Canyon, Arizona. Before becoming a'counci1woman

she was an active community worker. Annie has been a prominent leader

among her people most of her Tife. She was the first lady elected to
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" the Tribal Council. She is still a Councilwoman representing‘K1ageto"'
and Wide Ruins.
Suggested Activities.

Have ycur school Tibrarian order the book entitled I"Navajo
Biographies," Volune 1, 1974; from Navajo Curriculum Center Press,
Phoenjx, Arizona; 0'Sullivan, Woodside and Co., and use it as an
"additional resource for a more precise and in depth study 6f-famous

Navajos of the past.




oy

ARTS AND CRAFTS

SQUASH BLOSSOM NECKLACE -

215

206




“ARTS AND CRAFTS
THROUGHOUT HISTORY THE NAVAJOS
" WERE IN CONTACT WITH EUROPEANS, SPAN-
1ARDS, MEXICANS AND OTHER -INDIAN TRIBES,
FROM THEM THEY ACQUIRED MANY ART SKILLS,
SUCH AS WEAVING AND SILVERSMITHING AND
ADAPTED THEM TO COMPLEMENT THEIR WAY
OF LIFE, = .
OVER THE YEARS THEY HAVE IMPROVED
THESE SKILLS AND TODAY ARE WORLD KNOWN
FOR THEIR WORK AS CRAFTSMEN AND ARTISANS.
THIS SECTION OFFERS INFORMATION
AND ACTIVITIES THAT WILL ‘INTRODUCE AND
FAMILIARIZE STUDENTS WITH THIS IMPOR-
TANT ASPECT OF THE Navasos’ Way oF LIFE.
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NAVAJO WEAVING

The Navajos, world famous for their skill as weavers, owe much
to the Spaniards, who introduced éheep to the inhabitants of the
217
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‘) Southwest, and to the Pueblo Indians who tayght them the tech-
niques of the craft.‘ ' ‘ . /.
Navajo blankets are used for many purposes.” Some are used
for traditional use such as warmth but many are made to be sold
at trading posts as floor coverings, wall hangingsf covers'for \
furnitﬁre, etc. \ | |
To make a.Navajo blanket w6u1d require an enormous amqunt'
of time, pat{ence; and creativity. Included in this section
are Navajo rug designs. Have students use their imagination in
creating a Navajo rug design of their own. Listed below are

some suggesfed activities.

SUGGESTED ACTIVITIES: _

£.‘ Discuss with st s the techniqhes of weaving with the
aid of an encyc1opediq, 0i a .-source person. B

2. Show Navajo rug designs énd'h;ve students reseéarch and
compare them with the designs of othér t»r‘ibes.f Note the differences
in geometric shapes,, colors, and formg.' Discuss why.

3. Have studehts desigh their own Navajo Rug using a sheet of

graph paper. Have: them coTor it and display them in your classroom.

J
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NAvaJo Ruc DESIGNS

,._?}'

Q ‘ ! o . ' - . 210




NavaJo Ruec DESIGNS
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Warp:
Weft:

Loom:

Shed:

Shuttie:

Beater:

Heddles:

WEAVING VOCABULARY

* The Tengthwise threads on a Toom.

The horjzontal threads that cross the warp (weaver),

The frame for interweaving threads or yarns to form

a fabric.
“~—

The opening in the warp threads through which you weavé.
An instrument used for passing the horizonta]b(weft) !

!

threads between the vertical (warp) threads.

Instrumgnt (or comb) used to push weft threads tightly——
together after each pass of the shuttle. |

Cotton strings tied to every other warp .thread and
fastened to a dowel, to form the shed. (On popsicie
stick loom, it is the actual ‘holes in the popsicle sticks

which every other warp thread goes through.)
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WEAVING: POPSICLE STICK LOOM BELT

Note: In weaving projects, it is best to teach a small group
at a time.

z’ B
SUPPLIES: 9 tongue depressors or popsicie sticks (Tongue
“depressors are available at pharmacy.)

Drill

Stapler

Yarn (rugyarnis least expensive)

Comb |
PROCEDURE : |

1. Making the loom

.7 (a) Stack 6 sticks and drill hole through center

eeeie—-(b). Staple -together-as-shown. S

2. Threading the loom

S S
(a) Cut 11 “"warp threads", each one twice as long as
 the child's waist (about 48 in. each). Tie these
11 strands. todether at one end.

(b) Thread the loose ends through the loom in order...
putting one through the hole, the next through the
space, etc. When all the threads are in place, tie

" the ends together. Tie one end of the tied threads

P

o
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to a chair back or something firm. Tie the other
ends to the child's belt, desk, or something to keep
the threads (warp) taut. \ :

3. Making the Shutt]e'

Wind yarn around stick or heavy cardboard.

4. MWeaving

(a) Raise the -loom. You should now have 6 warp threads
up (through the holes) and 5 warp threads down (bet-
ween the sticks). This forms a shed. .

-

(b) Insert the shuttle of (weft) yarn from the left and
pass through, leaving -2 or 3 iuches of starter weft
hanging out of the left. (This can be trimmed later.)

2




(c) Now lower the loom to change the shed. You should
have 5 upper warp threads (between the sticks) and
6 Tower warp threads (through the holes for this
new shed.) e

(d) Insert the shuttle through from the right side.
. (draw the" weft the same amount each time to make
the belt an even width.)

(e) Beat the weft each time with a comb (beater) to
keep the weft tight.
(f) Continue by changing the shed.. (Raise the Toom,
pass the shuttle through from the left to right.
r Beat the weft. Lower the loom. -Pass-the shuttle
___fromyight to left.) ... .. ... e

(g) Continue weaving until belt is Tong ehough. Then
simply cut the end warp strings. Remove belt from
Toom. . -

Art Activity and ITlustrations from Southwestern
Arts and Crafts by Nancy Krenz and Patricia Byrnes
(Sunstone Press) ' :

. = BEST COPY AVAILABLE




PURSE WEAVING

SUPPLTIES: 1 piece heavy cardboard (6 in.across x 4% in. wide
( - 4s a good size)
Yarn (one or more colors as desired)
Large needle

Scissors

PROCEDURE : 1.}'Measufe,and mark notches % in. wide and % in. deep
across top of cardboard. (For this size purse there

should be 11 notches.) Cut out notches as shown.

Number notches 1-11, Ségkgfng from:right to Téft;ié)_ o

2. Tiefsquére knot arouhd right top notch. ,Bring'yarnl
down the front and up the back aroqnd_the second
notch (front) (b) and down the back'and'up the front.
Go behind thé second notch on the back and down the
front and up the back around the third notch (front) .
‘Aandfdown the béck. Continue &p the front, around , @
the third notch (back) and down the front,'etc;

_ Continue ‘untjl &6u end at bottom left. See
P .~,.A. * i . . o 22,, .
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i1lustrations (c) and (d).

..",é. Sl ;on ‘

last warg,

Back should look like front. Each notch has 2

strands excepting notch l'on back and notch 11
on front, which have only 1.

Thread needle and start weaving at bottom right

7‘6%Abu};é; “66 SQQ;Vand under each of the warp.
thfeads. Continue around sides and-back of card-
~ board following same pattern. As new weftor

color is added, “wbrk“ ends of yarn under.

J

\ - - r \
' lip each loop wp
z ";ml of§. s\ide
.  qurse down .
Use fingers or comb to "beat down" weft so it is ..

tight. Continue to top of purse.
. ., Remove purse from cardboard Toom. (S1fp each top
Toop off its notch. Slide purse‘down of f card-

board.) Braided handle can be added if desired.
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INDIAN 4-PLY BRAID:
| If material is 2 colors, use 2 strands of each

color. Hold the 2 strands of one color in the rfght
hand and the strands of the other color in the Tleft. |
Take the outside sfrand on the right pehind the braid,
un between the 2 opposite strands and back across
one of the left-hand strands to the right.‘
Now take the outer strand on left back behind the

braid and up between 2 strands on the right, then

~ across a single right strand back to the Tleft.

From Southwestern Arts and Crafts by Nancy Krenz and Patricia Burnes
(Sunstone Press) -
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© -+ .THEME: O0jo De Dios
GRADES: 4 - 6

PREFACE
Navajos today are very skillful at moking the 0jo de Dios.
They adopted the art from the Mexicans'in the early 1600's.
The unique and beeutiful methods the Navajos use to make

0jos coﬁp]ement their work as artisans.
The Ojos they make are used as decorative\ha11 hangings
and have no religious significance 1ike they did for the Mexicans.
The 0jo de Dios originated with the Huichol Indians of
Talisco and Nayarit, Mexico. Theyare used to briog about long
_life to children. When a child is born, the central eye is
'woven by the father.‘ An additional eye is added for each year
of the child's1ife until the youngster reaches the age of five,
when the ojo is completed. In this region of Mexico, iofant
mortality was so high that only twenty percent of the children
reached the age of five. A prayer arrow was thrust.within the
eye to.channel andwdirect the prayers of the people. The
Hichols believe in the gods of nature and the cross symbolizes
“the four forces; earth, f1re water and a1r
Another legend traces the creation of the f1rst OJOS de
Dios 'to the Aztec tr1bes. It tells of a beautiful pr1ncess

who is born blind. The gods promise to restore her 51ght if -,' .

someone can dup11cate what a god S eye 1ooks 11ke Many attempts

are made,.but in ya1n. One day, the sun's rays were reflected
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on the maiden's tears showing the most beautiful array of colors.

The girl's mother immediately reproduced the pattern using bril-
i
1iant yarns and threads. As soon as the weaving was completed,

the girl regained her eyesight.
Many South American Indian civi1izations have also used the

0jo de Dios for protection against evil.

ART ACTIVITY

Materials: Three limbs. popsicle sticks, toothpicks, dowels
. . ,

Yarn or thread
White glue
Procedure:

1. Tie or,g]ue_stiéks_togéther to
form cross. - '

/10110103 1) )\ e

uz
TINHID

D Sstart

2. Tie end of yarn to center of
cross. Go over and around -
each stick, keeping.yarn.. .. ... .. ... . .|
pulled taut. (put glue on

_ stick to hold yarn in place.)

3. To Ehange color, knot yarn

together so knot falls on
back side. Continue winding until sticks are covered.

4. Optional. Go around each stick two or three times be-
fore going on to the next one, to create spaces bet-
ween the strands. To give three-dimensional effect,
‘wrap yarn first in front of cross and then behind,
alternating front and back. \

| Finish off ojo by adding pompons, feathers, or tasséls
to end of sticks. '
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THEME : - NAVAJO BASKETS

-

PREFACE:
»Navéjo Baskets are used in most Navajo ceremonies. Only
women are allowed to make them, the colors of dye most
widely used éYelwhite, red, and black. A1l three colors
symbolize a persons welfare.. Baskets are woven in various
sﬁ;es begining in the cente;.and weaving outward counter
clock-wise.

OBJECTIVES:

Students»wi11 beéomefami]iarwith the cultural background4

of Navajo Baskétry.




SUGGESTED ACTIVITIES:
1. Show your class a Navajo Basket (illustration
included) and discuss it's cultural signff%génce
and uses.
2. Have students draw a picture of a Navajo basket
using Navajo desigﬁs.
3. Using resources“found in school 1iprary, have
students research and write a shoﬁt essay about‘n
the origin and meaning of baskets used by other tribes.
“4.‘ Have students give oral réports on information found.

5. Have a class discussion and compare findings.
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INDIAN DANCE COLLAR - K

Topic: Construction of a Ceremonial Collar
Grade Level: 4 - 6

Time: 1 Hour

METHOD: The ceremonial collar is used by many tribes and is usually
made from bones or shells and is decorated in any number of ways
with brightly colored beads, or feathers, or stones, or a combin-
atioﬁ of all these materials. ,

Native Americans considered sush articles an integra] part of
their life. Often each article used had specific and very definite
meaning on a symbolic level. Today such artis1es are genera11y'

classified as jewelry and have formed ‘the basis for some excep-

tidna]]y beautiful and exceedjngly expensive necklaces.
‘ . SAEY

MATERIALS: Plain wh1te soda straws | o ,
Colored yarn (as 1arge assortment as poss1b1e)
Colored glass beads ( a large assortment)
Colored wooden beads (a large assortment)
Small stones (with holes drilled) -
Rulers '
A tape measure
Scissors | »
Tapestry n;sdles (wfth large eyes’)
DIRECTIONS: 1. Have each student measure around his neck to determine
how long the collar should be to fit comfortably. ;_4f-

2. Each student shou]d also measure the width of h1s neck
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to determine how many rows of straws he can fit under his chin.

e "3. Cut the soda ;taws into 2" . pieces.
4. After the students have chosen which color of yarn
each wi]1 use,,héVe each thread the yarn onto a tapestry needﬁe}
5, Threéd;'alternétely; a piece of sbdé straw and a bead
(or beads) on a 1ength of yarn. g )
6: When one length is completed, t1e a knot at the end
'Ato keep that row secure and begin on the next row.
A 7. When the youngster haS“Eomp]eted enough rows to make
his collar fit cpmfprtab]y, knot the entife end assembly and 1ea§e

enough yarn to tie into a bow in 'the back_toAact as a catch.

- 8. Each, child should have'sometﬁﬁng like this...

\ . ’ ' .
A\ I
9. Thé{e are other possibilities which may be considered

4

once the basic\iollaf is constructed:
A. Feathers might be secured to parts of the collar to
enhance the design (white glue is most effective with

feathers). ° . - - \\S :

B. Sma]] bits -of shiny glass may be secured to parts -of

the collar (airplane glue works best for this but be )
233 | e
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sure the room is well ventilated should you decide to-
‘use it). -
- ) - C. Pendants may be constructed in-the same mahner as the

basic collar an&ifiéd to the lowest row to hang dbwn.

NOTES FOR THE TEACHER:

| There aré countless variations on the ceremoniai collar. Some
‘were elaborately carved from stone and, later, brecious metals were :
decorated'with many di%ferent kinds of "Bangles" and "beads", feathers,w
arrow heads, animal teeth, short lengths of leather, énd precious stonés.
The only thing which held Fhe f]émboyance, theatrica]fty, and/or ele-
“gance back was the individua]'créativity of the creator.

in its simplest form, this abtivity could be u§éd:with primary -

Tevel students but it is .far more effective with older children, and
Qith advaﬁced students you hight encourage research to determine au-

thentic designs and materials used by various Indian tribes.

This activity was taken from A Handbook for Multicultural Studies in
Elementary Schools, by Rosella Linskie and Howard Rosenberg.
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THEME: Navajo Native. Dyes

PREFACE:‘_Nith theﬂinfroduction 6f sheep to'the Southwest by

| the Spaniards in the latter half of the sixteénth century, .
wool became a‘fibeg accessible to the Navajo. Contact with
the Puequ-Indians introduced them to the upright 100&.
Navaje genius discovered that'the'p]antsjand minerals of
his-deSertfhome cou]dﬁi?m§ed ﬁo‘thange hfe native white ~
and black wool to a mu1t%tede of seft and 1usfrous colors.
Blended on tﬁe upright 1oom,.they pfoduced the antique
‘rugs 'so much prized for their sﬁmp]icity in design, which

x consist'for the most part of variations of eimp1e.stripes,

and for their colors-- the pale ye110w$, browns, grays, '
tans, and rose which reflect the beauty of the desert.
Dyeing with native dyes is a slow and arduous‘process.

Many laws of chemistry are involved in the process but the

facts were discovered by the Navajo through trial and error.

OBJECTIVES:
1. Students will learn the history of Navajo dyes.
2. Students will learn to appreciate the art of dyeing

. woo] when they understand the t1me needed to comp]ete

the process.
3. Students will dye their own yarn using natural native

plants and minerals.

SUGGESTED ACTIVITIES:

1. Show a film on Navajo.Native Dyes.
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2. Make and have students dye yarn using Navajo Native Dyes.

3. Use yarn students dyed for weaving projects'in.the classroom.
(Note: Recipes for making dye included.)
4. Have students research and find other materials found.on.

‘Navajo Reservations that are'commqnly used for dyeing.

DYE RECIPES:

Chamisq«(A-NaVajo Native Dye)

This shrub is always greeh and its‘leaves and 'twigs may be
gathered any time forvdyé. The b]qssoms are a]s& used when bre—‘
sent on the plant. It grows about three-feet high and is common
on the mesas throughout New Mexico and Arizona. There are male
and female plants of this species and either is suitable.

. Bright YeT]ow:b
3 pounds chamiso leaves, twigs, and blossoms

% cup raw alum (a mordant to set dye)

R~

1 pound wool yarn
Yarn should be pre-wa;hed with gentle soap f1akes?§rép
‘crushed yucca roots. Before washing yarn, wrap yarn
in figure 8's .and tie\as shown, Tﬂis prevents maftjng.
Note: If cotton yarn is used, add 1 oUnce washing soda

White cotton material scraps may be used.

Mountain Mistletoe

Dark Green: |
The stems; leaves, and branches are boiled one hour; the
dyebath increased as to volume and the wet yarn entered in company
with the miétlefoe and simmered one hour. The dyed yarn is rinsed

in lye soap to increase the color. Mordant: Chrome or alum.

<35,



\
\

3 ounces of alum per pound for fine wool
4-.ounces A;ia1um per pound for heavy wool
'f ounce cream of tartar -

Add to 4 gallons of water per pound of wool, heated to 160° F.

 Enter the wet wod] and bring to a boil, taking % hour. Continue

to boil the wool for 1 hour. Allow the mordant to cool in the
bath. Many prefer to remove the Woo] when -cool and dry for ‘one
“week in a plastic bag. Always hang the wool fb dry in a cool

dark place.

Other natural dyes which work well are barks-(tan or brown),

aster flowers (1ight green). dah1{as (orange), flowers of the

cotton plant (brass), native dock (gold), marigolds (brown),
yé]]ow,onion\skins (ye]]ow-orange),:fea 1eayes (rose—tan), red
potato peels (rose), zinnia seeds (red), and lichens off of
rocks (gray). | ‘ ' -
(NOTE: A few crystals of chrome or tin added to dye

-will bring out and brighten color.)
Synthetic yarns usually will not accept a natural dye.

*Try a health fobd-store if you can't find the teas mentioned
in the recipes. ' -
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'CEREMONIAL RATTLE

Topic: Construction of ceremonial rattles
P ‘
Grhde Level: 4 - 6

Time: 45 Minutes

INSTRUCTIONAL OBJECTIVES:
The student will:
2. Become familiar with the use of rattles in tribal ceremonieé.

: s
. 3. Participate in games and mdsic that require the use of rattles.

-MATERIALS: A round saft.carton
Tape |
. Dry .beans/rice/pebbles :
8" dowels (2 per child) T - \\\

DIRECTIONS: Pour some beans into the salt spout of your carton;/_glo§g‘
the spout of your carton and seal it with tape. Make a
~small hole in the center of each carton and pysh a stick
through the cartoh hole. Hold sticks securely in place
| by taping.

Decorate: Use tempera paint, crayons, markers, etc. Tie-

a tassel at the end.




_ NAVAJO‘SILVERSMITHING

~ The art of Navaj61511versmithing originated amoné the meors
who were expert metal workers. They taught .the craft to the
Spaniards who Tater brought it to Neiico The Mexicans then
taught the Vavaaos who adopted and adapted the art unt11 it Has~
Yeached its modern perfect1on
- — The firstmaterials the Navajos used fo# making jewelry were
braés and copper. Théy used silver when'théy coﬁ]d acquire it--
usually from the Mex1cans i | .(

Later they began using Amer1canco1ns but when the goverment

forbade their use is‘1890, ?he‘Navajos gladly accepted Mexican
| money, which was softgr andleasier to.work.

They learned early to engrave designs in sandstone ahd to
pour melted silver into the channeis. Much so-called "sandcast"
jewelry was made at' that time, and the technique is stil1 popular.
It is believed that the first Navajo to set-turquoise in gilver
.was Atsidi Chon (Ugly Smith), when in.1880 he made a turquoise set
ringQ In the next tenAyears this technique grew }n popd]arity, '
until today few plain Ppieces aré made. The use 6f'garnet3jand
other stones, -and even colored glass and abalone shell, followed,
| but these are now rarely used. E

The Hopis and Zunis traded turqu01se and she]] with ‘the
NavaJOS for silver. Later they acquired the skill of 511versm1th1ng
from them and developed their own style with great success.

Dyes and stamps to mark silver in ornamental design'wére
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adapted from those uged by the Mexicans in Stamping theirlleather
work. By 1895 such dyes weré commonly used. They Qére manufactured
by the ingenious Navajos by fi]iﬁg the ends of pieces of scrap
~iron. As finer files were obtained, more e]aborate and attractive
designs_were made.. Noting possibilities for the sale of‘NaVajo
.jéwelry to non-Indians, the Fred Harvey Company in 1879 ordereq.
silver jewelry made up in quantity to be sold on_Santé Fe trains
and at, their shops ig the.stations.‘ For this purpose they pro-
vided silver and'shaped polished turquoise sets;_ These were sup-
plied to the trading bosts, which.paid local si]vers&iths By the
ounce. for finjshé& wark: White.purchasers preferred a lighter
weight of silver than that formerly used by the Navajos for their
own jewelry. Other companies followed suit in ordering wholesale.
“By the-mid-1920'svthis commercia]izafion/had produced an
enormous demand, but had cheapenéd the péoduct, which by now con-
sisted mainTy of light-weight silver stamped with arrows and
swastikas set with a few small turquoisé stoﬁés. Such_inexpensive
jewelry was poEU]ar as souvenirs. At least one firm had begun to
mass produce "Indian style" jewelry made by machingry. Sometimes
the machines wére dperated by Indiané'which a]]owgd the manufacturers

to label théir product "Indian made". The Arts and Crafts,Board,.' .

established within tﬁé Department of Interior in Washington, D.C., ~
endeavors to stamp out such imitations. '
Reputable firms in the tQWn bordering the Navajo Reservation,

the Navajo Arts and Crafts Guild, and reservation.trading posts
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sell noth1ng but authent1c Navajo work.

In 1938 the Indian Arts and Crafts Board 1naugurated the
use of a stamp to mark Indian made Jewelry,for identification.
This stamp is no longer used, ‘but many top s11versm1th; have a
-stamp of their own, either w1th their 1n1t1a1 or’ a des1gn, which
)s applied on the back of a piece of jewelry and serves as a mark

,tbf quality and fndividua1ity. A1l Navajo silver today is guaranteed
‘sterling.

Many of the'articles made by the earlier silversmiths are
still popu]ar. Belts with large or small conchas follow the
original design for the most part; a1though some are now -adapted
to modern styles and demands. Pins, bracelets, rtngs, and belt

' buckles and bolo ties are the most generally made, and-may.be ) ‘
purchased in a]]vsizes; shapes and designs. Cast'wohk is still
much in demand. A modern form of silver wbrking is theJover]ay
in which two sheets of silver, one pierced with a more or less
elaborated design, are welded together. The Tower 1ayer is somef
times darkened to emphasize the design. |

Something new in the Art is:table silver; knives, forks, iced
tea spoons, sa1ad ferks,and spoons, and slendeh silver gob]et;.

The utensils are- sometimes set with turquoise.

v Today, Navajo s11ver, while it reflects the 1nf1uence of the
on designs, has modern appeal due to excellent craftsmansh1p and
carefully chosen sets. The most favored are turquoise and coral,
sometimes used together. She]] also is used in-ihteresting ways.

The silver is heavy and the designs are'b1easihg. The puhchaser
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of authenic NaVajo’si1ver.work today has acquired: something worth

keeping.as valuable in its own right as a diamond ring.

. Navajo designs used

in Belt Buckles
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MATERIALS:

DIRECTIONS:

A CLAY BOWL MADE WITH ROLLS

Hardening clay
Detergent

A saucer or a cardboard circle

“Tempera paint

- 01d sheet or a piece of cloth

Shellac

1. Lay cloth on table, flatten a big lump of clay and

put a saucer or a cardboard cirle on top of the -

flat clay..

Cut away the clay around the edge of the saucer.

3. Use the c1rc1e of c1ay that is 1eft for the

~bottom of the. bow]

4. Rol1l a long sausage-or coil out of enother ball

bf clay, Bend it around the’egg; o% the circle

of clay. Smooth the p1eces toge hen

5. ‘R011 another coil in the. same\way and stick it

on top of the first coil.

Then add another and

another. Smooth the pieces together\as you make

the sides of the bowl taller. /’(The top of the

_bow] will be w1der than the sides 1f

f

|

you put on

a Jonger co11 It will be narrower 1f you put

on a shorter coil.
243
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6. Paint the bowl with a mixture of tempéra and

detergent:

7. When paint is dry, cover with shellac.
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MOSAICS

Topic: Construction of a Mosaic
Grade level: 4 —.6

Timef 1 Hour

INSTRUCTIONAL OBJECTIVE:

The student will:

-

1. Construct a mosaic,hot.plate using his/her own\Navajo design.

~ 2. Become familiar with the different materials uséd in the construc-

tion of a mosaic.

" METHOD: Pictures made of pieces of colored stcne, glass, oriti1e are

called "mosaics".

T

MATERTALS: Pictograph 111ust(ations/sandpaintﬁng designs can be used
| to give studenté an fdea of what kind of desijn to make. U

0d pieces of floor tile (ask the salesman at a floor | h

govering store'for any unwanted mismatched floor tiles.
Make sure they are the ki;d that are easily broken).

A piece of heavy paper or cardboard.

P]asteJ of paris.

Blunt l.air of scissors. . . -
A p1as¢ic'bag.

A hamﬁer or heavy rock.

G1ue.‘
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' DIRECTIONS: 1.- Put several tiles in a p1a§tic bag. Hammer the bag
tb break'fhe tiles in£0'severa1 pieces.

Z.F Draw yéuk Navajg Indian design on a piece'of heavy
paper. |
. ‘3. 'Arrange the broken tile pieces on ydur drawing so
that they make the same'n46ture. .

4, Useiti1es of different colors for different parts of
your picture. -

5.; When you have arranged the ﬁieces the wa&.you want
them, glue. each one to the paper. '

| 6. After the glue is dry, mix some p1asteh o?‘paris and
pour it into the cracks between the pieces.
7. 'Lgt it dry for a day. ’
8. Cut othhé extra paper.

]

Tile mosaics can be used for hot plates, tray decorations, or pictures

- for the\wa11.
N\

{\‘
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TOPIC:
GRADE LEVEL:
TIME:

METHOD:

YARN DRAWING
Yarn Drawing

4 -6 -

45 minutes

Navajo Indians have a great éﬁ;?éciatioﬁ of Arf,
and lines are a basic part of Art. Through combin-
ations of lines more complex forms of Art can be

developed. This activity will enhance students

" awareness of basic shapes and torms which create

MATERIALS:

(Drawings included ‘to give studgntstideas)

DIRECTIONS:

beauty. Have students create their own designs
using basic shapes and Tines.

Scratch paper

8 X 10 piece of oak tag

Various co]orslof yarn

Glue

Scissors

e

1. Distribute Materials

2. Have students practice making a design on scratch
paper prior-to using oak tag.

3. Draw design Tightly on oak fag (Exampie A)

4. Beginning-atvedge_of design start gluing yarn

" t0 pi_ctur‘e. " (Example B) 21 v
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Example: (A) Draw design lightly on oak tag.

T A

ERIC

Aruitoxt provided by Eic:



Begin at edge.

(B)

- Example:

until

Add another layer and another, etc.
design is all filled in.

(€)

bl geull ._m
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Example (D)

5. Nqsh complete frame and display in classroom (Example D)

ADDITIONAL SUGGESTIONS:
1. Use burlap in place of oak tag.
2. Inside of drawing (around design)/can also be filled
with yarn. ' .
3. A piece of yarn can be stapled over tép\bf drawing

for hang{ng purposes. (Most appropriate if using burlap :
material.) </ﬁ/
250
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POTTERY S
Tonic: Construction of a clay bowl
Grade Level: 4 - 6

Time: 2/one hour days

INSTRUCTIONAL OBJECTIVES:
- The student will:
1. Make a clay pot bqw] similar to those the Navajo Indians
~ make: | |
2. Learn to appreciate the ski]fland time needed in making
pottery. N
3. DeQeiop"better skilis in dexterity while using and working
‘ with clay.
MATERIALS: Firing c]ay-
Tempera paint
Liquid detergent
Shellac | o . - LT
01d sheet or piece of cloth
DIRECTIONS: 1. Lay cloth on tabie, put a- large lump of clay
on it. Squeeze and mash the clay to get rid of
air holes and soft spots, shape iﬁéo a ball.

2. Punch ole in the center of the ball. Use
youf/:j;gers to make the hole larger until it
is shaped like a bowl.

3. Workyour finge}s out and up to make the sides

A/)/F - of the bowl thinner. When the bowl is shaped as

202 20 % =
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you want it, smooth the inside and the outside.
4, You can stick a thin roll of clay to the outside
\\\ of the bowl for\a handle.
/

. 5. Let dry until h%rd. (Ueua11y two days.)
Painting the bowl: ~\-///

ij,tempera with a spoonfu]kof liquid detergent. (clay is
0ily, and the detergent helps the paint stick to the clay).
Add more detergent if the paint does not stick weiTQ When
the ‘paint is dry, cover the bowl with shellac to protect the

paint.
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SANDPAINTING

Discuss and review the followimg list of vocabu]afy Qords

with students before going on with this section.

Sandpainting Harmony
vMyriad Chants
Ceremonies Medicinal
- Legendary Exp]oits
Medicine man (hatathi) Patient
Sacred ' ~ Apprentice
Conjunction Underestiméted
Demeaned . Ethnologists
Reproduced o Taboos
....v;...-_..;,-,'..-;f_-,,;a;_;._,*-, 2513,‘- F SV S P SR I P SR PSP PPN
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PREFACE:

Accdfding‘to the Navajo re1igion,.the Universe is very.de]icate]y
balanced, full of enormously péwerful forces, with potential for:good
or evil. If this balance-is upset, even unintentionally, some disaster
usually an illness will result. It.is‘further believed that only man
can upset the balance. |

| To restore the balance of harmony means performing one of the
myriad Navajo chants or ways. These are long and complex ceremonies
that may last from 6ne to nine days. Involving the use 6f medicinal
-herbs, prayers, sandpaintfngs and songs,.these'ways recount a portion

of Navajo legendary history that relates to the particular illness anH

its cause. By ceremonially identifying with the hero of the myth inl\
his eventual triumph, the patient becomes stronggr and harmony is |
Festored, thereby effecting a-cure. )

The scene is as ancient as the Navajo people. The setting is the
traditional Navajo hogan, Qith Mother Earth for a floor and the entrance
facing East. The elders 6f the tribe, sitting croésiegged, awaken the
silence with the shaking of gourd.katt1es and the chantihg begins.

The sun streams in through the smokehole of thévhogan, bathing
the patient in its Tight. The chanting continues, unfolding the exploits
._of one'éf thé heros of Navajo legend. -

The/saﬁdpainting is done in a careful and sacred manner, accordihg

to the ancient knowledge of the art, with each figure, and each desigh

in order and prepared with the five sacred colors,




" brown, black, yellow, red, and blue.

As the patient is seated atop the completed sandpainting, the
hatathi (medicine man) bends to reverently touch é portion of a
figure in the sandpainting. Then moves to touch the patient,
transferring the medicine and the power. As this is done, the
sickness falls from the patient and harmony returns.

Before the sun sets,xthe sandpainting is erased with a sacred
feather staff and'is swept onto a blanket to be carried
-outside”and carefu]]y disposed of. 1In casting it away, the last
of the sickness is carried away from the patient, who, healed
through faith, rises to walk in beéuty once again. Care must
be taken to perform the ceremony correctly, down to the smallest
detail, lest disaster befall all present. A medicine man's
apprentice will spend years learning a single way_before ever
perfo;ming it hiﬁse]f. The importance of!these ceremonies should
not be underestfmated or demeaned. Over the last two decades a
number of doctors and hospitals serving the Navajo have come’
to realize tﬁat'to successfully treat a Navajo patient,it is often
necessary to do it in conjunction with a hatathi.

Most ethnologists fee] that the Navajo probably learned
séndpainting‘from the Pyeb]o Indians who, fearing reprjsa]s from
~ the Spanish after the gréat Pueblo reyo]t of 1680, went to live
among the‘Navajo.v Since that time sandpaintings have declined
somewhat in importance among'the Pueblo Indfans, but have been

refined and evolved into a vastly more complex level among the



Navajo for whom it plays a major rule in their religion. ,//
' /
At one time it was believed that disaster would befall upon a
person who tried to reproduce or duplicate the re1igious/figures e

seen in sandpainting.

Today sandpainting images are seen in 10bbjes of grand hofe]s
throughout the southwest, they‘ére also seen woven on rugs and
are used as beautiful wall hanging. If you vigit a curio shop
you might see sandpainting images painted on béards. You can
also buy a sandpainting kit at most art énd crafts stores:

Even though a change has occured and éandpainting reproduction .

is excepted, it is strictly forbidden to use these non - traditional

/

jmages in religious ceremonial rituals.

o
a
- }
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FOLLOW UP ACTIVITIES: (Sandpainting cont.)

After reading the preface on sandpainting, answer the following
questions in essay form or, fill in the blanks.
1. According to Navajo religion, the universe is'de1i;ate1y
‘balanced-what is the author referring,to when he states.

"only man can upset the balance?" How?

2. A sandpainting ceremony may last from one to
days. : '

3. A sandpainting ceremony is usually done to cure someone
who is :

4. Navajo sandpainting usually take place on the floor of
the '




5, Describe how the cermony is performed.

6. The Navajo word for medicine man is.

7. The five sacred colors are; l -

8. Why is the sandpainting erased and swept onto a blanket
and carried out of the hogan?

254
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10.

Most ethnologists feel tﬁat the Navajo probably learned

the art of sandpainting from the ' Indians.

.
What does the author mean when he states that follo {hg
a ceremony the patient, "rises to walk in beauty once

again?"

251
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SANDPAINTINGS

TOPIC: C6nsfruction of a sandpainting
GRADE LEVEL: 4 -6 '

TIME: 45 Minutes | o

OBJECTIVES: The student will:

1. Make a sandpainting using easily accessible
. materia1s.

2. Use Navajo designs or make up own relating to
Navajo culture. -

3. Know the background information that makes
sandpaintings g9 unique.

4. Be able to participate in an open discussion
that relates to the significance of sand-
paintings in the Navajo culture.

MATERIALS:  Heavy paper (QOak tag, cardboard, or-small scrap
© boards, 8 x 11). Black or white background gives
good gontrast.
Varied colored sands found naturally are ideal.

Light colored sand or salt can be tinted with
dry’ tempora, or food coloring. Let dry before
using.
DIRECTIONS: 1. Draw design lightly - .: board ¢% paper.
2. Using one color at a time, trace with glue
and sprinkle on sand.  Let dry several
minutes and shake off excess sand.

. 3. Repeat with different colors in lirnear or
solid shapes. .

— o




_ Sandpainting Cont.
VARIATION

MATERIALS: 8 x 11" sand paper (1 sheet per student)
Wax paper '

Different colors of old scrap crayons or felt
. \tip markers ' -
i K : Iroh%

A

L]

-y Hair spray
DIRECTIONS: 1. With pencil, lightly sketch design on
sandpaper. .

2. Color design in dark (the darker the picture
the better the design),

3. Lay waxed paper over design.
4. Heat with warm iron until crayon melts.
5. Remove wax paper, spray over with hair spray.

6. Frame, , \
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MoTHER EARTH'

-
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FROGS AND THE FOUR SACRED PLANTS

This sandpainting would be used to treat a person who was

crippied or suffering-some form of paralysis, such as arthritis.

SANDPAINTING DESIGN 256
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MALE YEI

Yei meaning "God" is a supernatural being from the Navajo
Religion. This male Yei is holding a rattle in his left hand
and lightning in his right hand. Study this drawing and com-

pare it with the female Yei.

- _ op;
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FEMALE YEI

'She is holding a rattle in her right hand and an evergreen in
her left hand. You can distinguish a male and female Yei by their
heads. (Ma]e-rouhd; female-square) Hanging from her wrists are

ribbons. What else can you see and identify?

267
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Bre THunpER (IKNE ETSO)

=

M The Thunder People are poweffu] and potentially dangerous. Gods.
This Thunder God has-]ightning~cominq from his wings and feet. The -

many rainbow bars show his great strength.

SANDPAINTING DESIGN . 2565 BN




SONG OF THE SUN CREATION -

They emerged - they say he
is planning it.

They emerged - they say he
is planning it. ..

They emerged - theyvsay he
‘is planning it...

" The sun will be created
‘ they say he is planning it.
It;s‘facé will be blue--

they say he ig planning it.

It's eyes will be black--
they say he is planning it.

[t's chin will«be yellow--
they say he is planning it.

What is he planning?
' --from the creation story
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THE EAGLE

The bar below the eagle gives him greater power. and strength.
The eagle is sometimes seen on the outer edge of sandpaintings. He

js one guardian of the gods.

SANDPAINTING DESIGN
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B’GanaskIDDY (NAvVAJO GoD oF PLENTY)

fn his hands he is hoiding the strings of a medicine bag in
the shape of a weasel. Thé hump is a‘deerskin bag, painted black.
The short white stripeg indicate the cOntéh£§=seed§;, The bag has
five eagle plumes tied to‘ft. Hé‘has~Mounta1n Sheep horns on'h1§

"‘1..
head. £

SANDPAINTING DESIGN 3 262




e 9
r;‘ . i'fl . . -
EIL| °.° I
):\
\}\ 9
000




273
" SANDPAINTING DESIGN ’
& - 264
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CEREMONIAL PROTECTION
OF THE
SANDPAINTING

When a sandpainting is created the opening or entrance faces

A :
~East, from where evil may not easily enter. The other three sides,

howe%gg, must be protected. /,//

}o do this, a continubus (usua11y) design is made to encircle
the vulnerable southern;'western and northern sides. The most |
frequently used mot1fs Na' a-tseelit, the Rainbow yet,d hermaphroditic
f1guve - nejther male nor female,

Other .protective garlands 1nc]ude the mirage gar]and which is
a band of muiti-colored dots, a rainbow with feathers, representing
pYayer plumes at each end (and often at the other two corners) inter-
rnénectcd arrows or sinply three rainbow bars. A few sandpaintings,
such as thos2 from the Blessingway do not use garlands.

The Ra1nbow ye1 shown has a banded round face instead of square
head because this part1cu1ar variation appears in certain sandpa1nt1ngsh
from the Creation Myth. This illustration is not a sandpainting,
but rather a painting on sand, a'technique first experimented with
a little over a quarter of_a?century ago, bgt one which is enjoying

Aincréased popularity among a number of Southwestern Indian artisgts.

it

[ K

269



GAMES AND DAHNCES
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GAMES AND, DANCES

EVERYONE ENJOYS TAKIMG THE TIME
OUT TO RELAX AND PLAY GAMES, DANCE OR
SING, THIS UNIT IS INTENDED TO INTRO-
DUCE AND FAMILIARIZE STUDENTS WITH
NAVAJO RECREATIONAL ACTIVITIES,

KEEP IN MIND THAT SOME GAMES, LIKE
STORIES, CAN ONLY BE PLAYED DURING CER-
TAIN TIMES OF THE YEAR
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SOMETHING ABOUT MAVAJO GAMES

One of the most bopu]ar games played by the Navajos is the Moccasin
‘Game. The players, divide into two teams and sit facing each other. In
front of each team are four shoes. A blanket is held up to prevent the
opposing team from discovering under which shoe a rock is hidden. When
it is lowered, the guessing begins.

One hundred and two sticks are used as counters. A specified
number of sticks is lost to the other side after two or three guesses
bycone player have failed. When a successful guess is made the rock
changes sides. The game continues until one side has lost all the
counters. , {

Both men and women play this game, which is very popular during
 long winter nights.

Card games have be .me pooular, also, and some of them have been
invented by the Navajos. |

tomen play a game called stick-dice, in which four pieces of wood
are thrown upon alf1at stone so that rhey will fall in certain ways.

The wood is painted black on one side and white on the other. If all
the black sides, for example, turn face up ihe cou.ic will be five, but
when all white sides come up the count is ten.

During the winter months a favorite pastime is that of making
designs with string, similar to the well-known cat's cradle. The Navajos
are adept at this game and can ﬁaké elaborate figufes, such as the
p]eiades. the horned sfar, the coyote, fhe horried toad, the bow and arrow,

a man, a wood carrier, and many others.

~

2R3, -
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Sometime§ seven p]aying cards are put into a basket. Each player
knows his own card. The baskef is shaken and the cards are thrown
into the air. The'pléyer whose card falls faée up on the top of the
pile wins.

Certain games are played only during certain seasons of the year.
Some games are p]ayed_on]y at night.

Navajos are alertiy'intercsted in modern games and sports, and

excel especially in basketball.



RECREATION

Some games are played only during certain times in the year.

Navajos love to have a good time. In and aro&nd the hogan,
they make cats-crad]es‘or play the hoccasin game, stick dice,
or the arrow game. In some areas "American" card games are played.
During the winter evehings around the ffre, myths and folk tales
are repeated, often for the edification of the chidren. Men
and boys hunt in groups of two or three, and they have small
informal foot orlhorse races and cowboy sports.

The Névajés enjoy singing and they believe that it is
important in keeping their peace with the Holy people. They sing
as they make fire in the morning, as they 1eﬁ the sheep out of
the corral, as they work silver, and as they ride. Some of the
Navajos greatest pleasures are occasions which bring crowds
together. This may be a ceremonial, held at‘home or at that of a
nearby neighbor. It may be a distant "squaw dance" in summer,

a "Night Way" or one of the other chants held in the autumn. At
most ceremonials there is talk, feasting, gémes and races.

Here are a few you can learn to play.
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GAMES

Topic: Foot Races (Relay Races)
Grades: 4-6
Players: Any number

It is believed in the Navajo culture that jogging and
~aces are healthy.activities for the mind. and body. Daily
jeaoing gs e000uraged among the Navajos.
Suggested Activites:<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>