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FOREWORD

The overall purpose of education is to prepare students to lead produc-
tive lives in their communities. The ability to communicate--to communicate
well--is essential to the attainment of this goal. While the ability to use
the English languaye 1is necessary for Americans to function in the local
comnunity, the ability to use a second language is essential to productive
living in the larger international community. This larger community 1is
made up of societies that have been brought closer together by technological
advances and comnon needs. Every individual and every group on this planet
is affected daily by international systems of economics, trade, politics,
and communication. A basic education must prepare students to become global
citizens; this process can begin with second language proficiency.

Increased linguistic capability is essential to the preparation of
citizens who will be both competitive in the world market and cooperative
in the world problem-solving arena. It is important for everyone to realize
that immigrants continue to settle in steadily growing numbers of communities
in North Carolina, that the economic growth of this State continues to depend
in large part upon international trade, and that the resulting proximity of
cultures is very real. This reality brings a new dimension to communication
and new challenge to education: as immigrants become American-literate,
Aimericans can become internationally-literate citizens.

The benefits of foreign lanqguayge study extend across many levels,
including the academic, the aesthetic, and the practical. All levels can
be experienced if students are given the opportunity to develop language
nroficiency and to gain knowledge about other cultures. Therefore, the
recommendations in this report focus on the improvement of instruction
and the expansion of present programs, with an emphasis on staff training.
carviculum modification, and community involvement.

The Foreign Language Study Committee is to be commended for conducting
@ thorouyh study of the North Carolina foreign language curriculum, for
emphasizing language proficiency, and for recommending ways to reach proficiency
nore effectively.

A. Craig Phil
State Superintendent of
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INTRODUCTION

RATUONALE

Since the time of Thomas Jefferson, our democracy has been based on
the belief that our citizens need to be well informed, both as individuals
and as members of the community. i¥ their judgment and decisions are to be
effective. Today more than ever, to be well informed, we need to Qnderstand
the context in which we function; that context includes our community.,
aud our nation, and our world. American schools must include a recognition
of the new challenges with which we all live and a recognition of how
seemingly distant events affect personal, community, and national choices.
One aid to coping with the chalienges of a global community is the achisi-
tion of a second language.

Many individuals and groups at state, national and international Tlevels
have expressed the importance of stressing *proficiency in foreign language
programs. As recently as 1975, the Helsinki Agreements expressed the need
for greater linguistic capability for better world understanding and
cooperation; in 1979, the Presidential Commission Report on Foreign Language

and International Studies, entitled Strength Through Wisdom, focused on

the lack of proficiency among American students and adults; and in his book,

The Tongue-Tied American, 1980, Congressman Paul Simon concluded that

"gBecause of the lanquage gap, the loss to this nation's cultural life is
inestimable.”

The Foreign Language Study Committee is aware that the world is shrinking
because of advances in media and transportation,»because of stepped-up trade

across the globe, and because of increased communication among educators.,

*proficiency: the ability to use a foreign language to communicate



business persons, and leaders around the world. However, the Committee
recognized that the very advances that have brought humanity together
have also created problems which all people now share. World compression
is a reality which dictates the need for cioperation among all nations.
Cooperation can be realized if people have the language profiency and
cultural knowledge required in today's world of instant face-to-face
interaction.

Contact with other cultures is a reality in MNorth Carolina. The
numbers of immigrants are gfowjng steadily, and the state's international
business and trade activity is increasing annually. In as much as the
majority of the State's graduates enter some business-related profession
or career, it is imperative that they not be counted among the 10C,000
Americans who lose jobs in intefnationa] business every year because they
cannot communicate in a foreign lanquage. It is the conviction of the
Committee that decision-makers have the responsibility for weighing care-
fully what is truly essential to a basic education, and that all students
have a right to the benefit of foreign language study. A basic education
must provide opportunities for all students to benefit from foreign 1ahguage
study on several levels, including the academic, the aesthetic, and the
practical. A1l three levels are addressed in the goal statement of the
Modern Language Association of America, which continues to hold as true
in 1983 as it did twenty-seven years ago:

The purposes of a foreign language program are to
help students gain knowledge, understan:ing, and
apprecjatiqn of languages and cu]tgres; to develop
communicative skills; and to grow in awareness of
the people whose languages and cultures are being
studied. (Modern Language Association, 1956)
The Committee is convinced that foreign lanquage‘proficiency 1s essential

to the real-1ife preparation of all students. However, it is aware also that

most students enrolled in foreign language programs in North Carolina do

Q 7’




not continue their study for more than two years. It recognizes that high levels
of proficiency can be achieved only through long, unbroken sequencesof study,
and that the curriculum must prepare students to use foreign language skills

for a variety of purposes in a variety of contexts. Progress made toward profi-
ciency is relative to time and: effort devoted to it. Therefore, tnls Committee
recoénfzes that it is essential for educators and administrators at all levels,
as well as for parents, counselors, and business leaders in North Carolina to be
informed of the conclusions that have been advaaced by research on language
proficiency. Generally, research has shown that foreign language prbficiency
can increase the power for communication in English and improve the overall
academic achievement of students. More specifically, a number of ERIC.studies
have arrived at the following three conclusions:

1. students enrolled in foreign language programs tend to become more

verbal and the extent to which students are verbal correlates
strongly with their scores on tests of general academic achievement;

2. the extent to which students are proficient in their own language

can determine how well they can perform on second language
achievement tests; and

3. students learn both native and foreign language best before age ten.
Studies which reveal such Information can help teachers and administrators td
formulate and implement the type of language program that would be of greatest
benefit to all students.

Recognizing the need to develop a K-12 curriculum that stretches the ability
of students to use language in real-1life situations, the Committee haé formulated
and submitted in this report a number of data-based recommendétibns. Language
proficiency is at the‘heart of all the recommendation;presen;ed here. In order
for the goal of proficiency to be achieved, a number of conditions must be
present and continuous. Therefore, these recommendations deal squarely with

questions of curricalum, training, support,and promotion. A summary of these

recommendations follows Rationales are included elsewhere in this report .

&



SUMMARY OF RECOMMENDATIONS

RECOMMENDATION NO. 1

The Committee recommends that every studeﬁirstudy a second language
every day for thirteen years; some students will study more than one
language. Implementation should be in the following order:

Priority I: Every local unit should provide a four-year sequence
of at least one foreign language in grades 9-12 for all secondary
students. '

Priority II: Foreign language instruction should be offered in grades
7-8 and at the same time begun in kindergarten, leading to an
uninterrupted program in grades K-1Z for every student.

RECOMMENDATION NO. 2

The Committee recommends that every local school unit d ‘elop a
foreign language curriculum guide, using the North carolina Course of
Study and the Competency Goals and Performence Indfcators as references
and that the guide be reviewed periodically.

RECOMMENDATION NO. 3

The Committee recommends that Spanish, French, and German continue
to be the basic modern foreign languages offered by the local school units.
Local units should have the option of choosing among the ‘languages to ’
determine those which they wish to offer in grades K-12. Local schools
which presently offer no foreign language should consider first implementing
a prcgram in Spanish, recognizing its increasing significance as the nation's
most utilized second langoage.

RECOMMENDATION NO. 4

The Committee recommends that ways be found to promote the expansion
of the German program through recognitior of the importance of German to
the North Carolina business community; non-traditional languages
{i.e. Japanese, Chinese, Arabic) should be added when they are necessary
to meet community needs.

RECOMMENDATION NO. 5

The Committee recommends that every local school unit make Latin
availabie to secondary school. students.

RECOMMENDATION NO. 6 &k

The Committee recommends the creation of new courses within the
foreign language curriculum for non-traditional language students and the
development of a plan for linking foreign languages and employment
opportunities.

Q E)




RECUMMENDATION NO. 7

The Committee recommends strict interpretation of the Quality
Assurance Program regarding certification and endorsement of foreign
language teachers.

RECOMMENDATION NO. 8

The Committee recommends that methods be developed to increase
the efficiency of foreign language teachers in the teaching of communication
skills, i.e. listening and speaking skills, and the maintenance of
teachers' proficiency in the target language.

RECOMMENDATION NO. 9

The Committee recommends the development of a program to train
teachers in the testing of oral proficiency.

RECOMMENOATION NO. 10

The Committee recommends that maximum size for foreign language
classes be limited to 20 students in grades 7-12. In the elementary
schools, foreiqn language teachers should not work with more than 10-15
students at o: . time.

RECOMMENDATION NO. 11

The Committee recommends that the school organization include the
foreign language department as a separate and distinct entity.

RECOMMENDATION NO. 12

The Committec recommends that all foreign language teachers have a
dajly planning period which is free of any responsibilities for supervising
students.

RECOMMENDATION NO._ 13

The Committee recommends that textbook funds be increased to $25.00
per capita to ensure that cach student has a foreign language text appropriate
to his level from the most recent state-adopted list.

RECOMMENDATION NO. 14

The Committee recommends that additional, categorical monies be
appropriated based on enrollment in foreign language classes to purchase
audiovisual equipment and supporting materials specifically for use in
the foreign language classroom and that provision be made for assisting
teachers in implementing new technology in the foreign languaqge classrcom.

RECOMMENDATION NO. 15

The Committee recommends that as monies become available for
construction and renovation of public school buildings, appropriate
facilities for foreign lanquage instruction be provided.

<
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RECOMMENDATION NO. 16

The Comittee recommends that monies be made available to local
school units and at the state level for the development of innovative
activities which stimulate interest and participation in second language
study. ‘

RECOMMENDATION NO. 17.

The Committee recommends that the State Department of Public Instruction
establish an advisory council composed of representatives trom the
legislature, business, education, the media, government, law enforcement,
PTA, and other areas to recommends ways to promote foreign languages
throughout the state. The Committee further recommends that the Division
of Communication Skills, the Divisjon of Community Schools ind the
Regional Centers organize eight regional councils which would identify
~ommunity resources and foreiyn language-related activities within their
reqgions, suggest means for supporting foreign lanquage study, and
strengthen ties with the business community.

RECOMMENDATION NO. 18

The Committee recommends that ways be found to improve communication
among foreign language teachers around the state and to identify and
disseminate information about foreign language activities and resources.
RECOMMENDATION NO. 19

The Committee recommends the preparation of public service announcements

for local media and the promotion of a "Year of Foreign Languages" in order
to increase public awareness of the importance of second language study.

If the recommendations of this Committee are accepbted and implemented.

the following improvements can be expected in the foreign language program:

1. Second language study for all students; additional languages for
some students.

2. Increased student ability to communicate through small classes,
a lengthened sequence of study, and a proficiency-based curriculum.

3. Decreased attrition in enrollment for upper-level courses.
4. New methods of testing oral proficiency.

5. Expansion of programs in German and Latin; addition of new languaqes
(i.e. Japanese, Chinese, Arabic) as needed.

6. Development of an awareness program of employment opportunities in
foreign languages. ‘

7. Improved physical environment for foreign lanquage instruction.

ERIC | | 11




8. Greater availability of supplementary materials.

9. Greater use of audiovisual equipment and other technology.
10. Improved foreign language instruction.

11. More certified foreign language teachers.

12. Greater opportunities for in-service training to improve teachers’
target language skills and teaching competencies.

13. Greater opportunities by foreign language teachers to effect
decisions about their program.

14. Greater utilization in foreign language programs of community/
business resources in all regions across the state.

15. Increased enrichment activities for students.
16. Greater public awareness and support for the foreigrn language program.

17. Enhanced potential for cross-cultural understanding in the community.

EPILOGUE
The Foreign Language Curﬁicu]um Study Committee is committed to making |
proficiency in a ‘econd language the goal of the curricu’dm and to the need
for modification of the present program to achieve this goal. However, the
Committee does recognize that a proficiency-based program requires commitment

to the following: on-going maintenance of teacher language skills; intensive
training in assessment of language skills; development of clear definitions

of proficiency levels; and use of these definitions to plan and implement a
curriculum that will lead to the ability to communicate in a foreign language.
This Study Committee is convinced that commitment to modification of

the present curriculum can result in the type of foréign language program

that is essential to a basic education in North Carolina.



ORGANIZATION OF THE STUDY

Formation

The Foreign Language Curriculum Study Committee was appointed by
Dr. A. Craig Fhillips, State Superintendent of Public Instruction, in
May 1981 after the State Board of Education approved the study. The
Committee was formed in response to a need to study the total foreign
Janguage program as observed and expressed by educators in all capac-

ities and at all levels throughout North Carolina.

Purpose

The purpose of the Foreign Language Curriculum Study Committee was
to thoroughly review the status of the state foreign language program and
to develop recommendations which, upon implementation, wou]d'significant1y

improve the gquality of foreign language education in North Carolina.

Committee

The Foreign Language Curriculum Study Committee was composed of
thirteen members as follows: '

Six high school teachers: one latin, two FrencH, and three Spanish

Three junior higyh school teachers: one German and Latin and two
Spanish

Two elementary school French teachers

One language supervisor

One college foreign language educator

State geographical representation was evident in the Committee
with members from the mountains to the coast. The composition of
the Committee by race and by sex was 10 white and 3 minority members;

11 female and 2 mé1e members.

o 13




Support Staff

In oddition to the Committee, members of the Department of Public
Instructior played an active role in WOﬁkinq with and providing assis-
tance to the Foreign tanguage Curriculum Study Conmittee. The follow-
iny DPI staff were involved, to varying degrees, in the study:

State Superintendent
Deputy State Superintendent
Assistant State Superintendent for Instructional Services
Deputy Assistant Superintendent for Instructional Services
Special Assistants for Instructional Services

Elementary Education

Middle Grades Education

Secondary Education

Curriculum and Administration
Division of Conmunication Skills Staff

Director

Assistant Director

Consultants (2)

Secretaries (5)

Pre-Committee Work

Once the decision had been made to conduct the Curriculum Study, with
State Board of Education approval, a Coordinator within the Division of
Communication Skills was chosen. The Coordinator, Division Director,
Division staff, Assistant State Superintendent, and Deputy Assistant
Superintendent, after much work and discussion, decided on the Committee
composition. A recommended 1ist of possible Committee members was compiled
and then prospective members were individually invited to serve on the
Committee. After all Had accepted, one member was asked to serve as

Chairperson.

14
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Committee Organization

Prior to the first Committee meeting, the Foreign Language Consultants
compiled a 1ist of major issues and questions facing fereign language
education, both nationally and statewide, which the committee should con-
sider. The issues were classified into three major categories: Curriculum,
School and Community. A Subcommittee for each of these areas was then
organized. tLater, a fourth subcommittee for Staff was formed. The areas
of responsibility for the four subcommittees were:

Curriculum Philosophy

Scope
Sequence
School Administration and Supervision
Facilities
Equipment
Materials
.ommunity Needs
Promotion and Awareness

Resources

Staff Preservice/In-service
Certification

Procedure

Fach subcommittee was under the leadership of a chairperson with
assistance from the Division of Communication Skills staff. The sub-
committees worked independently on their areas of responsibility; however,
at the conclusion of each work session, the subcommittees reported on
their progress to the full Committee. This procedure provided the
opportunity for all members of the Committee to suggest and recommend
changes to each sub-section. The procedural plan of each subcommittee

was:



1. Identification of major issues

2. Collection of background information and data
pertaining to these issues

3. Anaiysis and discussion of data and infermation

4, Development of goals for foreign language educétion

5. Development of recommendations and rationales

6. Identification of possible outcomes if reccammendations are

implemented

Process

The first full meeting of the Foreign Lanquage Curriculum Study
Committee was held on June 16, 1981, followed by six more work sessions
through January 28-29, 1983. The Committee Chairperson and the Coor-
dinator deve]oped a full draft report from the work of the subgomnittees.
The full Foreign Language Curriculum Study Committee met on February 21, 1933
for discussion of the entire report. The Committee held a final meeting on
May 27, 1985 to review a revised draft and make additional chanqges. The
completed report was presented to the State Board of Education in the

summer of 1983.




BACKGROUND STATUS OF FOREIGN LANGUAGE EDUCATION

As of 1979, some 3,800,000 American students in middle and high scnhools
were studvina foreign anquaqoa. This number indicates that the teaching
of foreiun lanquages is a larqe-scale activiity. Neverthetrocss, statistics
point out the decline of American students in foreign language ciasses
at the pre-university level. According to S. Frederick Starr (22), in
1915 36% of these students were studving modern fore®n languages. Following
World War [, however, a decline began and by the mid-1950's enrollments
were 20%. In the 1960's as a reaction to Sputnik, the percentage roseé to
24% but in the 70's began to decline once agaiﬁ and by 1974 had dropped to
18%. (For specific information on forejan language enrollments in North
Carolina, see Appendix L)

The continuing decline in foreign lanquage study at both the pre-
university and university levels was one of the factors leading to the
establishment of the President's Commission on Foreign Langue ~ and
International Studies. The Commission was formed by President Jimmy Carter
on April 21, 1978 as a result of the final action of the Helsinki Accords
which committed the signatory states "to encourage the ctudy of foreign
language and civilization as an important means of expanding communication
among peoples."” The objectives of the President's Commission were to (23):

1. Recommend means for directing public attention to the

importance of foreign language and international studies
for the improvement of communications and understanding
with other nations in an in.reasingly interdependent worid.

2. Assess the need in the United States for foreign language

and area specialists, ways in which foreign language and

international studies contribute to meeting these needs,
and the job market for individuals with these skills.

i
i
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3. Recommend what foreign lanquage area studies programs are
appropriate at all academic levels and recommend desirable
levels and kinds of support for each that should be provided
by the public and private sectors.

4. Review existing lTegislative authorities and make recommendations
for changes needed to carry out most effectively the Commission's
recommendations.

Composed of twenty-five members from many dreas of society, the
Commission studied all aspects of foreign lanquage and international
education and in November 1979 jssued its report to President Carter.
The principal recommendations for foreign lanquages and the specific
recommendations for grades K-12 follow (23):

[. Foreign Language

A. Twenty regional centers, funded by the U.S. Department of
Education, should reinvestiqair and upgrade the foreign
language and teaching competencies of foreign language
teachers at all levels. The regional centers should be
organized as part of the international studies centers
recommended for higher education.

B. Twenty to thirty Department of Education-funded summer
institutes snhould be offered abroad annually with
ubjectives similar to those of the regional centers,
but to include advanced students and teachers of subjects
other than foreign language and to give special attention
to the less commonly taught languages.

C. Schools, colleges, and universities should reinstate
foreign language requirements.

D. The Department of Education should provide incentive
funding to schools and postsecondary institutions for
foreign language teaching: $20 per pre-high school
student in the first two years of language courses,
$30 and $40 respectively per high school and college
student enrolled in third and fourth year language
courses with an additional $15 per student enrolled
in the less commonly taught languages.

E. The Department of Education should support Language and
International Studies High Schools, 20 initially in
major population centers and eventually up to 60, tc
serve as national models and offer intensive and advanced
language and international studies in addition to regular
courses, with special support to ensure minority enrollment.

ERIC | 18
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The National Institute of Education (NIE), National
Endowment for the Humanities (NEH), and Fund for the
Improvement of Postsecondary Education (FUND) (as well

as NDEA Title VI research programs) should support
pedagogical experimentation in foreign language teaching,
particularly in effective methodologqy.

A National Criteria and Assessment Program, funded by

NIE, should develop foreign language proficiency tests,
and report on, monitor, and assess foreign language teach-
ing in the U.S.

A11 State Departments of tducation should have Foreign
Language Specialists. Every state should estabish an
Advisory Council on Foreign Language and International
Studies to-advise and recommend ways to strengthen

e fields in their education systems.

The U.S. qovernment should achieve 1007 compliance in
filling positions designated as requiring foreign language
proficiency, review criteria for such designation in order
to strengthen the government's foreign language capability,
and evaluate the career incentives for obtaining and
retaining foreign language and area expertise.

Kindergarten through Twelfth Grade (K-12)

A.

The Secretary of Education should declare foreign language
and international studies a top priority and encourage

their increased support through a variety of existing and

new Department-funded programs in the schools.

The Department of Education should give major support to
up to six states for comprehensive state-wide model pro-
grams to integrate international studies throughout school
curricula.

In all states the Department of Education should support

an international education specialist in the state education
authority to give leadership to strengthening policy and
programs in international education, the states to share

the cost after an initial three years.

The National Association of State Directors of Teacher
Education and Certification, in collaboration with its

20 member organizations,should encourage the incorporation
of an international education requirement in licensing

or certification of all teachers, especially in social
studies, thereby encouraqging schools of education to
strengthen the international studies component of their
curriculum. -
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E. Teacher professional development programs in inter-
national education should be strengthened and expanded
to include a1l subject fields and involve summer
institutes, experience abroad, and ongoing programs in
school districts.

F. A major role in intercultural and language teaching
should be given to America's ethnic and lTinguistic
minorities and to foreign students and visitors to
the U.S., as well as to returned Peace Corps volunteers
and other Americans having extensive experience abroad.

G. Major attention is recommended for curriculum development
in international studies--to assess and disseminate existing
materials and to develop new curricula, with support from
NIE, NEH, and the Fund.

H. International school exchanges involving students, teachers,
administrators, and policy-makers dhould be expanded through
the Department of Education and U.S. International Communica-
tion Agency (USICA)-funded programs as well as through the
private sector.

I. In the media, particularly television, international education

programs for younq children should be increased. \

J. The role of professional associations in strengthening
international educdation in the schools should be intensi-
fied.

K. NIE and the National Science Foundation (NSF), among others,
should increase their support for much-needed research on
how international education can be most effectively incor-
porated into elementary and secondary education.

The Foreign Language Study Committee has examined the Report of
the President's Commission in regard to the particular concerns of
North Carolina. In addition, the Committee has reviewed other research
and initiated its own studies and surveys pertinent to the role of

foreign language in the state. The problem and challenges which were

addressed in this examination are discussed in this report,




RECOMMENDATIONS AND RATIONALES
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RECOMMENDATION NO. :i:

The Committee rec0mmgnds that every student study a second language
every day for thirteen yedrs; some students will study more than one
language. Implementation should be in the following order:

Priority I: Every local unit should provide a four-year
sequence of at least one foreign language in grades 9-12
for all secondary students. :

Priority II: Foreign language instruction should be offered
In grades 7-8 and at the same time begun in kindergarten,
1eag1ng to an uninterrupted program in grades K-12 for every
student.

RATIONALE:

The Committee believes that second language study is basic to a
complete education for all students and that the primary goal of second
language instruction should be communication. At the comp]etion'of study»
a student should be able to understand, speak, read, and write a second
language in order to communicate effecfive]y with others in that language.
To attain these skills, students need a long sequence of study, exﬁel]ent
teachers and an environment conducive to learning.

According to SDPI statistics for the scholastic year 1981-82, approx-
imately 23% of the students in grades 9-12 are enrolled in foreign 1anguage
study. Inaddition, an examination of attrition rates by level for foreign
language students from 1979 through 1982 revealed that approximately 10%
of the students complete at least two years. {(See Appendix E) Moreover,
17% of the state's schools which include grade 9 or above offer no foreign
language; in addition only 53% offer more than two years and 15% more than

three years. In grades K-6 as of 1981-82, there were foreign language
programs in only 3 local units serving approximateiy 1552 students. The

present status of foreign 1anguage education. therefore, is well below the
desired goal of language study for all students. In order to achieve
universal foreign language instruction, the Committee suggests two stages

for implementation.
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The first priority should be a four-year sequence of foreign language
instruction in at least one language for every secondary school student in
the state. A student's ability to communicate js directly related to
the number of years of foreign language study. Forty-seven percent of the
secondary schools offer only two years of study,but this is not sufficient
to enable students to understand, speak, read, and write the language
effectively. In order to develop students with the ability to communicate,
the educational system must provide them with a continuous program of study.
The mitimal number of years necessary to attain basic communication skills
ijs a four-year uninterrupted seguence.

Once the four-year program at the secondary level has been achieved,
the next priority for implementation is the introduction of foreign language
in grades 7 and 8 for a six-year sequence of language instruction. At the
same time fcreign language study should be begun in kindergarten. Each

subsequent year one elementary grade should be added, leading to an eventual

uninterrupted sequence in grades K-12. Proponents of an earTy start of

foreign language instruction offer twec arguments. First, according to
Penfield and Roberts (19), the young child's brafn js uniquely well-adapted
for language learning and the optimum age for language learning occurs
within the first decade of life. Teachers who have taught youngsters
sypport this idea and‘point out that young children mimic more easily,

are less self-conscious, and sustain enthusiasm bettér than adolescents.

The second :rqument logically proposes that acquiring a foreign language
demands many hours of exposure to cevelop proficiency. The earlier students

begin, the longer their total period of learning will be.
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Certain factors should be considered in regard to elementary-school
foreign language programs. A11 the data- support the same tinding: (3,11,15,
29,31):

1. Teachers for the early grades need enthusiasm for their work,
adequate training as primary teachers and as foreign language
teachers, and a good command of the target language.

2> The curriculum must be carefully planned on every level to’
accomodate the ability of the children: sequentialization
and articulation of the curriculum are essential, incorporating

appropriate methodology and meterials.

-~
3. Continuity of teaching from elementary to middle or junior high
school and on into senior high school nust be assured.

The corollaries to these findings suggest that pressing untrained teachers
into second language teaching, putting together a hodyepodge of “fun"
activities,and having a year or more interruption in the middle grades
before resuming instruction will all result in an expensive, frustrating

failure.

RECOMMENDATION NU. 2:
The Committee recommends that every local school unit develop a foreign

language curriculum guide, using the North Carolina_Course of Study and
the Cgmpgggqu_ﬁngswgnﬁ‘Performppgg_jgdjgptpfs as references and that

the quide be reviewed periodically.

RATIONALE:

Maintaining consistency and continuity from level to Jevel of language
learning is essential to an effective program. In their book, Award-Winning
Foreign lLanguage Programs, Sims and Hanmond (29) list a well-articulated
curriculum as paramount to success. A curriculum guide not only helps to
facilitate implementation of the instructional program, but is also informs
the people who need to know what the students are doing both generally and

specifically. Administrators, supervisors, guidance counselors, boards
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ot education, parent and the conmunity at large need to have this infor-
mation at hand. The Course ot Study describes the content of the foreiyn
Tanquage proqrum and the Competency Goals and Performance Indicators
contains the skills sequence for foreign language study and ways to measure
student progress toward stated goals. Utitization ot the cited SDPI

materials will provide guidelines for implementing an effective curriculum.

RECOMMENDATION NO. 3:

The Committee recommends that Spanish, French, and German continue to
be the basic modern foreign languages offered by the local school units.
Local units should have the option of choosing among the languages to
determine those which they wish to offer in grades K-12. Local schools
which presently offor no foreign language should consider first imple-
menting a program in Spanish, recognizing its increasing significance as
the nation's moct utilized second language.

: RATIONALE:

. Spanish, French :nd German traditionally have been the modern langueges
offered in the public schools in North Carolina. Spanish i< of great
importance to both the national and international conmunities. It is the
second language of the United States which is now the fourth largest
Spanish-speaking country in the world. Moreover, increased trade with Latin
America, where few people speak L[nglish, requires the use of Spanish as the
lanqguage of business..

French continues to be an international language of business. It is
especially useful in trade and diplomacy with Canada and many African
countries. It is also recommended for ccrtajn college Tiberal arts majors.
German is of growing importance in interﬁationa] business. particularly
in North Carolina which is developing close ties with German industry.

In its recent survey of North Carolina business engaged in interna-
tional trade (see Appendix H). the Committee discovered the need for

employees proficient in foreign languages. particularly in the areas
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of sales, management, clerical work, and engineering. The languages mentioned
.most often were Spanish, German, and French. Although some companies suggested
Japanese and Arabic, these languages appeared not to be as important to the
community at the present time. The Co.mittee.therefore,recommends that the
traditiona]l1anguages‘remain at the core of the foreign curriculum at this

time, in accordance with comnunity needs.

RECOMMENDATION NO. 4:

The Committee recommends that ways be found to promote the expansion
of the German program through recognition of the importance of German to
the North Carolina business community; non-traditional languages (i.e.
Japanese, Chinese, Arabic) should be added when they are necessary to
meet community needs.

RATIONALE:

In 1980-81 only 3% of the foreign language studenis in North Caroiina
were studyinc German as compared to 48% in Spanish and 427% in French.
However, German is increasing in importance to the business community of
the state. North Carolina has a trade mission in Germany to encourage
the sale of exports and to attract German investment to the state. The
Committee's survey of businessmen in North Carolina ranked German as second
only to Spanish in value to international trade (see Appendix H). German
teachers in North Carolina, however, are being underutilized. The 48
German teachers in the state are teaching only 2,358 students, indicating
that many are teaching other subjects. Through creative management within
local school units involving itinerant teachers or the transporting of
students to a central location, the present teachers could be utilized
effectively in expanding the teaching of German. In addition, the SDPI
should investigate programs sponsored by the Goethe Institute. an
educational organization funded by the German government, to train

additional teachers of German at minimal cost.
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The Committee believes that the foreign language curriculum should
address the needs of the community. At the present time Spanish, German,

and French appear to be the imost necessary languages for North Carolina.

However, it believes that local school systems should be cognizant of

the ever-changing nature of the community and should be ready to respond

to the need for additional Tanguages when it arises.

RECOMMENDATION NO. 5:

The Committee recommends that every Tlocal school unit make Latin
available to secondary school students.
RATIONALE:

The relevance of Latin to the modern world occurs in at least four
main areas: linguistic evidenced by the large number of words in the
English ]énguage derived from Latin, especially in such technical aréas
as medicine, pharmacology, and space science; aesthetic, visible in the
frequency of allusions to Latin mythology and art; socio-political, per-
ceived in the understanding of Roman influence throughout hundreds of
years of world history; and ethical, as seen in the areas of philosophy
and religion. Many studies over the past twelve years demonstrate
repeatedly and consistently the benefits gained from studying Latin. 1In
an article reviewing the research from various nilot programs published
by Rudolph Masciantonio (13), the author cites data gleaned from these
programs showing that performance of Latin pupils was one full year higher
than the performance of match control pupils in word knowledge and reading.
In another study the data showed substantial gain from Latin students
over .the control _ . ir verbzl concepps as well as in math computations,
math coﬁ%epts,xnd problem-solving. Current efforts in Brooklyn and in

Queens are substantiating the validity of the benefits of studying lLatin (2).
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RECOMMENDATION NO. 6:

The Committee recommends the creation of new courses within the foreign
language curriculum for non-traditional language students and the development
of a plan for linking foreign languages and employment opportunities.
RATIONALE:

Most students presently in second language classes are planining to
go to college and the curriculum is directed to them. However, as more
non-traditional students enter the foreign language program, new cCourses
should be designed for them. Conversational classes which emphasize speakina
and listening skills should be‘created. Moreover, courses which are
centered around specialized vocabulary for specific vocations should be
introduced in the secondary schools to train Students not bound for college
for language-related positions, i.e. bilingual secretaries, technicians,
salesmen, etc.

Moreover, the linkage between foreign languages and employment
opportunities should be explored for all students. There is an increasing
demand for foreign language as a skill required in the job market. Through-
out the country programs are emerging which involve foreign languages and
careers. High schools students in Maryland created courses in career
education requiring use of foreign language expressions and terminology
related to various areas of study, providing a chance to learn a language
in “specif?c technical areas (29)". In Fayette County, Kentucky, foreign
language career education is a composite of "career awareness in elementary
school, career exploration in junior high school, and preparation in the
senior high school (29)". However, North Carolina has not had an organized
proéram for 1inking foreign languages and the vocations. The Committee

therefore suggests that a state plan be developed for linking foreign
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languages and employment opportunities. Student recognition of the relation-
ship between foreign languages and careers should be a motivating factor for

greater interest in toreign ianguage study.

RECOMMENDATION NO. 7:

The Committee recommends strict interpretation of .the Quality
Assurance Program regarding certification and endorsement of foreign
language teachers. :

RATIONALE:

The Committee found in its analysis of SDPI data that 97 of the
941 foreign language teachers in grades 9-12 (10.3) were not certified
in the foreign language which they were teaching. While it should beé
recognized thaf instruction will suffer in any subject area when a teacher
lacks the proper preparation in either subject-matter or professional
competencies, the problem becomes particularly acute when the unique
nature of second 1anguagé instruction is considered. First, second language
instruction makes extensive use of the communication skills of speaking
and listening. In order to provide quality instruction in these two
communication ski11s,.the foreign language teacher must be proficient
in the target language and must work continually to maintain that linguis-
tic proficiency throughout his/her teaching career. Second, the foreign
language teacher must be cognizant of the variety of professional competencies
which are appropriate to each level of second language ihstructfon (éar]y
childhood, elementary, middle grades, secondary), and of how to employ them

~ effectively. Thus, because of the unique nature of foréign language
instruction and the cqmp1exity and variety‘of professional competencies
which must be used at each instructicnal level, it becomes imperative
that all teachers who provide foreign language instruction possess certi?ica—

tion or endorsement approprfate to the level they teach.
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RECOMMENDATION NO. o:

The Comittee recoummends that methods be developed to increase the
efficiency of foreign language teachers in the teaching of communication
skills, i.e. listening and speaking skills, and the maintenance of
teachers' proficiency in the target language.

RATIONALE:

Based on the data which the Committee compiled from surveys.of foreign
language teachers in North Carolina and survey information compiled by
SDPI Foreign Language Consultants, speaking and listening are the two
communication skills which foreignllanguage teachers handle least effec-
tively in the classroom. Because these skills are the cornerstone of -
quality in;truction'in a foreign language program, it is of the utmost
jmportance that foreign language teachers be made aware of the latest
methods by which they may most effectively deve]op;the spe&king and lis-
tening skills of students.

Further, monies should be appropriated to support opportunities for
increased professional growth and maintenance of foreign language teachers'
target language skills, i.e. in-service training, weekend retreats, summer
immersion programs, seminars, fegiona] conferences, and travel abroad.

Moreover, the Committee feels that at 1ea§t 50% of the recertification
credit granted for staff deve]obment ought to be in activities specifically
designed to enhance'and maintain the teachers' proficiency in the target
language. No other aspect of foreign language teaching is as critical as
that of 1{nguistic proficiency. Yet, that linguistic skill is the
one which is so often ignored in staff development activities. While the
Committee feels that recertification activities which focus on other aspects of

fore..n landuage teaching can pe valuable, proficiency in the target language

rerains e single most important need in staftf deve]opment activities.
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RECOMMENDATION NO. 9:

The Committee recommends the development of a program to train
teachers in the testing of oral proficiency.
RATIONALE:

Speaking proficiency is a skill which is unique to second language
learning. Teachers nust evaluate it individually for each student wfthin
the allotted class time. Such evaluation is time-consuming and too
frequently subjective. Teachers need training in making oral testing

more efficient and objective.

RECOMMENDATION NO. 10:

The Committee recommends that maximum size for foreign langauge
ciasses be limited to 20 students in grades 7-12. In the elementary
schools, foreign language teachers should not work with more than:
10-15 students at one time.

RATIONALE:

Large class size is a vital concern to foreign language téachers
throughout North Carolina. The interaction of teacher to student, as
well as student to student, is essential to effective foreign language-
study. To develop speaking techniques, students must speak. The
teacher must listen to all students, not just a few. If the class is
too large, each student will not have the opportunity to pafticipate
orally for several reasoﬁs: 1) there will not be enough time, 2)
students may feel intimidated speaking in front of a larye group, 3)
more out-spoken students may tend to monopolize the teacher's and the
class's time, and 4) students may become restless with the recitation
of less proficient students. Many students feel more relaxed and less

inhibited in a class with a relatively small number of students.
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RECOMMENDATION NO. 11:

The Committee recommends that the school organization inciude the
foreigrn language department as a separate and distinct entity.
RATIONALE:

The needs of foreign language teachers are complex and Qaried, and
must be addressed by persons who are knowledgeable and competent in the
field. The teachers require assistance in the teaching of the communication
skills and culture, as well as in the selection of éupp]ies and supplementary
texts, appropriate readers, workbooks, and audiovisual equipment and materials.
Frequently, especially in schools where the relative number of staff personnel
in foreign languages is small, these teachers are included in another
department such as language arts. However, because of their specialized
concerns, foreign lanyuaye teachers should constitute a separate, distinct

department.

RECOMMENDATION NO. 12:

The Committee recommends that all foreign language teachers have a -
daily planning period which is free of any responsibilities for supervising
students.

RATIONALE:

In a summary report of North Carolina School Visitations (see Appendix
F), one of the needs for improvement cited was that of a planpning period.
Teaching a foreign language requires the four facets of language learning:
(1) Tistening, (2) speaking, (3) reading, and (4) writing. ‘A foreign

language teacher must be particularly adept in balancing these skills to

Al

teach competency in all areas, yet avoid boredom in the classroom. The
teacher must provide a wide variety of activities and a skillful bridge
from one activity to another. 1In order to do this,it is essential that

the teacher have adequate planning time.
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RECOMMENDATION NO. 13:

The Committee recommends that textbook funds be increased to $25.00
per capita to ensure that each student has a foreign language text appropriate
to his level from the most recent state-adopted list.
RATIONALE:

The current allocation is not sufficient to purchase fhe'needed text-
books for those local school units which try to keep abreast of changing

curricular needs. Currently, too many textbooks are too infreguently

replaced, due to spiraling costs.

RECOMMENDATION NO. 14:

The Commitctee recommends that additional categorical monies be
appropriated based-on enrollment in foreign language classes to purchase
audiovisual equipment and supporting materials specifically for use in
the foreign language classroom and that provision be made for assisting
teachers in implementing new technology in the foreign languaje classroom.
RATIONALE:

In order to increase the student's awareness of the realities of
another culture within the confines of the classroom, it is essential
that apprdpriate audiovisual materials (films, filmstrips, tapes of
native speakers, etc.) be made readily available for use. These
materials should be current, up-to-date, and appropriate to the age
level of the student. Most foreign language textbocks are accompanied
by complete packages of tapes and tape-manuals, subp]ementary workbooks,
and fi]msfrips, posters and other types of visual materials. However,
only the textbook is covered in the present system of allocation.

Audiovisual equipment also must be accessible to the foreign language

teacher, on a daily basis if necessary. Movies and filmstrip projectors,

tape recorders, and video cassette players and monitor+ should be modern

-
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and in good working order with adequate sound projection. Equipment which
garbles the sound track is frustrating to the students and teachers.

The use of modern technology in the foreign lanquage classroom should
not be underestimated. Computer software is now available for many

languages. Sims and Hammond in Award-Winning Foreign Language Programs

(29) noted that the German teacher of the Washington Township School
District in Indianapolis, Indiana has for several years used computer
programs for feviewing grammar and syntax. German IV students write
programs for Levels I and II classes to introduce new vocaublary. The
articles "Computer-Assisted Instruction in Latin" (27) and "Elementary
French Computer-Assisted Instruction” (7) show how computer language
programs have been used to supplement classroom work and individualize
instruction. The lessons provide drill and practice and also diagnostic
information oh current progress. The benefits of these programs are that
they (1) free the instructor, (2) provide additional class time to be
devoted to other activities, and (3) maintain complete records of individual
and group performance that are easily accessible.

The advantages of videotaping are becoming more appérent. The
students in a French class in Indianapolis, Indiana (29) which had just
finishkad videotaping a restaurant skit were enthusiastic at how much
their pronunciation had improved as a result of seeing and hearing them-
selves on tape. The article "Using Videotape to Teach Foreign Languages”
(4) cites an advanced conversation class in which German students wrote
and performed mini-plays around themes of survival in real life situations.
They found the videovcassétte recorder to be an invaluable tool which
enabled than to replay uﬁd reevaluate their performance in such areas as

the correction of mistakes, enunciation, pronunciation, intonation, audibility,
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and gesture. In addition, inter-active video techno]ogy is now available
for the home market on a limited basis to allow a student to interact in

a target language through simulated experiences of the culture with actual
target language images.

Satellite communication and radio are further areas that offer advan-
tages for foreign Tlanguage learning. In cbrrespondence sent to the State
Superintendent of Riblic Instruction (2), the Nation31'Committee for Inter-
nationalizing Education through Satellites cited ways in which sate]iites
and other telecommunications media could be used effectively in improving
foreign language, history and cultural learning. It stated that "given
that the most effective way to learn a language is in the culture in which
it is spoken, the closest approximation of that learning experience 1is
live satellite broadcasting." The article "German Via the Airwaves, Phase
Two" (26) discusced the effort of a German class to utilize two-way radio
contacts as a mean of generatingiconversationa] skills in the foreign
language ¢iassrocm. The crticle "Commercial French Radio in the Class-
rocm" {14) explorea the use o% commercial French radio in such daily topics
is news, weather, sports broadscasts, and popular music.

Given the reduction of available finances, full utilization of all the
mediums in technology must be explored. Existing educational television,
cablesystems and public radio will allow 1mmediatg access to training
teachers and instructing students and adults bot; at home and in school.
The electronic chalkboard allows one teacher in a live setting through
closed circuit television to teach studenfs in a number of different class-
rooms at the same time. Teleconferencing would be useful for staff develop-
ment, seminars, and meetings involving beth teachers and students.conversing

with one another in the target language.
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RECOMMENDATION NO. 15:

The Committee recommends that as monies become available for
construction and renovation of public school buildings, appropriate
facilities for foreign language instruction be provided.

RATIONALE:

In order to teach foreign language successfully, location is important.
Teachers and students need a classroom conducive to language learhing. In
a summary report of visitations to five urban and seven rural school systems
across North Carolina from 1979 through 1981 (see Appendix F), the visiting |
committees found a "need for facilities appropriate to'languaée 1earnihg
(not a gym, not a cafeteria, not a language laboratory, not a bandroom)."
In the development of educational specifications for new construction and/or
renovations of existing classrooms the foreign language faculty should be
consulted regarding such specifications as: 1) acoustics, 2) electrical

wiring, 3) light control, and 4) provision for visual displays.

RECOMMENDATION NO. 16:

The Committee recommends that monies be made available to local school
units and at -the state level for the development of. innovative activities
which stimulate interest and participation in second language study.
RATIONALE :

According to Sims aﬁd Hammond (29), extensive extra-curricular activities
and special motivational techniques to promote foreign language usage are
elements of successful programs. Language fairs, field trips, international
dinners, week-end inmersion experiences and foreign language week celebrations
furnish incentives for continued language study. These activities provide
the opportunity for students to explore their skills in foreign lanquage

study and to extend their cultural experiences beyond the classroom setting.
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Foreign language teachers should also be affordéd the opportunity to extend
their skills and cultural experiences, possible through e*change programs
and intensive summer institutes. Foreign language study ought not to be
confined to the classroom but made real, active, practical and contextual.
At the state level,consideration should be given to a center for
excellence in international studies/foreign languages. Following the model
of the Governor's Schob]s, selected students from throughout the state
would attend an intensive summer program of language instruction and cultural
awareness to increase their second-language proficiency and enhance their |
knowledge of other cultures. The Committee beliews that this experience
would be an excellent addition to classroom 1nstruction’but should not
take précedence over an improved foreign language program for all students

during the school year.

RECOMMENDATION NO. 17:

The Committee recommends that the State Department of Public Instruction
establish an advisory council composed of representatives from the leg-
islature, business, education, the media, government, law enforcement, PTA,
and other areas to recommend ways to promote foreign language throughout
the state. The Committee further recommends that the Division of Communication
Skills, the Division of Community Schools and the Regional Centers organize
eight regional councils which would identify community resources and foreign
lanquage-related activities within their regions, suggest means for supporting
foreign language study, and strengthen ties with the business community.
RATIONALE:

Promoting and improving the public image of foreign languages in all
areas outside the profession and informing the community about foreign
language educational goals is a pressing need. Paul Simon (28), member
of the House of Representatives from the 24th District of T1linois, stated
that what motivated a student to take a foreign language two decades ago
differs from what motivates a student today. In Simon's prepared speech,

he noted that the wishes of parents do not dominate the decisions of their
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children as they once did. However, in the questionnaire distributed by
the Committee to a select group of foreign language students in North
Carolina(seé Appendix G), it was noted that the two major reasons why
students studied a foreign langauge were: (1) to fulfill a college
requirement; (2) to become better acquainted with other languages and
. cultures. According to Dr. Doreen Saxe, French Professor at Saint Mary's
‘College and member of the university visiting team that appeared before
the Committee, "To improve foreign 1ahguage teaching in North Carolina
is to increase the climate of understanding what foreign language is and
does. There is a lack of understanding among teachers, principals, and
boards of education. There seems to be even some kind of fear of foreign
language." Realizing that other factors besides the aforementioned fail
to increase or encourage the student or community to promote a foreign
language program, the Committee feels that a state advisory council made
up of different segments of the community should be established to explore,
promote, and enhance the relationship of foreign languages to the community.
Accordihg to the President's Commission on Foreign Language and
International Studies (231 every state should establish an advisory council
on Foreign Language and International Studies to advise and recommend ways
to strengthen these fieldsin their education system. The Committee feels
that the establishment of this council in North Carolina will keep the
state in the forefront of the changing needs for foreign language as.théy
relate to various areas of the total conmunity.
In addition, the President's Commission on Foreign Languages and
International Studies (23) underscored local community involvement as
an asset of the foreign language program which is -often overlooked. The
American Council on the Teaching of Foreign Languages and National Council

for the Socijal Studies: in joint recommendations to the President's
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Commission (25), also encouraged the use of resources within the community
to enrich global and foreign language education: ethnic groups, multi-
national companies, former Fullbright Scholars, and Peace Corps returnees.
Particularly in times when school budgets are limited and other government
funding is scarce, the resoufces of the community must be utilized to
their fullest extent.

In North Carolina, foreign language programs have only sporadically
used the resources available in the community. The problem of under-
utilization seems to result from the difficulties in identifying people,
activities,organizations, and businesses wfthin a given Jocal area which
woula lend support to the foreign 1énguage curriculum. Moreover, when
these resources have been identified, they have not been communicated to
the foreign language teachers. The Committee believes that the establish-
ment of the regional council would be the most effective means for gathering
information froﬁ local commuﬁities which would be of benefit to the
foreign language program in the schools.

Private financial resources also need to be explored since traditional
methods of funding from government and foundations are continuing to decline.

For foreign languages in North Carolina, aid may be available from the

many multinational corporations and foreign subsidiaries located within the
state. However, an outreach program needs to be developed by each region

to initiate contacts with these businesses. Attention should be given to
three specific areas.

1. International exchange programs-- Large numbers of study-abroad
options exist for both teachers and students but the cost of
study and travel is prohibitive to many. Businesses might be
able to aid in cooperative exchange programs through personal
contacts in foreign countries and thireby reduce the cost. In
addition, they might be willing to fund grants programs to
support foreign study experiences for students and teachers.
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2. Meetings and workshops-- Many businesses recognize the
importance of foreign language proficiency and, if
contacted, might be willing to sponsor meetings and
workshops on foreign languages and careers or related
areas.

3. Internships~- One of the recontr.endations from the Presidant's
Commission states that "American corporations and labor
unions involved internationally should establish intern-
ships for students in the business and labor field (23)."
Colleges and universities are actively engaged in providing
work experiences for college students as part of their
career preparation. In the field of international business,
many have the opportunity to work in multinational corporations
in this country or in companies in foreign countries.

Similar internship opportunities for secondary school students
need to be explored so that they would be introduced earlier
to the practical application of foreign language skills

in the business world.

RECOMMENDATION NO. 18:

The Committee recommends that ways be found to improve commundcation
among foreign language teachers around the state and to identify and
disseminate information about foreign language activities and resources.

RATIONALE:

Foreign language teachers around the state have often voiced the |
concern that they feel isolated and cut off from their colleagues. This
is especially tr.e in remote and rura]_aréas. Yet frequently there are
many activities in other more populated areas of the state; these activities
include workshops for teachers, foreign language camps and weekends, festivals,
and cultural activities in the community and at universities. Such events
need to be brought to the attention of all foreign language teachers
throughout the state. Foreign language teachers need to have contact with
other foreign language teachers to share ideas, air complaints, and learn

new techniques.
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Also, administrators, counselors and other school personnel need to be
made aware of what is happening in foreign languages around the state.

In order to disseminate such information the Committee suggests the
following strategies:
1) a periodic newsletter

2) the strengthening of the working relationshop
between regional centers and local schools

3) a public relations resource handbook for foreign
language teachers

RECOMMENDATION NO. 19:

The Committee recommends the preparation of public service announce-
ments for local media and the promotion of a "Year of Foreign Languages"
in order to increase public awareness of the importance of second
language study. .

RATEQyALE:

Concerted efforts must be made to increase the visiblity of foreign J
languages in the local and statewide communities. According to
recommendations of the President's Commission on Foreign Languages and
International Studies (23), in order for a foreign langauge program
to be successful, it must obtain the support of a large cadre of
professional educators and American citizens. It should make use of
outside resources such as Staté departments of education, colleges
and universities and professional organiZatioﬁE to enrich global and
foreign language edueation. The Oklahoma Task Force on Foreign Language
Education (1)’ recommended that the State Board of Education advertise
the benefits of foreign language study and perhaps launch a public
awareness campaign. The use of local media to enhance and inform the

community is a valuable asset. Since the Statetgifartment of Public
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Instruction already has the means to prepare public Service announcements
fhe use of this service would reach many people in the community and
promote foreign lanquage across the state.

Moreover, the Committee believes that one of the most effective means
of promoting foreign lanquages would be the inauguration of a "Year of
Foreign Languages" in North Carolina. Under the Teadership of the State
Board of Education foreign languages would be made highly visible. Public
awareness of foreign languages as a basic and relevant part of education
would be fostered and the relationship of foreign languages to the

economic future of the state would be underscored.
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APFNDIX D
LOG (F FORRIGN LANGUAGE STUDY OOMMITTEE MEETINGS

Junc 16, 1981

- Remarks (rom Deputy State Superintendent, Asst. State Superintendent
for Instructional Services,
feputy Asst. State Superintendent for Instructional Services,
Dircctor of Conmunication Skills

- State of forcign languages in North Carolina and the nation

- Issues pertinent to foreign languages

- fppointment of a Committee Chairperson

-Organization of three subcommittees

December 11, 1981

- Results of surveys of businesses and of universities

- Presentations by representatives of universities and foreign language
organizations

- Subcommittec mectings

January 30, 1982

- Qurriculum subcommittee meeting

May 13-14, 1982

- Development of criteria for the selection of foreign language textbooks
- Review of issues, materials, data and needs

- Development of initial recommendations

- Subcommitter meetings

October 14-16, 1982
- Development of Final Report Format
- Review ot issues and recommendations from May meeting

- Subcommittee meetings

ERIC oy
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November 19-20, 1982

- Review of research and recommendations of the subcommittoes

- Subcammittee meetings to write rationales

January 28-29, 1983

- Review of recommendations and rationales fronm no . o

- -Subcommittee meetings to finish writing rationales

Fepruary 21, 1983

V]
- Revision and approval of recommendations and rationales

- Completion of bhibliography

- Writing of expected outcomes

May 27, 1983

-Discussion and revision of final report



APPENDIX E

Foreign Language Enrollments in North Carolina Public Schools

The data which appear in the tables below were obtained from the Statistical

Profile for the years 1976-77 to 1981-82.

Table 1

You will notice that each square in this table contains two numbers. The ’

large number represents the number of students enrolled in a particular language;
the smaller number, in parentheses, represents the number of teachers.

FOREIGN LANGUAGE ENROLLMENTS TABLE I
Grades 7-12
1976-77 1977-78 1978-79 1979-80 1980-81- 1981-82
33,408 33,168 32,595 33,033 31,778 31,441
(369) (449) (460) (570) (542) (554)
41,986 41,582 40,639 41,032 38,709 38,128
(368) (421) (466) (579) (559) (566)
2,452 2,285 2,708 2,179 2,234 2,358
(27) (39) (46) (46) (47) (48)
4,156 3,326 4,724 4,955 5,145 5,219
(40) (74) (81) (84)" (86) (86)
323 498 - 611 316 439 132
(3) (9) (15) (11) (13) (7)
82,325 80,859 81.277 80,515 78,305 77,278
9,693 8,081 8,932 7,974 8,659 8,812
92,018 88,940 90,209 " 88,489 86,964 86,090
(807) (992) (1,068) (1,290) (1,247) (1,261)

. The rate of decline in enrollments is not really a negative, if the
information in the next table is considered (see Table II).

Table II

This table contains information which provides a
the decline rates between total student enrollments and total foreign
language enrollments at grades 9-12 from 1977-78 to 1981-82.

92

basis for comparing
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TABLE IT

- ENROLLMENTS

GRADES 9-12

1977-78 to 1981-82
YEAR TOTAL STUDENT MEMBERSHIP TOTAL MEMBERSHIP IN PERCENTAGE
. GRADES 9-12 ' FOREIGN LANGUAGES %

1977-78 364,246 80,859 22.2% -
1978-79 363,116 81,277 22.4%
1979-80 352,866 80,515 . 23.0%
1980-~81 348,019 78,305 23.0%
1981-82 340,065 77,278 23.0%

From 1977-78 to 1981-82, total student enrollment in grades 9-12'decreased
Steadily.

From 1977-78 to 1981-82, total Foreign Language enrollments in grades 9-12
decreased at a slower rate than did the total student population decline rate
for 9-12. ’

From 1977-78, the percentage of Foreign Language enrollments for grades 9-12
increased steadily from 22.2% to 23.0%.

While the percentage of students enrolled in foreign languages has
increased and maintained over the past five years, the attrition rate
from level to level has continued to be high (see Table III).

Table III

The level-to-level attrition rate over the three years addressed in
this table is broken down as follows:

Levels Attrition Rate
I-11 35% -~ 50%
II-1I1 65% - 80%
ITI-1V 65% - 90%




TABLE III
ENROLLMENTS IN NORTH CAROLINA

BY LANGUAGE AND BY LEVEL
1979-80 TO 1981-82

GRADES 9-12 1979-80 1980-8] 1981-82

FRENCH I 17,693 17,577 16,508

Ir 12,001 1,338 11,655

II1 2,644 2,333 2,567

w - 590 471 577

v 105 - 34

Totals 33,033 31,778 31,441

B GERMAN I 1,184 1,400 - 1,279
Ir 753 658 880

ITI 171 157 189

_ o A 19 10

Totals 2,179 2,234 2,358 —
Lacin I 7,975 3,214 3,200

II | 1,679 1,618 1,647

IIT ‘ 205 254 271

v 96 59 99

Totals 4,955 - 5,145 5,219

SPANISH I - 23,496 22,458 22,135

Ir - 13,329 12,882 13,144

p::: 2,591 ° 2,550 2,237

% 473 459 561

v 143 - __360 51

Totals 40,032 38,709 38,128

' OTHER N6 439 132
RAND TOTALS PER YEAR 80,515 78,305 77,278

O
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Table IV

in Tables I-III. Table IV below contains information about enrolliments

Information about enroliments at grades 7-12 has been provided 1
at the elementary level, K-6.

1981-82*
TABLE IV
FOREIGN LANGUAGE ENROLLMENTS
K-6
NUMBER OF GRADE NUMBER OF NUMBER OF
SCHOOL UNIT TEACHERS LANGUAGE LEVEL SCHOOLS STUDENTS
Shelby City 1 French 6 ] 135
Durham County ] French - 2 1 7
French FR-361 _
Forsyth County 4 Spanish 3 9 sp-736 - 1,097
Greensboro 3 French 3/ 3 FR-85 - 19
- Spanish 6 SP-44
Pitt County 1 French 6 | 1 . 28
Mecklenburg County 2 Spanish 3 2 59
Nash County 1 French 3 1 : 7
French FR-41 = 89
Wake County 4 Spanish 6 4 SP-48
Units Teachers | Languages ' Schools Students
TOTALS 8 17 Spanish/French 22 1,552
No. of Students in Spanish 888
No. of Students in French _ 664
Total No. of Students in Spanish/
French 1,552

*There are 15 additional foreign language programs in 15 elementary schools in
Wake County, 1982-83.

) ' .
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APPENDIX B

SCHOOL VISITATION REPORTS: A REVIEW

Peview of twelve school visitation reports has been made by the State Communication
skills staff. These reports were prepared following visitations conducted over the past
two vears (79-80, 80-81) in five urban and seven rural school systems across North
Carolina. Study of these reports revealed areas of need for improvement, which appeared

tn more than half of the reports. These areas of need for improvement follow:

t. Need for developing system-wide curriculum guides fe: articulation from level
to level of language learning (i. e., need concensus on what and how much can
be taught realistically, by language and by level).

2 Need for administrative/budgetary support for
(a) staff development/professional growth

(b) materials, equipment, facilities

5. Need for coordination of foreign languages at the district level.

I~

Need for more emphasis on correlating grammar and commupication.

5. Need for selective, discretionary use of the textbook:

(a) the textbook is used too often as a curriculum guide
(b) there 1s too much to cover in the textbook

h.  Need for greater linguistic/pedagogical competence among teachers.
7. Need for community support and involvement in the foreign language
program; i. e., need for sound public relations activitizs.

8. Need for planning period.

.

9.  Need for facilities appropriate to language learning (not a gym, not a
cafeteria, not a language laboratory, not a band room).

10. Need for checking level—to-level attrition rate.

It feed tor variety ol courses to meet student needs, interests, and abilities.
{2, dieed for development, especially in
(a) assv..aent of pupil progress (testing), and in

(b) techniques and strategies for developing communicative
competency in students

— 13. Need for more consistency between statements of philosophies and goals in local
curriculum puides and actual implementation. Example:

foal: “The student will dev | comn nicative skills."
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APPENDIX G

A REPORT OF STUDENT QUEST.ONNAIRES
SENT TO THE FOREIGN LANGUAGE
CURRICULUM COMMITTEE MEMBERS

Introduction

Although a questionnaire for foreign language teachers and super-
visors was sent to each local school unit, the School Subcommittee
requested that two student questionnaires be developed: one to be
administered to students enroiled in foreign language ciasses; the other
to be administered to students not studying a foreign language. It was
the opinion of this subcommittee that additional information, collected
from these two studeni greups, could be helpful to the entire committee
in its review and analysis of the North Carolina foreign language program.

Purpose

The purpose for the survev of students was to assess the major rea-
sens for which some North Carolina students chuose to study foreign
languages; why these same s:udents discontinue studying them; and why
others never enroll in foreign language classes. A questionnaire was
distributed to each of these student groups.

Procedures

The questionnaires were sent to each wember of the Foreign Language
Study Committee who in turn administered them to their students. Both
surveys reflect group responses rather than individual student responses.

Results

The combined return rate for both surveys was 66.6% which points
out the limited applicability of the results of both questionnaires.
Five hundred and fourteen students taking foreign languages responded to
the survey, and 139 students not taking any languages at that time voiced
their concerns about studying a foreign language.

Responses Tisted for each question will be .those which were most
frequently g*ven by groups of students interviewed.

)
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1. What is the major reason that you decided to study a foreign language?

The following answers were most frequently voiced by students, and
they revealed that students decided to study a foreign language
because. .

- it was a college requirement.

- they had received encouragement from family and friends

- they wanted to become acquainted with other cultures.

- they thought that tak1ng a foreign languafge would be fun.

- they were interested in foreign languages. :

- they had been previously exposed to a foreign language and wanted
to study more about it.

- they had lived abroad and wanted to study that foreiqn language.

2. What is the main reason that you decided to study

(French, Spanish, German, etc.) as opposed to the other lanquages
which you could have studied?

The following responses were most often given by students inter-
viewed. They indicated that they had dec1ded to study the langquage
they were learning because.

- Spanish was easier than French.

- they had received encouragement from family ani friends.

- it would be most 1ikely that they would mzet Spanish speaking
people in North Carolina.

- they needed it for traveling abroad.

- they had been exposed to the language at an early age.

- more people in the USA speak Spanish than any other foreign
language.

- they decided to take a language different from the one studied
by the’r parents.

(%]

Do you plan to continue your studies of this foreign language i~

(high school, if the students are junior high students or co] ge.
if the students are in high .chool)?
Please state your reasons for your answer.

The majority of students p1anned t0 continue study1ng ‘the same
foreign language in high school or in college because.

- it on]d help them in a career.
- it would expand their knowledge.
- it would contribute to their travel experience and enjoyment.

4. Do you plan to start another foreign 1anguage in

i {high school college) insteau of
the one you are taking now? Please state your reasons.

The overwhelming majority of the students did not plan to start
another language, but rather to continue with the one they were
taking in school, and perhaps adding another language in the
future.

oY
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5. Do you think that studying a foreign language will help you later
on in 1ife? Please state your reasons.

The vast majority of students responded that a foreign language
would help them later on in life because...

- it would help them communicate with other people.

- it would serve them for traveling and studying abroad.
- it would open job opportunities.

- it is a college entrance requirement.

Surmary

The survey indicated that the two major reasons for which students
studied a foreign language were.

- to fulfill a college regquirement.
- to become better acquainted with other languages and
cultures.

The analysis also revealed that students were determined to continue
studyinc the same foreign language either in high school or in college,
and that studying a foreign language would help them later on in life...

- to communicate with foreign people.
- to obtain jobs.



APPUNDIX H

INTRODUCTION AND BACKGROUND OF THE QUESTIONNAIRE
SENT TO BUSINESS PEQOPLE IN NORTH CAROLINA

The North Carolina Department of Public Instruction is committed

to a revision of its curricula for all the public schools in all areas
and subject matters.

The State Superintendent of Schools, Dr. Craig Phillips, decided
to appoint a Foreign Language Curriculum Study Committee in April, 1981,
to aid the agency in reviewing and studying the foreign language program
in North Carolina. ‘

The Instructional Division of the North Carolina Department of
Commerce provided "'us with names and addresses of foreign-owned firms
operating in North Carolina and of U. S. firms engaged in import and
export trade.

A method was devised by the Division of Statistics of the Depart-
‘ment of Public Instruction to select randomly a sample of firms. We
svnt 379 questionnaires, with a letter to the president or manager,
but 10 of the questionnaires were returned to us by the Postal Service
fo, unknown addresses. This left 369 questionnaires which we presume
were delivered and received by the respective firms. Two firms returned
blank questionnaires; one was "no Tonger in operation" and the other
said the survey was "not applicable to their operations."

*The number of questionnaires returned to us by the business people
"was 162 which gives us a return rate of 44%. This is an acceptable
response if we take into consideration the fact that business people
are usuai'y very busy and this was an unsolicited survey. Due to
lTimited time, we set a date-Tine for questionnaires to be returned.

Here is an outline of the responses to the questions asked. Per-
centage shown represents total number of responses per question.

1. Are there some areas of the world where your company feels tﬁat
proficiency in the language for its U. S. national employees is
most important?

~ 687 -NEs 32% - No

“The .« ' 'ms deal in international t+>#e and ‘cel the need to have
pe: : ‘th language skills. = 7 - nat having a particular
lany. 111 would help in thei., bu »$ ‘ealings, as indicated

in the fol: ‘ing responses.
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Which ones of the following skills would be most desirable for an
employee of your firm? -

(1) Conversation (Ability to speak with people of another language.):
79% - Yes 22% - No -

(2) Translation (Ability to translate oral and written technical
foreign language.):

75% - Yes 25% - No

~ (3) Composition (Ability to write letters, manuals, instructions

3.

4.

5.

in the foreign language.):
72% - Yes 28% - No

(4) Technical (Ability to understand and convey orally or in writing
technical knowlwedne.):

83% - Yes i/% - No

High percentages shown relate %o understanding a:d conveying techni-
cal knowledge, the ability to spuak with people of another Tanguage

and the ability to write the lang::ge. These arv .lear indications

of the importance of these skills among employees :-“rking with those
companies. An official of an exporting firm wrote:

"Foreign languages should be taught froi early grades through
high school as they are in Eurcope."

Does your firm currently use or seek employees who have some profi-
ciency in a foreign ‘anguage?

‘5% - Yes 55% - HNo

We may ask why the respondents did not answer more positively to
this question since these firms deal with international trade.
Subsequent items on the questionnaire help clarify this apparent
contradiction.

Would your firm use such employees if they were available?

From the survey there are indications that the majority of firms
operating in North Carolina see the need for more personnel in their
companies who have language skills, but realize that employees with
these skills are not available in this area.

What are the technical or professional career areas where your firm
would like to have employees with foreign language skills?
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Yes No
Clerical ' 7% . 29%
Engineering 82% o 18%
Law 8% 9%
Management 85% 15%
Production 56% 447%

“Sales 927 ' 8%

Scientific, knitting technology, pPurchasing, marketing, chemistry,
R & D, technical sciénce, especially chemistry and services were
additional areas, although mentioned by very few companies.

This question was included to demonstrate the broad spectrum of
careers which lend themselves to a need for skills in foreign lan-
guages. The question was included for students who like foreign
languages, but ask "What can I do with a foreign language?" Of all
responses received for this question, the higher percentages clearly
indicate that the need for foreign lanquage proficiency in business
is greatest in the areas of sales, management, engineering and
clerical.

Rank the following ianguages, with 1 being the most useful in your
international trade and 3 the least important:

Arabic [ ] Japanese
Chinese | [ 1 Portugese
French [::::]_ Spanish
German | [ ] Russian

Itatian

10000

Some respondents did mot follow the instructions for this item and
used a different ranking method. Therefore, with the heip of the
Division of Research in the State Department-of Public Instruct*ion,
we applied a group ranking procedure. This provided a means by
which to determine which languages are considered to be most useful
to trade. These languages are listed below in order of importance:

1st Spanish 6th Arabic
2nd  German 7th Portugese
3rd French 8th Chinese
4th Japanese 9th Russian

5th Italian

Some of the companies included other lanquages. Swedish was con-
sidered number 1 four times and number ? only once; Czechslovak,

Danish, Hindi and Dutch were all ranked number 1 once. The wide

vange. of langu - o5 gives us some indication of our involver nt in
‘nterratic 1 trade. '
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7. In your firm, would foreign language skills be an advantage for
initial employment, salary increases or advancement opportunities?

55% - Yes 45% - No
One official of a company put it this way:

"If one wants to work overseas, two or mo-e of the langquages
of industrial nations are very useful."

8. If there a possibility that a business expansion or change in opera-
tion will, in the future, increase your firm's demand for employees
with skills in languages other than English?

61% - Yes 39% - No

Clearly, the majority of respondents see future growth in their
companies, and therefore, the need for employees who are able to
understand and use technical expressions in a foreign language.

Summar =,

Generally, the results of this survey of international business
in North Carolina clearly indicate that the majority of respondents
recognize the need for employees who possess foreign language skills.

Specifidally, high response rates reflect the need for proficiency
in conversdtion, composition and translation, that is, the ability to
convey technical knowledge orally and in writing. Furthermore, the
data revealed that four languages are more important to the majority of
respondenty than are other languages. In order of importance they are
Spanish, German, French and Japanese.

~ Fina.ly, the advice of one respondent is included below. It is
presented without comment.

"My advice is:

1. The college student must have a desire to work outside the
U.S.A.

2. Technical education is probably the area in which most
positions are offered.

3. The person should work in the. United States at least 5 or
10 years before attempting overseas work in order to attain
expertise in U. S. technology. During this period of
personal maturation and development the individual should
be learning lanquages at evening schools."
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APPENDIX I

A REPORT OF THE QUESTIONNAIRE
SENT TO SCHOOL SYSTEMS IN NORTH CAROLINA

Introduction

The North _arolina Department of Public Instruciion is committed to

a revision of its curricula for all the public schools in all areas and
subject matters.

The State Superintendent of Schools, Dr. Craig Phillips, decided
to appoint a Foreign Language Curriculum Study Committee in April, 1981,
to aid the agency in reviewing and studying the foreign language program
in North Carolina.

Process

Questionnaires were sent to all one-hundred and forty-three adminis-
trative units, listed in the 1981-82 North Carolina Education Directory,
t.~ the purpose of gathering and analyzing data on the overall status
and impact of foreign language instruction in public schools in North
Carnlina. Questions were asked to elicit responses relevant to content,
scop? and sequence, number of foreign languages to be offered, and types
of students to be reached.

Each administrative unit received several questionnaires which were
distributed, filled out and returned by selected teachers and supervisors.
The selection of teachers was necessary to ensure the representation of
German and Latin teachers who are not as numerous as those teaching
French an' Spanish. '

In order to ease and accelerate the distribution of the survey
instruments, all superintendents received a list of foreign language
teachers in their respective administrative units to whom questionnaires
were to be sent. There were 576 instruments mailed together with a cover
letter to each superintendent with all the necessary instructions.

Results

There were 393 questionnaires returned, accounting for-a 68.2%
return rate. Analysis of the responses follows.

Question I A comprehensive foreign language program for North
Carolina public schools should provide instruction in:

1) Arabic; 2) Chineses; 3) French; 4) German; 5) Japanese;
6) Latin; 7) Russian; 8) Spanish; and 9) other (please specify)

64
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Comments:

Spanish ranked highest with 337 responses, then French witﬁ 326,
Latin 251, Russian 116, and Japanese 64. German received 54
responses, Arabic 38, and Chinese received 21 positive responses.

Question II A comprehensive foreign language program for North
Carolina public schools should provide instruction at: '

junior high or middle school - 329
senior high - 328
elementary or intermediate - 290
primary grade level - 193
Comments:

Most of the responses indicated that educators in North Carolina
preferred that foreign language programs start at the junior/
middle school and/or senior grade level. Starting a foreign
language at the elementary or intermediate grade level was next,
and lastly, at the primary grade level.

Most of those who wrote comments were strongly in favor of starting
study at the primary level. '

Question III A comprehensive foreign lanquage program for North
Carolina public schools should focus at the secondary level upon
the needs of:

col]egé bound students - 339
students planning further vocational education - 165
terminal students - 101
others - 56
Comments:

Most of the respondents favor a foreign language program for col-
lege bound students. Three-hundred and thirty-nine teachers and
47 supervisors agreed on a program focusing upon the needs of
such students. Many other teachers and 14 supervisors favored a
program for students planning vocational education. Truly, both
groups of students can be categorized as furthering their educa-
tion beyond high school, as opposed to those terminal students
mentioned in the questionnaire.

Comments made about this question focused on the need to provide
foreign language courses related to professions.
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Question IV A comprehensive foreign language program for North
Carolina public schools requires:

a greater variety of supportive materials _ - 330
further training for existing staff in conversa-

tional skills - 216
additional teaching staff - 215
additional or improved instructional texts - 211
additional time in the curriculum - 197
increased ability of teachers to address needs of

different groups of students - 192
improved teacher knowledge of how students learn

foreign languages - 185
other -19
Comments:

Although most of the respondents thought that supportive materials
were needed for an effective comprehensive foreign language program,
written comments focused on training teachers and guidance counselors
to better assist students with different abilities. Virtually no
additional comments were made about the need for improved materials.

Question V A comprehensive foreign lanauage program for North
Carolina public schools should at the various grade Tlevels
seek to:

Primary Intermediate Junior Senior
26. make students aware of

world cultures and people 268 320 322 315
- 27. develop conversational

skills 214 302 337 315
28. develop reading and

woiting skills 20 144 330 341
29. enable students to ana-

lyze linguistic components 4 21 178 334
30. other (please specify) 8 12 13 16
Comments:

Most of the respondents put emphasis on developing conversational
skills and making students aware of world Culture, especially at
the intermediate, junior, and high school levels. Reading and
writing were left mainly for students in upper grade levels.

Conclusion
Analysis of the data revealed that respondents generally favored
the traditionally taught lanquages at the junior and senior high school

levels. Several responses indicated interest in providing instruction
in some Asian and Middle Fast languages in large school districts.
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Further analysis revealed the importance df Stressing language. for
communication at all levels of foreign language study.

Some teachers commented that the questionnaire was too idealistic,

giving no consideration to school budgetary matters, curriculum structure
and time constraints.
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APPINDIX J
SURVEY OF SELECTED COLLEGE AND UNIVERSITY PROFESSORS

Introduction

When the Foreign Language Curriculum Study Committee met on June
16, 1981, it was decided to survey colleges and universities. The mem-
bers of the Committee believed it was necessary to find out what educa-
tors in higher institutions thought about the quality of public high
school students entering their institutions and what their perceptions
and expectations were in the way the public schools had developed the
basic foreign language skills.

Process

The listing of all institutions providing education beyond high
school was furnished by the Division of Information Systems of the
State Department of Public Instruction.

There were 77 colleges and universities listed in the 1981-82
Education Directory of North Carolina, excluding the Technical Colleges
and Institutes where foreign language programs, if offered, were very
Timited in 3cope and resources.

Questionnaires were rancdomly sent to 47 of the colleges and uni-
versities who reportedly had approximately 395 professors; survey instru-
ments were sent to 231 of them. The return rate was 36.01% which could
have been better had there been more time to send follow-up requests to
those professors who had not returned the questionnaires.

Results

An outline of the questions asked in the survey follows with the
responses received, some comments, and a conclusion.

1. Please rank according to importance the following skills that a
student should have after completing the second level of foreign
language (1 being highest); writing, reading, listening, and
speaking.

Forty-one point eight percent of those respondents to the question
ranked the ability to speak, to use a foreign language in meaning-
ful conversation, as the most important skill to be developed in
students. Then, in this order, were rankec: '"reading" - 49.9%;
"listening” - 40.0%; "writing" - 8.1%.

2. List in rank order from greatest to least, three (3) major strengths

most frequently found among North Carolina students after their
study of foreign language in high school.
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The major strength was their attitude toward foreign languages in
general which was stated in such ways as "enjoying languages,"
“enthus1asm,“ "motivated," "continue the study of lanquage in
college.” Ranked second was culture, followed by reading and
writing, both ranking thlrd

List in rank order three (3) weaknesses.

The result of the survey on this question indicates that. the in-
ability of students to use the target language in normal everyday
conversation was the most common weakness, followed by a poor back-
ground or foundation in grammar and in listening or understand1ng
sthe foreign language.

In your opinion, piease list three public high schools in North
Carolina that best prepare students in foreign languages.

Survey results indicate that professors usually pointed out &
students graduating from schools in large urban areas, like
Charlotte/Mecklenburg, Wake County, Fayetteville City, Forsyth

and Guilford counties. “There were other individual schools
mentioned, mainly Chapel H1ﬂ1 High, Goldsboro High, J. T. Hoggard
High, Shelby High, Reynolds High, Freedom High, Durham High,
Thomasville High, Pisgah High, ~etc... Some of the schools were

chosen for their program in a spec1f1c lanquage.

In your opinion, which of the following 1ahguages in those schools
are students best prepared for? French, German, Latin or Spanish.

According to the responses to the survey, students were ranked
like this: Spanish, French, German and Latin. One must bear in
mind that there were approximately 900 teachers.of Spanish and
French, 44 German teachers and only 86 Latin teachers in the
state as of Apr11 1981.

The study of a foreign language should start at: the elementary
level, the junior high school Tevel, the 9th and 10th grade levals,
the 11th and 12th grades or others.

Response to the questionnaire on this particular quéstion was
overwhelming in favor of introducing foreign lanquages at the
elementary ievel.

North Carolina students compare: favorably with students from other
states; less favorably with students from other states; or about
the same as students from other states.

According to the results of this statement there are indications
(49.1%) that North Carolina students compare less favorably with
students from other areas, although some respondents thought
students comparec aboul the same.
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8. French, German, Latin and Spanish are offered in North Carolina
schools; which of the following should be added to the curriculum
in your opinion? Arabic, Chinese, Japanese, I[talian, Russian, or
other.

The majority of the respondents (30.2%) indicated that the Russian
language should be added; other Tanguages that could be added fol-
Towed in this order: Japanese (21.4%), Chinese (20.0%), Arabic
(14.9%), and finally Italian (13.5%). Several chose Portuguese.
However, there were responses that many professors felt addi-
tional languages should not be offered but that the existing
programs should be strengthened.

9. Students should study a language beyond a two-year sequence.

An overwi.2lming majority of respondents (99%) indicated that foreign
language study should be lengthened beyond the usual two-year sequence.

10. Foreign language should be a requiremnent for a student to graduate
from high school.

Professors who answered this item answered positively (79.5%).

11. In most cases, students’entering college should continue the same
foreign language proqram rather than switch to a new language.

Respondents to this statement (77.9%) sewn to agree on hav1n}
students study the same language fur longer sequonce.

12. Toreign language career education programs should be offerzd in the
public schools.

According to the responses tu thic statement, career education
proarams should be started in public schools. Eighty-three point
eigh. percent were-in favor of such programs.

13. Do university foreign language profaessors werk with public school
foreign language teachers on a regular bhasis t0 enhance articulation?

There were strong indications (79.5%) that no articulation exists
between high school and colleges and universities.

14, Is/ your university or college giving consideration to ways for
dbrov1ng training in the area of foreign lanquaqe teaching?

&écause of the high percentage of positive responses to this ques-
tion, indications are that colleges and universiiies are giving
considerations to improved teacher training proqrams.

15. . Are business majors enrolling in foreign lanquage courses in your
- college/university?

/ Results of this question (82.8%) indicate that business majors are

enrolling in foreign language courses in the majority of institu-
tions of higher learning.
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16. Does your college or university reQuire the study of foreign language
in high school as an entrance requirement?

It was apparent ‘that many of the colleyes and universities whose
professors responded to this question did not have a foreign
language entrance requirement. Sixty-one percent gave a negative
answer while thirty-nine percent did require a foreigqn lanauage,

17. If not, do you anticipate that it will become a requirement within
the next five years?

The responses to this question indicale that 77.17 of those institu-
tions whose professors answered the question will not have a foreign
language entrance requirement at least for the next five years.

Conclusion

From the responses, there are indications that college and uni-
versity professors consider the development of the four fundamental
skills as a primary task of & foreign language program and that a longer
sequence in the study of a foreign language in high school is necessary
if students are to achieve some degree of communicative competency.

Results of this survey seem to indicate that teachers should give
priority to the development c¢i conversational skills (speaking) in the
students, while at the sam~ time put some emphisis on develioping
reaoing skills, followed by listening/comprehension of the-target
Tanguage. MWriting was ranked last of the skills to be developed.

The responses to some of the questions seem to point out that the
greatest weakness found among North Carolina students in many colleges
and universities in the state who have taken foreign languages is the
lack of ~ommunication skills in the target language. Indications are
that students spend too much time in cultural activities and activities
which are not conducive to the development of communication skills.

Professors have generally ranked schools in large urban areas as
havina prepared the best students in foreign languages, although many
indicated some individual schools,.in rural areas or medium-size towns.
Some respondents indicated that North Carolina students compare less
favorably with students from other states. Looking at other questions
answered by these same respondents, it is indicated that North Carolina
students entering college and universities generally have poor communica-
tion skills, have developed a negative attitude toward foreign languages
and still hold a provincial outlook toward the world.

Most of the results of the survey seem to indicate that professors
would like to add Kussian to the present offerings of ioreign languages
in high schools, and there are indications that the majority would like
to start the study of a foreign language at the elementary level; and
tha” students continue the study of a foreign language for longer periods
of time.
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APPENDIX K

A PROFILL OF THE NORTH CAROLINA FOREIGN LANGUAGE TEACHER 1981-82
(According to data compiled by
The State Department of Public Instruction)

R total of 1,261 teachers taught one or more foreign language classes
in ygrades 3-12 during the 1982-83 school year. Of this total 82.5% were
female, while 17.5% were maie. Five hundred and sixty-six were Spanish
teachers, 554 were French teachers, 86 were Latin teachers, 48 were
German teachers, and 7 were teachers of otier languages. Nine hundred
and forty-one of those 1,261 foreign language teachers were in grades
9-12, 303 were in grades 7-8, and 17 in grades 3-6. Of the 941 teachers
for whom statistics are available, only 383 teachers (40.3%) taught a
full assignment in foreign lanquage, while 558 foreignylanguage teachers
(59.7") taught a partial assignment in foreign language. Eight hundred
and forty—f0ur of those 941 teachers in ciades 9-12 (89.7%) were certi-
fied in the foreign lanquege which they taught, while 97 (10.3%) taught
a foreign language in which they were not certified. A1l 383 teachers
in qrades 9-12 who taught a full assignment in foreign language were
certified; and of 461 of the 558 :eachers (82.67) who tausht a
partial assignment in foreign lanquage in grades 9-12, 232 were
certified in foreign lanquaqge only, while 22¢ were certified in both
foreian lancuage and other subject areas. 0Of those 232 teachers certi-
fied in foreign janquage only and teaching a partial foreign language
assignment, 79 taughf less than 50% {1 or 2 classes) in foreign language,
77 taught 507 (3 classes) in foreign language, and 76 taught at least
£6% (4 classes or more) of foreign language. Of fhe 229 tcachers certi-
fied in foreign language and other subject areas, 95 taught less than 50%
(1 or 2 classes) in foreign language and_]34 tauaht at least 50% or more

EMC (3 classes or more) in foreign ‘Tangueage. 72
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