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’ Lo N Motivational - Influences
P . .- * . N v .
"+ Social and Motivational Influences on Reading

e
-

There has been a. Iong standlng |nterest |n how mot|vat|onal

. -

and soc:allzatlon factors lnfluence-chlldrens readlng Skl”S
(Athey, 1976; Bloom,’ 1975 BUét."1§17 Entwlsle 1979 Ladd
. 1933;:Matthew'_son 1976 Purkey, 1970 Resnlck 8 Roblnson 1975-5'
Wattenb‘erg & Cllfford 1964) However the research ||tera+ures \
. addresslng these top|cs have remalned reIat|vely fragmented On
the one -hand‘ researchers |nterested in the-development of
':vachlevement motlvatxon processes general!y have not explored how_g

.-such processes operate in. part|cular ach|evement conttaxts such as

+

'readlng . On- the other hand readnng researchers and those

; studylng home and school socnallzatlon pract|ces often have con-'_

‘ceptuallzed motlvat-lon. in rather general terms, and haNe not

attended to specuflc processes or components of ach|evement e

,V.mctl.vatlon lntegratlng these I|teratures should provnde -a more

-
1.

-'complete account of socnal and motlvatlonal lr‘luences on readlng
. o

R The purpose of the present paper is to |ntegrate Fndlngs

from these d|sparate research tradltlors and to provnde sugges—'

-

. tions’ for future lnqulry In addltuon a part|cular focus of thlS

‘ paper IS on how race and socual cIass dlfferences +in chlldren S

readlng perfor'mance are |nfluenced by socnal and mot|vat|onl

;factors. The problems of race and socnoeconomlc status (SES)

o ‘_‘,, e eig et

‘ dlfferences Ain. achlevement have been at center stage in educa-

,\_,-.-.ud«ﬂ""“"“‘“ -

w‘t|onal research for nea‘rly three decades. Research h’as cIea:Iy

o

”demonstrated that such dlfferences ex-lst' black chlldren experl—

‘ ence more dufflculty w1th readlng than whlte chlldren and the
) ,dlsc:repancyj |nc_reases across_the» school‘ years_. (Coleman' et _aI.i,i o

N..ov

\) Co . &._ EEURIER
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' 1'956' Singer Gerard‘ g ‘Redfearn 1975) SlmllarIy, ch|Idren N
from Iower SES homes perform Iess weII than chlldren from mlddIe-

class homes (Armor 1972 Coleman et aI§1966 St John 1970)

{

' -ax.d here too the dlfference lncreases over’ age (Coleman et aI

.1966 Jencks 1972). l.lke others (e g i EntwnsIe 1979, Resmck

3’ = ]

& Robmson 1975), we belleve that a soc1aI mot|vathnal perspec—

t|ve can make an |mportant contrlbutlon to understandlng and
: < :
overcomlng such dlfferences
i In the ﬁrst sectlon of th|s paper we wnII examlne current

B Y

trends |n ach|evement motlvatlon theory Subsequent sectlons wnII

focus on soclallzatlon research ln the h0me and schooI as |t reIates

"to readlng Throughout our dlscus3|on . we wnII hlghllght research

'that is’ needed to brldge thr-\ mot|vat|on and soc1aIrzat|on of readnng

A

. Ca : - -+
IIteratures. . . : T

Achlevement Motlvatlon Theory Current Trends

Achlevement motlvatlon has |nterested socnaI and educatlonaI
4 " .

"psychoIoglsts for severaI decades ' WhlIe a corrpIete revnew of

-

—achlevement motlvatlon theory is’ beyond the scope of th|s chaptér

‘~(see Eches 8 ngﬁeld in press Heckhausen 1982 for more

.

compIete revnews),;we quI brleﬂy dlscuss motlvatlonal processes .

thought to be most |mportant for hlgh achlevement and deveIop-'

’
. ad
o> -

mentaI dlfferences |n those processes L

\ In earIy theoretlcaI vfews (McCIeIIand 1961 McCIeIIand
Atk .’\tklnson CIark,_s Lowell,—1 953) ‘-the»achlevement -motlve was -

conceptuallzed as - a reIatlver endurmg personaIIty tra|t Ind|v1d-

I dlfferences in th|s tralt were sa|d to be due to dlfferent

ch|Id rearlng practlces and reseaRchers assessed how parentaI -

:‘: '\@
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practlc.es |nfluenced chlldren s developmg ach|evement mot|vat|on :
(e g., Posen 8 D'Andrade 1959 Wlnte-'bottom 1958 see. more )

C -

complete dlSCUSSlOﬂ below) Subsequent theorlsts (Atklnson

19blfT specn‘"ed that the achlevement motlve is a function o. expec-

.
3

tancy and value- mot|vat|on to pursue a goal is- determlned by the

3

expectancy one has of attalnmg that goal ar~d the value one

B - . s .
places on. attam-ng |t Atklnson emohasszed affectlve processes

espec1ally t'1e mouve to approach success and the mot|ve to avmd

-

fallure. Reseazch in tnls tratc%ltlon has concentrated rrostly on _,_

how mdlvsduals dlffe!“lr':(:l |n ‘thd@motives to approach success and
%

av01d fallure dlffer in the rlsks they are wnlllng co take in

: ach|evement s:tuatlons (see Atklnson 8 Raynor, 1974)

.

‘o

More.rer:ently, there has b_een |nterest ln cognltlvedeter-;

minants of achiever'nent'motivation.fv Wemer and hls colleagues

(Wein‘er 1972 1974 1979; Welner*Frleze Kukla Red Res‘t 8

°

Qosenbaum., 1971) have argued that |nd|v1duals' c u al reasonlnq

or: attrlbutlons about achlevement outcomes lnfluence the|r mot|va- -
o>

'tnon and behavnor |n ac.nevement s1tuat|ons._ |ke Atklnson

. .
-

Welner VleWS achlevement motlvat;on as a functlon of expectancy
,"~‘

for success and the value one places on. the outcome., Howe.v..r

;)

. -\.

- m contrast to Atklnson he emph?aSIzes that reasonnng about cauises

o
°

- of success ‘and fa.lure irathe than affer'tlve processes, deter—

- m|nes expectancnes ‘and values. ThlS vnew has galned wnde accep-

'r_:'.tance as a powerful explanatlon for achlevement mot|vat|on nd

.‘.A,

so we wxll cons|der |t in® more deta|l We wnll focus on the two

-'questlons posed earl|er-: what are - the |mportant motlvatlonal

I e

) processes and how do they develop" - PR
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lnltlally, _Welner and hlS colleagues pos1ted four factors ‘that

. 9
T are l.lS d most often to explam achlevement outcomes--abjllty,

effort task d|ff|culty£f?! and luck 1 They classufled these fact\ors :

'A |nto two dlmensmns, Stablllty and locus of - control Stablllty

——— .

.‘ refers to whether the cause |s changeable or not and locus of

-

' cont: ol refers o - whetner the cause is belleved to be personal

(lnternal) or enVIE‘onmental (’external) (see Rotter 1954 1966)

- ~ial

&
ln this class1f|catlon scheme, (blllty is. an lnternal stable cause

e\'fort an |nternal unstable cause; task dlfflculty an external

: stable cause and luck an external unstable, cause.

v . e

‘Tho attrlbutlonS{eOple glve t’o explaln success and fallure o
é are postulated to have consequences for achlevement motsvatlon

expectatlons for asuccess achlevement value and affect and
B !

achlevement behavnor.» For |nstance, Weaner and Kukla (1 970)

class:fled sub;ects as hlgh or low in achleveme t motlvatlon based
2

s
. on thelr responses. to an achlevement motlvatlon scale. lndlv1d—

e RS-

uals hlgh |n achlevement motlvatlo'j (partlcularly males) were more |

llkely to assume personal respons1b|l|ty for success than were'

- .

.:those low |n achlevement motlvatlon. lndlv1duals low in achleve-

- ment motlvatlon were more l|kely to belleve that fallure “was due to

lack of ablllt)/ whereas the group hlgh in achlevement motlvatlon '
was more llkely to belleve fallurXe ‘was. due to lack of effort.r .

_Thus,v at- least for malcs, posmv‘é achlevement motlvation was

,_'related to attl‘lbutlng success to ablllty and fallure to lack of

hl

effort and negatlve achlevement motlvatlon is related to attrlbut- ‘

K

_;lng fallure to lack of ablllty and success to luck or other varlable

' T

factdrs (see also COVlngton & Omellch 1979b cr lckes & Layden

1978) | & L
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Expectatlons for future performance are sald to be related to

. attrlbutlonal Stablllty (Wemer 1979 Welner et al., 1971) '|'-§,':'1

performanc;e on a task is attrlbuted to stable factors then the .

person w1ll be relat|vely sure about h|s or her level of future

.

performance on snmllar tasks. For example lf suCCess on a task

-

“is attrlbuted to ab|l|ty, the'\ expectatlons for future performance

~will be hlgh Slmllarly, lf failure is attrlbuted to ~a stable factor

then expectations for- future success - wnll ,be low. 3 lf success (or

fa|lure) ''''' is: attrlbuted to a varlable factor (e g., effo:t) then i;

"o

expectatlons about future success wnll be Iess certa|n. . Thié_

descrlptlon has been supported by results of several studles

-

(F'ontalne 1974 McMahon 1973, Valle. & l?rleze 1976; Welner

Nlerenberg 8 Godden 1976)

o Welner et al (1971) lnltlally l|nked achlevement value and

o

affect to the locus of control dlmenslon stronger affect|ve reac-

‘tions® were sa|d to occur when outcomes were attrnbuted, to |nter— '

B

: l factors..,\ More recently, Welner (1979) proposed two d|ffcrent' U

sources of affect |n achlevement s|tuat|ons. .,-Flrst people gener—‘f‘
'y-'ally feel good about success and bad about rallure W|th more

\““- o

' dlfferentlated reactlons occurrlng dependlng upon the attr|but|on _._]f,;;_,,

’made for the outcome (see Welner 1979) Ablllty attrlbutlons

* - hav‘e the greatest lmpaCt on self-esteem and SO |nd|v1duals tend to

feel best When_ they attrlblh.c success to ablllt%”and feel worst

‘when fallure is attrlbuted lo lack cf ab|l|ty (see Sohn 1977)
B l{' N ‘-' ( b ST
R Flnally, attrlbutlons Jr*'fl"once subsequent achlevement behav-

’ior. 10 ablllty and fa|lure to, lack of effort

“j .

. means the p°rson generally w1ll expect to- succeed and wnll be
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WIlllng to: try more challenglng taskSa When the person‘falls, the C

fallure can be overcome by try|ng harder._so the person w1ll

persnst in the face of fallure ln contrast attrnbutmg success to

IR

a' varlable factor and fallur‘e ‘to lack of ab*ktyt.means that the

person Wlll-not expect to>succeed When the person falls he or .

v ~

'she w:ll glve up qulckly,smCe extra effort wnll- not overcome the ;

-
. .

person S per'Celved lack of ab|l|ty N

,_.A.,w....ewf(-What—aboutm‘.race and SES dlfferen\,es ln attrlbutlonal pro—
o - -
'cesses’ Welner "et al, (1971) hypotheSIzed that race and SES .
. <y . -
‘ d|fferences in, achnevement could be ‘-due to dlfferences in’ attrl-

_butlonal processes For mstance, _lndl\/lduals from poverty back— .
"Iigrou%ds may make more external attrlbuuons for success, smce ;
they llkely feel less control over thetF nVlronment (See Hess
1 970): . Few studles ‘have. assessed thls pQSSIblllty . However

some support for thlS hypothesls was obtalned by Murray and

,Mednxck It 975) in a study of success and fallure at*"*b*’"t‘*eﬁs"’f

. -
K

hlgh- and low-achlevement-motlvated black men ~and WOmen

Murray and Mednlck founa( that black male sub;ects were more ;

\
¢

oy
.llkely\than females Lo ?nake external attrlbt tlons for success

e, = [

Frlend ano Neale (1 972) |nvest|gated Soc|a| class and race dlffer-

[T

.ences in flfth-grade chnldrens attrlbutlons for success and

. .'failure : Whlte chlldren ranl(ed abllzty and effort as. m0"e |mp0r-~ .

:\ "

"tant than dld black“ chlldren in 'explalnmg successful OULCOIT]ES

. _»__‘.'f;t'\‘ll groups Were equally ashamed of fallure,but black Chlldren
. . ’. o "' ,; . o~ o ‘
~did not experlence as’ much prlde m sucdess as. whlte chlldr‘en ,

-

d|d. ’ Overa W, however° there ‘weret few dlfferences arnOng the'

dlfferent groups in. terms of thelr attrlbutlon patterns.’

- e
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IR Studies to date then, have not fully tested We|n°r et al 's
\ N

hvpothesns thqt race and SES dlfferences in: achlevement could be

o
/

due to at):rlbutlonal dlfferences More research is ’needed to
0 .

L

k , assess ~th|s~-poss|bll|ty Addltlonally, glven blaCk and low-SES

PRI L T Ry ~

chnldrens relatlvely poor readnng achlevement the attrlbutlon

model would predlct that these chlldren w:ll have low expec‘tatlons 3

: / .
for future success in readlng and negatlve affect toward readlng
o ) / N . ./ S
We wull dlSCUSS these. po.nts more fully below '_- //- .

- . R s _l. -: o | " : ! . \.7 ‘ .' L
3 N - . B \ .

Developmental Qlfference:, in Achlevement &\lotlvatldn v
C - W :
There lS lncreaslng evndence that chlldren d|ffen across age

. . L.

|n how they Interpret ’ne |nformat|on they rece|ve |n achlevement _

~.

sltu,atlons and thus d|ffer in thelr ach|evement motlvatlon

o "Parsons. a d. Ruble (1977) found that youﬂg ch|ldren malntamed ,'

hlgher expectar)ges for future :success after experlencmg fallure B

R '— —_
Te—

than d|d oIder rhlldren“ "'%o\l.rnger ch|Idren were more l|kely to ‘

-
-

TN
'|gnore -the lnfo;rm,atlon that they were - ‘not- domg well and to, .
i na|vely contlnue to expect that they would succeed ‘“‘Slmllarly,

. Looa

\llcholls (1 97’ 1979) demonstrated th:’!(young ch|ldren over-

E SR ERU Y
-

~ estlmated their attalnment ln school and did not aercelve school
. . } . 7

\ success as: - related- to. ablllty . Older cblldren mor—eéccurately

—

.

v estlmated» thelr attalnment and saw. school success ‘as due to e

e

| abillty Nlcholls ﬁ.978 1980) also showed that f|ve- and SlX- =

\}

o year-old chlldren often cbuld not Judge wh|ch of a set of tasks
:was. most, dlff'cult or reallze that dlff'cult *ask., requnre more ’

o ablllty Young chlldren generally are happy aboUt success and

unhappy about fallur'e regardless of ,the degree of task:,dlfflculty

- - &

or the cause o., the success or: fallure (see Veroff ~969) W

-
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o § Research aIso lndlcates developmental change tnward maklng
more dlfferentlated attrlbutlons. Nlcholls (l 978) found that

durmg the early elementary school years chlldren d|d not con- o

~

'ceptually. d|st|ngu1sh effort -and ablllty as separo.te causes of RS

Aoutcomes. lnstead belng able also meant trylng hard OnIy at .

v -

about age 12 or 13 were the two causes fully ?;llstmgulshed IR

Slmllar results Were obtalned by Kun l197‘7) ) 4'. " ,_"

-

These studles |nd|cate that chlldrén |n the early grades
. g

mterpret success and fa|lure lnformatlon dlfferently than older

. ¢ Ta
. -

chlldren and adults and also have dlfferent conceptlons of abnllty.’ .

T
e

X S

and effort j lnterestlngly, |n sumple s|tuat|ons ln whlch success

-~ s f ,/ ' St
and fmlure were qulte obvnous (Frleze 1&76 l\arabenlck E- Heller;,_.-';
T,

1976) ~ch|ldren's attrfButlons dld not drffer as much across age *as'f'x.'k
* 4

7 shown in the Nicholls (1979) and Kun a §77) studles. However,

- since the success and fallure feedbacx chlldren rece|ve in school

1y

often is rather unclear (see’ Bluménfeld Plntrlch Meece-»ﬁ '

0

: ~Wessels ,1982) |t seems that young chll‘dren may n0t interpret

that lnformatlon accurately o » -:* e

Although the devel0pment of attrlbutlons has been the focus il

Te

“of some attentlon the antecedents of the attrlbutlon process have

not been studled extensuvely Welner et al.,(1971) made some

e e e

general |nferences about how d|fferent attrlbutlon patterns may

s

¢ begln.‘; For lns‘tance they proposed that people's Judgments

‘o

,' about the|r ablllty a/re a functlon of past/success or fa|lure on

?lfferent tasks and of the consustency of that past\uccess or

\.,’
-

T 'failure., However, l|ttle work ‘has been done on’ how parents

fluence thelr ch|ldren S attrlbutlons expectatlons and affectlve
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reactlons to success and fallure. vMore wor,k has b’een oone on

'\ \‘ . e H < ~" : ! A

how teae’her '.e/edback 4nfluences these processes._ ln genera;,

LI . ,

/there is- a need fon/more research on the socuallz&tlon o? ach;éve~

or L

ment motlvatlon As we: dlscuss the mfluence of dlfferent socnalx- L

_ 'zatlon ‘agem;s, we .wnll. |nd|cate how tl:\ey may lnfluence motlvatlon?l

S , o oy . ?

processes anr~l wnll Suggest avehuesjf’or future mquxry

PR o o' .

Recently, sev.eral studles (Q g., Covmgton 8 Omellch 1979a

g \

Parsons, m press) have shown,,that attrlbutlons obtamed m' “real

AN 'a

N v . L e

__'world" achlevemgnt sltuatmns have less of an mfluence on subse-""'
quent_ achlevement motlv,atlon.than Wesner »:pred1cted Otlger Varx-:vj'
- ables,~ notabl;l ‘expectancfes and values bad a stronger mf[uence

-on subjects' task}perSIstenre and /p/erformanc These-“resuifs--"

. N
(s - .y

\

"'suggest that, we need to take a .,omewhat broader approach to the

- s % o ~7

ctudy of achnevement motlvatlon rat’ner than focusmg rnea"ly '._,

- -». B L

v_exclusnvely on attrlbutlons. Because constructs sqcb as exp ~c— '

. - -\’ B4

tanc1es and values are part|cularly lmportant ones tc»

- .,-., '
-

T ln stlmmary, the attrlbutlon model emphasuzes fhe role of

,~ . . _‘s Lo e

cognl’uon in. achlevement motlvatlon There af‘e lmoortant devel-

»"': ',-
.‘ .»-.

~opmen l dlfferencos lh reasohlng about achlevement outcomes

8,

o

and other achqevement-related constructs have been shown to be

N .- .o .
.

lmportant predlctors of.achlevement motlvatlon |n real-yvorld

TR

settings. . We turn next to a dlSCUSSlOﬂ of how ‘the home envzlr-A_“""

‘DD

( . . . \ S

Ol tlon tora.,
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Home lnfluences on Reading
\ : - _
Sev‘eral large—scale studles of educatlonal achlevement have

demonstrated that factors in the' home envnronment play a cr|t|cal

role -in determmlng ch|ldren s achlevement motlvatlon and perfor-hv"«'

- et

‘mance |n< school The Best known of these studles m the Un|ted B

States ‘was conducted by Coleman et al. (1966) who found that

home factors outwelghed school factors |n determlnlng ch|ldren s
'achlevement Although the methodology of thlS study has been
\_ 'Cl’ltIClzed (e g., Dyer 1968 Shea 197é\the major flndmg has

been relatlvely well accepted Research in othe| countrles also

,,,,,

. '-w o
:."Z"l'-

& Goldsteln .1972; Douglas 1964) Slnce parent-chlld |nteract|on

. 4» BN

."FIS the most |mportant home |nfluence on chlldren's later ach|eve-’

_ ment behavnor |n school we wnll focus on how parents facnlltate or.

‘constr ln the development of readnng sl |lls n m" twatlon to read

«'-by structurlng the home envnronment and |ntersct|ng wnth the|r

- . s v-v')-_. Lo

g chlldren.,, We wnll consuder studles Wthh have assessed how

I . r

6 ey

parents mfluence chlldrens achlevement rnotlvatlon and also

4,
= P4 R 5 L e
PR oV,

'studles looklng at how parent—chlld~|nteract|ons r‘el”ate to the -

"'-“acqulsltlon of readlng SklllS per se.., Although race. and SES

i

d|fferences |n readlng w1ll be a main “focus of the d|scuss10n we

. hope to show that partlcular parental behav:ors are. the most
i e ¥

B lmportant var|ables. '_
. :\ i »_'.,v.“'

- by

Parental lnfluence on the Development of Achlevement 'Motlvatlon

- Although currently there i lllttle\ research on the home

'antecedents of partlcular mot|vat|onal processes such as; attrlbu-
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- attempt’ to asses's home influences on _the”development,of achleve-

/
ment motlvatlon (See Parsons Note 1, for a detalled rev1ew )

L

_ The studles assessed var|ous h'ypotheses of McClelland's (1961)
achievement motlvatlon theory.v a A _ma]'or tenet ofAMcClellandls
theory |s that :experiences ‘involving lnd_ependent m_ast__ery a’r‘e)”

V;ess‘ent'ial to the development of‘achieyement motiyatlon‘. Sey'eh;al -

L Sl

studles have- assessed th|s hypothesns In a ret'rospectEVe'inter4

- view study, Wlnterbottom (1958) found that mothers of elght- to
' - AN
. ten-year-old boys hlgh in - ach|evement motlvatlon (as measured by

°

the Thematic Apperceptlon Test) made more,.lgdependence demandsv.,
earlier on, were less restrictive, and were .more. rewarding for '
) Jal . Lo . < i . - . B -

‘their children's successes.

In-an. obseryational:' study,} Rosen and D'Andrade (1959)
_covmpared how mldldle—fand lower-SES parents and thelr'rsons"'
"mteracted on var|ous analogue ach|evement tasks 7 ranging“from .
Vblock stackmg and‘ ring toss tasks to an anagrams task el Resultt/

4showed that parents of nine-- to 11—year-old boys who were h|gh

~

- e o e

-‘ in- need for achlevement had h|gher performance expectatlons for

' the|r so-“\s and _were generally more lnvolved and lntEFESLEd in.

RN
9

. their sonsI acl'nevement-related behaVIor ThlS pattern Was

‘e

' 'espec1ally, true of mothers and held even when perfo;mance
.. I {
dlfferences between ch|ldren were controlled for Mlddle-class

parents had h|gher performance expectatlons for the|r chlldren

than dld lower class parents and evaluated t"\elr sons' perfor- o

e ‘ L
mance more carefully These results suggest thac parents~ can
- .\) l}:’:/ . :

”“‘oster the development of achlevement mot|vat|on m the|r chlldren

' by (a) holdmg h|gh expectations and evaluat|ng thelr perfor-
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~ mance.carefully; and (b) . belng |nvolved *"irT‘"The achievement-
. related a'ctivit_ies of thelr chlldren"‘"(see also Katkovsky, Crandall

& Prestori, 1964, for evndence that parents who' value |ntellectual

-

competence tend to become more mvolved in the|r ch:ldrens

achievemen’t'actiwties; and Parke 1978 for a dlscussmn of how-'

a :
|nvolvement Wthh |s contmgent on chlldren‘s responses ‘seems
partlcularly |mportant) The results also suggest that mlddle-

/class parents are more llkely to hold h|gher performance expecta-

o

t|ons and be more |nvolved in achlevement act|v1t|es than are

lower class parents Others have conducted s1m|lar studles and

4

,obtalned qulte sumllar results (Hermans, tr*r Laak 8 Maes 1972,

Rosen, 1959 Smlth 1'969)

;

There is a need for research to assess the home antecedents
of ch|ldren S understandlng of success- fa|lure feedback -and attrl—
butlons Recently, Hess K|ng, and Holloway (Note 2) showed

that parents make attrlbutlons dlfferently than do the|r chlldren

! R B U, e

mothers attributed” thelr flfth-grade chnldren's school success more

to ablllty and fallure to lack of effort wnereas the chlldren

AT

: attrlbuted their’ success more tﬁ’ effort and fallure to lack of
_ ablllty Whlle these results are |ntr|gu1ng, more work is needed

to answer several |mportant questlons concerhlng the home ante- ‘;
ll s .
\edents of chlldrens attrlbutlons For |nstance, whaf klnds of .

B4
attrlbutlcns do parents g|ve when the|r ch|ldren succeed or fall

o

on readmg and other achlevement tasks, and how does thlS |nflu-

ence ch|ldren,s own |nterpretat|ons of success and fallure" Do

et

parents' attrlbutlons for the|r chnldrens oerformance change as

chlldren get older7 Work addressmg these questlons would
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increase our understanding of parental influences on achievement

~ motivation. :
Par,ental"Aspirations Expectations, and Values

. " V ’ ﬁ
A retated 'lterature concerns parents' educat|onal asplratlons

.

for thelr chlldren It would seem that parents who have cont”-

P

. dence |n thelr chlldren s abllltles and have hlgh expectatlons for
- their performance would have hlgher educat|onal asp|rat|ons for .
thelr ch|Idren Several stud|es have examlned race 4nd. SES
X,dlfferences in parental asplratlons for thelr chlldren The most F-
common 'r”ndlng lS that lower-SES and black barents often have -

\ educatlonal asplratlons for thelr ch|Idren that are as hlgh as
those of mnddle-SES and whlte parents (Brook Whlteman
»Pelsach 8v Deutsch 1974; Dreger' & .Mlller, .1 968; ‘Rosen 1959)
'though there are exceptlons (Bell 1965) H0wever brlack and
‘Iower SES parents| occupatlonal asp|rat10ns for thelr chlldren are o

usually Iower than those of whlte and mlddle SES parents per—

haps reﬂectlng “a reallstlc view of the}opportunlty structure of

)
L

"soc1ety ‘ L‘_‘ "
Further,. whlle educat|onal asplratlons for ch|Idren are hlgh

E black and. Iower—SES parents often do not expect thelr chlldren to
_attaln those hlgh *goals (Dreger & Mlller 1968 Resnlck &
’Roblnson 1975)<°and they do not make adequate plans for thejr
‘vchlldren to attaln the goals (Wolff 1966) Th|s dlscrepancy

' between. asp|ratlons and expectatlons Ilkely has a number of
causes. “One couId be parental perceptmns about schools Hess

P s
and Shlpman (1 968) mtervnewed mlddle— and Iower SES black

l"

‘mothers about their- perceptlons about school ‘and thelr asp|rat|ons
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for “their childten in school. “Lower-SES mothefs ‘thought - that
education -was 'very important, but\they- viewed school as a place.

where they had little mput or co\ntrol., For lnstance ' when-asl<ed '

to lmaglne worklng wnth a teacher the lower SES mothers -

b1

descrlbed themselves as. _passive or. subservnent tor-the teacher

..‘:» K

whereas mlddle-class mothers descrlbed themselves as actlvely
lnvolved and more equal to the teacher (see sumllar flndlngs m

E'\thsle & Hayduk 1978) Lower SES mothers stressed the ‘ ;,, 7

'_ lmportance of obedlence when they were aske. what they would

4

tell thelr ch|ldren as - they started school (see also Clausen &

'5

_ _Wlll_lams 1963) Mlddle class mothers stressed the |mportance of ’

positive lnteractlons wuth teachers and other children. These \
" views llkely lnfluence the: klnd of relatlonshlps ch|ldren deveiop

) w1th ~the|r teachers._ leen thlS pattern m|ddle-SES chlldren

o e A Lt
‘

"”llkely feel more comfortable in the school envuronment”' ;

Anol her reason for the dlscrepancy between aspvr tlons and
’attalnment could b'e the way lower-SES parents lnteract wnth thelr
: chlldren ln learnlng S|tuatlons.-.' Many studles have shown.‘that |
.compared to mlddle SES parents lower-—SES parents use. lessf
'effectlve teachlng ,strategles (,Bee Van Egereth Strissguth
»:_;fNymagn 8 _l.eckie, j1§69 Brophy, 1970 Hess & Shlpman 1965-

' \l'ottlem'an- -Noter3) These’ studles |nd|cate that lower-SEc moth- -

ers provude thelr chlldren w:th poorer problem-solvnng strategles T

and they tend to ,"take over" for the|r chlldren rather than let-

g -

tlng them do the task (.,ee Laosa, 1978 1980 for work suggestlng.

that level of parent educatlon is. an |mportant med|at|ng varlable .

here)r_. As Parsons (Note 1) suggests taklng over for thelr

S
. !‘A;"’." s TR, ‘, " _ . S
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’ chlldren could be due to lower-SES parents| lack of conﬁdence in

thelr chlldrens ablllty to do learn|ng tasks-. That lower—SES _;';\“’\;_
parents view:- the school as a dlstant rather form|dable |nst|tut|on,';‘ .
‘over Wthh they have llttle control engage in less effectlve

teachlng strateg|es and lack confldence 1n the'r chnldren's ab|l|ty :

“does not bode well for thelr chlldren s school performance.

It. seems,’ then that lower-SES parents do not prov1de thelr, '

. I
-

chlldren with certain experlences that would help them do’ wgll |n R

< . ov_,.

) s_chool eVen though the parents value educatlon and want thelr
- l .

i

. children to do well in school. Th|s |ssue \of parental values
~

~deserves closer scritiny. Recall that lower-iES parentsl occupa-',.

t|onal asplratlons for thelr chlldren were lower than those of

mpddle—SES parents S|nce a primary funct|on of educatlon |s S

- preparatlon “for an occupat|on perhaps low—SES ch|ldren place
- less value on school because they, llke thelr pare\mts do not set

| thelr occupat|onal asp|rat|ons as h|gh as mlddle—class chlldren do
(see Wylle 1979) Recently, Parsons and Goff (1980) argued
that ach|evement values have a; strong |mpact on achlevement
chouces. One aspect of' achlfevement values (called ut|l|ty value

by Parsons and Goff) is the degree to whlch successfully doung a--

task contrlbutes to a long-term goal.. School probably has less

7~~‘

ut|l|ty value for low—SES students because school success does

o , s e . e

not ftlnto thelr career plans (see Maehr 8 NlChO”S 1980 for

'7,

d|scuss|on of tasks that may have greater utlllt‘”

value forulow—

SES ch|ldren) Low-SES parents' lower career asp|rat|ons for o

the|r chlldren perhaps contrlbute to thelr chlldren s bellefs that

, school has less Utlllty value for them. ;"3 :
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In summary,. parents' lnvolvanent in achlevement actnvntles
and the value they place on school success appear to bc par- |
tlcularly lmbortant contrlbutors to- the development of chlldren s :f e
achlevement motlvatlon They are also Ilkely to- glve rise tc race
and SES dlffer\ences lncachlevement orlentatlon. A Little work has o

been done on the home antecedents of attrlbutlonal processes and \

\ - . . .
there is a cIear need for research in thlS area BRI : :

—

B ) . ' \ ‘ Lo
T_nhe JdleS re./tewed in. the prevnous "ectlons show howo-

' —
parents can 1nfluence thelr chlldrens achlevement motlvatlon by =

_the ways :n whlch they become 1nvo|ved ln thelr chlldrens'

achlevement actlv1tles : Turnlng to the_ vaUISltlon of—readlng

skllls more specnflcally, how do parents become lnvolved to help

-0

‘ their- .chlldren" One way lS by provndlng approprlate readlng

_ materlals in the home Pesearch |nd|cates a pOSltlve relatlonshlp

&

between the number of books 1n“the home and chlldren S readlng

- ablllty (Sheldon 8 Carlllo 1952. Lamme 8 Olmsted Note 4)

)'
'

Durkln (1966) 1nterv1ewed mothers whose chlldren Iearned to read__.

durlng the presehool years : The mothers frequently referred to -
the avallablllty of readlng materlals "in the home as an |mportant

factor in thelr chlldren's earIy acqulsltlon bf readlng SklllS. ,.:

- w

The° snfluence of mater;al avallablllty Ilkely is. medlated by

AR

the ways AN w'hlch parents become 1nvo|ved w1th those materlals.

.

”'For 1nstance the extent to whlch parents model readlng actlv1ty,/

Ao 7

wread\—to thelr"chlldren

read should 1nfluence whether chlldren become good readers

Vavt

H_Ransburyﬁ(1973) 'prov1ded anecdotal evndence from mtervnews w;th ;

a . : T P PR e T . - . =
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childre‘ni_that th‘eirQ parents" 'attitudes towards readlng ‘were ‘an, .’

important lnﬂuence on the|r own. readmg attltudes. Several

o

studles have shown that parental mvolvement in re,adlng tp thelr -

chlldren and parental prov-iszron-:of— readLng materlals predlcts'later
: y, )

4

-readlng ab|l|ty (e g P Blng, 1963 Brezmskl 1964 Dlx Note 5]

'.There is at least one exceptlon to thls genera| f'ndlng (Brlggs 8‘“5

K

“Elklnd Al 977), however even thlb study |nd|cated that parents of

early readers prov1ded them w1th more read|ng mater|als and took

,—lf °

-them to the -l|brary more. Thus research po:nts to the lmpor_»““ c

"tance of having read|ng related materlals in the home as. well as.
S T e

havung parents be|ng |nvolved Wlth thelr chlldren in readlng- RS

related act|v1t|es S 7 T .

n' This klnd of mvolvemeﬁt should have a numbe~' of pos1t|ve o

~influences.” From a cognltlve perspectlve parents who read to

thelr chllcfren\are |ncreas1ng their chlldrens oreadlng-relevant _ ,

skllls From a social- motlva lonal\perspectlve thlS |nvolvement

communlcates that read|ng is a pleasurable act|v1ty,\an

;\‘\

provndes chlldren wnth an opportunlty to |nteract posltlvely w1th T

'the|r parents. Th|s sort of pleasurable |nteract|on should motl-:i

vate chlldren to read more There |s a need for research to test Tl

how the cognltlve and SOCIal beneﬁts assoc1ated w1th parental

o

nvolvement |nteract to a|d chlldren s vaUlSltlon of readlng Skl“S. -

lt IS apparent that there are socnal class dlfferences |n

)
chlldren S - home readlng env1ronments Brlggs and Elklnd (1 977)

' noted that parents of early readers were more*llkely to be |n the

mlddle and upper classes than the lower class, and a SJmllar

f|nd|ng was ‘neported by Sutton (1 964) Mlller (1 969) |nterv1ewed
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mothers about children's pre-reading experiences. In compa'rison .

By

to lower-class mothers, mlddle-class mothers reported that thelr
°ch|ldr¢en had been read to more and had more contact w1th books
and other readlng related mater|als ln the home. These klnds of
experlences llkely provnde m|ddle class chlldren wnth more posntlve

attltudes towards readlng

Although soc1al class is an lmportant factor, |t appears that_

the home readlng env1ronment is - actually a better predlctor of

.Chlldl en s a{gcuaes toward read|ng than soc1al clas\s;.membershlp,
__._w‘___ e . e @ ‘**;{~

~-per se. For lnstance Hansen (1969) measured four\aspects ,of--."-“l o
< N - X

~the home readlng envnronment—-avallab|l|ty of readlng t\i.atenals in

the home amount “of readlng done wuth chlldren amount of read-a.

|ng gundance and encouragement ‘and- the extent to whlch parents

e

. served as mooels by engaglng |n r‘eadlng.t Thls composnte process
measure correlated more highly w1th fourth-grade chlldrens
,readlng attltudes than d|d a- measure of parent SES - Slmllar

flndlngs were reported by Krus and Ruben (Note 6) These--
: B

fmdlngs have |mportant |mpl|cat|ons for |ntervent|on programs

;JBy encouraglng readlng and by readlng to chlldren |t should be '

4\"4'

' posslble for ilow SEQ parents to help thelr chlldren acqulre pos1- l LA

"-tlve attntudes .tc'wards readlng and |mprove thelr readlng skllls.;.,
lndeed‘, mterventlon programs Wthh have’ focused on gettlng - a

I'

_.successful ln lmprovmg chlldrens academlc .performance (see

e, F

N h|lman 1973 *and Horowntz & Paden 1973 for revnews)
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Recall Hansen's (1969) results that partnculan aspects of the home

readlng envnronment ‘were a better predlctor of readlng attltudes g

7

than was a more general ~SES measure. A grownng set of Fndmgs

'suprrts the ponnt that part|cular enylrcnmental measures corre-‘
late more strongly wnth ch|ldren s’ academlc performance than do s
SES m°asures (e g., Bradley,'Caldwell &. Elardo 1977 Elardo o
ABradley,r & Caidwell 1977 Marjorlbanks 1976 Walberg 8

-Mar;on |banks, 1973; Wolff 1966) The |mpl|cat|on here is. that a- ..t

better und;r}s/tandlng of wh y SES d|fferences m achlevement exust

'can only be obtamed by lookmg at par‘tlcular parent-ch:ld |nter-

actlons in the home From Bradley et al. 's (1977) work some of

tne |mportant factors include - the respons1v1ty of *he parent-

i

~,the-'-

klnds of dlsc1pl|ne techmques used the organlzatlon of the\phys-
:)f - e e
|cal envnronment pai‘ental |nvolvement and prov1 ion ofr appro-.'

prlate play materlals..' Most-*of the studles llsted above-hav’e*"lr-‘,_"'

looked at how such envnronmental factors relate to performance on—

A ‘ '.\\

tests of general ablllty There is a need to conduct sucn studles

-Wlth spec|f|c readnng-related skllls as the dependent measures l '

]
]

.order tp extend Hansen's (1 969) work CEL T R

A second l|m|tat|on |s that stud|es on parent mvolvement

-t

terms rather/

wuth readlng have C:onceptuallzed readmg |n global‘

/ .- R )

e . ,
than e><am|n|ng c0mponent subskllls Certaln pract|ces |n the

EEN B

._home m|ght help chlldren acqunre partlcular skllls such as learn-

« 8 L CE
'|ng the alphabet whereas othér factors may lnfluence apro 'esses Ve

‘such as chlldren's readxng comprehensnon

.‘Holloway"”rlce and chkson (Note 8) class1f'ed readlngllnto.a_

\numbe‘r of con‘lponent :“skllls such\es att,entlon
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knowledge of vocabulary They also dfstlngulsl‘ed dlfferent l<-"1ds ’

1

" of features of the home that lnfluence the acqu|s|t|on of read|ng

skllls such as parent—chlld verbal mteractton parental vealues

. o ‘5

' assomated with readlng, and ava|lab|llty of reacnng mater|als.

Hess et al argued that these d|fferent ehvlronmental varlables\

-

l|kely lnfluence the varlous component readlng SklllS m spec1f|able

- waysa.. i ' SRR ‘ . o " /:.

| H ’ . ' - ' - b
R »-"Hess et al examlned how some of these env1ronmental RIS
)’ v e———

' varlables lnfluenced chlldr ns ablllty to decode letters. . The

envu‘onmental var|ables selected for sfudy were avallablllty of

<

materlals related to recognlzmg letters verbal el|c1t|ng technlques f‘

of the mother and parental emphasns on achlevement Results
“ L

mdlcated that parents whose chlldren were good letter decoders

-;.—'

had more mater|als avallable and tendedL to. make thelr ch|ldren e

3 ‘ respond verbally to a greater extent : Parental "press" for

Le ‘s ‘, . s ,.T,A .

achlevement was found ‘to. be qulte’ lmportant as well,, even mor

so than some of the part|cular env1ronmental features.;"_

ot !

xample parents who stressed the lmportance of achlevement but e .

.o A .- .

”-'prowded fewer relevant mater|als 4had chlldren who were better
: R (GRS

decoders than parents low ln "press' 'but who provnded more ";;"

materlals. Thls work could be extended to asse%s other depen—«, B é

'.«r_;‘demt measures |n order to obtaln a better understandlng of hew

S
. - R -. . ‘,

X K.
'spec1=f|c envmonmental varlab’les |nfluence partlcular readlng

7 B ‘ ) ‘ J :
;'M' Another l|m|tat|on of the work on the horne r"’eadlnq envnron- s
ment |s that the‘prlmar’y focus has been\on how mothers |nfluence :

v\‘

"',Fathérs' potentlal |nfluence
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has*ei'ther‘ been’ neglected ﬂor‘ln some cases fathers have been
characterlzed as havnng l|ttle lnfluence (see Durkln 1966)

’ However, l)ther ev1dence suggests that fathers do: have an nnpor- .

tant |nfluence, especnally on thelr sons'”cognltlve development.‘

©

Radlns work (Radln 1972 1973 Radln &. Epsteln 1975 Note,9)' o

~|nd|cates that paternal nurturance relates to preschool boys' test

's\ ore performance. Mutlmer Laughlln and . Powell (1966) found
—y ¢

that boys aged elght to twelve who read well preferred to be wuth

P .. . S - -

their fathers Gruenebaum Hurwntz Prentlce and Sperry (1962)

found’ that elementary—school boys of average |ntell|gence ‘but one

PR

4

to two years below the achlevement test score norm for thelr age

tended to have poor relatlonshlps w1th thelr fathers

/.
r

Some evndence suggests that father absence contrlbutes -,f

4

',greatly to the academlc problems of low-SLS chlldren. - Blller E

(19711) ehas revnewed the many studles Wthh show that father-

- - —)~ N

: absenf lower -class black ch|ldren score muc:h lower on mtelllgence

(9

tests than father-present Jower-class black ch|ldren Mlqdle-class,ff‘,

father-absent ch|ldren are not -as: adversely affected especnally |n
B

-’the verbal sklll areas (Carlsmlth,u_‘l%h Lessmg, ,Zagorlan

..t .

| 'Nelson 1970) Generally,;then thlS research shows ‘how the R
- N » ', .»\. ..
f_”achlevement of lower class, father-absent ch|ldren IS adversely
'? e

e affected Research |s needed on how fathersunfluence chnldren s

@ ".
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|or' chlldren also have a strong |mpact on how the|r parents treat

> them (Bell 1968) Thxs bldlrectlonallty of the socxallzatlon pro- v.

‘-_, cess has not been - mvestlgated in the areas reviewed here. ~lt.."

. .

seems plauslble that chlldren who show more |ntere=t in readmg

l

cause thelr« parents to become more: lnvolved m readmg actnvutles .

. X e’

W|th them.-' o SR g
Pnally, researchers.need to integrate thé& two research

N ' . . - . .

‘tradltlons we have been revxewmg P're'sumab'ly'the wa:y,paré'n‘ts 2

mvolve themselves m thelr ch.ldren s readlng actuvntles mfluences ‘

’

chnldren S. mot|vat|on to learn to read Few |f any, studles have i
. . e \\'___‘_ NV

assessed how (or whether) parents maké attrlbutlons for the|r B

: nchlldrens readmg performance the kmds of expectatlons they

/\.\

have for the|r ch|ldrens performance or the|r perceptlons of

the|r nchlldrens readlng atzjty ' Whlle some- work has »begun to

look ~at more specnﬁc features of the envnronment and how those

features mfluence readlng,,_. motlvatlonal ‘tvariables have not yet

&

.4»"« - -
AR .

-been mcluded in thls work Studles assessmg such varlables ;

:“' ,, m— / .

would lncrease our understarldmg of how paré‘ntal mvolvement
. . e L.

mfluences readmg Further such work would prov1de lmportant . /

feld tests concerrung the role of motlvatlonal processes ln Chll- S

.. , . - .- s . ‘ E ,: -
dren s acquls1t|on of' readu}gj SklllS. ,‘ ‘f\.*_{ T

s L. °

ln summary, studles of parental mvolvement suggest that

o
. - ~ '—.‘
.

parents greatly .Lnfluence chlldren s ‘achlevement or|entat|on and -

. Tl \‘,n . .
N 5. - 8

acqunsltlon of readlng sk|lls. Some of the ev1dence -nd cates that

.
e A"~ . -

——partlcular—factors«m the home-are better p.x;edictors “of chnldren's““'“”;

readmg attltudes than general measures of QES _ Nonetheless

e




O

ERIC

Aruitoxt provided by Eic:

I R ST T T e e P

. . . - . E Ao EEOPRRIE v
. U ST Motwatlonal Influences
e - o ' : o o T e 24 v .
-“‘C.k o n A B - ';' \ T " . ’
Tl . . y N P - .
. SRR /2\_‘,& R

actuvntles that romote sklll »and |nterest in. and osltlve feellngs
P 7 a P

about readlng.\ Mlddle-clasé chlldren areamore Ilkely to come tou

R

school w1th the |dea that,.;lng lS an lmportant aCthlt‘/, ’chey

lkely to be famlllar w1th readlng—-related materlals apd

v

(N . . e e B
L A B O Y PG
, - S

heUT o  f school Infloencesonj_-""Reading

In th|s sectlon w? wnll examlne how motlvatlonal and s_

U

factors An the sch001 s1<tuat|on mfluence chlldren'

- o
e - - [N t(" A

is |mportant as well Fnr «stance studles\,have shown that there

o are few dszerences |n self— ,acept of ablhty b)etween SES groups

~

n\ .

early |n the school years but low-SES

~ ablllty decllne more quuckly than those of thelr mlddle-class peersi

2=

(Brldgeman 8 Shlpm‘_‘:’"' : 1981) These r‘esultsf"’
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Chlldren S Attltude Toward Readlng
. Numerous studles. have assessed »the relatlonshlp 'between
":"ch|ldrens readlng attltudes and readlng performance (see W
RN o _,,.,—'-',"l"'.'./f/

'Alexander & Flller ~-1976 for a.-revuew)_,,,.Not’sU/prlslngly,

'

: results generatly~show that goﬁ‘ﬁ readers have more pOSlthe att|-~ -

e .
R

tudes toward readlng than pogr readers (Askov 8 Flschbach

- 1973; Grof~f 1962 ‘Hake, 1969; “Kenneday s Hallnskl, ,1978 ff--;ii-i
UEANEE R T AR
Shepps & Shepps 1971 Zlmmer.nan 8 Allebrand 1965) Stlll : h_

relatlonshtps f’oupd in most studles are modest rangmg from

2 s 3

correlatlons of 2} to ll \Further the correlatlo;la( deS|gn of .
“ | ) - N

hese stuQres does not allow for any causal assessment of the

obtamed relatloﬁ"s,hlps R -",_; e

( Slnco black and lo\'N-SES chlldren tend to be poorer readers -

- 0 - ." '

B the results Just summarlzed would suggest that they should be
more negatlve ln thelr attltudes to readlng and school v Research

TR ST e g o ,—é a— e e e o e

assesslng thlS suggestlon has produced mlxed results “Some
,’ :

- 'studles have shown that lowe’r SES ch|ldreh do |ndeed have less

s ‘9

posutlve fattltudes toward schqol than mldd’le—: and upper-SES
3( e \
\‘/chlldren (Coster 1958 Yee 1-968] hawhereas others have not o

N

, found a relatlonshlp (Neale & Proshek 1967' HelmbergerhNote

40) These dlscrepant results\ could be due to dlfferent measurlng
- technlques, to socnal desnrablllty demands or tothe dlfferent

'J.,ren |n the dlfferent stud|es. ‘ -

; ,;.results of these stud|es are rather* dlsappomtmg

._;What is 7needec morq sophlsncated correlatlonal dEslgns that

"?"«‘ ..‘ ,-v

f{al'low .causal ces to be drawn w:th more confldence 'lt,_,

f“.‘/:"',would also be more fr'L.ltful to |nvest|gate specmc dlmen.,lons of
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reading” attitudes and n‘lotlvation .to read r)her than snmply exam-' 3

. - .
o ~

lmng the;ﬁ‘lobal "attltude towards readlng“ construct.. Some =

.

recenf‘ work on chlldrens attltudes toward mat'hematncs could “’

- el

serve as “an exemplar for future work on. children S readlng attl-!'“v-m'

[ DR

e PR TN

e tudes. Parsons, Adler and l(aczala [1982 see also Parsons,;
'»;’Adler Futterman Goff Kaczala Meece 8 Mldgley, 1983) con- i
' ducted a longltudmal lnvestlgatlon of elementary, junlor hlgh and
fhlgh school students' attltudes, self-concepts of abllltye values '
' expectatlons for and. planned partlc1pat|on in mathemaths courses. ; B
.r_-‘ Addltlonally, they obtalned chlldren's perceptlons of thelr par-" |
"ents' bellefs concernlng these varlables as Well as parents' own

: belzefs about t=‘he1r chlldren.. ThlS study thus goes far beyond ”; 7"’

'-"-'assessmg a global "attltudes toward math" lnstead varlables of

theoretlcal and practlcal lnterest were assessed. Parsons et ala. ;e

- ldentlﬂed three clusters of varlables wh|ch predlcted students'

s._..-

) s -

plans to” enroll in math courses and showed how parents have ‘

: o

’ d|fferent notlons about boys' and glrls' math ablllty (because the
.,.v-'study'dealt wuth math a detalled results summary |s not pre- ;
"'vsented here) ' Slmllar studles of- parents' and chlldren s read|ng

. ~”attltudes would greatly !mprove upon prevnous studles and per- :

N haps help clarlfy the results of prevnous research : ST
.The Teacher—Student Relatlonshlp P e zfl(“ R
c The way teachers lnteract w1th the|r students exerts a-

fsngnlflcant 1nfluence “on. students' ach|evemenﬂljm_readmg._and
T . e

v;"motlvatlon to ach|eve..« Although a comprehensnve revnerw of the ’

-, . - P

teacher student lnteractlon l&terature lS beyond the scope of thls

.....

paper, two aspects are particularly relevant to our, focus here L
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" teacher ekpectajtid'ns and- the influence -

. tional p'r ocesses.

Teacher expectatlons. There is a large l|tera’ture on the

——toplc of teacher expectatlons for thelr students' performance (see

‘ .f Brophy 5. Good 1974 Cooper 1979 and Dusek 1975 for

-

jo __rewews) ln general reSearch |nd|cates that tea\.hers' percep—i o

.

t|ons oF and expectatlons about the|r students a.re affected by
tudent race and soc1al class (see Brophy & Good 1974)

|nstance Yee (1968) found that teachers expressed more pos|t|ve
o e
attltudes toward mlddle class studen};s and Datta Schaeffer nd i

°

'Davns (1 968) found that teachers descr|bed wh|te students more '
.favorably than black students ‘ Cooper Baron and Lowe (1975)

© . found that *eacher tra|nees when descrlblng hypothet|cal mlddle-'«"

».,.

and lower SES students sa|d the m|ddle-SES students would have \

hlgher grades and that the|r successes would be due more to

s

~ factors : such as thelr ab|l|ty and effort Goodwnn and Sanders
- (Note 11) found that for f|rst-grade pUpllS teachers belneve that‘ -

student social” class is’ the most lmportant factor for predlctlng

'school success L o ',“"‘f'ok.

. What |s unclear from these stud|es |s whether teachers are’. -
accurate |n thelr perceptlons of mdwrdt‘ral students even though‘\k :
'they may hold general negatlve expectatlons concernnng the aca-;

- demic’ potent|al of black and low-SES students West and

-Anderson (1976) hlghllght th|s p0|nt |n the|r reV|ew of the

B teacher expectancy llterature It is’ quxte poss1ble that teachers'

,.u.

- expectatlons are often an outcome or consequences of the ch|ld' f'

i performance rather than the cause of that performance lndeed

LT R T

Lo t B o —— T
o1 L e R
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results of studles revnewed by West and Anderson (1976) can’

-

often be accounted for in terms of student behavnor causlng

teacher expectancy rather ‘than v1ce-versa.. When teachers and

students lnteract together for a perlod of tlme teachers use the o
o mformatlon obtamed to’ form expectancnes fo?' students rather than -
Iettlng lnltlal attltudes determlne student behaVIor When teacher

expectancy appears to: cause certaln student behavnors it is usu-'
Py

o,

aIIy in sntuatﬁnn\whlch students and teachers have Ilttle tlme
“to. lnteract and get to know one\another (Brophy & Good 1974;'4 .

West 8 Anderson 1976) AR S

Stlll teachers could be gullty of a- more subtle form of blas,__ .

-even: lf thelr perceptlons are data- based It is an .educator's task'

N o ]

to go beyond the data glven that lS, to expect that a Chlld'

¥ 7

behavnor can be transformed wnth approprlate lnstructlon and

. structurlng of the educatlonal envnronment A The teacher who

does not - hold thls vnew is falllng to construe educatlon as a

process that can slgnlflcantly lnfluence chlldren s development._ e
In thls sensthhe teacher is falllng to decenter ggm the observ- o
able data of the chlld's present behavnor to the pOSSlblllty of =

future growth Thus, lt is’ ..he teachers expectatlons for Chll-'>

-

dren s ‘eachablllty that ultlmately is. at lssue not just whether
teachers percelve chlldren s current behav-or :n a- n°gat:ve l:ght._-

u"

, Paladry (1969) conducted a study Wthh has some relevance tof

thlc

/

of t'o dlfferent groups of teachers.;'f‘_v:"r;

pomt He compared f'rst-grade readlng achlevement scores :j__:._'

\ thought that boys and glrls had an equal chance‘to, Iearn to read .

The ither group belneved that glrls Iearn to read more easlly
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Readlng ach|evement scores for. the students d|d not dlffer ln**"“w
‘September. However by May, the group of students whose '

teachers _believed g|rls learned 'co read more easlly showed S|gn|f— g
. | ' .'
icant. sex dlfferences favormg glrls. There were 10 sex dlffer—'
'.ences ‘in. read|ng achlevement |n the other group ThlS study

A-

squEsts ,how teachers' bellefs in chlldren ; -educabll_lty |nfluences:”

chlldren's achlevement R 4' R
A major l|m|tat|on of much of the work on teacher expecta-
t|ons d|scussed above is the fallure to assess how such expecta-':
tlons are translafed |nto behav10r._ Results 6‘r studles—ln~wh|ch'—“—“
teacher behavnors have beena observed |nd|cate that teachersntreat
students dlfferently -for= whom they have hlgh versus Iow expecta-' 15 '
tions; for lnstance students whom teachers expect to do well get K /
more praise, -~are called on. to‘answer questlons more 5 recelve more' :
: ~:~‘:4classroom prxv:leges,——and-are allowed more- t|me to answer ques—' - i
“tions,’ (see Brophy &. Good 1970 Good & Brophy, 1977 Good |
Cooper & '-Blakely, 1980 Parson Kaczala & Meece 1982-
" .j',:'Welnsteln 1976) Students " too, | are aware of dlfferences in"-° i

D : .

°l,teacher traatment of high-_ and Iow-achlevmgo children: (Welnsteln R
& Mlddlestadt 1979) - L ‘

Slnce teachers have lower expectatlons for black and Iow-SES :
chi !d, n ,;_these me: beba\'!oral di ff‘orencesj in teacher treatment

may apply to them,_though thlS content|on has not rece|ved a__,cm

.- d|rect test. Rubov1ts and Maehr (1 973) found that teacher

| tranneas cr|t|c12ed and |gnored bIack students more than whlte
), -'stUdents especnally when the black sthdents Were descrlbed as .

brlght H_:owever th|s study was done. ina: Iaboratory rather
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: than a classroom settlng,.and w1th teacher tra|n°es rathe* fhan

3

. teachers Rlst (1970), in an observatlonal study, found that '

<

teachers guouped klndergarten students based on thelr SEb level

"o

and proceeded to- treat the higher- SES chlldren much more favor-
ably A two-year follow-up observatlon showed tl at the group-' L

ings “of chlldren were Stlll relatlvelv |ntact in second grade

4

Results of thls study have to be vnewed wnth some‘cautlon snnce

the classroom observatlor)s /were mformal in nature and done in '
J ; '

only one school There is a need to assess rurther*- whether

teacher expectatlons about dlfferent rac1al and SES groups are. _

: translated |nto specnflc behavnors that~ affect now chlldren learn to :

read

Teacher lnfluences on chlldren's achlevement motlvatlon

Results of the work just dlscussed show that teacher expectatlons

s B

are sometlmes translated |nto behav1or that xnfluences chlld"en s
learnmg : leferentlal pralse and cr|t|c1sm by teachers llkely
' lnfluences chlldrens motlvatlon to achleve Recall Welner et al 's

(1 971) clanm that the klnds of attrlbutlons one mal(es about

achlevement outc0mes depend on the consnstency of tl|e successes

or fallures one experlences One theme runnmg through the

T

l|terature lS that black and lower SES children fe ' control

L over thelr env1ronment and experlence more fallures'l fth*home

and sehoo. env1ronments ln an mteresung serles exvpersments i
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- (1978) defme '. "learned helplessness m achlevement sltuatlons
ex1sts when an |ndlv1dual percelves the termlnatlon of fallure to

' be |ndependent of his responses" (Dweck 8 Goetz 1978 p 157)

P

-

Dweck and Repuccua(l 973) conducted an. imtial |nvest|gat|on
of helplessness wnth fourth- through Sixth-grade ch|ldren. .
. Chlldren worked on soluble and |nsoluble pr oblems glven by two

d|fferent experlmenters. After se\'eral trla.s wnth each kmd of

N . a®

: problem the experlmenter glvmg msoluble probuem" began to ..
‘ adm|n|ster soluble ones. Many chlldren were unab!e to solve
these problems, even though they had rece|ved qunte snmllar
- problems from the other/ experlmenter |n earher trlals. These
| ch|ldren were show1ng helplessness sn response to: lnltlal fanlure.

8

‘Using Crandall‘ Katkovsky, and Crandall's (1965) lntellectual

3

", Achlevement Responslblllty scale Dweck and Rupuccn assessed

chlldren's attr|butfons for success and fallure.‘ Those"chlldren

.

' who perSIsted even though theY Were falllng. emphaslzed motlva-f.-:

t|onal factors llke effort as determ|n|ng the ‘rallure outcomes.;_-;ir"»"’::

Those who d|d not perstst emphaSIzed rnor‘° uncontrollable‘factors

. such as: ablllty, or external factors\l!ke task c.|ff|culty.; Hence

NG

‘hese ch|ldren bel|eved fallure was hard to overcome. Flnally,u L

g glrls were more llkely than boys to attrlbute fa|lure to lack Of-/

4 . . . 4 . o

av

AT, \”
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"expectanc1es for success, attrlbuted success to external factors L

“and fa|lure to |nternal factors (especnally to lack of ablllty) and )

7pers1sted less under- fallure. Follow:ng fa|lure poor readers'

4

expectatlons for future success had a. greater negatlve sh|ft than"'” -
‘v,those of . the other groups Thus thlS study shows that poor
° H 5
readers do eXhlblt learnéd helplessness in the face of. fallure

. There is a need to assess race and SES dlfferences |n
-_v_learned helplessness : lt is llkely that black and low-SES ch|ldren_
) .experlence more’ cr|t|c1sm -{in: school (e. g., Brophy 8 Good 1974' .
R Rubov1ts & Maehr 1 973) yet it hasn t been determlned whether

th|s ‘criticism is d|rected prlmarlly towards ab|l|ty ‘or- to other
aspects uof prerformance Slnce these ch|ldren generally experl-“ .
"ence more fa|lure |n school than thelr whlte and m|ddle-class

peers,‘ they may be more llkely to attrlbute fallure to lack of
..ab|l|ty (see Katz, 1967) and’ thus show helplessness in. response :
- to fa|lure Several observatlonal stud|es have assess=d whether
‘.teacher feedback patterns |nfluence chlldren 53 tendency t\o exhlbltrr .

R [N

’helplessness !ln response to fa|lure (Blumenfeld Hamllt0n Bossert

»\.\

".r“"-.--‘
~ 6

:Wessels, & Meece 1982 Dweck Davndson Nelson, Enna 1978

: Parsons et al., 1982 see also Fennema ln press“ and Parsons,r

‘press, for d|scuss10ns of whether there are |ndeed sex d|ffer-" S

, "‘,ﬁ:ences |n learned helplessness) lt would be useful to do s.m.la.',

-l

observatlonal research focusmg on teacher feedback patterns to B

black and low-SES chnldren,__l ‘7 bl

What can be done about the problem of learnedi helplessness7

s

[
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’ness--the chlldren were more llkely to persnst wkn\later faced

._,_w1th fallure*vln contrast slmply provndlng helpless chlldren wnth ;‘,
success experlences was not enough to ovel come helplessness

W when they faced fallure agaln vthelr performance deter|orated.

. These results |nd|cate that changlng ch|ldren's attrlbutlons about_'"

,'vffthelr performdnce lmproved the|r subsequent performance.', Slml-;

'5» .oe -

lar results have been reported by Andrews and Debus (1 978)

S W
. ;

On the other hand attrlbutlon re-tralngng may sometnnes bef'
| lnsuffrclent partlcularly when ch|ldren lack skllls. Schunk B
K 7(1 981),7 based on. Banduras (1 977a) self—efflcacy theory tralned
~vslow learnlng students |n an attempt to lmprove thelr math per-
: formahce. ChlLdren recelved one” of two tra|n|ng programs or

were |n a control group One tralnlng program was ‘a modellngf_--.‘--ﬁ

/

" pr0gram m-.». whic! cl‘\'ldren observed an adult do math problems

j‘f‘verbalmngi‘« h

' |ng, when they succeedeu.,.?or falled on some of the pract|ce prob-=ik,‘r
' lems glven in tralnlng, the experlmenter attrlbuted the outcome to
": effort. Althouah both tra;nmg‘cond't!onc :rnnr

’ ;~p°rS|stence accuracy (the

. effectlve here)

EED }’re-tralnlng may not always be ‘the most . effectlve way to lmprove
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chxld en S performance (see also Chapln € Dyck 1976 and Fowler

-

g Peterson, 1981) Thls °may be partlcularly true for ch|ldren

:who lacJ< crl’tlcal basuc academlc skllls. =

A potentlal problem w1th attrlbu'on re-tra|n|ng is that |f

ch|ldren contlnue to fall even aft' the re-tralnlng, they may

: eventually conclude ‘that they 1aék- ablllty Covnngton and Beery

- (1976). and Covmgton and’ O ellch (1979b C) as well as, Kukla

: (1972 1978), dlSCUSS ho"’h the degree of effort expended |n a

sutuatlon |s an |mportant lndlcator of- one's ablllty Attrlbutlon e
"re tra|n|ng teaches chlldren to try harder,A lf chlldren contlnue to
-do poorly even/arfter thls tra|n|ng they\ may be forced to conclude

'that they la K ab|l|ty Trylng hard is therefore rlsky m pot'en-,’- o

e

tlal fanlure/sltuatlons. leen that black and low-SES chlldren more RE

~often lck specnflc academlc skllls, tralnlng programs such as "ff

-Sch nk's~may~=be more—~successful—-thanr—attrlbutlon re-tralnlng~-———

consldered here. :

;udgmg thelr ab|l|t|es and do not make success fallure ,attrlbu-‘,:_k

tlons w1th adult loglc (NlChO“S, 1978 Parsons 8 Ruble,_ —Tl 977) \
fallure experlences ln the early elementary school iyears may not'j'fw"*"'

lnfluence as strongly chlldrens perceptlons of thelr ablllty‘»*,-ln'

and Walters (17980) '

support of thls, Rholes lkaell Jordan,:

demonstrated that chlldren y' ' ger . than t'n _ age

of chlldren ln mo‘s' ; of_ DWeck's wo'ik) dld notrdemonstrate learned
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"Hayduk (1978) found that worklng-class ch|ldren m the frst '

l' hd - ‘.‘hq“ -

grade who were recenvnng poor grades in school were very inac- .

| curate in pred|ct|ng the relatlonshlp between ‘their. work and thelrﬁ-

. /

/
/ grades and contlnued to th|nk that they would do well m school

i’ Thus, even ch|ldren WhO have had many fallure experlences early*"”‘

i 'on could become better achleVers lf they are glven tasks at wh|ch

-

they can succeed and learn to attrlbute fa|lure to nonablllty —' 
factors ‘ Wlth Resnlck and Roblnson (1975) we would suggest

that it |s vntally |mportant for chlldren to experlence as much

9

success as posslble durmg—readmg—mstructron‘—especraﬁy‘th‘ose—"

l
i
l
|
)
l
!
i
!

»

ch|ldrert who are struggllng Wlth read|ng ‘
: Learned helpless chlldren have often been found to be hlghly

-

anXlous (see Dweck 1975 Hlll 1980), Studles lnvestlgatlng the |

@

'relatlonshlp between chlldren S, anx1ety and the|r school perfor-

*—--mance have found that the correlatlon between test anxnety and

ach|evement test performance |ncreased across the elementary-';?f'

school years (see Dusek 1980 Hlll 1972 1977 1980 Hlll &
Sarason 1966) ThlS negatlve relat|onsh|p lS partlcularly §trong

©oon measures of readnng ach|evement perhaps because of the rnore f.? )

)

lndependent and comprehenslon—orlented nature of readlng |nstruc-

tion ln the later elementary years. Studles have also shown that

-

black and low-SES chlldren tend...c h rnore xzpus than\t'helr

j wh|te and m|ddle class peers (Wnllg,_ Harnlsch Hl” 8 Maehr |n

press, Fyans Note 12)

N

Teachers may contrlbute to student anxnety through thelr_

|nteractlons w th' students,. for lnstance through_:_/ xcessnve cr|t

lc1sm Slnce black and low SESfrﬁchlldren appear to,,;'be more
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anxious about school than other‘ch'ildrelj they especnally may
S I . \" .
.need more pralse and less crltlc1sm in order to do well ln

.,'support of th's ponnt Brophy and Evertson l'€l976) reported that

-'most successful teachers of low-SES chlldren motlvate them wnth

.

T_:pralse and encouragement (see also Brophy, 1981) Brophy and

N

: Evertson contend that lowgr—SES chlldren can begln to overcome )
their al|enat|on fr0m school when the school atmosphere is a warm a
- _"and frlendly one.. ‘It is lmportant that lower SES chlldren begln

'partlczpatlng, and encouragement helps accompllsh thls. Slmi-

Iarly,. Looper U 977]"showed that when teachers stop crltlcmng.

‘ hlldren those ch|ldren who were. cr|t1c12ed frequently begln to |

"lnteract more posntlvely with the teachers. The use.of encour= -

-

', »-_agement mdy allow low-SES chlldren to partlcnpate in school Wlth— 8
. out vfeel|r{g; othreatened and ‘thus negatlve anxnety dynamlcs may

, "befay'oided o o e

:, How exactly does anxnety lnterfere wuth learnlng and task
.'performance7 Many theorlsts (e g., Dusék 1980 Geen 1980
Sarason, 1972 1975 Wlne 1971 1980) belleve that anxnous

persons (both ch|ldrén and adults) dlvide thllr attentlon"between ,:
- 1 :
' the tasks they are donng and l'helr own self-pre‘occupatlon Wlth

Jhow well they are donng, whereas low—anxnous persons tend to

Stay rocused more on me/task Research with cl’nldren supports

£ ‘..'*w'-‘,L : \‘ .

'.rt.hls vuew- studles show that hlgh-anXlous chlldren have more
dlff/culty focuslng on; tasK—r‘elevant lnformatlorr~(Dusek, Kermls 8 g
Mergler 1975 Dusek Mergler &_Kﬂtmss_lﬂlﬁ,__NnttIeman_s_HﬂL__
1977) Perhaps t achlng chlldren to focus more on the task at

7;\~'w p

hand would help them' lmprovevtheI/r performance”' ngﬁeld
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that 'childrenf.:achieved better pros"e'recall:in‘.a _
. . /
cond|t on’ where mstructlons emphaslzed concentratmg on the task

' than,m ‘a condltlon whlch descrlbed the task as a test of ablllty.

\

HOWever the spec1ally deslgned set of task-focus mstrUCtlons” "

we>re not espec1ally beneﬁclal'to hvl_gh-van;lous chlldren as would"_
be expected from the studles just reVIewed. ' |

Recently, much has- been wr|tten about how lmportant "aca-rl_mv

dem|c engaged tm:e" and attentlveoess are to learnlng (see Bloom

1976' Brophy, 1979, Jenkms & J'enkms 1981 Rosenshme &

Berllner 1978 Rosenshme, ‘Note‘lll)\For mstance Bloom (1976)\"7

-

; revnewed stud|es showmg that attentlveness relates posltlvely. to-

'._‘..mschool achlevement"' Wlth correlatlons ranglng from ll to 5

Other studles have shown that mattentnon to readmg mstructlon '

is a good predlctor of low readmg achlevement (Camp 8 Zlmet

1975 Lambert 8 N|coll 1977 Sol| 8 Devme,.1976) The research

~

on anx1ety suggests that some ch.ldren s problems m attendl'rTg in’ ;

school could he due to the|r anx1ety, and thus |t |s |mportant to ‘

reduce anv:=ty in . the classroom |n order that hlgh-anxlous ch|l-

R
x'

dren can better mamtaln the|r attentlveness |n the classroom.

{. g(.

'Hlll (1 980) provudes many suggestlons for how school"s can be \

' -
3 1Y

- Sl
-1

" s1tuat|ons, perhaps slmllar thmgs could be done to reduce anxlety

~in. classroom learnlng S|tuat|ons.r Dlrect a’ttentlonal traln'ng could

be one vl/ay to deal thh thlS problem. A ser|es of stud|es by

C°bb a”d H°ps (C°bb & HOPS: 1973 Hcps 8 Cobb,";1974,,Walker )

8 Hops, 197@ has shown that tralnlng atténtlon sk|lls ln flrst- S

- 0 E T

grade ch|ldren |mproved the|r readlng -p\erformance and that thlS
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program was as effectlve as- a dlrect mstructlonal readlng program
in lmprovmg ch|ldren s readmg

B - e IR ;.\.-_ . PR A T R : - S T Q.

ReadmLMaterlals N

ﬁ

°

mvolvement in readmg~|s undoubtedly mfluenced "',_: ..\

bY the kmds bof readlng materlals schools provnde.r- Umnterestmg T

l|ttle pr|or exposure to readmg materlals in the home. Research

by Asher (1979) assessed whether ch|ldrens mterest |p the
materlal they are glven relates to race dlfferences m readmg L

' comprehenslon (for c0mplete revlews of thls work mcludmg a

R o

dlscusslon of methodologlcal lssues, see Asher 1927 1980)

Flfth—grade cthdren s mterests were assessed py showmg photo-

oraphlc sl|des representlng dlfferent top|cs. About a week later,:lri,f_ﬂ.'

. .
< FN

? ..chlldren recelved,--from a dlfferent experlmenter readlng passages,

-,

A ._three of wh|ch corresponded to the ch|ld's three hlghest—rated ‘

a
k3 ..

t0p|cs,_and three correspondmg to the Chlld's three low.est-ratedi**';f;:-_'

toplcs. Results.mdlcated that wh|te chlldren comprehendedthe'

atlkngs mdlcated that both black .and
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N f'ndlng was hoped forr W|th respect to race dlffereﬁces. étill.
ls encouraglng that the |nterest level of the materlal d|d have an
effect for cblack chlldren The passages used ln thls study were '
obtalned from the Brltannlca Junlor Encyclopedla (1970) av sourcej_:'.'_-_
-:' w1th rather dry bosfyle of prose Perhaps stronger”rwe«sults would :
occur, W|th dlfferent types of text S.nce black chlldren have
greater read|ng problems than wh|te chltdren prov1d|ng person-:f,

] (v

ally mterestmg materlals may keep them engaged in readlng, even

o

TR
lf those materlals don't lmmedlately lessen the gap ln readlng

achlevement lndeed Danlels (1 971) has 'prov1ded anecdotal ‘
ev1dence that a steady‘ d|et of hlgh—lnterest materlal can greatly

|mprove black chlldren S. read|ng performance

g il
Er A

An |mportant questlon Stlll to be answered lS why chlldren

ﬂ

better understand hlgh—mterest materlal One explanatlon is. that

mterestlng materlal better ma_lntalns the readers attentlon, that

/4‘ T e o 7’ . (,. B

|s~‘ the reader is more motlvated when presented, w1th hlgh lntel est

', materlals Another explanat‘ion |s that readers hav% more knowl-
edge about toplcs they are |nterested |n, and thus can more L
el " ,// ;

eas|ly understand passages about those tbplcs Research
!

needed to evaluate these alternatlves ?/nother |ssue for future

C- u .

L research |s whether the effects assoc1a/ ed wuth top|c |nterest
- — WOuld be obtalned wuth younger C'h”drfn Nearly all research 0n

l

toplc |nteres.t has been conducted wﬂh older ele'nentary-school

o Lo -

', v ch|ldren,‘ and |t would be mstructtve to do S|m|lar work W|th

el 1
younger chlldren Such studles w'ould more clearly |nd|cate how
. -.',., - : ! . e I

-J top|c |nterest mfluences early readlng Furthermore studles of

\« \'

the long—term effects of a- steady dlet of hlgh—lnterest materlal on
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.

ch|ldren's readlng skllls and cont|nu|ng motlvatlon to read (see-

"_vMaehr 1976) are cIearIy needed
T In concludlng thls sectl TIS lmportant to stress that the
‘,Phrase' "hlgh-lnterest materlal" descrlbes an |nteract|on between
the reader and the m‘aterlal Materlal that is fascnnatlng for one L
- }'_Chlld may..be dull for another hence |n both research and lnstruc—-
"jtlon |nd|vnduaI|zed assessment of ch|ldren's |nterests and |ndN|du—'

".allzed asslgnments of materlal should be done. l A related pomt is 4

et
l-t 4 -

that ch|ldren's |nterests in - toplcs change and thus there is . a -

need to mon|tor |nterests over the school year Accurate mon|tor-'

'|ng “of chlldren' |nterests and the provnsnon of readlng mater|als

. that ch|Idren are |nterested |n should |ncrease the amount of t|me K

ch|Idren spend readlng '_ S ’

‘Peer lanuences on Achlevement

Chlldren's school performance is |nfluenced by peers -__as_'wel_l,fw; N

, as teachers and text Indeed a sallent feature of school |s the .

¢

presence of a Iarge riUmber of age mates As chlldren enter
; school they beg|n to compare themselves Wlth others to evaluate

- their own behav1ors and attltudes (Campbell 1964 Ruble

-Bogglano Feldman 8 Loebel 1980 ‘Ruble Feldman 8 Bogglano -
%
- 1976 Veroff 1969)-- They aIso come to conform to peer group

: *_standards (Berends 1950) ' and th|s tendency seems—to mcreas&

‘through the eIementary-schooI years (Constanzo

haw,. 1966
: McDonnelI 1963) i e i
| Because peer group .|nfluences can be powerful R jchlld
: ;vushlng to be accepted may choose not to work as hard ln“,‘school

fCoIeman's (1 960
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1961) research has demonstrated the contr|but|on of the peer

k]

'group to patterns ‘of achlevement : ln schools'where students
‘/
valued achnevement highly, there was a closer___ relat|onsh|p
/ e T :’.',.a-

between academlc excellence and |ntell|gence than |n schools where'_
_aehlevement-’ was -less valued Slmllarly, studles of educatlonal

asp|rat10n have shown that chlldren s and adolescents' asplratlons ,

are. qu1te slmllar "to those of the|r peers, especxally valued peers-.

(Haller 8 Butterworth 1960 Kardel 8 Lesser, 1969 Mchll &

‘Coleman 1965 Slmpson 1'96'2)

Because peers |nfluence the extent to Wthh chlldren value

L

E ‘academlc ach|evement |t is of c0ncern ‘that | low SES chlldren do ‘.
' not seem to value academlc-related actlvmes to the extent m|ddle—":
class chlldren do (Coster 1959 Pope 1953) Other evudence
- -"lndlcates that low SES chlldren tend to be more conformlng (see

"Hess,,1970) - and that the peer group may be especnally promlnent

St t "

'_f,“‘-i"ln forming low- SES chlldrens values For |nstance Psthas -_"_'“
(1957)‘1found that low SES parents showed less concern and exer-
'l‘_-c1sed less control over the|r chlldrens actnvntles outslde the

._home One/mellcatlon of th|s Fndlng |s tlgat more l w-SES chll-

. f’
_ »gdren may be lnfluenced to do poorly ln school in order to galn ’

‘acceptance fr0m peers ‘ :
' One's soc1al status within the peer group also plays a role. -

Researchers |nteres$ed in. the correlates of popular|tv have found,

_ .that chlldren whr* are |ntell|gent tend to be more popular, and
_’; that slow learning chlldren tend to be less popular (Campbell
" '-'."_‘1964; Green, - Forehand Beck & Vosk -1980; Hartup, 1970
Porterfield &’ Scllllctlng, 1961) .o ,Children.f f(rom low-—SES

gL




- \,‘ S SRR Motivational: Influences =

Lt

.backgrounds also are less llkely to be popular (Hartup,f1970

'vHeSs, 1970) Thus low—SES chlldren who are low achlevers are"

~

llkely to be among the least accepted chnldren m the classroom.' :

~In response to thls, these chlldren may form the|r own groups,r

i o

."_.‘"Wlth one‘ haracterlstlc of the group belng that l|ttle value is’
"placed on ach|eV|ng in school McMnchael (1980) has provnded

'evndehce of th|s dynamlc boys who were both poor readers and |
"_lacked socnal Skl“S tended to be accepted only by other boys wnth

snmllar academ|c and socnal problerns. As Mchchael suggests
I

such groups of chlldren llkely become more and more al|enated
from school
’ lt ap'pear's, then, that the peer group exerts a negatlve‘

lnfluence on’ low—SES ch|ldrens ach|evement and that strategles

are needed for - |nvolv1ng low-SES chlldren more in the school
a0
_ sntuatlon. One strategy may be 0 enl|st ch|ldren |n tne educa--:‘

t|onal process by having them serve as peer tutors Peer tutor—‘
oAt

: |ng can be qulte effectlve in |mprovmg other chlldren s academ|c

s

\..

';Lperformance (e g . Jenklns, Mayhall Peschka 8 Jenklns,v197ll)
and both the tutor and the learner make academlc and socnal galns
as a result of the tutorlng experlence (Feldman Devnn Sheehan, -

& Allen 1976) These galns occur ln »‘;,

¢

2 -

' '7 (see Allen 1976) Thus |nvolv1ng low—S S ch|ldren |n tutor|ng

s"“x' :

3

,OI
¢

".':f,other academlc skllls.w« Care should be takenrwhe: d_eslgnlng peer
'_ tutor|ng programs however. . ln a revuew ofstudles on peer v“,','

\ e -

"_tuto‘rl,lng, Hartup (|n press) concluded that to be successful




P A Motlvatlonal Influences
e o3
~tutor|ng programs should use tutors who are several years older '
N
.than tutees, the. tutors should be. t.alned and supervnsed closely,-

and mterventlon should be lmplemented for a relatlvely long t|me

'Co’nclusions RN «_-,:,}."
Specnflc suggestlons JSfor future research have been made
throughout thlS paper. ln concludlng, we wnll make several

.general ponnts concern|ng future research efforts. Central to

th|s paper is the bellef that research on achlevement motlvatlon‘?’ *;:"'-_:1.

'and ‘socialization |nfluences on readlng should become more closely -

-M_lntegrated , Researchers lnterested |n attrlbutlonal prot‘.esses

‘need to look more closely at the antecedents of these processes in
»the home and school to learn how and when chlldren and parents

make attrlbutlons ln naturally—occurrlng gsltuatlons related to

r'eadlng Such research would provnde tmportant f‘eld tests of
‘the valldlty of attrlbuthn theory Slmllarly, researchers lnter-
_ested ln how SOClallzatIOn agents |nfluence readlng achlevement /

- -~ -/.

'should attend more to processes postulated by achlevement motl-" '

'vatlon theor|sts ‘to medlate‘ achlevement behaV|or. g The work of

o Parsons and her colleagues on- mathema\ncs lS a good example of

_”such an. approach slmllar work needs to be done |n readnng

o ThlS sort of researcb_would.,furihec_understandmg.am,. Mh.a!;eﬁi.m

"8

"and help brldge the gap . R ’7 : ;_f;_' "lv ".' : } fg

lnqulry lS also needed lnto how partlcular features of the

:ﬂhome and school env1ronments lnfluence the development of read-j"f_.*

"”.lng Skl“S. \Research llke that of Hess, Elardo "Tand the|r col-‘ i

,leagues on the home envnronment is- an lmportant f‘rst step,'as |s"v

fUthat of Br0phy, ,Welnsteln and others on the school envnronment.',' -
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From such research |t W|ll ‘be possnble to |dentify particular

features of each enwroment whlch may be especmlly beneflmal to
chlldren's valJISltlon of readmg skllls.‘ Work on partlcular envn-

30 -

. ronmental features would allow researchers to go beyond the more~- -

general demographlc varlablesgof race: or SES m explammg per-—" :

. formance differences in";readlng. X
c »-:‘V‘:' . ' - ’ - -
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.+ Weiner (1979) has added some additional ‘causal factors to
his\model. These are not central to the points we will make about.

Weiner's view, and thus we will not discuss them here.

‘ 2One of the beneficial side effects of greater "parental\'x
lnvolvement in readmg-—related aCthltleS with children . is that as @ '
result of such lnvolvement parents\\llkely control thmgs m the

home that if left uncontrolied mlght have a negatlve mfluence on

the acqunsutmn of readlng skllls. l)n example is excesswe tele- v

. vision v!ev1|ng. Severa1 studles (e g., Roblnson 1971 Steln &

Friedrich 1975 and Schramm Note 7) ‘have shown that hlgh

/

‘rates of televnsmn wewmg ‘have a’ negatlve |nfluence on the devel-

. .

op»:nent' of readmg SklllS.
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