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National Evaluation Systems, Inc., has prepared for distribution by the
Georyia Department of Education the set of content objectives found in
this Study Guide. These objectives have been verified as important

content requirements for initial certification: Not all of the listed

objectives have had test items written for them: The selected ob-
jectives have not been identified: Al1 objectives which appear here
are certification regui-ements and a sampling of them will be tested.
When the project to i-velop the Georgia Teacher Certificaticn Tests
(TCT) was begun in Ne nber 1976, an Ad Hoc Committee composed of
Georgia educators was cppointed to work with NES on each TCT. The
function of these Ad Ho: Committees was to review ali NES-generated
materials with a goal of rizking the materials more reflective of o
Georgia education needs. The first step in the test development pro-
cess was that of content domain specification. Educators identified
all content knowledge tha an applicant would need to know to function
effectively in a Georgia school. This content was further defined

into content objectives, which were sent to currently practiecing
Georgia educators for verification. These educators provided actual
ratings of the "job-relatedness" of the content objectives. At that
point; it was possible to identify, from the original domain §paci-
fication, the extent of essentialily of specific content skills for
successful performance on the job. Test jtems were written foyr the

most essential objectives which spanned the content of the field.

The purpose of providing objectives is to explicitly define the content
required of an applicant for certification in this field. Further,

the statement of these objectives should assist in preparing for the
criterion-reference content knowledge test. We encourage applicants

to study these materials, which will enhance their undersianding of

the content field and alleviate any unnecessary concerns about the
nature of the Georgia Teacher Certification Tests.

Along with thesé materials go hopes for a rewarding carezr in education.

If you have questions or desire further information,

contact:
Performance-Based Certification
Division of Staff Development
1858 Twin Towers East .
) Atlanta, Georgia 30334
. (404) 656=2556

Georgia Depariment of Education

Charles McDaniel, State Superintendent of Schools

J
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STUDY GUIDE FOR TCT IN COMMUNICATIVE ARTS

Field 03: Communicative Arts

Introduction

The Study Guide for the TCT in Communicative Arts is designed to
test content area knowledge that most students should acquire during the
course of their undergraduate educations. Many students; therefore, will
require no special preparation before taking this examination. Other

study guide selectively; they will not want to read every reference
listed but rather only those which are most appropriate for their
-éiﬁdatiohs; Trey should also realize that the suggested readings were
based on a review of the published tdst objectives, not of the test items
theméelves. |

This guide lists sources for each of the éight Subareas:
(1 ngicéi Rééédning, (2) §é§éarch, (3) éOmposition, (4) ianguage, (5)
Communications Media and Careers;h(6) Literature; (7) Reading, and (8)
Oral Communications. Under each ;ubarea; objectives are listed and
numbered. Following the objectives for each subarea are references
arranged in alphabetical order and keyed to objectives by numbers and
letters (for subparts). Sometimes several references are keyed to one

objective or subparts of an objective.

iv



In addition to the content objectivés and Sourcés that follow,
examinees should be aware that:

1. The TCT itéms aré muitipié choice with four alternatives.

2. There are no penalities for guessing.

3. Examinees are given 3 1/2 hours of actual test time and may
réquest up to an additional hour.

4. 1In order to pass the TCT, one does not have to pass each
subarea. The total score is determined by the number of
correct answers.

Examinees wanting specific help with test-taking skills should ask

refer to one or more of the references iisted below:

Flippo, Rona F. Testwiseness. Rehoboth, MA: Twin Oaks Publishing,
1983.

Millman, J., and Pauk, W. How to Také Tests. New vork: McGraw
Hill, 1969.

Pauk, W. How to Study in Colleqé (2nd Edition). Boston: Houghton
Mifflin, 1974.

Preston, R.C., and Botel, M. How to Study. Chicago: SRA, 1974.

Raygor, A.L., and Wark, D.M. Systems for Study. New York: McGraw
Hill, 1970.




FIEED 03: COMMUNICATIVE ARTS

Logical Reasoning

1. Specify well-conceived goals in clear and ' unambiguous language.
For example:
a. Arrange goals in order of priority.
b. Specify sutjoals necessary to achieve goal.
c. Develop realistic schedules for achievement of goals.
. Identify obstacles and suggest solutions. }
. Identify other factors which might HOdify goals.

D

For example.”

a. Specify the éxact nature of the problem.

b. Identify information relevant and irrelevant to thé solution of
problem.

c. Assemble elements (e.g., 1nformatlon) for Solution of problem and

and arrande them in lcgical seduence.

3. Generate ideas, solutions, and points of view. For example:
a. Identify or generate a classification scheme for problems.

4. Generate testable hypotheses from a background of theoretical concepts

and/br factual information. For example.

a. Utnderstand the background of a problem:

b. Generate new ideas of a hypothetlcal-aéauéEive nature (e gs; 1f X
is true, then maybe &; B, or C is true).

c. Test validity. of new 1deas in terms of soundness or reasoning

(e.g.; determine that deductions are not fallacious).

d. Test truth of new ideas by experimenting or seeking additional
information.

e. DPerceive 1mp11cat10ns of theé truth cr falslty of a hypotheseb.

5. Infer new ideas from two or more statements. For example:

a. Perceive or infer relationship between two or moré évents
(possible relationships: spatial, tempordl, cdusé-efféct,

, causal chain, etc.).

h. Perceive or infer relatlonshlp between two or more 1deas (90551ble
relatlonshlps- similarity, contrast, confirmation, contradiction,
tangentiality, irrelevance, logical nece551ty, contingency
if-then):

6. Analyze a puorly crganized, ambiguous paragraph and identify

appropriate revisions.




Eggicai ReaSoniqi (continucd)

10.

11.

12.

13.

Infér probablé causes(s) and/or effect(s) of ah evernt. For example:
a. Infer immediately preceding cause(s) or occa51on of event.

b. Infer immediate, short-term effect(s) of event.

c. Infer underlying, ;7ng~scandlng or rcot cause(s) of event.

d: Infer long-term spreading effect(s) of event.

Recognize different virwpoints on the same issue. For example

a. Identlfy ways of reconcxllhq, or effecting a compromise, between
conflicting viewpoints:

Distinguish between factual and fabricated accounts in all forms of

cammunication. For exampile:

a: Recognize communication as having fictitious plot and characters.
b. Recognize real-life individuals or prototypes portrayed in

fiction.

Recognize use of propaganda technlques, biased v1ewp01nt and relevant
or irrelevant evidence to support an opinion. For example:

a. bBistinguish between factual statements and opinions.

b. Evaluate evidence for a stated "fact" or opinion.

c. Evalute reliability of spurce information. ,

d. Evaluate credentials of speaker or cited expert.

Infer meanings other than those répresentéd by literal statements.
For example:

d. Read between the llnes.,

h. Recognize author's attitude toward his or her subject.

c. Recognize allusions (e.g., to people, events, written material).

Identify generalizations, rules, or principles that can be drawn from
specific instances. For example:

a. Formulate new rule or pr1n01ple fram prebented instances.

b. Broaden known rule or principle to include new instances.

c. Use analogy to infer generalization.

For given generalizations, deri « ‘pecific statements or conclusions.
For example:
a. Evaluate generalization.

b. Analyze generalization.

c. Draw correct inference.

Perform tasks of cia381f1catxon multiple classification, and class

inclusion. For example:

a: Perceive common characteristic(s) in apparently diverse elements.
b. Perceive differences among apparently sSimilar elements.

c. Classify sxmultaneousLy on more than one dimension.

o



logical Reasoning (continued)

15.

16.

17.

18.

19.

20.

Arrange concepts hierarchicatly according to given criteria:. For

example- -
a. Identify level of generality or specificity of concept(s)-.

Identify similarities and differences on the basis of some criteria.

For example: '

a. Identify similarities and differences on the basis of given
criteria.

b: Evaluate criteria for reviewing similarities and differences:

Predict outcome(s), given one or more pieces of information. For
example:

a. Evaluate evidence pro and con for each piece of information:
b. Reject unsupported or improbable "evidence."

c. Assign relative emphasis to each piece of information.

d. 1Integrate or reconcile pieces of information.

e. Identify several possible outcomes from 1ntegrated information.
f. Identify information from which parallels can be formulated.
g. Assign probability level to each outcome.

h. Estimate effect(s) of the most probable outcome.

i. Adjust behavior according to estimates of the most probable

outcome(s).

Critically analyze information. For example:

a. Identify meaning of Statement.

b. Judge whether ambiguity exists in a 11ne of reasonlng, Certaln
statements contradict each other; conclusions follow necessarily:
statements are specific enough; statement is actually an applica-
tion of a certain principle observation statements aré reliable
indictive conclusions are warranted; problem is identified;
something is an assumptlon' a definition is adequate; statement
made by alleged author is acceptable.

c. Identify nature of argiment or issue; analyze background or
position frain whlch author is writing and its influences on his
or her view of the issue,;

d. Identlfv intentions, outcomes, 1mpllcatlons, etc., which go

bezond literal message:

Eleuate commuriication on the basis of all available information.

For example.

a. Take account of own subjective feelings in evaluating total
message.

Identify and apply wetl-defined, elaborated, and novel concepts.

For example:

a: Identify difference between denotative (definitional) and
connotative (elaborative) aspects of a concept.

b. Analvze nondefinitional aspects of concept.

C. Generalize concept to include new instances.



iogicai ﬁéaSoninq (confinuéd)

d. Differentiate concept into subconcepts.
e. Apply concept appropriately.
f. Generate new concepts to explain cxnmﬂnx phenamona.
21. Recoanize how imagination is used in the development of ideas and
products. For example:
a. Prodiuce many associations (responseﬂ\ to stimuli (froe flow of
, ideas, verbal fluency).
b. Identify creative ideas and products in others (ospecxal]y
children).
22. Recognize original or novel ideas. For example:
a. Make unusual associations.
b. Fnumerate unusual uses for an object.

23. Identify possible change strategies in solution of problém. For
example:

a. Identlfy several approachcs to solutlon of problan. ,

b. Identify best time to change strateg1c> (i.e., be pers 1stent
enough to give first strategy a chance to work, but do not
perservere on unproductive strateay).

c. Analyze circumstances

d. Identify types of chanqe strateqy.

e. Identify methods of implementation:

Saurces: Logical Reasoning

Altick; Richard D. Preface to Critical Reading. New York: Holt,
Rinehart, and Winston, 195A0:

Sections discuss denotation and _connotation,; diction, patterns
of clear thinking, sentences and paragraphs,; and tone. Chapters
on talking the language of the audience, cliches; deductive
reasoning, senténce rhythm, rhythm of verse, metaphors; symbnis,
and the elements of prose and poetry are included.

(Objectives: 5, 6, 8, 10, 14, 18, 19)

Appibaum;,ﬁonaid L.;,and ﬁgatoi, Karl W.ﬁ, Efféctivé bréi,éonmunication
for Business and the Professions. Chicago: Scilence Research
Assoclates, Inc., 1980.




sources:  Loaioal Reasontieg (continoed)

This general textbook exanines mary principles and concepts which
can bo apnliext to self-improvement in oral camunication: One
brief sexment (paxjes 302-30%) discusses types of problems and
how to solve then,

Obiectives: | i 22)
' r

Bergman, Floyd L. The inglish Teacher's Activities Handbook: An
Ideabook for er(‘i(iL;‘.»_:i_{\f}“I ~condary Schools. Poston:  Allyn and

Racon, Inc., 19750

Fach of the sections on composstion, drammar and language, litera-

ture, reading, and roan managenent has heen divided into an intro—

duction, deliberation, evaluation, and application components.

A resoured hinliography 15 included.

(Chijecrivéas: Y, 2, . a, 5, 6, 7, 9, l4a, 17, 18, 19, 22, 23)
Rurton; Ti)»ziqht 1.; h’)h(‘j"(’)h, RhnnLtH h.; F*i,il'.ion,wéryant; a*r:j ﬁaiéy,

Reverly. Teachina Fnglish Teday. Boston: Houghton Mifflin

Company, 1975,

Seitions on planning instruction, verbal and written communication;
trachm; languaae dhr] 1lt(» atire,; non—prmr media, and evaluatlng )
stwlent pcrfomn,m ar'= incluwied. Appendices include junior novels,

films; theme uniss, and activity cards.

(ijritlm o 1; 2; 3; da, b, ;5 "J 1" 14; 15; 16; 17a, <, 4,
e, £, ", 1: 18H;,

19; 20c, é; 21

Ehninager, Mouatas; i’}rmhkxﬁék, Rruce, E.; McKerrow, Ray E.; and Monroe,
Al an Fi; Prmv 'ﬂ@ and Tyres of '%p{*ocn \(mmmlcatlon. New York:

Seott, Foresman andd Company, 1982

An overview of communication theories and principles with suggestions
for developing comnunication competencies is included. The sections
on "détéminind the paepeosa™ (pages 55-71) and the "motivated
sequence” (paass 161-16h; 316-318) have relevance to goal-setting

and aoal-attainment.

(dﬁ_}é\Tti'-"f‘T: 1, "C‘v‘ 2h
Fre:leoy, Austin 7. Argumentation and Debate.  Belmont, California:

Wwadsworth Publisiimy Comanv, 1976.

while thie content of the book focusés upon the basSic concépts of

argumentative speakina, Chapter 9 éxamines thé structure of

i
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Sourcés: Logical Reasbningr(Continued)

reasoning with emphasis on the application of inferences.
Causal reasoning is presented from;page 120 to page 126, and
cesting evidence is discussed on pages 92-108.

(Objectives: 7, 9, 12, 13, 16, .18)

Hayakawa, S.I. Language in Thought and Action. New York: Harcourt
Brace, 1949. —

Jenson, J. Vernon. Arqumentation: ReéaSoning in Communication. New
York: D. Van Nostrand Coipary, 1931.

Trie scope of this textbook stresses reasoning as applied to.
argumentative contexts. Chapter 4 (particularly pages 62-83°
deals with various types of claims and discusses possible avenues
for analyzing problems. Chapter 5 is relevant with its emphasis
on proving statements through application of réasoning principles.

(Objectives: 2, 3, 12, 13, 16)

New Vork- Harper and Pow, Publishers, inec., 1978.

Basic skilis Instrnctlon, santence development, review exercises,

and research skills are discussed and coordinated with the hand-
book:

(Objectives: 1; 2c; 3; 5; 6; 14; 15; 17c; d, e; 20a, b, c, 4, e)

Judy, Stephen N., and Judy, Susan J. The Engilish TEachereseﬂandbook

Campbridge: Winthrop Pubilishers; Inc., 1979:

Sections of planning curriculum, constructing materxels, and
individualization are followed by ideas ard discussions of =
techniques to use in teaching. A list of resources is included.

(bjectives: 1, 2, 3, Sb, 6, 15, 17, 18, 19, 21, 23)

Levln, Gerald. Writihg and Iogic. New York: Harcourt Brace and
Jovanovich; Inc.;, 1982.

This work examines the basic principleés of correct reasoning.
Specific atténtion is given to paragraph development and in
organizing logical writtén communications.

(Objectives: 14, 15, 16, 17, 18)




Sources: Iogical Reasoning (continued)

Loban, Walter; Ryan, Margaret; and Squire, James R. Teaching Lanquage
and Literature. Second Edition: New York: Harcourt, EBrace, and
World, 1969.

Sectlons 1nclude usage; sentence structure; logical thinking,
communication skills; literature appreciation, values,; and
program planning.

(Objectives: 1: 2; 3: 4a, b, ci: 5: 6; 10; 11b: 15; 17; 18: 20; 23)

Minnick, Wayne. __The Art of Persuasion. Second Edition. Boston:
Houghton Mifflin Company, 1968.

A comprehensive treatment of persuasive skills and strategies is
the primary focus of this text. Included are discissions on
confirming hypotheses and ambiquity in lanquage areas.
(Objectives: 4, 5, 7, 10, 11, 12, 13, 17, 18, 19, 23)

Neman, Beth. Teaching Students to Write. Columbus: Charles E. Merrill
Publishing Company, 1980.

Sections deal with expository writing from a thesis<centered
approach with emphasis on prewriting and revision.

(Objectives: 1; 2; 3; 5; 6; 7; 13; 14; 17a; 18a, b; 19; 20e; 23a,
c, 1, e)

Ochs, Donovan J., and Winkler, Anthony C. A Brief Introduction to
Speech. Second Fdition. New York: Harcourt Brace Jovanovich,
Inc., 1983.

This survey rext 0rov1des general and spec:flc pr1nc1ples involved

with human communication: Chapter 5 analyzes the selection of

topic and the development of a central idea.
(Cbjectives: 1, 5, 8, 11, 16)

Rodriques, Raymond J.,; and Badczewski, Nennis. A Guidebook for Teaching
Literature: Roston: Allyn and Bacon, Inc., 1978.

Sections on organization, planning., . and instruction in literature
are accompanied by relevant composition exercisas on reproduction

pages.
10a; 13a, b; 15; 17; 18c; 19; 23)

N
~e
Wl
~s
[ |
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Sources: Iogical Reasoning (continued)

Sproule, J. Michael. Argument:. Its Language and Influences. St. Louis:
McGraw-Hill Book Company, 1980.

persuasive arguments. Of particular merit is Chapter 4 which ex~
plains a variety of tests for the validity of statements.

(Objectives: 9, 18, 23)

Toulmin. The Uses of Argument: Cambridge, England: Cambridge Univer-
sity Press, 1964.

Wolfe, Don M. Creative Ways to Teach English. New York: Odyssey Press,
Inc., 1958.

Sections include organization, planning, and instruction in the

classroom: Content includes speech, reading, and, grammar and

canposition activities for the secondary school.
(Objectives: 1; 2; 3; 4; 5; 8; 9; 10; 12; 13; 14; 17; 18a, b, c;
19; 20; 21; 23) )

\




Sources: iogicai ﬁéaéoninq (continuéd)

Loban, Walter; Ryan, Margaret; amd Squ1re James R. Teaching Lanquage
and Literature. Second Edition. New York: Harcourt, Brace, and
World, 1969. ‘

Sections include usage, sentence structure, logical thinking,

communication skills, literature appreciation, wvalues, and

program planning. :

(Objectives: 1; 2; 3; 4a, b, c; 5; 6; 10; 11b; 15; 17; 18; 20; 23)
Minnick, Wayne. The Art of Persuasion. Second Edition. Boston:

Houghton MiffIin Company, 1968.

A comprehensive treatment of persuasive skills and strategies is
the primary focus of this text. Included are dlscu551ons on
confirming hypotheses and ambiquity in lanquage areas.
(Objectives: 4, 5, 7, 10, 11, 12, 13, 17, 18, 19, 23)

Neman, Beth. Teaching Students_to Write. Columbus: Charles E. Merrill
Publishing Company, 1980. :

Sections deal with expository writing from a thesis-centered

approach with emphasis on prewriting and revision.

(ijectives. 1; 2; 3; 5; 6; 7; 13; 14; 17a; 18a, b; 19; 20e; 23a,
c, 4, e)

Ochs, Donovan J., and Winkler, Anthony C. A Brief Introduction to
Speech. Second FAition: New York: Harcourt Brace Jovanovich,
Inc., 1983.

is survey text provides general and specific principles involved
with human communication. Chapter 5 analyzes thé selection of
topic and the development of a central idea.

(Objectives: 1, 5, 8, 11, 16)

. Rodrlgups, Raymond Jer; and Badczewskl, Dennls. Aiéuidébook for iéaching
LLiteéeraturé. Roston: Allyn and Bacon, Inc., 1978.

Sections on organization, planning , and instruction in literature
are accompanied by relevant composition exercises on reproduction
pages.

(Objectives: 1; 2; 3; 5; 9; 10a; 13a, b; 15; 17; 18c; 19; 23)




Sources: Ingical Reasoning (continued)

Sproule, J. Michael. Argument: Its Fanguage and Influences. St. Iouis:
McGraw-Hill Book Company, 1986.

Sections of this text include a wide range of materials related to

persuasive arguments. Of particular merit is Chapter 4 which ex-
plains a variety of tests for the validity of statements.
(Cbjectives: 9, 18, 23)

Toulmin. The Uses of Argument: Cambridge, England: Cambridge Univer-—
sity Press, 1964.

Wolfe, Don M. Creative Ways to Teach Engiish: New York: 6dyssey Press,
Inc., 19587

Sections include organization, planning, and instruction in the
classroom. Content includes speech, reading, and grammar and
camposition activities for the secondary school.

(Objectives: 1: 2; 3; 4; 5: 8; 9; 10: 12 13; 14; 17; 18a, b, c;
19; 20; 21; 23)

17



Research

1. Use dlfferent kinds of dictionaries appropriately. For example:

a. Identify correct use(s) of each kind of dictionary.
b, Identify correct use of thesaurus:

2. Use approprlate encyclopedla for level of 1nformatlon needed. For
example:
a. Identify dlfferent encyclopedlas by level, comprehensxveness
. of information; streigths, and weaknesses:
b. Follow appropriate procedure in use of encyciopedia to obtain
information regarding a specific purpose or topic:

blbllographlc references. For. example:

a. Identify purpose and function of a given 11brary s classifica-

, tion system.

b. Indicate how to use card catalog eﬁf1c1ently for varlous purposes
te.g.;. flndlng a book in library, ordering a book from publisher,;
obtaining information about a book).

c. Indicate how to use subject index to obta1n references on spec1f1c
topics and make use of any cross-references.

4. Identify the purpose and function of charts, graphs, tables, standard
research abbreviations, proféssional journals, abstracts, and
references works; and appropriate use of edach. For examplé:

a. From given information, be able to construct a chart, graph,

- or table. S ]
b. Evaluate whether chart, graph, or table is more appropriate

for spec1f1c purposes.

c. Identlfy ways in which charts, graphs, and tables may be used to
give false impression(s). o

d. Identify words; phrases, etc., represented by standard abbrev1a—
tions; and vice versa:

e. Identify major journals in own professional fieid.

f. Identify abstracts available as reference sources (e.g.; Education
Index).

g. Identify major reference works for a spec1f1c use in professional

field.

educatlonal settlngs. For example. o
d. Identify sources of information films, fllmstrlps, microfilm,

microfiche, etc. (e.g., municipal library, film rental agencies).

b.: Indicate correct ways to use equipment {e.g., threading film

) orojector) .

Cc. Analyze the need for approprlate background mater1al before
film, filmstrip, etc., and summary following it.




Research (continued)

10.

e. Analyze the need for 1ncorporat1ng 1nformatlon about students'

TV viewing habits in teaching selected topics.

f. Identify ways of incorporating technlques of TV in own
teaching (e.g., audiovisuals used in newscasting) .

Identify problem area; delimit; and clarify specific problem.

_ For example:

a. Recognize generality/specificity level of problem.

b. Reduce broad problem to specific manageable components:

c. Identlfy 1nterrelat10nsh1ps among components ;

d. Specify crux cf problem in clear;: unamblguous language.

e. Identify cversimplified version or versions of problem.

Identify appropriate procedure for problem solving and research.
For example:
a. Identify books, articles, etc., likely to present objecclve,

insightful description of the problem,

b. Identify probable sources of 1nformat10n on prev1ous work

done on this problem:

c. BAnalyze methodologies for conductlng own 1nqu1r1es (e.g.,
classroom research, interviéwing éxperts, writing a paper,
attending conferences.)

Cr1t1cally analyze and organize 1nformat10n. For example.

a. Organize information or data on basis of stated or identified

) criteria.
b. Select and discard 1nformat10n as relevant or irrelevant,

important or unimportant.

Identlfy correct procedures for reporting eonclusions and lmpllca-

tions which clearly follow from presented data:. FPor example:

a. Identlfy appropriate manuscript style (e.g., headings, sub-

headings, ‘indentation; margin).

b. Identify probable 1mp11catlon(s) of flndlngs.

c- Identify correct ways of presenting abstract(s) or outllne(s)
of study; giving all essential information.

d. Identify appropriate procedures for arriving- at conclusions
(esg:; notetaking).

e; Identify conclusions consistent with findings.

f. 1Identify cases where specific finding is contrary to predlctlon

or to other findings and give probable explanatlons.
Identify complete, téchnically appropriate footnotes to s:~nlement

written text. For example: -
a. D1st1ngu1sh between material which can be credited wi- iche

text and that which needs to be footnoted.

10
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Research (continuéd)

11. Identify complete, technlcally approorlate b1bllography for written -
material. For example:
a. Identify one or more correct formats for b1bllograph1c entry.
b. - Consistently use same format. (initial vs. full name; position
of year, volume number, page numbérs;_underlining of book and
journal titles; use of abbreviations [ Ed., &d,; puncutation).
c. Organize and arrange entries alphabetlcally/by category.

Sources: Research

Alien, Eliot. D., and Colbrunn, Ethel B: A Short Guide to ertlng a
Research Paper, Manuscript Form; and Documentation. Rev1sed ed.
Deland, Fla.: Everett/Edwards, Inc., :1975.

This brief publication includes a discussion of prqgedures for
writing the research paper as well as a guide to manuscrlpt form
and documentation. .

J(Objectives: 3, 6—11)

. Barnet, Sylvan. A Short Guide to Writing About Literature. 4th ed.
Boston: thtle, Brown, 1979. -

A well organlzed and practical guide that helps a stUdent respond to
literature in a full and informed manneér and then shows how that
response can be articulated in various kinds of writing ranging from
a review to a research paper.

(ijecttves: 5 c; 6; 8-11)

Coyle;, William: Research Papers: 5th ed. Indianapolis: Bobbs-Merrill
Educational Publishing, 1980. ' :

The workbook format provxdes an overVIew of the research process

‘with emphasis on choosing a topic, using the library, gathering
material, outlining,; documentation, and writing.

(Objectives: 2a; 3, 4 ¢; 6-11)

11



Sources: - Research (continued)

Douglas, Wallace W., and Lavin, Albert L. Responding: One=Six. Lexing-

ton: Ginn & Company, 1973

This series uses reading selections from classic, modern, and

contemporary authorq. Ideds, notes, and buggestlons for further

understanding, discussion, and research are also provided.

(dbié&ﬁi%)éé: 10, 11)

. Drlskeii ﬁ P.; ard GImpSOn, Margaret: Decisive Writing: 2An Improve-—

ment Program: New York: Oxford University Press, 1978.

€hapter 13 presents an introduction to technical writing.
(Objéctivesi 4 a, b)

bwight, Jdohn A:; and Speer, Dana C. How to Write a Research Paper.
Mentor, Ohio: Iearning Concepts; Inc., 1979.

A workbook=type text which is quite comprehensive in explaining
the research process and drafting and revision techniques.

(Objectives: 3, é:i15

Herlckes, Sally, ed The Aud]c—Vlsual Equlpment Dlrectogy ) 26th ed.
Fairfax: MNational Audio-Visual Association, Inc., 1980.

This annually updated publlcatlon llStS currently available audio-
visual equipment. Photographs, prices, and specifications are also
included.

(Mojectives: 5 a)

Hodges, Jerome C., and Whitten, Mary E. Harbrace College Handbook. 8th
ed: New York: Harcourt; Brace, Jovanovich, Inc., 1977.

Sections of this text focus on grammatical skills such as manuscript
form, revision, parallelism, research techniques, and syllabication.

(Gbjectives: 1-4, 6-11)

12




Sources: Research (continued)

Hoover, Kenneth H. The Professional Teacher's Handbook. 3rd ed. Boston:
Allyn and Bacon; Inc., 1982,

'Ihis teacher—directed text contains six how-to-do~it sectlons

covering a wide range of topics from preinstructional and

instruction-related activities to techniques for working with

special individuals and groups. Chapter 13 focuses on film and

television analysis. Five useful appendices are included.

irmSchér, william F., ed. BHolt English: Language and Writing. New York:
Holt, Rinehart and Winston, 1983.

Chapters 15 and 16 deal with Uéinq library resources and
writing research papers, respectively.

(Obj'ectives: 1~3; 6~ﬁ)

Leggett, Glenn; Mead, David; and Charvot, William. Prentice-Hall Handbook
for Writers. 6th ed. Englewood Cliffs: Prentice-Hall, Inc., 1974.

This handbook has a special section dealing with the llbrary and

the research paper.
(Objectives: 3, 6-11)

Leggett; Glenn; Mead; Pavid; and Charvot, W:lliam. Essentials of Granmar
and Composition: Englewood Cliffs: Prentice-Hall, Inc., 1978.

This text contains sections which Focus on grammatical Skll.ls such

as manuscript form, rev1510n, research, and syllabication,
(d)]ectlves: 1, 2, 7-—11)

Lestér, James D. Writing Reséarch Papers. 2nd ed. Glenview: Scott,
| Foresman and Company, 1976.

Text bégins with choosing thé topic;, proceeds through data-
qathering, note-taking procédures, writing and documenting, and
concludes with a list of reference works organized by subject
area.

(dbjectives: 3, 6, 7, 8, 9, 10, ﬁ)

13
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Sources: Research (continued)

Ioban, Walter; Ryan, Margaret; and Squire, James R. Teaching ILanguage

and Literature: 2nd ed. New York: Harcourt, Brace, and World, 1969.

(hapter 12 glves an overview of mass entertalnment medla. Text also
contains a useful bibliography.

(Qbjectives: 5a, c, c; f)

Neman, Beth. Teaching Students to Write. Columbus: Charles E. Merrill
Piblishing Company, 1980

Chapter 77 is a gu:tde to teaching the research paper with emphas1s
on choosing toplcs, notetaking; and documenting.

(Objectives: 6; 7; 8, 9; 10; 11)

Strunk, William, Jr., and white, E. B. The Elements of Style. 3rd ed.
New York: Macmillan Publishing Co.; Inc.; 1979.

Sections discuss elementary rule of usage, principles of composition,
misused words and expressions, and form and approach to style.
(Objectives: 6, 8)

furabian, Rate L. A Manual for Writers of Term Papers, Theses, and
Dissertations. 4th ed. Chicago: The University of Chicago Press,
1973.

Classic treatment of style, format, and documentation of research
papers.
(ObjeCtiVéS: 45, d; 9a, c; 10; 11)

Warriner, Joseph Mérsand, and Griffith, Frances. English Grammar and
@ESltlon. New York: Harcourt, Brace,; Jovanich, Incs:; 1973.

Sectlons 1nclude grammar mechanlcs and usage, sentence structure,

paragraghs, developing longer papers, and using resources.

(Objectives: 1; 2; 4d; 6a, b, d; 8; 9; 10; 11)
Warriner, Joseph E. English Grammar and Cofiposition: Complété Course.
Franklin ed: New York: Harcourt, Brace; Jovanich, 1982.

Chapter 26 deals with research technlques. Cnapter 32 covers
arrangement and nature of library resources. Chapters 33 and 34
discuss reference books and dictionaries respectively.

(Objectives: 1, 2, 3, 6, 7, 8, 9, 10, 11)

14




2.

N

Employ conventionatl spelling. For example:

a. Identify and appiy speliing rule of Engllsh

b: 1Identify spelling of words which are exceptions to rule.

c: Identify rule of syllabication.

d. Apply phonetic rule to spell new words.

e. Recognize incorrectly spelled words and produce correct spelling.

Use capital letters appropriately in written material. For example:

a: Apply correct capitalization to written work.

b: Identify function(s) of capital letters.

c. 1Identify capitalization rules.

d. Recognize errors of capitalization.

Apply punctuatlon rules: For exampie'

a. Apply correct punctuation in written worB,ﬁWi -
b. Analyze functions of different forms of punctuation.
¢. Identify punctuation rules.

d. Recognize and correct errors of punctuation:

Identify and apply usage rule of standard English. For example:

a. Insure logical interaction of sentence elements (subject-

) verb complements).

b. Identify and apply rule of syntactlc constructlon.

c. Insuré agreement in tense, case, and number.

d. Insure clear pronoun reference and antecadent ajreement.

e. Insure avoidance of double négatives, double comparisons,
redurdancy, and ambiguity.

Identlfy correct forms of bu51ness and 50c1al letters, 1nv1tat10ns,
or responses to 1nv1tat10ns. For example:
a. Identify correct heading, salutation, punctuatlon, body, c1081ng.

b. Identify correct form for addressing envelopes to above cories—

pordence. o .
c. Identify appropriate type of stationery used for correspondénce.
Proofread, edit, and revise written material appropriately. For
example:
a. Detect errors of spelling, punctuation; capitalization, etc.
b. Detect errors of syntax.
c. Recognize awkward, unclear, or ambiguous constructions and
_ indicate appropriate improvements.
d. Recognize inappropriate organization of information and indicate
improvéments.



Composition (continued)

exampie~
a: Use appropriate standard and nonstandard usage styles.

b. Use appropriate formal and informal language levels.
c. Cbserve rule for format and organization appropriake to content.
d. Use appropriate margins and spacing between words; lines,

indentations of paragraphs,; etc.

B.  Select written; oral; and visual report topics suitable for purpose
occasion; and audience. For example:
a. 5elect topic with a view to readership or audience 1nterest,
background knowledge, etc. .
b. Select topic which is manageable with respect to own 1nterest
time, capabilities for research, writing ablllty, etc.

c. Salect topic which matches purpose of composing activity.

d. Select topic which matches occasion for composing activity.

9. Identify the clearest, most Succinct statement of the problem, issue,
or topic. . For example:
a. Recognize thesis Statement which best states the problem, etc.
b. Recognize éssential information to be included in the thesis

statement. o o . R

c. Recognize need for definition(s) in the thesis statement.

10. Use paraqraph organization appropriately in developing written
réports. ror example:
a. Recognize the need for transitional phrases between paragraphs.

b. FRecognize the best order for paragraphs to develop line of

thought. .
c. Analyze the need for one topic before proceeding to another:

d. Use examnples, anecdotes, etc., for purpose of illustration.

11. Recognizes how a line of thought can be develcped by coherent use of

transitional ohrases, sentences, paragraphs. For example:

a. Fxpress connections between ideas by use of appropriate
connectives (e.q., "in spite of," "to develop this nction
forcher"). } ) ) , ,

h: Order sentences, paragraphs, etc., in such a way as to make
line of thought more apparent.

c: Introduce approprlate amount of repetltlveness {e.g., say Same
thing another way, dgive éxamples, add explanatory phrases).

12. Identity and usSé topic gentences, summarizing statements, concluding
statements. For example:
a. Tdentify best position for tOplC senronce in paraqraph (e. q., as
opening statement, as conclusion based on preceding evidence,

, abedded within paragraph, or restated).
h. Recognize need for strong concluding statement(s) to "tie

16
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Composition (continued)

13.

14.

16.

17.

) 1t all together:"
c. identify paragraphe which have unity and oocherence (i.e., take

one idea and develop it:)

Arrarge evidence according to logical pattern. For example:

a:. Present events in chronological sequence:

b: Present spatial relationships among objects, persons, events,
etc.

c. Present data ranked in order of importance.

Identify appropriate boundaries for dellmltlnq tOplC. For example:

a. Determine whether chosen topic is manageable within dimensions
(e.g:; time; number of pages) of report.

b. Evaluate relative importance of Subtopics and discard less
important. _ _

c. Survey material to he used as evideénce and deteérminé what to

include or exclude.

Identlfy prec1se and approprlate worr ch01ce For example-

a. Avoid anbiquity, redurdancies, and excéssive wordinéss,

b. Recognize a variaty of language levels (i.e., slarg, collog-
uialisms, pretentious formallty). ,

c. Evaluage appropriateness of diction for purpose, occasion, and

audience.

Idantlfy syhtactically correct sentences.r For example:
a. Identlfy clear, logical interaction of subjects, verbs,

b. Analyze loglcai 1ntprrelatlonsh1pb of modifying elements to

hase syntactical structure.
c. lise parallel syntactic constructions to express parallel ideas.

d. Maintain same grammatical categories for parallel words or
phrases.

Recognize important aspects of clear, concise narrative. For
example:

a. Develop them appropriately:
b. TIdentify purpose of narrative

c. Avpxd undue fepétltxon, ramblan, irrelevant materlal

d. Organize material in logical sequence.
e: Draw appropriate conclusions (e.g., moral of story, 1r0ny)

f: 1Identify characters and develop them relative to their role

B in narrative;
g. Depict setting of narrative (tlmp place, season, atmospnere,

mood) ; use language which best accomplishes this purpose.

’
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égmgg§i§ion (contlnuéd)

18.

21

Récognize important spects of a clear, concise descriptive account,

For example: o

a. Identify (state) purpose of descriptive account.

. Use precise terminology. )

c. Give definitions' where appropriate.

d. Give appropriate émphasis to important and 16ss meortant
aspects. ) ) ) ) ) )

e. Develop conplete, but not over-detailed, des.r-iption.

Recognize important aspects of persuasive compositions. For example:
d: Use persuasive language.

b. Develop lcglcal patterns of argument

¢. Reccgnize propaganda.

d. Recognize faulty logical reasoning:

coqnlze lmportant aspects of a clear, concise expcsitory account.
For exanpi-2:
a. Define and describe concept, topic; or issue:
b. Show historical development of concept (e.g., learning
.disabilities).

Identity "state of the art.”

c.

d. 1Identify strengths and weaknesses in past and current thlnklng
on topic. , :

e. Clarify misconceptions, undesirable trends, etc.

f. Introduce exvlanatory concepts.

3. Integrate own and others' thinking.

Recogn1/L mportanr aspects oF a soc1a1 communlcatlon ( d.y
appropriaté languagé, style, format). For éxample:

a. Write invitations.. '

bh. Write thank—-you notes.

c. Write announcements.

d. Wrice massages.

Recognize inportant aspects of a business communication (e:ig.,
Fopropriate languade, style, format). For example:

a. Write letters oﬁ,request, complaint, etc:

b. Write jub resume.

C. Flll in mail orders.

d: Write telegrams.

e. Write technical reports:

£: Write advertisements.

g: Write reports (e.g., treasurer's):
h: write directions and instructions.

R@ccgnL7n bnportant aspects of a clear, accurate, concise scholarlj
account: For example:
a:  Make outtines:



Cg@ggéition (continued)

24.

25.

. Take g"o’o’d notes.

. Make summaries.

. Write book reports.

. Write research reports. .
. Write table of contents, index, bibliography, etc.
g. Write editorials.

h. Write media scripts.

i. Use appropriate language:

= (D Q.0 U

Recognize various ways by which one's own ideas can be expressed.
For example:
a. Write original stories; poems, plays; songs:

b. Construct games, puzzles, activities.
Cc. Use multimedia forms of expression.

Recognize ways to express thoughts, feelings, philosophy through
diary, journal, letters, or other forms of writing.

Sources: Composition

Bergman, Floyd L. Thé Eriglish Teacher's Activities Handbook: An Ideabook

for Middle and Secondary Schools. Boston: Allyn and Bacon, Inc.,
1975.

Each of the séctions on compositior., grammar, and language, litera—
ture, reading, and room management nhas been divided into an intro-
duction, déelibération, evaluation, ard application components. A
resource bibliography is included.

(Objectives: 15 b; 16-18; 23)

Biedenharn, Norwa, ed. Basic language. Barper and Pow, Publishers, inc.,

1978.

Basic skills instruction, sentence development, review exercises,
and research skills are discussed and coordinated with the
handbook .

(Objectives: 1-4; 10; 11; 16 a, d; 18 c, e; 21)

19



Sources: CompoSitioq_ {continued)

Blumenthal, Joseph C. lnglish 2200, 2600, 3200. New York: Harcourt,
Brace, dovanov1ch, 1978,

This series pxov1ded a programned approach for grammar and usage.

(Ch]octlven. 135, 7, 15; 16; iS, 21-23)

Britton, James, cd. Thé Developmeént of Writing Abilities (11=18).
London: MacMillan Bducation, 1975.

This report includes thée most meortdnt réssarch done on writing in
qevpral years. It emphasizes the function and audience categocies
% alternatives to the classic four modes of written discourse.

Uﬁ)jectiVGs: 8—10, i5—19, 24, 2%)
éurton, bwight L.; ﬁonélgon, kéngéth i.;vﬁiiiion, BrYént; énd,Haley,

Beverly. Teachiing £nglish Today. Boston: Houghton Mifflin
Company, 1975.

Sections of this text discuss the planning of instruction, verbal
ard wrltten cmnnunlcaglon, tearhlnq language zrd literature, non~
print media, and evaluating student performdnice. Appendices
include junior novels, films, theme units, and activity cards.

(Ohjectives: 15, 17, 18, 23, 25)

Connolly; Francis X. Adventures in Reading. Classic Edition. New York:
Harcourt, Rrace, and World, 1968,

This is a reading series foL grades 8-12 vhich includes vocabulary,
canposition exearcises, and research procadures for each level.

(Objectives: 18, 23, 25)

Cooper,; Charles R., and Odell, Iee, eds. Research on Composing: Points
of Departure. Urbana, [11: NCTE, 1978.

Cne of theé hest sumaries today of contemporary research in
writing.

(Objectives: 6, 8, 10, 12, 13, 15, 17, 19, 20, 24, 25)

hechanh; Frerald. Teacher s DlIPCCOEV of Rpadlrd Skills Aiaé and,,
Materis ;. West Nyack: Parkec Publishing Company, Inc., 1981.

Sections deal with development of materials for reading compre-
hension, word choice, and sentence structure.

(Objectives: 1, 2)



Sour es§: Composition (continued)

Eibowi ?eter,,,Wfiting Without Teachers. New York: Oxford University
Press, 1973.

Focuses on free writing and the importance of sharing one's
writing. Offers good suggestions for revision and self-
evaluation.

(Objectives: 8, 13, 14, 16, 17, 19, 20, 25)

Haley-James, Shirley, ed. Perspectives on Writing in Grades 1-8.
Urbana, Ill: NCTE, 1981.

Excellent text for teachers with a current summary of research
in writing.
(Objectives: 8-10, 12, 14-17, 19, 24, 25)
Hand, John. Growth in English. Power in English. Palo Alto: Laidlaw
Brothers, 1972:

Sections include a study of the parts of speech, usage, and

composition exercises for grades 7 and 8 (two—volume set).
(Objectives: 1-4)

Hodges, Jerome C., and Whitten, Mary E. Harbrace College Handbook.
8th ed., New York: Harcourt, Brace, Jovanich,; Inc., 1977.

Sections focus on grammatical skills such as manuscript form,
revision, parallelism, research skills, and syllabication.

(Gbjectives: 1-17; 18 a, b; 19-21; 22 a, b, 4, g, h; 23; 25)

Yook, J. N., and Evans, wiiiiam,é. iﬁé iéachingﬂof ﬁigh School énglish.
5th ed.; New York: John Wiley and Sons, 1982.

Sections On,orgahization; planning, and instruction in reading,
grammar, and composition are included.
(Objectives: 2, 3, 5, 6, 9, 10, 15, 18, 21)

Irmscher, William F. Teaching Expository Writing. New York: Holt,

Rinehart and Winston, 1979.

Focuses on writing as a growth process rather than as a
collection of isolated skills. Practice exercises included.

(Objectives: 6, 8, 12, 13, 15, 19, 24, 25)

21
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Sourceés: Composition (Conti.nued)

Kirby, Dan, ard Liner, Tom. Inside Out: [Developmental Strategies for
Teaching Writing. New Jersey: Boynton & Cook, Publishers, 1981,

Presents curient issuds and théories for tcachlng wrltlng in
a practical way.

(biectives: 6-8, 10, 12, 14, 15, 17, 19, 24, 25)

Kuhlman, Yvonne, ard Barlkley, Joyce. S'p’ectru’rn of E:nqllsh ,ianguége,

Composition, Expression. Fncino: Glencce Publishing Co., Inc.,
1979.

Bections on aontencn btruuturc, word \,hOlCQ, and corrmunlcatlng
with othars are included:

(eBﬁééEiVéss 8-13; 15: 19; 27; 22 a; 24 a; 25)

Leggett, Glenn; tlead, David; und Charvot, William. Essentials of Grammar

and_Composition. Englewood Cliffs: Prentice-Hall, Inc., 1978.

Sectlons focus on grammatical skills such as manuscrlpt form,

revision, parallelism, and syllabication.
(Cbjectives: 1-14; 16; 17; 18 a, by 19-21; 22 a, b, d, g, h; 23; 25)

Littell, Joy. Building kngtisti Skills: Grade 12. Chicago: McDouglas-
Littell and Campany, 1977:

Typical grammar and usage handbook with a fairly structured strand
for teaching ccmposition. Includes vocapulary and spelling.

(Cbjectives: 1223)

Loban, Walter. {.ﬁrantné:: and Writing: Grade 12. New York: Macmilian
Publishing Company, 1981.

Traditional grammar and writing texts with a contemporary approach.

(Objectives: 1=5, 7, 15, 16, 18, 21, 22, 23)
Ioban, falter; Ryan, Mzrqgaret; and Squire, Jamés R. Teaching Lanouage

and Literature. 2nd éd. New York: Harcourt, Brace, and wWorld,
1969,

Sections on usike, sentenceé shkructuré, logical thinking, cowmunica-
tion skills, litevature appréciation, valu2s, and program planning.

(Objectives: 15 ¢; 16 a; 17-20)

wN
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Sources: Composition (continued)

Malmstrom; Jean, and Lee, Janice. Teaching English Langu:stxcaiiz
New York: Meredith Corporation, 1971.

Includes sections on phonology; grammar; dtaiectoiogy, lexicography,
semantics, and literature-linguistic questions relevant to high
school students.

’

(Objectives: 4, 8-10, 12, 15)

Martin, Nancy, et.al. Writing and Learning Across the Curriculum 11-16.
London: Ward Lock Education for the Schools Council, 1976.

Deals with the development of Student writing over several school
years and provides examples to illustrate this growth.

Meyers, Frank G.;,Sétiés eé.f,Passport Series. »Engiewooa éiiffsé
Prentice-Hall, Inc., 1978.

Each text concentrates on a specific area such as expository writ-
ing, journalistic writings, argumentation, and persuasion, logical
thirking, and literary analysis. Examples are included.
(Objectives: 17-20, 23, 25)

Moffett, James. Teaching the Universe of Discourse. Boston: Houghton
Mifflin; 1968. 1983.

This work continues to influence thInklng on writing and teachIng

writing. Follows the bellef that persons learn to write by writing.
(Objectives: 1-25)

Neman; Beth. Teaching Students to Write. Columbu$: Charles E. Merrill
Publishing Company, 1980.

wrltlng and revision exercises.
(Objéctives: 3-10, 12, 13, 17, 23, 24 a, 25)
Pastva, Sr. Agnes Ann, and Owen, Mary. Composing with Style. Lompoélng

with Senterices. Composing with Paragraphs. The Cambrldge Writer's
Program. New York: Cambridge Book Company, 1974

Volumes contain examples and activities for growth in writing skills.
(Objectives: 8-13; 17; 18; 21; 22 a, b; 23; 24 a; 25)

23 < .
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Sources: Composition (continued)

Roberts, Paul. Modern Grammar. New York: Harcourt, Brace, and World,
Il’lC.', 1968. o :

Syntax, semantics, morphoiogy, and phonology are discussed in detail.
(Oojectives: 1-4)

-ﬁodrigueslrﬁaymond 5r., and BadaczéWSRiL DéVia. A GuidébOOk for Teach-
ing Literature. Boston: BAllyn and Bacon, Inc., 1978.

Includes sections on organizing literature study, drama, and other
literary selections. Reprodjuction pages for analyzing syntax and
word choice.
(Objectives: 17-21, 22 a, 23)

Strunk, William, and Wnite, E. B. The Elements of Style. 3rd ed. New
York: - Macmillan Company, 157S.

an excellent resource book for grammar.
(Cojectives: 1-4; 6 c; 9; 10; 11; 15; 16; 18; 20; 21; 22 a; 23)

Symes, Ken M. Two Voices: Writing About Literature. Atlanta:
Houghton Miffilin Company, 1976.

Multi-level writing exercises geared for responding to literary
selections.

(Objectives: 17; 18 b; 23)

Tate, Gary, and lorbétt, Edward. The Writing Teacher's Sourcebook.
New York: Oxford University Press, 1981,

Troyka, Lynn Q., and Nudelman, Jerrold. Steps in Composition. Engléwood
Cliffs: Prentice-Hall, Inc., 1976.

Content ranges from topic sertences through essay writing.
Basic skill mastery is understood.

(Cbjectives: 8-13, 15-21, 23)

Warriner; John. Warrinex's English Grammar and Composition: Complete
Course; New York: Harcourt; Brace, Jovanovich, 1982.

Grammar usage and composition handbook.

(Objectives: 1-25)

N o~
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Sources: _Composition (continued)

Warriner, Joseph M., and Griffith, Francis. English Grammar and

§§£E951t10n. New York: Harcourt, Brace, Jovanovich, 1973:

Sections include grammar mechanics and usage; sentence structure,

paragraphs and longer papers, and using resources.

(bjectives: 1-17; 18 a, b; 19-21; 22 a, b, 4, g, h; 23; 25)

Language

Récognize that speech is primary and that writing is a representa—
tion of speech.

Analyze the symbolic nature of language. For example:

a. Identify the difference between signs and symbols.

b. Identify ﬁeqrees of abstraction (e.g., "happiness" more
abstract than "table").

Use language as a communication tool. For example:

a. Identify subjective/objective aspects of language.

h. Identify personal and social aspects of language.

c. Identify need for definition, clarification, etc., of terms.

Identify degrees of abstraction in words. For example:
a. dentlfy concrete, direct forms of reference (e.g., pointing:

- "this is green").
b. Demonstrate knowledge of successlve levels of abstraction

e.g., Fido-dog-terrier-canine-animal). - o B )
c. Demonstrate the use of abstract nature of words which do not
describe objects (e.q., apathy, democracy, cold war).
Lientify changes in meaning of words as a function of context. For
example: _ _
a. Idenslfy meanlng of amblguous words, mult1~mean1ng words, etc.,

in context,

b. TIdentify clues to meanlng of unknown words {e.g., new, forelgn)

from context.
c. Identify shades of meaning of a word from context.



Language (continuea)

6.

10.

1.

Identlfy and use fiquratlve language. For example:
a. Similes.

b. Metaphors.

c. Personification.

d. Hyperbole.

Use synonyms, antonyms, and homonyms appropriately. For example:
a. Identify synonym, antonym, homonym.

b. Identify examples of each.

c. Use dictionary to find synonyms and antonyms.

Identify procéss of,language,development as well as theories of

language origins and particularly the origins of English. For

example:

a. Identlfy major language groups.

b. Identify related languages (families).

c. Identify countries, regions, etc., where given languages are

) spoken.

d. Identify roots of languages, changes in language as result of
historical events, etc. (e.g., the Spanish settlements in

California).

Identify words through the use of roots,; prefixes, suffixes. For

example: :

a. Identify meaning of common roots; prefixes, and suffixes:

h. Identify derivation (e.g., Batin, Greek) of most common roots,
prefixes,; and suffixes.

c:. Identify examples and meanings of words 1ncorpocat1nq roots,
prefixes, and suffixes:

d. Uuse khowiedge of roots, prefixes, and sufflxes to arrive at the
meaning of unknown words.

e. Tdentify common roots, prefixes, and sufflxes of dlfferent

languages.
Analyze processes of language growth and chande. For examplé:
a. Identify social and cultural influences on language change.
b. Identify affiliation of words generated by new fields.
c. Analyze che proceésses by which words are-coined. -

Analyze the need for dictiondry revision in résponseé to language

change, scientific and. téchnological advances, etc. For éexample:

a. Identify. dictionaries with most complete, up—to—date

) information.

b. Identify gaps in exlstlng dlctlonarles in llght of language
changés, scientific and technological advances, etc.



uage (continued)

Knal/ze nature of societal and cultural influences on language.

For examplp-

a. Idantify effects of 5001al institutions on language usage
(e.9., military metaphors, terms borrowed from sports).

b. Identify effects of cultural institutions on language usage

(e.q. foreign words from colonization and ethnic groups).
IdPntle effPCta of cultural phenomena (e.g., telev151on)

on lanquage usaqge.
13. Identify regional, cultural, and social varieties of English. For -
example:
a. Identr.y regional Adifferences in use of colloqu1allsms, etc.
h. Identify social and cultural differences in language usage:
14. Analyze effectiveness of terms, expressions, etc., used in mass
media. For example:
a. Identify uses of language in journalism.
h. Identify terms in common usage derived fram journalism
(e:g-, rovtnq reporter; press)
c. TIdentify uses of language in teilevision, films, etc., and uses
fron these areas which have bassed into everyday use,

15. Analyze rules of modern English spellina. For example:
a. Apply rules for spelling plurals.
h. Apply rules for alding siffixes (e.q., doubllnq consonants) .
c. Apply rules for syllabication. .
d. Identify incorrectly spelled words.
2. Identify words commonly misspelled.

16. Identify classes or varts of speech. For éxamnple: o ]
a. IAentify parts of speéch (e.g., nouns, ¥2rbs, prepositions).

i7. iéé@tify varts of 3entances (2.3., noun phraSé, vérb pﬁraéé, Subﬁéct
prédicate, ohject, alverbial phrase, subordinate clause).

18. Analyze sentence patterns, expansions, coembinations, etc. Fer
axample:
A. Tientify basic sentence patterns. .
he  F¥pand and moiify hasic fentnnces hy appxoorlato use of relative
clauses, adjectives to replace phrases, etc:
. Combine sentences through use of sppropriate conjunctlon and
other (devices;

19. Recognize different ways of analvzina an English sentpnce CR
traditionatl,; structural, transformational): For example:
A. Tdentify elemenis of structural grammar.
Y. Identify elements of generative grammar.
c. Tdentify meaning of térms from génerative qrammar (2.q., trans-
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ILanguage (continued)

formational rules, surface and deep structure).

@. Distinguish amorg the major assumptions of different grammars.

e. Identlfy elements of traditional grammar.

20, dentva purposes and uses of formal and informal language. For
example‘
a. Identify appropricte use of slang, colloqu1allsms
b: identify different patterns of usage.

21. Use standard usage in spoken and written lanquage. For example:
a. Use agreement of subject and verb; as well as pronouns and
antecedents; . o _ . ]
b. Use adverbs approprlately, form adverbs from édjectiveé.
c. Use appropriate form of tense; Keep tense consistent in
narrative: .
d. Use appropriate modifiers and avoid redundancy.

Sources: Language

Altick, Richard D. Preface to Critical Reading. New York: Holt,
‘Rinehart and Winston, 1960.

Thxt contdlns section on denotation and connotation; dxctron,
patterns of clear thinking, tone, and other skills related to

critical reading.
(bjectives: 1, 2, 3, 5, 6, 7, 13, 20 b)
Biederharn, Norwa, ed. Basic lanquage. New York: Harper and Row,

Publishers; Inc., 1%378.

Baslc skills instruction, sentence development, rev1ew exerc1ses,,
and research skills are discussed and coordinated with the handbook.

(Objectives: 1, 3, 5, 7, 15; i6; i?; ié, 21 a; c)

Denchant, Emerald. Teacher's Dlrectory of Readlnq Skill Aids and
Materials. West Nyack: Parker Publishing Company, Ifc., 1981.

Sections of this directory deal with development of materials for
reading compréhénsion, word choice, and sentence structure.

(ébjéctivéf’s: ‘i; 2; 4a; 7)‘
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Sources: Lénguage (continued)

éeorgia bepartméntrof éducation;, A Framework for Mass Communications in
the Communicative Arts. 1977.

This text is lelded into sectlons on the components, relatlonshlps,

oampeex1ties, vehicles, system characterlstlcs, functions, historical
development, trends, controls, and contemporary issues in the commu-

nicative arts.

(Objectives: 2, 3, 5, 6, 10, 12, 13, 14, 20 b)

Hand, John. Growth in English. Palo Alto: Laidlaw Brothers, 1972

~ . Power in English. Palo Alto: Laidlaw Brothers, 1972.

The parts of speech, usage, and composltlon exercises for

grades 7 and 8 are emphasized in these texts.
(Objectives: 1; 3; 5; 6; 7; 9; 15; 16; 18; 19 b, c; 20 a)

Hodges, Jerome €., and whitten;, Mary E. Harbrace College Handbook.
8th ed. New York: Harcourt, Brace, Jovanovich, Inc., 1977.

Sections of this handbook emphasize grammatical skilils such as
manuscript form; revision, parallelism, and syllabication.

(Objectives: 11; 13; 15=18; 19 e; 20; 21)

Fook, J. N., and Evans, William H. Thé Teaching of High School English.
Sth ed. New York: John Wiley and Sons, 1982.

Sections on organization, planning and instruction in reading,
grammar, and composition aré the focal points of this teéacher-
directed text.

(Objectives: 1; 3; 5; 6; 7; 10 c; 15; 16; 21 a, c)

Judy, Stephen N., and Judy, Susan J. The English Teacher's Handbook.
Cambridge: Winthrop Publlshers, Inc., 1979:

This text is divided 1ntorsectlons on plannxng curriculum;

constructhgimaterlals, and individualization followed by ideas

and discussions on techniques to use in teaching. Resources
are included.

(Objectives: 3; 6; 7; 10 a, c; 12; 13; 15; 16; 20; 21 a, c)

PR
29 i




Sources: @anguage (continued)

Kerr, Elizabeth M:; and Alderman, Ralph M: Aspects of American English.
New York: Harcourt, Brace and World, Inc., 1963.

This text contalnq a dxggu§§xon of the lenc;ples of language with

regakd to his torlcal, reqgional, literary, and colloquial, as well
as social and class aspects.

(Gbjectives: 1-3, 5-8, 10, 13, 16, 20)

Kuhlman, Yvonne, and Barkley, Joyce: Spectrum of English: [Fanguage,

Composition, Expression. Encino: Glencoe Publishing Co., Inc.,
1979.

Sections of this text discuss sentence structure, word choice,

ard communicating with others.
(@53ééti6ééi 2, 3, 5, 7, 12; 15; 18)

Leggett, Glenn; Mead, David; and Charvot, William. Essentials in Grammar

ggggLJmpohltlon, Englewood Cliffs: Prentice-Hall, Inc., 1978.

Text focuses on gramnatxcai skills such as word choice; sentence
structure, revision, manuscript form, and parallelism.

{Objectives: 11; 15-18; 19 e; 20; 21)

Loban, Walter; Ryan, Matgaret; and Squire, James R. Teaching Languade
and Literature. 2nd ed. New York: Harcourt, Brece and World,
Inc., 1969.

Sections inclide usade, sentence structure, logical thinking,
communication skills, literature appreciation, values, and
planning.

(ébjéctivéS: 1-3; S; 6; 10 b; ié Cc; ig; 20 b)

Maims;rOm, jean,”anjrbee,rjanice, @éachigg_ﬁngiish Linguisticaily.
New York: Meredith Corporation, 1971.

This text deals with aspects relevant to high schools: phonology,
grammar, history of the language, dialectology, lexicography,
semantics, and literature. Linguistic questions &re studied arnd
abserved.

(Cbjectives: 2, 3, 5-7)
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Sources: Languaqe (Continuéé)

Pastva, Sr. Agnes Ann, ard Owen, Sr. Mary. Composing with Style.
Cambridge Writévs' Program. New York: Cambridge Book Co., 1574.

. Composing with Sentences. Canbridge Writers' Program.
New York: Campridge Book Co., 1974.

. Com9051nQVW1th Paragrapns., Cambvidge Writers' Program.
New York: Cambridge Bock Co., 1974.

This series focuses on basi: wrxtlng skllls such as word ch01ce,

the four kinds of paragraphs, person;l wrlt;ng, introducing and
closing essays, and sample exercises for practice.

(Objectives: 2, 3, 5-7, 15, 16, 18, 20)

Rank, Hugh; ed. Language and Public Policy. NCTE Committee on Public

Doublespeak. Urbana: NCTE, 1974.

vatergate langnage; language of deceit, bias in mass medla, misuse
of the English language, and ethics in public discourse are among

the topics discussed in sections of this report.
(Chjectives: 2, 3, 5, 6, 10, 12, 20)

Resves; Ruth. The Teaching of Reading in Our Schools. New York:'
Macmillian Company, 1966.

metivation. These are Eollowed by word :ecognltlon,and compre—
hension, developing reading programs, and ways to study literature.

(Objectives: 1, 3, 5, 7=9, 10 a)

Roberts, Péui,, Modern Granmar. New York: Harcourt; Brace and Wbrld,
Inc., 1963.

Text discusses syntax, semantics, morphoiogy, and phonology.
Ui)jéctives: 1-3, 5-7)

Symeés, Ken M. Two Voices: Writing About Literature: Atlanta:
Hougnton Mifflin Company, 1975,

The multi-level writing exerc1ses are divided Into personai,

informal, and formal activities These exercises are geared
for responding to literary selectlona.

(bjectives: 2; 3; 5-7; 10 a; 12 b)
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Sources: Language (continuéé)

Warriner, Joseph M., and Griffith, PFrancis. English Grammar and Composi-

tion. New York: Harcourt; Brace; Jovanovich, Inc., 1973:

This text focuses on grammar mechanics and usage, sentence
structure, paragraphs and longer papers, and using resources;

(Objectives: 11; 13; 15-18; 19 e; 20: 21)

Wolfée, Don M. Créativé Ways to Téach English. Néw York: OdySsey
Press, Inc., 1958.

réading, grammar and compoSition, and Suppléméntal activities.

(ébjéctivés: 2; 3; 5—8; 10a; 15; 16; 20; Zi)

32




Communications Media and Careers

Analyze the use of newspapers _ and magazines as teachlng tools and
as sources for specialized information and entertainment. For
example:
a. Identify dlfferent types of newspapers and magazines as sources
, of diverse kinds. of 1nformat10n and entertainmernt.
b. Identify appropriate visual and written composing styles
for different kinds of newspaper and magazine artlcles.f
c. Distinguish between fact and opinion and recognize propaganda
_ devices.
d. Identify p01nt of view, bias, as well as authorlal edltorlal,
and comnércial viewpoint in news publlcatlons.
e. Differentiate between commentary and edltoplal,

f. Distinguish between fact and opinion in newspaper accounts.

g. BAnalyze appropriate style for newspaper writing.

. Analyze the use of television ard radio as teaching tools and as

sources of 1nformat10hrand entertainment. For example:

a. Analyze programming policies and limitations of mass media.

b. BAnalyze how storyboards and scripts are used in broadcasting.

cs Dlstlngulsh between fact and optnton and identify propaganda

devices in broadcasting programming.

d: Identlfy television and radio programs suitable for 1nstruct10nal

materials.

Analyze the use of films as teaching tools and as scrirces of informa-

tion. For example:

a: Identify propaganda and bias in films.

Analyze persuasive technlques used in mass media. For example:
a. Identify salesmanship techniques.

b. Identify advertising techniques. _

c. Identify propaganda techniques uséd in mass medla.

d:. 1Identify bias or lack of objectivity in edltorlals.

e. Identify function of editorializing..

f. Identify slanted writing.

Analyze the use of language in mass media. For example:

a. Identify examples of biased language in mass media (e.g., has
an arrest record, the Brown woman).

b. Identify the ways in which a mass media presentatlon may he
biased (e.g., omission, unfair emphasis or lack »f emphasis,
obscure positioning).

c. Analyzé language used for advertising.
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Communications Media and Careers (continuéé)

Identify diverse vocational and avocational opportunities in

communications areas. For example:

a. Broadcastirg technical careers,. journallsm careers,
advertising careers, communication education careers,
entertainment, and arts careers.

Identify neceéssity of basic communication skills for any vocation
or avocation. For example:

a. Reading for post-school 1ndependent learnlng

b. Speaking to inform, persuade, or entertain.

c. Listening to receive and décode messages.

d. Writing to inform, persuade, or entertain.

e. Acting for non-verbal communication.

Recognize in—schooi opportunities forrtraining (inciuding técﬁnicéi)
for conmunication careers (e.g., yearbook, school newspaper, film—
making, photography, literary magazines).

Sources: Communications Media and Careers

Agee, Warren K., et al. Introduction to Mass Communication. 7th ed.

New York: Harper and Row, 1982.

This comprehen51ve survey of the mass media emphasizes the develop-

ment and the structure of the mass communication systems in the

United States and includes specific information concerning job .

opportunities and careers.

(Cbjectives: 1, 2, 6 a, 8)

Berman, Ronald. Advertising and Social Change. Beverly Hills: Sage,

‘Inc., 1981,

(Objectives: 4 b, 6 a)

Bettinghaus, Frwin P. Persuasive Communication. New York: Holt,

Rinehart and Winston, 1973.

‘A Substantial prééentétion of théory éné préctice in communication.

(Objectives: 4, 7)
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Sources: Communications Media and Careers (continued)

Brown, J.A.C: Techniques of Persuasion: Fram Propaganda to Brainwashing.
Harmordsworth, Middlesex, England: Penguin Books, 1963.

A detailed treatment of persuasive writing, although somewhat

dated; is presented and dlscussed.

(Objectives: 1-5)

Brown,ites, and Marks, Sema. . Electric Media. New Ybrki Harcourt,
) Brace, Jovanovich, 1974.

television as well as the structure of the telev151on )
industry. The second section, about computers, is out-dated.

(Cbjectives: 2-6)

Collins, Sarah, and Tuttle, Fredrick B. Technical and Scientific Writing.
Washington: National BEducation Association, 1979.

Describes wrltlng §kills for technical careers and prov1des
associated classroom teaching methods suitable for high school

English.
(Cbjectives: 7, 8)

Communications 1990: A Report of the Future Committee. Columbia: School
of Journalism, University of Missouri, 1980.

Davis, Dennis K., and Baran, Stanley J: Mass Communication and Everyday
Life: A Persgectlve on Theory and Effects. Belmont: Wadsworth,
1981.

Davis, Robert E. Introduction to Film Making. Falls Church: Speechk

Communication Association; 1975.

and provides step—by—step instructions for using film in the
classroom.

(Objectives: 2, 3, 6, 8)
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Sources: Communications Media and Careers (continued)

Engle; Jack. Advertising: The Process and the Practice: New York:
McGraw-Hill, 19860,

This text describes in detail the advertising industry in the
United States:
(Objectives: 4, 6, 7)

Ferguson, Donald L., and Patten, Jim. Journalism Today. Skokie:
National Textbook Company, 1981.

This text is inteénded to be a practlcal gulde for a journalism
class and 1ncludes discussion of such topics as slanted news,
persuasion, and th role of mass media.

(ijectivés: 1, 4, 5, 6, 8)

Fishman, Mark. Manufacturing thé Néws. AuStin: University of Texas
Press, 1981.

Fletcher, James E., ard Surlin, Stuart H. Mass Communication Instruction
in the Secondary School. Falls Church: Speech Communication 7 =
Association, 1978. T

/

The role of print and broadcast study in high school is discussed.
(Gbjectives: 1, 2, 3, 4, 8)
Gans, Herbert. Deciding What's News. New York: Vintage Books, 1979.

Georgia Department of Education. A Framework For Mass_Communications_in
the Communicative Arts. 1977.

Séctions prov1de information on the communication process, its
background and development, social, political, and economic trends,
oontrols, issues, and mass communlcatlon careers.

(Objectives: 1-6, 8)

Greenberg, Bradiey S. ”Life on Eéléyision; ,Contéht Anéinié,of U.S. ™
Drama. Norwood, New Jersey: Ablex Publishing Co., 1980.

(Objectives: 2 c, 5 a)
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Sources: Communications Msdia and Caréers (continued)

Hodges, Jerome C., and Whitten, Mary E. Harbrace College Handbook.
8th ed. New York: Harcourt, Brace, Jovanovich, Inc., 1977.

Sectlons focus on grammatical skills and recognlzlng appropriate
‘language for effective communication skills.

(Cbjectives: 1 a, b; 5; 7)

Hulteng, John. The New Media: What Makes Them Tick? Englewood
Cliffs: Prentice-Hall, Inc., 1979.

Institute for Propaganda Analysis. "How to Detect Propaganda.”

Propaganda Analysis I. November, 1937.

(Objectives: 1 c¢; 3 a)

Judy, Stephen N., and Judy, “usan J. The English Teacher's Handbook.
Cambridge: Winthrop Publishers, Inc., 1979.

Sections on planning curriculum, constructing materials, and
individuatization are followed by ideas and discussions of
techniques to use in teaching. Resources are included.

(Objectives& 1 ay b, C3 2 b; 5; 7; é)

Kalser, Marjorle M., ed. Essays on Career Education and En Aggllsh, K-12.
Urbana, Illinois: NCTE, 1980.

This collection includeés descriptioné of communication skills
needed at various levels of career responsibility and suggestions
for intégrating caréér education into classroom teaching.
(Objectives: 6-8)

kiiby, janré.; ed. Career Educatlon and Engllshfxglzegmldeas,ﬁcp
Teaching: Urbana, f111n01s- CTE, 1380.

Sections include teaching ideas ogfgageer awareness, exploration,

and preoaratlon in the English classroom Resources are listed
ard discussed.

(Objectives: 4-8)

LaBrie, Henry G. III, ed. Perspectives on the Black Press.
Kennebunkport MA: Mercer House, 1974.
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Sources: Communications Media and Careers (continued)

'McBath, James H. .y and Burhans, David T. Cbmmunication éducation,for

Careers: Falls Church: Speech Communication Association, 1975.

This volume develops a rationale for communication education as a

means for achieving career success. It includes survey dat2 and
also curriculum ideas. .

(Objectives: 6-8)

Mank1ew1cz, Frank, and Swerdlow; Joel. Remcte Control Télev151on and”the
Manipulation of American Life. New York: Ballantine Books, 1978.

(Objectives: 2 a, d)

Marzoif, Marion. gg_From the FootnoteerA.Hlstory of Women Journalists.
New York: Hastlngs House, 1977.

(Objédtives. 6)

Monaco, James. How to Read a Film: ‘The Art, Technology, Language,
History, and Theory of Film Media. 2nd ed. New York: Oxford
University Press; 1981. »

(Objectives: 3 a)
Orlik, Peter B. Broadcast Copywriting. Boston: Holbrook Press, 1978.

This comprehensrve and fully illustrated handbook
includes many examples of scripts and storyboards.

(Objectives: 2, 4, 6)

‘ Patterson, Thomas E. The Mass Media Election: How Américans Choose
Their President. New York: Praeger, 1980.

(Objectives: 2 c; 4 a)

Qualter, Terrance H. Erooagandagand Psychological Warfare. New York:
Random House, 1962.4

(Objectives: 2 c; 4 a)
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Sources: Communications Media and Careers (continued)

Rank, Hugh ed. ILanguage and Public Policy. NCTE Committee on Public
Poublespeak: Urbana: NCTE; 1974.

Discussion on the language of deceit, bias in the mass media, and

ethics in public d*scourse is presented.
(Objectives: 1; 3; 4; 5; 7 b, ¢, 4d)
Schiller, Dan. Objectivity and the News: The Public and the Rise of

Commercial Journalism. Philadelphia: University of Pennsylvania
Press; 1981,

(Objectives: 1, 4d)

Schrank, Jeffrey. Understanding Mass Media. Skokie: National
Textbook Company, 1975.

(Objebtives: 1)

Smith, Anthony. Goodbye Gutenberg: The Newspaper Revolution of the
1980's. New York: Oxford University Press, 1980.

(Objectives: 1)

Thayer, [&é éd. Ethics, Moralltxrand the Medla. New York:
Hastings House, 1980. ‘

(Objectives: 2 c)
Trager, Robert. Print Media. New York: Harcourt, Brace, Jovanovich,
1974. |

This text coders the klnds, functlons, and social 1nfluences of

the press and includes sections on the mechanics of news writing
and edxttng.

(Objectives: 1, 2, 3)

Tuehman, Gaye. Maklng News: A Study in the Constructxon of Reality:
New York: FPree Press, 1978.

Uhlth States Comm1551on on C1v1l nghts Wlndow Dre551ng on the Set:
Women_and Minorities in Television. Washington, D.C.: U.S. Govern-
ment Printing Office, 1977.
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Sources: Cohmuriicatiohs Media and Careers (cbritinued)

United States Gomnission on C1v1l Rig’hts’. wirﬂow Dressi'ng on the Set:
An [_)pi] ate.

Warriner, Joseph M., and Griffith, Francis. FEnglish Grammar and
Campcsition. New York: Harcourt, Brace, Jovanovich, Inc.,
1973. \

paragraphs and longer papers, ard using resources.
(Qbjectives: 1 ¢, 4, £, g; 5; 7) o

Whitney, Fredrick C. Mass Media and Mass Communications in Society.
Dubugue: William C. Brown, 1975.

This massive overview of the mass media emphasizes the social
structure and the functions of broadcasting and print.
(Objectives: 1, 2, 4, 5)

Withey, Stephen, and Abeles, Ronald P., eds. Television and Social
‘Behavior: Beyond Violence and Children. Hillsdale, N.J.:
Lawrence Erlbaum, 1980. . ;
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Literature

1. Identify the essence arid elements of tradedy. For example:
a. Identify famous tragedies and authors.
b. Identify tne essence of tragedy.
c. Identify elements of a tragic situation.
d. 1Identify theories of tragedy (e.g., tragic flaw).
e. Identify famous tragic figures.

2. Identify the essence and elemerits of comedy. For example:
a. Identify famous comedies and authors.
b.  Identify the essence of comedy.,
c. Identify elements of a comic situation.

d. Identify theories of ccmedy.
e. Identify famous comic actors.

3. Distinguish between satire and irony: For example-

a. Identify the essence of satire ard irony.

b. Identify passages using satire or irony.:

c. Bnalyze an ironical situation.

d. Identify satirical works (e.g., .Gulliver's Travels).

e. Identify satirical authors.

4. Recognize romantic elements in literature. For example:

a. Identify romantic periods in literature.

b: Identify romantic authors and works:

c. Tdentify the essence of a romantic work.

5. Analyze biographical aspects of . llterary criticism. For. exampie‘
a. Identify standard aspects of author's background 1nfluenc1ng

writing styles..
b. Identify specific measures of author's life which influence

authorial attitude.
c. Correlate point of view and character development w:th life data
about author.

6. Identify hiétoricél forces that have shaped literary works. For
example:
a. Recognize influences of hlstory on llterary works.
b. Recognize influences of literary works on history.
c. Ideritify historical events portrayed in llterary works.
d. Identify alternative accounts and select from among them on
basis of eviderice.
e. Eormuldte explanatlons of events (e g.,rcauses, outcomes)
f. Identify the social, political; and economic events occurrlng

at the time a literary work was wrltten.
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8.

10.

11.

Literature (continuea)

Utilize the conventions of each genre to critically analyze literary

Selections. For example:

a. Identify the conventions of characterlzat1on, setting, and

. plot.. _

b. Identifv aspects of crltlclsm common to all genres (e.g., liter-
ary, historical).

c. Identify characteristics of criticism.

d. Identify well-known critics and their works.

e. Critically evaluate a piece of literature.

Utilize the psychcloglcaJ lmpllcatlons within a literary selection

as the basis for dritical analysis. For examples: .

a. Identify techniques of character analysis in fiction,

) biography, etc. .

b. Identify use of incident, descrlpflve detall, language
to sketch character.

c. Identify psychological processés portrayed through action
{e.q., defensé mechanisms).

Utilize the experlentlal personal reaction to llterary seléctions
as the basis for critical analy51s. For example:

a. Identny contradictions in work:(e.g., statal purpose vs.

] what 1is done) o S )

b. Identify omissions, mistaker~, poor taste, which detract from
) work. '

c. Identify internal inconsistencies.

Identify form, purpose, and characteristics of myths. For example:
a. Identify well-known myths, ancient and modern.

b. Identify essential features of myth.

c. Identify traditions and history surrounding myths.

d. 1Identify famous mythical characters.

e:. Differentiate between myths and legends.

Identify Form, purpose, and Charactéristics of the short story.

-For example:

a. TIdentify essential features of the short story.

b. Identify purpose(s) of using this literary form.
c. Identify techniquées of plot and character development in

) limits of thé short Story. )

a. Identlfy restrictions imposed by the short story form.

e. Identify famous short-story writers.

f. Identify well—known individual or collected short stories.
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Literaturé (continued)

12. Tdentify major characteristics of the novel as literary form.
For example:
a. Identify essential charavterxstxcs of the novel:

b. Identify major periods in which the novel flourished.

c. Identify different kinds of novels (esg., historical, science

fiction, psychologlcal, sociological).

d. Identify major novels and novelists.

13. Identify major characteristics of drama as literary form. For
example: B :
a. Identlfy essential characteristics of drama:

b. Identify traditions of drama (e.g., unities of time, place).

c: Identify major and/or contemporary dramatics and their works.
d. Identify kinds of dramatic work (e.g., comedy, tragedy)

14. Iden;;fy purposes and characterlstlcs of nonflctlon. For example:
a. Distinguish between fiction and nenfiction.
b. Distinqguish among varieties of nonfiction.
c. Identify purpose and form of blography, essay, journal diary,

letters, autobicgraphy, memoir, speeches, etc.

15. Analyze essential charactéristics of poetry as a literary form.
For example:

a. Identify purposes of poeLry as a form of communication.

b. Identify kind§ of poetry.

c. Identify technlques of poetic construction.

16. BAnalyze the transfer of material from traditional genre into a
popular arts medium. For example:
a. Transfer of a novel into film:
b. BAspects of the transfer of a poem into a popular song or ballad.

c. BAnalyze the transfer of a stage drama into television scripting.

17. 1In the popular arts identify books, films, works in other media,
and théir authors, directors,; etc.

18. Analyze the use of lanquage to create character and setting. For
example:
a. Identify examples of language used specifically to introduce

) local color.
b. Identlfv words most appropriate for conveylnq local color

in a passaje.

o8 Idpntlfy uses of dialect in establlshlng atmosohere and

o developing characters.

d. Identify literary mastptpipces in which dialect figures
prominently.
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Literature (continued)

19.

20.

21.

22.

23.

24.

Analyze the nature and uses of colloguialiem in literature. For
example: ”

A.

b.

Identify colloguialisms typlcal of certain reglons of the

United States.
Identify uses f colloquialisme in establishing location and

developing characters.

Identify major trends in Engiish literature. For example:

a.
b.

Identify 1iterary periods in Britain.
Identify major authors and works in each age of English

literature:

Identify style(s) of major British authors (by author's name
or by examples).

Identify historical and cultural influences on English

literature. L
Identify ethnic and regxonal works and authors (e;g;; Hardy) .

Identify major trends in Amerlcan literature. For example:

de.
b.
Cs
d.

e.

Identify major periods in American literature.

Identify major authors and works of American literature.
Identify styles of major authors.
Identify historical and cuitural influences on American

literature:
Identify ethnic and reglonal literature and authors (e.g:,

Faulkner).

Identify major trends in world literature. For example:

a.

Identify religious, cultural, national, and social
influénces in world literature.

Identify points of view in literature. For example:

a.
b.
c.
d.

Identify the impartial observer.
Identify the omniScient observer.
Identify the first person observer.
Identify the third person observe=.

Recognize interdisciplinary nature of the humanities.
For example:

Q.

b.

Identify literature specially written for adolescents.

a.

Identify comnon influences on literature, visual art,
mUSIC’ etc.

Identify events influencing the arts.

Identify literary works popular with adolescents.
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Sources: Literature

Barricelli, Jean-Plerre, ard Gibaldi, Joseph. Interrelations of
Literature. New York: Modern Lanquace Association, 1983.

This is a collection of essays dealing specifically with

connections between literature and the other disciplines.
(Objéctives: 22, 24)
Raugh; Albert C., ed. A Literary History of England. New York:

Appleton—Cehthry-Crofts, 1967

This is a good source of information on British literature.

(Objectives: 1-6, 12; 13, 15, 20, 22, 24)

Bergman, Floyd L: The English Teacher's Activities Handbook: an
Ideabook for Middle and Secondary Schools. ‘Boston: Allyn and Bacon,

Inc., 1975.

Each of the sections on composition, grammar, and language,
literature, reading; and room management has béen divided into

an 1ntroduction, deliberation, evaluation, and application.
A resource bibliography is included.
(Objectives: 1b, ¢, d; 2 b, ¢, : 3a b; 4; Ta, c; 11 a, b, ¢,
d; 12 a, b)

Booth, Wayne C. The Rhetoric of Fiction. Chicago: University of
Chicago Press, 1961.

ihis text provides an éxcéllént treatment of fiction.

(Cbjectives: 5, &, 12, 20, 21)

Burton, Dw1ght L., Donelson, henneth L. Flllan, Bryant and Haley,
Beverly. Teaching English Today. Boston: Houghton Mifflin

Company, 1975.

Thls text contains sectlon on plannxng 1Q§§ructlon, verbal and

written cormmunication, teachlng language and literature, non-print
media, and evaluating student progress. Five excellent appendices

are included.

(Oojectives: 1b, ¢, d; 2 b, c, d; 3; 4; 7 a, ¢; 11; 12 a; 14)
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Sources: Literature (continued)

Burton, Dwight L. iiteraturerstudy in the ﬁigh Schools. 3rd ed. New
York: Holt, Rirehart and Winston, 1970.

This text deals with téaching literature in the high school and
introduces the reader to youny adult litératuré.

Carlsen, G Robnrt Books and the Ibhqu; zdgég[, New York: Harper
and Row, Publishers, 1980.

An introdiction to adolescent literaturs, with Chéptéré on
tradltlonal WOLkS and adult bocks approprlate for adolescents,
on drama, nonfiction; censorship, and other issues.

(Cbjectives: 11, 12, 13, 14, 15, 17, 25)

Carisen; G. ﬁobert, and Carisen,,ﬁnth C. FEncountérs. Néw York:
McGraw—Hill Rook Campany, 1979.

Oontains a vatietv of ii_etax— selac rlons for tenth ggaaé studénts,
Text includes vocabulary and oanp051t10n exercises. Basic résearch
skills are included.

(Objectives: 1; 2; 3 a, b; 4; 7 2, ¢; 11 a, b; ¢; d; 12 a; 13 a, 4d;
14 a, bh)

Connolly, Francis. Advenfures in Reading. Classic edition. New vork:
Harcourt, Brace amvi world, 1968.

A reading series for gyrades 8-12 which ii:tudes -vocabulary,

composition exercises. and researcn procedares for each level.

Ohjectives: 1; 2; 3 a, b, < 4; 7 a, ¢, e; 10 a, b, d; 11; 12;
13 a; 14; 22)

Donélsor, Kerneth L., and Nilsen, Alleen Face. Literature for Today's
Young Adults. Glenview, Illinnis: Oeott, Foresman ama Company,
1980.

This is a very good nhilstors of litératuré appropriaté for
alolescents. It contains : xhanstive bibliographies and
suggestions for tea~iing, as well as book reviews, criticisms,
and projections for the futuré of thé adoléscént novel.

(Chiectives: 5-9, 12, 14, 17, 21, 25)
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Sources: Literature (continued)

Douglas, Wallace W. and Lavin, Albert L. Responding:__One-Six.
Lexington: Ginn and Company, 1973.

Sections inclide selections ‘rom classic, modern, and contemporary
authors. Ideas, notes, and suggestions for further understanding,
discussion; and research are provided.

(Gbjectives: 1b, ¢, ; 2b, ¢, d; 3 a, b, ¢, ;7 4; 7 a; 11 a, b, c,
d; 12 a2;: 14 a,; b; 23)

Gleckner, Robert F., and Enscoe, Gerald E. Romanticism: _Points of View.

Englewcod Cliffs: Prentice-Hall, 1962:
This is an old, but very good, collection of essays on
romanticism.

(Objectives: 4)

Giblin, Thomas R. Popular Media and the Teaching of English. Pacific
Palisades; CA: Goodyear Publishing Co., 1972.

Thig has saveral useful chapters on literature and other media.
(Objectives: 16)

Goodman, Paul. The Structure of Literature. Chicago: The University
of Chicago Press, 1954.

Good introduction to criticism, emphasizing genre criticism, with
attention to comedy, tragedy, poetry, amd the novel.
(Objectives: 1-4, 6, 7, 12, 13, 15, 22, 23)

Hillocks; George: The Dynamics of Bnoljsh Instruction. New York:

Random House, 1971.

This English methods t—xt has good chapters on the teaching
of literature:

Hook; J:N.; and Evans, William H. The Teaching of High School English.
5th ed. New York: John Wiley and Sons, 1982.

Sections on organization, pianning, and iné;ruction in rééding,
grammar, and composition.

(Objéctivéé: 1 b, c, é; 2 b, c, d; 3 a, b; 4 c; 7 a; 10 a; 11 a;
13 a, b)
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Sources: __Literature (continued)

Judy, Stephen N., and Judy, Susan J. The English Teacher's Handbook.

Cambridge: Winthrop Publishers, Inc., 1979.

Sections on piannxng curriculum, constructing materlals, and

irdividualizing are followed by ideas and discussions of

techniques to use in teaching. Resources are included.

(Objectives& b, c,d; 2b, c,d; 3a, b; 4c; 7 a; 10 a; 11 a;
12 a)

Kreiger, Murray. The Tragic Vision. Chicago: The University of
Chicago Press, 1960.

Detailéd analySis of tragedy, especialiy in novels.
(Objectives: i, 5, 6, 12)

Loban, Walter; Ryan, Margaret; and Squire, James R. . Teaching Language and

Literature. 2nd é&d. Néw York: Harcourt, Brace and Worild, 1969.

Sections include grammar, logical thlnklng, Com?nuriicatioi‘i skills,

literature appreciation, values, and planning.

(Objectives: 1; 2; 3 a, b; 4c; 7a, c; 11 a, b, ¢, d; 12 a; 14 a)
Macy, John. The Story of the World's Literaturé. Néw York: Washington

SXquare Press, 1965.

Outdated, yet recommended for its brevity and simplicity.
(Objectives: 22)
Meyers; Frank G. series ed. Passport Series. Englewood Cliffs:

Prentice-Hall; Inc., 1978.

Contents ;chu@g various literary selections representative
of major writing styles and techniques, logical thinking, and
literary analysis:

(Objectives: 14 b)
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RIULLCST . ivcrLacLurLc tvuiL Lligea /

Perrlne, Laurence. Story’and Structure. New York: Harcourt, Brace and
World 1959,

. Sound and Sense. New York: Harcourt, Brace, and World,
1863.

These are both intended as introductions to the analy51s of the
genres—the short story in the first book and poetry in the
second. Both have good selections and excellent connentary.
(Cbjectives: 15, 21)

Rodrigues, Raymond Jr., and Badaczewski, David. A Guidebook for

Teaching Literature. Boston: Allyn and Bacon, Inc., 197/8.

Sectlons on organlzatlon, plannlng, and 1nstruct10n in literature

are accompanxed by relevant composition exercises on reproduction
pages.

(Objectives: 12 a; 14 b)

Rosenblatt, Louise. Literature as Exploration. New York: Noble ard
Noble, 1968: '

,nghdwﬂﬁfﬁﬁa;fﬁLﬂmbiﬁ&&Hm ﬂmjmm&mmmmmemypf
the ILiterary Work. Carbondale, I1l: Southern Universitv Press,
1978. ' ‘ '

THe two books by Rosenblatt are excellent introductions to both
criticism and teaching. They deal extensively with the act of
reading and interpreting literature.

(Objectives: 5=9, 14, 24)

Sheridan, Marion C., et al. The Motion Picturé and the Teaching of
English. New York: Appleton-Century-Crofts, 1965.

Outdatéd, but useful work on the relationship of literature
to film.

(Objectives: 16)

Splller, Robert R., et. al. ) therary History of the United States. ,
New York: Macmillan Co., 1968: (Possibly a new edition).

This is an excellent, comprehensive history of the literature of

the United States, although it does not adequately deal with the
literature of minority groups:

(Qjectives: 1-6, 10-13, 15, 18, 19, 21)
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éourcéé: Litéréturé (continuéd)

Symeés, Ken M. Two Voices: Writing About Literature. Atlanta: Boughton
Mifflin Company, 1976.

e i : o L
Multi-level writing exercises geared for response to literary
selections provide the focus of this text.

(Objectives: 1 b, ¢, d; 3 a, b; 4 c; 7 a, c; 11 a, by ¢, d;
12 a; 14 b)

Thrall, William F., et. al. A Handbook to Literature. New York:
(dyssey Press, 1960.

A useful reference while studying the following works--it is a

handbook of literary terminology; and though it provides complete

information on nothing, it has an introduction to almost every-

thing. .

(Objectives: ALL) o T
'Tompkins, Jane. Reader-Response Criticism: From Formalism to Post-

Structuralism: Baltimore: The Johns Hopkins University Press,
1880. : ‘

This iS the best available anthology of contemporary critical
theory. Most of the essays are appropriate at the undergraduate

or graduate level:

(Objectives: 5-10)

Wellek; Rene; and Warren, Austin. Theory of Literature. New York:
Harcourt, Brace and World, 1956.

Text offers a qdbd,EOUndétion in cri*icism when accompanied by
Rosenblatt or Tapkins.




10.

1.

-a. Recognize word confiqurations:

Reading

Identify sight vocabulary words appropriate for eadach grade level.

For example:

a. Distinguish between basic and enrichment items.

b. Distinguish teaching level (irdependent, instruction,
frustration) of sight items.

c. Identify techniques for teaching sight vocabulary.

Identlfy technlques of using context clues for extractlng meaning
from print. .

Identify techniques of word analysis. For example:
a. Identify forms of phonetic recognition.
b. Identify forms of structural recognition (word conflguratlons),

word forms).

Identify technigues of structural analysis. For example:

b. Recognize word forms (e.g., contractions, plurals).

Identify the obvious literal meaning of bassaéés;

Interpret reading matter on basis of inferred meaning. For
example-

a. Identify techniques of teaching 1nterpret1ve comprehenslon.
Internalize and transfer meéning of passage.

Critically evaluate a reading passage.

Identify diFférent purposes, rates, and spéed of reading. For

example:
a. Analyze technlaues for sklnmlnq material.

b. Identify technigques of sScanning mateérial where approprlate.
c. Identify techniques of reading for detall.
d. Identify variety of purposes for reading.

Distinguish betweeni formal and informal reading levels. For
example:

d. Iﬂentlfy uses of 1nformal readlnq 1nventor1es.

b. Identlfy reading levels, 1nstruments, etc., in content areas.

c. Recognize the varieties of informal reading levels.

Recoqnlze technlques of identifying students reading 1nterests.'

For example:

a. Identify inventories for assessing readtnq interests.
b. Identify sources of information on readxng interests at various

age levels.
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Reading (continued)

12, Identxfy techniques for assessing reading skills. For exam'pie:'

a. Interpret the results of standardized tests.

Sources for Reading

Burmeister, Lou E. . Readmg Strategies for Middle and Secondary School

Teachers. 2nd ed. Peading, Mass: Addison Wesley Publishing
Carpany, 1978.
Uhit One, "Adjusting Reading Materials for All Students,”

includes the topics of readability and assessment. Unit Two,

"Developing Classroom Strategies for Reading in Content Fields;"

provides teaching approaches. Unit Three, "Improving Learning
Through Reading Development in Content Fields and Reading
Classes," consists of five chapters dealing with reading skills
and techniques. Unit Four, "Utilizing School Wide Resources

and staff,"” includes information on the use of library resources.

(Objectives: 1-12)
Denchant, Emerald. Teacher's Directory of Readlng Skill Aids and -
Matemals West Nyack: Parker Publishing Company, Inc., 1981.

Sections deal with development of matérials for reading

comprehensiori.
(Cbjectives: 1-6, 8-11)

Hook, J. N:; and Evans; William H. ih&ibachlngbf High School English.
5th ed: New York: John Wiley and Sons, 1982.

Sectlons include organlzatlon, plannmg, and Instructlon
in readlng, grammar, and composition. :

(&)3ect1ves: 1, 2, 4, 5, 6, 7, 10)
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Sources: Reading (continued)

Judy, Stephen N., and Judy, Susan J. The English Teacher's Handbook.
Cambridge: Winthrop Publishers; Tnc., 1979.

Sections on planning curriculum, constructing materials; and

individualizing are followed by ideas and dxscussa.on of
techniques to use in teaching English. Resources are included.

(Objectives: 1 ¢, 2, 5, 6, 7, 10, 11)
Niles, Olive S.; Fltzgerald THomas P.; Douqherty, Mildred; and Memory,

Dav1d. Signal Series: Reading Tactics A-F. Scott, Foresman
and Company, 1977.

The % series includes six readers for grades 7-12. The
readers and accompanying exerciseé books include student

objectives and activities for Reading objeéctives listed beiow.
(Objectives: 2-9) |

Pastva, Sr. Agnes Pmn!wz:u}giqgen, Sr. Mary. Composing with Style.
Canpostnq with- Sentences. Composing with Paragraphs. The
Cambridge Writer's Proqgram. New York: Cambridge Book Co.,
1974. :

Volumes begin with word choice, context clues, and basic

writing skitls:

(Objet:tives: 2,5, 7, 9, 16; 11) )

Reeves, Ruth. The Teaching Of Reading in Our Schools. New York:
Macmillan Company, 1966.

Sections include approaches to reading analysis, predicting outcomes,
and drawing conclusions. . Speciatl programs, testing, and relevant
périodicals are discussed.

(bjectives: 1-12)

Robinson, H. Alan. Teéaching Reading and Study Strategies: #he Content.
Areas. 2nd éd. Boston: Allyn and Bacon,; 1978.

Assessment and evaluation procedures, vocabulary, comprehension,
and readability strategies are considered in Part 2. Critical
readina ‘objectives .are addressed in the chapters on specific
content reading skills.

hw]
{Objectives: 2, 5-12)
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Sources: Reading (continued)

Roe, Betty D.; Stoodt, Barbara D:; and Burns; Paul C; Seading

Instruction in the Secondary School. Revised ed. Chicago: Rand
McNally, 1578. ‘ .

Includes ,chapters on word recognition and anavis:.s skﬁls,

vocabulary development; comprehension, and stt.idy skills as well

as. three separate chapters on special content reading skills
and one on assessment.

(Gbjectives: 1-1 1)
Shepherd, David L. Comprehensive High School Reading Methods. 3rd ed.

Columbus: Charies E. Merrill Publishing Company, 1982.

biagnostic procedtxres basic skills and strategles For. vocabulary
development; word analysis, camprehension, and study skllls-

and applying reading skills in the content area.

(Objectives: 2-12) |

Simons, Sandra McCandless. Pally' A Reading Program, Ievels A-C.
Harcourt, Brace; Jovanovich, 1979, 1980.

A set of readers and exercise books for a developmental
reading program for junior and senior high school students
reading below grade level.

(Cbjectives: 2-9)

Smith, Carl B.; Elliott, Peggy G. Re. i:ng Activities for Middle and

Secordary Schools: A Handtbok Cfoo Ter ~here, New York: Holt,
Rinehart and Winston, 1979.

Activities for all the objectives .ir & belce: A good resource
to review for techniques for teachii- i var ietv of skills.

(Objectives: 1-9)

Smith, Carl B.; Smith, Sharon L.; and Mik‘leclk:, Larry- Teaching Peading

in Secondary School Content Subjects:_ B,Lcakti'lxmc.rl Process.
New York: Holt, Rinehart and winston, 1976.

Strategies for voc abulary development, comprehension, and study

skills are followed by assessment and esvaluation techniques.

(Objectives: 2-7, 10-12)
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Sources: Reading (continued)

Troyka, Lynn Q.; and Nudelman, Jerrold. Steps in‘Composition.

Englewood Cliffs: Prentice-Hall;, Inc., 1976.

Content goes from topic sentences through essay writing.
Basic- skill mastery is understood.

(Objectives: 1, 2, 3, 5, 6, 7, 9, 10, 11)



Oréi Communication

Recognize characteristics of clear diction. For example:

a. Distinguish between pronunciation and enunciation. .

b. Distinguish between proninciation of regional standard English
and regional dialects..

c. Recognlze importance of spec1f1c vowel and consonant sounds

) in pronunciation.

d. Recognize accented and unaccented syllables.

e. Recognize stress and juncture.

Idpntlty qualltles of a ciear, pleasant speaklng voice
(e.g., resonance, pltch) For example: )
a. Identify techniques for improving vocal qualities.

Identify techniques for fostering productive large-group &°-

For example:
a. Identify appropriate uses ci discussion technlques (e,q
stormlnq)

-~

b. Identify types of large—group discussions and techn’ -

- fostering produciive large-group discussions.

Identify techniques for fostering productive small—-group AiScuss. oni.

For example:
a. Identify appropriate uses of informal debate; workshops; etc.

Recognize the purposes of different types of individual speaking

and identify the techniques of each. For example:

a. Identify techniques of speanlnq to convey information.

b. Identify techniques of persuasive speaking (e:g:; fluency,
logic, color;, illustration). }

c. Know_ technigues of speaking to 1nsp1re audlence (e:g:;

conviction;, messade, appear to needs; goals, aspirations).

Analyze techniques of speaking to entertain audience.

Recognize level of sophistication of audience.

Analyze function of anecdote, parody, jokes, etc.

o Qs

Identify functions of different methods of oral delivery and

situations_in which they are appropriate._For example:

a. Identify ab111s1es and skills involved in different methods
of delivery {e.qg., Speaking extemporanéously, formal presenta-
tion, speeches for different occasions; oratory).

Identify skills involved in conducting an interview. For example:

a. Identify purpose of. 1nterv1ew. .
b. Identify techniques appropriate for aﬂhlev1ng differert _purposes

(e.g., getting 1nfo:matlon, assessing abilities counse11ng).
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Orai Communications (continuéd)

0.

11.

12.

13.

14.

Identlfy skills in oral readlng of prose (e.q., readlng ahead,
clear enunciation,, and occdsions or 51tuat1cns in which oral
reading of prose may be used or is appropriate.

Identlfy techhiques and skills involved in oral reading of pOétry.
For example:

Ae

Identlfy preprequlaltes for good readlng (e.g., understanding
poem, empathizing with poet's feellnqs)

IdentIfy skills involved in oral readlnq of dramatic material.

Q.

- For example'

Identify ways to project meaning, 1nterpret passages

or speeches, portray character.

Identify methods of interpretation of dramatic character. For

example:

?.
bj.

Ce

Identlfy role of character 1n total plot.

Identify relatIonshIps between character portrayed and

other persons in .plot.
Tdentify behavto:s, voice qualities, etc., to be used to

"portray character:

Identif: s of iéiéJPIaVind in different contexts. For example:

‘a.

b.
c.

Identify uses of role-playing as a_teaching tools
Identify techniques of good role-playing.

Ider.ify types of problems for which role—playlng may be
a solution.

Identify uses of improvisation and situations in which it is
appropriate. For example:

a.
h.

Identify methods or types. of 1mprov1satlon.,
Identify situations in which improvisation is necessary or

appropriate.

Idantify techniques and uses of mantomime. For examplé:

a.

Identify techniques for portraying roles or situations
through pantomime,

idéntify various forms of nonverbal communication and their
meanings. For example:

a.
b.

Ce.

Unﬁerstand terminology of nonverb 1 communication (e. s

"provemics," "body language").
Identify the role of nonverbal coimmunication in general communica-

tion ard, spec1f1cally, in the classroom.
Identlfy meaning of specific gestures, body postures, etc.
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Sources for Oral Communications

Altick, Richard D. Preface to Critical mad*r:g;. New York: Holt,
Rinehart and Winston, 1960.

Sections on denctation and connotation, diction, patterns

of clear thinking, tone, and other skills related to

critical reading are presented in this text.

(Mbjectives: 1, 2, 3, 4, 5, 9, 10; 15)

Bacon, Wallace. oral_ inter:pretatiofx Méﬂeaching of Literature in
Secondary Schools. New York: Speech Communication Association,
1974.

This short volume discusses how oral interpretation can be

used. in teaching literary works;, the reasons for doing it, and
some specific methods for working with poetry, plays, and short

stories.

(Gbjectives: 8, 9; 10; 11)

Burton, Dwight L.; Donelson; Kenneth L.; Fﬂhon, Bryant:; and Haley,
Beverly. Teaching English Today. Boston: Houghton Mifflin

Company; 1975.

Sections on planning instruction; verbal &nd written communication,
teaching language and literature, non-print media, and evaluating.
student performance are included. Appendices include junior novels,
films, theme units, and activity cards.

(Objectives: 2. 3, 4, 6, 15)

Cohen; Robert. Actindli’bwe’r. Palo Alto: Mayfiéid ﬁ:biishing' Oompany,
1978.

Fllled w1th exerc1ses de31gned to 1ntensify mle—playlng

&ulds upon the fundamentals establlshed by McGaw (see
below) with a cybernetic approach to acting skills.

(Gbjectives: 12, 13)
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Sources: Oral Communications (continued)

Dechant, Emerald. Tbacher,s,Blrectorygofgﬂeadlng Skill Aids and
Materials. West Nyack: Parker Publishing Company, Inc.,
1981.

Sections deal with development of materials for reading
comprehension;.
(Objectives: 1, 2)

Fernandéz, Thomas L. Oral Interpretatlon and the Teaching. oﬁfhgllsh
Champaign, Illinois: NCTE; 1969.

This collection of essays ranges from the motivation for using
oral interpretation in every English class to the practical
concerns in impleméntation.
(d)jectlvf" 8, 9, ié, 11)

Flsher, Hilda B. Improving Voice . \rticulation. 2nd &d. BoSton:
Houghton Mifflin Company, 1975.

A oomprehens1ve text, wﬁlch examines the phonetlc characterxq cs
or oral English, includes a clear explanation of the méchanics of

speech and vocal characteristics.
(Oojectives: 1, 2)

FOEsaaiéiiﬁédié; 7Néﬁﬁé55514C5iﬁﬁﬁiéé£iéﬁ, New York: Harcourt, Brace,
Jovanovich, 1974.

This text; which focuses exclusively on nonverbal communication,

is intended for use in h1gh schéol classrooms.
(Objectlves: 15}

Georgia Department of Education. A Framework for Mass Communication in
the Communicative Arts. 1977.

Sections on components, relationships, complexities, vehicles,
systems charéctériétics, funCtioné, hiStoricél developmhht, trénds,

tlon.

(Objectives: 2, 3, 4, 7)
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Sources: Oral Communications (continued)

Hagen, Uta. Respect for Acting:. New York: Macmillan Publishing

Company; 1973,

The book is broken into a series of essential exercises, each of

which is designed to demonstrate how developing character is

achieved through crucial attention to detail.
(Cbjectives: 11)

Halliday, Mina G., editor. A Guide for Teaching Speech Today: Six

Alternative Approaches. Skokie, IL: National Textbook, 1979.

Curriculum guxdeilnes 1rc1u01ng act1v1t1es, resources, and

evaluation methods are given for six types of oral communication
courses: (1) Career Communication, {2) Interpersonal Communication,
(3) Survey Approach; (4) Gro.p Dynamics Approach, (5) Public

Speaking Approach, and (6) Receiver-Based Communication.
(bjectives: 3; 4; 5; 6, 12, 15)

Hand, John. Growth in English. Power in English. Palo Alto: Laidlaw
Brothers, 1972.

seccions include organlzatlon, p;annlng, and instruction
in. reading, grammar, and composition.

(Objectives: 1, 2, 3, 4, 12)

Hoetker . Jamés. Theater Games: One Way Into Drama. Urbana: NCTE, 1975.

Thls slender booklet prov1des the basics about roie—plajing,

improvisation and how these can be 1ntegrated into classroam
teaching. It is based on Vlola Spolln s Improvisation for the
Theatre, the classic work in this area.

(Objectives: 11;-12; 13, 14)

Hook, J. N., and Evans, William H: The m!eaching of High School English.
5th ed: New York: John Witey and Sons; 1982.

Sections include organlzatlon and plannlng classroom instruction

in reading, grammar, and couposition.

(Objectives: 1, 3, 4, 12}
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Sources: Oral Communications (continu~d)

Huckleberry, Alan W., and Strother, Edward S Speechuaducatlon for the

Elementary Teacher: 2nd ed: Boston: Allyn Bacon, 1nc., 1972.

While the text covers a wide range of materials and methods

appropriate for developing oral communicative skills, Chapter

8 focuses on crea*ive dramatics with emphasis on pantomime and
role-playing.

(ObjectiVesé i2, 13, 14)

John, Mellie; Yucres, »auline ¢; and Delaney, Bdward: Basic Language. New
York: BHarver =zrx! Row, ublishers, Inc., 1979.

(Objectiv:s: i, 2. %, 4, 12)

Judy, Stephen N., i Jiviy, Susan J. The Brijlish Teac’ier's Handbook.
Cémb'ridge: “ r+hrop Publishers, In.., 1979,

,1nd1vmdw:oat*on are fmJ.owed oY ‘dr*ac: and d;.scu.;smn of
techniquds to use in téaching. FEodoureds aré included.

(Objectives: 1, 2, 3, 4; 5, i2)

Kerr, EL12ab°th M., and Alderman, Ralph M. Aspgcts of American énglish.
New York: Harcvourt, Brace & World, inc., 1963.

Sections discuss the principles of language with regard to

historical, regional, literary, and colloquial, as well as
qocxai or class aspects.

(Objectives: 3, 4, 5, 6)

Klopf, Donald W. and Cambra, Ronald E. Speaking Skills for Prospective
Teachers. Englewood, CA: Morton: Publishing, 1983.

Inténded not just for teachers of speech communicatiocn but for aill
new teachers, this book offers practical suggestions about lecturing,
leading group discussion, and recognizing students' feelings about
communication. It also includes chapters discussing communication
theory as it applies to classroom communication.

(Objectives: 3, 4, 7, 15)
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Sources: Oral Communications (continued)

Kuhlman, Yvonne, and Barkley, Joyce. Spectrum of English: _Language,
Gomposition, Expression. Encino: Glencoe Publishing Co., Inc.,
1979,

Sect-ions on sentence structure,; word choice, and
communication with others are included.

(bjectives: 2, 3, 4, 6, 7)

lse, Charlotte I., and Galati, Frank. Oral Interpretation.
5th ed., Boston: Houghton Mifflin Company, 1977.

Sections of this comprehensive text present specific
information regarding the oral presentation of prcse;
poetry, and dramatic ‘literature with emphasis on
analysis and delivery. Numerous examples are included.

(ijectiVes: 8, 9, 10)

McGaw, Charles. Acting is Believing. 4th ed. New York: Holt,
Rinehard and Winston, 1580.

This book provides a fundamentai vocabutary for the actor,

dISCUSS°S crucial elements of relaxation and concentration, and

offers many effective exercises for improvisation and .antomime.
(Gbjectives: 11; 13, 14)

Minnick, Wayne. Putlic Speaklng 2rd ed. Boston: Houghton Mifflip
Company, 1983.
Ihic,bésic survey text exéminés Séiéction of topic; organization;,
development of support, and types of public speaking for different
occasions.

(Objectives: 4, 5, 6, 7)

O'Connor, J. Regis. Speech: Exploring Communication. Englewood
Cliffs: Prentice-Hall, 1931.

This high school text provides comprehensive coverage of

oral communlcatlon 1nc1ud1ng sections on 110ten1ng, group

dlscu851on, publlc speaking, parllamentary procedure, per—

ferining arts, and broadcast communication.

(Objectives: 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 15)

62

~ U
M




Sources: Oral Communications (continued)

sattler, William M., and Miller, N. Bdd. DiScussion and Conferénce.
ond ed. Engléwood Cliffs: Prentice-Hall, Inc., 1968.

A comprehensive examination of €mall group decision=making.
Some Sections address the element of large groups.

(Objectives: 3, 4)

Stewart, Charles J. Teaching Interviewing for Career Preparation.
Annandale, VA: Speechi Communication Association, 1976.

This brief volume is a teaching aid which includes principles and
activities for teaching interviewing skills. It is limited to .._ -
information—gathering and employment interviews.

“Objectives: 7)

Syn.-~, ¥'.. M. Two Voices: Writing About Literature. Atlanta:
Horghton M1ff.in Company, 1976.

Multi-level writing exercises geared for responding to literary
selections are the primary focus of this text.
(objectives: 2, 7, 10)

«npbs; Stewart L., and Moss, Sylvia. Interpersonal Communication.
2nd ed: New York: Random House, 1981. :

This ook examines various components which are used in face-to-face
. .teraction with others. Specific chapters deal with nonverbal
communication, dyadic communication (including the interview), and
small group communication.

(Objectives: 4, 7, 15)
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