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PREF ACE R

For ~en years the Indian Reading and Languagde.

Development Program of the faboratory has coordinated the

development of 1nstru»t10na1 materials and strategies by
people at 17 reservations in the Pacific Northwest to
enable indian children to 1mprove their skills and 1nterest
in readlng, wr1t1ng and verbal communication, as _well as
enhance their cuitural identity. A major part of this
effort involved the development, field testing and
publication of the Indian Reading Series for grades one
through six. This developmental effort was completed in

fiscal year 1982.

hrstory. The *radltlonal role of currlculum deveIopment is

being ekpanded to more fully address needs and issues

related to Native American education. Several factors and

events have led us to this point. Educators have found

that curriculum materials cannot be sat1sfactor11y used

without the aid;of 1nstruct10nal, administrative and

communlty support systems. Second,rthete has recently

emerged a movement to identify and 1mplement cffective

practices identified through Syrithesis of the research

jiterature. This trend has emphasized the positive aspects

of effective schooling. Thlrd categorxcai fundlng at the

federal level, along w1th state educational resources, are

limited. Schools are faced with conflicting needs
competing for scarce resources. This has forced schools to
utilize generallzable practxces which benefit the greatest

proportion of students for the least cost. Together these

factors provxde a rationale for broadening the focus of the

Prodgram to address research related to culturally—

approprlate instructional resources in Native American
education as a whole.

The first step in cont1nu1ng research in Natlve

American educatlon was to take Stock of the resources which

currentiy exist in the region_which can be used to address

instructional needs. This effort involves a field

investigation to identify promising practlces,ravaliable

materials and methodologies, and need areas related to the

uce of culturally-appropriate Native American instructional
resources. The investigation 1ncluded the Identlflcatlon
and description of model practices. being used in schools

within Oregon, Washington, Idaho and Montana:. In addition,

the study involved the 1dent1f1cat10n of isolated processes

and materials which are potentially useful, such as -

curriculum materials and teacher p- eparation programs. )
Findings from the 1nvest1gatxgmica1 be used to depict both

the needs and resources of practitioners in the Pacific
Northwest.
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The report con51sts of four major sections. The first

section provides an overview and rationale for the study.

The second section presents and discusses the model

practlces identified in Northwest schools and their

attrlbutes. The third section summarizes the nature and
extent of materials and resources available in Native

Amerlcan educatxon, while the final section offerb

corclusions and recommendations for further work.

Joseph Coburn, Director
Indian Reading and_Language Development Program
NWREL, November 1982
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A Study of Culturally-Appropriate Tnstructional Resources
in Native American Education:

I.

OVERVIEW AND RATIONALE FOR THE STUDY

The Northwest Indian Education Program is a joint effort on the part of
the Northwest Regional Educational Laboratory (NWREL) and the Indian tribes of
the states Hnf Oregon, Washington, Idaho and Montana. The program began partly
as a result of a feasibility study conducted in 1971 by the Jefferson County
School District of Oregon and NWREL that examined the need for, and
suitability of, developing a special program aimed at alleviating reading
problems of Pacific Northwest Indian children. At about this Same time, the
Affiliated Tribes of Northwest Indians passed a resolution asking for
sssistance from NWREL in developing a "positive and meaningful educational
Reading Series was begun in December 1972, with approval and fanding from the
National Institute of Education (NIE) of a five-year plan for the Program.

Reading Series. A Policy Board, consisting of tribal representatives and

Indian educators from the four-state area, was established to oversee and -

committees to gather story materials, write and illustrate the Stories in a

form usable for the Reading Series; and authenticaté the story contents with
tribal councils: Tﬁééé local curriculum committees were grouped into regional
planning committees (Coast, Plateau and Plains areas) by natural; geographic
and cultuoral divisions. There were Séventeen tribes who contributed to the

Reading Series in the four-state aresa.
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The Indian Reading Serlos is de51gned to serve as a supplementary reading
and language é;té_ééVeiopment program for elementary grade Indian and
non-Indian pupils. The program was prompted by the identification of the
following four major problem areas related to Indian childrens' learning of
reading skills:

® Igg}an chiidren were found to have lower than average

readlng and language scores, particularly in anguage
comprehension and fluency.

language arts materials provided in the classroom for
indian students.

ggsg;ggnt tack of academlo,success, many Indlan”
students were found to lack a positive self-image.

° It was found that teachers did not generally know or

gnderstand the Indian Students' culture.
Given this set of problems, the Northwest Indian Education Program
determined that a supplementary reading series was needed for elementary grade

pupils could identify. The following objectives were established for the

program:

] To expand student interest in language arts
experiences.

° To increase student skills in language arts activities.

©  To improve student feelings of competence and success
in communication sKills.

° To reinforcé for Indian students a positive self-image
and pride in being Indian. ’

< To prov1de students dnd teachers with a greater

understanding of Indian cuiture.

An underlying assumption of the ofoéféﬁ was that the Reading Series would

supplement the schools' basic reading program. For this reason, and because

Saéries was developed in English rather than in the native languages of the

&
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P

authenticating the cultural value of the materials.

“

As the Northwest Indian Education Program avolved, the need to place even
greater emphasis on teacher training and awareness of how to use the program
materials was identified. For this reason, a major thrust of the program

to implement evaluative research on the implications of its work for the
géneral educational and cultural development of Indian children. As part of

this ongoing research, the present study was conducted during FY 82

A. Purpose of the Study

More than 40,000 of the students in the region are Native American. Of
these, about half live on-reservation and half live in urban, as well as other
non-reseérvation settings. For the past ten years the Laboratory's Northwest

Indian children in the region:

In 1976 an assessment of the overall educational needs of the region

identified Native Americans in the top six priority groups and further
identified the basic Skiil areas of reading, mathematics, career education,
language arts, science, vocational education and social studies as the core
for curriculum improvement. (NWREL: April, 1976.) "A Followup to the

regional needs assessment was conducted in 1980U. Again, a desired emphasis on
the basic skill areas, coupled with instructional concerns for student
motivation, guidance, alternatives and community resources was noted. In-

addition, high priority needs were observed for staff development, inservice,

and parent involvement in education. (NWREL: Fall 1980.)
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Bur;ﬁg the past two years the Northwest Indian Education Program has been
a;SOCiated with Indian Education: The primary need of the Indian students in.
the regioﬁ is culturally-related and academic. High drop out, absenteeism and
disciplinary rates, céﬁﬁiéa with lowﬁaéhieVement, participation and intefes@
in school are symptoms of the problem. 'Thééé needs are further voiced by
practitioners in the region. When asked what problems affect student
achievement, principals in School§ with significant Indian enrollment
mentioned: . (1) low basic skills achievement; (2) poor attendance and high

drop out rates: (3) ahsence of culturally-related inservice training for

school staff; (4) difficuity with classroom managefient approaches and (5)

absence of administrative training in Native American context.

A common concern among Indian educators, as well ‘as cther multi-ethnic;
multi-cultural educators, has been the cultural appropriateress of
instruction. However, the issue of cultural apprbptiatéheSQ.ié far more than
i concern for "relevant curriculum:". ApproptiatéheSé'deél§~With bpth Egg and
what is taught to whom. Therefore, the cultural appropriateness of
instructional resources must include consideration of (1) the curriculum
materials, (2) the instructional techniques and (3) the learner
characteristics.

‘The cultural appropriateness of curriculum materials includes

authenticity, relevance, compatibility; completeness and neutrality of the

content: This means that the portrayal of a particular culture is accurate,
fair and thorough. It also means that the manner in which the cultural

material is presented is consistent with the overall instructional framework

The cultural appropriateness of instructional methods includes the

sensitivity, empathy, relevance and effectiveness with which a lesson is

[N
t



taught: This means that the téacher understands the students' cultores arnd
their undérlying value systems: Further, it suggests that the learning

;; ; . L . < p e T 7 - - [ b o ) 3y P
environment is organiZed in a fashion most appropriate for the unique

charac*erletlcs of the students.

The cultural appropriateness of the learner characteristics simply

dictates that the method-and content of instruction differs for the learner

+

population to be served. Specifically, culturally-appropriate instruction

includes tHOSe designed to meet the special educational and .culturally=relaté&d

écaéemic needs of Native Amerlcan students and those designed to enhance

cuiturai underctandlng and apprecxatxon among Native American and non-;ndlan
étu&ehts alike:
These definitions have been used as the foundation for the research design

. To identify and describé the nature of culturally~approprlate

1nstructIona1 resources in Native American education within the
region's public schools.

2. - To identify and explore the most effective meqngiyyrwhxch

culturally-appropriateé instructional rescarces can be
implemented in the classroom.

Other, more general factors have also been identified as being
Significantly associated with the effective schooling of Native youth along
three dimensions:*

1. General School and Administrative Practices

Allocated Time for Instruction

Time on Task

Diagnostic Use of Testlng
Discipline

Principal as InstrUctlonal Leader

t
\a

*Gerald McBeath, Bill McDiarmid, Carl Shapiro, Achievement and_School

Effectiveness: Three:Case Stuodies, Unlver51ty of Alaska: Fairbanks,
July 1982:

L;.\ |
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2. School Social éystem

Sociat Ciimate

&
»  Expectations
° Reinforcement
3. School-Community Relations
. parent-Teacher Conferences
o parent Inyolvement in the School Program -
e  Schooi-Community Communication ]
P Community Use and Ownership of School
e _School Governance
Thus, the major purpose addressed by the Indian Reading and Language ey

" bDevelopment Program's research désign for FY 82 was to investigate, define and

O
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establish strategiés for énhancing the ‘local use of culturally-appropriate
Native American instructional rééourées. The use of culturally-appropriate

for improving the quality of education for both Indian and non-Indian students
in the Pacific Northwest. Indeed, the research effort should result in the
design of a series of models for implementing various components of culturally-
appropriate-instruction. These models would have potential utility in schools

throughout the nation.

1,
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A thorough review of the research literature has been used as a basis for
Formulating the research design: These literature reviews include those of

Brady (A Review of Recent Literature on Teaching Effectiveness and Teachex

Deve lopment

Behaviors As Related to Work of the Indian Reading and

Program, 1980) and Savard; et. al., (Topic Summary Report: Native American
Edication, September 1981):

Much of the literature on Native American education has focused on the
failure of the American educational system to Sérve the needs of American
Indian and other Native American students. Public, private, federal and
mission schools--and the agencies and institutions which govern them--have
received considerable criticism for practices which work against the
achievement, self-estéem and attitude development of the Native American
student p(puiétibn.

The forces which inhibit the school success of Native American students
have repsatedly been cited and discussed by concerned educators, researchers;
parents, community members and students. These groups have pointed ocuz, for
examéie; that Native American students ffeQUéﬁtiy comé from low-income
fa@iiies and that Engtish is not spoken in many Native American homes. They
have noted that school personnel and curricula are freégently characterized by

The inadequacy of financial resources for Native American education has
Gome under attack, as has the alleged tendency of federal, state and local
bureaucracies to exluded Native American parents and community members from

décision-making and planning regarding their children's education. Racial



overt form of school personnel punishing Native American children more often
and more harshly than other students, or more covertly, as when a teacher

holds lower expectations fqr their success. ‘it has also been demonstrated
that even well-meaning Anglo-American and othet non-Native American school
personnel can Create probleéms, as whén Native American children become
confused or frightened by verbal and nonveérbal behaviors which carry different
meanings in their culture than the teacher or principal meant to communicate.
Numerous efforts have been undertaken to remove these formidable barriers
and to replacé them with quality educational experiences--experiences which
will both equip Native American students with académic skills and do justice
to the rich history and culture of their 5é5§ié; Resources and assistance
available under the provisions of the Johnson-0'Malley Act, the Indian
Education Act, Title I of the Elementary and Secondary Edhéation Act,
Title VII Bilingual Education and the National School Lunch Act have been
Utilized to Serve the academic; psychological;, social and phyéicéi_héééé of
Native American students:. Native American history and culture lessons have
been introduced into school curricula, inservice programs have beern developed
to help school personnel understand and serve the needs of Native American
children, and various commiunity involvement projectslhéGé been iﬁﬁiéaéhﬁéa.
While these efforts are laudable, they are usually not adequately

researched at either end; that is, their development is frequently not

research-based, nor are their outcomes studied systematically enough to permit

K

Firm conclusions about what does--and what does not--help Native America

students to learn and to develop positive attitudes.and self-concepts:
Though the research base on practices and outcomes in Native American

education is relatively small, the literature does yield works which appear

ERIC
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Tﬁé étuéies dnd evaluation reports reviewed were of two general kinds:
(1) those which sought to determine whether specially-funded programs for
Native American students hﬁvé been successful in promoting improved
dchievement and affective outcomes; and (2) those which studied the cognitive
and affective outcomes produced when instructional practices and teacher

behaviors are (or are not) compatible With the cultural characteristics of

Native American Students. Hence, two hypotheses were generated:

1: Specially-funded programs for the education of Native Americans

have improved the school achievement of those groups, as well as
having other measurable beneficial effects.

2. @@qggglonal programs whlch _are de51gned to take 1nto account the

special cultural characteristics of Native Americans will yleld

improved school achievement and other measurable bene51c1al
effects.

Hypothesis No. 1. The items which led to the development of this

hypothesis are, for the most part, reports of evaluations of programs
supported through Federal sources. The majority of these reports indicated
that specially-funded programs have promoted achie/ement gains among the
Native American students participating in them. Factors identified as being
responsible for these positive outcomes include: (1) bilingual instruction in
the primary grades; (2) utilization of Native American teacher aides who
receive inservice training and deliver mastery learning exercises Edlétuaéntsj
(3) using Indian traditions and legends as language arts lesson content;

{4 individualized remedial instruction: (5) use of the Follow Through Model
and (6) use of a phonetic approach to reading instruction.

Most of the reports on the outcomes produced by spec1ally-funded Native

fihdings--to cognitive outcomes: Those few which were concerned with
programs were beneficial to students in iFfective areas such as self-esteem

and feelings about school.

Fhas



Hypothesis No. 2. Researchers have also sought to determine what

particular instructional practices and teacher behaviors are effective with
Native American students, whether or not these practices occur within the
Gontext of specially-finded programs for these students: The point of
departurs for this type of reeearch is usually an observation or specutation
about cultural traits or Qéiues whicH characterize Native American people f(in
general, or a particular group in a particular part of the country). Studies
ave thén structured to determine the effects of an instructional approach
which is responsive to the observed trait (e.g., non-competiveness! or which

is Suspected to clash with that trait.

The’ hypotheszs that programs characterized by their respon51veness to the
culturat traits of Native Americans do promote achievement amorng these groups
received a great deal of support among the studies reviewed. Among the major

findings emerging from these studies are thé followings:

° Native American student achievement is enhanced by teachers
who have high expectaticns of studerit performance and whose
behavior toward the students is warm and supportive.

. Native American gtuaents are especiaii] géép&ﬁ;i;& to

expre551on, close body dlstance and touch, and -the presence

or absence of such warmth affects student achievement.

® Whlle Native American students often perform well in

classes taught by non-Native American teachers;, achievement

benefits have been noted when these students have eXposure

to Native Amerlcanrteachers, teacher aides, tutors,
counselors and to Native Amerlcan people who are successful

in the work force:

° Instructional programs which are designed to provide Native

tanguage 11teracy a. well as--and prlor to~-Engllsh

achievement of Native American stvdents.

. The achievement. oE Native Amerlcan students is enhanced by

open concept school programs which feature seif-paced

inStruction, informal teaching methods, the opportunity for

physical movement, nongrading, assessment methods other

than tests (e.g., teacher—-student conferences), and the use

of v1sual and oral teachIng methods in addition to the
presentation of textual materials.

f 1 '.;. .
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° The achievement of Natlve Amerlcan students is enhanced

through the use of "cultural instructional models;," which

emphasize "environmental and cultural materials consistent

with Indian cultures and feature activities cal .ing for
cooperation.”

e Env1ronments, behaviors and instructional approaches found
to be detrlmental to the school achievement of Native

American students include: teachers with cold, domineering

personalities; physxcaliy restrlctlve classroom

environments; overrellance on prInted materials; activities

calling for competition; and activities which focus class
attention on one individual who is expected to perform.

AS with the research on specially-funded programs, the research on
cultural characteristics and instructional approaches has focused more on
cognitive outcomes than on affective -ones. Nevertheless, there is
considerable support in the studies reviewed for the hypbthésis that
culturally responsive educational ogaotiCéé do enhance the self-esteem and
school attitudes of Native American students; as well as reducing attendance
problems, dropout rates and discipline problems.
behaviors, school settings and instructional approaches which enhance the
achievement of Native American students also enhance their attitudes toward
school in genéral and toward particular school subjects.* Attitude
improvements were observed: (1) when students were treated with warmth and
respect; (2) when they had the opportunity to work on an academic subject with
other Native Americans who are competent in that subject; (3) when visual and
oral learning activities accompanied the use of printed material; and (4) when

ciassroom activities did not require competing with other students:

furthermore, as Judlty Klelnfeld p01nts out, “Theories about cultural

differences may merely be replacxng theories about cultural deprivation as an

excuse for teaching fallure. P051t1ve Stereotypxng-' The Cultural Relativist
in the Classroom, Human Ozgan;zatlon, Vo:. 34, No. 3, Fall 1975. 11
-~ - g j.ii
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self-esteem and attitudes toward Native American people were improved when
Native American history and culture lessons were introduced into the school

curriculum. These programs also have considerable parental support.

12
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€. Summary of Practitioner Input on Culturally-Appropriate Instructionai
Strategies ;

Beyond the research literature, the Indian Reading and Language

the nature of culturally-approfriate cuarriculum currently in use, as well as

the perceived n-ed for additional édlﬁufally:approptiété instructional

réSoUrcés. The review of field~based information had three purposes:

1. To identify how culturally-appropriate curriculum is defined and
developed:

2. To identify major sources of culturally-appropriate curriculum in
use.

3. - To identify curricular areas where additional materials and/or
instructional resources are needed. '
A total of 215 school districts ard educational agencies were contacted in
the region. These included local educational agencies having Johnson-0'Malley
and/or Title TV-A Indian Education programs; but also included social studies

and Indian Education specialists at the state level. Twenty-eight of the

inaépth information.
One of the most chaltlenging tasks reported by curriculim specialists is
that of defining the scope of culturally-appropriate curriculum. Indeed; the

critical issue has been that of defining the salient features of a culture.

iééféé of similarity on a regional basis, primarily due to ge¢grépﬁy.
Systematically defining exactly what is taught to whom has generally not
been addressed by most school districts. For example, while Title IV-#
Education prdgraﬁs are encouraged to "include activities, services and
materials that support and build upon the values, heritage and traditions <

13

iy
;

< J



the Indian communify,” in only four cases were programs idéntified where

S Y S
‘efforts were being made to delineate a Scope and sequernce of

O

culturally-appropriate information. Irndeed, in most cases the instructional
program.consisted of a collection of Supplementary materials dealing with
Indian cultures, but little was done to intégraté the material into the
regular curriculum or provide for a unifyi?g theme or framework.

The definition of cultural scope is further confounded along two
wih the timeframe within which the culture is described--traditional
pre-contact; tréhéitidnai and contemporary. .The organizational dimension
deals with the level of §OCiai‘qroupih§ at which the culture is described--

famil?, clan, band, tribe, nation, confederation, association or region.

Where curriculuim materials were being offered, the sequence from
elementary to secondary tended to be from historical to contemporary, and from
regional to specific tribal information. Social studies; of one form or
is the major method of déliVéty for Native American students.

Thus, preliminary évidence pointed to the need for additional study to
more specifically identify a scope and sequence of cultural curriculum, aldhg(
with the identification of strategies for developing such a framework in the

school district setting.

ise across school districts, the most common approach to culturally-
appropriate instruction was eclectic; with materials being selected from a

variety of resources as well as being developed locally.

[0
Ty
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At the elementary level, the most commonly mentioned cultural materials

were:

° The Indian Reading Series, NWREL
° Native American Curriculum Series, Curriculum Associates
o Daybreak Star Press materials, United Indians of All

Tribes Foundation
° Lécaiiy developed curriculum

At the secondary level, a combination of Native American literary
resourceés and supplementary Indian history materials were mainly used.

Thé.ioéaéion of the school had a strong influerice on the cUrricuia;
content. Specifically; the material tended to focus upon the Peoples
indigenous to the geographic area. Where present day Native American
populations were rather small or heterogenous, then the curricular content
tended to be '.uch more generéi.
curricuium development efforts Seem to be the major approach used for
generating Culturally-appropriate instructional resource material. Since most
areas of the Pacific Northwest tend to have a culturally rich history, the
development of locally oriented materials has been common. Materials oriented
to contemporary issues and the application of traditional values to current
problems are less common: Finally, the districts having students of
multi-ethnic backgrounds have placed less emphasis upon the local setting and

Beyond the identification of materials currently in use, districts were
aiso asked to identify where additional culturally-appropriate curriculum
material was needed. A number of responses were made, including:

° tribal specific information, particularly of a
contemporary nature

ool
'
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°o secondary level matarial for social studies

motivational material for Indian students at all levels

]

® Adult Education materials

® guidénce material for secondary Indian students

' strategies for infusing Native American materials into

the regular curriculum

In a paraliel manner; nine major need areas were idéntifiéd by Indian
eddcators during site visitations: Thééé'ihClUdéd:
i;. Ne tworking: Teachers felt a need to communicate on a régular basis
with other curriculum developers @n order to avoid "re-inventing the
wheel." They saw an opportunity to share ideas and possible

resources to accomplish common goals. Teéachers want to talk to other
teachers about classroom strategies, etc. ,

2. Ciearinghouse. The need was voiced for a dependable,; centralized

resource Center from which ediucators can obtain information about
available curriculum materials:. Schools do not always know where to
get commercially developed materials, where to get locally developed
fugitive materials and how to develop their own materialé. Teachers
see a need for a catalog of available materials, but not necessarily
the materials themselves. '

4. Contemporary Materials. An orientation to present day Indian culture

is needed. Overemphasis on the historical perspective may leave

children with disorted impressions of modern Indians.

L
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Local Curriculum. Developmental process guidelines are needed for

the local éesigh of tribal or Eéaﬁdﬁiﬁy history and culture

citticulum. The Indian Reading Series developmental process may well
serve as a model. Integration of material into the reqular )
curriculum is needgd so that the héﬁérial does not appear fragmented

or artificial.

related history and cultural material available at the elementary
level for Northwest Coast tribés.

Teacher Training. There is a consistently expressed need for

increased availability of teacher training in the use of culturally-

appropriate resource materials; such as the Indian Reading Series.

Limits in Scope. Curricular needs appear to be limited to reading/

language arts; social studies and -:idance activities. While

activity cards have been designed for the alternative use of the

Indian Reading Series,; for example, almost all alternative use of the

Mmaterials have been limited to social studies.

O
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D. Study Design

Research employs sysStematic and objective methods for the collection of
information to solve problems and/or test hypotheses. In ;hé present
instance,’’a Series of systematic and objective methods were needed to collect
a cumulative body of knowledge which first defines, then describes, then
pbétdiatés and finally tests practical approaches for the use of culturally-
apprbpriété Native American instructional resources.

Thus, different strategies were required at different steps of the-

-investigatory process. Figure One outlines the steps, focus and ihformation

provided in the multi-stage research.
Essentially; the research design consists of two phases. & field-based,
descriptive effort employing case study méthdéoiogieg to depict the nature and

extent of culturally-appropriate instructional resources in use in the ‘first

practitioners, to propose;, teSt and delineate strategies for enhancing the use
of culturally-appropriate Native American iﬁéefuééional résolrces. The
results of this phase are reported in a subsequent document entitled "Results
of the Practitioner Symposium on Effective Practices in Indian Education,”
NWREL, November 1982.

Phase One of the Study: Depiction of Regional Needs and Resources

S

Phase One involves fieid investigation to identify promising practices;
available materiats and methodologies, and need areas related to the use of
culturaliy-appropriate Native Américan ins.ructionhal resources. Phase One

consists of two parallel efforts.

18
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Phase I

Research Focus

Identify, define and describe
basic elements and steps in
the iise of culturally-
appropriate instructional
resourccs

Identify, define and describe

isolated processes and
naterials for potential use
in culturally-appropriate
instruction

Approach

Comparatxve case study
of Idenglfxed model
classrooms

Field investigation to

‘Identify cuitnraiiy-

appropriate curriculun
materIaIs, teqcher
tralning materxais and

developmental processes

Inforiation Provided

Descriptions of basic steps
invoived in using culturaily-
appropriate materils and
instructional methods for
Indian and non-Indian Students

Descriptions of potentially
applicable processes and
materials

Phase 11

" the model

Postulate probable

'sclutxon strategies for

each problem element of

Heuristically test probable
solutiof strategies for
gach problem element of

the model

Practitioner forum to
generate divergent
approaches to problem
resolution

Practitioner forum to
reviev; rate and

converge upon most

‘probable solutlon

strategies

Fiqure One

Multi-Stage Investlgatlon/of )
culturally-Appropriate Native Americart Intructional Resources

Déscripfidhs,of probiem elenents »

and alternative solution
strategies

! . L

Descriptions of solution

strategies and their
implementation procedure for
each problem element
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Identification of the Basic Elements and Steps in the Use of Culturally=
appropriate Instructional Resources

A case study approach was used to identify the salient differences among
model classrooms where culturally-appropriate ihéf&dction was purported ﬁo
take place. This required the identification and selection of model practices
25 well as the development of a taxonomic profile of factors along which these
model practices could be described:

Theé classrooms involving culturally-appropriate instructiohal resources

Sélectioifi included homogenous (reservation) and heterogerous (urban) Indian
populations: Model practices were nominated on the basis of a descriptive
profile which outlines probablé characteristics of culturally-appropriate
instruction.

Once participétihg Schools were Selected, the researcher conducted case
studies of the schools' processes, materials and characteristics to identify
essential similarities and differences: These similarities represent the
probable elements of culturally-appropriate instruction.

practices which may be appropriate for culturally-relevant instruction. These
inclnde curriculum materials, teacher education materials, and curriculum

development processes from commercial, public and refugee sources: This work

descriptions of potentially applicable processes and materials for
implementing culturally-appropriate instruction, including curricular scopes,
ihstructional matérials; teaching techniques; teacher training materials and

curriculum development processes and policies.

WY
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both the regional needs and resources for culturally-appropriate instruction

in Native American education.

O
\
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II.

A DEPICTION OF MODEL PRACTICES IN THE NORTHWEST

Before model praci.ices could be depicted in the region, potential sites
had to be identified and procedures had to be established for systematically

réview.ng and documenting the é&uCétiopai practice:

A stratified search stratégy was first employed on the assumption that
model practices would be evenly distributed across Montana, Idaho, Oregon and
Wwashington. Furthermore, to help focus the search; a seriés of general Native

American schooling functions were identified as potential topics for the

search:
e  tribal school
° dropout prevention
P tutoring/basic skill remediation
° Native American studies
° teacher professional development
° career/vocational education
° cultural education
&  program enrichment
e Counseling*
° parent involvement*

*At the time this report was written, model practices in these areas had not
been sSuccéssfully identified.
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The search for model practices was mountéd through contact with a variety

education répréééntatives; Resource and Evalration Center Three* for Indian

Education Projects and other professional educators.

Sites were selected whe1 they were independently nominated by more than
one contract. Sites were not selected on the basis of empirically
demonstrated effectiveness, but rather where the consensus of opinion
suggested that Native American children were benefiting from the practice in
some Systematic way.

The second preliminary task involved the design of a profile of factors

which could be used to depict the key Characteristics of the model practices.

Based upon the review of the literature and preliminary practitioner input, a

profIie was drafted which identified charactéristics alonq five dimensions:
1. curricular--thé instructional materials used are culturally
relevant
2. ihst;ucté;—-the particuiaf ékiiié; _approaches and background of

3. env;zonmental——the phySIcai and psychologlcal conditions of the

classroom are culturally approprIate

4. administrative--schcol poiIc1es, procedures and operatlons which

influence teachlng and learning are culturally appropriate

and expectatxons for gauging student and program sSuccess are
culturaliy relevant.

*Resource and Evaluation Center Three, Unlted Indlans of All *rlbes

Foundation; a private nonprofit corporation in Seattle which is

supported by the United States Department ogigducatlon for prov:ding
technical assistance to Title IV Indian Education Act grantees in the
region, was 1nstrumental in assisting the Eaboratory in Identlfylng and
reviewing several Sites. Their cooperatron in this study is gratefully

acknowledged.
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educators from the region:

° Dr. Helen Redbird
Oregon College of Education

e  Dr. Murton McCluskey
Great Falls School District

° Dr. Carvel Wood 7
Oregon State University

o Dr. Ralph Farrow
Private Consultant

e  Mrs. Floy Pepper

Multnomah Educational Service District

Based upon the review and input of these individuals, a second draft of
the profile was written. This version of the profile, along with the study
design was then reviewed by Dr. Ray Barnhardt, Multicultiural Institute,
University of Alaska. The content of the profile remained essentially
unchanged by this review, validating the appropriateness of its content:
or elements which might be related to culturally-appropriate instruction:
During the individual case studies, the profile was used to document the
presence or absence of the element and the apparent reiationship (positive or
negative) to effective instriction. The profile is provided in Appendix A.
identified model sites: Descriptions of each practice aré provided in the

next section.
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A: Case Studies of Nine Practices

On the pades which follow, brief abstracts have

the general characteristics of both the setting and

N

i
been provided which depict
approach of nine model

American education.



School
Characteristics

Program
Characterlstlcs

Program
Resources

For MOre
Information
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1. Elementary Math Component Biackfoot School District, Idaho

The Fort Hall Elementary School has an enrollment of 205

students, 98 percent are Native American. The schoot is

located on the Fort Hail Indian Reservation in Southern
Idaho. The communIty is stable, with little turnover in

student body and teaching staff. The staff works toward

meeting the needs of each child in the school:

Fort qul Eiementary School prov1des a ba51c elementary

program to grades K-5. The Title IV ‘math program is taught

by a math speCIallst who has worked in this pCSItlon for

six years. The matn program is divided intoc two components:

e Grades 1-2--Modified DISTAR
e Grades 3-5--Remedial Math

The overall purpose of the math program is to bring low
achievers and disruptive students in grades 1 and 2 to

grade level and _to motivate their interest in math. The
class 1is d1v1ded into two patts, the first 10-15 minutes _
focus on group response drill, €ollowed by 15-20 minutes of
use of workbook at an individual pace.

The purpose of the remedial math component for grades 3- 5

is to bring low achIevers to grade level. The class worK

1s divided 1nto group drill and indiwiQdual use of
workbooks. Rewards for we-2kly comp % idn are given in the

form of prizes or games.

No special resouvrces are used in ‘the component, although the

math specralrst searches for different resources that will

work for specific students.

For information about e1ther math componentiigiease call
or write Peter ULipovac,. Title IV-A Coordinator, School.
District #44, 440 West Judiclal, Blackfcot, Idaho 83221

te.ephone (208) 785-5110.

e
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3. Drop-Out P:événtion; 7-12 Great Falls Pubiic Schools, Montana

School
Characterlstlcs

Program
Characteristics
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The secondar; (7-12) educatlon program in Great Falls
public Schools has an enrolliment of 6, 500 students in two

high schools and four junior high :chocls. Abcut six

percent (378) of the secondary ievel students are Native

American; most having affiliations with Montana tribes.

The community setting wolild be characterxzed as urban.

Over the past several years the Distrxct has initiated a-

drop-out prevention program aimed at Native American

students. Historically, the drop—out rate among Indian
students has been about one-fourth per year.

An integrated,. mullt-strategy approach is directed
primarily at the secondary level.

The program consists of fifteen Key elements whlch work

together to enhance the chances for Indian students to
succeed in school:

1. An Informed and knowledgable Director of Indian

Education :esponsxble for the management and
oordlnatIon of the District's Indian Education

programa.

serve the social and academ1c needs of Indian

students of all age groups by actlng as a liaison
between home, school and community.

3. Tutors to work with secondary level students in
coursework completion:

4. An Indlan—Studzestesource Center to provide

teachers with 1nformatIon and materials for

teaching about the Mative American.

S. Indian Resource Pexsons to present programs on
Indian history and culture in the regular
classroom.

6. Openfﬂommunicatxon between the school and
community at alxl administrative levels.

7. Awareness and coopération with other agencies to
ensure that services are in the students' best
irterst.

8. Teacher and adm%n%stsa;or orientatlon to enhance

awareness of Indlan students' unique needs,

proven effectlve with these students.
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2. Tribal échool

School

Characteristics

Program

Characteristics

Program
Resources

For More
Information

Coéur d'Alene Tribal Schooi, Idaho

The Coeur d'Alene Tr1bal School has an average annual

enrollmenf of nrnety Chlldren in grades one through elght.

primarily from the Coeur ar Alene Trlbe. The school is

located on the Coeur 4d' Alene Indian Reservation in rural
northern Idaho. The school has been in operation since_the

mid-1970's as a Bureau of Indian Affairs contract school.

The school offers a fully accredited program of 1nstruct10n.

Twelve profess1onal staff, assisted by nine aides, provide

a highly individualized learning environment for the

student. Instruction IS orIented toward basic skills,

self-concept development, and a combination of career and
cultural awareness. Parent involvement in the program is
strongly promoted.

Bas1c SklllS instructzon 1s 1nten51vely offered through an

readlng, mathematlcs and language arts. Self—concept

developnent is provided within the classrooms on a reguiar
basis by an eilem2ntary guidance counselor. Both

self—esteem building and career awareness actlvxtles are

}ntegrated into the regular curriculum. Cultural zwareness
activities are conducted weekly schooi—w1de, with community

members providing small group instruction in a variety of
tocal tribal customs.

~

The school s currlculum is correlated with the secondary
level curriculum of the local publlc school to ensure a

successful transition into the high school for the students.

The schoCl is Tribatly controlled under the olrectfon of a

school board composed of community members. The school

operates gnder a contract with the Bureau of Indian
Affairs; which prov1des its basic support. Other

supplementary resources are used as well, inctuding
Chapter I Compensatory Education, and Title IV-A Indian

Education: A three-year Title IV-A (non—LEA) grant was

instrumental in accomplishing the schoo_‘s extensive
carricuitum improvement efforts.

For more 1nformat10n about the tr1bal school program,

d'Alene Tribal School, Box A, DeSmet, Idaho 83324,
teleaphone (208) 274- -6921.

i
1
!
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Program
Resources

For More
Information
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9. Inservice for the program staff is. prov1ded to
strengthen their knowledge and skills in their

various discipline areas.

_16: The program has cooperated with Montana United
Scholarship Services, a Teacher Training Program
for Indian People; to place their interns in the

" classroom as positive role models for Indian
scudents.

11. The student drop~out rate-is studied to determine
why they droppéd out and under what conditions
they would continue the‘r education.
Recommendations are made to the District on the
basisz of study findings.

ié.. The student graduat%ongrategls studied to
determine the number of students completlng blgh
school and the nature of their programs.

13. The regular,schooi curriculum is continually
refined to be more televant and realistic for the
Student-

14; The program was }pgtrgmental in initiating an

in-school suspension policy which does not
reinforce student absenteeism by involving

additional absenteeism.

15. Active Indian clubs which provide social,
recreational and cultural activities.

while the program is largely supported by Title IV-A of the
Indlan Educatlon Act, much of the program 1§ actually
u51ng the Indlan Studles Resource Center and resource
persons. Thus, bu1ld1ng administrators and staff are
viewed as essential participants in bringing about pOSIthe
changes for Native American students.

For more information about the program;,; its services and
approach, please call or write Dr. Murton McCluskey, Indian
Education Coordinator; Great Falls Public Schools, P.O.

Becx 2428, Great Falls, Montana 59403, telephone

(406) 791-2212.
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4; Math and Reading Tutoring Component

(Elementary and Cross—age and Secondary) Seattle, Washington

school
Characteristics

Program
Characterlstlcs
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approx1mately 18 660 students of which §74 are ident1f1ed
as Native AmerIcan. Phe District is located south of

Seattle and considered urban.

Ry

The IndIan Educat}on ptagéam at Higniiné is funaed by the

Indlan EducatIon act and by state block grant funds. The

Indian Education Act funds are used for counseling,
cultural act1v1t1es, curriculum development and tutoring.

The state block grant funds form the basic funding for the

math and reading tutoring component which has existed for

elgbt years.

The tutoring component is d1v1ded into two parts: an

eIementary cross-age tutoring component where high school

studants tutor elementary students and, a secondary
component in which certified teachers are hired part time

to tutor high school students during the school day.

On the average, students 1n both components must be at
teast one grade level behlnd in math or reading to receive
tutoring services.

The elementary cross—age tutorrng component currently
employs approximately Seventy hxgn school tutors who work

with one or two elementary students two days per week.
Tutors are carefully traIned and monitored by supervisors.
Tutees voluntarily partlcipate in the component and are

referred by parents, teachers, counselors or by
themselves. Poential tutees are pretested and an

individual Instructronfﬁlan is developed and carried out

for each tutee.

Services are provided after School. Transportatlon is

prov1ded for those students who live far away from the
Indian Education offlces. ’

The secondary component Currently employs exgnr

teacher/tutors who are part-time certlfled tgachers.A

Approx1mately seventy secondary students receive tutoring
services each quarter. Secondaty tutees vquntarlly

participate in the component and are reterrea by self;

teacher or parent. Each teacher/tutor develops an
1nd1v1duallzed instruction ptan for each tutee. Services

are provided during the school day on a pre-arranged
pull-out basis.

-

o
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Program

Characteristics

Program
Resources

For More
Information

(e

The cultural aspects of both tutoring components are left
to each tutee. All tutors have access to many custurally
relévant teaching materials that are available in the
Indian Education office and are used as appropriate. All
titors are required to go through.a’ thorough cultural

QrientationragdrmuSt pass a cultu!al sensitivity exam
developed locally- :

The Indian Education office has a library with many
hundreds of volumes. There are also culturally-relevant
learning games and other materials available. Student

tutors are provided with, and trained to use a Tutor's

Handbook which is available for dissemination.’

For more information about the elementary cross-age or
secondary tutoring components please call or write to:
Ms. Cathy ROSS; Indian Education Office;, 15820 6th, S.W.,
Seattie, Washington 98166, telephone (206) 433-2266.
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Program

Characteristics

Program
Resources

For More
Information

(e

The cultural aspects of both tutoring components are left
to each tutee. All tutors have access to many custurally
relévant teaching materials that are available in the
Indian Education office and are used as appropriate. All
titors are required to go through.a’ thorough cultural

QrientationragdrmuSt pass a cultu!al sensitivity exam
developed locally- :

The Indian Education office has a library with many
hundreds of volumes. There are also culturally-relevant
learning games and other materials available. Student

tutors are provided with, and trained to use a Tutor's

Handbook which is available for dissemination.’

For more information about the elementary cross-age or
secondary tutoring components please call or write to:
Ms. Cathy ROSS; Indian Education Office;, 15820 6th, S.W.,
Seattie, Washington 98166, telephone (206) 433-2266.
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5. Tribal Culture Camp Jefferson County School District 5V.-J

School
Characterlstlcs

Proqram o
Characteristics

Program -

Resources

' For More.

Information

Madras, Oregon

Warm Sprlngs Elementary School enrolls about 190 students

in grades K- -6. About 95 percent of these students are

Native American; predomlnately from the Confederated Tribes

of the Warm Springs. The school is located on the Warm

Sprlngs Indian Reservation of Central Ocegon. The junior
high school is located in Madras, where Indian students
represent 16 percent of the nearly 400 students. While the
schoois prov1de the children with academic instruction,

cuiturai awareness 1s largely offered on a supplementary

Naomi Tanamwit, Our Scared Ways, is a summer cultural
program instituted by the Warm Springs Trlbal Education

Committee and Warm Springs Culture and Heritage Commlttee'
in conjunctlon with the school, distrlct. The six week T—

program involves Indian children, dages 8-14, in a variety

of cultural skills and crafts. Instruction is provided

entirely by memb&rs-of the Warm Sprlngs community. Durlng

July and August, each afternoon 69 to 90 chlidren are

guided by 8-10 community members through a variety of small

group act1v1t1es. These "Iearnxng centers” include

‘tradltlonal crafts, such as beading; shawl making; and

weaving, but also inclode preparation of native foods,

stories, songs, dance, drumming, language and soc1a1
customs. P

Through these .activities the children are taught
appreciation and respect for their heritage. The day camp

is not limited to crafts alone, but rather acquaints the

chlldren with the spiritual and hlStOthal importance of

the skills and traditions which they are learning.

call or wrlte/MT. John Truglilo, Pr1nc1pa1 at Warm Springs

Elementary School, Warm Springs, Oregon 97761, telephone
(503) 553-1128.

*»
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6. Enrichment Program Jeff:rson County Schooi District 509-J

School
Characteristics

- Program

Characteristics

Mad.as, Oregon

Jefferson County School bistrict 509-J enrolls about 715

Native American students, representlng more than 30 percent

of the District's total enroiiment: Indian children

generally begin the1r schooilng at Warm Springs Elementary

School on the Warm Springs Indian Reservatlon, where more

than 95 percent of the enroIIment is Indian. Once :these _

ch11dren reach grade seven, tney attend junior high school

and then Senior high school off the Reservation..in Madras,
whererlnd;an studenhts make up less than 30 percent of the
enrcllment.

At all grade tevels the need has emerged to prov1de Indian

students with educational experiences not normally

available throagh the traditional school program. The

purpose of such enrichment erperiences are to (1) prov1de

opportunltIes for increased understanding between Indian

and non-;ndran students, {2) provide exposure to and
develop prlde in their Indian culture and heritage; (3)

develop career awareness in Indlan Students, (4) foster

among Indian students.

Spec1al enr1chment activities in the past have been
criticized as being extravagant and of questlonable
academic value. Therefore, a procedure was established by

the District for systematxcaiiy planning, implementing and

evaluatlng each enrichment act1v1ty. The procedure was

based upon the assumpt101 that the enrichment activity

should teinforce or suppiement regular classroom

1nstruction. Farthermore, the procecure calls for the

initiation of an Enrichment Activity Request, in which the

Ceacher describes the nature of the act1v1ty. The act1v1ty

and approved for budget and compllance by the program

coordinator. Since Title IV Indian Education funds have

been used fcr enrichment; the parent committee has also
approvaI authority over the plans.

Once the act1v1ty is completed, a brief report is provxded

tncluding student evaluations and summary of classroom

followup activities. This formal procedure has added

credibility to the enrichment program by de@onstratlng the

educational benefit of these experiences for Indian
children.

zj -
L
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Prog;am

Resources

For More
Information

Program support has. prlmar:ly come from Title IV-A of the

Indian Education Act, but hlstorlcaliy has also included

. Johnson=0'Malley and District funds as well:

For more 1nformat10n regard:ng the enrichment program, call

" or write Mr. Phil Riley, Assistant Superintendent,

Jefferaon County School Pistrict 509- J, 1355 Buff Street,
Madras, Oregon 97741, telephone (503) 475—6192.
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7. Fishing InduStry Specialization

School
Characteristics

Program
Character1st1cs

LaCoaner School District #311
LaConner, Washington

LaConner School DlStrlCt #311 has 445 students in grades

popuiatlon is Indian. LaConner ngh School has an average

enrollment of 125 and about one-s1xth of the students are

€ommun1ty

fishing and water-related employment to many residents of
the rural community. Historically, salmon f1sh1ng is the
cultural and economic mainstay of the Swinomish, and in

LaConner fishing has contributed to the dropout rate:

While the dropout rate has been hlgh among fIShIng families

in general, it has been espec1ally high for Swinomish boys.

The F1sh1ng Industry Spec1alxzatlon (FINS) Program was

des1gned as a result of a citizen advisory committee's

recommendations to the LaConner School Board. The

committee urged that the educational program incorporate

the students' experlences at sea -and provide students with
d realistic incentive to compiete school--to master _
academic skllls—-by starting with what they know...and

taking it from there.

(l) a certificate of competency for an entry level

fisheries job, and (2) a high school diploma or a General

Eq01valency Diploma (GED). The Six coirses offeredrthrough

FINS are: Basic Skills I (English); Navigation (math);

Marine Education (science); Marine Voc-Tech Eléctives;

Business Management- and Practicum.

The curr1culum des1gn for FINS courses emphas1zes the

mastery of academic skills through instruction that is

immediately relevant to maklng a living at sea.iirhe

courses blendfacademlc coursework, field experiences and
on~the-job training.

Mathematics is taught as a tool to. be learned

in order to plot a course accurately, handle

navigation eq01pment, order supplies for a
fortnight at sea, complete a tax report, and
keep profit-loss statements. 7Sc1encerteaches
students how and whére to fish as well as how
to improve methods of harveésting the sea and
renewing its resources. Learning ‘the

vocabulary of the sea becomes the key concept

4;
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in ccmmon communIcatlon. wtiEin§ légibly is

40 hours of instruction and work ass1gnments.

The learing materlals are seml-self-lnstructlonal and SO

instruction is "hands-on," providing students Eﬂe
opportunity to develop academic as well as technlcal skills
like marine engine repair, net mending, weldlng, water
safety and deck séamanship.

are well suited to individualized instruction. Much of the

and non—Indlan, who 1dent1fy an ‘nterest In the program,

many FINS students are "reluctant learners" who have had a

history of attendance and disciplinary problems in school.

None of the FINS courses are mandatary for hIghrschooi
graduatlon, they are alternatlves to the regular high

school courses. Students can opt to select a few of the

FINS courses or can take all of the FINS offerings.

Generally; the information in FINS courses focuses on

contemporaty cgpggxts, but information is 1ncluded on

traditional Indian fishing practices and historical ft:Z shlng
rights.

community and the District, including the admlnistratxon,
school board and faculty is evident. Program staff and
administrators have high educational standards and
expectations for the sStudents and the Program and

measurement of student learning is integral to the Program.

Commitment and support for the FINS Program w1th1n the

would not otherw1se learn—-ln or out of school. Students

attribute increased academic knowiedge and improved fishing

skills to the FINS courses and many have credited the

Program with keeping them in schooi:

*Quote taken from article writtéen by Dr: Paul Avery, Superintendent,
LaConner Schools

K
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Program
Resources

For More
Information

Funding for the FINS Program has been from the. Washington
Statei?rgig IV{ Part C Elementary and Secondary Education

Act Program; however the regular District budget has

provided suppcrt as weii. The staff of the FINS Program

reflects the combined fiscal support for the Program: the

project developer is the District superintendent; the

commerc ial fisheries specialist was paid by the Title IV-é

grant and will be ‘paid by the District next year since the

grant has expired; the reading speciaiist .who helped

develop curriculum was under the Title I Kkeading Program;

and the marine biology specialist and vocational-technical
teacher are regular District employees. FINS students take

voc—tech courses with other students but focus their tasks
in ciass on marine~related work since the FINS Program is

integrated into the regular school curriculum.

An important resource to the FINS Program is the FINS
Advisory Board which is comprised of employers and
spec1allsts in marine sciences and occupatlons who adv1se
staff on the development of the program and the specific
competencies that employers foresee as employable skills.
Representatives from the Swinomish Tribal Community sit on
this advisory board with educators, contractors, marine

industry owners and public service managers.

For more information regarding the FINS Program call or

write Dr. Paul Avery, Superintendent, LaConner School

pDistrict #311, Box D; LaConner, Washington 98257,
telephone (206) 466-3171.
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8. Indian Studies Curriculum, 7-12 bapawai School District, Idaho

School
Characteristics

Program
Characterlstlcs

an enrollmént of 286 Students in one bu11d1ng. gore than
one-third of the students are Native American. The
District is located on the Nez Perce Indian Reservatlon in
Northern Idaho. The community is stable, with little
turnover in student body and teaching staff. Over the
years the staEf have workedmboward making the cultural
context of the curriculum more relevant to the students.

Lapawai ﬁigh §~hooi proviaes a basic secondary ievei éféétaﬁ

Natlve Amerlcan 1nformat10n prov1ding the context.r Courses
are offered in Nat1ve _American llterature, Indian hxstory

and Native American issues. While Titla IV-A of the Indian
Education Act prov1des some supplemental 'esources,rtheiiii
staff and course offerings are a regular, credentialed part

of the school program. Historically, the offerxngs have

come about as an-outgruwth of communlty ‘and staff Interest,

rather than external mandate. The overall purposes of the
Indian Studies Curriculum offerings are to:

® develop prlde and knowledge in Indian heritage

. ® develop and apply basic skills

e  enhance students' interest and attitude toward
school by offering high-interest, relevant
courses of instruction

The cultural context of the courses include a combination
of general historical and local contemporary information.

The cutricdlim materials is eclectic; combInIng locally

developed materidls with several commercial sources.
Courses of 1nstructlon dare structured and rIgorous

assessments of students learnIng are made; thereby

maintaining the academlc standards of the school:

Students, both Indian and non-Indian, have responded

positively to these classes.

4u
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Program No spec1a1 resources are involved 1n these offerings.

Resources Each course is taught by members of the high school staff.

The cburse offerlngs include both basic and elective credit

For More For more informatlon about the course offerIngs, materials

Information ag@iepprooches, please call cr write Mr.7Car1 Jchnson,

Principat; Lapwai High School, P.O. Box 247, Lapwai, Idaho
83540, teiephone (208) 843-2241l.
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9. ' Teacher In-Service Tacoma Public Schools, Washington

School’ .
Characteristics

Program o
Character1st1cs

Amerlcan Ind1an students comprise nearly 3.2 percent (921)

of the Tacoma Public Schools popula -ion. Tacoma Public

Schools and its Indian Education Program serve students in

grades K—12 in 56 bIIdIngs (five high schools; ten junior

high schools and 41 eiementary schools) . The urban settlng
of Tacofia includes the Puyailup Nation but more than 90

different tribes are represented in the Tacoma Public

School population.

The Tacoma Indian Education Program began in 1973 and began

provIdlng teacher in-service in 1974. Today, the prrmary

goals of the Program are:

o Career and Vocational Development
o Social Services with Parent Involvement
P Cultural Presentations and Activitizs

One means Tacoma uses to achieve these goals :5 teacher
in-service. The philosophy underlying the in-service is
that caorriculum is fundamental to education, and for

teachers to effectively implement curriculum, they must be
trained to present it.

Since the Indian Educatlon Program beqan pIOVIdlng teacher

in-service, it has employed four different methods for the
training and preparation of currlcutum.

IN THE FIRST METHOD, individual program staff and

consultants developed curricutum units to be used by

classroom teachers: The units were designed to be

supplemental texts that are self-containéd. Each un1t has

a teacher's guide which includes background 1nformatlon, o

student activities, evaluation instruments and a

blblxography. Units developed under this method 1nclude.

Native American Music and Dance, Natlve Peoples of

Southeastern Washington; Northwest Coast ‘Indian Art, The
Real Thanksgiving, and Writing Handbook for Teachers and

Tutors.

THE SECOND METHOD brought classroom teachers, )
paraprofessionals; community members, program staff and
cultural consultants together for a training period of

three to flVe days. Durlnq thIs tIme, the school d1str1ct

subst1tute teachers were prov1ded by the Indian Education

program. The cultural consaltants gave demonstrations and

provided information through textbooks and other printed

4
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resources and audio~visual materials on topics such as
Native American music;. dance; games _and legends. With this
information and with the guidance of the consultants, the
participants; in groups of two or three, developed o
curriculum units on the topic of their choosing., 1In this
method the inservice is part of the curriculum development
process., As_a result of three tralning sessions, three
teacher’'s guldes were compiled from! the participant-
developed curriculum units: N

Book I American Indian Culturé-Based Workshop
{focus: Elementary, Social Studies and
History teachers developed methods for
including cultural material in classes);

BookII American Indian Culture-Based Workshop
(focus: Physical Education, Music and Art
tedchers developed units on Indian music,

dance, games, crafts); and :

Book III Amerlcan Indlan Culture-Based Workshop
(focus: Librarians prepared units to
encourage children to read books by and

about Indians) .

THE THIRD METH@D provlded teacher tralnlng by offering

coiiege credit courses, taught by a cultural consultant,; at

a tocat college: Im a regular classroom setting; teachers
heard lectures, saw demonstrations and participated in
activities that prepared them to present cultural
curriculum in their classrooms. The two courses otfered by
the college were: __{l) Social Studies and History, and (2)
Music and Dance. For homework ass1gnments the

part1c1pat1ng teachers prepared lesson plans for their

the teachers that each. teacher could -schedutle up to two
presentations. The presentations were conducted by the

Program staff but the teacher must have been present during

the presentatxon. The Program staff then provzded the

teacher with the presentation materials so that the teacher

could make the presentation on his/her own in the future.

experience with the curr1cu1um so that they felt

.comfortable Presentlng the information and c0nducting

activities. Their in-service emphasized methods-—"how to"
or "hands-on" -—that teachers can 1mp1ement on the1r own.

The in-service is structured and utilizes the expert:se of

the staff, consultants and part1c1pants to achieve a

practical, usable curriculum unit for each teacher:
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Program
Resouces

For More
Information

Teachers and staff, Indlan ahd hOh-Indlan,rlndICaﬁe that

the in-service Se551ons in which they develop curriculum
unit§ themSelves are the most beneficial. .

The Tacoma Indian Education Program is supported largely
by Title IV, Part A, Indian Education Act grant funds:

These teactlier in-service methods are provxded with funds
from both Title TV-A and the State Department of Public

Instruction SPECIAL NEEDS RITES Projram. While the

1

services provicded by the Program are Supplemental the

teachers and Iibrar;ggsig§r§§gégat1ng in the training are

regular district staff and teach both Indian and non-Indian
students. -

For more information about the teacher in-service methods
and materials, please call or write James Egawa, Indian
Education Program Coordinator, Tacoma Public -Schools, P.O.
Box 1357, Tacoma, Washington 98401, telephone

(206) 593-6985.




B. Common Attributes of Model Practices

Wwhile ninc case studies* may represent &gielatively small sample from

information concerning successfut practlces. For example; 1f these nine case

studles share common attrlbutes,gthen it could be surmlsed that the attrlbut es

reflect traitsrwnién éfé iiﬁaéééné for the provision of culturally-appropriate
instruction:

Items from the profile were reviewed to identify traits which un;éormiy
emerged across the nine model sites. Sets of items were selected for which at
least’ two-thirds (67%) of the sites agreed that all characteristics had a

pObIttve influence on culturally—approprlate 1nstructlon. These items are

listed below along with the degree of agreement among sitesi

i. Curricular authenticity (89%)

2. Curricular relevance (89%)
3. Mniticuiturai promotion and acceptance of instructor (85%)
4. Instructor recognition of culturally-related needs (88%)
5. Instructor sensitivity (85%)
6: Ctassroom physical configuration {75%)
7. Classroom leafning Climate (8680
8. Classroom visual display of materials (81%)
9. Administrative cultural Sénsitivity (69%)
10. Community involvement in school (éé%)
11. Cognitive evidence of effectiveness collected (78%)
12. Affective evidence of effectiveness collected (89%)
13. Perceptions and expectations are positive (74%)

Vi
%

and information lImlEéa Ené present study to only nine practlces. 43
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The remaining four areas were rated as important by at least half of the model

sites, but there was not sufficient consensus to merit their inclusion as
: -

primary factors--(1) consistency of curriculum materiais; (2) Ehe-etﬁhiéity
and experience of the teacher; (3) administrative support of staff training
and curricilum renewal efforts, and (4) evidence is évéiiééié to demonstrate
positive interpersonal relations among students.

Some agresment does exist as to what's important in Indian Edication.
Firthermore, the field evidence and research .1itératm"re‘ both strongly suggest

that culturally-appropriate instruction is multi-dimensional. Since
* culturally-appropriate instraction is multi-dimensional, strategies for
instrictional improvement will need to be varied as well. No one single

approach for educational improvement is possible. Instead, strategies for

improvement will need to be mounted along four,lines:

i.: Curriculum improvement - e -

2. Teacher training and professional development -
3 Adﬁiﬁiéé;éﬁivé improvement

4. Community involvement -

Ty
I
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III.

NATURE AND EXTENT OF AVAILABLE MATERIALS AND RESOURCES

b
13
A commonly Shared concern among Indian educators has been the lack of

materials and resources availabile for ehhahding the quéiit? of.eddéééi5ﬁ; The
second strand OE the field research involves the identification of materials
and practices which may hé apprrvoriate for culturally-relevant instruction:
These resources include curriculum materials, teacher education materials and
curriculum development processes Lrom a variety of Sources.

A. Instructional Materials

'
.

During the past years;, educators throughout the greater Northwest have
expressed tre need for culturally-appropriate instructional resources.

Specific requests have been made for information on classroom textbooks that
reiaté to the Kﬁgficah Indian, and for texts that are targeted toward ﬁééting
the ;éiEdEéliy-iélgtea‘éCédémic needs of Indian children in grades

kindergarten through éight. In response to Eheif'édhCééhé the indiahzkeading

and Language Development Program of the Northwest Régionéi Educational
Laboratory conducted a search to identify printed materials available for

. classroom use: This curriculum information, compiled in directory format,

will assist educafof%, schools and programs, both in the region and across the -
country. -
/ . R 4 77:- . - - Ca - - . L . -
The project was carefully defined to provide® the most useful information
for IRLDP: constituents: In general, the following types of materials did net

»

fall in the scope of the research effort.

A . Materials developed for one-time distribution
. Materials. not currently avaiiabié
z Q Biblioéfaphies 7 .
- R .é - 7 - ’ .
H au
Q
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° Books deaigned for library use, including student and teacher
reference bgoks

Bilingual materials

.
® Curriculum available only in a specific schcol Gistrict
° Audio-visual materials

The IRLDP is most interested in curriculum materials dealing with both
Indians in general, and in our region; the greater Northwest. Many tribes

outside of our region have developed quite specific curriculum materials

déaling for example with the art or history of their tribe. Most of these
materials are included--both to answer research requests from outside our
develop their own curriculum. Some geographic areas or tribes, such as the
Navajo, have complete listings available of their own materials, and we
suggest contacting them directly. Relevant directories are listed in the
Appendix.

school districts; educational clearinghouses; government offices, non-profit
corporations and educators specializing in Indian Education. During the
Appendix) . Each publisher received a letter describing the project and

réquesting specific information for appropriate materials, including:

° t:cte
° autr
° grade level
°® diécipiine area’
- _ rd
. cultural focus
. Unique features of the book
° date published
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Publishers to be contacted were Setected through several sources.

Elementary and High School Textbooks in Print proved a useful resource in

locating major publishers corrently printing classroom texts in this field.
Government offices, including each regional Bureau of Indian Affairs office
were also contacted. An ERIC search was conducted as well:

The directory is designed to quickly provide educators with specific
up-to-date responses to information régquests. Use of the comptuer/word
processor keeps the directory a "iiving bibliography"; new materials can be
added immediately;, new information Such as price or availability changes can
be added as soon as received; and we can use the computer to respond to the
specifics of any educator's request.

An educator can regquest information cacegorized by any of the areas
below: For example, materials can bé located exclusively for a specific
s 2:0graphic aré;, written by a certain author, or by grade level.

Publishers and eéducators were encouraged to keep the program informad of
newly developed materials which are appropriate for the directory.

1. Grade Level. Grade levels are defined as Eollows:

Primary - Kindergarten through Third grade
;ntggngiate - E??rth?,F%fth',énd Sixth _grades
Sescondary — Seventh and Eighth graues

2. Text Title. Full title Of text:

3. Author. Listed by last name, first.

4. DPublisher Information: This includes the name of the publisher, and

the ordering information--audress, telephone, and cost of the
material at the time of this printing.

S. Target Audience. This category provides additional information on
the uses of the textbook.
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6.

10.

SUbjéCt Area. One or more the follow1n§ dlsc1p11ne areas are
indicated for each book :

® Social Studies

. Language Arts

[ ] Art and Music

s P.E., Health, Recreation, Dance
® Science; Math

® Home Economics, Applied Art:

® Career Guidance

® Mulit-Cultural/Ethnic Education

Teacher's Guide: If the book is a general teacher's guide, it is

noted here. Teacher s guides that accompany textbooks already

Included in the dIrectory are noted in the Description secton listed

in the text title. Exampies of teacher's guides that appear in this

section are--Ther's an Indian in Your Classroom and state curriculum
guides.

Description. The first section describes the text contents and/or
story outline. The second section details the following:

Copyright date

Number of pages

Whether the book is 1llustrated
Whether the book has a teacher's gulde

Where the actual text was not available for reviewing, the

description was verbatim from thc publisher's description.
Focus. One or more of the foiiowing three categories may be
indicated:

North American Indians

Regional Indian groups

Specific tribes

; Reglon. If the text concentrates on a specific geographlc

area, the area appears here. Generally accepted gecgraphic areas

denoted in this directory are:

Plains

Plateau

Woodlands

Southwestern

Southeastern

Northwest Coast/Southeast Alaska
Athapaskan

Eskimo

Qu
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11, Reviewed. Each pubixsher was asked to send a sample copy. of the1r
textbook for review. If sample sets were not available, the IRLDP
either searched for the book through library sources, Or in sSome
instances; purchased the material. Those texts which were not
located through these means, but which seéemed to be app-opriate
dccording to the publishers description, are 1ncluded in the text as

"not reviewed." Materials which were reviewed are not pggessarliy
recommended by the program. They are simply materiats that fit the
scope of this study and seemed acceptable:

In all, more than 270 curriculum units were identified for use at various
grade levels--117 primary; 163 intermediate; and 104 secondary.* A breakdown
of the level and content of the resource materials is summarized on the
following page. These materials generally addressed the social studies
discipline, but also included language arts; art/music; P.E./health/
recreation/dance and, occassionally science, mathematics; home economics and

applied arts. Most material was retated to specific Indian tribes, while a

few discussed regionat Indian groups: Very few dealt with Native Americans in

general: Aabout two-thirds of the material was hiétoricél in nature, with the
remaining deaiing with contemporary Indian life.

Possibly the most important finding is that Native American curriculum
materials are generally available, particularly in thé social.studies area.
The availability of curriculum matérials is not the greatest problem:

However, identifying, acccessing and adapting curriculum materials to local

settings

*Because of the magnltude of the currlculum resource blbllography, the manuai

has not been appended. References from the resource manual can be obtained
from NWREL directly.
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Field Total Number of Records
DISCIPLINE
Language Arts 151
Social Studies 124
: Art & Music 38
P.E., Health; Recreational Dance 28
Science; Math 10
Home Ec., Applied Arts 10
Career Guidance 4
other: ) 18
' Autobiography 1
Guidance 2
Multicultural Education 6
Religion 1
story 6
Teacher Information 2
FOCUS
North American Indians 43
Regional Indian Groups o1
Specific Tribes 163
GEOGRAPHIC
Plains 95
?;égééﬁ 44
Woodlands 22
Southwest.ern 20
Southeastern 10
N.W. Coast 31
Athabascan 0
Eskimo 1
General 5
Total number of records 267
Total D: scipiine 383
Total Focus 207
Total Geographic 228

s
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will be a challenge to educators. bLittie direction could be found for the
design of a cultural instructional scope and . :quence, authentication of
local needs. These technical procedures for curriculum improvement appear to
reflect the greatest regional need concérning culturally-appropriate
instructional resources; since very few organizations could be identified

which provides such services.*

*The UniverSIty of Nebraska Currlcu]um Development Center was one of the few
1nst1tutlons which provides curriculum development/adaption services for

Native American education:

hE
¢ -
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B. Teacher Preparation -Programs -

The Indian Reading and Language Development Program also conducted an
inguiry to identify teacher training programs that emphasize technigques for
teaching American Indian youth in grades kindergarten through twelve. The
search was specifically for exemplary programs and practices that ultimately
make a difference in the classroom:

Masters degree programs providing spec1al areas of coricentration and Indian
Education programs affiliated with universities were of special interest.
Programs funded for a particuiar period of time, whose funding is ending;

successful practices and techniqgies and did not feel that continued funding is
necessarily synonymous with sSucceéss in the classroom:

This inquiry exclusively conceritrated on programs that train teachers to
work with Indian youth. Programs dedicated to training educators to teach
about Indian culture or history in the required classroom did not meet our
requirements. Native American studies programs, for example, were not
automaticaiiy included.

Me thodoiogy

Inquxry were universities and organlzatlons spornisoring Indian Education
programs, like Title IV and Teacher Corps. Additionally, some State
Departments of Education and some education consultants were contacted.

® UleeISItIeS — Several directories were consulted to locate the

unlversity programs meetxng our criteria. The most useful for

OUr pUrposes Wwas: A Directory of Hispanic aﬂd;Amer;eanﬁlndlan

HrghergEducatIon Programs - published by the University of New
Mexico College of Education (1980). .

Spcnsorlng @rganrzatxons - Teacher Corps and Tltle Iv.
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Forty-six programs, schools and individuals that seemed to meet our

criteria, were sent one or more letters of inquiry, and several were also

contacted by telephone.

Appendix:
our guidelines.
The nine programs
Program

Ute Indian Tribe
Teacher Training

Indian Education
Program

mementary.é“cher

Training Program

Special Education
Training Program

American Indian
Bilingual Education
Program

No:thérn Plains
Teacher Corps

identified are listed below:

Orgarization/Location

vintah ané 6Uragrﬁeservation
Fort Duchesne, Utah

The University of Utah
Salt Lake City, Utah

The Navajo Nation
Window Rock; Arizona

The Névéjo Nation
Window Rock, Arizona

Humboldt State University
Arcata, California

tniversity of North
Dakota/Turtle Mountain

Community School, Rolette
County, North Dakota

All the programs conkacted wére listed in the

of those responding, several, under closer examination did not meet

Nature of Program

72 credit hour/720

practicum hour te: cher

sponsored b Brigham

Young University

Series of ethnic studies
and education courses
dealing with Indian
Education and which are
taught by Indian_faculty
as role models, field
experience in the Indian
community is also included

University of New Mexico
at Albugquergue

Graduate level program
offered by Northern
Arizona University at
Flagstaff

Title VII teacher training
in multiple subjects
credential with field
experience

Preservice and inservice
program for preparing
teachers of Native
American students



Program
Cheyenne River
Teacher Training
Prcgram

Cross-Cuitural

Education Program

‘Indian Teacher
- Training Model

A number of other programs

teacher education.

organization/Location

Cheyenne River Community
College/Black Hills
State College, Eagle
Butte; South Dakota

University of Alaska,
Fairbanks

New York State Indian
Education Coalition/
Office of Cultura
Education, New York
State Education Department

S:U:N:Y., Brockport,

New York

Natute of Program

Teacher certification
program which is
individualized, ,
community-based; founded
onrbéﬁééé vatues and

competency based

L e
Bachetor of Education
field-based program

founded as the Alaska

Rural Teacher Training

Corps project

Summer Institute on
Native American
bilingual/bicultural
education

identified which did not entail Native American

These primarily included ethnic studies programs in which

the participant receives a degree in Native American studies. A number of

irnstitutions offered isolated courses in éducationally related Native American

State College.

which are no longer in operation.
Corps, Title IV-B Ine . .h Education and Titie VII Bilingual Education sources.

In general the teacher training programs identified tend to share three

In addition, several teacher training programs were identified

These programs were funded by Teacher

-
~_5

common élémerits--(a) a basic core curriculum in pedagogy, (b) a series of

courses on Native Amecican issues which generally address a combination of

local tribal information and strategies for interpersonal communications,;

community invoilvement, student motivation and curriculum developmenz, and (c)

a field-hased practicum of student téaching in schools having a significant

Indian student enrollment. .

O
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8

Two major conclusions were apparent from the review of teacher training
programs. First, the numbér of higher education institutions providing such
training are limited. Where they do exist, the training tends to be oriented
toward the training of Native American people to work in schools having
substantial Native American enroliments. Furthermore, the majority of the
training is based upon sound principles of education tempered with field
experience. Thus, Native American teacher education programs do not differ
tremendously from traditional teacher preparation programs--they are both
based upon sound pedagogy and student teaching. Thus, while currently limited
in number, the need for teacher education programs appears to be a matter cf
expanding and enriching existing teacher education programs, rather than one
of designing entirely new programs.

The second conclusion is that Native Aneérican teacher education may most
efficiently and appropriately be déalt with through inservice ard continuing
education of teachers who are already working in schools with Incian
students. For examplé, the summer institute offered by the State University

of New York prdviéés for a plan

That will enable selected teacher tr. i.int institutions in
New York State to provide courses anc nii=r teacher-
training experiences that relate to_ti. cu.itures and
heritage of Native Americans. In addl,. i, Shio pian

should provxde for the establishment ot ratswide

preservice and inservice teacher traini ¢ projyran- to
assist those who teach Native American T P

Such programs can enhance the existing &killé of i azha. T cnd put these skills

and expectations into a cultural perspective. This <o .iusion is based upon

*New York State Board of Regents policy on Native Awrerican Education:

60
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two findings. First, as noted ahove, Native American teacher education

prograins do not differ substantially from other teacher preparation programs

‘and, secondly, teachers may encounter Native American students as a matter of

circumstance, rather than pian: Therefore; the professional development
activity shoutd be offered in close proximity to the teaching setting and, as

su~h, could be done in a relatively éfficiént manner.
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Iv.

CONCLUSIONS AND RECOMMENDATIONS

- D L NS
Through a series of site visitations; discussions with professional

educators, literature reviews and the collection of resource materials, the

Laboratory's Indian Reading and Language Development Program has formulated a

series of conclusions which depict the needs and resources of Indian educators

in che greater Northwest.
Evidence suggests that culturally-ajpropriate instructional resoucces do
exist: 1In particular, a good deal of curriculum material already exists.

Furthermore, Sciicol staff appear to be relatively cognizant of Indian

.

Education iSsues. The real needs appear to exist in the areas of currict

adaptation and teacher cffectiveness. As usual, the quality and sensi-iv.

of the staff makes the greatest difference.

Q

The recommendations for future program direction, on the vasis of the

current study, are three~fold:

1.

¢ .
3

-

instructional staff must demonstrate a‘HH%qufé££a¥—Of Skl+lsr
atritudes and behaviors which are particularly effective in Native

American Education. A review of the research literature found that:

Many of the wéllldééiéhéd, formal studies reviewed gave strong
indications that Native American students perform well in school
when: (a) teachers extend pergéﬁéi.ﬁéfmtﬁ and respect to them; (B)
théy héVé.cOntaCt wiih successful Native American adults or older
students; (c) their native language and culture is used as a point of
departure for learning curricular content and learning English; (d)

visual and oral ééééﬁiﬁ§ methods complemént the use of printed i
instructional ééﬁi;iﬁiéé call for cooperation and a?oid putting the
individual Student "on-the-spot" before his or her classmates: 57
(NWREL: November 198l.)

N -
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7N

programs in the resion provides evidence that staff characteristics
are the most important factor contributing to a school's
effectiveness in providing bag¢ic skills in Indlan children: As one

principal commented, "Helpin. our teachers to understand cultural

If Indlan—stuaéhtsgaxegggingftc stgy In schooi and be successful in

school; the curricu the culturally-

related academic neééégéfﬂthé~studengs.

Each week the Northwest Indlan Educat:on Program receives requests
from school districts in the region for assistance in "(a)

identifying curricula/materials in the region for elementary and

-~

secondary Native American s'(;u'dents.’ (b) identifying criteria to

determine appropriatenéss ofi existing curriculum and materials; and

(c) identifying methods for modifying existing curriculum and
materials to ensure their éppropfiateness for the iearner;“ (Project
RURAL, Broadus, MT. .ébruary 1982.) Again, tHe prégram's current

field-based resear~h has shown that a,gghobi's Native American
: - )
1,

Curriculum must be: (a) basic skills“oriented; (b) an integral part |

N

of the regular program; (c) have a well-defined scope and sequence;
(d) use the cultural orientation of the.students as a\eehtral theme;
{e) provide a realistic B;iéﬁéé between historical and conteniporary
irformation; and (f) have demonstrated credibility with students,

teachers, administrators and Qaténts. Therefore, curriculum must be

tailored to the needs and context of each school and community: At

this point, few schools have been identified whvch have successfully
adapted curriculum which effectively pigues the interests of Indian

students, while providing them with a full repertoire of basic skills.

¥

!



3. I1f teachers ate gotngitgigffpctxvely adapt .their materlals and )
& technigues to better instruct Indian students, then administrative

policies; practices “and attitudes must provige_leadership,

sensltiGity, and an orientation to renewal.
’ T

The Laboratory s work in the appllcatlop of research on school

effectiveness has cbnéiétéhtly identified several administratxvé
B 4 - .
factors which deal with (a) parent/communitw- participation and (b)

the principal as instructional leader. As one principal pointed out,

“"In graduaté school I learned Schooi administration, but very little

of what I learned applies in this schoal setting.” ?hé program's

J.facilitate program improvement and éommunieatioﬁ or effectively

suppress 1nn0vatxon and the exchange of ideas. A teacher in an

effective Indian'éducation program ment joned, "Noné of this wcuiq be

A

p0551b1e without the support of the district and communlty. Our

ccmmittea to meeting tﬁé.ﬁééaé of all students."”
Thus, the needs related to iﬁaiaﬁ.ﬁducati;; Qithih the région are
tﬁ;ée-foidi _teacﬁef:tégiﬁiﬁé and érdfaSsiohai development, ccrricuium
Adaptatids and administrative leadership. Bach of these are necessary for
increasing the effectégéhééé oE Schools in successfully §E6§;aiﬁ§ basic skills
in Indian students. Each of’er an avenua by which éﬁ;éaféiiy;abpropriate
instructional résources can more adéédatéiy be provided to students.

& R

.

END OF REPORT
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DIMENSION

+

Descriptive Profile of GﬁituféllyrAbproﬁriape Instructional Resource:

FACTOR

CHARACTERISTICS

4

EVIDENCE

1. Curricular

Fhe instructional
naterials used
are culturally
relc¢vant.

19

O

ERIC

Aruitoxt provided by Eic:

a)

Consistency

o material is conceptually
organized in a manner effective
with Native American learners

o material is presented as an

essential part of the lesson

o program purposes are compatible
with basic educational goals .

o instrdctibnai transition '
points flow smoothly

b)

suthenticity

o information is presented in
a crmplete;, factual and
genuine manner

o stereotyping and bias are
eliminated

Relevance

o material is relevant to prozram
and cotirse goals

o material is relevant to student
needs

o material is relevant to student
interest:




Descriptive Profile of Culturally-Appropriate Instructional Resources

FACTOR

CHARACTERISTICS

i/ -

EVIDENCE

c)

Relevance

&

o material draws upon experiential
background and values of

appropriately balanced
bétween historical and )
contemporary, as well as the
treatment of different
~daltu: es

v - 1ltures are viewed &5 curren’
and ever changing, ralther than
static




Descriptive Profile ot Culturally-Approprlate instructionai Kesources

FACTOR

CHARACTERISTICS

+/ -

EVIDENCE

[E

a) ﬁuiti-CUitUrai
Promotich and
Acceptance

recognizes, accepts and allows
students to discover and be
proud of their cultural
backgrounds

ericourages students to recognize
and value cultural differences
and similarities

approaches multi-cultural topics
as an integral part of
instruction

L) Recognition of
Cultqrqiiyj .
"¢i7c=d Neels

» listens, responds to and respects

uses a variety of instructionat

recognizes communication and
value differences in an

recognizes learning styles.of
ethnic students and the effects
student performance and
behavior

student's comments

approaches to personalize learning
providées multiple avenues for
studént interaction

¢) Sensitivity

O
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approaches teaching in a
positive and confident manrer
effectiveiy deals with bias
and stereotypes




Descriptive Profile of Culturally-Appropriate Instructional Resources

FACTOR CHARACTERISTICS "+ /- EVIDENCE

ctor -- | ‘¢) Sensitivity o promotes student interest and

involvement in learning

o seeks appropriate resources
as the need arises

o approaches multicultural
issues with ethnic neatrality,

interest and curiosity

o promotes students' ability
to effectively deal with
social conflict

o provides for a variety of modes
of student expression (visual/
oral/etc.)

d) Backyround o training/native-non-native/

inter~active rythm adopts to

student context

0 iéngth of time in program

"

ERIC

Aruitoxt provided by Eic:



Descriptive Profile of Culturally-Appropriate Instructional Resources

FACTOR

CHARACTERISTICS

+] =

EVIDENCE

nmental | a) Classroom

al and
cal

of the
are

¢.

Confipuration

students' spacial arrangement
promotes social interaction
and peer involvement

activities tend to be student-
cenitered, rather than
tedchier-directed

classroom space can be
organized to allow a variety
of multi-sersory stimuli

classroom space is flexible
and is organzced according

to a variety of instructional
purposes

ERIC
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b) Classroom

Climate

o student-teacher levels of

trust and respect are high

learning environment is positive

and accep:ing--free from fear,
threat, humiliation and

failare

student reactions to thermuiti—
cultural lessons are positive
multicultural information is
préseiited in an opeii and
non-threatening manner




O
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Descriptive Proil:

[
q FACTOR cuRacTics
nmental | ¢) Classroom

l

Visual
Display

+ /-

LCdTally. " pa70Priatle LHuSLiucLivlial nedvuLLco

o multicultural the..

EVIDENCE

L.oare
displayed

o artifacts and mani; . atives

are accessible to students

o students' own .rt work is
displayed

Py~

o




Descriptive

Profile of Culturally-Appropriate Instructional Resources

FACTOR

CHARACTERISTICS

EVIDENCE

c fes,
and
which

a) Cultural
Sensitivity

‘included in the school district

cultural needs and differences
are recognized as important
emotional and educational factors

cultural stereotypes and bias
not tolerated as a matter of
policy and practice

multicultural topics-are

philosophy and educational
goals

an administrative commitment
is demonstrated by making
resources; materials and-
personnel available to
effectively carry out
multicultural éducation

an

b) Community
Involvement

e

péréht,participationrinrthe
éducation of their children
is promoted

community is involved in -
school activities
school-community relations are

two-way and cooperative

===




bescriptive Profile of Culturally-Appropriaté Instructional Resources

FACTOR

CHARACTERISTICS

strative | ¢)

(¢

O
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Training and
Renewal

staff inservice addresses
culturally-relevant curriculum
and culturally-related needs

) coriculum ade, - ion process

includes consiivration of
cultural variables and local prio

training and renewal activities
utilize Indlan community
input

administrative values promote
alternative approaches to
instruction

rities




Descriptive Profile of Culturally-Appropriate Instructional Resouvces

ON FAC. . CHARACTERISTICS | = EVIDENC..

eTICE ur 4) Cognitive ,tqqéﬁgéﬂdéﬁéﬁéEféEé an

cLiveness iwvareness and understanding
B of Native American culture

5 of

ton students demonstrate mastery

e for of both culturally-related

sppdents' i and bas’c edu-ation skills

am

ire

l.f/";‘ .

b) Affective stu:ts dewcnstrate an
apprec!ation for the.
contributions of Native -
Amerdican .1t s
students demonstrate sélf
avareness and pride in their
cultures

) Interperscnal students demonstrate respect
for and é'eri‘SitiVity to others

) students demonstrate fnter-
ciilltiral commtnication skills
. .ifortable social interaction

ERIC
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is demonstrated across cultural
lines




Déscriptive Profile of Culturally-Appropriate Instructional Resources

o FACTOR CIARACTERTSTICS 4 - EVIDENCE
nce of d) Perceptual L students perceive themselves
tiveness ’ as successful
d - -
o teachers perceive therselves
and their students as
cuccegsful
o pareits encourage -nd promote p
learning and ac’ ement
‘I
S
O

O
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Ab-erdeen Area Uttice

Actn: Educational Specialist
Federal building

115 4th Avenue, S:E:
Aberdeen, SD 57401

Abingdon Press

Customer Service Dept.;

201 Eighth Ave. S.

Nashville; TN 37202

Albert Whitman & Co.
560 W Lake St.

Albuquezque Area Office
Attn: Educational Specialist
P.O. Box 8327

530L Cuntral Avenue
Albuguergque, NM 87108

Alfred A. Knopf
201 £. 5Cin Street
New soik, NY 10022

Allyn & Bacon, Inc:
470 Atlantic Ave.
Boston, Mi 12210

Allyn & Bacon, Inc:
370 At'antic Ave. -
Boston, MA 02210 7

American 3ook Co.

piv: of Litton Educational
rublishing,; Inc.,

i35 W. 50th St.

New York, Ny 10020

American Indian Curricula Developmznt Program
U.T.2.7.C.

Bismark, ND 58501

American Indian Press
Association, Room 206

1346 Connecticut Ave. N.W.
washington, D.C. 20036
American Philosophical Society
104 So. 5th Street
Philadelphia, PA 19106

PUBLISHER'S LIST
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raker Buok House
publications

1017 wWealthy St. SE
tena Rapids; MI 49506

ga;;antiné Bcoks Inc.
Suhs Random House

“5i E. 50th St.

New York, NY 10022

Ballena Press
Pf?i,gbk 1366
socorrc, NM 37801

Benefic Press

Div. of Beckley-Cardy Co.
1900 N. Narragansett
Chicago, IL 606389

Berkley Publishing Corp.
200 HMadison Ave.
New York, Ny 100le

y
Billings Area Office
Attn: Educational Specialist
316 N. 26th Street
Billings, MT 59101
Bobos-Merriti Co:. Inc.
Subs Howard W. Sams & Co.
4300 + 62nd St:

aniﬁéfd Senior #u.o .
702 South S5th St..
Brainerd, Mi 53407

Brandén Press
P.O. Box Y43
Brookline Village
21 Station Street
Boston, MA 02147

Brookings Institution
1775 Massachusetts Ave. NW

washington, D.C. 20036
Bureau of Indian Affairs -
1951 Censtitotion Ave: NW
washington, LC 20242

e
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American ‘Teve’ tng wido
P.O, Box_ lan~
Covina, CR ©

Anadardo Arex i L

Attn: Educaticna! S i 7T
WhC Of fice Complex

pP.O. Box 368

Anadardo, OK 73005

Annaal Reviews, Inc.

4139 £l Camino Way

paio Alto; CA 94306

Arco Publishing Inc._

piv: of Prentice-Hall Inc.
219 pPark Ave., S._

New York, NY 10003

Arizona State University
Center For Indian Education
College of Education

Tempe, AZ 85201

Arno Press Inc.

3 park Avernue

New ork, New York 10016

International
3615 Wisconsin Ave:, NW
wasiiington, DE 20016

Assn. of Teacher Educators

Affiliate of National Education Assn. -

e
Suite 1201
Washington, DC 20006

Atheneum Publishers
122 E 42nd St. __
New York, NY 10017

Aurora Publishing Inc.
pP.0O. Box 120616
Nashville, TN 37212

Avon Books

Hearst Corp-Hrst Mags Div.
959 8th Ave. 3

New York City, NY 10019

.
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Burt Franklin
235 E 44th St. .
New York, NY 10017 //

CA CAPO Press Inc.
227 w. 17 St.
New York, NY 10011

Charles C. Thomas Publisher
301 E. Lawrence
Springfield, IL 62703

Charleés Scribner's Song

597 Fifth Avenue

New York, Ny 100

Children's Pres ,

Div. Regensteir. . ' lisher
1224 W Van Buren

Chicago; IL 60607

Cb:isﬁiéﬁ 8chools International
E. paris Ave. SE

Grand Rapids; MI 49508

clarke Industries
533 Dakota; .-S.E. ____
Albuguerque, ! 87108

Community District of
South Tama County
1502 Harding St.
Tama, IA 52339

Cont inental Press, Inc.
520 E. Bainbridge: St
Elizabethtown, PA 17022

Corenell University Press
124 Roberts Place

P.0. Box 250

Ithaca, NY 14850

Coward-McCann—-Geogheean

200 Madison Ave.

New York, NY 10016

Creative Education Soc. Inc.
515 N: Front St.

Mankato, MN 56001
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freat ive Education, Inc.
3137 Holmes Ave.
Minneapolis, MN 55408

Crowell-Collier Press
pDiv of MacMillan

866 Third Avenue

New York, NY 10022

Crown Publishers Inc.
419 Park Avenue S.
New York;,; NY 10016

DODD Mead & Company
79 Madison Avenue
New York;,; NY 10016

Dakota Press )
State Wide Education Services
Vermillion;,; SD 570869

Dell Publishing Co., Inc.
1 Dag HaiwursSkkjold Plaza
245 £ 47th st.
New Ycrk, NY 10017

Denison, T:S. & Co:, Inc.
2601 Newton Ave: S:

Minneapolis, MN 5543&

pillon Press, Inc.
500 $§7?hird st..

Minneapolis, MN 55415

Dissemination & Assessment Center

fcr Biiingual Education

. 7703 N: Lamar

Austin; TX 78752

Document Associates Inc.
600 Grant Avenue
Ridgefield, NJ 07657

Doubleday « Co., Inc.
501 Franklii Avenue
Garden City, NY 11530
poubleday & Co:, Inc.
501 Franklin Avenue

Garden City, NY 11530

e

o
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Doubleday & Company Inc,
277 Park Avéenue
Maw York, NY 10017
Dovér Publications Inc.
180 Varick St.
New York, NY 16014

_E. P. Dutton & Co:. Inc:

201 Park Avenue South
New York, NY 10003
ECA Publishing Co:
P.O. qu71057" S
Menlo Park,; CA 94025

pastern Area Office

Attn: Educational Specialist

1951 Constitution Avenue, N..
Washing ton; DC' 20245

v ncyclopedia Britannica
bducation Corp.

425 N. Michigan Avenue
Chicago, IL 60611

ukabi Publishers
p.0. Box 7481
Albuqguerqgiue, NM 87104

Evérétt-Edwards Inc:
Box 1U60 !

pe Land, FL 32720
Eye Gate House Inc.

146~Cl Arghe?tévgnﬁé
Jamaica, NY 11435

Farrar-Straus-Giroux Inc.

19 Union Square W. :
New York:; NY -10003

New York, NY {10010

i

Follett Publishing Co.
Div. of Follett Corp.
1010 W. washington Blvd.
Chicaco, IL 60607

|

)
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Frankitn Wattis Inc.
Div. Grolier Inc.
84% "hird Ave.

New “ot&; NY 10022

Fiak and Wagnall's Pub. Co.
666 Fifth Avenue
New York, NY 10019

Gale research Co.

Book Tower
Dettoit, MI 48226
Garrard Publishing Co.
1607 N. Market St:
Champaign, I5 61820

Gilcrease Ins = = '@ of
American Hist | Art
Tulsa, OK

Glenicoe' Press

Div. Benziger-Bruce A. Glen Co.
8701 Wilshire Bivd.

Beverly Hills, CA 90211

Globe Book Co., Inc.
175 Fifth Ave.
New York, NY 10010

Globe Pequot

0lé Chester Rd.
Box © L
Chester, CT 0U641l2

cordian Press Inc.
85 Tompkins St.
Staten Island, NY 10304

Grolier Educational Corps:
Sherman Turnpike
Danburry, CT 06816

Wesleyan University Press
356 washington St.
Migdietocwn;, CT 06457

Grosset & Yz .rap Inc.

Subs of Nat'hL General Corp.
51 Madison Avenue

New York; NY.10010
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H.w. Wilson, Co.
950 University Ave.
Bronx, NY 10452

Hamiyn Pub. Group
Toronto, Ontario, Canada

Harlow Publi;hihg écrp:

Norman, OK 73069

Harper and Row Inc.,
10 East 53rd St.
New York, NY 10022

liarvard University Press
79 Garden Street
Cambridge, MA 02128

Harvey House Inc-.
Waterside Plaza
New York, N.Y. 10010

Hdstlngs House Pub. Inc.
10 E. 40th Street
New York, NY 10016

Hawthorn Books Inc.
260 Madison Ave.
New York; NY 10016

iayden Book Co.., Inc.
50 Essex St. )
Rochelle Park, NJ 07662

Henry 2 Walck Inc.
750 Third Ave.
New York, NY 10017

Highlights Eor Children Inc.

2300 W. Fltth AvVe:

P.O. Box 269 Columbus,; OH 43216

Hollday House Inc.
18 E. 53ra St:
New York, NY 10022
Holiday House Inc.
18 E. 56th St.
New York, NY 10022

G
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Holsi.s & Meier Publishers Inc.
1UB Bldg.

30 Trving Place

New York; NY 10003

Horizon Publishers
191 North 650 East

Bountiful, UT B3010

Hotevilla Bacavi Community School
p.o. Box 48
Hotevilla, AZ 86030

Holughton Mifzlin Co:
1 Beacon St.
Boston, MA 02108

Independence Press
Box 1019
3225 S. Noland Road

Independence; MO 64051

Independent School Press
51 River St. o
Wwellestey Hills; MA 02181

Indian Historian Press
145t Masonic Avenue

San Francisco, CA Y3417

fndiana University Press
10th & Morton Streets
Blooming ton, IN 47401

Inter—Culture Associates
uaddick Road

P.O. Box 277

Thompson, CT 06277
Inter—Culture Associates
Quaddick Road

P.0: Box 277

Thompson; €T 06277

Inter-Tribal Associates, Inc._

Attn: Dr. Joe Work, Projéect Director
P.0. Box 808 .

Nobie; OK 73068
interiand Publishing
799 Broadway
New York, NY l0L03

-7



John tiowel1-Books
433 Post st.
san Frncisco, €A 94102

Johns Hopkrns Universit
615 North Wolfe Street
Baltimore; Mb 21205

Julian Messner

CV Simon & Schuster Inc.

1 W 39th Street _

New York, NY 10018

Juneau Area Offlce B

Attn: Educational SpeclaIIst
P.O. Box 3-8000_

Juneau; AK 99802

K.C. Publications
P.O. Box 14883
Las Vegas; NV 89114

Kraus Rep.int Lo.r
US Div. of Krdus-Thompton
RTE O
Millwood, NY 10546

wane Magazlne & Book Co.
Willow & Meddlefield Rd.
Menlo Park, GA 94025

Lantern Press Inc.
345 Hussey Rd.

MT Vernon, NY 10552

Lawrence Hill & Co. Inc. =
520 Riverside Ave.

westport;, CT 06880
Learning Corp. Of America
711 Fifth Avenue __
New York; NY 10022

241 Flrst Ave., N.
Minneapolis, MN 55401

Liveright Library Dept:
386 Park Ave. S.
New York, NY 10016
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Lodestar Films
7006 SOp;hVLﬁdianabblis
Tulsa, OK 74136

Lothrop Lee & Shephard Co.
Div: of WM Morrow

165 Madison Avenue

New York, NY 10016

Louisiana State University Press

Baton Rouge, LA 70803

Macmillan Publishing Co., Inc.
866 Third Ave.

New York, NY 10022

Macrae Smith Company

225 S. 15 st.

philade lphia, PA 19102

Mg@iain éﬁiﬁﬁiﬁg Co.
212 Main St.
Parsons; WV 26287

McGill Queens University Press

3458 Redpath St.
Mortreal 109 PQ

McGill Queens University Press
1020 Pine Ave. W.

Montreal, Canada

H3A IAZ

McGraw Hill Book Co.

1221 Ave. of tie Americas

New York, Ny 1u020

Merrill, Charles E., Publishing Co.

Div. of Bell & Howell Co.
1300 Alum Creek Dr.
Columbus, OH 43216

Minneapolis Area Otfice
Attn: Educational Specialist
15 South S5th Street
Minneapolis, MN 55402
Minnesota Historical Society
690 Cedaf St

St. Pagl, MN 55101

J
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Montana Council for Indian Education
3311-1/2 AygﬁuerNQrth
Billings, MT 59101

Moody Press

82U N. La Salle St.
Chicago, IL 60610
Morey Associates

170 Union Station __
Kansas City, MO 64108

Mﬁééﬁﬁ of The American Indian
Heye Foundation .

New York, NY 10032

Muskogee Aréa (ffice

attn: Educatioiial Specialist
Federal Building

Muskogee, OK 74401

National Book Co.

Div. of Educational Research
Associates

333 SW Park Ave

portland; OR 97205

National Council of Teacuers
of English

1111 Kenyon Road

Urbana; IL 61801

National Geographic Sociéty

Wwashington, DC 20036

Native American Materials Development Center

Attn: Mr. Steven Wallace
407 Rio Grande Blvd. N.W.
Albuguerque, NM 87104

Naturegraph Publishers
§339 W. Dry Creek Road
Healdsbiurg, CA 95448

Naturegraph Publishers

P.0. Box 1075

Happy Cafp, CA 96039

Navajo Area Office

Attn: Educational Specialist
Window Rock, AZ 86515

83



NdVdJO Curriculum Center

Roaygh Rock Demonstration school

Star Route One

Naylor Company
1015 Culebra Avenue
San Antonio, TX 78201

Naylor Publishing Company
P.0. Box 597
Dallas, TX 75221

Ng;son—Hall Co:

325 W. Jackson Blva.
Chicago, IL 60606 .

bubs Tlmes MIrrorr
1301 Ave of the Americas
New York; NY 10019

New Visions Inc.
P: Q. Box 599
Aspen, CO 81611

New York University Press

washington Square_
New York, NY 10003

Nez Perce Tribe of Idaho
Lapwai, ID 83540
Northland Press

Box N o
Flagstaff, Az 86001

Old Army Press
P.O. Box 2243
Fort Collins, €O 80521

Outerbridge & Lazard Inc.
Orders To E- P. Dutton
201 Park ave. So.

New York; NY 10003
Oxford University Press,
200 Madison Ave.

New York, NY 100lé

pacific Coast Pubs.
{085 Campbell Ave..

Menlo Park, CA 94025
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pantheon Books inc.
Div. Random House Inc.
201 kL. 50th St.

. bendulum Press, Inc.
ncademic Bldy., saw Mill Road
west Haven; CT 06516 o .

Penguin Books Inc.

7110 Ambassador Rd.

Baltimore, MD 21207

Penguin Books Inc.
§25 Madison Ave.%&
New York, N.Y: 10022

Pennsylvania HST & MLS

WM Penn Mucaarchives Bldg.

Box 1026 '
‘Harrisburg, PA 17108 &

Phoenix Area Office
Attn: Ekducational Specialist
P.O. Box 7007

Phoenix, AZ 85011

Pitnan Learning, Inc:
6 Davis Dr.
Belmont, CA 94002

Portland Area Office o
Attn: Educational Specialist
P.0. Box 3785 _ -
pPortland, OR 97208

Prentice-Hall Inc.
Englewood Cliffs,; NJ 07632

Rénd “CNallY& CO:
P.O. Box 7600
Chicago, IL 60680

Randoin House Publicity
201 East 50th St:

New York, NY 10022

Reader's Digest Press

200 pPark Avenue
New York, NY 10917

1o
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Red Cloud indian school
Pine Ridge, -SD 57770 -

Rié Grande Press Inc-
La Casa Escuela
Glorieta, NM 87535

Ronan Sr. High School
Froject Understanding :
Ronan, MT 59864

Rosebud Ed. Society
st. Francis Mission
P.0. Box 59
Roseneath,; ON

Russ & Haines Inc.

3021 Nicollet Ave.
Minneapolis, MN 55408

7

Russell & Russell PublisHeérs
Div: of Atheneum Pubs

122 E: 42nd Street

New York; NY 10017

Sadlier-uxford

11 Park Place

New York, NY 10007
Scarecrow Press Inc.
piv Grolier Ed. Corp:
52 Liberty St:. Box 656
NMetuchen, NJ. 08840

Schocken Books Inc-

200 Madison Ave:

New York, NY 10016
Scholastic Book Services
scholastic Magazines

50 W 44th Street

New York; NY 10036

Sheed And Ward Inc.

64 University Place

New York, NY 10003

Silver Burdett Co.

Div. of General Learning Co. .
250 James St. ' ‘
Morristown, NJ-07960

1o,



Simon and Schuster Inc.

1 West 39th st.

New York, NY 10Ul8

Simon and Schuster Inc:
1230 Avenue of the Americas
New York, New York 10020

sportshelf & Soccer Associates
P.0. Box 634
New Rochelle, NY 10802

St. Paul Public Schools American Indian
~ Resource Center

Attn: Nancy Hands, Project Directgor
1000 Waish Street; Room 176

St. Paul;, MN 55106

State of Nevada
pepgiwofiﬁahéatibh ;
Carson City, NV 89701

Sterling Publishing Co., Inc.
2 Park Avenue
New York; My 10016

. Superior Publishing Co.
“ 708 6th Ave. N. Box 1710
Seattle, WA 98lll

Swallow Press Inc.
1139 S. Wabash Ave.
Chicago, IL 60605
swallow Press Inc:
Scott Quadrangle
Athens; ©hio 45701
©.S. Denison & Co., Inc.
5100 W. 8:nd St.
Minneapolis, MN 55431
THE NODIN PRESS

519 N. Third St..
Minneapolis; MN 55301

Thomas Nelson & Sons
407 7th Avenue South
Nashviile, TN 37203
Thomas Y. Crowell Co.
666 Fifth Avenue -
Néw York, NY 10019
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Time Share Corp. o

Subs. of liought»n Mifflin Co.
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Hanover, NH 03755
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Div. of Time Inc.
Time & Life Bldg.
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Troubador Press
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Us Dept. of Interior -
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University of Arizona Press
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University of Chicago Press
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University of Michigan PR
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Ann Arbor; MI 48106
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Xerox Education Div.
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school of Bus. Administration
Vermillion, SD 57069
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Business Research Bureau-
School of Bus. Administration
Vermillion, SD 57069

University of Texas Press

Box 7819 University Sta.
Austin, TX 78712

‘University of Texas Press
Box 7819 University Sta.
Austin, TX 78712
Vantéééﬂ??ééé Inc.
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New Ynrk, NY 10001
.V§§ Walker
Indian Trader o
Estes Park;,; CO 80517

~ 625 Madison Ave..
New York, Ny 10022

W. W. Norton & Co.; Inc.
55 Fifth Avenue
New York, NY 10003

W. W. Norton & Co., Inc.
500 Eifph Avenue
New York, NY 10003
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Watts; branklin, loc.
Subs of Grulier Inc.’

730 Fifth Ave. ' JPTEY

New York, NY 10019

Wesleyan University Press
356 Washington St:.
Middletown, CT 06457

Wwestern Pub: Co:, Inc:
850 Third Ave.
New York, NY L0022
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Westernlore Press .
BoOx\41073 ER Station
Los Rngeles, CA 90U4l N
Westernlore Press

11860 N. Tami Place
Tucson,; AZ 85704
Westminste: Press
witherspoon Bldg.
Phitaaetiphia, PA 19107

Mohwak Nation 'At AKkwesane

Rooseveltown, NY 13683 7

Wiiliam Morrow & Co.

' Subs Scott Foresman & Co.

105 Madison Avenue
New York, NY 10016

Wisconsin State Historical
Society Press

816 State Street

Madison, WI 53706

Yyale Unijversity Press
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New Haven, CT 06520

1415 Lake Drive, SE_
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