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INTRODUCTION

.

o i w o a o

When I began thinking about how I might address the subject,
COMMUNICATING WITH CHILDREN, this morning, I felt that you had cast
me; in a sense, in the role of a prophet - expecting to hear some

fool-proof recipes for effective communication with children: Unfortunately,
I have not arrived here with a recipe book. Indeed, I hdVen't got one -
- for the art of communication to me is as individual as the myriad of
h ]
individuals that make up the human race.. What works in one situation
may not work in another. What works at.one point in time with a particular
~ youngster may not be effective down the road. .
AY - . N } N ;‘
- < 1

However, what I thought I might be able to do is to give you a
perspective of Communication, a way of looking at the coricept, and a

fow iéééé pérhéﬁéiwhich may Stimulate your discussion andffhought;

5’ ) R 3
= b . -
Let me quickly overview how I have divided my remarks.

/- . , — o,

L ) )
1'a liKe .initially to spend a few minutes simply talking about
( ! .

. . - R . o o by, T
WHAT WE MEAN BY THE TERM, COMMUNICATION. . We hear so freqqe’n’tly about

all of th® new-fangled developments in communications technologies. We

hear too that, despiteé all of these developments, mary people today are

o _ U v I - . : .
-~ feeling more and more alientated from each other. Is there a paradox here?

Or are we confuééé about what communication is reaiiy all about?

The second thing that I thought might be helpful would be to

spend a few minutes envisioning with you some of the parameters of the

a . K o La/2

co
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COMHUNICATIONS ENVIRONMENT Ehat we find ourselves 1iving in in the 1980's.
‘Vesteryear it was radio and television; today it is the computer and
microprocessing: and heaven knows what will be tomorrow: What role do

- these technologies 5129? What ofher media’ affect communication? -And;

most important, where do WE fit in - as individuals, parents and families? .’

In my final few minutes, I would liké to share with /you SOME IDEAS
N )
WHICH I HAVE FOUND USEFUL, both professionally and personally, in
communicating with young children. Thesé ideas, I think, fit within
the perspective I will focus on this morning and although I should Stress
. 8 ) o ’
that most of my experience has been with young 'c_h'il'dré{\ = the ‘eight year
and under group - I do not think that my ideas’would differ very much if
I were to talk about communication between or émohg persons généréiiy.
— - - - j‘ )
First then - - .
] P )
WHAT IS COMMUNICATION? S .
Let me begin with a poem. It is entitled Growing by Ann Johnstone.
And, it is inf the words of a young child. - K
s N
. GROWING ;
I start out tender as a chick; as open as Effib@ér,‘ .
Your love -can make me fly and blbdﬁl it's all within your power
Bun 1f iéﬁ call me bad and dumb, no aoubt I turn out tough, ]
I'1l grow a shell and close my ears, for I can't bea* that Stuff.
Please praise my goods and make me feel OK whene'er I fail.
If I can't know I'll grow and learn, I'll build a mental jail,
Yes, I'll retreat; I'll fear all things that challenge me,to try.
Encourage hope and confldence, and I will grow my A
\ d
J./3.
rﬂ 4
O ) - .
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What does Communication mean?

¢

. : : If you read through communications textbooks or talk to people
. . \ . .
about communication; you find; I ﬁﬁiﬁk, that the definitions or

interpretations tend to fall into three main perspectives or points of
view.

. The first kind Of meaning L would label a CONTENT VIEW OF COMMUNICATION.
This view focuses attentipn on the bits and pieces of information that are
¢ transmitied or communicated from one person to another. ﬁﬁat.ié important

is WHAT is being said. Admittedly, what is being said-is paé*?; of
‘c;mmuﬁiéatioﬁ; but only a pé}t. D{vo;Céé‘frbm the communicators pr,
indeed, the process of transmission, this view limits i;.iu‘r undérstanding
of the totalbhumaﬁ dYnémic invoivéé in thé comﬁunication process.

A second view, and perhaps the most popular today; is what might be

termed a TRANSPORTATION VIEW OF COMMUNICATION. Under the terms of these

theories, we cannot speak so much about how much information a person

- .

receives but more about how much information armessage’'has. For example,-

Berelson and Steiner define communication as, and I quote: .
The transmission of iﬁfbrﬁétioﬁ, iééas, e@gﬁiOhs,»skiiis; .
etc. by use of symbols - words, pictures-figures, & ~ .- <.
graphs, etc. It is the act or protess of transmission :
that is usually called communication.

. ’ . . . R : !

>

From this school of thought, it would follow quite simply *hat “more.
effective" communication would result if only we could develop faster;

o . : . B e
. fiore efficient, technologies: I submit, however; that this view; as: the
Content View, limits our understanding. It focuses ©ir attention on
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the mechanical means of communication rather than on the communicators

focus on the communicators.

themselves:

The third perspective, and the one I feel to be most useful, does

COMMUNICATION. In sShort, communication do

Rather,

being beyond ourselves.

between and among persons,

T call this view the HUMAN PERSPECTIVENOF

es not derive from technology.

it derives from the basio human need to share and to extend our

/

It is. this sharing process; this human exchange

that I call communication:  In our need to

share, to learn, and to inform, we frequently use artifacts such as the

telephone, or the television, or books, or whatever: Tﬁé;é communications

technologies could be termed media or medlatlng processes: . Obviously, they

frequently facilitgte human interchange.

0y

Howaver; these artxfacts and

media in and of themselves are not cbmmunication aﬁd; fndeed, Ean develop

or be 1

aeGéioﬁﬁénE;

[s)

To lllustrate, we can look at the

as you know, has been a fantastic
keeép in touch. &As Ma Bell says:

telephone. Thé teiephone;
medium for helplng people

"It's the next best thing

to being there’" and yet sometimes I feel that the telephone

helps to distance people from eac

the effort to travel the distance

friends, people simply will pick

"Hello", "How are you’" As you c
visit ls a riich more familial medi

generally requires greater effort

involved. If the telePhone ~is us
I wquld say that it is being used

If on the other hand, a‘vxsxt is

useful communications tool. .

h other. Instead of making

to visit with family or
up the teélephone and say

an appreciate, a face-to-face
ium for communication but

on the part of the persons
ed as a substitute for a visit,
as a second class._ medlum.
sxmp%y not possxble, because

the telephone is a very

If I go back to the poem I %Farteé with, you will recall that it

o

/5

.
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g madg no wention® of an§ éechnoiogy. Instead, it emphasizeé‘quite Simply
the imPOrtapCe of an intéréﬁéngé or a rapport betwééd two persons. I
hévé Sometimes caiiéd cbmmun;dgxioﬁ the PUTTY - the tahgible and the = __
-intangible that occurs betwsen or ambng persons that makes each one - b
involved more ﬁymén - Whéthér or not the ‘communication is assistéd by
értifdcté ox médié of oné‘kind‘or éuothér.

¢ ) v i‘_b N K
Ffoq.ﬁhié human=focused béfépééti%é;rtﬁéfé are two implications

that I would like to highlight as I feel they have particular inferences

for us as parents and teachers. . S ; ‘ ' L
Notion cfACommunLt¥ s
The first implication is rélated to the notion of COMMUNITY. - Through -
~ e - o S - ‘ LR
their communications,; people develop common understandings or perceptions
which are used to guide théir_évéryééy lives. Fou example, a youngster
‘learns to use a spoon and a fork w1th which to eat rather than u51ng his
P fingers. My point here is that lf we d1dn t develop these comﬂgn

understandings, ﬁheSé QUidéliﬁéS; our lifé?iﬁ COmmuﬁity -= thét is, with

others -- ﬁoﬁldfﬁe ore of chaos. It is the shared understandings that

-

provide the behavioural norms in our families, our communities, and our
society. Developing these shared understandings iSs one key function of
communication. ' C ;

For us as parents and teachers cf chxidren, it is important to

reCognize that the understandings that will occur among our children

will stem directly, not only from the knowledge or information that is

.« . ’ ’ '.../é .
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communicated, but also from the values and attitudes 'that we as parents
. ) ) .

the effects of communication can be both direct = that is, when you give a
= youngster specific information - and indirect - through body gestures
and the overall attitudes that come across’ to your child@ whether you like ,

D e, - ~ Fq S -
it or not. o .

Inevitability of Change

e

< The second implication is related to the inevitability of CHANGE in

-

our society. Besides developing common understandings to guide our lives,

-Wé are constantly trying to rééﬁépe our environment, to improve our i§Ves;
g to dream new futures. Because 6; thié, t;éré igyé.conétaﬁt need to review
and sometimes to change or to modify our understandings and thq understandings
Eﬁéi Qé wish our fbunésterg to acquire. We live in a changing society

e o, ] ' A : L
M which, in turn, requires constant and re-creative communication.

.

. When I think about change, I think about how djfferent the world

is for children now, than' it was when I was growing up. And perhaps one of
the most Aifficult problems as a parent is to be able to look at our world
through our children's eyes rather than through the eyes that we had as -

childrén. To me personally this has been very difficult at times because

I feel that my values are sometimes in conflict with the societal values
that have evolved over the years: -
_Let me illustrate with a situation that I had recentlyrwith -
my eight-year old: T
One day, not long ago, my youngster érr{Véé home from school

3

N ' N - R i |
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»5§w”? ¥.., with a m4dth paper. , She obv10usly had gct aII of the '
.y .= ' questions correct - or, in our day, 100%! I commentsd .
s \é'o'méth'irig to the effect:, "WeLl done, KrJ.st;Ln. Her
comment back “to me, however, I dld not expect. She did
. not say: "Oh, thahks Mom . . ;" but instead said an absoiute
non sequitor. She said, ‘and I think I dan recall itr 4 T
verbatim: "I wish you were more like Clndy s Mom -- (plndy
being a. frlend of hers) -- because everytime she geta hex work

all right;hér Mom gives her a quarfes!" pid I or did-°I
not—feel llke a second-class Mom: ; "

i

R But there was somethlng lmportant being sald.r Somewhere

T along the way there has evolved for many people a value,

- R - that you need to earn money for everything you do, you- need
to get somethlng back, Sométhing that-is tangible. I

: disagree with this notion. _The poxnt I am trying to make,
however, is that, in communlcatlng and worklng WLtP kldS,
you have to be Sensitive to.the kind of normns -and values
tb.Whlbh kids today ‘are being exposéd in thelr env1ronment.
This doesn't mean that you have to acéept the’ soc1etal
values or attitudes.: But it. does,mean.that you- have to work
- with youngsters THROUGH THEIR EYES,, from their vantage point,
‘ if. you are going to’ be effectlve in your communlcatz.on.O

N
Let me try to summarize. Communicagion is a human précess. It
is the process through which we help or hinder the development of another

person or Fersons. What we communxcate and how we communicate are
lmportant dimensions: But, the most Important factox of all is the

commuriicators themselves, and what happens to'them as persons as a result

of theé communication. -

N 1!

COMMUNICATIONS—ENVIRONMENl ‘ ' ’

Néw; if I might, I'd like to change my remarks from the question of

what is communlcatlon to the COMMUNICATIONS ENVIRONMENT. What factors or

. elements "out-there" affect our comminication? What about the so-called «
B S YN e = - - - e
communications technologies? And, what, K rele does the family and individual |

— parents and teachers play within this total environment?
- S -\ !=< ;\ - .../8

ERIC ;
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illustration, I would like to take a look at another of the technologies,

The first question can be answered quickly. Everything in the

world has the potential and the capacity to affect communication:. Just |

think of your own situations. Let's take the weather; for excmple: “Has
. " :
the weather ever affected your relationship with another person? I

certainly know that the last snowfall in Burlington a few weeks ago
S R S
affected the communication among all my staff. &And - that communication

things like buildings and tools -- a small room versus a big room, a .

stuffy room versus an air-conditioned one. Try teaching a youngster about
cooking without the- help of resources such as pans and spoons:. Ox, what

about our overall political and social structures? The recent budget of -
- f - - .
Allen MacEachan certainly has stimulated a lot of discussion throughout

the country: In short, every medium;, whether natural or man-made,
regardless of its content or purpose, has the potential and capacity to

affect communication: . < =
Pt

For us,; as parents trying to communicate with our youngsters, what

is'most important is to recognize that each medium has inherent within
; - « B -~ B .

it certain assumptions and limitations. If we do not understand these

[y

assumptions and limitations; we can MISQUQE.rathef than USE that medium

technologies that are available today. ' ' 0

ot L B L S . s .
Earlier I talked briefly about the telephone. Here, by way of

v

TELEVISION. I chose this medium because it ﬁs one of the most pervasive
éné visiblé in éxiétencé‘toéay. It aiSolh&s had tremendous impqpt'on
. W

’:‘ N I - :19_ 7' ' ;;;/é ' _'v 7-’4;;
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kids during the past two or three decades and indeed on communication

between parents and children:. - o o
3 i oo

Lét's first look at thé facts. childrén watch a lot of television.
97% of Canadian homes now have at least one television set. Many children

- v

will spend more time in front of the television by the time they enter

Kindérgarten: than they will spend in their entiré 1ivés in’ the classroom.
" The average Canadian child watches between 23-28 hours of television per

: .. s B ool B
week. I personally find thesé findings frightening. - I call it the .

& -

"rrade-off'Effect". If a child (or any person for that matter) watches
. * £ . . : . , .
. a lot of television, thexe is simply little time left over for much else,

i
including face-to-face communication.

k]
"But - let's go back to the point I made above. Let's look at some
of the assumptions and limitations of television. ' Do parents reakly know
‘e . .

~what's happening when they "trade-off" their parenting responsibility to ~

~

communicété to Qhat I might;caii a surrogate CommUnicator? , ' ;

! ' . a ‘

Let me mention just fduf%éharaéféfiStiés.

t : ' First, television, by its nature and design, is a TWO-DIMENSIONAL

MEDIUM ohiy. You can hear it. You can see«tt. Indeed, you can see it

_ . _ B P < - o o . . . oo . o~

in living colourx! But, you can't live it. And, for children in particular,
_ - o - ’ .

this 'is a méjot’ﬁimitatioﬁ because, as I am sure all &6f you know, children

. . t -
©  learn to a large extent through active participation and involvement-with
the environment around them. A child iikgﬁAtO see things, to feel things,
.. i to touch things, and to talk about things. If you watch a young child at
. . V ° - . - B - = .

1

B : : . ;;;/ib
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) ) ) o o e ’ -
‘ play, his whole being i% involved in the activity. It’'s a LIVED experience:

With télevision, yod cannot LIVE the experience,
. - .

P

L4

action. - - .

A second characteristic of television is its UNINTERRUPTIBILITY. .
" I mentioned earlier thit a primary function of communication was to dream |
- - N N ~ - - .

alternative futures, to reshape one's environment. I call this the ability

to be CREATIVE. Imaging alternative futures is very difficult to do with
- . o

a medium such as television because you can't stop it the way you can, Sa¥:
when reuding a book, and you can't interrupt or question as you can in a
: . ' - :
conversation: If you stop watching the television; you miss the next part.
. - . : ' v

Ll 7

T e S
In short,; television does not provide.time for reflection'or dreaming- '

: Third; television is ONE-WAY. You can't talk back to it. It .
simply does not give you an opportunity for interaction with, another person.
. gl - \ -

With young children in particuldr, the opportunity to ask questions is -

cfiticéikﬁéééﬁéé young minds simply have not ;héiinVentory of information
and ideas from which to have understanding. ' e i i

The fourth and final characteristic I411 mention, I have labelled

- 4 2o

v

the ILLUSION OF REALITY. Television-seems.to provide a direct vision of

. > 7 - T ) . S N

_what's happening around us. It has often been called a “"window to\the EN
world". Certainly, nobody would disagree that televisiomhas expanded

. A . -,
. our awareness, but this awareness has been created through snapshots or
. M N tl N .

- ro,

L - . \ — s . - - oh - - - T Eg
snippets of information, incomplete-images In many in¥ta

@ . ) ) R .
. 3 . - * ¢

nces; or what I

call illusions of reality. - ;)/ : P s o ) .

‘ ; _ . - P B N
) ’ ) L /11 .
v : : ) ’

- - 1 e R 5
N ; s o " 3
” - » N s . . A\
Q * _ = T - & ' . o i z - -7
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What effect do’these illusions have on children? Children, as you

know,.partlcularly young ChlldLen, have a dlfflculty dlstlngulshlng between

what is real and what is not real. The powerful‘vxsual lmpact of telev151on
- )

~ ! o _ Lo - CR
is §uchithét many children'williaccept what they see on téléViéidn as real.
Let me tell,you another short byt true §Eofy. I know of a .

' mother who has two young boys who are partrcuiariy fond of° -

\

" watching teievxsxon,'especraiiy police dramas: Startsky anad

' “Hutch, Charlie's Angels, and Kojak come quickly to mind. One .t

day,; "her two boys began ta;krng to her about poircemen and

a policeman's job. What came out, and a comgiete surprise

to the mother,; was the reairzatron that her boys beireved, e,

- P - _ pepndntses hesfiesie S b —_= -7 _

very strongiy, that, one, if a poirceman came upon a suspect in

a crrme, ‘he Immedxateiy wouid draw his revoiver, pornt, and

. shout very 1oud1y, "Put your hands up or T'11 shooﬁf* They

d S il SO <& =i . N

aiso believed that poirceﬁen "aIways got theIr man" and that -

a daxiy routine would Inciude at least one apprehéension of

a criminal and at least one hxgh-speed car chase. ’ ..

)
¢

The point that I'm trying to make iS Simply°this. What is real to
a child, irrespective of the source, becomes a formative influence on how ’
that child will behave;--act, perceive future situations. If a chilad

watches too muchqtelev1510n, there lS aag;eater chance that his value

1

;system and hlS perceotlon of the world around \Imrw111 be shaped by

influences which are, in a sense, unreal. PR

T

. ~ ~ ~ ~ - ~ ~ . ~ . 777g'77 o o R
But let us get back to us as parents and as teachers. We cannot

look &at or communicate with our children iIn rsoiation. Children; as
mentioned above, are influenced by all of the eieﬁenté in. their: environment.

Some elements like television -- and coming on stream now 6&&%66;

appllcatlons of the mrcroprocessor -~ have had.and will Qéue a major
’ influehoe on our chiidren; They are influenitial because of their
communicating chafa¢éefi§ei¢s; They are aiso influential because as
mass media -- that is, available to most everyone -- they have the capacity
> \

e /12
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- . to homogenize the values and attitudes in our soéiety:

It's the old game of roleemodelling. And, as I am sure all of you
‘herg inow; kids are an easy target., If they like what they see, they

. like to_cbpy.

Let me again talk personally: My iittle five-year old

has recently become amoured by "Barbie”! She has seen

. how beautiful Barbie is on TV and in the advertxsxng .

dIspiays at the store; especially if she wears Barbie

¥ make vp! The other day; prxmarxiy to keep her out of ‘my

own cosmetics, I bonght her Barbie make-up. (I may: live

I ,to regret that decxsxpn ) But what is Interestxng is

what has happened. When my youngster finishes puttxng on

her IIpStICk, ~her nali ponsh her powdery her ~coloc

as beautlful

The questlon to us as parents is;, What klnd of role moFels do we

~

want our youngsters to follow long term? Are thwycthe television - .
characters? Here, whctr asses through my mlnd; as far as young children

are concerned, are The giintstones, Big Bird, and Star Wars characters.

Are they|the "Barbies” in our society?  Are we as parents being. sufficiently
sensitive to ensure tﬁét-alternatiVe role models; ones from lhe real

Ndfla, are also playing a-role in a child's envirdnmept. o

| 1£ 1 stana'back aid try to look at a child’s overall COMMUNICATIONS

ENVIRONMENT, I canpot help but come to the conc1u51on that a child's .

‘ ' FAMIPY and his FAMILIAL GROUPS such as his preschool or nursery school are
o L B I
the most importarnt aspects. Why? They are the most importarnt because
} o

of thé real human relationships whith are established. It is through

real relationships:that opportunities are created for close, constant,
loving and caring human intérchange. These are the role-modelling ekperiences

(% .

[

. - S 14 » ;;;/13 |
ERIC |

Aruitoxt provided by Eic:



". . _13_ N
.
{
N Ll B O L ,:, S
that are iImportant in a young child's Iife:/ As you.khow, a child's family
. ) : Y :
is the place where language is first learned, where a youngster is exposed:

-
to his initial attitudes, tfé&iiiéhé;/éﬁé customs. Through our communications
with our parents and our teachers, wé learn to learn, we learn to live;
and we iééfn to love. Tﬁé béttéﬁ‘iiné to me is aéveiopingfsuch f&hiiiéi
relationships. If we are ;uccessfui in'déveicping the values and practices
of caring an& $hafin§ in our young cﬁiidren; we can céntributé to the
evolution of what I think all of us dream of and that is the evolution of

a more human or Familial §ociety;

-

COMMUNICATING WITH CHILDREN .
Finally, in the last few minutes I have, I'd like to share with gou
*  a few ideas which I personally have found useful in working with young

- . -

children:. I want £o make it clear that I do not have any magic¢ solutions to -
the question of COMMUNICATING WITH CHILDREN, but perhaps my experiéncé will

I have brought with me a few slides of children from my.échooi in Burlington.) Q

1. Don't Be Married to Time

)

. My first idea is a simple one: DON'T BE MARRIED TO TIME: As parents
and aééstéé'ci'iéré, we have to be organized, or at least try to be organized!
And, whéﬁ we are dealing with groups of children as, say, in a §§é661

situation or in a family with a'ngmber of children, the need to pian activities

o a - - _ - - - - S - Lo L
according to the clock is quite important on occasion. For example, taking
a school Situation, you may have storytime at 10:00- snack at 10:20 -

% - . 5 ’ . . :
»

[N . ’ .
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outdoor play - lunch - and so on. Unfortunately, kldS don t operate . this
way:. ‘They don't understand the concept of tlme as we as adults know it
and use 1it. Frequen%ly,'I think we forget this about children. T Know

that I am always talking with my Staff about Being fiexibie; fai iﬁétéﬁoe;

if a youngster is thoroughly enjoying his painting - even though the program
- K
plan says time forr§omething else - try to be flexible and let this small

artist continue until he or she is finished. DON'T BE MARRIED TO TIME.

2. Don't Be Too Busy to Answer a Youngster

N

A second DON'T - DON'T BE TOO BUSY TO ANSWER A YOUNGSTER. How often

have I heard, "Not now, Johnny, I'm too busy!" I know that sometimes this

ﬁag to be. sald, but does it always'! How does the child feel? What are you

communicating? 1s it love and caring and "Hey; you're important:!" Or,
23 ; :

is it rejection, you'ré not important; finishing the dishes is more
important? I noted abové that communication refers to attitudes that are
coming across as well as what one says.. I do not think that it is always

necessary to stop what ‘one is doxng and spend time with the youngster

‘jmmediate caring responsé is made. I can hear the youngster call: 1
—_— % : L s

'Please Mommy,iplease Mommy don't be too busy S

Please don't turnm your back on my plea

To have .us together, to touch and to smile :

For nothlng could possxbly be

More important than teaching a child how' to love N

It w111 magnxfy, grow in my heart

TO 1nclude all ﬁumanxty, here on our earth

.../15
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3. Discipline . _ 7 .
P * . - . s ’ -

<€ .

My thlrd 1dea is related to the age-oid problem of DISCIPL%NE

We have a phllosophy or poxnt of view at onr school - if,” in the course

¢ - v

only abqut 5% or at most 10% are NEGATIVE _yon can t go far wrong.} One -,

of the little teaching techniques we sometimes use in the schooi is that,

if we find a teacher havxng deflcnlty wrth a chIId and always seemlng to

o

be saylng:"NO:; "DON T DO THAT", we will have éﬁat teacher keep a sheet of:
paper anﬁLrécOré over, say,'an hour or a morning, the number of;times
‘ o . .

she was negative and the number of times she talked to that youngster

. - :
positively or encouragingly. This exercise can Bé'éaite revealing.
Sometimes teéachers and also parents simply don't realize, how neéatiVe we‘
bécome at times Qith our youngsters. o _ ‘

. = : C e ” P
4. It's Not Always What You Say But What You Do Which Is Being Communicated

4.

P

,

Fourth point - also related to discipline = IT'S NOT ALWAYS WHAT YOU

SAY BUT WHAT YOU DO WHICH -IS BEING COMMUNICATED. Let me give you two

quick examples. '
_Theé first one - if you take a chr}dipgwhrsﬁband you are

communicating "tbgetherﬁess“* even though you may be disciplining’

that youngster. If, on the other hand; You take a child by his

wrist; you are communlcatlng "mastery over", and youngsters,;

even small dnes, do uot react very posrtrvely to this kind &f
handling.

My second example is one I see daily at our school. At the end
of the day, theré are two types of parents who come to pick- up
their children. The flrst type of parent arrives, picks up his
child and is obviocusly dellghted to see that ypungster. - He

will spend a few minutes talking to him about his day, his art

“

I ' (- ' :::716
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work; etc. The other type of pafEEE‘arf{veé an says
exactly .the same words.. "Did you have a nice- §ay9f

“"oh, your picture is very good."_ The body gestures,

hoWever, are communlcatlng exactly the opposite: What
is really being . communlcated is,’ “MHey; hurry up. i m
_ late. -"My car 1is parked where it shouldn' t be.™ "oh,

why are you so slow!" IT'S NDT ALWAYS WHAT YOU SAY BU'f

WHAT YOU DO WHICH IS BEING COMMUNICATED.

~.

5. Regain a Child's Perspective . - ‘

~

My fifth point I have labelled RETAIN A CHILD'S PEﬁSPEéTIVE. You
will recaxl that I talked earlier about deaixng WLEh oxr communlcatlng

with chlldren THROUGH THEIR EYES, bexng sensitive to the factors ‘or medla' 'i

that are inflﬁénciﬁg them directly. Here, what I want to note lsftﬁat a

child's perspectivé can refer to his phy jcal environment as well as his

overall social environment and va‘lue system. " b’
L} ' N N

: Thls poxnt atw§¥§ comes home to me._ as:I watch the todalers
~ at our school skooting down -the hallway on their trikes.

' As I bend down to help a youngster, I am remlnded of what : - _

they see as a result of their short stature. If you

get down-to the level of a toddler, what really does

the world ook like? It is_a world of KNEES! .It is a
world of BLANK WALLS - becalise usually pictures and art 'work

are,hung above thexr eye level. - If a youngster looks
‘up“to an adult, he sees faces a long, lopg way up- «

e We can t lengthen a small child's Iegs or make: hlm grow up

more quickly. But we can make our communications with him o

more effectivé by Such simple things as: kneeling down to

his 'size when we talk to him, by hangxng at least some art

wotk or pictures at his eye level. I have often saidethat

communicating with kids has aiigt to dorwith exploiting : .
or usxng the "kld" that is present in all of us! ' Y
(ﬁ " ~

6. Be Aware of the Limitations and Advantages of the Evolving Technslogies

\

Sixth idea - BE AWARE OF THE LIMITATIONS AND ADVANTAGES OF THE

.".g
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'E?éiﬁiﬁé TECHNOLOGIES. We talked before about télébisioﬁ*. Despite what
’ ' &
. ?

wI said about 1ts llmltatlons, I would be the last person 40 say get
R X , .

A rid of teleVESLOn. First of all~dm many homes; that would be impossible:
and, Secondly, télévlsion has a number of strengths. Certainly, it is.
- one of the most marvellous medla for prov1d1ng InformatIon, for developing
¥ awareness, Or for belng that "window to- the world®. - However; what I think
N - r
we as.parents must do is first and foremost; llmxt a chIId's vxew1ng and,
séqpnaiy, use dlscretlon about what a Chlld watches. We must perceive
television as only a PART of the chlld'S'communications“enGironﬁent and
I ) ' . : . :
ensurd\that it remains only a part. -
.t - o , : _ ‘
L . .
With the new technologies - computers, computer games, etc. - the
: same cohcerns arise. As parents, we wOuld be amiss to ignore the new
technologies: 6ur kids certainly won't. But what can'Wé do? Perhaps
here I Can offer four sxmple suggestlons which relate to communlcatlons
< ., technologies in general: - o
B X
: ‘flrst as parents and teachers, make sure .we are aware
of the characteristics of the various medfaixn piay, both\
. their limitations as well as their strengths. 7gouﬁcan't
* " use technology effectively without first understanding
them. . \\
o . . ~ . V . , . ’
Second, engureithat children have opportunities for LIVED
.o experiences - PLAY - a wide diversity as well as sufficient
: . experiences. Here, I am simply reminding us all 6f the need
to have a BKLANCE between LIVED experiences and experiences b
Wthh make use of the communications technologies such as
telgv1s10n. .
Thlrd, get 1nvolved in the technology with your children:
. ‘With television, for example, watch programs with your -
children whenever possible. This not only allows the. parent 7
j . 15 ~ a. ;715‘
O
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to help the ch11d assess what he or she is watchlng but
also can help his understandlng by answer;ng any questlons that
arise later. *

~
. q
5 .
S

Fourth, take adyantagewogithe technology. Use the television

to stitulate discussion or follow-up act1v1ty. I feel that -

any'hreatxye parent or teacher can find a germ of a good

idea in most teiev1sxon programs that kids watch. I recall,

for 1nstance, an Engixsh teacher who would have: hls students

/
watch a televxsxon drama the prev1ous»n1§ht and then use

. that program to teach -things- like characterization; development

of plot, use of English, etc: If I look at computer games;

1 f1nd that/th’y can be used to teach a child a lot about logic

- =Tz R, o

and problem solving as well as prov1d1ng entertalnment the

manufacturers' prlmary objectzve.

i

7. Take éotice . : , ) :

My seventh ‘idea could be summarlzed as TAKE NOTICE. Our motto at

Brant Children's Céntre is "I AM, I CAN, IAWILL". "r AM" refers to a
child's self-esteem. "I CAN" refers to his competency - intellectually,
§ﬁ§§i55iiy; aféaEivély; "I WILL" refers to a child's motivation, his

"zest for. 11fe" "His desire to do one's best. A

When communlcatlng w1th klds, It is Important to TAKE NOTICE ox
be sénsitiveato.thé needs and interests of the TOTﬁt child:. I know that

I don't have to emphasize the point here that each child is unique, and

“1ndeed each child: will be dlfferent each day as a result of the prev1ous

day's'éxpériéncés. What I wanc to note here, at least based on our

experiénce, is that a child's "I AM" or §éif—é§£ééﬁ must be develor-A

BN

. falrly well before one can expect deveiopment or ‘maturation in a ch 's
; T

i "I CAN" and "I WILL". To put 1t-another way, before a youngster can lc.+n
to Sharé and caré for others, be motivated to participate fully in the
environment around him, he must feel falriy secure and confldent with

20 e
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himself. Hence, TAKE NOTICE. When communicating with or teaching a

'small child; TAKE NOTICE of just how comfortable of -confident that youngster
: o : o

is in the particular situation.

.‘ /
8. Help Youngsters Be Creative : : ' ey

My last idea deals with the development of CREATIVITY in children.
- . . . ) ) . t . . -
I was listening the other. day to'a television program where Alvin Toffler,

- — - . L . ol _i__ e . 4
author of Future Shock and The Third Wave, was speaking. He was describing

.

| the rapidity of change going on in our, society and indicating that we are
Do ; . R RSt
indeed entering a new era; an era that we in fact have great difficulty

N -~

describing. The walls of Industrialism are crumbling around us, he says,

P J—

but what is evolving in its place is still undetermined: «Given this, I

believe that it is going to be increasingly important; if 5é6§ié{;£§|§6ih§
-%o be able to deal wiéﬁ the com@iéiitiés and the uncertainties of the f{

future, to be CREATIVE. What I mean by being creative is the ability

to be able to reshuffle the fam@liaf;énfo new patterns. ' . : .

: : o
What does this mean for us as parents and teachers? If ve are going

to encourage our youngsters to be: creative, it is important to show children

that there- are no “pat" ansﬁers, that ;here are no preseﬁ.s§iu£ions- ‘

L Ll _o. o . ot & - oo -

develop: their own attitgdgs, their imaqination;, to come up with their .":d

own ideas: Even the toys we choose for kids ;;% help or hinder creativity.
;ﬁéﬁ§ bBﬁ&ﬁE.téaéy;‘i Egiigve; are far too:.preset pf éﬁfhcfureé'or too

realistic for imaginative play.

S
Q
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Perhaps if I leave you wiEh.OBe important péint} it would be this. -

To be creative, you have to havesa wide and diverse experlence in your

. .
.

background: The greater the nunber of ideas you:can draw ﬁﬁbﬁ; the more
apt, i‘rﬁiﬁi; you willibe in coming up with a solution Br an idea wheﬁmf

b - .

P T T
faced with a new situation. Our communlcatlons envxronment is Secomlng
+

© ~ .’

more varied, more complex, but potentially, I believe, more fruitful.in

terms of developing creativity. It xs up to us as parents and teachers

[-d]

to understand the media in our environment and to ensure that our
youngsters receive a wide and varied experience.
:

2nd so I end, as I started; with a poem, a poem which I hope

p
e 2

summarlzes a number of the "ideas ralsed this morning.

"‘:‘.. 4 -
s ) . M

. . ﬁ§75§§a§_§§ré busy through the day,
> _ I didn't have much time to play

The llttle games you asked me to
I didn't have much time for you.

3

:I'd wash your clothes, I'd sew and cook,
But when you'd bring your picture book

. And ask me please to share your fun : .

I'd tuck you in all ‘safe at night B - :

and hear your prayers; turn out the llght,
Then tiptoe softly to the door . . .

I wish I'd stayed a minute more. R
_For life is short, the years rush past . . .
A little boy°grows up too- fast

His precious secrets to confide

There are no longer games to play )

No goodnight kiss; no prayers to hear . + .
That all belongs to yesteryear

My hands, once busy; now are Stlll.

The days are Iong and- hard to flll.

: I wish I could go back and do’

The little thlngs yoh asked me to.

ot

ti

. COMMUNICATING WITH CHILDREN -- the most precious gift you have
i§ your JIME! . , - S
‘iﬁi;.’ ~ Eié oL
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