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ABSTRACT

. _The Nationdl Center for Bilingual Research is conducting a
longitudinal study of the language development of eight school-age
“Korean-English bilingual children. The purpose of the Study is 'to
investigate the nature of bilingual competence and ‘its development in

. naturalistic,contexts; at school and at home: : -
. ] '

This report describes the goals and methods of the study and provides
a profile of the language abilities of the participatirg children at the
béginning of the Study. The report will serve as an introduction to the

study for readers outside the NCBR, and as a reference source for NCBR
researchers. ' ’ .
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+«  'BASELINE REPORT FOR'THE KOREAN-ENGLISH LONGITUD INAL STUDY

\ . .

I INTRODUCTION o :
1. Overview - = . - . 7

The NEBR s Longntudnnal Studies of Lahguage Development lh

Bilingual Contcxts examine the dynamuc process of language ascquisition

over tnme in bllingual ¢hildren; children whose laneuage experaence ' "

dlfferehtlates them from chlldren who know only the monolnngual Englosh

experlehte presumed vy most schoolnng;nn the United States: tanguage

functions uniquely in:education as both the medium- through which most

skills are taught and learned; and as a:set of sknlla which are,

themselves continuously reflned 'hroughout the educational éxpé?lence.'

This dua! role for language in educatfon makes an understanding of

language dovelopment partlcularly relevant to prOVldlﬂg qualuty

ediucation for bllungual zhildren. Language does not just happcn- it
' develops through use iii communication across extended perlods of tlme. L
Similarly, languages deyelop in children across a varlety of time .

j observation. . Yo : oot .
- language in its déily communication contexts is extremely

. important to the-developing child, and forms the ‘core data for this
study. We view the bilingual child as being exposed to a diverse set.
of linguistic and cultural experienceé in the course of his or her
upbrlngnng, and we include those experlences as essential to our
research. With early exposure to two lanquages and cultures; ways of
speaking and behaving, It .is reasonable to ;’sume that the different
sogiocultural dyﬁamics of the school and home will provide @istinct
language learning contexts in which other cognitive abilities are
developed. We are not so interested in descrlbung any one child at a
single point In time as we are in following each Ghild's progress
through the early years of schooling and observing the learning events,
both formal and informal, through which the chiid develops. By
studying these development processes which are the bases of Iearncng,

_we seek to better understand the acquisition and development of

v
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contexts. ; -
7 : - A

The longltudlnal studies are dicossed ln‘inis report for children

whose home language is’ ‘Korean, &nd in a companlon ‘report for children -

whose home language Is Spanish. Placement of these studnes was

7 lnltuated in December of 980 data collection is scheduled to continue

througﬁ November of 1983, with the following year devotdd to the
conclusion of the réporting and ana;ysls of the data.

~

J

2. Longitudinal Design

The Longltudtnal Studies are deslgned speclfically to explore the
giggesses of language development. lnferences related to process must
derive either from repeated observations of the same children over
téme, i.esy longutudunal lnvestngat.an, or they must derive from
observatnons of dlfferent cHuldren who are at successlve stages of
development; i.e.; cross- seffﬁonal anvestugatlon. Cross7sectional i
studies of first language development have been hlghly informative,
largely because of the closé relatlonshlp found in most studles between

by a variety of envlzonmental factors, Including length and intenslty
of;exposure to the second language. o>

in thls study, we consider individual children across time; so
that change wlthln children can be seen d|rectly and need not be
inferred from differences in language development across children whose
contact with a second language also differs in length or iptensity, for
whatever reason. | The longltudlnal design also allows us to investigate
relationships between language development, coghitive déevelopment, and
patterns of aaéiai lnterSCtlon. We have, lncluded in this sfaay
at different ages and different stages of cognitive and social
development. The children in the study have €xposureé to the second

-~
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language through dnfferong comminicative and social relationships, of

particular interest to us will be communication with parents, siblings,

. peers, and teachers, as we expect it will be thesé danly interactants

in the children s lives that will most influence theor learning

Both the~ Korean-Engllsh and the Spanlsh English studies have been
designed longitudinally, witﬁ monthly observations in two contexts,
home and school, contunuing over a three year perood Sessions include

tape recordnngs of the focal children and fieldworker notes of the

" scene. The chlldren wear a small tape recorder on a webbed belt around

the walst, with lavaliere, mncrophones attachéd to their clothlng. On
each home visit; the fieldworker takes a board game or other toy to
reward the children directly for their participation. The games also
serve to provide a stimulus for naturallst»c sibling interaction. Both
the children and the parents are receptove to fieldworker vusrts, the -
children for the extra adult attention; and the 55555E§ Bééausé'the

study is school-sanctioned and the visiting researcher is seen as

involving th& children in school-like activities:

- 1

.

Selected for the study were children who were at ages four, six;

.or eight years at the beginning of the study. Some of the,children had

had contact with English prior to entering school; some had not. The
parents of some of the children speak English to one .degree or another;

the parents of others do not.

Our ianeaSEé/;hillty to relate language development to language
instruction as a result of these longitudinal studies will be one
practical outcome of this study. |In adaziiaﬁ to the substantive
increment in scientific knowledge with regard to language acqulsltlon,
language development:. These studies;, the data bases they accumulate,
and the. analyses they support will greatly enhance our Rnowledge of the
development of language and communication abilities in young children,
in particular the special characteristics of langusge development in

bilingual contexts.

L 2
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j, GCoals of the Study . -

The first goal of the Stuay is lo,docuﬁent and analyze the
development of English In oor participants as observed in natural
oommunicatlve contexts. §ince the chii&rén in 66? ;Eaay 5?5 from
exrluslvely Korean. At school, however, the chcldren—are taught
exclusively or almost/p&clusuvely in Engllsh depend;ng upon whether or

not the tsacher is a monolingual Engllsh-speaker. Further; there are

- many Korean English bllingual peers as we'l, as bilingual or monolangua!
. Engllsh speaking ‘teacher's eldes. We will closely follow- the progress
in English abcflty of our subJects in these véry natural bilingual N
? contexts. SbEcial attention will be directed to the slmularttnes and
s _ differences between first and second language learnlng. ) .
The second goal is to study the pattern of language shift in
individual subjects from Korean to Englcsh. Qe expect to be able to

) observe a-.gradual shift: from Korean to Engllsh durnng the course of the

.. .
- -

study, at least in some restr:cted speech environments sich as in the
- classroom or between bclingual peers who can communicate:in English.
. We will examine the relationship between the rate of shift and language
use attitude; and attempt to characterize the llngulstlc -
characteristics of the shift. We will also éxamine any changé in

abilities in the subjects’ first language: ’
o

’ The third goal is to examune the effects of age and scblnng order

on the development of‘English. The children participating in the study

were selected so that a pair of siblings from one famnly includes a

preschool child and.a first grader, and another pair from a ;éaaaa

famlly includes a first grader and a thirt grader at the begunnnng of
Ehe St&dy Two addut.onal patrs,of sib!lngs with the same age

~
The fourth goal is to study the relatioh between the subjects'
'int-rpersonal oral language 8bility as observed in the natural contexts

and their comprehension, parttcularly of communecatlon related to‘

5 12




schoo! tasks: The obJect here .is to study the basis of the general

Impression that some chuldren with highly ||m|ted abnlnty to express

improvement in various areas of bilingual educaticn, such as

development of lnstructlonal materuals, planntng of classroom

activities, and assessment of language ability.

)?\‘




\\\) 1: SUBJECTS AND THEIR LANGUAGE LEARNING ENVIRONMENTS ' . ‘
We have selected two research sites, one in. the Korea Town area of ‘ \

Los Angeles, a well established and still growing ethnic community, and

‘ghe other in a suburb In southern Los Angeles County, where groups of

Korean residents live in apartments scattered around the predominantly

middle income residential area. In placing aaF'itady, we might well

have selected suburban families from areas where the families are well ; /

Igblétéd from btﬁér Korean féh;l;és in order to maximize the

distinction between the urban ethnic community and the suburban : )

camhunity as -language learning environments. It was extremely

difficult to/fund such‘famllies, however, because of other constraints
nmposed on the desngn. For examp!e; most suburban Korean families that

v are isolated.from other Koreans have been living in this country long

= enough so that the children are already fluent in English. %
Furthermore; there are very few new immigrant families in such suburban
areas who also happen to have the éibi{ng pairs with the age intervals
necessary for our design. We feel that the differences between the two -
site communities as described in this report allow us a reasonably

broad perspective in which we can gain tns:ghts into any diffe(entiai

\ effects possibly caused by the two different types of social :
environments. | z\\; .
4
From each site community we selected two recent Immigrant - )

families, each having a pair of siblings in accordance with the
criteria for subject selection. The socioeconomic .background is

comparable across the four families in spite of the general
socooeconomlc and demographlc differences between the two sites. Since

all four fam:!oes came to the Unit 7d States recently (apnroxlmately
June, 1980), the Engllsh laﬁgu&ge,@roficlency of the subject children

expected to provlde a reasonable time depth to cover a wide range of

- language development within the'subject children.

4 . .




7 g
participating in the study. The names of the subjects are all
pseudonyms. « ' o

s !

- . Table 1. Participating Subjects
B o o . ‘ . ﬁrri?éi .
°  Site__ Family  Subject_ Sex Birth Date in U.S. _Class
L:A: 1 Jung Am (JA) M 9-11-71  June 1980 Bilingual
L-A: 1 Ah Nyu (AN)  F 3-16-24° June 1980 Bilingual .
L.A. 2 Chang Gyu_ (CG) M 3-14-34  Nov. 1980 Bilingual
L.A: 2 Young Ja {YJ) F 3-10-76 Nov. 1980 = Not in school
:Suburb 1 Sun Eun (SE) F 8-28-71 June 1980 ° Bilingual
, Subarb 1 Sun M. (SM) F 12-12=73  Jurie 1980  Bilingual
/ Suburb 2 Key Hi (KH) F 2-9-74% June 1980 Bilingual
Suburb 2 Jin Ho (JH) -~ A 9-7-76  June 1980 Not in school
x -
Vd

1. Los Angeles Korea Town Site

1.1 Community
The school and families are . located within the boundary of the
area of Los Angeles known as Korea Town. According to a survey

conducted in 1977 (Lee and Wagatsuma, 1978); the school is located in

Lne of the areas in Los Angeles with the heaviest concentration of
Korean residents. There are many multiunit apartment buildings -and old
deteriorating single-family residential houses around the school, and
busy streets with many commercial buildings: Many small Korean retail

. shops and professional service offices are located here as well. In
1980 there were 13 Korean churches in this area: There are no public

Lee, & kim,_iégi for further demographic characteristics of Korea

Town). :




1.2 School and School Programs ‘ A .

The school had a total enrollment of slightly over 1,000 students
in Jume, 1981. Of this total, sbout 45% are Korean, 30%
Mexican-Amgrican, 1% other Asian, and the rest are Anglo or Black
students, with theﬁnajoruty Black. There were 8 Korean/English

{
bullngual teachers, nncludlng two btlnngual coordcnators, 10

began to function as a year- round schoo! in July, 1981.

The students whose home language is other than English are tested
upon entry to the school, as requirediﬁy law, to determine their
English proflcuency using the BaS|c Inventory of Natiral Language
(BINL). Chlldren who are classufted as level 1 or lower according to
the test results are placed in the blllngual program; which can be
characterized as a transitional bilingual program. Most of the
instruction in the bilingual classroom is conducted in English and the °
teacher uses Korean only when necessary. Normally, a Korean/English
bilingual teacher has a monolingual English-speaking teacher's aide (TA
hereafter), whose main responsibility is to help the

non=English-speaking (P75 and limited=- =English-speaking (LES) students

when the other students are working with the teacher. A monolingual
English-speaking teacher who has Korean students usually has a
Korean-speaking TA to.help the Korean students. A bnlingUal class,
usually has four or five monolingual English-speaking students.

1.3 Subjeexeiamiljes and_ Childeen : i

ﬁhen the negotiation with the school was completed in HéiéﬁJ 1981,
we identuf:ed two subject families with the help of the bulungual gl

education coordinator and two Korean-English bilingual teachee§. After

telephone appointments, two NCBR bilingual researchers visiteq-Fahiiy 1
in mid-April to obtain written permission from the parents and also to
obtain information about the family members, their immigration history,
the focal children and their language use in the home, etc., which is
preienteq in the following section. The second family that’had

.if; . 7-3
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égsre;;ea a willingness to participate in the study changed their mind
at the last moment, saying that they planned to move out of the Los
Angeles Unlfled School Dtstrlct. This delayed the contact with the
second family until late May: Once the second family was selectéd, the
same kind of Information was gathered from Family 2 during the first

visit to the family, which was made in early June. =

1:3. Eamilyejw(1st and 3rd grade chnldren)

!

/ This famnlp immigrated to the United States In June, 1980. The
ather of the chlidren is presently employed as- a painter for a
Korean owned bu: dnng manntenance company. The mother was formerly

emp 1oye 'seamstress at a Korean-owned garment factory, but she was
forced to quit her job for health reasonss The family lives in an
apartment a few blocks from ‘the school. There are 16 families in the
same apartment buoldong, 10 are{Korean and the rest are either A?N
Mexican =thnicity or Black: There are other Korean childrén in the .

same bunldong and also In the rieighboring apartments.

' The parents have igh educatoonal aspirations for thesr two

children, a nine year old boy and a seven year old girl. At home the

famlly speaks Korean exclusively; and the parents have not noticed any

significant change in the children's use of.KOrean at home since they

moved to this country. After school, the children spend much of the

S

afternoon playing with the Korean-speaklng children in the samerl

apartment buoldong or nelghborhood apartments.
{ "

(1) JA (3rd grade child). JA was born in Korea in September,
i971. He attended the third grade for three months before the family

moved to the United States:. The parents describe JA as a gentle,

ohedient; and moJerately verbal child. JA's parents and teacher

recognszed his artistic talent in hl3 flrst year at school. He was |

- o 17
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. - - L . . o .
schools; normally accordéd to students who are academically excellent
and popular among their classmates.: -

\ - ‘
above average for his age,’ judgrng from his Righ scores In
language-re)ated subjects in éorea such as reading and compositnonvd

Dur:ng JA's f:rst three months in the United States from arrival

until he began to go to school in: Septembef\ISSO his contact With
Engflsh speakung people was extremely llmlted. His playmates were all
K\rean spiaklng. in the home, JA's most common speech partner is his

v

mother, who always uses Korean and does not understand nor speak
English;
a\ﬁorean;ingiish dictionary. ’

. When school started, Jﬂ‘s parents requested that he be placed in

She can read English, howéveér, if it is easy, with ‘the aid of

-

the th:rd grade :nstead f the fourth because he had been in the third

grade for only three months In Korea. JA was placed in a thi grade

Korean bilingual class, where he receuved spectal attention, along with

other NES/LES students,; from a Korean/Engllsh bnllngual teacher and a

r

monol ingual English- speaklng TA.
The class had a total enroliment of 27 stgpents, including four

‘ ' éngiish-speaklng non-Korean students. A typ/cdﬁ‘:lass schedule was as

follows: .

8:30 to B:35 Roll_call, flag salute, etc.

8i35 to 9:30 Reading | \
9:30, to 9:50 Morning receds B |
9:50 to 11:30 LangBage arts

i{iSG to 12:10 Linch recess

12:10 to 1:30, Math or other squeéié*

Piéiﬁ to 2:10 Physical Educat!on (P.E. ), §iﬁés, etc.
2:10 DismiSsal

. ) 1.8‘ — -
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LES group, dependlng upon the complexlty of the lesson. The different
’/ groups were asslgned~d|fferent textbooks and workbooks. For éXimple,.£§
JA's group, the slow group, used a reader . and accompanylng workbook

~ which are normally used in the flrst semester of the second grade.

o | o

Bsually, *he NES”LES groups worked wnth the TA while the teacher

worked with the advanced group. The teaéger, who was fluent in ‘Korean

and Eﬁgiish, hardly used Korean with the advanced group; she used . -
considerably more Korean Qith the NES/LES roup}/ For mathematics, the
class was divided less frequently into groups. ‘Instead, the’ teacher .

tendec to use more Korean, often repeatung in Korean what she had
e N BT N
presented in English. ;

In généré" the students were well dlsclpllned and most of them

a whole. Speech interactions between the teacher and students\were
relatively infrequent on such occasions. During seat work and group
activities, very-ii%éii iﬁteractiahg took place between the teacher or
TA and the students, as Weii as among the students themselves, on both;

study=related and other topics.  ° ‘ T =

(2) AN_(1st grade child). WN had attended the first grade .for
three months before the family moveé to the United States.: AN is not
as verbal as her Brother, JA. R~ mother thinks that, compared to JA,
AN is rather Elow in acqulrlng English.\ AN has a few Korean friends in
the same apartment bucldlng. Accordlng to her mother, AN uses Korean
exclusively wuth her neighborhood ??iend as well as with family
members. The mother thinks that AN's Korean is as good as that of any

,/ Korean girl of the same age. Sometimes AN brlngs story books from
school and reads them at, home . Although she has learned how to sound
out sumple Englush words, she often does not understand the meaning of

what she readss She asks her mother or brother for help on such

\

L] . ; | ITJ ) 2
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occasions. Usually AN gets appropriate help 'since her mother can read

Englash consultung a dnctlonary.

N
-

"In the Korea Town school; AN was sssigned to & bilingual first
grade class with f/gggéaﬁiingiish bilingual teacher and an
English-speaking non-Korean TA.. AN's class had an enrollment of 32
students, |ncludnng four monolungual Engllsh speaklng chlldren. A
typical day s schedule, whitch began at 7:50 9n the morning, consisted

of the following:

:50 to  8:00 Roll call, flag salute, etc.

7
8:00 to 9:00  Reading
9:00 to 9430 Language arts- '
9:30 'to 9:50  Recess
9:50 to’ 10:50 Math
) . _ o <
10:50 e 11:15  P.E.
11315 to 11:45 . HMusic, dance, social activities, etc.
11:45  to 11:50  Cleaning up and dismissal

Normsiiy, tﬁé'stuaénts were aividéd into :ﬁréé groups, ?or the

learning materials and, accordungly, the learnlng actuvities were
different from group to group. The Englnsh-speakung TA usually helped

the NES or LES group:. AN belonged to the LES group at the beginning of

our study.

\ The Korean/English bllingual teacher used English most of the

time when she taught the class as a whole. On such occaslons, students

as In dA's class, exeept é%en respomdung to

were ﬁbstly llstennng,' /

‘.constant speech interlctlon lmong the students as well as between the
teacher or TA and the students. The teacher often used Korean when she

worked with the NES and LES grabps.

-~
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In genéral, the first grade students seemed to use more Korean
in the classroom than faa'tﬁ:;a g?sae?s. ‘Even students from the

teacher often contanned language mixing, typucaily with Engllsh words
inserted in a Korean sentence.

1.3.2 Family 2 (pre=K and 1st grade children)

The second family In Los Angeles Korea Town has three children, ’
a seven year cld boy, a five year old giri, and a four year old bOV.

‘The two older children participate in our study.

fﬁé ?étﬁer b? the chiidren; who wag a mihiiié? of i tﬁ?fgfiiﬁ

ago to serve as a pastor of a Korean ethnic church in Lcs Angeles Korea
Town. Other family members followed him about half a year later in
ﬁovember, 1980. This family now lives in an apa;tment about one and a
half miles from the School. Of the 16 families living In the same
building, 14 are koré}h. ’ ‘

Both parents are college graduates and are very concerned about
their children's education. Although they are llving out of the
service area of the site school, they have chosen this schoo! because
it .offers.a Korean/English bilingual program. The father transports
the seven-year-cld child to and from the school every day. The two
duriﬁg_the after-school hours. According to the ﬂnther, the Korean
language proficiency of her two older children is normal for their age
and the youngest child's may be slightly above averag. for his age. )

. , ~ ' .

(1) c6 {1st grade child). CG was born in March, 1974. Since
there is no playground or ysrd near the apartment, he spends most of
his time after school inside the apartment, playnng with his younger

sister and brother. - The children keep their bike, tricycle, and other
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toys Inside the large living room, and even ride them there: They go

out only on occaslon to the asphalt paved park:ng lot of a nenghborhood

too young for CG. Although the father speaks and onderstands some
English, the mother does not. The home language is Korean excluslveiy,

devoted to readihg readiness trainang. This group $spends much of the
school day with the Engllsh-speaklng TA. The teqcher visited this
group, regularly to téach a néw lesson or to check whether the TA's
instructions had been correctly received. The teacher used much more

Korean when she worked with this group.

(2) YJ (pre-k child). According to the mother, YJ's Korean Is

as good as CG's in pronunciation, vocabulary, and grammar: YdJ uses
honor ifics torreétiy; Since her exposure to English had been even more.
limited than CG' s; she remained virtually NES when we first 'saw her
more than half a year after her arrival in the United States.

~

2. Los Angeles SuEirban Site.

2.1 Community : _ \
The second Korean study site Is located in southern Los Angeles
EbUnty, oh the north side of the countyljne dnvldtng Los Angeles County
and Orange County: In the past few years, the -number of Korean
residents in this area has increased rapidly due to the suburbanizing
trend of the Korean population in the Los Angeles area: Unlike the
Korelns in Korea Town; however, the Korean redidents in thiivikéi are
quite dlspersed and the few areas with a relatnvely heavy concentrat:on
of Korean residents are hardly large enough to be ;alled 2 Korgan
ethnic community. The Korean residents in this area have to shop In
English-speaking stores, deal with English-speaking apartment managers

2%

9
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and landlords, and work at a job where only English Is spoken. Like
many éfﬁéf suburban communities, there are public park facilities
nearby, where the young Korean children can have frequent contacts with

’ /, their Engllsh sbeaking peers. This area may be charactetized as. @
middle or lower-mnddle income residential area.’

_2 2 School- and School ProgramS'

+  The 555661 selected for the Korean study is the only school in the
southern Los Angeles County-with a full-fledged bilingual program. Of
the total ‘enroliment of about 450 students, there were 115 Korean -
.students (25.53) In June, 1981. Due to a sudden Incgzase in Korean
students, the schoo& started & bilingual program in September,’ 1980.
There are two- Korean/Engllsh bilingual teachers; one bllungual
coordinator; and two Korean/English bilingual TA's:

The bilingual program in this school is a transitional bilingual -
program which is heavily English-oriented. A1l school §Ub§ecis are )
-taught in Engllsh, and Korean is used only ﬁﬁéﬁ HEEE§55?9 to he‘p NES rd

Scales (tAS) to determine thelr profocnency in English.

2.3 Subject Familjes and Children

After obtaining a verbal permit from both families in early March,
we began to taperecord the children In the classroom from late March.
The followlng information about the family and the subject c::::jgp was

. obtained curing the first home visit in mid= Aprll, 1981.

2.3.1 EEMLlyglgllst,and 3rd grade children)

This family moved to the United States in June, 1980. The

]

family members include the parents and two girls, both of uhom are
participating in our study. Both parents are college graduates. The

o

father Is currently employed as a machinist at an American alrc  “t
company, and the mother stays thome to take care of the children. This

family liveés in a 264-unit apartment complex about a mile from the
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school: OF the 264 aparments, 128 are occupied by Korean tenants. In

the middle of the complex, there is a small playground. This

playground is always crowded with.many Korean- and English<speaking
children during the after-school hours. It is not uncommon to hear

éhiidren, abbarentiy from Korean famiiies, ibeak fiuént,éngiish St 3

play.

The father of our subject children in this family speaks ijmitéd
English and the mother's English fs even more limited. At home, the
parents speak Korean exclusively. The mother reports that recently her
children, particularly the older one, have began to 6é§ésiéﬁéiiy use
English. .
LY

(1) SE rd grade child). SE was born in August, 1971. Like
the third grade édBJéEE:iH the Los Aﬁééiéé site, she had attended the

third grade for three months in Korea before her family moved here: In

September; 1980, she was placed in a second and third grade combination

bilingual class. As of June, 1981, she was doing 2nd grade work in
English reading and language arts, and normal 3rd grade work in math
and spelling. The teacher reported that SE has been maklng excellent

progress in English as well as in all other subjects.

_In the second and third grade combination class, there were 29
NES or LES Korean students, 15 girls and 14 boys. The typical daily
schedule was as follows: .
8:30 to 8:35 Roll call, flag salute, etc:

8:35 to 9:20  Reading

9:20 to 9:30  Recess
9:30 | 10 late birds arr ive.
9:30 to 10:30 “tanguage arts
10:30  to 10:40  Recess

10:40  to 11:30  Hath v,

11:30 to ii:ib Lunch recess
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12:20  to 1:00  Math
1:00 to 1:35 P.E. , | . a
1:35 Eariy birds leave. T ' .

1:35 to 2:30 Reading
- Co . - . }

in readung and language arts classes in fﬁe mornong, normally
English-speak:ng, worked wlth1phe beginning readers, while the teacher

worked wlth the intermednate readers and the "late birds,' who were
|ndependent readers. SE was among the late birds. The teacher used

English most of the time dgring the classroom instruction.

(2) SM (1st grade chlld).~ SM was born in December, 1973. SM
had been In the first grade for three months in Korea before the family
moved to the United States. Like her older sister, SM was classified r
as NES at the beginning of the first grade, and placed in the
E#ﬁdergér:én ahd ?irgt grade combina{ion'ciaés: fﬁé school records

grade-approprlate work |n Engllsh reading, spelling, and fonguage arts,
and was doing better than average in math, Her primary speech partners
at home aré her sister and noiher, and Korean is spoken almost
e. lusively.
. 3

The kindergarten and first grade combination class had 14
klndergarteners, incloding four monol ingua! Engllsh speaklng and ten
Korean LES students, ‘and 17 first graders, including four monollnguai
Englnsh speaking; 12 Korean LES and 1 NES Korean student. Two TA' Sy
“ one English monolungual qnd another Korean/English blllngual, helped
iﬁe teacher. The klndergarteners arrived at 8:30 and left at 11:30,
and the First graders came one hour later, at 9:30, and left at 2:3v
p.m. The monolingual English TA usually worked with the
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kindergarteners. . The daily routine of the.class usually Included the
followings i ) )

e

8:30 ‘to 9:20  Kindergarten activities

- 9:30 to 10:30 Math. First graders a?EiQé;
10:30  to 10:40  Recess Y
10:40 to 11:30  Language arts / -
11:30  to 12:20 Lunch recess. Kindergarteners leave.
7“ Iiiiﬁ to 12:50  Sharing
— o S o
"12:50 to  1:40 Reading -
1:40 to 1:50  Recess ‘ :
1:50 to 2:10 . Reading . ,>
2:10  to 2:30 P.E., games, etc.
2:30 Dismissal s
7 The Korean-English bilingual teacher was fluent in both
3 languages, but hardly used Korean in the class. In one 1 1/2 hour

recordtng session, the 7& recorded turns taken by the téacher were all
“in English.
~

2.3.2 bamily 2 (pre=K and 1t grade children)

- This family came to the United States in June, 1980, a few days
later than SE's family discussed in the preceding section. The four
family members consist of the parents, a girl in the fir;? grade and a
boy who will be entering the klhdéfgirten class in September, 1981.
fﬁii fimiiy iiVES ]ﬁ'the same apartment complex as SE's family. The

drycleaning plant, and the mother is employed as a nurse's aide at a

local hospital.

) (1) KA (1s grade chlld). KH was born in Korea in February,
1974. She is highly sociable and expressive; she appears to be quite

‘l
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.
aggressive in learning English; she often tries to speak English even
with classmates who are not likely to understand. Unlike 5HM; KH uses
English wﬁep communicating with the EESEEEF;.iiEﬁéuéﬁ she often fails
to make herself understood. KH was in the samé kindergarten and first

QUite comparébie as far as school progress ?; concérned.

(2) JH (pre=k). JH was Bgﬁn in September, 1976. He wlll be
entering Kindergarten in September, 1981. As of July, 1981, JH had
been attending a neighborhood nursery school for about two months. Of
the eight children participating In our study, JH is the only one who
has not yet acquired the Korean honorific system. Thus, although he is
quite fluent in Korean, his Korean can still be characterized as 'baby
talk:' His Korean vocabulary seems to be quite limited, and he oses
very short and simple sentence structures. He has learned some Engljish
'‘beach,' 'Korean,' 'bus,' etc. He pronounces most of these words with
2 heavy Korean accent and produces few English utterances of phrasal or

sentence length.

-~
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111 OUTLINE OF STUDY DESIGN AND LANGUAGE PROFILES OF SUBJECTS

1. introduction

~

in thls bift ké wiil FéVlew BFléfiy iﬁé aésiga 6? the siu&y, and
collected In the initial phase of data collection: The data presented
here will help us to understand the level of English and Korean
language profiplency of the sub jects at the beginning of the study, and
also to see whether there are any methodological considerations that we
might need to Incorporate into the study. The analysis is rather
sketchy, but the data examlned will provide some insight into how
analyses will be organized in the future. In this report; we do not
include discourse analysis, largely because of the limitations of the

data in this respect.

It shbuld bé notéd— however, tﬁat tﬁé subjects, ‘except éor the two

durnng one session might not be sufficient to show the range of
linguistic structures that the SUbjCCtS had already learned. Also, the
hugh degree of variation expected of such naturalistic data collected
in the situation free of any type of control of varuables would make it
difficult to make any reliable Jjudgment on the variable data collected
during one session. . 7

In sections 2 and 3, below, we present the methbdolbgy of the

study and the structural characteristics of some selected lungulstcc

features of Korean and Engllsh; In sectlon 4 we compare general

speech in the frequency of speech turns in each language and the tength

of utterances as a rough measire of syntactlc development, scross

subjects. In section 5, we analyze the language samples of each

.subject in terms of the various levels of llngulstlc structures, and

present a characterization of the individual subjects.

I
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2. Method

Since the procedures of data collection, transcription and editing
are to be detailed In a separate document, this section will briefly
describe the procedures to orient the reader to the study.

7

2:1 Suii t

groups of children living in the Los Angeles area: AIT the subjects
had been living in the United States for less than six months at the
beginning of our negotiations with the families. An earlier study of
the Korean ecommunity (Kim, Lee & Kim, 1980) indicates that there are
considerable differences between the Korean community in central Los
Angeles, and the community residing In & suburb In Orange County; to
the south of LBE.Aﬁééiéé; The urban Los Angeles cogmunity is a very
dense, relatively recently Immigrated population, while the suburban

» community is a more diffuse and relatively assimilated population.

X Two families were selected from each area, each family with a‘\w
sibling pair. At the start of the study the chifdren in one sibling"
pair were in the first grade and in the third grade. In the other
sibling pair, the older child was a first grader and the younger one
would be eligible to start kindergarten in the fall of 1981. The
result of this grade distribution is that during the course of the
study two of the participating children will be followed from preschooi
through first grade, four children from first to third grade, and
another two from third to Fifth grade. The grade progression of the

children in each site is shown in Table 2. -
Table 2. Grade Progrkssion of the Subjects
o Sibling , _ _
Family  __ order Year 1 Year 2 Year 3
Family 1 1 3rd ~ hth Sth .
2 Ist 2nd 3rd
Famiiy 2 1 15t 2nd 3rd
. 2 Pre-k K st
- - 14
o &
. 2‘J -
3 ~ N
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2.2 Data Collection

2.2.1 Naturalistic contexts

The study calls for monthly observations of the ﬁirticiﬁitiné

'chlldren for three years in two contexts; at school and at home in

. the school, the subJects wear a palm-s:ze stereo cassette‘tape-recorder
to their shirt or bloose. They are tape-recorded for 60 to 90 minutes
while they are engaged in various routiné classroom activities;
Sometimes the subjects are tape-recorded durlng recess or lunch. There

is minimum of preplannung concerning the subject matter taught in the

the activities golng o6n around the subject, and changes the sides of
the cassette tape when necessary. Thius, the recordings may be ‘
considered to represeht natural speech in the glven context aﬁaﬁg the
within the range of tape-recording. The busy,atmosphere of the normal
classroom, where the children are consciousiy or Unconscioosiy pressed
to talk and their attention moves rapidly from one happening to
another, distracts the subjects from the fact that they are being

recorded: . . : o -

[

S It was originally planned that data collection in the home would -

also be in naturalistic contexts. This plan had to be modified for a
number of reasons. Unlike other first language acquisiton studies with

much younger subjectf, our older subjects simply could not ignore thet

presence of the observer nor the mlcrophones hanging on the clothing in

the relatlvely uncrowded ana qulet home environment. The situatnon did

between the observer and the famrly members. Thus; it was decided
early In the. study that the observer uould play a more actlve role of

the children. Since the language that the children used in the home

36 -
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"
was exclusively Korean without any sign of observable deterioration in
the near future, home visits were used to adminlster tests and to
perform semistructured tasks such as story telllng about plctures. Home
visits have also been used for dlrected conversation with parents to

collect informaiion about the family and the children's use S?MIanguage

Q
v

at home.r

2.2.2 Structured elicitation and tests e

\

Although the naturalistic speech data will constitute the major
part of the corpus, we also collect supportive data about the ‘

llngulstlc and cognltive -ability and styles of the subjects by means of
various tests and structured tasks. The purpose of the structured
éiicititioﬁ is two-foid' i) To eﬁrich the speech data by coliect!ng

v

2) to examine whether the tests or measures are performing the
functions that they are supposed to with regard to blllngual but
limited- Englush-speaklng children: Following is a list of tests and
measures to be used in the study (as the sﬁgJects make progress in

var ious lingunstoc and cognntlve sknlls, add;tnonal tests and measures

/

< . 7'/,‘

4. Bilingual Syntax Measure
g
‘5. Sets of sequence picture cards developed by Deve!opment

tearning Materials

Y

6. Sentenca immitation and comprehension tests

~
Psychological Tests:.

R ) i
1. Cartoon Conservation Scales : ~

.
2. Wechsler's intelligence Scale for Chi!dren (Revised)
NG
. )

35
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3. Embedded Figure Test e
‘4. 6raw a i’erson‘ N . as

hd
v

2.2.3 Transcription_of the data,

Recorded tapes obtained from sessions in the school and home are

duplicated, the masters archived, and the coplies used for transcription

by a Korean-English bilingual transcriber on the Koronix Engllsh-Korean'

blllngual CRT. 7Each transcribed téxt is ed»ted, preferably by the

collector of the data, against the audio tape for incorrect

identiflcatubn of the speech part:cnpants, transcruptnonal errors and

2.3 Data Analysis . -

The method of analysis of the ﬁaturallstgg_ﬂété is in many
respects slmnlar to that of previbus language aCQUnst'on studies. Both

s, specifically Mean Length of Utterance (Brown, 1973)
and T-unit iéhgth (Hunt, 1965), in an effort to find an appropriate

measure on the basis of which the developmental process bf our second

anguage learning can be described. Other aspects of the data to be

fstudied Include the aévéiéﬁﬁéﬁf of some selected grammatical morphemes

(cf. Brown, 1973; Dulay & Burt, 1974; Bailey,/Madden & Krashen, 1974;
Cancino, Rosansky & Schumann, 1975, Hakuta, 1976), structures
associated with the modality of simple sentences such as negation,
questlon, and imperatuve (H»lon, 1974 Ravem, 1968 & 197k Cazden,
Cancing, Rosansky & Schumann, 1975; Padilla & Lindholm, 1982), and

comp lex séhtéhcé structures with a coordinate or subordinate clause

{Hakuta, de Viiliers & Tager-Ftusberg, 198?); various 9lscourse skills .
- and conversational strategnes (Ervin-Tripp, 1976 Halliday & Hasan,

!976 Hatch, 1978' Allwiight, 1980); language mixing (Lindholm &

Padilla, 1978; Redlingar & Park, 1980); and effects of personal
attributes such as attitude, motivation (Chihara & Oller, 1978) and

1
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learning style (DImstead-Gary, 1978). Since the above tropics have been
already dealt with to a varying degree in experimental studies of young
English monolinguals and learners of English as a second language, the
common framework of analysis will provide us with opportunities to

cbmpare our siudy with other studies on first and second language

Eng!ush. In spnte of the common impressoon that the structural
differences and snmtlarutles between Korean and English interfere or//
facilitate learnong of Engllsh as a sécond language, there has been no
empirical study on the extent of the effects, particularly beyond the
bnbnoibgiCSi level. We expect that differences between native
English-speekers and Korean-speaking learners of Englush— if anf, in
;the order of acquls.toon of granmatlcel morphemes and other high level
structgres derive from systematic- differences In language structures
between the two languages. We also believe that error patterns of
various syntactic and semantic Structures are closely tied to the
linguirtic differznces between the two iin§65§8§.‘ To ié&&ﬁ@&déie this

methodologncal lnterest, we will accordungly modify the inaiyiic tools

~

As for the Korran speech data; two géaerat Questicns comé to mind:
First, what is the relationship between the change in language
sreference and the ability in Korean of the subjects, and second, if
any cningg or tendency of change in Korean profnclency can be
identified, what are the linguistic characteristics of the change? It
may seem rather unreasonable to expect our data to reveal an answer to
the first question. Howeverith is possible to examine the
re!:toonshnp between the rate of language change, most likely language
decay, and language preference on an individual bas{g, since !anguage
preference can be quant|fied,,for example, Iin terms of the proportion
of two languages used in the school, and the rate can also be
quantified, for example, in'ierni of change across time in performance
on certain ibproprfate grannwticai or semantic strﬁctures, which are

&

335
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highly sensitive Indicators of proficiency in Korean. At this time,
the most promlsing structures for this fprpose seem to be noun endtngs.
lncludcng case-marklng and postpositnonal endings, and the honorifics
system, which will be discussed in section 3

Language mixing is another area of intcrest. We expect that
language mixing proceeds ina gradual and systematic manner, perhaps
reflectlng the gradual progress in Engllsh proflcnency. Ve wull
'haracterlzed in terms of the structures of the units being mixed of
the two languages. We will also examine the effects of interactional
and contextual factors such as types of topics, speech partners in the
language mlrlng behavior, etc. :
- \

3. Mighlights of Linguistic Structures of English and Korean

In thls sectlon, we present some selected llHQUIStIC features of
categories in English. The presence of this section should not be
construed as indicating that the theoretical framework of this study is
based on contrastive analysis. This ‘section is presented simply to
provnde information which is essential to a better understanding of the
extent o which contrastuve analysis (Frles, 19k5 S 1972), the creative
hypothesis (Selnnker; Swain & Dumas, 1975) can explain the data
collected |n our l6n§itddinal stuay. As EOr tné tneoretlcal framework

theories into a larger and coherent picture of second language
acqulsntion on the basis of longitudinal data rather than working

y}thnn a specific theory which mlght restrict and bias our entnre

course of study. .

3.1. PhonologicaliStuctures

3.1.1 lndlvfduaiesounds

Korean has nineteen consonants, e.ght vowels, end two

semivowels. The Kcrean speech sounds are displayed in Tables 3 and 4
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according to the phonetlc characteristics of the sounds: En§ii§h
speech sounds are also presented in the appropriate columns of place of
art[culatlon with the different set of manner of articulation in the
left-most column. '

The differehceg between the Korean and English sound systems can

(i) There arée three-way contrasts amony the Korean stop
and affricate consonants in terms of the manner of artacula}lon
(i.es, lax-tense-aspiration as in /a/=/n/-/=/ and /x/-/= </ 2/,
whereas there are only two-way contrasts in English (i.e., '
voiceless-voiced as in /p/-/b/ and //=/]/).

(25, English fricativé consonants have five-way contrasts
in terms of the ponnt of articulation (| .. labiodental~
interdental-dental- palatal -velar as in J§/-18/-1s1-131-1n/) ,
whe yg
dental-velar). The English frncatnve consonants are this

as there are only two-way contrasts in Korean (i.e. .

: ‘ extremeiy difficult for Koreans both in produttion ard aural
perception. f
; 3

(3) The short-long contrast among the high vowels, that

is, /i/-7i:/ ('lip -'leap’ ) and /u/-/uz/ ('pull’- ‘pool’) is
particularly problematuc for Korean students. The dnfference
between the short and long Vowels in Engllsh is not simply in

© the leﬁgth but also in other phonetic qualities which are

extremely diffcult for Koreans to produce or perceive. Also

difficLlt for Koreans are the contrasts amond /a/, /a/ and />/

(‘cot,' 'cut,' and 'caught').

3.1.2 Sequences of SOuhds .

has rules governiﬁg the variation of sounds in various phono]qgical and

grammatical environments as well as constraints regarding the
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Table 3. Consonants )
Manner of | .. Point of Articulation
Articulation |[Bilabial [Labio- Inter- Dental Palatal Velar
) : dental |dental
Eng. Kor. |Eng: Kor.|Eng. Kor.|Eng. Kor.|Eng. Kor.[Eng. Kor.|Enc. Kor
_ IS | 3 - . 3
Stop ved b d B - g 7
D lex p t Kk
vels asp | p  ph t th k  kh
tense PP 4t ] - _kk
Af{ricate ,
ved J .
. lax s . c
vcls asp c §§
tense N R _ec
Fricative -
ved v ¢ F
- lax ] [ . 7 )
vels asp f € 3 1 s h g
tense £s ] I
Nasal m m ) L , n
tiquid ] )
— s 7 X -
*vcd-voiced, vcls-voiceless, asp-aspirated
Table 4. Vowels
Horizontal Tongue Position
Mouth Opening Length T rong g o |
Front Central Back
Eng. Kor. Eng. Kor. Eng. Kor.
Close Short i w R )
tong i: i *H u
. Hid Short ,1 e e A o
Long e: o: o
Open E € a a @
- *
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sequencing of the sounds. Some such rules and constraints in Korean

are compared to those in English in the following:

. (1) in Korean, no consonant cluster is allowed in the
syllable initial or syllable final position, whereas such
clusters occur relatively freely in English (e.g.; ‘strong' and-

, 'Sttéﬁpt').’ When an orthographic consonant cluster does occur

in the syllable final position, such as Yae 'in '-f(prtce)'

(2) In Korean, no fricative or affricate occurs in the

is reduced to /u / in actual pronunciation.

N syllable final bositidﬁ. A letter normally representing a
fricative (i.e., «) or affrlcate (i.e., = ) in the syllable
initial position is pronOunced /€ / in the syllable final
position, as in "F(snckle)' ~ /b7 The free
occurrence of the frtcataves and affricates in the syllable
fnnal position In English is new for Koreans. Koreans usually-
add the vowel /| / after the English syllable flnal palatal
obstruents /%/ (e.g., ' ¥ A]' for 'bush,’ i14]2] * for ‘church')
and the vowel /= / after ali other fricatives and stops In the
same pc ition (e.g., '®l2 ' for 'bus’ and '§E ' for
‘hold')-

r
¢

(3) in Korean, any syllable final stop becomes & nasal
before another nasal e.g.y ‘v’ to 'c ' before '- ' as in 'i}t ?}
(ca:ch)-— /=¥='=}/l 151 to ‘o ¢ before ' © ! ss in 'Sz
(ink)" /“ii- /, and ' ' to '- ' before '= ' as in '“}”1‘ 2|
(oldest daughter-!n-!aw)' = 7oko{=2l/, There is no such
rule in English. Korean learners of English thus frequently
apply this rule to Eng'ish, resulting in unacceptable or wrong
words such as ‘banman' for 'batman® and ‘singman® for ‘'sick

man, '
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(4) In Korean, /=/ as in ' €' occurs only In the
syllable final position. When '= ' begins a syllable (e-g., 'éﬂclgj)
‘or a syllable having ' ®' in the final position is ////
immediately followed by a syllabls beginning with & vowel (e.g.,
_ '‘£-°l (stone-subject particle)’), the 'e * is pronounced
~ ' as a flap, a sound similar to the soft t' in ibutter’ as it is
normally pronouncec by an Ameérican-English speaker. In other N
words; no Korean syilable may begin with the hard 72 7, which is
identical with English_f17 as in 'learn.' ODue to this habit,
initial position as a flap, as exemplified by the substitution

of 'red' for 'led,' and 'breed’ for ‘bleed.’

(S)_ Related to the non-=occurence of certain conscnant
clusters in the syllable initial and final position in Korean is
she common tendency in kbieéhgib? breaking the clusters by
inserting a vowel /—/ bet‘:en the consonants, for example, 'ZZ &'

(ggtgrong) for 'strong.’

‘" (6) There is no word stress in Korean, whereas it is the
" most important feature characterizing the speech rhythm of

within an English word in a monotone with nearly the same force
on each syllable, which considerably iﬁbairs the intelligibility
of the word. '

o L ) B . v

(7) Both Korean and Eng¥tsh have two major intonation
fypes, the falling intonation typically for declarative
sentences and the rising intonation for question senténces.
However, the ?iii?ﬁé intonation in English question sentence
‘beginning Wh words, sich as 'what' and ‘where,' #nd also tag
qaestions,d235L as 'you know about it, don't ycu?' are new to
Xorean students. '

38
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3.2 Morphological and Syntacti:\}true%ures

3.Y.i Modification of noins

(1) Articles: The major function of articles in English is to
differentiate the specificity/non=specificity of nouns, sn indefinite
article normally Indicatnng a first occurrence of a noun, and 8
speech partners sK&re the knowledge OF the specific referent of the
noun. There are also highly complex rules and constraints about the
ise of articles: The indefinite article is placed only in front of a
countable sh\gular noun and the definite article does not occur with an .
abstract noun. There are also various idiomatic uses of the articles:

The articé;s do not occur next to an indefinite or definlte determlner

such a< 'some,' 'any,' 'no,’' "this,' your,' etc..

in Korean; there Is no exact equivalent of the English definite
article. There are, however, definite determiners which aré used to
mark a recurrence of a previously mentianed noun: Furthermore, use of
the English definite article with a noun whose referent can be uniquely
dentified as in étﬁe suﬁ’ ind ‘the moon6= the use of the definite

definite article as in 'the owl cannot see well in daylight'; use of
the definite article with adjectives to denote all members of a class,
(é.é., 'the poor'! ), and many other uses are totally new to Koreans.
Very often when the context provides a clue to therspeci?i&iiy of a ' /
noun, the definite determiner, which otherwise would be required, Is
not necessary. In other words, redundant use of the definite
determiner is unnecessary. | o

- : >

Al though Korean has indefinite determiners which can be used in
s similar function of marking non-specificity or non-definiteness; the
usage of these determiners is nowhere as regular as English indefinite
articie:; Non-specificity Is simply not marked in general:
Consequently; 1t might seem to Koreans logically unnecessary to mark
anything unspecific when the semantically more salient specificity is

marked by the definite article. Even the imore iocii»and concréete

~

3B .

N
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of & noun s largely unnecessary In Korean because singularity of a
noun needs not be explicitly expressed, particularly when the context
provides this information. These would leave the English indefinite
article as a semantically empty and purely formal entity as far as
Korean learners of English are concerned. Furthermore; the distinction
of count and mass nouns in English, which Is grammatically unmotivated
in Korean, would make learning the use of English indefinite articles

extremely difficult.

(2) Relative clause: Korean has clausal noun modifiers, which

are similar to the relative clause in English. However, the Korean
clagsal noun modifier is different in two important respects: First,

in Korean there is nothing comparable to the English relative -ronoun,
and second, the clausal noun modifier is placed before the noc.i Being
modified: The clausal modifier is formed by inflecting the main verb
of the clause into the adjectival form. Like English, the noun in the
clause, which is identical with the noun being modified, is deleted in

the process of the adjectivization of the clause.

3.2.2 Nouns andgpronoUng

\ (1) Number: |In English, the plural marker; either regular or
irregular, is obligatory when the noun: represents more than one in
number. In Korean, although there is a plural marker, it 1s
Unnecessary when the contéxt indicates the plurality of the noun:
Thus, 'two apple,' which is fangrammatical In English without the
obligatory plural marker '-s,' would be grammatical when it Is

translated into Korean.

in English; each pronoun has its corresponding plural form
except 'you,' whose plural form is identical with the singular form.
in Korean, there are only a palr of pronouns that are differentiated In
number, that Is, 'I' and ‘we.' English 'he,' 'she' and 'it' are

M
Q‘J
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and 'that thing;' their plural forms being made by thé addition of the
plural marker to the respective nouns.

(2) Gender: In English, a pronoun must agree in gender with
I'ts antecedent. In Korean, there is no pronoun with gender
differentiation. The English pronouns in different genders, 'he, '
'she' and-'it' are, as mentioned sbove; are expressed by means of a
difinite determiner and a common noun with a cléar sex reférence.
Since nowhere in the Korean grammar is gender differentiation
necessary, the English pronoun triads, 'hé's'sheatjt!, 'his'-
'her'-'its,' and 'him'-'her'-'it' are expected to cause confusion In

the-Korean learners of Engiish;

3.2.3 Pregositlon

There are grammatlcal elements in Korean that correspond to
English prepositions. They are called postposntnon since they are
placed after the noun. As in English, the major function of a
postposition is to produce an adjectival or adverbial modifier in
combination with & noun: The usage of prepositions in English is
extremely complex, as clearly evidenced by their unusually lengthy
dictionary description of the wide variety of contexts and the meaning
in those contexts. '

equnvalence relatlonship between them. Even an English preposition
which seems to share a semantic commonality with a Korean postposition
is widely different in many other important respects. For example, the
most 3|mp|e meaning of the English preposition 'in, relatively easy
for learners of English to learn, would be its locative meaning, ‘on
the Inner side of.' The Xorean equivalent of 'in' with this particular
meaning, however, does not have meeﬁihgs of English 'in' as in ‘in this
direction,' 'cut the apple In two,' 'in a few days,' 'the boy In the
red cap;i "in & hurry,' etc. These meanings have to be expressed

either by different postpositions or in a totally different grammaticai
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structure without any postposition: ‘' In short, the positional

dlfference and the extremely obmplex usage“of both English prepositions -
and Korean postposntlons are expected to present a hlgh degree of

dlfflculty in learring to use Engllsh prepositions. _

3.2.4 Verb forms \
(1) Ccopula and auxiliary ‘be': In English, the eopula has a
distinct function and form. It links the subject of a sentenc% with

the subjectave predicate, either a noun or adJectlve, and assumes the
role of marking the tense of the sentence and also the person and the -

humSer o? tne subjeét; In Korean, adJectlves used as a subjectuve

as that of an ordinary verb. In this sense, there Is no copulé that
links a subject with its adJectival prsdlcate. However; when the
predlcate is a noun; as in 'he s a boy,' the subJect and predtcate are
linked by means of a copular element.’ This element is inflected in
tense, aspect, etc.; but not in person or number of the subject. the
various forms of English copula are thus totally naw to Koreans. Since.
'be' as an auxiliary also changes its form in exactly the same manner ,
as the corula except that it is followed by the main verb, no

particuiquy greater difficul®y is expected.

(2) Agreement of verbs in person, number and ‘ense: In

English, if the subject of i sentence is In third persor and singular
number, and the tense of the verb is present, the verb is appropriately
inflected to agree with the subject. In a complex sentence with an

¢ eddes noun or edjectival clause, the tense of the verb in the
emsedced clause should agree with the tense of the verb in the main

clause. In Korean, there are no such agreement rules.

(3) Auxlllary 'do" Auxlllery 'do' is distinct from other

modal suxiliaries such es ‘can;' 'will,' 'may,' etc., Iin a very
imporiant respzct: It does not have any lexical meanang of its own.
Its function Is to fi.l the posltion whach would be taken by other
modal suxiiiaries in & question or negative sentence. In Korean, there

Y
)
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is no such suxiliary comparable to English "do.' The semantic
~emptiness, its function as a purely formal device, and the
applicabuli%{ of the third person singular number agreement rule may
affect the 1 arnability of thn%\auxiliary '
\ :
3.2.5 Ellipsis
Ellipsis here means omission of a lexical; phrasal; or clausal
“ element in & sentence without affecting the grammatical'ity of-the
sentence. E11ipsis is an extremely common phenomenon that
cnéracteriiei korean as oeing very different from other isagasgés;'
sentence can be omutted if it can be easily retrieved from the
discourse context. For example; major sentential constituents, such as
subject and object, can be omitted if the information about the omitted
element is in thexéqgsext or implned in the context; noun case-marking
partuc!es and postpositlons may be omitted if the word order or other

context provndes the necesSary information, a noun plural endung may be

already, if the context disambiguates the specificity of the noun.

3.2.6 Modality of the sentences : .

(1) Question: in Korean, a question sentence is formed simply
by replacing a declarative sentence ending with a guestion sentence
endung A question-word question sentence, corresoonding to Engiush
'Wh'! question sentence, Is formed by piacing the question word

freQUently at the beginning of the sentence or anywhere the word could

process of QUestion sentence formation, no change in word order is
necessary. Both kinds of questions, i.e., ‘Wh' and non-Wh qUestions,

typically have a rising intonation.

(e
Co
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(2) Imperative: An imperative sentence is formed by a simpie

. process of replacing the declarative sentence ending wifh an imperative

sentence ending.
o Vs
(3)  Negation: Korean has at least three different
sentence-negating mbrphemes, each of which is associated with its own
unique semantic import and also with a specific sentence type. a) An
/mal/; b) the capabiiity-négatnon morpheme; /mos/, is used to negate
the subject s capability of carrying out ‘the action as represented by

‘the verb; and, c) the simple negation morpheme, /ani/, negates a

delarative sentence withoui‘any implication of capabiiity. In addition

to these, there are other ways of negating sentential; phrasal or
ciausai meaning, for example, use of a lexical item with an expiicit
negating affix, comparable to English 'unable,’ 'impossible, "

'unhappy,' etc.

3.2.7 Honorifics system

Korean has a highly complex system of honorifics, which is used
to express the attitude of the speaker toward the person being talked
about or the person to whom thé speech is addressed. An honorable
subJect in a sentence, normally a superior in social status or age,
requires an honorific infix in its verb. llso;-regardiess of the
honorabidity of the subject of the sentences; when a sentence is
addressed tea;\superlor, the verb should be in the honorific form: In
this report, these two kinds of honorific forms will be denoted as
subject honorific form and addressee honorlfic form respectively.
Average children in Korea acquire the honorifics rules by the time they

aatér EiEEentS?y schéai. It will be interestung to examine the

the honorific forms.

3.2.8 Word order
Due to the use of the expiiclt noun case-markung particies, the

»
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with the exception of the relatively fixed position of the verb at the
end of the sentence. Unlike the major sentential constltuents, the

of various egglutinat!ng infixes and suffuxes in a verb phrasekJ

4. General Characteristics of the Speech Samples

L.1 Quantity of Speech

the two subjects in Korea Town, YJ and €G, who came to the U.S. five
months latér than the other, the subjécts seemed to have learned
considerable English by the beginning of the study. Judging from the
way that they responded to the instruction of the teacher or the TA,

which were mostly in English; they did not seem to have any partucular

1 subJect matters.

dlfflculty In learning scho

Although we did not observe any occasion that the children, .
including our subjects, were explicitly told to use a specific
language, it w%s appareni ihai iheéé was i i&hﬁ-ééiisiiiﬁéa eaaaaa

used between the teacher and students. Thus, children often ask the
teacher whether they may UéEakbreén to ask or answer questions, but a
question asking whether they may use English in the same situation
would draw laughter from everybody in the class. On the other hand,
between peers whose English is mostly limited, the children are
"relatively free to choose bétweéen Koréan and English.

. { ’ . -

It is expected that the subjects' use of English increases with
their developing English proficiency: If so, the chahging trend in
quantity of speech in English and Korean and the changing pattern of
the distribution of the turns over vSFiEdihdiStauiSe ?Untt fons wou 1d
provide umportant information about language choice and the development
of communicative strategies in the early stages of second language

learnlng.

1§
Ly
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As a rough measure of quantity of speech; speech turns by the

sub jects, gjéﬁ'éf which is composed of one utterance in most cases,

were counted. Table 5 presents the total number of turns, number of

turns in Korean, In English and mixed language. A Korean turn is a

iégment of spegch composed so-ely of Korean and unlnterrupted by

snother speech participant; an English turn, an uninterrupted segméﬁir

of speech solely®composed of Ehgiish; and a mixed turn, any

tirn which

does not belong to the above twg/categornes. Exclamations, personal
names and others, which cannot be categq&uzed in a clearcut manner,
were regarded a; a mixed turn. \ :
. ‘Table 5. SEEEEH Turns by the Subjééts
Session #
Sub ject and duration i _ o .
Site § gqrade in mins. Total! Tufns/min. Koreéan English Mixed
_ _ _ _ « _ _ L o L
t.A. JA{3rd) 1(90 mins.). 435 5.50 147(30%) 262(53%) B86(172)
AN{1ist) 1{180 mins.) 293, 1.63 116(40%) 130(443) 47(16%)
c6{Ist) 1(40 mins.) 146 3.65 117(802)  7( 5%) 22(15%)
Yd{prek) {No comparable data) .
Suburb SE(3rd) 1(160 mins.) 362 2.26 228(63%) 56(15%) 78(222)
SM{1st) 182{150 mins.) 318 2.12 190(60%)  hu4(14%) Bu4(262)
KH(1st) 182{150 mins.) 282 1.88 ~121(43%) 110(39%) 51(18%)
i 744gﬂjP[EK277777 ' (No comparable data)

Table 5 shows that the number of total turns varies greatly across
sub jects. fFor example, JA took 495 tyrns in a recording session of 90
minutes (an average of 5.5 turns per minute), whereas his sister

took only 293 tUFﬁs !n twlce as long 8 peruod, 8 180 minute session (or

sddition to the data to be collected in the home.

’

AN

The table algo shows that the proportion of turns in each language

I ] o . : . . .
category varies to a great extent across subjects. For example, CG

|
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used English only in 5% of the total turns, whereas the number of
English turns of three other subjects, JA, AN, and KH, was close to or
even higher than thé number of Korean turns. The excépi%onaiiy low
proportion of Engllsh turns In CG seems to reflect the fact that he
came to the U S. about f&ﬁe months later than other subjects. This
indication of 'y Systematlc relationship between the proportion of
English used in the school and the subject's proficiency .n English.
The proportion of turns in Eﬁz mixed category appears to ba
unusually high compared to some reported figures.l For.exiﬁﬁie;
Lindhoim and Padilla (1978) report that only 2% of the total utterances
collected from Spanish-English blllngual children (age 2;5 to 632)
contained mixes. Redlinger and Park (1980) in @ longntud»nal study of
language mixing of four bilingual children (age 2;0 to 3; 3) report that
with one exception of average 25%, the rate of mixed utterances were
10.82, 7.3% and 1:8%. interestingly, they made an observation that the
amount of mixing and language dévelopment are reversely related: In
view of this observatlon; we will closely fOIIOw the change in the rate

of languade mixing, as weéll as the change in the llnqulstlc

oparacterpstics of the mixed utterances.

We made an interesting observation; which confirms a general
expectation about the subjects' language choice in the classroom.
Buring one session, a group of five LES students in the 3rd grade
class, where our subject JA belongs, was tape-recorded for 90 minutes.
Thr -tudents were engaged in a group activity, led by the monolingual
Englosh-speaking teacher's aide. The TA's verbal interactions with the
children were most heavy at the beglnnnng of the recording session,
§riduilly decreasing as the actiivity changed from story-t elling to
drawing. The following description of the language sample is based on
the transcript of the session.

.
-

'Note that our unit of counting was turn, not ctterance which was
used in the yorks cited here. However, ;since a turn may contain at

Jeast one or more than one utterance, the point made. here seems to
hold.

47
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was taken from

777777777 . the TA was iéiivai9

| section Is from the

middle of the session, when the students were preparing to draw

pictures and the TA's verbal participation was much reduced; and the

thnrd sectnon is from the n )ear-end of the sesslon when the TA remained

primarlly as a spectat~r without any verbal particlpetlon. Each of the

The percenteges in parentheses represent

sections contains 150 turns.

and JA respectively.

<
Table 6: Distribution of Speech Turns -
LES Group Including JA - JA Alone
. Total TA Total English Total  English.
_ Section turne (Engllshl .+ (Eng./Total). - (Eng /Total)
st 150 5 83 67(729) W 32(733)
2nd 150 16 135 60(453) 56  25(45%)
3rd 150 1 149 16(112) 47 4( 92)

o

it Is apparent from the table that the number of English turns

taken by the LES groop ,nd JA was closely related to the number of . .
turns taken by the TA. Although the group used Korean among themSelves
in the presence of the monollnguel TA, which was largely unavoldable
due to their limited eblllty in Engllsh, they used more English when
the TA was more active in the group activity. Apparently; the

monol ingual TA's degree of participation changed the intensity of the -
pressure for the children to ;5&5& Engiiiﬁ; Since oiher subjec:s are
monolingual English-speaking TA, we will have opportunities to study
more closely the effects of monolungual Engllsh-speaklng TA's on the

blllnguel children's languege choice behavior.

-
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scquisition (Brown, 1973). This measure provides convenlent reference
stages of language development on the basis of which other morphosyntactic
development can be described. It has been pointed out, however, that older
second language learners rapidly reach the level at which the measure loses
its dlfferentoatnng power and can no longer be approprlately used

(Schumann, 1976). 7

The assumption underlying the MLU is that the acquisition of
gramnatocal structures durectly affects utterance length. 6ur subjecis,

hlgher level metalanUlstlc abilities, all of which seem tc be closely
,related to the ecqulsltlon oF both a flrst and second language,- Thus, it

of increase in utterance length. In view of the fact that there is a
language proficiency test for bilingual students (i.e., Basic Inventory of
Natural Language), which utilizes utterance length’as the primary
determinant and which Is wldely used by schools across the natLOn, our
longitudinal data will bear pefiléule? relevance to educational practice.
Table 7 presents the pdfiber of English utterances In the data .
number of morphemes, MLU, and the developmental

discussed in this report;
stage as defined. by Brown (1973). Basically, we used the same rrocedures,
including the meaning of the units belng counted, as presented by Brown
(1973:54) in calculating the MLU's. However, since in most cases the
number of utterances did not reach 100, which was ¥equired in Brown s

procedures, we used the datz that was available to us.
=
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Table 7 shows the foiiowing\ﬁptérESting points:

(1) A1l the subjects use uttershces of a very 1imited

comparable to or below that
3:5 year old children (BrOWn,

(2) As ‘expected the HLU of an older *:piipg Is higher than that of

(3) The children in family LA2 hardly speak English.
Table 7. Mean Length of Uttéraqcé

\

/ o S o No. of No. of - o
Family Subject (grade) utterances morphemes _ MLU_  Stage
L.A. 1 A (3rd) 319 1,022 3:20 {11

AN (1st) 75 180 2:40 11
L.A. 2 i (ist) 19 30 1.58 I
YJ (prek) : 4 4 1.00 [
Suburb 1 SE (3rd) 75 216 2.8 111
sM (1st) 55 141 . 2.56 i
Suburb 2 KH (1st) 74 231 312 11
JH (preK) 78 125 1.60 I
-

Obviously the low MLU values will Increase In the future. Our
longitudinal data will thus provide extremely Interesting information
about the relationship between the Increase in utterance length and
development of various structures in our subjects, which presumably
will be very different from what has been found by first Ianguage
scquisition researchers. g

-

5. Language Profiles of Individual Subjects

This section presents the speech data collected in the first or
first and second recording sessions in the school. In some cases, the

o
G‘;‘ .
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amount of speech samples of the first session alone was not enough for
any meaningful characterization of syhe language abilities of the
subjects: In these cases, the data collected in the second session; If
already transcribed at the time when this report was being prepared,
were al30 included for the present analysis. Since the two
preklndergarten subjects were not yet in school when the older subjects

~

For each subject, the Eng!:sh utterances are presented according
to the linguistic structures of various levels, and the utterances in
~ach category are divided into two- subcategories, l:.e:, correct uses
and errors: Errors include ungrammatical omissions. of forms under
consideration, unnecessary and wrong uses, -and questlonable uses. The .
data are exhaustive with regard to the categoroes listed. One and the
same utterance may be found in more than one category if the utterance
contains more than one relevant grammatical feature under

consideration.

< In the following sections the utterances in the column for errors
are only those containing any error on the structure under
consideritibn. Tﬁus, Sn utteréncé cbntsining errors on sohe other

Utterances of the mixed category are presented arcérd?nﬁ to the
type of lnnguistic structores and also the eanguage of the méjor =
stricture of the utterances. Thé list includes lll the mixed ﬂ—/'”//
utterances observed in the data. The descrlptVbn of Korean utterances

are rather superflclal. &The list includes only a set of selec
jmlnlng areas of unstable

utterances. Our main interest is i e) det
skiiis or abilities which had not béen flnmly established yet, and b)
Identifying some complex linguistic skills which had already been
acquired and thus could possjbjyiserve as indicators of the upper

threshold of language development.
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A brief surrmary of the characteristics of the data will be

prescnted for each subJect.

5.1 JA (3rd grade boy from Family LA1)

The following descriptlon Is based on the data collected in the
first classroom recordnng session of approximately 90 minutes. A group

of five students; Including JA, were engaged in & group activity led by
ged the

the monolingual English=speaking teacher's aide. The TA encourage

students to tell a story from a picture, which had been Introduced
already in the previous class. JA was the most active talker during
the sessian. The recordir.y was made in the first week of May, iSéO,
spprox'mately 11 months after his arrival in the U.S.

A4

-
5.1.1 English -
Structure . Correct Use* . Errors
Indefinite There's a ghost "j gonna draw (a) dinosaur.
Article | wanna be a strong man. ", Can | draw (a8) dinosaur? °
I'm & ghosts. 1That's (a) ghost.
Wait & second. She gotta found (s) skeleton.
You miss (a) turn.
Can | draw (a) cartoon? °
Can | draw (a) football?
it's not (l)f;ghool.
That's (an) easy one.
«Is_this (an) -3sy book?
- ‘ I Qon t wanna *a children.
Definite This on the coffee cup: Hhscﬁ‘éﬁé has (the) eraser?
Article Where'is the ghost book? bon't give to (the) girl.
: P And go to the farmer house. | wanna see {(the) earth.
. which one hss the eraser? And (the) sun . . .
| gonna fighting the cat. . In (the) third one.
Now get the pencil. We not playing #*the ball.
Give you the pencil. Where is *the my " glass?
Around Lﬂs house . . . And he go *to the somewheN
Possessive Junduk's team. : *She's turn (her turn)

*She's turn (her turn)
And go to the farmer('s) house

*Notations: a ghost (correct use of 'a')
‘ (3) dinosaur (ungrammatical omission of 'a') (o
*a children (Inappropriate use)
We lose (-lost) it ("1ose’ should have been 'lost').

52




Phrasal Time to play?
modifier 3
of nouns g '

ﬁiii.ﬁéﬁh

Plural i Ten minutég

Three times

\

roo o
Preposition And go %orthe farmer house.
He said h he is gonna go to
- : _the . . .
¢ o In ‘this hand. .
\ln that hand. “

!n thirdfong.
Around the house

T T Look at It.
U Don't share wlth that.
Copula . l'm not.

opula No, !m not.
I'm s ghosts.
Iim first.
1m second.

You, are too sk!nny.

-, !gg;te,wrong.

. Are you right?

Theregs a ghost.

Thatgs,ghost.
Thatgs ally

It s,not school.

ThltAS easy one.

That’s easy:

— HheF:Ti that?
Where 1. is the my glass?
This is my scbhol.
Where is the _ghost book ?
is this easy book?
Do you know who Is?
Be quiet..
Will you be qulet?

(néﬁej
o

Can l have *one more;paper?
May | have *a paper?

Sometlme(s)

Only six bank(s)

| have chitdren {=a child), my

sister. {(Meant ‘we have .a

girl In our family, that is,
my sister.’')

Three ghost{s).

Where Is *the my glass(es)?

I'm a *ghosts

| gonna go *to there:

That man is going *to somewhere.

And he go *to the somewhere.
You will do it (to) me:

*in there, I'm. aot _gonna & . -

LTstening for (=to) me:

You gonnd go out from (=for) P.E.
You think (of) your favorite.

I {am) first.

You ({are) wrong.

You (are) always too good.
He +(is) wrong.

IR
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+ Auxiliary !'m gonna make draw. | (am) gonna draw dinosaur.
'be' I"Tm not gonna. I (am) gonna fighting. _
That man is going to I (am) gonna go to there.
 somewhere. I (am) gonna use it.
He said hegs gonna to ou (are) gonna go out from
. the . . . P £E.?7 -
That's gonna be . . . We (are) not playing
_ | was gonna make . . . We (are) not playing the ball
{ (Are) we not playing?
' what (are) you gonna girl?
) She (1s) gonna eat up'?iere.
% ' : He said he (Is) gonna do the . . .
Progresssive We not Eiiiiﬁg? _We're draw(Ing) and writ(ing).
We not playing the ball. " | gonna *fighting.
That man Is going to | gonna *fighting the cat.
somewhere. :
3rd Person Which one has the eraser? ke go{es) to the somewhere.
Past Tense I told you. we lose (-Iost) it.
i said it. She gotta found (=find) skeleton.
i said, '"don't do it:"
He said.
She did it.
, (She) did it, too. »
N : You didnTt.
N He didn't say woo . . .
Model What can | do it? (none)
Auxiliary Can | “have more paper?
(except T can do it.
'do’) 1 cannot do it.
ggg | draw?
Can | draw footbal)?
Can | have this? : ,
T could do it. , . =
May | have a paper? ’
1 will.
!WHldm
| will buy this.
| will do it.
| will not do more.
Hill,you be quiet? i
Will (you) do it (to) me?
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| wanna be & strong man. | don't *wanna children.
| wanna swim.

Semi=modal
Auxiliary

i
l
| wanna 3ee earth.
]
l
l

wanna see space.
I don't wanna.
| don't wanna do it,
-this one.
| don't wanna see . . .
I gonna fighting the cat.
She gonna eat up there.
| don't have to, either.
She gotta found skeleton.
We gotta play soccerball.

Connector And sun_and star, (none)
__animal . . . _
We're draw and write.
_An_d go to the farmer house.
‘Cause he scare of . . .
So we got it first.
Because | wanna swim.
If | come see anything,
" then . . . ]
£ 1l can . . ., | wanna
~ see the . . .
Then | don't wanna . . .

Ellipsis & No, I'm not. o Don't share (it) with that
‘ Omission | don't have to, either. ~ (person).
| can't. Don't giver(it) to girl.
No, you didn't. Can | draw (it)? ~
Is it? No, | don't love (her);
I will, Don't make (it) hard, please.
Yes, you are. I will do (it).

(She) did it; too.
Do_you know who (it) is?

(She) did (dropped on the

floor) that pencil, too.

.

.




Question Can | have more paper? (Are) we not playing?
Sentence Can | draw dinocsaur? what (are) you gonna do, girl?
) uan draw cartoon?

f [ have this?
draw football?
. ay |, have paper?

g be quiet?
you know who is?
Are _you right?

EE

5; ;

154xhls easy book?

lsgixl p

Wbe:e,lg the ghost book?

Where is the my glass?

. wthc's that?

» Hhax,is that?
can | do it?
Which one has the eraser?
How “about you? o
Time to play? (lIntonation)

E

Negation on't care. | don't want no number.

|

|

| wanna do,!t.

| don't wanna children.
| don't wanna..

i don't want that story.
|

|

|

(

| don't know it.

| dldn t llRe that.

You don't have to know.
No, you didn't.

He didn't say it.
Don't give to giri.
Don't get that.

pon t make hard.

Don't getfit,f

| cannot do It.

| can't. o

| say, 'don't do it."
I'11 not do more:

1'm not _gonna . . .
It's “not school.

No, ITm not

We not p!:ylng?

We nc& playing the bali?

i
<
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5.1.2 Mixed language

7 _ o o R ~ o
(1) Korean utterances with English nouns

.Ut eHosT LF 22, "nS FOR YOU, DRAW A GHOST.

o| 4 mr CGHOST OI&0I0}. *YNIS FS JUST A LADY GHOST. '

L} GHOST J%?2? °SHaLL 1 vunu A GCHOST?®

of ¥ ONF NIGHT O, "HHE ALWAYS &nVYS ‘oné NIGHT. "

2 rart R UHT 2251, 'S WANTLD TO SAY “PAFLK,” AND... '
OjlA FINGLR. "THIS (I%) FINGLR:®

MIike L0E o. ‘sAy, °"MIKE TESTING: "'

23 UNION BaNkk W 7 vpol. *THE UNTON BANK RBUILDING

15:NOTHING COMI'ARED TO THOSE:
PRISON OXB w22 2eix 7 'HHAT IS A PRISON CHT
. cniLrD IN ENGLISH?'

EF

Ll PRISON. .. *I'M A PRISON. .. :
t} SUPERMAN %o}, *3I°'M GOING TO DRAW THE SUPERMAN. '
t} CARTOON 3J2{0itf. °*1 HWILL DRAW A CARTOON:' '
W} EARTH Z227hi3, "HHEN I DRAW THE EARTH; ., .’

H & BASKETBALL

¢ BASKETBALL o 235 7IMit. *1 €aAN BRA
HITHOUT LPOKING AT 17.°

wR TAPEER JIAT & 213, A5 FOR THE RECOR
THE MACHINE...'

ANOTHER PICTURF —2. 'DRAW ANOTHER PICTURE.

q» rxnsr. u» a §7éoub e ﬂ*ﬂ:~ 'HE AND I ARE THE

-4
77777 .

Lf SOCCFER BALL YA *Woul D YoU PLAY soccen?'

w2l ¥ 2?2, PUPPY. “Ati FOR A PUPPY, I CAN DRAUW
1T WELL.®

e BASKETBALL %o 227

OTHER THAN BﬁSKETBntI?'

"DO YOU KNOMW ANYTHING

L} FAPER 6Ot} Cf 9212 Z'agoj1|. I AM GOING TO ASK FOR
ONF MORE SHEET OF rFAPER. *
SPACE 222{01|. *$1°'M GCGOING TO DRAH SPACE. "’

RoBOTE 2%Y?’? °'SHNLi. I DRAH A& ROBOT?'

ERIC '

Aruitoxt provided by Eic:
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iji HAGKITNALL Do) "ARE YOIl GOINE TO DRAW A
HASKEIHALL %' 7 ]

DODGER%GY D TEAMIL BASKETBNI:E TENAM OjLi? "DODGIIR'
NARE N HASEBALL TEAM, NOY A BASKETBALL THAR.®

ofL| Wt scHooLY I2ue 'po I nLunv" DRAH A scuooL}'

mﬂ' scrHoot 4. 'THIS IS AN SCHOOL, TOO. .-

i1y THO, Of SIX 2ILI?., °"vYOou DP1IDb X1 THICE AND HF
PID IT SIX TIHNCS.'

TIM O ﬁ» 2 TEAMOY 2
IS THE PbbREST PLAY

. "THE BOY NAMED TIN
R IN T'HE TEnM., "’

W>m

Wrii 1TON DRIUI GCHOOL § un W5 St CROUE D YOU THINK

I EUVER nnﬂrfb FO DRAP [IHFE wmlféﬁ DRIUVE 3CHooL7’
PAPERJI CF 9 ST, | "I GUIWISS WE WILL USE uP Attt
- = N -

rHE PAPER. '
BASKEI THALL TEAMOL 57 20 7 o R POfe 'PO YOU KNOHW
WHO PLAYED BEST IN THE BASKETBALL TERN?'®

o, 0| SCHOOL® 2%»? °'SHALL I MAKE THIS A PICTURE
oFf A ScHooL?'®

BASKErBALL 221}, ALL RIGHT. *I°'M GOING TO DRAW
A BASKETBALL, ANALLE RIGHT. '

Y LuNCcH Y A. "THAT SCENE OF EATING LUNCH:.'®

0{7|Ct’} KWALTON DRIVE SCHOOL Dt 0. I AM GOING
TO WRITE WALTON DRIUE 5C1i00I: HERE. ' '

*DRIVE' k X ™¥% 47 °*HOW DO YOU SPELL °'DRIVE’'?"’
"DRIVE SCHOOL ' # HCi’, °'HOW ABOUYT °'DRIVE SCHoOL'?'
(2) Korean utterances with other English elements
17 § & 15 SMARTIY. *WilA1 MADE HIM TO THINK 1HAT
HAS SO0 SMART?'
®f 1 I} tAsvYHS, OIF. "ME SAYS FUERYTHING IS 6O
I ASSY TO HIA, RiblcUiL ol "®
434%3 voo FaAT OA. ‘41 SAY'S TEACHIKR IS Too Fnr.'’

HE
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tH: Wi 8L BELONG Hl"ﬁ HET IR '] MTIIOUGHT ONI ¥
ONE OF 1FHEM BELONG 1HIKE.'® k

A3 Al 9T 22D 72 oEA DT WML  CHHAT BECONE

. OF UG 1F YOU SAY 11 FiL DOHN.'

AND ApHojijof. . . ‘AND OH, FHRE HINDOW: .."*
Lt} HALION DRIUVE SCHOOL mﬂr ~se *sHALL I HRITE
“UWALTON DRIUVUE SCHoOOL"7° N

q:u. At TFR SCHOO! . 'I'lt PUNISI YOU AFTI R sC' oOL."°
"You NRE WRONG" Id&; SAY, °"v0iJ ARE WRONG. "'

okny, W 2. *OKnY, DO IT QUICK.'®

NO, NO, 20 v 249, .. '*NO, NO, THIN I°M IGNOKRANT..."

NO, NO, L} 0/ o 2g3. 'NO, I MON'T DRAW IT."

-vEs, SIR° 2&@. ‘sa¥, "vis, SIR."’

J%. H%, ®* THEN THREE TIHES. 'ILET'S DO 'PAPER,
ROCK, SCISSORS®' THREE TIMES.'

THEN § B3, *THEN HE SANK DOKWN,...°

2% YOoU DUMMYVY! *STOP, YOU DUMMY. '

¢ $

(3) English utterances with other Korean elements

THAT'S LIKE A B5 . *TIIAT 'S LIKL ODD AND LUEN.'

MRS. R; CAN I DRAH 9'%7? *MRS. R, CAN I DRAMW
A CARTOON?'

THIS 38 L. *TH1S 16 & UILLAIN.

DO YOU WHAVE II7 DO YOU<HAVE n RUILER?'

N? W7 I WILL NOT DO éﬁ:}. 'HHAT? HHAT? I HILL
NOT DO MORE. ' '

O, LOOK AT THa?. *vyOU, LOOK AT TUHAT.®

YEAH,; UNEVEN, 0i$: "VEAM, UNEUEN, CEXCLAMNATION
MHEANING °*IT HAS TOUGHi1°)"’

grew, MIKE N HERE. 'stToP, HIKF CHOST, WIKRIZL®

gu%y Rian 1T. ‘RiAD JT HWITH SERUN FEET.

(NONSEMNSGICAL JOKF .D'

Ut
W

O

ERIC

Aruitoxt provided by Eic:
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(4) Neutral utterances
Of; SI10F !} 'voUu,; S10r01°
) sMALiz, Z2aL® LION, TICER... *sMNALL, SO LION AND
7 TIGER: .. "' ) o
Lt ONE ZILLION. "I DID IT ONE ZILLION TINMES.'
NO, (1. *NO, THE SUN.'
010}, DUMMY. "OH, hﬁﬁﬁv;/

THAT 'S GHOST L|SOI, 0j4. {THAT'S A GHOST TKEE, THIS.®

(5) Language switch between sentences in the same s.eech turn

"ELLOW DOES WELL'! HHICH PNE HAS THE ERASERT?T’
NO, 31°m NOT. LiE 1l "y SIfA. *NO;, I°'hM NOT.
I WILL WEAR WHAT I WIiLl. MAKE LATER.
I i0LD You. U < %7 1{ 14 T 47 1 TOLD voOUu.
SHALL I TELL THE TEACHIER, SHALL I7°

MY TURN. of Rorrt. *MY TURN. HE CANNOT DO I1T.°

mn? B ¥ MEH. WHICH ONE HAS THE ERASERT ‘TiiIS

| »a
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Korean

(1) child forms
Child forms here and in the following sections include lexical items

in stigmatized variant pronunciation’, Iharacteristic to young children's

speech, and alternative lexical! items sed only by children. "

ol2d. €020} "HON'

a. Ao "BOUGHT*

Q. ColgA> "IN TH)S HANNER'
3 23D "THEN'

¢ D> PG ,

AL CTRqLL) _*FOR THAT REASON’
n® cagad "RLCAUSGE OF "

(2) Wurphéé?ﬁfé&fié‘Ehéfacterf:ticé

Apparently, JA's proficiency in Korean is highly advanced. No errors:
on the form of grammatical morphemes were observed. Omission of noun case
marking particles éhdyboStpoSitTEﬁs was frequent, but all of them were
acceptable. JA used the following complex sentence with ease. '

"O1 COUKSL, 1 THINK HWHEN—
g

S, e Amel wn, .

CHEFORC) I. DKAH A& PICTURL .

Ll s3I O, <40 ®ja] M. *DON'T BOTHER ME, BEFORE I KII.L
(PUNISH) vou.'

o1l L 4.  '1F vOll CANNO1T WRITI IT IN THNGIIE

UERHENE S

MKIITE IT IN KOREOAN.' - .
Wi N ORNT I WEX o YYHR.  CAS IF HE WERE TRULY
COMPETENT, HE BRAGS ABOUT HIMSELF.'
Wt Li%tt JiMo] Bop Mol € REFL. ‘T FEEL SO GOOD THAT
EUEN MY BELLY BOTTON LAUGHS.' e
|
{
\



order. However, with the exception of some frequently use
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5.1.4 Sumnary ,
JA acquired most basic simple declarative sentince pa;;cfhs in
English and their hééatiVé; imperative, and interrogative counferparts.

Klthough the sextence length was rather short, hardly exceeding five _

-

words, most major sentence constltuents were in place in a;/appropr»ate
d irregular

forms, such as nrregular past tense and personal pron0u95, the use of
noun and verb unflectuons and some other grammatlcal gdrphemes was
extremely unstable. JA's Korean seemed to be at the/level expected of
a child of his age. JA used utterances in mixed 1 nguage very often,

the most common type being the Korean sentence ydth an English noun

/

insertion. _ s

/
Table 8 presents a summary of data’ ‘given in the three pneifding

sectuons. G . -
AN

62
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Table 8. summéry ‘;:I'ébi'e (JA)

CHARACTERISTICS

(1) umuoi:ucnon

|__s719/81; 90 minutes; tlsssroom ’(linﬁli art8) -

~ - ;Js ] . o o
Months in US 1 - =
| monthi 15 US 56hoo) 8

{3) ENGLISH -

| WLU B Brown's Stage

3,20, Stage 1II

eyl ~ -

Article ‘s’
| Article 'the’ 8/14 - e _
iéii;imu—-+ . 174 - o
Plur.l ‘eg' or '-as’ 274 _ _
Wf o to; in; around, at, with - e i
Copuia ‘be’ R YT A
| Auxillary ‘be' 6/18 ]
Progressive ‘-ing' 34 . I
___3¢d person varb '-s' or '-es' 172 : .
Past tense '-ed' € lrreg. . __Regular (6/65. trregular (8/9) R e
Moda! auxuliary con, may, could, will N _
- —Semi-modal — . isﬁﬁi, venns; gotts, hsve to -
Connector _and, bacause, 1f, 80 -
__omlsslon Subject omission (3), objact omission (&) ,
__Question Y} (ve, do, can, uty. will) + Subject; whet, vhic‘h,_vhiii’ how
WJW _ R (be, do, ccn. vin)_-pmfi,,_, e -
imperative ¥, Ba; Don't - L

___Complex sentence

(oaid, thtnifinu)imun _clause

(W) WIXED LANGUAGE

Proportion of speech turns English (533), Korean (303), Mixed (17%) R —
| o utter. \A;hiag‘ noung SI% S ————————
" ',,,", other Eng. words | 20% (verb, &%; ediective, &%; others; 121) — ———

1;;. :agfclouu 12 — —
gng utter. wlth Kor. word —} - 14% - — —
LL] ulth Kor: clause 5% —
Neutral utterances —— | ﬁ —
(5] _sonean R —

No &rzor obeerved

Non-standard lexical form—|

L S¢111 uses some !omu with trace of baby talk.

PaF%leh—Lpolgpoﬂtlbﬁ No error observed - ——————— — - —

Verb affix No grror cbasrved e ———

Connactor Uses vlrtwo—eoniuneﬁan—lluau with temporsl; eondlttonnk'mln'
Wrir ex—sentence [ !r.cly uilﬂ e ctieare. —

Word order | we arror observea _ —- .

%%ii;itiff*' [ "o .ffof °b..rv.d N — —

eSlash: Number of correct uses/number of ob)lgatory contexts. f> -

o
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5.2 AN (1st grade girl from Family LA1)

The following speech data are from a three-hdur tape-recorde

session of classroom activities in which AN took part. ~the recording

Fepresents nearly an entire school day, excluding only the two recesses
which totaled about 50 minutes. In the first two-thirds of 'the

recording session, the children were engaged in reading and language

5.2.1
Structure

Definite
Article

Plural

Preposftion

Copu.a

Auxiliary
~|be|.

Progressive

A
3rd Person

English

Correct Use

| found the one.

How many syllables are in
'magazine'?

How many syllables are in
_ 'magazine'?

And | go like this.

Look at Aesoo. .

She is making fun of me.

I'm finished. o

I'm ready everything.
How many §71lables are in
~ ‘magazine'?

It's mine. .

Where is my . . .?
That's '0.'

That's my funnys paper.
That's yours.

1'm not gonna your friend.
Because they are making

~ fun o o o ) )

She is making fun of me.

Because they are making

fan . . .

She is making fun of me.

(none)

AN seemed to be

Errors

{rone)
(hone)

(none)

I - not gonna (be) your friend.

(nonc}

(hone)

She say(s), 'yes.' .
Tambora . . . want(s) some
fighting.




\f\\
7

V1
~J i

£

Past Tense | told you. Finish(ed).
I found the one. quggh(ed) all.
I gave them. | don't (=didn't) even say it.
Modal  gan | pass? - (none)
Auxiliary Can | read your book?

Semi-modal I'm not gonna your friend.
Auxiliary
Connector, Andrl go like this.
Beeause they are making
fun . . .

Ellipsis & Me, too, (I finished it, g
Omission too. ) (1) finis~ (ed) all. .
I gave them (to you).
. ol . ' N
Question Can | pass? Y none)
Caaui read your book? ’
Hhere ismy . . .7
How many syllables are in
" "magazine'? .
HOW about™d:K.?
Negation I*m not gonna your friend (none)
| aon t care. ,
| don't even say it.
Imperative took at Aesoo! -

Let me see.

55
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% s o
5.2.2 Mixed language
: L TEACHER 3 B2 FHop, AYT. CTHEN TEAGHER SURELY WIILL
GIVvE IT TO US.° -
“J1 1)) CRAYON Woi7? *HWHO PUT THE CRAYON OUKER THFRE?'

(1) Korean utterances with English nouns

N3N2 CRAYONO 2 of32. *FALGUM PLAYS HITH THE
CRAYON LUIKE TH(S.' : ..
it of T3ImMi. Y oA ey, '] KNOW HOW TO USE 1HE 31810
' TaNLL . " :
o1 Hf, 1M FUNNY 6C11201 . *HON"T 1TO0UCH MINE C(HMY)D

FUNNY SCHoOOL. ' ]
~F  MAITH VTIMIOg Lp JO| SA. 3 WIIL CcOMiI BACK IN HE
MATH 1IME. "’ : ‘

(2) Korean utterances with other English elements

MISS P, R¥ CHECK {t v, "HI1&S 1°, YOU Dai AR CK
TH1S,: '

OKAY; I3} HELP & ZTA. 'OKAY, I’'LL HELP YOU 04 HAT.®

40| T FINISH 027 'HAS HEESUNG FINISAED (T NLL7’

qe: RIGHT, RIGHTOF, "HE IS RIGHT, RIGHT.'

MM ot umept, o 98U hLnAck® '*SHALI. I ASK FOR 1T,
1HAYT BLAEK PENCI1I 7’
oH, NO, DIX§ °'x* Of? ‘OK, NO, IS IT ALSO ‘X'
N

ol, NO. i I}FT Ng MSY 4. *OH, NO, X KEEP HRITING

'M* FOR °'N.'
OH, NO, ¥ Ij7er E2li}. "OH, NO, I KLIP MAKING MISTAKES.'
SEE? OU2N © ¥ =¢Aq. "ZEE? THIS ONK CUTS BUETTER.'

SAE KNI MALKINGE b & 8% ¢ F0|. ‘WFE HAVEN'T DONME
MALKING EUVUEN ONCE !’




5.2.3

59

(3) English utterances with other Korean elements

N

I THINK T2 2982 Jof. I THINK THAT HE 2ID tr.°

(%) Né“trii and others

. g

i} M. RYADING -13IHME. *1 1TEFI STUPFFY. RIADING
RELIEE

SidReiii e, MM, CRo.. tHTrACHEK, 11 ACHER, Yi...

oy, GO, *oH, GOb.'

2y, Sti v TKIGHT, it v’ ]

Wit ., TAntE. .. ;yﬁ@w rTaptt ..t L S

I KNOM ODNE HOREY my TUrdpe vig o Ct Jof . *T KNOW ONI MORE.

f Wii.L DE DONE SOON.
JHO 1IML S SEVENP THEN1Y ONE . '"1HO TIMES SIUIN JI0
THENTY ONE . '

(1) Child forms

o =¥of . (d%iﬁ) I’LL TELL ch.'

= ok C @A *I'Lt USE 1T.°®

smnn«u ' (S0 qu“u) *WHILE GOING AROUND" _
oo - (&t SL D) - "WHEN I ASK FOR IT®

T ¢Fioloact) *THERF®

£t} Co{7|0qCt) *HI RE *

25 - CRAAD ' "IN THIS HANNER'®

i3 (2™ :*3F 8C°

ot &t COHRMHL] D "AUNTTE "’
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(2) Inappropriate Epenthesis

Re1) TP . "io 1aucH’

Ze 2t LAVGHINRS®

A (¢ ED) 'AFTER RENDING® £
(3) Incorrect morphological forms

Pronouns : - .

Lt OS] P3G CEUNIE G )

117} Qe ‘vou -5’

LE¥ M orR i) "MINE’

L I (4 oR M) "YOUR:S ' 7
Li?{ 2% L 24D "MINE (=MY) SCISSORS"’
Progressive: '

S &ct (it "READING’

Causative:

gloiy LD "LLT. (SOMEONL) DRESSED’

(4) Honorific forms
The addressee honorifics is well developed. There was no occasion
requiring the use of subjéct honorifics.
(5) Complex sentences
RULE, I RLAD FIRST AND THEN YOU READ NEXT AND
S0 ON: CIN READING, LET’'S TAKE A TURN ONE

rgiqgg égﬂiéi t, SleR 1} e, ‘u:1noU1 MAKING ANY

C AFTER ANDTIHER HITIOUT MAKING NANY RIGID RULS .D'

olX ACH}= 9. I HWILL TEI.L THFE TEACHER, If You ~
TOUCH Tii1s. ‘

o 2 Zoioi: M HUY? CWHIRE I&% THE ONL YOU SAn1D
You L1IKE?' -

Ll opptof ® X5 So{. *THID ONFS& THNAT 3 GLUED BI FORL
DRIED Ui, "*
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AN is ‘an extremely quiet girl, as indicated by the lowest rate
bf turns per minute (cf. Table 5). The English sentence Sf?ﬁéfﬁ?éi

that she used most comnonly wcre limited mainly to the three types. o
(1) Subject + be + nominative predicate; (2) Subject + V + ObJect, and s
(3) Subject + V # locative. Her vocabulary seemed to be also very

limited. AN used mixe utterances; about oné half of which were Korean
seniences with insertions of an English noun or verb. AN's Korean

seemed to be rather heavily marked with child forms, both In morphological

forms and intonation. AN's inappropriate use of épenthésié and incorrect
persona’ sronoun forms indicates that she still had to perfect

some basic morphological skills in Korean. AN would respond .

consistently in Korean to the interviewer's Enq]ush questions or

reques¢ to use Engiish;

Tahie 9 summarizes the speech data ented in the preceding

sections.

{> ~
[

J
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Summary Table (AN)

o COMMENTS

CHARACTERISTICS

Date; duration & place

5/21/81, 180 minuces, clasaroom _ _

(2)  PERSONAL _
Age ' 7;2
___Months InUS 11 _ . ,,
Months in US schoo! 8 b
(3) ENGLISH o o o
MLU & Brown's Stage 2.40, Stage II
Articls 's’ 070 L
Possessive '-'s’ 0/0
T rrurel s or e | n SR —
Preposition in, at, of, 'like B
 Copula 'be' .. ... __. 8/9 _ . _ S I o
Auxiliary ‘be’ 3/3
Progréssivé ‘~Ing’ 2/2 o o _ _
—3rd person wrb '~s' o; ‘~es’ 0/2
(0/2), irregular (4/4) _ e

ilii iEnSé

-ed' 8 i;éeg:

Semi-modal

| Connector - - - ]

and, _because

Omission

Sub ject omisesion (1), object omiseion (1)

Question

can 1, vhere, how, how about = _ .

| Negation

‘@ not gonna, don't

imperative

lock at

e.. lot me ses. .

,,,,,i Vwir p Iiei ’erﬁr tienrﬂeei - .

| —No occurrence - -

(4) MIXED LANGUAGE

Kor. utter. with Eng. nouns

337

_ Proportion of spaech turns | English (&%), Korean (G0%), Wixed {168) -

» itk other Eng. words |

| 387 (verb, 17%: sd), B%; others; 13%)

¥
'" with Eng. clause

02

=

(5) womean_____

Eng. utter. with Kor. word o e o
| v oith Kor. clause | 4 .
Neutra! utterances 3%

Morphophorology

Nor-stasidard lexlcal form

- —Particle § postposition

No srros otserved

Wrong ccurecive ¢ad progracélve infixes

Verd affix

Usesvarisus cotiunctive affixes

Word order - - ____ ____

-No_srrot observas . __.

Connector———————— .} _ .
Complax sentence Fraely used. Ome sdizctival clausu observed.

~Monorifics

Addressse honorifics well-developed, no occurrence of subject hon.

*Slagh:

Number of corract uses/numbar of cbligatory zontext.

.

EE

Aruitoxt provided by Eic:
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5.3 G (ist grade boy from Family LAZ) .

When the first recording was made shortly before the summer
vacation; CG was with the group of four NES Korean/English students:
Since all the students in the group including tG had been in the U.S.
less than six months, conversaticn among -themselves was almost
exclusively in Korean. During the 4) minute session, the group was
doing math work. While they w2re doing problems in the math workbook,
their conversation alternited fréguently between math and other
topics. The following is an exhaus:ive list of CG's utterance in
éngiiSH and mixed iangwégé-

5.3.1 English énd;mixed~:g:cuaqe

g Mhaty

Okay Nimhes orie.
Yellow. Just minus;
um-uhm. (ye !} My friend, toc bad.
No. : Oh; =2o.
z Radio voagr bible.
mine. Yours is - & & Funny dav.
One ghost. And your . . .
Whole {=211) together Children
How about. Tamoo? Dragor
Oh, my God: Easy

¥Oll KNOW...R8 L?_ 'YOU ®NOW.,.CAN'T voOU Do _3T?"
WHAT S, ..0U% X WE W27 LHAT S::..MAY I GIVE IT TO THER?T®
il PASS 30 ANZ. ‘7 PAGSED AANY TIMES."
WEIT -:.D0H::.% QA3:.: °"HMELL...UH... CINCOMPLETE UTIERANCE)*
OW. 7 DUMMYI °'OH, THAT DUMAYI
g A™ sTom, YA A Uoi, UI. *STOP WHEN YOU OET YO ®,

GO C 8 NOW.®

Kirean 3+

v
A
N

(f) Chiid forms

LIE or LiYf C(ROIS0{) "ILERVE IT THIERE'
9] 2 510} Col 37{0p) ‘rI’LL TELLE HUER'
LY (A=) ‘r‘ce. po ir.’

axA 'CE D TUL YN

o1 1 COiE]D 'FaRRGT "

8y x> ‘ "IHENT

az CTZ) ‘UNTIE "

o o3y Gk L HD) *I WON'T TEILL VYoOU.



»

(2) Incorrect pronoun forms

W) 'vouis
L3t T EP) ‘YOURS '

ti B (4 08>  'YOUR NamMK’

(3) ihcorrect negatiVe .

¢ U ¥ 28.) *1 WON'T TELL vou.'’

Addressee honorifics system was well ucveloped. There were two
: utterances requiring Subject honcrifics and CG uSeéth»ebrréﬁfj;/oniy

S

in one .tterance. & -
CORRECT: X{7{ <2 ojxi«qct. 23 Hy @G 24Lt. 'HE IS OUR

~ UNCLE. HE UISITS US UVERY OFTEN.' ' ,
INCORRECT: ofX{4] o4C] YyoOjR7? CtaoiR > 7 ‘WHERE IS UNCLE?’

(5) Inversion of word order

€G used relatively short and often very choppy sentence:. Movement
of ‘the sentence subject or object after the verb and of the adverbial
clause after the vert is frequent.

24 ¢ w. . 'AND I WON’'T DO tT.'°
o FelA 2o, 1. *I DID IT QUIETLY. '
J1°t3) LI}, Ol2i. C‘LEAUE 31 Mt RE ;°
i Y, V. *YOU HAULE N PENCILt, DON'TF vYou?’
rof, VA ub AL *I1 I8 RICGII1T i0 DO IT THAT HNv.'®
L g LA Wi, " SR oW, *1 ALSO DID IT THAT WAy
WHEN T CAME HERE ( ONGC 1JIMF- AGU; ° , .
o aalvel povidt, gED. 'NSK TEACHER, JF YOU DON'T KNOMW. '

(6) Complex sentence

1{ o) Y7 o . "YO0U HAUE TO DO IT NAFTER YOU CHECK
 THE NAME.’ . _ .
{7} 23l §loje, g=2. *ASK TEACHER, Il YOU DON'T KNOW. '
HE 22 QFX.  *IT IS SO0, BECARUSE YOl DID IT TOo LONG:
2r o2 9t Y 9. .. ‘1 KNOW THE P1CTURE HWHICH IS

HERE AND..."°

&y

e
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5.3.3 Summary’
G, who was with the NES group In his class when the first

observaz. sn was made, obviously knew very little English. CG's level
of Korean language development seemed to be comparable to AN's in that
he still used babytalk forms and_morphologically incorrect personal
oronoun forms: CG's Korean was also marked with very frequent
¢ .camblings of word order, mdsti; placing a subject after the verb.
“.ese incorrect word orderings as well as frequent incomplete utterances
.ndicate that CG's development of Korean was still incomplete.

Table 10 summarizes the speech data presented in the preceding

sectiors.
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Table 10. Summary Table (CG)

' CHARACTERISTICS COMMENT#
(1) DATA COLLECTION N e — S
—Date; duration & place 6/4/81; 40 minutes; classroom

(2) _PERSONAL o

Months In US 6 _

___MoneMs ln US sehool . | & . . o

(3) ENGLISH
MLU & Brown's Stage .1.58, Stage 1_ -

Artlcie ‘s’ , 0/0

irtiéié 'tﬁe; . /0

- —Possessive '='g’ 0/0 .

Plarsl '-s' or ‘~&s' 0/0 . [ [
—Preposttion———— — — — ] 0/0 R
Copuls ‘be’ 0/0 ;

~ Auxilisry ‘Ber 0/0 S
Trogressive '=ing’ 0/0 )

_3ed jiersos verb '-s! G- ‘ees'| O/0 .

[ __®est tense '-ed' & irrea. | 0/0

!

Noda ! suxullery . VYoo .

. Seri-mogal e L _0/0
Cererte- [ o/0 -

}_.._.}._.,.._.:' — et - — - — —_
,,,,, Bemigytee o . 1 Not applicable (utterances mostly one word or {ncomplete sentences)

Question how about ...

__ Negstlon . ... | No occurreice —
imperative No occurrence

_Compiex sentence . |  No occurrance .. . .. .. . __
(L) RIXED LANGUAGE ' .

Proportion of speech turns English ( 53%); Korean (B0%) Mixed {188} . _ . . _ . ____
—kor—utter.—with-€ng. nouns -} — O% - — — -
" with othér Eng. words 58% (verb; 29%: others, 297) o .

o - e -

lause
H8use YU

" wieh Kors clause . - o o T —
- MNeutral utterances ~ %A

{5) KOREAN L _ L
—Morphophonology . - Incorrect-personsl pronoun forms

Non-standard iél"tiv Torm Frequent baby tazlk form- ~ o L
Particle § postposttion — | No error obeerved . — .. . . . ]
Verb affix No error observed

Connéctor . | WNo avidr observed -

—-Complex sentence Mostly short but well-formed
Word order L ﬁ?oti! order of ui[ii ton worohata /an_ whan ussd with /Nate’ verb
- -Well-formed -addressee honorifics, unstsble subject honorifice form_ |

Wonorlifies - -

*Slash: Nuaber of cerrect uses/number of oblligatory contexts.

Q - i.i

ERIC -

Aruitoxt provided by Eic:
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5.4 YJ (prekindergarten gir) fro Funliy LA2)

The following description is based on the.speech collected ir a

picture story=telling session in the home setting, which lasted about

20 minutes, The pictures used as stimuli were a few postzrs from the

Basic Inventory of Natural Language (BINL).

5-4.1 E“QiiSH—and mixed—iéﬂgn;ge

speaknng. She did not use any Engllsh word In spontaneous speech. Ah

_effort to elicit Engnlsh words was not successful; She did not seeﬁ to

English;' 'Could you tell me the name of this?,' 'What is it called in
Enclish?,' What Is he doing?' etc. The English words and utterances

containing an English word that she used were ‘'duck,' ‘pig,' 'school bus
°i* c} =l 023 (they push in the school bus), " pig 2}°f°(they catch a

pié)‘ and *icecream Aﬁg(He buys |cecream). She pronounced ‘icecream'
as ahcream;' which is the common pronunciation of this word by young

children in Korea.

5.4.2 Korean
} o
(1) Child forms

ae EELY) *Ir so,°’
k- IE- 35 (230, ) ‘Mt p1p IT.° _
ol [p%t. ot Q1 %, ) BRING HIM HERE LATER.

\

(2) Morphological forms

YJ was rather quiet and did not speak much in e&ither language.

However, her speech, mostly composed of short simple sentences,
very articulate and relatively flawléss in morphological and

syntactic forms:

.‘\I‘
e

is
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(3) Honorific forms 5
The addressee honorifics was well developed as exemplifijg/below.

oy ye. *HE BUYS ICECRENnM. ® 7
Mop S{latT A, *IT 16 GOING TO SIiNK.'®
S 0% 0% *HE TOWUCHED ME LTKE rHIS.®

(4) Complex sentences

LIRT 0 W MTHOIXF ol W G2 ofc] R . . *THEY MADIE n
BOAT H1I1H WOOD, NOW RONF 17 AND..: '

Lh 0|3 =i o] WwAR. *I°M GOING TO TEii. A STORY WIILLI
LOOKING AT IT.

U QR 2AR. "I°LL BE BACK HHEN I FINISH THE HOMEHORK
A0t §4 O NLUR? ‘1 BLEED IF AN ANT RITES ME, DON'T
0 MUIEIT oY UNHHS. "HIIFN SOMFONE TELI S A STORY, 1

| T=1

FORGET 1T IMMEDIATEL Y.’

5.4.3 Summary

YJ was not able to speak English nor understand it. St- seemed
to know only the names of a few toys she had in the home. YJ's Korean was
as good as or even better than CG's, her older brother. YJ used mostly

simple short sentences, but most sentences were complete-unlike CG's.

Table 11 summarizes ths speech data presented in the preceding

sections.

&
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Table 11. Summary Table (YJ)

CHARACTERISTICS COMMENT#
(1) DATA COLLECTION _ L
Date; duration & place 7/15/%1; 20 minutes; home - S
(2)  PERSONAL o ’
Age e $:6 = —— -
| months In US 6 - _ —
Monthi In US sehool | o0 .
(3) ENGLISH B e
LU § Brewn's Stage - 1.00, Stage I
Article 's’ 0/0 [ e o
| Artlele 'the' 0/0
Possessive ‘-'s’ 0/0 - o o
___Plural '=g' 67 '-es! 0/0 n -
Preposition _ 070 o
»—7£OLU'I 'be 0/0 - —
Acxiliary 'be' [ o0
Progressive "lfm 0/0 — ]
—jrdi#i'e’a’%&b—w&z _tegs! or0.
Past tense '-ad' € irreg. 070 — _ e
| Mods) susullary 0/0 e ——
Semi-mode | Olzl R

1. o .

Omission

Not spplicable (All speech sacplss are one word uttersnces.)

| Questlon

No occurrence

Negation No occurrence . -
Imperative No occurrerce I
| Complex sentence - | No oceurrcace -

(k) WIXED LANGUAGE

7

| Propo- t%e#M—&ums English ( 3): Korean ( 3); Mixed { %) Dats mugpropruu—!otm
Kor. utter. with Eng. nouns 100% R
" with other !nq words 0% — — S —
“ with Eng. clause %3 — e
Evi ﬁiiir; with Kor. word 0% o
= — -
| o o ]
Morphophonology ' No error—observed - S
__Mon-standsrd laxlcal form A few iiSi talk forms B n
— Particle 8-postposition—| Ne error Sﬁiiiﬂidf .
QSES affix Mo arror observed — - PR
| tonmecter ) _Wo sztor obierved K e —
Complax santence Short but wall-formed  __ __ __ L
—moriez ] %o sotable varistion e
| wonorifics ‘ — | addressee honorifics forms well-developed o7
SSiash: Oumber of zorrect uues/numbsr of obiigatory contexts.

7
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5.5 SE (3rd grade girl from Family SUG:

The !anguage samples descrnbed below are from a recordlng session
7777 |ncluded the roll call

The activities

recess.
5.5.1
Structure
indefinite
Article
Definite
Plural

Preposition

Copuia

Auleiary
Ob—el

Progressive

3rd Person

Engligh

Correct Use

Is this a sticker?
Hé@ﬂ@déh is this with a
pack?

Let's go to the office.

Seventy cents.

After schogl

At classroom
Tet's go to the offuce.
At office.

That's not your job.
This is sticker? _
JS this a sticker?
How much is this?
How much is this with
- a pack?
| forgot what! 1s this
name.

I mrlustenung

We are going to start
today

I'm listening..

{none)

Error

‘This is (a) sticker?

| don't need (a) ticket:
Teacher, " don't need (a) ticket.

At {the) office.

i - -
How much is_this with (=per) a
pack?

(none)

| mean she (is) supposed to
. ¢ J*change this.

She have (*haé) e o o



7!

Past Tense 1 forgot what's this name. i forgot whe ~ ‘=mwas) this name.
Sez? | told you.
No, Mrs. H: told me to do
it. ,
That ieallyggig
Yes, 7 could bu
Mrs. H. . : .

Modal I can’r. (none)
Auxiliary See?, i ‘aa‘t.

LA

Serii-moda | have to do it. - (none)
Auxiliary | have to find Mrs. H.
You have to read tomorrow.

Connector Yes: | could but S
Mrs. H. . . . {none)
Ellipsis & | can't. I have (it).
Omission See? | can't.
I could but
Mrs. H. . . .
You can't. $

Question Do you have this, Antonio? (none)

1s this a sticker? (intonation)
How much is this?

How much is this with a pack?
Thls |s sttcker?

_ today. Oka: 27,'
How about today? ;
Negation 71 dbngt know. . (none)

| donmt need ticket.

| don't need my ticket.
Teacher, { don't need ticket.

You can ‘t.
You tau,t do it.
| can' t.

That's not your job.

Imperative Let's go to the office. (none)
Verb Mrs. H: told me tp do it. (none)

Complement
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Comp | ex | mean she supposed to ~  (none)

Sentences change this.

5.5.2

| forgot what's thls name.
i could but Mrs. H., . . .

ﬁﬁathw@g‘

= ¥y, LIBRARY . *GIUE ME 1HEL NOOK, THE LINRARY
nook. * |

NH LINRARY o IS 0A4...° THls, WHEN I 60 TO 1THE
LIBRARY:: . "' . -

W 5§50 LUNCRH PAIL Y2 2A0|2. ‘MY SISTER.HAS MY

LUNCH PAIL. ' )
EL | :PO0N°¥ oeQ... "HHEN I HAS EATING HITH A

o
SPOON Fiésr....'
TYPEI 2J0I0}7 'WMHAT'S (HE PRICE OF TYPEHRITING
PAPERT '’
0|4 NLW 6N£$ ofL|o} . *Ti11S 1S NOT n NEWR ONE.'
cLASsKOOMN amw *Gl.1 INTO THE CLNSSROOM. '
PACE SEUVENTY W 2% ﬂ:u. I HAVEN'T REACHIID PAGE

?2 YET.'®

(2) kKorean utierances with other English elements

W2} 12 L BOTHER 3Hjst 2R4f. "BECAUSE YOU KEEP
BROTIICrREING HE. '

if 9 CIHANGE & W,. *PLESASE, PUFf IrHIS ON SOMIEBODY
FILLSE NOW., ' - :

tig VoY sunaRE T0f. "SEHARE THIS 100D AMONE YOU AND
iﬁi.' -

TAaPE 38t A WIi? *UHAT 'S THE WORD FOR DOING InPre7?’

PLAY *- 0 IP|... "HHEN PILAYING, THERE...' _

caunal o ma Y 2z *NOT FaQUAL, LUT THIS 1% | ARGIR,

18N 'Y 117

0] CORRECT . .. "TIHHIS IS5 CORRECT...'

HE IKE ®I™q 7! &F  2{op. "WIlEN YOU SAY "HERE, " You-
Jus) %o IT.° _

MAYBE, OA { ?i0}. "MaYBE THIS IS YOUWURS:'

AFTER L} LUNCH CF 9Lpyd. *AFTER I FINISH MY ILUNCH . *

A1 PEMNY IE USHE HuS. *I1'M TALKING AT THE
PLAYGROUND NOW. ®
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SFrr? %. I TOLD vYoUu . 'sFt, GEF, I TOLD vou. "
B2
- (4) Neutral utterances

LET'S Go To THE OFFICE AND MRS. H H0l. °‘LErF’S GO '

TO0 THE OFFICE AND 1.OOK FOR MRS . YH: °
5.5.3 Korean

(1) child forms : /

8t #of carzior) *3'11 /vo 17.°

PLIPI%Y B WYL 'FEARING THAT HE WOULD NWE

OLDED, '

(2) Non-standard lexical forms

a7 P . *IT DOCS THAT, DOISN'T I’

I3 CHIIR)D ‘LET*'Ss po 1T:.°® :

KR COrHULYD *YHI Y &nY WE DON'T NEED 10 bO 11.

i33 Incorrect lexical forms

7

39;7 E?H) 'fHHEY ARE THE SnHE. °*
of 22 2'C}. o asict> "I71 IS GTRANGS . ° 7
LALpR | MM ‘IF YOIl BREAK Trl,..."

(4) Honorific forms

Both addressee and subject honorifi%s systems were well developed.

vROl 4=2F "1S IT HE1NG RECORDED?’ 7
gau JAZ. 'LET THEM TRY IT, TO, PLEASE.'
NEF 4 TMu. LET THEM TRY IT, TOO, PLEASE.'

NI

9




" (5) Compléx sentences

S o] %2 YBU Tt BJB W ORANGE TICKET '20t.
I LIKE TO €IT HERE, AND Il I MOUVE TO SOME O1HER
" “SEAT I WILL GET @AM ORANGE TICKET.'
O3 YT A5 S 0| YR M5 A :
SAY IT INJENGLISH OR YOU HNY SAY IV

i

' @
o
*TEACHER TOLD US TO DO IT WHEN HWE GET INTO [rHi /S |
cLnssroomn. "’ P :
o 2y uAR K=ya? 2az . 7 1
"MHAT ARE YOU GOING TO DO IF YOU BREAK IT?’ :
5.5.4 Summary S ' i
Although SE's English sentences were mostly simple short o E
sentences; she used a few complex sentences containing a subordinate

noun clause. She also used a transitive verb phrase complement
construction (i:e;; 'Mrs. H. told me to do ?E;‘)a Mndalities of
sentences were expressed appropriately. The use of - .icles seemed to
be unstable:. Compared to JA, the third grade subject in L.A:, SE used’
much more Korean than English in the classroom. Like other subjects,
the mixed utterances that SE used were mostly Korean Séhtéhcéi with
English lexical insertions: In SE's Korean, there was a slight trace of
a regional dialect (Kyungsang dialéct). Otherwise, her Korean seemed to
be up to the level expected for her age. SE ﬁéiuraii? and willingly
switched iahguégés foiio@iné the interviewer's ianguégé switch or -
request to switch.

Table 12 summarizes the speech data presented in the preceding

sections,
/
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12. Summary Table (SE)

T

I cmmactenistics

montr . us

i1) DATA COLLECTION —
Date; duratior—&-place-- - — | _%/2/81, 160 -im’:’leg clasaroos
(1) PERSONAL T —__
T — 9;7
- L

| Mor: L 1A_DS. 5ehS)
- )

6 JE _

(3) EMZI_15H

| MLU § Brown's §iigé

2.88; Stage III -

275 .

Article
Article 'the'

1/3 —- -

Possessive '=tgt

1 No occurrence

No occurrence- - -

Plural '-s' or '-es’ o o
| —Preposition ifin’-, at; to N
Copula ‘be’ 676 I
| Auxillary ‘be' 2/3 o
Progressive ‘=ing’ —- - 171
_3rd person vérb '-s’ or '-es'| No occurrence o]
Past tense '-ed' & lrreg. | Irregulaz_(5/5)
Modal suxcliary can, could - o
Semi -modal _ .. |. have to .
Connector but o o
 Omigdion Omission of obligatcry sbject (1) S _
Question 'fiB}&M‘¢b$%H@ L

__Negatlion

(be; do; can) + not

Imperative -

| jet's -

__ _Complex sentence

(mean; forgot) + noun clause; coordinate #entence with 'but'

(k) RIXED LANGUAGSE — ——

cngllsh (188): Koresn (633}, Mixed {228)

Proportion of speech turns
- Kor—utier—wlth-Eng._nouns

i

' with other Eng. words

§3% (verb, 24%. adi, 10%; others, 197) .

S L] | gs,é@T tiiu se

o

Eng. utter. with Kor. word

£ - R

_ v with Kor. clause

o o SR

- 5’; —

Neutral uttersrces ——

{5) KOREAN

| tneorrect epenthesis

A few baby talk forms, two non-standard lexizal

Mon-standard lexical form

| Particle 8 postposition

No arror observed

rogresiive Infix

| Connector varlous coonectors used freely- -
Complex sentence——— Used freely
wWord order o _

Mororifles - - - -

| goth ioris of Kosorifics well-developed

#Sigsh: Momber of cprraect uses/ Aumber uf oblligatory contexts.

&5
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The speech data discussed bejow were collected in the first two

consecutive classroom recording Sessions of a total of 150 mirutes,

which were conducted in March and April, 1981.

The subject matter

taught in the first session was math, and the activities in the second

session

included reuding and lunch recess.

Like the other sessions

described abuve, the topics amono the children were not restricted to

thé subjeéct mattér but channed swiftly from onée to another through the

sssion

5.6.1
Structure

Indefinite
Article

Definite
Article

Plaral
Preposition

Copula

Past Tense

Hodai,,,
Auxiliary

Semi-modal
Auxiliary

Eiiipsisré
Omission

SM's question: to the teacher were exclusively in Korean.

English

Correct Use

{ncne)
Crarles opwun the .

Eyes ere c..e.’
Please come to .

I'm scared.
This is mike. .
ls that your birthday?
Where is my blueslip?
Who is this?
What's that?_
Are you soft?
Eves are cute.
Mrs. H. said this is mike.
Mrs. H. said this is mike.
tannot touch that.

I play?
31 i have that?
o, you can't.

'\J” L

z

| have tc.

1 have to.
No, you =an't.

Error

This is (a) mike.
Mrs. H. said this is (a) mike.

(none)

Four Minute(s).
(none)

(none)

JiyOung push(ed) me .

(none)

Don't take (it).
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Quest ion

Neaat o

Imperative

Complex
Sentence

1s that ycur bir: ozy?
Are vou scit?

Can I play?

Can | :ave that?

Who is this?

What's that?

Where is my bluelip?

Not Miss Chee, irs. Chee.

Mot there,; here.

Do rot say ‘here.'
Don't take.

I don't know.

| cannot touch that.
No. You can't.

Nothing thére, nothing!

Wait!

Line up.

®lease come to .
Charles, open the . . .
Don't take. :

Do not say 'here.’

Let me see. B )
Ncthing there; nothing!

(Don'tc¢ put anything therel)

77

# <, H. said this is mike.

P

(hone)

(none)

(none)

(:r.



5.6.é ﬂiﬁgd iéhquage

(1) Korean Jttr ances ¢+ .h English nouns

-ELLUEN O CcLOCKDE %}, HEL CNnMT AT YLEUTN O°'CloOoCck. *
L SPOON NUMBEK H}j? °'HWHAT'S THE NUMBER ON VYOUR
SPOONT?"’
t{ Bl.Ut 51.TP N9X? DO YOl HANT A DLUE SLTpe’
A Y PAPER R WUTI Ll PHEL L G KWITH IHIY PAPER, T
DO} CRITN S . "AND I DON'T HAUE GREEN COLOK.
CRANTGFK VELLOW %S H2- "CAN I 1USK CRANGE vil.t.owue'
Hoa Ui A3 P ofsHe MR MYy M. CYOU HMAY HISE ANY 01 Ok
HHOS: NAMi HAS “HI UL IN 317:.° '
OMI , THO, THREE, 1 OUR, PAGI §n1]; 'I'M GOING 10
PO ONL . THO,; THRECE, “OoUK 'AGE S .
ORAMNGE W&i§¥ ®7 'MAY I BOKROW THE ORANGL COI.OR? "
0jH4 YEILLOK OftjL|? *1SN°1 FH1S YELI.OW?'
CEMON YFLLLOWE tjs'~ "MAY 1 USE LLCMON YEL I CHT’
271 BLUE UIOGLETO. *IT IS5 BLUE VIOLET:®
ém. PUROLE . E8x)+ "RIGHT, PURPLF. RIGHTT"® .
THEN SIX0 COF 1007 o 4. *THEN PUT EIGHI OMN
NUMRER SIx. '
IR THR TEOCII) THO 4 *TH 4 PUT RO OF NUMBER THREE.®
EICGHTI? *IT’'S EICHTY, -sN'T *7%°
FOUR PAGCE 0OpNptY wrog. I HAUEN'T DONE FOUR PAGES VYET. '
0] FIVUE *0j27 °'DO YOU SEE THIS FIUE?'
L{ Y ORANGE SLIP 2. 'YOU ARE GOTHG TO HAUE AN
ORANGE SL1IP TOMORROKR: ' ~
JxE U FIRST GRADE LM = iisf. ‘aMvanay, I BPID IT
HHFN I WAS (N THE FIRGT GRADE, °®
#*L THIRD CRADE ©OIf. *WONMHED IS IN THE TIHIKRD GRADE.®
RECESS 910f. *THERE HWOULD 3E NO RE :ESS. '

(XY
cﬂ
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{2) Korean utté -ances with other English elements

a

WAL T oty =xjof: '‘'UAaTIT. DCN'T EAT YET.

i, & PUSH 20}, "H.JIING, YOU PUSHEL, Too.'

1D PUS:T M. 'YOoUL KEFEP PUSHING HMF!°

LIS ¢ I NE WP M. Yy LLINT UupPr,; TO0O:'

AILLBERT . Ipn RIDE % 4 0|7 "ALBERT., CAN ¥O!) RIDE
A DIKET?'®

ONL f{us TuqF THRI L P 'ONI DL u MO 1S THKRELE,
1ENTT 117"

ONF PLUS THREEER THREEI? "ONE F JS THREE (!3 THRNE,
(SN°'T V7"

ZIRO 1310UF MINUS XxX{ 7 HHAT S I RO FIU!
MINUG XXX '

9T our Y AT AU, ‘IFr SEITMS THNT SOME GET OUT
FH[S wAyY !

(3) English ctterances with Korean elements

I MEAN *1H7°FE* 4. ° 1 MEAN THAT YOU HWRIIE
*THREE D

5.6.3 Korean

(i) Chitc "=-m%

raipio] . LT "1z PO Tt

2 pp{E g0} CRSIP® Srpj. 71 kAY You'LL BE scol.nt.D.”

2B oy R TSI . T

< CED *IN [HI3 MANNER'

o217y COPX I D PUMT Il NOMW'®

(2) Nor-stancard lexical forms

R, T I O B A 1§k DOING THI1¢'

WY ¥ U (e W0 *  ¢owuLD TELL IT.-

ALI} . CAELE L D LEY '3 Dbo 1Tt

4
IO
&
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(3) Inappropriate epenthesis
o700} . CAYO> "VYOiJ KNOW IT, DON'T 17
ney e SRk D "IHEY NRE THE SAME, A ZN'1T THEY?T'

(4) Incorrect form af persoral pronoun

SM uses mostly correct pronoun forms. Only one error was observed.
L42}. g2} > "Vou ‘1t
%) Honorific forms

The addressee honorifics is well developed: There was rioc occasion
where SM needed to use subject honorifici. 3o.c sddressee honorifics are

as ?OIIOWS:

SEY, 8L 5P PAGE O i F 4 "TLACHT R, DON'T WE DC
TtHNT F'AGE 1TOoODAYT?'
SR AR HER? ‘DO I MWRITE TIT THIS WAv.e"'

oh |2 . RIS T

(6) Complex senténces

UL R& EMA 2T LW o ugn o o e,

"HHEN I HENT TO YOUR HOUSE 10DAY, YOIl MCTHER 5nAl
ONLY YOI ND ME © ULD LEAF [HIS.

o2l St 2 b olE X YR Ty A1 sy

"HHEN I =#11F THIS, I Th'RC 1S SUCH A THING., DO
I LEAVYE A SPACE HE f 7°

TR LTI DM RN YRP B vrinp.

"IF YOU GO 7O SOHEONE LLSC NOW. HE, MOULD GIUL 1T
ro vou. '
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5.6:4 Summary

SM's £ glish sentences were short and uncomplicated, rarely
exceeding four words. Since there were hardly any obligatory contexts
for the g%ammayical morphemés of interast to us, it is difficult to
assess her ability to o=z them: Although SM used Znglish utterances
ofter with classroom peers, she would refuse to use English when asked
by the bilingual researcher to switch to English, perhaps due to her
lack of confidance in communicating in English. SM's mixed utterances
were, like those of zther children, mostly Korean ‘ntences with
ingiiéh.iexicai insertions. Lixe her older sister {SE), SM has a
s1ight trace of the Kyungsang dialect in her Koréan. Othérwise, there
was nothing unusual in her Korean and she was perhaps the most verbal

when ©ne spoke Korean.

Table i3 Summarizes the speech data presented in the preceding

sections.
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Table 13. -ummary Table (SM)

_ CHARACTERiSTICS |

COr MENT®

(1) ODATA COLLECTION L
Date, duratlon & place 3/26 & 4/23/81, 150 minutcs, clessroom

(2)  PERSONAL _ e ]
Age (AT — _ i
Ronths_in US school 6 - —_ —

(3) Ewciise
ALU & Brown's Stage 2.56, Stage II . , .

L arelcle 'a' ... | g2

r— Articie 'the’ o/0 o
Possesr v '-'s _ 070 _

——Plural '~-g' or '-eg’ 1/2 . — o
Preposition No .OEEUfrerca o -
topula_'be' 9/9

| Auxiliary ‘b’ 0/0 . e
Progressi e ‘=dng' | __0/0

| 3r- sersom verb ‘-3’ or -es'| 0/0 T R

Pact ten<é '-ed' §_lrreg.

- —Teregelis(1/1, said)

—-Moda! auxuliary

can

Se~i-modal

—Have to ...

- Connector——

No occurrence

Omission

Omission of oblt,

.- Question .

(be, can) + Subject; who, whar; where

Ncgation (do, can) + rot e .
"‘Perii%“ —————---- 41—V Dor't; Let me cec
Comzlex sentence 881d -+ noun clause - [

(&%  m:x{0 [ ANGUAGE S .

| Proportion of speech turns English (1a); Korean (6CR); Mixed (263) ]
Kor. atter: with Eng: rbans 97 o L — _

- J—'—ria;#v@{'—ﬁé#%éé.—;e%ésf——— 28% (verb; 15%; others; 127)
" with Eng. éiauie' o - o ol
Erg _utter. with Kor. word | - 3% -
" with Kor., clause o7 ) ]
“é&frii utterances ,,,,,4&2*,,,,,,,,,,,,* _

(5) KOREAN. -
Korphophonology Incorrect epenthesis, Lncorrect. pers: __wronoun form
Mon-standard-lexlcal-form- | _ A few baby telk forms and non-standard foims
Particle & bdi;!éosl:lér; No error observed I S
verk 3¢fix No artor observed

— Lonneetor sed appropriate forms wher needed o
Complex sénténce vesd fraely . S

_ Word order - No error observed T
Monorificy Ac’“"';iin.. honoriffcs wel lr-drcyélrnpjdr -

Iy
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5.7 KK (st s a0 1 com Tam’ly 5487)
The deta prec: «(€¢C (viOw 8ro oo o FiFst two recording sessions

(March and April 1551y - the classroom, wiich totaled 150 minutes.
The first session Inciv =d iéhguagé arts and lunch recess, and th.

second session included a math class and a morning recess.

5:7:1 Eralish

Strocture Correct Use Error
Indefinite (none) - ‘ Charles is (a) liar.
Article And he is (a) tliar.

lt's *a funny.
It's *a recess.

De‘inite Oh; | can't get to i'm not scared (of the) doorm:z~.
Article the ...
{'m gonna get the hamburgers.
Possessi e This i my téacher's. (none)
Plural There is half boys and (none)
giris.

{'m gonra g=t t.e kamburgers.

Preposition I can't get to the . . . (none)
!'m not gonna go with you::
Why you playing like that?
Hé said vco can play Jike

that.
fopula t'm not scared doorman. (none)
1im cold, cold.

Tnis is mine.
This is my t-=cher's:
Charles is liar . . .
And he is liar.
Itls not mine.
That's too easy.
ft’s a funny. :
It's a recess.
it's okay: *
There is half boys
and girls.

Q-

L.
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Aux liary
IEMB

Frocressive

Past Tense

Modal
Auxiliary

Semi -Moda)
Auxiliary

Connector

Ellipsis &
Omissicen

Question

84

I'm gonna get the
hamburgers:

i'm not gonna go witn you.

And there he is cutting

_(into the line).

Why you playing like that?
'Tis working. )
And there he is cutting.

Teacher, he said | could

play it. ) o

He said you can play like
that.

He said you can play liko
_ that. 7 o o

“eacher, he said | could

~play it.

f can't. ,

Oh, | can't get to the

I'm gorna get the

- hamburgers. )
No, !'m not gonri3 co with
Cyous

| hgve to stop here.

And | dcn't wanna ple

I dori't fike th
oecagse . i .

There is half boys 3nd
gi-l:

And | don':c wanna play.

Charles js liar ang
cuttings, durbd!

And he said you can play

" Tike that and he's ':ar
and then he is cutting.

can't.

fike this, ckay?

Why (are) you playing liks that?

(none)

He séid youi can (ic0uid) piay like
that.

(none)

{none)

(~one)

(none)

why (are) you nlayin like this?
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Complex
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| don't like this one {ncne)

bezause . ¢ .
And | don‘: warna play:
i don't knows
| don't do tfiis one:
Don't go-
Christina, don't tell.
Don't do it.
b cor't.
Oh; 1| can't get to the . . .

I'm -~  gonna get the

gers.
Nc ' 1+ ot gonna go w th
'n scared doorman.

it's not mine.

Come here, ' See
Shut up.

Pon't go.

Don't do it.

Teacher, he said | could

~ play it. ] ]

He $aid you can play like
that and he is liar and
then he is cutting.

9

-

it.

(=Look at that.)



5.7.2 Mixed ianguagg

(1) Korean utterances with English nouns

OTHERS L} ¥r} B 2904, "OTHER ; i iin % “RAW A4 HELL
As 1.°

2340 U PICTURE FIc}. 'TEACHER SAYS SHE LIKES MY
PICTURE. '

HIN'POVOTAMUS 0|A. 'YV GAY 11°'S A HIPPOPOTAMUS.

21{M MONDAY 90§, IT LS MONDAY THE DAY BEIFORE

VESTERDAV: *
TUL SPAYO} WHEDNESDAYO? IS IT TUi SUAY OR Hi HNIFSDAY? *

Lh LUNCH o TP YPUE s~ "FAY 1 CAKRRY THIS LINTII LUNCHT'

LUNCH JIHF® 2IB{E. .. I1 i 60 DURING THE LUNCH TIME...*

SIINO] O]4eq . "THE SUN LUJKS STRANGE . °

0j])f MIC OPHONED|D}. "THIS 1S A HICROPHONE. *

Off TENCHERD} 0] PI UA?. A TEACHER SAID I SHOULLD
NOT WEAR THIS. *

M5 COI'Y CATTER PiANLITHUTIER o 7 'THIS GUY 1% ALSO
A COF'Y CATTER PIANUITNUIII R’

- W O FURNSI L4 TURN O[], "IF 5 MY FURN BUT 511 S5nvs

IT (5 IIER TURN. '

RKOOM 1§ NOT4], 'AT LOOM 11N:-*

ROOM VWO OG0 &iL}S. =uq. *TRIZRE IS5 NO ONE FROM ROOM
rdo. * 5

(®) Korean utterances with other English elements °*

HiY, CUT THE LINE % (0}, "DUMMY, YCU HHO Cuil INTO
THE LINE !’ :

"I1T'S NOT MINE® %S, "I SA1ID, "IT'S NO1 MINE. " *

{3) Neutra! utterances

4, BLUF BIRD. 'BIRD, BLUE BIRD."® 7

t} HIPPOPOTAMUS . 'I...HIPPOPOTRMUS. .. "

COME ON,; Wit Mi %ap,: "COME ON,#”t HWMS GOING TO
TURN IT OFF. .. ' , '

MRS. 14 SAID 2 KT W MRS. H 0. *MRS. H SAID,;

rHAT MRS. H. SIAD I DIDN'I HAUE TO TAKE .T OFF.

Vo)
.
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N
~J
.
[ON)

Korean

(1) Child forms

ag TELS "IN THis DIRESYIon’
wm, wy oD PUNT L

o g C2iD) "EINGY ,

AL 7 ML "ARE vOU GOINSY'

st#ot . CEPi0r. > *1°'t1 po 1T.'"

QO LE. CROIPH=FLE. > *Oh, IT°'s sPINNING.'®
oA . o= 'f§ TEACH®

op EL ) "Ir S$o0...°

(2) Morphological forms

In KH's Sbéécﬁi therc o as nothung unusaal in th form of various
grammatical morphemes: ¢4 = the omissions of part'tles and postpositions
were acceptable.
(3) Honorific forms

The addressee horw. fics éyéiéﬁ\Wés for the M3y part well developed.
The following subject horarifics ford wac also ob%%ryed,

|
,,,,,, . o it A el
MRS, H, O CHARLES I LI B Nk, H, PLIAGE
COME HERE AND ECOL D HﬁRIl‘,'
In another utterance, KH failed tg provide af dddressee honorifics

‘orm.

agy, 9 ol 2 Ayt "TEnchiER, DON'T you THINK (T I3

[P 2 I

STRANGHE?® \

(h) COmpiéx sentances

HRS. H. OJ%L CHARLES § PRI TM2. "NR5. H, PLEASE
COME HIFRE AND SCOLD CHARLES.'

OlOIRS RA W FIY L} R EA HE. “HE LFTY OTHER KIDS PLAY
‘BUT HE HON'T LET HE PLAaY.'’ ‘
Ay, ©0 g2 B 2J0iR. *FTEACHER, f QANNOT HWRITE THIS
BECAUSE MY HANDS ARE TOO coLD.

@2l magol 4% €L 4% B 231 . *puUr TFn HER SAYS WE

Cou'bD WRITE THIS BECAUSE WE nNAY.

{ X gLt %, pmav "SEF HHETHER r1HE 315 cooD. Koyucb vYOUu

ERIC
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5.7.4  Summary

KH, who was in thé same class as SM, was markedly different from

S*% in some important respects. KH,; although not as verbal as SM, wes

aggressive in using English. She would first try English
was hers and switch to korean when she was unablé to make
understood in English. In general, with the exception of
correctly used plural, possessive, and present participle
The mixed utterances were mostly Korean sentences with an

(70%). Nothing unusual v.3s . <erved in her Korean.

Table 14 su res the :oecch data presented in the

sections.

4

when. the choice
Herself
articles, KH
iriflections.

English noun

preceding
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Table T4,

Suminary Table (hH}

CMUET[IISTICS

COMMENT*

(i)’ DATA—GO%&LCHON

T

Date; duretion & plece- [ 3726 & 4/723/¢1; 130 minutes; classroon -
(2] PERSONAL M _
Age - 1.2 S
| months In US 11 -
Months in u&ieho’eﬁLf 6 _ I
(3)  ENGLISH | . 1
LU & Brown's Stage 3.12, Steme 111
Artlclc ‘o’ | or2 _
Article 'the’ 0/1 -
Possessive "'yt - 171 _ |
_ migeal ‘-3’ or '-es’ 3/3 - . -
'roponhnon — - — vith: like - _—
L__Copuls 'be’ 12'—@—7_
Ausiiiory “be' L% - i ]
Prbﬁrin'vo t-inq’ T — J
S?EWJ;?B ‘-3' or '-es'| 0/0 -
Post tense '~ed' & lrreg —1 Irreguier (/) o
— model surulisry can could
Semi-moda - gonne. venna, heve e - ]
Aiémaiar end, Mu
Orission  ————— - __No occurrence I _
Uoj;;ic; - » (ba; do; con’ + not — - ) B}
. _imperative voonte

Coﬂp'o- terte~ce

seid « noun cleu

(&) WIIED LANGUAGE

Proportior—of speech turrs

frglisr (361 uv;fa_gupi Mizes 10

Ko Gtter with (nﬁ roury 3o -
v eithother [ng  whrds e R _
©witr tog clause R BT,

(g viter Cwith Br word ™ :
Y it Ko claure . - —

—i;;ui‘ uttearancas T -

51 wOefAN ] I

4&"p~ophono og | me unueus: verietion [E—

"o~ - no'-cv+Lcm s 5ar- A foew dedy (hi—le—ul— S

| _%c errof obeerved

VWrong W}rolnu\vo tonfix

(oﬂﬁouo'

fegs esrtous conjunctive effinas

—eanpln sartanie

euown:m. and subordinates cleuvees

\b'd order - o atter obaerved B
Y LAT: . _ath _forms of honorifice deve! oped, ond viclation of edéresped hor.
efigsr Wumber of co-rect veat/number of ob!igaiory cortents

9

R
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5.8 “JH (pre-k boy from Family SUB2)

The following data were collected in a picture story-telling
cession in the home -etting, which lasted about 20 minutes. The
pictures used as stimuli were a few posters from the Basic Inventory of

Natural Language (BINEL):

5:8.1 English

Strocture Correct Use - Error
Indefinite He make a choo-choo train. (A) car is broken:

This is (a) Korean.

Article
He is (a) Korean. -
He make (a) choo-choo train
Coputa It's Korean.
Car is broken.
This i5 Korean.
He is Korean.
Auxiliary He is takhe it banana: No;, she (is) taking banana.
We (are) working:
Progressive No, 5H¢,£E££E§ banana: He is take (=taking) it banana.
We working.
jea person  (none) e take(s) banana.
He make(s) choo-choo train.
He make{s) a choo-choo train.
Ellipsis & (none) (She) take (mcarries) it banana.
Orission
Question Why not? {(none)
Imperative Let me see. (rone)
RIE ,
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5.8.2 Mixed language

£2’%t KOKEAN: "WE KOKI-ANL'
PIGS % 27 'WHY DO YOU CUT THE PIG?7’
UHMNREL LA DR *$SHI TS GUING TO TOUCH Tili

UMHRELLA. ' .

DEERO] % 447 ‘'WHY 18 THE DKER SURPRISED?®

POLJICEMAND ®t1{ X0t . "YHL POl JCl WI1LL COME AND
. ARRE ST bs.* ' :
M) portcr 2L} "THERE A POLICEMAN COMES:. '
5.8.3 Korean
(1) Child forms
G IO . ¢dof UHoj. D "ME'LL FALL DOWN:’
UMBRE LLNA DpXapy ((2ryeid *TO TOUCH THE UMHRELLA’
(2) IHCé{réCt morphological forms .
Fe R (32D 'DILED AND: : "'
=Y - RS "Gl ANING'
(R I 1 CIpMy k3 qHOE: > 'L HANT TO GO TO Buvy
A BIkE. "'
(3) Inappropriate lexical forms (
ap . U oA bat. QUM oie il o pas. > TUNGHE.
i HANT 10 SCEF TH1S.' B
ory K. ' Cor3 RUMV D 'y AKE OIl YOUR Gl nsstes.’
(4) Unusual negation .
e o R #oy. (&2 43 S0jx{.> 'RECAUSE J DIDNLT  HANT
TO CRVY. "'
(5) Honmorific forms
Although JH used correct hororific forms occasionally, he frequently
did not use them when -appropriate. _ y
§2t. CRAR. > "1 PON'T KNOW: '
87 M7 "HHAT OR YiS7'
¢ @FG. (T §A0F.> T DIBN'T CRY.S
, N S&RO0IT T (2 MY SLEAST) IS HE N THIEF<T®
Q “ ’ . M ij

EMC . h o7 B T T T T T T T | - e e S P b
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JH however, used subject honorifics form in the following utterance:

142] Ji47. °'HOVE THERE: *
(6) Complex senterices
. A M MY o RYOl. 7 fN I CRIFD HLCAUSE i BIiDh CON
THI. KNLE.D"® , H : {
™2 EIC} Y0|30f. I FELL DOKN KHHFN I RODE TYHE ©BIKE:."*
5.8.4 Surmary ,

JH seemed to have learned some English in the nursey school that he had
been attending for nearly Ew§ months: However; his vocabulary was éiEFéhéiy'

limited and he seriously lacked the ability to use the structures productively.

His heavy Koreap accent in English seemed to show h's extremely limited ability R
in English. JH also appeared to have much to learn in his Korean, including

vocabulary; complex syntax, and the honorifics system. : ) o
Table 15 <ummarizes the speech data préééntéd in the prEced?ng sections.

’

) .
v ' § : ! L LT

ERIC S
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Table 15. Summary Table (JH)

COMMENTS

A STICS A
{1) DATA COLLECTION _
Date, duration & place _7/13/81, 20 minutes home; :
(2) PERSONAR |} - :
jﬁ; 4:10 — -
[ . o 11 \ _ R
Months in US school 2 )
(3) encLisH . : .
MLU & Brown's Stage [ | 1,60, Stage 1 ; *
* Article 'a’ 1/5 — = -
Article 'the' : 0/0 — —
Possessive '-'s’ 0/0
Plural '=3' or '-es' 0/0 —
Preposition ‘ 0/0 - "
eoouta 'be" — 4/4 - _
. Auxiiiary ‘be’ 1/3 - —
[ rrogressive '-ing’ 2/3 e
3rd person verb ‘s or t-es'l 0/3 b - v
| _Past tense '-ed' & irreg. “No occurrer i
Modal auxuliary _No occurrer e - - ) /
Semi-modal No occurcence i -
_ tonmector . No occurrence - \

Omission -

oolssion of obligatory subject (1)

why not? (only questioo observed)

Negation

- - - 1 No occurrence

5 —

| Imperative

Let me see. -

Complex sentence ——— |

N -

(4) MIXED LANGUAGE

English ( %), Korean ( %), Wixed { §) DAtA insrpropriate for this

Neutra) utterances -

;(or. uiié;. with Eai. nounsg —100%————— -4
| 4 Witk other Eng. words o =
i with Eng. ciause - u -
| £rg. utter: with Kor: word o —
" with Kor. clavse | 0% -
| —— —

(5) KOREAN “

I —
Agﬂiéﬁigiplnghgllil

a8

Ko phophonalogy |
ﬁggﬂééiitiﬁairdrliiléii &5?“

“A few baby talk forms and lexical items used insppropristaly

Particle & postposition

No_error obsarved

| verb affix

No errer pbservad

Connactor ————————————————

Utterances are mostly simple

sentances, _

Complex sentence

Uttarances are moatly simple

sentences.

Word order L

No error observed

)

Honorifics

peveloped but not used frequently -

-%Slash:

Numbar of correct usas/number

-

AR

Sf obligatory contexts,

ItJ;
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