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INTRODUCTION

Parents are the most important influence on their child’s
development of communication and interaction with the world. A Chl|d s
home environment with the love and nurturing of parents provides a
resource rich in opportunities for the development of communication.

A child’s ability to communicate may well become one of the most
important assets of adulthood. It will enable the child to make sense

out of the surrounding world, to relate te others; and to learn.

The lntent of thlS gmde as part of the series Parent Helper

concerning the communication prpcess developmental sequences of
communicative behaviors; aind activities which may help create an
atmosphere or climate for meaningful communication between parent
and child.

The rnaterlal in the gmde will emphasize that each ~hild and parent
are unigue individuals. The individualized responses, reactions and
parent-child relationships which evolve depend greatly upon the
parents’ ebility to observe and interpret their child’s behavior. This

guide will attempt to help parents acquire these observational skills.







GETT!NG FROM HERE TO THERE ... N
THE DEVELOPMENT OF COMMUNICATION £

Communication is a very complex proess. It is an exchange of
words, ideas, and feelings. It invoives the ability to receive and exprass
a message through a systematic language code. It can provide an
increasingly strono bond of trust and security between a parent and
child.

Communication has several component parts:. The ability to ieceive a

message and to understand language is part of the communication
process kncwn as receptive language. Scme prerequisites for receptive
language davelopment include:

early awareness of sound,

ability to focus attention on sound and human voice,
ability to understand the meaning of spoken words;
ability to remember what is said.

The ablllty to send a message ¢ and to express !anguage is part ef the

communication process known as expressive ianguage. We convey our
thoughts; needs; and feelings to others through combinations of tacial

expressions; body movements, actions and gestures; tone and volume
of voice; and speech. Although speech is one important form of
expressive language development; it is not the only form of
communication.

Cemmunication follows a sequencefeff elevelopment begmnmg with
the very first interactions between parents and their newborn. These
early interactions consist of the infant’s respense te parents’ hands,

vonces skln and faces as they touch hold and talk tothemfant

and an age range for communication skill development. Parents may
find them helpful m plannmg approprlate act|V|t|es for the develop

the rate at which each child progresses through these sequences vanes
greatly:



DEV:LOPMENTAL MILESTONES

Recephve tanguage: 7
Startles in response | to loud norse )

Smiles in response to familiar voice

Quiets to a familiar voice

kooks directly at the speaker’s face

Begins to turn head and eyes toward

. sound.

Anticipates sound associated with
feeding

Maintains brief eye contact during

feeding
ExpréééiVé Language:
Makes soft, throaty sounds .
Cries. drfferently to express hunger,
— irritation, pain .
Expresses pleasure by cooing,
_ squealing; gurgling )
Produces consonant sounds
g ”" 11k ” tth "
Produces vowel sounds
, h LAY h LANNYY h "
Enjoys takrng turns in vocalizing
__with parents __
Smiles in response to his/her mirror
image

Receptwe tanguage

Looks for family members when asked
“Where’'s Mommy? Daddy?”

Looks at some common objects

_ when named .

Responds to his/her name more
_consistently by stopping activity

Attends somewhat to music

Responds wrth gestures to such
words as “up,” “bye- -bye” .

Appears to “listen” to conversations
between others by looking at each
speaker.__ __

Pauses momentarlly in response to

__‘nono”

Looks at pictures while someone talks
about them

Expressive Language:

Imitates familiar gestures
(shaking a toy)_

Uses 2-syllable b"abblmg (“mama,”

Vocalizes to call attention to
_himself/herself

Babbles using “singing-like” tones,

~ especially to music

Plays speech-gesture games

“pat-a-cake,” “‘peek-a-boo” .

Uses some. gesture language such as
shaking head *

Often imitates. sounds and number
of syllables used by others

4

About 3-6 months
Recephve Language

.urn‘e head toward sound and human
_ voice

Responds tc his/her name.

Stops crying when talked to

Expresswe Language

Babbles by repeating series of same

. sounds

Laughs during i Iay

Changes soun 1s _with body posrtrons
Mp,” Mb ” “m and un

Makes tongue chckrng sounds o

Blows “raspberries” through closed
lips or tongue movement

Vocalizes with four or more different
consonant-vowel syllables
(“na;”. ‘goo ).

Begrns to imitate sounds

Makes protest sounds. when desired

- ohjects are removed

Smiles_and waves arms to continue
a social exchange

About 9:12 months
Recephve Language

Understands some srmple requests
(“give me;_“‘open your mouth,”

“give me a kiss")

Understands simple; over-learned

— words.(“hot;” “so big”) ..

Responds to simple gquestions. wrth
searching. movements (“Where's
your shoe? the ball?”)

Becomes interested in sounds outside
the immediate situation

Responds to musrc with body )
movements in rhythmic time to the
music

Expressive Language:

Plays exchange games with adults
(handing objects back and forth)

Initiates games of “pat a-cake”
and ‘‘peek-a-boo’’

Uses jargon {strings of a wide variety
of consonant-vowel combinations
with_changes in tone and pltch of
-_voice).

Attempts to imitate new words

Imitates cough; tongue clicks

Uses exclamations like “huh”

Uses referential words or sounds
{“woo-woo” for dog) :

“Con_\/erses'f with people toys, mirror
using jargon

P
J



DEVELOPMENTAL MILESTONES

Understands snm'plé one-step
commands

Recognlzes body parts (halr eyes,

. hands; mouth) when named

Understands names of commori
objects by_bringing them from
another.place upon request

4dent|f|'es two or more familiar objects
from a group of three-four objects

by touchmglpomtlng

Enjoys listening io rhymes and jingles

Begins to look more selectively at
pictures to recognize them when
named

Expressnve Language

Attempts to get objects by pomtmg
and vocalizing..

Uses from 3 to 20 smgle words

_. meaningfully .

Omits final sounds and words
frequently

Uses words of more than one sy'lable
{(“bottle™ __ ___

Answers questiors “What's this?”

Asks for “more” ___

Uses two-word combinations as

~single words {“gimmig;” “c’mere")

Imitates many new words.

Communicates primarily through
true words and gestures

Re .~nizes body parts and clothing
articles in large pictures

Understands simple yes/no questions

Understands dlfferences in personal

. _pronouns (“me,” “you”).

Follows a series of two-three SImpIe
related commands with the same

_ object

Appears to Ilsten to meanmg of
language, not merely words

Recognlzes many common objects and
pictures as they are named .. .

Understands spatial concepts “in”
and “on”_ty moving his/her body
and objects in space

Expressive Language:

Replaces jargon with meaningful
_words
Imitates animal sounds and other

— environmental sounds in play
Refers to self by name

Uses “no” frequently

Uses “my” to declare ownership =
Begins. comblnmq words to form two

“Mommy shoe”)
Asks questions by raising. pntch of
voice at end of word or phrase




DEVELOPMENTAL MILESTONES

About 24-36 months

Receptlve Language

Understands actions in pictares

l:{ecognlzes names of smaller body
paris (chin, knee, elbow) .

Understands functions of objects
“Which one do we comb our hair
~ with? drink out of?”

Understands size concept
“big,” “little”

tnderstands quantity concepts
“one,” “more,” “all”

Understands spajral concepts

“in,” “on,” “under”

Becomes aware of a sequence. and
organization for daily routines
{mealtime, bathtime, bedtime)

Jnderstands question forms *“who?"
_“where?” “what...doing?"

Understands genders boy/girl
Likes to listen to short stories

Expressive Languade:
Combines words. to express:
possession - “my coat”

recurrence - ‘‘more juice”

action - “go outslde
location - “want up
negation - “no eat”

Usually uses two-four word
combinations

Asks for help with pers,o,nal needs
(toileting, washing hands) :

Names and talks with his/her drawing

Can say first and last name when

. asked __

Can repeat two numbers in sequence

Talks about an event that has just
happened

Uses many commands (“go get it")

Uses “here,” “‘there” as adverbs

Begins using “is” verb form -

Uses pronouns “4." “me;” “mine,”

“you’

Has mastered production of earIy
develoPmental sounds /p/; b,

_imi, Inl, Ing dwi 1t idl

Speech is understood by others
70-80 percent of the time

About 36-48 months
Receptive Language:
Understands concepts hard/soft.
rough/smooth

Understands spatial concepts
front/back

Understands. questlon forms )
“what do you do when you're
‘hungry? sleepy? cold?”

Follows two- -step directions involving
two different actions

Expressive Language:

Asks many “who?” “‘what?” “where?”
“why?” questions

Uses four-five word sentences most

__of the time

Engages in detailed conversations

uses IanguageJn,rmagrnatrve play

Imitates whispering

Relates two events in correct
sequential order = .

Completes simple verbal opposrtes
(“Daddy is a man: Mommy is a

Uses verb forms ¢ rs T dam ’f “are

Uses contracted forrns ‘won't,”

“can't”

Uses regular past tense (“walked")
(“blocks™)

Uses pronoun “myself" for emphasls

bses possessives (' ‘Mommy’s car”) .

Uses preposrtrons “in,” “on,” “under”

Uses “and” as a connective word

Begins using “because” as an

explanation




DEVELOPMENTAL MILESTONES

About 48-60 months
Receptive Language:

Follows series of three unrelated
commands .

Identmes two-t,hfree pramary colors

Understands concepts heavyilight,
loiid/soft, dayinight

Understands directional concepis
above/below, toplbottom

Understands variety of questlon forms
(“where?"” “when?"” “how?")

Expressive Language:

Combines four-eight words in
sentences

Describes objects according to size.
shape, color

Enjoys re-telling stories

Enjoys askmg meanlng of new words

Uses “could’ and “would” verb forms

Uses future tense verb forms.(“will")

Uses “no”_and ''‘not"” appropriately

Uses contracted negatives (“can't,”

- “don’t’) ) )

Regularly uses pronouns “he " “she

“his,” “her;” * our " “their”

Uses “if” and “so” in forming complex
sentences

Uses most consonant sounds con-
sistently and accurately, although.
has not mastered them in all words

) -
(\‘

About 60 + months
Receptive Language:
ldentifies all primary colors
Understards concepts same/different
Understands concepts._first/middle/last
Understarnds spatlal concepts leftiright
Understands more time-related.

concepts (beforefafter, yesterday/
tomorrow} _

Understands question forms “what

happens if...?"
tUnderstands questnon forms “how
often?” “how long?"

Expressive Language:
Retells a brief story

Asks meaning of abstract words
Can tell home address..

Compares objer‘ts usmq “er” and
“est" endings (“bigger, " “blggest )
May distort or. substitute for speech .
sounds /s/, /z/, Itl, Ith/ and consonant

blends /pl/ /tr/ /°-p/ etc.




LEARNING ..... THE DISCOVERY PROCESS

How does your child learn to communicate?

o

« BY USING HISIHER SENSES. Your young child learns about people
and objects by listening to the sounds they make; looking at their
appearance; and exploring them through touch, smell, and taste: If a
child’s sense of hearing, sight, or touch is impaired as an avenue for

learning, communication and interaction skills may be de!ayed.

« BY FOCUSING HIS/H=R ATTENTION. Looking at people and objects

or listening to sounds requires certain kinds of attending sKills. These
include a child’s ability to establish eye contact and focus attention
on a particular person, object; or seund without becoming distracted
by other sights and sounds. Maintaining this kind of attention is

important in learning the meaning of language and in interacting with
others.

« BY ATTACHING MEANING TO WORDS: For effective communication,
your young child needs the sense of hearing and the ability to listen;

the serise of sight and the ability to look; the sense of touch and the
ability to feel: Your young child especially needs to learn that spoken

words are merely symbols which represent what is heard, seen, and
felt. Words have meaning which ;»ur child must learn to understand.
+ BY REMEMBERING INFCRMATION. Your young child’s rnemory is

important to store the information he/she has learned about the world
through his/her senses: This ability to remember information is

important in both the understanding and expression of language.

« BY IMITATING OTHERS. Your young child observes the actions of
and listens to others. By imitating actions, sounds, and words, your
child is learning to express language. This kind of imitation is

important for vour child to learn new skills and to eventually express
language spontaneously.

« BY USING A COMBINATION OF FACIAL EXPRESSIONS, GESTURES,
AND WORDS. Just as your young child learns about the world

through a combination of senses, he/she communicates and interacts
with the world through a combination of facial expressions, body
movements, tone of voice; and words. This combination or language
system becomes his/her personal way of reaching out to others to
express an emotion or idea.

This discovery process may; however, be interrupted or altered as

children learn to communicate: For example; early detection of a
hearing loss can be critical to your child’s ability to communicate
effectively. If your baby does not appear to demonstrate an awareness

of sound as described in the birth through nine months developmental
milestones, your pediatrician should be informed of your observations.

A delay in the development of expressive language may also be

15




observable if your baby stops vocalizing and babbling because thére is
no reinforcement by hearing his/her own voice:

Hearmg (audiological) testing administered by a professional audiolo-
gist is possible during these early months of life: The medical and
educational piofessionals working with you and your child can advise
you of the local facilities available and the natre of the hearing te._.tlng
to be administered. Your partnership with them can be available in your

continuing observation of your child’s responses to sound until formal
hearing testing is possible:

Early detectlon of oral motor problems (i.e., difficulty controlling

movements of the jaw, tongue, and lips) is also critical to your child’s

ability to communicate effectively. If your child has difficulty closing

his/her lips, moving his/her tongue to chew food, swallowing, and
coordinating jaw:lip- -tongue movements necessary for speech; sound

imitation, babbling; and jargoning may not emerge at the expected age
levels. Your partnership with professionals working with your child can

be valuable in learning methods of jaw control and feeding techniques.
These will enable your child to develop better control of motith move-
ments for the imitation of sounds and words:

We must be aware that some profoundly involved children may never

have the oral-motor control necessary to speak clearly in words and

sentences: For them, speech may never be a functional tool for
communication. Parents and professionals are continuaily learning

about new techniques and communication devices which can assist
children in their desire to communicate when speech is not a realistic

expectation for them: It is hoped that parents can become comfortable

to explore the use of supplementary systems such as communication
boards, manual sign language; and electronic devices. Such systems
enable a child to communicate a need. feeling, or idea by touching
pictures or words or by gesturing a sign which represents a spoken

word.



What can you do to help your child?

o CREATE AN ATMOSPHERE OR CLIMATE FOR EFFECTIVE
COMMUNICATION. Your child needs feelings of security and predict-
ability. Try to-provide some structure, routine, and limits in your
child’s life. Cemmunicate an acceptance of your child by using
genuine words of ﬂncourag'ement Create a positive atmosphere that
responds to your-child’s actions and needs as well as stimulates

him/her to explore and learn. Try to keep communication stress low.

.- q"@ ‘W

A

e GET YOUR CHILD’S ATTENTION. Before glvmg dlrectlons or
explanations to your child, make certain that helshe is looking at you
and is ready to receive your message: Use simple words with spef‘lal
emphasns such as calling his/ner name or saying “listen,” “look;” or
“ready.”

« HELP YOUR CHILD UNDERSTAND LANGUAGE. Tryrcemmumcatmg
at your child’s eye level. Use language that is appropriate for your

child’s developmental level: Speak clearly; using short, simple
sentences. Be specific, using the names or labels for objects.
Repeat, repeat, repeat! Use actions or gestures as cues for under-
standing if your child does not attach meaning to words: Build in
success by physically guiding your child step-by- step through the

desired behavior if he/she appears frustrated by your request.

e MAKE YOUR TALKING RELEVANT TO THE SITUATION Talk about
the here and now:. Talk about the obvious=what you and your child
are doing; hearing, seeing, smelling, tasting. Children tend to listen
more to language that is obvious, meaningful, and interesting to
them. Talk with, not at, your child:

e GIVE YOUR CHILD TIME TO RESPOND. Children with delayed
language development sometimes require more. time to understand,
recall information, and express their thoughts: This time period may
be difficult for parents who are eagerly awaiting a response.

10 1




LISTEN TO YOUR CHILD’S MESSAGE. Maintain eye contact as your
child communicates. Let your face and voice convey that you are

body, and hand movements. A combmatlon of ali these behawors

communicates a message.

MODEL AND EXPAND YOUR CHILD’S LANGUAGE. When your child
is able to express thoughts with spoken words, repeat the words in a
phrase or short sentence to expand the response: Model a new
combination of words or a sentence that relates to what your child
has already said. This demonstrates a new idea and new language
Structure.

REWARD YOUR CHILD'S ATTEMPTS TO COMMUNICATE. Your _
feedback he/she receives from you. Your smlles hugs and words of
genuine prais«: can encourage your child to interact and teach
him/her the rewards of communication.

BECOME A GOOD OBSERVER OF YOUR CHILD’S ABILITY TO
COMMUNICATE: Observe how your child communicates his/her
needs and when your child interacts with others. Describe the
situations or activities which seem to stimulate your child’s

communication. Practice writing down a word or sentence you have
heard your child use in exactly the same way your child used it. Use

your observations to become more aware of your child’s communi-
cation dévelcpmental level so that helping him/her acquire new skills
can be successful and rewarding for both of you.




HOME...... YOUR CHILD’S FIRST

LEARNING ENVIRONMENT
Since your child’s first learning environment is the home, you will

want to make it a caring and stimulating place—one that is responsive
to your child’s needs and interests. The following ideas and activities
are suggestions which may be helpful in creating this kind of respon-
sive learning environment. Your child has a uniqus set of perscnality
traits, needs, and learning strengths. Remember to discuss the appro-
priateness of these activities for your child with those professionals
who are working with you and your child.

WHEN YOUR CHILD IS LEARNING TO

UNDERSTAND LANGUAGE...

Provide opportunities to become « Use different brightly colored sound makers

aware of sound. of various (high and low) tones. Rattles, bells,
squeaky toys are appropriate. Hold the
sound-makers close to your baby at ear level.

e Talk to your baby using facial expressions,
tone of voice and words as you hold, bathe,
and feed him/her.

Obseérve your child's résponse to Does your child look toward you as you talk

sounds and voice. to him/her during feeding or bath tiines?

' ¢ Does your child search for you with eye or
head movement as he/she hears your voice
when you enter the room?

* Does your child smile and watch your face
as you walk and sing to him/her while holding
or rocking?

. bOQS your chiid turn hisiher h’ea'd or move
his/her eyes when sound-makers are
presented to his/her right or left side at
ear level?

12 i



Allow your child to experience .
new sounds which he/she can
make with an object

Help your child understand the °
meaning of words.

Provide opportunities to explore .
books and pictures.

Tie colored yarn with a bell securely attached
to it around your child’s wrist or ankle so that
his/her movements can produce a sound. This
is especially helpful for the visually-impaired
child.

Clap your child‘s hands toqe:her'

him/her to scratch the rug with fmgers
Bang pots and pans with spoons:
._isten to a clocx tlckmg, water running,

a Ilght swntch clicking on and off, paper
tearing, or the sounds of wind and rair.

Say “come up!” with your arms lifted upward

after changing a child’s diaper; going outside,

after feeding; after awakenmg from a nap:
Tap histher arms; hftlng them wpward so that
he/she learns how to respond: Pick your child
up quickly to reward him/her:

Say “wave bye-bye” as you move your child’s
arms when someone is Ieavmg Wave at toys
which are the Chlld 5 favontes as you are

puttmg them away: Any arm, wrist, or finger

movement should be praised: (Many children

will begin by ‘waving to themselves as they
see others wave to them.) Eventually; your
child will respond to your request automati-
cally without your physical assistance

as a cue.

Choose books which have the following
characteristics:

.. brightly colored

.. one subject per page

.. easy-to-turn pages

.. squeaky with animal 30unds

.. textured which child can rub;

pull or touch

.. real photographs of objects/people

.. real photographs of family members
Position your child in your I?D so that your
face and the book can be seen at the same
time. You may also“réad” aloud while your
child is in the high chair; positioning yourself
in front of the chair.
Use short, simple sentences to describe
pictures and aliow your child to pat or touch
the picture.
Example: “Look at the ball! Pretty ball!

You have a ball.”

s |
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UND:ISTAND LANGUAGE. ..

Help your child understand names s Ask for “shoe” and "sock” while dressing
of familiar objects: your child.

Ask for “spoon” and “cup” after eating.

« Ask for “baby doll” and “blanket" before you

go outside:

* Use objects that are meaningful to the
situation. As soon as your child looks at the
correct object, give praise immediately. When
your child makes an incorrect choice, remove
the object from his/her hand and name the
object. Ask for the desired object again and
guide your child’s hand toward it. Build in

success!
Help your child become aware of  Begin with body parts that are easily seen
his’her body and senses of touch, and used most often:

sight, hearirg, taste and smell. . Name the body part with e'm"phasis’ when your
child is using that part in some way during
play.

« Labél body parts as you are feeding your
child.

e Sing simple songs about body parts.

s Mide parts of your child’s body under a
blanket or under sand on the beach.

¢ Use baby dolls that have realistic, distinct
features:
“Let’s brush the baby's hair.
Let’s brush the baby's teeth.
Let's clap the biby’'s hands.
Let’s powder the baby’s tummy.
Let’s put a band-aid on the baby’s finger.”




Enrich your child’s understanding
of language by usmg action words
and descriptive words.

Provide opportuniti= s for your child
to explore objects according to

how they are used:

Héip your child develop attending,
listening, and memory skills.

Encourage your child to use hisfher
voice to make sounds.

Talk about what you are doing, repeating the

action word several times.

Example: “Daddy is brushmq your hair.
Brush! Brush!”

Read books together. Imitate actions

illustrated in the book. Ask your child to

imitate. ~

Exampleas: Pretend to eat the cookies and

drink the milk.

Use words to describe familiar objects in

daily routine:

Examples: “Don’t touch! The stove is hot!”
“That’s funiny!” (After laughing at
some event.) o
“Daddy’s shoes are too big
for you!”

Explain why we do things.

Bath-time: “Your hands are so dirty! Let's
wastk them!”

Mealtime: “You miust pe hungry! Let's eat
- some cereal!”
Cressing: “Ooh, it's cold! Let's put your

~_______ coaton!”
Puzzletime. “The boy has to see wheré he’s
going. Where are his eyes?”

Make up stories about magazme plctures
togerner:

Read picture stories together such as.
“Thie Three Bears,” “Thrée Little Pigs,”

or “Sesame Street.”

Listen to records which tell a storv using
clear; distinct speech and sound effects to
keep children’s attention.

Cut out three - four pictures of animals,

people; and objects which cuuld lllu'ftrate a

short story. Place them on the floor or on a

felt board in front of your child. Helshe can

learn the sequence of the pictures in the
order they are presented in the story:

» Try to make story-telling times “together-

times” with as few distractions as possible.

Make quiet; “cooing” sounds to your child
in the erib.

Place your child’s hands gently on your face
as you speak.

Sing while holding or rocking your child:
Look at your child and wait for him/her to
vocalize.



WHEN YOUR CHILD IS LEARNING TO

UNDERSTAND LANGUAGE...

Help your child discover hisfher Respond with pleasure to your child’s sounds
vuice, lip, tongue and jaw by smiling and imitating his/her own sounds.
movements. « Try not to interrupt your child’s strings of

babbling sounds; he/she will probably stop to
listen to you!

. Fncourage your child to rmltate your babbling

by making the sounds you have already

heard him/her make in vocal play.
« Tape record or try to write the souncds and
sound combinations you have heard your

child make. These are helpful observations
for you and those people working with

your child.
Continue to help your,ChiId,enjoy e Play “peek-a-boo!” Respond with excitement
histher social interaction with you. as your child’s head reappears from under

his/her shirt while you are dressing him/her.

* Play “peek-a-boo” with a washcloth during
bath time.
s Use a very soft draper to cover your child’'s

face while playing “peek-a-boo.” Help him/her

remove the cloth as you say: “Where’s (child’s

name)? There's (child’s name)!” Laugh and

smile so that the actrvrty does not seem

frightening to your child:

. Play “peek a- boo" by Coverrng your eyes wrth

your hands. Place your child’s hands over

his/her eyes with your hands on top.

Help your child learn to imitate ° Obser'e your chrld s behavior with toys,

gestures: suchr bangrng or shaklng Imitate this

behavror first and observe any attempt to

imitate you: Take your child's hand and help

him/her imitate:

* Choosé new gestures whlch are similar to
ones your child already knows: If he/she can

pat the table, model the behavior of pattrng
the floor as you say: “Sit down right here.”

e Other gestures that develop early in a child’s
life include:
waving “bye- bye ]
shaking head “no”
turnrng hands over to lndrcate “al| gone
moving hands toward body to indicate

“come.”
Shape your child's sounds into « Observe the kinds of sounds you have heard
single words: your child make: Use those sounds in the
beginning of single words meaningful to the
situation.

e
e |
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s As your child begins using single words,
remember that the word conveys an entire
idea. For example:

“Mama” may mean: “l want Mama,”
__“There’s Mama,” or “Come here, Mama.”
Listen and respond appropriately. Expand
the utteranceé with: o

“Mama’s coming,” “You see Mama,” or

“Mama’s right here.”

* To encourage labeling or naming an object;
use the name of that object as a model for
your child to imitate. For example:

“There’s your ball! What is that?”

“l see a cat! What do you see?”

Respond to a// forms of s Children use sounds and words to attract our
communication which your attention. They use gestures to add emphasis
child uses. to their message. This becomes part of their

learning thie power of communication.

* Bend down to your child’s level and establish
eye contact with him/her. Accept attempts at
words, although they may not sound exactly
like the real word. Say the word correctly
for your child to hear.

Allow your child to imitate a variety e Respond to environmental sounds as they

of sounds and noises occur naturally. Imitate the sounds of trucks,
cars, airplanes,; and fire trucks. Imitate the
sounds of wind on a windy day.

» Create play situations with toys. Pour from a
play pitcher; making the sound “ch; ch.”
Drink from a cup; making lip smacking
sounds or “mrm-m.”

¢
(»
o |
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WHEN YOUR CHILD IS LEARNING TO
UNDERSTAND LANGUAGE .. o

,,. ary
e

Mode! two-word phrases for your » When your child has a vocabulary of 20-30

child to imitate. words, helshe may begm combining some of

these words. Take advantage of opportunmes

to model these combinations in your daily

routme Use combmatlons of smgle words

which your child already uses: Work from
the familiar to the less familiar.
Examples: “big boy
“more juice”
“my coat”
“go out” .
“no milk”
Reduce frustration in learning . Chlldren whc have dlfflculty Coordmatlng lip,

to communicate. tongue, and jaw movements required for

speech (oral-motor control) may benefit from

methods of communication which are less

stressful. If receptive language skills include
ability to follow simple directions and identify
common objects by touching; pointing, or
Iookmg in the appropnate direction, an object
board can be made for your child to indicate
his/her needs. Real objects can be attached .
to cardboard or plywood to enable your child
to look or reach toward a desired toy; eating
utensil, or article of clothing. To meet the
specific needs of your child, consult with
professionals working with your child
concerning:

gpgrgpyuate ObJECtS

number of objects

arrangement of the objects on the board

positioning of the board for each use

developmental level of your child
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Expand your child’s ablhty to form * Read a plcture story using short sentences

sentences of three-four words. Repeat the story over a period of several days

until your child begins to tell the story in

the same way when seeing the pictures.

* Ask questions about an ,ac,ti\]it'y which your
child has just comipléted. Ask specitic
questions about an immediate experience.
Provide as much information as needed for
your child to remember.

Example: “What did you eat at the party”"
provides some structure. “What
did you do?” may be too vague
for your child to answer and to

direct his/her thinking.

After talkmg about the main event, then probe

for more details which may encourage

longer sentences:

Exampie: “Tell me about Barbara's new
doll house:”

* Make up nmagmary telephone conversations
about some event.

Stimulate use of verb and pronoun e Choose a simple nursery rhyme that can be

forms when your child expresses demonstrated through pictures and obizcts.
his/her thoughts consistently at Choose a rhyme which emphasizes certain
the sentence level. verb forms or pronoun forms.

Example: “Where is Thumbkin?” empha-
sizes use cf the verb “is” in short

: : sentences.
Example: “I'm a Little Teapot” emphasizes
use of pronoun forms “I”
and “me.”
2. 19
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SAMPLE EXERCISES

You have probably discovered that your child needs some speorflc

time with you for a certain activity each day. However, there are also

many opportunities that occur naturally in the daily routine which can

promote communication development. The following activities serve as
reminders that communication skills can be learned within the daily

routine.
DESCRIPTION

Christina is a three-year-oid child with a repaired cleft lip ana palate.
She has had recurring ear infections and has been hospitalized three
times for surgical repairs of her palate and placement of tubes in both
ears to help control middle ear fluid problems. Christina communicates

with two-word phrases and does not yet understand concept of size,
number; or function.
SAMPLE TEACHING ACTIVITY

Christina’s mother enjoys bak:ng cookies. She has decided that
Christina is old enough to help. She takes advantage of the opportuni-
ties to help Christina follow directions, learn new action words, and

learn to sequence or orgamze an actrvrty
“We're going to make oookres First, let’s wash our hands We need a

big bowl—two big spoons—one egg—and the cookie mix.’

“Let’s pour the cookie mix in the bowl. Now, let’s crack the egg: Now, let’s
stir ‘round and 'round. Stir! Stir!”

~ She also takes advantage of opportunities to encourage expressrve
Ianguage development usrng new words and two- three word sentences

cookie.” (Chrrstrna imitates.)
Christina’s mother makes a small book with stick-figure drawings of
Christina making cookies. Christina can te!l Dad about her experience

by talking about the p-ctures ]
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DESCRIPTION
David is a two-year-old child who is r.ot yet talkmg He rarely looks at

people in his social interactions with them. David’s atteniion span is
described as “very short” by his parents. He shows little interest in
imitating actions or speech: David’s parents have tried to encourage
attending and imitation skills by holding him on their laps in front of a
mirror. David has shown only & fleeting interest in this activity and

usually cries in his plea to escape the situation.
SAMPLE TEACHING ACTIVITY
A small jar of soap bubbles provndes an enioyable play-time actwlty

also provides many valuable learning experiences for David.
 David and his father sit on the floor opposite each other. David’s
father says: “Let’s blow bubbles! Look, David!” He positions the

bubble-blower to his mouth at a height which “forces” David to look up
at his face to see the bubbles. As he exaggerates the shape of his lips
to blow, David becomes interested in watching his mouth and tries to
imitate the blowing action.

~ David’s father uses many simple directions to stimulate receptive
language development:

“Look

Pop the bubbles!

Pop the bubtles with your finger!
Step on the bubble with your foot!
Help Dad blow!

Look up!”
He uses many descriptive words as he talks about the bubbles:

“Here sa blg bubble!
Here’s a little bubble!
These bubbles are wet!”

He uses single words and gestures repeatedly to encourage
expressive language development:

“Wow! Bubbles!

Pop! Pop! Pop!

Do you want more?

Can you tell Dad more?

O.K. More bubbles

Pop' Pop! Pop! (gestures with pomtmg fmger)

Where did the bubbles go?

All gone!” (gestures with hands)
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SUMMARY

The information presented in this gurde concernrng communication
development was collected from a variety of sources. Among the most
important sources were children who teach us so much about develop-

ment, motivation, and behavior if we are willing to observe and learn.

This guide has also included the importance of parents and profes-

sionals working together in a partnership with a child who has a

dragnosed handlcappmg condrtron Together they can explore plan

o>
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