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'PART ONE: BACKGROUND FOR THE PROJECT e
‘. ’ * : —r '

"Jennifer: Of the different k;nds of

. ~ . writing you do in -your
P A ‘classroom; whxch , do you
: like to db be
Miguel: Colmar Mail.
' Jennifer: What is special’ to you . 7
L about doing Colmar Mail? ) -
. -Miguel: - You can talk to a per--
: _ son like that, iﬁt a ) ;
a silgnt way. : Co

-

1.0 introduction: MigYel has learned that writing aa?

communicaté shis iht‘e’n'ﬁiéﬁé to someone_effedtively, just as

talking can. _ Wwhat Mlguel knows about ertIng) as akfgurth &

grader, is somethlng too many chlldren do not have thg chanCe

-

a ’

to learn before they dec1de that school wrltlng is difficuit,
,unpleasant, and ndt reaIIy good for anythlng personally mean- .

" ingful anyway. Mlguel is one of thIrty-tWo secornd, thirar and

fourth graders who partlclpated in my year iong study of

'tﬁéir déé of .a school -pased postal system at Colmar Elementary

; School in Beii Gardens, c§ﬂlforn1a. He may be more artxcuiate

"
t

‘pstabixsh two separable but closely related contexts which are

necescary for-an understandlng of the projéét. The first °
- i ‘ M

pertalns to the theoryjind research Whlch guided me, and the

second, to-the nature of the operation of the postal §yétém at

y ' ¥ ° S \ :
Colmar. Sectidn 1.1 discusses the theoretical rationale which
motivated the study. Section 1.2 describes the desigd, deve-

1 Lo




lopment, and implementation of ﬁﬁé pést'-.‘a'i sys®m at Colmar, as

) well as lts dally operatlon. Sectxon 1.3 d)scusses my aims in

selectxng classrooms and students to partxcxpate in the{Pro—

ject. BIfferent st&les of managlng the postal system on the

-classroom level are descrxbed Sectlon 1. 4 disc usses data
’ - . B
collectlon, both llnguistic and’ ethnographic methods. Final-

1y, Section 1.5 des irlbes my basic approach to this research—

~ .prOJect and_my aims 1n‘§r se tlng ‘my flndlngs. It is éiééf

-

throughout t?at the phenomenon/;mwas lnvestlgatlng had aqgreat/
~

deal of Qmizjgﬁon my method of approachlng it and the shape my

report woul ke-. o : )
E . r . * )
¥ lli;gggoﬁetlcql Rat@onale\ By the tlme children flrst
<

- ente7 schopl, the) have accompllshed the extremely complex

* .

task of acqu;rxng profxcxepcy ln one,‘and often two or more

-

'languages.' Thelr llnguxstIc knowledge encahpas €s not only

structural rules of how;to create grammatlcal utterances, but

o -also socxal rules of language use; the understandlng of what
ls;approprxate to ‘say toswhom on what occasions. ﬁecent

réséa ch on llteracy devetopment (eg., COOk Gumperz and

aumperz’ l§81)\poxnts to the xmportance of allow1ng chlldren

..
to draw og thei rich oral language tradxtlon as they make the
- 9
. transition to written llteracy.' Too often lnstructxonal

s




rarely have the opportunity to just “talk on paper" to grow

ity. ' . ,

»

postal system at Colmar provides students with precise}ly that
opportunX

in; it seemed that there were several important ways in which

- use of the postal system would allow children to draw on their
o * L o A o

oral language as they made the transition to literacy. Fifst,

] yoo o o ) - o
in writing letters they could draw on thé full rangé of lan-

guage functions that is part of the;r'ora; langiage compe-

tegge. When childreh talk,’ they invite, they insult, they

ipologize, théy brag, they éompifgéhﬁ; they Ebﬁﬁlaiﬁ;,éﬁéy

ask, theg,iﬁform;veté;, etc. ' Typieally, whén'théy WEité in
. .

to inform, one small piece of *

their oral language competence- ' /

4 K

Second; it seemed that; liKe. .oral communication; communi--
: . T DT S S
Y cation in lettérs would be functional.: That is, children
D o . , _ 5}' ,;' o
would write letters in order to say real things to ;ééL peo- -
. " - L3 . , . Ca M

h Fs

ple: what they wrote would be self-generated, rather than
teacher-generated. It would be intenddd o accomplish com-

municative goals truly felt by children rather than external

- - f
[s . - ] "
‘

©

goals imposed by a teacher.

-

» o 23 el 2 =Y s 4 N4 . <. .- P _ q 4. =
And, third, it seemed that éommUnlcathn'ln letters; 1like

© oral communication, would be interactive. Unlike most school
M R B
writing tasks, whilh are designed for an unknown audience;
v - . . | .
children would write letters to a known recipient, and ‘they
would write w&th the exééctétion 9f a {ééponéé. |

v

- 2 R
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" The value of functional, interactive writing in writing
development had besn documented by Shuy (1981) and Staton -
: . , , K

{Qith Shuy and Kreeft, 1982) in the context of dialogue jour-

|8 [ ] B B B i . -

. nals, whére a teacher.and a student write to one another on a |
7 1] .

daily basis. The postal system at Colmar provided another . -

context, with somewhat different operational rules, in which

e N g N P
to observe fhe effects of such‘writing; ome pilot work that
- Yoo e . .

I had done at Colmar during the 1980-1981 school year,

(Grepne, 1981) indicated that functidnal, interactive writing,
o M o _ L - )
which employed a range of languaye func%&ohs, was, indeed,
. 3

being done. And' it revealed some of the formal aspects

involved as children learned to use the postal system.

\ .ThHe purpose of this study was to useé linguistic and

-ethnographic methods to investigate two questions. First, I

v
wanted to find out what children used the postal system for,

what .they wrot® about and what language Eﬁﬁéiigﬁé they em-
ployed. I wanted to know how the postal system entered into '

their personal, social, and academic lives: Second, I wanted
e SO é .
to find out what was involved in learrning to correspond, i.e.)

to interact with someone through the medium of writing. This

seemed to me to be the essence of being able to use the postal

'system. I viewed learning to use the postal system as the

acquisition of a cultural tool, in Vygotsky's (1978) sense.
With the few changes involved in the transition from thé _-
Colmar postal system to the Uniked Stdtes postal s§§tem;
children were:acquiring use of a tool that would be of value
, _ ;
to them for ghé réétnoflthéir lives. . 7
- . » . . Ed

e
L 3
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1.2 The Colmar Postal System. Understanding precisely

whatithis tool wag that Colmar students were léarning to use
requires a bit of ‘explanation: As anyone who has been involved

with successful edHCatfaﬁai iﬁﬁBbéEiéﬁ/ﬁﬁéﬁs; implementation

the Montebello ‘Unified School éistrgct whéré an observant and'

clever teacher noticed that her stjfents were wrltlng a lot of

notes to oné another. She decided /to try to channel some of
, n ]
that energy into héer classroom writing §fé§féﬁ by ééiéﬁiishi?é

a postal center there. AS she watched her students writing
letters; she noticed such thlngs as an lncrease in the amount

of time her students spent writing, a desire on théir part to’

send and receive letters, the ease with which they 'learned
correct ietter'writing Eorm.//By answering all the fetters she
received, she fosnd that she could model adult wrltxng for
’ ’ .
them and facilitate their writing development. °
. Then, as often happens £o good teachers, she was promoted

out ®f the classroom,. to the - pos:tt:;on of reading specialist at

ééiﬁér: During her first year. theFe, she worked with many

teachers, helping -them set up language arts centers. In many

classrooms, they started postal renters, Wlth'gOOd résults.

’ -
prospect of a school-wide postal.system; She presented the

idea to the Colimar staff, and the staff approved. She formed

a committee consisting of a'crosszﬁectidn of teéachers; and
. R _ R . . _ _ _

together they developed the groundwork for the Colmar Postal

Systém. The committee presented its plan to the staff and
¢

s o >
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the plan was eﬁthusiasticaiiy-receivea. USing compénsatory.

education funds,’ they printed ét&tibﬁﬁfy; stampg designed by

the students, direction cards, and directories, Aides made
mailboxes for each class. and a big one for the library, Fln«"

ally, the teachers set up thelr 1nd¢v1dual classroom centers,

a Eéﬁtf&i post office was established in. the llbrary, and the

postal system was ready to go. Everyday a mail person from

éach class delivers mail to the centrail ‘post office. Two.

fourth gradéfcierks go to the library at 10:00 a.m: 'to cancel

(they had their own cancellatiop stémp,méae) and softvthe

mail. Then at 10:30, two deliverers go to the library, put on

malx helmets, rill' their mail bags, and ‘deliver the mail.
¢ . .

So this is the school-level éaﬁiéit in which letter
writing happens at.Colmar. At the time my study began, thé”

postal system had been irn operatLOn sucressfully for two

years. The reading specialist's leadegshlp in the deslgn;
development, and implementation of ‘the postal system, agtivély
inVoivinélteééhefs every steép of the way, was no doubt a large
part of her success with ‘the projéct. ﬁinhiﬁg a c&iiféfﬁia

‘School. Boards award for innovative currlculum projeets in

1982 helped to conflrm the role of the postal system as an

important institution at Colmar, and set an’ example for other

schools to follow;r

. - .

After becoming familiar Wlth the operatlon of the postal
N " .
system during my pilot work I developed a plan for this

projecdt which involved working in four ‘classrdoms w1&7 a total

6
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of tﬁirty;two students. I wanted four classrooms in order to y

be sure of haV1ng some varxatxon in teacher management of the

postal system. Explalnlng my method for seiectlng claesrooms“

requires some 1nformat1on about how coimar Operates.’ Because

of overcroWdiﬁé, Colmar is on a year-round sehedﬁie;hfhé school
is divided into four “"tracks® (ﬁhe grouplngs have no retation

. -
to student abrllty), each of which is .in session for ‘nine ;

weeks and then on vacation for three. 1t is a nelghborhood‘

school' with each "%rack“ consisting of one quadrant of the .

1

nelghborhood Thus, the chlldren who are 1n\schooi together

each “track" that most fr1endsh1ps tend to be. Because I knew.
&

from my pxiot work that most letters are ertten between*

friends, I wanted the four ciassrooms I chose to 'be gn a

single “track;"i The “track“'i chose ‘had the most equal rep-

resentatlon of second, thrrd and fourth graders. There were

,two 2-3. classrooms,‘one 3; and_one 4.

In Mrss F's classroom, one of the 2-3's, letter. writing
was a free Eime activity; qye taught a lessOn on 1etter form

=ear1y in the year, but from then on (w1th the exceptxon of

class tlme taken to write to the Great- Pumpkln and the Easter
. © .
_Bunny) students were on their own. Numerous times in my

observations; I heard chlldren requested to put their sta-=

tlonery away and to return to the task at hand. Letter'wri-
ting was a popular activity -there. : .
In Ms G;s room, the othér 2-3, the chiiaren weére divided

~

- .. X 7", o .



one, and sometimes two tlmes a week. There. chlldren were

‘required to write one lotter and allowed to write more if time
: 1

permitted. Letter writing was also a frée time act1v1ty.
L *lfn Ms R's classroom, the fodfth_grade; the postal system:
functioned much as it did in Ms G'S room; as a weekly, or more
frequent; center, and as a free time aééiviéy; A great deal -’
of letter writrng”waa dorie in Ms R's classroom. '

In Mr. D)s classroom, the third grade class, management

of the postal system was more carefully monltored Letter

baSlS. Mr D was 1nsxstent upon-correct spelilng and form.
. R
Oother aspec%s of the teacheré behavior.with respect to

the postal system will emerge in the report, but it is worth -

meAtioning at the outset that inaiviauai"téébhér@s management

§tlle éia.nat affect the nature of chlldren's use of the

' poétal gy@tem to any noticeable extent. ~ééEEéiﬁ letter wri-=
; )

seemed to be more a matter of peer than of téacher influence.
. In choosing students to pafticipate in the project, 1

~

dlng to grade level; Engllsh language fluency, academic abili-
. o~ P
ty (as determlned by teacher 3udgement), and sex: The com-

munity of Bell Gardens is one of the poorer East Los Angeles

suburbs. The population of the school is roughly seventy
perceht Hispanig&, ahalof Eﬁeiéﬁifiy-iéa éhii&;én'whom I chose
to work with, twenty-seven had Spanish éa?éaﬁég; Of these
twenéy-seven, twenty:thréé spoké Spanish as their first lan<,

guage and had learned English more or: leéss recently, w1th

LY

8

: T
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-

sowewliat varying degrees o fluency.” All were, at the tiie of
iy selection, ceonsidered bilingual, although; 11 some cases;
tiie degree to whith they were bilingual seemed questionabie to
ime.  Four of the students with non<i{ispanic sUrnames were

agreei to do =5, and received parental permission.

L-4 Data Collection. Data collection involved collecting

written saimples for linguistic analysis, and ethnographic
methods of observing and interviewing. I gave aill the stu-
dents in each of the four classrooms a manila envelope in
wnich *> store the letters they received. ©n the front of the
envelope was taped a form on wnich to record the date, reci-
oslent, and school address of all the iéitéfs'they wrote. OO a
monthly basis I collected the envelopes d4nd copied the ietgers
written by the students in the project which had been received
‘ : :
since the previous collection. oOn a weekly basis, and sowme-
timés more often becausrs of a special evernt, I obseérved in tho
classrooms Wﬁéﬁ l18tters were being written and when they were

that teacher's style Of managing the postal system: I also
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systemn fit into their overall writing curriculum, and to

discuss the students.

1.5 Data'Réduéﬁiéigéﬁ&héﬁélysis; The esserice of iy pur-

onment. I wanted the children to be real and to be allowed to
me, and what I observed about them. I view the complete set
Of written data I collected as a whole; representing the full
range of ways second, third, and fourth graders at Colmar are
likely to use the postal system. The children had the right
of censorship; and for this and other reasons having to do
with unavoidable slack in the cottecting of letters; .I am
certain thereé are letters I did not see. But if the body of
data I have is viewed as a whole, then each child represents

some part of that whole:. Of the complete range of conceris

and language functions that appear in the letters, each child

contribited oné subsét of them. Each chiid's subset may be

slightly or, perhaps, markedly different from the others: I
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have noted the unusual, and focused my reporting on the more
Jeneral.
I have not tried to fully portray each child. Rather, I

»

[

nave selected an illuStrative set of letter writing strategies
which, in my opinion, satisfactorily represents the whole. I
tingly the range of tetter writing strategies I found: fn
this respect my methodolgy is more iike the artist than the
scientist doing qualitative educational research (Eizaer,
1981). Rather than fully accounting for The whole by quanti-
tative methods, I am allowing a part to repréée%t the whole,
knowing that the vitality that is so much a part of children's
use Af the postal system at Colmar will better shine through
this way.

A story could hHave been told about each child, without
question. But doing that was simply beyond the realm of
possibility. There were a few cases, however; where it was
impossible not to focus on one child at leng€h, aéa in these
instances a complete Section is focused on a single child.
Part Two draws from the complete set of data to demonstrate
how chitdren across the grade levels use the postal systein.
Part Three draws from a much smaller set of data to illustrate
what i§ involved as children learn to correspond. Part Four
suggests impiicatiOns for education. Thé kinds of COntribu;
tions a schooi-based postal system can make to children's

Ly
Q
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PART TWO: HOW CHILDREN USE THE POSTAL SYSTEM

2:0 Introduction. Any examination of how children use

with their purposes in using it. That is to say, children's
purposes for writing motivate and guide what they write.
Purposes, however, are internal and, therefore, nonobservable.
Children's concerns, on the other hand, that is, the things
which they consider important and interesting, are éppéréﬁt in
what they write. It is the purpose of this part of the report
to investigaté thé concerns that are manifest in the child-
ren's letters through an éxamination of the language functions
in which these concerns occur.

Use of the term ‘concern' is intended to reflect the fact
that much of the letter writing that children do does not have
a topic in any usual rhetorical or linguistic sense. This
writing might be called pre:toéicai in that it involves a
somewhat amorphous; yet pervasive concern with interpersonal
relationships. Certainly there are occasions when a spécific
topic, liké a sport or a ;;rtiéﬁiéf academic subject; is
apparent, but generally even these are woven into the larger
concern of interpersonal relations. The térm 'language func-
tion' is used here to refer to the surface level maniféstation
of the writer's intention, the goal to be achieved by a writ=
ten sentencé part, wholé sentence; or series of sentences:

The language functions, for éxampié, complimenting or invi-
ting, convey the writer's aims in communicating,;éné they also
12

l t) [

2



with lnterpersonal relatibns. - M- ,j « - :

Thls sectlon begins w1th a dlscusslon of the most fre-
7 -
gquently OCCUrrlng language fupctlon in tpe data, yhlch is

L 4

perhaps most accqrateby descrlbed-as an affirmation of friend-

ship. The child"'s concern in these instances is unguestionab-
. o - e S T
ly wit> the intérpersdhal; Tyou and me." The second section
oinvestigates other language functlons that occur in letters

—  among peers,; ‘while the" third examln's what. children write to
adults.. Fiﬁ&iii there are case studies of twO'chiidren, James
—’

rather dlsslmllar ways. ’ ;

o . - s - .- L
i 2;1 Affirmations of Friéendship. Thqi function is treated
FilZi Zo3 s & s :
first and in a section of° ltS own because of its pervas{veness

in- the data. It seems to be ;he functiot that appears flrst
in children's 1e££é%§; the one!from which others evolve:

f

However, the reasons for its perva51veness are apparentiy as

-

much secially based as they are developmentally based. Affir-

mations of friendship are a matter of conwgntlon in children' s
letter writing. For reasons that will be suggésted berbwL
they become the standard of approprrateness. The letter in
(1) illustrates one)bas;c form of the fd%ctionu |

1) . . sept 21, 1981
Dear Caridad
you are my best
° frend -
{pic) A .
Love ) . -~
Zoraya (Mr. D, 3)

(After each letter the author s classroom and grade level are

¢




_identified. _The childrén's spelling, punctuation, spacing,
| iine breaks, and placement of letter parts, hae not: been
altered. éggéﬁéiiéa.W5fa§;éf iﬁééiiéﬁéblé decipherability are
corrected in parentheses. ‘(pic)' appears between the body of

the letter and the closing, where the picture‘box is placed on

the stationery, if the writer drew a picture. A letter mgy .

be assumed to have been addrgesed to a classmate, unless it is

otherwise identified. When & writer did not sign a letter,

his or her name appears in parentheses ‘at the end of the

letter. A letter Writtég;in'Spéniéh }s followed immediately

by the Eﬂgiisﬁ’tnansiation;) 7 -
There is another basic, form which the affirmation of

. ~ . -
' - friendship takes, illustrated in (2). Here there is an ex- 7

préssion of feeling rather than a claim of status:

2)3 7 9\2\81 - ‘ o
, . - Dear ‘ ‘ -
* Gina I love
2097 very .
much
» .{pile)

-~  Becky (Mzxs. F, 2)

‘Typically a child who usés oné of these basic forms does not
use the other. Children seem to settle on a particular stra-

tegy that feels right and use it as a foundation'‘'on which to

build.

Thére may be a tendency for less experienced writers to
L]

write more simple, pared down affirmations of friendship than

those for whom writing comes more easily.: For example, Julio,

who as a fourth grader still had considerable difficulty with

¢ was rétainéﬁ in the fogrth gra&é the foilowing year.)

-




3) John - you : :
areemy friend , . Ty
{(Juiio) (Ms R, Q

N -

However, the trend toward‘simplicity cannot be attributed to

ehiiitf or éipériéncé only.' "deﬁts have other reasons for

wrltlng what they do. Five days after Becky wrote %he letter
in (2),7shé wrote to Gina again, as. shown in (4)

Giha T 1dve -
you .very much : .
ypu are nice , r
I miss you '
when I am at
home - . )
. ipicl . )
? - Becky - . . - . )

4) Dpear _ 9/7/81 : S

L]

(Becky s pxctures are nearly always hearts, with or without

arrows through.them;) Here, In“addItxon to her "I iove:you,“

Becky prOV1des a reason for her affxrmatxon of frIendshIp,zor‘

»

an explanation for the ba31s for her feel;ngs, "You %re.nxce,"

“ng theése feelings, "I

- and a statement abdut the effect of hej

I + 3 . o - -
miss you when I am at home. - Her letter is tight and cphe-
.
rent. Clearly Becky makes choices when she writes as to how

L} '
rated. Most frequently during the year, she chosé to write

short; unadorned affirmations of frlendshlp.
almllarly Zoraya is not 1Imxted to ertIng letters as

3

streamllned in their afflrmatlons of fr1endshIp as (1) ‘She

e

a

her as ,a third grader, and ‘one which may have been dlstractlng

her from focu31ng on other gspects 6f her writing. ,Four days,
previous to writing (1), she had sent (5) to_Caridad, this one
. - . :




5) Dear. Carldad 9/17

I like you because you are

Bl Z=_ ==

nice to me. Cari you are my

best friend: .
(pic). . - ' ) ;
Love Zoraya : . © —

0

Here she gives a reason for her feeilngs and uses an afflrma-
tion of frlendshlp to creatd a powerful punch line: 2oraya s
second letter to Carldad in (1), may e slmpler because of
thé“strain of doing cursive writing, or because it was her
second letter and she had ai563&§ outdone herself in the !

(Carldad had wrltten to her on September 17, too, [=Ye)

the brevity of ZOraya s second letter was probably not due to

frustratxon at fa lure to get a: response from Carldad ) Since '

e s st e . b = ——— ;

natlve Engllsh speakers; as well as children whose flrst

7’

language is Spanlsh, write xdentzcai affIrmatlons of frlend-

Shlp In English, it 'is also unllkely that a lack of fluency in

Englxsh is the cause of the brevity of these letters. What-

ever other factors may be- involved, it seems clear that chiid-

ren write afflrmatlons of fr1endshIp, at least in part,
L \
because that is the soc1ally approprlate thing to do.

&
The remainder of‘!hls section examines an 111ustrat1ve *

selectlon of letters in whlch an afflrmatlon of friendship is

the only or prlmary ianguage functLOn ln an effort. to descrxbe
and, where posslble,’to explaxn the variation that occurs. One

. P

of the more common means by which a }gtger contaxnlng an

affl at1~‘}of frlendshlp is ‘enlarged is by féféfénaé to an

act1v1ty in whlch.the wrlter‘and the addressee participite

together. In (6), for examp{e, Becky ndmes the general cate=-
s

-
EY

16 - ; N

,na‘
-



§ory of BLAy T ;

6) Dear Julia : ) )

- 1 love you very i
much and I like to , <
play with you. L

? (Elc) . . . 7

. Love Becky (Mrs. F, -2X
'ctivity-in_his

In (7) Alex names a specific shared play
N e

letter to a friend in another &Tassroom.

o -Sept 24 7

7) Dear Marid ) .
I like to play . ™~
klckball with you

and I rlke you

Mario o
: pic) o
¢ by Alex (Mrs. Fy 3)

' (Alex addresscs Mario directly in his letter; a common occur-
~-rence among some children. Also, Je closes his letter with.

'by', an action which suggests that:his letter wrltlng,ié
lngluenced by other. ééﬂéSi writing tasks.) In (8), carlos :

names a specific activity, as well as his other friends who

participate in it.

8) 12=3-81 ;
Deaz Gulllermo

friend and we s ‘N

play monsteggfg;gbl .
@Jose and alejandro . - ar

and alvaro . :

your friend -

Carlos (Mr.D, 3)

Andy mentions another best friend, as well as a shared"

activity, in’ (9):

-~y - . -

, 9) 3-25-82 =+ =
5 Dear Eliseo 7
' your my best '
friend and Carlos v
. and we play “
k;ggball , .
: : (plc) ' ‘.
17 ] .




" friend N
Andy (Mr. D, 3)

Aj t

The namingfdg a sﬁared actIVIty seems to provxde a context for

the affirmation of frlendship. Thxs in’ effect refiects a real
i
World truth, that the shared activity is, in a sense, the

T

context in which the frlendshlp is embedded. Contextualiza-
txon has iong been recognlz§d as a featpre of chlldren s

‘developlng language.. It is not surpr191ng, therefore, that as

- these chlraren struggle to connect thh one another through
the strange medium of writing, they draw from the saixent

features of the contexts in whlch their frlendshlps take

«

place; . . , S _
. -~

In (10), Alma not only’ names an act1v1ty whlch she and

~
her frlend share, but also makes a boast (or at least states

.

what §he percelves to be a fact), whlch makes ‘the contextuai

-

& 10) October 8 1981
t Dear Zoraya
you are my best friend

~ and’' sometimes you play ’
° with me tetherball and I
win you all the time
(pic)
your best friend

Alma (Mr. D, 3)
~In {l1), Julia's reference to gghared activities occurs in an
offer or bargain she is making.

Dear Delfina -
1 llke _you very ) : )

11) .Dec 7 - .

much you are my Best

’ . Freind Delfina .

"I am your Best Frend

I will be in Yﬁdf club
l if you play house with
' me today

love Julia (Mrs. F, 2) '

R ;,: - ~ 2222




best frlend“ is a statement about my behawvior towanﬁ you- I

am nife to you. Belng a best frlend doeg not 1nvoive exclu-

- sivity, eIther. As Andy's letter in. (9) shows, ;t'ls,pOSSlble
to havé more than one best friend. Furthermqre:;just as it is
possible to have a best friend, one can aiso ﬁé;é.;fbest o

cousin, as Carlos' lettet in (12) to Philip, wﬁa‘;ieff;_; in ';ﬁaﬁﬁéf :

ciassroom, illustrates. -

¥

12) ~ sept 17 1981 -
s ' Dear Phillip - L.
Yuo are my Best

cousin and we go to
your house and we Piay
) soccer_and marbles and
. baseball and catch ,
love.carlos (Mr. D, 3) :
Naming a shared\activity is a method séveral children use
to elaborate an affirmation of friendship. They ground it, or
lend it credenceé, by makimg reference to a familiar activity.
[ . .
There are other methods used to lend credence to an affirma-
‘tion of friendship. Whit Caridad does is to tell her friends
why she likes them, as in (13). .(See Section 2.5 for a de-
tailed examination of Caridad's use of the posta” system.).
Dear Margaret - '

to me and you are niceé to

' Norma to good by




B . 54— - )
m Margaret ) o
‘ .- Your friend Caridad (Mr. D, 3)

.Eé%riéia-s strategy for elaooratlng her'éffirmations of
R R ,,,,i:,,:, _ l, - ;/' . N oo - R
* friendship is-to promise a gift, as in (14).
/ o /7 ’ . ;
! 14) 4721 A N

/ Dear Isela
/ I like you and
' - I will boing
gum for you? .
Love aatr1c1a (Ms G, 3)
/ R
//LPatr1c1a has begEP to take note of the questlon mark. Per-

haps her use of it here reflects a questloh in hér mind as to
WEeEﬁer or not she will be able to bring gum for Isela. ). Pat=

'”ia s strategy is actually more generat than (14) demon-
- -

étes. She follows her affirmations of friendship with a
' kind thought of some . sort, which provides evidence of her .

good intention. (15) illustrates another example of this sfra-

. }egy; o 7 N
a N - ’ . e e

" 15) Dear Elizabeth _
your my best . =
friend and 1 h@be hE
you ln,my,next . 2
class in 4 ;
(pic) n .
Love Patricia (Ms G, 3) ;,?

TS m I I il

-
which her concern w1th 1nterpersonal relations seems to have
\

grown into a real toplc.. The létter is clearly an affirmatxon

of friendship, but here shie is focusing directly on the opic

of” beIng friends. The Ietter, in (16), is written to a friend
in another classroom:

16) _ . 5/17
) Dear Melissa
. How are you?._ I am fine thank you.
_ I hope we alk—could be friend _
. for every and every every me and

& , -

-20 -
24 ‘ - - =




oy . Liz has so lets be friend like ' :
b me and Liz . . , s
o v (pic) R <
. . Love Patrlcxa (Ms G, 3) g - _
o L. R S S .
(This is Patricia's ffrst use of what becomes a commonly used
. : ¢ 7 o '
stritegy among the more mature 1etter wrx;ers. Esking a

questIon of her addressee and then answerlng it for herself.
-

‘“How .aré you? "I am fine," actually becomes a standard, rltua-
‘\:llstlc greetlng in many children's letters. Patr1c1a is, one

of ithe few students whiiis'es’ a question mark in the question

answer sequence. ’Onice. children start using it as.a standard

greeting, they no longer perceLVe lt as contalnlng a reai3<g\

question. For Patrxcxa here "How are you?" §till is a real

question, and she even goes so far as to.thank her addre s'ée

i

for hypothetically haVing asked it. Thls sort of play with
P e >

language, pretending someone has ask&d a question and ans-

wering, demonstrates a growing control of the rules of lan-
guage use.) -

mations of friendship are sometimes the sole conce;n'of a

ietter: Cindy's letter in (17) demonstrates quite a
. I R o .
sophisticated concept of what friendship is,

[

1/24/82

. s =

7). ,
Dear Yvonne. Hi I like ycu and your a.

- =

special friend to me and ncbody else is. And

I like you very very much and I Love

’ . you as_a friend. I will iike you alway3 -
b . even lf we flght even Lf you mad at.

of the older girls, as |Nieves' letter in (18) shows.




I love you Lorena

18) October 1981 o )

and I sent you This Letter :
because I love you : ‘
80 mutch

(Nieves) (Ms G, 2)

and you love mi to

{Note tﬁé Spanish influernceé in Nieves' speiixng of ‘me': mi.)
P

It is interesting to note that affirmatione of frxendshIp
did-'not occur in the oral language of thesé childred ddriﬁé

observations of their face to face interaction. Friendshlps

are negotiated maintained broken;, and renegotiated in a

-

»myrxad of ways in the course of the day s aetlvities, but

strong affxrmations of friendship, as illustrated here, seem

to be limited to letter writing. The questlon arises as to why

they are so pervasive in children's letters. While there ate

'56 conclusive answers, several possibixties are available. -

'The first, and perhaps the most obvtous takes thIs line of

thinkxng. chiidren write letters in order to get ietters in

4

return; saying sOmethIng nice is likely to insprire a reci-
: pient to write back- an affirmation of friendship is some=

thIng nice. There is no doubt some truth to this line of
. )
Eﬁiﬁkiﬁé; But it does not go deep enoﬁ§ﬁ;

’

cursors of aduit behavxor. Child forms evolve into aduit

forms as_ children make generaiizations, and test and refine

them: Since. such direct affirmations of friendship do not
- occur as the sole language function in aduit 1etters, it'is

reasonable to ask what adult behavior children might be ap-

proximating with tﬁeir Sffir”ations of friendship. Typicaiiy




adults write letters about mutual interests; topics that grow
out of a shared framework of experience. Might it not be true
that children, too, are searching for topics of mutual :.ite-

rest, and that affirmations of friendship focus on thé most

accessible candidate: you and me? That is, you and me in our
sntirety, the whole being easier than the parts, the whole
person being easier to focus on than his or her attribates.

It seems that affirmations of friéndéhip might be the most
avaitable way to connect with a person through writing for
writers who have not yet gained a sure sense of control over
the medium. For theéé writers, too, a letter is a gift with a
nessage. The message is impOrtant, but the giving of the
gift, with the hope of reCéiving'oné in return, is moréiéo.
An affirmation of friendship in a letter, then, is a gesture
which allows children to connect in writing from the start.
It providés a way of taking a turn, giving ithe recipient
something tangible to indicaté that the tugh is now his:
Later it w#ill be refined and broken down into a variety of
tess global, more adult-like functions.

2.2 Other Uses of the Postal System among Peers. In

“their peers form theé organizational basis for an examinatioan
of the language functions they employ. Intérpersonal rela-
~itons Is the overriding concern among peers and is considered
first;, followed by school and free time ;aétivities';‘

setween girls. Compliménts abound as children focus on wri-

23
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ting something that will inspire a response. Zoraya's letter
in (1) starts off with two compliments.

1) 10-10-81
Querida pilt o
tu eres bonita y tienes bonito
pelo. ~y me gusta jugar contigo a
tetherball. mira la estampilila
Si te gusta me dices y man
dame una carta
(pic)
Love o o
Zoraya P (Mr. D, 3)
(Dear Bilt S
Yyou are pretty and you have pretty
hair. and I like to play
tetherball with you. 1look at the stamp
if you like it tell me and send
me a letter
Love

Zoraya)

by giving her a specific task ("1ook at the stamp tell me if
you like it"), it bécomes reasonable to infar that her intent
in paying Lili the compliménts is, at least in part; to con-
tribute to the effort to get Lili to writé& back. "Say some-
thing nice, if you want a response."

The intent;yof Alma's compiiment in (2) is more difficult
in a complimeant. Certainly Alma's inex-

compliments shows.

2) I-13-82
Dear Zoraya P:
I like your dress
because it's like my dress
and my dress is red
and your dress
is yellow

Your friend =~
Aima D (Mr. D, 3)

24 .



In Julia's letter in (3), there is a cumulative effect in
her three compliments at the end, as she progresses from the

merely descriptive to the superlative.

3) - September 10 1981
I like you

missy y you are

good to me -

I like to play with

you on thé swings

with you.

__Missy you areé cute

Missy how did you get

so prite ) )

your the cuteest girl
(Jutia) (Mrs. F, 2)

In (&) 5uiia uses first an affirmation of friendship, then a
simple yes/no guestion as to whether or not her addresseé is
her friend, then an invitation, and another affirmation of
friendship, all in aid of cementing thé friendship. She
follows these language functions with some information about
herself, the intent of which is not absolutely clear.

4) _ ~ 9/29
Dear Susy
I like you very
much. are you
my friend Susy

I what you to

come to my House

Susy V

I like you very much

I am Seven years old

my favrite animal

is a tertle . £
Love Julia (Mrs. F, 2)

Perhaps Julia's teacher or someone of influence in her iife

has told hér that writing about herself is an appropriate

1Y

thing to do in a letter, and she is giving it a try. She
wrote part of this samé information, that the turtle is her



Just as they write about being friends in their letters,

girls also write about not being friends. (5) jis again from
14 + .
"Julia. 'Here she is seeking friendship, as she has before, but

addressee's friend.

5) B . 12/4

» " Déar Delfina ]
I like very much ,
will you be my freind.

I am seven years
old: I .know why your
not my Freind becuse T am
littleer than you
I know that I'm only
B seven
Love ” .
Julia (Mrs. F, 2)

Julia's addressee in (5), Delfina, is older than Julia and a
grade ahead:. Here it seems that Juiia's purpose in teitiing
Delfina that she is seven years old is not so much to inform
her as to explain why Delfina doésn't like her better, and
perhaps to impiy that size and age are not justifiabie reasons
for a lack of friendliness:

Some giris write not oniy about their own ffiéﬁ&éﬁi@é.
but also about the friendships of others. In (6) Judith
wants to control her addressee's choice of friends.

6). __ 3-30
Dear Shirley

,,,,,, -4 _ ;

tu estas Bonita-

y Shiritey no

seas a miga

de otras ninas

solo de Beatriz

Yy ¥o -
Love = .
Judith (Ms R, %)

26
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(Dear Shirley - e , _
you are pretty i - N
and . Shirley don't S

be friends . -

With other girls

K and me - C
Love M
Judith)

(Notice that Judxth s opening and c1051ngﬂ%re in Engilsh

v Sometimes blllngual or Spanlsh speaklng Students who are iear-
nrpg English do justfthe reverse, opening andﬂclbsing in
Spanish and writing the body of the letter in English. Clear-
,i§ these cﬁii&féﬁ percéive of a letter as having distinct
parts.) The,friéﬁ&§ﬁi§ dﬁ&ith‘wants'to brgéniZé_ié a triom-

virate made up of ShlrleY' Beatriz, and her. Others are to Be

P

excluded:

6ccasxoﬁéiiy girls aire more explicit about who an addres=
@ see is to not be friends with. Such is the case in Yvonne's
letter in (7).
7) - March 3
Dear Lizzy - .
I think that you are a very good

friend and I have Notice that you

are not Mellssa friend and eather

is Patr1c1a Or me and I think

> that is the best thing
Love = .
Yvonne (Ms R, 4)

" Such writing demonstratés a type of BéﬁEGiét éducators do not
want to nurture. Certainly thé ground rules that each teacher
iéys for letter writing would advise ‘agdinst such unkindness.
However, it seems 1mportant to acknowledge that thls sort of

'wrltlng does sometimes occur, and that it expresses feeLlAgs

B

that will be manlfest in other forms'if they are not?ertten.




stifle the privacy or freedom of choice children have in their

letter writing.

It may even be tfqé-thét if children feel free to express
che worst of what they feel, they can then é:’cplgre" the full
‘range of their feelings in the letters they write. In (8),

for exampléy Patricia makes a complaint and then goes on to
affirm her friéﬁdéhip\with her addressee. o

8 33 - f ‘
' Dear Lizzy )

I not like you when you . o

seit (cheat) in thrreball and I like

v ;  you when you play with me
and I hope you will be in
my calss in my nast calss _ .
and now good-by Take , .
care. writh Back »
Love -
Patricia (Ms G, 3)

Similarly, it is possible to express regret in order to keep a
friendship going, as in (9) and (10) -«

9) Dear Sonia
I am sorry what
*1-did that day
I like you for a
~ Best frend. I hope
. you like me for
" a Best frend

I like you o.k. .
Missy (Mrs. F, 3) .
©10) ‘'1/21/82 , .
g {pat) - _ ¢

I'm sorry for what I said and
thagks for the candy. It is good
and{ I really am sorry and I .
hope you will forgive mefi;/what

‘I said and I like you a loty r
. .+ Dby your o
: freind

Liz (Ms R, 4)

The purpose of writing letters is not only to say what is

easy, but also, maybe, what is hard.
28
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It is not to be suggested that only girls engage in

’

;writing that 1is soliz COnéérnéérwiEH interpersonal relatior-
ships. ébys do it,

'oo, but not as much. 1In (1i) and (12),

tics of their frxends that stand out to them. Both letters

are deéscriptive and, in a sense, nonengaged.

11) S l/ié
. Dear Glen . :
Glen you are a bad boy you are
'a gobd friend and you are a good
A dodgeball player and good—by glen
Jose A (Ms R, 4) - :

12) ' ‘ 1/21 .
John = ,
, you are funny
- and you are my freind
. and you like Spainish dogebaii . -
: . (Julio) (Ms R, 4) ) .

‘Most of the writing that is réaiiYIEBOUt_intérpérsdﬁai
;éié;ibnéhfps is either between girls, and about girls, or
between boys éné ébouﬁ boys. In’two of the classrooms where
the research project was conducted, it was fashionable to be
interested in ﬁﬁé 6p§63ité sex, and in two it was not. And in
the twd classrooms in Eﬁé'fifst category; the interest in the
in spme chiidren s letters. fn Mrs.f

'opposité sex was apparent\
F's room, for example, (13) was written. .

13) - 12<9-81
+  Dear Wendy . .

Do you iike

) Rodney 1 like ' .
him I hope - ~ .
- you Do likes - ' .

. him all the :

e girls do But_ sonia
. *§ likes Gabrlel

from . o s

" No %?i Mlssy {Mrs. P, 3)

X . °

.29 -




i

Missy asks her question of Wendy at the outset and later .

repeats it. (Askiﬁg ié the aaaféégéé iiiés a pérticuiar person

tive is a popular custom in Mrs. F and Ms R s rooms. This is

a method of treating the postai gystém as if it were informal

-

forth.) Mlssy s letter prov1des some 1nrormatxon as to-Rod-

ney's standing with the girls lanoom F. Then Rodney's

tetter in (14) provides some information as to where he stands
amidst all his popularitys:

14)  12/1/81 S -
: To Kosé from Rodney ,
d o Dear Kose how are you
Tell sonia Dus she Love
Gadriel I She dus Tell
! her why dusent she Love
me better then Gabriel

If she Love Gabriel better tell

her thet Im goxng ‘to get Gabriel

I Love Sonia- 7
: To Kose. . .
(Rodney) (Mrs: F, 3)

-

(ﬁoté-ﬁodneyis two uses of 'ﬁélii rather than ‘'ask':.. He

chlldren over-generaIIze their use of the verb 'tell‘ before
they acqulre mature awareness ofvthe dlstlnctlon between the
two verbs.) After Rodney s formuiaxc greeting, he makes a
request of Kose to get someé information for him. chtIngent
upon the answer to thls first questlon, he requests that Kose
get some more information for him. And'c0nt1ngent upon the
énsWer to this question, he asks Kose to convey althreat for
nim. Then he tells how he feels about Sonia, which, in ef-
fect, is an expianation for eéverything that’ preceded: As weii

e L 30
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-

as Writing abou; Sonié; Rodney also writes to her a few tImes
during the year. (15) prov1dei\an example before they became,
]

in Room F.

in their teacher's words, "an 1ltem"

15) _ ~ 10/13/81
8onia :
Dear sonia I 1iké you 5
if Roul hits you tell -
mé and Af any body
hits you I w1ll get them
(pic)
(Rodney) (Mrs. F, 3)
. o
Later; Rodney wrote Sonia one or twc short love 18tter§.

> .
R . \

In Room AJ@ Karla and Joseph are Inte;ested in one
another, ‘Karla being the pursuer, and Joseph the sometimes
reluctant pursuee. Joseph's intérest in girls is apparent in a

letter early in the year to Danny, shown in (16).

. .Dear Danny .
= “did you like when
'the girls were
. cha31ng us. x
from _
. ' _ . Joseph {Ms G, &=3)

16(’ October 8 1981

Karla's letter in (i7) is undated, but the issué of chasing is
t o v . ‘
still certainly pertinent.

17) .Joseph .

‘Joseph I am
. going to
shaes (chase) you*

if you do : .
. what we said
to do we will
not shaes you =
. (Rarla) (Ms G, A-3)
Here she tﬁreatens Joseph with pursuit. (Note Karla's spei-
i1ing of '‘chase.' Because the vquety of Spanish she speaks 7

does not haye the sh sound, while fﬁ does have the very simii

31
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is with getting'a letter in return, as Octavio's letter in

‘lar ‘ch!; she i§ ﬁ&ﬁiﬁéﬂ&iffiéuity determining just where each

sound be10ngs in English. As for the vowels, she .knows which
ones’ belong il 'cChase;' but she ﬁééh?t mastered the final e
generallzatlon_thqt;wéuid t&éll her where they go.)

During the last month of séhoéi, Karla and Joseph actual-
iy . ééffééﬁaﬁa with each'other. (See section 3.4, Number 24 for.
the letters.) Karla complaxns that Joseph ;oesn t write to

her Just because she is a gxrl and he ééiﬁéﬁieaéée tﬁét,sﬁe

is essential;y correct, he does not want to be the target of

embaréssingtremarks. The postal systém provides an additionail
arena in which boys and girls can -explore their relationships
with one another.

-

iétters gets writtén about quité a bit. Sometimes the concern

(17) demonstrates:

17) . Sept 17
K Estlmado
Alejandro-

te traigo.esta-
carta -porke
‘"eres mi mejor
primo

te mando\esta

carta paraque
.me mandes tu w
_una carta . -0
(Octavio) (Mq G, 2)

I am bringing you thls -
letter becauge ’

you- are my bést -

cousin
I am seﬁ&ing you this ;
letter so that

you will’ send me

a letter)



Among the youngest writers; like Octavio, it is likely that
writing léttérs about writing letters is a kind of contex-

tualization of the activity, It is the natural thing to write
about; becanse that is what is ﬁappéniﬁg. octavio is abso-
1 4

dro.
In (18) caridad's talk about writing letters seems to be

used as evidence for the éxisténcé of her friendship with

Ruth, part of the afflrmatlon of frlendshlp. .
1) 1o-81 -

Dear Ruth 7 -
I like you beciﬂge you are
d nice.to me and‘l wrote
you back and I ‘know you
wrote me. the End and good by
(pic) - ’
Love )
caridad M (Mr. D, 3)

(1t is Caridad's custom to tell her addressee why she likes

ﬁér. See section 2.5 for a fuller discussion of Caridad's
use of the postal system.)
Alma focuses on the appearance of 3 letter she received

from her fourth grade friend, Debbie, in (19), and gets swept

o

into the spirit of compiimenting her.

19) 9-16-81
Dear Debby tank you
for your cart I 1lik it
it was beatiful an you

arrpggt;fg; to becouse you i

always Play W1th\me.

(pic) , , o ~
-, - You friend - B .

* {Aima) (Mr D, 3)

(Alma's épélllng of 'thank' is influenced by the variety of

Spanish she speaks, which doés not have the th sound that



English does. ~She may well have Spanish 'carta' in mind®in

A o ] o
‘her spelling of 'card.’ Forl;7her 1nstances of her nonstan-

3

dard spelling, it is difficul to be sure whether the in-

fluence of Spanish or difficulty with the intricacies of

English spelilng,;s the cause. In some cases both are, no
doubt; bpérétiﬁé.)
bebbie's return letter, ir (20) expresses thanks for

Alma s letter and corrects her on a matter of spelling.

-

, 20) Sept 24

Dear Alma

Alma tank you for the cartd _you gave

me . and "you don't spell my name like

: ( ‘this Debby you speitl ‘my name like

this Debbie I will give your teatherball
back Sunday
- good by _ :
! N\ o : ~ you Friend '
: “ Debbie (Ms R, &)

In (21) Judith thanks Shirley for her letter, tells her

she likés it, says it was pretty, refers to what Shirley said
in it.about how she was, tells Shirley again that she iikes
the letter, and asks for another card, please. The whole
letter can be regarded as an extended affirmation of friend-

ship.
i 21) } 3/11
: Shlrley -
) querida Shirley yo. qu1ero
: a ser tu me Jor amiga
grasias por tu carta a mi
me gusto, tu carta .
esta ‘ba-muy Bonita

como estas tu yo

- esto muy bien -
y tu en tu carta me .
N dises que estas bien .
Shirley me gusto tu
carta mucho sheirley
me escribes otra
carta por favor
- By .




Judith v (Ms R, 4) . \X

(shirley
dear Shirley I want

to _be your best friend
thank you for your, letter
I Itked,your letter

it was very Pretty.

.how are you °

"1 am just fine = -,
and_you in your lettér .
N : tell - me that you are fine

e

Shirley I liked your
letter a lot shierley
write me another
letter pleaée
: By
Judith)

Alex réeeiVed a iong letter that he liked from James (See

Section 2.4 for a discussion of the nature of James' use of
the postal system.) and wrote (22) a month or so 1ater, per-

haps in response.

22) ﬂ7;7_9/17 .
Dear ’ - .
James I hope
you send me
more and ;
more letters -
I like you T -
(Alex) (Mrs. F, 3) . ) -

In (23) Joseph registérs a complaint, in a somewhat

indirect manner.

23) . ‘October 8 : .

- Dear Manuel I o .
: ‘I don't Now whx‘
you dont write
back to me
,1§E§EE§.
(pic) B . ‘
from : Y
Joseph (Ms G, 3) : ;
Clearly getting letters is a major concern among users of the
postal system, and ‘that goal in itself is reason enough to

.
s
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write af letter.

at COlmar, the manner in which chitdren wrlte about 1t, com-

pared-to the_manner in which they Mrlte about other acddenic

subjects, sets it épérr from the rest of the curriculum. There
i
is a sense of urgency 1n the sendlng and receivxng of 1etters.

Furthermore, in contrast to the many letters about wrltlng

letters, there are very few, among peers, about specific
acadéemic subjects. In (24) Cindy is writing about a writing

test the fourtﬁ grade éiass took. The fact that she found the

avent worthy of a letter suggests the slgnlfxcance it nhas for

- ¢ -
.

her. i
24). j,fﬁfgéa 14; 1981

about when I had tQ go to the hopsxtal;
because the wood in my foot. What A
did you write about?
Love always .

Your frlend 01ndy (Ms R, 3)

In (25) Liz complaxns, and perhaps commlserates w1th her ?

addressee.
25) (Susan) 5, - ' .

I mean I relly hate math quizes
We are going to work in your '
commeits.
. 7 by - - :
: Liz (Ms R, &) g : 2
Among the fourth gfaaéfé, 3ames. too, writes about académic
I

use of the postal system.) Among the younger chlldren;
J .
Marxa s letter in (26) provides a rare example of focus on an

academic subject among peers:




26) June 18; 1982
Dear Yesenia

how were you i'm
good at spelling you
are to very good at
spelling by yesenia

Maria A
It may be that Maria is bragging about her spelling ability,
but it seems more likely that she is identifying something
that she and her addressee share, the fact that they are both
jood at spelling: Thus what looks like a compliment may
actually be the other haif of this identification process.
Just as thére is a limited amount of writing about
academic subjects among péers, so is there a Iimited amount of
writing about other sChool related concerns. When Fourth
jraders are "off track" at Colmar, that is, on their three
week vacation following nine weeks of school, théy hiave the
opportunity to work at school as tutors, helping youngér
chitdren. This is what Liz writes about in one letter to Pat,
in (27): | 4
27) pat ©  1/21
do you what to be a tutier
and I what to be one -
and Melissa whats to be
a tutier., .
Liz (Ms R, 4)
It Is also possible to work in the cafeteria, as Yvonne writes
about in (28);
28) ~9/22/81
Dear Beatriz T
thank you_for sighning up to work

in the cafeteria I hope you 1iike
working in there. on Friday lets
, sighn up

Love

* Yvonne (Ms R, &)
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In (29) Sandra expresses great pleasure at having secret
knowledge of the date of her teacher's birthday.

29) 3-15-82
Dear Reglna

6n1y me and you now
when is Mrs: F's
birthday. Don't tell
nobody ok.. You are
my best friend
(pLC) ,
Don't tell
nubody o.k.
Love, .
sandra (Mrs. F, 3)

sandra's concern with keeping the matter secret is clear with
her two directives. Her affirmation of friendship is designed
to secure the secret. A best friend does not reveal such
important matters.

rations of affirmations of friendship are often statements
that the writer and addressee ptav a partlcular s¢ort cor game
together. Whether school relateu or not, sports and games are
written about frequantly, when +: affirmation Of friendship is
not the main focus of rthe letter. The boys play and write
about kicku: |l and dodgeball, while the girls are most inter-—
csted in rzthe tall. Nieves' letter in (30), which focuses on
kickball, iiiustrateé;hié characteristic effusiveness.

30 october 1981

so Happy 1f you Play
wath my on ]
Recess ckikball
and Im going to di ,
on your ‘tiem Thanks : N
for the leter

(Nieves) (Ms G, 2)
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spelling. It bas some strikingly nonstandard features, some

of which reflect his native Spanish and others of which bes-
peak his .conscious efforts to mastér some of the quirks of
English: Particularly noteworthy is ‘'ckikball;' hée knows
about the ck combination, but he hasn't yet mastéred where it
occurs.) ‘

L . oo __ e — - . R o o
Raul in (31). Here Joséph compliments his addressee ana
issues wnat is probably interided as an invitatior in the form
of a YeS/ho question: He also requests a letter in return,
suggésting that getting a reply ‘is an integral part of his
purpose in Writing.
31)  October 1981
Dear Raul o
you are a good kicker.

Do you want to play kickball.
Please writ back

From

Joseph (Ms G; 4)

outcomes of both soccer and kickball games.

32) . 11-30-81
bDear Ruben
YO Yy tu jugamos
soccer y tambien

jugamos kickbalt

¥y algunass yo gano
: y algunas tu ganas
{ y tambien hay empate
‘ tu amigo 3 ~
Andy H (Mr. D, 3)

I and you play

soccer and also

we play kickball

and sometimes you win
and also there are ties

39
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your friend
Andy H)

And in (33) Bobby gives Jose a sSuggéstion about how to pltay
dodgebaii:

33) Jose S
Why in Dogbail you allwes
Duck Just let them get
you out ok .
By . .
Bobby (Ms R, 4)
yes

It is not clear why Bobby is telling Jose how to lose the
game .

In (34) Liz combines a concern with tetherball with some
other school réiagéd matters. Her compliment on Melissa's
ability at tetherball is followéd by a statement about her own
ability, which establishes a rather competitivé tone.

34) 9/22/81

Dear metisa;

you_ can play
tetherball reall
good. and I can
allmost win you

"cut! and melissa
what level ire

you on. I'm on
leve 4 melissat
I like work

in the Learning
Center I wish
you could work
wiht me please

write Love = _
back Liz (Ms R, 3)
Melissal .

Liz carries the competitive spirit over into the subject of
spelling, where she asks Melissa how she is doing. The re-
peatad exclamation point indicates Liz's confidence in her own
standing. Her final statement softens thé compétitive edge and
serves to affirm the friendshhip.:

’ N
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35) April ‘14, 1982
Deagwqohn
We are. -going tO play Hockey & -

today.- But that still does'nt

mean Im not going to get back

at Micheal. Michéal shouldnt
do bad thing: ocoh ooh
by I have to leave

(Miguel) (Ms R; 4)
Inplicitly on the subject of sports and games, but
explicitly focusing on interpersonal relationships are
Rodney's letters in (36) and (37).

36) | ' 1-18-82
g Dear Alex
- you pass our gang
your a leader _
. you ‘and Gabrie} . ’ 3
' and me and Kose _ .
I w111 tell you ‘ T

hus in are gang .
me Kose you Luis
Gabriel christ
Butch Phillip and
\iéﬁ,ﬁééé |
¥l o L
(Rodney) (Mrs. F, 3)
Dear Alex -
will you take over ; R
leader for me if I'm
not her ' :
(pic) '
. (Rodney)
In (36) Rodney is welcoming Alex into the gang and informing
him about it; and in (37) he makes a request. The dates on

thé letters 1nd1cate that focus on a particular concern can

1he draws, |rather than 81gn1ng his name to his letters.

[*a
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In (38) Jose asks to borrow one or another of Roberta s

games.
38) January
- 12-1982
Dear Roberta
Roberta iF you
could bring’ the

Footbaxi game -

or thé hocky . . :
game could :

you lend me

your Foot ball

score game

you are a ' . ;
nice girl.- )

let me and

RdBertignd Glenn
your Firend
dese

. : XY Munch (Ms R, 4)

It is natural to wonder if Jese'é Eaﬁﬁiiﬁéﬁt‘ié not a fairly
obvxous effort to get Roberta to. comply thh .his request.~

Munch or Munchy is Jose's nlckname,(and‘he ‘wanted to be
associated with it here.
Sports and games blend into other free time activities.

If (39) Jose is writing about a boxing match. coming up on

television that evening-

39) o September 1981
J  ~Dear Miguel - .
Miguel Who do you ' . R
go_for_in the fit g :
today in the nigth - =
I go for Herns I
bet you go for Sugre )
Lonr, We do.not no ' '

',Who is. glng to
win iym going

to see it
< in my houes , i
3 . Good By-: v '
your friend . Tk
. Jose (Ms R; 4) - ‘
Among free time activities, plans for play activities are
. . {

s

3
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,importént to write about. In Missy's 1etter in (40), concern

with 1nterpersonal relatlons is closely 1nterwoven with 1deas

for how she and Sonia mlght;get together. .
40) Beaf sonia |

friend. If you want -
me to go to your

house I will. can you
to to my house when
‘it stops raining: I wi'ti
pick -you up if your-
.ggm lets you go .
you 11ke Wendy
yes or no. I like
Q3 2 you
very very
much , : ~
Love ]
Missy (Mrs. F, 3) - o .
. C -

Delfina's lettér in (4l) is quite 31m11ar to Mlssy s in that
the suggestion for how they might get together to play is
prefaced with a question as, to whether her addressee is her.’

. <

friend. o oy

41) Dear, U _
Wendy are you my. friend N
yes or no can you go _

a O to my house

7 I cod go down _your hoiise
* I'm stayrng over;your house
o.k: I like you wendy

last nlth my rother het me

1y

) ‘ it was sade I was cxlng
v Love _

eDelfina 7
| 4

about belng hlt by her brother and havzng the wind knocked out

‘
. : . .

" of her. :

Going to the library is another free time activity, which




"Yvonne writes about in (42).

42) 371t

Dear Cindy
how have you
been ask your
mom again if
~ you can go to

the libery on
Wednesday but

~ please don't
ask your father

Major holidays, especially chriégTas, receive a lot of

attention in letters as they approach, as Kose's letter in

(42) illustrates:

'42)  12-10-81 : v///'
R . Dear Rodney /

how are you what are you

'S4

gozng to get for Chrlstmas

I'm: gettlng a raclng track

SO - (Vo Ts BN - 3 OO
SOS #l ' ,
(Kose) (Mrs. ‘F, 3)

As well as curiOSLty about camlly Chrlstmases, children are

also concerned with gIVIng glfts to one another, as shown in
Rodney's letter in (43’); | :
43) 12/16/81
Dear Delphina ]
. thaks for the rubecub
I llke for a frlend

‘~for Christmas goodby

-(Rodney) (Mrs.. F, 3)

'Otﬁér special events are occasions for letters; and
going £; Disneyland is certainly one of thesa, as Miguel's
letter in (44) illustrates. | |

44) . May 27, 1982
I cant wait for June 8, 82

that _is the day we go
to Disneyland it is

44



going to be fun and
if we get lost that
e e . .would-be real fun
Your friemnd = = :
-/ . : ‘Miguel (Ms R, 4) = . &

t

When a child must move, the separation is an ordeal both

' for the child moving and the friends being left behind: Liz's
letter in (45) deals with Patricia's impending move. She both
focuses aiﬁgétly on her feelings and talks about- free time
activities that are of mutual interest to the two giris;

45) o . Nov 23; 1981
.Dear Patricia,

I'm glad you are still

hear. Because I like you

alot: And I.don't whant -
you to go because you

are my Freind. and I._

like you very much and

I don‘t whant you

to go. did you B

. See Mary Poppins.on Sunday

night because. it’came

on at 8:00. and it was

Funny. I made some
dogs and the two
pretty whants are you
and me. c
- Love
. Lizzy.
- In writing letters to their peers, children use the

postal system as an added dimension in the carrying on of
their social lives. Among the less éxperiéncéa Writérs, the
strain of writing limits what gets put éown on paper. ‘As
children's experlence with wrltlng increases, their letters

become more and more reflectxve of the fuill range of their

concerns ln thexr relatlonshlps with their peers.

2.3 Letters to Adults. This section approaches child-

rén's letterg to adults in the same manner that their.

45
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to peefs were consiaeréé in Sébtion'2'2a‘ Tﬁé E6§i6§ or con-

examination of the language functions émployéd. The méjofity

‘of letters to é&difé are’ concerned with interpéréohéi rela-

surprlslng that the most common language %bnctlon is the.
compliment. There are good reasons for demonstratxng defer-~

ence to those in power.

Among the less. experIenced writers wrltlng about’ 1nter-

ning with the unstruck out*‘because is written in the class-
room axde s hand. N

1) Dear Mrs. @
" you are the best
Teacher beeuase
because you are nice -
. (octavio) (Ms G, 3)

It may yell be that Octavio spent hip entire post office
center time getting up to the 'because’ part and asked ‘for

help in completing his thought before clean up time. Since he
had addresséd the letter first, he was able to finish, al-
though he did not get a chance to sign it.

Karla, in (2), had ;%;éaéiér time..
2) B Sept 21 1981.

Ms. G
‘Ms._ G
.I like you I tinke
yuo are the
best ticher
(pic) ,
Ms. G ’

Karla (Ms G, 2)

In an lmportant sense chlldren s expresstons of. 11k1ng or



of friendship discussed at length 'in Section 2.1. Yet it is
clear, from the implied expressions of reverence that are
about their teachers, that these children sense the social
distance between their teachers and themselvés. AsS expressed

in (2), Karla assigns Ms G's excellence in the superlative. In

,at§gq3ion to, hér'pefsbnaiiYa 7 .

N 3)  pear Mis G

I like you so
much: because
you 'are-a good

teacher with me
(pic)
Love o
Patricia (Ms G, 3)
In (4) Zoraya identifies a particular thing that her
teacher does that has special meaning for her.
4)  sept. 21, 1981
Dear Mr. D, = ~7
you ar my best teacher, ’
because you play with me.
(pic) :
« love - . N

zoraya P. (Mr. D, 3)
While it ié'ﬁét impossible that Zoraya is démonstrating parti-
cular precocity by observing her teacher's ability to get down
on his students' tevel, it is more likely that her letter does
not reflect that level of thinking. There are a number of
similar letters to teachers in which the student does not
demonstrate awareness of the distinction between student and
teacher roles. This is not to suggest that these students.do

not have this awareness, but rather that their writing, in
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S
these cases; does not reflect it.
ST _o v - o ] R
While the letters in (1)~(4) are all written by children -
who wrote to their teacher only occasionally through the

school year, there are a few chlldren who either made it a E
regular habit to write or went through a short perlod of

writing frequently to thelr teacher. Becky is a student in

the former category. Frequently durlng the year she wrote
letters. that varied very little from (5)

5) Dearf@rs F
I love you-
you are nice

Love Becky (Mrs. F, 2)

Most of these letters are uhaated; leav:ng iittle possxbxllty
of determining when they were wrltten in relatlon to some much

longer and more complex letters that Becky ‘also wrote to her

teacher. In (b) there is evidence of the very meortant role
Mrs. F may play in Becky 8 ltfe, hnékaf the fact that the
postal system may prov1de Becky with a means of expreSSLng
Athls importance. '

6) -~ 9/29/81"

I Love you very
much and I wheud
woud Like to
have you as

my mom Beécuse
you are Nice

and you Can come

- To my Birthy : :

Party
(pic . - '
Becky (Mrs. F, 2) .

The date qg (6) places it early in the year, lndlcatxng that

it is not a matter of ablllty . but rather of ch01ce,;wh1ch

48

\';

0D
w
{




[y

b111ty of haVLng her teacher as’ a parent. It is Impo331b1e to

" know either the seriousness or the actual nature of her in-

tent, but there is no doubt as to the strength of the compli-
ment. Her invitation to her.birthday party, "You can come..."
presupposes that hef teacher wants to go. This is not an

unusual féature of . children s invitations. :
< _ o

In a sense Becky's invitation to Mrs. F in (6) can be
s o : S
viewed as a compliment, that she likes 'her teacher enough to

Rt}

L o__. i __ o _ . & _ B s
issue the invitation. However, Becky's writing about irnter-
personal concerns does go beyond complimenting. In (7) she
gives a diredtive. >
> \ " 7) March 17 1982 S

: : : Dear Miss F ' P
I love you very much. _ - ) .o
how are: you doing I'm Dolng :

fine. tell angel to cwit

shooting and Alex and Jon

and Pihimp and Rotney

(Becky) (Mrs. F, 2)

‘and” in (8) she seems to be doing some perspective taking;
asking questxons of her prineipal as she thinks about what hls

11%e might be like:s

8) ' - March 11, 1982
Dear Mr K , .

. How are you. D01ng? ’

and how is it Being /

a Pricble is it Horbell .

Becky R (Mrs. F, 2) 3,

L}

Kose is a student in the second pategory mentioned above,

— A —
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he wrote six letters to her, all of which are.very similar to
the one in (9).

Dear Mrs. F

9) Sept 25
How are you . >
and I like you and 4
I love you - L
and goodby . a '
2 Kose (Mrs. F; 3)

Again with Kose, however, it is evidenat that writing a short,
sweet letter is a matter of choice, rathér than of. ability.

During GEEEEiéﬁé,.iE is Mrs: F's custom to giVéfhér students

statlonery and a stamped envelope and to 1nV1te them to send
Her a letter through,the United States Tall. For many stu- .
‘dents the change of context prompts a distinctly different
‘type of letter, as Kose's letter in (10) illustrates.

Dear Mrs. F
II'm piayxng baketbatt and
my Dad is vs his friend ,
- jon he woork xxxx withe.
him and the scra (score) was :
81 to 20 my Dad hit B A
30 more and all )
, : I I m DOLng is playlng
) ) and hlep*ng my Dad’ )
and how.are you ’

10) o Apfii'éé, 1982

and your fambley

Vg oy .

in Lahabra and
when we go in 4 grad 7
and we xxxx tell ¢
: you that we want
> tQ stay in room
. : . F Do we still ' o :
v 7 go to the Bell high )
‘ school to sw1m But
if you won't put,ka
. Black dit in B)x7 [j
and if we Do I' m happy = - oL
- xxxx then. = 5
' ' ~__ _your friend Kose )
(pic) . . N
plese writhe
Back to me

e . ko
r | L s
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ERIC

Aruitoxt provided by Eic:

wﬁiié Kose's message is not always easy to decipher in this
lettor, the range of conceruns iie writes about and the range of
language functions he employs are quite remarkable iIn compari-
son to his other iettésé to Mrs. F. FHe not only describes in
A jeneral way what he is doing over vacation, but provides
specific details about a basketball game that obvisusly im=
pressed him. He asks about his teacher and her family, aud

ses the wish to stay with her when he moves on to grade

ol

exsre
four. He asks about §wimming at Bell ﬁigh School and gives
Mrs: F ‘yes' and 'no' boxes to check appropriatély. Then he
expresses his hope for an affirmative answer, signs off, draws
a pi ture of an eagle (which may or may not represent soine
~snéction with the United States mail), and requests a rcs-
ponse.  Such letters as this one of Kose's hint at some of
the constoaints which are present when children are Writing to
people whom they see every day, a point which will be taksn up
in Section 4. It seems Likely that for students like both
Zecky and Kos: - short, frequent expressions of affection
are idtende’ %o alijn heéir rélétionShip with their teachar in
a manner tha- sat - ;f . some of their pér%onai needs. And for
Becky, who wr {11y such letters to her peers as well, they
3eein 7o be her definition of the norm for letter writing; from
~snich she déviatés whon there is good reason.

Freguently in letters to t =ir teachérs, children blend

interpersonal with academic concerns. For exampls, in (11)

Julia compliments Mrs. F, expresses affection for her, tells

n2r how s 2 feels about one school relarai subject, and how

o5
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she feels about her performance in two others.
11) ~ March 10, 1982
Dear
Mrs F: -
You are a Good teacher
¥ Like you ’
I Love math and you are
very Good to me
But I am not Good at
writing I Do art
Fetter
(pic)_
Love -
Julia (Mrs. F, 2)

{For the 'tI's' of "t Like you" and "I Love math;” Julia drew
rabus eyes. Her letter was also punctnated with two hearts
and a Smiiing Eacé.)
In (12) Andy expresses gratitude to Ms R, to whdose
cless oom he goes for reading, for her help in that subject.
12) Dear Miss R
y wich that y was in your
clas your the one that make
me ride nise you help Eliseo
meé, caridad, carlos D,.
Whit love .
Andy (Mr. D, 3)
{The influence of Spanish is evide it in several aspects of
Andy's spelling. His use of 'y' for 'I' probably has two
sourcés. First is the similarity of 'y' to Spanish ‘'yo',

'I.' Theé second is thaf ;y' is itself a meaningfut

which means
"tittle" word in Spanish, meaning 'and.' Thé substitution of
one "tittle" word for another is not unusual. Next is his
spelling of 'wish' with ch; since Spanish does not have -h.
English sh sound, ch is the closest approximation. And

of the most notéWorthy Spéniéh influendes; is the spell:

'reading’ with an i. Using Spanish i givés 'reéading' the

correct pronunciation.)

ERIC

Aruitoxt provided by Eic:



In (13) Maria wishes her teacher's aide weil Eor the
foiiowing yedr, since she has beén sick this vear, and acknow-

fedges her help on particular projects the clais undertook.
Maria is a Spanish speaker who is learning English, and shé is
making a big effort to wr.-s in English because the aide does
not know Spanish.

13) Dear

Miss B

I hope

Jou are

next year

to be aitl riht you

sick on this year

you _help us in

bird, Mexico,; Hawaii.

your friéend
Marida (Ms G, 2)
While some of the more experieniced fourth grade writérs
are more at ease with the medium, their concerns are still a
vlend of the interpersonal with the academic. For example in
(14), Cindy opéns with an expression of pleasure at being in
Ms R's class, then focuses on spalling, her skill and prog-
ress;, and ends with acknowledgement of her téachér's kindness
toward her and an expression of affect! in.
14) , Nov 23, 1981

Dear Miss R

I like being in your class

and I like spelling because

I do it fast and_I'm going

to be in level 15 pretty soon

You are nice to me and I like
you alot.

by now
o your studemnt 7
(pic) Cindy (Ms R, 4)
Clearly Cindy feels good about her performance . spelling and

wants her teacher to be aware of it.
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In (15) Jose opéné with a question to his teacher which
he answers with respect to himself, no doubt with pleasure at
his academic sense of appropriateriess. Then he thanks Ms R for
her assistance in math, and closes with two compliments.

15) Jan 18, 1982
Dear R
Miss x What are
you doing I am _
gest writing and
riding Ms R
thank you for

shoing me how

to do ‘math.
You are a good
teacher and a nice
lady.
good-by
Love )
Jose {(MSs R, 4)

(Interpret 'riding' as 'reading,' as in Andy's letter in (12).)
It is interesting that Jose divides Ms R into a teéacher and a
lady, déscribing the former in terms of ;kiii and the latter

in terms of Xindnéss. Perhaps he is working on developing
literary style, or perhaps hé has other reasons for separating
two of Ms' R's roles and ascribing them different kinds of
atcributes.

In (16) Yvonne focuses on math and the significance of

Knowing one's muitipiitétioh tables.

16) ~___ Nowv 24, 1981
. Dear Miss R
My math is very
easy now that
I know my time
table's. Cindy toid
me that her
sister missy knows.
all her time table's
by hart and
she is only in
third grade:
Love

T

&
Q
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Yvonne (Ms R, 4)
It is significant to her that a mere third grader couild
achieve this difficult task:

The topics and language functions aiécusééd to this ﬁbinﬁ
Present a picture of children's writing to adilts that cap-
tures its general nature. Thére is a small set of letters,
each of which stands out because of somethlng it reveals about

the nature of letter writing at Colmar that has not yet been

;sald.

Ms M is the very popular reading specialist who left
Colmar in the middle of the year as the result of a promotion.:
It was she who implemented the postal sy-stém, and she who

received and wrote more letters than+any othér single adult in

iﬁé school. Hér basic a¢t1v1txes as readmng specialist in=

.

volved having students who were experiencing dIfflculty in
their classroom come to her for help w1tH reading and writing,
and v131t1ng ciassrooms for Special discussion bcéaSiéﬁé.

While she was still at Colmar; she received many letters

compllmentlng her and expressing appreclatlon for her efforts.
She aiso,roccaslonally, received letters 1like (17), in which
Zoraya; not understanding why her classmates had the privilege

of visiting Ms M, expresses envy and the desire to be selected

too.

17) 1-13-82
Dear Ms M
I wish you .
take me to why do you
take George and Maria )
Lupe? Take me to and I love
you..
(pic)
Love



Zoraya (Mr. D, 3)

Whén Ms M left-Colmar, she invited students to writé to
- Co; :
her in her new office, and she was deluged with mail:. There

were many reguests for hér to return to Colmar, as weil as
wishes for happiness in her new position. Several letters from
one child reacting to Ms M's departiure appear in Section 2.5.
On one letter writing day when I was observing in Mr. D's
classroom, he suggestéd that students write to an adult who
was not in the classroom. Ms M's name came up, and many
children decided to write to her. Andy's letter in (i8) is
not at all like the other letters writtén that day.
18)  2-17-82 ,
Dear Ms M; ‘
I wich I know 7
who you are.. Ms M
Write me back
(pic)
Love . o .
Andy (Mr. D, 3)
There are several possible interpretations of Andy's letter.
Perhaps he simply means that he wishes he knew her. Certainly
the social pressuré was on to write to Ms M. Andy's willing-
ness to write to someone whom heé doés not know; and to acknow—
ledge that he.does not know her, is somehow suggestive of his
lack of experience at letter writing: His tolerance for
participating in an activity, the customs surrounding which he
is still a little uncertain is admirable. ’
When I observed in classrooms at léttér writing time,
o ! Sl
children sometimes decided to write to me. Sinceé my offieial

role was to help with any writing pfoblems; usually spelling,
I received many compliments on my abiitiy as a WEitef/speiie;;
56
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One letter in which the writer.did not employ the usual

compliments was (19).
19) september 15, 1981
Dear Jennifer greene;.
I likeé lerning how
to write so far I have writtin
one letter and I wroté to
John i wrote to him

about the Phite.

Miguel.(Ms R, 4)
In the picture box Miguel wrote the éi@ﬁ&ﬁét cursively £rom é
through m and signed his name. The rest of the letter is
printed. It is not clear whether his first sentence is about
writing cursively or about writing letter<, but his letter is
clearly very carefully designed for its recipient. .
Kose wrote (20) to me after he had written four letters
telling me that he liked me, to which I had tried to tactfully
' respond that I was happy to reécéive his lettérs but he was not
giving me very much to write back about: ‘ T
20) Dear Mis Green . ’

if you have a
son wirte to me
and tell me how.
old is he and if
he go to school

and if he does't .
go to tell that

to.

(pic)

(Kose) (Mrs. 7, 3)

Unquestionably, Koseé got';y message. And a good long ietter

r in response. He was:'i ”§ to be. 1nsplred to somethlng new.
‘~’,

Vygotsky's notion ‘4

.explain this kind of Veadiness: With adult encouragement,(jt

could have been. some other impetus >f a social nature) Kose
- i L1




used abilities that he possessed that would have gone un-
K ! I s _ _ .
tapped, at least temporarily, if he had béen left to his

customary ways. He needed a reason to stretch to something
new.

Among the four classroom teachers involved in the re-
¥ {

search project, Mrs. F was the most enthusiastic letter

writer. Her responses to children often involved elaborate

pictures, or jokes or riddles. Perhaps related to this, or
perhaps because of a host of factors related to Mrs: F per=
sonally and to the nature of the operation of the postal

system in her classroom, she was the recipient of two letters

which stand out’from otlter lettérs to adults for their open-
ness and complexity: The first, in (21), was written at the
start of the year from a former student.

21) August 24; 1981
Dear Miss F How are
you. I am fine. how is your
class. I bet Thay are d01ng
good. My work is yhard in This class .
and Sandra and shirley sit next

to me but we sit by boys

do you know why? Miss R Thinks

we wont but weitalk alot .
more but we don't talk all The
time. will I have To go

now. _by
your freaind -
Ellzabeth (MS R, 4)

As children grow older, former teachers become more like

’

distinctions. Liz finds herself in an interesting bind, that
of wanting to to confide and possibly brag about getting away
with mIsbehaVLOr’“ whlle sxmultaneouslv wantlng to be a good

girl in Her former teycher's eyes.

58



big issue in her llfe, that of moving:

22) . _6-1-82
Dear Mrs.F )
We are going to move
next week but my mom sed
that we will finish this year

in this school so that S wy

I am ‘happy, but I am

not going to be here next )
year now that's bad news. I
am _going to mis you

and all my friends.

But I will be back to

this school because I am

a girl scout so I am not

too sad but Regina F

is sad becaus I am movein

too another house but Regina

gave me her adress for

I can send har a letter

I mltht send_you a letter too
Allwise your
friend Sandra

YOU . ARE VERY PRETTY
Sandra has learned that when distance separates friends, they
can stay in touch through writing 1etters. The postal system
has become truly functlonal for her..

Not all chlldren writeé to adults in the school, but many
do occasionally; and a few do 'so frequently. Many stay with
the usual interpersonal concern of liking and being liked by
the adult in question, and in letters to their teacher many
combine interpersonal and academic conceérns. There are a few
instances in which some feature of the writing eOhtéxt
encouraged a chiid to stretch seyona his or her.usual letter
writing customs.

)

2.4 James. James is a blllngual fourth grader who

writes; at least at school, éxclusivély in English. He is
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describéd by his teacher as a good writer, and he; himself,
acknowledged his proficiency in writing during the interview,
citing as evidence ten gcoa;wri£ér:o£:thé;yéar awards he re-
ceived when he was in the third grade. As a letter writer,
James is outstanding for the variety of apparent. purposes for
which he writés. He writes about the same ééﬁééiﬁé that his
peers do, but He writes aboiut other things as well. In his
tack of inhibition, hs calls to mind Art Linkletter's well
worn observation; "Kids say the darndest things." He is an
observer and monitor of his classmates’ behavior, and seems to

have strong feelings abogt what they do. Yet in many cases h
is supportive at the same time that he is critical.

James is creative in his use of the postal system. He
makes hi$ own lined stationery on sheets of colored construc=

tion paper cut to various shapes and sizes. He adds lines in

the picture box of the standard stationery wh n he finds he
needs more writing space. For a short whilé h'. sixoerimented
with using three colors of iuk in a single let.::, chancing
colors cyclically every two, Eﬁféé, or four word::. This
creativity is a reflection of James' confidence « - - wiite:.
His control of the medium.affordé him considerauie fleribilcty
in using it.

There are sixty letters from James in the data pac’,
writtén to twénty:four people. 1In aaaiéiéﬁ, James' list of
addressees indicates that he wrote thirty lettecs which
were not made available to the project. Why this is so is
not clear:. While it is the case that some of James' letters

are not entirely complimentary, it is also true that other
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such letters from James were contributed to the project.
Another consideration of relevancé hére is that James did not
receive nearly as many letters as he wroté, in spite’of the
fact that he has good friends: There are seventeen letters to
James on record. Perhaps a boy who is such a prolific writer
is bound to be disappointed with the number of responses he
gets because many of his peers are less inclined to use the
postal system as extensively as he does. Or perhaps James has
not léarned how to inspire people to write back on a regular
basis. :

Although James' useé of the postal system is not en-
tirely representative of his peers, it is intéresting be-
cause writing letters is,; apparzntly, such a useful
communicativé tool for him. Examination of a representa-~
tive sample of Jameés' lettérs permits a look not only at
manifest topics and functions, but also beyond, to some of

it is to be done.

In July or August, at tre beciiiing of the school year
before the NIE project began, Jame: wrote the letter in ()
to Alex, who had been a classwu:-e in their second-third r
grade class the previous year ard was now a third grader in
Mrs. F's room. Froin this exrly pint 1 the year~, James

seems to be comfortablé as a ~zi: . -5, *~fid:. oFf his

ability to mcke the medium work £2i Y- . * respo.-ds

directly to a topic raised in a let:e: Ale. =t {which,

unfortunately, is not in the data mpoo!' and juee (a to



reminisce about events that toox place the prevxous year.

1) Dear Alex. I got your letter:

you sent me. You where write
I am on M~10. But you got it

wrong I had to moved to B-2.

Do you whant to now why I

moved. It bquhse the main

billden is bei g carpet because
the cld carpet is riped. so

we hgd,to,move to B-2.

So thats the story Alex N
we had to move. Do you rémémdér

when we usto go to B-2.

Do you remember Miss R and

A Miss G: Remember we played .

kickbali and we made Homeruns

over the head. Remember we

played a game we {(with) E-i1

we won them. Remember we had

Crigtmas party's' in thé class

room we had a Crlstmas . . ]
tree and we had a (all) the

-

girls dacneing. Miss R was

- == g e e et .

dacneing we the boys. You

_ and Rodert were untieing the -

. 2N striig of the Cristmas

@? tree and it fell on my head.
Write dack Love James

iences there witlf Alex: His use of "Do you remember" and
"Remember" may perform a significant function in the

ertlng proc tself by helplng him stay on target,

calling up the memories:. It seems to be a technique fo'
moving the text along, for getting from one idea to tbe
next. It also functions to actively éngage the recipient.
After two uses of the full phrase, just the single word is
enough. Aand after three uses of thea éin§ié_Word reﬁinaer;
James' memory of the Christmas party, ‘with all the details,
comes flooding in so surely that there is no néed.to_caii

attention to the recall process.
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Like mo:i bOY§;hi§ age, James writés about Sports in
his letters: But unlike many others, James' concerns go
beyond the mere fact of ﬁié§iﬁ§; or even winning: In (2) he
is concerned with the position he is going to play in

hockey, and the need for practice if the team he and John

.

are on is going to win. ]
2) March 27, 1982 .

Dear John

arent you happy we

are going to ptay =

hocking:. But.there is

still ‘one problem we

do not kown yet who

is going to play

senter foword. I never

play senter .foword but . : .
I still want to win the

hockey trofee and we.

butter pratus hard.

I think we are - ‘ng to

" lose the trofee. We better

pratus. Your friend

.James G.

It is not clear whether or not James thinks hé can help his
team if he plays center forward, but he is definitely
focusing on what the team must do in order to win; a
certain lack of precision notwithstanding. A letter cam
function to inspire team spirit. (Notice James' spelling of
know in the seventh line here: “kown". Previously he has
written "now". Now, although he has lost the appropriate vowel

toward the  standard spelling.)

In another letter written on March 27, 1982, James

chastises Manuel F. for not showing up at hockey practice

»




,?’ winning is still evident, and it is apparent that James

thinks it is acceptable to express his anger in a letter.

But if he can express anger, he can also demonstrate his

understandlng of fair play. 1In another letter to John,

also about sports, he tries to arrange an exchange whlch
will draw on both his and John's strengthSa Thls 1etter«
appeals as (3).

3) Jan 11 1982 \
) » Dear John _ _ P

will you so (show)
me how to . (
be a good
s . dodgeball
player. If you
show me I
will show
you how to

kick hard . : .

and be a

good player :
in kickbali: y
Your my friend:
Your friend
James
With diplomacy, a letter can be used to persuade someéone to
act in one's own iﬁtefest:

While many children make :equ%sts of the people they
write to, James is,more precise; provides more details about
the context.of the event, than most. In one instance (See
Section 3.4, No. 4), he tells of his plan to glve a ball to a

friend, descrlblng a mark on the ball and how the mark is

different from the one on his own bail. In (4) he is
preciée in p;opbéing a sméll_buéiness deal . -
3) March 16 i§é2
. Dear Julio
are you going to sell
(2 the rubeck cube. I will .
. buy you it for




a dollar.
Your friend James
In addition to sports and games, the acadeinic performance
and classroom béhavior of his frierds are recurrent topics in
James' letters: (5) is illustrative of his concern with
classroom behavior.
5) ~ septembe. 22 1981
Dear Keith
why are you so lasy

tell you don't lessen to the

tea~her Heres a picture of you tasy

(pgic) . _ ,

why do you take 0oof your shoe at home

white back love James

Wn.le it is possible to interpret this letter as béing quite
rritical,; it is not clear at ail how James intewi’ed it. He
might be askirg honést questions, or perhaps offering friend:
advice. When he spoke in *hé intérview about how writing
letters differed from other scliool writing, hé said at one
point, Y...you make new friends, sometimes you break up with
ortiwr frisnde..."' Typically when a child "breaks up" with
4i.77her in a . scter, hé or she is very direct: “You are nor

ricad." ¥ e zre no letters of that sort from .<.mes in

<
<
!

1+ data. Ja.2s closes his letter to Keith = a§h.i3 hi. © o

w. . Te 0ack, and signs it "Love". These are not the .oivures

Ui o= w2 who is ending a friendshap. It seems -oasonable to

i

concimiz that James' int. 't is not ic offen. buc r+-her to be

iilar conclus.on is appropriét’ for the letter

of help. x

to anuel k. in 2}, wheare z.ademic performiace 1s the focus.
6 Jun a4, tyns

Dear :
Manual R, now
are you going t~ {inish

[}
U
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your Rreading. I hope
you finish your Readirng

your things at the
right time you wili
get in trouble.
You are my best
friend 1 ever
had in my .
classroom. You never
call me names ore
you never teas me
You are my best friend
friend
James

The juxtaposition of this strong affirmation of friendship to
the discussion of Manuel's completion of his reading serves to
eliminate the ilika2iihooda of ill intent in what might otherwise

seem offensive.

Thé lettér to Manuel in (6) introduces another topic that
is of concern to 3ame§, and that i§ name calling. In three
letters on this same day, James wrote about name calling, in
each case asking one of his classmates why he is called a
particular name and offering scme kind of help .r consolation:
The lertar to éénjié in (5) iilustrates.

7) o Jan 13 1982
Dear Benjie
way do they
call you dog.
If they caltl
you call you
benjie the dog
jJust tell the
tedchér they were
cdlling you
names. Well
John got the -
pretty flower
so what John
can keep that
old flower.
So what you
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lock better than
John you look
tike Shierlook
homes: In way
you are my best
friend Benjie
friend
James
Here James' offer of ﬁeip is the rugaestion that Benjie tell
the teacher if “they" call him uaim=s. He also séems to be
consoling Benjie about not ge%:iue tna ~. etty flower that Jchn
got by telling him that he locks :*<2r =han John, in fact
lixe "Shierlook homes". Althous:y . ~+ punctuation inf:cates
tnat Benjie is James' best friend "in wzy", 1t &lso seoms
possible that the period was misplaced, and that . 3:uné85 whinke
Benjie lcok. 1ike Sheritock Holmes in a way instead. Howaever,
it is certainly possible that James has in mind a wav of
qualifying his best friendship with Benjie. wWhile James

ungjuesticnably does say thirngs that othér children do not, he

James had five or six days during the school year when he
was very prolific, and January 14, 1982, when he wrote the
letters in (6) and (3), was one of them. on that day he wrote

nine letters to as many people. As mentioned abové, thréé of
then involved the issue of name calling. Two others, inclu-
ding to one to Manuel R. in (6), focused on classroom perfor-

mance. Yet across these topité each of the letters was so
carefully designed for the recipient that theré was no hint of
repetition: Often when less proficient writers write morsa
than one letter in a sitting, the second is very nearly a

duplicaté of the Ffirst. James' skill allow. him .ore versati-
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lity. ~nother concern of James on January 14, 1982, a recur-
rent concern throughout the year; was getting a letter. in
return. He wrote 3 number of foiiowéup letters during the
year, as (8) illustr=aces.

8) Jan 14, 1982
Dear George
You gct my letter
I send vou. I hope
you did. George I
think when we to to
cottarsam (?) I can't
jump over the ferice
because when we
'id jump over the

fence my pants

got a Ilitttle

bit wrip. So what.

Did you got my

letter. I think

I can't jump

over the fence

because my

pants wer a little

bit wrip: Your

player your my friend

friend
James
Twice here James asks whether éeOrge has received a prévioué
tetter. It is difficult to determine his purpose in referring
©o nis ripped pants and the probtem of not going over the
fé€nceé. I: ais primary intent is to motivate Georag~ to write
to him, his method is indireéct. He neither requests a letter
nor pointedly asks George something he w<an write back apout.
I: would be interesting to know the sequence in whicn

James wrote his letters of Janu .ry i4, 1982. While some of them
Are quite pointéd in purpose (whether or not the intent is
iinambiguously inferrable), othnérs aré less -:leéar. In (9) he

seems to let his thoughts flow, stream of consciousness-=
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fashion.
9) Jan 14, 1982
Deir Glen,
this is the fIrst time I

ever wrote to you. I ever
never had wrote to you

most of the time because
" the teacher doesn't give
us a little bit of time.
The teacher is a little
bit of mean bit I think
she not so mean because
she lits us have P.E.

Teachers are fun

us: The teacher makes
lots &7 good
thirgs to do in B
scho: ' . ~.'me people
have lots ©f fun
vour friend
James

While it is possible to trace how each thought in this letter
led tc *"e next, Jdoing so is beyond the present purpose:. The
point is to demonstrate that here, unlike many children, James
is not hindered by perfectionism. He thinks as he goes and
feels ffeg,gggéhange his mind along the way.

On another day when he wrote several letters, he wrote
one to Julio in which he told him he had played all the video’
games (in a particular arcade) and that he had also drawn
them. Then he wrote the letter in (10) to Manuel F., who is
generally recognized as the class artist. f7

10) March 17, 1982
Dear Manuel F
I wrote a letter to
Julio and I told
him that I did all

off the v1deo and
I draw them and

color the(m) aii -
can you draw video games.
your friend James

The questlon arises as to why James wanted to inform Manuel
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of his letter to Julio; and the answer lS not readly apparent.

i

almost as though the content of his message is' ratheér be31de

the point. His purpose, perhaps, is to write a lot of 41
letters. On the other hand, the question to Manuel about

whether or not he is able to draw video games is highly appro-

priate, because of the class-wide recognifiod of his artistic
)taient Manuel has received. | |

In the interview James said that one of the reasons he

likes to write letters is to make friends. Writing letters,; he

alsc said; makes him feel happy and attached to friends. In

(11) he offers help and information to a boy who comes to his

class For reading in a diréct effort to make friends.

11) Dear Glllarmo
de you- .
no wher
I sit down
for late reading
why don't
you 8it
in the
sit in the
emty*desk.

You now

wher I sit
next to v
me ther . i
is a emty e
desk so

you - can

put .in your
thInggl

Will you

be my

friend

James 1s concerned w1th malntalnln hls sense of con-
A .

nection to adults through the postal system, as well as to_

peers. Early if the year he comes to the defense of his
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pr1nc1pal 61t¥‘the letter ln (12)

12Y . . september 22 1981
.y ngr - ;; K' <

Ayou¢are the tallest
prInCIpui in colmar school

some people say you have
sticks. I said he a tall man

- love James
wite back

'‘sticks' here is in all proBability. to be translated as
‘stilts'. Simce Mr. K is the only principal at Colmar, he is
wifhout'a &bubf the tallest, but it is also true that he is-
tall, a fact fiot missed by the students who are under his
authority.

. Another a&uii: with whom James made an effort to maintain
contact was Ms M, the reading specialist: In February Ms M was
promoted to a distric: level position, and James; as well as
many of the othér fourth graders; Wfoté.to ask her to come
back to do Junior Great Books discussions with theém. A rather
lenghthy ccirrespondence :developed between James and Ms Mréa
_total of eleven letters, seven of which were from James),
marked by delays in delivery because two postal systems (Col-

' mar Mail and the district's interoffice mail) were being used,
rather than just one. The letter in (13) is James' first
letter to Ms M after her departure from Colmar.

13) March 5, 1982 .
Dear Ms M
thank you for the
ZVYE&rQ‘yé'héd
with you. How

youre new school

-do you have
your own office.




~ Ms Mwhen .
Z are you comeing

back for Juinor

Great Books

Descusin. You

saw me in ,

the treller (trailer) wher
all of those bhoxes

wher all your

what were in

all off those boxes.

I hope you

come back to

~colmr schooli

and stay with us:

We all love you

(James)
By March 16 James had not heard from Ms M, so he wrote to her
‘ . o _ _ _ - R

again, thegietter in (14). His concern for her welfare has

Great Books discussion has gone from a direct question as to
when she is coming, to an ‘indirect statement about waiting

for her.

14) = Mar 16, 1982
Dear Ms M

how are you I hope
you fine in the
office I hope
you all right.
P Some of us _
are waiting for
you SO we

can have Junior
o Great Books

Will you right

back so we

now your

all right.
Love
James

Unbeknownst to James, Ms M was writing ﬁo him on the very day
that he wrote the letter in (14) to her. Soon he had two

letters from hér, and this was occasion to write about hearing

from her to his friend Bénjie. The letter is in (15).
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5) - ‘March 27, 1982

Dear Benjie

I rote to Ms o
M. Benjie I got

allready got two

letters from Ms M.

I got two letters

from Ms M

how many

letters have

you get from

Ms M

said if Ms R
calls her for Juinor ]
Great Book she will come
Your friend
James
James' pride and happiness make him sound a bit boastful.

Certainly two letters from an important grown up;is delicious
abundance,; and James is fairly sure that he is ore-up op

Benjie. It is important to note that it is not just the fact
of hearing from Ms M that'piééééé him, but also the fact that

he can report what she said, namely that she will come for a

Juhior Great Books discussion if their teacher asks her. One
of\James' purposes in writing letters is to get action. AFter
a i&t of inaction during the year,; he is probably proud of-
what he perceives to be his role in getting Ms M back.

Any sample of James' letters is bound to miss interesting
and informative things that he said, and this one is no excep-
tion. However, it is at least illustrative of the range of
topics and functions hé/empioye& as a fourth grader. In the

/
interview he seemed fo/%e aware of a functional difference

~

friends and relatives who lived some distance away, whereas
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Colmar Maii did not have such an important built-in function.

More than most Eﬁiiaféﬁ, James was exploring the potential
uses of a school-based postal system. Whilé his writing is in
decided need of the development and application of editing
'skills, James' willingness to use letter writing to explore
and test his relationships with people is unusual. Writing,

for him; has become a useful and valuable tool.

2.5 garidad. Caridad is a bilingual third grader in Mr.

does not, she says in the interview, know how to write in
Spanish: Most of her literacy instruction has been in

English. Her teacher thinks that she was pushed a little too

reading and with spelling in general. While it is certainly
true that Caridad is not-an accomplished speller, her diffi-

culty does not diminish the pleasure she finds in using the
postal system. She invents her spellings,as u.e needs them,
and while she willingly accepts correction when it is given,
no need for perfection prevents her from getting things writ-

receive them. caridad is of partl:ular interest, however, not
‘only for what she writes, but also for her ability to use the -
postal,system to fulfill her social and personal needs. . In

the i%ﬁer?iew she reveals a conscious awareness of sociail
aspegts of languageé use that most children possess but do not
) o o ”\ o B L ) ) o B )
articulate. - The following brief desdription of her letters is

-

e
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designed to provide the contextual background for a disiu: ssion

which is the major focus of this section.
In contrast to James, whosé letters aré quité varied in
topic and function, Carifal's letters are noticeably rspeti-
peers; eleven begin with the statement "I like you because,"
followed by a reason. Thé letter to Marisela in (1) is
Caridad's prototype, the original, strippeéd down form.
Iy  3-82 ,
Dear Marisela; 2
I like you because
you are nice to me,
write me back good
bye ({pic)
love R
Caridad -

Caridad does vary her prototype, however, an
thoughts often go far beyond simple affirmations of frien-!
dship. The letter in (2), for example, written to her ciosest
friend, reflects a ébméﬁhét éophisﬁicaté& viéw of friends#ip.

”
Y

2) 4-19-82""

Dear Norma _ .

I like you because

you are nice t
you get mad at
mé we get back
to geter and
this is me
(pic)
Love
Caridad

Caridad acknowledges that deciding what to say in a.
letter is difficult. At one point in the interview she says,

"Sometimes,; um, when théy Writé to me, I hardij know what to
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say, so sométimés I write the same thing." It is not cléar -
whether she means that she,wtites the same thing'that was

written to her, or the same thing that she usually wrltes.

Whatever the case, she is aware of the difficulty of deciding
what to say, and of her custonary way of coping with it: When

asked what kinds of things sheé says in a letter, she replies,
"I say, like for example, 'Dear Norma, I like you because you

are nice to me and; um, here is a picture for you:.' And I do
‘the picture for her and then I go, 'Your best friend, Cari.'
And then I fold it, and then I do a picture on the back."

In one of the rare letters in which Caridad does not

speak directly of lIklﬂg her addressee, the feeling is stongly

8

implied, in (3). ©

- 3 8, 1981 . ’ .
. Dear Alma _ ' . .
I hope you bring your homework o
SO you won't get a check
and write e back. '
good by ALma | o
(pic) -

your friend
Caridad M.

In another letter Caridad registers a complaint and makes
a request, all in aid of setting a friendship right.

, 4) 1-4-82

: Dear Zoraya,

I iike you but you always

play with Norma.and you don't play

with me and please pilay

with me now and I will

like you and write me ,

"bake good by ZOraya - ‘ .

' Love )
~ Caridad

o




of the letter parts on an unlined Christmas card that was part
of Colmar's holiday stationery.)

_Pictures are an important part of Caridad's letters. She
draws them on all of her letters, even if there is no picture
box on the stationery and she has to draw over the lines meant
for writing. If the primary purpose of writing is to affirm
friendships, the offering of a picture is an important part of

the entire gesture.

exclusively concerned with friendship in her letters to her
friends that she writes all of her letters about friendship.
She has a keen sense of audience, of what it is appropriate to
say to whom. One of the most noteworthy inStéﬁéeQ in which
this is revealed is her lettsr to the Great pumpkin.
° It . “he custom at Colmar to write to the various
traditi.aal holiddy characters. Whiie Santa Claus and the
Easter Bunny have been the subject of centuri2s of lore and
their identities are well established, the Great Pumpkin is &
newcomer on the scene: No one is quite sure just who he or
“You are my best friend," irf their letters. For those who are
curious about tﬁe identity of the Great Pumpkin, thé most
obvious conclusion to @raw is that he or she is the bearer of
candy, eince the quest for candy is the focus of Hallowe'en
] , e
for most childrén. And, indeed, many children write to ask
for candy. A handful of children gb.beYOné the obvious in an
effort to uncover éignificant information about just who this

-character might really be, and Caridad is one Of this small
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group. She gets right to the heart of the matter Gith the
letter in (5). ' - ,
5) 10=15 o
Dear Great Pumpkin o
I have a Question
- and here it . ; ‘
comes do you '

have pawers! please
answer me. back
’ . (pic)
I _  Caridad M. .
o . :

Caridad calls attention ‘to hér queéstion, first, by announding

%

it and, second, by punctuating it with an exclamation point.
She has identified a key issue and does not want it to siip-by

unnoticed.

To hér teacher Caridad writes to ask "If I'm gonna §&§§
grade and if I do good work." 1In lettérs to her principal and

the former reading specialist, who had moved to another

school; she is concerned with making her identity knowi to her

addressees. In a sense she is testing to find.c¢ . if she is

recognized. These letters, too, in (6) and (7), refiect her .
awareness of her audience.

Dear Mr. K
remember when you saw
me .at the monkey bars

6) 11-19 o -,

: my name .is Cari good ) S
o . by Mr. K
‘ write me back.
* ’ (pic) = - ;
i Caridad M : . e ;
7) g 2-7-82
Dear Ms: M o
I like you. Maybe You don't know me
but I know you. My name is Carry ‘ .
write me back. the End : )
(pic) . ' .
love . .
. N
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{Caridal seems to be exploring ‘her sense of self in Aanother

wa in ..2se two létters. She 1s experimenting w:-... e
Y 1 g

sp2lling of her nickname. As well as "C.-.-idad", sb .S

here. Another variation she uses during

"cart", and cry'
the year is ' ‘arriy.")
In add:izilun to possessing audience awareness, Caridad has
a strong sense of linguiStic appropriaténess, of th.. :ntérper=
sonal aspects of ianguage use. In the interview, when asxked
:f she has ever expressed anger to anyone in a letter, she
t+1ls of being angry with Lupe for catiing her names.
...50 the next day we had letters and I wrote her a
letter. (1 said) "To Lupe." I didn't write "Dear
Lupe." Instead 1 wrote "T- Lupe," because I was mad
at her. I wrote "To Lupe: Lupe, don't call meé
fldmes no more. QEAelse;" And then I put @1y name.
She does rnot open a letter to someone she is wad at with
"Dear.” Similarly; she reports not sigring a letter to her
mothér's male friend with “"iove." Thac will hap.pen when she
Xxnows nim better.
Caridad is sensitive to nuznces of language usa
and able to use the postal system to meet her personai and
social needs. wWhile the range of things she says to her
friends is narrow, the basic function of lettér Writing in her
life is similar to the function of the friendly letter for
adults, except that adults are generaily concerned with rela-
tionships with friends or reiatives some distance away.
Caridad is outéténaihg among hér p.srs for the extént to
which she has integrated % ' ina larters into her daily life.

In the interview she tells of taxing school stationery home
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and writing lettérs there;, because she di. not have time .

~write all she wants to at school. She describes putting r:al
stre=st addresses on her letters, giving them a touch more

validity than the cliassroom addresses used at éolmar.y!fhen

she runs to her friends' houses to delivior the letters; being

carz2f1l to avoid being seen. Writing and delivering letters

is pa: Carid:d's freé time Ffun. She demonstrztes her
conero: - is1ng the postal system by chaaging thé rulés to

sul’. her purjoses:

Receiving letter very important to Caridad, too. It
is 2 measure of her pOQuiérity. When asked in the interview
whdat her favorite kind of Wi .ting to do in school is; she
responds by saying “Letters." When asked what she 1ikés about
writing letters, she immediactely focuses on the receiving end
Sf ti3 procéss: "I like it when they write me back, and then,
the pictures that they draw." The létters she receives become
fond mementos: During a lull in school work, she takes her
letters out of hner desk and rereads her favorites. She says
she likes to get long letters better than short ones because
there is moré to read at such times. She describes taking
thirty-eight of them home, putting some up on the refrigera-
tor. Others she put i her dresser, up very h;gh where her two

ters can'c et to them. Her mother wishes she would

i

little sis

¢

throw them away because there are so wany, bat she wants to
sava them so that "When I grow up I could see the letters that
they sen' me." Clearly, Caridad's lettéers are valued posses-
sions;

One letter she received was from a boy, and this was a



very blyg evern ., the first tineé it ha . nappened. When

asked what thi lotter sdid, she replies, "Hé told mé thac I

P iy a Lot with Norma and things like that." Aand, indeed, he
did. The letter,; which she caref:liy saved, is in (R):

8) 9-28
Dear Caridad
tu Jiuegas
coill norna
y <on Alma
tambien y

ustedes juegan
a tedrball and
camprop and
yu play alot
with Zoraya tu
YO ar norma
best frend
love
Eliseo

{pe- =aridad
you 1y
wi- Jtoema

an wit Alma
too and

you play }
tetherball and
jumprope and
ycu play a lot

with Zoraya too

you are Norma's
best friend.
love
Eliseo)
What Eiises wrote is whoiiy appropriaté in Caridad's eyes.
This is the letter she identifies as her favorite among all
that she nhas received, because "It was the first time that 3
Hoy wrote to me," and ".c's so i1mportant to me, and ifike, it
seems as if that boy cares about me, and things like that."
Caridad is a child who has tried on the postal system and
found a good fit:. Writing and receiving letters enables ner

to use and develop her sensitivity to tanguage use. It also
31
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fulfills important 307

t and personal needs for her, and on

hances her self image It seems certain that as Caridad s

[

~#rilting avilities develop, her uss of the postul system will

grow 1n Jdepth and variecy. The postat system truly is a
furniccional cualtural tool four ner, which at nce helps her ;. ot

and r=flects her growth.

32
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PART THREZ: CORRESPONDING ,

3.0 Introauction:. +the notion that writing can be irter-
active is not nécég’érily obvious to children beiné taught to
write in school. That is an idea which, for some students,
ébéi&éé;fﬂ time, as they gain experience using the pr .tal
system. As it turns out, however, it is quite possible for
children to correspond, in the sense that they exchange let-
ters, without writing interactively at all. This is not to
suggest that it is possible tokcorreépond wiéhOut interacting
in some way. The key to the matter is the level at which the

interact:on takes place, whether face to face in the class-

. 1o0m, embedded in the content of the letters, or somewhere in

batween. i

Increasingly, r.searchers (eg¢., Yarste, Birke, and Wood=
ward, 1981) are noticing that young children who are acgquiring
oral an. written language competence, are not uz:ing subcate-
gorie&s of adult models. Rather; they engage in the same
language processec, =ag., listening, spsaking, reading, writ-
ing. that adults do. but they feed different data into the
processes (Farr, 1983): In the case 6f corresponding, it can
be said that, from their first efforts, chiidren are engaged
in an interactive process, juét as adults who correspond with
friends are. The difference, again, is the level at which the
interaction takes ptlace.

In order tc understand what is involved as children feed

increasingly sophisticated data into their corresponding, it



he'ss to ..1wve in mind a picture of the interactive process
adults engage in when iiey correspond with friends. At its
most basic, adult COrréépohding requires that some person,; A,
write a letter to another person, B, and that B respond by
writing a letter to A. A's letter prompts B's response. This
structural framework is supported by several imééntant under=
pinnings. Presumably A writes to B for a reason, and the
reaon influences what A writes about and the style and tone he
or she»empioyé: v@he reason for the frién&iy letter .s typi-
cally to,maiatain) contact over a distance, and the méthod
involves informal talk about topins asst.ed o be of mutual
interest. Finding topics of mutual interest involves self-
reflection a;@ gérépéctivé taking. At a minimum B's létgér-to
A “connscts" to A's by ‘acknowledging it (=, “Tﬁanké‘for your
letter."). This is a surface level connection to be distin-
guished from a deeper level of connecting which involves
incorporation of or collaboration on»a.tdpié which A intro-

duced (Ochs and Schieffelin, 1976). Incorporation of or col-
taboration on a topic between writers results in continuous, .
p v

or interactive, discourse: The terms ‘continucus' and 'inter-(
active' are essentially interchangeable.
Adult corresponding doeés involve taking turns. And it is

possible for the locus of the interaction to be more in the

turn taking than in the discourse itself. A writes to B about
his concerns, and B igﬁtes to A about his; with a minimum of

overlap. Many -.rraeghbcadences hetween friends are on-going,

however, with eachy,
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'topics and some continuation of old ones. The turn-taking is

like spoken conversation in its informal, interactive nature,
yet different in that each turh is typically longer and covers
a wider range of topics. Experience is required in order for
writers to learn to control these longer, more compicated
turns. :

Of course, the rules for corresponding are si%ghtiy dif-
ferent at Colmar; because children were writing to people they
saw every day. it was natural that face to face interaction
would play a part in their corresponding. fThe fact that
interaction took place on other levels than in the discourse
itsélf made the process of identifying the instances of cor=
responding somewhat difficult: A certain amount of detective
work was reguired, amd, because of the difficulty involved,
there is a good chance that the detedtive work is incomplete.
However, four .:. .l categories of corresponding fell out as

all the .- .atifiable instances were sorted.

The fouar categories may be roughly described as follows.

In the first, children agree orally to write a letter to one
another on the same day. While the writind grows out of the
interaction, the interaction is primarily oral rathér than

written. 1In the second category, the letters are written on

clué, such as holiday or special occasion stationery) is the
only indication tha: A's latter probably motivatéd B's "ras-
ponse."” As in the first category, there ° 0 writen inter-

action in the second: 1In the third category, interaction

. appears in the letters, but it is located at the turn-taking
[ ]

1
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level rather than at the actual letter content level: B may'
thank A for his or her letter, or otherwise acknowledge re-

ceipt of it, but makes no reference to anything A said. Fin-

ally in the fourth category, there is interaction in the
content  of the letter; i.e., interactive diccourse, typically
about a single ‘topic which A ini*tiated.

1 have used the word category consciously in order to
avoid the implicat+ion of stages which chiidrén must go through
sequentially from the first to the last. "And yet clearly in
from moré concréte t¢ more abstract, from contextualization of
the interaction to aéc0htéxtuéiiz§tion. The lncus of the
interaction ié_increasingiy remote from 1 and embedded
in éﬁe WEiiiﬁé itself. Among the Colmz «nts who partici=
pated in the re.zarch project, none went -tnrough each of the
four categories sequentially, as if they were developmental
stages. However, each child who reached the final éaieééry

passed through at ieast one of the first three in preparation

'for thé iéét.

3-1 simultaneous Correspondirg. When two childrin agree

to write to one another at the same time, they gain as..arance
that their efforts; at the moment of writing, are yielding a

return effort. Being able to eliminate any question as to

- whether or not a lettér will get a response is a definite

strong point, perhaps particularly in a world where the tea-

cher may not allow time for letter writing when a pérson needs
b
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. Often simultaneous cuTre:ncndences are zbout the same

topic, probébly growing out ¢’ a recent or even current con-
versatidn. Missy and Wéh&y‘s letter in (1) illustrate:

la) = Dec 9
Drar Missy

are you Rodney's

friend T am

are you how are

you doing in math

I'm doing fine
No yes

=1 N
(Wendy) (Mrs. F, 3)

b)  12/9/81

Dear Wendy
Do you 1iike ,
Rodney I like x.
him I hope :
you do like him
all the girls do but
Sonia likes gabriel
from
No Yes
Qg a.
Missy (Mrs. F, 3)
Wendy and Missy's letters share not oniy a comon topic; but
also a common form, the yes/no question with the yes/no answer

boxes tor the response.

Seven of the eleven instances of simultaneous correspon-

ding occurred in Mr. D's class: While it mightybe possible to
hypothesize a reason_for this based on the nature of the
classroom contéxt in which the postal system operates, it is
probably more to the point that five of these correspondences
invoive a single student; Caridad: 1In (2) Caridad and Mar=
garet write to one another; with Caridad, as usual, telling

' ’ N
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2a) ' 8, 1981 ;A
Dear Margaret B :
I like you because you are
nice to me and you are nice
to Norma to good by margart
(pic)
Your friend, .
Carzdad (Mr. D, 3)
b) ~ 10-8 1981 /
caridad f
Dear Caridad, ;
I like to watch ~ | /
you play tetherball ; .
(pic)
Your friend .
Margaret ‘(Mr. D, 3)

M&rgarét;é letter focuses on observation rather than
participation, perhaps reflecting a feeling of distance from,
or admiration of, caridad.

In (3) it may be that Caridad has influenced the dontent
of Zoraya's 1etter, since ZOraya does not usuaily tell her

"addressee why :she likes her.

3a) _ seépt 17,1981 /
Dear Zoraya - /
I like you becaues jyou are /
funny bat I still like you !
becaues yo.u are fun to play /
with and I like you. tha End /
(pic) /
love Caridad (Mr. D, 3) /
b)  _ Sept. 17. 1931. : / .
Dear caridad /
- I like you because you are 7
nice to me Cari you are my /
best frienu / /
(pic) ' /
Love /

. Zoraya (Mr-. D, 3) //
~aridad and Norma are good friends/who write to one
arother many time:s during the schaolyé;r. Two of these
occazions: for writing appear to bé,ﬁgs£ahcés of simultaineous
werreggpondang, ;wh:i.cﬁ holiday i;ﬂving i$ thé concern:

- /-
Je8




4a) 12-3
Dear Norma
I like you because
you are nice to me
and I already have your
present Merry " Mérry
Christmas

'THE END

(pic) -
Love Caridad (Mr. D, 3)
b) *2- -
Dear Ca-® :&.:d ,
I like a2 wary )
imuch and #:.
you going to get
preseits.  I-might
have a merry christmas
(piey
love Norma .
your friend

5a) 2-16-82

Dera Norma o .
I got you a valent.ne card .
did you get one for me? I hope
you did write me backe.
(pic)

Love = ]

‘Cari (Mr. b, 3)

b) _ . 2-16-82

Dear caridad )

You are nice to me and I

like you and are o :

you going to Bring Valentine cards.
Apic) . !
: Your friend f
Nofma (Mr. D, 3) f

Later in the year Caridad and Norma write |to each other
on :he same day, but. this time the correspondence is markedly
different from the earlier ones. The interactive nature of
the writing; as well 2z the absence of an address on the
second lettér, provide evidence that the postal system is
being used for passing notes i. class.

6a) 6-3-82
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Deal: Norma

I wont to be

. your friend but I
: can't and don't tock to

N me evr agen write _
: me back ‘ ‘ : -
- (pic)_ : i

Love

Carry (Mr. D, 3)

. b) 6-3-82
' Dear cari )
why can't I tall-
to you could I
talk to you in
class
(pic) o
your friend

' (caridad's lettér in (6a) ﬁfé@iﬁes in+teresting data for the
ongoing effort to.understand what writing is’for éhiiarén.
For her, wrltlng and talklng seem to have dIfferent functlons,
: during a fight talklng is- not acceptable, whereas wrltlng is.

Pern?ps it the appeal of prlvateness of . wrltlng. 1n contrast

'\‘

to the publ;cness of speaklng, that enables her to contlnue

’

(Fa.r, pmrsonal communlcatlon) )‘ O

N
correspondlng on the same day is ot characterIstIc(Unry (‘

of the younger writers: Fourth graders Judith and,Beatrlz

P TV L L
engage in it early in the ye&r,’and here the writing does not.

even seem to grow out of Verbal interaction in the classroom.

7a) 9~ lS—éJ

Para Beatrlz

tu eres mi amiga y yo .

soy tu amxga ¥y tu 2yzs i
mejor amiga y tu eras

buena con mxgo y yomgg;ero N
gue seas mi mejor amiga '
(pic)

yo te euiero porque :u. eres buena
(Judlth) (Ms R: 4) .2~




For Beatriz )
you are my friend and I

am your friend and you are my
best friend and you are

good with me and I would love

for you to be my best frxend

(pic)
I love you because you are nice

(Jud;th)

b) ~ sept 15 1981
Dear Judith
I like To

play Tetherball plus

you het har and ‘I

like you for a frien:. - g .

(pic) S
‘s Beatriz (Ms R, 4)

It is possible, of coursé, that Judith. and Beatriz' writing to
one another IS due purely to c01§~1dence. (Beatriz &i& in .

fact, wrxte another letter *o ‘Juc.. th two days 1ater in which
3 -
‘she ﬂeems to respond to Judith's 3ff1rmatIon of friendship, as

well eéyrelterating'her enjoyment of tetherball )

f? T w0 other;fourth graderé; le and her frlend PétriCié,

wach wrote four 1etters to cne ancther on January 21, during

~ ‘their postal cehter&tnme. For Lﬁz and other students:partici-
. 4 s ¢

tpatlng in the* reeearch project, both- sending and receiving

‘large quaﬁtlties of letters took on 1mpontance at thls m;d

paint in the year. There was a ccmpetltlve surge of 1etter

: wfiting. rkitﬁéd§h 1t is 1mpossxb13vto be certain of the brder

}: of Liz and Patrlcia s letters on January 21st, one pair does

apparently contaln lnteractlve dlscourse, in (8);
1721 . | ’

Dear- Liz

To Liz I like you

8a)

I~

for a friend and how

Go you like the candy
that |{I got you:. You are
a spftlal girl to me

and will be glad

9




| to get you a (illegible)

- : ""hat's all have to .
33y to you o - ‘.
# " _(pat) (Ms R, 4) : gy

K

o ; b) ~ Jan 21, 1982
e (Pat) :
I'm sorry for what
’ ) _ 1 said and thanks
. N for the candy It
is good and I really -
am sorry and I hope . .
you will forgiv> me '
for what I said and
I like -ou a Iot.

L (pic)

. 1"‘ :tlr - R

Frelnd Liz (Ms R, 4) .

Patricia‘'s other letters on January 21st are all affirmations of
friendship, y Liz' letters contain queétibns about school

related matters (eg.; "Do you like this school?“ and "Do you
ﬁaﬁfgibrbé\é E&Eéf?“), which;Patricia does‘not.ansﬁer in

Writihg; There is the sense that.most of the lnteract;on

'

classroom, and that just a. small portion 'of it is contalned in

thelr writing. | S : P

out 1;59(§Zt1ve dlsc0urse; ls;an_access to correspondlng whlgh 5
some children choose to use. At thé-outset it grows out of

oral interaction, enabling the writer - - .: - sense of

worKing in the here and now, and it assu: .2 =% wfiiéf;éf a

“response." Simultaneous co-respondlng may grow xnto tradi-
’ ’ .
tional note paSSlng or more matyre kinds of correspondlng, ¥
t
it aiways'rémain§ an option, and may be returned to when new

. goals» such as generatang a quantlty of Ietters, become 1mpc~~/
s . . ‘

tant. _

ERIC
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3.2 Sequential Corresponding Without Continuous Discourse.

gory from instances of simultaneous correspbhding. But; fuzzy
as the demarcation lines may be, this category is real, and
interesting because the recipient of the first letter réesponds
without giving any indication of having received it. There is
neither acknowlédgemént of the letter; nor interactive dis-
course:. The letters in (1) illuStraté this category of cor-
responding.
ta) septiembre-22 1981
Querido andy
amigo tu juegas con
migo y con Orlando
y con Carlos D
(pic)
con amor o
Eliseo (Mr. D, 3)
Dear Andy .
Andy you are my best
friend you play with
me and with Orlando
and with Carlos D
(pic)
with love
Eliseo)
b) . 9-23
Eliso
Dear Eliseo
I like When
Wwe play KicKball
(pic)
mi amigo
Andy (Mr. D, 3)
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While it may not be meére coincidence that Andy's ietter, like
Eliseo's, is concerned with play, thére is no indication Of

Lnteractlve writing.
The COrrespOhdence in (2) takes place between students

in dlfferent classrooms.

2a) oct 8 1981.
Dear Susi
Susi yo soy tu amlga
I Veronlca esta in mi
ciase yo te mado esta
cart para que me
quontestes
{pic)
guirira susi :

Karla (Ms G, 2)

,,,,,, (oct 8 1981.
Dear Susi
Susi I am your friend

And Veronica is in my
class I am sending you this
letter so that you will
answer me :
(pic)
dear susi
' Kérla).
b) B _October 13 1981
te quiero mucho
puedes ir a mi casa
a_ora
di le a tu mama
i a tu papa
dque si puedes
ir a mi casa =
Susy (Mrs. F, 2)
'tu-amiga

(O~tober 13 1981
Karle I
love you a lot
can you go to my house
now
tell your mother
and your father
if you can_
go to my house
Susy
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directly require a-response. Apparently to her, a letter
- — — = — - = - - - . - 'i';,, e . R o R _ IO
itself, apart from its contenghsuffLCLent to warrant a res-

ponse. Susy (Note her use of ‘tell' rather than 'ask,' as
gbserved in the writing of other Spanish and English speaking
students.) responds to thre spi£it of>Kéfia‘§ iéEEéi,‘QitBOut
any linking of discourse.

It does not seem justified to conclude that all respon-
' ' B D o
dents whose letters fall into this category are unable.to

write interactively. For some children, sending a letter is
. much like giving a gift, and while the giver may hope for
something in retirn, he or she does not expect the] two gifts

to connect in any way. Fourth graders, as well as the younger
. - 7‘
students; do this type of corresponding, as (3) shows.

3a) .JaNuary 11, 1982

Querido Jaems ]
Jaems tu eres mi mejor
amigo y poresa te mado
esta cart y Juegas muy bien
querido amigo
(pic)

Manual R o

tu amigo (Ms R, 4)

7 (JaNuary 11, 1982:

Dear Jaems i

Jarnies you are my best
friend and so I &am sending you
this letter and you play very well

dear friend
(pic)
Manual Rr 7
) ~your friend \
% . : ;
b)  Jan 14, 1982 ' N
Dear . A
Maunal R how
- i h
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are you .going to finish
your Rreading. I hope
you finish your Reading
because your in big
trouble because if you
don't finish your

things at th%

rxght time you will

get in trouble.

You are my best ;
friend I ever :
had in my - -
classroom. You never :
call me names ore
YOUu never teas me
You are my best friend.

friend

James (Ms R, 4)
After his warning to Manual, James does pick up the friendship
theme that is the main thrust of Manual's 1éEééf. Because_
affirmations of . frlendshlp are so frequent in the data, xt<gs
v1rtually impossible to say whether thls is in response to
Manual's letter; o-, for example, an effort by James to ex--
plain why he felt é;ée to issue the warning. (Eée_the discus-
sion of James' use of the postal system in Section 2.4.)
Similarty, Jose's motivation for‘iééuing the affifﬁéEiéﬁ of

%riendéﬁiﬁiiﬁ (4b) is unclear.
' d4a) October 12 1981
N Dear Munchy (Jose)

You are my best

friend so you can

youes my makers (markers?Q

so you can

you in the store

(pxc) cute

love James (Ms R, 4)

b) , October 14; 1981
i Dera James -%
James you are my :
. best best firend. you did
not pick me on ‘

]
today. Lets play tag !
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, (plc) 7 v
‘ ) Your frlend Jose (Ms R, 4) ‘.
In Jose's letter the affirmation of friendship seems so auto-
matic that }t mlght be a respcnse to a ”?éetlng, as when two

dcqualntanc's in a work situation pass one another} one says.
7

“Heiio;“ and the other replieé "Hello." It is possible to

infer a complex re;atlonshlp between the affxrmatlon of

friendship and the complaint which follows it “such that .the
4
affirmation of frlendshlp provides a reason why the: thxng
{

compla;ned about should notkhave occurred, butﬁlt is 1mpos—

sible to know -if settlng up that inference was Jose's 1ntent

~ —-‘

or whether, in maklng the afflrmatlon of frlendshlp, he was

S

simply resporiding in kind to the spirit og James's letter:

3.3 Acknowledging Receipt of a Letter. In the two kinds

of correspbndénCE'thét have been discussed up to this. point,

there is no direct 1nd1catlon that the second ietter is a

response to the first: fﬁe thqu,categogy farks a distinct
break from the first two -in that here the respondeént makes
direct référenCé‘to receipt of a 1etter. And typically this
is the only way in which the two letters connect. (1) and

- (2) are classic examples of third énd/fourth gradefé, respec-
. 71
tively. ]
[
- }
la) Oct.1l
Dear Eliseo
Dear Eliseo your 7
_My best friend. When ever
we're going to
play krgkball
I wish if you our

Andy (Mr. D, 3)

p) . 10-3




Dear Andy

‘ya agarre tu %
carta que me mendates
Y yo guiero que

le mandes yna _
cartgﬁa Carlos D

Y a Orlando tamdien
y vamds juara

cickbail'y tamdien

N

.y
AN

N

i~

2a);

en lonche tamdien
vamo a jugar
eén lonche comemos la comida
' con amor - ,
Eliseo (Mr.’D, 3)

I aiready got youg--:

letter that you ‘sent me
and I want
.you to send a
“letter to Carlos D
and, to Orlando too .
and we are going to play
cickball agd also .
at\fﬁnc§7§r§0 y
we are going tg play
at Junch we eat together
con amor
Eliseo) ‘ N

9/18
(Judlth)

do you like the day today§

I like the day tgday S ) -

hos ‘your best friend? My best
, ~ Good tuck

by - from -

S / © Veronica (Ms R, 4)

=~ 9/23/1981

Veronlqa

gracias porque me

mandes te una carta
Veronica yo soi )
Judith y qax si era
a ser tu amiga si
tu guieres a ser mi
amiga te -tieénes
que juntar corn miga
YO quiero a ser tu
amiga Veronica
manda me una carta

=
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porque sino me mandas :
YO 1no te mando manda
me una carta

Judith (Ms R, &)

9/23/1981
(Vveronica)
+thank you for
! . sending me a lett?r
Veronica I am

T

to be your friend if
you want to be my

friend you have

“to get together glth me
I want to be your
friend Veronica-
~ send me a _letter
béCéuéé if you don't send me one ' -
I won 't send you one send
~me a- letter

- ' ‘Judith)

- 5

.o J o o )
Judith's 1etter may’-actually respond, somewhat indirectly, to
the content of Veronica's letter; tco. ~If Judith feels ieft//”

) ol . A - . . e
out of veronicaﬁ; friendship With Sandra, she could be undef—

stood as maklng a’ rather strong plea for frlendshlp with’

Veronica herseIf* : )
, , :
Luz' response to James iﬁ (3) is outstanding for its
~. Y

absence of both a response to his offer and an answer to his
'questlon However, the lnterventlon of five days,; with aitt

S oo . . . , A - )
the potential for face to face interaction, may have\made

direct responses irrelevant. o .
3a) March 26, 1982
- Dear Luz 0
f*ﬁ dOfYouWWénth

ball. I will give you
one. I will give you
a ball with a ‘
- . red }£95W9§ %t-r
- ' Luz are -you g01ng to see the
Wisserd of Oz. It is a 8:00
: , von challen 2. B
IR Your ‘friend James (Ms R, 4)



Dear James

Hi I got the letter you

N B3/

gave me and I want to.

be in the citassroom at Suva

to me and I get to go now good by
James_ :
Love Luz (Ms R, 4)

éxpreﬁéing gratltude for his generosxty.

(4) and (5) offer the opportunity to compare correspon-
. ) ey B o ) 3
dences Between the same children early and late in the year.

beginning of the year and the strain took its téll;on his

writing, as shown in (4a). wWhen he started writing in
Spanish, his writing imprOVéa mérke&iy, in (Sa). ;

4a) 9-22-81

*ay jaem

me en Jens

we play

spanes hash

bool your ]
fren Manual R (Ms R; 4)

'(Deéb\James

me and James

we play

Spanish dodge'’
ball your

friend Manual R)

b) October 12; 1981

I got your\letter qnd
I got it and I read it.

You are my /best f£riend

and I kae you very much

Here is a lcture of you and me

. white Back? S
love your friend James (Ms R, 4)



5a) June 23, 1982
'quérido jéﬁég
te 'm'ari'd'o égté. cérté

A Jor amlgo dime
si siempre vas a

Jugar socer en la

carta que me mandes
- tu querido
.amigo Manual R (Ms R, 4)
(June 23, 1982
Dear James
i I am sending you this letter

because you are my

best frIend tell me ~

i1f you are aiways going to

play socer in the
» your dear ]
friend Manual R{

b) ~ June 25, 1982
Deg;fMgggal R . ,

I did get your

letter I know your

my best friend what

class room are you goxng to

I am going to room 403

H good By :

James - (Ms R, 4)

Manual's ;éti—.ef in (5a) is significantly m'oi.‘é"métiJré than the
one in (4a); and more elaborate than the one in Section 3.2,
No. (3a). It is difficult to know whether his direct request
for information, “Tell me if you are always going to play
soccer in the ieﬁter you send me," is also intended as an
indirect request for a ietter, or whether he simply assumes

" that éaméé will write back. Whatever the case, he has cer=
tainly learned to make writing work for him. James, in both of

: L)
his letters in (4b) épal(gb); acknowledges receipt of Manual's
letters and affirms their friendship, but he does not seem to
pay attention to any of Manual's mentions of sports. His .
statement in (4b) that he read Manual R's letter may be
101
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intended as reassurance to Manual that his letter was indeed
deciﬁﬁerébie. Such sensitivity on James' part is in contrast
to his rather critical letter to Manual in Section 3.2, No.
(3b).

éy acknowiéaging receipt of a letter, a respondent is, in

corresponding: A writes to_B; then B writes back to A because
gé A'S léttét. The next step is to bring the interaction into

the writing itself.

3.4 Corresponding with Continuous Di§coUrsé., In theory

every respondent has a chilce as to whether to continue a
vtopic introduced by tﬁg’xnxtxatof‘of the correspondence or to

introduce oneé or more new topics himself. And yet, In reailty,

continuation orf at least one topxc from the initiating letter

seems to be a feature that characterlzes correspondences where

7
3

there is“a sense that,the writer is comfortable using the

postai syséém. Perhaps the best evidence for the case that

_continuation of one of thé initiator's topics reflects growth

comes from caseés in which the réspondént seems to be learning

how, or exploring ways; to continue a topic. Theé first part
of this section focuses on such instances:
Thé strategy which Carlos uses in (1) appears to be to
copy what Phillip wrote, while adding more information:
1a) ’/81
~ Dear Carlos D
I am your Best

cosend
and we Ptay soccer
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and Basbal

by soccer

{pic) _ S -
Phillip D (Mrs. F, 3)

b) . Sept 17, 1981

Dear Phllllp D

cousin and we go to
yuor house and we Pilay -
soccer and marbles and
baseball and ‘catch
(pic)_
love = B
Carlos D

Cieéfiiiiﬁié'ie not éeffesponéing in any sophizticated sense,
and yet cirlos' effort to stay on the topic Phillip introduced
is unmistakable| '

5uiio'§,5tﬁatégy for con;inuing the discourse in (2) 1is
to draw a conclusion, or stateé an eééumption about why Manual
F wrote what he did. :

' 3a) March 16, 1982
Dear Julio do you know that the Dodgers

played the Heaston astros and the dodgers
and they won 7-4
o Manual F {Ms Rr 4)
b) Manual you ‘like the Dodgers because
the won the scrt 7-4
(Julio) (Ms R, 4)
In ochs and Schieffelin's Eéfﬁe (1976), Julio incorporates
MahUal F's discourse toplc into a new proposition: If he had
answered Manual F's quégtiOn, he would have collaborated on
the topic. Julio's writing conveys his discomfort with the
medium; what has been written to him very rigidly defines
what he can write back.
Manual F's'létter in (3) illustrates topic collaboration
in a fespondent{s ietter, this time with some éléboration.

3a) September 17, 1981



ray won the flght sugar-

ray nocked him out 2 times

in the 13th and in the 14th

please write back. By

(pic) B
your friend Miguel (Ms R, 4)

b) Sept 24,
“ear Migel
I no that sugar Ray
won the fit sugar Ray nock
down hearns 7th rown

sugar ray mest up hears
(pic)

Manual F (Ms R, 4)
The extent of Manual F's interaction with Miguel is actually
considerable. First i§ his response to Miguel's "as you kriow"

to open his letter: Miguel'sS usé of the expression is quite
unusual for a child of his age. Manual F reacts to it quite
'iitéréiiy; responding to it much as if it were a queéstion in
need of an answer. Second, Manuai F contrlbutes the name of

Sugar Ray's opponent in thé fight, thus adding information

that " Miguel had omitted: And thlrd; Manual F . goes on to

provide further details, designed either to corréct Miguel, or

to fill in more of the complete story.

Ma:nual F'sS use of "I know" to respond to MIguel s "As you

know, " is illustrative of a successful, if somewhat akaéf&

effort of a writer refer to something the initiator of the
correspondence said:. A slightly different SOrt of awkwardness

appears in Jogéfs response to James in (4)

3a) MarcH 26 1982
: Dear Jose A
I am going to glve
Luz a ball. I am
going to give her
- . a baill with a

red mark. You nc#

10



how I have my ball with a .
blue mark: I am going -
to put a red mark on her ball

Your friend

James (Ms R, 4)

b) ~3/30/82
. Dear James
‘ Hi How are you
to day I am fine:.
I herd you are ‘ :
going to give Luz
. a ball. try to give
me a ball to. or let -
me baro one
Goo-by .
your firend =
Jose A {Ms R, 4)

v

Now it may; of course; be true that, in addition to reading it

in James' letter, Jose did actually hear in conversation with
friends that James was going to give Luz a ball: There is no
way of knowing. But sSince Jose i§ writing in response to

James' letter, it is reasonable to assume that his choice of

the verb ‘'hear' in "I herd you are going to give Luz a ball,"”

Possibly this is a case of misplaced indirectness; Jose wants
to make his request for a ball for yim;éié as polite {in-
direct) as he can; but ingteaa of agiaching the indirectness
to his request; he attaches it to the method by which he : ™
received the message about James' gift £o Luz: 1In any case;
Jose's respb%ding to James' very diréét message with "I herd;"
as if it had come from some unidentified or anonymous sourde,
comes across as an inexperienced correspondent's practice at
learning how to make reference to something written to him in
a letter.

Because it is impossible to know how classroom interac-
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tion may have influenced each instance of written correspon-
dence, as well as to understand how certain things that get
wfitten are actually inteénded, there is na clear line between
what appear to be initial, slightly strained efforts to con-

tinue discourse, and more successful, matiure ones. In the

following examples, the manner in which something is said does

what is said, and this, at least ffbm an adult point of view,

naturainess in using the postal system.
In (5) Yvonne responds very positivley to the closing of
the letter she received from Lily:

5a) _ _ Monday, September 14, 1981
To Yvonne
Yvonne you are pretty and

I wish you wer my best
frend and I llke
How you”rlght on spelllng

Love is aIWIS o
From Lily M (Ms R, 4)

o) Sept. 15, 1981
Dear Llly
;f};ked when you

said love is always with
Lilly. I will be your

best friend now and

I will play teatherbaill
with you and Cindy.

One of these days I
will ask my mother

if _you could come

Your new best friend

Love
Yvonne (Ms R; 4)

(Note how Yvonne uses the standard speiling of 'aiways, '

rather than Lily's spellinds. She is making the standard
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spelling available to Lily, and perhaps Lily will notice and
learn it in this very personal context:) Yvonne also responds

directly and afflrmatlvely ‘to Lily's, wish (request) for best

frlendshlp, and makes promises in order to confirm the

seriousness of her intent. )

(6) is a correspondence between a third and fourth
grader, Alma and Debby, respectively, in different classrooms .
Alma has ééﬁég&ifficuity with her iétter? and tHere is the
sense that Debby is trying to ease Alma's discomfort, to

assure her that it doesn't matter:

6a) November 18 1981 ,
Dear Debbie.
Yuo are my best frind
and I play )
tetherball whlte me

and I like to

play tetherball god
by bDebbie
Your frend

Alma (Mr. D, 3)

b) November 25, 1981
Dear Alma D
how come you do not come to my house

to play tetherball with me ane we can
piay a lot of games and we_ can play

with my friend Cindy at school and I

like to pfay w1th _you because you are

very pretty and you are very nice

to me. and your mom is very nice
to me and you.
your friend B
Debby G (Ms F, 4)
Debby's method of responding is to pick up Alma's tetherbaii
theme by inviting her to her house to play '(The invitational-
intent of "how come you do not come to my house..." is made
clear by the following "...and we can piay:.."). While the
fit of the two letters is not tlght, with respect to
lnteractxon, the thematlc llnklng is unmlstakable, as is
. - \
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Debby's interactional intent:

Some of the complexties of male-female relationships are
the issue in (7). Karla has apparently written to Joseph
before, without gettlng a response. In (7), after remarklng

on Joseph's progress with respect to kindness toward two

members of the opposite sex, she lodges a complalnt.

7ay 6-19- 82
Joserph
Josegh you are getlng
to 'be nice to me
and yesenia

When I rite tc _you

o

you don't answer me
just because I am
a Girl
{pic)
Love

Rarla (Mé G; 2)

b) Dear Karla
I didn't wratef

back because Jesus

. will say something
to me:
0.K. By
(pic) _
from

‘ Joseph (Ms G, 35 5‘
Joseph acknowledges that Karla is eééentlally correct- _he
doesn't want hlS friend Jesus to know that he wrote to a giri
;because of the teasing it will cadse. But while Joseph is
explaining why he didn't write to Karla, there he is writing

to her after alls Her second leétter can not go ignored.

(8) contains three. letters exchanged between two fourth
grade girls who demonstrate the desire and ability to write
interactivéiy éériy in the year,
8a) B ) Sept, iS 1981

Dear Yvonne

Hi how are you well

N~ - 108
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for me fine I like

you and I want you

to go to my house .
for’ Mlssy s blrthday ; &

and you 11 be with me

and missy's- firends will

bg With her lnq;udlng

my .cousins ons is 11 and

7 i ‘think your _my best
is:but your my 1ist
‘best friend I would
write more but I'm
running out of llnes
v Your frlend .
& ‘ . Always Cindy (Ms R, 4)
‘ P.S. Write back
b) Sept: 17, 1981
Dear Cindy
Hi thank you very much for
your letter. I'm fine to .
just like you. I will ask
my mother if I could go
to Missy's blrthday party and
if I don't 9o I will trya\

and get her a presand an

if T dox't get her a

presand or 'go to her

birthday party then I don't know
what I will do. but

I w;ll try very hard.

to #o. Wall it is time

for sighlent reading so

I have to go now

'And love is always

" with Yvonne (Ms 'R, 4)
c) " Sept 1i8 i981
Dear Yvonne _ i
thanks for the letter. well I
@hope you could to to mlssy s %lrthday
party. “and I promise you you
don't have to be with Missy becauseé

X T

yoﬁr going to be with me. I hope.

A

well I have to go now bacause
were going to have to go to Iunch

) love always your o
‘ ° best friend Clndy (Ms R, 4)

The correspondence contlnues with Yvonne wrltlng on September

22nd to express regret at not having been able to attend

Missy's (Cindy's younger sister's) birthday party: Aithough
R ] E
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Cindy and Yvonne's concerns about the birthday party seem to
>
be somewhat different, their ability to sustain a topic over
turns is apparent: Each is comfortablé using the postal
system; and has acquired the ability to writ® interactively
with fluency. ,
s
Both (5) and (8) demonstrate Yvonne's ability to write *
interactively in her corresponding. Another correspondence
into which she entered has implications for the effect of
the social context in which letter writing takes place.upon .
what children write. Toward the end of the school year, after
I interviewed each of theé students who had participated in the
research project, I wrote ani thanked each one for his or her
participation. My letter started a corréspondénce with
Yvonne, which is shown in (9):
, : - 9a) June 17, 1982
: ~ Dear Yvonne , -
Thanks for coming to talk with
me today. It was a big help,
and fun too. , .
What are you going to miss most

about Colmar next year? And what_ - -
$ are you going to like best about Suva?
t Write backl .
Love,

Jenni fer
b) 6/21/82
Dear Jennifer

your letter

, remember the .
one you rought ,
me about innerviewing
‘on me. Well I like : -
it. To bad we
woun't be able
to do that again

Love =
Yvonne (Ms R, 4)




c) June 23; 1982
Dear Yvonne,
__ Thanks for the letter.
Yes I do remember the one’
;7wrote,you about our interview.
I'm glad ybu héd é gdbd tlme.

s school year ending? I feel

a IiEEIe bit sad because I -

won't be seeing the friends
- I made here this year. -
Please write 1f you havg
time. ‘ )
Love,; _
Jennifer - i
)  6/24/82

Dear Jennifer

I did like the
inner v1ew1ng N
] it was fun

. to bad _we .
can't do it ;
I w1sh I could )
Write back soonl

Love

Aiways

. . Yvonne (Ms R; 4) ‘
In both of my letters, throudh my qué:;xshs, I made an effort
g as lmportant/éersonai

,,,,,,, ]
issues. And in my secqu letter, I answered my question to

‘

her with respect to myseif, hoping that bv sharlng my feal=

to write to Yvonne about what struck 1

2

ings, I could encourage her to share hers. Yvonne,steadfastiy

resists,my efforts, choosing instead to focus on the “inner

view." (Her spelling reflects a refreshingly different and
appealing notion of what id%ervieéing is, and she is clear :*
énough about Héf ﬁéféé§£i5ﬁ of Eﬁé event that she'aoeé not

to it 1n.hers.) Clearly the 1qterv1ew had a big impact on

e

her, and she wants 'to hold on to it. But her letters do not
demonstrate the facitlity ‘at- interactive writing seen in her
111
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letters to her peers. There is the sense that she is being
very careful; in a . relationship where she is a iittie awed:
?6? example, in (9b), when she thanks me for my first iéEEéE,

I

I won't rémember without her assistance. While there i§ no

way to be absolutely certain, it seems likely that the stress
. ll"\ [

of interacting:with an adult of some importance to her about a

momentous event inhibited the rathér sophisticated writing
faclllty which Yvonne has demcnstrated in more relaxed set-

tlngs. Unfortunately, there are no other lnstances of Yvonne

;ﬂresponding to an adult to use for'comparison; In typical

child-adult correspondericés, tﬁeleﬁiid ini;iafes, the adult
responds, and the interaction stops.

There.is another instance of child-adult corrésponding
worthy of mention here because of its contrast to the situa-
tion in (9). Here noﬁhing in the social context interferes,
and the adult is able to motlvatﬂ the child to write interac-

tively: qudrgh (see section 3.1, No. (7) ) is one of the less
mature fourth grade letter writers, and with her peers she-

~ iR .
does not do any wrltlng that is clearly interactive. However,

her teacher is able to hélp her to move beyond what she typi-
cally does with peers. Judith wrote three letters in rapid
sucéession to Ms R which are repetitive expressions of affec-

tion. 1In an effort to give Judith semething else to write
about, to share more of herself, Ms R wrote to Judith and

asked if she had any’ brotheré and sisters, and if s0, theIr
names and ages. Judith's response, thrée wéeks later, appears
. B
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in‘(iO).

- - - - ﬁ?
10) . 11-13 .
Miss ‘Rose
You are nice : .

with me Miss

Rose a like one :

of your letters and
that was very nice

and in that ietter you B
to}fme Wat was’ the o«
name of my sisters
and Broders one of
¥ the name of my - -
broder is Eddiee
and the another Hes

name is jorge

and the big siste

is Rose Mari have

a happy day Miss
Rose :
form _
- Judith’
(Again ﬁééiéé the use of ‘tell ingtead of 'ask.' Also there
are interesting evidences of the infiuéhbé of Spanish in

Jué&tﬁ‘s'épelling; 'I' becomes ‘a;‘' in Spanish /a/ is the

closest approx1matlon to the Engiish dlpthong /ay/ . Slmllapé

ly, ‘'brothers' becomes 'broders' bécause /d/ closely approxi-
mates the English voiced irnterdental fricative, 'th' sound
which does not oceur in Spanish.) - |

The careful, labored way in which JuditﬁZ%efers to Ms R's
letter and what she feels is the main gquestion in it, and then
goes on to answer the queétibn, réfléct the effort she must
exert to respond to the content of Ms R'sS letter, i.e., to
respond interactively. There is the impression that she is
stretching here, both in her use of English and in her skill

tance to achleve more than she could have WLthout the incen-

tive. (It is inﬁéfééiiﬁé that Judith does not answer Ms R's
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first question about whether or not she has any brothers or
7 sisters. T?is,ﬁéy reflect a lack of béfépéctive taking on
m¥judith‘s pa.t, in thét her brothers and sisters are such an
integral part of her lifé that a question about whether 65 &6£
she has any simply slips by unhbtiCéa.) Again, Vygotsky's
notion of the zone of proximal deveioéﬁént helps to éxbléin

Judith's ability to exceed her usual ability here. What she
can.do witi her tééchéris eHCOd}aééﬁéﬁE gow; she will be able
to do more readily in written interactions later.

The notion that writing Can~bé intéra¢ti6é seems to be
one which evolves, as children gain experiénCé using the
pqétéiréyétém. Because corresponding, ﬁi its very definition,
f{; aﬁ\;ntéréctiVé process, the act of doing ii‘ﬁéipé children
to move the“iocus of the interaction frqﬁ the here and now of
the classroom to the more remote content of the writing it-
self. When correspondents éﬁéféé who make demahas on tﬁéi;
correspondees; the p}océéé is hurried along. The facilitator
may be an adhit5 but, as Qfll be seen in Section 3.5, it need

.not be,

S . L -
3.5 Karla. Karla is an academically successful second

grader in Ms G's class. While her first language is Spanish,

she is bilingual, and she writes letters in Engiish uniess her
,7/ .

recipient is more comff;;able with Spanish. Two of Karla's

twenty-three letters are in Spanish, and in both of thése the

greetings -and dates are in English. Perhaps Karla writes

these before she really bégins to think about whom she;is
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writing to. Or, since the closing of one of these letters is
in English too, perhaps Karia is simply accustomed to doing
these formulaic parts of the letter in English and tailor-
makes only the body of her letters for the recipient.

Ms G's glassroom: One day Patricia, a good thirl grade friend
of iiei:é, announced to me in Karla's presence, "Shé& writes to
boys." And indéé& she does, at least to one. She seems to
consider boys to‘bé regular people; which is not entirely
asual for girls her age; Karla.also writes to dlder chiildren,
mérnit of a>g§rrespaﬁaéaaé with one of these students, Shirley,
that is of particular interest here:

It was seen in Section 3.4 that a teacher can help a

student to write at a level she has not reached on her own:
It appears also that an older child can facilitate the prog-
ress of a younger one by aaaéiiaé more mature writing. It is
not that Shirley intentionally plays the role of model: but
rather that Karla makes use of what she sees Shirley do, for

her dwn advancement:

'

In the first pair of letters, writtengin March, Shirley
initiates the correspondence, and Karla responds with a letter
of the type discussed in Section 3.2, except for one interes-
ting exception. While the woréé of Karla's letter do not give

takable. To Shirley's picture of two straight-haired girls
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labeled "you" and “me" playing tetherball, Karla responds with
two curly-haired giris labeled “you" and "me" playing tether-

ball. In Shirley's picture the ball is on “me's" éidéj in

Kéfi&'é-}t is on "you'é“igide. The WEiiEéﬁ messages in this

first pair of letters appeawsr in él).' )

7 T iay ~March 5-82
Hi Krata

How are you? I am Fine

How are you goxng in School
are you good? I am. I -
thing sc. are you geting
better in tethir-ball. I
am. will I have to go

by yd%zr Frined shirley (pic)

= b) 3<15-82
ii Pear Shlrly :
: shirly i like you
because you ptay whith '

me love (Karia) (pic)

It may be that Karla assumes SEifié§ kﬁéwé she is talking
about tetherball, and that Karla is correct in her assumption.
Pefhaés only an adutt researcher looks fo¥ such literalness.
In thérgécbnd pair .of ‘letters, again initiated by Shirley two
ménthéliatér théré are no piééﬁfé§, and Karla's verbal message

The second sequence appears in (2).

2a) 5/18 1982
Dear Karia

How are you: I am Fine. How are you
geting in teathbaiil Hope better. are

you Fine is school work. what Book

you in math &and in readlng well

I have to go by you'r Friend

L;~Sh1.rl¢=.!y ,
.oh say Hi to Elizabeth and Sonia
by agini . (\ ;
o . . s ~
) b) Dear shirly I 1ike
- you because you ) LJ
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. piay with me and :
S we piay tether
v . ball. .

love -
Karla . R _ -

. Karla's first two létteré‘té sﬁifiéy are done in cursive .
writing, and it may be that her concentratlon on handwrltlng

lnterferes with the composing proc ess. She giVes the impres-
sion of not having noticed most of what'éhiriéy Wrotélt?-hér;
p}bkiné up on only the tetherball topic. Or it may simply be
that, for an inexperi;zced_ietter writer, the many questions

in Shirley's letter are simply OVér&hélming. .

harlqt s third letter is ln marked contrast to the first

two. Here she initiates the correspondence, and glVee Shlrley
something to write back about. She is ié&rr';iné about the
usefulness of asking questions in her letters. Because they
feiﬁifé answers, they motivate the reeiplent to respond. This

,thlrd sequence of Ietters, of which the.first was written in

" ear rly to mid June; appears in (3).

3a; Dear Shirly I
. Like you because
‘you play Chinice
Jump Roap wit§ me
how are you
do:ng with your

Riding:

Love
Karla

b) " Date
June  15-982
Hi Karla ‘
How are you. - .
I am Fine: :
. " and I like
to play chinice
Jump rope with
you,too. and I

too. Krala How
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oid are you. I am._
10 year's old. and
I am a 4th grader

by your

Friend =~
Shiriley B: -

Oonce again Karla tells Shirley why she iikes her, ai-
though this time she focuses on a different activity in which
she and Shirley participate toyether. This time, however, she
also asks Shirley how she is doirg in a particular school
subject, reading.  ££ seems quite likely that Karla has
learned from Shirley's letters that such questions are ap-
propriate. | 7

Shirley writes back a mgdéi résponse, in (3b). _She
performs - the ritualistic greeting, asking her addressee how

' comprehends the intent of Karla's "I like you because you play
¥ ] -

- _ ,, _ _ _ ’ . o o

Chinice Jump Roap with mé," and responds appropriately that

she likes to play the game with her, too. .Shirley knows. how

to spell "rope" and does so correctly; she apparently does not

know how to spell "Chinese" and therefore stays with Karla's

spelling. She answers Karla's question about how she is doing

in reading; again changing to thé standard spelling. Sﬁifiéy
then goes on to ask a ﬁéy question, to answer it with respect
.For herself, and then to give some additional information
(which Karla presumably already knows): Shirley's letter is
definitely. not a model of creativity, but a modeli of how o
respond appropriately and séhéiﬁiVéiy,‘it su;éiy is.

Shirley does not héar from Karla within a week, 80 she

writes her to find out why: Karla writes back to apologize for



not responding sooner, writing interactively for the first
time. This represents a major stép in the development of her
ability to correspond. This final sequence between Karla and

Shirley appears im (4). »
4a) ) June-22-1982

Hi Karla

_ How are you.

I am Fine. How come

you don't wirte back

or the letter that

I sent you has

not got to you.

and How are you

in you math. I'm just

Fine. what boock are
you in Math. what¢

~ Book' are you in
to go_by your Friend

Shirley

P.S. Wirte. Backl

b) 6-28-82
Dear Shiriy __° = _ _ .
I am sorry because I dindt

answer you. I didn't have any

time so if you could send,

me another letter by now)

Frind (pic) «

Love Karla

Karta's apology and explanation that she didn't have time

constitute an appropriate and sensitive response to Shirley's
7 , ) - -
qliestion (or complaint) about not hearing from her. Karla does
not respond to any of Shirley's other questions. She responds

directly to the part that may have important social implica-

tions for her relationship with Shirley, but she disregards
the rest of the letter and asks for another one. :
. ¥

f
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pertains to the question of what constitutes a letter in need
of a resporise. 1Is it Simply a matter of turn taking, or might

could motivate a response? Her request in (4b) suggests a

feeling on her part the communicative intent of Shirley's

earlier letter is somehow cancelled by Karla's failure to

respond to it beforé another one arrived. Both the turhn

taking sequence and the contént of the letters have signifi-
ey

cance. A letter that she wrote early in the year suggests

that her answer at that time focused almost exclu31vely on the

.

turn taking aspect of corresponding. This letter, written to

the principal, appears in (5).: ; S
3q) oct 8, 1981
Mr K
Mr K
You are a very nlce man.
Please answer me. My
name is Karla (pic)
Love Karla
Heré it is the act of writing a letter; i:e:; taking a
turn, that is supposed to elicit a response. If Karla has any f
~
notion that 7ﬁe message in a letter might be deliberately
designed sofas to require an answer, she demonstratés no _

awareness Pf it here. At the same time of year she writes to

Susy, a s¢cond grade friend in Mrs. F's class, "Yo te mado
esta cart para gue me quontestes" (I am sending you this
letter so that you will answer me.), Again, the message in her
letter does not give its recipient anytﬂing concrete to ans-
wer. What Karla is after early in the year is a retiurn letter.
It is the physical presence of the letter; more than its

symbolic content, that constitutes its significance. The



letter is the concrete manifestation of a turn taken, the
signal for the recxpxent to do his or her part.

By the end of the year, the message in a letter haé taken on
more importance to Karla. Its physical being is still a maaor
concern, but she has discovered with Shirley's help, that she can
interact with a friend through what they write to each other:
This is no small revelation, for it makes the writing of friendiy
letters a useful communicative tool, rather than a largely
ceremonious gesture. Certainly Karia has more to learn about
correépondiné with a friend, but through her experience with
with models of writing more mature than her own, she has made

important progress.

oo T
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PART FOUR: IMPLICATIONS FOR EDUCATION

;,e'Introduction. It is obvious that the postal sy&tem
the writing is labored and very limited. And yet, children
who would not otherwise be WEiEiﬁé'éfé_éﬁéésing to write’
letters of their OWh:ééédgd. Clearliy something important is
going on Béfé;’ Furthermoré, these éhildréh are getting the
fdea that something they might actually want to write is
Limpbrtént enough to be a school activity. Certainly this
paves the way fdr-pésitiVé aEEiEdaé§.£6wéfa writing. And
children who find pleasure in writing early on are more likely
€0 be willing to work to make their writing good as they get
further on in school than children for Whom writing has been
drudgery from the start. In this final part of the report, I
would Iike to look at what using the postal system may be |
contributing to children's writing development. The postal
~system at Colmar, as it is currently used by teachers, has its
limitations; but I ‘think it is providing Students with extre-

mely valuable writing experience.
- 2 .

4:1 The Notion of Text Ownership. When I set out to

study interactive writing, I had no idea how little of it I
-would find. And yet when T reflect on my own experience with

that writing is interactive either. Certainly part of it is,
but the turn taking aspect of corresponding is important with

adults, too. The big difference I notice between my exper-

-
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'iéﬁéé with corresponding and what I found in'chiiarénig let-
ters at Coilmar has to do with what I have best heard referred
to as text ownership (Farr, 1983). Experienced writers have a
certain sense of command over tﬁeir writing which is very
clearly missing in ineipefiéﬁaéé writers. I once watched
ﬁgwféﬁéé; éhseccnd'gréder in Ms G's éiéééréém; ianorionéiy

L 4
write to his sister, April, the following: "I see you play
with Laura at my house." After finishing that letter, he
still had a iittleftiﬁe; SO he decided to write a letter to
Laura, his sister's friend:. This is the content of his letter

to Laura: "I see you play with April at my house’“ The
méssagéé'a;e ldentlcal except for the change of names. This
to me :zpresents the epitome of a lack of text ownership;
reusing theé same messsge because of the supreme effort in-
volved in thinking it up and getting it down on paper. ‘What
is perhaps most remarkable about the use of the postal system
among some of the children at Colmar is their willingness to
struggle to get somethIng wrltten to send to a friend or an
important adult. They want to send and receive letters.

5 There are several instances where children play, either
with i&ﬁéﬁééé or with the rules of :letter %ritiné form, and
thesé instances seam to convey a growing sense of text owner-
ship. For instance; Becky (Mrs. F, 2), who wrote so many
affirmations of frlendshlp during the year, on one occa310n
;wrote to Wendy (Mrs. F, 3), ’I love you You are nice and I
like you: You yourself and ybu.“ The you yourseif and you"
inserted in the picture box conveyed to me the message that

Becky was feeling a sense of power over theé medium. Similar-
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ly, oh a letter which Miguel (Ms R, 4) wrote to John (Ms R, 4)
about the Egmmy Hearns-Sugar Ray Leonard boxing match; the

address on the front was "From: Miguel going for Tommy

Hearns, " and “To: John going for tommy." Miguel, too, seemed
to bé“fééliﬁg §6wéffﬁl; in Eﬁéféé of his medium: 1In contrast

writers write seve al letters at one 31tt1ng, each one is

different, tailor-made for the rec1p1ent. These /writers make

the medium work for them, rather than feeling controlled by
‘it.

,,,,,

4.2 Notes on Development. The design of the project,

without a control group, makes it impossible to attribute the

cause of development in children's writing to use of the

postal system. However, examples sﬁéﬁ as No. 10 in Section
3.4, wheré Ms R encourages Judith to struggle with interactive
writing, and the Story of Karla and.Shirley in Section 3.5
certainly pbi;t.to a particular kind of growth directly attri-
butable €6 use 'of the postal system. Since there are no other
occasions for interactive writing in the writing curriculum,
it is only logical to assumé that the development is taking
place within the context of the postal system.

There is another type of 31tuatlon in whlch use of the

- postal system may not be the cause of development, but it may

be.a vehlcle for revealing development: One particular chiid
. comes to mind. Su§y began the school year fluent only in
Spanish. She was a newcomer to the school,and, giick to make

friends, she soon found wrltlng letters a good facilitator of

i34 - )
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the process:. Early in the year she wrote several letters like
(1). - (
» o
1) " Vl0-81
estimada’ Roselia yo te quiero
mucho vas a mi casa aora cuando

igaizos dé la escuela aora N

tu amlga susy g
o

(degr Roselia I love you N

we leave school now

your friend susy (Mrs. F, 2)

Since making friends was on her mind; it comes as 56 surprise
"%

an 1nv1tatxon; During the first half of the year; Susy's
letters, all in Spanish, grew from just a few iines to double
or triple that length.. Then, on her own initiative, she
started writing in English, and her letters became §ﬁ5f£lé§3in
for .a while: DBy the end of the year she was inspired to write

the letter in (2): The occasion was the death of her friend's
brotheér in an automobile aéaiaéae.

2) 6-82
” ,Dear Delflna

To see your maim

I Love your mams-.

Il gookﬂgggok?) Delflna. /;> . p

she is prette. o
You ar cut (cute) to Delfina /
ar you Wendy's Frend

Yeés-or-no ansser i

me Ples I houp . '

you fill bette ang

your mam to NS
I love you Pelfina _
Love Sus L

i Your fend Susy (Mrs: F, 2)
Certainly éﬁéré is much that couid be said about Susy's spel-=

ling, and in one place it is not precisely clear what she \\
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meant, but it appears that she has written a letter of condo-.
difficulty improving. In aid of condoling Delfina and her
mother, Susy offers to help them (to cook),’ teiis them sne
loves them; compliments them, and tells them she hbpes they
feel better. She also takes cdre of a little business (“are
you Wendy's frend yes-or-no™), as if to remind Delfina that
life is still gbihg);h; waéﬁiﬁ§ for her to return:

While using the postal system cannot be said to have
caused the development of eithéf‘suéy‘s English language pro-
ficiency or her writing; the fact that she enjoyed writing

< letters and did it frequently could only be to her advantage.
The postal sSystem provided a supportive environment in which

her writing development could flourish.

4:3 Conclusion: It has been my intéantion throughout to

let the Colmar SE&&EHEE; themselves, reveal how use of the
postal system enters into their lives: They are not learning
editing skills in this process; but they are learning that
writing is fun and rewarding. They are developing fluency éﬁ&.
developing skill at a particular kind of writing that will be
usaful for the rest of their iives.

There f*'anoéhér advantage to the postal system at Colmar
that is extremely Significant, given the state of American

education today.. Many teachers feel unsure of their own
writing abilities, and shy away from putting themselves in the
position of evaluating their studerts' writing. Many other

teachers simply feel overwhelmed at the amount of paper work
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they have to do. A postal system such as this one creates a
minimum of responsibility on their teacher's parts. Teachers
need to create a, context in which the writing can happen, and
then, simply let it Nappen. It is reassuring to know that

something that is fun is also good for the people involved.

<
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