c

DOCUMENT RESUME

.. A . L ,
ED 234 313 .- - - . CS 207 857"
AUTHOR Bartlett, Elsa d.; W1lson,7Jay c. o
TITLE ' A Study of Narrative Rhetoric. Final Report.
SPONS AGENCY National Inst. of Education (ED), Washington; DC.
'‘PUB DATE ' . Dec 82 o - o _
'GRANT " .NIE~-G-80- 0059 R A - .
NOTE 197p.; Pro;ec; title: "Development of ' Narrative.

Skills in Good and Poor Elementary and Junior Higﬁ
School Writers:" DGR

_PUB TYPE Reports - Research/Technical (143)
EDRS PRICE - MF01/PC08 Plus Postage. - =
DESCRIPTORS Case Studies; Child Bevelopment Comparat1ve v

Analysis; Beveiopmental Stages; Elementary Secondary

Education; *Narration; *Rhetoric; Structural Analys1s
(ﬁxngu:st1cs) Writing Exercises; *Writing -
- . Instruction; *Wr1t1ng Research; *Writing Skills
IDENTIF1ERS . *Story Structure .
ABSTRACT ' ‘ ' '
A research project 1nvest1gated the. development of
narratzve rhetoric in students in grades 3 through_ § in New York City

public schools. Two types of tasks were used, the first requiring

students to write a story about the events dep1cted in a drawing, the

_second asking them to correct rhetorlcal problems in prepared

narrat1ves. A ser1es of studles were conducted manlpuiatxng various

findings are the follow1ng' (1) younger children conformed £a1rly,w

well to the model of simple tradxtxonai story structures; while older

ch1ldren conformed more to the "in ‘media res" structure: found in

certain types of popuiar fiction; (2) ~among elementary school :

increased story length; {3) different elicitation stimuli produced

slightly different configurations of rhetorical elements implying

that,; for evaluating purposes, <hildren should be. required to produce

more than one writing sample; {4) children had little trouble -

maintaining consistent voice and tense Structure in their own
narrative composition; but experienced problems. when_ asked to edit
others' work; and (5) children at all ages prov1ded expl1c1t causal

or motxvatzonal 1nforWat1on about‘'the actions in their gtories.

- (Extensive appendixes contain mater1als used in the study ) (FL)

N
) v

-

: . .
iiiiiii*************************iiiiiiiiiiiiiiiiiiiii*ii**ii*iiii******
* Reproduct1ons suppl1ed by EBRS are the best that. 9aﬁ>be made
* from the 6:191nalﬁdﬁcnment- %

L4
-




-

L 14

23

ED

€3 207857

. L4 - . -
7.
< . U,8. DEPARTMENT DF EDUCATION
’ : NATIONAL INSTITUTE OF EDUCATION
' b e ' EDUCATIONAL RESOYRCES WFORMATION

L CENTER (ERIC)
i Th:s document has been reproaucad .88

- - . ’ & recewad from the person or orgunkmlon
. - K . . . . originating it.

) ‘ N . | Minor changes have been maae to lmpmve

' * ’ HI 1 [ . reproduction quality. - .
- o - - . { MRS N— . e 4
. : o ) ) L Po:ms of view or opinions umled in this docu-
-, ) ) ment do nol necessarily represent °}hcnal NIE
- . . posmon or polucv
- - . 7 : i
, ~ ) .
. A Study of Narratlve Rhgtorlc -
s Eisa J. Bartlett ;
o o g
o Jay €. Wilson
El . .
-

El

FINAL REPORT
< o submltted to
NATIDNAL INSTITUTE OF EDUCATION
ADecember; 1982

-

' Project title: Development of Narrative Skills in Good and Poor

f {._ Elementary and Junior ngh School Writers -

Grantee Organxzatlon. Elsa Jaffe Bartle t
Grant Number. NIE-G-80-0059 _
Principal Investigator: Elsa Jaffe Bartlett

Project Officeér® Candacée Miyamura
o,

¢



;L . Table of Contents - ,.%
. ‘ | f o ﬁ’_ o "' .‘ : ,:Lt'; vf _  .J§age )
. éhap;er One " Some fnt;oductory Comments,' . ';f; 1-1
,‘ . Chapter Two.  The 1976~ 79 corpus o PR T 2-1 |
 7 Chapter Tgreé°: Patterns of DpamqtiZatEbﬁiin bhiidﬁenfé ‘
s ) | ; . Nabratives' - T 3-1 -
. Chapter Four '+ How Writers Tell' Readers That the Tce ( ;.-
. ' Is Thin: A Case 'Study of Narrative | . ¢
" .\ Exposition k " o o1 3
Chapter Five Causal and ﬁotivationif Structure in,
| Chlldren s Texts B | L ;5;1
- Chapter Six Endlngs. How Children Deserlbe the Sign-
) 3 . ificance of Narrative Events . . | 5-1
Chapter Seven Rhetorical Complexity in glatibﬁ to
! Other Measures of Chiidrén'svbeveiqping
Literacy Skills  ° -1
Chapter Eight The Effects'bf various ﬁar?ativé Voice
“ _ ConstralntsApgﬁpoherence and Complex1ty of i,ﬁ o
S D Children' é"&arratIQZémw TS LT
Chapter Nine | ¢h11dren s Skill in Detecting and Céfrécfipg
. Rﬁé%éfié&i Problems in Narrative'Text “9=1
Chapter Ten _Some Concluding Comments 10-1
' pibliography | | A P
Appendix A  Stimuli and Elicitation Procedures, 1978-79
, corpus’ . Al
Appendix B  Dramatization and Level of Detail Coding
‘ | . B-1

Schemes -




; P L
N é
; '~ Table of Contents .. - -
_ ) B o _(cdrﬁ.i S - .. -
.\‘\Pp;hdix C ' Coding é"ch’éméé for ﬁpré};for‘_y f}xforxﬂétion.' i
o | and éuspénéé éénéréting3 Devices . . L o=l
'Arpr'gn.dix D C"o;di'ng ‘Schemes ‘for Causal and 7"'o‘rt'ivai~:-idn'a71‘ oo
' Information 7 - | 13:1 '
' Aﬁf)éﬁ lix E  Coding .Scheme“.ifor Story E_i;xdings ’ o ' E-1 N
Appendik F . Stimuli and Elicitation Procedures, 1882
, X corpus o o & S|
’ Appendix & Procedures for Analyzing Story Content, -
b 1982 eagﬁaé - | : o 6-1
Appendix H \Editing Stimuli and Task Administration = °
R " Procedures | _ Ho1
. .,
A |
|
' S — :__ ______ e I e g e e e w2 S
: -
e
V- ~

¢
Mﬂ\ |
‘A\

A




' Chapter One ¥ Somé Introductdry Comments ﬂ"; : ,-&\‘

The research to be reported here concerns the, deve

ment of narrative rhetoric in eiementary and junlor high ’

"schobi cﬁiidreﬁ; Wnat we mean by narrative rhetoric will
become clearer as we go on to define the particular questions
.aédrééééﬁ‘in'eéth-éf"tye various studies. But at the outset,
it may be usefui to provide‘a geneyai overview of tne type.
of questlon we have in*miqﬁ o ’ > | v

We can begin wp%h the observatlon that written nar-
ratives, 11ke other types of texts, have both a surface
wording and an abstract'underi§ing'structure;_'?or‘exampie;
many would argue that the underlylng structure of simple

?narratlves con81sts of a serles of actlons lech can be .
construed ;n terms of a crisis and its resoluzlon, under-

taken by some set of anlmate entltltes ' capable of

plannlng and motivation. (Seé Figure 1) (é*é; "

................................ DRSO S iy

- It is Important to note that these areaabstract propertles

of narrat1ve and that they need not be manifest 1n 1anguage.

~

For exampie, an 1dent1ca1 narratxve structure can be man1fest
J

. M as verbal story, pantomlme or non-verbal cartoon. How an
abstract ‘structure becomes manlfest in a part1cu1ar form .
depends on,”} : the components or dimensions available
to: that form, since ' différent‘fgrms make use of

‘~ different d1mens1ons. For examplées pantomimé draws on spatial
placement and“temgoral seéuencing; Aithougﬁ‘tﬁé details '
‘are stlll very: ‘much in dispute, most scﬁoiérs would agree .
'that any partlcular verbal narrat1ve is manifest as‘Bome

i IR " o 1=1 s : :
\ '7 ) ’ J :
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‘narrative voice and level of eﬁﬁircif detéii, to name just .
a few . (Booth, 1961 Todorov, 1977, Chatman, 1978, Gennett,
- 1980; Culler, 1975) To see how this is so, con81der the
actlons described at the top of Téble 1.1: Imagine that
%ﬁeée are action$; not written te kt, presented as a series
of pictures or pantomimes.?’Nptiqg fﬁéi they can' be mapped
~ onto the fyﬁiééi underlking strujtureof éiﬁﬁie §féfié§;

i Nottce aiso that they can be map

[ - ' ro

part on 1ts parttcuiar tempora1 organlzatlon, narratlve

voice and level of detajl.’ For'eiémple, texts may folldw

the ‘?emporal orgéplz,
or may present information about the actlons in-a dlfferﬁan

¥rion 1nd1cated 1n the actlon sequence i
f

,order (texts one and two) Texts may aroV1de 1nformatlon o
from dlfferent points, of view (texts three and four).

Texts may render events with greater or ;fger detail: they

e et e et e e et At e 8 g P o e 7 R Tk o A B L e

can convey wha't characters actually sald, glVlng the 1mpre331on =

of an on-the-spot drimatlzathn orvthey ean-summarlze whoie&'"

- éays or even yeeré.ef events in a SIngle sentence (texts
' L >
J/' five and six). Similarly, Eﬁe% cag ' make explicit mention
of all underlying action or leave some to be inferred. .
Jo

‘The pdint, then, is that ‘any ﬁai’fiédiai-/,@:ei&t represents

[N

not only a partlcuiar'ééf of syntactic structures and vocabulary,

but also a particular temporal organlzatlon, causal structure,

narrative voice and level of explicit detailf It is the
‘realization of these latter components or dimensions which"
> —' - . 1;2 - ]

L
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together constitute what we mean by the notion of narratlve‘j
rhetorlc. Like syntactlc structure énd vocabulary, these
éémﬁénénfs are fundamental to any narrative text. As.

| Booth has remarked, an "author cannot choose to avoid rhetorlc,
B . he ‘éan only oﬁooée the kind of rhetoric he will employ." .
' ' (1961,"11;9) 0 . L
For the mature wrlter, ch01ce of any partlcular nar-

N

ratlve rhetorlc is likely to depend on its ' } ' funetion:

Skliied wrlters are able to; exploltgvarlous narrative components

to achieve 1mpre531ve - effects. For example* Euéﬁ

- ’

&

1n Steinberg, 1978) Simliarly,,narrative voice ean be

(\\)mlpulated to achieve 1rony or a de31red phllosophlcal

perspective. (See Booth, 1961) Caiisal frameworks can be

used to manipulate reader's empathy. Apd level of detail
can provide §m ortant cues to text structure;&isteinbergj

 But while skilled writers undoubtediy command a wide range
of rhetorical techniques and purposes, thé skRills of a

novice are 11ke1y to be far moxe limited. For ‘example,

the typeS‘of temporal organlzatlons available toiEBViELE

sequences but may fail to expioxt these for anyrdlscernable
rhetorical purpose: - Similarly, young writers may not be
« .able to construct a narrative voice capable of irony or

¢ 1-3 S S
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ﬁhllosophlc speculatlon or, in constpueting a suitably
1

cémpléx va1c§} may fail to use it for such fhpctlons

-‘ B \
At present we know very llttle about the:technlques and
]

§GE§6Z¢$ amallable to young novices and the present

-

777,4.4,

research %as beeq;de51gned to provide much needed 1nformatlon

agp?t thelf range and épmplexlty. b . R
Our basic strategy has been to analyze rhetorical - 1

properties of children's writings and as a result; we will

have more to say about the range and ééﬁﬁléxitj of children's
tééhﬁidﬁéé than we will abdut the functions and purposes - ¢

which may underly their use: TFor a skilled writers there
i€ no question that realizations of various ﬁéff&fi%é components
are largely a product of deliberate planning. (Flower &
Hayes, 1980) For a young novice, however, planning is
‘apt to be rudimentary, often amounting to no more than_
fan intention to "write a étory;" How an inchoate plan
) can result in a cohérént,;;vén cOﬁpéiiing set of realizations
is an important question which will réméin iaréeiy unexplored
in our present work: We will, however; be able to chart
certain changes -in the nature of children's realizations,
and if we cannot know a child's intended purpose;

.

LY 2

we can at iéééi notice similarities Béiﬁééﬁrﬁéifiéﬁiéf realizations

(e.g.; flashbacks and foreshadowings) and the
purposes of skilled adults (e.g., to Eenerate curiosity or
“suspense): o
| 6&5 data come from two sets of texts. The first,
analyzed in Chapters Two through Séven was collected in
| 1oy |

a I PRV ArYs , o ;
) . )
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6§1i&réﬁ'e ﬁ&%ratxjes; ‘Results of that Work aresrepbrted in
Miller, Bartlett, Hirst, 1982; Bartlett, 1981; Bartlett,
in press. ~The sécoﬁd; analyzed in Chapter ﬁight;'was;coi:i

" lected in 1981-82 in eo;ﬁéétiOn with the present resedrch.

_In both cases, our methodology enabled us to control for

J ..--IP

many features of story content while leaving children's.

f use of narrative rhét'ric free to vary. This approach

7 5 e
allowed us to chart cértain age;related-differences in

rhetor1c in experlmen a1 situations where all éﬁBjeété

questions concernin The flrst,

which invéiGeé rhetorica® analysie of ‘stories written .
by ch11dren in graf'é tﬁree thréﬁgﬁ eight, charts ageé

h11dren s realizatlonlof certa1n fundamental

’

related changes In

nqrratxye components: changes in 1eve1 of narrative detail !

(é§§E§iéiiy éﬁéﬁéeé in.children's use of dramatization :and
§ﬁﬁﬁ$§§ text); changes in the temporal organization of
r i ) . - '

, exposxtory Informat;on(espéeiéiiy as these mirrer adu%f’ ]

'suspense generatﬁng

etrncture. This wo'k 1s presented in Chapters Two through

six. In Chapter- even we examine questlons concernlng

\,?,;

the reiatlon betw"en rhetor1ca1 complex1ty and other tdxt
° C o~

and S&bjeétvvéri"les for example, relatlons between varlous

measures of rhetorlcal complexity, story 1ength and story
‘coﬁtent as’well as relation® among these and such subjeet
\: - . . 4 ~ i . R " “b.
o 1=5 ’ . P
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‘variabieé as.géhdér, gféde i&%él, readlng 1eveL and edltlng

skill. One purpose of this work is to determlne the extent

to which- growth 1n rhétorie cgp be dlfferentlated from other

- ”.

aspects of children's develog&ng 11teracy; AnQther s to
_ R - N -- - - \ : P
determine the extent to wh’lié}i various rhetorical -fééiﬁfes

N
v

\

In a third ser eé of studles, descrlbed in Chapter Eight,

we examine chlldnen ] ab111ty to malntaln a con31stent /

[N
N

narratlve voice ‘under condlslons of varylng complexlty

Our purpose here,ls toie\gmlhe the effects of dlfferent

I

éitﬁéti6n61‘ééthféintrﬁ(lncludxng voice and content con-

straints) on’ the, coherence and complexity of narratlves
ertten %y children in grades three through-51x. Flnally,
in E}iéﬁtéf Nine; we fdesc‘rllfe\ a fourth study in ghlch we |

examine Ehif& tﬁféﬁéﬁ SIxth graders' Sklli in: detectlng '

and correcting certain common rhetorlcai ﬁncqnsxstenc1es

¢

1nv01vxng temperal organlzatlon, narratlJe voice and pr?sent-

ation of expository 1nf6§mat£on. | : S .

\.'7 :

ey
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\ -~ , . Examples of narrative rhetoric
. . o - ~ \ 3
. , Action - . , Mapping onto story structure
- : ) , _— - . :
8 A - ’
. 1) X 1s 1ce §kat1ng on a pond , setting : co=
it :2) The ice gives way , + crisis
~ 8) X sinks into the water _ . crisis
4) Y pulls X out of the water resolution.

. : . -\ |
Text 1 John was skating on a pond. Suddenly the -~ =
ice gaVe way. . John fell into the icy water. Mike
: ¥pulled Johp out of the water. . ‘ .
Text 2 Now John was safe. But ﬁo@éﬁts‘Béforé he had been
immersed in icy water. It all started when he decided to
skating on a frozen pond. - All had goneé well until suddenly, //
the ice had given way and John found himself ﬁiﬁnéing :

2

into icy water....

Text 3 It was a cpld ‘day. at Fishers Pond.  John and his
~ friends had been skating on the pond for qulte some time.
- All at ornce there was a terrlble cracklng sound and John
7"found hlmseif piungxng into 1cx water He was icared
* He called for’ help.... =

Text 4 It %as a cold day at Pishers Pond. Mike and his
frlends had been skatlng on: the pond for quite some “time:
Suddenly, Mike remembered that he had 1ft the hockey stlcks
. at the edge of the water. He was racing v get them when
all at’once he heard a cry for heilp. What - could it be?
He looked all around. He héard the cry again. Then he

aw a dark head and arms waving wildly. it,was john.It ‘
i ‘wag John. -He had fallen through the ice....
7\’ ”
~ . k
i1i= ; A
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Text 5 Once two boys went skating on a frozen pond. .
One of them®fell 1nto the 1cy water. The other puiled

hlm out. Then they went home to get warm. !
M I

Text 6 . Once two boys went skating on a frozen pond

. Their names were John and Mike. ngre was ‘a cracking

sound and'all of a sudden John fell in. He screamed out,

"Heip, help!" Mlke came skating as fést as he -could,
‘At first he didn't know what to do: Then he had arl idea.
He ran to the closest tree and pulled off a branch.... -

v
-
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Chapter Two: The 1978=79 Corpys o ' L
Texts in this corpus were collected from children in = ¢

grades thrge through eight in four New York City public

‘schools. Altogether 1335 stories were collected from 703

. L ) ] 3\
chlldren 1n ‘22 different cl ses. (Téble 2.1) . f

under éeveral dlfferent e11c1tatlon condltlons. The storles

.two sevén-panel cartoons, one about a boy ‘skater who falls

through The-ige in a pond “and is re3cued by two friends and

[P

the other aboum a glrl who drifts out to sea in a dinghy .

. “and ‘is alsoc rescued by two frlends. The .eliciting cartoons

are reproducedfln Appendix A.

_ instructlo s to the cﬁIldren emphasized that they were

5 ‘that might have happened prior to e ;

,;” the cartoons; fnstructions for
the skating stgries are reproduced in Table 2.2. Iﬁetfueticﬁs

+ for the boatlﬁg stories were similar.

" .with intact classrooms. In most cases, the teacher was -also
present,; although shé did not participaté in the story elicitation.
In this study we did not record the amount of time that children
in éach class spent writing, but times are'prcﬁabiy ccmparabie
to those reported for the 1981-82 corpus, Chapter ;ighf;

2-1 ‘ /
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Stories w#re wrltten on separate days qbout a week apart.

) ! 6ne week prior to the.cartoon ellcitations, many -children -

,,,,,,,,, "

— ~.\4-el..- DRI Q. o

ﬂ-“-muluw,aiso wrote a third: basel&neAstory,-e11c1ted‘by means of |
51mplejmerbalestory-starter.7 Basellne elicitation procédﬁréé

are reproduced in Appendix é-' Many children also partlclpated

» .

.1n an editing task administered one week after the wrltlng

tasks; ThIS is described in Miller, Bartlett § Hirst, 1982:

The data were orlglnally collected as part of a study of

anaphoric reference. Result§ of that study have been reported

in Bartlett, in press; Barigett, 1981 Mlller, Bartlett §

lest, 1982, and will not be recapitulated here However,

we might note that the design %f,that stud§ required that

we compare writings of éﬁiidfén.iuaéed by their téachéré;to

be above- and below-average in current writing skill. Judgments
of writing skill were obtained froﬁutﬁeﬂindibidual classroom
teachers by research assistants. who asked teachers to rate B
each child on 4 three-point'scale as being below-average, . ;
average or above-average "in current wrltlng ability, as compared

with other chlldren ‘in the .same grade." Teachers were encouraged

&

v 8

used when cﬁ%idren s wofk is evaluated for report cards.
Teacher ratings are available for all partlclpatlng chlldren

and are used as subject variables in the reaearch described
in ehapter Seven: Additionally, to insure that children
were at least roughly comparable in other literacy skills,

the sample included Only chlldren who were readlng on grade
level or above accordlng to each ch1ldi$ most recent standardized

- ~ L o S 1'777; .z L Te
reading score or, where a score was not available, according |

to the classroom teachef‘s jﬂdgment. These readlng scores A

2=2

t’ L -
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<
are also used as subje't variables in thé research described”

= 1n Chapter Seven.

e S ; i e € e 4 s Y U

T Therorlglnal deglénvcalled for a sample of‘above— and
heiow—average writers in éach of grades three through eight.
' However, we were abieito find oniy a handful of subjects ‘
in grades three, four"andzéight who though reading on érade“
level, were judged to be below-average in writing. Moreover,
lit was only at the sixth grade level that we were able to
ob&aln ‘the full number of below-average writers (N=20) stlpulated
1n our original deslgn By and 1arge, poor wrltlng tended

A

to be assoclated with poor. readlng and as a result, re1at1veiy

g — =

in Table‘2a3;

Character1st1cs of the corpus

= 1. Length AS can be Seen from Table 2 4, older sub3ects

LS
produced 1onger stor}es and at each grade level, more skll}ed
Moréover, the‘mean-length of chlldren,s stories seems to“be_
about the same from one production to the next: The one
exception to. th1s overall trend are-the eighth grade stories
which are con81derab1y shorter than those ﬁrodﬁced by seventh
graders. Two factors may account for this. vFlrst, the cartoons
may have been iTappropriate for children at this grade igvei.

2-3
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-were children who used other stratégiés. Since storles in N

-

Ev1dence for this comes from the fact that a’ number of elghth

N

graders(but not chlldren at other grades) produced parodles L

et ALk e [T

of our cartoons (e.g., characterS'drowned at the end);-fMoreoGer,
the research assistants found thése ciasSés'mbre difficult

than others to motivaté and control: dur1ng the wrltlng sessxons.

;n

Second, 1t is alss™ the case that our seventh graders seemed

both exceptionally well-motivated and highly skllle% ‘Ali

'hig the same teacher for Engllsh, a woman who was known 1n

-

the school .for her 1nterest in writf ng, and her 1nfluence

may well be reflected in 1ncreased fluency among seventh .

grade wrxters;

2. Narrative voice Texts in our corpus Eere constructed

.

according to three basic narrative voice patterns: first
person; fﬁira person and atl-dialogue narrations. (See examples,
fabie,é.éS .Iable 2.6 shows the percentage of children at

éach grade level us1ng each.pattern; As can be seen, most

: to the cartoon_ellcltatlon; although at each grade level there

our corpus were elJ01ted by cartoon, it can be argued that the

d1strlg\t1on of narrative voice patterns is a function of our .

ellcltailon procedures, partlcularly that children's productlon

.of all-=dialogue stories mlght represent an attempt to

Comparison of data from cartoon and verbal baseline ellcltatlon

procedures, however, shows no change in°'children's use of
all—dIalogue stories. The data do show,- however, an increase
in children's ‘use of first person narratives.

2-4
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3. Verb téﬁse‘. Although children could have told

- ..their stories in present as well as past tense narratlon:\i:m‘f““

2

very few did so .and of tﬁésé, most 1nvclveduZhe present

dialog stories.

The Rhetorlc Sample i

N\

Samples for our~rhetor1c research were selected from
\

'the total corpds\accordlng to several cr1ter1a. Since our

i L e _ _ 77,\7,,
b primary purpose~was to study the development df narrat1ve

rhetorlc, it seemed 1mportant to limit ourselves to texts
which made use of tﬁe same ba81c rhetorlca@,strategy. Slnce

ﬂ‘tlons were by far the most common

th1rd person past tense nax'

it seemed sensible to focus on. these....Since we also wished
‘ to study changes in rhetoric independent of changes in

children's ability to construct plot, it seemed important

to limit SﬁrééIGes-Eé texts ﬁﬁiéﬁ made use of a common event

structure. Thus we 1Im1ted our analyses to texts in which
children gctuailliy féi%éwed the éﬁént,strﬁétﬁré portrayed
in the two cartoons. Table 2.8 shows the number and percentage

)

of total storles included at each grade and sk111 1evé1

It should be emphas1zed that this sample does not'conforml
L

two storles; about twenty percent of the boatlngvand-skatlng
stories come from.independent samples. In those cases where
our research required repeated measures, a subset of the total
sample was drawn. This subset is described in Tablé 2.9

2-5
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 Grade* Classes Subjects
¥ - o
3 R 117 «~
mn y - 123
5 5 157
© 6 3 102
7 3 108
8 3 96
(. |
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‘Tabié 2.2

. Instruptions: Ice skating cartoon

S

Explain: "Here is a cartoon. It tells about three boys
who are out skating on Eﬁé;iéé. I want you té_wfite about *
the people in the pictures. I don't want you to aégééisé
the pigtures but to make a story out of what is happening
in the cartoon. Your story could begin before the first
' picture and it eould end after the last® one, but you should
iﬁdiﬁdé the action in the cartoon. .étudyvthé-piétuiés..
_Who-.are these children? +Ave they -like children you know?
. What might they Be saying or thinking? What is happening
in the pictures? Can you identify all the things in the
pictures?” o L
if childrén have any quesfiéﬁé about E%é,props in the
pictupes, be Sure to help them out: there is a hockgy Stick,
P a Braﬁch from a tree, a hole in the ice.. These are t@é
érﬁciéi prépé. ‘S
| J | |
Conclude: "Try to make éhe cartoon come alive. Tell the

gtoyy in your own way."’

4
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e Table 2.3

The total corpus: total number of subjects in each category

Skating Stories
\

Below-

. Grade average ' Average
SR N ¢ 4 .16

=

1 18
18’ 47
46

SN o o
N
[=2]

15 , 32
8 v 2y

Boating Stories = -
, . Below- |
Grade. é;éféée Average
3 - . 18 -
2 20

=

wn

17 W6

[+ NI

26 32
260 . 29
8 1 20 -

o0
h\x‘ .

Above-
.average
25
18
26

19 -

50

Above-
average
23
17
28 -
18
35
y2

e

Val



Table 2.4

Méan number of words per story

Average and Above-average stories combined
Grade | Skating story Boating story
3 70.87 | i6:74 #
v 98. 54 98. 4
- 5 102:78 119:72
6 162:45 15i. 61
5

N
(ST
w

7 241:49 SN 22

(4,1
(00l
.
(Yo
[o2]
” |

8 149.82 15

Above- and Below-average stories .
. . ' ~ Skating stories

" “Grade : Above-average Below-average

[,

108.94 | 85.93
162.21 ~ 7 131.56

¢
[o2

7 ' 259.06 165.61
N . Boating stories
Grade  Above-average Below-average
5 J119:87 . iou.u
6 . 163:07 13419
7 265.23 . 170.38




Table 2.5 ° ’~ ,' | i: :

ba81c narrative voice patterns }
\

Text 1 First person narratioh o

Today me and my two, friends emily and carolyn went
to the beach When we got tﬁ:;ég their was a rowboat. We
dte lunch and €arolyn ate her lunch in the rowboat

When all at once the ﬁétéf pulledAthe rowboat out
in the water Carolyn was screaming: She didn't even have

any oars. She kept géiﬁé out éﬁa out: emiiy and me didn't

‘kmow what to do Weé tried the oar to reach her, it d1dn t

work: Untll we §aw rope. I throw the rope out and she
got it. |

We pulled her back to shore after all that we were
all so shocked at what had happened we went home: We were
all happy that we got Carolyn back to shore: (BF)*

v

Text 2 Third person narration -

It was a February morning when Jack woke up. ﬁe gdt

dressed and went down for breakfast. Jack thfught it would

be nice if he could piay ice hockey on the frozen lake near

the ﬁafk about 1 block away from Jack's house: So he called.

-

up Paul and Jim and asked them if they would like to play
icé hockey with him So they aill met at the lake and br?ﬁggt

~<

a net and 3 ﬁfékéy sticks. They put them on the side and -

sta(ted to ice skate regularly flrst; They were all gliding

and d01ng tricks whe Jim fell into the ice and was stuck in
¢

a.hole.- He was very upset. So Jack and Paui;skafed to a treé

and pulled a branch off of 4% and skated back to Jim and Jack

L E?i) 'S el Iiinini



- }/ B S i : “ //
, o R " Table 3.5 R -
. o ' "(éoﬁﬁﬁk ' | | ~
who was behind. Paul gave orie end of the branch to Jim
' . ‘and Jack and Paul were at the other. end. When 511 of a éﬁddéﬁ
the branch snaps’ and Jack and Paul fell. When théy got up- |
they were/ feeling sorry for Jim. iiﬁ said he was coild

and very stiff. .Jim knéw that Jack and Paul would think of.

(i

something;”‘And théy’did."Jackbénd_ﬁaui}wéht and got one of
the hpckey’sticks; Jim didn't know what was going on and
he started to cry. By now he was really scared andhe was
‘shaking from scardness and from being cold. When Jim saw

.  Paul and Jack coming with the hockey stick he started to smile.

Again Jim took one end dnd Jack and Paul took the other.
Jack was pullin:ZPaul and Paul was pulling Jim: Then finally

with ali their skrength they got Jim out of the hole and

they skated to where their stuff was and went home. Jack
invited everyone to his housel All day they played a nice
_game of Monopoly. (6F) | |

. ;/'—t’ .

Text 3 All dialogue

Hey! Jim watch  it. If you keep skatlng 11ke ‘that your

! liable: to hurt yourself or somebvdy else. Aw! Be quiet.
'i cén'ﬁaﬁdié my §éif any day. Do what ever/you want. ) Come

‘Helpl Oh great!  he fe11 1n the water. Boy! what

swooooshshsh' Pull as: hard as you:can. Crack! Dabﬁ; It

%

2.

T




Table 2.5
(cont.)
 stick. Pull on this Jig.

Phew! I'm sticking with you guys from now on. (sﬁ)

N |

x-_. - i - - - ; e
Numbers and letters in parentheses indicate grade and

gender of author. Childréen's spellings\ and punctuations
v ’ .

have been retained in these texts.

’e

[ =,
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Table 2.6 - . . -
CN T

, Percentage of sub]ects u81ng each narratlve v01ce pattern -

at each grade level in each e11c1tatlon condltlon

, Elicitation Fipst: Third A1l _
Grade  type ‘person *  person dialogue . Other
3, verbal 19.5 77.1 0 - 2%
cartoon® _ 2.2 86.7 ° 7.8 - 3.3
7 4 - verbal. 14.7 73.5° . 3.9 7
- ' cartoon 3.9 .- 90.9 - v+ 3.9 -~ 1.3
5 verbal 12.7 - 745 - 2.8 " 10.0
| ' cartoon g:8 . . 79.1. 9.35 2.75
. " & .. verbal 21.8 . 75.2 2.1 -1
‘ 4 cartoon . 7.25  181.6 1.65 2.8
e ; S S ) N
7 verbal C27.2 55.4 . 8.7 - 9.7
cartoon . 11:7:  67:75 3.7 16:8
8 verbal 12.8 . 89.2 . 9.0 9.0
cartoon B 1.9 81.1 7.7 9.25
: ; —
1?&?& are averaged acrosg bd%hﬁcarfoon conditions
F}
N ot - .
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Table. 2.7-

. . . S
' . o L P Coa

C Percontage of sub]ééf§ ﬁélng a past tense narratlon at:
’ each grade level ‘in each elicitation COndltIOn
' o ﬁiic1tatlon ; Pefcénf o 3
Grade, type _ past tense TS
~ o = ‘ L &
3 . . wverbal = = & 100 =
) cartoont o ez2.2 .,
LR " ~ verbal . * 96.1 -
cartoon - 96.1 K
5 . verbal o 95.4
" /- cartoon T 90.7
6 verbal , | 98.9
. eartoon 88.7
7 ~ verbal 89.2
~ cartoon o '91:2
8 v - verbal : . 91.0 -
" cartoon ) 92.3
o Data are averaged atross both cartoon conditions
. N
] :A ‘7
N 27




Table 2.8
Number of subjects at each grade and sk111 1eve1 in the

narrative rhetorle sampie

.- Skating stories
' Below- . ;o Above-
~ Grade . | average Average average
-3 ; o 16 (7)Y 16 (82)
| 4 e 16 (95) 17 (87)
s . .15 (83) - b2 (80) 16 (62)
6 16 (62)  4& (85) 1 (78)  *
7 1387) 28 (66) 17 (69) ‘
.8 0 8L (88) 32 (89)
.. \‘ '
'Boating stories ;
,,,,, Below- Above- :
Grade - «average . “Average ' average
3 L0 15 (78) “16.(82)
§ e 15 (85) 15 (87)
5 15 (88) 44 (81) ° 16 (67) ~
T s 16 (62) 32 (92) 1 (78) '
A 13 (65) 30 (73) T 17 (72)
s 0 ¢ 22wm\ . en
| 1 : o
1Numbers in parentheses =percent of total number of storleSV
: avallable at each grade and sklll level I R
) T



Table 2:9 4
Number of §ﬁﬁﬁééfé'éf each grade and skill level in the

repeated measures narrative rhetoric sample

‘et Below=. .. .. .. . Above-
Grade average Average average

0 14 TS

o - 13 12
| SR U 35 ;15
/ 15 ' - 2 13

10 ’ 29 12

(o, JARN /. IR ~ £

~|

8 0. 21 27

h}
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Chapter Three' Patterné’ of dramatxzatlon 1n ch11dren s
” 'narratlves
\

o, Lo B L
Narratives occur at many different levels of detail. : Nar-

S8

...E&E’i’ééé can occut as a ‘sequence -of‘/‘-géneraiiZéd Summary state- -
ments; 55¢6iaiﬁg oniy:the barest outline of events# For
example: R o

- One day three boys were skatlng on a pond. Then the
.;iéé;craciéd and one ‘boy' fe11 into thé water. The other

;two téok a branch from a tree and tried to pull him out.

. ~But the branch hroke. Thén they got a hockey . stlck and

Rl

puiied ‘him out.- He was . cold but safe.
Narratlves can_ also be reailzed in detaxi. Réadéﬁs can
' be told what the characters actuaiiy saId how they felt,
.what they thought, what they 1ooked 11ke, ‘how they moved'

and-as a result, 1t1s not unreasonable.to view narratxvé

wrltlng as a. process of determlnlng how 1nformat10n about

characters and events is to be reallzed - whlch parts are to
h:be summarlzed and which rendered iof cldse deta11.

' Many theorlsts have speculated about ths\rhetorlcal functlon'f
ri‘of wrlters' ch01ces. Stelnberg, 1978 for.example, has argued
' ,that amount of deta11 prov1des readers w1th 1mportant cues”

to text structure. Argulng that readers age‘extremely

sen81t1ve to patterns of relatlve quantlty 1n text, he has
gone on to c1a1m that readers 1dent1fy protagonlsts and
“crltlcal events by the agpunt of detail W1th whth they are

‘deplcted; The more text devoted to a part;cular character'

or event, the more cruc1a1 each 1s 11ke1y to seem. ’Others' ‘xﬂfif
‘(e g., Gennette, 1980 Todorov,. 1977 S Culler, 15755-have"
R . .'j'_ ,'3-; o ,“fp ._,a],¢“‘ | |




‘argued that level of deta:l often. determlnes readers' emotional

response to text: For example, they have argued that detalled

) "now" and as a result, are 11ke1y to elicit from readers

a héighténéd sense bf.gerticiﬁatioﬁ aﬁa éﬁbtioﬁal aaﬁﬁifﬁéﬁf.
.
impact of dramatized. text, édvising novices that readers
prefer action to expianation»and réﬁinding\thém that most
current popular fictionwﬁﬁitérs take advantage of .this by
étertihg oﬁf with a dramatized passage, often at a point * - .
where crucial action is alveady well underway.(Cassill, 19753
" Burnett € Burnett 1975; Hills, 1977) ° R fﬂ

leen the rhetorlcal.lmportance currently 1mputed to

ﬁfiters' ch01ces, we were cupious to know how such ch01ces

-

W would be handled in chlldren s narrative texts. Would their
texts‘reveal differences in level of detall? Would children
use direct quotation or other features of dramatization

and if 80, ﬁﬁé§é§ What rhetorlcal fﬁﬂatiéﬁé might these .
»aéviéeé;ﬁéffBEE? Wopld summary descriptions bé used as

well? Would children (like adult writers of popular fiction).
‘attempt to grab a reader)s attention by beginnlng their

texts w1th dramatlzatlen? or would they follow the form

of more tradltlonal folktales, beglnnlng their stories

ow1th summary descrlptlons of the settlngs or c1rcumstances

‘ in wh ch future actlon will 66665? x

3-2 . | 3} &




r 4

/

L These questions were pursued in a number of dlf-
feren¢~ana%ysestweﬁs &‘firsf‘step, it ‘seemed usefui srmply
to determine the extent to which chlidren made use of
dramatzzatlon;ln their narration of events. Although
dramatization might be indexed by a nimber of different
téxt featuies (e ‘g detalled descrlptlon of characters'}
thoughts and feeiIngs as well as their actlons), we decided
to measure only one: children's use of direct quotation.
Two coders workinﬁzindeﬁendent;y examined éach text
in the iéfé2§9 rhetorical saﬁﬁié'for instances of direct

quotatdion. éince/ﬁaﬁy children in our study were poor

punctuators, we decided to count ‘as a quotation not only

segments- that were actually bounded by quotation marks,
but also segments accoﬁpaniéd by some explicit indication
that an .utterance had occured (e.g., lanﬁuage such as he

(she) said, eried, screamed, etc ). regardless of how the

segment was actuaiiy Punctuated. Amount of quotation was .

calculated in terms of conversatlonai "turns A "turn"
a

character (or several characters speaklng in unison) and
un:nterrupted by the speech of another. A.s1ng1e turn mlght

thus be presented in several segments; 1nterspersed between

descrIptIons of characters' actlons, prov1ded only that

the speech was uninterrupted by speech of another. Slngle_

turns mlght range from a 51ng1e word to several sentences.
Details of the codIng scheme are presanted in Appendlx B

together with 1ntercoder reliabilities. Fortthe most part,

(Y
L)
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on type of text.

~ Table 3.1 shows the percen age of children at each
grade level who produced a't least onequotational turn per
text. As can be seen, the use of quotatiOn increases through-

out the sarly grades, peaklng at the seventh grade and falling

offjsomewhat In th' ,1ghth grade sample.

: If.we examine where the, flfst quotational turn occurs,
turn tends to occur at what we-caii the p01nt of crlqls
‘é#ha;;é}i' fdi- the ékatiﬁg éfaiiéé, éaaﬁi«;e; when t‘he boy :‘faiié_
drifts ?ﬂt to sea). (Sée Table 3@2) Th&Sg if éhiiﬂren.ih
these grades pgoduce Guotes.at all, they produce them at
‘the point of drisis but not before. The data do show a
. éurpriéing-dééréaée in the péfcéntage of sixth, seventh,
and eighth graders usingithié-pattérn.‘.This decreaée does
not refiect a general failure to‘use‘quotatibns; hcwever;
since théspercentage of children actually using quotes remains
‘virtually the same in the fifth and sixth grade groups
(see Table 3:1): Instead, - the data indicate that at about
sixth grade, there appears tb be a shift in the use of
quotations, Wlth quotatlons oecurxng more frequently In
the early, pre-crisis port:ons'of text. (See Table 333) .
'Moreover, analyses of variance show that the change z;\pattern'
"isistatxstically relxablei As can be seen iﬁ Table 3.&;
although thevé are no main effects fer‘textisegﬁeﬁtz(p}aée

' - " s
o . -

L
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'text.,

of s1mp1e story structure (as‘;escrlbed in recent story

:suhsequent ’eg ment that portrays a unlque sequence of
It

" events. (See Plgure 1, Chapter One) Since almost all of the

at~wh1ch quotattonal turns occur), there are highly s1gn1f1cant

grade x segment 1nteract10ns for both boatIng and skatlng
stories, with the means in Table 3 y show1ng the expeéted

1ncrease at sixth grade in the use of quotatlons in pre-crisis

»

quotatlon'Untll they haVe reached the point of crisis in
their texts and older childven fending to use quotation

mich earlier (and perhaps from,the very beglnnlng) This

-for one.thIng* it may have been a poInt of strategic tran51t10n,

where children switch from a generallzed;;summary rendering

of events to a detailed pealization. It may also have mdrked

a paiﬁé'bf temporal transition; whére children switch

from a descrlptlon of habitual c1rcumstances and activities
that prov1de a scene-settlng framework for the story to

a descrlptlon of the events which are unlque to the story

and hence form gpe bas1s of 1ts actlon.: There areseveral

'reasons why trans1tlons mlght be 11ke1y at this point.

FOr one th;ng, 1f children are followxng a tra&itionai.moael

L

grammars), they would have conceptuallzed theIr t&sk in
- terms of a two—phase compos1tloﬁ requIrIng both an initial %

segmept of 1ntroductory, scene- ettlng materlal and a

o E a=s N
S T 34 :

pictures in our cartoon sequences depicted the accident and



' the accident. T . o

its.immédiate coﬁseqaéﬁaéé;;if would be only natural for
chlldren to take thls as constitutlng the unlque sequence
of evernts requ1red by such a model: That a11 chlldren may

nbt have followed. such a model is suggested by the data in

Tablesis.l_tovS;u. iFor example, data in Table 3.1 show
T : 'S

that not all chiidrén useéd direct quotations, which suééests

that some texts may not have exhlbited changes An 1eve1 of

)

deta11 that might mark a transltlon from scene- sett1ng to
portr£§a1 of unlque actlon.~ Also, data in Tables 3 3 and
3.4 suggest that 1f such changes occur: dt all 1n the texts

of older chlldren, they-occur prior to the actua1 onset of

-

7\ .
Tran31t1on§ from scene-setting to portrayal of T
unlque aetion were 1nvestxgatéd 1n another serles of

1}

analxses; de51gned to- extnd the results of our study of

dlrect quotatlon. These anaiyses _focused on text at the .

-

to show whether th1s marked a p01nt of tran51tlon between

e-settlng descrlptlon and portrayal of unlque actlon.
-

As one index of such 'a transltlon, we. measured children s
R

use of three text’features whlch together seemed to prov1de

a'reasonable 1ndex of level of deta11. 1) use “of dlrect

- Yquotation; 2) information about characters' thoughts and

feellngs, 3) ‘use of action verbs whlch contaln as part of

thezr meanlng notions»of fear, haste, urgency Or some other
emotion that. would‘be plauslble in reaponse to the accident

(e e rushed or snatched as opposed to went or took)

(The complete codxng system i§ described 1n Appendlx B)
3-6 7 :
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Two coders worklng 1ndependent1y analyzed each . text

for the presence or absence of any of these features at'

vthe point of crisis and in precr1s1s text. Overaii the

of the feature: at each of the grade 1eve1s varylng froﬁ
83% to 169% (See Appendii B):

Results 1nd1cate that as ch11dren get older, they are
more llkely to adopt some- or all of thesé features at the

point of CrlSlS. However; as can be seen'ln-Table 3’5;

\

a sizeable percentage of the chxldren at the third and

-

fourth grade 1eve1s produced texts 1n which none of -these
feature’s occur. Examples of these texts appear in Table
3.6, part one.: ‘As can be seen, both pre- and post-crxsxs
portlons of text seem to reallzed at a fa1r1y generaiized

level of detail. Moreover, ‘as’ can‘be seen in Tabie 3. 5,,

_,.

are more 2. used singly than,ln_comblnatlon,

, may use no more than a single quotation’

0y

or one brief dentence telling how a character felt, providing

at best only a.véry subtle incraase in detail. (See Tabie

. 3.6, part two) ;?iﬁaiiyi'és,aafa,xn Table 3.7 show,

these featurés'are not Iikely to'appedr in the pre-crisis

;portlons °f the Younger chlldren S texts, but only begln 5

.to appear here at. about the s1kth grade level. Th1s 1s"vff

cons1stent w1th data reported in Tables 3.2. and 3. 3 and . .

f1ve,\the goint of cr é dOes seem to mark a tran51tlon

from summarlzed to . deta11ed text.n‘._“,' »;fff-_f;f.“

L B



As a second indei‘of tranSition from soenelsétting
to-portra§ai oé ﬁﬁidﬁe actlon at the p01nt of cr1s1s swe ¢
iexamlned temporal features of chIldren 'S texts.; We measured
two' 1) chlldren S use of those verh tenses wha;h;lndlcate
habitual as opposed to punctual.or unidﬁe'aétion'(past or;?
present progressives vs. simple ﬁésts or ﬁréséntsj;'and Z)u

children's use of adverbials that indicate sudden onset

(e.g:, suddenly, all at once>; (See Appendlx B) Once"

agaln, two coders 1ndependently coded eacﬁ text, with
rellabllltles that averaged between 90% and 100%, aependlng'

- on type of feature. ’
As cdn be seen in Table §.é}different patterns of

use, occur. Among our youngest subjects, we find a tendency

Eoisﬁitéﬁ'GérB Eénses at the point of crisis but little ube

of an adverbial to mark the notion of sudden onset.(See

example, Table 3.6, part one ') As children get oider:

the use of an aavaisiai iﬁéréésés: stever; at'about

part four) = . : | “f | ”-itfﬁﬂ‘fl'h
Taken together these analyses support the\nction that |

older and younger wrlters may be adoptlng somewhat dlfferent

4. R . . K

_narratlve strategles. The eV1dence suggests that for younger

chlldren, the polnt of cr1s1s does mark a polnt of narrat1ve

transition, where-chr;dren switch from a'generallzed su
o P L
of events to a more detailed realization and from verbs

-8
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indicating habitual activity to verbs that describe unique

eVEnts.; The resulting texts tend to conform to the story

model desorlbed by current story grammag\_}See Flgurezl,
Chapber Onek.By c0ntrast texts qf older chlldren are more

11ke1y to omltfan rnltlal segment qf generalmzed summary
P T + o

.“and: to start rlght off W1gh ﬁnl?ﬁe actlbn narrated id

'cdnélderable detall.«*For'these subjects, then, level of

reallzatlon and temporal orainizatlon tends to bé falrly

unbform throughout and apart from an. adverbaai to Indlcate
sudd&n onsety thera may be 11ttle change_ln narratxve -

0

strategy at the p01nt of crisis. ‘The rééuitiﬁg tekts tend

Wt a(.)‘?’

to conform moré to a model of popuiar model fictlon w1th

its: in’ medla resebeglnnlng. (See descrlptlons in such

.FInain, we mIght note that’texts of our very youngest subaects
Y I

L tend to provzde only a m1n1ma1 transxtlon at the p01nt of

7Eriéis & Por whlie these texts generally exhlblt a. change

~-3;events thpoughout. Moreover, as the data in Table : ﬂi

;3 6 show, the development of dramatization skllls may be

i* fa1r1y subtle, with chlldren 'ﬁitialiy‘using only one or

.

» - -

“ two feafureg at fhe point of ¢ }é h&i




N

Analyses of varlance generaily eonflrm the statlstlcal
rellabliity of these fIndIngs. _For. example, 1n one set

of analyses we examxned chIIdren's uﬁg of the follow1ng
o

) crlsls. direct quotatlon;_,
(

information abodt characters' thoughts and feelings; verbsf

\ 1nd1cat1ng haste or urgenz/' and adverblals 1nd1cat1ng:sudden

onset. Texts were scored aepordlng to the total number of

d1fferent features, w1th scores rangIng from 0. (use of no

v

features) to & (use of a11 four)., In one of these‘pnalyses,

in grades three through elght who produced both skatlng

and boatlgg stories. A repeated meas;res analysis of
co-variance was used with story type as the repeated measure
andénumber of words per text as the co-varlate As can be
seeﬂ’;h Table 3.9, the analy51s revealed a hlghly 31gn1f1cant S

maIn effeot for grade, but none fog story type In a 31m11ar

-
b,

anhlysxs, we compared texts of children 3udged by their
teachers to be below- and abové}averagé in;currént writing
siiii.3 Here we find a siinifioant.main.éfféct for level but
again no effect for story-tyﬁe; The lack of main effect

for story type is Important since it suggests that chlldren s

llstrategxes whxch are, fa1r1y stabie from one composltlon(; ¥
to another (at least within the fhrée-ﬁééi time span of éﬁi
‘ ~ research) and points once again to thenp0881b111ty that children
;ﬁay be making use of fairly stable story models in composing

 these texts.

~
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By contrast; although the number of d1fferent features

remalned falrly ccnstant from one wrltlng session to the
B :
.next, the actual ch01ce of feature as well as 1ts particular

-

’Wrealtzatlon seemed to vary, dependlng on the partlcuiar ,;],m

- 4
. story cOntent. For example, whlle d1rect quotatlon was

‘used at the. p01nt of cr151s‘py'a large ‘humbeY} of Subjects ,
N

in both writing ses31ons, quotatlons were nonetheless more

Vllkely to occur in the boattng fhan the skatlng stor1es

By contrast,; the skatlng stlmu11 tended to ellclt a greater

percentage of verbs of haste and- urgency as welJ‘as a sllghtly
greater hse of adverblals to indicate sudden onset.: (i‘blesf
3. 10, 3. ll; 3'12) More generally, the data show a somewhat
d1verslf1ed use of these features in the skatlng storles

for whlle dlrect quotation was by far the most lIkely

Y

feature to oceur. in the boatlng texts, the skating texts v,<‘
A

were equally llkely to: make use of adverblals and verbs of
] . . . , w . !
haste and urgency ' ' } of
; B o ) 7 . b o
Moreover; the realization of these features also

dlffered, dependlng on the story. For example, while'a
d1rect quotatlon in the boating story was less llkely‘to be
gfailzed.as an utterance by elther of theityo rescuers,
quotatlon;}n the skat1ng story was about as llkely to come
from the rescuers as from the v1ct1m. ThIS trend was. also
,.observed in the. reallzatlon of characters' 1nner'thoughts

S -

as well as ver 8 descr1b1ng their movements. (Table 3. 13)

;' | 3 3-11 .jl .
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-1s 11Re1y to occur: ﬁpw these strategic declslons are actually

Implemented however, appears to depend on the particular
characters and eVénts. | % '
These results no doubt depend to a certain extent

on the partlcular conditions and st1mu11 used in our experlment

.

f”For example, had our st1mu11 portrayed characters and events
. - L4

ssoc1ated with tradltlonal tales (e g 5 klngs, prlnces,

.

- witches, ‘etc.) we most likley would have obtained many more
texts from older subjects that conformed to the s1mple story
‘ model More generally, we mlght expect that older childrén

would be able to draw on a W1der range - -of story models

,and that for them, cholce of narratlve strategy may dépend

in large part on its percelved suitability to: story content.

s

We would expect, however; that younger chIldren would have

access to a more restricted range of models and as a result,

thelr ch01ce of strategy would tend to 1gnore content

'%E: Flnaﬂly, we mlght note that while certain Writing décisigns
may have certain effects ‘on readers' infErprétations of text’,’

- »

Q/“wrlters need not have’ foreseen or intended these effects

3 12 .

(¥ 3




. * during composition. For example, shifts in ieeéi,éf
detail can serve as major éues tb_Stéry.strﬁctﬁré (é.g}; .
a %hlft to greater deta11 may function to SIgnai the onset
of a crﬁs1s) " But wh11e readers may 1nterpret these’ features_
in thls way, writers need not have exp11c1t1y intended such
1nterpretat10ns. Yogng wrlters may produce an 1ncrease

+ in detail not because they wish to indicate the presence

of a crisis but because of their own response to a part1cu1ar

.

turn of events. For example, level of deta11 may be increased

at a glven p01nt 1n,response to a writer's own interest

in the developlng &ctlon w1thout any regard for pessible

o~ I
reader reactlons or rhetorlcal effect. .
- L Lo

At present ;t 18 unciear'to what extent presence or

a

4. “'t . &

5 absence of certaIn features in chIldren s texts 1mp11es a -

@ I

i regard for rhetorIcai pipn or‘function.,‘Uniform'fy across

-wrltxng tasks spggests a certain stablllty in childrén's
I

:iapproaches td' narratlve writlng, but does not te11 us Wow

7 :

childrEn have actually conceptuailzed the} task We ¢uli;'

J

want to- argue ony the bas1s o&data preSented in the ,nskt

,;j ' chapter that older ch11dren may have begun to conceptuailze

- v ;
» thelr wr{ﬁgng ﬂn terms of rhetorlcal a1ternat1ves— partleularly

éfalternatq'&ayg of conVeylng 1mportant exposxtory 1nformat10n.

A ‘
.However, it is unclear to what extent the patterns of

7 U

dramatlzataon observeehere ‘dre part of writers' deliberate

rhetorlpaI’plannfng.

Y ST IR




Table 3.1
Percentage of subjects at each grade level producing

at least one quotational turn per text (skating and

| boating stories combined) | - -
' Gfade 1évéi |
{ ¢ 3 27% . .
Y 57%

5 " 66:5% 4

6 66% ' o o

7 87% T

8 66.75% ’

\.‘(\J
.
) ~

ﬁ |
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Table 3.7
Percentage of those subjects who produced quotational
turns whose first quotational turn appears at the point
of crisis (skating and boating stories combined)
Grade level B
3 61%
L 2o ;

~3 [+ 2] wm +
o
-3
ol

’ 13.5%
. 8 36%
- 7 v '
i .
-

2|




v Taple 3.3
Percentage of those subjects who produced quotational

turns whose first quotational turn appears pridr to the
point of crisis (skating and boating stories combined)

. : \

Grade level

3 11%
y 20%

' 5 26%
6 Ty
7 76%
8 53%

i .
|



Table 3.4

Analysis of co-variancé,; quotational turns (numbég of words
- . ) »'«’% .

per text as co-variate)

' Skating stories
Variable ¥ean square
Grade-
Text segment .38

Grade ¥ seg.

Means

. "Grade level

‘e ﬁj " 3
e

Pre-crisis text .31

Crisis text; . .36

[ro 5
.42 .36
- VR
.85 .68

d.f:
529

15?3

R
5,293

T

.21

.88

i

s probability
2 .008
3 n-.s.

.0001

.49

.62, 47

Boating stories

Variable
Grade 1.58
Text seégment .99
Grade x seg. 3.0y

S

Mean square

2.08
2.49
7.67

Meang R

' Grade level

'3

Pre-crisis text ' .ul

Crisis text .74

Ly 5
.34 .52

.66 .86

fscore

probability



Table 3.5

Percentage of subjects at each grade level producing

features associated with detailéd description at the

point® of crisis (skating and boating stories combined)

-

Grade B features 1 feature more than 1 feature
3 49%. 27% - 2u%
4 24% 30% : . 46%
5 1653 B TT SR 47.5%
6 18 ety . 573
7 . 05% BT 90%
8 09% RS 748

b J
K 4 ’
-
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Examples of texts that portray the crisis with varying
amounts of dramatic detail o
6 = ”~ P . L 7’77.'7.’ — - - . ] ‘
Part One: Generalized crisis description -
w Tl

Once upon a time three boys went ice skating and there
o~ names wher Jon and Pual and Tom: i 6/*
ater. ’

They all went ice skating then Jon fell in ice.

then Tom took a branch from a tree then Jon grabed it
then it broke in half.... (3F)*

Part Two: Texts showing a single dramdfic detail at the

point of cpisis

Text 1 Once upén a'time there were three.boys. One of the

“b6ys hame was Tommy and Donny and Steve. They went iceskating
in the country. They came to the iceskating place. They

played hockey. Then ore boy fell into the ice. He shouded

help. The other two boys took a stick.... (3M)

{ Text 2 One day Jason, Jessee and Steven went skating in

{  central park. They were realey earley So no one else was

:

were panacked. They broke off a ‘branch and handed it to him....(5M).

. ;
i L P
- ’

Text 3 One day Jim Roger and Boomer they. were skating on

the ice. suddenly Jim fell in the ice Boomer and Roger went

to get a branch.... (M) ,




N ~  Table 3.6 g

(cont.)

Part Three: Text showing multiple dramatic defails after

the point of crisis

One day John; Steve and Bill were ice skating: There

' was a crack and ail of a sudden John fell in. He screamed out,
"Help, help!" Steve and Bill came running: They didn't know
what to do. Then they had an idea. ihey ran to the ‘closest

" treeii.. (5M) . IR

' . ,\J . . L : o 7 2 o
Part- Four: Text showing multiple dramatic details pra’:ogto_ o

the point of cﬂésis

One day ‘3 boys, Tom, Mike and Kieth, wanted to go skating .
—Ti ' Ofi the lake So»théy got” their skates ana;went to thé lakes  ‘i.
edge; 7 ‘

"Last one on the ice is a rotten egg," said Mike "éveryonéffiﬁ
encluded.® | |
]

, So they went on the ice and Tom was the last one.
-~ * .

- J'Ha, ha your the rotten egg Tom" said Kieth and Mike.
 "I'11 show you," said Tom:So he raced on the ice: Suddenly
there was a cpack. Tom had falien fﬁiéﬁéﬁ;iﬁéiiéé..ta (csri' |

#Numbers and letters in parentheses indifate gradé and gender
of aﬁfﬁafi 'éﬁiiaféﬁ'é spellings and punctuations have been
féféiﬁéa; Italics éif‘% ours-and iﬁQieate Wiigre the poini: :of
crisis GoCuUTS:. o |

/

,
-k




Coor e % Table 3.7
Percentage of Subjetts at each grade level producing

features assoéiétéﬁfhith détéiiéa deSCription.in pré:crisis
j\'*' _ ":}‘ ':‘ _ . _ _ ' L R
t (skating and boating stories combined)

R

!‘ B portions of;téx.ﬁ
Grade at least one feature <
3 08% '
10% | o ..
 15%

H l"‘g% ‘ T ) : v ‘41 e L ‘

e
~ [e28 4, B & .

618 ¢
B "';i.;-. 48% '

i
.
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3 Table 3.8
Percentage of subjects at each grade level who switch tense
and use advérbials at the point of crisis (skating and
boating stories combined) : ' -
LA - sudden_onset =
Grade ' : ‘tense switch * adverbial
R '. R 7 "' "" R ~ B k-
3. 79% .0 198 %
e 6us 328 .
i 68%  sos B
R ur% '§1%
7 32%. 6% '- -
8 48% . 53%
}
‘.- ’,. )
- 7) '\"
4
'3 7\ l\\\
‘\\\ B -
e \\
“

3 g




Table 3.9
Repeated meaSuryéézé.néiysis of Ea-égfiéﬁée*__ﬁﬁiibef of
" dpamatization features at. t}i'e\ point of crfsis (story type
as repeated measure; number 'of WO%ds per ftext aé‘fég;\r'ariat_é)’;
(N=225) ‘ -

e
et

[+,

Varisble’  mean square’ . f score  d.f.  probubility
rade 3.8 3.8 5,218 .002 '
Story type  2.37 . 3.18 1,218 nes.
Gradé x type 6.47 82 78,218 n.s.

. C
‘ - Mean number of features : . R
. TS SO

Grade T
3. 1.29 . i /

.'47 e . B .v -

&
=

7 1.63 '_ - e

<N, u;
(]

. 8 o _ 1 - 78 . " ~'.v ' : " .- R ': s

h
.
.
¢
e
.
. . 4
N e
¢
il
- .
.
< e - .
oo oy
~ 5
‘ .
) —
. Pt ey “
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Table 3.10 Yok
Percentage of subjects at each grade level who use dramatization

features at thé point of crisis and whose use inciudes'at

'least one direct quotagion ‘ “

> - _ . .
» ) Grade - Skating story

3 L. - 30

68

X
a ".f':

Boating story

83

64 :

..,,. 5 . \: ,’ 63 . 78
" - ' ! . : : A
6 42 81
— gyt L
7 (L. PR ) SR
. Y - o
; 8 56" . 92
» s
, - \? 7
T 1
R
r -
4
¢ .
'-4'} ” (]
: '.‘ .
° ]
¢ 7 7 .
. g .
S - B
L R .
__A“ -
s .
] R o
< - K 8 i
L
»
\
W
- RN ' o
.
. LY
3 .
. " 7 H -
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Table 3.11 .
| Percentage of subjects at each grade level who use
-~ M N SN N P w o

" dramatization featurés at the point ‘of crisis and’ whose
use includes at least one verb indicating haste or urgenéy
.Grade  .Skating story _ Boating story

o 3 .. 38% 53 9%

)
o
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Table 3.12: T
Percentage of subjects at each ;rédfé' level who use. | |
dramatization features ét'fﬁéfﬁbinfzbf Erisis énd whose -
use includes an adverbial félindiéate sudden onéét- :
- '
3 Grade Skating story ~  Boating story
¥ 3 50% - 35% | S
y 43% sy
K 5 608 - 58% | ISR
; 6. 69% -7 v s0% - - 2NN
7"} 7 §9% © 3u% o / d
aF T o, 3
\' Y
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# ', . | Table 3.13
Percentage of subjects at each grade‘level who use
dramatlzatlon features at the p01nt of crlels and whosa

use 1nvolves a descrlptlon of v1ct1m s or rescuers

.’a

epééch, féélings or movements

- Skatlng stories -, 'L CR | -
Grade "? Vlct;m Rescuer . vi¢fiﬁ,;ﬁ§frésé%§r5;
3 - 25% 50% ; 0% '
4 35% o1y . 7 30% "
35% 28% | 28%
i ;| 23%  33% . 18%
7 278 25% 3%
g  2us 30%  36%
§ . - Boati'ng' stora;zs& D"
Grade . : | ’
I T ' O
v 53 05% o ¢ ;c%
5 58% 07% 20%
6 888 o0ss - 28%
7 w2 108 < ¢ w7
s sis oss T a7% .
&
o T 56
77 TR SR | .




functlon of various patternlngs of actlon and exposxtion.

: concernlng their safety.

. N

' Chapter Four: How writers tell readers that the ice is

thin: a case study of narrative exposition
%,

Narratlves are both current actlon and background

expos1tlon. At any ngen p01nt, there is the action of
the f1ct1ve “now" and _the background condltlons and settlng
in whlch that action occurs. \ertlng narratlves is in part

7
a matter of’ dec1d1ng how to dlstrlbute information between.

v

the two. what to deplct as exposation, what as foregrounded
1mmed1ate aotlon\and how to 1nter1eave the two.

.

Many theorlsts have speculated about the rhetorlcal

a - i
.

Stelnberg » 1978 Todorov, 1977, Gennette, 1980, and others
ﬁaaé oﬁseréed the,effects of different arrangements on
readers' emotlonal response fb text. For EXampie, Steinberg,
1978, has noted" tﬁat authors sometlmes generate feellngs of .
suspense or curiosity depending on how'they 1ntroduce-'
background information. If writers 1ntroduce ne‘ ;nformatlon'
thhout expiainlng its precIse s1gn1f1cance and if, in the .
context, readers can construe such Informatlon as bearing

on the weifare of the character; then readers are likely
3 - . L4

to do so and to feel hope or fear, depending on the moSt

' Jdikely construal. ééiséﬁ;'ﬂéék £ Duffy, 1981) Thus, faf

example, if the young writers of our skatlng stories mentlon

that the day is gettlng warmer or that thlllce is gettlng

€

th1nner, thelr readers may well construe this to méan that

' the. Bkaters are in danger and may begln to feel somé anxiety

¢
_ B-1

~



Theorists haGé also noted the role of "voice" in narrative

' 1nformation canibe‘dlrectly;conveyed in the voice of an
(implied) author or narrator, appearing as a straightforward
piece of expository description. Or it canfbé‘convéyea
more 1nd1rect1y, perhaps W1th;; the conventlons of an on-golng

. dramatization, embedded in dlalogue or Ln SQE character s
inner speech. The information may also have®a falrly complex

re1atlon to the plot, perhaps belng known to’ some (but not

~

™ all) characters or to none. | . -7?‘ .

‘Given the potent1a1 for complexity in adult ndrratives,
we were curious to know the extent to which any of that
potential would be realized in the texts of children:

To be sure; we would not expect them to exhibit the full range
' of adult possibilities: Noﬁethefeéé‘we ﬁigﬁt'éxpeét
) ' our older .subjects to attempt some "of the more complex
arrangements of“background mateprial: 'For example, while
we might expect -younger children to present expository
material straightfomwardly, in the voice of an authbr or

gierator; we might expect older children to begin to attempt

'soﬁé;of the more iﬁdifeet preéentation§; perhaps conveying
information through dlalogue or inner speech. Similarly,
we mlght expeet older children to portray-more complex

-

.  §=2

o
]
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relations between characters' access to background information
and subsequent events. Finally, we might also expect older
children to attempt to introduce backgrouﬂiiinformétion

in ways that might begin to serve certain rhetorical functions,
e.g., to generate eu%i&gify or éﬁéﬁéﬁéé;

P N S Y
These aspects of narrative exposition were 1nvest1gated
in §éVéral'analy§és; to be described below. However,

is 1mportant to p01nt out that expos1tory features of the

texts in our corpus were almost entlrely uncontroiied.

For while cartoon stimuli dictated characters' activities,
they conveyed very littlé;ihformation'asiut background
_circumstances: Iﬁ the boating cartcon; fdf'éxampie; we

see that a child is 'in a small boat but 1? are given no

J’L

Informaféon as to why or why the boat sqgsequently makes
1ts_way; oariess,y:nto deep water. 3imi arly, in the skating.,.

cartoon; we see that a skater has failen through the ice,

but we'dqn“t know whether the ice was:partleulariy thln;

how it came to Be thin, or ﬁhethef‘fﬁe characters had been
e , ,

warned about igs dangerous condition . The stimuli left

our writers Free to add as much or as little background

" information as they wished and as a result, the amount

ahd’type of exp081tory detall 1n children's teéxts varled

W1dely. Thlé st-unfort;fate, since we g&shed to investigate

u-s . - ' ‘ ) e
| | v

)

!



across compositions: In an attempt to exert at least some
post hoc control over variation in content; we thought
it best to limit our aﬁaiyséémfé some singie ﬁié%é of
expository information, preferably one which was included

by at least half the children at each gghde ldvel. Analyses
of expository coﬁtént in both Bﬁgtiﬁg and skating stories
showed that thesingle most freqhe;¥1y inciuded piece of
expository informatioh was information concerning the state
‘cf the ice in the skating story prior to the accident. |
"As can be seen in Table 4.1, this was included by at least
half the children at ail but the third gradé level. Given
its frequency, we decided to focus our analyses on this
Almost invariably, if information about the state of
the ice was included; it occured in the pre-crisis portion
of a text. For younger children, (grades 3-5) thig generally
meant that the information occured in introductory descriptive
| portions of theitéit‘wﬁéré hpamatigatio;'nif not §efroccured
= and where text consisted mostly of a generalized -expository
sifimary, conveyed in the voice of an (implied) author.
€See e%aptér fhféé) (See examples one and two, Table 4.2)
For many clder children, however; the information was
conveyed in portions of text where dramatization had
 already béén_esféﬁiiéﬁéa and where background information
could ;héréfbré‘belcénVéiéd either as expository déécripfion%
in the author!'s voice, oF within the cohventions of the
o dr'a;m#izéft?t&ﬁ, as ,diaio'gﬁ‘é or 'inn_er speech. (See exampi.e's_v

5 * 4y
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three through six, Tahie 4.2) In our flrst analysis, we
examIned the strategy adopted by these older subjects
d1d they Integrate backgroqnd 1nformatlon 1nto the con- ‘,
ventions of the on-going dramatization or did Eh;’y present
it as narrated description? |

Data for this analysis came from all skating texts
which provided explicit information about the state of
" the ice and in which direct quotation or inner speech occured
prior to the crlSlS. Two coders, working independently, .
examlned each text in the 1978 79 rhetorlc corpus contalnlng

pre-crlsls dramatization to determxne 1f It contained ex—

p1c1t 1nformatlon\;Bout the state of the Ice and whether
ot

’

or inner Speech Intercoder’ re11ab111t1es were hlgh 92%

1dent1ficatlon of dlrect quotatlon or inner speech.’ “(For

’

details; see Appendlx c.) R ,’ ' ;'

Table u. 4 shows the percentage of those texts at each ~-
grade level which contalned direct quotatxon or inner épeech
prier to erisis and which also contaIned 1nformatlon about
the state of the ice. Table 4.5 shows the percentage of

texts at each grade in whlch Informatlon about the state

.-
of the ice was conveyed 1nd1rect1y through the use/of direct
quotatlon or 1nner speech. As can be seen from Tables u 3

se in the presence of pre- y

and u u there is a marked 1ncr ase

CPISIS dramatlzatlon at a
/maaorlty of

.

it. is not untll about seventh grade that the

¥ . u=s

o 61

\bout the 51xth gréde level. ﬁowerer, .

“f.-."_ -



children who produce precr1s1s dramatization use 1t to
convey\exp081tory 1nformation.i Although both drama

‘and, thIs partlcular pleee of expos1tory 1nformat1on 7

both be present in precrlszs segments of the texts of?”oﬁﬁgéi
chlldren, the two are much less likely to be combined. | N
As a result, expos1tory 1nformatlon in these texts is

generally conveyed as narrated descrlptlon, despite the

W1thout fulfllllng an addxtlonal expository function.

L4

The difference &s 1llustrated by the texts in Table 4.6. o

K Although all texts make extens;ve use of direct quotation,

it s only in fexts three and four that the quotations

‘serve the dbuble functlon of prov1d1ng background exposxtlon

as well as portraiing social 1nteractlon. Overall,_then,

the data suggest that the comblnlng of functlons may ber

a late development, occurIng only after each has been practlced

as a’ separate, unl-functlonal narrat1ve.pomponent for a- .

perlod of tlme.‘ | - | o v__ X |

| In a second Set of analyses ée investigated the extent

’ to which chlldren prov1ded explicit 1nformatlon concernlng
characters' knowledge of the. state. of the 1ce.r Once agaln,
we are concerned w1tﬁ the Integratlon of expos1tory 1mformatlon
with other features of text, b%t here our concern .is w1th the,

‘relatlon between expositlon and plot. For although writers '

may have conveyed the 1nformatIon that theé ice was thin or

meltlng, they need not necessarlly have conveyed 1nformatlon

4-6




eoncernxng characters' knowledge of this fact and thls, in
turn, may leave readers unclear aS—to the S1gn1ficancé~of

1nformatlon about the state of the ice for the on-golng actlon

Cons1der, for example, texts one and kwo in Table 4.7. Here

///,) ‘the writers state that the ice is thin, but ‘provide no |
o . . : ~ ‘ ®

guidance as to how this information is to be related to plot.

+ Do the characters know° If 50, why are they there? ‘Based

'k
- 7 characters ‘are 1gnorant, else they would have good reason '

h,not to skate there. But other construals are as likely
;;and have not been ruled,out by the text.1 Th1s lack of con-
stralnt is 'speé ally ev1dent whén these texts are compared
L »w1th examples three, four and flve, where the wrlters have
;taken palns to insure that a partlcular 1nterpretatlon occurs.
In these analyses; then, we are concerned Wlth characters'
knowledge of background znformatlon. to what. extent do

v < authors convey explxcxt Informatxon about characters knowledge

of the state of the ice5 ‘ {

3.

contaznlng 1nformation about the state: of the ice. (See

Table §.1) Two coders, workxh” independently, classified all

s

-instances of information about-[he ice as being ll‘explicitly I
known to the characters, 2§exp11c1tly unknown by’ the characters,

or 3) w1thout expllclt-relatlon to‘characters knowledge.
e

On the assumptlon that all characters present durlng a deplcted

e

,was sald, we placed in the flrst category all 1nstances 1n

whieh information about the state of the ice was presented
4=7 '
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N

as diréét quotation. Intercoder rellabllltles ranged from

86% to 9%% dependlng on the type of category and text.~:

P

"(See Appendix C. )

The results are presénted in Table 4: 8. As can be
) 1

seen, children's use of exp11c1t1y marked‘lnformatlon 1ncreased

~

w1th age. Unlike the data: concernlng children's: ‘use of’
dramatized exposltlon, there 18 no marked Increase in the

-use of expllclt 1nformation at any one grade levgs: Rather'iﬂ_ ’
tne data show a gradual increase throughout the elementary

and junior hlgh school years. Moreover, when children did

present exp11c1t lﬂformatlon about characters' knowiedge of

B

Lthe state of the ice; they were more llkely t6 1nvent S1t-

uations in which characters are aware of the dangﬁ? and thlS»o
. ” ‘ff

grounds on whlch to

been ﬁnéditéa:té the story

However; there are ghveral reasons wﬂy‘p

characters' poxnts of view. For although any narrated

(non-dramatized) descrlption may be sald to occur in the VOlCé.

or knowledge system of a narrator, we would want to argue

kN

u hd 8 . I - . bl‘ -\.’

~ A s
- 3 S 1

R



‘that there are‘iﬁﬁortant 8ifferences betéeen“texts.(suoﬁ as
1 and 2, Taﬁzé’ngva-iﬁ‘wﬁiaﬁ the status of chapacters' knowledge .
remains unclear and texts in which a difﬁerentiatién between
narrator s knowledge and characters' knowiedge is exp11c1t1y

a1nta1ned (Example fxve, Table 4.7) More generailys we
. would want to argue that;informaﬁigﬁ conveyed+as expository
déSéription'need not imply any coﬁceptuaiization'ef or e
commitmént to a separate n%ifator s volce or- knowledge system,
but may exist 1n an 1nchoat*\on il1= deflned category of . .
narrative 1nformatlon whose status (as conceptgallzed w1th
respect to elther the charactérs or thp readyfk may remaln e

1ndeterm1nate. Although rh:ders mayiultlmately make some

. determlnatlon (based on th' r knowle

,,,,,J
flctlonal conventlon), wrlters

,V.g 1
done so. C

i' e

e of the world or of

'"ot have.explxcxtly o

L. ¥

»

Al

whose texts are expllcat
S Informatxon, relatlng it 2
are moraiilkely to Haveff'
of readers 1nterpretat
1n some type. of rhetor;car

X - ‘ £,7F A
want to speculate thv gu Q xte

1)




3» -

- . Sl
Kd . . T
K W .
‘1'

and describe variouS”nﬁEtorécai functions and‘techn1Ques

For one thlng, wé would predict that such wrlters would be

] K

better able to ed1t rhetorlcal features of texts. At the

rsame tlme, we wouLd expect them to be better able to des--t

crIbe rhetorlcal deV1ces and the1r functlons In thelr oun}'
.,texts and: the texts qf others. - . .. R e

. A final analysis concérns chiidreg'S-use of e%?oéitoryl
inforﬁation to'génerate suspense. Other thlngs be1ng equa};.'i%

.- We would. expect any 1nt1matlon that the 1c; 1s th1§¢t0~‘
-i-generate anxlety concernlng the safety oﬁ»the skaters and ) f;rz
N _':_;hence some, m;!nlma.]; amount ,.of suspenée Suspense mxght bé\ . \;;
espeolally strong 1n s1tuatlons where charabtgrs remaln T .

1gnorant of the state of the 1ce,xbut even 1n s1tuatlons -

where characters suspect a problem (regardless‘of whether

they approach it with deflance or - cautlon), suspense is

fgenerated as long as the va11d1ty of the1r SUSP1C1ODS remaxns

\’ .

in doubt. Suspense can be generated in other waﬁs as Well
smp,i»y

For example, writers can evoke anxxety or concer

by haVIng a character (or narrator) voice a premonltlon or
¥ T
vague unea51ness' Writ rs cah also suggest tr uble ;y
“ AQ‘ .
1nd1cat1ng that skaters are espec1a11y unsk111ed or that e

théy typlcally court danger{ (For an account of how such

dev1ces mlght work to generate suspense, see dISCUSSlonS

in Steinberg, 1978; aS'Well as Olson et al, 1981) erters

;can also generate suspense "by postponlng a fuii account of

the accident: This:can be done in several ways: for example,

, by beginning with the'inforﬁation that an accident otcured

.

4-10 T,
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1) TroTot
.

;and'then w1thhold1ng the details ar by narratlng the acc1dent

from the point of v1ew of someone (an onslooker or'one of

+ __‘.-. .. X
,events. t“ij . a -

- As these examples suggest, generatlon of suspense _ 'r \\

requires:a .fair amount of advance plannlng as weil as a

4
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fgoai (the acc1dent) while at the same t1me attendlng to the

on—gOIng;narratIOn of prlor events i H1nts‘abcut thé&future

crisis must be 1nserted 1nto the on- g01ng stream of act1v1t1es -

©

~yw1th§pt disruptlng 1ts sequentiai therence. Moreoé!r the

s

selectlon of approprlate hints requtres a certa1n canniness
”,

about readerS' ekpectaticns s well»as.practlcai knowledge

about how trouble is 1ike1y to oceur in the world.
]

)

leen these complexltles, wé would hardly expect to f1nd

extenilve use. of these dev1ces‘in children's stories. None-

‘theless, it is pdSSlble 5pats?me_might begin to appear
: . N
in rudimentary form, particuiarly in texts of .oup clder

&

' . I 1
. subjects. The préseg; analys1s was designed to investigat N
' . . e . .o . '.', 8 . ' .
this poss1b111ty ‘ :
;@ R ‘ Data for these anlayses come from the entire rhetorlcai\corpus

of skatlng stoﬁies.f Two coders,;worklng Independently,

examlned each text for evidence of “four suspense generatlng

H ?. dev1ces. 1)1nc1us:on &f 1nformatlon thgt ‘the ice is thin; . |
| 2) v01c1ng of preﬁonitions or feellngs of uneas1ness without. .

necessarxiy attrlbutlng ‘thése to any gyrtlcular feature of

the 81tuat10n, 3) 1ncluslon of 1nformatlon that characters
5 -

. were espec1£x\? unskllled skaters or éspec1a11y 11ke1y for

x . . PR -
-

g=11 i ] : v
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..

MR T . .r

other reasons td get 1nto troubie, and 4) delay in the

X
-

gf;li:5 presentatlon of 1nformation about ‘the natiive of the R
po S . e R , e : oo,

accldent R . - i

Slnce Suspense'lmplles the presence of some delay between

‘an 1nt1mation of danger andknowledge of its actual occurance,;
we added the further st1pulatlon that a dev1ce be counted

.as suspenSeful only 1n casés where one or . more sentences or .

. main clauses intervened between the cand1date dev1ce and |
expllclt presentation of 1nformatlon that a character had
fallen through the Lge. Us1pg thésé cr1ter1a, texts -
such‘as u*5 6 *in Table 4. 9 were qodnted as belng suspenseful '}13
«Whlle texts l 2,3 ‘were consldered unSuspenseful desplte
the1r 1nclusxon of" the requlslte dev1ce Overall, :
coders were able to categorlze texts at 89% level of~ rellabllity,;

?' with rellab111t1es ranglng from 82% to 95% aépé d ng on type
L of dev1ce {See" Appendlx C) ; - '
Results are presented kn Table 4.10.. As can be seeﬁ,

suspenSe@?eneratlng dev1ces increases

chlldren s use ok

7ementary 3nd Junlor\hlgh school years, until
B .
th grade theSe dev1ces are. present in about

throughout-the K/

by sev

i*half the texts Thls 1ncrease seems to be a functlon of

TRt

two rather d1fferent developments -The f1rst, occurlng at about

fifth grade, 1nvolves an 1ncrea§e 1n the suspenseful use of

information about the state of the'1ce. 'The second,:OCcUrlng-

at about seVenth grade, 1nvolves the use of a delay in the

' presentatlon of full 1nformatlon about the nature of the

'accldent." Almost 1nvar1ably, the delay Is accoqplished )

.
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P

by pfééeﬁfiﬁg information about the accident from the rescuers'

point of view. tsee ‘text six, Table 4.9) By comparison, .
- o St
chiidren at a11 grade 1evels weére less. 11kely to- uselstatements';

T .

about premonitions or about such character attributes as : ﬂ
- n [
gl

skatzng skill to accomplish suspernse. Taken togetheﬁ,“
in our corpus. ’ i . S E
.Overaii, then, there is evidence that some elementary

age chiidren afe _able to eﬁéége;iﬁ the suspenseful presentation

'"out the. acc1dent and that by JunIor hlgh

. . ‘;{_‘g ]
- 2 s
school, suspe ﬁseful devices are occur1ng in about

L]

half the texkév Th1s suggestg\that by the end of the e1ementary
grades, geﬁyﬁghildren may be engaging in a fa ly sophistlcated
narratlve.pfanni;g which requlres them to keep track of §f

a narratlve ggal (the=

"uJ,

t

?513) while at the same time

portraylng an om—g01ng §§4uence of prlor act1v1t1es. More—
} o

E Q‘ B N

1 :1, (\g : i o
”ordrﬁ?tlons of nagpative igﬁ%qmaplon, eggbining

;?f rhetorxeal'érganlz

T On%:r.i,%?ﬁt%-.
A -{.7":7-.“.',:;7':' .o
'cdncergs:t B
o ', L )

tyégs of texts.'
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ST L

texts? Would their texts show ééidencé of planning? Would
children foreshadow the main thrust of:én argUmemt or
attempt to anticipaﬁéyﬁossibie counter-arguments? Comparison
_of our data with data reported by Scardamalia, 1982
éuééegté that the answer is likely to be "no": Contrary
to our fiﬁdlngs; Scardamalla reports that few upper elementary
and']unlor high school students showed evidence of planning

exp031é5ry discourse ands few were abie to féreshaddw the
thrust of an argument. One can 1maé1ne many reasons why
éﬁj;:idiékz;:'iled "in narfative rhetoric mi"éht have d:’tffi'cuity
u51ng comparable dev1ces in exp051tory text. ‘For one thing,

iwhi most elementary and junior hlgh 'school students have

4

had con51derable expgsure to sophlstlcated narrative rhetorlc;

®
they may ‘have had fio exposure at all to exp031tory text

Lack of exposure may prove crucial. Hawever, it may also

e

- be the case thatréééfdiﬁatioh»df logical sequences (such as

are requlred in an exposztory argument) may requirexsomewhat

dlfferent cognltlve skllls and that these take somewhat 1ongeﬂ

t6 develop: S ;

(o

a9
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Table 4.1
PérCéntage of Subﬁédt§ at each gradeulévei who include explicit

‘

information concerning the state of the ice in the skating
. R .

story
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Table 4.2
Texts describing étgtefof the ice
Text 1 One day th{ee people went ice skating there
names were Harvef; Tod and Matt. Whlle they were skatlng,

Tod fell through somé thin ice. Matt and. ‘Harvey raced .
to help..., '(5M)#% : C

v

°

Text 2 One day Peter, Alan and David went .' the frozen
lake in the woods they brought all of their hockey equlp—
ment but none of -their other frlends showed up to play
hockey. _ The three boys ‘decided just to skate around the

7 lake:. All three boys were_pac1ng and suddenly Alan fell

o through the thin ice. .David and Peter didn't know what
"to do...:

Text. 3 One afternoon three boys went ice skatlng They .
were skatlng around and one boy said ﬁWatch_out—fop.hoieSTQE‘
1n the 1cé'" But it was too late. He fell right through:.

N

(6F) . N
c o 7
Text 4 - One day John, Tomny and Paul were skating on a o

frozen 1ake. Then John saw a sign tha% sald Do no pass
this cord (thin ice). . John told Tommy not to go pass that

_cord, 'I'm a pro. I can skate on thin ice. said Tommy.
No said Jbhn. But then Tommy fell through the ice....
(6M) ‘

oS o S

Text 5 ..."Are you klddlng," said Biil "You'll kill yourself.
The ide is foo thin." o :

"Thin nothin. Leét's go," said Jim..::. (8F)

3 & o X

Text 6 ..."Hey! It's froﬁgn. Lét's gé get our skates,"

E

said Mark. 7 S ,
"Couldn t that be dangerous? What if it gets

unfrozen while we're skatihg?" cautioned Mike.... (8F) .
S o

5 c s

.Jv,k; ~ 2

g

e




O

ERIC

Aruitoxt provided by Eic:

. P ..«?@’i"

b T

Table 4.2 - - _
(cont.) EL I C
Numbers and letters in parenthéééé refer to gradé level
and gender of au%hor. Ch11dren s spelllngs and punctuatlons
have bgen - retalned Italics are ours and are 1ntgnded to
call tentaon to rele%ant portions of texts. .
’ ’iﬁ
. .«V'x_ ,;;‘z':
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Table 4.3
Percentage of texts at each grade level i which direct
¢'quotation or inner speech occured pricr to the crisis

Grade - - :
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N

Percentage. of children at each grade level whose texts -

cbntaihéé both

the crisis and.

..

. o %

direct quotation or inner speech prior to

nformation about the stéteiof?iﬁé'iéé

[4;]]

Q0 3 o

Table 4.4
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Table 4.5

¥

Iage'oftexts at each éfade level in which information

he state of the ice wagaconveyed through dlrect

quotatlon dr‘inner speech

érade

[T

;i

00%
60%
67%
10%
40%
27%

.
(33%)%
(27%)
(66%),

(58%)

g
2
e

Sed

*_ S - s
Percentage in parénthé'éé represents the percent of

all ellglble texts at a glven grade level (i.e.

which contalned both pre-crisis quotation and‘&nformatlon

, IL~'
abaut fhe state of the ice)
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o
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, Table 4.6 R '
Piurifuncfionai/féxfs: intégratioﬁréf social interaction

with: expository function

_ | A .
Unini?egzzaied texts

L . ;

He got dressed and looked at his watch: It was 8:00 a.m:
the time when he was supposed to meet his two queﬁasf Mark

and Bob to go ice skating. He grabbed his ice skates and =~ -~ %

o~
a i

ran out the front door. Sure enough thére @ereé Mark .and

Bob. i T -

| “Mpets ’ﬁﬁff& to the .pond “or sise everyone will. be there

and We won't have any time alone; sdid Mike ™ ,"Yah we better
hurry, up, said Bob. - _' - ,» ‘ o

They arrived at the lake and begaii skating. Mike" found
a hockey stick: All of a sudden to Mark's.horror he'ﬁbdnd N

himself plunging down‘through the thin ice...: (5M)*  «

- b
Text 2 "Hey Jée,_lets go piqy scme Epckey We' ll work on
‘ouyp slapshots," Scott said éggerly over the phone:

"You &all Steven and we will al% meet on 'Cherry Hill Lake,'"
écoff éaid.fo JOE. So they all got into thelr w1nter ciothes 1
and got thelr skates, hockey stlcks, pucks and a portabie net

, n 15 mlnutes they all met on the 31de of the lake on a
bench. 'K. ' | ' |

"Hursilman, put fhoSé skates on," Joe yelled. -

T hurrying, I'm ﬁurryingi" replied Scott and Steven
féééfﬁér" Joe was the £frst one on, the 1ce, then Scott then

» Steven: For about 4 half an ‘hour they played hockey , So;




. Table 4.6 o L
T teont ). LA

S _ , i C
they put their hockey Sticks down and practiced figure eights.

All of a sudden CRACK the thin ice broke and Joe fell in:...
C7M) '

iﬁiééiéfé&wféii§

. x‘r'

Text 3 John, Paul and Jason ran to thé frozén pond. They
quietly put on the;r skates, anx1ously awating the first

time of the year that they would skate on the famlllar pond.

“They skated ardu?d the pond getting used to_rhé iCé. John*

- ‘g \became more cpmfortabie on the jice and he wof led out into
) - o

"the center.
"Come on" he shouted to the other: They shakily skated
out to the center'where John had started to do figure eights.

"John come out Of the middle the sign_ saysi,',,:thln ice'"

€

"What are youy my Mother. this sign was put here three

days ago: it's: frozen now." John skated gifser and cioser N,

th%ards the sign. " Come om, Lets see who dares me to go any

closer." . : : v ey
' ; -

Jason starteqd fo'speak Su{'johnrgook it as a déﬁe..f%f(7?)
L2 SR

Text U Bob said, "I still say~that we should listen to s
. the thin ice sign." '
" .
"Nonsenseé ;" Peter said "They 3ust put that up to scare
"o ‘ ' ,?’ )
‘you. | ';/
"Why would they d0 that?" Jimmy disagreed. -
‘ o L %
- * : O
~ . {\)
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L L ‘,v’“ ] 2 ;

(econt.) T,

] - , j S - R
"I, don't know," said.Peter.... ' (M) _ v ’
. 3 SO A
B - . — - T - R “.; ~
*,,,,,,, O — —— . .- i — - — - — SRR s AN - - ﬂ@
Numbers and letters in parentheses refer to grade®level W&
o o ’ T
and gender of author. - dren's spellings éﬁ&fﬁgﬁéiﬁéfidhs
' v /g -
o B 0
~have been retained: 1Italics are ours and are intended to
call attention to relevant portions of texts:
Y -
R % ‘
) A
. - >
- ; | .
. . » + ‘ .
™~ - ¢ . ’ . .
Y ' l:‘ d »
- - : “ Ir ' .
s ‘j g . v
]
-
: ,;%? . .
. . AR 3
) . ‘ _
_ : -
. '{/ _ P , ‘ '
S o . A
A é
) ”
, . , l
{ ;
"
S ST ; =i ’ .
e ‘o o .

ERIC

Aruitoxt provided by Eic:



- 4 . ) ;v'. P . o . v 'J ‘ '
| ST Table .7 /} B .' - L
, : Sl g - /o ’

‘ J
Examples of texts in which authors dre.more or less exp11c1t

iabout characters' knowledgerof the state of the -ice 9
Py 7 : :
. »
- . S . e
~Characters' knowledge remails unciear L ‘

Téxt 1 One day three boys Weﬁt ice skating. But since
7 the 1ce was not very th1ck one of the k1ds fell in. The ™

other two rushed to help hlm . (8M)* : } E

Text 2 Oné day three boys were ice skating. Stgvem, Mikie

F 4

- - and Davidy They were having a great time but the ice was

thin.' And then ali of a sudden Stevem.fell through the
 thin ice.::: (5F) 3 _ s |

| N

Charaetersareeexplxc1!§;aware of state of .the ice
Text 3 ' One day three boys the age of ]}2 where playlag 1ce% <

N

hockey theytagnoredwtheﬁS%gnAsaylng DANGER THIN ICE thlnklng

AL

that that'll be okay qut thls t1me They played for qulte' -

awhile. . .(5?’) . . ' ’g‘;_-

Y
Text 4  One winter day there were three bays They were Chrié,
\
Davxd and Paul.‘ These three boys went ice skating and Chris

wanted to skate on an area that sald th1n 1ce and he dared

. - ‘Paul to go with ha;m.;;;/(l}f');
) ’ S L | | .
Characters are expiicitiy uhagare of%the stateﬁofwthewiee

Text 5 One day there were three boys named Tom; Jack-and

[ . Péter. They.were skating in a hoékey.ﬁiaoé, There was a




 \12: ‘;w~.f ‘ *?y)/f/ \ o | | ', -
< L  .., P , ”able uqz S » . . |

L teemt.)

hole in the ice: Tom Petet and Jack didn't seethe hole.

So Tom skated were the hole was. He fell rigf .into the
h;oie-';:.' .- (SF) L . '7? )
. TS

= M a

#Numbers and letters in parentheses ‘refer to grade 1evé§
and gender of author. Chifldren's spellings and punctuation

are retained-. Italics are durs and are intended to call
N N ¢ ’

attention to relevant ‘bortions of text.

~ -

7

‘\{
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. Distribution of texts containing gnfoprmation about'the state

‘ .
)

- . B 7 - w, . n o . o L ..
'of the ice: percentage of texts at edch grade tevel in each
information catégory

#

-

Status of knowledge about thé¥state of the ice

T unclear - - a@xplicit
[} N ] »

o . o characters = .  characters total
Grade ) v know * don't know explicit
3/ 67% ' 22 C.o11s . 33%

I i . " "o . o

g CB7% 27% , 07% LA
5 - 528 '29% | . 19% ¢,  48%
R 37% - 7/ 48% ; 15% .. B3%
7 . 20%, T ©o20% ¢ -B0%
a Y LR )
8 35% 48% . C17%.s 65%
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Table 4.9 T

Suspenseful and unsbspenseful texts -
. Hﬁgﬁéﬁéﬁééful—tentsr 5 g" ' : _v}:(>/ : pr?

Text 1 Tim was ice= sgatlng on 'brick é@pd where Ef met

S, boys named %ﬁnny and Chuck They - were hav1ng a race and

Tlﬁ 11d over some thln 1ce and fe11 in.. (SF)*

I
W ' ' L. ) ' : . o Q’{i’db
. - >
e .

« = Text 2 One snowy day Tom, Charlie and Bill were playing

hockey on a frozen over pond. Only Charlle wasnt very good

-and he fell through the ice: (5M) . .

s

Text 3 Sam, Frank and Lenny were playing hockey down in”
vtheilakez Tﬁéy were ﬁé%iﬁé alot of fun WBéﬁ aii of a suaaén
o

(SM)

Suspsnseful texts

Text ¥ - ...While they were ékatlng Tom a very smart and

a thoughtful boy told Jim not to skate near the m1dd1e because~‘;; %

:the 1ce*was very thin and he might go through the ice. Jim o /
said that he would never fall through thq 1ce and then started i}
!
o skatlng to the center of the pbnd. All of a. sudﬁﬁh crack,

and Jlm-went through the . 1ce.... (SF)

- g
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- : I . EEORE b A0 ~ B R
,, . . cont.l) AT 2N oo e e
,f , s RIS e ) R } - B z ZZ i
- . . . K T - ‘ L ENAS
iextfs After skatlng for about 10 mlnutes, the sun came-
out and w1thout thelg know1ng S tartad to meit thegice

Bo be"an to skﬁte very fast and thén.slld r;ght into the;‘

q.‘.\' .

Y

V-andﬂé;;l threw fhe 1Ce u v(BM) .
: N .f;, e L e

. ,,‘,7(_ " : _ b E : R a . I 5 I
Text;6<;:* ﬂ%y started to play 1ce hockey While palying

Jeffrey hlt the puck *nto tﬁe snow '$?11 go get it " he said.
"We'll waIt for you heq5 " answered Charles and James-.
777777 & o

After searchlaﬁrfor §§ﬁlnutes Jg%frey called "Somebody

come and help me look:" h;,‘ . -
o, ) L] - A } "‘
"I'11 go;" sa1d~James; . :

5

a cry for heip ' . & | o 0“1

ol . . -

‘"Lets go see what s wrong," said Jeffrey*

r R
When¢tﬁey got back on the Ice, they saw Charles in a =

4

hole in the ice.... (7M5 ;éé o _- . '»;;;. <

4 P
o B 7; / 1) .

in parentheses indicate-grade and. gender

s

*Numbers and letteg

of author. Children's spellings and punctuation have been

rétaiﬁedi itaiics are ours ahd igﬁicﬁte instance of a potential
> o . ) T @

sd;pense-generatlng devige as well as iocatioﬁ of information

b

A
about the story cr1s1s (1 e., p01nt where character falls
-throvgh the 1ce)._ o \ . o Ezs
: R SR i
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. * Children' s TextSW“'f;___

N R .
o SN +

Most deflnltlons of weiirformed'%tory structure Lno&u@f y

Gl

?he notlon of causa} or' mgtxvarlonal 11 age. »For examplig,

- ‘ Steln and Glenn, 1979, descrlbe six cOmponents as formlng K

R ‘», 4 oy

%he prototyplcal story structure.rl) settlng whlch descrlbes.} ;

) y . ‘ H i s
o ‘a protagonlst env;ronment% 2) 1n1t1at1ng event, whlch ¥ *.

g .
"; fmarks a. change in. the protagonist's eﬁv1rcnment“3) 1nf€ﬁ”f‘ o
k-'?s. ;nal response whrﬁh descrlbea a protagonlst s goals, motlvfg;;
;fj ) “'%r pians in- response to the gnirlating event,%&) an’ attempklﬂ-'?_
T S g :
!;ﬁi”;&*rin g%lch a protag‘plst carrles out the act;ons spec1f1ed '§?“%
&;ﬁﬁf% ~by the Internal response, S;Fa consequence'?hlchdetfnes ) ﬁi”__
?Fj:; " a protagonlst svs%Fcess 1n carrylng out - thelaitﬁmptg F) ﬂ&» .
iy;} "sa. reaction which descrlbes a\protégdhis%'s regﬁbnse ta the ,
& consequences or its future 1mp11catlons.~hAs sén be seenq ;J
o gwt;vatlonal and. causal 11nkages are specified at’ seyerai
; nmyﬁ3£oints: the 1nterna1 response is prlmgrlly motlvatlona1 )
whlle‘the attempt; consequence and reaction are each cansally ’
f%?' : '11nked to the 1nterna1 response.; More-gene 11y, wg ean L

See that in thiS framework well formed Stori s are conceived

.

Studies of story recall in both a&ultﬁ and chlldren

indicate that information about plans; motives and reactions’

-
. . -




N _ ] !
P Ty _ S I o
is 1ess 1ike1y to'bE'remembered than infdrmaficn abéut

initiating- events and ;helr conseqﬁeng&; (Glenn, 1878, - ¢
: ™ QM ) ‘Q,(‘ : ' .

Mandier (3 Johnson, 1977 Mandler,_Sqribner, “Cole & deForest,

1980) Some have argued thétﬂyhlle.these categorles may

. be omitted fﬂbﬁ actugiargpall protoc%?s they are nonetheless
o ~

.Vregarded by subjects asqg necessary part Qf story structure

o
ﬁ'and are omItted onbyiﬂ@cause they can be readllyﬂlnferred.

'éﬁhever@ resuits oﬂ Steln and Pollcastro (1n press);suggest
- % * P
@,that plans and motives may not be regarded as essentIal ; e

Al ;

to story structureiafte?\ailz In thlS study, adult Schooi

I teachéfs and second grade childrenvwerg asked to Judge ,ib

‘whether texts whlch cbntained varlous combInatIons of story

features could be clas51f1ed as storlés. In both groups,,
i@%xts ﬁg;e Judged to be stoﬁues evéh-when they contiined
ﬂ g W
%only such m1n1ma1 features as a speéﬁflc anlmate pr%tagonmst,

£

[

—_s

;1es and some 1dent1f1ab1e
e
:Table 5 1) Rejected

“T b qv. R -:@;:. )
as stqples were texts w1th‘1nan1mate prot@gonlsts,' o

.

ga descrlptlon of its°sﬁe§1fré acti

_ temporal organlzatﬁﬁh (See text'bn

Ja,-

. regar&i@gs c;'whether or’ not these conpalned g-s.f

N

act1V1t1es arranged in a causal sequ€nce (text“2y&Tab1e 5. 1)

, 4
(,A as well as texts”wrth an1mate protagbnlsts and temporal

'seqhenc1ng but wfth generallzed rather than specrflc act1v1t1es

.

(Text 3, Table 5. 1) For our present purposes, it is important

R A A AiEDi T m

vof_whether»pians and goalsﬂwere\aiso descrIbed.,.For teachers,

but not children, the présence of plans and goals made texts .

- 5=2




, o i T e oy 3§
JEN but-incluston of ax o
1;m 11k etter stor1es, but 1nc1uslon of expllcit motlvat;o

O

”51nformatlon was appar%itly not essentlal

; Most of this work has been conceptualiied within a

L ¢ 3

" of subJectS' expectatlons about story structure in such gi

¥
A e s

act1v1t1es as ?ext comprehenslon, productlon and recall

A o~

However, story recail ‘and productlon have also bééﬁfused
. %%g.;

to prov1de evidence concernlng subjects' sk111 1n; nstructlng

S Bisar or logheal relaglofxs flaget (1925/1955) |

age children seem .

1ong ago observedJ;hat eariy eiementar

T+t

4
to om1t 1nformat about these * relatlons from thelr texts

and ar uéd that“%hese om1ss1Qns are eyi
P 4
1nab111ty to. construct such relatlons -h om - some recent T

. § '?'
1nvéstlgatlons have supported_Plaget s: conclus1ons ékuh

' Phelps, 1@79, Corrlgan, 1975) alfhough data‘from other d‘¢ﬁ

'~\\.

Studles (e -3 Trabééﬁo, Steln 3 Johnson ,ﬁﬁal) suggest
that children ] om1sslons may have been -more a functlon

" of the strucgure of Plaget S st1mu11 than of children's

ey

level of cognltlve development. ‘ e @i -
Taken together, these two llnes oflpesearch suggeﬁf

' that our'younger subjects may be less likely than older; \\ <
subjects to provide -an éipiiéit causdl or ﬁofivétiénai '

structure for théir storiés, elther because this: IS not

o .
' ’coﬁsxﬁéred to ;iaiAfea;uPe ofiparratlve "or gecause e
et o A LIS P
;f' : chxidren have dxfflc{hty constructlpg thf requlslte underlylng o

.1ogxc;' The purpose of the present set of analyses 1s to-

s

L, ',:-;53 \ ,

= : . : 5
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’//determlne whether, 1n fact thls is the’ case bo'yéaﬁgéf '
children provide egpiiclt causal or motlvatlon’i iﬁfofmafiéﬁip

o or

,about the actlons 1n the1r stories and lf SO, 1s 1t s1 pilar

to the causal and motlvat;onal 1nfbrmatlon in olﬂér ldren‘s'

1

texts? To wHﬁt extent ‘does the prepentatlon of'causal or *: - g

’

motIvatIonal 1nformatlon appear to be a sta&le feature

of younger chIldren s wrﬁt1ngs° Does 1f appear to'be
essential to their concepg of" §;;ry° . IR ff-;?ff‘,,'
Before going on‘ﬁg descrIbe'our data, howééer:fitﬁjf.
' 1s 1mportan¢?¥o remind the reader of the typeaof motIvatlonal

7constra1nts inherent 1n our story s¢1mu11. The cartoons %i
. L

-

\™
speclfled a course of actlon fq}lbwlng the ac'ldent Gwhlch
,\ T -v..\ ‘ ' s
was 1ntended to he 1nterpreted as an” 1n&t1at1ng even@)

* .

hlldren were to ””'v1de any_motlvational,or cansal llnkage

F 2

'i’

R / . )
However,uit was possmble that chlldren . Py

would f1nd othervifportunltles to prov1de mot1vat10nal . ‘e

;1nformatlon and we' wished to assess thevextent to whlch

- children took advantage of these as wef?\\_ﬁﬁ;

S o
of the' texts in our corpus revealed ?hat chlﬁﬂr

at the beach or frozer pond\.(Z) why the acciaent occurgg,

x}(3) why the fIrstﬁngcue attempt fa11ed, 4) why the second

'.attempt succeed?d (5) why the rescj#xinent Tcolr of rope

or hockey stick) happened to be availal eﬁr<A cod&mgfseheme.




[

X

¥
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[y

for motIVatlon§1 1nformaklon was therefore developed WthH

\, ),

evalﬁated presence or absence of these stt Hoc eategorles - Wffo

as well as the categary termed"f'ternal response ' (For
. 4

Ndeta11s, see Appendlx B ) - R

A

TWO coders, worklng xﬂdependently, evaluated each text ,'¢ :

-

. wth rellah;l;tiﬁs ranglng from 79% to 166% dependlng on
Y&)type of text and’iypé of motlvational ngormafggh

In OuF. f Qx s&t of‘analyses we 1n%est1gatedvfhe extehti
5 .avera euan& above-average . L
to~wh1ch/chxldren ag each grade 1eve1 1ncorporatq§;

‘\,

&;$ “ag varlous %ypes of motlvatlgnal 1n£9rmatlon 1nﬁpv¢he
‘L Table 5.2 shows ﬁhe percentage of@chlﬂ 1ﬁé3hdéd

"at each.gpﬁde

ievel in both@'katlng- and boatlng storle " As' can’be seen,” 7%,,"7;1<r-';1:4s

‘ (] the percentage of ch11dren 15 falrly hlgh even amOng foﬁ%th, ;

e elw 2 U

and~frfth graders. This suggests that even among our younger

y

wrlters, 1ncluslon of exp11c1t motlvatlonal 1nformatlon 1s3-~w» e

ﬁ-a gy

» varlous grade 1eve1s¢ - As ran be seen, 1n both skat

-boatlng stories, ch11dren were more iikely ta 1nc1ude in-
- formatlon about why the acc1dent occured and characters'
- ,'xnteﬁhal response to the acc1dent than. other types of 1nformatIon.

‘ -
As chlldren get oIder, they are alsofmore 11kely to include

t

¥

R
AN




1nformatlon abou— SgpReseoin - are. at the beach or. the pond -

_attempt .failed. ¢Ov&)
metivationdl informati B8 concéntrited in the earlier Adi
partg‘éf the storyﬁ Amot 'v»unger chlldren, mothatlonal &,

2 -s

informatlon tends to c1uste§ around tﬁe p01nt of crisis ,

o

v

".1nvoiv1ng 1nf85matlon about why the acc1dent qccured and

characters' internal response to the cr1s1s; As chlldren

l

g’ into earlier parts of the story to 1nc1ude Information as

i

w .. to why characters have appeared in these settings as well. e
. < [ ¥ - N i

e - . "
. >

Current theorles qﬁ story sgructure would 1ead us to &

42 \

expect that.of all types of motlvatlona& 1nformatlon, in-

L et
-

s -~ formatlon about characters' 1nterna1 response to the acc1dent

I -

would»be the«mosg frequent;_ However, as Table’S 3%Sh°w%é~
thls 1s not ﬁéaiiy the case: Aithough information about

I S
1nterna1-response was certalnly frequent;,lt

was no more frequent fﬁaﬁsfﬁiafﬁation about why'fhé‘acciaénf s
occured (e\g., information that the ice had melted or that
a strong QaVe had sent the boat out to sea) or (among: older -

.chlldren) why the characters had come to these settln Qe o

Y

On the whole, then; h11e characters' 1E‘erna1 response

to the aééideﬁt is certainly an 1mportant element in these -
younger children's stories, it Wouid'proBaBiy be more correct

to say that the younger ch11dren s uSe of causa1 and mot1vat10na1

- - L

'Informati on tends;to'cluster,around the story cr sis, ‘1nvolv1ng
. SN 'I:-.;_" . - .
u ‘ A & R g :

e . . A S-S A o - ) ’.:Ac.
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'i,' =5 &ulf" f-eml;zed &re deSCI‘Ibed in APpencﬁx D.) . - -' u7y ] f \\

'; tn§: ial amoun

It S . Eat
% N
i,
4

R

“"“"“gi ), e g
not Jd§§44nfdrmatlon about characters' plqns~and responses to °
the cr151s but also causal 1nformat10n about how the CPISIS
voccure In?thls sense, deveiopment of exp11c1t causal and
motlvatlonai 11nkages mlrron;the development of dramatlzation
and deétailed text reallzatlons whlch also make their flrst
appearance in the cr1s1s portlon of children's texts.
But 'if the data in Tables 5.2 and 5.3 show that causal
11nkages are falriy common in children's texts (at least
,after the thlrdqpr fourth grades), 1t 1s urfélear from these

-

g
dafa uhether wrlters are conslstent in thelr use of these

- -

/ﬁk\
11nkages Do they use’ the same type of causal 11nkage from

23
one compos1t10n to ‘the: next’ Our seconqgsetﬂﬁj analyses
addressés this questlon. : »@, “..e g;:é, o 5_)'

&

The! a&%ﬁ come’ from a. sampie of“tﬁlgﬁ through eighth.
‘averagé and abovekave.
grade/subjects who cof “'f;‘ qfh skating and boatlng storles

in the 1978 79. corpus. (See T&@%e ‘2. S)J.?ata fcr»eaeh stoég
% ﬁ' '

' cons:;st of a séfles ’}b‘f”;&gks},}:?ﬁ)é .é’f eompute& so that for

.nf}a texts was - assxgned
\ 4‘ " ’Y . )
a sccre of" 1W g? or 3 dependlng on- gheﬁher the particuiar

each category,of causal 1qfor”

1nformat10n was absent, partlal or fully&reallzed (Crlterla:r
¢ RS . . _
for determlnlng owhei‘ner information %s part:,ally or E -

-

h& In ’1sﬁ%ana1ys1s, We were cu?lousﬁgo kndw zhethg

t.éi'cauégi Inéfnmat'ﬂ;emi%ned stable at@ossv o
7 ' ’oﬁ tﬁe<gﬁta1 causal s 7
2 i T n- c;%ego’




. .

Scores Pry . gd&ch age group agre compared, using a repeated 5

measure %m§1y9t6 Of variance des:gn, with: tyl-'

B ms=U.52) o
story type ;“

effects MP both grade ( £, x
' 'E.‘lazla ms 1 ” )
(£=10. 8 §p~ Dz,/ 1th ,

? skatimg oj gk)w. 2

las ch:fl:cﬂ"%(l got older, they tended to produce more causal

‘ 1nformat¢%f1 : 5.
Sep”\ﬁte apalyses of grade and story effects for the

'sii dlfhefsut types of causaf‘lnformatlon conform to -
. th;s patmefh, with boatlng sﬁprles eons:stently resuiting »

in great“N Qmou ts of each type of caus;; 1nformatlon at ;5

& ;\ grahs level. ;Oné exceptlon, hOWever,wwas in’the case
rof i forﬂq{{on gbout theé causé of the accldent wheére there
(was no' smwn{flcant~dlfference Cropss sfofgxcondltlons. -
= For-tWQ most part then//ahlldren NET e not con51stent

» in thelr*‘ﬂé& of Partlcular types of causal linkages: presence | 3

of one tYPw 0% 1linkage in one text did not predict its

. .‘presencef A {he other 1 ‘ . (:// .

- 3 ver,; this lack of consxstency may .
ha'v'é bee sy fﬂ{xé%ioﬁ ﬁ/ghéiade levels. sampled and may %fle%

our partlcular age range

_ts. the fact A4 the chlﬁdren

N %Cux

&;.7 _were Jusityh tne proeess of 1earnan§$to pmodUce éXpllCIt L
’ - L. N

. G?usal 1iW¥§ge5. For t-tests of data from the 1nd1v1dua1

2 ? . . =




To summarlze, then, exp11c1t causai ﬂpd motxvatIo

11nkages appear to be a fa&rly common. feag_ ® jéﬁlé A

; texts after about the thlrd or fourth grade level. f{ﬁirent
Iy - _
' deflnltlons of well= formed story stgpggure would- pred1ct

,,,,, ‘:-

that among these, 1ntenna1 responses,to 1n1t1at1ng events

should be espec1a11y prominent: Whlle these were; Certalnly

common, other types of causal or motlvatlonal 11nkages were;

also frequent. This suggests that while chlldren do- apparently
J%—

see the need for expllc 1t d scr;ptxog'of the causal linkages

s

vwhat constitutes an approprlate*Set of llnkages is somewhat

broader than that spedlfled by current story Structure 7;
deflnltlons Moreover, the data suggest that whll@ presentatlon
‘ [ .’ 1
. of expllcmt causal 1nformatlon 1s sure1y a feature of ch;ldren 5

v‘; '

?.“'_4tnarrat1ve strategy, the“amount and type of 1nf03%atlon
. )

..

o ’cggtenf?(and perhaps on omher featureﬁ of. the comp@alng .

s1tuatlons) than on any hlghly geng%gllzed or abstract 4&

setkof content-free ,prlncxpies;, s ’

(footnote 1, oontqﬁ grade 1eve1s show that wh11e thére is

S “a cons1stent overall tendency for boatlng stories to conta1n

‘ ausal 1nformatIon than éggtlng storles, the d1fferences

‘at  the Indlvxduai grade 1eve1§*§%% gntflcant only for chlldren

Ve

X

in the middie efsour age range. (See Tablezs 5) in both e ~§
the youngest Tthqu) and oldessélseventh and erghth) grades,

\

these dlfferences are not statlsthalfy s1gn1f1cant

. ) el
‘. ) _' . v : % 5-9 el

l’ w




I N L
. ’ T ’
of [}

v (foptnote i cont ) In the former case, this lack of SIgnIflcance

may represent a floor effect, reflectlng the\fact that

third graders produce relatlvely llttle causal 1nformat10nk?@
under. any cir@umstancei In the 1atter case, however, the
"y 'éeSult may reflect e fact- that chlldren have become skllled

enough In:thelr use of causal 1nformataon to have ‘deveXoped
some strategies that are appllcable achss-a_w1de range
s . : f

v of situations: That the aifééigap of the differences

cance) is conélstent

LL s .=

(regardiess of thelr

c.,.‘y. h

of causai llnkage in ';"’j” S fxts does reflect partlcular

’content ahd wrltlng
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Table 5. 1

: R .
narrative texts (from N.L. Steln & M. Policastro,

Types of

' in press) - = . S &
¢ Text 1 Specxfxé%ﬁhiﬁéfé,biofééohiéfé épéojfio)éofiv{}ies; .
| temporal sequence AT
,_ Alice 1ived Aoun by RydMNeaw. Everyday Aljce went:
dow; by the. beach.J }'ffii», 7?’ sea shei&s. Then she
" built a sana ' h. “Then she
v
’J";,-'; p -
S S¢9%eéce-~ L s e O
S -, The baﬁ rolled down ths hill. '“»’It nit The window © < O
;e %, 1n the houge.- The\ w1ndow broke 1nfo ﬁgeces. Rainf ourod ' &
ff% the window . and flooded therrdom._ Soon the fﬁbnlture
t

K 2
A ~ -
S . ’

se uence' oot
q N

3 i ;
NN ‘The’ fox had a grey mane.
3 3’7 f:/-\v"‘;,
( was. young rabbftf"
F aberrles,.. T ',7 : \3, ’ 7
" S \ , e IR -
Yy » N
-, .
K ¢ ; — -
b 9 R
' ' + v - ) 1;;4.§¢ ! .
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Table 5.2 S
Percentage of chlldren at each grade Ievei 1nclud1ng at least

oné type of explicit motivational 1nformat10n in a story

\ o | | ' -
Type of story . '_ .
. .. Grade skating boating ’
- 344 8%
4 59% R T .
5 . BU% ' 62%
6 76% 69% :
. /I
7 74% 79%
N | ‘8 i ' 68% 78;?5
L4 -
\
PR A ¢
\
/ ; —




. :  ' 3 ] ' Table 5. 3~ : ‘ ) ‘“-'

A
»

’ 3
Percentage of children’ at each grade 1eve1 1nc1ud1ng each

type of motlvatlonal informatlon

;' ¢ ‘ . i% ’ -~
Skatlng stories . : - )
Type of motlvatlonal Iﬁformatlon | )
crage  i* 2. -3 4 5 g (
'3 05%  30% 0%  07.5% 05%  19% T
Lo 09%  53% 0% 06%  00% 493 "
S 28%  s6% 118 01s 1s% 513
6 u6% 60% 158  05%  23% 424 S
7 51.5% 59% .25%  06% .25% 55§ .
77 8 30%  54%  21% 'gs% 19% 56% : - Lo
Boating stories = '
fypé of ﬁotivatioﬁal information.
Grade 1 2 3 4 5 5. =
3 ©  19.5% §u.5% 11%  06% 0% 3us T |
W 37% 37%  26%  06%  03%  36%
5 41% - 37.5% 51%  09% * 07.5% 59%
o' u7% eyt k0% 118 118 - 568

7 43%  61.5% 46% 1% 09%  7u%
8 52%  53%  3us,  17% 17% _ 69%

- .
I

2= why accident occurs

1= why characters are at the beach; |
3=why ‘First rescue attempt falls, 4= why Seebﬁd aftempt. succeeds;

5= v ﬁy rescue implement is at scene; ‘6= internal response. -

e 98 '.; . N .




Table 5.% L

~ Mean causal score dt each grade level, skating and boating

 storiés combinec

. f.. ’ ~
. Y
- & ) G'ra'd'e‘ X causal Score.
3 6.4Y4 . ) -
‘ Koo 7.12
) 5 8.18
; 6. 9.59
' - 7 9.28
8 8.88 )
-~ ' - .
)
- B3
e
13 ‘\- N -
o ‘
Ce .
- ' ‘5'




. . Differences between skating and boatjng causal scores

3

' Table- 5.5

¢

at each grade level (skating - boating) (t-test for

correlated samples) -

Grade t-score probability
¢ N - - — - .
3 =1.84 .075
v =2.51° '.02
5 -4.10 .0001
6 .- -2.11 0w
7 ,~1.28 w21
‘ 8 ( ~-1.7 - .09
total sample =-5.43- .0001
B
v
- ; 1vy _
i s

295.

N,

TN

s
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Chapter Six: Endings: 'how children deéscribe thé significance
. . R . , . Il

of narrative gvents K -
Aiong with causal iinkages, most definitioné of well= ~..

e

)

. or Information concernxng the significance of narratlve

el

| events. For example, Stexn.& Glenn; ;979{ include as a
':finaiﬂéoﬁponent in tﬁeifldeséfibtion of well-formed story'
’ét?ﬁéture_an'e}ement ééfﬁéa'?é%aéy fésolﬁtionf ﬁﬁich provides -
information about a protagonist's response to the outcome
of an initjating event, its future or longterm consequences °
or some general lesson or moral to be drawn from the pro-
ceedings. |
sfﬁéiés of story recall in both children and adults

indicate that while the corisequences of an initiating event
are generaiiy“weii recalled, information;éonCérning\charaCtebs'
nesponses to the outcome or its iongterm'Conse%uence'is not.
(Mandler & Johnson, 1877; Glenn, 1978) Moreoyer, ane study

of narratlve structure in elementary children's spoken stories
1nd1cates that it 1s rarely present in these productlons

S 68te1n (3 Glenn, 1982) By contrast, analyses of. anecdotes in -

71777,,‘47L

chxldren ;ndxcate that in th1s situation children often
766n§e§ to their 1istenefs information about tﬁe'signifiéanée
qof ﬁaffati&é events. (UﬁekeE-SeBeok,‘19793 Meﬁig Peterson §
ﬁéeabe; 1977) This suggests that even very young children
S S SR T -1 '

L N \
- LY
i
N

A




‘

-4
hav# some . apprec1at10n of the way in whlch statements of

. )

/s
s;gniflpance are construct d, evennﬂ?they fall to understand

their role in well-formed story structure.

vaen these studies, we would expect to find few state-

I

ments concerning the s1gn1f1cance of events in the nar-
rat16e wrxtlngs of elementary age children a;though tney'
mlght begin to occur more frequently in the texts of our
older sgbjécts. The preée%t analyses are intended to deter=
miné whetheér in faet'thesé expectatlons are correct: Do !
:§tOrj resolutions aé statjments of s1gn1flcance ocecur in

, the texts of younger writere? If so; to what extept are
they similar to the types{o% story. resolutions provided
by children in the junior high school years? R [
. ,An initial reading of the texts in our 1978-78 rhetoriéjg
eorbus indicated that ifzchiidren inciuded:any type of f

1nformat10n dbout the s1gn1f1cance of evéents, they d1d so 1n .
. .

one of the follow1ng ways (1) they described charactérs“

feelxngs ‘about the rescue (text 1, Table 6.1); (2) theyl

aééiﬁiﬁea the short-teﬂﬁ“eonsequeﬁees of the acéident (ini'
dlcatlng, for example, that the skatlng v1ct1m went home to
warm up) (text 2, Table 6.1); C3) they descrlbed the 1ong;@?
term .consequenceés (Indlcatlng for example, tﬁat the ékatihé

'eiafia became il1) (text 3; Table 6.1); o (4) they drew

an - exp11c1t moral or lesson (text 4, Table 6.1): Two o&per

‘types of texts occured as well. 1In one, (5) children concluded ~
with iﬁféimatiéﬁ about what happened to chafaéters after
}the ‘accident, but made no attempt to iihk these activitiés to
any consequences of the precedlng events. bnxike chlldren who
62 o

i | ' ‘ | | ; 1&2 | ’




’ :Q:‘téll.us that characters. were cold, frightenedior’iiig these
writers proceed as if nothlng untoward’had happened often
teliing s that characters were happy and having a w0ndé;fu}
time (text. 6, Table 6.1) Flnally (6) some ch11dren
produced texts that contained no concludlng statements at
a11 teliing us only that the - v1c11m was pulled from the
ice or puiied to shore (text 5 5. Table 6.1):

Based on this initial reading; a post hoc s&heﬁé for )
;\anaiyzipg chiidren's story endings was developed. (For -
f; detaiis; see Appendix E) Two coderﬁf working 1ndependent1y,

attempted to asslgn ail storIes produced by average and

reliabilities ranging from 100% to,72%, depending on the
type of teit,and type of ending category.- .

In our f1rst analysis, we 1nvkit1gated the extent

to whlch chIldren at the different. &

various types of endings for their tef
(categorie

coherent story resolutlons/rlnformatlo';ébout unre1ated )
. R ‘(category 5) ) categoiy 6)
subsequent activities/or no conclud1ng 1fformatlon at al

at a1l ages did prov1de_some type of coher. t r%solutlon

ﬁoreouer,‘chiidren in grades t?ree through,

v

" as likely to provide coherent resolutions 3
grades six through eight.

-

‘  6e3




} i

v ' :;J ; )
N N S I ' »
'&iﬂ;w Tabf% 6. ggshows the percentage of chlldren at each

grade 1eve1 who provxded eacp type of\stony resoiutlon. coe

0
(Inamagy cases, chfldreh prov1ded more than one type of

B O ' ) '

resolutgon*“f A ' = ) As can be seen,

the two ‘sets of Sflmull:ellClted somewhat dlfferent types
. < . 7
of 'story resolutlons In response to the skatlng stlmuil,l

wrlters at most grade leveis were as 11ke1y to convey 1n—

-

\

formation about characters' emotlonal reactlons to the

cr¥sis as they were ?nformaulon about 1ong- or short term

J

consequences. In the boating stories, however, writers

» .

at every grade 1evel were more 11ke1y to convey information
about characters' emotional qesponses than they were about
various other consequences. In both stories and at all

’

grade levels, children were least likely to provide readers

yith/a moral or lesson. ' . .
In a second analysis,5we comparéa the ending inforﬁation

(Sée Table 2.9) For thié; we aéSignéd éach text a

_numerical endiné score, based on thé amount and type of

information provided: texts were given one point for each<
N p . : N . N 7\7 N [d . . . o N - —
type of coherent resolution information provided but were

gIven no polnt;‘TT they contalned only unrelated information

-~

Ccat_gory 5) or no conc1ud1ng 1nformat§on at all (category 6)
The range of poss1b1e scores was. thus 0-%." Ending scores \"x

LI

forktexts in eaéh story conditior were then analyzed uéing

' g 6-4
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1

-a repeated measures ana1#s1s of co-variance design, w1th

type of story as the repeated measure and number of words

>

per ‘ext as the co—varlate. Results show no slgniflcant

effect for grade level but do show a s1gn1f1cant effect

!

for story type (£=3:98; d:f.=1, 128; m.s.= 2 02; p= OS),

R R

- N
~ With skating stories resultlng in significantly hlgher qulng

>t

scores (X skating=1.21; boatingE 1.07)

bVeraii; then,; the data suggest that amount and type
) o

of Story resolution depends on story content and specific

wrltlng s1tuat10n, a conqiusxon similar to that obtained

in analyses of causai and motIvatlonal 1nformatlon. Unllke

the causal data, however, these analyses revea; no significant“
grﬁq§'différéncés: at most grade levels in both story
conditions the m?jbrity of children provided some type of

: - - . = N T . e
coherent resolution for their stories. This suggests o

that by middle elementany years; resolutlons are part of

most children'is story-wrltlng strategy ’
‘~
. 4
' « .
- o x
S|
- N , : §
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Table 5‘.-1 .
. Examples of types of story endings '
777'77 ”;7,7 - r 7: V\ ) ‘7 - 7 7 \‘;!/ |
Type_1 Description of charactefs feelings about accidént's
o [ ’ . ’ o D

4

,6ﬁféoﬁe
It was arouhd December when it happenéd. three hOye
were going to ﬁfacfige for a hockey game. They were about

to start whe Bob did some fancy tw1r11ng and fe11 1n the

ice. Poug an& Steve got nervous ' They-ran to a tree\and /
broke off a branch. When thyy gave 1t to Bob it brokeb' |
By now Bob was terrifieﬁ\\féteven go; cne of the hockey

sticks and pulled Bob but with Doug holding him:

Bob'mlssedithe hockey game but he was glad he-was.alfigﬁi.

P -

f N | - 3
. ype 2 .Short -term conSequences of the acc1dent

‘ »

¢ One day 3 boys Paul Chris and Joe went ice scatlng fhey-

«) . 4
_,?,,

went on March u, 196 . They went on a frozen lake in

’

Mass?chusetts E S | .
When they got to the lake Chrl said, "The ice isn't '
very thlck " ;;f N 'f .
| "It s okay,f said Paﬁl ﬁ;' =L

|
!
N So they skated and skated agﬁ a11 of a sudden Chrls and

<‘ + _
Joe‘heard : : . v

""Help,™ screamedjﬁgal "the ice broke.

nehdis let's go get a thg," (S0 they d1d) saId Joe:
R
It didn't work: .

"Let 5 pu11 him‘ out with the hockey stick," said Chris,
"It's ‘the only thrng teft." . |

o v A



’ . ; ', B N L ' :

' Table 6.1 : ' o '
ﬂﬁl ° (cont:) |

AP . o ) o P

' . . - —”— ————i

e .it worked.

When they got?hiﬁ out they went home. What a story

they told their mofherps! (5M)
. D o '; -

7 o o . . 5 ('
gge 3 Long-term consequences ¢

park They went realey earley SO no one else was there.
. ¥
2‘ Jason did a frlck and thefice broke Steven and Jessee
). “q
were panacked. They broke off a branch and handed it to
L

him but the branch broke. They got a rather large log

but it broke also. They there hotkey stick and handed - ., /f

S o L , . S o
it to him and he wa's pulled out.  Then the boys went home.

Jason was sick for thé rest of that week with the flew. .

(5M) » ' (

-

ZEN 4, Story moral or lesson

y v ,
One day three boys the age of 12 where playlng ice hockey.

for- quIte awhlie when John sa1d 1ook at me skate and fell"
' ;
wright into a crack the other_boys saw\:h¥s// they heard

him screaming help! héiﬁ! Bob & Mike said holdson a ﬁin&te

\ - :
and returned with a stlck ¢ said hoid on we will pull you
out. He held on_but all of a sudden crash the stick broke '
in half help me he .yelled! Bob quickly ice skated toward

the hockey stick & said Mike hold on too me & pull they

L
:ﬁd\
Bt
-{‘I




Table 6.1°

A ‘ -

teont.) . °

puiiéd~é .got him out quickly ¢ safely! The moral ofgthe

story is dont;plav where voure not suooosedrtof, (SM)
. v e

Type 5 No ending; story ends with the inférmation that

the child has been rescued - o . .
One day on a frozen pond there were 3 boys. i o

Theré names were Pefer; Craid and Harvey : They 1oved hQQZey .

so they had a hockey game: Then they dec1ded to take a

Jbrake. Bﬁt all of ‘'sudden, Harvey fell rIght throug

the 1ce 1nto the fre e21ng water; Craid and Petervwere in}t

- _ . _ -
shock; there was a nearby tree they brooke a branche off

of the tree; they brought it over to Harvey but the branch
: ' _ ‘ v _
brooke, Harvey was to heavy So Peter thout of the hockey

stlcks, Cralg raced over and plcked up a hockey stlck and'i

¢
,brought 1t 0ver to Harvey they both pulled SO hard that

_they fell f%gt on the ice the second time *they pulled‘and
, \ . : . o ; “

_got ﬁarvff.out. A L _
Voo .i\ s ( ' .h“

Type 6 Ending that seems irrelevantlto tﬁe‘evéntéaéﬁrrodnﬁiﬁg
the accident - | | :/gf. |

One day 3 boys declded to go Ice skatlng. They-went :
down to the frozen lake § started’skatlng.. All of a sudden

one of the boys fell in the ice. His friends went_to help
T 3 neip.

hirf buf they couldnt pull him out. Then they saw a tree = *
Y i S, R o
._they went over and pulled a branch off x They told thelr.frlend~

SR o

-‘Y-A 1

- to pull on the other end’ of the -stick. He pul%ed as’ hard
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’VCOuldvbﬁt the stick broke. Then the friends saw

Lj”g?;fhockéy Stiék.i They told the boy in the ice to pull on

N ;;->if,*'ﬁé pulled § pulled and finally they got him out.

P L I .
».~~.\$§~~ e e <. i K I RS T - -
~.+ - Thé&*three friends then went out to lunch.. It was the

- “best _day éver. (6F) . -

’£

< s ﬁNﬁmbérs“and’iéttéré in parentheses indicate gradélaﬁd
‘fggﬁaef of&éuthqf. _Spéiiingé'éha punctuation of children
_ haVé;béeanetainedf Italics are ours and indicate relevant
portions éf text. e {

1



‘Tabie 6.7
Percent of subjects at each grade level showing coherent
resolutionss irﬁéiévant resolutions, or no concluding

L 4

information
% e
. Skating stories
LT~ o
- Type of resolution
o ~.. - mO_ . irrelevant . coherent
Grade_ resolution resolution resolution
3 32% 12%  58%
4 27% 1% | 60%
5 3u% . 18% .. u8%
.6 13% 23% . 54%

7 : 08¢ - - 17%. - 75%

8 338 < 118 564
e
Boating stories
~ Type'of resolution
) __no - .irrvelevant _coherent
Grade . resolution resolution resolution

3 42% - ~ 10% 48%

4 32% ’ a7% 61%

5 35% 07% 58%

6 23% 15% 62%

7. Oé%; ° 09% 82%
8 - 27% - 07% 76%

1iy



¥

S . - Table 6:3 S .

~

~

'Percent of subjects at each grade level producing each type

of coherent story resolution#

_ Skating:Stories o : .
type of coherent story resolution
characters' short- & long-term story

 Grade féélingsr - consequences - moral
T T 11 o 11s
v . 328 308 - 154
s . 27% 218 L 13s
6 s2% b6% 208
7 69% 35% , _ 2u%
8 53% ~ 18% 133

characters' short- & long-term Story

Grade feelings consequences : moral
3 §7% 4% | %8s
ugs 12% : 03%
56% 21% | 10%

o o &

45% 23% . 17%.
7 79% 30% 13%

8 _ 71% 17% , _ 08%
¥ ] N

*Many éﬁbﬁééts producéd more than one type of coherent .

.~ story resolution per text:

11, | i
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» Chapter Seven: Rhetorical Complexity in Relation to Other

Measures of Children's Developing Literacy Skills

 In previous chapters we have charted cért&iﬁ_agé-féia%éé
chariges in chiidréﬁ;é.narr;tiVé:rhetoriC5 payihg'ba?ti¢diéf~
attention to changééﬂin children's use of dramatizatio;; J
expository dééériptidn, causal structure and éomméhtary

on the éignifiCEnCévof siory events. . In the presen

chapter, we consider relations among these various aspect ;

O]

of narrative rhetoric and other text and subject Qép{ébiéé.d;
Iﬁnour fivst set of analyses, we examine fhe relation .
bét?een yéridus measures of rhetorical compieiity and

édéﬁ 6%5;5 measures of children's dé%éiéﬁiﬁé'iiféEééy as
grade, reading level and current editing and writing sKill.
We then examine the relative contributions of various .
measures of rhetorical complexity to story length and
content. Finally; we examine the stability of these

relations across two separate writing sessions.

.. A number of subject and text variabjés are enfered

- into these analyses. Subjéct variables inciudé author's .,
gender, grade level, current reading level (as determined
by a subject's most recent standardized reading score),
-(see.éﬁsiter Two). Subjects' performance on an editing

task (described in Miller, Bartlett, Hirst, 19827 ) provides

l7his task pequired that children edTt eight short paragraphs,

each containing some problem in text coherence. These involved

ambiguous co-referencing or a missing subject or predicate.
Editing tasks yere administered to all children in the study
at a separate‘session after all writing tasks were completed.
! : . :
7-1
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\ .
. an index of current editing skill, with possible Scopes ’faaﬁgiﬁg—k
from 0-8. -« . - :

. Text variables include story‘iength Knumber of words

is based og'our analyses of age-related changes in rﬁerericai
complexity,; as described in Chapters Three through six  ~
an@g?rclude: o i / o
1)amount of direct quotation; measured as the number .
of quotational "turns" per text (see Appendix B). Texts
were scored according to :the number of different vfurhs,ﬁ
with texts receiving a score of 0 if no turnms. ogcured,
1 if there ~was one turn, 2 if there were two to foup turns,
and ‘3 if theré were more than four: ’
2)number of dramatization features at the point of
crisis. Four features were tallied:  use of diTrect
quotation; information about characters thoughts or feelings;
use of verbs that contain as part of their meaning the notion
of ﬁééfe, urgency or fear,.an& use of an adverBiélifo
_ indicate sudden onset (see Apﬁéﬁaii C). -‘Stories were

3)amount of causal information, as determlned by
presence of any of the features 1dent1f1ed in Appendlx D.
Texts receéived a score of 0 if no causal information occuréd,
1 if one causal item occured, 2 if two items occured and
3 if more  than two were present. -

7-2 o . -
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e, _. .
-~

4) number of comments - concernxng the 81gn1f1cance
of story events, as determined by the presence of any of the
features‘ldent;fled in Appendlx‘E, Texts rece Yed a score
of 0 if no features occured, 1 if one feature peeured,
2 if two different feafures_oecdfed and 3 if ‘more than twér .
oecured. | " C "

5) total fﬁeféficai eompiexify,.ceﬁﬁufed aé-the sum
of the four separate 1nd1ces of rhetorlcal complex1ty
'(1tems 1 -~ y, abo&e) _ ‘, ' - v

s - b '

N
.
4

‘ .

1ailes on various measures O afhetorlcal complexlty. Looking
Bt .
'fi'st at a sample of thlrd tﬁrough elghth grade average

above-average writers, we find that while

story length ‘always makes a large and éigﬁifidaﬁ%
contribution to the prediction of rhétaéiéa1 éoﬁﬁiéiify;-
certa%n subject variables also make sigﬁgficaﬁt éoﬁtfibdtiéﬁe.
(Table 7.1) . Moreover, the?pattern of eontributinglsubieCt
variables differs for fhéggkéfing and boating texts. Thus, B
while grade }s the only suﬁiéct;variabié contributing to

the prediction of rhetorical COmpiexif§:in the skating corpus,
author's gender replaces grade as a contributing variable

" in the Bééting ééfﬁﬁé; with female gender being associated

through seventh grade above- and below-average writers
results in a somewhat different pattern of predictor variables.

N

- 7-3"
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(Tiﬁié 722) Generally, the variabies predict more of the
varlance 1n\rhgror1cal complexlty of. the skating storles
and less o}\the variance in boatlng storles than was the

case in the third through eighth grade sample: Moreover,

gréde dlsappears as a predlctor varlable in the skating
storles; a,flndlng wh1ch is not unexpected giVéﬁ the
narrower grade range of this sample (5-7 vs. 3-8).

e

Wrxting level emerges as a predictor varlable for two of

the_rhetorlcal measures in the skatlng corpus (amount of
causal linkééé and statements of signif}c&nee) but pre&iéféa
none of the boating rhetoric. Reading/ bredicted amount of
crisis dramatization in skating stories'and amount df causal.

}information in the boating corpus. Author s gender rémained

A%rédictor of boating rhetorlc, with female gender once
/- ’ _
ain asswe ated with greater rhetorical complexlty. Gender

also predicted amount of crisis aréﬁéfiiéfién in the skating
corpus . Finally, contrary fo our expectations,
story length failed to predict amoufit of causal information
in the boafing'corpus. -

Taken together, Tables 7.1 and 7.2 inaicété‘a.saﬁéWﬁAf
different patfern of subject variables as predictors of

rhetoric in the tWO stories, with variables associated

-y

with amount of schoollng or level of wrltlng skill serv1ng
as frequent predlctors of rhetoric in the skatlng corpus
and author' s gender emerging as a frequent predlctor of
rhetoric in the boating corpus. The reader will recall thét‘

7-4
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- i ’
all characters in,the boating story were female while aii
characters in the skating story were'male. Oné po&sible

explanatlon for the effects of gender in the boatlng corpus 4
may lle *in children's dlfferlng responses to the two wrltlng
51tuat10ns whlle boys and gxris may write with equal

rhetonlcal complexity about male characters; boys may have
aifficuity producing ccmpiex,rhetcfic when asked.to write

about girls. In dny case, it is clear that rhetoric

produced\ln respénse to the skatlng stimuil was more likely

than boatlng rhetorlc to be predlcted by such 1nd1ces of
of writing skill.

children's developlng 11teracy as. grade and teachers'.estlmates/

-

We can also _ speculate that measures of rhetor1ca1

co;pléxity in the skafiﬁg éafﬁaé may provide somewhaf
\
better 1nd1ces ‘of . chlldren s eurrent level of llteracy T

A second set of analyses concerns the extent to which ‘
%Eheforicai compiéxifylccntributes to_story length: We know
from previous analyses of these stories that as writers
become older and more skilled, the length of their stories
increases: (Chap%er Twoj §&é also Bartlett; in press) \\“\
What we don't know, however, is the extent to which use 5
of specific rhetorical featursés contributes to this '
increase. Texts could conceivably increase in length
without increasing in rhetorical complexity. Observed
:1ncreases may be due to other factors such as incre easing \

/
fluency or syntactic complexity or even dn increasing’

social maturity that may manifest as an increase in the.

amount of social interaction portrayed in text. The
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- _ purpose of the present set of Lysaemow~'““*”*
,,,,, i ’
1s to assess the contrlbutlon of spec1f1ctrhetor1cal

S
X .

features to story length relatlve to the contrlxqtlons

of certain subject varxabies which index more éénerﬁl -aspects
: Vs
of children's developin%'ixteracy and soc1al maturlty .S

In our first analys1s,'we assess the relative contrlbutlons
vof ag;hor ] gender, grade,'readxng level; editing Sklll

and “use of-f;ur rhétoric variables (amount of dﬁotation; ;
'dramatization at the point of crisis, causal linkage and
statements of slgnlflcance) to the length of third: through'
exghth grade’ average and above -average skatlng and boatxng;
stories. As can be seen. in Table 7. 3, rhétoric variables
made sxgnlflcant contrlbutlons to the predlctlon of storz;
iength in both types of stories even when such subject |
varxabies as grade and editing skill are 1ncluded in the
regression eiﬁations. This sSuggests that increases in

-

length are not sxmpiy due to age related increases in
N

fluency or socxal oompiex1ty of story content, but may also

'reflect spec1f1c changes in rhetoric. However, Tabie 7.3

Ao

aiso shows that thé relative contributions of rhetoric and

While grade accounts for more of the variance in length*%f‘
boating stories than any rhetoric variable (except perhaps
amount of quotatlon), three rhetorac varlabfes (statements

of ‘significance; causal linkage and amount of quotatlon)

‘account for more of the variance in 'skating story length

than grade or any other subject variable. This suggests that

' 7-6
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rhetorical complexity may contribute'relatévely;mgre"

to the composition of the skating than ¢o the boating stories.
grade abdve- and below-average writers resulted in a less-
ening of the cohtribution of rhetoric variables. (Table 7.4)
For one thing, the number of rhetoric variables Making
significant contributions decreased for both types of

storiesu ”ﬂoréovéf, the relative COntribution of grade
" also increased. The stories continued to différ, howgver,

in the reiafiVé.importancé of subject and rhetoric variables
in the regression equations. While writing level and author's
gender contributed signifiecantly to the prediction of boatimg
story length; grade was the only subject variable to con=
tribute to the ﬁfédié%idﬁ of ékéfiné'Stéﬁ} 1§ngtﬁ;; This -~
finding is all the more striking when one recills results

#of Bartlett; in press (see-also Chapter Two); who found

that grade and writing skill level had independent and

significant effects on length' of both types of stories:

] s ) I , : o
Especially in the case of skating stories, however, the
o bresent analysis indicates that differences in length that
; o ’ ’

were accounted for by a general litéracy variable (writing

level) may be better accounted for by specific measures of

rhetorical complexity. This suggests, once again, that

rhetorical considerations may have played a more important
/7 N
role in the composition of the skating stories than such

.other aspects of composing ékiii as might be indexed by

such subject variables as reading and writing level

— 7-7 -
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.and editing skill. We might also note that author's gender
made an 1ndependent contrlrutlon to 'the predlctlon of

bdatlng story length. _Ig-w'll be recalled that gender

contributed to measures of rhetorical complexity inlbqth
© the third through eighth*and fifth throﬁgh seventh 'grade
samples (T;Eiéé 7.1 and 7.2). TES fact that gender continues
to contribute to the prediction of length even after Heasures
of rhetorical complexity are entered into.the eidé%i&ﬁ suggests
that (for the 3-7.555ve- and below-average_ erters, at_ least)

gender contributes to other aspects of length as well,

. ﬁérﬁaps affecting such aspects of content as amount “of
' v o o

social iﬁferéétioﬁ among characters or amcint of descriptive '
material. '
A final set of analyses concerns the question of gen-
eralizability: to what extent do variables observed in one
Writing situation predict performance in a second? Are
rhetoric  variables observed in one story good predictors

( at another tlme? Is their relation. to subject variables
N S A
similar in the two conditions or does the relatidon change

whén variabies are used to predict len or rhetorical

o

£

0q|

complexlty in a second story?

In one aﬁéiysi55 we ei&ﬁiﬁer the eifeﬁt to whieh rhétbfid
story in a sample of average and above-average third through g
eighth grade writeré who produced both skating and boating
stories. Table 7.5 shows the extent to which length of each

7-8 ' ¢ . ¥ -
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- story is predicted by ,rhetoric features of the other as

g e e gl - (o2 L L .
weii-as~by subject variables common to the two:. AS can

S e — — —

oo
in 1ength of the boatxng stories (R :TEE?\Than the reverSe

2’ -
(R =.36) . Moreover, whxle all four of ‘the skating story

rhetorlc measures make sxgq;flcant contrxbutxons to the

predlctlon of boatlng story length, oniy two boatxng story

ééSu'és’(émount of qutation and causal linkage) predict

skating story length finaiiy, whén we compére relative

contributions of subject variables in the two equations,

we £ind beta coefficients to be fairly similar, with betas
for editing skiii'atv;li;and 213 end for grade‘ievel at .36
and ;30 in equations predk&iizg iéngfﬁ of skating and boating

stories. respectxvely.f

Not unexpecte92i€ rhetoric measures taken frem Jne
xory predIcted more of their own story s length than}they
dxd- the length of a second story (Table 7:6) Howevers the
reiation of predlctor subgect varlables' to rhetorlc varlables

d;d dlffer someqhat under the two condltlons \For while

_the beta coefficients for editing skill did not diffep in

the two types of équations, the befag for grade level show

some interesting variations: .Aifﬁ%déﬁ betas for grade level
in equations éhat?ﬁrééiaé boating story length were the
sams, reéardiess of whether they appeared in-équationg"

w1th rhetorlc ;arlables from.the boating (grade beta=z .31)

1}

or skatlng (grade betzf 30) storles, betas for grade levei

(o BRI

. ‘ 7=

>
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in equations that predict skating story lenéth did‘differ;

depending on whether they app’*‘éd in equations, with rhetoric.

variables from the boating (grade beta =.36) or Skating
(grade beta =.21) stories. As can be seen in Table 7 5,

the relatl e contrlbutlon of grade to skatlng story length

was cons1derab1y hlgher when used in conjunction w1th

rhetoric veriébles from the boating story. This pattern
I i
of resmlts Suggests that while rhetoric measures from the
’ :
skating story are dbout as good as measures from the boating

story in predicting boating story length, boating measures

may be less generallzable or less typlcal of a subject s
\\

usual narrative rhetoric. ‘ : %
Analyses of fifth through seventh grade above- and '5;2.7
belou-average writers' texts reveal a very different pattern
of results. (Table .7.7) As can be seen, none of thé rhetoric |
variables pfediét etofyﬂiéngtﬁ* In each case; story 1ength EP
was predlcted by a combinatxon of three subject variables' o

grade level, gender and wrltlng level. ,These results are" R4
unexpected, since two boatlng rhetorlc variables (amount

of quotatlon and dramatlzatlon at the p01nt of crlslsy predicted

. B ]
boating Stqry length and ree skating" varrabies (amount of ;(_ s
. Cot

quotatlon, causal 1nfprmatlon and dramatlzatton a tthe p01nt ”'

X L
77777 MoreoVer,

s ‘-v

the pattern of subject variables is also dlfflcult to explaln

on the basxgkof other analySes, since gender and - wrltlng Lgﬂ?l, %

7-10 | R



in equations that predict skating story lenéth 8ia‘differ;

depending on whether they app”'éd in équations. with rhetoric.

variables from the boating (grade beta E.éé) or Skatiﬁg
(grade beta =.21) stories. As can be seen in Table 7 5,

the relatl e contrlbutlon of grade to skatlng story length

rhetoric variébles from the boating story. This pattern
l‘ f
of resmlts suggests that while rhetoric measures from the
’ :
skating story are about as good as measures from the boating

story in predicting boating story length, boating measures -

nay be less generallzable or less typ1ca1 of a subject s
\\
1sua1 narratIve rhetoric. . ' '

Anaiyses of fifth through seventh grade above- and '512
e low-average writers' texts reveal a very different pattern
£ vesults. (Table 7.7) As can be seen, none of thé rhetoric
‘apiables pfeéiéf efbfy“iéﬁgfﬁ* In each case; story 1ength ‘ PR
1as predlcted by a combinatxon ;f three subject variables' T

rade level, gender and wrltlng level. nIhese results,are T

.néxpéctéd; since two'boéfing ghéféric variabiesl(amouhf_ )
f quotation and dramatization at the p'oint of crisis) ﬁpeé’ic&:e&
oating stqry length and three skating~6§;iab1es;<amauhf”af e
uotation; causal 1nfprmat10n and dramatization a tthe p01nt

X Ll o

f CPlSlS) predlcted skating story length (Tabie 7. u) MoreOVer,

s ‘-v

he pattern of subject variables is also dlfflcult to explaln

n the basxgkof other analySes, since gender and - wrltlng Leuel “
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Taken together, the 'résults of these analyses polnt_

R

to several ‘conclusions. " For oneée thlng, it is clear that .

_rhetorlcal comple21ty makes a slgnlflcant contrlbut%@&

éw”

to the inerease in story length observed in grades ‘three

_ indexed by readlng and writing level) and edltlng skill.

This suggests that the effect of knowledge of narrative
rhetoric (as indexed by our é%ur measures of rhetorical

| complex1ty)‘may be somewhat 1ndependent of the effect of
other’ 11teracy skllls (as 1ndexed by teachers' Judgments

of currvent wrltlng ablllty, standardlzed readlng scores (;/’
and performance on an editing task). The data concerning" '
the stability and generalizability of children's narrative
rheforic are more difficuitvfo interpret;'fcr while rhetoric
broduoed in oné‘sifuaﬁion (the skating story) ﬁrediéféd-

> length and rhetorical complexlty in anofﬁér (the Boaflné : k

-

varlabies 11kely to Index children s general level of
‘literacy (i.e., grade and wriring“ievei),'boating'rhetoric
was predlcted only by author's gender, a varlable whose
relatlon to level of 11teracy is more d1ff1cult to establlsh

,‘7
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" the narrative rhe

< | | ~ . h
At the moment, it is unclear why these differences should
occur, but thefact that they did has important implications
for writing assessment since it demonstrates the significant

effects of apparently

procedures on thel representativeness and reproducability of
Mric likely to be obtained:

-



Table 7.1 -
Forward stepwise regression analyses of rhetorical comp}exity,
skating and boating stories produced by 3-8 grade subjects
cf;averagé aﬁd aBOVQLéGEfagé'ﬁfifiﬁg'ékiii
Predictor text Jéria51e§'5tcfy length
Predictor subject variables: gender, grade level, fééaiﬁé

level, editing skill

' -

,\,
- Skating stories
Depend- o o, beta - f=to- - = _
ent var. * Prgdictors Cum R coeff.  remove - 4.f. P
i* ™ Twords .54 .73 329.451 1,284 (_##k#.
2 ‘words .27 :52 106.76 1,284 - ®id
T3 . words 23 42 u48.77 2,283 e
~ grade |, .24 12 y.4 -, LA
T words $17 .30 24272 2,283 el
" . grade .22 24 6.6 Lo ERE
5 words .20 5 .51 73.35  2.283  *A4
grade - .22 T .13 4.69 ‘ o
<y
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» »
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N\ Table 7.1 | f
: | - (contf)  ": p
Boatihg stories ., | v
Bepend-ﬂ‘ ..,  beta "f-to-
ent var: Predictors Cum R coeff. remove d:f. p
1+ words 41 .82 172.17 2,269 %%
Lo - génder 42 -.11 - 4.99 ' k&
2 words < .27 .52%  100.97 1,270 . %%
3 words © .18 .42 58.04° 1,270  ®k#
¥ - words , .10 - . .21 9.23 2,269  ka#
o génder . . .13 . -.20 8.91 hik
5 . woeds. - - .10 -.~.29 = 25.29 2,269  R##
~ gender - <12 =12 4.50 . . k%
*Dependent varlables' . P
l=total rhetoric SCOP@,,,,,, Lo .
2=zamount of direct quotation '
3=zamount of dramatlzatlgngtithe pornt of cr151s
i ‘4=amount of causal information -~ . =~
- S=number of statements concernlng 51gn1f1cance of events
;probabllltg is betgee§7:§5 and .01 {i'
**probablllty is less than :01 ,,JQLV'

. Note: Only- predlctgpiygrlab;gg y;t@ff-to-enter at a'.05 or
-1essfleve1 of significance are entered 1nto the regre551on
equatlons ! . ' T

s =
L '&;‘
) ’ o Ny
125



Table 7. é
Forward stepwxse regression analyses of rhetorlcal complexlty,
skatlng and boating storles produced by 5-7 grade subjgcts
of below- and above- average wrltlng skill

~

-~ - I Y o _
Predictor text variable: story length

-

. - o s
Predictor subject variables: gender grade level, reading

ievei, writing level, editing skill .
SkAtiﬁg';Eafiés
‘Depend= . . beta fetes -
.ent var.’ Predictors Cum R coeff. remove d.f. P
15 words S5 .74 120.00 . 1,105 e
2 words , v .35 .60 .58 11,105 #%x
3 words 215 7 .30 . 9: 6 3,103 ##
readlng .26 .25 7:12 . ' fdad
RER gender .29 -.18 4.10 k¥
4 words .26 .45 27.76 2,104 **&
. writing .30 .20 5:57 .. ik
5.  words. - - .17 .47 26.72 2,104 ®##
' writing . . - .21 .21 5.36 Rk
‘ ¢
1
- \b' .
~



Tab]ﬁ_ei 7;2 R ’ ':i' .

: (cont.)
Vv
Depend- - . beta  f-to- 3
; ent var. Predictors €Cum R coeff. remove d.f. p
1 words .37 .57 55.87 2,111  ###
gender 40 -.17 : "4.96 | kRE
2 words .22 47 31.18 1,112  #®#%
3 words .23« lun 27.23 2,111 k&
gender .26 -.17 4.21, . * &
4 reading . .075 - .27 9.21 2;111 - ®A%
gender .11 =.18 4.03 *k
5 - words ... .09 .30 \1‘1.31 1,112 ##*%
*Dependent variables: _ . a b )
1-total rhetoric score . : .- : o
2=gmount of direct quotation | T
3=zamount of §g§@§t1;§tgggfat the p01nt of crisis ‘J,//
4=amount -of causal information v : e e
S=number of statements concernlng 31gn1f1cance of’events ‘
T S S . P
*fgrobabllltgflgfbetwgen .05 and .0x , "
***probability is 1ess than .01 o

Note: Only predictor variables whose f-to-enter is at a .05

or less level of significance are entered in the regression

equations




Tabie 7.3 .

skating and boatIng storles produced by 3=8 grade subjects

of average and above-average wrlt;ng skill
Predictor text variables: amount of direct quotation, amount
of dfamétizatioﬁ at the point of crisis, amount of causal
informat®on, statements Eéﬁééfﬁiﬁg;éignificance of events
L ‘ . i
/
Predictor subject variables: gender, grade 1ébe1; reading -
~ level, editing skill

ékating stories

Depend- = ., beta f-to- i

ent var. - Predictcrs . Cum R® ' coeff. remoeve da.f. - p
words > -guqtatlons .27 .29 38.52 6,279 . k#
causal info: by .24 31.7 . - ER

significance .51 .29 52.81 ' L

grade level .57 .21 22.25. -« . k%

dramatization /59 .18 15.06 E . RE

edltlng sk111 .60 .09 4.886, ' LA

.Boatlng stories f

words grade - .80 .31 41.89 & 6,265 %

o quotes : suy ~30 37.71 **
causal info:. .48 .17 14.35 , B

, dramatization :50 . -16 11.42 o Xk
‘ A editing skiil :52° 12 . 7:02 ke
s .significance .53 = .115 6.57 . E&

**probablllty is less than .GI 4 - ” _

Note Only predlctor variables with f-to- enter at a .05‘br less

Tevel of significance are entered into the regre851on equatlons»

R 1 oY .- . N -
R . N
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Table 7.4 ¢
‘ Forward stepw1se regress .ion analyses of story 1ength,
v
skatlng and boatlng stories produced by 5-7 grade subjects

of below- and above-average writing skifll

.

- : - <

L Predictor text variables: éﬁo&nt of direét q&otation, amount
<. , 7 y B

of dramatlzatlon at the point of crisis, amount of causal

1nformatlon, statements cono\\hing the 51gn1f1cance of events
. . ’ _ N » - '

. ] . A N i - ) )
Predietor subject variables: gender, grade level, reading

ljeve}, writing lével, editing skill

K}

.'\ ,7: .
‘ -+« . Skating stories ' v
. Dpepend- . Beta  f-to- e e
'~ ’’ ent var. Predictors i,—Cu;n R3 coeff.  remove d.f. (®
words quotationé .36 l .39 ‘39;9? 4,109 %%
© % grade level .55 . .33 . 24:93 . k%
R causal info. ‘.63 .2@ 21.04 *#
' dramatization .65 = .16 5.76 xk
. ° - . GBoating stories = /
< 7 S - B o e
g words ‘grade 32 . .46 46.12 5,108~ #%*
p quotations JhY 223 1. 7 k%
o : - .writing level .51 . .20 8.2K k%
. ; T 'dramatlzation .54 .18 5.81 *%
- gender v - .56 -.14 4.13 %k
*iEESEQEIEIty is 1ess than L .0L° * ' N

: Note: Gniy @redletor variables with f-to-enter at a :05 or
Tess level of. 51gn1f1cance are entered into the regre331on

equatlons - . . 7 . -

4

'




. Table 7:5 <
Forward stepwise regression analyses of story length uéing
rhéetoric méasuree from eﬁe.eféry.fé predict length of a
‘second story - o | -

Sampie: skating and boatlng storles prqguced by 3<8 grade

subjects of average and above average wrltlng sk111

. 3
Predictor subject variables: gender, grade level, reading
level, iting skill

Skatlng staories
Predlctor text varlables amount of direct quotatlon, amount
of dramatlzationlat the poiﬁt 6f'cri5i55;ambunt of causal
‘informatior, ?tateménts céicérnihg the significance of .events,

\

-

as computéd from thésé subjects' boating stories -

5 K , L
Depend- Ly . Beta Ny f-to- -
'ent var. Predictors = Cum R coeff. . remove d.f. P
skating , ‘ - B e T,
words - : grade " +26 .36 . 35.24 4,220 ‘
. boating quotes .33 . .27  22:85 o kR
" causal .35y . - .14 . 6.02 T E
Vedltlng - .FS -1 4. 07 , ‘ LA
. . , [} / . . .
v X - -
P
; )‘ ’ -
> : ' " -
7 ¥
7/ L/ ‘
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~Table 7.5 |
(cont: )
Boating stories
Predictor text variables: amount of direct quotation,; amount
of dramatization at the bdiﬁt of crisis, amount of cédséi
1nformatlon, statements concernlng the s1gn1§1cance of events,
as- comp&ted from these sublects skatlng stories
Depend- . 5 Beta . f-to- L
ent var. Predictors - Cum R coeff. remove d.f. . p
boéting . L L o
words '~ grade .3d 7130 . 26.84 6,218 %
skatlngfgggte .37 ,.18 . 8:.79 . kR
: -~ " causal - ;53 623 - 18.53 .+ - R
\ - editing: U5 <13, 8:02 7 1 R%
skating drama..u7 T ’ 8:15 . ®&
" s1gn v.us L w12 - 5,51 * k%
~ Lo o :
, Lo ‘ . S ‘ .
#kprobability is less Eﬁéﬁ,.01 7ff . T N
Note: Only predlgtgrfyggtablesiglth fitg-enter at a :05
or less level of 51gn1f1cance are entered into the
N regre551on equatlons_ ) '
)
R
‘ .,
\‘ -
s
‘ kB 1
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Table 7.6 : Lo '
- . .\,- ! e R
Comparlson of beta coeff1c1ents from equatloﬂs 1n whlch :zk‘
rhetoric measupes predict 1ength of thelphown stories and :
length of anothen story . ot coo
g '. \\ .
A Py
Skatlhg stories
- Equations in Wthhc ‘ Equatlons in which - TR
text variables are text variables are -
computed from skating - computed from boating
stories (Table 7.3) . storeis (Table 7:5)
Depend- o beta = . o beta
ent var. variable . coefficient variable coefficient =
a o . ’ . ~r - X
skating ] T _ |
.words , grade , .21 grg@g - :36
' Skating ‘quotes .29 pggglgg quotes 27 .
skating causal .24 ‘ 'boatlng causal .14 '
editing K - .09 editing < .11
skating sign. .29 .
‘'skating drama. .18 ~ ~ /
R?=.60 _ . . R%:.38 ’
Boating stpries B e
/ Equations in which- T Equat;ggs in which
: text variables are - text variables are.
computed from boatlng computed from skating
stoties (Table 7.3) - stories (Table 7 5)
. ‘73?i'; beta .
De pend- o be‘ta y
ehg var. variable, _coefficient Varlable : :; coefflclent ;
. .{ -' _.;"M - \7“{4'; . . ;: '. - B
boatlng : _ ) fiu R CoEst P 30‘ -
P . . de o -
w rds ;. . grade : «-31 SRR grac
, b ' gééfing quotes. ' :30 f;g:g skat;gg gu0tei %g,
boating causal =17: -ska;;gg causal .09
editing - s12 © 70 editing - "17
bogtlng drama. .16” skating drama 17
boatlng sign. .115 skating s1gn. -te
o . . 2 ’ DS
S L Rz-.53~» R =48
: - 3 i . P - o
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TR S A T Table T
J_"J " --. Y ﬂ( . ,
Fo;ward stepwxse regre351:i analyses of story length using
. A 4 4. I /
oo rﬁetoflc‘ﬁeééﬁfeé frdm one story to predxct length*of .
’ Lo "’ .
A d S I A
%» a\secon story - T 2 S .
: T : R .." ?;. 1.' § . e _ .," .
. ” Q- Pl . ;. N ‘. K ', co- . . h g

- subjects of below- and above average/writing skill
! ‘ . - g ,h'. . - ~ L ‘ - . ” - l’ '
s L 'ﬁ" o " < . . o
Predlctor subjeot varlables. gender, grade 1evel readingt
R . , :
" level, wrltlng level, edltlng sklll I !
\5. N g‘h . A S SkatIng stcrles L 'th‘, .
e . , DR _
. Pre &etOr text vaflabies amount of dlreet Qubtation, amount
' of dramatlzatlon at the point of crlsls, aqe?nt of causal 'G.y
'*'*'1nformatlon, statements concernlng the 51gn1f;cance of
f;« eVents, as eomputeé”form the5e sublects boatlng storles
i - '-L’l.. -f' ,: Lo '.', ..; . 2 o - o e
e Depend- P Tl ':ﬁ,f s );' .~ Beta £-to- o
. ent var. .’ 4Pred1ctors - Cum R® - ‘¢coeff. remove d.f. . p
. ".,l.' s e ‘. ’ i L B k .', f' - E ' ,7,-,. . .
,.skatxng 5o : L L .
L ',uword '{'tﬁgrade ;i’{ttf:'\.275 .395 - 38:.73 3,88, *®=*
PR, : -gender 7 T (40 ©-.3077 k2488 Ak
o '“ wrltlng level - 45 .22 7.24 ‘ R
t s ) "(yb';‘ ‘ X
[ - ,—‘;l.“ ‘ - :-
) : A
< I : E * 7
‘ R . 5 )
134 3
i . | "
. X
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~ Table 7.7 - ¥
(con:/) N -
“:yga - SR : s
Boating storlpe - o zalu

Predletor text variabies amount of dlrect quotatlon, amount

of dramatizatxon at the poxnt of crISIs,;amount of caqﬁal

1nformatlon, statements concerning the 51gn1f1cance of

* events,; as coAputed from these supjééfs.,skarlngfsrorles
o : ; i =% 7 \
Depend= ',/, o , ,2' 'Beta . f-to- o R
ent var. Predictors Cum R coeff. remove d.f. P
= boating - S . 7
i words. . grade .26 .48 39.08 3,88
' , writing 1eve1 4l - .31 15.23
;. gender 48 . =.28° 12.38 ¥
B '7 ; - ‘ . ') . _ é:\"
**probability is less than .01 s RO
iuNote Only predlctor varlables w1th f-to-enter-at a .05 ', : N
or less level of 81gn1f1bance are entered 1nto the regression
equatlons. : ;
&
"




' . Table 7.8
_Forward stepwxse regressxon analyses ofJ;otal rhetorlc f )

K

(] . :
scores u51ng .component rhetoric measures obtalned from one Y

story to predict totql rhetorlc score of .a second stdry
Sample: skating and beating stories produced by 3-8 grade
subjects of average—and above-average writing skill . -
7 . ;,7 ".~ ] ,l o ) ‘ ) 77;7 . ’ i ‘ '. ‘
Predictor subject Vériéblés& gender, grade level, reading - i[{
level, editing skill 1"' : S .
Skating stories .
Predictor text variables: amount of direct qﬁotétion; am6untj'

- of dramatization at the point of crisis, amount of causal

.

informatiog, statements concerning the significance of
\ e :

.evéhfé;'§§1ééﬁ§ﬁfédffﬁéﬁwthésemsﬁbjeeté"boafing'sforiéS—" e
T AR = : 2
v v -« . 3 .

Depend- o o Beta  f-to- -
eﬁt var. ,Predictors Cum R coeff. remove d.

o]

skating total o B I O
rhetoric score boating quotes .08 {27 .17:.18 2,222 **%

N editing 105 .15 Twlae - L ke
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‘ Table 7.8
(cont:)

4

éoating stories

Predictor text variabiés: ‘amount, of direct quotation; amount

Qof dramatlzatlon at the p01nt of cr1s1s, amount of - causal

t

vlnformatlon, statements concernlng the slgnlflcance of o

t

events, as computed from these subjects' skatlngﬁstorles

- Depend- o L
Sy PN b -2 Beta
bﬁent var. | Predictors . Lum R coeff.
, ¥ - '
‘boating total S _
‘rhetoric Score boatlng causal 17 .15 -
' boating quotes 22 .21
_bdéting dramat. .27 .22
, ‘grade . : 29 .17
e + | boating slgn. 31 .12
*%*probability less than .01
1 7 ’“’ —
. %- : v ‘ 4 a
. :, 1

f-to-_
remove

£ SHLQ\(Q o
=0 W W
Wi oW

LA

d.f.

B

5,219

3
%
® X
A
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Table 7.9

» A L ‘ ) . L s .
Forward stepwise regression analyses of total rhetoric
scores using component rhetoric heasures[obtained from one

3
story to predlct total rhetorlc score of a second story

Sample. skatlng‘and Boeting storles produced-by §-7 grade

; subjects of below- and above-average ertIng skill -535
Predictor subject varlables gender, grade 1evel, reading

b 1ébe1, writing 1egei, edItIng skilt | |

_ Skating stories
Predictor text Varidbles: amount of direct QUOtation, amount,

1nformatlon, sﬁatements concerning the slgnlflcance of

events,cas computed frg@ these sublgcts boati ggstorles

! ' B N .-.2,

Depend- R S ’ C ”"x: Beta f-to-* -
ent var. . Predictors - sCum RY ’coeff= remove d.f.
= :
skating total ,. . : T
rhetoric score ‘gender - . .16 ; -.32 12.17 3 &
. ¢4 . grade % 21 .29 10.16
/  .boating quotes -;32 . .22 »5.59.
Boatxng storles 'insft -$:3=1;

Predlctor te&t var;ables' amdﬁnt of direct quotatIon,.gmount

of dramatxzatxon at the point of crlsls, amount of causal

Informatk , sxatements concernlng the sxgnxflcance of
'ﬁevents, as cgﬁbuted frem—thésé sublépts' skating stories 7
bl
Bepend- K:;; o D ; _ Beta f-to-
f:Vent var;VJf' Predictors . * Cum R? coeff. remove d.
] A _
: boatlng to:ab N o o o o
s rhetorld score .gender .17 -:33 12:?3 3,88
cLo s reaging 1eve1 .28 . - 30 11:8
;"" 5 R skatIng quotes .33 .25 7.35.;

I3

«t&.probqjmllty is less than .01 \\\3
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until at least the end

Chapter Eight: - The effects of various narrative voice
constraints on coherence and complexity of children's
narratives

The research to be reported in this chapter concerns

age-related changes 1n chlldren s abllity to sustain a !

:

narrat1ve p01nt of view under condltlons of varying complexlty.

— e —--

Its purpose is to examine the effects of dlfferent situational

,;constralnts (1nclud1ng voice and content constnaints) on

coherence and compiexlty of narratlves wrltten hy chlidren
y

in grades three throngh six.

’ Teacheré:énd éééiﬁétérs of ch11dren s wrltlng‘seem

to agree that the ability to develop and sustaln a narrative
voice is an 1mportant aspect of writing development. (e.g.,
Moffett, 1968; Britton et al, 1975) Tﬁé skill is viewed

as essent1a1 in its own rlght but: also as an important 1ndex )

"of chlldren s growlng social- deveiopment, partlcularly

thelr capaclty to appreclate the 1deas and feellngs of

others. These socli& SklllS are viewed by many as fundamental

»

" to WPltzng progress 51nce they are thought to underity

students' sen81t1v1ty to audlence and hence their ab111ty

to engage in effectlve communlcatlon.

K But wh11e current theories of communication and

écciallzatlon have empha51zed the importance of students'

ékiii‘in mainéaiﬁiﬁg vé% ous p01nts of v1ew, developmental

research suggests that this skill may not be Weit developed
e of the elementary years;“Piaget

: heé argued that chiidren in the middle and upper elementary

8-1 | PR ‘
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grades are still likely to-have aiffi¢u1f§ cooéaiﬁafiag

Informatlon from several. dlfferent frameworks or perspectlves
51nce they may . have a tendency to "center" on one
while losing sight of the other. (Plaget & inheider, 1969,-

Laurendeau & Pinard, 1970, Flavell et al, 1969) It is not

~ hard to 1mag1ne that thls would 1ead to d1ff1cult1es comp081ng

" - narratives from an invented character's p01nt of view, since

authors must differentlate their own knowledge of evéents
frcmltﬁét éVailabie to the narrating "voiced and méintéin'
that dlfferentlatlon throughout the many, often d1ff1cult
act1v1t1es of compos1t10n . Under the c1rcumstances, one
might expect that as content becomes, more complex, children .
might have difficulty maintaining a“difféféafiaféa'ﬁoihf of "
view and mlght tend’ to lapse 1nto an "ego centrlc" o

»

51mp11f1catlon, perhaps one 1n wh1ch the narrative voxce.

o

beglns to assume a stance ‘more or 1ess 1dent1ca1 to that
of ﬁé author. Similarly, if (as Piaget supposed) malntalnlng

a dlfferentlated point of view requlres con81derable cognltlve

.effort, then one might also expect that maintenance would

‘result'in’siﬁﬁiific&tién of ctnéf‘aéﬁects of composition such

AN

nérratlve;perspectives has received relatlvely'llttle
systematic attention. Children's ability to sustain a

rarrative point of view in simple "expressive" discourse

has been assessed i.VEEVérai of the exercises reported
by /the National Aséésimént of Educational ?rogress in writing.
(NAEP, 1978; Riags et al, 1979) TFor example, in the 1973-74

| 8-2
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' assessment; nine year olds were asked £0‘préténd to be a
, pair of tennis shoes and to tell what the shoes might

" think and feel as they are about to be picked up by their
owner: Seventy-four percent of the nine year olds demonstrgtéd
an appropriate narrative voice by referring to the tennis
shoes consistently in the first person-and 56% were able

to incorporate a fair amount of detail concerning ‘a relation-

" ship between shoe” and éﬁii&; This suggests rhat by about
fourth graée, the majority of children are able to sustain

a consistent narrative voice in simply structured ("expressive")
text. HOWévérg-it'ié unciéar how children’ in this age

rarigé might réspond to moré demanding situations that stipulate
a more éompiéx-COntént or more complex relationships among:
various characters . Developmental research suggests that

as the situation becomes more cmopiex; elementary age children
might have difficuity méintaining narrative coherence.

As well, we might expect to find inconsistencies in narrative

AY

vé?éé or a tendency to simplify story content:

The experiment to be reported in this chapter is designed
to evaluate the effects of move complex narrative situations
ofi the coherence and content of children's stories. It
' compares content, consistency and cdheréncé in situationé
where children must write either from their own (author's)
point Qf View or from theé poinf of view of a sfory characfer;
it compares; as well, éffuatioﬁs in which children write
from the point of view of'characters who have full knowledge
of story éVéqfs with situations in which children write from

‘the point of view of characters whose knowledge is only partiail:

o o L
8=3 11 l
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events pletured in two cartoons. In this experlmentg.haif

.S the sub]ects at each grade level are asked to write from |
their own (author's). p01nt of view ang half from the - p01nt
of view bf a déSigna;;d (foéal) Charaetef. Story élicitation
was.désigned;éo that each subject wrote one tégg that focused
on events befalling a character with full know%edge of the
story action and the - other on events befalling a character

whose knowledge was only partial:

i

« ' Methods.

Subjects ~consisted of 159 third through sixth grade

- students from sixteen ciassrooms in two New York City

Public schools:l At each grade level there were 20 subjects
who wrote both stories in a character's voige and 20 who
wreté in fheir own (authbr'é) voice; except at'the sixth

,,,,,

voice. (See .Table 8.1) To insure that subjects at each grade

YIn all, tasks were administered to a total of 446 children:

. ‘grade  number of classrooms total number of Ss
™~ y - 116
4 | T - 125
5 C e 5 - ' 133
6 3 72

Sub]ects were randomly selected from the pool of eligible

part1c1pants at each grade level.




level were comparable in current writing skill, we obtained
teacher évaiaatioﬁs and selected our samples so that half

at each grade in each condltlon were Judged by thelr teachers
to be average 1n current wrltlng skill and half, above average
To insure that ch11dren were at least roughly comparable

in other literacy §kills, wé included in our sample only
chiidréﬁ who qerg\reading on grade level or above accdrdinéléé

. their most recent standardized.reading test.t

}Tﬁié sample enables us to test hypotheses concerning age-

related differences in children's ability to sustain a nar-

rative voice. Our originai design.caiied for us to investigate
 d1fferences between more and 1ess sk111ed wrifere;af each

-grade level as well. For thls we 1ntended to compare performance'
at ‘each grade 1eve1 of 15 above average and 15 beiow-average '”f;lr
writers who were roughly comparabie in other 11teracy skills.

To insure comparablity, we intended to stlpulate_that all sdbaecfé
be'reading on grade level of above. As Qaé the case in our.

.1978-79 samp e, we were unabie to obtain many third" and fourth

.'tgraders who were below-average in wrltlng but readlng on

grade level:. Moreover, at all grade 1evels, below-average

writers tended to be belowigrade readers as well: -As a result,

-

to follow our original design: (See Table 8.2)

8-5



Materials ~  All subjects wrote two narratives about

.t

U

events pictured in two eight-panel cartoons: Each depicted
. R ]
a situation involving an adult caretaker who carelessly

it as it falls from a dangercus height. In the other,

events occur at a swimming pool: a mother allows her baby <
to crawl onta-a,diQing board and thé"baby is rescued by two
gifis who manage to catch it as it faiisﬁ%cﬁafdé the water.
i: bpth casés,i;he}actiOn is organized in such a way that
the adult caretakers are unaware of the potential danger

to their charges#and thus have only partial Kﬁéwiéagé’ofwiiéf
events. {The cartoons are reproduced in Appendix F) Each
cartoon was designed so that either the adult caretaker

or the child rescuers could be construed as protagonists.
Thus, in one condition subjects could be told that a given
cartoon was "about what happened to" the adult and in the

B%ﬁéfs "about what happened to" oné of theé child rescuers.

Procedures . Each child wrote two stories, one involving

‘an adult protagonist in one contepi éifﬁéfié? (ﬁééi or .zoo)
and o@é; a child protagonist in the OEﬁéf EBﬁféﬁt éit&étion1
Half the children wrote both stories under instructions

designed to encourage children fé.fdopt a chéréctér's voicé:

8-6
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»}preéented in Table 8.3.

they were told to "pretend" to be the designafed'protagonist

and "to tell what happened to you:"

The other half wrote
f

under instructions designed.fé enéédfage the use of théir

A

what happened to" the des1gnated protagonlst;1

7inéfiuétions are reproducéd in Appendix F)

(Full °

The instructions

'were counter-bdlanced across the two types of content

(pool and z200) and two protagonlst conditions (chlid and

"aduit) S0 that roughly half the

— e ——

1n each condItlon

childrén in grades three

vthrough five wrote about the adult and child protagonlst

Counter-balancing was not possible in s

the sixth grade author' s voice condition, due to a lack of

sufficient sixth grade classesz.
' 2.

L1

We had initially hoped to have
ditions, but results of a pilot
children were asked to write in

first session, they were iikéiy

C
stories from their own perspectlves.

use narratlve voice as a between subjects varlable.

The resultifg design is

all subjects write ;n;éii con-
study indicateéd that when
a charac{éfﬂs voice at a
to write from characters' voices
instructions to write éubééquént

Thus 1t seemed best to
{

27: should be noted that while narrative: v01ée always’éppears

as a betweén sub]ect variable,
protagonist are conroundeds

wrote about

or about adult protagonists in both.)

8-17

type of content and type of

(i.e., There are no subjects who

child protag>onists in both the pool and zoo conditions

Confounding effects

115



(footnote 2; continued) can be aSSeSSea” however; through

separate analyses of child and adult protagonlst storles

in des1gns; that treat both content and narrative voice X
~as between SubJects varlables and thus e11m1nate W1th1nM :
subj ect varlables. The i resultlng deslgns are: “ " g
Chlld condltlon
Character! s v01ce Author's voice
, GraQe\‘ Pool content .;oo confent Pool content Zoo content
©o3N\ 10 w0 Eoe s 10 10
4 10 o 10 o 12 8
5 10 ‘ 10 9 11
6 10 10 0 1§
(/f(( - Adult condition ; ,
. ‘ Character's voice ; Author's voice
Grade Pool content Zoo contenti'_.Pool content = Zoo content o
4 10 w0 8 o1z
5 10 10 11 o
6 10 io 19 | 0
Zoo content condltlon
T Character's voice - Author's volce"
~ Grade Child focus Adult focus Child focus Adult focus
3 10 — 10 10 10
0 10 10 8 12
5 - 10 teo100 - 11 J
6 10 10 ) 19
Pool content condltion
Chapacter s voice X Author's v01ce
,Crade Child focus ‘Adult focus ~ child focus_' Adult focus
3 10 10 - 10 10
4 10 10 ; 12 8 : s
5 10 10 9 RN+
6 0 . 10 T
S gme
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Tasks were admmn1§tered iy one - of the researchers

(J.C.W:) in ch11dren s classrooms as whole-group act1v1t1es

»

, on separate days about a week apaﬁi; Ch11dren were allowed

as much time as they wished to compiete their compos1t1qns.

Actual writing times varied from 4'30" to 38'30", with

author's voice stories taking slightly longer than character's

e

voice stories to complete. (Table §.4) _

Results*”

R
-

Qur*first set of anaiyses examine the extent to wh1ch

des1gnated characters actuaily functlon as protagonlsts in

.t

'Vchiidren s téits. Reasonlng that protagonlsts should (bya o
deflnltion) receive the most attentlon in a text, we used
as one Index of protagonlst status the relative frequency

ith which a de51gnated character was actually mentlonedh
Reasoning that protagonlsts should a1so take the most
acfiVe role in narratives and that one 1ndex of activity

he extent to which references to a. character are encoded (
i

] 'entence subjects, we also measured the relatlve frequency

‘mi;

'
- — - —

with which a. des1gnated character appeared as subject of a

finite verb. Both measures were calculated as difference-‘

scores, computed as the number of references‘to a de51gnated

- B B . B T A _ LT _
4. character mlnus*thg;npmber of references to.the next-most-

R .

(toctnote 2; continued) Thesé désigns have been used to
assess possiblé confounding, as indicated in the text.

' ¢ 8-9




»frequently—mentxoned éharacter. Pcsétiﬁé scores wculdR
[N

vy

thus Indlcate that the desIgnated character had functioned

as a protagonxst»(accordlng t0»our criteria) while negatlve
scores would indicate a ﬁaré"aﬁaéftaiﬁ status. )
Relative frequency of mention scores are presentéd
©.in Tabie 8.5. As can be"seen, ?esignated characters were

chlldren were asked tQ wrlte 1n that character § narrative

~.voice. . Howeuer, th1s was. not‘the c's' when children were

3

asked to wrlte from their own (author s) perspectlve

. ', it

Statistical rellablllty of these d1fferences was assessed
by a threefway repeated measures analysis ofkcc-varlance
with grade level (3-6) and narrative voice (character's vs:
author s) as between spbaect varlables,\type of protagonlst
(child vs. adult) as a w1th1n subjec% varIable, and number |
of words per text as co-varIate. The anaIysIs revealed a
méln effect for voice (£=20.96; d;f.slgise;‘p4;66615 m.s.=
§44.39) and for type of protagonist (£=15.31; d.f.=1,150;
ﬁ-.OOGi, m; s.-252 61) as. well as a voice x protagonlst i
Interaction (f 8:77; d f.:l 150, P=. Uou*-m §.2144, 753

As can be seey from Tables 8 5 and 8.6, while character's .

voice and; chlld protagonlst resulted 1n the greatest relatlve

Jfrequency of”mentlon for a des1gnated character, the two

together markedly'lncreased frequency of mentIon PossIble‘.

Jconfcundlng of content with type of protagonlst was assessed

in separate analy 's of chlld and adult protagonIst stories

1
S ,,, -

\;yo:ce as between subject variables. No statistically

" ‘1;" 7 . ;‘.‘\.; 8-16
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s1gn1f1cant effects for story content were observed in

thes= analys e - B s L

.

Sentence subject différence scores are presented in

Table. 8.7. As can be s’”n; d'signated charactets appeared. , -

more freQuently as subjects of flnlte verbs than. did the

, .

"next m0stvfrequent1y méntloned charactér.ln v1rtua11y a11.'
. o i oo 0

conditions. An anaiysis oﬂ'co4variance with grade, narrative

voice and type of protagonlst as variables and words as

L .b Wt
co-varlate revealed only a main effect for narrat;ve voice
(£=8:5435d.£:=1,150; 'p=.004; m. s.-135 %) with character 'S

voice resulting in the 1arger dlfference scores (X characeter's

voice=2.93; X author's voice=1.63). Separate analyses of

ch11d and aduit protagonxst‘texts revealed no confoundlng

effeet for story content: o R ':' R
| ' Taken together,‘the data'are'equivocaim thie d s1gnated

characters ach1eved protagonlst status on both meaSu es in’

the character' s voice condltlon,'only one measure (s ntehce

subject sCore)(lndlcated protagonlst status in the a'thor s

I

voice condltlon. Thus, the extent to whlch des1gnate
characters achieVed,protagonlstastatus in that cond1t1on
remains uncertaln. At the moment, we are unable to explaln

the differences .obtained on ' these two measures. e -

. : ' ’ . .
LIS

el PRy

Our second set4of anaiysesTexamIned the extent to
\

writers ‘used an. appropriate narrative v0ice. Cheldren-?"

ing in the character's. v01ce cond;tlon had been 1nfh
e ;

structed to adopt the role of that character, te111ng the

story from that character 8 polntgof;vlew.\
Y EP : ‘ LT 7
8-11 o v ”
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belonging to the . des1gnated protagonlst. Thqs, we would
expect most references to the desIgnated»cﬁaractér to

‘be encoded in the first person: (See examples, Table 8.8)
Whlle Instructions in the author s v01ce cond:tion ("to ot

write about" a;deslgnated character) did not actualiy stloulate
é'third'ﬁérson narrative volce, ‘evidence from our 1978-79

" corpus would 'suggest.that when children in this age range
.ere given'such instruCtionsiin eXCartoonieiicitation situation,
they » ”i“ééé a third péﬁsoﬁ narrative voicé ahout‘_

._,(Y‘g.

80% of the timeufﬁhble 2.6, Chapter Two). Thus; we m;ght

I expect most ch11dren in the author § voice condltlon to

-~

use a th1rd person narratlon. One consequence w0u1d be . w0

¢ ,¢,

that most references ‘to the deslgnated protagonlst would

be encoded in the third person. (See examples, Table 8- 8)

References to de31gnated characters 1n the two cond1tlons
L4

&

were examlned in a four-way repeated -measures analysis of -

o-varlance w1th grade (3~ 6. and narratlYe voice as between
subjects varlabies, type,of'reference to de51gnated character
(first person vs. thlrd person) and type of deslgnated |
'protagonist (chlid vVS. a@ult) as w1th1n subject varlables,i
and number: of words per text as co-varlate. The analyslsui
Irevea&ed main effects for narratlve 'voice (f 26.59; d: %.—
1,150; p- 0001 m. s.-226 us,'x charadter § voice=5.92;
% author's voices u 72) and type 6f reference (f 26. 55'
d. f, 1 150, p-.UOUl, m. s.-lllu 593 X flrst person 6. su*

2 thlrd personsz -y OO)ras well as type of reference x grade

" 8rl2
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o
o

A

AN

"* v

X v01ce (f 208. 16, d. f 1,159 p .606~’m s.=8737 42)

1nteractlons. As the expected type of reference X v01ce

. interaction 111ustrated in Table & 9 shows, chiidren were ‘i::j%v

indeed able to adopt approprlate narratlve vblces when'

asked to write in a protagonlst % v01ce, reference to that

character tended to occur in the f1rst person, when wrltlng

"

in their own (author;s) voice, reference to that same e

character tended to occur in the third person. Additionaiiy,v
a grade x type of reference inter3ction (Table 8.10)
shows that while use of third person reference tended to~

'decllne with age regardless of narratlve voice, use of / :;;

first person reference tended to6 increase: 51nce‘narrat1ve R
voice d1d not interact with grade, this suééésts that soﬁe@
factors other than v01ce were contrlbutlng to changes in:
the reletlve d1str1butlon of the two ;ypes of reference,
One possibility is that as children got older, they tended.
to use more dlalbgue, a change which would result in increased
first person reference to the desi gnsted protagonlsts regardless
of narrativé,VOiCé; ( Text 5, Table 8.8)

For our present burposes’; however, the ﬁein résﬁits
of’ this analy51s are the hlghly Qignlflcant VOlce by type
of prefererice 1nteract10n together with the lack of any -
1nteraction of_v01cebw1th grade; This suggests that’

children in our study, regardless of grade, were ;Pié to’

adopt an appropriate narrative voice.

e I KT



atexts These predlctlons were assessed {n the next

o v ) Q"]"' . N

Thus far; the data show that’ ch11dren in our sample

"

wewe able to carrpy out our dlrections they seemed to f6eqs

¢

.on the de51gnated protagonlst and were abie tézadéﬁt the

reqdislte narrative voice. Current developmentéi -

‘utheory would predlct that children wSﬁld have dlfficulty

espec1a11y if it dlffered markedly fpom the1r own.

Bevelopmental theory would also predict that the cognltlve'

ffo”t involved would also result in somewhat slmpllfled '

l.

group of analyses. ) .

In one wé iﬁvéstigaféa the extent to which chlldren in

the various conditions had di fi culty malntainlng a conslstent
narrative voice.. For this; we examined‘each text to determlne

wheégaﬁlit contained rhetorically unmotivated switches

. in narrative voice. These were defined as switches from

a third to first—pérso{ narration (or vice:versa) in any

portmbn of text that was not part of a d1rect quotatlon.

(See examples, Table 8.11) Two. codérs, worqug 1ndependent1y,

examlned all texts for unmot1vated“%W1tches Intercoder "

reliabilities ranged from 89% to°100%, depending on txpe

‘of ‘text.

{

voice (character s vs. author 8) ‘as between subaect varlables,

type of prbtagbnlst (child vs. adult) as a within subject ¢
variable; and® numbér of words per text as co-variate:

The analysls revealed no main’ effects but did show a grade X
9-1"; - n
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" narrative voice iﬁtéfééfiéﬁ (fz?*éﬁpa f. =i7159; p-~esi m:s.=.13).

'“\

in the charaeter s narratlve voice produced more unmotIvated
voice sw1tches than chIldren in all other grgsps, whose’
productlon of unmotlvated sw1tches 'was un1formfy lower:

This suggests that for thIrd grade ch11dren, the task of
writing in a character s narratlve vo;ce may ‘have been
somewhat tax1ng. However; the ack'of any effect for type

of protagonlst suggests that the dlfflculty did not seem

. to depend on whether characters had partial or full knowledge.

of events storles in whlch wr1ters adopted the voice of
an adult protagoant resulted in no ‘more unmotlvated n
switches;than occured when wrlters adopted the voxce of
a child. ,

. ':g : _ ‘Phi
In othér;analisés; we examined complexity of content.

Once agaln, current developmentll theory would lead us to

«

' predlct that childrdn attemptlng to wrlte in the character s

Ll

vblce would tend to produce s1mp1er contént. Procedures
for measurlng story content are described in Appendlx jah~

Brlefly, a content cod1ng scheme was developed based on

adult written accounts of events Pictured in each cartoon.

By asking adults to rate the importance of information
included in their texts, we were aBIE-tﬁ arrive at a set
descrlptlon of essent1a1 features of events pictured in
each cartoon. Two Qoders, worklng ;ndepende‘.ly;;then
examined each child's text to determine whether each item _

8-15
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of essentlal information was present. Overall, 1nter—coder

‘rellablllty was éi%, ranglng from 86% to 100% depending

on type of text. \Q\

Differences in amount of ée\ t1a1 content in children's
texts were analyzed -in a three-way.repeated measures ; .
analysis of co-variangg, with grade (3-6) and narrative
voice (characters' vs: author's) as between subject variables;
type of protagonlst (ch11d vs. adult) as within sub]ect
variable; and number of words per teft as co-variate.

The ana1y31s showed a main effect for narratlve voice

(f 3.87; d £.=1,150; p=- 05' m.s.=4.71) and a marglnal nar-

d f =1 150; p='96-m's.=u*29)' Overall, the character s
v01ce condltlon e11c1ted less essent1a1 content than

did the author s volce condltlon (X character s voice=Yy. 96

A‘ -
X author' s voice=5.24) but the d1fferences were somewhat
greater in “the ch11d than in’ the adult protagonlst condltlon

(See Table 8.13). The'data, then, support the hypothesis

s that children writing in the character's voice condition
< o S . -
proguce somewhat 51mp1er texts. Moreover, a lack of grade

effect 1nd1cates that the 51mp11f1catIon occured at all

'grade levels. . | ; .
Fipally; we might note that analyses of differences

in st;;nngth also indicate sorie simplification in the

character!'s voice condltlon. 'Aithough iength is related

- 8-16
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1t is nonetheless arguable that length is, in part, a
measure of "content. - A?three-way repeated me;sures analysis
of variance of length (with grade and narrafjive voice

as between subject variables and type of protagonist

as within subject variable) revealed main effects for grade
(£212.00; d.f. 3;151; p=.000), voice (£211.07; d.f., 1,151;
p=.001) and type of protagonist (£24.02; d.f.=1,150; p=.05),
with character s voice and adult protagcnlst conditions
‘each resulting in shorter texts (X character 's voice=107.78;
- author's voicefiéé;i7‘ % adult protagonist=11u4:03;

% child protagonlst 121 65). (Leﬁéthfﬁas,aisé affected

by grade, with younger chIldren ertlng iorter texts:

% 3rd grade=86.2; X Uth grade- 122 02; X S5th grade-127.85;

]
Taken together these analyses support some, but ‘not
!f
all of our pred1ct10ns Fcr example,; al ough data from

X 6th grade-138.02) ,g

the National Assessment of Educational Progress in writing
(NAEP, 1378) had shown that children as young as fourth

grade were able to write from a character s p01nt of view
.

in s1mp1e ("exiﬁess1ve") ‘narrative texts, we had expected

narrat1ve 51tuatIons depicted in our cartoons. However,

data in Tables 8 5, 8.6, 8. 7 and 8. 8 show that chlldren

at all grade Iévq@s,wer' able to focus QQ a desxgnated

protagcnlst and wr1te frdmta stlpulated poxnt of view.

However, the data also show that “the task of wrltlng from

8-17
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a' character's pOiht of view was not ééééiiiiéhea without
cost. For one thlng, chlldren wrltlng from a character's
p01nt of view produced shorter texts w1th 51mpler content.

Moreover, third grade children attempting to write from - -

'a character's point of view were more likely than other

s .

subjects to produce rhetorically unmotivated switchés

in narrative VOice" These 1apses[m2fo a th1rd person

(author's) narration can be viewed as 1nstances of "ego-
centric". simplification ana, like simplifications of

content, are predicted by current theories of development

which hold that the task of adopting another's perspective

taxes fhe cognitive capacity of elementary age children:

Theéé theories would not, however, ﬁrediét the observed
age differences in type of difficulty: that younger children
would have difficulty both maintaining voice and developing
ccﬁtent While dlder.ehildren would have diffiCuify priﬁariiy
w1th the latter. Nor 1s 1t clear why dlfflcultles should
contlnue to manlfest as 31mp11f1ca5/ons in content 1ong v
after ch11dren have proved able to malntalniipproprlate
narrative voicé. One p0331b111ty ;s thatéwhl;e chlldren
are abie to imagine and maintain an éﬁﬁréﬁriiée perspective,
fhey are unable to concebfuéiiie or word Eerféiﬁsaépeété
of the plctured events to flt into that perspective. If
this were true, then we would expect the reiéfive fféqueﬁcy,'

to dlffer in the two condltlons. To determlne whether

.&

_ to fréﬁuency the 1tems of essential 1nformat10n 1nc1uded

for each Sféry in each condxtlon As can be seen 1n.

S EF



Table 8.14; the rank ordering of the zoo story items was
identical in the two narrative voice conditions. For the

sw1mm1ng pool stor1es, however, the rank orders in the two

h

conditions did dlffer . . (rho-.su). Slnce separate
analyses of variance for the two types of stories each ’

" yielded main effécts for narrative voice (zoo: £=3.88;
d.f.=1,107; p=.05; m.s.=6.71; pool: £=3.723 d.£f.=1,107;
p=.05; m.s.-6.85), with character's voice consistentiy
resulting in less essential information than author's voice,
it is ﬁfaﬁ§51§15e§5 Ea*éaﬁéiuae that .several factors were -
working to reduce the. amount .of essential cprifént in the .

character s voice. stories - In the pool stor1es,rd1screpanc1es

specific items of 1nforqatlon were included

in the frequency with .which 7 .. (Table 8. 14) 1nd1cate that
‘

some items may have indeed been more difficult to encode

in one condltlon than in the other (in‘fact; two -items
"accounted for most of the dlscrepancy item two which in-
volved information that the baby was on the diving;ﬁoard

and to a lesser extent, ‘item three which involved information
that the baby had fa11en into- the pool ) However, the lack

in relative frequency
of any dlscrepancy/ ’ in the zoo stor1es together

with_thé main effect for narrative voice suggests that
n 3 - 1 ' ) 7 7
factors other than specific encoding difficulties may have
- i ] o o
been involved. What these might be remains, for thd present,
~

unclear:
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"' Table 8.1

Number of subjects in each writing condition

Voice condition
Grade -  Character's voice - . ‘Author's voice, - .
3 . 20 (10 male, 10 female) .20 (9 male, 11 feﬁéiéi
20 (6 " 1 " ) . 20¢8 " 12 " )
20 (10 " 10 " ) - 20 (11 " 9 " )

1N

P

20(8 " 12 ") 19 (10" 8 " )

a

(o2 K & o RN~

k|
du
XY




+ ) . Table 8.2

L

,///] Eligible below-average writers

S S K NS :
character's voice j:authgr's voice
grade i
'3 0 . o
oy 10 9
:5;. .10 a 0-
6 9 “ o 0
| -
v -,
»
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Table 8.3 ERE R U S

Experimental design: Numben.of, subjects in each condition

'+ Voice condition

oo 4

Character's voice - Authofis,voiqe
Grade  Zoo/Pool* , Pool/Zoo* ' Zoo/Pool# Pool/ Zoo¥*
3 10 ;_'Afi; ﬂ 10 - .10 f_ : '?éxvie L
s 10 . 10 ST
5 — 10 . 10 0 19

( E

T , A o : P E a8

*Adult/child 7
by
.

' <
A ]
.\ -
\

. : .

_ ’ > A

o ' N . 4 .:\;

‘. - : M

.
» ~ S g ‘

ERIC

Aruitoxt provided by Eic:



.Table 8.4 o e
“Mean time to completion for each voice condition at each
. N '
grade level
Character's voice condition |
Grade = X first* X tenth#* X lastw##
3 + 9tupn: 5187350 32'3st’ .
[ A I . o
b T 15480" 307 45" - » .:
.5 6'u0" - 9'53" 2u758" - -
65 9r3o" ¢ 1lvwn  agtayt Y
- Author' s v01ce cofdltfbn e S
- . o N _® r L
Grade X flrst* X Vnthﬁ*' jﬁ 1ast***
3 ' .gro" ] 17" 30'g" - ) '
4 939" 19" uO“// VK U .
5 7 ‘635" - 11"y Zorism L. SR :
6 - avéi"v 3 .» 131 qvv ' \‘31'35" ' . '
*% time for first chiid in a oLl .
5*? time for tenth ch11d in .a
**#% ‘time for last chxl- my
) f
l
- ;
}
v _7:
.". a
- . - ‘f ‘



characters in each v01ce.qcpd1tlon at each gradefievei
. : [ '

(Mean frequency of mention difference score=frequency

with which designated character is mentioned minds

frequency with which next-most-frequently-mentioned -

-y

chdPacter is mentioned) (words as coxvariate) .- \ e

. . ol . . e : < "
= X S ' j:'; Ten
o ' - Napratlve voice cbnd;tlon L :j;«]L\:NT;

) - % . ',; .

. _ Character s voice | R fAuthor s v01ce
:aérade,f _.Chlidvpnof. )Adult pyof.i dhlld prot.

1.50 N 1.35 - ' _,3--.u5
- 3.15 1.35 = - 1:55  ;¢;;56 '

2:76 © 30 - . st 80

;
. ' B .
N
e »
~ -/ ’ _
3 .
, : >
/ no \:“‘%\ N 7
. 4 {
\ ; , ' )
.’.
» 1]
:;\lﬁ
. = 166 o :



. 'i,_ : ) ¢
- - Table 8. 5 S-S SR
A Meanéfrequency of mentlone dlfferenc- Score for de31gnated
characters in each v01ce and protagonist condltlon L

(Mean. frequency of mentlon dlfferencé score- frequency

e

with whlch aesi ignated character 1s ‘'méntioned minus

-~

frequency w1th'wh1ch next-most frequencyly-mentioned

»
‘! character is mentloned)(hords,agico-varlate) ,
: ) v ;_ ' .:A : . &
o P
e . e &
i Narrgslve voice condition =

. Protagonlst Character's v@icéf _ Author's voice

cbndl&n A o L | - » ] .

’ -
chiid 3.70 : T =.22 ‘
- . »,
Adult - .70 : . .87
5 ‘ . ‘ ) \
. . \‘ . LY v ) -
| - \
- (o
. ‘ L[4
- \ <
. ™ B
.. r” 7 ]
r, - o -1
g | g _ .
» .
N
! []
. ~
: . - .
. . \v
- Y B 5 o

ERIC

Aruitoxt provided by Eic:
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. SRS .

k'v

I';'> ‘- ; . ' P on ..
o Mean sentence subject dlfference %ccre for each vo ce”
. condltlon at each grade level {gentence subject fference
score-frequency with wh1ch reference to de51gnated character ’
- is encodeéd as a séntence subject minus the frequency with
S e o o .
which referencé to next-most-fréquently-méntionéd character -
is ericoded as a sentence subject) (words as co-Variate)
. Narratlve v01ce coqﬂltlon >
@ = .t ) : ; :
‘ Character s vo;ce _ Author s v01ce s
. Grade 7 Child prot.v Adult prot Chlld prot;' Adult prot.
3. 2:0 “ 2.8 < 1.0 285
y 2.6 2078 2.3 . 1.8
I . . = . : - ,,‘ ‘ - o ;"' o
o 5 : 2.75 ’ 2.75 245 2.6
n 6 . .5.0 ~ ' 3.05 . . -:16 . 2:05
-
B - '; : ';‘ .
.
R
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Table 8.8

- Examples of texts producéd in the character's voice and

author's voice conditions

Character's voice . ' L

£l . ?J -

S

- —Text one: One day- my frlends and I went to the zoo:. - :}
We were walklng past monkey cage We saw a man selllng+ba110ons/
I stoped to buy one and said "could I have a red balloon please"
the bailloon man said "certi?nly. And at that moment the'

man who was fééding the monkeys opened the door to tWe cage

‘and the monkey got out took the balloons and started sa;llng

up ‘in the a1r.§ﬁ§he he was up about seven feet in the.alr

the balioona;ggpped and: dBWn the monkey came "We will catch’
hin" we yenég} We did the man who was feeding the monkeys

thanked s a“handred tlmes we . sa1d good buy and went: When

Text two'~

‘;\B

had a’ fpxend,naméd Cari

Fl



Tablé 8.8
(cont.)
thé pooi a moéherwy’é laying down and her baoy was crawling
around. ' . o
Then the baby’started to climb up the latter on the
diving board.. Sally and Carin were just abcut to go swimming
when ﬁney saw the Baby on the diving board the dove in the
water as fast as the could and swam and caught the baby '
before he hit the water and swam to the mother: The mother
bengdown and picked up the baby She %as so happy to see
'thzigf

44& | : - | } /7 ‘ :_,;y;ﬂ

aby she paided no attention ito the giris. 4M

- Text 47 There was once -a zookeeper who 1oved Monkeys
He opened the gﬁ%é so- he could feed the Monkey, thén the
Monkey jumped out and grabbed~the balloons._And flew in the
aip: (The Monkeys name was Greg.) The balloons flew out of

his hand. Then Greg came falling and falling down. 2 boys

¥
.#that were v181t1ng the zoo ?éter'éobby caughf Greg. ‘
Then the zookeeper thanked Péter ‘and Bobby. &F

v 7 Text 5: One day<a boy Jonhy wanted to“go to the zoo.

He called up his friend David to-see if he wanted to go

witﬁ him David said "Sure:" When they got to the zoo Johny

-* said "Lets 1ook at the elephants I Just love feeding them
Y
peanuts I also love shaklng hlS th trunk To bad he doesn t

Rrics ‘7,’!

-on you,

have hands Sometlmes they blow %he@r”ﬁose:

*yumbers and letters 1nd1cate authors- irade and Fender. Children's

spelllngs and punctqgfion haye beén retalned. AT




Table 8.12

,Mean number of unmotivated switchs in 'narrative voice

in each voice condition at each grade level (words as

co-variate)
.

w - 3 "% -

-7&TYP8 ?f 3 |
% narrative‘¥oice
Character's

Author's
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Table 8.13
Mean number of%jtems of essential content information

Ve
T T s
included in eachettdrrative voice condition (words as
co-variate). .

7 v
o »
)

o

ot

Typé of protagonist .

Type of voice Child Adult
Character's. 5.77 5.16
Author's 5.3 _ 5.18 .
,\V — ‘
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Table 8.14 .

Rank order of frequency with which items of content
R -8, o ) - ) o

inforMation are ¥ncluded in children's texts

'( . . a

.- N

Pool stories

[l

:acter's voice 3> 5> u> 2> 6>

AEN SR . o o
Author's voice 2> 5> 3> 4> 1> 6

t
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Chapter Nlne. Ch11dren s Sk111 in Detectlng and eorrectlng

Rhetorlcal Problems in Narratlve Text

- 1

N The research to be reported in this chapter concerns age-
£ . '
related changes in children's ability to detect and correct

three rhetorical problems: inconsistent narrative voice, ifi-
consistent tense structure and inappropriate introduction of
eﬁposifafy<iﬁfafﬁéfiéﬁ. The research was’intended to complement
research described in Chapters Three through Elght by contrastlng

ch11dren s spontaﬁeous rhetoric with their ability to detect
e 7
and correct rhetorlcai probiems in the texts of others We had

.

hat e;ementary age chlldren would have partlcular

w“nféiﬁiﬁg'conv "’nt voice 4nd tense structure in

d1ff1cu1t1es of othersr Coﬁ@?ary to our expectatxons, however,
children in our study produced re1at1ve1y few 1ncons1stenc1es

th narratlve voice (Table 8 12). Nor - dlg we find many Iﬁﬁtances

‘5jpkense-1ncons1stency. As Table 2.7 shows, the vast\majority
of children in our 1978-79 sample use a consistent simple past
tense. structure and this was true of our 1982 sample as well.

These results were not available when we began the research to
be descriﬁed below: Had,ws known that these 1ncon§1stenc1esf ji
ly

were relatively rare in dﬁ’ldren s narrative texts; ‘we undoubted

would have elected to»study children's editing ofhgéﬁn common -

utext probiemsf Nonetheless, the data do demoﬁstrgte some in- '¥;h
terestlng dlscrepanc1es between children's ed1t1n§ ana co‘poslng
skgils and for thls reason seem worth reportlng;

’ 9-1 * oL
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The research wdas undertaken w1th a sa%El of th1rd thr'”

i '1-

.sixth grade ablldren who part1c1pated in our lggh study of

narrative voice.. In all, 112 students partlclapted 28 each in

grades 3 throuéﬁvS; AS was the case in our study of.narratlue

voice, half the subjects at each grade were 3udged by thelr ’
‘teacbersvto be above-average and half, average in curréﬁt writing =

SKFi1: A1l sub@@cts were also readlng on grade leQel or above. ~
'(See Table 9. l). ‘ |

Children were given tep:sﬁort narrative passages to edit.

Four containeéd a rhetorically unmotivated sWitch in marrative

voice and four,ss an unmotlvated switch in verb tense. In two

passages, the switch in voice was from first to th1rd person
‘.and in twos the sw1t3§ was from third to first. Half the tense

sw1tches were from Pa5£§$° present and haf/'from present to past.
.(See examples, Table 9.2) €h11dren were also asked to edit

-two passages in whlch expository Informatlon (information about

characters gpmes) was 1nappropr1ately presupposed (See example,

Table 9.2. The full set of problems appears in Appendix H: )

3

Pas agessgere reproduced,on separate Sheets of paper, stapled

‘into ten-page booklets. The, mrder of problems in each booklet ]
was randomly determlned for each subject | o '
(J’C’W’) in childreh's classrooms as whole group act1v1t1es

about a wégk after ail wrltlng tasks were completed. iﬁstructiohs
for admInisterlng the edltlng task are reproduced in Appendlx

H. Brxefly, prlor to beglnnIng the edltlng task, chlidren
part1c1pated in a warm-up dISCuSSIOD about edltlng which affdrded
an opportunlty for them to edit ;«practlce text. | ~ ;’ﬂ'

- - 9=2 ]
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a

_ Chlldren were allowed as much time as they wished to
Vcompiete the task. Edlting times varied from five to thirty-
eight minutes (Table 9.3). Of inférést is the fact that‘yoonger
children took no 1onger than older ch11dren to complete the

g V‘J‘—'.,J_* _

task. ’Moreover, Eomparlson w1th data in Table 8.4 shows that

thelr narratlve texts:

We had expected that children would attempt to solve the

portions of theé texts (See texts 1 §2, Table 9:W). «When we
\

examlned the texts, however, ‘we found to our surpri%e that

in the case of the tenSe problems, chlldren adopteg?e second

strategy as we11. in many cases, tﬁey succeeded in produclng
5-;2

a conisstent text by changlng theilnltlal verbs to cOnformwan-

tense with<those that we had considered to be déviént. (Example
3, Table 9.4) . A

Instances of each type of solution were talllgd by twa

n.;
coders, qorklng independently:. Children were glven ‘credit for

- ‘A e S — — L R
‘achiev1ng‘a”successfu1 solution if (in adopting the f1rst type

\

or verbs or 1f (in adoptlng the second type ofwsoinrxon) they

. managed to change at least 50% if the ﬁaﬁ-aaafafﬁiﬁg $erbs.
(The coding scheme ingeproduced in Appendix H ) i?ter-coder
re11ab111t1es were fairly high, ranglng form 84% to 95% dependlng
on type of editing problemp

As can be -seen in Table 9. 5, nore problems were.solved by

fifth and slxth graders than by younger ch11dren Moreover; at

. évery grade; ch11dren were sllghtly more successful in solving

9-3 172
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the tense than the voice problems. Data in Table 9.6 Shows
that type of éﬁéﬁgé did not seem to affect the rate at which
older children solved the voice problems but may have had.some

- 3

effect onsthe performance of younger chlldren while older:

children were e equally adept at-changing deviant first and third

person nominals, younger children seemed' somewhat more skilled
at switching deviant third person to conform ‘with a first person

narration than tbe reverse:. A closer look'at the dagg however,
reveals that one problem (A3) was much easier than the others <\\"?
V e

for youngechhlldren to solve and no doubt accounted for the

' dlfferencesrobserved in Table 9 6.‘(See Table 9.7) .At the
.ud moment, we cannot»account for these ~differebces.in‘itemiﬂg
. difficulty. L ! L
i Data in Table 9.8 show that at all grade levels, problems
inQoiving deviant present tense verbs were mére likely to‘bé%

solved than those involving deviant past tense. Moreover; as

can be seen in Table 9.9, children seemed Eéiéaai%’aifféiéﬁf
- . ) (- - N 7

strategies in solving-the two types Bf pfaﬁléﬁéi for whiile

chlldren 1nvar1ab1y solved the dev1ant prd%ent tense problems
by changlng the deVIant verbs to the past tense, children were

more likely to solve the deV1ant past tense problems by changlng

present tense verbs (whlch constltuted the vast ma]orlty of - .ﬁiy

vesg\ (See xample 3, Table 9. u) What this strategy demonstrates,
then, is that;elementary égé chlldren will go to cons1derable
lengths to preserve a consistent past tense structure for narrative
text. 'it'suggééts; as well, that (for whatever reason) elementary
age children may be strongly biased against the use of preseht

Ce-n o
R U




v ain.

~ v - X -~i:'i g =
tense temporal organIzatlons in -their narratlve compos1tlons,

a hypothesxs that receres add1t1onal support from data in

Table 2.7;1

. Along with tense and voice problems, children were also

asked to edit two passages in whlch expository information
concerning characters' nameés was inappropriately presupposed
(eiaﬁple 3, Table 9;2); Solutions to-theserproblems were deemed

- ¢orrect if they included some exp11C1t 11nkages Eerween ape

of the jndefinitely references characters in the first sen tence

and the proper name }n the second (see examples 1, 2, ﬁ; Table

9:.10) or If subgects“delected proper nanes so that characters .

- (—\ N N s
remdined IndefInIte thr0ughout the text (example ‘3, Table 9:.10).

Children's attehpts at solving these problems were assessed
by two coders; warkiﬁg,iﬁéepeﬁaeﬁfiy; (coding instpuctions
and intercoder reliabilities are presented in Appendix H.)
As can be seen in Table 9. ll- the percentage of solutTons was

not partlcularly hlgh at any grade level ranging form 09%
%

¥

(for ggprth graderS) to 29% (for s1xth graders)i' For whatever
it appears that this problem is qulte dlfflcult for

reasorf
.elementary children to solve. . , ‘ £

Taken together then, the data 1nd1cate that during the

elementary years chlldren do demonsﬂﬁ%%e 1ncreas1ng sﬁ1ll in

u°

Yoo - .
detecting and correctlng inconsistent narrative voIce and tense

)

1" .. I S L o . _ P e e - - .
It is possible that mature writers might adopt a“similar strategy

as well, and we 1ntend to study adult solutlons to these ed ti g

o -
rd

problems in future research

9&5
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L XN



~ involving inapproprijtely presupposed expository information. |

"ourﬂanalyses of children' s;parrat1Ve compositions show that’

‘an ablllty %o produce rhetorlcally co teht “text is not’

E
w . Lo . A
-, L . . - .

S

voice and tense strﬁéture; Moreqver,;aiﬁhOugz

1nd1catlon that chlldren flnd 1t any more dlfflcult to det
& v Y

and correct deviance in farst as opposéd to thlrﬁ.person

1‘

there is some indicatjion that chlldren do £find i.ieas1er to'e

detect deviant.present tense verbs in past tense text an the

reverse. Although ‘the 1

to show a strong bias towards the productlon of past tense,

narratlon.' Finally, we should note that at all grade levels,

\\

chiidren producéd relativeiy few'sblgtions to the prdBieﬁs

‘Although-it is cléar that children mahagédikp solve.a. ..

. OO x . o ) B ) ~ ;E- . ~
substantial number of'voiCe‘and tense problems, it is also = ™
« } » -

true tgat the solution rates never exceeded 75%:and, in the

lower grades, were s0met1m s lower than.SU% By contrast,,- e

o
¢ ¢ -

_ _ 4 - - = - . L2 . - - : , e w2 o
tense 1nconsistencijies wereivery infrequent, cccdrlng no more-:, ' .-
than 10% of the time (Table 2.7), while inconsistencies in
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contalned aegreater number of 1nconsist§nc1es than ocdired

in thelr narratl je comPOS1tlons._ What this sﬁg’ests is that

necessarlly predlctlve of skill” 1n£€brrect1ng rhetorlcal

1ncons1stenc1es in the tfxts of others:.. As Bartlett has

‘argued (Bartlett, 1981) the two may draw on very differ ent

skills and knowiédge.
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- Table 9:1 ' - .
. | Subjects in editing study (N=112)
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' » . A

[

Grade Avéfagifwiiféfé . Above average writers h

; ‘ 3 - | 1u ) ; B 1'4 “ |
4 1'4 S 1y

Zy
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' 5 14 - ' LY 14
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Examples of edléing problems~

-

Fe

Ineoﬁéiéiéﬁi naprar;vefn0Ice i : ) -

( One day Angela and Doreen went out to play: tgﬁnls
'_Anééla;was serVLng. She hit the'pall really hard and it
landed in a tree: The girls tried to shake it down, but - j
fﬁe ball wouldn't move. Then.they went to find a 1ong |
‘ stick: At laSt we found one. Flnally wé got the Mall
down. Then the girls wenp.baqk'fo their game.. y
' S -

Incon51st§nt verb tense - r

6ne'da’ Steven ‘and,Luis dec1de to go flshing They |

®

P2 S
ﬂtakeithéf” 1sh}ng rods.and go to the pond. There they

; out to ‘the. ﬁidéie of the'pond They

. decide. to use wor#is for bait: They dropped thelr hooks ,

A

1nto the water They waited for a fish. Nothlng com s .
Thu boys are feellng dISCQurage Then a11 at once Steven'

and Luis feel tugs on their lines. ibéy catch two big

R - / [T - ‘ )/

F,E?out.

i - -
T

&

inappropplately presupposed expos;toﬁg information

.

}

\af'the pogl. ' But then somethlng happened to Judy-. She was |

d

sw1mm1ng ‘under water when a11 of a sudden a, blg kid crashed

a'

_,-r':tght 1nto her. ’The kid hit- Judy on the heacy Judy almost

fainted. She had to get out of the pool and fest for a while.
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* Table 9.3

-

_""Mean timé to completion Of editing tisk ‘at each |grade

level ’ ' , .
Grade X Fipste® % tenth## % 1aSt*i*
3 8'z0" 16'33"  23'52"
t oy 16'12" . 18'us" v édiéﬁ"
¢ - . . P o
5 gragn 16'52" 251y46"
_ ;‘;,'., R 7- o ! o
6 10'33" RN L 28'58"
” . “
A / . ..
#% time for first child in a class' to finish
**X time for tenth cHild in a class to finish
L RARR time for last ;Eila in a class to finish - C
o T LR
; -4 A
-~ - V4
7
R ' N o’ {
\ : \\J
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Tabie 9.4,

e?‘

Acceptable solutlons to the ?01ce and tense edltlng problems

_f

.Gﬂ.

£ Solutlon 1‘~ nce I went w1th my tWO frlends, EmIIy and

\”Carolyn, to the beach.‘ When we got there,[ﬁé found a rowboat.

;. w;iEmlly and I ate on shor% but Carolyn atedin the hoafr

A i i o

;gf o All at qPFe 2 strong wind blew the boat out 1nto ‘the
. watkr. We could see thatharolun'dldn't have any oars.
O ’

g .We didn't know what to dé:f Finally the “girie(we)* fo%ﬁd
ist a long ro?ei '?ﬁé§--(we) threw it tO'Carolyn Then we

pulled her to- shore.

N .
~ = .
. ¥

; T _ R o 7' }7 : ; R o ,,",,7‘ o
Solutidn 2 Jim wants to take his bike and go for a ride.

Sam is coming toot The two boys get their bikes and ride ..
to the park. They décide to .race down Devil's ﬂiii 'thé'

f
'bIggest hill in the park. At first Sam IS in the tead.

Then ail of a sudden, he traed(trles) hrs ﬁ%ﬁies.‘ His

goang faster

- brakes éaanit (don't) work.” His bike

He»lsrsure he will crash. 'He tr1es hls brakes agaln.

C ~~Th’ir's_-'time tney work. He is safe.!
«.‘..‘l-.,' . ., - . ’ : . . ‘ - . ) "I‘,

vt

" . - K - R —
: SOlﬁfioﬁaB J1m wanta (wanted) to take his’ Bike and go for s

. . ny
Za'ridé;<i8am 162 eming (came) too. The two boys get- (got) Lo /
theri b;kes and raée(rode) to the park. ?hey éeeide (dec1ded)

- to’ race down Dev11 s Hlll, the’blggest hiil 1n the\park..

At first Sam 1e(was) 1n the lead: Then a11 of -a suddena‘_'

.

"15 brakes didn't'wark HlS b1ke

o

he tried hls ‘brakes.’ .

Ii_, ,iés(ééas) g;:o‘:ing".‘1"a,ste§r,.t He iB (was) sure he wa&l (would) 4 . v

-

A




A

crash. He tpaes (trled) hlS brakes agaln. This time

they werk (workéa) He #s (was) safe -7
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*?7 | Table 9.6

Percentage of v01ce«§mo§?ems solved by chlldren at .

a -

Pire e
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ST L pooa 14
. Grade iType 1 d
T 3. T uB.5% Y ¢
k' . . ) "7‘ . . J_J.
) .'" o |4 : ' I.}‘B% Q'J;-, T

§° <Buiby Lo

Typé -0f problem
. Type 2#%
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Table a,

’ PR

Percentage of each type of solution to each type of

- IR 2

R :
P i L g 7 :
g . . *

.Type of p;obie'mj - w"* ,.: ) |

“tense problem at each-grade level -

# Typerr T 0 ez
Grade . Solution A** Solution B’ So&utxon A ~ Solution B j
3 ' . 65.5% V;"’ . ‘25% # . | 56 '5% ‘ 0%

4 | 07.5% - . 3g%w'~»‘ ,'su;s%;}'\ ey
. :;& 7.! :'4-', w s . [ R : -

1lse By 918 . 0% .y

Lo
@

6 aF 208 s A

3

*Problem Type 1= problems 1n,wh1ch dev1ant Vprb 1s 1n past ‘tense.

. . 32D :iems ig wﬁlch dev1anf§yer5_1s in presen;.ten '
' ., ™ ‘- 7?)(‘ .‘ b .",, » ; o ‘.“ . .v.,,. ,_" ] %ﬂ }:*
- ' changlng dev:ant verbsto conform to majorlty of . j&;:'
i _ . L;A;verbs (example 25 ‘Table 9 u) ' y N
t{ . uoiutlon B cHanglgg majorlty of verbs to conform to few aev1ant
e .. verbd (example 3, Table a4 ‘ R U
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i A 2 ., Table 9.10 .

: ) . }b\ S ' . .
Acceptable solutidns to edit¥ing problems that involve s
inéﬁﬁféﬁfi&%ei§.ﬁfeéupposed eéxpository information S ' A:Q

- L o N .' . ;- &

Example of an ed:t:ngfproblem ' St

\‘ One hot summer day tWO gafls decided to,go swlmmlng . ,“_ R
N % '

at the pool. B t yhuﬁjspmethlng n;ppened-to Judy .Sheﬁyaé...

o Acceptable soprlogg; '“‘_ e i , ¢;_'&

Q . . < '.1 S .
e one One hot summer ‘day two girls named Ja“e‘ 'd Judy e

* ' Iypeithree . decided to go :

: .iﬁiﬁﬁing éf the pool. But then somethlng happened to one fgb% ”y;ﬁ
of them: :-She was...: f _

ERE - R . -

| Expé four ;«Gne hot summer day two glrlffdfc1ded £6 é&f A

(,,

-

gxri named Judy
“ - ) et o )
S i : ) ;
KR , e
. ; L I
186 ¢
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Chapter Ted& Some Concluding/ Cbmménts . =~ - O
X@&A" ) . v,,“ " Y S -
8 . o o 'J-\f‘;
S i S T -

5 We ha@é prejented results from a number of different.
.studies concerning'tné deveiopmént of narrative rhetoric in

. / . . B . - - . . - L |

elementary age children. i/ seems to us that the value of

th1s wprk lies both in 1ts substantlve flndlngs and xts ,
solutlons to’ certa1n methodologlcal problems - .

Most basic; perhdps; is our finding that'rhetoricai com-
t
pleX1ty makes its owm contrlbutlon to the ancrease 1n story
' %
_1ength regularly obServéd durlng the e1ementary years, a

' - -

Eontrtbutlon 1ndepg§dent df the contriButions ci-such general
Yy

1nd1ces of litersy as grade level or readlng, wrltlng and
5%
‘edltlng skill.s T;;g prov1des som% support ﬁpr our&bellef that

% !
the developmengﬁgf skili 1nlnarrat1veiwrt§1iz ‘depends in 1m- L—\\§$
. B

\ .

portant wa§s on the ‘develpghent
&

the development of rhetorﬂ@a{ Skl;&i and kﬁbwiedge can be dIf;&
@gni °f1, otngr dﬁbects %f

: AR & 9%
11teracy as; 1ncreas1ﬂg f'uenc% br

aarrative rﬁ%torlc and that

ferentlatéd from thg def”

Cop 1ex1ca1 skllls. s 7§

"y,

f'?win resﬁbnse ﬂ§




5 o <

'),t

‘remain unclear, espec1ally since every effort was made to
L.

de51gn comparable st1mu11 for tﬁ@ two condltlons7 In any case

and,- it demonstratés that ‘a genera;ff

At the same t‘hfr

' On the one

can be obtaim

de it paiﬁts' important .

'reffeet of apparently quite _1e dlfferencES in ellc1tatlon'»

stimuli on thé representa ss and reproducabifﬁ y of thé

narrative rhetoric{obtal. , -
Much of Qur rg@earéh effort was spent attempting to

dellneate patﬂiins of growth in- children's use ofzgpecific

irrhetorlcal devices: for examplé, their use of dramatization and
K 4
.suspense generatlng technigques. as\well as explicit?causal and .

- mot1vat;onal llnkage . The spec1f1cs dre descrlbed in Ghapters

L

fhréé.fhroughiéix and will not—be recapltulated here. Howewver,

several0 general trends in the dat&‘ are worthiemphas:czlng. -

v o
. I w T

A a S} °:-'
chlldren conceptuallze thelr task in terms of fa1r1y general;

stor¥ models whlch, in the case of our younger subjects,uconform

fairly well to the model of s1mp;//%r3d1tlo;alustory structure ~
melhart, Stein & Glenn, ‘

propdSed by such researchers as

and Mandler §& Johnson butAwhlch, in thé case of our older

. subjects; conform mqte to the 1n medla res structure found o
S E— Ji;,, .

iin certain types of popular f1ctlon. We should add, hoWeve

that (for older ch:ldren "least) story model may depend on

& > £ ' =
st‘ructur(e when encodxng an "everty" or "real:.stlc". content Ca ?
L. . -
(such as that provxded by our stlmulus materlals), they mayg, s

7._& R a AN

i.draw on other types ‘of models‘When encodasg more. exotic or

ok
»

7 “fantas)flcal matem:als - T " . 18

Q h‘\/
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ST

iﬁqfor exampie, she polnts out that whxle czgﬁsin 11ngu1st1c elements

1 4‘

1anguage of young chlidren these elements‘may lnitially 'serve

only a~81ngLe functlon and,-most-lmportant that the change
é s
from unifunctional to plurlfunctlonal use may 1nvolve extens1ve

4/* ¥

e
restructurlng of the way in whlch chlldren repdesent their
@ P
11ngulst1e knowledge (See argumehts 1n Kﬁrmlloff Smlth 1979a b.)
B Ry

We have observed a s1m11ar pattern odeevelopment in ehlldren S
use of dlalogue, whlch 1n1tia11y seems to functlon only to

display‘on-golng suc1a1_1nteractlon but which later (atﬁabout
. T R T v S e YT s -
kL sixth or.seventh grade) serves additibnally to provide backgroyng
- ]

*Tféiﬁbsifiaﬁ. We . suspect thatﬂfurther research will reé%al that.
chf&dren s usa'qf other rhetorlcal dev1ces follows a s1m11ar o
develop ntaf pattern. I _;@

ahié&to ineo :1ate.that functlon 3& §§§u§;go§% w;thln;another,
s

sﬁﬁéfofaéﬁate functlon. No doubt practlce also leads to.pluri-
-
wfunetionai use of varlous rhetorlcaI %§v1ces ~but at present weo
@ .
know almost nofhmng about how th1s mqﬁht begt be achleved v

for example, would dellberaag artlculatlon of goals and subrgoals

.-

hasten a plurlfunctlonal reorganlzatlon gr would practlce,
T L b S
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questlons such as these will enable us to desIgn more effect1ve g

LN

'fﬁ'lnstructlonal strategles.;'; . ( ,
R don81deratlons of pluplfunctlonallty lead dlrectly ‘to
the problem of determlnlng : goals and functlons that children

themselves have in m1nd durlng composltlon. ﬁhlle our research

.wag- not intended to address such questlons d1rect1y, they

2

nonetheless rise up to haunt us whenev; TwWe attempt to 1nfer

from chlldren s texts the1r rhetor1ca1?ﬂ”owl'dge. For although
g wordings may have €
n ’ - .

Bdh a reader s 1nterpret1ve'

ionvcurloslty),?t&ere is no"’

2

have 1ntended them to senye th1s functlon. However, young writers

may also have prdd ced Such sh1fts in response to the1r own

8the1r effect on’ a réader s re&ponse at a11 Productiocn. of a .

partlcular wording depends on a number of considerations, -

~

gw ﬁlncludlng a wrlter S own response to the materlal, q’wrlter s
2 _ .

3

-

aware ess of posslble readersr résponses and needs,-and

=
a wrlter s knowledge of partlcular genre constraints. We know

the relatlve contrlbutfons bf these'to the outcome !

of any partlcular ertlng attempt nor do we understand how relative.

11tt1e abo'"

contributions mlght change w:th,age or wrltin experience. . -2
. ‘ r S ‘: E . S - "t “
- ' NG . 10 ll- .- mw . Lok N
o 0" w . . v 3 Pd , ) “w
T . v -
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aésyrlption of the range
of wofdiﬁgs péoduced by children a: aiffepent ages - Ain certaln I
'narratxve contéxts. A next step is to bagin to_deflne the goals Ifﬁ
snd skxlls that mlght ugderly them. |
Along with its suﬁstantlve flndings, our research has als0

prov1ded solutions to certaln me hodoioglcal problems.' Most | ~

1mpor¢ant of these is the: bier # s”lgnlng welI deflned

comp051tlon “tasks that a 3 119 /valid While at Eﬁe sime

/Constralned eénolgh to e I "
tlme - us to assess sd partlcular narrative R
« .

.probléms;. The des1gn of sueh taEks h" not been easy, féf»if.

oz - S T 5?;Lu¢- T -
e i n-the- blahk exer%}ses than compos1tlon§ of extendiéaéégtefx; "\
At the siﬁé tIme, f‘wfiters-are 1é¥t ent:rely to thelr own S A

4"7 ) B . -
. o b L . ¥ . L ) «

devibésiﬁif is 1mposs1ble 'to insure that all éope w1th t_

P .

iﬁfeﬁae&‘kéyfﬁFiﬁe problems.;-7

all subjeét Q i ﬁﬁalfeﬁ'wg

T

( v . .
focus the" anélysei on: thelr solutions as
Jgrdlng of a few well defl‘idnsegments

* 'cartoon e11c1tat10n ﬁhocedures has;, wea c ke

BN

'accompllsh thls.J By ysxpg}cartaeps,to,*f*

;;::‘ps e e x 37 p R :,:

and task lnstructl_ns‘to speqxﬁ!ia rhet01 : 4_;atxonr\:
- L ;A”§, * . EE

we have been ablegto'i ,n

.

. e ‘
. "wefg-deflned narratlve pnoblems (e g., xellxng a, stOry from t

0

poant of v;ew of a characﬁer who has full ‘or partlal knowledge}f“'

a\"»—, 'A
" of, events) wﬂEhoﬁt apparently dlsrupting ot overlx constralnlqgv R
: e ' i
p _thelr ﬂsual procedures for compos1ng éxtended narratlve text. j..;ﬁﬂé’
L o 5 ‘.3-' K
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(For énothér example of a well-dgfined composition problem, see

Bartlett, in press; Miller, Bartlett, Hirst,.1982)

fWhiig the'codiﬁg pfccedureé adopted in this research were
geared primariiy to the confént of these particular Eé;féi some
can also provide uééfui'séartiﬁg points for ééééééﬁéﬁfé of
narrative rhetoric in other situations. Among ° - . theé more °

generalizable efforts are the codes used to establish protagonist

status and to define type of narrative voice (Chapter Eight)

N
.

as well as codes designed to characterize dramatization and
level of detail (Chapter. Three): Our method of measuring
amount of essqntial story content (Appendix G) is alsq readily
applied to other narrative writings. |

In conclusion, it is important to emphasize that the

research has focused on children's use of specifie rhetorical

\"“

devices in well-defined narrative contexts. Underlying this
approach is our belief that effective narrative rhetoric can
be taught but that effective teaching must (like the research itself)

- ' p .; _—— a3 3 ‘ L . e
focus on specific uses in well-defined narrative contexts.

v

AY * . -
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