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FOREWORD

A 1980 statewide study conducted by the Division of Instructional Programs

and Services of the office of the Superintendent of Public listruction

identified three ecritical arcas of program ecmphasis need: “Computer

Technology." "Student Discipline aad Moiivation.” and "Oral and Written
Communications:"

Dr. Monica Schmidt, then Assistant Superintendent of the division. formed a
1task force for each of the identified arcas. Jlence, the Oral and Written
Basie Skills., and William Radeliffe. Jr.., Dircetor of Basic PFducation.
Under their leadership, considerable progress was made during the 1981-82
school year .including the purchase of publications whieh "arec directly
related to this putlication and which served as the foundation for the
publications printed by this office. (See listing of publications on
insidé of the back cover.) : '

Mrs. Mona Bailey became the Assistant Superintendent of the diviSion on
July 1, 1982. One of her first priorities was to notify her staff on har
commitment to the continuing Task Force activities of the division.
Further, she appointed Drs. Gary Bloomfield and L&s Francis as§ Co-chairs
and Jean Wieman as Section Director to the Oral and Written Communicatioins
Task Force to complete the efforts of Gloria Prevost and William Radclifre.,
dr: who left the agency on June 30, 1982.

The fact. that oral and written communications remain vital skilis in our
society cannot be-disputed: Even in a highly technological society which
is rapidly -evolving towsard ‘the clectronic modes of transmitting communi-
cations, the quality of input and output still lies with the oral and
written skills of the individua!. Communication skills are increasingly
critical to the social and cconomic success of cach individual in this age

of rapid communications:’

trained to assist school districts with their communication skilis instrue-
tional programs. These trained professionals and training materials arc
available through your ESD Curriculum Director. They arc the vital link
between the oral and writing skills of the '70s to the newer and more
comprechensive programs in the '80s. :

A cadre' of 10 persons ‘rom cach Educational Service Distriet has been
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A RESEARCH GN THE TEACEING OF WRITING

Persons who are unablo to write ofl"octlvolv are deprived of bath a valiable
instruinent for communlcntlon and an anortzmt means of (l(\w loping thinking
power: For \(“?1[‘\ toachor\ -arid stud(\nts have been ‘m_{ht about the tools of

wrltlnér i}nou"h frmm mar, pufnrctrlmtlon, spelling. usage and handwriting ., but

not about thh process of writing;

\md it %hould bo tziufrht the same wn\, X W[‘ltC[‘ first ox')lmcx: thou"fht\ .qn(l
feclings about u subject to discover whnt to suy nnd 'th(‘(l communicates

those ideas to a particular audience for a particular purpose:

I'he National Council of lenchers/df,lungllsh deffnes writing as a4 "process

of selecting, combining, arranging,  and developing ideas in effective
sentences, paragraphs, and often, longer units of discoursc.”

The \sqocmtlon for 'Supervmlon and (‘urrlc-u]um I)evelopmont in a booklct
entitled The Writing Process,! summarizos what research hus disclosed

about learning to write in ten Statements:

1. The leerning climate is enhanced significantly when the total
school staff values writing and strives for personal excellence
in writing communication.

2. Good teaching fosters good writing, and teachers who practice
wrltlng as a craft are likely to be better writing teac-her% thnn

thoSe who don't:

2. With guided praetice, students learn to write by writing.

4; Luxrmnrr to write takes time--time fer stidents to learn and time

for tencho" to tesch:

Writing is neither lca"ned nor pmctlcod as  #n -qolutod sk;ll
\trong relatxonxmpx must be nurtured between writing and other
Inncrunge arts and ])CLWC(” writing in the English elnxq and
writing in other courses

o

lAssociation for Supervision and Curriculum Development, Ihqu}\’i"iti_iig
Process, 1982. .



Students Tearn best when tney have o genuine purpose for writing.
However, they need experiences with ai! kinds of writing and with
aowide variety of dudiences. -

T Revision is a continual and erueial part 6f writing proecess

8. Effective communication re quncg flexibility in the use of
langusTe, but in mem\ social and cultural situations studenes
need to be eble to produce written work in a standurd or cdited

form of ;‘\mmxcun English:
9.  Grammar. when taught to improve writing, should be linked {iruiv
to upplicition. ’

10. Student writing must be evaluated for such qualities as purpose;
aonpropriateness; ~larity, stvle and qubstemce as well as for
spelling, mechan-.ecs, usage and grammar.

i

In addition ‘the Amerlcan A\:ocmtlon of School ‘Administrators puhhc&tlon

entitled Teachmg Writing: Problems and Solutxons° further contends
that "the writing process, requires a person to cope e with & number of

variables: v

1. Method of development (narrating, cxplaining, deseribing,
reporting, persuading).

2. Tone (from very personal to quite formal).

3. Form (from u limerick to a formal letter to a long research
report). : : ' .

g, Purpose {from discovering to expressing nersonal "business"” of

ovo"vdny life):

5. Possible wudiences (oneself, classmates, a teacher).

o

Iearmncr to write and wrlte mcrea:mqlv well mvolvcs devcloplnq sklll

and sensitivity in selecting ‘from and combining these variables to shape

particular mossagm It also involves ledrning to conform to corvéntions

of the prmted language uppropriate to the ‘age of the writer and to the

form, purposo and tone of the meq';ﬂgw' .

"Beyond the pragmatic purpose of sheping messuges to other'{i writing_can be
a means of self-discovery . of finding out what we belicve; know,; and cannot
find words or cireumstances to say to others: Writing can be a dee')lv

personal act of shaping our perception of thgﬁworld Thus, wrltmg serves

‘both public and personal needs of students and it warrants the full,
generous and continuing effort of all teachers."3

2 Nell ‘%hlrlow Boes, ?T‘caehingr‘.\’v* ing: Problems and Solutions. Educational
Ncwq Service, f\.A‘..S.A., i, p. 20,
3 Ibid: p.22
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KETTLE FALLS SECONDARY LANGUAGE APRTS
< PROJECT

Cheri Dill

The Kettie Falls Jr.-Sr. High Scéhool language arts teachers expressed great
concern about the lack of a writing curriculum: They decided to do

':o'nethmg to create a positive direction and deveiop a consistent wrxtmg 7
program in the sécondary school. The resources for the pI‘OJe(‘t came in two
forms _financial support was provided through Basic Skills Grant from SPI

and suhjéct ecxpertise was provided by Chuck Blondino who was recommended to

us by the curriculum people at ESD 10t:

top priority. By the 1d\ent1f10at10n and definition of the 1mportant
factors in wrltlng, it became easy to define student expectations and the
appropriate grading procedures. . .

The most important outcomes were: (1) the idéntification of the- wrltmg
factors and the consensus process the staff went through, (2) the far

greater consistency in grading the scale has provided at all grade levels;

{3). the commitment of the staff to this curriculum, and (4) the lines of

comﬁrrjghilcatlon the worK on the project has brought about between all staff

members. The project can be accomplished with few materials. The

teachers' manual which was an end-product ecan be used as the only resource

or other supplementary materials may be used with 1t

The curriculum hes been implemented oune school year (1981- 8‘?) and 1982-83

is _ti1e revision and renewal year. Several areas have been targeted. for
revision (a review of the "time-saving" grading procéss which helps indivi-
dualize the curriculum and training of two néw staff members to the program

will take place): , B

In a rural distriet where all teachers teach three four or moré dxfferent

subjects a day,; it becomes an easy process to slip back into old processes

rather than self-inflict a little stress to bring about the needed change
to make the curriculum effective. Because of this project moré renewal and

intercommunication time for participating staff has been set aside for this

revision year This time Is a very critical need to insure continued

growth and success of the program.

Project Products:ﬂw S
Student Writing Rating Scale

Teachem Manuat ) .

a) Ratlrg scale by facior
'b) Student examples of ‘the specnflc factor being studies

c) Student Learning Objectlves ‘

oy
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Studernt Learning Activity Packages
to assist with individuaslization
instructional Materiais
Fan the Deck Cahill & ilr2bric
Stack the Deck Cahill & Hrebric
Cut the Deck Cahill & Hrebrie
- Composition Glutthorn Fleming & McFarland
Value derived by staff from the procass of curriculum
Consensus /
Consistency
Commitment
Communication

f 1)

development:
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No centratl 1den
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Effective sequence of ideas -

Recognizehle but ineffective sequence

Faulty sequence )
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Full paragraph. development including clear transitions

Haphazard paragraph development
Paragraphing arbxtrary or non-existent
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Clearly related idehs’ ] S
Loosely related idcas, clear only by inference
Unrelated idaas :
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- u‘omnmm )

S Uses appropriate verb tense consistently

Uoosually uses verb tense consistently
o Uses inconsistent ver!: terise
**********

T Uses nujektwe: nnd adverbq approprmtelv
DY oUsun {.v uses adjectives and adverbs appropris 1tdv
“iisuses adjectives and adverbs

* K K KKk K R K

o3 U onxlxtont and approprmte :tvlc for the to
“r Uenersaily consistent and appropriate stvle
©i) Shifting or inappropriate stvle

Jn

b Minimal number of spelling errors
Some errors
xoessive or comumnv ATrors

ipitalization - 5

o npltalweq sentcnce beginnings and proper nQunx

S ”sunhv (‘qpnalwes sentence beginnings and proper nouns
*!1  Seldem or inconsistently capltah?es

Functuation - 5

‘5 Correctly uses commas, apostrophes,; quotation marks, and othe:
) iorms of punctuation
v Usually uses commas, apostrophes, quotations marks and other
forms of punctuation correctly
‘1 Rure or inconsistent punctuation

Imzi & QEL

“5)  Well formed und legitile handwriting
@) Poorlv formcd biit readable handwriting

{
(1) [Ilognln handwriting o
ek ok e ok e K K ok %

(5) Uses formnat of correct heading, margin, spacing and indentation
f3) Uses format with few errors or word ommsxonq
‘1) Format contains many errors and/or word omissions
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Shrections: There ard 10_major topies, cach having sub=topics.  Rute caeh
sub-topie 1-5 with 1 being low and 5 being high: Average ail
sub-topies to nedrest whole number (1-5).  Finally, multiply
the averuge number by the weighted faetor.

Sumiple Cheel Lists o oele approprinte nuihbers,

Weighted Factor

ideas S VA E R S (1)
Oroanization 15 12 a 6 3 (3) |
Dietion 15 12 4 6 i (3)
Originality .8 6 i 2 (2)
Sentendes 16 8 5 4 2 (2)
Usitire 1o 8 654 2 (2)
Spetling 5 1 3 2 1 (1)
(;npitu“xéxtion 5 1 3 9 1 (1)
Punctuation 5 1 3 2 1 (1)
Final Copy 5 1 3 2 1 (1)

Rating Totil:

Acknowledgements: - - S ) ,
Funded by the Office of Superintendent of Public Instruction through
] Title I Basie Skills B o )
Project Writers: Lavon Mahoncy, Sara Meyer, Tim Durnell,
N o B. J. Williams, and Odette Rubright
Project Director: Cheri Dill. B
Clonsultant: Charles Blondino

l\ottlo Iulls Jr/gr lhgh éc’hooi
~Principal, Douir Pederson
Superintendent, Pat lloban
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PROJECT WRITE

s Knight

Prcject WRITE exists because parents and educators ncross the nation are

worried about declining student compoxxtlon skills. Students often write
incoherent paragraphs full of run-on sentences, faultv punctuation and
jumbled ideas: Often they don't want to write at all. This is a SItU!lthﬂ

which demands an immedisate remedv, certmn]v writing proflcloncv rivals

reading as critical educational priority. 9tudent< must be able to read

well in order to recexve 1nformat10n but thev must also write well if

their knowledge is ever to be communlcated to others.
Regun in 1979, Project WRITE was funded through Title IV-C and received

state validation in 1982. One hundred and seven classrooms in the Camas

and Battle Ground School Dlstrlcts have been invoilved in the field test of

Project vVRITF seeks to assiire hlgh wrxtxng standards via a Ma:tery Learnmg
management system and plenty of writing practlce in grades six; seven; and

eight. Mastery Learning also provides a scope and sequence and "student
size bites" of learning which make it possible for students to feel

successful. The goal is to reinforce the basiec components of written
language proficiency and to arrest a downward trend before it takes a
devastating toll in the high school. The project includes the following
key components:

*Inservice training for project teachers in areas of mastery learning.
the composing process; materials usage

e e il Lo li LTl i e
Sequential composition objectives as a basis for instruction

* s f P S . 4 e oy
Development of new materials and screening of commeércial materials
;" ¥ 1 . - . 5 . s . r . T e -

Use of volunteers and peer tutoring for individualized assistance

*Mastery Learning instruction

Goal = Based Curriculum Development Produces an Effective Tool for
Teachers '
The Project's approach to instruction is goal-based: At the start of the

development phase; a set of sequenced composition obJectlves was produced

through collaboratton amdng teachers and writing experts: These were later
distilled to a set of seven broad composition objectives which became the

‘basis of a complete unit of instruction which emphasizes both the process
and skills necessary for quality writing.

1 1o



This 8kill sequence  has since undergone user reviews by the teachers
involved in the project, grades six to eight. These teachers examined the
sequence for; 1) utility of format; 2) practicality of skills; . 3) seyuence;
4) flexibility in classroom usage; and 5) interface with e)\lstmg SLO's
The teachers made constructive suggestions for minor changes in the skill
sequence: “After three review cycles, the final skill qequence was adopted
during the second year.

The Project WRITE skill sequence iS listed bélow. Each component of the
bcquence has been further task analyzed by teachers and developers to
ensure uniformity of instruction.

In their own com'poéx;ti'o'ns, students will be able to conSis’tentiy:

1. write cornp,iétc sentences.
2. eliminate run-on secntences.
3. use eich of the four sentence types correctly. These types include

statements, questions, exclamations, and commands.

1. capitalize correctly.

5. apply the three sentence writing skills of expansion; combination, and
rearrangement.

6. usc appropriate punctuation.

7. compose short narrative, descriptive, or expository papers which
demonstrate a strong controlling idea and successfully address audi-/
ence and purpose. ,/;’

8. eliminate common usage errors. ' ;

* ' proofread to correct spelling; grammar, and syntactical errors, to

assure consistency and accuracy of punctuation, and to check legibil-
ity or typmg accuracy.

* practice the craft of writing by utxlxzmg pre- wrxtmgL draftmg, and
editing skills which have been cncouraged by Project WRITE teachers.

NOTE: Units 1-7 have been developed fxeld tested and revised.

Unit 8 is a supplementary umt whxch has béén developéd and ‘can
be used as a supplement when neccessary.

* These . two items represent objectives which are interwoven
throughout all of the preceding objectives:

The two most lmportant variables which affect mastery of the skills listed,
arc the instructional strategies used by the teachers and also the

curriculum materials which were qpecmlly designed to compliment that
instruction. -

{2 .
1lg



These wunit packages offer concrete resources with s content directly
tailored to'the mastery learning mxtxuctlonnl appronch.

/

Each unit contains:
* A suggested plan for instruction
* Resource noted
* The general objectivé and ity Sub-objecetives
%) Teaofuer notes on pO§§1b10 activitics and grouping
A éupplcm’entm'y materials index
* "The Sheet"” which summarizes any style rulés covorcd in the unit
* Unit introduction for students
* Diagnostic pretest
* Supplemental activity sheets
* Ch'é’c'k‘ test(s)
* Correctives éﬁd _éiiéﬁéi()hé

* Writing practice designca to enhance the various stages of writing and to
reinforce skills

* MaStery tests (summative)

Thoucrh verv complete and detailed, thesc unit guides are just that --
guides. Teachers are expected to toach to the objéctlve of the unit and
use the. mastery lcarnmg approach to instruction: Beyond that they are
given flexibility in sueh matters as the content of daily lesson plans,
grouping and the details of pacing. The Project WRITE curriculum is not a

highly structured "program" at the level of dav-to-day instruction:
gnly prog

Instead, it is_an organizer that helps teachors provide effective writing
instruction. Teachers uSe the process and customize the content if they
choose to do So. (Although the content can be used with little or no
alteration.) .

13
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instructi'on’ﬁi iviana'gé'ment Foctses on Excellence
in Learning for Every Student

-

The prOJeci’ desxgners selekted Mastery Learmng 85 the framework within
which students would be ta\wht the writing curriculum. Mastery learning is
a philosophy that ‘holds \that given adequate time. and high quality
instruction néarly all studets\r‘\‘i:n learn nearly all of the things’ taught
in school. The approach istery learni'n'g used in the project is a
group based form and is an appllcatlon advanced in theory by Benjamin Bloom
“and in practlce by James Block. The genera! path of a student through any

umt would losk like this:

up Instrucuon -}
i ' \\"1t1ng on

Ss1
Pre-w "tlncr drafting-editing |

O./~

L Initial Gr

[ Corréctives /Enrlchments]
Mastery Test B

(mcludes objective assessment and a
writing qample)

<3

[ Additional Correctives |

<k

[ Retake Test J

tiere arc some highiights of the instructional process as used in the
project: :



PRETEST The pretest is used mostly for program evaluation purposeés.
Usually, few studcnts meet critéria on prétésts. In cascs where a studant
does pass the test, hls/her teacher either has the student participate in
the unit as a means of strengthening skills' or routés the student to

independent study that is also related to writing.

INITIAL INSTRUCTICN This is whole group instruction delivered and paced by
the teacher: Curriculum materials are prov1ded which can be used for this

phase \

the umt a writing asSIgnment is given that reqmres appllcatlon of the

new SRIIIS These asslgnments are quite structured and -take the student
through prewriting exercises and muitipie dyarfrts of written material.

Students proofread their own and others' draft work: Grading criteria are
explicit--students are told exactly what skills they are accountable for.

Teachers grade the papers using the crlterla and a point svstem

CHECK TEST After 1n1t1a1 instruec tion ﬂand ,completlon of the writing
assignment, students take a check test. This is an objective test covering
the outcomes of the unit. It is not uséd for grading purposes. Students
correct their own work under the supervision of the téacheér. For those who
dont ~meet criterion levels; corrective exercises. keyed to incorrect

responses are provided. For those who do; extension (enrichment) exercises
are prescribed. The period of work on correctives or extensions is usually
two days. Corrective instruction is expected to be different from initial
instruction in format or mode of presentation.

Parents worklng as volunteers in the classroom play an 1mportant role in
thrsﬁphase of instruction.  Studénts are grouped; and each group is
supervised by either a teacher or a parent voluntéér. The intent is to
make this perlod of corrective instruction intense and as effective as
possxble Vqunteers _report daily to leed tedachers concerning Studént
progress in their groups: The prOJect has developed a handbook which

describes ways of using volunteers effect{vely.

assessing proflclency with wrltlng mechanics or usage and a part requiring

the student to generate a writing sample The results of this test are

used in calculatlng the students' unit grades. Criterion® performance is a
score of 90% or more.

RETAKES "Students who don't meet the criterion have the option to retake .
the mastery itest at the teacher's discretion. - Retakes are usually preceded

by one day's work on correctives. The retake test is a second form of the
mastery test. The intent is to raise the student's score to at least the

80% level.

Each unit takes sbout Six weeks to complete. The teén units are distributed
across all threc¢ grades, with most in the sixth grade. _Teachers in each of
the pilot buildings developéd intégratéd instructional schedules so
students advanced fairly uniformly through the year and the units. Student
performance in wr1t1ng 1s reported to parents as a letter grade
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Exceptional effort is made to give students good information about their

progress and to prov1dc positive reinforcement for good performance. At
the start of the year, teachers place a large chart at the front of thie

room that shows the skills to be developed during the year. As each unit
is completed, the appropriate segment on the chart is colored. Anocther

'éﬁéf't posted in the classroom lists each student in a matrix with the
. wrltmcr objectives: Esach student's progress is tracked on this chart.

Several strategies are used to provide reinforcement for writing in
addition to teacher use of oral praise and positive written comments on

papers.
SUMMARY

The project's evaluation shows statistically significant gains both in
terms of project criteria and national writing norms. Eighty to eighty-
five .percent of students have been receiving As or B's across all the
writing W which _they -have participated: In_addition; essays from
project students were holistically rated by independent. teams of readers.
These papers showed dramatic pre-post test gains and were also superior to
those of control group students.

) 112
: 3 NE 134th Street
Vancouver, Washington 98665 .

(206) 574-2871
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PUGET SOUND WRITING PROGRAM
Anne R: Cere

Whén citizens and professionats alike acknowledge that students do not
write as well as they might, several courses of action emerge. One
altérnative is to\provide training for teachers of writing, and the Puget
Sound Writing Prdgram represents a model with national as well as I-cal
success in training wr'ting instructors from elementary through senior high
school .- : , '

The Puget Sound Writing Program began in 1978 with a grant from: the
National Endowment for the Humanities through the Bay Area Writing Project
(BAWP). It is modeled after the Bay Area Project as an inservice training
program for composition teachers but has expended its services somewhat
beyond this model. A5 is BAWP, the Puget Sound Writing Program is directed
by four major premises: _

1) that Wriijng téachérs should themselves write

2)  that classroom téachérs can be the most effective instructors of
other teachers

3) that as a group classroom tcachers represent a sizeable fund of

exemplary cldassroom practices

4) that teachers of composition should be familiar with current

research and scholarship in the field.

The first training program based on th€sé prémises began in the summer o
1978 with a five week workshop. Teachérs wroté regularly, and shared their
Jwriting in meetings of "writing groups." Théy became familiar with current
thinking in the field through <@ library. And. each participant gave a
presentation, demonstrating methods’ and matecrials he or she had found

effective in teaching composition.

During the schoot year following the workshop, participants met monthly to
share their experiences with techniques developed from thé Ssummer's work.

They, and their gdistricts, were also encouraged to plan and conduct
" inservice training ‘activities for other teachers. '

exemplary teaching methods; with current thinking on the teaching of

The chief goal of this first ‘program was to acquaint teachers with

composition; and with the writing process itself: A second goal was for

participating teachers to share their learning with colleagues within the

school district, and to this end paricipating teachers designed workshops,
made presentations at faculty meetings; helped teach inservice courses, and

offered one-to-one constiltations to their colleagues.

*In the process of accomplishing this sccond goal; some participatinrg
teachers moved beyond the initial expectations of PSWP and helped shape
-writing programs within school districts. For example, the Edmonds School
District, through the efforts of staff training specialist Janice Johnson,
sent four teachers to the second summer workshop at the UW. One of these

four,-Roy Hughes, returned the next fall to write a Title IV-C proposal for
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was based on a thooly of compoxltxon lnstl uction dovolopod durmg the PSWP

summer workshop, and was to use material présentéed by workshop teachers,
augmented by material to be written by Hughes. The project was funded and

began-in the Tall of 1980, at Oak Heights Elementary; where Janice Johnson
ha(fJust been assigned a< principal. Seeds sown by the Pugét Sound Writing
Program in 1978 continue to bear fruit through the efforts of individuals
such as Hucrhea and Johnsorn, who have worked to implement approaches to
composition instruction developed in PSWP's summer -workshops.

During its first three years, PSWP relied upon individual initiative of
teach9r§ and admlmstratore in school distriets to insure that tra1n1n'
provided iIn the summeaer workshop reached other teachers in'the district. \s

the Edmonds example illustrates, this policy often had, very positive
results: However, in 1981 PSWP began to link teacher tra1n1ng in summer

workshops more directly to inservice -programs in participating schools.

Accordlngly, the current. arrangement 1s that each teacher who partlcxpates

-~ ~
in the summer " workshop is required to offer a one-credit course in the

school district during the following academic year. Inicases where
districts sponsor more than nne teacher the course may carry two or three
credits: _In all ecases UW Extension crednt is ngen for PSWP courses, and

PSWP Staff supervmo both the design and 1mp]ementatlon of each coursc

Teachers adm"tted to PSWP, come to the summer workshop committed to
plannlng and conduecting workshopq for district col‘[eagues Preparatlon in
giving - presentations; orgarnizing workshop sessxons, schedulm’g guest
speakers _and selecting course content; is an integral part of, ’the Puget
Sound Writing Pro%am ~ Districts pay a relatively small fee to help defray
the cost of these lworkshops and in turn, the program pays. part1c1pants &
small gratuity in?return for. thelr servxces as course instructors. They
also_have the option of receiving up to ten graduate credits from the UW

for their participa ‘nn.

In  gll its' work, the Puget Sound Writing Program has stressed the
development of individuals rather thdn of standardized instructional
matertal. This should not, however,; be taken to mean. that material is
slighted. After five summer workshops; progrdm files bulge with handouts
and worksheets and procedures for classroom writing activities. But the
program hdas always held to the bélief that the most important factor in
effective composition instruction is a teacher who hdas personal familiarity
with the act of writing, a strong sense of the value of writing, and the
ability to adet a pgreat variety of instructional material to classroom
use. Teachers in the summer workshop come to understand certain general

prnncnples of good tcachlng that studernts rneed to write regularly and
often. that they need to learn io revise, that teachers need to play an

active role .in preparing students to write, that student wr1t1ng should

reach a wider audience than .the teacher's grade book Given these

principles; and the wealth. of ideas and activities shared during the summer
workshops, dedicated teachers are capable not only of worklng effectlvcly

with their own students; but of training other teachers to do so as well:

Teachers or administrators interested in learning more about the Puget

Dep'a!rtment .of Enrnglish,. GN-30, University of Washington, Seattle,
Washington 98185 or call (206) 543-7982.

Sound ertlng Program may write Professor Anne R. Gere, Pirector, PSWP,
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THE EDMONDS WRITING PROJECT
Rb"y’ Hughes

”Integratmg wr1t1ng into content areas; K- 6" took form in the i’dmonds

School District in 1980 as a proposul “for” a title IV- C developmental
grant. The purpose of the proposal was to obtain fundmg to develop a

program of ‘written composntlon for the elementary school Wthh would

integrate the teaching of a process of writing into language and content
area curricula. Title IV-C has met its demise but the Edmonds Writing

Project enters its thlrd year expanded from one project school to eight.

The focus of the projéct has shifted through evorlutlon but the pr‘OCC§§
approach to teachmg writtén composition has remalned -

Impetus for generatmcr the orlgmal Title IVC proposal grew from the
. experiences of Janice Johnson, an-Edmonds administrator; and Roy Hughe's

district teacher, during a 1979 Puget Sound ertmg Program summer

institute. Supported by the. efforts. of .Johnson; Dr. Robert Ledford,

Edmonds' Assistant Superintendent for Currlculum and Irstruction, and Dean

Hillhouse of the Federal Programs Office; Hughes drafted a proposal which
ehy1§loned providing a compréhénsive teachmg -of-writing inservice program
for tiie staff of a target K-6 elémentary school. Subsequemnmtdevelopment of
a_composition curriculum based on content area subject matter was to follow

the inservice sessions. With the funding of. the pr‘OpOQ&l an experimental
school, Oak Heights Elementary, was selected and staff inservice was begun

in the fall of 1980. o=

Teacher inservice consisted of twd segments; first a compreéhensive series
of writing workshops, followed| by weekly sessions of follow up and
curriculum development. One full -day and Six half-day inservice sessions
were attended by mixed grade- lével grolips of teachers. During these

sessions the teachers became famjiliar with Steps in the process of writing
through partlclpatxng in wrltmg ct1v1t1es themselves _ After the workshop

sessions concluded, teachers met at grade level for forty minutes weekly to
discuss wrltmg actnvntles used the previous week and to develop plans for
the coming week: During the year many activities were devised, used,
‘evaluated, and modified both for language and in content areas subjects
Data collected from Oak Hexghts and a control school suggested that the

program was having a positive effect on the fourth, fifth, and-sixth grade
Oak Heights students who provnded writing samples.

A proposal was madé to continue the program for a second year to move into
the development of a comprehensive writing curriculum for grades four
through six. Theé focus of the project shifted somewhat the second year due
to llmlted resources and because prlmary teachers <eemed to be ﬁb,],e,f‘?
w1thout a formal currlculum Concentrating on wrltmg actnvntne: ?-h
taught a procéss approach. of wrltmg to students in lunghage areas und
later developing similar activities in content areas ';eemed most effective.

Because of a narrowed focus &and re- fundmg for year two; it was possible
for Hughes, with the aid of Oak Heights intérmediate tenchéi-ié; t> develop
and field test thirty curricular writing units for grades four through
six: These units are designed to instill in students an understanding for

processes of writing. This goa: is accomplished through a set of recurring

19 oo
<3



wrltmg activities, whxch af‘pear at the same place in each 'un,i't, ,an’d'
thematic writing units which move students through prewrltm sSelection,

and drafting. steps at the beginning of the -unit to edltmcr revising,
rproofreadmg, and publishing as the unit progresses. :

\Smce students seem best able to express thelr own experiences, and because

of the strong correlation between student self-concept and academic

achievement, a theme of ”self” threads thr,ough’ the curricular units.

Autoblographlcally based activities provide, or draw on, student

experiences which produce rich prewriting ma’te’ri:al.r " From these
student-centered composition activities a sense of '"real-life" writing,
having audience and purpose, develop: within students. Students instilled

with this philosophy of writing produced longer and higher rated pieces of

writing during the second year of the program than students in traditional
grammar-oriented classes. Observations of students involved in processes

of writing indicated that ‘'such students presented a positive attitude
toward wrltmg as well.

Completlon of a process-oriented writing curriculum for the intermediate

grades” was accomplished by the end of year two. A third year Title IV-C

proposal to move the program to a new site was prohlblrted by the
termination of IV-C developmental funding: Fortunately; the Edmonds

district was able to allocate sufficient "block grant" funds to install the

program in eight of the _district's elementary ‘schools during the 1982-83
school year. An ‘initial full-day inservice was conducted for fourth,

fifth, and sixth grade teachers of the eight schools by Hughes and teachers
who had aided in the program development at Oak Heights: The intermediate
teachers returned to their classrooms with Teacher Handbooks and Student
Handbooks to begin teaching the processes of writing to their students.
During the year thesec teachers at each grade level will meet at three
half-day sessions to_ recview the units they have used and to preview
upecoming units.

The successes of the Fdmonds Writing Project can bé attribiited to several
factors. First, writing 1s taught as a ‘real-life activity which includes a
consideration of process, audience, -and purpose. Second, writing is seen
as a vehicle for fommunication and thinking in content areas subjects as
well as in areas :felated to language instruction. Third, a comprchensive,
activity- orlentod inservice for tecachers is provided and followed up by an
ndequnte number of review sessions. Fourth an on-call writing prograin
specialist is available to madel, trouble.ﬁ;hoot, and reinforce program
clements for project tcachers.

The FEdmonds thtmp‘ Pr‘Oj(,(‘t Spemal'st Rov Hu’ghes may be‘ 'c'o’n'tac,'t,ed' f'o’r

further information about this program. Write to Seaview Heights

;i:lremen”taryrscrhooi, 8426 188th S:W., Edmonds, Washington 98020, or call
(206) 771-4340:

N
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Teachers in the South Zone of the Bellevue School District feel that =
cooperative effort in curriculum can measureably improve instructional
skill and student writing skill. This conclusion has slowly evolved from a
great deal of miitual effort from teachers at all grade levels and with help
from supportive administrators.

The history of thlS wrltmcr p[‘O]CCt begms Six years ago . when ‘\Icwport Hmn
Rindgall Junior High; and Tyee Junior High teachers began mecting on z1

casual basis (wine, cheese, and crackers) to get to know cach other better
5oclally and profcselonallv. The usual coiminon complaints and conqucstk
were aired at first, but finally, conversation touched a new dimension; a

-good number of teachers at both levels agreced that. thcy shared concerns
about writing instruction that could better be solved by working together.

At the same time Ncwport had dramatlcally changed its wrltmg program for

entermg @opho‘norcs and the teachers felt they were obtaining médsuréableé

xmprovcment from their students Based on these results pluq a need to
"talk," more formal interaction with the feeder junior high schools was

sought by teachers who cared about scope and séqiience across the various
grade levelq The Dijstrict granted them released time to observe one

another on different campuses - a giant first step. Junior high language
arts teachers observed sophomore writing classes every mormng for a weék;
and senior hngh teachers observed at least one junior high teacher.
Communication reached a new, goal orlented level. Teachers could clearly
articulate what their colleagueq were teaching in other classrooms and
buildings:

This sharing grew durlng the summer when many of these seme tedchers
participated in the Bellevue District ertmg (‘ompctcncy program. 'l‘ogcihc

thcy studied methods of evaluation, graded papers, and analyzed why they

gave the grades thcy did. Flnally by the 1980-81 school! year, the

secondary school teachers felt secure, wise and ready - for the- clcmcntary

tcechers' Thcv wanted to c\{pand commumcatlon with the fccdcr grade

schools - Leke Heights, Newport Hills; Eastgate, Somerset, and Sunset. The

5

District agmn O;rﬂnted released tlme and wrltlng teachers from o'rudcq

through 11 met in a tcnchcr trammg coursc ';ubudl/cd bv the ')lstrlct
Together they carved ou. a writing program which covered these grade
levels. It was a project of impressive dimensions; 15 writing teachers
rcachcd agreement on curriculum and promnscd to lmplcmcnt it in their
buildings. Also, it was an exercise in quplxclty, using an c('onomy of
words; d051gncd to help teachers whose field was not in lnngm e arts but
who found themselves assigned to writing classes.

At thé conclusion of manv hours of dmcuqqxon these teachers agreed that
their efforts should be. written into a booklct about writing instruction.
Upon our request, the District once more agreed to grant extended contracts
to four_ teachers to write the curriculum in booklet form for teachers of .
grades 5-11. This was accomplished last summer, the hook titled "Writing:
A Diatogue for Teaching."

A
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Early in the fall all of the language arts teachers in the zone meét in a
two-hour, after school inservice to hear about the results rapidly evolving
among the elementary and qecondnry Schools. FEach récéived é,c’o{iy of the
booklet and C\(ehﬂnged ideas with teachers from other buildings. The

dialogue grew to involve more and more people.

The 1dea that dlaiovno among teachers creates qtrong mstructlon has been
the foundation and energy of this whole project. It also influenced the

orvramzatlon of the booklet in this way; goals are described in dialogues.

For instance, the sixth grade teacher descrnbe< to the fifth grade teacher

certain e\(pectatlons ”Thls is what I want my ﬂnterlng writing students to

look like when they enter my class in the fall. This is what I want them
to be able to do: This in effect sets the learning objectives for the
fifth grade. Thesec ObJeCtIVF’S lnmdentally, do not represent minimum

standards but some reasonably high expectations per grade level.

Other dimensions to this program still need attention, but they remain a

matter of funding rather than of encrgy or interest. As obvious in the
project's history, the Distriet has stepped forward several times when
relessed time became cruicial. Because teachers now want input and

curriculum from grades K through 4 to add to the dialogue and to the
booklet, it is likely that help will be given if financially available. '

The schools in this zone_ will have many chances for further articulation in
one year when they will pilot the District's conversion .to four-year high
schools and middle schools: The =zone's writing teachers feel that they
have taken a firm step forward already in their careful crafting of shared
goals; curriculum, and camaraderie.

Those interested in wore information about this curriculum project or the
booklet should contact Sharon Cruikshank, Newport High School, 4353-128th
Avenue S.E., Bellevue, Washington 98006, or at (206) 455-6136:

22



WRITING ACROSS THE CURRICULUM AT PASCO HIGH 3CHOOL

Stzlrlley J. Zchm

Crsea Tpeh Qélmil has received a lot of dascrved attentic: re sently for the
cxeclicnt  offort its  administrators, teachers; and student. hnve been
prtting \ntu thmr writing s#dcross tho currlculum program . This effort has

paid dividends exeeeding the expectations of those professionals who had to
tetool themselves to improve their own writing and to learn to tench

writing in their respective content area classes. The primary benefit of
i mfumltlv increased student writing skills has made the program suce-’
cosstul for this reason alone. There hdave been, however, many other posi-
liw{ results of this program,; but before we :hnr'e them WIth you, we'd like

to deseribe for vou how this program started and how it is organized,

v _toots of the Pasco High School Writing Program

Pnseo lll'dh School's writing across the currxculum program bognn in carnest
Pwo vears ago under the direction and inspiration of Garnet "Ray" Reynolds;
Vice=-Principal  of Paseo High: A trainee of the Washington State

University-National Endowment for the Humanities Writing Project; Ray

envisioned a program where wrltmg would be taken out of thé exclusive
domain of the English elass and made a tool for learning and thmklng in

#ll classes. Ilie was convinced that Pasco High School could promote student

writing growth by making writing useful within each discipline.

Pusceo High Scliool teachers. He eonvinced many of the teacher: of the

utility of writing in the content areas by going into their classrc - s s#nd

Hmonxtmtma how writing could be a useful tool for reinforeing . -arning
no matter what the specific subject area was:

Uhallenged Qv thls 1ntere';t1ng poselbllltv, Ray :hared his 1dea§ wnh tlm

lm v secured the a:qlqtnnce of ’lhomaq Barton and Stanlcy Zehm of the WSU- Nl H
Yriting Pr‘OJGCt in providing additional inservice training in the tcnohmg

nr written expression for his faculty. He also instituted a "Bl System™
"1 Whlf'h content area teachers were paired with language - o tenchers;
mme collaborative pairings helped the content area tea -r: develop
strategies for teaching and evaluating student writing =il their

respective diseiplines.

“ructure of the Program
"‘w? Pusco Writing Across the Curriciium program is struetured to promote
‘udent's writing flueney in all classés. - Because students are writing

more; are writing more frequently, and are receiving more feedback about
‘heirwwfrixtmo' they are overcoming writing anxiety, a major obstacle to the
development of writing skills. A direct result of reduced wr‘ltmq anxiety

for students at Pasco High School is a SIgmflcant inerease in their
expressive fluency. Every teacher assigns a minimum of three writing

ussignments each quarter Students also complete & variety of additional
riting tasks: They wrlte personal journals, develop learning logs,

rompose hypotheses, and write letters of introduction, commendation, and
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complaint. They write (1(‘\0[‘1[)1!0(]\ of mathematicual conc ept< and proeeduxeq
and prepare teehnical papers detailing a process; engineering desxgn or a
seientifie investigation: In art, driver's cdueation, P.li:, and vocational
courses ooy write up detailed "How to" 1nstruetxons.

Student papers are not mercly written, proofread and handed in to
teachers; they are revised as many times as necessary to provxde ndequate
development of the paper's content and structure: Attention is given to
editing out extrancous material.  Peer editing groups are used by many
teachers to provide students with an additional audience for student
writing. Thi§ gtudent audience provides feedback to student authors about
what works and doésn't work in their writing, and gives them suggestions
for further revision and editing.

Teuachers in the cortent areas evﬁiuate, not oniy the finished produet in
terms of the content and correctnéss of the writing, but théy also evaluate

the writing process used by students in conceiving, organizing, developing,
and elabolatlng their IdC&S ~ A simplified format for evaluating student

wrltlng was developed to help teachers prov1de consistent and comprehensive
evaluation of student writing.

Benefits of the Pasco Program

The Writing across the Curriculum program at Pasco ngh has given birth to
many antlexpated and unanticipated benefttq The prxmary benefit has been
received by students themselves. In the begxnnxng many students greeted
writing tasks in the content areas with varying degrees of contempt:
Student complaints such as; "Hey man, this ain't English; we ain't spozed
to be writen' in this class," expresqed the violated expectations of stu-
dents who were asked to wrxte n workehop or science classes: Students
attitudes toward the utility of writing in their content classes have now
ehanged radically: At present they come prepared with paper and penexls
expecting to write daily in all their classes.

This change in attitude, coupled with daily directed instruction and
practice in all their classes, has improved their writing. What evidence

do we have of this? 'Plenty: First, just look at their writing; there's
more of it and the quality is unmxetakable Second, ask the students,
they'll testify to the benefits of the Writing Across the Curriculum
program. They're proud of their writing.

There's more to be proud about. l.ast year Pasco. High's student writers
took first, second, third; and fourth place awards in the technical writing
contest sponsored by the Society for Technical Communications. Moreover,
this year the PaSco High students gained almost two years above the
national norms on the California Test of Basic Skills. This gain can_be
largely attributed to the success of the writing program since no other
curriculum change was made during that time.

Another benefit of the Paqeo,wrltlng program can be observed in the
teachers. Vlany of them have discovered in wr1t1ng a new-tool for teaehlng
and learning in their respective disciplines, a way that involves students
as aetlve thlnkers and doers, rather than as passive, inert regurgitators.
This_discovery, in turn, has engendered a new enthusiasm for teaching and
Iearnlnrr in many teaehers, a number of whom were sufferlng advanced cases
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of teacher 'burn-out" and/or "rust-out".  This enthusiasm is not the
effervescent, "Here-today-gone-tomorrow" kind, but a genuine, professionai
enthusiasm, the kind that needs to be shared.

Already Ray and many of his teachers have provided workshops for teachers
and "administrators all over the Northwest. The following list of Pasco
personnel can provide you with more information about the Pasco writing
fieross the curriculum project. Ask them for assistance: you'll find them
eager to help!

Yvriting Across the Curriculum Resources

At Pasco Hi'gh ‘School - N 7 o
(10th and Henry, Pasco; WA 99301, Phone: (509) 547-5581)

1. Writing Across the (Eurric’ulum‘ 2:  Writing in Wood and Metal Shop
-Ray Reynolds -John Moffitt
-Don Matson -Marv Schadler

3. Writing in the English Class 4. Writing in Science
-Darlene LaPierre ~-John Mauch
-James Brown S
-Dave McDonald 6. Writing in Auto Shop

5. Writing in Home & Family Class -Scott Salisbury
-Shirley Frare 8. Wr"fting’ in P.E:

7. Writing in the Business Class -Scott O'Farrell
-Don Matson 10. Writing in Mathematies
~Donna Hubbard

9. Writing in the Social Studies

~Clair Foley

At Washington State University
(Pullman, WA 99164)

-Professor Thomas Barton  (509) 335-3022
Department of English

At Richland Sc¢hool Distriet

-Stanley Zehm (509) 946-6106



WRITING FROM THE INSIDE OUT

Martha Swedlund

You can't teach 'w'hat you can't do

The above statement sums up the thrust behind a staff development program
in Richland, Washington, where five classroom teachers work to help other
teachers become more effective’ teachers of writing by asking them to first
write themselves.

A two year NEH/WSU Writing in the Humanities project involving 26 teachers
and aaministrators from the Tri-cities area prompted five Richland
participants to propose a similar program for the Richland School District.
A supportive Al Vandenberg, assistant superintendent, seeing the need for
such a program, came up with released time for the five teacher/consultants
during the school year as well as compensation for summer planning. The
total cost to the district equaled approximately one teacher's annual
salary plus expenses for materials.

To date two beginning and two advanced classes have been offered secondary

language arts teachers, Elementary teachers have comprised three beginning
and one advanced or phase two courses. ’

from an anology proposed by Ken Macrorie, author of Searching Writing.
Good writing comes from the inside and merges into the writer's knowledge

of the world. A writer must learn how to connect what he knows with who he

What is the significance of Writing From The Inside Out? . The title comes

is and must learn to write for audiences seeking similar connections.
Thus, a moebius strip; which connects inside and outside sur?aces; is a
visual representation of the eclass title: @

The Writing From The Inside Out classes opérate fr‘o”mr a simple premise: If

we learn to read by reading, thén we ought to learn to write by writing:
In too many classrooms students aré not givén writing experiences; they
are asked to underline subjects and verbs. They are not taught how to
write; they are told to turn in their papers on Friday: But who can fauilt
teachers who have had no other experience themselves, who were never taught
how to write either, much less how to teach writing. Practicing what
they'll use when teaching their students. Pre-writing activities, writing,
revising, and publishing -- all stages in the process -- are practiced and
discussed. Class writing assignments are designed so that they can, with

slight modification, be takeén right into their own classrooms.

Surprisingly, the structure and content of elementary and secondary classes
are not all that different. All classes have key things in common: an
emphasis on teacher as writer, the importance of writing process; the
publishing or sharing in eclass' of writing, and the application of the
principles learned to classroom situations. Just as secondary teachers

need to provide opportunities for their students to write expressively,
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elementary teachers are encouraged to teach exp051tory wrltmg to thelr

students. Most importantly, students need to write, write, write -~ for a
variety of situations and audiences:

"I get a feellng that many people don't expeet much from younger
students when it comés to writing: " -

\

What effect have these classes had on the district's students _and teachers?

One elementary teacher commented; "I get the feeling that many people don't

expect much from younger students (first and second grades) when it comes

to writing. Tve learned they're capable of much more:" Teachers report
success stories with énthusiasm: second and third graders who edit one
another's papers ' with insight; high school students who instead of

struggling to come up with one topie. for a writing assignment can now
choose among a number of topics because their pre-writing has produced so
many possibilities. Not only do~teachers feel good about the quantity and
quality of their students' writing, they feel good about their own:

"More teachers should be exposed to this process . . . I will

certainly tell others about it."
The word of mouth popularity enjoyed by Writing From The Inside Oiit has
attracted language arts and elementary. teachers from nearby districts as
well as from Riehland. "More teachers should be exposed to this process;"
said one gratified teacher. " will cértainly. téll others about it."
Because they believe that wrltlng is. _a powerful means_ of learning, the
consultants are present}y broadening the scope of the or,lgmal project and
will offer classes in writing across the curriculum beginning :in the fall

of 1982.
Writiﬁg From The Inside Out ~ What We Have to Offer

A series of in-service classes or worksh093°

t.  Writing Across the Curriculum for Secondary Teachers
2. Beginning and Phase Two Classes for Elementary Teachers
3: Beginning and Phase Two Classes for Secondary Languageé Arts Teachers

Classes are designed to take 30 hours each and are taught by a team of two.
For information contect Mariha Swedlund, Hanford Secondary, Rlehland

Washington 99352, (509) 946-5879.

[
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WRITING NORTHWEST

/ james W Sabol

Filling out a survey is not most people's idea of a favorite activity: Yet
the results of Seattle Pacific University's 1978 survey of teachers,
principals, and curriculum leaders from eastern, central, and western pa.t:
of the state have led to one of the most far- reachmg 1n<erv1ce programs in
basic composition 5kills ever offered in Washington State: What did the
survey reveal as most asked-for features in a writing inservice program?
lHiere are the top fifteen requests: i )

Don't give us clever racipes and ‘tiny band-aids: Wwé need a
xv:tematlc and sequential program of core skills.

Come to us; don't make us pome to you.

‘Make it work for first gradesas well as twelfth.

Make it work for our ESL, our LD, our special education students.

Train entire faculties; expectlng; one person's expertlse to rub off
‘on the rest of the staff is.unrealistic.

Involve building principals. The responsibility for 1nstruct|onal
leadershlp and for teacher evaluatlon means thdat principals must
at least be aware of the program. But don't take too much of

their time.:

Reach across the curriculum to writing skills in histery, readinsg,
math, and science; even in art; shop, and hecalth education.

Give us something that can be articulated from grade to grade, from
bunldlng to bunldlng, something that accommodates rapid student
turnover, in-district transfers, and school closures.

Relate wrltan‘ content to effectlve m:trucflonal practlce (I T.1.P, )
so that we have goocd teachnng as well as good material.

Improve.the writing skills of téachérs, too.
Whatever you give us, make Suré that parents can understand it;
respect it; and follow their children’s progress within it.

Bring some peace to the raging battlégrounid where the apostles of
grammar wage combat with the disciplés of creativitv, and
students zre the losers.

Regenerate some enthuqlasm for wrltmg,, do somethlng about the
stomach-wrenching fear that both children and adults fcal toward

wrltlng



bBon't cut and run. Leave us with a person trained to maintain the
momentum of the program; a person who can pass the training on to
someone we may hire a year from now.

Finally, give ‘us proof that the training really works to improve the

skills of our students.  Prove it objectively and measureably.

Seattle Pacific University began in the fall of 1978 to create a writing
inservice program to satisfy as many of these demands as possible: Design
work took three months; the result was Writing Northwest.

In operation just five months of the school calendar in its first yeai, the
pregram trained 217 .teachers, principals, curriculum specialists, and
parents in three school districts. In its second ycar, 1980-81, the
program served 1,106 persons in twenty-one school districts in five states.
The program has grown from one instructor to eight (selected from
outstandingly successful participants), and has reached from Seattle to
Los Angeles, from Washington State to IHlinois. The Washington Education
Association sponsored the introductory course for ‘two summers in multiple
locations around the state as one M"most asked for" by teachers.

The phenomenal growth of Writing Northwest is perhaps owing to a
fundamental recognition thaf the demands of the survey respondents cannot
be met by a single workshop or course; no matter how comprehensive. There
is simply too much involved in teaching writing competently. 1In its basic

format, Writing Northwest offers three courses of increasing depth that

may, as a set, require a year to complete. (There are advanced courses
beyond the basic set.) An introductory three-day class identifies the
basic skills of writing .and acquaints participants with activities and
methods successful teachers have used to teach these skills; and begins to

develop the participants' ability to create their own effective lessons.
Two practicum courses of nine weeks each involve teachers in the design,
practice, sharing, and. evaluation off classroom lessons step by step, week

by week while developing their own’writing skills as models for their own
students. Tor up to eighteen weeks,; a given piece of student writing might
be rcad and responded to by other children in classroom editing groups, the
children's teacher, other teachers in the course, and the Writing Northwest
instructor.

Creativity as well as basics, reports as well as poems, proofreading as
well as drafting are emphasized in both practicum courses with directions;
illustrations, and models that are as clear to reading teachers as to shop
teachers. Teacher ability to ecomment productively on Student writing and a
systeinatic process for developing students' ability to work in peer editing

groups are also major skills that pearticipants develop.

Although the basic courses must be taken in sequernice, no participant is
ever asked to commit to more than one course at a time. All of the basic
courses take place during the school year in host school districts in order
to work with and have an immediate effect upon students. Clas§ schédules

are not typically "announced".by SPU, but are arranged individually for the

convenience of the participants and school district.

3
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The experiencé of the Clover Park School District provides a ready example
of the program in action. As rccommended by the district's principals,

. Clover Park allocated a major portion of its staff developmient budgét for

the comprehensive training of its teaching and administrative staff for as

long as_it takes to complete the task: Beginning with the K-6 group in

fall, - 1981, 137 Clover Park teachers, their principals, anc curriculum
specialist began the introductory course in two large groups of 79 and 58
persons. In subsequent groups of 30 or less for individualized attention,
the starter group has systematically worked its way through practicum
courses with gratifying results in the district's classrooms: At a school
board progress report, teachers filled the board room with dozens of
colorful as well as competent displays of student writing: P
In mid-1982, Clover Park experienced a failed levy election; one of several
districts in the area to suffer that misfortune in the recessionary cutback
mood of that year. But, bécause of the demonstrated-effectiveness of the
Writing Northwest traifing in Clover Park schoolrooms; distriet officials
elected to” continue the allocaticn of scarce funds toward support of the
program through 1983, launching new groups in: the introdictory course while
continuing the advanced training already begun with thé fir§t groups. -

Port Angeles is another urban school system with experierice in the
district-wide training of staff for maximum continuity. Most K=6 and
virtually all of the secondary English teachers havé beéeén trained in the
basic courses. Districi student learning objectives have been strengthened

to reflect the demands and processes of competent writing. Social studies,
art and math teachers have also been involved in the training, and have
discovered that writing works in important ways in théir classes, too.

Writing Northwest serves small groups of people and small districts as well.
as large:. Connell (with Othello, Warden, and Royal City) is a rural
district in which teachers have petitioned the school board for _a

continuance of training courses until ~veryone has been included, K-12,
across the curriculum.

Teachers of children with special needs have also found ‘hat Writing
Northwest can provide help. In ths Northshore School District, teachers of
children with communication disorders have used riethods learned in the
program to help their children make progress in language skills. In the
same vein, ESL and reading disabilities lab teachers in Bellevue have found

that the program, with its systematic skill-development, results in
gratifying progress for their students: '

Writing Northwest pays attention to the specifics of effective evaluation
as _well as instruction and content. The principal and entire staff of
McLane Elementary School in Olympia used their training in an advanced

holistic scoring class to focus their school-wide efforts to establish
grade by grade writing "rangefinders" as.graphic illustrations of the SLO's
being rewritten to reflect the core of writing competencies:

- - - - .- - - Lo - R
For interested school districts, Writing Northwest provided pre and post
-test services to measure the effectiveness of inservice dollars spent on

teacher training. Results so far have demonstrated statistically

significant gains for students at every grade affected by the Writing

Norithwest program. In Bellevue, wusing that distriet's high school
31




graduation writing competency test, 66 junior high scéhool students in three

~buildings averaged two items - of mastery on the distriet's ten-item
competency scale, then moved to mastery of seven of ten on the post test--
after ten week's practice in the classes of their Writing Northwest-trained
teachers. ~

: coma, a group of intermediate-
grade’ special education students improved their scores on a 5.8 perfect
California proficiency examination (evaluating actual writing samples) from
a median Score of 1:89 to a median Score of 2.56 in less than a year's
time. In Port Angeles, using—another examination involving actual writing
samples with. a 10:0 perfect grading scale, 487 students whose teachers
were involved in the Writing Northwest program and who were fairly fevenly -
distributed K-12, improved their scores by an average margin of 2.22 points

more tnan the 318 students in a not-yet-involved enntrol group. -

In University Place School District near Ta

Writing Northwest has not yet achieved everything asked on the 1978 survey
of a writing inservice program: But Writing Northwest does get kids
writing, keeps them at it; and improves their 'skill sometimes spectacu-
larly,; sometimes less so, but nearly always steadily.

As one teacher summed it up, "I certainly learned how to teach my students

to write and how to commiunicate reports of their progress to parents. - That
- much I had expected (or hoped for), but what really surprised me was my own
.developing skill as a writer, the enthusiasm of my students, and the
. improvement in my overall ability to teach. I wish every teacher in the

state could take this course."
This quarter, Writing Northwest is éond'uc’tiug seven introductory, and five

practicum courses in Sioreline, Kent, Bellevue, Clover Park, Nortn
Franklin, and Highline districts, as well as in Pieasant Valley, Iowa;
Springfield, Oregon; and the San Franeisco Bay Area. We would welcome the
opportunity to come to your school and to your students.

For more informeation or just ask, "When's th¢ next survey?" please call or
write: ’

James W. Sabol, Director

WRITING NORTHWEST

Office of Continuing Studies

Seattle Pacific University.

Seettle, Washington 98119 ,
(206) 281-2121 or 455-6028 ~
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TITLE IV-C MINI GRANTS

NAME: THE ADNA ALL STAR :

Contact Person Katherine Anderson
Adna Elementary School
Adna School District
Adna, Washington 98592
(206) 748-7029
Identifier ESD 113
{
Curricular Area(s) Language Arts
Target Audience(s) Grades 5 and 6
Overview:
Students have actual experience in the publication of informational
material (school activities, educational games, idea sharing) for the
community. The students havé developed and increased skills in the
areas of writing, judgment, listening, scheduling and planning.
Services Available/Costs
Information about project available by calling contact person.
Funding Source(s)

Title IV-C Minigrant (1981-1982) $972.95 for f1 students.
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TITLE IV-C MINI GRANTS

NAME: BOOKS BY KIDS

Contact Person Marilyn Edwards
Lincoln Elementary Schoo]
I‘oppemsh School District
209 N. Alder
Toppenish, Washington 98948
(509) 865-4555

Identifier ESD 105
Curricular Area(s) Language Arts

Target Audience(s) Grades K and 1

Overview:

stng the language e\perle'lce approach, instruetion wasroromded to
strengthen the areas of ianguage and auditory development: The

language experience approach is based on the interrelationships of

listening, speaking, writing and readmg The projzet capitalizes on

the children's background of experience in developing instructional

materials which are relevant tc the child's cultural environment and

ethnic background. Using the typewrxter and other materials; children

were motivated to write their own stories. The tangible result was a
"hands on" school library of "Books By Kids" in the regular library.

Services Available/Costs
Information about projeét aveilable by c’a"ﬂing contact persons.
Materials Available.

Funding Source(s)

Title IV-C Minigmnt (igg‘i-i%:) ‘551023 for 413 Studenié,
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NAME: CAMERA + KIDS = LEARNING!

Contact Person Pam Boldrin
~\pollo Elementarv Qchool
Issaqua'ﬁ Jcﬁool District

22211 S8.E: 72nd Street
1xsaquah Vz;shmvton 98027

Identifier ESD 121
Curricular Aree{s) Language Arts
Special Education

Target Audierce(s) Grades 3 and 4.

Overview:

Special education Students participate in creating their own language
arts curriculum, to increase their oral curriculum; to increase their
oral and wrxtten language skillts and exggr}ence ‘gctivities that
contribute to their positive seif-concept and awareness of their
environment. The students gain experience in basic picture taking and
créate "books" (picture albums) as a part of this activity.

Services Availéblé/Costs
Informsation about project by calling contact person.
{Procedures, formats, lesson plans, and teaching strategies for this
project are complleu and available upon request to schools within the
ESD 121 service area.)

Funding Source(s)

Titie IV-C Minigrant (1981-1982) $700 for 20 students.
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TITLE TV-C MINI GRANTS

NAME:  "HEY, MOM! I'M AN AUTHOR:!"

Contuct Person Caro! Olsen
‘xxllorest H(*mentnrv bghool
Lake Stevens School District
Lake Stevens, Washington 98 258
(206) 334-4026

[dentifier FSD 189
Curricular Area(s) Language. Arts

Target Audience(s) Grade 1

Overview:
First grade studenis create their own books, with their own words, at

their own levels: The outcomes of this pro]ect are a collection of

student publications; increased cral lsnguage and artistic and readmg

abilities; a new instructional tool for first grade tezchers to use in

art, reading and language arts; and increased parent involvment with

schooi———and first o‘raders with smiles on their faces as they
experience success at school. home and among their classmates.

Services Available/Costs
Information about project available by calling contact person.
Yunding Source(s)

Title IV-C Minigrant (1981-1982) $859 for 33 students.

3.5
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JULE IVEC MINI GRANTS

NAMY:  HIKERS, BIKERS AND WAYFARERS GUIDE

Contaet Person Don Parmer
Nellie S. Milton Elementary Schoot
Oreas Island School Distriet
East Sound, Woshington 98245
(206) 376-200:

Identifier FSDY 189
Curricular Area(s) Language Aris

Target Audience(s) Grade 8

Overview:

Eighth grade students write a "trip log" for arterial routes on Orcas
Island, thereby developing writing &and other skills involving
spelling, grammar &and composition. This project involves writing;
desigring, photographing, map maéaking. editing and typing galleys. the
product is a booklet approximately 40 tfolded pages long (printed on
both sides) desSeribing uniqué historical, géographical and commercial
features located along the major routes of the island. The book will
be printed, published and sold on Orcas Island.

Services Available/Costs
Information about prcject r+ailable by calling contact person.
Funding Source(s)

Title IV-C Minigrant (1981-1982) $1194 for 28 students.
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TITLE IV=C MINI GRANTS

NAME: IMPROVING THE NEGLECTED "R"
Contact Person Larry Guenther
Oroville Elementary School
Oroville Sehool bistrict
Oroville; Washington 98844
(509) 476-3332

tdentifier ESD 171

Curricular Area(s) Lan'g,ua’ge Arts
Writing

Target Audience(s) Grades 1-12

Overview:
This project will provide exposure to & professional writer and
involvement in directed activities in writing, to a_greater number of
students than would normally be possible in the publie schools.

The contact with a,p'rofessmnaj writer would show students that they
can become more effective writers by utilizing a few basic principles
of writing. :
Participation of students, parents and staff will enhance the
development of writing skills and stress the value of writing in the-
total education.
Services Available/Costs
Information about project available from contact person.
Publications Available/Costs
Manual of suggested guidelines available to other school districts.
Funding Source(s)

Title IV-C Minigrant (1982-1983) $1,495.00 for 52 students.
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TITLE IV-C MINI GRANTS

NaAME: LANGUAGE DEVELOPMENT THROUGH ENVIRONMENTAL STUDIES
Contact Percon Marilyn Hay

Longfellow Elementary School

Pasco School District

Eighth and W. Shoshone

Pasco, Washington 99301

509) 547-2429

Identifier ESD 123
Curricular Area(s) Langudge Arts
Science

Target Audience(s; Grades K-6

Overview:
Using a fascinating salt water aquarium, & desert terrarium and forest
ecoariumr as motivating learning tools and stimulators the school is
improving the basic oral and written langrage skills ¢” all students.
Services Available/Costs
Iinforme~tion about project availavie by calling contact person.
Funding Source(s)

Titie IV-C Minigmnt (1981=1982) $1200 for 386 students.

[
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NAME: LETTER PERFECT WRITING
Contact Person Laura Super
Hillerest Elementary Sehooi
Lake Stevens School District
Lake Stevens, Washington 98258
{206) 335-1560 SCAN: (8) 253-1560

Idéntifier ESD 189
Curricular Area(s) Language Arts

Target Audience(s) Grades 4, 5 and 6

. Overview:

The objectives of this program are to develop and disseminate a
letter-writing model which will be used by 25 teachers to enable their

Students to write and mail 1,000 letter-perfect letters by June 1983:
Five hundred participating students will demonstrate significantly
increased language arts achievement test scores by June 1983, Anotner
result will be increased reading, penmanship, and language arts skills
in participating students.

Services Available/Costs
Information about the project available from the contact person.
Funding Source(s)

Title IV-C Minigrant (1982-1983) $969 for 850 students.




NAME:

Contract

Identifier

Curricula

TITLE IV=C MINI G GRANTS

"PROJECT P.E.P." ' \
(PUBLISHING ELEMENTARY PAPERS) ‘
Person Donald L lemo'stone

Connell Ele:irentary

North Franklin School Distriet

Connell, -Washington 99326

(509) 234-4381

ESD 123

r Area Language Arts

Target Audience(s) Grade 5

Overview:

Through "Project P.E.P." the students

Services

lmproveroral communication skills through learning how to
interview

improve grammar skills ,

improve writing skills ‘

see & purpose for SklllS they learn in language o

are aware of the _careers related to publlshlng——wrlters

photographers, advertisers, printers, etec.
see the relatlonshlp of skills learned in various -curricular areas

to a career in publishing . .
(gifted and talented) have the opportunity to demonstrate
exceptional skills if their aptitude and interests are in the

communications area.

Available/Costs

Information about project avaiiab'ie by calling contact person:

Copies of Handbook of Copyreading, News Writing Fundamentals; Grammar

for

Elementary Newsgapers and other items will be made available to

interested educators within ESD 123.

Funding Source(s)

Title TVv-C Minigrant (1981-1982) $1177.86 for 45 students.
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TITLE IV-C MINI GRANTS

NAME: PUBLICATION CENTER

Contact Person: Mary Jean Mason
Butler Acres Elementary School
Kelso School District
1609 Burcham St.
Kelso, Wasthington 98626
(206) 577-2418

Identifier " ESD 112

ertmg

Target Audience(s) Grades i-6

Overview:

factual articles and reports as well as fictional stories: The
activities will include:

(1) proofreading,
(2) grammar, e
(3) clarity of the written word and neatness. The books will be :

assembled individually or as a group of readings.

meét with other student writers from Washmg‘ton State.
Services Available/Costs

Information about projéct available from the contact person.
Publications Available/Costs

Process Booklet

Sample of completed books

(available for viewing)

Funding SOtjf'éé(é)

Title I)//;C Minigrant (1982—198’3)'32’65 for 95 students.
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TITLE 1V-C MINI cmi\ms

NAME: PURPOSEFUL EDITING AND PROOFREADING (PEF)

Contact Person Mary Jo Jahns S
Sunnyslope Community School
South Kitsap School District
4183 Sunnyslope Rd: S:W.
P.O. Box 739
Gorst, Washington 98337
(206) 876-7337

Identifier ESD 114

Curricular Area(s) Language Arts
Career Eduecation

Target Audience(s) Gradés 1 to 6

Overview:
’i‘hrE)ughithls project each student will complete one year of a possible
6 year program of developing language usage skills:

Each student will author and publish a: least one book for student
check-out; will participate in Friday afternoon language arts
workshops and produce publications and/or products to share with the
total student body; and will have the opportunity to explore the
career opportunities in the writing field and develop possible goals
toward their own ability to enter the career world.

Community volunteers will receive training on expectations for various
age levels in language skills and wjll have the opportunity to aid in
the student's writing and publishing processes.

Services Available/Costs

iﬁfdrmat{i/oﬁ(wﬁiébie from the contact person:

.

Funding Source(s)

Title IV-C Minigrant (1982-1983) 4970 for 326 students.




TITLE IV-C MINI GRANTS

NAME: REAL WRITING FOR REAL KiD’S

Contact Person Shirley C. Erlcson
Sacajawea Elementary School
Richland School Distriet

518 Catsklll

(509) 375- 3062
Identifier - ESD 123
~ Curricular Area(s) Language Arts
Target Audience(s) Grades 1-§
Ovérviéw:

“The culmlnatxon of "Real ertmg for Real Kids" is the development and
use of at least 9 coordinated listening and writing activity units; a
file of examples of student writing for grades 4, 5 and 6 to use as a
beginning for the development of =& "standard" of wr1t1ng for each
grade level, additionsl expertise in plannmg for and teaching writing
skills; and a published booklet of students' work:

Services Available/Costs
Information about pro]ect available by c&llmg contact person.
Funding Source(s)

Title IV-C Minigrant (1981—1982) 51200 for 203 students.
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TITLE IV-C MINI GRANTS

NAME: SAY/WRITE WHAT YOU MEAN

Contact Person Robert E. Taeschner
Evergreen High School
Highline School District
830 S.W. 116th-St.
Seattle, Washington 98748
(206) 433-2322

identifier ESD 121
Curricular Area(s) Language Arts

Target Audience{s) Grades 9, 10, 11 and 12

Overview:

The anticipated result of this proposal would be teaching of
composition through the use of tape recorders to record the spoken
ideas whxch will then be written by the students. It should aid the
students- in developing the skill of proofreading what has been
written. It should also demonstrate to the students the need to

express 1d<—'{as in complete sentences which are grammatxcally correct,

correctly spelled punLtuated capitalized and concisely exbressed

This process should also lead to. Studénts' understanding of the need

complete:

The students will be able to compare /their initial written efforts

from the course's beginning to those at the end of the program.

Ser.vices Available/Costs A
Information about projec'f avaiia_bié from contact person.

Funding Source(s)

Title IV-C Minigrant (1982-1983) $1,410 for 210 students.
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TITLE IV-C MINI GRANTS

NAME: WERE ALL IMPORTANT--ME TOO!
Contact Person Leslie Hall
Artz-Fox School
Mabton School District
Box 37 o , B
Mabton, Washington 98935
(509) 894-4941 -
Identifier ~ ESD 105
Curricular Area(s) Language Arts
Target Audience(s) K-6
Oveérview:
A book of student creative efforts exhibiting & cross sectional
description of the Mabton community through the eyés of elementary
students builds pride and feelings of self-worth within an éducational
framework. Included in the booklet are student poetry, short stories,
essays and pictures.
Servicés Available/Costs
Information about project available by calling contact person.
Funding Souree (s)

Title IV-C Minigrant (1981-1982) $1150 for 353 students.
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TITLE IV-C MINI GRANTS

NAME: WEE PUBLISHERS
Contact Person Audrej Blalr

15201 Meridian Avenue North
Seattle, Washington 98133
(206) 364-2650

Identifier ESD 121

Curricular Area(s) LangUagé Arts

Target Audience(s) Grades K-1

Children, ages 5 and 6, will write or dictate materials for books. By
the end of the schoolwyrear the pmJect will have produced approxi-

mately 50 child-authored and published books for the school library
covering a variety of topies in all curriculum areas.

Another product will be a teacher's manual with:

(1
(

/

) directions for making and bmdlng books;.
)

ideas for took topies and suggestions on how to integrate other

M\"‘

curriculum areas with the language arts;

"(3) a list of book titles the class made throughout the year and a

. brief description of how they were generated;

(4) photos showing children in action, and some of the completed
books;

(5) a bibliography of children's literature which would serve as an

excellent springboard for student-made books.
Funding Source(s)

Title IV-C Minigrant (1982-1983) $925 for 75 students.

s -
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TITLE IV-C MINI GRANTS .

NAME: WRITING <-- THE POUR DIMENSIONS

Contact Person Dorothy Stansberry/

Sharlene Bathum
Woodway High School
23260 - 100th Ave. W.
Edmonds, Washington 98020
(206) 771-4372

Idéntifier ESD 189

Curricular Aréa(s) L,an'guage Arts
Writing

Target Audiences  Gradés 9, 10 and 11

Overview:

A process to improve and expand students' writings through the use of
Journal writing. The student will find greater motivation to write
and be taught how to interrelate reading with life experiences through
the feedback inherent in the process of journal writing.

Students will understand the process of essay writing and produce
organized expanded essays and other writings in several formats
including explanatory, contrast, problem solving and research:

The teacher will have a notébook of materials to share with other
teachers in developing journal writing and essay writing:

Services Available/Costs
Information about project available by calling contact persons.
Funding Source(s)

Title IV-C Minigrant (1982-1983) $685 for 70 students.

&
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ITLE IV-C MINI GRANTS

NAME:  WRITEZON CENTER

Contact Person Joan E: King
Interim I
2840 S. Holly St.
Seattle, Washington 95108
(206) 587-3574

Identifier ESD 121

Curricular Area(s) Lénguagé"ijfs
Survival Skills

Target Audience(s) Ages 14-20

Overview:
A Write-On Center was established where high interést writing
materials with sound and visual orientation are located. Nine Write-
On multi-level, multi-media, stidy packets have been developed and

utilized.  All 79 sStudents compléeté a daily writing éxércisSé and
demonstrate ability to complete the following activities
satisfactorily:

{1) Write a grammatically correct paragraph.

(2) Write a business letter and a personal letter.

(3) Write 8 resume.

(4) Write a news article.

Sérvices Available/Costs

Information about project available by calling contact person.
FUnding éourcé(s)

Title IV-C Minigrant (1981-1982) $1156.56 for 79 students.




TITLE IV-C MINI GRANTS

NAME: WRITE ON! (Workshop for Young Writers)

Contact Person Betty Kemp
Hillecrest Elementary School
Lake Stevens School District

Lake Stevens; Washington 98258
{206) 335-1560

Identifier ESD 189
Curricular Area Language Arts

Target Audience(s) Grades 3 - 5

"~ Overview:

After t'réi'n’ing and 'pra”cti"ce in creative writing, students produce
books to be shared with others in the Young Writers' Workshop: These

books become a part of the school library collection: Antlclpated

outcomes are a greater sense of worth of the student's creative
writing, greater skill and ease in producing a creative effort,
greater appreciation of the need for skill in using the Englxsh
ldnguage in order to write well, and greater aoprecxation of the work
that goes into making a book: The collection of student books serves

as a model for future writers.
Services Available/Costs

Information about pr‘OjECt avaxlable b] calllng contact person.
Fundmg Source(s) |

Title IV-C Minigrant (1981-1982) $1045 for 150 students.
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ORAL AND WRITTEN COMMUNICATION
A BIBLIOGRAPHY

‘Basing Language Arts Instruction on What Childre- now about Words," by
David Haves and Stephen P. Plaskon: Educr . 2! Herizons. v60; n#
p27-78 Win 1982.

Describing what children at the preoperational stage know about
writing, spelling, and words, the authors mnake specific recommenda-
tions for ways language arts teachers can build insiruction that
is based on this knowledge. :

Critical Listening Activities: A First Step in Lenguage Arts, by Thomas
P. Fitzerald. 1979. 9p. (ED 185587)

Four activities are suggested to develop student appreciation for the
relationships between listening and the other language arts. The
activities are designed to improve on present_classroom instruction,
which wusually provides little time for formal oral language
instruction. Each activity begins with some aspect of oral language
‘raining and proceeds to reading and writing instruction. The titles
of the activities reflect their specific emphasis within oral language
development: "Describe Me Well" (giving oral diréctions), "What Did
Ya Hear?2" (developing critical listening skills), "Sum of This and Sum

of That" (summarization), and "Imagine Me Today" (éxpressive language
in creative dramatics and the development of images). What should be
evident in using these activities is the need for more direct instruc-
tion in oral language skills and the importance of these skills within
the scope of language arts instruction. Hearing without listening
must be replaced by listening which is active, questioning, critical,
and evaluative.

Dévéié@inggirlies’earch—}j@éd7L&nguage/Readi'g§ Program, by Richard F. Walker.
May 1978. 64p. (ED160974)

The Mount Gravatt Languagé Dévelopment and Reading Program described

in this paper is thé result of a conviction that teachers of reading

and writing should build on the impressive and highly functional oral

language system which children bring to their formal education for
literacy. The paper first presents the lang

program is based, and then offers an account of the teaching materials

guage research on which thn
and strategies into which thé research outcomes were translated in
classroom trials. The papér aisc contains a report on piloting the
program .
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Bducation ir the 80's: English, ed. by Baird R. Shumas: 1981. 1675
(ED199762)

the most pressmg issues and ideas with. whlch Engllih teachers contend
today _and will contend in the near future. The contributors, 22
Fn’glis‘i teéeh'ers and eduéatoi's h'a'v'e attempted to v1ew change 1n a
predlctlonb abo,ut the ].980,5, takmg into ,a,ccount the .social ard
2economie variables that will necessarily affect the United States
during this time.  Titles of the essays reflect concerns for the
following topies: (1) writing and the EngliSh curriculum; (2) litera-
ture study in the 1980s; (3) language and the English curriculum;
(4) holonomic. F\nowi'n'g (a very generalized model of holistic learning);
{(5) oral English and _the literacy imperative; (6) reading and the
teaching of English; (7) the basies in the 1980s; (8) English in the
elementary and mlddle 'ichools, (9) the training of English teachers in
the 1980s; (10) the media, media 11teracy and the English curriculum;
(11) computer-assisted Engllsh instruction; (12) English as a Second
language in the 1980s; (13) English and vocational education;
(14) dealing with sexual stereotypes; (15) English for minority
groups, for the gifted and talented, and for the handicapped; and

{18) needed research in the teaching of English.

"First Greders €an Write: Focus on Communication;" by Vera E: Milz:

Theory into Practice. v19 n3 pl179-85 Sum 1980

Among the various methods used Dy a classroom teacher to encourage

writing in her first grade class are letter wmtmg, wrltmg a book,

wmtmg notes to each other 7 and keeplng Jou"nals The desir e to

communicate is the primary motlvatlng factor in the developinent of
.oth oral and written language.

;»(=1&Ior the Readmfﬁ ‘eacher: Dealing with Limited English Proficient

(LEPY .liren in Claqsroom and Reading Center, by Joan T. Feeley.
Apr 898Z: 1P (ED 214158

Wh.  workirg + .th limited English proficient (LEP) children who have
bee  mair oo 2d into regular elementary school classrooms; teachers
mus’ 5 in uind that the first order of business is to help the
studeé,. i’ a store of kriowledge about English--how it sounds; what

it looks liké in print; and what it means.  Teachers will discover
that it is not nccessary to wait until students can understand and
speak Englith before introducing them to reading and writing in that
language. All of the language processes support and clarify each
other, but they must be developed in megningful, full-context situa-
tions. The first reading materials should be oral dialogues learned
and language experience stories developed through real classroom
experiences. Next, the teacher should add repetitive stories and
chants, songs, and poems to the repertoire. Listening to tdapes while
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xollowmcr alongr w'th a te\t nnd hnvmlr mnnv oprortumt)ox to wrn(‘ !md

languace for themsolves., ,Clnxsroom tepohorq snd rcu(img L(‘HCh(‘[“‘ who
l\now language, know children, and know how to bring the 'wo together
in meaningful situations can go a !ang way in helping the LEP c¢hitd
move into the American mainstream .

"Help Them to Speak, Write., and Lis’ten——"i‘hty}l'} M Better, Readers,” by

Linda Jean Lehnert. Reading Horizons V21 n3 p!74-78 Spr 1081,

Considers the role of oral language in reading and its implications

for the primarv grades teacher. Provides a number of act tivities that

intecrate reHdlhq, speaking, Imtenlng, and writing.

"flow Do We Help Children with the Conventions of Writ 1nrr"” by Rosemary

V\ml\ehor.a'm bancruage Arts: v58 n7 p8H2 -63 Oc. !981.

Offers a f{ive-step support technique for transferring speaking to
writing and offers observations on helping children with the
conventions of wrlt.ng;

Ideas for Teaching Lngllsh in the Junior and Middle School; e ks Candy
Carter and Zora Reasnkis: National C€ouncil of Teacners of Tncr]lih
1980_. 309pp.

“early two hundred ectivities for teaching English in five sections:

Studving Language, Communicating OrnHv,NRendlng, and Re‘.-nln(*
Literature, Writing. and Listening and Viewing:

Increasing Instructiondl Efféctiveness: Reducing Classroom Apprehension,

O
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Aruitoxt provided by Eic:

by Satoshi Ishii and Donald Klopf. Nov 1930. 14p. (ED<194942)

Reser-un shows that a very large percentagce of Japanese university

studfenis are apprehenqlve about commumcatm or&lly, to the degree

that their fear may be debilitaling, weakemncr their effectivencss as
oral interactants in social and classroom situations. This iincasiness
with speech has been culturally ingrained for centuries. Children arc
trained to be silent, and much of .mpsne'se Socicty remforce's that
trmnmg Although speakxng is the primary medns of ecommunication,

manv students’ apprehension overrides their desire to learn to speak

well ir 2 second language, and the, tend to avoid classroom speaking

situatic.is: The emphasis on reading and writing drills in second
laﬂe'uage instruction and the instructor's own apprehension only add to

the students' poor language acquisition. Seécond language instruction
should place griater emphasis on oral eommunicétion by arranging, in

Vs

the clnscroom social <1‘ruatlonq where students ca- pro oo

spontaneous and effective speaking. These situations i+
from simple dvadic encounters to more complex gro
soeaklncr encounters; Simple muscle relmmtlon e

‘)(’Jlnmng of the class period mnv nlso help to put the
student more at ease with speaking

]
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", .eurning How to Mean in Written Language " by Martha L lllng. Théory into
Practice. v19 n3 pl63-69 Sum 1980.

Children 1learn languave by using it in ‘ne habitual and repetitive
actions of daily life. The question "How do children extend their
\poknn lnn«ruage competence te writing?" is explored through examples
of stories dictated by seven-year-olds.

’ll,em'nin'g;r to Spell by S;: iing." by Anne D. Forrester. Theorv into Pric-
tice. v19 n3 p186-93 Qu'n 1980:

If the beginning spellers are allowed to experiment, their avility
will begin tc evolve anc¢ refine as did iﬁeurpatterns of spoken
language: Stages of Qpelllng development and their parallels in oral
language development are described and tips on how to foster spelling
development are given:

"Literaey and Orality in Our Times,” by Walter J. Ong: ADE Bulletin:

<

58 1-7 Sep 1978,

Points out the iniportance of orality in past centuries and in some
contemporary cultures (including that of the black urban ghetto);
discusses the problems in moving from oral expression to writing; and
notes contrasts between primary orality; writing and printing, and
seconrary orality--the orality induced by radio and television.

A Multi=":ill Approach to ESL_in_Bilingual Education, by Susan Grohs

Iwamura. 22p Mar 1981. (ED206172)

Different views of the purposes of llteracv are among thé factors that
influence success rates of students from different backgrounds.
Resedrch involving .non-mainstream English proficient children is
useful in understanding theé adjustment of students with limited or no
English proficiency. Although prévious experiencs with literacy is an
important variable in teaching literacy in Englist, literacy teachlng
does not necessarily depend on mastery of the onken language in which
the student is becomlng literate. .,ccause of thée mismatch bétween
teacher expectatlonq and child behawor that may occur both when the
teacher . and child share a native language or when their native
lang{uacres differ; educational programs must accommodate to the
culturat mfluencc: children br'mgr to the classroom. Writing needs to
be approached as both a vehicle of personal expression and as a way

for students to develop editing skills, thereby promotmg a more

¢eneral awarcness of tlanguage and helplng to lessen some of the

(llscrepzmom: between teacher and student expectatlonq Both Spoken

and written language skills may be advanced by dividing students into
small ‘groups in which peer' tutoring ° a continuous pﬁrﬂaﬁcﬁtlce

Culturally ﬂppr‘oprm*e small group activicies und llur‘hxng technlqueq
are presented in the appendix.




Nurturing the Roots of Literacy, by Rosanne J. Blass. 1930, 12p.

Oragl

(ED21t4142) i

Refiecting the work of Yetia Goodman on child language development |
this paper examines Goodman's five "roots of literdey" and offers

suggestions on classroom techniques for nurturing these roots. Thc
first half of the paper explains how Goodman identified thé roots of
literacy and describes each of them; including (1) print awareness in
situational context; (2) print awareness in connected discourse,
(3) functions anc forms of print, (4) use of oral language to talk
about written language, and (5) metacognitive and metalinguistic
awareness about written language. The second half of the paper
describes learning activities that teachers may use to nurture the
child's developing roots of literacy and to facilitate the development
of cognitive clarity, which secems ‘o be a prerequisite for successful
reading.

Composing. Communication Skills. ,?jéRﬁ,Asscssmént Survey I, by

(5[‘&1

Stephen M. Koziol, Jr. 34p. 1982. (ED213031)

This packet is the third of five developed as a set of self-appraisal
instruments with which teachers (and others) can Systematically
examine their instruction methods in communication skills. The packet
contains forms for teachers, students, administrators; and parents
addressing two levels of specificity:  responses to the overall
comunication skills program and responses to a téachér's practices and
policies within a single kind of class situation. This packet on oral
composing is divided into ten sections as follows: (1) reaching for
school improvement, (2) administering the teacher survey, (3) teacher
response form; (4) the tabulation guide outline for the teacher
response form; (5) tabulating responses from the téachér survey,
() administering the student survey, (7) student responsé form,

(8) administering the parent and administrator survey, (9) admini-

stration response forni. and (10) parent response form.

Language Instruction in the United States:” The State of the Arts, by

Roszmary Winkeljohann. 13p. Aug 1978. (ED165127)

in the United States to stimulate oral language; questionnaires were
mailed to 500 classroom teachers. Data from the 412 respondents

To ascertain what type of envirornment exists in elementary classrooms

indicated that 83% belicved their college courses in language arts had

not prepared them to encourage the development of children's language,

25% believed that reading to ~-hildren was good because it

:ased vocabulary. In addition; the results showed that teachers
__-¢ aot clear on the purpose of oral language; that they did not
understand the relationship between oral and written language, that
v5% of the schools surveyed did not have an oral language curriculum,
and that generally little attention was paid to the oral language of
children as iong as they could answér the teacher's questions.
Teachers could improve instruction in oral language hy creating an
environment in whic'. children are encouraged to develop oral language

[ 971
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combining Michuel Halliday's theory that I&nguAge use and purpose aro
the heart of language learning with Walter Loban's concept of growth

qtage'; in syntactic compexity, and bv teaching children to use the

oral language process of talking to o S or to themselves as one
step in the reading process.

"Oral Language: The Rooting System for Learmng to erte " by Anne Haas

Dyson. Language Arts v58 n7 p776-84 Oct 1981.
I:prl'qrfesw the transition of several children from spoken languaci io
beginning writing:

Practicality and Literacy, by Marcia Baghban . 18p May 1981. (ED20641 ;

Children can ncqmm written Ianguage skills and abilities through the
natural process by which they acquire oral ianguage If as infants,

toddlers, and preschoolers, children are. exposed to rich prmt
env1ronments they transfer asqumptlons from experlences with oral
dialogue to the more focused situations of print: Dlscrepanmes n

the easé with Wthh children learn to speak and learn to read largeiy :
result from the disruption of natural frocess by educational. programs,
as indicated by the fact that as many as 25% of entering first graders
in the United States havée learnéd tec read without formal instruction.
The emerging dlSClpllne of psycholinguistics emphasizes that language
and reading are construetive processes. Children need to be told that
they already know & great deal about how these processes work. Miscue

analysis; schema theory; and the languusge experience approach involves

procedures that build «n the child's experiences and are based on
developmental languagc learning processes. The axioms these
approaches provide ‘éachérs are "Begin where the student is" and
"Teach to the chila's sStrengths." With a process orientation to

writing, teachers can affect the wayS children think and can maintain
the moanmglulneqs and joy which motivated children's oral language
development.

Present and Future Directions in English Education Research, ed. by
vational Council of Teachers of English. J5p Nov. 1981. (ED208423)

The 1z papers in this collection deal with trends in English education
research: The papers discuss the following topies: (1) language

awareness and schooling; (2) the language processes underlying

literacy, (3) the role of oral language in. early writing processes,
(3) writing to learn in the humanities, (5) instructional effect on

reading dévélopment, (6) the development of metaphor comprehension,

(7) the relationship between reading and writing, (8) evaluatmglﬁtbe
wrltmg course, (9) student characteristics and wrltmg performance,
(10) intervupting cual feedback in writing, (it) the development of

preschoolers' discourse skiils in a dyadic context, and (IEQ Vteiachers

use of language as a way of learning. ,/7«-;'\\\,
. , N
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Principiﬁéisﬁﬂféfi Teaching Non-English Spéaking Students in the Regular
Classroom, by Raymond J. Rodrigues. 13p. Nov 1981. (ED209668)

Regular classroom teachers who, in addition to teaching their regular
Students; haverto deal with students who do not speak English should
follow ecertain principles in planning curricula and lessons for their
non-English speaking students. These tcachers should (1) distinguish
formal ctassroom talk from informal talk; (2) allow oppol tunities for
language learners to communicate with native speakers: (3) iook for
language patterns, words, and phrases that recur; (4) maintain a

positive and encouraging attitude; (5) ~concentrate on the most
important aspects of language first, rather than correcting every
error that language learners make; (6) establish student-to-student
relationships for the non-English speaking student; (7) provide oral

tasks for the language learner first, then reading and writing tasks;
and (8) prepare exercises based on the essential cultural elements the
non-English speaking student must learn. These principles suggest an
approach_that makes as much use of peer tutors as possible so that the

teacher is free to deal with the rest of the class. Also, working
with peers involves the English language learner as much as possible

in real communication situations:

Survival through Language: The Basics and Beyond; Proceedings of the
Language Communications Conference (Q?Vthglinmepsity_cirpittsburgh)
1976), ed. by Rita Béan. 54p. 1977. (ED145437)

This publication includes five papers that were presented at a

language communjcations ecnference that emphasized integrating the
language arts at elementary and secondary school levels: Walter Loban
stresses the importance of classroom language activities that involve
children in genuine purposes and that link language to thinking.
Charles R. Cooper argues that, i.hen teachers teach writing; they
should spend most of their time conferring with individual students
about their writing and that they should train students to talk to
each other in helpful ways about their writing. Dorothy S. Striekland
discusses the importance of oral language in children's schooling and
stresses the need for a well-planned oral language curriculum.
Alan C. Purves examines skills needed for producing and receiving
language and proposes a set of goals for teaching students to achiecve
language mastery. Delores Minor points out the need for teachers to
go beyond teaching the basics to include humanism in education.

"Teacher-Writers: The Common Gr‘burid," by Myra Zarnowski. Language Arts
V57 n5 p503=07 May 1980.

Among the techniques used by successful teacher-writers such as
Herbert Kohl, Phillip Lopate; and James Herndon in teaching writing
are the use of extensive speaking activities, the accommodation of
different writing habits, the admission that writing is difficult, and
the use of varied media:




Teaching Language Arts in Early €hildhood, by John Warren Stewig. iéé?.
210p. (ED216691)

Intended for the language arts teacher,; this book focuses on how to
develop children's language skills. The opening chapter of the book
presents a brief overview of child language acquisition, children's
language abilities at a particular age, and how these abilities

develop. — The sccond chapter, on the importance of children's
literature, is based on the premise that children's own language

should be influenced by well-written adult language. . Uses of

literature are described and the functions of a planned program of
literature experiences are enumerated: The sequence of activities
presented in the third chapter makes it possible for the teacher to

ensure that the students will be better listeners when they leave the
classroom than when they arrived. Chapter four; on oral language,

Suggests ways teachers can organize the environment and plan lessons
to_develop oral fluency. The fifth chapter, on reading readiness;
suggests that in every classroom children are preparing to read, and
focusc  on ways a teacher develops interest in coping with print. The
language experience approach to reading; seen as fitting most
naturally into this total program, is describéd at some length. The
last chapter, focusing on writing, includes activities suitable
through third grade and samples showing children’s range of abilities
when writing: The book concludes with suggéstions for further study

and reading.

Teaching Writing: Problems and Solutions, by Shirley Boes Neill. American
Association of School Administrators, C1982. 96pp $11.95.

Provides an analysis of the problems of teaching writing and presents

"how to" suggestions from experts and from school systems that have
effectively dealt with the issue.

Toward a Meaningful Mo&eirfbf Written Language Development, by Sandra
Stotsky: Mar 1982. 19p. | (ED214174)

There appear to be two basic theories about the relationship of
written language to oral language and the relationship of writing to
reading. The first thecry views written language as a derivative of
oral language and as an alternate but parallel form of oral language.
The pedagogical implications of this model suggest that the problems
‘of comprehension and composition are essentially the same for the
reader and writer as for the listener and speaker. The second theory

views written language as qualitatively different from oral language,
differing both in its origins and in its purposes: According to this
theory, writing, while initially dependent upon oratl language while
children learn to decode and encode written language, becomes

increasingly less dependent on oral language and more influenced by
written language itself. The theory seems to suggest that students’
writing may gradually becomé more like the language they read, with




continuous experience and instruction in reading and writing this
language. The fact that poor writing is often poor precisely because
it reflects the pattérns; structures, and lexicon of poor oral
language would suggest that composition instruction based on the first
theory that views academic writing as a derivative of oral language is
ill-advised.

Transition into Literaey: An Analysis of Language Behavior during Reading
and Writing Instruction in a First Grade Classroom, bv Johanna S.

DeStefano; and others. May 1980 23 p. (ED186865)

Language development, including litcracy learning (reading and
writing) was studied in a first grade eclassroom in & oculture=in-
contact situation: The language behavior of three boys--one
mainstream cijture member; another from black inner-city culture, and
a third frem Appalachian culture--and the language of a teacher from
mainstream_ culture were analyzed according to qualitative methods
including discourse analysis and analyses of responses in reading
groups, responses to procedures such as M. Clay's "Concepts About
Print Survey,"_and the students’ talk about reading and writing in
interviews. Preliminary findings indicated that the children had
learned many of the rules of classroom discourse, including those used
in litercy teaching and learning;, and were becoming literate.
However, some cultural differences in language interaction and

literacy learning were found: The findings suggest that educators

need to develop an understanding of language interaction and learning

patterns of oral cultures in the United States and that a variety of

gassessment techniques in reading are needed to measure learning in
that grea.

"Turn on to Reading through the Effective Use of the O©ther Communication

gkﬂié;" by Rose Marie Brew. English Quarterly: 10, 3, 43-50.
1977, .

Lists objectives, activities, methods, and materials that use
listening and speaking skills to develop reading/writing abilities:

The Use of the Black Folk Oral Tradition and Other Black Rhetorical and
Verbal Strategies in the ing of Composition, by Edward Anderson.
Mar 1977. 22p. (ED14543%5)

This paper presents background information on the developmeiit of the
folk oral tradition of blaeck American literature. It then examincs
seven types of black literature that are basically oral: black folk

tales, black folk sermons; black ballads, black American Spirituuis,

black nonreligious or secular songs, black American blués, and

Afro-American jokes. Such verbal and rhetorical strategies of the
black ghetto as rapping, running it down, jiving, shucking, copping a
plea, sounding, and signifying are discussed, and it is noted that
these .verbal strategies are parts of the black oral tradition and

Yo




scrve deflmtc nceds and functions in the black American commumtv

The final part of the paper indicates ways in which teachers of
English composition may employ the folk orat types of black Amerlcan
literature and the black verbal and rhetorical strategies as

motivational and instructional tools in the classroom.

"Whatta Yaﬁ’i‘rryin’ to Write?: ertlng as an Inacteractive Process." by Anne

Hass Dyson and Celia Gemshl Language Arts: v59 ng p126-32
Feb 1982.

Presents case studies of two first-grade children, examining their
writing as a linguistic and social process_ that involves the child in
an exploration of both oral and written language within the social
context of the eclassroom. -

Wwriting: The Nature, Development, and Teachirng of Written Communication.

Volume 1, Variation in Writing: Functional and_Linguistic- -Cultural
Differences, ed. by Marcia Farr Whiteman. 1981. 214. (ED214204)

Exploring wrltmg in its many social and cultural variations, the

seven articles in the first part of this book show different genres of

writing servmg various purposes 1n diverse contexts, while the six

articles in the second part examine the effects of oral language

differences on the learning and teaching of writing. Topies covered

in the articies include: (1) the ethnography of literacy, (2) writing

in diffferent cultures in the United States throughout history, (3) the

status of nung in American soc1ety, (4) the status and pohtlcs of

wrltlng .ustruction; (5) literacy among the Vai people of Liberia,

(6) the transition from oral to written culture;, (7) the voice of

‘aried Ilngmstxo and cultural é?éups in fiction,; (8) teachlng
teachers about teaching writing to students from varled social and

cultural groups; (9) dialect influence in writing, (10) Hispanic

students and writing, (11) the written English of deaf adolescents,

(12) the practical aspects of teaching composition to bidialectal

students; and (13) bias in composition tests: and the need for a
culturally appropriate assessment technique: e
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Ineludes two papers and g bxbllogrﬂw y_in_oral cor’xmunlothon "Developing Oral Con munie
Skills, K-12v by Jaedy Nyquist and Rm,’:urq Clinton, is supportive material ‘o the L.ond o sies
{Development of Fun I (‘om*numvut on Comaf‘tor]mcs) and assists the practitioner in dmiple-
menting effeefive ¢ oral communicntio. sKillS which n be expeoted of students. The intradietion
by Phil’ Baeklund and John Johnson inelulers some the. zhts on speech communicatin recenre?

Saving it with S5unds and Symbols:  Oral and Written O - qusicniions Fra oworks Sunerintendent of
“TPunlie Instrietion.,” .
Provides 1 §i;zr[in'y* poit fr)r Program review .. lhelyde Cf Eduedtion o< for Common
Schools. Progruin Gonis, Responsibilitics for Lmirm’ng, “ry Evaluntion Procedure.
A Kf‘v To Succr"‘ Wazs Paronts Can Help; St 4 Erie’ con. Internationil Rending

. cotivaly.

Gives tips on ways wreats can hel > their children in Jeor;: 1o siudy ef
X ¢ ,

ing Pro"ram _in_Washington State. Superintendent or . TR NS

: ) nthesis on c(fcctlvc w*xtim: progruiis, ¢
writing programs; ineluding mini-grant projecis: Bib!.’ﬂgm_rhy.

“irnets 51 classroom

WrxtmgA in 00| lmg[p_vemgnt Throuv#c{[o e Leadersni by Aliaa AL Glatthorn.
Natliona! on of_ﬂcnondury School I’rmmpﬂl
Writter for lhv ndnnmutrntor this book describes e writing process--how to improve writing,

how Lo stipervice jts instruction and how to evaluate a Nl"ltln[’ program
Your ilome_is Your Child's First Scligsl- by Norma Ray . International Reading Assoeiation.

Adapted Trom “How Can 1 Help™¥y Thild Get Ready to R_;td;’l

Sugges sticns (or parents in nﬁslatmp’ ln('lr children in the clopment of reading skills.

a_writer.

"

1682,



