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cluding independence, courage, and self worth. Includes implications

to inform the practice of counseling with women.

CRITICAL EVENTS SHAPING THE HISPANIC WOMAN'S IDENTITY. A companion
study of Hispanic women of both Mexican-American and Puerto Rican descent.

Includes presentation of critical events data and an analysis of the

cultural forces affecting the identity of Hispanic women.

CASE STUDIES IN CRITICAL EVENTS. Contains ten case studies, drawn from
the original Critical Events Interview data of white, black and Hispanic
women designed to sensitize theé useér to the effects of both sexism and

racism as they impact upon life choices.

EXPERIENCING YOUR IDENTITY: DEVELOPMENTAL MATERIALS FOR ACADEMIC AND

COMMUNITY SETTINGS. Provides learning materials through which high
school students and young adults can experience issues relating to

their own sense of identity. Contains topics for creative expression

and activities for group participation.

Related material developed by the Center, for Woman's Identity Studies,
Chicago State University and currently available from the Education

Development Center, 55 Chapel Street, Newton, Massachusetts 02160:

CRITICAL EVENTS SHAPING WOMAN'S IDENTITY: A HANDSOOK FOR THE HELPING
PROFESSIONS. 1Ideal for "helping professionals” -- those social workers,
psychiatrists, psychologists, and counselors responsible for the de-

livery of mental health services to women: This resource hHandbook

provides information about those critical éventsiin women's lives that

influence their identity in a time of rapid social change.
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DREFACE

Whenever one embarks upon a different experlencel there may. be some
feeling cf natural reluctance becausé of thé néed to know what can
be expected. The authors of EN-ACT are aware that this workshop

for black women will be a dlfferent experience. This holds true not
only for workshop participants, but also for the potential facili-
tators. Until now there has been little developed for use by and
with the black woman quite like EN-ACT. As a result, numerous._
questions may arise related to its origin, purpose, content and
bperation.

This manual has been deveéloped in ordér to answer some questions that
you, the workshop planneér or facilitator, will need answered before
you begin. Some anticipated questions about the EN-~ACT workshop for
black women are as follows:

What is the workshop?

Why should it be done?

What groups can benefit from it?

How is it done?

These questzons and a number of others will be answered to enable

yon to fac111tate a pOSLtlve and crowthful experience for black

women from a variety of backgrounds.

The authors of this wnrkshop also wlsh to empha512e that thls manual
has been de51gned and written for the helping professional and para-
profe551onal as a guide - not as a ‘rigid format that discouragés
variance. In fact, each workshop facilitator is encouraged to use
her own senslt1V1ty, good judgment and creativity in adjusting the.
format and materials to fit her individual facilitating style as
well as her particular cons~1tuency., The needs of the.black women
with whom you are involved are of primary concern.

éherri N. Coe and Rosalind A. Morgan
Chicago, Illincis
August 1981
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CHAPTER 1
INTRODUCTION AND OVERVIEW

This chapter presents the meanlng and goals of the EN-ACT workshop ex-

perience, followed by information on the organization and use of this
manual. Finally, the content and process foundations of EN-ACT are

discussed.



THE MEANING OF EN-ACT

Perhaps no other majggitag}al-gender group in this country has been
mirrored more lnapproprlately as has the black woman. She has been

reflected through stereotype and myth. Her motives have been tar-

nished by inaccuracy and ignorance. Her image Has been distorted

by labeling and mlsconceptlon. Her roles have been questloned by

the dominant culture, occas;onally by her own community and some-

time even by herself. EN~ACT declares that the time has come for
the black woman to define herself and to speak for herself.

Self—develcggent programe and formal support networks are sometime
seen as luxuries by hlack women. The business at hand is surV1val

and for the upwardly mobile black woman, survival is success in the

marketplace. It is as though personal insight and identity issues

were superfluous goals bearing no diréct relevance to current life
experience. This view its&lf is a myth. The business of survival

and success must be complemented by self-knowledge.

awareness, and to study their images in the lookxﬁg glass. Par-

ticularly at thls point in time, black women must confront them-

selves to know their strengths and potentials, so that more in-

formed responsés may be made to the flurry of social changes and
gconomic realitiés that bombard them daily:

EN-ACT is based on the bellef _that black women should not ke frag-

mented by race on the one hand and gender on the other.r Theirs is

a unigue gestalt, a synthesis of racial and gender experiences that
coilectlvely influence self-opinions and the ways in which black

women interact with the world. The black woman can contribute to

two human rights movements, but she must do so in her own way and

on her own terms. If the character of her soul is divided by race

and gender, her wholeness will be diminished. EN=ACT recognizes

the inseparable forces of both race and gender.

EN-ACT also embraces the richness of a herltage nourlshlng black

women over the centﬁfiesli She may draw sustenance from traditions
based on self-rellance and on an Imperatlve for survzval _She:

manifests a sense of grodndedness;" which desplte time and cir-

cumstance; has given her reason to hope and to keep trylng. Re=-

flecting on momentei}gﬁhlstory that call forth a singular pride,

she remembers SOJOurner,VHarrlet Rosa, Fannie Lou, and women in
her own families who were great because they dared te¢ care about
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the quality of life for black people. Among black women, courage
and strength are contagious. EN-ACT recognizes that black women

must discover their own greatness:

EN-ACT recognizes that black women have an unwavering allegiance to

the family - original, nuclear and extended. Regardiess of the social

and moral indignities that have tested her humanity; che spirit of

the african kinship system stmii ex1sts. If she must; she is pre-

pared to rear her children and to tend to her families alone. Ma-

triarchal labels mean 1ittle for she knows the true worth of her role

is measured by her ccntrlbutlons to the surV1val of her communities.

Slavery and other d1v151ve systems and events have not dlstracted
from her communal respcnslblllty. EN-ACT recognizes that black wo=~

men cherish their families and in particular their children.

Further, EN-ACT affirms the importance of being in unisn w;throur
brothers - not as maternai flqures who only soothe and comfort, nor
as authorlty flgures who only dlrect and teach - but as equal members
of an alliance that has been tested through the ages, withering on
occasion, yet enduring and precious nonetheless. B3Black women have
both ©ld and new dimensions of their lives to share with their men.
The future lies in a reciprocal relationship based on understanding,
knowledge, mutual support and respect. EN-ACT recognizes that black
men have paid their dues, too.

EN-ACT values as well the black woman's affiliation with other black
women. In the evolution of her development, theéré are common ex—
periences bringing her together with sisters of color. She should
not be afraid to share issues and concerns,; and to help her sisters
develop solutions that benefit all in her community._ Dialogs with
one another will help her appreciate the unifying and mutual values
shaping her individual experience. EN-ACT recognizes a sisterhood
contributing to support and sustenance.

For the black woman; her dual membership; her heritage, her rela-
tionships with family, her brothers; and other black women - these

are tne rhythms of her connectedness. EN-ACT has been created to

recognize these rhythms. The black woman risks isoclation and des-

pair when she does not take the time to appreciate how she is re-

iated to her sisters, to her forebearers and to the greater black
communlty : .

EN-ACT Impeis the biack woman to hoid a mirror to herself and to

Look squarely at her own reflectlon. It InV1tes the black woman to

study the reflectlons of her past, to shape new lmages for her fu-

ture, and to share what she sees with her peers. ENMACT urges the

black woman tc dlscover the v1tal lndiv1dua1 she is: EV—ACT wants
the black woman to smile as what she sees in the mlrror and to say,
"Girl, I'm glad to flnally make your acquaintance because you sure
do look good!™

012
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THE GOALS OF EN-ACT

The identity . of the individual black woman is influenced by histori-

cal and cultural forces, by her own soclallzatlon process and her

unigue, innate gualities. These three sets of factors affect each
other and ultimately shape the black woman's view of herself. Re-
gcgnrglngﬁthe contribution of these factors the general goals for
the EN-ACT workshop participant are:

‘ 1. To gain a persSpéctivé on the historical and cultural

forces shaping the black woman's identity;

2. To develop insight into the experiences of black women,
past and present;

3. Tq provide an opportunity for self renewal and personal
growth;

4. To clarify and affirm her personal identity as a black
woman ;

5. To creaté support and resource networks with other
black women;

6. To establish personai goals reflecting commitment to
self and to community.

’

ORGANIZATION OF THIS MANUAL ‘

The chart on the follow1ng page prov1des an overview of the contents
of th1s manual including anticipated facilitator guestions. The
manual consists of five chapters. This chapter introduces the man-
ual and EN-ACT. :

experlence and prepares the facliltator for the resoonslblllty of
group leadershlp. In Chapter 3, a detalled description of EN-ACT,
its three modules and six components, is presented together with a
narrativé script for implementing the workshop. All materials; ex-
cercises and worksheets will be found at the end of each module and
may be duplicated as needed.
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Chapter 4 anticipates questions the facilitator may raise as after-

thoughts and poses options and suggestions to resolve those ques-

tions.

Chapter 5 discusses evaluation strategies, follow-up activities and
considerations for adapting EN-ACT to particular groups of partici-
pants and typés of settings.

FACILITATOR QUESTIONS AND WHERE TO FIND THE ANSWERS

FacilitAtor Questions

Topics

Chapter

What is EN-ACT? Why should
it be.done? How was it de-
veloped? How does this man-
val work?

Meaning and goals,
conceptual foundations,
how zo use the manuail,
participants and settings.

1.

INTRODUCTION

Can I do it? What should I
know to begin? What happens
in the group experience?

faciiitator role ékiils;
how thé group experience
works, guidelines,

FACILITATING
THE GROUP
EXPERIENCE

What does EN-ACT look like?
What does it include? What
has to be done? What are
the specific activities?
What does EN-ACT look like
when it's all put together?

Module format, objectives

materials, timing, des-

criptipg of activities;
instructions, procedures,
suggested narratives.

CONTENT AND
IMPLEMENTA-
TION

Okay. But what if...?

Suggestions for particu-
lar éiréuﬁétagces;rconf
tingency plans, options:

"BUT WHAT
IF...? CON-
TINGENCIES

-—& OPTIONS

How might I adapt EN-ACT
to my group? What happens

after the workshop? What

about evaluation?

Guidelines for adaptation,
ideas for follow-up and
evaluation; a final per-

spective.

5.

FURTHER
CONSIDZRA-
TIONS
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HOW TO-USE THIS MANUAL

§t7§§7a§sumed that you, the facllltator, have already made an initial
judgment on the need for and merit of EN-ACT as a viable workshop ex-

-perience for black women in a given setting. Several suggestions are

offered here to clarify what can be done after that decision has been
made.

First, read the entire manual Get a sense of the manual's layout;

the workshop purposes, content, and theé organization of each module.

Second; identify a co-faCIiltator.r Chapter 2 "Facilitating the

Group Experience,' describes the strong adV1sab111ty of presenting

EN-ACT as a team effort. The co-faC111tator should share similar phx-

losophical views on 1earnIng, women's development, and black women's

identity issues and should possess the charact erlstlcs described in
Chapter 2. It is also preferabie that the co-facilitators be well

dcquainted with each other; and have hid an opportunity to work to-

gether in group situations: The co-faC111tators should complement
cach other in both leadership style and communication skills.

Thlrd, the co-faC1lltators review Chapter- 3, "Content and Implementa-

tion." As edch activity is descrIbed plcture its applicability to

the potentlal group members. Where necessary, tailor the agenda to

£it the needs of your particular population.

Fourth, the co-facilitators examine Chapter 2; "Facilitating the Group

Experience." IS there need to acquire more expertise in commuriication
. q Xp

skilils and in group facilitation skills? If so; the recommendations
posed at the end of that chapter should be followed.

FIfth, the co-faC1l;tators may now choose to "take a breather" from

each of these formal preparatory steps. It is time now to review the

appticability of EN-ACT to a given constituency. At this point; as

the workshop is viewed and assessed from a revised perspective; co-

facilitators may feel somewhat overwhelmed By the enormity of the

task and the leadership responsibility. Whole new sets Of questions

may emerge that are not, or do not appear to be, addressed. These
queries usually sound like, "But what if this should happen in the

workshop?" or "But what if the group does this instead of that?"

The co-ﬁac:iltators should rniow study Chapter 4, devoted entlrely to
questions of a "but what if" nature.
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Sixth, the Co-fac111tator: discuss the workshop w1th others, both

colieagues and lay persons and incorporate any reasonable input

that may better tacilitate workshop goals.

Finally; us:ng the manual as a tool co-facilitators discuss the fln-

ished agenda and format, practlce workshop operatzons and time each

agenda item: It is always advisable to factor in more time than
allocated inltiaiiy. The faCLlltators are now ready to begin other

tasks necessary for workshop implementation such as physical setting,

publicity, registration procedures, and so forth.

PARTICIPANTS AND SETTINGS

EN-ACT is intended for use with women elghteen and older. It can be

used in a varlety of settIhgs with diverse populatlons and may be em-
ployed by those in the helpIng prdfeSSlonS, such as counselors; psy-

chologists and communlty and social workers as an adult developmental
activity. The workshop may also be used by educators of womeén at the

secondary and post-secondary levels as part of a woman's studies or
p - WC S ;

ctltural studies program or as a continuing education offering.

In addition to the more tradltlonal helping or educatlonal settings,

EN-ACT May also be used by any community group or woman's group that

desires to promote communal supportiveness and to develop resource

networks for its members. Human resource areas within business and

industry with lnterest in maximizing the career potertial of ‘minority

employees wili find EN-ACT to be a productive enrichment experlence
for black women.

EN-ACT should be conducted in a comfortable room that is free from

outside noise and dlstractlon. At least onée window is preferable,

and adequate ventilation is _necessary. nghtlng in the room should

be controlled easily so that it can be adjusted durlng the memory

and fantasy activities: The room size should accommodate the num-~

ber of participants comfortably prOVldlng enough space for smaller

groups to conduct tasks without inordinate distraction from each

other; but not too large to d1551pate the total group's energy and

closeness. A large, wall chalkboard or two smaller, mobile chalk-
boards are needed as is adequate wall space to which newsprlnt paper

may be attached.



E

O

RIC

Aruitoxt provided by Eic:

?grtioipants'will require chairs that can be moved easily, and tables
for occasional written tasks.. Tables (round ones if possible) should
be scattered around the room'S periphery and should not be used by
participants unless instructed to do So by the ficilitator. Some-
times group members use tables for retreating from the total group.

A carpeted facility will permit group members to sit on the floor
occasionally. One medium sized table is needed for workshop materials.
It should be positioned away from the others and considered by the
group as accessible only to the facilitators. A podium is not needed
and its us2 is not encouraged. .

THE FOUNDATIONS OF EN=-ACT

§§7an experlence orodu01ng a varletj of learnlng outcomes, EN-ACT,
both in content and in process, grows out of two different bodiés of
eg}etlng research and theory.r So that the reader may appreciate the

conceptuai foundations of EN- ACT, this section will review briefly
those souarces shaping its content and process.

CONTENT
The content of EN-ACT is based upon findings from a study of per-
ceived critical events in the lives of black and white women funded

in 1978 by the Women's Educational Equity Act Program: These find-

1ngs, together with 1mp11tatlons for counseling, have been reported
in Critical Events Shaping Woman's Identity: A Handbook for the
Helping Professions (1980).

In the orrglnai criricatl events study, one hundred women were 1nter-

viewed and were asked to describe those events in their lives which

they betieved were 1mportanf in the development of their 1dent1t1es.
A tota; of7624 separate critical events were identified by the one
hundred women 1nterV1ewed Wlthln the total group of events, several
themes were apparent. These themes, called major categories, re-
volved around:

1. Relationships

2. Work '
3. Education
4: Personal Issues

5. Health

{ _—
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These five areas of a woman's tife were found to be of about equal

lmportance to both black and white women p01nt1ng to the shared ex-

perlences of womanhood at tﬁls time in history. However, within the

five major categorles, tltere are meaningful dlfferenhes between the

kinds of events reported by black women and by white women. Those

differences are summarized briefly below.

1. 1In the Relational category; blac’ women were more
likely to report events related to experiences in
their family of origin or extended family. White
women, on the other hand; were more llKElY to iden-
tify events involving their husbands and children.

2. In the Work category, black women réported events
relating to changing jobs and to problems on the
job more frequently than did whHite women.

3. In the Education category, whrie returnlnb to school
after some perlod of absence was an 1mpcrtant event
for both black and white wometri, their motivations

for returning to school were quite different; where-

as white women tended to return for purposes of
self- fgrglilment black women viewed continuing

education as a prerequ;elte for upward mobility
and for obtaining a better jOb.

4. In the Personal category, bhlack women more often
than white women descrihed a process of self-
evaluation, of conscious and deliberate assessment
of their lives and their future goals.

5. Finally, in the Health category, black women were
more likely to discuss events relating to the illness
or death of a relative, again underscoring the im-
portance of the extended family.

6n the basis of the criginal critical events research, these are some
of the principal unique differences reflected in the life experiences
of black women. The content of EN-ACT has been built upon the re-
cognition of these unigue differences and provides both information
and experiences through which the participant may affirm, integrate
and actualize the major forces shaping her identity as & black wo-
man today.

Another way in which the content of EN-ACT maybe understood involves récalling
the three dimensiorns shaping the black woman's identity: historical a.id
cultural forces; her own Socialization process; and her unigue, innatec, por—
sondal gualitiess The thrce modules of EN-ACT reflect these diméensions. iiodule
I addresses historical and cultural forces; Module II addresses socialization
processes; and Module III focuses upon the participant's unique gualities and

goals.

Z
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PROCESS

EN-ACT is divided into three sequential modules called Enabling, Ac-

tualizing and Activating. The learning process exemplified through

EN-ACT grows out of the theoretical model of Kurt Lewin (1945).

LéQi§7§éscribes_a three stage process involving the "unfreezing, "
the modification, and the "refreezing" of cognitive and perceptual
structures witHin the individvat. Tu the "unfreezing" stage, an

individual is prepared for change by examininc current values, be-

liefs and attitudes. 1In the modification stage, an individual alters
those values, beliefs and attitudes inhibiting development. In the
"rcfreezing" stage, an individual stabilizes and strengthens those

values, peliefs and attitudes that racil-tate development (Benne,
1976) .

workshops in at least three ways. First, EN-ACT is designed as a

By incorporating Lewin's conceptual model, EN-ACT differs From other

workshop-as-process. That is; it moves beyond the familiar rap group

or activity workshop by presenting a format that values the develop-
mental nature of learﬁipg: EN-ACT operates as a flbwiﬁé;ﬁgygivépg
group experience. Second, EN-ACT utilizes a two-fold approach to

the learning process. Didactic ani experiential activities are gsad

to promote both cognitive and behavioral growth. Third, EN-ACT re-

cognizes the racial-gender affiliation of its participants. It pro-

vides a group experience placing the individual in contact with her

unigue identity as a black woman wh® is also part of a greater com-
munity.

AS in Lewin's model, EN-ACT also consists of a three-stage learning

eXperience. The Modules are called Enabling, Actualizing, Acti-
vating. Module I, EZnabling, promotes the woman's readinsss for
change and stimulates self, cultural and historicai awareness. Work-
shop activities are aimed at preparing the woman for self-diszovery.
The participant's level of cognitive and experiential knowledge is
uncovered and explored. She is givern the opportunity to "unfreeze"
current self and cultural percéptions and to answer the question,

"As a black woman, whers'am I now?"

perscnal idéentity formation and to discover linkages to its cultural
influences. Workshop activities are aimed at encouraging the woman
to change unproductive perceptions by acquiring a heightened aware-
ness of her actual and potential strengths. She is given the op-

portunity to redefine self and cultural perceptions and to answer
the question, "How (in what ways) do I want to change?z"

In Module II, Actualizing, the participant is invited to examine her

Module III, Activating, affirms and validates the participant's
sense of empowerment. Workshop activities are aimed at trans-
lating awareness into action. The woman is given the opportunity
to integrate personal and cultural issues of identity, to develop
strategies for sustdining positive growth patterns and to answer
the question, "Where do I want to go now?"

11 .
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Th e

MODULE I

following chart presents EN-ACT's process framework.

MODULE II

MODULE IIT

LEARNING STAGE

Enabling
("Unfreezing")

Actualizing
(Modification)

Activating
("Refreezing")

CHARACTERISTICS

Readiness for
chanae; stimula-
ting cognitive
and behavioral
awareness.

Movement, alter-
ing of personal
and cultural
awarenass.

Stabilization of
awareness;
strengthening
positive atti-
tudes and set-
ting goals.
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CHAPTER 2

FACILITATING THE GROUP EXPERIENCE

Facilitator role and responsibilities are described and the basic group
communication skills of attending, listening and responding are re-
viewed. Didactic and experiential characteristics of the group &x-

perience are reviewed in light of workshop goals.

13
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Thls chapter Wlll describe the characteristics and skills of the EN-~-

ACT fac111tator and provide a framework for understanding and imple-

ment_ng an extensive workshop experience: To facilitate means "to

make easier” and thé EN-ACT facilitator makes the goai of 1earnlng
easier by using sound communication skills and by clarifying the
process of learning.

The ideas in thls chapter are presented as guxdellnes. They are in-

tended as a review for experienced facilitators and as an introduc-

tion for new faC111tators. Where appropriate, specxal comment is

made about facilitating EN-ACT as a particular group experience for

black women. More information on facilitating group processes can be

obtained from the references listed in thé Appendix.

THE FACILITATOR

EN-ACT depends on the effortsiof at least one fac111tator whose role
is to move and shape the learning experience for workshop partici-

pants. The EN-ACT fac111tator is a black woman professional or para-
professional who belxeves in the potentlal of other _black women.
She uses the shared status of race and gender to influence change

by projecting an apprec1at10n for the individual and cultural experi-
ences of black women.

may operate for or against the coﬁmon purpose, and to manage small

group activities within the total group: As a team; the faC111tators,

share the responsibility of leadershlp which m may 1nvolve both anx-

iety and satisfaction about the group process and the results in

the 11ves of participants. Further, it is highily benef1c1a1 to sort

through the events of the day with a colleague -- to express the ad-

mixtare of feellngs, which may range from pleasure to uncertalnty,

from exhilaration to exhaustion, from pride to relief. another
reason to work with a partner is that the relationship actuaily serves

as a model of productlve, cooperative; sharing behaviors for the

part1c1pants. This relationship will influence the qualtity of

interaction among participants.

Specifically, the EN-ACT facilitator is responsible for:

1. Creating and maintaining a climate of support, comfort,

openness and respect among group members.

2. showing interest in the individual participant and in
the group as a whole.

assertlveness, sensitivity and self-disclosure. .



Demonstrating effective communication skills.

Iy

Implementing the workshop format, and where necessary,
revising learning étEaEég;9§7§o meet the varticular
needs of workshop participants.

ul
..

6. Integrating the goals of the workshop, the group, and

the individual.

The facilitator possesses a range of characteristics that promote
successful leadership. She is éomfortable in groups, self-confident,
and is able to create a balance of warmth, maturity, humility, and
humor that encourages respect and trust from others. The EN-ACT
facilitator has an interest in the developmental procéss, including
her own, and demonstrates a desire to learn from the group. The
facilitator knows her limits, both personal and professional, and

is tolerant and accepting of individual differences. Moreover, the
facilitator is flexible: she is able to alter workshop format and

timetable if group needs warrant these revisions. She also under-
stands and accepts the primary responsibility of the group experi-

ence, while supporting the participants in being responsible for their

experience in the group and their own personal goals. The facili-

tator risks, creates, guides, energizes, adapts, and - when in doubt
uses common sense.

Each of these qualitiss rests on the facilitator's ability to be

herself. This is referred to as "congruence" or “authenticity,” and
for the EN-ACT facilitator, it means a fusion of her personal and

cultural identity. As a facilitator, she demonstrates certain skills
that others in the workshop may not have yet developed. As a black

woman, she shares similar attitudes and experiences with group mem-
bers. While there are universal principles governing group facili-
tation, the EN-ACT leader must also establish a mutuality of under-
standing with participants. Without sacrificing credibility as a

group leader, the EN-ACT facilitator never loses sight of her own
identity as a black woman. The facilitator is "at home" with herseif,

and this personal-cultural consciousness is expressed to others in
the workshop.:

The success of facilitating groups is theasured by the effective in-
tegration of key interperscnal skills. an extensive background in
communication and group theory is not necessary. Research indicates
that paraprofessionals can be just as effective in leading groups

as individuals in the helping professions. While the EN-ACT faci-=

litator does not have to be "Super Counselor," she should possess
basic competencies in communication skills and a general understand-

ing of how to translate these skills to a group experience. Inter-
personal skills consist of three primary and interlinking compo-
nents: attending, listening, and responding. Although they are

separated below for purposes of description; the group experience
mandates their use in concert and harmony with each other.

Attending skills include eye contact, body language, and vocal patterns .

16
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with the group. Through the use of her eyes; body, and voice the
facilitator demonstrates a caring, respectful, and considerate
attitude to the group and to individuals within the group. In the

EN-ACT Workshop, the facilitator is encouraged to stand or sit in

Collectively, these behaviors help the facilitator establish rapport

front of a table, not behind it, to sit with the participants on

occasion, to move about the room and among the group freely, and to
maintain eye contact with individual group members (being careful

to change eye.focus so that everyone feels worthy of attention) . It
is also important to usé open arm and hand gestures; and body position.

One wants to encourage opénhess, not to model behaviors that reflect
inhibition and secrecy. Finally, the facilitator projects a pleasant

vocal tone that invites enthusiasm and communication; and avoids mono-
tonal and interruptive pattérns that discourage interg§E”§nd discus-

sion. Attending skills should be consonant with the actual learning

experience: they should be flowing, natural, and developing:

Listening skills constitute the coré of the communication process, and

they are virtually impossible to discuss without also mentioning res-

ponding skills. The purpose is to demonstrate two types of 1isten-

ing. First; the facilitator listens to what is said - the verbal

content, and employs the paraphrase to verify what the communicator

has verbalized. Paraphrasing is not parroting; it is a response that
"checks out" a message by re-stating what has been said in a different
way. Typical paraphrasing responses that evidence effective verbal
content listening begin with "In other words, you feel that...," or
"Let me make sure I understand what you just said...," or "I think I
heard some of the group saying that..:" By using the paraphrase to
clarify verbal content at various times in the workshop, the facili-
tator conveys an understanding of what has been said by the partici-
pant, and the group as a whole benefits from this clarification.

The second type of listening invoives listening to what is not being

said - the nonverbal content. The facilitator listens to individual

feelings as well as to the tone of the. group, and employs reflection

to verify observations. In a way, listening to nonverbal conternt is

akin to "empathy," in which the facilitator attempts to "get into"
the experience of the person or of the group. The facilitator
identifies nonverbal individual/group responses; such as a partici-
pant whose eyes begin to water when she relates an experience in her

tife; or a sudden hush in the group at the end of an activity. Typi-
cal reflecting responses may include "I'm feeling some emotion with
you as you talk about that experiencé...," or "I'm not sure how to
understand our group's silence right now =- who can help me?" o
or "I'm really sensing a fesling of closeness within our group: Who

else senses it?" By using réflectiocn to clarify feelings at appro-
priate times in the workshop, the facilitator exhibits a sensitivity
to nonverbal events. In turn, theé group's level of solidarity anad
trust is enhanced.

Responding skills are the "verbal followings" or "interventions" the
facilitator makes in response to verbal or nonverbal behaviors in the

17
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grbué. The object is to formulate responses that eiarIfy the learn-

ing experience at any given moment in the workshop : Respondlng skills

are distinguished from the facilitator's “teaching skliis," through

which factual information or procedures and instructions are provided.

Primary responses are the Earaghrase, to clarlfy verbal content; and

reflection, to clarify nonverbal content. Some specific subskills
include:

providing encouraging statements to strengthen the confidence
level of participants;

sharing personal experiences (self disclosures) to promote

or suppiement personal experiences.shared by group members;

using open questions to stimulate discussion and openneSS,
rather than closed questxons that e11C1t yes Or no answers.

components: Attendlng, Ilstenlng, and respondlng SklllS are fluld

components, with constant influence on each other. Thé successful

facilitator depends on the effective integration of all these skills.

If the reader has not had extenSIVe experiefice as a group fac111tator,

some of the resources listed in the Appendix may be helpful. The new

facilitator is urged to practice group 1nterpersona1 skills w1th one

or more colleagues through roie—piay (a ~videotape or tape recorder

is recommended) and, if possible; to get involved as a group 1eader

with an experlenced co-facilitator prior to Impiement*ng EN—ACT. The

task then, is to get a better sense of how one communicates in groups.

This additional awareness will strengthen the confidence qf the EN-ACT

faciijtator. The aim for the facilitator is toracqu1re anigngerstand-

ing of one's influence in group situations and to gain an appreciation
for oneé's "style" as a group facilitator.

THE GROUP EXPERIENCE

The purpose here is to deScrihé"EN-ACT as a group experience. Foux
general areas of ingquiry are addressed: What is the group experience?
How to facilitate the group experience? What special issues affect
the group experience? What are some general guidelines pertaining to
facilitating EN-ACT?
1. Description of the Group Experience
§§;AC$ is an ewperlence in which a _group of women convene to
explore common and individual issJes of 1dent1t . The parti-

cipant brings to the workshop prEVlCUSIY acqulred knowledge

and experience: EN ACT helps the participant to gain a sense

of her perscnal power by providing information and experiences

4
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that validate the woman's potential for personal growth.

People learn by intéraCtiné with éaCH 6thef. ﬁwéACT aék-

assessment. In this way,; EN-ACT's group e¥perience is a
microcosm of other social systems. Participants are pro-
vided with opportunities to become more aware of how they
operate within a large social system {e.g., work-setting,
community meeting or a classroom), by .noting how they relate
to the entire group. - Likewise; their experiences in a small

‘group context may serve to represent smaller social systems

such as a peer group or a club meeting; or in the case of
two or thrée persons (dyads or triads),; more intimate rela-
tionships such as a family, marital, or friendship unit.

In the group exgerlence, EN-ACT utlllZeS a lear Lng approach
that is both d;daetxer(lnstructlonal) and experiential. These
components reflect the workshop's inténtion of providing new
information and new experiénces§ to éncouragé pérsondl growth.
The didactic compoiicnit is aimed at stimulating cognitive or
intellectual development and involves the sharing of factual

or theoretical information with group part1c1pants.

There are two prmary didactic toois- the 1nfcmatlon summary

on black women's Identity and sex role crlentatlon and the

reading of articles which highiight aspects of black women's

roles and experiences. The experiential component is aimed

at affective or emotlonal development. The group member is

involved in a series of activities that personailze cognltlve

learning. There are five primary experiential tools: work-

sheets, various types of dISCUSSIonrgrOUpS, gulded fantasies,

a personal log, and a special closure activity.

Facilitating the Group Experience

The didactic and experiential components in the learning
approach are. represented in the group experience through the
dimensions referred to as structure and process.

The structural aspect of the experience involves the planning,
organization, and presentation of workshop materials and
activities. The facilitator combines teaching and management
skills to provide structure for the group experience. 1In
addition to establishing the workshop format and preparing for
its implementation, structural tasks include establishing guide-
lines for group participation, organizing materials, conduct-
ing didactic activities, handling the timing of all activities,
serving a€ a resource in clarifying factual or theoretical in-
formation, reminding participants of the workshop goals, ad-
ministering an evaluation instrumént, and providing all ins-
tructions and procedures.

it
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The process dimension of the group experlence 1s the col-

lective and on-going group atmosphere (within the workshop) s
at any gzven moment. Group process refers to thé tone of the
group as a whole, 1t is what is happéning "now" in the group,

both cognitively and emotionally. The facilitator should be

constently "i n-toﬁch" with the verbal and nonverbal content

of the e§per;ence, sen51ng changes in mood, levels of parti-
cipant involvement, and patterns of 1nteractlon. The facili-

tator combines attendzng, listening, and respondlng skllls to

faciititate the process of the group experience: It is within
this dimension that EN-ACT may reach 1ts full potential.

épecial Issues Affecting the éroup Experience

There are several issués affecting the gquality of the group
experience that warrant brief mention here although some
appear elsewhere in the manual.

Pirst, the most lmportant task of the fa0111tator is to generate

rapport wzth and between group members. One way to establish

rapport is for the facilitator to greet partlclpants befor-e

the start of the workshop and to feel free to chat 1nformally

with individuals at break time and when the workshop has term-

inated:. Another way to establish rapport is, of course, to

exercise effective attending SkIIiS.” As a third way to help

maintain rapport the faciiitator: ‘may provzde ground rules or

expectations governing the. group exoerience at the outset of

the workshop, and then remind the group of these guidelines

through modeling and by reinforcing partlczpant behaviors:

These ground rules include mutual respect; openness to differing

opinions, and the importance of trust, sharlng, and confiden-
tiality.

A second matter of importance in the group experience concerns
the handling of sensitive material in the workshop. The
facilitator needs to let group members know that they may ex-
perience some feelings or thoughts related to unresolved
issues which may provide an opportunity to realize a sense of
potential strength or power. The facilitator must be willing
to let participants have these experiences and to help parti-
cipants to learn from them. If the experience is not resolved
within the workshop setting, the facilitator needs to have a
list of referral names available for participants should they
desire personal  consulting.

Finally, the group experience should not be viewed as an iso-
lated experience. A continuation of Self-exploration after
the workshop has ended is a desired outcome. This expéctation
should be shared with partlclpants (oerhaps when ~outlining the
ground rules at the start of the day and certalnly during the
workshop’s flnal component) To promote opportunities for
on-going development the facilitator should be prepared to
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4.

recommend group and individual resources, 1nc1ud1ng helpxng
professionals, other workshops, seminars or programs in the
immediate geographical area; and reading lists. The pro-
vision of future options helps to place the workshop in a
learning-as-process context for the participants.

Fééiliﬁétiﬁé Guidelines: Specific guidelines that address facili-

tator behaV1ors may serve toC summarize

key considerations In facxlxtating EN-ACT. Some of the items are

discussed further in other parts of the manual.

Facilitator Role

A. It is okay not to be perfect. If you; the facili-
tator, err, admit it. If you feel lost in the
group process, express it. If you do not know
the answer to a question, be honest about it.

B. A facilitator is not a lecturer. There is no need
to answer all questions, even if the answers are
known. Permit the group to draw conclusions and
to make inferences. Participants wish to explore
their own potential and capabilities. The true
stars of the program are the group members. Let
them know that.

C. Recognize your own needs. The facilitator should
schedule EN-ACT by examining other events. in her
life that are happening immediately before and
after therworkshop. The experience is a phy51ca1-
ly demanding and emotionally draining responsi-
bility. One should be well rested and in good
health before EN--ACT begins and have tlme avail-
able to unwind after the experierice. THe status
of one's own peace of mind and soundness of body
will affect the facilitator's cogriitive and emo-
tional performanCe level -- and therefore will
influence the quality of the group experlence.

Communication

A. Utilize effective communication skills at all times:

Remember the importance of attending to the group
and to individuals. The use of the paraphrase and
reflection to capture content are central facili-
tating approaches.

B. When necessary, ask the group for help in clarify-
ing verbal or nonverbal content. For example: "I'm
not so sure this activity has value for you. May I
have your feelings on this?"

21
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C. The facilitator can promote a sense of shared re-

spon51b111ty by suggesting, when appropriate, that

a group member turn to the other person and address

that individual directly. Another way that respon-
sibility may be shared is to require members of smail
discussion groups; including triads and dyads, to
alternate the leadership of that unit through the
role as spokesperson and/or recorder. 3y demon=-
strating and encouraging shared roles of responsi-
bility in the group experience, the facilitator is
emphasizing the importance of interpersonal commu-
nication, group équity, and seélf-detérmination.

D. Learn the names of group members . Refer to each
participant by hame and éncourage partlclpants to
do the same. Model and promote direéct intéraction.

E. Say scmethlng encouraglng or p051t1ve to everyone in
the group at some time during the workshop. Orne facl—
litator comment, phrased as a genuine compllment about
some aspect of the partlclpant's behavior or attitude,
will mean a great deal to a partlcular group member.

The facilitator wants to nnderscore the worth of each

partIprant. There should be no invisible women.

Each participant should experience direct verbal and

non-verbal attention from each facilitator:

F. Use the pronoun "we' when making comments about black

women. This helps to reinforce the facilitator's

peer relatlonshIp with participants and to emphasize

shared experiences.

G. Co-facilitators must co-facilitate. Use "we" in-
stead of "I,;" refer to what each other has said pre-
viously where appropriate, and attend to each other.
Co-facilitators need not whisper to each other if
there is need for clarifying format or agenda. Model
openness by addressing one another in front of the
grou For example: "Mary, everyone geems involved
in thlS topic, but I'm getting a little conscious
of the time. Shall we change our agenda a little so
that we can continue this discussion?" If the de-
cision is to do so,,dlrect the group to continue its
discussion and réceive permission to talk briefly
with.-the co-facilitator about how thé agenda may be
changed.

Additional Activity Guidelines

A. Remind the group of EN-ACT's ground rules. Partici-
pants should not forget the importance of trust,
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mutual respect, and confidentiality:

B. Maintain flexibility. Permit some degree of vari-
ance from the discussion topic. However, et
participants know if the time factor is of con-
cern and help the group re-focus eventually on
its tasks.

C. The activity must fit the group ...mbers. While
you, the facilitator, may choose to revise the
workshop format and content, remember that some
activities more than others are appropriate for
black women and for a particular population of
black women. Educational level, socio-economic
background, age, geographical location, psycho-
social dynamics and other characteristics of the
population should be considered jn tailoring group
activities.

D. Move around the room for most act1V1t1es., When

units; contlnue moving. ThlS promotes the per-

ception that one is an interested facilitator who
is also a peer. When visiting groups, suggest,

comment, ciarify, and share. FaC1lltator niovement

also reduces partICIpant boredom and 00551ble

suspicion about what the fac1lltator "is up to"

when just standing around:. On those occasions

when it is approprlate to he statlonary, co-faci-

litators shoutd be 9051tioned at opposite sides

of the group: This makes it sasier to ecatch group

process and pramotes a physical affiliation with

a variety of group members.
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CHAPTER 3

CONTENT AND IMPLEMENTATION

Workshop activities are described in detail and directions for imple-
mentation are presented. All facilitator and participant materials
and handouts are included.
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What is the EN-ACT Workshop and how is it presented? This chapter details the

structure of the workshop and provides a suggested "script" for an actual
presentation. Facilitators are advised to review this chapter in detail be-
fore attempting an actual workshop experience.
The workshop is divided into the following Modules and Components:
Module I: Enabling
Component One - Orientation
Component Two - Cultural Group Awareness
Module II: Actualizing
Comporierit Three - Assessing Personal Qualities
Component Four - Confirming Group Identity
Module III: Activating
Component Five - Developing Personal Goals
Component Six - Closing the Workshop
This chapter presents the workshop module by module. Included for each module
are:
1. Facilitator's agenda

2. Description and implementation of workshop

activities

3. éuggeéﬁed "éCzipﬁ“ in the form of a facilitator
narrative and procedures

4. Facilitator and participant workshop materials

The "script" is provided to familiarize the facilitator with the tone and pace
of an actual EN-ACT experience. The narrative should be adapted by each
facilitator, taking into account her unique presentation style and skills and
the needs of the workshop participants.
Generally,; the script does not specify a distribution of tasks nor indicate
which facilitator should present a particular activity. Co-facilitators
should make these decisions according to personal skills and level of comfort,
being careful to distribute tasks so that each facilitator is percieved as
an equal member of the team.
There aré a numbér of worksheets and handouts for participant use located at
the end of éach module. It will bé necessary to duplicaté the following
materials and assemble packets for éach participant prior to the workshop:

1) welcome Statement

2) Workshop Agenda

3) Personal Log Sheets

4) "The Black Woman's Identity and Sex-Role

Orientation": Information Summary Handout
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Additional materials should also be duplicated and assembled for use during
the workshop. Fac111tator materlals need not be duplicated but should be
xéadily,aCCé551b1e to both facilitators during the workshop. You may want to
duplicate more then one set of the Reddings (see Appendix A) used in Pomponent
Four, "Looking at Black Women's Issues”, in case participants wish to keep
copies of them.

Finally, it is lmpcrtant that facilitators tailor the EN-ACT model to their
particular s;tuatlon,rand malntaln LElelllty within the workshop @xperience.
For example, an afternoon break period might be _necessary for the group, or

prolonqed and unéxpectea dlscu551ons may warrant a change Inithe agenda.: How-

ever, the w0rkshop should not continue pasf 5:30 p:-m: The intensity of thes

exper;unce both cognitively and emotionaiij for part1c1pant and fac111tator,

is a very real consideration. Too much of a good thIng, even in the area of

self- deveiopment, may work against the purposes of EN-ACT and may reduce some

of the excitement that should be associated with this learning experience.

28



MODULE I: ENABLING

SUMMARY

In this modul&, participants are given tha opportinity to become comfortabie
in the workshop énviromnment. This module involves helping part101pants to

become familiar with the facilitators and other workshop _participants, to

establish guidelines to facilitate open communication; to clarify the general

workshop goals, and to develop a common frame of reference: These prepara-

 tory activities are intended to "unfirceze" participants, enabling each to

begin movement toward change.
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MODULE I: ENABLING

ACTIVITIES DESCRIPTION AND IMPLEMENTATION
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FACILITATOR'S AGENDA

HODULE T; ENABLING

COMPONENT -ONE+—OPIENTATION

" 65 Minuteg )

ACTIVITY

1. OPENING THE WORKSHOP

A. Arrival Activities

Greet Pattfotpants
(Relreshnents)

Last-Minute Enrollment

B. Introductions i

TEI

pacilitatora

Participants

2. SETTING THE CLIMATE
Welcaia SEitonent
Ground Rules

3. REVIEWING THE WORKSHOP AGENDA

4. PERSCNAL LOG ENTRY
Blaatio
Flost Bty
Participant sharing of
Initial Feelings

TIHE KATERIALS REEDED
- Nome Tags
' = Coffee; Tea and Folls
(15-30 min) jﬁptloaali 7

- o ot el
= Workshop Packet or

Folder
{12 ain)
(10 uin) - Welcome Statement
(3 utr) = EN-ACT Agenda
(10 ain) « Personal Log Bheets (4

LEARNING GOMLS

1, To becons hbia opan fo
change

2. To understand the work-
ghop goals

3. To understand the vork-
ghop rat{onale

BEHAVIORAL OBJECTIVES

1. Shara soae parsonal
Information with
others (1,4)

2. Shara_one personal
reagon for partici-
pating in the work-
ghop (1)

3, Devcribe carrent and
Initial feelings' about
the workshiop axperience
(4)

() Iidicates Relevant '

activity



FACILETATOR' §-AGENDA

HODULE 1; ENABLING COMPONENT "TW0 CULTURAL GROUP AWRRENESS
{ 65 Hinutes )

A
RCHITY TIHE MATERIALS NEEDED LENANING GOALS BEIAVIORAL CBJECTIVES
5. STEREORYPICAL/1DEAL / (0uin) - Newapelnt 1, To batoms avars of
BLACK HOMAN - Hagking Tape personal perceptions
Ingeict ione/brapara- ~ F8lt Markats , of the black woman
‘tlon o
Ganerating Lists on 1. List adjectives degeri-
Mewsprint bing wameii {5)
Spokesparsona Reed Llats ‘ 2, List adiectives descrie.
Open Dlacuaaiong | 2, List adjectives descri

bng black women (5)
6. "E BLACK NOU'S OBWTY (15 win) - "Slack Hoaan's Wentlty 2 To widekatind tha wilguy v Montlfy at loast one

MID SEX-ROLE ORIENTATION"; ond Sex Role Orfentation®s  iagictoriatics of the b“gig‘l':c:h:’;:z"::“:m
TNFORMATION SUMMARY TforRaEioh Simary * black woman , o
- Sy Handout group {3)
7. IDENTIFYING GENERAL THEMES (25 min) - Chalkbiard * 3. To becoma aware of higto-
AND PERSONAL MEANING - Chalk ¥ rical soclalization {mpli-
Initruétléns/Ptgpgggggon ' °?t‘°°’ f°: {dantity o
Usveloping Threo Theaes dovel opnen 4. Mdent1fy and 1'st thees
Ber Group 7  baslc cognitive themes
Spokespersons Report Themes; . Important to ths rols
Facilitator Recordy on Ciislkboazd davelopoent of black wo-
Open Dlaciisd foi men (7)

D?;;:oiizgé?ersonal Statemant | ; héééfiﬁ@ tﬁéf!ﬂpl!citionh
Gt Dl'cusslon : that one theme has for
P Heeus the individual's identity

- : o ag a black wosan (1)
8. PERSONAL L9G ENTRY (5 win) — st FeoLla
. L about the workshop experi-
Y 15 nin ) _ e
PREAK 15 ain) * Indicates Paclilitator Materials v | onee (B?"
() Indicates Relevant

Activity




COMPONENT ONE: ORIENTATION
1. OPENING THE WORKSHOP

A. ARRIVAL ACTIVITIES

Deécrigtion: As the women are arriving,; but before the workshop

o actually convenes, several preparatlonal activities
set the tone for the total experience.

Implementation: Refreshments mlgat be made avallable. Facilitators

welcome each participant as she arrives. Any last
minute enrollment should also be done at this time to fill vacancies
if all slots are not filled.

Partlclpants are glven ‘name tags and a packet of workshop materiails

If facilitators decide against distributing workshop packets at thls

trme, then copies of the "Welcome Statement" are given to partici-
pants toc rea” before the workshop convenes. A sample "Welcome

Statement"” as well as guidelines for developing your own welcome

statement are located at thé end of this Module.

Guidélines for "Welcome Statement”: Tt is important for each ar-
P b

ticipant to have in hand before the workshop actualiy beglns a

written statement about what to expect. A sample welcome statement

has been provided; however, you may choose to deve10p one of your

own. Following are a few guidelines to consider when wrltlng a
welcome statement:

. Keep it as short and concise as possible

. Open with expre551ons of welcome and concern for the part1c1pants

. Give the purposes or ObjeCtiVeS of the workshop

. Give participants some idea of what to expect from the facilita-

tors, themselves, and the workshop experience.

. Give any other pertlnent Information that may be speclflcally
relevant to your particular group.

B. INTRODUCTIONS

Bescrigﬁion: Facilitators medel for participants some "ice break-

ing," get acquainted and disclosing behaviors: They

prOV1de opportunities for participants to recognize the facilita-
tors' qualifications to lead the workshop.

Participant introducticns provide early establishment of some par-

ticipant commonalities.

imgieméntation: Each faciiitatcr gives her name, briefly c_}ii}eé

alltles w;tﬁ the partlc;pants, and provides reason for wantlng”to
conduct the workshop. Whenevar comfortable, humor should be em-
ployed during thesé introductions. Laughter contributes to the
warmth of the éenvironment. : :
34
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Participants (wearing name tags) give their names and any brief
information about themselves they wish. Each participant tells
one personal reason for attending the workshop. Participants
should not be pressured to disclose any personal information
they are uncomfortable in sharing. Facilitators comment briefly
on information from each participant.

2. SETTING THE CLIMATE
Description: Facilitators lay the groundwork for participants'
understanding of what to exXpect durlng the workshop.

These expectatlons include the workshop purpose, goals and guides
for behavior.

Implementat;on- After part1C1pants have read the WelCOme Statement

the facilitators brlefly higﬁllght the main points
and purposes of the workshop. Participants may ask for clarifi-

cation of any point made or any workshop purpose.

L4

A statszment is made by the facilitators concerning communication

expectations during the workshop experience. Observation of com-

munication ground ruies are essential to facilitating a p051t1ve

and productive experlence. Brlefly stated, the ground rules are:
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Openness to differing viewpoints of others

Ability to choose what yo: want to express
or share with others

Importance of confidentiality

 Acceptance of new personal insights
3. REVIEWING THE WORKSHOP AGENDA
Description: Facilitators give participants a preview ci how the

day will be organized.

Implementation: Facilitators give participants a copy of the day's
agénda. The agenda at the end of this Module may
be used if the workshop is to be given all in one day.
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(Suggestions on how the workshop may be adapted to other time for-
mats appear in Chapter 5.) Mention at this time any necessary
accomodations for participants: washroom locations, facilities or
arrangements for food, vending machines and telephones, and invite
participants to make themselves comfortable.

PERSONAL LOG ENTRY

Description: The Personal Log is a four page journal used by each
participant to keep a cumulative record of her thoughts
and feellngs at various points durlng the workshop. It can be used
by the participant as one medsure of her persocnal growth from the
beginning to the end of the workshop exXperience. Desmgnated times
for use of the Personal Log during the workshop are at the end of

each componént. However, individuals are encouraged to aﬁd impor-
tant insights durlng any break time as well. Only page one of the

Personal Log is used in Module TI.

Implementation: Each woman should have a four page, Personal Log

in her packet of materials. Each of the four pages

has a different lead statement to which she may respond.

The four statements are:
what I am feeling right now...
Things I have learned about myself as a
‘black woman...
Things I have learned about black women
as a group... :
Thoughts or feeiings I want to share with
group members...
Participants write a response to all statements at the end of each
workshop component. They may also write responses during any break
time. Participants may choose to share privately any thoughts or
feelings with group members. Sharing of these thoughts or feel-
ings with the total group may also be done as appropriate.

36
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COMPONENT TWO: CULTURAL GROUE AWARENESS

STEREOTYPICAL/IDEAL/BLACK WOMAN

Descrlgtlon. This act1V1ty is used to stlmuiate awdarerness and to
frame the Information Summary which follows. It is

essentlaiiy a braznstormlng approach to 1dent1fy1ng a number of

generalized perceptlons held" by the part1c1pants.

Implementation: The facilitator divides the total group into

three; equai smali groups. Each gioup seiects

one person to record responses. Each group is given a task to
do.
G:oup iris askeé,to aevéigp a list of aaiectives that
describe women in general. '
Group 2 develops a list that describes the ideal woman.
Group73 déveiops a list of adjectlves descrlb_ng the

black woman.
All descriptive adjectives are recorde? on large newsprint sheets
posted near each group.
Afteér a specified amount of time, thé recorders read to all work-
shop participants the list of adjectives generated beginming
with Group 1. The total group discusses the lists of adjectives
developed.

"THE BLACK WOMAN'S IDENTITY AND SEX-ROLE ORIENTATION:" INFORMATION SUMMARY

Descr;gtlon- ThlS Information Summary contains materlal illus-

tratlng the unique differences for black women in
criticat ;ife events. These flndlngs are discussed in relation
to sex-role ovientation.

Implementation: The Information snmmary material is rehearsed

by the workshop facilitators before presenting

it to participants: Deilvery of the presentation should be iess

than fifteen minutes. In addition; it is suggested that the

facilitators use visual aids as much as possible to hold parti-

cipant interest: writing major points on the board; distributing

a handout of major points, and developing charts or graphs to
highlight data are some suggestions.

37



7. TIDENTIFYING GENERAL THEMES AND PERSONAL MEANING

N tlve parts. The first four steps are cognitive
and the last three are affective.

Facilitators divide part1c1pants into two equal groups. Each

group selects a recorder: The task of esach of the two groups

is to identify three themes from the Information Summary Imoor-

tant to the role development of black women. The recorder will
write down the themes developed by each group.

After a spec;fled amount of tlme, recorders from each _group

read the three themes deVeIoped by the group. A facilitator

writes the themes on the board: The faCIIItators can combine

two or more themes if they overlap, and an open group dis-
cussion of the themes is held.

Each workshop participant then formulates oneé statement on paper
that represents how she personally connects oneé of the themes
to her IﬂdiVlduaI 1dent1ty as a black woman. Fac111tators then

invite women who want to share their statements t3 do so.

Responses to each woman's statement are encouraged.

8. PERSONAL LOG ENTRY

Participants are again asked to make entries in their Personal
Log.
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MODULE I: ENABLING

PROCEDURES/COMMENTS AND FACILITATOR NARRATIVE

39
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MODULE I/COMPONENT ONE: ORIENTATION

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

(After Arrival Activiﬁies)

1. INTRODUCTIONS

Share brief personal and career
background; provide one reason
for wanting to do the Workshop.

Use attending skills! Comment
on each participant introduction,
and thank each for sharing..

2, SETTING THE CLIMATE

Read Statement. Highlight main
EN-ACT purposes with brief ela-
boration of each.

Ask for reactions to purposes.

ERIC

Aruitoxt provided by Eic:

This workshop has been in the plan-
ning stage for a long time. We are
aeiighﬁea to finaiiy have the oppor-
tunity to share it with you. We are
your facilitators, which means our
role is to guiae you through our day
together, to learn about ourselves
as black women, and about black
women as a group.

My name is (Facilitator) and.::

And my name is (Co-facilitator) and...

We'd liké to meet sach of you. Just

give your name; anything else you'd

like to share about yourself, and
one reason that you déciééd to bé
here today in EN-ACT. Who would

like to begin? (Group Discussion)

Thank you for Sharing. We think
you'll find that all of your reasons
for attending will be met in some
way. DPlease remove the Welcome
Statement from your workshop packet
and you'll see what we mean. TLet's

review it £6geéhef...

Are each.of you able to connact

in some way to at least one of these
broad purposes? Any gqUestions or
comments? How do you fesl about

these workshop purposes?



MODULE I/COMPONENT ONE: ORIENTATION

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Highlight the process of EN-ACT.
Facilitator stands and talks
informally, moving around the
inside of the circle, address-
ing each participant.

éhape,arms into a pyramia to
illustrate.

Use hands to illustrate.

ERIC

Aruitoxt provided by Eic:
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Some of you may now be wondering

"How in the world will all this be
accomplished?" EN-ACT is a workshop
in which you actually work. As a
thinking and feeling human being, no
one here is supposed to just sit back
and observe others. EN-ACT is going
to stretch your thinking and your
feelings abolit yourself and each other
as black women. To do this, we have
planned a whole set of experiences,
both formal ana informai, that are
aimed at stretching -- which we de-
fine as learning.

Imagine your experience here today

as a sort of pyramid. The object is
to get to the top of the pyramid. To
accomplish this, EN-ACT will help you
get in touch with some of the things
that influenced who you-are, as a
black woman -- not just as a black
person and not just as a woman. Then,
by stretching a iittle; EN-ACT will
help you get in touch with your
strengths as a black woman. Finally,
by stretching even further, EN-ACT
will help you to answer the guestions,
"ﬁﬁeré ao I want to go from heré, éha
how do I get there?" That's the top
of the pyramid. Making choices about

how you want to aeveiop yourSéif even

e
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MODULE I/COMPONENT ONE: ORTENTATION

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Continue to move within the
circle:

Other facilitator records
ground rules on board as
each is mentioned.
Elaborate on ezch rule:
#4 refers to keeping what
is said in the room;

#5 refers to "sensitive
material" issues as dis-
cussed in Chapter 2.

43

further as a black woman and develo-
ping strategies to succeed in your

personal goals.

* ok *
Now théh, the beautiful part about
this journey up the pyramid is that
we will travel together. EN=ACT is
interitionally a group experience: We
believe that we grow by interacting
with each other. We will help each
other reach the top. "No woman is
an island but rather, she is a part
of the whole." So our journey will
be a shared experience. We will
travel as a ‘group.
To insure that the journsy will be
pleasurable and comfortable for us

all, (Co-facilitator's name) and T

have found in other trips of this
nature that some basic "ground rules”
or expectations are important. Keep
these "ground rules" in mind as we
proceed together:

(1) mutual respect for each
other as persons;

(2) openness to differing

. viewpoints presented
by others;

(3) having the right to ex-
press and share what we
choose;

(4) the importance of confi-
dentiality; and

45



MODULE I/COMPONENT ONE: ORIENTATION

PROCEDURES/COMMENTS FACILITATOR NARRATIVE

(5) acceptance of new personal
insights with the option

of exploring these insights
privately at a later date
{perhaps with a helping
professional) .
only when these ground rules are cb-
served will we begin to trust each
other. In EN-ACT, individual and
grotip development will be limited or
reduced without that trust. Are there
any questions? Can you think of others
that may influence our trust and Sup-
port of each other as we climb the

pyramid? (Brief Discussion)

Pause and attend:

* * *
3. REVIEWING THE Let's continue to focus on what will
WORKSHOP AGENDA . happen here today. You will find our

"Agenda" in your packet. wWe'll re-
view it now so you will have a general
idea of what to expect...

Review the Agenda.
Are there any questions?

Now some other "essentiais™: if you

are not familiar with this building,
we'll mention some "just in case"
Supply this information. information: the restroom is located...
' the telephones...the vending machines...
the food facilities (or arrangements)

for lunch...

44
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MODULE I/CCMPONENT ONE: ORIENTATION

PROCEDURES/COMMENTS

_FACILITATOR NARRATIVE

4. PERSONAL LOG ENTRY

Remove Personal Log and show

to the group.

Continue to walk and talk.

Do niot circilate during
Personal Log activity.

O
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AS we have just Seen in the "Agenda,"
you will periodically use a "Personal
Log." Take a moment to locate your
Log, which consists of four sheets
stapled together, in your packet.

You will be asked to record some
perSOnai ﬁhbughts and feeiings about
your experiences at various times

during the day.

Your Log may also be used at break
periods or at lunch. It is given to
you so that you can keep your own run-

ning journal of whére you aré in your

like making a record of that stretch-
ing we mentioned earlier. Your Log
is your personal diary. You will not
submit it to us. In fact, all of the
matériéis you will be using are for

you; not for us. During some of the
group discussions, you may choose to
share parts of your Log with the
group, but this is up to you. It is
Please take a few minutes now to make
your first Log entry. As we have just
begun EN-ACT, the only quéstion you
will be able to react to is the first:
"What I am feeling right now."

i
<



MODULE I/COMPONENT

PROCEDURES, COMMENTS

ONE: ORTENTATION

FACILITATOR NARRATIVE

Prepare for next actzvity.

"StereotypicaI/IdeaI/Biack

wWoman . Move outside of

circle and count number in

total group to determine how

many participants will ke in

each of three smaller groups.

Tape newsprint at three dif-

ferent spots in the room.
Have felt markers handy.

If there is time for brief
sharing, group will be promp-

ted to talk if you model a

disciosure first, tike "I

aiways feel a 1ittle nervous

during the first part of a

Anycne else feel

workshop:
that way?"

watch time.

As you do this, (Co-facilitator's

name) and I will get ready for the

next part of the Workshop.

As we leave this preiliminary part of
the "Agenda" and move forward into
the workshop, you've made your first
Log entry. Would anyone like to
share her feelings with the group
before we continune? Would anyone
like to sharé her Log entry with us?

(Brief Discussion)

END OF COMPONENT 1.




MODULE I/COMPONENT TWO: CULTURAL GROUP AWARENESS

PROCEDURES,/ COMMENTS

FACILITATOR NARRATIVE

5. STEREOTYPICAL/IDEAL/
BLACK WOMAN

Pausé. Usually takes about
1-2 minutes for physical
moving of chairs.

Pause for another minute:

Moveé around and address each

group as task is sSpecified.
Make this fun and dramatic.

Co-facilitators can distribute

felt markers to each group

recorder:

O
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We have planned a discussion activity
to help you focus on images of women
in this society. To do this, we would
like you to separate into three smal-
ler groups; with about 6-7 persons in

a group. Please count off by l, 2,

with chairs and packets, near this
newsprint. Those who are 2, please
move near this newsprint. &ll the

3's please move over here.

Now take another minute to re-state

“your name to each other; and then

select a recorder. This personm will
have some special tasks, but they

aren't difficult.

. Group 1 will be asked to come up

with a list of words or short phrases
that describes the " Stereotypical
Woman." Your words and phrases will
reflect how mosf women are sfereo-
typed by our society in general. If
this is difficuit for vou, think about
how women are portrayed in television
commercials. Group 2, you are to

come up with a list of words or phrases

that describes the "ideéilwéman."

J
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MODULE I/COMPONENT TWO: CULTURAL GROUP AWARENESS

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Co-£facilitator déééiéﬁéig-
board and draws 2 columns:

Personal Public
sSpouse WOrK
lover school
children community
family

friends

If participants need further
clarification, facilitators

can suggest one or two adjec-
tives or phrases as an example —-
just enough to get them started
with tHis activity.

Facilitators visit each

group. Clarify when necessary.
Urge groups to work quickly.
Watch time.

48

And Group 3; your task is to develop
a list of words or short phrases that
describes the "real" black woman

(the black woman as you see her).

The recorder writes the list of words

or phrases on the newsprint.

Here is a framework to assist you in
generating your lists. Think about
the type of woman you are responsible
for describing in terms of her person-
al life == with spouse, lover, children,
other family; friends, and in terms of
her public life -- at work, in school,
in the community. One's personal and
public lives form two different kinds
of environment and therefore two dif-

ferenf: roies;

The task again: How is thé I"St'eréi::i-i
typical, Ideal, or Black Woman" seen
in these two =nvironments? How does
she behave? What describes her roiéS?
This is to be done as a quick, brain-
storming activity. You will have
about five minutes. Any questions?

Please begin. (Group Discussion)

It's time to hear from each recorder.

Piease give your name and read tﬁe

oy}
s
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MODULE I/COMPONENT TWO: CULTURAL GROUD AWARENESS

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Total-group activity.

Generate a group discussion
of the lists developed by
each small group. Encour-
age participants to assess
each other's lists, to look

for patterns petween and
within lists, and to analyze

the lists in terms of how the
words and phrases are a reflec-
tion of our society (culture,
values, socialization, etc.).
Encourage participants them-
selves to address each other's

questions or comments.

6. "THE BLACK WOMAN'S
IDENTITY AND SEX-ROLE

ORIENTATION:" INFORMATION
SUMMARY

words on board as information
summary is read.

Move around the room, attending.

49

list aevéiopéd by your group.

Time to move on. Let's arrange the
chairs to face this chalkboard.
Please take from your packet "The
Black Woman's Identity and Sex-~Role
Orientation" Summary Handout. You'll
find it helpful to refer to duriég

the next activity.

We said earlier that the object today
was to stretch our feelings and our
thinking. This next segment will
attempt to stimulate your thinking.
I will read a brief "Information
Summary" which will atfemp£ to puﬁ
some perspective on much of the dis-
cussion we have just had on women's

roles. You will see that each of us

(Wb |
[P
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MODULE I/COMPONENT TWO: CULTURAL GROUP AWARENESS

PROCEDURES/ COMMENTS

FACILITATOR NARRATIVE

Facilitator should be Eami-

tiar enough with the read-
ing so that you can attend
to the group on occasion.

The "Information Summary"
should be previously timed
to be read within 10-15
minutes.

7. IDENTIFYING GEMERAL
THEMES AND PERSONAL
MEANING

Separate participants into
two smaller, but equal groups.

Facilitators may need to
clarify this activity by
offering one or two sxamples
of themes.

50

today has been infliuericed by our his-=
tory; and by how society has shaped
certain types of roles and behaviors

in terms of one's sex and race.

Some of you may have been familiar

with many of these issues before com-
ing here today, but we hope that the
reading served as an adeqUaﬁe review.
Our next activity utilizes the infor-
mation you've just heard in the reading.

notes you've just written; let's
divide into two groups only. Please
do this quickly, forming two large
circles with vour chairs. zach group
should now select a new recorder.

We would like each group to come up

"Information Summary" that describe
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PROCEDURES/COMMENTS

MODULE I/COMPONENT TWO: CULTURAL GROUP AWARENESS

FACILITATOR NARRATIVE

Visit_groups. Comment,
clarify, encourage groups
to work quickly: Groups
need not be concerned with
exact terminology. Sen-
tence fragments are okay.
Watch time.

Co-~facilitator records ksv _
words of themes on chalkboard.

Facilitate a discussion of
the themes utilizing your

own or the questions sug-
gested at right. (6-7 minutes)
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the content of the "Information
Summary." These Themes will focus
on black women's roles. In other
words, draw up a list of thrée major
points or Themes that you think were
important in the "Information Summary."
The récoraér sh0uid writé down tﬁé
Themes you've agreed on after a brief
discussion. Go to it. You'll have

about five minutes.

It's time to resume. We'd like each
recorder to state her name and read
the three Themes your group developed.

(Co-facilitator) will record them on

the chali:board. Let's hear from this
group first: ... And now, Group two?
Can any of these Themes be combined?
What kinds of issuss do theses Themes
address? How do fhéy réiaﬁe to the
types of women you described earlier
Look carefully at each of these Thremes
and identify one that is really mean-
ingfui fQ you at ﬁhis fime in your

life. Write down on paper why that

OH
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MODULE I/COMPONENT TWO: CULTURAL GROUP AWARENESS

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Encourage participants to
share their statements for
about 6-7 minutes. Where
appropriaté, call attention
to a point that was méntioneéd
in the "Information Summary."

8. PERSONAL LOG ENTRY

Pause. Do not circulate
during Personal Log ex-
perience {(or during any
individual work experience).

announce a 10 minute break
period, and remind the group
to return promptly.

Facilitators can also take a

break at this time:

(Take a few minufes to re- )
arrange the chairs in original
t "-cle before the workshop
reconvenes.)

Theme is particularly important to

you. Take a minute or so to do this.

would anyone like to share her per-

sonal statement with the rest of us?

Now it's Log time. Please pull out
your Log and write a sentence or two
under each of your lead statements.
There's a few minutes to do this

before taking a break.

You may use part of the break period
to share some df ﬁhe fHOUghfs and
feelings you've jUSt written in your
Log. We'd like to encourage all of
you to share your feslings during
these breaks if you wish.

You can leave the room but we must
Start again promptly in 10 minutés.
Use this time to get to know each

other.

END OF COMPONENT 2.
END OF MODULE 1.
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MODULE I: ENABLING

MODULE MATERIALS
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WELCOME TO EN-ACT
Y S
A WORKSHOP FOR BLACK WOMEN

We are glad you were able to join us for the EN-ACT workshop. Hope-

fully the day will be productlve and rewarding for all of us. As
your worKkshop fac111tators, a major concern for us when plannlng the

day's activities was your persc al growth. Toward that end, there

are five global purposes for your being here today:
The general goals for the EN-ACT participant include:
1. To gain a perspective on the historical and cultural
forces shaping the Black Woman's identity;

2. To develop insight into the experiences of black
womén, past and prééént;

3. To provxde an opportunlty for self-renewal and

personal growth;

4. To clarify and affirm her personal identity as a
black woman;

5. To create support and resource networks with other
black women;

6. To establish personal goals reflecting commitment to
self and community.

We’d llke to glve you some. ldea about what to expect. Tha name u;—ACT

and the letters spelling that name tell the EN—ACT story. The Ietters

represent the three parts or modules maklng up the workshop experl-

ence - Module I Enablfng, Moduie If Actuailzlng, and Module III:
ActIvatlng. The name EN-ACT announces that this workshop experience
is one in which you, the participant, are at center stage enacting
the starring role. You and_your sisters who are here today are
individually and collectively what this workshop is all about.

We, as facilitators, will help you to become lnvoived durzng the en-

abling process by prov;dlng opportunItIes for you to become open

and comfortable in the workshop environment. Once the enabling pro-

cess has begun, we hope that you and your sisters will be the pri-
mary movers in the experience today.

You can expect to share inEOrmafion auring tﬁe w0rkshop that is both
factual and ingightful. Today's dctivities will include _large and

small group dlSCUSSlonS, presentation of lnformatlon relative to

the black womail's ldentlty, and various exsrcises designed to help

you to formulate personail goals and achievement strategies.

If you are ready now, let's get started.

ERIC
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EN-ACT
A WORKSHOP FOR BLACK WOMEN

WORKSHOP AGENDA

MODULE T: ENABLING
Orientatiocn

Introductions

Setting the Climate

Reviewing the Agenda
Personal Log Entry

Cultural Group Awareness

Stereotypical/Ideal/Black Woman .

"The Black Woman's Identity and Sex Role
_Orientation": Information Summary o
Identifying General Themes and Personal Meaning
Personal Log Entry

BREAK

MODULE II: ACTUALIZING

Assessing Personal Qualities

Guided Memory Activity N
Identifying Personal Strengths
« Personal Log Entry

Confirming Group_Identity

Looking at Black Women's Issues
LUNCH BREAK
5ﬁé éiack ﬁoman's é:eéo

Identifying Personal Goals
Personal Log Entry

57

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

WORKSHOP AGENDA (Continued)

MODULE III: ACTIVATING
Developing Personal Goals

Goal Achievement Contract (I)
Future Fantasy Activity

BREAK (Optional)

Goal Achievement Contract (II)
Personal Log Entry

closing The Workshop

Integration Activity
Wrapping-Up
Evaluation

ADJOURNMENT

17 61:



PERSONAL LOG

1. WHAT I AM FEELING RIGHT NOW........ .
59
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PERSONAL LOG

2. THINGS I HAVE LEARNED ABOUT BLACK WOMEN AS A GROUP........
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PERSONAL LOG

3. THINGS I HAVE LEARNED ABOUT MYSELF AS A BLACK WOMAN....
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PERSONAL-LOG

4. THOUGHTS OR FEELINGS I WANT TO SHARE WITH GROUP MEMBERS.....
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"PHE BLACK WOMAN'S IDENTITY AND SEX-ROLE ORIENTATION"

AN INFORMATION SUMMARY

Each of you has some knowledge about black women, either formal, experiential,
or both. So this Information Summary will only put into a persSpective much
of the knowledge you have brought with you to this flcrkshop. The purpose is
to explore this guestion: "Who is the Biéﬁk woman?" Two main pathways wili be
folioWéa. iirsﬁ, we wiii iobk aﬁ what biack women View as important in fheir

lives; and second, we will look at black women's roles.

The Information Summary Hard~ o -.. have in your packets may »e helpful as I
go through this reéding. T B piéaSé hold all questions or comments
until the reading has been -
First: what do black wowe. vi. s imporﬁaxﬁ in their lives? What kinds of
things influence their id:ntuty.
A group of Chicago researhers interviewed black women to find out what life
experiences most influenced women's identity. (The intérviewers, incidentally,
were also black women.) These life experiences are referred to as critical
events. The researchers found that these critical events fell into certain
categories, which will be describad bri&fly here as:

1) relational

2) work related and educational

3) personal

4) health related

The critical events ide: :ified by black women in the relational category in-
volved events occurring between the woman and oné or moreé other important
veople. Though some of these events had to do with the woman's relationship
with men, and especially her husband, the major theme pertained to the woman's
relationships with members of the family that raised her -- her family of
origin. Why did these black women place such importance on critical events
within their original families?

One reason to account for this is to recognize what is called kinship systems.

63



INFORMATION SUMMARY (Continued) (2)

Kinship systems for black people are like extended families == not just father,
mother; and children, but also grandparents, aunts, uncles, cousins,; and god-
parents -- somé of whom may not actually be related by blood, but are never-
theless viewed as "“family." For black people, the tradition of kinship goes
back to some African cultures.

Another reason that the family of origin is important to black womén rélates
to the emphasis placed on the relationship bétween mother and child. Again,
some African cultures had this tradition. In fact, the ancestry and status
of the child was traced through the mother's family in some African societies.
But also, research shows that the mother-child alliance is emphasized much
more in cultures that dc not have a long middle-class or "economically
priviiégéa“ history.

A related and final reason to account for the black woman's: value on the ori-
ginal family, and especially on the woman in that family, has to do with kinds
of situations that developed through slavery in this country. Slavery en=
couraged a sort of "dependence" on cértain black women. Slaveowners required
members of thé kinship system, ircluding men, *o receive food and other 1ife
Clearly, the emphasis on the original family shows us the importance of look-
ing at our history -- both in Africa as well as in this country.

The second catégory of critical events involved work and educational issues.
Predictably, education was valued by these black women because it is seen as
the ticket for success in the marketplace, to get a bettér job. But why was
work so impdrtant to black womén? Why have black women had such a long his-
tory of involvement in the work force?

First, the tradition of African societies égéiﬁ helps our awareness. In some
African cultures; women were required to be involved in roles outside the
family. BAs the men hunted, the women gathered, which was even possible to do
with children. 1In very real ways, African women contributed to the economic

stability of the group.
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INFORMATION SUMMARY (Continued) (3)

Secon? we know that slavery encouraged the black woman to work in this coun-
try. For the stability of the plantation, rather than for the benefits of her

the kinship system. She was forced to assume a primary role in her community
for the survival of that community and of the plantation system.

Third, black women have learned to valué work roles becausé black men have been
excluded from régular employment. Black women are raised to know that married
or not; mother or not, being financially dependent on black men is a dangerous
choice, because of the kinds of circumstances to which black men are subjec-
ted -- like unémpioyment, underemployment, imprisonment, and early death.

Each of these reasons to account for why black women work is based on economic

necessiﬁy and on cultural survival.

Because of time; I will share just a few major discoveries in the last cate-
gories. The third catégory of critical events pertained to personal issues.
Here, black women placed great importance on self-evaluation:. They felt that
it was extremely valuable to know themselves, to evalvz+. their goals, to
aébéiép pians; and then to assert themselves after a déciéion had 5één maaé.

This certainly sounds like an examole of self-reliance and assertiveness which

In the last category, the health area, it is interesting to note that black
women were much more influenced by events involving the illness or death of
significant other people than they wers of themseslves. This may have some-
thing to do with the kinship sSystem again. For example, if the great aunt who
tremendous disruption to the life of a single mother with three children who
is both working and going to school. Réiigion may also be an important factor
in influencing black women's views on death and illness. Then, Of course; it

is also possible that black women do not concentrate on their own illnesses
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INFORMATION. SGMMARY (Continued) (4)

because they simply do not have time to be sick.

Summarizing, you have heard how black women described what is important to
their identity. They viewed as critical those experiences involving the family
of origin, education and work; self-evaluation, and the health of important

others. In varying degrees, each type of critical event has something to do

with historical, economic, and certainly with cultural considerations. and

each type of critical event relites in some way to how black women's sex-roles

have been shaped in this country.:

So let's look at the second pathway now -- the sex-roles of black women -- to
aid our perspective in understanding black women's identity. What can be said

about the black woman's role, as a woman, in this society?

Clearly, this society distinguishes between roles for men and rolés for women,

right? The term to describe thi§ is sex-roles, or sex-role orientation, and
it means that there is one <et of expectations for men and another set for
women. Simply, little :<:.: are dressed in blue. Little girls are dressed in
pink. What we shall se: .iere is that the wardrobes for black women consist of

clothes that are both blue and pink.

But first, think of men and women in general for a moment. Mén are supposed
to he capakie, compétént, assertive, independent, competitive; and generally

"in charga.” OLne theory calls these characteristics "instrumental." A man

Zgninv these traits because they are necessary to his sex-role as a

n
Y
o}
]
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n
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i
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leader, au:hority figure, and braadwinnér for tl.; family. Women, on the other
hand, zze supposed to be warm, giving, supportive, sensitive, loving, and
prinaxily concerned about the welfare of others. These traits are called

expricsives” A woman should display thése characteristics becalise they are

nezz:cary to her sex-rcle as mother, lover, spouse; and caretaker of the family.
and now the question as to where the black woman fits into these sex-role ex-

pectations. As you already know, from the activity we Jjust finished and from
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INFORMATION SUMMARY (Continued) - (5)

the first part of this Informacion Summary, the labels of "instrumental"” and
"expresive" cannot be used as cut-and-dried vardsticks for black women's sex—
roles. Because of our unique history, and because of political and economic
realities, black womén must operate with both instrumental and expressive rcleés.
The black woman's sex-role orientation is built on the needs of “er communiiy.

Thus, she must be prepared to handle the exterrnal role of the work world, as

breadwinner (which She may manage by nerself or share with a mate); and she
must be prepared to handle the intermal role of the family, as caretakér. A

term used to describe the combining of differént traits and roles is "androgyny.

The figure you have in front of you shows how black women combiné their Sex—

roles: Your own experience, or your knowledge of other black women's experi-

ences; should remind you tha* black ‘women can indeed manage these dual roles
succéS§fu11y. and that ability is both the source of our sfrength as well &
our struggle.

Due to our linkage with the work force, and the limited lirkage that black men
are permitted to have with the work force,; black wowisn have learned to be con-
cerned with economic survival. She must work or be prepared to work: For the
black woman to be successfu. in the marketplace, she has learned tq adopt some
of the attitudes and traits that are necessary for success in the marketplace
-~ like a competitive spirit, assertivéness, independence, and self-reliance.
The black woman poSSessing thése traits is sometime Seen as "less feminine, "
"dominating;" or "domineering;" or taken to its :xtreme, she may bz labeled

as a "Sapphire” or "matriarch:."

Some people say that black women shouid adjust. They should save their ifi-
strumental or independent traits for the job, and assume a more giving and
Supportivé rolé in their personal relationships. Others say that the black
community, meaning mostly black men, should make the adjustment -- by accept-
ing black women the way they are, with both types of quéiities. aAnd still
others suggest that the traits need not be seen as oppositas at ali -- that
there is something positive and complementary about a situation in which black
wemen; and indeed all people, can be both giving and self-reliant, supportive
and éémpetent, Yoving and assertive.

67

1



O

ERIC

Aruitoxt provided by Eic:

INFORMATION SUMMARY (Continued) (6)

So who is the black woman? We see that the black woman has been influenced by

an important history that is characterized by the will to survive: Because of
@ number of cultural gxperiences, she has learned to be Séif—réiiaht, strong,

resilient, and ioyal to her community. She can handle different roles and

responsibilities.

But the black woman is also ir the process of struggle within her own community.
She knows that her strength lias in her ability to use survival skills. And
siie is also aware ot these same skills, required £°r economic and cultural
survival; ma: present serrous implications for the quality of her relationships
with black men. ‘7ou might try to figure out your own answer to this dilemma.

wnat ar= the colors in youx wardrobe?
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- _ LECTURETTE SUMMAPY

"THE BLACK WOMAN'S IDENTITY AND SEX-ROLE ORIENTATION®
Purpose: to explore the question, "Who is the Black Woman?"

intention to show how a range of historical, economic, and cultural facters

influence the identity and roles of black women.

PART ONE: CRITICAL EVENTS IN THE LIVES OF BLACK WOMEN

CRITICAL EVENT ~ THEME OF FEATURES OF
CATEGORY - THE CATEGORY THE CATEGCRY

1. Interpersonal Family of origin Kinship system (extended fami' )
Events Mother-child relationshi-

Woman's role in slavery

2. Work/Education Importance of Vork Shared work in African culfures
Events . Forced work in slavery system

Limited work role #3r black men

3. Personal Events | Self-evaluation Self-reliance
Assertiveness
4. Health-related I11ness or death of Kinship system
Events "ei. nificant others" Religion

Economic reasons

HE

BLACK W VOMAN

o PrOYidér, ' "FEMINI " ROEE
_ Disciplinarian. . \ ORIE’ TATIGN
External Role {Work) and (EXPRESSIVE)
Internal Role (Family)
~_ _Competent
Emot1ona11y Support1ve
Independent Self-reliant
] Giving.
Concerned with others
Capable
Sensitive
Assertive
Nurturant

"MASCULINE" ROLE
ORIENTATION
(INSTRUMENTAL)
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MODULE II: ACTUALIZING

SUMMARY

At this point participants have become comfortable with the workshop process.
They have been provided with opportunities for group intéraction and dis-
cussion of the collective issues effecting black women. During Module II,
participants will take a closer ook at themselves in relation to the material
presented thus far, by considering their own strengths and achiévements.
Finally, participants will end this module with a confirmation of their group

identity. Together they will build resolutions contributing tc strengthening
the black community and the black family by the _ffirmation of themselves as
individuals and as a group.

CONTENTS PAGE
Activity Description and Implémentation . . . . . . : : - - - - 73
- - 72

Facilitator's Agenda . . . . . . . . . . . . i :::.:
Component Three - Assessing Personal Qualities . . . : : : 76
Component Four - Confirming Group Idenmtity . . . . . . . . 78

Procedures/Comments and Facilitator Narrative . . . . . . . . . 81
Component Three - Assessing Pérsonal Qualities . . . . . . 83
Component Four - Confirming Group Identity . . . . . . . . 93

Materials - - . . . LI C Ll L0l lL L. ..o ... 9
Influential People Worksheet . : . . . . . . . . . . . . . 10l
Identifying Personal Strengths : - : . . . . . . . . . . . .02
Discussion Guide for Black Women's Issues . . . . . . . . 103
Identifying Personat Goals - : : . . . . . . « . . . . . . 104

Relaxation Guideiines and Script for Guided
Memory Procedure : . . , . . . . . i . 4 e . . . . . .. 105
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FACILITATOR'S AGENDA

COHPONENT THAEE: ASSESSING BERSONAL QUALITIES
{ 65 Minutes )

HOLULE 111 ACTUALIZING

ACTIVITY TIHR HATERIALS NEEDED LEARNTNG GOMLS BEHAVIORAL OBJECTIVES
L. List theee wost Influ-
entlal peopt 1y Lden-
o o tity developnent (1)
L. GUIDED HEWWY ACTIOLTY « "Guided Memor, . R, -
A (30 aln) Culdod Hepory L Torecognlze Influnce ) (oo o
S c oo Script® on personal {dentity oo T
Introduction & Pruparation developasnt thelr influence (posi-
Read the "Gulded Memory Script” S e tive or negatiwe) (1)
Influentiel Pecple Wockshest - Intluential People .
Group Discusslons Worksheet 3. Descrlbe st least one
racial/cultural {seue re-
2. PERSCHAL STRENGTHS (30 nin) 2. To_recognize peraonal lated to idantity davalop-
e | sl ment {nfluences (1)
Instructions & Preparation a T T
N T T T i i {. List three achleyements
" dentifylng Peradnal StrengEhs = Identifying Peraonal 3. To recognize raclaltul- oF BccGiclighuaits Eha
& Workeheat 1 Strengths Worksheet * tural fwplications for oF fcchnp Jainente that.
L . ' Periaial Tdentity are positively valued (2)
Part I; Signiftcant Nelitevements rersonaz Jgentity e e
. - Davelcpmant 5. Describe the raclal/cul-
Part II, Parsonal Strangths o ) . A
o tural implications of at
4. To recognize positive least one achievemant (2]
e pereonal qualities Toait oha achiavens _
- 3. PERSONAL LOG ENTRY (5 min) - Personal Log 6. List at least one personal

* Indicates Facilitator Haterials

strength necessary to ac-
coaplish the 11sted achieve-
ment (2)

. Dagcribe the raclal/cul-
tural implicationa for
at least ong [dantified
atrength (2)

. Describe current feelings
about the workshop ex-
perfence (3}

() Indicates Revelant

Activity

[
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FACILITATOR'S AGENDA

HODULE I1; ACTUALIZING COMPONENT- FOUR: CONPIRMING GROUP IDENTITY
AcTviny 0] MATERIALS NEEDED LEARNING GOALS BEIAVIORAL 0BJECTIVES
4. LOOKI¥G AT BLACK WORE'E 135028 (30 ain) . ™o recoqnizs ¢ validats

Irution ¢ rpuation cuttal rop ssorsp

Readlng Articles - Reading Materjaly e kel " 1. Glve regort on ong
Group Discuasion - Dlscusaton Guldellnes Tgogelgziazlzzzizizl readlng done concern-
 Handout. arolp ons ing black voaan (4)
, . " Newsprint ' e
LUNCH BREAK =~ OHE HOUR (60 min) - Masking Tape 2. Dlecuss at least one
: {mplication one read-
- Fal€ Pony N R
ing haa for parsonal
davalopment ag a black
M e Tt s e e woaan (4)
5. THE BLACK WOMAN'S RESOLUTIONS (45 uin) 3, To further develop cohe-
o Imtritions § propanation s vean uithhn the ke
ui Group Ragolutfon Development 0P 9ol 3. Develop a llat of at
& Recording i least three group
Spokespersons Read Resolutlons ‘ resolutiona (5)
Op:% Ulscuselon
6. IDBIFYLIG PERSONAL GOALA (ain) - *Montifying Persomal 4. To fdentity an lidlvidial 4, Weita G porioual goal
S Goals" Worksheet pergonal goal i based upon one of the
Identifying Personal Goals = A R
Korkehagti . group resolutlons (6)
Part 1, Personal Resolutltns
Part II, Pereonal Goal
7. BERSONAL LOG ENTRY (Sain) - beraonal Log 5. Doacrlbe ciirzant fael-
Ings about the' work-
shop experiance (7)
* Indicates Factlitator Natorials " {) Indicates Revelant

Activity
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COMPONENT THREE: ASSESSING PERSONAL QUALITIES

GUIDED MEMORY ACTIVITY

. to_retrieve visual cues stored in the memory. The
procedure strmulates the recall o< past experiences for each indi-
vidual. The lnformatlon which surfaces is then transferred to the
"Influential People" worksheet that accompanies this activity. The
Guided Memory Procedurs is one way to facilitate remembrarice of
specific influences related to seif—perceptions or identity, but
it can also be a sensitive and emotionally charged experience. For
thlS reason it is important that the facilitator adhere to the fol-
lowing precautlons:

It lS recommended that the "scrrpt" be carefuliy

and experlenced in leading this kind of activity.
Try to stay within the allotted time frame; this
activity is intended to stimulate the memory -
recalling every detail is not necessary.

The Guided Memory Procedure is designed to be facriitative, and to

add depth to this activity. However, should the facilitator decide
against its use, the structured worksheet "Influentlal People” may

be used alone.

Implementation/Procedure: Often in this klnd of act1v1ty people f£ind
it difficult to let their imaginations go.
Individuals who are reluctant to participate should not be pressured
to do so. For those who do wish to be involved in this actIVvty, it
is important that tie workshop leader provide a comfortable and re-
laxing atmosphere wherxe "letting go" may occur more easily. Some
suggestions for providing this atmosphere include using facilities:

Whtich are large z2nwizgh for participants to spread out
and get cuinfortable;

Where outside noises are at a minimum; and
Where lighting can be controlled.

such as a short breathrng,or muscle relaxation activity. Once
participants are relatively relaxed, the Guided Memory Procedure
may begin. Suggestioris for relaxation activities as well as the

Guided Memory "script" are Iocrsed at the end of this module as

well as in the Facilitator Narrative, Component 3.



Once the Guided Memory Procndure is ©ir 1t , direct participants
to complete the Influern%is. ©wzople Wor.: . ~ =. If the Guided Memory
Procedure was omitted,; p.rticipants tia. e.d extra time to recall
and record their informat.»on, and wo.ksheet directions should be

appropriately revised.

After participants hav: completed their worksheets, have them form
smaller groups Of two or three people for a discussion of the work-
sheet information: The women should share with other triad (or
dvad) members, information about the Infliential People in their
iives, the nature of the infIuence and how these influences are

related to their ptesent view of themselves: Another topic of

conversation concerns natt1c1pants identification of any soec1f1—

cally cultural factors which are related to these influences, i.e.,
anything unigue to black culture which was an important part of
these influences.

2. IDENTIFYING PERSONAL STRENGTHS

Descriprion: In this two part, structured activity each woman makes
an assessment of her oerscnal gualities through Yer

identified accompilshments or achievements: Lhrough these accomp-

llshmen*s she must then ldentlfy the personail strengths she pos~

se.’ses. Personal strengths are defined here as any taients, capa-
bil.ties, skills or positive attributes the individual béééééééé.
Some participants may feel that they have no special talents or
cagabilities; it sometimes helps to point cut that things like '
ing able to manage a household represents valuable talents,

trengths, etc.

Implementation: U51ng the "Identlfylng Deraonal Strengths worksneet

Part I, Si gnxfxcant Achlevements. From tHese, she selegts one

achievement for further consideration.

Keeping in mind the selected achievement; participants are asked to
list those strengths, as well as to identify any relationship be-
tween being a black woman in this society and developing any of her
demonstrated strengths.

Finally, participants are instructed to share their written re-
sponses within dyad or triad discussions.

3. PZRSONAL LOG ENTRY
Participants are again asked to make entries in their Personal
Log.

e
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COMPONENT FOUR: CONFIRMING GROUP IDENTITY

4. LCOKING AT BLACK WOMEN'S ISSUES

5.

Descrlgtlon- This small grcup aCtIVity involves individuai sharlng

of didactic information supplied through readings from
popular and research articles and books, and group Integratlon and
assimilation of that information. These readings may be categor-
ized under any one of three areas: Relationships, Education/wWork,
and Personal Issues within these areas include male/female re-
latlonshlps, mother/chlld relatlonshlps, relationships with the
family of origin, woOrk isstes,; and issues of self determination.
The readlngs are located in Appendix A.

Implementation: Workshop participants form small groups of no less
than four and no more than seven. Zach group mem-
ber selects one readlng of personal interest. All of the readings
have been adapted for use by women of varied educational leve¢s.
Guidelines for seiection and adaptatxon of readings to fit the par-

ticular needs of the group appear in Chapter S.

After reading, each grour member is instructed to follow the "Dis-
cussion Guidelines fc: Black Women's Issues" in reporting on the
matérials to other group members. These guidelines, at the end of
this Module, may be written on the board or duplicated for each
participant or group.

LUNCH BREAK

BLACK WOMAN'S CREDO

DescrIptlon- Application of the didactic materiat in the readlngs

involves the development, through group consensus; of

a list of resolutions reflecting a generally desired code of be-
havior or attitudes for the black woman.

Implementation: After chcosing a Sbokesperson, éach _group f0rmuiates

sus. Each resolution is the result of application of the readings
to real issues in the lives of black women as seen by the group.
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o

Zach spokesperson then recor ! . che resolutlons devels: »d b haer
group on newsprint and dlsplavs it:

The women return to the whole group. Each spokesper.on reads and
chtrlbutes her group's resolutions teo the resulting "Black Woman's
Credo." If necessary, Similar resolutions should be combined and

the final list of resclutions written on the board.

Finally, the women share with the whole group their opinions, re—
actions to and feelings about the entire "Clack Woman's Crado.

IDENTITYING PERSONAL GOALS

Description: Each woman is asked to personalize the Credso in order

to begln the process of personal goal setting that
will be fulily developed in Mcdule III: Activating.

Implementation: Each woman is asked to idok again at the "Black

Woman's Credo," taklng into consideration the

oersonal strengths she has identified and her present needs at

this point in life. She identifies the resolnutions that hold the

most personal value for her. These resolutic-~ are written on the
"Identlfylng Perscnal Goals" Worksheet, under Part I: Personal

Resolutions:

Zach woman IS then asked to orlorltlze those resolutions she has

salected in terms of how strongly she reels an immediate need to

address them in some way. Number one would be the resolution she
‘eels the most immediate need to address, numbeér two may be less

immediate, etc.

U51ng the flrst ranked resolution as a present area of concentra—

tion, each woman is asked to identify one personal qoal within that

area that she wishes to achieve. Completion of the Foiiow1ng state—
ment may be of assistance in formulating the goal: "I want:

She is asked to be is spec1f1c as possible. Statements sucH as "I

want a good jOb" are too general. More specific is: "I want more
time for my own seif deveiopment " "I want to gét a job in data

processing," or "I want my husband and me to Sharé more of cur Zeel-
ings with each other. The personal goal developed here may be
written under Part II of the "Identifying Personal Goals" Worksheet.

PERSONAL LOG ENTRY

Participants are again asked to maké entries in their Personal Log.
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MODﬂLE iI/COMPONENT FOQUR: CONFIRMING GROUP IDENTITY

PROCEDURES/COMMENTS

_ FACILITATOR NARRATIVE

6. "IDENTIFYING PERSONAL
GOALS"

Pass out "Identifying
Personal Gecals" Worksheet

Move around during this
activity, attending to
the group as a whole.

96

It is now appropriate to do something
personally with the resolutions. You

may stay in your small groups. You

pick the three resolutions that re-
present issues you feel the need to
address most immediately: Choose

some areas that you need to work on --
that require more atteition from you.
Perhaps these resoclutions will not
reflect some of the strengths you
identified this morning. In a way,
velopment of new strengths:. You'il
have a minute or two to write these
three reésolutions down under Part I:
with "RESOLVED, I SHALL..:"

Task #2: look at these resolutions you
have just framed and rank each of them
according to personal fiéed. Consider
the first as the resolution you feel
the most need to address; the second
repreSenfs a iéSS immediafe neea fo
address and the third reflects the
least immediate need. Take a moment

to do this ranking.

mask #3: using the personal resolution

you have ranked as number one,
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MODULE II/COMPONENT FOUR: CONFIRMING GROUP IDENTITY

7u33p¢EDURES/COMMENTS

FACILITATOR NARRATIVE

Help the group integrate
the Workshop's activities,
so they see a connection
between the series of

activi~ies.

7. PERSONAL LOG ENTRY

ﬁi;§wrsiminutes; Do not

circulate.

identify a specific goal related to
that resolution and write it under
Part II: "Personal Goal." You might
begin that personal goal with the
words, "I want...” 36 as specific as
you can. Instead of "I want
job," for example, you might write

"I want to be happier with my husband,"
or you could specify, "I want to share
more of my feelings with my husband."
Take a moment to shape a personal goal
from the first personal resolution

and record it on your sheet.

Okay. Frofi various activities in this
morning's session; including the In-
formation Summary, reading and dis-
cussion of articles; building group
resolutions which gave us the "Black
Woman's Credo," then coming up

Wiﬁh personai reSOiutionS -= you now
have identified a particular personal
goal.
goal for the rest of the Workshop.

You are going to work on that

We think you may need some Log time
after going through these recent ex=-
periences. Take about five minutes,
and try to captire for yourself the
various feelings and thoughts you have

had since your last Log entry.
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MODULE MATERIALS
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INFLUENTIAL PEOPLE WORKSHEET

Using the information from your past you have 3ust recalled, please
camplete the following worksheet:

Who we;e phe three most lnfluentlal people in your life? They may
have influenced the _development' of your present identity as a woman

in only one of the scenes you have just explored, or in all three.
Write any infcrmation you have recalled in the columns bélow.

INFLUENTTAL PEOPLE NATURE OF THE INFLUENCE MY RELATED TRAITS OR
_ATTRIBUTES

lot
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IDENTIFYING PERSONAL STRENGTHS

I. Significant Achievements

A. List below three things (projects, undertakings, plans) you
set out to accomplish at some time during your life, and
successfully achieved.

1.

2.

B. Put a clieck (V) in front of the one achievement listed above
that you feel particularly good about.

II. Personal Strengths

A. Consider the achievement you have checked in the list above.

What strengths (talents, capabilities, and/or attributes)
did you utilize to accomplish it? List them below.

B. Take a moment Or two to think about and then discuss the
following ideas in your discussion group:

2. Ways that being a black woman has infiuenced the development
of any of these strengths.

lo2
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DISCUSSION GUIDELINES FOR BLACK WOMEN'S ISSUES

1. Identify the major theme or nature of the article. Include the title
of the article and its author.

2. Discuss the meaning of the article ﬁcwgéu,r Include a consideration
of those points you agreed with in the article and those that you
disagreed with.
development in general? (Recall some historical and sex-role

issues raised before.)

3. How are the ideas in the article related to the biack woman's

4. How are the ideas in the article related to your individual develop-
ment as a black woman?

103
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IDENTIFYING PERSONAL GOALS

PART I

PERSONAL RESOLUTIONS

Select from the black Woman's Credo the three resolutions that hold the

most personal value for you at this time in your life.
make personal statements.

Revise them to
RESOLVED, I SHALL....

RESOLVED, I SHALL....

RESOLVED, I SHALL....

PART II

PERSONAL. GOATL

Using the personal resolution you have ranked as number 1 (the one you feel
the most need to address now), develop a specific personal goal related to
that resolution and write it below.
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RELAXATION GUIDELINES & SCRIPT FOR GUIDED MEMORY PROCEDURE
Relaxation Prccedure

Have part1C1pants sit comfortably, elther in chalrs or on the floor,

trying to relax as much as possible. Turn off the lights, or suggest

that participants closes their eyes during this procedure.

Relaxation Suggéétions for participants:

"Slowly feel yourself relax from your toes, to your stomach muscles,
to your shoulders, your neck, your face, your forehead. Roll your
neck around a few times to get the kinks out. Sense your breathing
rate. Slow down. Your eyes are closed. You are getting tuned in
to yourself. Relak. Také a deep breath, hold it, and then slowly
release it. Take another deep breath; hold it, and then slowly re-

lease it. A deep kreath, hold, release."
Guided Memory Guidelines

Facilitator please note:
1. Unless you are experienced in guided fanta51es, read tHis seript

~as it is.

2. POSlthn yourself in a chair in the circle of participants:

3. Use slow, soft, gentle tones.

4. rause for a few seconds between each paragraph unless otherwise

indicated. Read the fantasy slowly and clearly.

* Note: These relaxation procedures & guidelines will also be used
for the Future Fantasy Activity.

Guided Memory écripﬁ

"Continue to relax and from my suggestions, try to remember: I will
help you: Let your memory go back into your past when you were be-
tween seven and twelve years old. You are in a place that is fami-

liar to you. Who are the people there who are influencing you° You

'ﬁiéﬁi feel good about the 1nfluence, or you mlght feel uncomfortable.,

influenced how you see yourself today. Think about it. Remember it.
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Guided Memory Script
(éqnt'a)

I Wwill stop talking now and give you a moment to focus more on this
memory. (Pause for 1-2 minutes.)

Now, let go of those thoughts about that time in your life:. You wiil
move forward in time. You are now between the ages of thirteen and

seventeen years old. You are in a familiar place. Who are the people

the influence, or uncomfortable. Think about the people who are in-
fluencing you at that time in your life, and then ask yourself how
these persons have influenced how you sée yourself today. Think about
it. Remember it. I will stop talking now and give you a moment to
remember. (Pause for 1-2 minutes.)

Now, let go of those thoughts about that time in your life. you witl
continue to move forward in time: You are now about eighteen years

old or over. You are in some familiar place. Who are the people there
who are influencing you? Oncé again, you might feel good about the in-
fluence; or uncomfortable. Think about the people at that time in your
life and then ask yourself how these persons have influenced hcw you
see yourself today. Think about it. Remembar it. I will Stop talking
again and give you a while to focus more on this memory. (Pause for
1-2 minutes.)

Now, let go of those thoughts about that time in your life. Keep your
eyes closed for a moment and continue to relax for awhile. Gradually
begin to return to the here and now. You are w:th other ‘black women

in our workshop. When you are ready, open yocur eyes and continue to

relax."
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MODULE III: ACTIVATING

SUMMARY

Approaching the flnal module of EN-ACT, each _woman is ready to develop a plan

of action; her own strategy for reaching self detérmined goals: Participants

will define and activate the personal goals identified at the end of Module IT.

At the close of the workshop, participants will be given the opportunity to

integrate didactic and experiential learnings obtained during the workshop,

and bring closure to the total experience.

CONTENTS PAGE
Act1V1ty Descrlptxon and Implementatlon c e e e 4 e h e .. iog
Pacilitator's Agenda : . . . T T S & Ko
Component Five - Developing Personal Goals . . : ; : . . . 112
Component Six - Closing the Workshop . . . . . . . <« . . 114
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Future Fantasy Script . . . . : . . . . . ... . -« < . .7138

139

EN~-ACT Evaluation Form . . : . . . . . : e e e e e e e i
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MODULE III: ACTIVATING

ACTIVITIES DESCRIPTION AND IMPLEMENTATION
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MODULE I11; ACTIVATING

PACILITATOR'S AGENDA

COMPONENT FIVE: DEVELOPING PERSONAL GOALS

1.’ GOML MCHIEVEAET OONTRACT (1)

tnatzuct {oid & Propazation
Group Discussions

fransfor Information to
Conteact

2. FUTURE EANTAGY ACTIVITY

Itrodiction § rspiration

Read "Puture Pantasy Berlpt”
Group Discuasions

BREAX  (OPTIONAL)

3. COMPLETION OP GOAL ACHIBVEMENT

CONTRACT {I1)
Completa Contract
Group Discussitns

{. PERSONAL LOG ENTRY

120 nin)

(30 nda)

10 min)

- {5 uin)

= Goal chisvemant
Contract (I}

= Completed "Identifying
'Personal Goala"
Workeheet

- Chalkboard

- Chalk ¢

= "Puture Pantasy
Script* ¢

- Gaal Achievewent
Coiteact (I1)

- Vrsonl 1o

L.

2

To deteralne what is
personally satisfying
To conalder percalved
Linltations (pergonal
and environmantal)

. To {dentify behaviors

that Jead to goal
achievenant

+ To recognite {acknoy-

ledge and agree to deal
with) comaittwent in

- accomplishing the por-

sonal goal

' imiic‘aéaa inoiiiﬁénr ﬁaéétiain .

2

( 65 Minotaa )
permvn TIE NATERIALS NEEDED LEARNING GOLS BEHAVIORSL, QBIECTIVES

. Wrlte one: pergonal goal
.¢learly stated, In balavi-
oral torma (1]

-

Identify one or more act-
fona nacebsaty for accomp-
_ 1ishing the peraonal goal (2)

3. Mentify the strengths re-

quired to accomplish the

personal goal (2)
. entify fron tha List. of
toquired atrengths at least
one that is potential - need-
ing further development (2)
List two or wore tasks that
must be done to Implement
the neceasary actions (3)

6. Bet a spacific tine deadline

for coupletion of all
tasks {3)

» Mentity specitic peraons to
help assess progress and
give support at matually as-
tablished time intarvals (3)

. Deicelba ourrent feelinga
about the workshop experience
(4

( ) Indicates Revelant Activity

1



HODULE .I1L; ACTIVATING

PACILITATOR'f} AGENDA

COMPONENT 61¥; CLOSING THE WORKSHOP

( 60 Minutes )

ACTIVITY
5. INTEGRATION ACTIVITY
An Open, _Hﬁii-ﬁii‘iibiii@ét_l

Discussion of the Total
Workshop Experience

6. WRAPBING UP
Sumary and Chservations

The "Binding Cirle® Mctivity

E 7. HORKSHO? BVALUATION

T NATERIALS HEEDED
‘30 ain)
(15 nin) - Personal Log

(15 nini -Bvaiunt'ion Formg

[ 5]
-

LEARMING-GOALS
1. 7o understand how any
niew parcaptions about
black woaen may relate
to future self-per-
ceptiong or personal
development

To understand what fa-

pMcationa this workshop
experience may have for
the betterment of black

pacple

BRHAVIORAL QBJECTIVES

1. DeidiatEats GogilElie
and affectlve growth

by pinpointing ong
Ie’iﬁitiiz outcoze from
the workshop (5)

2. Show fntarparsonal
Openinesa by contribut-
ing to an ungtructured
discusslon on how one

. han parsonalized the
workshop (5)

3. Bvidence si apprecia-
tlon for one's o
strengths and for the
binding nature of a
support group by parti-
cipating in an actlvity
raquiring self-avare-
negs, sharing, and
touching (6}

{. Objective asseasment of
the workshop experience
through complation of
evaluation forms (7)

() Indicates Relevant
Activity



COMPONENT FIVE: DEVELOPING PERSONAL GOALS

1. COMPLETION OF GOAL ACHIEVEMENT CONTRACT (I)

Description: Thls act1v1ty is the further development of a brldge

experience; or transitiomn; betweenrMcdule II,

ctuallzlng and Module III, Actlvatlhg In Component Four, eac“
participant identified a personal goal based upon the group re-

solutions in the "Black Woman's Resolutions." Here in Component
Five; the identified personal goal is defined more spacifically

with the help ofitr}gg members. Zach woman, after some exploration

of what she valued and ofrher llmltatlons, as she sees them, refines
her goal, if necessary, into clear behaviorzl terms.

Implementation: Each participant shares the personal goal she has
o written in the "Identifying Personal Goals" work-
sheet, Part I;7w5th her trlad. Other members of the group give

feedback on her personal goal: The following guestion$ can help
clarify each goai:

How will the individual know when she has achieved
her goal?

Is it measurable or observable?

What limitations (internal-external) does the person

perceive in relation to the goal?

Is the person willing to do everything necesssary to
accomplish the goal?

what would be especxa#Iy Sat15fx11§ to her about

accomplishing this goail?

If these questlons cannot be answered clearly,rthen the goal needs

rev1s:ng or replacing with another qoai. The facilitator should
list on the chalkboard the underlined words or phrases.

Participants are given the "Goal Achievement Contract" and Part I
is completed. At this time, restating the personal goal in behavi-
oraI terms or deflnlng a more appropriate personal goal takes place

- - =T

if necessary.

2. FPUTURE FANTASY ACTIVITY
Description: The Future Fantasy offers the opportunity for esach wo-
man to develop her action strategy. In the fantasy,
untested, perhaps new actions may be examined in a mental rehearsal.
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Risk-taking is tested and the conseguences of actions are antici-
pated. This activity is Intendeditgiheip each berson he as concrete

as possible in describing the actions she must take and the person-
al resources she must call upon or develop to implement those actions.

table as pOSSlble. The relaxatlon exercises sug-
gested in the FaCIiitatcr Narrative preceeding the Guided Memory
Procedure may be used again here. Instructions and script for the

Future Fantasy Procedure are located in the corresponding Facili-
tator Narrative, as well as at t+hé end of this module.

When the Future Fantasy is comaleted the women rejoin triad dis-
cussion gr6u§§. Discussion with triad members includes describing
the actions identified and their consequencés. Triad members help
each other determine which strengths are rneeded to carry out those
actions. Each workshop part1c10ant then shares with her triad mem-

bers any strength which she feels may need more development.

3. COMPLETION OF GOAL ACHIEVEMENT CONTRACT (II)
Description: This activity includes the completion of the action
strategy and a finalization of commitment to carrying

out the pién.

Implementation: Each woman fliis in Part II of tHe "Goal Achieve-

ment Contract® exceét for the trlad menbers' sig-

natures, and shares this lnformatlon with other members of her tri-=
ad. Group members give feedback on tasks to be acconpl|shed and
the timet:able:-for completing them. Discussion is framed by the

follow1ng gquestions:
Can tasks realistically be done in the time frame allowed?
Are the tasks listed in a logical order?
Do the tasks make sense in this pian?
How does each person feel about her contract?
Triad members réceive and give verbal and written commitments to
do supportive follow-up, (at mutually agreed upon times), for
progress reports.on the action strategies.

4. PERSONAL LOG ENTRY
?artiCipants aré again asked to maké entries in the "Personal
Log . "
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COMPONENT SIX: CLOSING THE WORKSHOD

INTEGRATION ACTIVITY

Description: This component involves having the participants refo-
cus on the calJ.ent issues that weére presented in the

workshop through an open and unstructired discussion. Participants'

under:;itandings of both cognitive and affective asppcts are shared.

Implementation: The facilitator and all workshop participants
assemble together in one large group. It is sug-
gested that seatlnq be arranged so that participants can be face

to face with therfa0111tators and with other participants. Facili-

tators generate an open and unstructured discussion about what was
learned and experienced dﬁrlng the day. Sharinq of thoughts or
feelings that have been written in the "Personal Log" may occur at
this time.

WRAPPING-UP

Descripticn: Facilitators summarize the day's activities, including
an objective appraisal of both participant and facili-

tators' experiences together: additionally, a final affirmation of

individual and group strengths and the power of mutual supportive-
ness is presented.

Implementation: One facilitator stands up and describes what she
sees as one oOf her personal sStrengths. She then

makes a verbal commitment to share that strength with other black
women and with the black community. Co-facilitator does tHe sSame.

Each partlclpant repeats the procedure just modeled by the fa0111—
tators. As each stands, she joins hands with other group members

until an entire "binding circle" is formed.

WORKSHOP EVALUATION

ion: Thls is a formal way of assessing how the workshop has
been experienced by the participants. Activity and
facilitator effectlveness may be ascertained for the purpose of

making adjustments in future workshops.

Pesecrip
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Implementation: FaC111tators dlstrlbute "Evaluatlon Forms,"

provide Instructlons and request that the women

complete them as fully as possible:. Bas participants depart, each

submits her evaluation. Facilitators personally bid participants
farewell just as they welcomed them at the beginning of the work-

shop.
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MODULE III: ACTIVATING

PROCEDURES/COMMENTS AND FACILITATOR NARRATIVE
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MODULE III/COMPONENT FIVE: DEVELOPING DERSONAT GOALS

PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

1. GOAL ACHIEVEMENT
CONTRACT (I)

Atﬁené, moving around the
room.

Co-facilitator records key
phrases on board as pre-
sented:
- measurable/observable
- percieéved limitations
- willing to do every-
thing necessary

- how catisfying

Use 'your own personal example
of a limitation that fits

the experiences of the

group.

We're near the fop of the pyrémié now,
and you have the opportunity to cla-

and to develop a strategy for accom-
plishing that goal. - Your personal
goal has been defined and written un-
der 'Part II of the "Identifying Per-
sonal Goals" worksheet.
rsok at it carefully: Here are some
hists that will let you know if your
pursonal goal is achievable. Study
your goal as these points are
mentioned:

1. Is your goal measiurable or

must be some way for you
to know when you have ac-
complished your goal.

2. What do you percieve to be
your limitations in relation

to the goal. For example,

if my goal were to make a
dress in one week, it would
not_seem to be realistic,
as I don't even know how to
sew. In that case I might
want to keep the goal of

making a dress, but allow

myself a month or enough
time to learn how to sew.

3. How's your motivation for
the goal? are you willing
to do everything necessary
to achieve the goal?

4. How will accompiishing
your goal be satisfying
to you? What will you get
out of it?
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MODULE III/COMPONENT FIVE: DEVELODPING PERSONAL GOALS

PROCEDURES/COMMENTS

FACILITATOR NARRATTVE

(or dyad partners.)

Facilitators visit each small
group and check all personal
goals for clarity and criteria

""""" Make certain
each participarnit's goal is
clearly phrased.

5§§§§ibute Goal Achievement
Contract.

Attend, moving around.

120

Talk about your personal goal and
these guidelines with your triad
partners from the previous activity.
Turn to each other now, perhaps by;
Separating a little from your small
""""" Triad partners, help
each other cut. Some goals may have
to bé revised. Give honest and'car-
ing feedback on how your partners'
goal fits the guidelines. pPleasa
begin. You'll have aboiut ten minutes.

{(Triad Discussions)

May we have your attention, please.
Stay in your triads as we hand out

your "Goal Achievémént Contract."

In the first part of your Contract,
you will find space to record your
personal resclution from Part II of the
"Identifying Personal Goals" sheet.

You are then to transfer the specific
personai gdai to your ContIéCt, tak~-
ing care to revise it as necessary

on the basis of the guidelines and

feedback you received in your triad

b
fooy
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MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES/COMMENTS FACILITATOR NARRATIVE

group. Take about five minutes to
transfer your resolutions and goals.
Do not continue completing the Con-
tract at this time:

Circulate only if someone
has a guestion and asks for *k k%
dassistance.

Pause for no more than
5 minutes.

2. FUTURE FANTASY ACTIVITY Before completing your Contract, it
will be helpful to "rehearse" ways
of accomplishing your goal. We are
going to do another mental imagery
exerci:a with you -- somewhat like
the Memory Activity we did eariier.
We are going to help you concentrate
on the future this time == as you
would liké it to be. ¥ou will iden-
tify some "success behaviors."

So noné of you will feel crowded,
please turn your chairs away from
each other for a while.

Facilitator should be seated
in chair near group.

Co-faciltitator turns out As before; try to relax: Sit in a
lights P T, S N e o - ) B
rlghts,ragd qssgmgs”§ggt comfortable position, or use the

at the room's periphery o - s i

to observe. . floor. We will again turn the lights

out. Get rid of anything on your lap.

éiose your eyes and begin to feel
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MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES,/COMMENTS ____ FACILITATOR NARRATIVE

Talk slowly, softly, gently. your whole body relax = your toes,
your stomach muscles;, your shoulders.
Roll your neck around and just let it
go. Relax your facial muscles and
your forehead.

Slow down your breathing and take a
few deep breaths. Relax. Take a deep
breath, hold it, release it. A deep
breath; hold it, release it. A aeép

breath, hold, release.

Facilitator please note: "Continue to relax, and from my sug-

1. The same facilitator gestions; use your rich imagination.

should read both guided Imagine you are sitting before a large
fanta: activities. Dol : . . ——
asy activities white motion picture screen:. The

2. Unless you are exper- o screen is blank and everything around
lenced in_guided fan—r ' it is dark. You are about to see a
tasies; read this script , o ~ S
as it is. motion picture of yourself behaving

3. Position yourself in a in ways necessary for you £o accomp-
chair in the circle of lish your personal goal.
participants.

4. pause for a few seconds You are seeing yourself in the near
between each paragraph, future: It is sometime next week.
unless otherwise in- o R o 7
dicated. _ You see yourself acting and reacting

5. Read the fantasy slowly in ways that will successfully and
and clearly. ideally help you accomplish your per-

sonal goal:

- How you have behaved in the past
does not matter.

- Now you see yourself acting,
feeling, being, as you want to.

122

Aruitoxt provided by Eic:



MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES/COMMENTS . FACILITATOR NARRATIVE

- Who is there? What is the situa-
tion? How are you behaving?

- See yourself acting purpose-
fully, acting calmly, acting
confidently or acting with
courage if nécééséry.

- How do you feel when you be-

have this way?

Now I will stop talking and
give you a few moments to
see yourself acting and re-
acting. (Pause for 1-2

minutes.)

Let those thoughts go znd

Now it is two weeks since this work-
shop. You are¢ still working on your
personal goal. You may be address-
ing it in a different way, in a dif-
ferent situation or with different
people:

- You see yourself acting, feel=
ing, being, as you want to.

- Who is there? What is ths situa-
tion? How are you béhaving?
fully, acting caimly,; acting
confidently or acting with
courage if necessary.

- How do you feel when you be-

have this way?
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MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES, COMMENTS FACILITATOR NARRATIVE

- Now I will stop talking and give
give you a few moments to
see yourself acting and re-
acting. (Pause for 1-2
minutes.)

- Let those thoughts go and move
further into the future.

- It is niow one month since this
workshop.

- You have been successful in

accomplishing the personal

goal you have identified, o
are still working toward ac-
c@mpiishing your goal.

- Where are you? Who is there?

let you see it and experience
it. (Pause 1-2 minutes.)

- Now let those thoughts go.

- The movie screen is again biank.
Keep your eyes closed and continue to
relax for a while. I will give you a
few seconds to focus again on the here

’ : and now. You are back in the workshop

Aféérwarasg anpthe: bréak with other black womgn who care about

is optional, though usu- - you. When you are réady, open your
ally not needed¢. @  ___ it
eyes.

You will now turn back to your partners
and share the following information
from your fantasy: the actions you

saw a need tO take;
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MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES/COMMENTS FACILITATOR NARRATIVE
Attend. the consequences resulting from your

Co-facilitator records
key words on board:

- actions

- consequences

- strengths

Visit each triad. Clarify,

comment, suggest: Remind
groups about identifying
the key factors. wWatch
time.

3. GOAL ACYIEVEMENT
CONTRACT (II)

Wait until you notice that

the Contracts have been
completed and that groups
have bequn taiking --
usually within a few
minutes.

As discussions begin,
Co-facilitator writes

on bocard ~--

ERIC

Aruitoxt provided by Eic:

actions; and the strengths you will
need to call upon or to develop in
order to accomplish your goal. Tri-
ad partnsrs, again you are to give
each other honest feedback and be
supportive and helpful in working
with each other. Give yourselves
about twenty minites for discus<ion:

(Triad Discussions)

Staying where you are, you should
now be able to complete your "Goal
Achievement Contract." As your Con-

tract is finished discuss all of its

‘contents with your partners. (Co-

facilitator's name) and I will offer

help if needed.

As you help each other understand the

nature of your goal and how you pian
to achieve it,; give special attention

to your partners' goal tasks:



MODULE III/COMPONENT FIVE: DEVELOPING PERSONAL GOALS

PROCEDURES/COMMENTS FACILITATOR NARRATIVE
TASKS are they realistic, are they listed

in logical order, do they make sense?
And definitely make a point of ask-

- realistic?

- logical order? , T PR askm
- make sense? ing your partners how they feel about
- feelings? their ééﬁfiééﬁé.iridu hayeiabéut
eight minutes left. (Triad Discussion)
After about 7 minutes: There's about one minute left. Don't
forget to obtain signatures and phone
numbers from each other. Understand
that you are making an actual com-
mitment with each other for follow-

up.

4. PERSONAL LOG ENTRY Time to move to your Personal Log.

As beforé; make certain vyou ailow
yourself the chance to focus on each
lead statement or question and write
down the status of your current feel-
ingé and opinions. You have about
five minutes.

Pause for 5 minutes.
Do not circulate.

-

END OF COMPONENT 5
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PROCEDURSES/COMMENTS

FACILITATOR NARRATIVE

5. INTEGRATION ACTIVITY

Everyone,; including fa-
cilitators, are seated

in a circle, with facili-
tators at opposite sides:

Attend. Be informal.

No papers or packets
needed.

These discussion-starter
questions are all that
is needed; after the
first person shares, the
“faucet" has been turned
on.

Allow free; nondirected
disctssion == but_observe
attending principles to
permit the more reticént

participants the oppor-

tunity to talk: Recognize
nonverbal content for those
who may need your ‘per-
mission" to share.

127

We have formally completed EN-ACT.
Pleasé mové your chairs to form a
circle like the one we had this morn-
ing.

As a group, we have helped each other
to the top of the pyramid and each of
you has an idea, a definite idea,
abolit whére you want to go from here,
as well as a plan for how to get there.
Instead of our using a structured
activity as a tool for discussion; we
would just like to end EN-ACT by sit=
ting with you and talking. But your
packets aside. We can talk about our
day together, and what it's meart to
you. We can talk about what you've
learned, the kinds of stretching that
else you choose to share.

This is the time to tie up loose ends
and to gef out that comment that's
been burfiing inside you. Perhaps

your Log that you want to bring out
now. Where ara you now as compared
with 9:00 this morning? How do you
feel about yourself? About the level
of supporﬁ in this room? Whét WOhid

you like to share? Who wants to begin?



O

ERIC

Aruitoxt provided by Eic:

MODULE III/COMPONENT SIX: CLOSING THE WORKSHOP

_ PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

After about 20 minutes, if
the group has not already
done so, point otit the im-
portance of following
through on contracts.

Suggest other types of
follow-up appropriate to
your group members. _ Spe-
cify up-coming workshops
or programs sponsored by
your agency or in the
community. If your
available a list of par-
ticipants and their phone
numbérs to all group mem-
bers and distribute at end
of Workshop.

See Chapter 5 for discussion
of follow-up ideas.

6. WRAPPING UP

Facilitator moves around the
circle, attending. Other
facilitator is seated in
circle with participants.

128

How do you feel about "Gontracting"

with each other to support your goal

Remember that EN=ACT, by itself, is
not enough to achieve self-enrichment.
Some of you may want to continue meet-
ing on a réguiar basis as a support
group. Some of you who were not in
triads together may also want to ex-
change phone numbers and keep in

touch.

Our main goal today was to creaté a
climate in which you would give your-

self and each other support and under-

‘standing. We started our journey with

some general issues having to do with
our history and development as black
women.

Then we moved forward encouraging you
to discover some of your own personal
qualities and attribites as a unigie
black woman: We looked at specific
issues for black women today and
shaped resolutions that were repre-

sentative both of our group and
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MODULE III/COMPONENT SIX: CLOSING THE WORKSHOPD

PROCEDURES/COMMENTS

Facilitator shares Her
Owri observations, while
seated.

Co-facilitator also
comments.

Continue attending —-
while seated.

129

with certain needs.

Finally; we concentrated on your pre-
sent status. You developed a perso-
nal goal and & contract with each
other for acéoﬁbliéﬁinéryéhi goal and
supporting each other in this effort:
We've been asking for your input all
day. Perhaps now may be a good time
for you to receive some féééback froﬁ
us. One main thing I learned today
is...

and something i want to Sharé with
you aboiit my experience here with you
today is...

Throughout the day, you saw us struc—
ture ways to promote your interaction
with each other. We believe that as
we are busy attending to our own in-
dividual needs and enhancing our per-
sight of the fact we are part of a
greater group of black women. This,
of course;, also applies to the fact
that we are a part of the greater
community, which includes our black
brothers; as well as-all people of
all colors. But our intention was to

start with ourselves, as black women
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MODULE III/COMPONENT SIX: CLOSING THE WORKSHOD

_ PROCEDURES/COMMENTS

FACILITATOR NARRATIVE

Continue attending.
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And our journiey has not ended. You
owe it to yourself to continue to

find ways to enhance your development.
This is a iifé-ibng process. But we
wanted you to begin today, and we hope
we have succeeded.

We have just one last experience plan-
ed; which will give us all one final
occasion to emphasize our personal

and group strengths.

In this room today, we have seen you

come together as individuals and now

we feel;, and we hope you do too, the
power and strength of working together
as a groﬁp; To drive this point home
more deeply;, here's what we would
like each of you to do:

When you are ready, each of you may
stand up, one at a time. Then, we'd
like you to make two étateménté.
First, tell us about one of your
personal strengths. And Sécona, de-
clare opéniy to us that you are com-
mitted to helping other black women,
directly or by example, to discover
their own Stréngths. Following your
two statements, please join hands
with another woman who is airéaay

stanaing;
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MODULE III/COMPONENT SIX: CLOSING THE WORKSHOP

PROCEDURES/COMMENTS

Pause briefly:

Co-facilitator begins
dctivity by naming her
personal strength and
sharing her commitment
with the group.

Thé facilitator extends
her open hands and invites
a group member to join
her. '
The facilitator and par-
ticipant both join hands
after the participant has
given her two statements

-and wait for a third person.

Gradually, every member has
delivered two statements
and has joined hands to
form a complete circle.

Something like this message
can be given as everyone

is holding hands in the
circle.

131

Alright, I will begin. My »ersocnal
strength is...

I commit mYSEif to héipihg other
sisters reach their goals and know
their strengths.

Will someone join me?

Wwhile each of us has individual
strengths, as a group our strength

is éven greater. Do you sense it?
zation of how much stronger we are
when we come cogether. Let our eir-
cle represent the need we share to
support one another: Let this be a
circle that binds us together as sis-
ters.

We would like everyone here to just
stand. for a minute and share our
strength and energy through our hands.
Let's not talk, but just experience

our power as a group. And let's not



MODULE III/COMPONENT SIX: CLOSING THE WORKSHOP

PROCEDURES/COMMENTS

 FACILITATOR NARRATIVE

Pause for ébout 1 minute.

Pause for a few seconds.

7. EVALUATION

Co-Facilitator distributes

be afraid to look at each other.

wants to express -- to an individual

or to the whole group?

open and helpful to each other and

to (éé:faciiitatérisfname) and me.

stretch with each other.

We would very much appreciate your
completing this Evaluation and turn-
ing it in on the way out. Do not
put your name on the Evaluation.
Please giﬁe us some exfra ccmments
on the last question.

* k x

END OF COMPONENT 6

END OF MODULE III
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GOAL -ACHIEVEMENT CONTRACT

The purpose of this contract is to encourage you to focus on whare you

choose to go from here: It is one way to help you accompllsh the re-

solution you salected in "The ﬁlack Woman‘s Credo," and is inten-

ded to direct attention to your identified personal goal. When you
complete this Contract vou will follow a thinking process thaL will be

appropriate lor all goals in ycur life: Although *he Contract is

really just with yourself, discussing it with others can affirm JtS

merit. In this way, the Contract also recognizes the impoxtance of

giving and receiving support. please complete this Contract and dis-
cuss it with your triad partners.

PART I

become more successful is . -

From this resolution I have identified the following personal geal:

I want -

I have discovered that there are certain actions I must take to achieve

this goal. These actions are:

c.) L

I have additionally discovered, with the help of my partners, that
certain strengths are required to achieve my goal because they in-
fluence my actions. It is important that I develop and maximize

thesé stréngths. The potential strengths I wish o develop are
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(2)
I will therefore implement a plan to take action and develop my
strengths in order to achieve my personal goal. Toward this end,
I will accomplish the following tasks (tasks are the specific steps

necessary in taking action):

(This list may continue on the back of your contract page, if ne-
cessary.) I will give deliberate and serious attention to at least
one of these tasks per week over the néxt several weeks/months. The

entire pian will be completed by

(specify a date).

To support me in accomplishing these tasks, I will accept the help of

(names of triad partners)
I understand that I will communicate with each of my partners on,

, at which time we will review our

(date and time)
mutual progress and provide assistance to each other. If at times I
feel discouraged, I realize that I can count on the support of my
partners. But I will also remember that I have the capacity and will
to succesd in this goal, 45 I have in past situations. I will draw on
the strengths demonstrated in this Workshop and black women's total

experience past and present.

(date) (signature)

Signatures and Phone numbers .

of my partners.
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(3)
When I have completed this plan, I will have given myself the op-
portunity to accomplish a specific personal goal. I will have de-
veloped strengths and implemented actions that are required for
achieving my gocal and for realizing one of the Resolutions important
in my life. I may then choose to initiate another contract of this
nature in order to satiSfy another personal goal that is important

to my identity and development as a black woman.
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FUTURE FANTASY SCRIPT

provxded in the Guided Memory Procedure.

"Contlnue to relax, and from my suggestxons, use your rish lmaglnatlon

Imagine you are sitting before a large white motion plcture screen.

The screen is blank and everything around it is dark. You are about
to see a motion picture of yourself behaving in ways necessary for
you to accomplish your pérsonal goal. 7Tou are sz2eing yourself in the
near future. It is sometime next week: You see yoursalf acting and
re-acting in ways that will successfully and ideally help you accomp-
lish your personal goal. How you nave behaved in the past does not

matter.

New you see yourself acting, feellng, be;ng, as you want to. ?ﬁo is
there? What .is the situation? How are you beﬁavrng’ See yourself act-
ing purposefully, acting calmly, acting confldentiy or actlng with

courage if neCessary. How S0 you feel when you behave this way’ Now

I will stop talking and _give you a few moments to see yourself acting
and reacting: (Pause for 1-2 minutes:)

Let those thoughts go and move further into the ﬁﬁtﬁre. Now it is
two weeks sSince this workshop. You are still working on your oprsonal
goai. You may be addressing it in a different way, in a dIffer?pt

situation or wlth different people. You see yourself acting, feelrng,
being, as you want to:. Who is there? What is the situation? How are
you behavxng) See yourseif aotlng purposefully, acting calmly, acting
confidently or acting with courage if necessary. How do you feel when
you behave this way? Now I will stop talking and give you a few moments
to see yourself acting and reacting. (Pause for 1-2 minutes.)

Let those thoughts go and move further into the future. It is now one
month since this workshop. You have been successful in accomplishing
the personal goal you have 1dent1f1ed or are still working toward
accomplishing your goai Where are you’ Who is there? How are you
behaving? How are you feeling? I will §top taTklng now and let you

see it and experience it. (Pause 1=-2 minutes:)

Now let those thoughts go. The movxe screen is again blank. Keep your
eyes closed and continue to relax for awhile. I will give you a few
seconds to focus again on the here and now. You are back in the work-
shop with other b1ack womern who care about you. Whén you are ready,
open your eyes.
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EN-ACT EVALUATION FORM

The completion of this form will help us to improve EN-ACT, so the workshop
can better assist other black women to realize their full potential. For
this purpose it is important that you answer all guestions about the work-
shop experience honestly.

A. GENERAL INFORMATION
For each item, place a check ( ) in the space next to the category
that bést describes you. '

1. Age 3. Children
a. under 21 a. number - ..
b. 21-30 b. ages
?; ??-éo —— 4. gggﬁest ievei of educational
d. 41-50 attainment
e. over 50 a. did not complete high
- . oL school — .
2. Marital status b. completed high school/
a. single GED — -
b. married _ _ c. some education after

c. divorced - high school
- . . e — ,,,,i7 [ —
d. separated d. bachelor's degrze e

: s e completed graduate
e. widowed degree B

5. Arée you primarily a: (check only one)
a. student
b. homemaker _. . ..
c. émpioyéé person
6. If you checked 5¢c, please provide moré specific information on

your occupation:

a. professional or technical worker
b. manager '

c. self-employed

d. clerical or sales wocrker ——
e. workér in Skiiie& traae

f£. factory worker

g. service worker . _
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B. WORKSHOP ASSESSMENT

Please use your workshop agenda and your personal log as references in

answering these questions.

1. The following is a list of all the workshop activities: Please

rank these parts from 1 to 7 with 1 = the workshop component
that proved most useful.

4. discussion groups on stereotypical/ideal/black woman

b. information summary/group discussions on black women's
identity anu sex-roles .

c. "guided memory" or remembering the past activity ——— .

a. reading and diéCuSéing the articles on black women's issues

e. group resolution building

f. "future fantasy" or imagining the future activity

g. small group discussions on personal goals .

2. What prompted your choice of #i (least useful activity)?

3. What prompted your choice of #7 (most useful activity)?

4. One very important thing I learned today about black women was

S. One very important thing I learned today about myself was

6. How would you describe this workshop to someone else?

7. If one thing could be changed in the workshop, I would suggest

8. Describe what difference (if any) this workshop has made in

decisions about your future goals e
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9. Describe how this workshop compares to similar experiences in which

you have participated (if any) —

10. When thinking about the entire workshop today, was there /. time
when you felt rushed in the workshop -- where you may have felt
that things were moving a little too fast? When did this happen?
What activity was occurring at the time? .

11. What were the high points and low points of the workshop

12. Below describe any additional comments, suggestions, feelings

and/or opinions about your experience here today

13. on a scale of 1 to 10, with l=lowest and 10= highest, how would
you rate EN-ACT?
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CHAPTER 4

"BUT WHAT IF...?" CONTINGENCIES AND OPTIONS

This chapter addresses issues, procedures and contingencies which were

not treated directly in previous chapters. Questions and concerns of
potential facilitators are anticipated and alternative approaches are
suggested.
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1. "But what if more (or fewer) participants show up than I had counted on?"

Our first response is "don't panic." You can almost be assured that one
or the other will happén. The number of different roles that bhlack women

must juggle simuitaneousiy makes this a real possibility.

There are some precautions you can take to guard agalnst elther of these
situations happening. .

a.) Publicige your Wéfkshop eariy enough to attract a lot of
attention.

b.) ?ié—iegister participants

* there are cancellatlons
d.) Confirm all registrations by teiephone or in person.

e.) If you have not reglstered the minimum number 2 to 3 days

in advance (after notifying those on the waiting list),

you might want to cancel or reschedule the workshop.

£.) If you have reglstered the suggested minimum of part:c:pants

2 to 3 days before the wbrkshop, you can call persons on the

waiting list and invite them to attend.

g.) Have open enrollment at the start of the workshop.

h.) If after all of your preparations fawer than the minimum

number of participants sShow up, consider conducting the

\ workshop anyway. A responsibility to those who did come

should be _recognized. (We have done EN-ACT with as few

as nine women:)

i:) If more parthLpants show up than your maximum limit, use
your discretlon. If there are too many to make this a worth-

while exp°rzence for you and for of other participants, simply

observe your maximum limit, _suggestirig that perhaps another
workshop can be scheduled at a future date.

2. . "But what if a partLCLpant comes late, or what if another has to leave
early?"

The authors have experienced both of these situations, and we feel that

both can be a disruptive influence on the group process. It is our

partlcular bias that if a participant cannot arrive before the flrst

small group act1v1ty begins she should not be permltted to join the

workshop. Some mention of this can be made at the time advance infor-
mation is given to registrants.

Sometimes it is not known befg;ehand that a partxcxpant must. leave

early. However, if it is known at the beginning of thé day that some-
one must leave early she could be atlowed to participate if:

a.) the workshop leader hasfdecldedwﬁct,tc,uéétgyadsv and

b.) the departure time cibSéiy approximates the end of a module
' or component, or lunch break.
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Once an individual leaves she shobld not be readmitted.

"But what if my own peers show up and I become self-conscious?"

One of the advantages of EN-ACT is its apollcablllty to a wide range of

black women, including those with advanced degrees or seniors in high
school: Aanother advantage is its dependence on a peer-to-peer learning

relationship. Use this relationship to work for you instead of against

you. If you know a group member has knowledge of a certain area, request

that she share her knowledge with the _group. After the workshop, get
feedback from peers, if appropriate, on how you oerformed your facilita-
tor role:

The authors have also dlscovered that _peer attendance aids in providing
a supportIve, pOSithe force in reducing our own initial anxiety. Know-

ing someone in the group is on one's side is extremely helpful for morale
in leading the group. e

£

"But what if an activity fails?"

ActIVItIes, lnciudlng worksheets,,are means to stimulate and guide the

learnIng process. None of the activities prov1ded is fool-proof, and

some may work better than others with certain groups of women. If an

activity "fails,;" remember that it was only a tool and that you can still
provide a learning experience without it: There are at least two courses

of action to keep in mind for the occasion when an activity does not seem
to work as well as one intends.

First, determlne whether or not the group agrees with you. Is the failure
known to the group or just to the facilitators? Ofteéen, some types of

"failures" are not perc1eved by group members - those that pertain to

procedure and instruction (structural issues). For procedural failures,

inform the group that you need a few momernts with the co-facilitator to
"touch base” about an activity. The group is perfectiy capabie of con-

tinuing its discussion without you for a while. For errors or mistakes
known only to fac111tators, make appropriate adjustments and keep things
moving:

However;, if everyone is aware "< a failure, evidence will be found in the
group process. Participants’ .crbal and nonverbal behaviors will change.
In this event, rather than neglecting the phenomenon; confront it along
with participants. For example: "Somehow, I'm getting the 1mpressron
that this activity has not worked well. %Who else might feel this way?"
Then, if and when part1c1pants respond affirmatively (and some wili supply
reasons for the faliure), turn the situation arocund simply by telllng

the group the object of the actLVLty.r "Thanks for your Honest feedback.

* Guess everything doesn't always work the way you thlnk it will. The

whole point of this activity was to.... Maybe we couid try to respond

directly to this point right now, just in an informal discussion:" The
group is now "back on track ",and should obllge you by dlSCUSSlng the

is also intact, because part1c1pants will respect you more for admitting
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to the problem than iguoring it. Aftar the workshop, co-facilitators
should study the failure, find the problem, and take corrective measures

for the next EN-ACT. "Failures"” should be viewed as learning experien-

ces by the facilitators. .

"BUt what if there is group conflict or resistance to an activity?"

This can be a disconcerting situation if the facilitator has not pre—
pared for it before the workshop. The likelihood of intermal conflict
(within the group) is very slight. DPersons who make it a point to fight

self-development will probably not be interested in attanding EN~ACT:
One way to control for a desired "attitude” is to make EN=-ACT's purposes

and expectations clear to prospective group members in publicity and

through personal contact before the workshop (that period. whem people
call for more information to assess whether EN-ACT will meet their needs).

However, if group conflict arises, there has usually beem a commmication
breakdown of scme kind. Scmecne has not used effective listaning.

Remind the group about the ground rules referred to throughout ‘this

manual (zmutual respect, openness to differing opinicns; etc.), and in
particular during the "Setting the Climate” activity. Intervene by

Often, people are not disagreeing at all —- they may be saying the same
thing in a different way. If so, point this out; and mention that attack-

ing ideas is cne thing but attacking an individual is quite another.

slowing the process down and by exerting more control over the situation.

Two other phencména indicating "dissconance” in the group may also cccur.

Pirst, an individual may demonstrate negative behaviors because she
does not feel "included™ in-the group. Perhaps because of age, socio=
aconomic background or certain life events, ‘this person feels "different”

from the others. Give the woman scme special attention by publicly re-

inforeing her contributichns to the group and by drawing ocut commonalities
between this person and other participants:. The authors have found that
this kind of individual may feel "isolated” only temporarily; EN-ACT, as

a group effort emphasizing shared experiences, tends to encourage ac-
ceptance and closeness among all types of participants. Differences
bactme unimportant and artificial.

A second instance in which a participant may appear to be "resisting"”

the group experience occurs when the workshop brings out sensitive ma-=

terial that the person is not ready to share. In this case, make it

clear that the group member need only share what she chooses.

"But what if the same participant insists on monopolizing the discussion?®

The facilitator should not be too harsh on the monopolizer: Often, she

may be seen as an assertive role model for others in the workshop. To
the extent the group procass is jeopardized, however, the facilitator
st intervene.

Without questioning this participant's motives or needs, the facilitator

may Suggest to the person that while her contributions are valuable, the

facilitator is concerned about others having the opportunity to talk.
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EN-ACT is, after all, based on open expr9551on and Interactlon.i This

suggestion can be shared privately with the monopolizer during a break,

perhaps by soliciting her cooperation in helplng you to help others
express themselves more openly in the group.

7. "But what if the activities or discussions last longer than the time
allocated?"
Get prepared now, because thls lS predlctable.r There is never
enough tlme,iespeCLally for the discussion activities. Everyoné wants

to exXpress opinions and feelings.

workshop and 1dent1fy contingency plans for act1V1t1eS that are guaran-
teed to go on_and on. The primary agenda items to look at now are the
pre-and-post Information Summary discussion groups (Module I); the per-
sonal strengths activity and group resolution building (Module II); and

the integration discussion (Module III):. The facilitator will find that

"stealing time" from any discussion period is impOsSlble. So instead,
decide what must be cut and how prior to the workshop:

Of course, sometimes there will bé no other choice than to declare, "I'm
sorry, group, but we really must move on now." Participants may also he
encouraged to use page four of the Personal Log, "Thoughts/Feelings I

Want to Share With Group Members;" ds a way to remember any burning

comments; and then to share those ideas at a break or lunch periocd w1th

particular group members. A caution: unless you have had experlence in
conducting guided fantasies, never plan to alter the procedures speci-
fied in this manual (Chapter 3) as a way to conserve time.

8. "But what if the grovp just doesn't want to talk?"

dience of participants who did not want to be there in the first place.
In this case, the facilitator would spend more time in the "unfreezing"
Or preparation stage with participants. Until members are ready for
growth, no personal movenment can be éxpecteéd. The authors caution the
use of EN-ACT as a mandatory experience. The workshop is based on choice

and respect for individual determination.

The only conceivable way this could happen would be with a captive au-

9. ABut what if I make a mistake?"

others wiil 1auah with you: Participants are generaliy very suppcrtLVe

and underatandlwg 3esides; it is okay for the groump to know you arew
human -- like themselves. If you make a mistake, claim it, accept it,

and move on.

10. "But what if the group wants to talk about one thing and it's supposed
to be talking about another?"
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11.

12.

Whatever the topic, thé discussion has emanated Erom some stimulus that

you have provided: Call theé change of topic to the group's attention
and try to commect it with the issue at hand. When there is especially

"meaningful” departure from the subject, permit discussion, watch the

time, be prepared to revise an initial plan if necessary, and then even-
tually bring the group back to its task by summarizing the discussion
and relating it to the initial issue. An example of this may be the
group's need to engage in an extended side discussion about black men
and their roles, generated from one of the resolutions the group has
formulated,

"But what if I just don't know how £o handie something and . I panic?"

This infrequent occurrence may pértain tc your feeling overly responsible

for workshop leadership: The panic felt will likely be internal and
not necessarily nor immediately discernible to the participants. Share
the leadership more often with your co-facilitator and with the group.

If the panic is pronounced, inform your colleagie and theé group thit you

are leaving for a few minutes. Outside, get some fresh air or a drink
of water, and apply some basic relaxation techniques from one of EN-ACT'S

guided fantasies:

If a crisis happens with a participant in the group, attend to that per-
son. Ask the individual if she needs something from the group (like

some positive stroking) or if she would prefer to leave for awhile. A
facilitator should accompany the person. Even if you have not had train-
ing as a mental health practitioner, you are still able to intervene in

a crisis situation with a participant. Draw on your ~wn resources and

experiences as a black woman and share some of that strength with the
person.

If your panic is related to feeling lost or overwhelmed in the group
process, due to the high energy level and/or a temporary lack of order,
get the group's attention ahd share your feelings with participants.
"I'm experiencing some confusion right now, and I'd 1ike your help. will
somecne please summarize where we are in our discussion?" At least one
group member will come to your assistance.

"But what if the closure activity is inappropriate to my group?"

The "binding circle” activity was selected because it requires no equip-
ment and presencs no budget problem. We also believe that group close-
ness could be reinforced through the physical joining of hands. However,

there are other closure activities that may also be considered, at some
cost and with limited "equipment."

The “basket of apples”: the facilitator tells participants the apples
lose some of their beauty when separated from each other in the basket,
and then empties the basket so that the apples scatter over the floor. -

The facilitator describes the apples as "for all seasons,” durable,
sturdy, yet beautiful. Each participant is then asked to shars a
strength with the group; to pick up an apple, and to place it bhack in

the basket. At the end, the basket has been replenished by the sharing
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of strengths from ;nd1V1duals. The full basket of apples represents

the combined strengths and beauty of the group. The apples can be

given to participants upon departure.

curing them together with tape. Green

The "chains": group members cCoptribute strengths by individually looping
green paper strips around an;j/;z toget

is used to represent "life.™ The facilitator describes how chains,

once viewed as tools of bondage, may also be seen as symbols that bind

us together as black women:

The "flowers': group members cOntrlbute strengths orice more. ThlS time,

the individual places z fiower in a vase as a Dersonal asset is shared

with the group. The facilitator describes the beauty of an 1nd1v1dual

flower, but mentions that when the flowers are combined into a bouquet,

a new and more powerful effect is perceived. The facilitator 11kens
this to how black women need each other as support persons, but need

not sacrifice their own 1nd1v;duallty.

Each of the above closure activities empha51zes the same general goal:

to recognize the uniqueness of individual group members and to fortify
the importance of group support.
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CHAPTER 5

FURTHER CONSIDERATIONS

Modifying the workshop to suit the needs and resources of specific
groups is discussed and alternative formats are provided. Follow-
up activities and evaluation procedures are suggested.
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Closing this manual is much Iike c1051ng the workshop. There is always

something more to add; some issue to emphasize, some point to clarify. A&s
you will find as a facilitator; these _desires must be tempered by what is
practical and essential. Simitarly; this final cﬁapter is intended to brlng

together the practical and essential considerations of EN-ACT and of thls

manual. Suggested modifications, ideas for follow-up, purpose of evaluation,
and becoming an EN-ACT facilitatcr will be discussed.

SUGGESTED MODIFICATIONS

ThlS sectlon prOV1des suggestions for adapting EN-ACT to the spec1a1 needs

and interests of partlcular groups of women. Three options to be discussed
are: ;

Revising EN-ACT from a full day's agenda to a two to Four
hour experierice;

Alternative presentations of the Information Summary on
black women's identity and sex-roles; and

Suggestions for adapting the recommended set of readings
on black women's issues.

Revising the EN-ACT format

The model presented in this manual calls for a day—long workshop. However,

resources; fzeilities; and the spec:flc needs of your group may encourage

you to consider revising EN-ACT to a workshop of two to four hours in dura-

tion. The six suggested modifications are based on the nature of the

activities, their related goals and objectives, and the degree of personal

-and affective involvement required of t4: participants. EN-ACT should be

seen as a prototype where you, the facilitator discover its themes and varia-
tlons, and generate your own "signature" EN-ACT. Knowing the needs of your

group members will enable you to determine which combination of workshop

activities would be most beneflcal

Following are six suggested component corbinations from which workshop acti-
vities may be selected dgpending gpon your purposes. Any of these combina-
tions can be presented in a half day session.

1. Purpose: To provide a perspective on black women's identity and sex-
roles by focusing on thé racial and gender status.

Appixcabiilty. Suitable as an introduction to a semlnar or course on

black women: Also for use as a refocusipg experience for women in

transition. These activities require a minimal level of gersonal and
affective involvement from participants.

Acﬁiviﬁieé: Orlentatlon ,
Stereotyp1cal/Ideal/Black Woman _Discussion Groups
Black Women's Identity & Sex-Role

Orientation: Information Summary

Identifying General Themes & Personal Meanlng
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RéviSionéi Extend time limits for activities before and after The Black
Woman's Identity and Sex-Role Orientation: Information Summary:

Purpose: To enceuraqe an awareness of the relatlonshlps between past,
present and future and their meacﬁ on individual goals.

overview of their heritage and an understanding of the process of self-

development. Requires a high level of personal involvement and inter-
action among participants.

Agplicébiligy: Recommended for task-oriented groups who would value an

Activities: Black Women's Identlty & Sex-Role
Orientation:. Information Summary
Ste;eotvplcal/Ideal/Black Woman Discussion Groups
Guided Memory Procedure
Identifying Personal Strengths
Looking at Black Women's Issues
Black Woman's Credo
Identifying Personal Goals

Revisions: No major revisions necessary. Does not include goal achieve-

ment contract. May be helpful to provide resource list of other personal
growth opportunities (seminars, workshops, courses, etc.).

EEEEose- To stimulate an apprec1atlon for how 1nd1v;dual strengths

contribute to the biack community; brings out the importance of black
women's support systems.

Applicability: For use with women who may need to increase their level
of self-esteem.

Activities: Guided Memory Procedure

Identifying Personal Strengths

Looking at Black Women's Issues
Black Woman's Credo
Identifying Personal Goals
Integration Activity
Wrapping Up
Revisions: No major revisions: Does not include goal implementation.

Facilitator might inciude a resource list of other workshops,; courses
and personal growth opportunities.

§ﬁ£§65egiib prcmoté an uﬁaérstanding,of how racial-gender affiliation
influences positive personal goal achievement.

Applicability: For part;c;pants with a hlgh level of self-kncwledge
and relative sophistication in cognitive and task—orlented activities.

Activities: Looking at Black Women's Issues
Black Woman's Resolutions
Identifying Personal Goals
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Future Fantasy Procedure
Goal Achievement Contract
m{:egrati@n Activity
Wrapping Up

Revisions: No major revisions necessary.

5. Purpose: To recognize the ways in which issues of personal identity are

held in common with other black women.

Applicability: Suitable for groups requiring a balance of cognitive and
experiential activities, with emphasis on personal strengths.

Activities: Black Woman's Identity and Sex-Role
_Orientation: Information Summary
Guided Memory Procedure
Identifying Personal Strengths

Revisions: No major revisions necessary; extended time limits Ffor group
discussions suggested.

6. Purpose: To providé an undérstanding of developmental issues affecting

both cultural and individual identity, with an emphasis on personal
goal formation.

Applicability: For groups able to assimilate cognitive material quickly.

Activities: Black Woman's Identity and Sex-Role
Orientation: Information Summary
Looking at Black Wonen's Issues
: Black Woman's Credo
Identifying Personal Goals

Revisions: No major revisions necessary; coes not include goal
implementation.

Alternative Presentations of the Information Summary

In addition to the method of presentation of the Information Surmary (des-
cribed in Module I) other approaches to presenting this material may be more
suitable for your group. For example, if the participants are already fami-
liar with the information and concepts, they may prefer to read tie Informa-
tion Summary as pre-workshop material. puring the workshop, the facilitator
reviews the important points.

Another approach is to present the Information Summary in an informal manner
by describing the main points of the document in language that is clearly

understandable for all the participants.
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Modifications_of_Readings

Sixteen articies or adaptations are provided. You should feel free to subs-
titute or include additional readings appropriate to the needs of the women
in yowr particular workshop. The following guidelines may be helpful if you
cheoose to include additiocnal reading material:

The readings should be relatively short. Lengthy materials

can be edited or adapted for essential content. Reading time

should be less than ten minutes.

Language and concepts should be modified so that they are not

too difficult or technical for the group to read and understand.

In order to stimulate dlSCUSSIOH, artictes reflecting several.

viewpoints about black women's roles need to be provided.

Include readings whlch reftect different areas and issues of

. concern to black women ref1ect1ng the categories presented in
the Information Summary - relationships, education and work,

and personal issues.
IDEAS FOR FOLLOW-UP

EN-ACT has built into the workshop format a support system in which members
contract to do individval follow-up with each other. It is hoped that the
workshop activities ilil provide the level of personal involvement needed
to develop a commitment to do follow-up w1th each other. The fac111tator
can hHelp by emphasizing the importance of follow1ng through on the contract.

Another idea for follow-up is the productlon of a workshop dlrectory,

which part1c1pants may list their namés, addresses, and teleplione numbers;
If collected by the Facilitator early in the workshop day, the information
may be duplicated and distributed to all group members at the close of the

workshop.

Follow-up may also be dore through a monthly coffee hour or rap session.
Some or all of the participants can meet to dlscuss progress and to continue

to offer support for each other: The coffee or rap sessions may be arranged

by the facilitator or by individual group members themselves. The facili-
tator might consider arranging the first such activity and participants can
do any other subsequent ones. A woxd of caution to the facilitator is
necessary here. Participants may expect you to continue to be involved in
planning post-workshop activities. It is important for you to emphasize
that their independent involvemerit with each other is more desirable.

As one final suggéstion, you mlght want to make a phOne call to each par-
ticipant a few weeks following the workshop. 1In this way you WIII be able

to ascertain the 1ast1ng effects of the workshop, ask about prcgress in work-

ing on personal goals, and offer encouragement and support. It would be a

good idea at this time also to suggest that participants arrange some kind
of follow-up activity on their own.
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PURPOSE OF EVALUATION

Evaluation serves a purpose both for the workshop facilitator and for the
participants. For the facilitator it is important to know how vou and the
act1v1t1es affected the learnlng process for the partlclpants. An under-

goals and objectlves of the workshop, and what was not facxlltatlve, is im=

portant: Evaluation will allow you to do some adjusting before another

workshop is undertaken. If a partxcular actIV1ty or some of an activity was

not helpful, there may be some things identified for your con51deratlon when
planning for another workshop. A copy of the EN-ACT Evaluation is included
at the end of Component Six in Chapter 3.

Workshop participants can also benefit from evaluation because It he;pgwfo -

reinforce growth that has occurred. The Personal Log will serve as a running
account of the group member's personal development, allowing each partlclpaht
to judge the quality of what has occurred by measuring the responses she has
recorded after each component against heér stated purpose for attending the
workshop, and against the desired cutcomes stated for the workshop. The fact

that the participant is able to measure her growth in this way helps to rein-
force that growth.

FInaiiy, EN-ACT has bulit-ln summary/dlecu051on pe-lods, durlng Wthh the

participants as well as the f301iltators _may evaluate specific act1v1t1es

and experiences. These occasions for open sharing will provide you and vour

group members with an on-going measure of individual and group reactions to
workshop material. This kind of subjective and .continuous oral evaluation
is just as important as aré any results acquired through an evaluation tool
administsred at the end of the workshop.

BECOMING AN EN-ACT FACILITATOR

"Ccan I really do it?" You will be able to answer that question for yourself
by responding to these:

Do you have a sense of your own identity as a black woman?

Do you have someone in mind to serve as co-facilitator?

Do you have one or more trained persons avallable to provxde

individual counsellng to partlclpants, if needed, after the
workshop?

Do you know of some black women who would be interested in
the EN-ACT experience?

Do you have access to a comfortable facility?

Do you,; or does someone you know, have the time to plan;
publicize, and organize EN=-ACT?

Do you have three or four days to study this manual carefuil
and to ."modify" EN-ACT as necessary?

Are you creative, self-confident, sensitive to others, and
comfortable in groups?
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Do you have a lot of motlvatlon and perhaos a little bit
of "ham?"

If you are able ﬁo answer these questlons afflrmatlvelv, you are well on your

way to prov1ding an 1mportant life experience for potential group members.

The tasks of plannlng, organlzlnq, adapting, and conducting EN-ACT will be,

as it has been for the authors, a challenging and rewarding experience. It

has samething to do with the personal relevance of EN-ACT and the empha51s
it places on the dignity and uniqueness of black women.

Probably the single most important determinant in your assessment of EN-ACT,

its applicability to partlcipants, and its meaning toryqu, is your - belief

system. EN-ACT; as an experience that assumes and embraces the worthiness
of black waomen, has a powerful value. For even more significant than the
questions posed above are these:

Do you believe that you and other black women have something

to learn with and from each other?

Do you believe that black women share common concerns, joys,

and frustrations?

Do you believe in black women's actual and evolving poterntial?

These and other more perscnal questlons must be addressed before you give

serious consideration to EN-ACT. This manual has not only attempted to

stimulate your interest in the workshop, but also to stimulate your awareness

of the shared concerns upon which EN-ACT is based: It is time to giVe our-

selves attention -- to share with each other the courage, love, nurturance;
and even the anger, struggles, and weaknesses; that have collectively served
as the ~ore of our survival over the centuries. We have listened to others
who have spoken for us, and now it is time to speak for ourselves. Only

then will we be able to get rid of stereotypes, dispel myths, and address

mlsconceptlons that have been generated about black women -— and that some
of us have even bought.

Eﬂ-ACT, we believe, is a start. See if you agree w1th us by lettlng us know

your experiences with the workshop. See if EN-ACT begins to validate
Shange's (1977) celebration of black womanhood:

sing a black girl's song
bring her out to know herself
to khow you

Bt sing her rhythms
carin/struggle/hard times
sing her song of life
she's been dead so long
clc in silence so long
she doesn't know the sound
of heér own voice

her infinite beauty

she's half-notes scattered
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without rhythm/no tune

sing her sighs

sing the song of her possibilities
sing a righteous gospel

thé makin of a melody

let her be born

let her be born

& handled warmiy. *

COLORED GIRLS WHO HAVE CONSIDERED SUICIDE/WHEN THE RAINBOW IS ENUF by
Ntozake Shange. Copyright ® 1975, 1976, 1977 by Ntozake Shange.
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APPENDIX A

WORKSHOP READINGS
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RETATIONSHIPS: MALE,/FEMALE

Adapted fram: Black Macho ard the Myth of the Superwaman

by
Michelle Wallace

Michellée Wallace believes that for the last f:.fty years there had been
"a growing distrust, even hatred, between black men ard wamen." This is
the result not only of racism, but the failure of black men and women to

examine and analyze their relationships during and after slavery. Instead,

pecple have pushed and accepted same myths that have clouded the reality

of black male/female relationships and have prevented the unity that was
necessary for the Black Revolut:.on to succeed.

) Sane of the pr:.mary myths are that black women, in ooope.ratlon with
white men, have worked to keep black men fram being men; and that slavery.
was much worse for black men than for black women because the man "was not

permitted to fulfill his traditionat role as a man, that is as head of his

family, sole provider and protector." Believers in these ideas feel that
black women must step back, be silent and allow black men to rezlize their

manhood without mterference .

~ Wallace challenges these myths by citing the many ways that slavé men
andmnenhadavallabletothemtoexcelmtheuwork thereby

and women had a gaining
self-respect; respect from others and often special privileges from the

slave master: She also writes that in spite of family members sometmes
being sold and separated from their loved ones; two parent households were
more the rule rather than the exception; and that husbands arnd wives
worked together to deal with the préssures after slavéry and Reconstruc-
tion that came in the form of "the thousands of lynchings, arnd the group
effort on the part of white men to sever the black man's penis fram his

body and render h.un econcmically unable to provide for h's family, despite
his legal freedcm.'

! In the media (movies, radio, television, newspapers, etc.) White
America created negative stereotypes of blacks that blacks came to accept
as real behavior for thanselves., The Ku Klux Klan and the lynch mobs
claimed that their mission was to protect white women from oversexed

black males; and aithcﬁgh the majority of blacks who were lynched were

not even accused of raping white women, black men came to regard white
wanen as symbols of freedom from hatred and oppression. With the love
and pursuit of white wamen by black men came their rejection of their

black wamen., Michelle Wallace feels that this is one of the ways that.
blacks continué to show that they cannot think for themselves and still

act on the basis of America's racist and sexist influence.

2Adapted with permission from: Black Macho and The Myth of the Superwaman.
I':y Michelle Wallace, The Dial Press, 1978 EP. 13-33.
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Adapted from: "The Seduction of a Macho Man"
By
Lia Hare

~ The macho, amanwhohasanexagge_ratedawareness andwayofasse.rtxng
his masculinity, does not really love himself. He has actually given up on
the possibility of being loved by others and seeks to patch up his injured

self-esteem with self-love. He may want or need many Women and an extreme

cbedience from a woman as symbols of female love he wants but cannot feel.

Other macho men seem at war with wmen, seeing every waman as a replica of

their mothers who dominated them as children. They repeatedly fight out

all unresolved conflicts with their mothers and fear rcmantic love as an
insecure situation in which they may lose all.

s tired of ng in for too many black males'
mtl’lersanddoublyta.rdofsupporu_qgtwoogos, her own and his, tired
of raising one_"boy" afteramﬂne_rwhmtheyremthersons _We can't
stand the simple pain of his dlsplaced rage too much longer, though we
know the probiem and from whence it springs.™

"The black woman is tired of stardi

A certain kind of black man blaimes -1l his failures on his black woman ,
yet keeps all the successes for himself alcne. The waman may feel that her

decisions, espec:caﬂ;iy in terms of handling money, are more practical than

his, but she is threatened with losing her man, or at least causing his down~

fall, if she doesn't go along with his ideas: "The strong black waman feels

ﬁ:eque.ntly that she is regarded as a mere workhorse with no time off for
'strong' behavior on the job or in the family either."

Egg}:.pg rgeglected sane wamen fall into the fantasy that an outside man
will make it easier for her to tolerate an unhappy marriage. In many casés,

their husbards are having affairs too.

Sneak:.ng around in our relationships cannct help change our sociat
conditions. We need instead strong discipline and social and psychologi-
cal stability. It may be necessary for us to consider different family forms,
such as polygamy, if the current ones have cutlived theéir usefulness. This
should not be an excuse for the black male "to fail his role and his commit-

ment in his matings." But the black man must be given help and a chance to

believe in himseif and to know that his black woman believes in him.

Adapted with permission from: "Coping With Male/Female Alienation in the
Coming Bad Years," Black Male/Female Relationships, Nov./Dec., 1979,
Vol. 1, No. 2, pp. 17-18.




RETATIONSHIPS: MALE/FEMALE

Mapted fram: "The Political Implications of Social Stereotyping of

Wamen and Men Among Black and White College Students”

by
Barbara F. Turner and Castellano B. Turner

In order to show whether black and white college students differ in

acceptance of the idea of male daminance in the family, a study was done
using black and white men ard women. It was suggested that because black
wanen are more frequently employed than white wamen, black women would be
v:.ewed as more powerful in the family, in relationship to men, than white
wamen. It was further suggested that these differences in power: would

have some effect on how each sex within each race views his/her own sex

and the opposite sex:

To determine if differences between blacks and whites existed cocern-
ing the idea of dominance, and if so-what differences, students were asked
to give their opinions about men and womén in general. For example, same
questions asked were: "Do you see most men as reliable or unreliable?"

"Do you see most women as reliable or unreliable?” Same terms the students

were asked to use when giving their views of men and women were: strong or

weak, responsible or irresponsible, and smart or dumb. The main findings of
the researchers were:

1. whiteé women were the only group to view the cpposite
sex more positively than their own sex.

2. Black wamen did not think of men in such ideal ways

as white women did.

3. Black women, more than black men or white wamen and
men, saw men as being unreliable.

4, Only black wanen saw wamen as being more reliable
There were same conclusions drawn about the men and wamen in this study.
One is that regardless of social or econamic class, white women viewed men
even more positively than men viewed their own sex.. BAnother is that black
wamen were especially likely to sée men as urirélizblé, A final conclusion
was that black women do not V:Lew men more pos:.t.lvely than they do other

The researchers suggested in view of what they found, that "the goal
of sexual equality in America might be furthered if the relatively
equalitarian black family is taken as a model by whites."
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Although this study &id reveal the negative effects of racism, the tendericy
of many American black men and wamen to feel distrustful and Victimized by
each other, the positive insight should be actively pursued by other ethnic
groups in America. Urgiry black women to embrace the idea of male dami-
rance would rot promote the cause of racial equality in America.

Adapted with permission from: éoc101£gxmﬁ Social Research,
January, 1974, vVol. 58 (2), pp. 155-162.
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Adapted fram: "We Can Wark It out"
/ by

~ We must understand ouwr problem before we can find a solution to it.
Too many black males and females say one thing while practicing another.

We also look at our cordition and the world through rose—colored glasses,
using psychological thecories to deny ocur difficulties. "It a certain

timé in the strugglée against oppression, whenever the oppressed begin to

feel too weak to violently confront the oppressor head-on, especially when

we have recently tried and believe we have failed, the coppressed will seek
instead to focus on persuading the oppressor of their native worth." We
strive to convince the white man of our worth when he actually fears that
we just might be superior, especially considering how we have dominated
sparts and entertainment. "So 1tappea.rs that we have tried to convince
theé wrong man. What we need to do is convince ourselves of our own true
worth." But we must also admit to ocurselves that we have problems in our

families that are a result of racial oppression.

W2 must urderstand how oppressicn affects our relationships and learn
new ways of feeling toward curselves and others, new ways of responding
one on one, and unlearn the old cutmoded ways that have hurt our relation-—
ships. But "before we can change we must feel like changing; before we
can change others...we must change ourselves."

 We must urderstand ocurselves and our emotions: It's important to
recognize the black male's secret doubts and his need to feel that his
waman believes in him in order for him to move toward realizing his potent-
ial. when hard times hit, the black woman strongly criticizes her mate
for failing in his masculine duties, who in turn blames and criticizes her
for not fulfilling the aspects of her feminine role. They spend so imuch
time and energy correcting each othe_r that they neglect to correct +hem—

selves and the criticism and counter-criticism continue.

~ In a situation in which the woman works, the lack man oftén avsids
cammnication with his wife; feeling that her camp.iints .&cut the working
world are actually condemning him. He retreats to he strzet. The wanan:
may cooperate by avoiding family conflict. "What ti=v lose an1 miss as a
couple are the many small skirmishes any con sestanis r=ed betore facing

the Olvmpiad. Moreoyer, they fail to develop the feeiing — itself an

ever presernt inspiration and a tranquilizer of family strife ~- that,,

whabeve.rcm\esup,v&iateverhéi:ﬁéié samehow they know they cin wak it @

The white waman in her relatlonshlpé with biac: wi  dx’°: i belp
ard guide her biack mate into good connections in %o ke ST el
gives him the support he needs while he learns to fL shion o wel e Ty
contrast, black wamen, long familiar with the failure o e w o © -
fathers, grandfathe:s and slave forefathers, te.pd te re n : TG
scelding than supportlveandcmﬂdwellusesancofth_“'
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approach. Treating the man as an infant learning to walk, she would
encourage him, guard against killing his Spirit or inhibiting and frighten-
ing him; and never; even in anger, let him know that this is what she is
doing. = "It is the black male who must and will soon gét up and walk, but

it is the black female who must encourage and reinforce him in his early
trials and tribulations." The black man who has learned to feel loved and
fully adequate will feel he can cope with any conflict in this society and
will strive to strengthen his family relations.

We as a people have a task to improve our intimate relations and work

toward changing the social order so that we and those caming throush and
after us will be able to experience the free and healthy relationships that

cannot exist in an oppressive and decadent society.

Adapted with permission from: "Coping With Malé/Fémalé Alienation in the

Caming Bad Years," Black Male/Female Relationships, Nov./Dcc., 1979,
Vol: 1, No. 2, pp. 17-18.
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RELATIONSHIPS: MALE/FEMALE
Adapted fram: "When You're in Love with a Strong Black Woman”
by
Nathan Hare

‘Many black women blame black men for their financial problems and their
aemtional prceblems as well. But no one thinks asbout the broken dreams of
the black man. The black woman will chastise the black man for his finan-
cial failures, then camparé him to white men, when it is the white man

who is making it so hard for black men to fulfill their financial responszi-

bll;:.t.ms. As ecorxmic conditions ge+ worse, black wamen will lose their

faith in the capabll:.r.t:.es and good intentions of men who are not financially

strong.

: Qur pe.rsonal relatlonshlps are shaped ard affected by the circumstances
in wh:.ch we find ourselvées. Thésé corditions will remain the same until we
do sarmething about them. '

The oppressor often controls black men by pulling black women away -
fram their old custams and ideals and winning them over to his values of
materialism: Many ocmen sevretly want their mén to resist cppreéssion but
Tear that the white man's reéaction may mean loss of a job or the inability
to meet the furniture bllls or secornd martgage on the house. "She will
frankly urge other men to wreckless militancy, but it f-'1s a different

stary when it comes to her own fellow."

"In her relationship with the black man, the strong black woman may
long to subdue the male but, once having succeeded, lcse interest in him.'
Scme researchers have found a pattern "among peasant wairen whetein they
didn't feel loved unless they were suffering, apparently as they had seen
their mothers suffering before them at the hards of their fathers amd other

men.” It has been noted also that the black waman is proud of her strength,

but feels tha;fhg.gj:gry has forced her to be strong and that her strength is
a problem in relationships with black men. "The black woman longs for a
black man with strength and praminence; even the chance to be weak sase-
times, to have a steady shoulder to lean on, but fears to let herself go,
cannot indulge her luxurious fantasies that the black male will still be
there and even that he will be a steady leaning post in times of storm

ard trouble."

The black man is relatively powerless and this must be dealt with
by black people. White feminists are clouding the issue with the notion
that men don't need to be strong econamically or psychologically. But the
white man hasn't lost any strength as a result of feminism; only black men

have. "The white race has a woman problem; the black race has a waman

probiem and a man problem in that, unlike the white man, the black man is
also oppressed. The white woman has only to raise herself to the level
of ber man;" If the black waman moves up. without the black male moving

up at the same time, "she will compourd her ramantic problems ard
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her isolation and too cften lock around to £ind that there is no strong

black man to stand beside her." But we need the strong black woman and
must love her and learn to live with her, "for she, the strong black

waman, will rear our strong black race.”

Adapted with permission from: “Coping With Male/Female Alisnation in the
Caming Bad Years," Black Male/Female Relationships, Nov./Dec., 1979,
vOl. l', m. 2, mo 15—17;
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RELATIONSHIPS: FAMITY

Adapted Fram: “Factors Related To Stability In Upwardly Mobile Black Families"

Harriette Pipes McAdco

_Because no_careful study of the black middle class had been made since

the 1930'S and 1940's, psychologist Harriette Pipes McAdoo undertock a study
in 1976 that would challenge the accepted stereotypes about middle class -

black; their lifestyles, family strictiires, and relationships with poor ard

working class blacks. The study focused on 178 middle class blacks in Wash-
ington; D.C. and a nearby suburb:. Families were selécted on the basis of
incame; ages of the parents; and the parents, and the presence of school

children in the home. The researcher held separate interviews with each

father and mother to identify likenesses and differences among these black
middle class families.

McAdoo made a number of interesting findings through her study:

- 1. That there were several different types of middle class
lifestyles: the "traditional" family "who through fru-

gality, industriousness and education became teachers,
preachers and doctors...and have quietly taken for grant-
ed canfortable incames, high levels of education and
fine personal possessions; the "bourgeoisie' familiez

who were highly interested in cars and clothes; a cam-
bination of the "traditional" ond the “bourgecisie";

and those who mixed "their urban an” suturban styles

with African pictures, clothing, and celebrations such
as Kwanza."

2. That contrary to the stereotype of the female headed
black family, 72% of the families had two parents.

3. That although the "rags to riches" process works for
other ethnic groups in_this country, theve was no one
in the survey who moved into the middle class without
their parents having first achieved at least working
class status. :

value education more, have more college training and
earn larger salaries than membars of long established
middle class families.

4. That members of first generation middle class families
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What McPdoo cbns:.dered her most significant finding was the existence

of a network in which middle class families exchangefbg;py;ﬂu the:..r rela-

tives and close frierds in the areas of child care; financial help, emotion-

al support, help with repairs and choress, and gifts of clothes and furniture.
Every person interviewed credited their extended family with helping them
attain their middle class position and the majority of them maintained
strong ties with their kin. Exchanges of help were seen as accepted family
behavior which had mutual benefits and were séen as more reliable, sensitive
ard helpful than assistance from social agencies. McAdoo also felt that the

sharmg patterns could be carryovers in our heritage from social practices

in Africa.

~ While the newly mcbile families felt more responsible to their non-
mobile relatives, McAdoo thinks that helping patterns might not be as intense
as families remain middle class. But the kin help patterns remained strong
across all mobility patterns. She also noted thit white families m:.ght .
develop similar patterns of help exchange in order to cope with the rise of
"dual-career marriage-" and the accompanying pressures that blacks have long

experienced.

Adépted wiﬂu,pexmission,frdn: Journal of Mérriag'e and the Family,
November, 1978, pp. 761-776.
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RELATIONSET?S: FAMITY"

Adapted from: "The Black Waman and Child Rearing"
Jamice Hale

This article examines the relationship between black women and their

children through a discussion of child-rearing practices. Here, child

rearing practices is divided into two categories: 1) those practices in

black child-rearing that developed dué to the racism and oppressicn black

pecple have experienced in America; and 2) thosé influences or black child-

rearing that came fram African culture.

As relates to the first category, black child-rearing must deal with

a basic conflict that exists between what may be called the "Mmerican view
of the world" and the "African view of the world." The Af-ican wor l¢ view
tends to support the cultural ialues of cammnity cocperaticn and gryp
responsibility: On the other hand, the Américan world —iew tends *o support
the cultural values of campetition, individualism and . .en:rdencs. The

role of the black family has been to balance these two op.: -ing worid views.

Black children must ke prepared to not orly behave in ;e manner of

the culture in which they live, but also to take on those zzhaviors of

the majority culture that are needed to advance econamically. In view

of this, black mothers have the following tasks: 1) to ignore those wihite
child-rearing practices that are irrelevant to black children: 2) to make
their hames safe and secure places for black children to grow up in: 3) *o

felp black children to develc: po-itive self-images; and 4) to inspire a
strong desire to achieve in black children.

The second category of child-rearing practices relates to African
heritage: It has been suggested that blacks are a vary emotional people

and that the emotion-charged,; people-oriented quality of black evpression is

also a part of an African heritage. For blacks in America, the church has

historically been one major avenue for black expression as well as functioning

as a kind of extended family fellowship: Thus, the church provides children

with other significant adults to relate to. For blacks, membership in the

church is often not limited to Sunday morning worship service. Throughout the
week, it provides children and adults with a péér group, and gives blacks an
opportunity to provide leadership, and erhibit and develop feelings of accam-
plishment through participation in church organizations and activities. In

otther words, black churches in 2merica are much like the extended family
camunities in African culture.

It has been shown that child-raising practices infiuence the development
of pecple~oriented behavior: Although it has been reported that there is a

minimal amount of verbal interaction in lower class families, which includes
many black families, there is an abundance of cammunication in other ways

within these families.. These other forms of camunication include mother's

cuddling of babyv and children; and various faciatl expressions used to make a

point. For blacks then, these practices may be related to the distinctive
cultural styles of black children.

This material adapted fram "The Black Waman and Child Rearing” by Janice Hale
is reprinted fram The Black Waman (SAGEZ FOCUS EDITIONS, Vol. 21) LaFrancis
odgers-Rose, Zditor, copyright 1980, pp. 79-87 by permission of the Publisher,

Sage “ublications, Inc.
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RETATIONSHIPS: FAMILY

Adapted fram: "The Black Waoman and Family Roles"
by
Carrie McCray

This article exanines the family roles of the black woman. The black

family and the black waman have too freguently been labeled as being
different or "atnommal” in relation to the "traditional" waman and the
‘traditional” family. Now that families in general are becoming less and

less traditional, what used to be viewed as different from accepted stan-
dards in terms of family structure is now being seen as just a different
form of the family. Viewing departures simply as different, rather than

placing a negative value on that difference, suggests the beginning of a
more healthy image for non-traditional family structures.

.. sense of caring and sccial responsibility in the black cammumity,
in adcition to strong ties to kin, have kept black familiss together and

strengthened their functioning. The sense of caring or the value of caring
for others which is held by black families can possibly be traced to several
sources. These sources are: 1) the African cultural heritage of black

been placed due to various social and economic situations; and 4) recognition
of the need to support each other in order to survive the oppressive forces
of society.

people; 2) strong religious beliefs; 3) caring roles into which blacks have

‘The adaptability of the black waman in assuming a provider role for her

family when necessary has been a posi tive factor in black families. Assum-

ing the role of provider sametimes becames necessary because black male
unemployment and under—employment rates are higher and his Iife expectancy

is lower than those of the white nale. For same groups in our society, male
and female roles have traditionally been more distinc:.. Traditionally, the
father has been the provider, protector, and disciplinarian while the mother's
role is ore of homemaker and taking care of the children. Historically how-
ever, this clear—cut distinction between the roles of father and mother has
not beéen reélevant for most black families. ,

This material adapted from "The Black Wovan and Family Roles”
by Carrie McCray is reprinted from The Black Waman (SAGE FOCUS
EDITIONS, Vol. 21) LaFranc.s Rodgers-Rose, Editor, copyright 1980,

Fp. 67-78 by permission of the Publisher, Sage Publications, Inc.
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EDUCATICON/WORK

Adapted from: "A Statistical Portrait Of The Siack Waman Worker"
by

Alexis M. i—ié;’*“én

The Black woman has been a prevalént part of the sharply increasing

labor force participation of all women that began to occur after World

War II.  In fact, she now has a higher participation rate than that of the
white waman worker, 51% for Black :-men as campared with 48% for white
wamen.

who are single must support themselves;

namic need. Most of these - .o T
others who are widowed, divorced, or separated may have to support them-
selves and children as well. And since a portion of the married wamen
have husbands with low incomes, there is a need for two incames to enabie
the family to have at least : decent standard : © living, particularly in

the face of constantly rising inflation.

. As with all wamen, the :ajcrity of Black wamen work because of eco-

Like all women, the Black woman is more iikely L5 be wos king if her

husband's incame is low, and less likely if She . .sadll chiidren in the

hame, regardless of her education and training. Incerestingly enough,
though, if she is married her chances of working aré greater, whereas a
white waman is less likély to be employed if she is married. The average
wanan who was born in 1960 caa expect to work at least 20 years during her
lifetime.

For the Black waman who works full tire throughout the year, her median

incare is a little lower than that ¢ the white wauen but is censiderably be-
low the incamé of both Black und white men. Althouch government data are not

available on the average incame of Black wamen v orkers in various fields and

professions, we have other evidence which shows that the low incame of many

Black wamen can be attributed largely to the types of occupations in which

they are employed.

Atout 46% of minority women were in white collar jobs in 1977, as com

parec ith 66% Of white women. On the other hand, a higher proportion of
minority wamen (18%) than of white women (14%) were in blue-collar work.

White-collar workers are those employed in professional wnd technical jobs,
managerial ana administrative work, sales, and clerical occupations. Blue-
collar work rs are those in craft jobs, including the skilled trades,
operatives who handle transport equipment or work in factories, and other
nonfarm laborers.

A large proportion of minority women workers were in servicé occupa-

tions in 1977 - 35% coawpared with 19% for white wanen. Service work includes
jobs in private households, as well as in food service businesses, health
sexvice warkers such as dental assistantf or nursing aides, personal ser-
vice workers such as hairdressers, and proteéctive services such as police.

improve as she moves in to more skilled and professional jobs where the
pay is generally high.

The occupational distribution of the Black woman should continue to
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___There has been a significant increhse in the educaticnal attaimment
of Black wanen workers. Their median years of schooling rose fram 105
years in 1966 to 12.3 years in 1976. The educational gap between Black

and white wanen workers has narrowed appreciably; the median years of

schooling for white wamen workers was 12.6 years in 1976.

This savewhat brief statistical overview of the Black woman worker

clearly indicates thac she is still on thé bottom rungs of the econamic

ladder. It is particularly important; therefore, for her to prepare for
jobs that aré in demand, that pay well, and that are personally fulfilling.

She no doubt will experience, to same degree, the effects of sex and race
discrimination for same time to come. But these barriers should continue
to fall as a result of stronger enforcement of equal employment opportunity

and affirmative action programs, and through other measures to open more
non-traditional traiming and job cpportunities to women.

Adapted with permission from: The Black Collegian, May/June, 1978,
vol. 8, pp. 30-31.
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2dapted from: ;;Bnployment Oppartunities for Black Wemen in the 1980's"
by
Alexis M. Herman

Employment oppormnltles are better today than ever before for black
wanmeni with skills needed in the job market for two reasons: 1) Black women
are better educated than ever before and more qualified; and 2) the af-
firmative actior policies to hire more women and minorities. Black wamen
should be able to make occupational and econcmic progress in the 80 s,,
although much will deperd upon how the unpredictable changes in econcmic

and social condltlons affect the demand for workers.

Campetition for jobs will be stiff because there will be uver 3
million more college graduates than JQbS available for them: College

waren might nct be akle to find a jotk in their chosen field, although they

should be able to find sare job and not experience 1ong—tenn unewplcyment.
Cpllege graduates are still nore likely to hold the highest paying jcbs in
the professxons and management. Emplovment. of professional and technical
workers is expected to grow throughout tiie decade with good opportum.tles
in the energy and eénvirommental fields as well as health services and
camputer related industries.

traditional areas for black women, but oppart"*u.tles w:.ll not be as nun—
erous as in non-traditional areas and salaries are denerally lower, con-
tributing to the fact that black wamen, as a group, earn far less than men.

More black women should pursue training and jobs in occupations that

wamen have not worked in traditionally. Among these non-traditional jabs

are archxtects, eng::rreers, eiectrrc:tans, radio and IV repairers, security

in séieﬁée and mathematics are fmd.l.ng jObS more readily than those with
majors in education and humenities. ' Black men should also consider the
possibility of owning a busiiess, which should be made easier by recent
govermment moves to expand opporttm.ltles for wamen to acguire loans to
start a business and to gain access to govermment cortracts.

Black women can improve their employment opportum.tles by hav:.ng
close contact with professional and trade organizations that provide
llstn.ngs of job opportunities. Collége graduates can find assistance
in finding jobs from private and public employment agencies. Same sources
of information and assistance are:

1) Occupational Outlock Handbook, which can be found in most
libraries
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2) A list of "Professional Women's Groups," available from the
American Association of University Women, 2401 Virginia Ave., N.W.,

Washington, D.C. 20037, (50¢)

3) Minority Wamen Employment Program, Women's Employment Division
of R-T-F, Inz:, 148 Internmaticnal Blvd., Suite 403,
Atlanta, Georgia 30303

4) Iocal chapteré of the National Urban League

5) The Naticnal Association of Negro Business and Professional

Wamen's Clubs, 1806 New Hampshire Ave.,N.W., Washington,
D.C. 20009
6) The Black Professional Wamen's Némrork, 515 Madison Ave.,
New York, 10022 .
Adapted with permission fram: The Black Collegian, April/May, 1980
vol. 10, No. 5, pp. 96-99.

178




EDUCATION,/WORK
Adapted from: "Role Transitions in Early Adulthood: Orientations
of Young Black Wanen "
by
Eleanor Engram

The purpose of this paper is to cumpare the planned and actual early

adult roles of young black and white women. These women were still in
school and unmarried when first contacted and out of school when contacted
about three years later. Historically, several groups of women such as

the poor, black, and the widowed have had to be employed. Traditionally,
however, society has generally supported the notion that wamen should work
at hare as homemakers.,

Racial discrimination in America has made traditional sex rolés for

men and women irrelevant to the black experience. The fact that the
muber of black males in the labor force has been kept down has made the
participation of black wamen in the labor market essential to the econcmic

survival of black families. Black women have historically conbined the roles
of homemaker and workeér in the labor market.

 The first step in this study was to look at the planned adult roles
of young women. The question was asked, "What do wamen of éach racial

group plan to do when they finish school?" Then a camparison was made

of the plans of black and white women to see if they differed.

after school was completed. The question was asked; "Regardless of original
plans, what were the actual roles of young women when they had finished
school?” It was expected that actual roles would differ for black and
white women, since black women historically have been more likely to be
employed than have white women:

_ . In this study it was found that when compared to white wamen, black
waren with similar social and écorcmic backgrounds, whether lower or middle
class, were equally likely to became involved in several roles. This

The second stép was to look at the actual roles young wamen assumed

‘suggests that black wamen, as they enter young adulthood, do not show

stronger motivations to be in careers or weaker motivations to became

This material adapted from "Role Transitions in Early Adulthood:
Orientations of Young Black Women" by Eleanor Engram is reprinted
from The Black Waman (SAGE FOCUS EDITIONS, Vol. 21) IaFrancis

Rodgers~Rose, Editor, copyright 1980, pp. 175-187 by permission

of the Publisher, Sage Publications, Inc.
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EDUCATICN/WORK
adapted fram: "A Consideration of Race in Efforts to End Sex Bias"
by
Janice P. Gump and Wendell L. Rivers

. The purpose of this paper is to acamlne oqcuoatlonal and educatlonal
issues relevant to black women through a review of the findings of different

studies concérning these issues. When proporttonél:ly campared to white

women, black wamen have made greater gains in becoming profe551ona3:s and
managers, and in the area of technical training. (Fram 1.5% in 1910 to

10% in 1970 for black wamen. For white wamen fraom 11.6% to 15.5% in ths.

same period.) In the same camparative way, several studies fcund that blacks

had hlghe_r educational and occu:patlonal expectations than whites.

As related to career expectatlons and . preferences differences be-
tween black and white wamen have been found in the desire for employment,
realistic employment expectations and planned periods of: employment. The

proportion of black waren who wished to caoine full-time erployment with

the more traditional roles of wife and mother was approximately twice

that of white wamen. The differences in amployment preference and expec-

tation for employment hetween black and white wamen was not simply the
result of a greater desire to work on the part of black women. A higher
percentage of white wamen than black women wanted and expected to be absent
fram the labor market while they had children. No difference was found

between blacks and whites in the number of children they desired.

As related to occupational choice within the professions, black wamen

were concentrated in fewer professions than were black men, white wcomen;

or whité men. In addition, their employment was restricted to a smaller

number of d::.ffe_rent types of occupations. The occupations they. held were
traditionally more feminine than those of other groups.

The high expectations for work heid by black wamen was not so much

the result of a need to z-hieve as fram a sense of responsibility. Biack
waren were more likely th:~ white wamen to support the position that a
wamnan's identity was derived mainly fram marriage; that a mother with
children should remain in the hame, and that a waman should be submissive
in relation to men. However, the black wanen's belief in the importance

. of maximizing their own potential was equal to that of the white women.

bifferences were found between the two races in their approval of the

traditional feminine role with white wamen being more progressivz in
their view.

In summary, black wamen, when carpared to th.te wamen :

area of technical training; 2) are different in the:.r career eXpx

and preferences; 3) are concentrated in fewer and trg@;t,}g@llyigpre

feminine occupations; and 4) are more supportive of the traditional

feminine role.

Adapted fram: Issues of Sex Bias and Sex Fairness in Caréer Interest
Messurement, Washington, D.C.: U.S. Gov. Printing Office,
1975, Pages 123-138.
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EDUCATICN/WORK

Adé{afea fram: "The Roles of Black ard White Wamen"
by
Charles B. Swain with P. Hollander

. ‘There is a great difference between the roles of the typical black
American woman and the typical white American w::man Fram slavery to .
the present the averagé black woman has been for. el ‘0 work due to econamic
structure. Western man has/tried to keep his wonk: under control by pre-
venting them fram engaging in most types of profitable work, using
Christianity and chivalry to keep women in their place. Slave women, on
the other hand, were made to do all types of hard labor that white wamen
were swmsedtobetoodehcateandfem.numetodo

earn a decent wage or own profltable businesses. 'Iher@fore it was neces-

sary for black women to work so that the family could survive.

Although many white women worked harxd in their homes and rural women
often helped work their family's farm land, no personal econamic gain
resulted fram their work. Poor white wamen who worked hard to support
their families shared some of the black woman's experiences, but always
aspired to a time when they or their daughters would have servants and

modern appliances and would not have to work. Even middle and upper

class black women generally continue to work, however, "in the arts, in
education, in Church work, as professionals, and as political forces."

_ The Wamén's Suifrage Moverment was a direct OUtgrcw'd“ wth of the ﬁénti?- i
Slavery movement. WTall4toi-'do white wamen, who engaged in charitable work
were drawn to the cause of “ne slaves. "Not only were the women exposed

to political activity and procedures J_n the abclition movement but they

also met ard worked with black women.” Fram this contact their ideas of
what a waman could do were expanded and they became more aware of what
white men were denying them.

The faminist movement of today has helped white wamen move into the
work force and away from their traditionmal role as housewives. At the same

time the . traditional role for the black waman as a member of ths work force

arnd provider to her family has been undermined by welfare laws, high
unemployment; and inadequate child are and job-training programs. A “"new
housewife" provided for by the welfare office has been created.

Black women have also been damaged by the Moynihan Report which
pramoted the idea that black women, by their strength, were keeping black

men from realizing their full potential as men. Although rejected by many

blacks, this idea was accepted by enocugh black men and wamen to create a

new strppress:mn of black women that closely resembled the condition of

white wamen before they became "liberated."
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It was a reaction to being forced into a role of submission in the

‘Student Non-violent Coordinating Cmnuttee}ggj_fsxgiﬁi group of black women
that actually started the current Wamen's Liberation Movement. Though
black wamen have not been involved in many of the public activities of
this movement, they are "represented in the demand for better jobs, for
day—-care centérs, for adequate education, for equal pay, and for access

to high paying jcbs formerly reserved for men."

Adapted with permission fram: The Black Collegian, April/May, 1980
Vol. 10, No. 5, pp. 62-71.




PERSCR: "
Azpt . Zzami ‘ "Fannie Iou Hamer"

_ by
Géorge Séwell

Fannie Lou Townsend Hamer was the youngest of her sharecropper paremts’
twenty children. As a child Fannie Lou could not understand why everyone was

not white, with plenty of food and ciothes; big houses, never having to work or
do much of anything. When she approached her mother, Fannie Lou was strongly

reminded, "There's nothin' wrong wid you bein' Black chile: God made you Black.
Respect yo'self." Famie Lou left school at age 12, just being able to read

and write.
Fannie Lou remembered that her mother often came in from the fields

wearing patched clothes, too-tired to walk. But, the chilu knéw her mother was
doing it for family survival. Once, her father bought three mles, two cows,;
wagons, cultivatar: and other farm equipment and rented some land because that
would afford him a measure of independence. But success eluded the Townsends.

Scmeone determined that they were getting too "uppity" and poisoned the ani-

- These and other atrocities perpetrated by poor whites, she reports,

"would make me sick in the pit of my stamach ard year after yéar evéry time
samething would happen it would make me more and more aware of what had to be
done in Mississippi." She discovered that there were many things "dead wrong"
with the lives of Blacks and whites in Mississippi: "I used to think... let
me have a chance, and whatever this iS... I'm gonna do samethin' about it."

At age 24, in the early = <. Fannie Lou Townsénd married Perry Hamer.

She secured a Job as a share - . .- end +timekeeper cn a plantation from which

she had previously been fired. she held that job satisfactorily for eighté&en
years.

In August 1962, James Bevel of SCLC and James Forman, SNCC, and others
appeared at a mass meeting in a Ruleville Church. Their emphasis was on voter
registration. That was Mrs. Hamer's initial expcrience wich the Civil Rights
Movement. The pitch of the speeches stirred samething within her. She and
seventeen others signed up to go to the Sunflower County Courthouse to try

to register. Mrs. Hamer became the group's leader.

Upon arrival at the courthouse, on August 31, 1962, police and other curi-
ous whites wandered around the bus, casting offensive eyes as the occupants
dismounted. At the desk inside;, the clerk growled, "What do you nigras want?"

Mrs. Hamer advised that they were there to try to register to vote. They were

told to go outside and return two at a2 time. Meanwhile; white males wearing
boots and carrying rifles sauntered in and out of the courthouse, saying nothing

but divulging aminous glarnces.

Back home, the landowner himself confronted her with "Fannie, we're not
ready for that in Mississippi. You'll have to go back there and withdraw that
thing, or you'll have to leave:"™ That night Fannie Lou Hamer left her hame to

stay with friends. Ten days later sixteen bullets were fired into the friend's
home and two local young Black girls, too young to vote, were shot by snipers.
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The landlord refused to pay Mrs. Hamer's daughters their regular aarn-

ings, fired her husband and took the family automobile, claiming they owed

$300 on it. Undaunted, the Hamer's reestablished their home ir Ruleville,

where they continued to be threatened by local officials.
January 1963, aftér passirg the literacy test required for voter regis-

tration she became an active worker in the Movement. She solicitéd names for
petition to obtain federal commodities for needy families, and attended
various SCIC/SNEC workshops. As a field secretary for SNCC she worked with

voter registration and helped to formulate welfare programs .

____In June, 1963, upon returning from a workshop in South Carolina, Mrs.
Hamer was met with the full fury she had lived in the shadow of since her
initial registration attempt. She was jailed, beaten, cursed, kickéd and
violently assaulted:

Finally, when James Bevel and Andrew Young of SCIC mama ged to have her

released, Mrs. Hamer stated;, "Every day Of my life I pay with the misery of
that beatin'. while in that jail, Medgar Evers was killed, and one night they
offered to let us go, just so they could kill us and say we was trying to es-
cape. I told 'em they'd have to kill me in my cell.”

Mrs. Hamer tried to work in the regular Mississippi Derocratic Party,

but to no avail. After she attended a precinct meeting in Ruleville, her

husband was fired the following day from his new job. Determined to bea
part of the body politic, Mrs. Hamer and her feliows decided to establish a
political party cpén to everyone. They called it the Mississippi Freedom

Democratic party.

.. .In June 1964, Mrs. Hamer, vice chairmin of the Mississippi delegation to
the Democratic National Convention told her agonizing version of the Mississi=ni
Story, before national television: "You see,” she said, "this is nof -
Mississippi's problem, it is america's problear." Though they lost their ef-
forts to be seated this time, they were successful at the 1968 Democratic Con-

vention.

Fannie Lou Hamer succumbed Monday, March 14, to the ravages of .iiabetes,

heart trouble and cancer. Hundreds of Black and white mourners came to tiny
Ruleville to pay final respects to the gallant gladiator for human freedam.
Among_ them,.U.S. Ambassador Andrew Young; Stokely Carmichael;, Ralph Abernathy,
Dick Gregory and others. Ironically, perhaps, the Mississippi House of Repre-
sentatives passed a farmal resolution praising Mrs. Hamer:
.. But, possibly ncthing is moré poignant than the citation by Morehouse
College:

_ "Fannie Lou Hamer; you have little formal education and your speech is full
Of errors in grammar and diction; but yci tell your story with a passionate
power that is intensifie@ by pain, and you are a natural leadér with the capa—

city to guide and inspire your fellow sufferers. You also have the ability to

awaken in your oppressed country-men your ocwn unquenchable yearning for freedom
and equality. We pay tribute to you for your noble example of Black wamsrhood,
for your strong defense of human dignity, and for your fearless pramtion of

civil rights-in your native state of Mississippi."

Adapted with permission from: The Black Collegiar 1978, Vol. 8
pe. 18,19. :
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PERSCNAL

Aapted Fram: "Glorious 0l1d Mothér: : ,surner Truth"
by
Elizabeth F. Chittenden

Born a slave zround 1797 in Eastern New York, Sojourner Truth lived
almost one hundred years and was active for much of her life in the move-
ments for abolishing slavery and for increasing the rights of wamen. Her
name at birth was Isabella or Bell. "She had no surname, for both her
parents were slaves and her father had refused to take his master's name."

While in her early thirties she adopted the name, Van Wagener, of a
Quaker family who gave her refuge when she fled slavery after being owned
by several different masters, many of them Dutch. The Quakers also helped
her get back one of her sons who had been illegally sold to a slave-

master outside of New York:

By 1828 amancipation was granted to all New York slaves and Isabella
moved to New York City with two of the five 'children she had given birth

to in slavery. She came into contact with same fanatical Christians arsd

quickly "Christ's message of love ard the war cry of freedem became or:

to her." After her children grew up ard moved away fraom hame "she threw
herself whclly into social refarm and antislavery work."

At the age of 46 Isabella had a vision in which she was told to take
the name Sojourner Truth and go about God's work. She began by walking

through Long Island and Connecticut, with little money and few posses-—

sions, "telling God's truth: 'God is loving and good; we must love each
cther!'" The more she preached, the greatzr grew her feelings against

slavery, which she expressed very effectively in all types of gatherings.
She became the first black woman to lecture against slavery and the only
abolitionist to draw special attention tc the outrages against black
wamanhood on the plantation.

‘Though illiterate all her life, Sojourner Truth cbtained a wide

knowledge of the Bible and publicly challenged those against abolition
ard waren's rights with very dramatic speeches filled with cammon sense.
She was so strong in this way that people tried to undermine her by cir-

culating rumors that this deep voiced woman was actually a man.

On one occasion, samé audience members at a Kansas anti-slavery

meeting challenged her to prove that she was a woman a~ ' “e ripped open
her dress and showed her breasts in response. She suf ~ insult and

and mobbed in Missouri. One leg was so badly bruised that it ulcerated
ard never completely healed. She had to carry a cane for the rest of her
life."

Sojourner ‘Truth received recognition from white leaders of her day

abuse in the North as well as the South. "She was Clukid in Kansas.

such as Abraham Lincoln and Harriet Beecher Stowe. She demanded her

rights and was responsible for getting a law passed in New York giving
blacks equal street car privileges with whites. She was appointed as a
counselor to newly freed blacks and conceived the idea of a separate

Negro state.
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