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For a number of years, researchers have been trying‘to ident{fﬁ
factors which contribute to effectiveness of inservice teacher training.
Among the factors affecting implementation of recommended teaching
pra&&fges are: teacher characteristics {e.g., teacher attitudes,
concerns, and skills), context (e.g., principal leadership style and
" school policies), training strategies (e.g., in-service activities and
amount of time in training), and characteristics of recommended
practices (e.g., whether new skills are to be learned or present
skills "fine-tuned"). Fullan and Pomfret (1977) distinguished between
internal (teacher level) and external (organizational level) dimensions
and determinants of change in teacher behavior. Hall and associates
studied the role of teacher concerns on innovation implementation (Hall,
1979; Hall & Loucks, 1981). A number of studies (Bentzen, 1974; Hord,
Thurber , & Hall, 1981; Little, Note 1) have focused on the importaq;e of
the supportive context for teacher change. Other studies (see review by
Joyce & Showers, 1980) have identified training components that promote
implementation. Doyle and Ponder (1977) suggested several determinants
of "practicality" that have an impact on how teachers react to change
recommendations.

Several teaching effectiveness field experimentgiin which research
findings were translated into guidelines for teachers practice have
taken into consideration at least some of the teacher tréining
effectiveness factors that have been mentioneq. Studies by Anderson,
Evertson, and Brophy (1979), Good and Grouws (1979), Stallings, Needels,
and Stayrook (Note 2), Crawford, Gage, Corno, Stayrook, Mitman, Schunk,

Stallings, Baskin, Harvey, Austin, Cronin, and Newman (Note 3), and

Emmer, Sanford, Evertson, Clements, and Martin (Note 4), provided



teachers with training and then assessed level of implementation in
clagsrooms. All of these studies found :hatpr;commendations that are
clear, specific, and'practical, and philosgéhically acceptable to the
teachers could be implemented by teachers e;en with a minimal amount of
training.

The relative stability of public school faculties in recent years
has brought about an increased interest in providing teachers with
in-service train{ng aimed at improving already existing skills and
strategies or cor?ecting instructional deficiencies. Classroom
management is one area of concern reported by both experienced and
inexperienced teachers and administrators. It is an area which has been
shown by recent research to be a very important comp&nent of effective
teaching and related to pupil achievement (Brophy, 1979; Medley, 1977;
Rosenshine, Note 5). This paper presents tbe results of a field
experiment in which a gr0ub of experienced teachers identified as
‘Heéding help with classroom management received materials and workshops
based on findings from a large scailc descripfive study of classroom
management -in junior high schools (Evertson & Emmer, 1982). The
experienéed_teachers were a subsample of the teachers particip;ting in
the Junior High Classroom Management Improvement Study (JM1S) (Emmer,
Sanford, Clements, & Martin, Note 6). The JMIS ihvestigated the extent B
to which teachers, provided at the beginning of QQQQOI%vith a’manual and
fwo workshops describing effective management behaviors, would implement
the recommended behaviors, and it assessed the effects of implementation
on students' behavior. Most of the 61 ;eachérs in\she JMIS were
relatively inexperienced, aﬁd'effécts of the training on these

\

inexperiénced teachers was the major focus of the study. A group of 11




more,exﬁé:ienced teachers was included in the JMIS to explore the
préblems that might be associated with providing effective remedial <t
: N . - R Q}

training in classroomﬂmanagement, using a limited training strategy.

Methodz and Data Source

_Te;chers who participated in the JHMIS taught in two urban schoél
districts in two southwestern cities. :At the request of ;éhool
administra;ors in one of the cities, it was decided to include a
subsample :of experienced teachers. Princ;pﬁls were invited to nominate
experienced teachers who couid benefit from hélp in classroom
management.

'Recruitment of teachers toék Place during the 2 weeks prior to the
beginning of the school year. Teachers were contacted by telephone and
all relevant details of the study were exélained by a staff member.
Teachers in the.experiénced-management problem group were told that they
had been recommended by tﬁeir pri?cipals as being teachers who might
find the management materials useful and who might be—villing to
pafticipate in the study. Of the 15 experienced teachers contacted, 13
volunteered to participate.

All teachers in the final JMIS sample were divided into tfeatment
and control groups using a syétem of stratified random saméiing, balanc~-
ing for subject:£aught and yearsaof experience. Because of the desire
to avoid classes with feam teaching or other unusual circumstances, énly
11 of the 13 volunieering ekperienced teachers were included in the

final sample, six in the experimental group and five in the cortrol

1

grgup. ;The teacherr in this subsample had a range of prior teaching
experience of from 3 to 25 years, apa came from seven

ethnically/racially mixed junior high schools. The subsample included



\ three math teachers, three English teachers, two social stpdies

teachers, two science teachers, and one.feading teacher.
There was no difference in the treatment of the main group
(inexperienced) teachers and the experiedced?maﬁagement problem group

teachers. The major component of the JMIS treatment wak teachers' use

of théﬂﬂznual, Organizing and Managing the Junior Higﬁrblassroom (Emmer,

Evertson, Sanford, Cléments, & Worsham, Note 7), which was based on
L 4

previous research done by the project. The manual is organized around’
nine chapters on classroom organization and management. The first four

ichapters focus on planning a good system of management at the beginning

o

of the school year. The next three chapters focus on establishing and
maintaining & well ﬁanaged classroom, and the last two chapters\focus on
instructional qgnagemgnt. Each chapter contains guidelines ana
rationale for effective management practices. Case studies taken from
‘actual.cléasrooms are included as examples of the practices and there
ére&;hecklists to help teachers use the informgtion.

‘During inservice days prior £o°the beginning of school, treatment
group teachcrs attended a half-day workshop where they received the
manugl. Workshop activities focused on explaining the project more

fully, describing the research base for the manual, ana introducing the

teachers to all parts of the manual. Structured activities which

encouraged interaction among the teachers were included.
After 3 weeks of school, treatment group teachers4attended & second
half-day "booster" workshop. The purposes of this workshop were to
o refocus the attention of the teachers on parts of fhe manual that wouid‘
oy

vbe,useful throughout the remainder of the school year and to enhble‘

teachers to discuss management problems with other teachers and research

s
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project stafg membera; Included in this workshop were small group
dis;ugﬁidns of,brief case studies illustrating management problems
sometimes seen in classrooms. At the end of this workshop, teachers
were asked to éompletw a questionnaiqﬁ;indicating hod{ggeful ;hey ha&
fand the va;ious mangél chapters and how much they ha&_read and étudied
each chapter. Treatment group teachers were also asked to complete this
questionnaire at the end of the study. The teachers in the control
group did not receive the management manual or the J%rkshopsnuntil
observations were completed in March.

Two classes of all teachers, bofh treatment and cbntrol, were
observed to assess-the effects qf training on treatment teacﬁers'
management behaviors. One class of each teacher was osgerved on the
first day of the‘school year, and approximately 10 addigional times in
the first B weeks of schocl. Another class for each teacher was
observed approximgtely seven times in the first 8 weeks of school. 1In

January and February, four additional observations were made of each

clas; for a total of eight observations per teacher in this peridd.

"Observations lasted for the entire class‘period;'which averaged 55

minutes in.length.
3 5 }

Classroom observations-were conducted by. 20 observers, most of whom
had classroom teaching or research experience. Training activities

included reliabilify checks, practice with videotapes of classroom
» :
instruction, and other types of practice exercises.

.

v A number of different types of data were collected. During each

observation, observers wrote a description of classroom activities -and
’ T

behavior on the narrative record form. Preserved in this record was the

sequence of activities, the amount of time spent in each activity, and

5 7.
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‘behaviors recommended in the manual. For the Component Ratings,;

N )

the behaviqrs of the teacher and students. Beginning‘at a fandpmly
determined time during the first 10 minutes of class and thereafter
evefy’lO minutes, observers stopped taking notes for th; narrative
récord and completed a Student Engagement Rating. On ;Le SER form, the
observer recorded gh; number 6f “students engaged in academic or.
procedural activitiés or those who.were-off task or in dead time. SER
counts were later converted to‘pr0portions and avéraged,acrbss each |

i

observation. After each observation, observers completed a set of

©
-~

Likert type ratings called Component Rétihgs in which they‘assessed
student task-orientation, inappropriate andgdis;uptive student bekavior,
and a variety of teacher management behaviors. :At the end of the first
éight weeks of school and again after the mid-yea;~obser;ations;
observers completed a set of sumﬁary, Likert Eypé ratings of te;éher
behaviors (Observer Ratings of Teachers). "Additional information was
obtained from teacher interviews and quegtionnaire& and from ratings

completed‘by readers of the narrative‘seta. 2
Resﬁlts
In order to address the question of whether the‘management training
materials and workshops were effective for the group of experienced-
management problem teachers, measures were taken from four dif}erent
instruments: Component Ratings (CRs), Addendum Componeﬁt Rat ings
(ADCRs) completed during the first week of schoél‘only, Obsérver Ratinés

of Teachers (ORTs), and Narrative Reader Ratinés (NRRs). These

instruments provided evidence of teachers' use of the management

statistical tests were conducted to determine whether treatment teachers

exhibited more of the behaviore than control teachers, using a repeated



F I
.

measures.snalysis of variance. Treatment-control group membership was
the between-group independent variable and observation time period (Week

1, Weeks 2-4, Weeks 5-8, January-February) was the repeated measures

[

independent variable. Previous research had shown fhgt the first wegk

qf school was different from the fol}owing‘weeks.--ln addition, a cHéck N

on persistance of effects over time was desired, as well as evidence of

~

Gropp X Treatment interactions. Results for all the CR variables are

reported in Table 1. .
. . o
Observer Ratings of Teachers were also analyzed using & repeated

measures analysis of variance, with group membership as one independent
b

: : : B
variable and time (after Week 8 and after February) as the other

2
A

independent variable. Results for the ORT variables are repérted in

o ——

Table 2.

Student Engagement Ratings (SERs) (and three variables from the
Component Rat:ings instrument: amount of inapprobriate behavior, amount
of disruptivg behavior, and student taék-orientation) were used as a
measure of ménagemen; effectivené@s; These‘variaﬁles'dere also analyzed

with a repeated measures analysis of variance, with group membership as

» -
9. kN

“one ‘independent variable and observation time period as @ second
repeated measures in&epéndent variable. Again there SEre four time
periods: Week 1, Weeks 2-4, Weeks 5-8, and Januéry-Februafy. Results
are shown in Table 3.‘ '

In genefai, for the subsample of experienced teachers with
management problems no éignificanb results were found in either teacher
or sfudenf behavior variabfes._ It would:appear“that a; a group the

expérienced.teachers who received the classroom management manual and

workshops 'did not use the suggested strategies and behaviors

1
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"effects for the former.

signifidantly more than the experienced teachers who did’ not receive the
i : [
training. Neither did they have sxgnificantly highet levels of student

fo
2

task engagement or: appropriate Btudent behaVior. "As a group, there vere

a .number’ of significant time effects 1ndicat1ng that experienced- = -
- '\l
management problém teachers experienced increasing levels of management

« 9 ! .

problems as the year grogressed: Because of the'relatively few

interactions, it appears that this trend across the year was equally
” . . . o -

true for treatment and control group teachers.

The small sample size used to test the hypothesis makes these

~

significance tests very low in power. In an attémpt to discover h

differences between the treatment and control groups that, vhile small,

5“ ¢
were consistent w1th the significant differences that were found with

the main group of inexnegienced teachers, a comparison of data from the
& - ‘

main group and the experienced-managem:nt problem teachers was made
$

using data from the first 8 weeks of the school year. Comparisons were

2

made between experimental and control group means for each of the

-

subsamples using t-tests. Results of the comparisons are included in

Table 4. Probability levels for each significance test are also listed.

' Only those variables for which significant or near significant

differences were found in the main sample are included. A comparison of

4

the differences obtained for the experienced-management problem sampfe
and the main sample indicates that “on most variables there are smaller

Iy

- Information on implementation of the management recommendations was

also obtained from the teachers' responses €o the manual questionnaire.

‘On the manual questionnaire teachers were asked to respond on a 5-point
>

scale to two questions about each of the nine manual chapters: '"How-

v

10 | o
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much did yJu read or stﬁgy the contents of this section," and "How

useful didAyOu find the .suggestions in this section?” Means from the

September and Mar.h edministrations of the questionnaire for both the
. [4

. main group of teachers and the subsample of exﬁerienced teachers with

. .o . £ .
management problems are included in Table 5. Like the main group of
teachers, the experienced teachers reported haviqgiread and studied and

used the first six chapters more than the last”three. In addition,

P : . -
) . L3 . ) . o L3 *
means from the March administration tended:sto be higher than the
: - : 4 ! L - .
September means, possibly reflecting the time constraints at the
. ¥ ’ R . . . .
beginning of the school year. -~ AT .

-

A scan of the standard deviations associated with cell means in the

&

. , .
repeated- measures analyses of variance indicated a wide range-of

behaviors by the treatment group of experienced-management problem

. . 4. »
teachers. As a result, individual means on selected variables from the
& : : -

Component Ratings, Addendum Component Ratings, and Sfﬁdgpt Engagement

Rafing instruﬁenfsawére comparéa‘(Tableé 6 and 7). This analysis

suggested that individual teachers werémdifferentially affected by the
4 € Yy atte .

-

treatment. . When time of year was examined as a within group variable,

.
‘

to decreage during the

implementation effects :for some tcachers appeared

year. Two teachers (Teacher A and Teacher B)_wqre rated high on use of

‘most of the suggested behaviors and had higa iévels“of student task

engageﬁent and approériate behavior throughout, the observations.. Two
teachers: (Teacher C and Teacher D) were rated high on use of many of the

suggested behaviors during the first 8 weeks of school, but were rated

substanfially lower in the January-February bbservations. - One teacher

>

(Teacher E) showed few consistent patterns of behavior and the other

teacher (Teacher F) was apparently unaffected by the treatment.

1

b
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> Discussion. - . i

The, rdbdlta"forAthe,experimental‘and control group comparisons for

the experienced-management problem subsample provide no evidence for an

‘effect on the management outcomes (student behavior measures) and only a

Iy

b . _:~ R .
slight effect on the teachers' behavior. These teachers generally.

A 3

endorsed the management recommendations as strongly as did teachers in

Y

the main sﬁmple,‘but the degfee of change in beravior reported by this

subsample in the int%fviéws was substantially lower than that reported

. N LEA

by the main sample. 1In .addition, thé/subsémple of experienced teachers
with management problems reported no improvement in their classes
compared with previous school years. The only evidence for any

5

treatment impact on the- group as a whole 1is in treatment and control

. groups . differences that are'iﬁgthe same direction as differences seen in

the main sample, although fhey are.smaller and not statistically
_ B 5

significant.

o4

There@gre a number of possible reasons why the treatment was not

3 ’

effective for this subsample of experienced-managment problem teachers.

n

First,. thé‘subsample is ve;yAsmall, so that the power of statistical

tests to detéct differenges between the grOupg;was weak. Second, the
defining characteristics of this group of teachers is not sufficiently
clear, and a survey of individual-scores. of the teachers indicates that

this was not a homogeneous group of "pqpr'éanggerd;" In fac;, several
of the teachers evidéncq@ few managgmén; pfoblems.‘ Thus, it hgy_be that
réquestéito prigéipals Eq %omina;e éxéérienéed feachers with management -
o q S ‘

problems wére not gdequgte,.ﬁﬁd either-better specificity in these
inétrqctions, or Qbﬁervétion;'during the precedingxyear might have‘béeﬁ'

a more appropriate procedure for selecting this sample.
. .7 ‘ -

. o 1-23 oL



Another possible reason for the absence of treatment results is
that the presentation mode for the management information was
inappropriate for this group of experienced teachers. In a similar
study done at the elementary level (Emmer, Sanford, Evertson, Clements,
& Martin, Note 4), teachers with from 0 to 12 years experience were
trained in the use of classroom management strategies. Significant
treatmenf effects were obtained for teachers with 3 or more years
experience‘aé well as for teachers with 0 to 2~years. In the elementary
study, however, none of the participants were specifically nominated on
the basis of having management probleég. Joyce and Showers (1980) have
suggested that some teachers hay need additional types of training
activities, such as personal feedback based on observation or coaching
for application in order to show impleméntation effects. A number of
teachers in the JMIS, including seyerai of‘the experienced teachers with
management problems, requested specific feedback on their classes. A
mechanism for giving specific feedbaci to teachers was not, however,
included in the design of the study. Fullan and Pomfret (1977) stated
that feedback-mechanisms should stimulate interaction and help teachers
identify problems they are having. Thus, ; wore persgonalized,
individualized approach might be more successful in providing the
support and encouragement that teachers who have a history-of management
problems need to alter established behavior patterns and to sustain new
behaviors in the face of limited initial success. As Teacher C said in
her -interview, "It is hard to change patterns after 25 years of
teachiné. P | have made good resolutions, and I carry them out, but

I fall into the same types of patterns.”

\¥)



- In this study, some of tﬂe teachers may not have perceived their
need for help in classroom management, or they may have assumed that
they were'alreéay using strategies recommended in the manual. Copeland
.(Note 8) suggests that teachers must perceive a match between their
needs andéthe research suggestions in order for change in practice to
take place. Interview data suggest that teachers admitted getting only
a few ideas from the manual, and that most of their rules, procedures,
and instructional plans and materials were ones they had used in
pregious years. Some of these teachers may have believed that the cost
of changing their behavior was not bai;ncing the potential return. Doyle
and Ponder (1977) point out that this "cost factor would seem to play an
important role in the gradual deciine which tends to characterize the
latter stages of innovation projects" (p. 9). This might have been the
case for Teachers C and D who began the year using many of the
recommended behaviors but used them less as the year progressed. In
their interviews both teachers stated. that they had tried at the A
beginning of the year to be more consistent in enforcing their rules.

In addition, Teacher F admitted, "I've been a little too lax. Even
though I have had the rules in front of me, I have tended to let things
slide until they have gotten really bad."

As suggested by Wood and Thompson‘(i980), these teachers may have
felt defensive after having been recommended by their principalse as
being someone yho would find the materials us;ful. Three of the
teachers admitted that at first they dreaded having an observer iﬁ their
classrooms. Others mentioned they usually planned & little better when

the observer was to be there. Finally the interviews of some teachers

suggest they may have accepted their teaching situation as at least

1.

~-%
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tolerable. They may have viewed their management problems as not 8o
severe as to put their ability to teach in jeopardy; thereforé they
lowered their expectations and accepted the situatién. As an example,
Teacher F stated, "I haven't been as pleased as I would have liked to
have been in discipline . . . . But overail, 1 feel likexthe kids this
year have learned and I have been in better control than in some of the
years when I was ir the other schools."

There are obvious advantages for staff developers to the use of a
minimal intervention such as the one used in this study, namely low
cogt, little time involvement, and practical materials. The success of
this treatment with the main sample ia the JMIS, relatively inexperi-
enced teachers, is encouraging, but there is no evidence that such a
minimal intervention is sufficient for more experiencea teachers with
management problems. This subsémple of teachers apparently needed help
in recognizing areas of problems, and they may have needed more specific
recommendations for dealing with the problems in their own situations.
This would probably be best accomplished by having fféquent meetings to
discuss progress and problems with the use of the management materi&ls
and Ly the use of a peer observati;n and consultation system. This
might make individual teachers with problems’more receptive to
information on classroom management and create a supportive,

problem-solving environment in which implementation of suggested

teaching practices would be more likely to occur.
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Table |

Repeated Measurea Analysis of Variance on Conponent Rating Varisbles

Component Ratings

Means for groups

" MWeans for time periods

Treatment Control

keeks

Inter-
action

(5-point rating scale)..  (n=6) (n=3) p ekl Ttod Sto8_ JaFb p p

Describes objectives clearly
Variety of materiais

Materiale are ready

‘Clear directions

kaite for sttention

Bncouragen anuiveis/iuilds
peagoning tkills

Aaignaenty end sctivities for
different studente

Appropriete pacing of lessons

Cleor explanations and
presentat ions

¢ ‘
Honitors student understanding

Consistently enforces work
standards

Suitable traffic patterns’

Efficient administrative

~ routines

e 2

3.04

1,60

4,26

3.65

3.30
2,63

L2
3,60

31

33

3,46

4.3

4,26

2.90
1,59
6,23
3,39

3.

2.2

1039
3.5

1.1
EHY

3.26

4,06

3.96

ne
ns

ng
ne

ne
ns

ns

ns

i

313

.50
447

130

3,32

2.70

123
in

3.6
150

I

620

4,00

3.3

1,76

b1

3.61

3.4

.59

1,33
3.53

3,10

3.3

3.4

4.26

4.2

Y
s
613
173

3.3

4

2,36

Ly
3.3

3,36

EYE

153

bl

619

2l

.15
l..\38
Alzl

. 3.4

2.95

191

1.6

3.2

.05

1l

bl

N,

4,00

G0l

ns

008

06

0

04

e

ns
ne
ne
e

ns

ne
ns
m
n

n

ng

P oammen



Table | (continued
Repeated Measures Anaiysis of Variance on Component Rating Varisbles

Means for- groups : Means for time periods ' Inter~

Component Rat ings Trestment Control heeks action
_(S-point rating scale) (a2 6) (n=5) p Wek] “Ttoh StoB JmnReb p p -

Appropriate general procedures I3 w38l 3.80 S LD 05

Suitable routines for aaaign?

6T

ing, checking, collecting . B
vork ; I 355 m 3,60 3. A 3 o
_Efficient opening and closing | ’
" routines 3 03 w326 363 332 195 m w
Student success KT R I F TR K TR VI K R
 Stodent agression L3 L w1 L0 L0 LA s
Attention spans considered ‘ |
. in lesson | 45 W w352 366 33 29 01
Activities related to student i o :
K intereat@/backgrounds : 245 1 015w 2.6 2.40 2.25 9L 07

f Restrictions on stuent ' - , A
" discretionary behaviors el 291 09 0 330 350 3w

Revatds apyropriate performance 1,71 157 1.9 LB 1S L 05 e

Consistency in managing ; | |
behavior CJ I I I "IN 38 W3 305 e 03

Effective monitoring 3 LB om M M IR 2% 0
Amount of -disruption 169 L6l m L9 LA L 182 05 s
| o |
99
[y
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Table | (cont inged)

Repeated Measures Analysis of Variénce on Component Rating Vnriables

Means for groups " Means for time periods Inter-
Camponent Ratinge Treatment Control s . Weeks | action
, (5-point rating scale) (=6 (=5 p ekl "Thoh 008 Jukeb p  p
Souzce of disruption, 2656 229 w23 20 L% L% o ome
Cites rules or procédurq& to h )
stop disruption | 180 136 s 18 136 L&l 13 ne ne
Uses desist statements to | |
stop disruptions 332 346 as 2,50 388 329 389 s m
Uses penalties to stop i
disruptions L0 206 ne LD L 18 % e om

Anount of inapproptiate
behavior L1 2.68\\\ ne 2,52 L4 2,83 29 s e

Source of inappropriate - o |
behavior W5 306 mee 2,82 WA 19 3% e ne

Stops inappropriste behasior . |
quickly ‘ 30 326 ne 3,48 &l 353 306 ms e

~ Cites rules or procedures to
stop inappropriste behavior  2.45  1.66 .10 276 204 188 LS5 <0l L

Uses desiat statement to stop

inappropriate behavior M50 w25 L M8 N 5w -
o v "
Ceiticizes to stop inappro- ' ' n
priste behavior L6 131 ne 1,08 L2 13 L% .06
Uses peniltiee to stop | - v

inappropriate behavior L5 149 m L2 L6 L1960 me




~ Table 1 (continued)
Repeated Measures Analysis of Variance on Component Rating Variables
. . /
Means for groups Means for time periods . Inter~

| - Component Ratingu Treatment Control . heeks actioﬁ"
(3-point rating scale)  (n=6) (nw5) p heek| “Ttod OSCto8 JanFeb p p/
) /

Ignores inappropriate behavior 2.3 255 m LIl Ly 2,51 .80 .04/// ne
, y |

Conveys value of curriculum - 2,58  2.49 ns 3,02 20 266 199 ;/fbl ns

1T

/
ya
Students have task-oriented p
focus o 35 320 ne 3,44 1 L A0 e
Class has relaxed,'pleaaant - o /,'” |
" atoosphere . 359 340 me 338 361 355 359 me e
Teacher haa.distracting
sannerises S H N K T P I R T A &
Teacher diupla}s listening . | |
skills ™ 336 3,00 s 350 X K N & 28 03 me
" Manages idterruptions 399 418 ms. 0.2 4,26 3N 39 m oms
Avoidance behavior during | | :
. seatwork 206 222 ne 185 2,06 2,22 46 06 ns
Participation in discussion/ h )

recitation 190 M6 w326 20l 28 19 W w

L)
|




Table 2

Repeated Measures Analysis of Variance on Observer Ratings of Teacher Variables

Heans for Time Peribds

zZzZ

Means for groups  Inter-
Obser Ratings Treatment Coptrol f getion
(5~point rating scale) (n=6) (nw5) p  After Week 8 After February ' p ]
Readiness of class for o | oo
remainder of year 341 343 ne 3N 3.18 0 e
Teacher lets class get out
of hand with half or more '
pupils off task 217 230 e 2,0 2.43 06 .06
Prequency of wandering that :
is not task related 1.89 2% ne 1.90 2.5 05 ns
Noise level of classroon ) :
in general 2.4 2,88 s 2,67 2.66 e one
. Teacher's expectation
ragarding talk among students
during seatwork 247 282 ne 2,69 2.60 moom
. BEficiency of transitions u
between activities or formats 3,61 3,50 ns 3.80 3.31 02 ns
Prequency of come-ups while
teacher is engeged with ,
other students 203 2% ns 1,94 243 ns ne
Prequency with which students:
Approach teacher vhen need
help L0 N0 o 201 3.13 ng N
Raise hands vhen need help
froa tescher 150 % ns 3,46 3.36 ™ om
N

Full Tt Provided by ERIC.

ERIC g
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Table 2 (continued)

Repeat ed Heasutes Analysis of Variance on Observer Ratings of Teacher Variables

| Obser Ratings
(5-point rating scale)

Heans for groups -

Means for Time Periods

Treatment Control

Call out when rieed help
from teacher

How well the teacher handles
disruptions

Bfficient use of available
classroon space

Teacher consistently plans
enough work for students

Teacher allows activities to
cont inve too long

Typical assignments are too
short or easy

When giving instructions,

teacher questions to determine
student understanding

Teacher was successful in
holding students accountable
for work

BEfective routines for
communicating assignments

Prequency of academic feedback:

Grades on papers

Inter-
* aetion

(n=6) (n=5) p  After keek 8 After Fobruary p

311

31
3,76
4,10

2,04

1.88

~>
-

e
£~

3.64

3.82

2,10

Ln

3.52

1.0

.08

2,48

2,03

3.4

3.82

13

ns
It
ns
ns
ns

ns

ng

ns

ns

ns

2,16
3.83

3.47

3,98

2.10

1.86

1,59

3,75

4,18

2,44

102
3.9
3,56
6,00
243

2,05
2.8

3.1

3.46

2,58

ng

.08

ns
ns
ns

10

.

ng
ne
"
ns
ns

ns

ns

3



Table 2 (continued)

Repeated Measures Analysis of Variance on Observer Ratings of Teacher Variables

Heana for groups Heans for Time Periods ‘ Inter-

Obger Ratingb Treatment Control | tction
(5=point rating scale) n=6) (ne5) p  Ater beek § After February p p

7Z

Paper on bulletin boards 143 142 nm 139 146 n ne
Yebal citing of students in , S
front of class o LS 168 e 1,54 1.68 g ng
Individual conferences with | ‘
teacher 158 LW 1,49 . 1,88 ne ns
‘Bvaluative comment; to class |
a8 vhole L6 15 om0 2,40 ns s
Teacher vas confident and \
relaxed the first weeks )
of school ! 351 350 nee 363 (N ne ns
Teacher vas varn and pleasant L
toward the children 363 18 ne 343 3.38 ns n
Teachet vas enthusisstic 9. 21 ne AN .8 s
Showaanuhip of teacher - L5 20 m LD 2,40 ng ne

) | | | R 33
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Table 3
Repeated NessuresfAnalysis of Variance of Student Engagement Ratings’_ :
Means for groups | Means for tise periods . Inters

Component nltingu Treatnent Control Weeks action
(3-point rating scale)  (n2() (n=5) p Geek| “Ttol Jtod Jambeb p p

Average success rating 19 38 w301 “ 40 3% 305 n -ng
Definitely on task, scademic S0 5 e S 56 51 <0l .ne

Definitely on task, '
procedural 0 0 w4 L Q0009 01 ns

Off task, sanctioned TR 0 0 08 . 0l nwone ﬁ
OFf task, unsanctioned .08 06 0 03 08 .1 GOl s
Dead tiue s B W W w o
On task, ecademic - 51| - | 40 | 59 61 ..63. (01 n
0 tuk, procelural LA I
On task J6 .88 e 0 08 | 4 8 nlm‘l:ll |




‘ . " Table &
Comparison offExperimentél and Control Group«Héan Differences

for the Main ngplé'and the Experienced-Maﬁagement Problem -Subsample

More Experienced® Main Sample
Difference Diffsrence
: between +  between
Variable (Sig. for Less Exp. Ts) T & C B T&C R
SERs | N
Average Success Rating X ' .12 .67 .27 .14
‘ , N ’
‘Dead Time 2 AN .02 .13 .01 .08
On Task 2 - -.02 .69 .06 .01°
. Off-Unsanctioned % ° ‘_ .00 1.00 .02 .04
CRs |
_ Waits for;httention .03~ .95 .54 .02
Apprspriate Pacing of Lessons .'24.L T 49 - .27 .11
d ) K -
Monitors Student Understanding .13 .72 . .53 <.01
Consistently Enforces Work .
. Standards .25 .56 .56 .01
Efficient Administrative - .
Routines’ 24 - .51 .39 401
Appropriate General Procedures ° .37 .48 45 ©.03
Routines for Assigning, o - -
Checking & Collecting Work 10 . .75 .34 .02
Efficient Opening & '
Closing Routines .03 .95 .65  <.001
Student Aggression . -.02 - .83 .12 .03
Restrictions on . o '
Discretionary Behavior ‘ 75 35 .70 <.001
Rewards Appropriate Performance ~ .16 163 - .03:
'Consistency in . '
Managing Behavior ° a : .10 .87 .56 .02

\

.

L T

s 26 K « \)
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] ' Table 4 (continued)

More Experienced hMain Sample

Difference Difference

- between between
Variable (Sig. for Less Exp. Ts) T & C p T&C p
Effective Monitoring 7 =-.01 ‘ .98 .77 <.001
Amount of Inaappropriate Behavior .01 .99 .50 " .06
Stops Innappropriate ' )

Behavior Quickly .20 72 .68 <.01
Cites Rules & Procedures to _ )

Stop. Inappropriate Behavior .80 .16 .58 .02
Ignores Inappropriate Behavior 24 .61 .64 .01

" Students Have Task-Oriented Focus .12 .80 .38 .05
' Eanagés Interruptions -.14 .8 .35 04
ORTs
How Ready is Class A1 - .88 .67 ~ .05
. How Often Class Gets .

Out of Hand -.27 .74 .83 .03
How Often Does Wandering Ocur .26 g1 .71 .02
General Noise Level of Class .39 .62 \ .89- .02
Expectations for Talk ’ ! ' !

-During Seatwork 49 .26 ! .54 .06
Efficiency of Transitions .0l 1.00 . .62 .03
Frequency of Come-~ups khile

‘ Teacher Engaged W11 .85 .51 .06
How Often Students Appioach

Teacher for Help " ‘ .26 .52 .83 <.01
How Often Students Raise » , .

Hands for Help . .25 .56 .60 " .001
‘How Often Students Call o .

Out for Help i ~.26 .71 .90 <.01
How Well Does Teacher °° ’ »

Handle Disruption’ .00 1.00 .73 .04




Table 4 (continued)

More Experienced Main Sample
. Difference Difference
.. between ., - between ' :
variable (Sig. for Less Exp. Ts) T & C p T&C p
‘Does Teacher Plan Enough Work 43 45 .75 .001
Are Assignments Too Short, Easy ' .22 .62 .45 .03
Students Held Accountable for Work .56 .337.- .58 ° .03
- i
Effective Routines for Assignments .09 .87 _ .63 .01
NRRs : 7
- ‘Cons istent Routines for A , °
" Communicating Assignments .02 .97 .70 <.01
Effectively Monitors A

-‘Student Progress 52 .17 .51 .02
Regular, Efficient Routines for ¢ ,

Checking, Grading Assignments .05 .92 .53 U3
Procedure and Rules kell Taught .58 .40 .76 5.01
‘Teacher Follows Thru with )

Consequences Consistently .45 47 .96 .001
Consequences Appropriate, -

"Sufficient, Effective : .08 .89 .90 <.0l
Teacher Monitors Beginning o . .
of Activities - .74 .66 <.01
¢  Effective Conduct of Transitions .28 .63 .56 © .02
Frequent Problems with Use o '

of Materials in Class : .15 .72 .60 <.01
Problems with Ending A > :

Class Procedure .77 .23 .53 .04
Problems with Student Talk

During thole Class Seatwork .18 .75 .64 .02

Problems with Students Out-of-Seat ' ‘
' During %hole Class Seatwork .63~ .13 .84 <.001

:Problems with Completing Work )
During khole Class Seatwork .00 1.00 © .64 .02

28 35
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Table S#

‘ Treatnent Teachers' Responses to the Menagement Manual Questionnaire
Read and Studied Usefulness
Rl Spring Fall Spring
Exper,= [r.oer,- - Exper,~ Exper,=
: Main  Man, - Main  Nm, Main - Man, Main  Man,.
Manual Sect ion Seple Problen  Saple Problem  Sumple  Problem  Smmple Prodlem

'lChapfer l
Organizing for the - ‘
Beginning of School 3.8 340 4,06 420 3.94 360 388 4%

mnnri

Developing Rules :
and Procedures - 4,06 44D - 450 425 4.47 820 450 43

Chnptér 3 | | | | |
Student Accountability ~ 3.85  3.00 3% 400 . 4,06 400 388 3.8

62

Chapter 4 N : ;
- Consequences , 347 AL - L% 40 3.93 5 L 400

~ Chapter §
Planning Activities | - | ;
for the' First Keek 3,63 3,40 b9 340 3.63 A &1 e

Chapter 6.
Maintaining Your

\ Management Systea 3.5 . 340 W 30 3.8 625 41 30

L ;hApter 1 FJ , - -
“ Instructional Clarity 3.00 5 2800 346 3.0 .47 KI5 B T S R}

!
/

!

" Weprinted fron Emer, E. 1., Sanford, J. P., C}Ementu, B. S., & Mactin, J, £, Inproving Clasaroon Menagevent

and Organization in Junior High Schools: An Experinental Investigation, (RED Rep, No, 6153) Austin, Texas;
Research and Developnent Certer for Teacher Eucation, The Untverslty‘of Texas at Austin, 1982,

¢ ., j

!
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. Table 5% (continued)

Read and Studied

. Usefulness

Fall Spring Fall Spring
‘Exper.- Exper.- “Exper,- Expet,=
Main  Man, Main  Men, Hain Man, Main  Han,
Manual Section __ Seple Problem  Semple Problen  Semple  Problen  Sample Probles

Chapter § ¢
Organizing Instruction 2,88 2,80 138 280 336

- Chapter 9

Adjusting Instruction
for Speciel Groups 411 320 309 340 3.00

375

3,40

156 38

A 30

The Hain Sample is a group of 18 experinental teachers who taught English, math, science, and social studies,

The Experimental Management Problea sample s a group of six more-experienced teachers with management problems,

Lo
\

\\l

bw
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Table 6
Comparison of Teacher Means on Selected

Component Ratings and Addendum Component Ratings

Teacher“A " Teacher B
“”' : Keeks Weeks _
Variables feek | Ttod Dtod Jan-Feb WNeek | TTo 4 9to 8 Jen=Feb

Chapter 1: Organizing Your Room and
Materials for the Beginning of School

Suitable traffic patterns (CR2a) 367 400 386 4.6) 450 .60 - 5,00 5,00

'Chaptér 2: Developing & Workable Set
or Rules and Procedures

Rfficient adainistrative routines o
(CR3a) - 4,00 4,80 4,86 4.88 405 6.80 4,60 5,00

Appropriate general procedures b |
(CR3b) | 433 440 486 475 425 440 400 4.4

Efficient opening and closing | .
routines (CR3e) 300 A00 43 L0305 G40 . 360 3,86

Chapter J: Student Accountsbility

Consistently enforces work o
standards (CR1k) 361 420 471 4B 305 .80 440 4.3

Suitable routines for assigning, |
checking, and collecting work (CR3d)  3.67 4,40 457 443  3.50 480 400 457

Chapter 4: Consequences

Rewards appropriate behaviorl(CRSb) oo 18 200 163 LI3 1.60 100 Il.lé

Note: CR ® Component Ratings; ADCR = Addendun Component Rat ings

Full Tt Provided by ERIC.

[1133:‘ !4:} ) . | ) o /!4_;
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Variables

Table 6 (cont inued)

~ Teacher C

Teacher D

Weeks

Keeks

eek | 2to4 5to8 Jan-Feb ek | 1105 5to8 Jan-Feb

Chapter 1: Organizing Your Room and
Materials- for the Beginning of School

Suitable traffic patterns (CRa)

Chapter 2: Developing & Workable Set
or Rules and Procedures

Efficient administrative routines
(CR3a) . L

Appropriate general procedures
(CR3b)

Efficient opening and closing
routines (CR3e)

Chapter 3: Student Accountability

Consistently enforces work
standards (CRIK)

Suitable routines for assigning,
checking, and collecting work (CR3d)

Chapter 4: Consequences

Revards appropriate behavior (CRSH)

.00

4.00

4,00

4.3

3.00

3,61

2.6

4,00

400

LB

4.1

3.50

3.50

2033

4.63

3.8

k)

.25

3.38

3.88

2,88

I‘o 13

3.25

3.00

2,00

2,50

3.25

113

4,00

415

4,50

! 4050

4,00

4,25

3.00

4,50

4,83

4,00

63

417

4,33

1,00

4.25

4,63
3.8

3.63

350

315

1,30

Q.'j

38

.60

30

2,00

2.67

1.83
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Table 6 (Eontinued)

Teacher £ Teacher g
heeks Feeks

Variables | heek ]| 2to 6 Stod Ja=Feb keek | 2to4 Stod Jan-Feb

Chapter 1! Organizing Your Room and
" Materials for the Beginning of School

Suitable traffic patterns (CR2e) 5.00 460 486 443 467 43 408 4,00

Chapter 2: Developing a borkable Set
or Rules and Procedures

Efficient administrative routines
(CR3a) 600 485 443 406 367 133 350 3.9

Appropriate general prucedures
-~ (CR3b) GO0 433 A6 319 36T 250 e LBO

Bfficient opening and closing | ‘
routines (CR3e) N JX R B L R ) S0 233 250 .

Chapter 3 Student Accountability

Consistently enforcas work | |
standards (CRIK) 467 267 351 300 300 250, 25 L3

Suitable routines for assigning, | « o |
checking, end collecting work (CR}) 433 350 371 333 333 283 263 75

Chapter 4: Consequences

- Rewards sppropriate behavior (CRSD) 3,67 217 L29 100  L00 167 L1} 1.38
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Table 6 (continued)

Teacher A | ~ Teacher B

i

L g

Keeks keeks

Varigbles ek | ‘Tto§ 5tod Jan-Peb beek | 7to 5 5 to U Jan-Feb

:Chapter 5: Planning Activities for
the First heek

Teacher presents ;evievs or ‘discusses » |
tules and procedures (ADCRI) .67 < 3,00 :

Presentation of rules, procedures, <
and penalties is clear (ADCR2) 4,00 4,00

Rationale for rules and pfocedureu | | | AT
is explained (ADCR3) A1 o } 2,50 .

Presentation of .rules and procedures | L .
includes rehearsal or practice |
(ADCRS) o B o 1,50

Teacher provtdes feedback or review
of rules and procedures (ADCRS)

D

M B 350

A Teacher. stays in charge of all | , \
5,00

students (ADCRS) : 3,6

_ Chapter 6: Maintaining Your Nanagement Systen 9

.~ Congistency in menaging behavior (CRSE) 4,00 4,40 | 686 425 405 .00 400 443

‘\\Bffective sonitoring (G5) 36 A6 AL LB AM AR b B
Stops inappropriate behavior | - \ | X o
quiekly (Ch1e) » 63 460 486 &5 A5 400 A2 45T

Ignores inupproprtate behavior (Cﬂax) 200 120 LW l;25 LG L0 l.60r 16

50




Table 6 (continued)

Teacher C | Teacher D

\ heeks heeks
Varigbles heek | Tto % Stod Jan-Peb Week | Tto & Jto U Jan-?eb

)

Chapter 5: Planning Aetivities for
the First beek A |

Teacher presents reviews or discusses

<€’

. rules and procedures (ADCRI) 1.3 | 3
Presentation of rules, procedures, o -
~and penalties iy clear (ADCR2) .00 DS
Rationale for rules and procedures. |
" is explained (ADCRY) | 2,00 | 3,50
.Pre;entation of rules and procedures .
includes rehearsal or practtce . ‘
(ADCR) Lo | 1,50
Teacher provides Feedback or reviev t ;
"of rules and procedures (ADCRS) 3,33 35
Teacher stays in charge of all - -
students (ADCRE) R A | 450 I
Chapter 6: Haintafning Your Management System | " o 1{;‘ = / . g

Conni;tgncy in managing behavior (CRSE) 4,00 © 2.8) 2,50 150 0 3.6*‘. 115 o
v' Bffuctive monitoriag (CRSe) S0 .67 250 1) 6.00“3.§Q . 3113 'z.ii, :

- Stope inaﬁprbptiate behavgg; ' - AR I
quickly (CRlc) u | 4,67 350 2,63 238 425 400 - %.25; 167

Ignores inappropriaste behavior (CR7i)  1.67 2.8 275 3.3 175 - 3-i5ff,3,83. | F




Table 6 (continued)

. Teacher E | Teacher P
~ Neeks Weeks
Variables feek | 2to4 5to8 Jan-Feb Week 1 2tod ) to8 Jan-Feb
Chapter 3 flanning Activicies for |
the First beek
Teacher presents reviews or discusses
rules and procedures (ADCRI) .67 2.00
Presentation of rules, procedures, : _‘/,///" T
and penalties is clear (ADCRZ) 5.00 . 2.00
Rationale for rules and procedures |
is explained (ADCR}) - 4,67 | 2,9
Presentation of rules and procedures
> includes rehearsal or practice ' ,
(ADCRS) Y %} o 1,00
Teacher provides feedback or review
of rules and procedures (ADCRS) 461 2.00
Teacher stays in charge of all
students (ADCRG) | 6.3 1.9
Chapter 6: MNaintaining Your Managemeﬁt System /
Consistency in managing behavior (CRSE) 4.67 3.89  3.86 314 6T LeT LB LW
" Lffuctive monitoring (CRSe) 130350 L¥ LW 00 28 1) .l
Stops inappropriate behavior | .
quickly (CR7c) 260 G010 443 357 233 410 L0 L.6)
Ignores inappropriate behavior (CR7i)  1.00  1.50 2.5 I CL00 0 383 38 425
ERIC | o4

|
N
. .\ P



L€

Variables

| Table 6 (continued)

Teacher A

Teacher B

keeks

Weeks

beek | Ttoh 5tod Jan=Peb keek ! 2tod %0 6+ Jan=feb

Cﬁapter 1: Instructional Clarity

Describes objectives clestly (CRla)
Clear dicections (CRIG)
Vaits for attention (CRle)

Clear explanations and
presentations (CRIi)

Nonitors student understanding (CRI})

Chapter 8; Organizing Instruction

Materials are ready (CRle)
Appropriate pacing of lessons (CRLh)

Attention spans considered in
lesson (CR4c)

Chapter 9 Adjusting Instruction

for Special Groups . - -

Student success (CR4a)

Different assignments and activities
for different students (CRlp)

3.3

3.8

4,00

4,50

13

400

4,00

4,00

b1

.00

3.60

440
4,40

5,00

1.0

6,40
§.40

3.60

3.80

1'20

414

65

4.0

4,00

§.31

4.5
b 14

3.0

3,86

18

2,63
4,50

6'38

4,60

3,00

415

3.88

zl75

415

1,63

3.0

3.30
4,25

467

305

5.00
425

3705

4.00

1,00

3.40

3.80
3.80

6.25

60

§.40

3.80

4,00

4,00

1.80

3.0

180

3,40

433

3.00

alzo

3.80

4,00

3'80

1,20

2.5
6,43
3.86

.43

b 14

5,00
b 14

4,00

Jl7l

1,00

i



Table 6 (continued)v

Teacher € Teacher D
heeks Veaks

Variables . beek ]| Ttod Stod Jan-Feb Geek1 TTo 4 5to8 Jan=feb

Chapter 7: Instructional Clarity

Describes objectives clearly (CR1a)  3.00 3.3 338 2,00 400 367 238 3.00

Clesr directions (€Rld) 16 L0 LD 3B &S AN e 2.8
Gaits for attention (CRle) 30 L0350 150 &1 A1 .5 D

Clear explanations and | o
presentations (CRi) 400 400 325 267 62 381 AN e

|8T

Nonitors student widerstending (GRLJ) 3.6 600 3B 00 &85 41 .15 230

|

Chapter 8: Organizing Instruction

Materials are ready (CRI) 400 350 3.8 3,00 450 4S50 LIS 46T
Appropriate pacing of lessons (CRIN) 433 317 400 238 400 383 350 2.8

Attention spans considered in
lesson (CRéc) h,67 383 350 475 400 400 303 350

Chapter 9: Adjusting Instruction
for Special Groups .,

Student success- (CR4a) 63 260 GO0 350 4S50 48) &35 350

Different assignnents and activities | \ o
for different students (CRig) L0 Lo0 LI3 L3 L LI LB 150




L\hrable 6 (continued)

~ Teacher B Teacher ¥

| keeks heeke (N
Variables ek | TTo8 Stol Janefeb Week | Tto G Sto8 Jan-Feb

Chapter 7t Instructional Clarity

Desctibes objectives clearly (CRla)  3.67 283 371 LST  3.00 267 250 163
~ Clear directions (CR1d) 39018 A7 00 A3 Al 4B LTS
~ Kaits for sttention (CRle) 3,60 450 386 240 L67 Ley 200 1.2

Clear explanations and S
presentations (CRli) - 300 33 % 00 350 00 231 2

6E

Monitots student understanding (CRIj) 3.67 5.17 e 216 360 00 L0 Wn

Chapter 8: Organizing Instruction

Materials are resdy (GRlc) ofl 63 LB 6D 500 350 36D AT
Appeopeiate pacing of lessons (CRIN) 3.67 383 371 3% A& 2,60 250 LM

Attention spans considered in -
lesson (CRdc) 2.6 33 34 A 00 A 286 LD

Chapter 9: Adjusting Instruction
for Special Groups

todent wuccens (M) 6T WU GAD A5 03 285 A0 A1

Different assignments and activities
for differeat students (CRIg) 1,00 1,00 160 100 100 L00 L2 L2




o7

Variables

Table 7
Comparison of Teacher Means on
Clasaroon Managenent Variables

Teacher A Teacher B
Weeks r ‘ Keeks

Component Rating Variables |
(5~point scale)

Disruptive behavior ¢

Inappropriate behavior
Student task-orientat ion
Student Engagement Variablea

Percént of students
off-task, unsanctioned

Percent of students on-task

heek | TTo% 5¢t08 Jan-Feb heek | Tto 4 9 o8 Jan-Feb

e —
I
-

1L L0 LI LSO LO0 Lb0 L
300 200 L% LB LS50 L&D L60 2,00

B AN &8 A5 SN A b 351

13 L2 L L6 02 08 L1 13
0.0 922 800 696 906 9.0 84 9.9




1y

Table 7 (continued)

Teacher ( | Teacher D
| keeks © eeks -
Varisbles " Week] 2to4 StoB Jan-Feb Week 1 2tod 5to8 Jan-Peb
Component Rating Variables ,‘ ‘ \\ |
(5-point scale) | |
Disruptive behevior L33 LY 113 188 Lo LID LB 1
Inapproptiate behavior L6 2% 48 L LT L0 A AN
Student task-orientation SO A6 RIS L8 400 367 2.63 .50
Student Engagement Variables
Percent of atudente | o ; .o
off=task, unsanctioned 02 06 30 17 20 86 1.5 168
|

Percent of students on<task - 9.8 91 950 M2 S5 858 86,0 824

\
A



rA

Variables

Table 7 (cont inved)

- Teacher E

"-Teacher 4

keeks

| . heeks
Week 1 2to4 Sto8 Jan=Feb Week | 2to &4 5to8 Jan-Feh

Component Rating Variables
(S=point scale)

‘Diayuptive~behavior
Inappropriite behavior
, Student taok-orientatiqn‘
Student Engagenent Varisbles

Peréent of students
of f-task, unsanctioned

. Percent of utudénti on-task

LON LD LI LD 36 A0
SR RV I NN R B R

399 33 M6 U300 267 167

00 04 27 85 A8 5
0 OWT 0T 85 %2 T

S
>

3.75
W
6,50

1,50

26.6
70.7

3,63
.75
1,63

il
51,6



