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SECTICN A: INTRCDUCTICN

A two-year program entitled "Essential Skills for College

Bound Students" was conducted in the R. F. Watkins High School

of the Laurel Separate School District of Laurel, Mississippi,

during the 1981-82 and 1982-83 school years. This program was

totally funded by ESEA Title IV-C. The project director for

the program was David Sheppard, Superintendent of the Laurel

City Schools. The two personnel involved in the implementation

of the program were Betty Riley (on a part-time basis for both

years of the project) and Melinda Winstead (on a full-time

basis for the second year of the project). The program was

expanded for the second year (1982-33) in order to reach more

students and make better use of funds expended.

CriEinally the course of study in essential skills was

designed to help average - ability students who planned to at-

tend college increase their proficiencies in the areas of com-

prehension of oral and printed material,,anaiytical and critical

reasoning, rhetorical skills, vocabulary study, and library

reference skills. Under the original plan, two one-hour classes

were to be taught each semester in the 1981-82 school year with

fifteen to twenty twelfth Erade students in each. These classes

were designed to supplement, not replace, the ,students' regu-

lar twelfth grade English course. The students were assigned

to the classeS on an elective basis with advice and recozmenda-

tion from the eleventh grade English teachers and the curricu-

lum counseors. The general concept of the program was to

eliminate individual weaknesses in a relaxed, informal, and
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laboratory-type setting. The approach to the subject areas

to be emphasized was designed to be process rather than pro-

duct.

Luring the second year of the-project, the scope was en-

larged to include five classes of below average students

(many of whom plan to and will attend college) who were in

critical need of the skills stressed in the program. Under

this revision, the students assigned to these classes remained

in the program for the full school term and received one

Carnegie unit (in English) toward graduation. This course,

unlike the elective course, fulfilled the requirement for

twelfth grade Engli*h. Although the original basic areas

were covered, the curriculum was enlarged to include addi-

tional literature, grammar, writing skills, and research

skills. The fact that the course fulfilled the twelfth grade

English requirement enhanced the effectiveness of the program.

Cne full-time teacher (Melinda Winstead) was employed to direct

this program and teach the five classes. Approximately 105

students were involved in this phase of the program.

Along with the preceding amended concept of t:-.e program,

the original plan was continued for a second year. -One class

on: an elective and supplementar;c basis was offered each semester

to students who felt a need to enhance .the aforementioned skills.

A part-time teacher (Betty Riley) was assigned to direct these

classes in which approximately 30 students participated. These

students were given a one-half credit for the semester's work,

but this credit could not fulfill the recuired English credit.



SECTION B: NEEDS

The staff members of the Laurel City Schools are aware

that a large percentage oz the graduates of R. H. Watkins plan

to and do attend college (approximately sixty-nine percent in

1981). Therefore the district attempts.to develop in these

students the necessary skills for success in higher education.

The trend for the past several years is that a majority of

Watkins' graduates (sixty-two percent in 1981) begin their

college work at a nearby junior college- -Jones County Junior

College in Ellisville, Miss. A survey of instructors and ad-

ministrative personnel from this junior college revealed weak-

nesses in a majority of freshmen in the areas of comprehension

of oral and printed materials, analytical and critical reasoning,

rhetorical skills, vocabulary, and library reference skills.

In addition, the scores on the Differential Aptitude Test ad-

ministered to_all Watkins students in the tenth grade revealed

a majority of students fall inthe lower two quartiles in all .

areas relevant to the above mentioned skills. (See chart,p.3a)

Apparently these weaknesses have not been overcome by the time

of graduation. Therefore, the Laurel Municipal Separate School

District prop'sed a course designed to help the average-ability

student who planned to attend college improve skills in these

specified areas. The following needs were determined as

specific needs to be addressed in the program:

1. The need to develop comprehension skills with regard

to both reading and listening



-100

1- 75

6- 50

0- 25

Verbal
Reasoning

Ab!jract
Reasoning

Space

Relations
Language

Spelling Grammar

25

9,

34

11.722

28

9.7 Z

29

-10. 2

21

7.242

32

53

11.032

56

19.3 2

39

13.5

61

21.t";321

31

10.7 4

69

23.8o 22.412

71

24.5 2

95

30,3

72

24.8

168

57.9 2

129

44.5 2

135

46.6

128 169

44.1 58.2 _

290 290 2O

Differential Aprilt Test - Fora Z.

trychalccicml Car,. 100a Crz.7.A. f-qt

3

290 290



2. The need to develop and utilize the principles of

analytical thinking in all academic areas, and particularly

with reaard to human experience as revealed through literature

and history

3. The need to acquire skills necessary to verbalize

thoughts effectively with particular emphasis on grammar, or-

ganization of material, and sound rhetorical practices, both

written and oral

4. The need tc acquire familiarity with various reference

materials and to develop research skills necessary for college

work

The program was amended to include below-average students

as school officials became increasingly aware that the needs of

many students were not being met in the established English

classes. It was felt that with additional programs, materials,

and instruction these students could also experience some degree

of success in 'higher education. As a result of the expanded

scope of the procram and the chance in the credit given for

the course, more students were involved and greater benefit

was noted. The following needs were added to those already

established:

1. The need to expand knowledge and appreciation of

literature

2. The need to develop to a treater extent grammar skills

3. The need to develop to a greater degree writing skills

4. The need to develop skills sufficient for writing a

controlled research paper



LECTION C: OBJECTIVES

The following objectives were established-at the beginning

of the project:

1. Studefts will be able to read and/or listen to a
selection with satisfactory comprehension and analysis
of the ideas or principles presented.

2. Stude will demonstrate proficiency in using language
correctly and effectively in communicatinE information,
ideas and experiences.

3. Students will demonstrate efficiency in use of library
research skills.

4. Students will demonstrate an increase in skills in
mechanics and usage and in spelling And vocabulary.

These objectives remained uppermost throughout the duration

of the project. As the project was increased in scope, some of

these took on additional significance and other objectives

were added:

1. Students will demonstrate increased proficiency in
grammar skills.

2. Students will demonstrate ability to write a three-
to-four page research paper from three sources
selected by the instructor.

3. Students will demonstrate ability to provide proper
documentation in the research project.

From an analysis of the CAT pre-exams which the lower-

ability students took, there appeared a strong need for intense

work in the areas of reading, vocabulary, reading comprehension,

language mechanics, and language expression. These, are basic

skills that must be mastered before a higher cognitive level

can be reached to be applicable to areas of analytical and

critical reasoning and library research. It became evident a

slower pace and more repetitive work than was first predicted



was needed in these areas. Subsequently, due to time, stu-

dents were not able tp receive as intense a program of reas-

oning skills and library research as was first projected. .It.

was.felt that the other areas had to toe mastered before an

attempt could be made to move on to higher levels of thinking.

However; each area covered by the objectives was addressed to

some degree in both phases of the program.

ie



SECTION D: ACTIVITIES AND PROCEDURES

Specifil activities were 0-4esigned,to meet the established

goals of the project. An overview of these activities, and

goals alone with some-of the more successful activities

follows:

Goal 1: Students will be able to read and /or listen to
a selection with -satisfactory comprehension and
analysis of the ideas or principles presented.

Activities:

A. Reading selections designed to develop these
skills:

1. Concentration/subject matter.
2. Main idea
3. Supporting details
4. Conclusion
5. Clarifying devices
6. Vocabulary in context

b. Reading literary selections for interpreta-
tion of mature subjept Matter and critical
thinkinE

C. Practicing paraphrasing from selected 4
readings

Ample material purchased through the project funds was

avairtble and proved to be most helpful. one which was of par-

ticular interest to average-ability students was Literary Tales,

by an Dramer and published by `Jamestown. These selections

proved to be very interestinglEivinE.background information

related to important literary works. Frequently students asked

to work from these books. Another program, Random House Green

Mini Reading Program, proved most useful and enjoyable, especi-

ally by many be14-average students. This program contains
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accompanying cards asking questions on survey, detail, -dlompre-

hension, and vocabulary. The selections were from history,

science fiction, animal life, and mystery. Another successful

reading activity centered around cassettes and read-along books

publishe4 by Jamestown With the below- average student, it was

found that repetitive exercises in reading comprehension, as

well as in grammar, worked best. A filmstrip series by SVE,

Complete Reading Comprehension Skills Program, was very useful.

Filmstrips present the skills, such as getting the main idea or

making intelligent inferences, and skill, extenders or work-

sheets provide follow-up work and inten. tilers. The material

in the filmstrip is well presentad. Stuo:nts seem to enjoy

these programs. ,Also, the material issnonConsummable. Other

useful material included Steps To Reading Comprehension, by

J. Weston Walch; Spotlight, by Random House; and SpinetinEleri

and Sports, Sports, collections of paperback btoks.

The only material which save little to the course was a

readinE skills series involving a selection followed by compre-

hension questions. This failed mainli because of the level of

the material; it was too "advanced" for the students of loW
7

ability, although it was on twelfth grade level. Stddents

came frustrated with the vocabulary, thereby losing the meaning

of the selection.

Comprehension Cii4osword puzzles by Jamestown proved enjoy-

able "fillers" for students. Sume timed readinE exercises were

used .with the average-ability students.

Along with special material purchased for the class; lit-

erature textbooks were used and comprehension/detailquestions.
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were emphasized. The paraphrasinE exercises were used only

with the average- ability students. These proved useful in twc

areas--comprehension and research writing.

Goal 2: Students will demonstrate proficiency in using
language correctly and effectively in communica-
ting information, ideas, and experiences.

Activities:

A. Activities in proper grammatical usage of
the parts of speech

B. Activities in proper grammatical uses of
the parts of the sentence

C. Practices in sentence style includinE coor-
dination and subordination

D. Manipulatory skills of combination, rearrange-
ment, subtraction, and expansion of kernel
ideas

E. Activities in sele tion of a subject topic
and developing a hesis statement

F. Activities in para aph development

G. Activities in compos ng basic organizational
patterns and types o iscourse

Activities in organization ills for research
process

In the area of grammar,. repetitive exercises seem to work

best and produce better results, A cassette and transparency

scries,RA.for Sentence Problems by Spectrum Educational Media,

was quite good. The grammar games,such as Fifty Word Games on

Grammar by J. Weston Walch, can be used effectively with below-

averaEe-students for variety in drill.

One activity which proved enjoyable to students involved

creating paragraphs from a word list. The emphasis was writing
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complete sentences correctly punctuated while avoidinE frag-

ments and run-ons. At this time the classes were dealinE with

a unit on complete sentences. The students seemed to enjoy

usinE their Imaginations to write a "story" in their para-

graphs. There was one activity in particular that was not suc-

cessful. The students (below-average ability) complained of

the work and, therefore, put little effort into it. The pro7

duct proved to be poor results in grades. The activity invol-

ved locating sentence patterns from a sheet of newspaper. Sev-

eral days before, students had taken notes on basic sentence

patterns and had written examples of each. They were asked to

brinE a sheet of newspaper to class and then to underline any

of the patterns they found. The students were unable to locate

or properly label these sentences.

Sections of the composition books, Fan the Deck;published

by Perfection Form, contain very good explanations and exercises

on coordination, subordination, and manipulatory skills cf com-

bination, rearrangement, subtraction, and expansion of kernel

ideas.

Nany class hours were spent in the area of composition.

some of the most effective material in this area included

SVE filmstrip series, Complete Writing the Expository Essay and

Writing Compositions; Composition Portfolio by Spectrum Educa-

tional Media; and Composition Filmstrip Series by Perfection

Form. Thesa materials offer the basis for many worthwhile

classes in writing. Individual skills, such as formulating

thesis sentences are clearly explained and illustrated and then
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reinforced with practice work. Students were shown "how to"

In relation to the many skills in develOpinE compositions.

One exceptionally good series on skills for writing re-

search papers is Noting and Quoting by Southern Media. This

is a practical and useful filmstrip presentation which con-

tains in-class exercises for students to perform in such areas

as writing note cards, writing endnotes, arranging bibliography

items, and recognizing plagiarism. This material is best used

with average and above-average students.

The Fan the Deck and Stack the Deck series by Perfection

Form contain good, complete composition assignments arranged

in a step-by-step format.

Goal 3: Students will demonstrate efficiency in use
of library research skills.

Activities:

A. Using card catalog

B. Using Readers' Guide and other indices

C. Using reference materials

D. Using microfiche materials

E. Writing a mini controlled research paper

Many very useful materials were purchased through Title IV-C

funds to aid in reaching this goal. Some of the most useful for

below-average studentS were SVE filmstrip series)UsinE the

Library; filmstrips by Thomas Klise, The Dictionary and Using

the Encyclopedia; and a kit by Incentives for Learning, Using

the Card Catalog. For average students, Surviving in the Collee
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Library by Southern Media Eives students a preview of resources

of a college library as well as how to use these resources.

A microfiche reader/copier purchased with Title IV-C funds

has proven to be an outstanding asset to students in their

research projects. Many class periods were spent in the li-

brary learning to use the various reference tools. Many of

the materials listed above contained exercises to be completed

in the library. One additional exercise for developing library

skills was the use of "trivia" questions. Each student was

Eiven a question to be answered through research. These often

proveito be interesting to the students as well as a challenge

to their use of library tools.

The below- average students completed a mini controlled

research paper. The instructor selected a subject, prepared

copies of three reference sources for each student, and helped

each develop notes, outline, Ondnotes, bibliography, fcr a

three-to-four page reference paper. This was the first year

these classes attempted a research project.

Goal 4: Students will demonstrate an increase in skills
in mechanics and usage and in spelling and
vocabulary.

Activities:

A. Capitalization exercises

B. Punctuation exercises

C. Spelling and vocabulary exercises

1. Words in context
2. New words
3. Prefixes and suffixes
4. Derivations and roots
5. Word analogies
6. 'Construction of definition

I t)
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The material which proved to be most useful in this area
a

offered opportunities for repetitive exercises. The publication

by Random House, Practicing Capitalization and Punctuation;
and

Word-ly Wise, by J. Weston Walch;,Vocabulary for the High School

Student, published by AYSCO, were the resources used most fre-

quently. The filmstrip series by SVE, Learnirlz to Spell

Correctly, was used with average-ability students. Two areas

were stressed especially with average- ability studentsworking

with affixes and working with analogies. The Jamestown publi-

cations of "The Ransom of Red Chief" and "The Luck of Roaring

Camp," which are cassettes and books, were used effectively in

the area of vocabulary/spellin.

The materials which were purchased with Title IV-C

for the two areas, for the most part, proved to be very

Students in the elective courses were asked to evaluate

funds

good.

the

materials used. Every student involved rated the material

as above average or excellent. A considerable amount of this

material is of a nonconsummable nature and will prove to be

extremely valuable in carrying out similar objectives in

future years.

lt
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SECTIcN E: EVALUATION

The following means were used to evaluate the success

of the program:

A. Six areas of the California Achievement Test

1. Reading vocabulary
2. Reading comprehension
3. Spelling
4. Language mechanics
5. Reference sk1118
b. Language expression

LI. Teacher-made teats

C. Teacher evaluation

D. Student evaluation

Since the scope and content of the program changed during

the second Year, the evaluation results for the two-year pro-

gram will be shown separately. The following evaluation was

made at the conclusion of 1981-82:

A. Six areas of the CAT were administered with the
following results:

1. Reading vocabulary
57.14 pretest--62% posttest= 5% increase

2. Reading comprehension
5c pretest-63% posttest= 5% increase

5. Spelling
61% pretest-64% poe.ttest= 3% increase

4. Language mechanics
66% pretest--71% posttest= 3% increase

5. Language expression
73% pretest-76% posttest= 3% increase

a. Reference skills
77% pretest-66% posttest= 9% increase

In each test some gain was noted. The area of greatest

gain was in the use o1 library resources. This area was heavily

stressed because students, in a survey given at the beginning

of the course, had expressed this need as one of their major

reasons for sclectinp the course.
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B. Teacher-made tests were used following each unit of

work as appropriate. The results of these tests were overall

positive.

C. Student evaluation was made at the conclusion of each

semester. (Copy of evaluation form is included.) Each student

was asked to rate each unit of work according to its effective-

ress on a scale of 1-5. The students were urged to be very

hcnest in their evaluation. Students' evaluation sheets were

not signed. The results of the evaluation were very positive.

A summary of the evaluation is as follows:

1. Reading comprehension
29 students rated high
5 students rated average
0 students rated low

2. Vocabulary development
25 students rated high
8 students rated average
1 student mted low

3. Library skills
25 students rated high
9 students rated average
0 students rated low

4. Mechanics of writing
24 students rated high
8 students rated average
2 students rated low

5. Composition skills
23 students rated high
9 students rated average
2 students rated low

6. Expository writing
26 students rated high
8 students rated average
0 students rated low

7. Argumentative writing
25 students rated high
9 students rated average
0 students rated low

Students were also asked to evaluate materials used and
methods of presentation. These results were:

1. Materials used
24 students rated excellent
10 students rated good
0 students rated poor
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Presentation of iz.aterial
22 students rated excellent
11 students rated Eood
1 student rated adequate

Students were asked 11' they Veit the time spent In the
course was profitable and 11' the course should be continued.
Their responses were:

1. Time well spent
students answered "yes"

2 students answered "no"
Should course be continued
54 students answered "yes"
0 students answered "no"

U. Teacher evaluation was made. These evaluations are

Included.

For the second year of the project, evaluation was based

prIncipally on the pre and posttests of the six areas of the

CAT. It was flit that this evaluation would be more signifi-

cant for this year's proEram because students were In the pro-

gram for 2 semesters rather than 1, they were given credit to-

ward graduation for the course, and the scope of material to

be covered was more adequately tested by these instruments.

The results appear to be positive as shown in the following

chart:
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All students evaluated gained in at least one area. Gains

were measured by comparinE pre-test and post-test performances

on the California Achievement Test, Level 19C. Gains are re-

corUed in Normal Curve Equivalent (NCE) points. The ACE is an

equal Interval scale represented by numbers from 1 to 99 with

a 'noun of 50 and a Standard Deviation (SD) of approximately Ll.

A siEnificant percentuEe or the students tallied men., than

1U NCE, points in each area. HIE-hly siEnificunt ruins of more

than L0 ,SCE points, one jli, are noted above. The mean Ealn is

noted above, IndicatinE positive Fain in each instructional

area..
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From classroom observations, gains were rioted among

some students in improved study habits, classroom participa-

tion, and attitude. As one example, one student failed to

turn in homework assignments, Eave little class participation,

and hau only a "63" average for the, first semester. During

the second semester, this same student showed steady Improve-

ment in all areas each six weeks, voluntarily participated

in class, and by the sixth six weeks was turning in assign-

ments ahead of schedule. She also maintained an "60" average

for the second semester. Another student had a very negative

attitude the first two six weeks ar.d was a discipline problem;

he had only a "cid" average for the semester. Then he settled

down and his grades improved in all areas as he became more

involved in the activities. He, too, by the sixth six weeks

met ueadlines in advance and held an "39 average for the

second semester.

For the elective classes for the year 1962-63, only stu-

dent and teacher evaluations were lade. Students were again

very positive in their evaluation of the material and the

areas coverLd. out of the students cited help in research

processes as the most significant benefit of the course. This

was to be expected, since this was the need which most students

expressed at the beginning of the course. All students rated

the material used as good or excellent. All students surveyed

stated that their time in the course was well spent arm they

felt that the course should be continued. (A copy of the evalua-

ti:n form used is included.)
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June 2, 1982

As instructor of the essential skills classes offered at
Watkins High School, I feel the course was successful. I saw
progress in several areas with the students. Much of this
progress is difficult to evaluate with tests. For example,
I saw several students for the first time write an acceptable
five-paragraph essay. They expressed to me that they finally
understood what was expected in this endeavor. On several
occasions I asked for verbal evaluations from them concerning
the course. All who responded were very positive. Several
expressed that the course was especially helpful to them in the
writing processes. Many of the students who took the course
first semester were with me in senior English for the second
semester. These students were all very affirmative in their
evaluation of the value of the course as related to their
senior research project. My observations confirmed these students
had a definite edge over the other students (in their ability range)
who had not taken the course.

For the most part, I was well pleased with tiae material purchased
for the course. The filmStrip series were used to present the
material in various units. The composition material proved to
be very good. Most of the material bought was used on a non-
consumable basis.

The.blEEest disappointment was in the number of students who
selected the course. However, it was strictly on an elective
basis, and many felt it would be another English course. I
deliberately kept the classes on a less formal basis in an
effort to erase this feeling. any students from first semester
stated they had recommended the course to other class mates.

Betty Riley
Instructor
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.Gary Smyly
Principal

June 2, 1982

Students in the Essential Skills classes greatly benefitted from the
program, in my opinion. The value of the class was evidenced by the
fact that Essential Skills students were better able to utilize the
resources of the library and were more knowledgeable about library
offerings. In assisting students with their research papers, I found
that Essential Skills students had a better ulderstarOing of the
mechanics esearch, as well as more realistic concepts of the purposes
of researc

Sincerely,

Kathy Hofifteld
Librarian

4
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June. 2, 1982

Students who had taken or who were currently enrolled
in Essential Skills were better prepared for writing
their,research papers. They understood what they weresupposed to do and were helpful to the other students.
In most cases, these students did well on their papers.
However, some of the students did not apply their
knowledge in actually writing the paper.

Janice Robinson
Senior English teacher

V
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EVALUATION FORM FOR ESSENTIAL SKILLS

On a scale of 1 to 5 (5 is highest rating) rate the effectiveness of the
following units of work this semester.

A. Reading Comprehension

1 2 3 4-5

B. Vocabulary Development

1 2 3 4 5

C. Library Skills

1 2 3 4 5

D. Research Writing Skills

1 2 3 4 5

E. Mechanics of Writing (Punctuation)

1 2 3 4 5

F. Composition Skills (Parallelism, Coordination, Subordination)

1 2 3 4 5

G. Writing an Expository Essay

1 2 3 4 5 ./

H. Writing an Argumentative Essay

1 2 3 4 5

How would you rate the materials which were selected for this course?

Adequate.
Good
Excellent
Inadequate

Please comment'on any of the material which you felt was particularly good or
particularly poor.
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How would you rate the presentation of the material in this course?

Adequate
Good
Excellent
Inadequate

Which unit or units do you feel were most beneficial to you? Please be specific.
Please comment on any unit which you felt was particularly good or particularly
weak.

Which unit or units do you feel were least helpful or inappropriate?
Please be specific.

Was there any area or topic which you feel should have been included? If so,

please list.

List or discuss any suggestions which you feel would improve this course.

Do you feel your time in this course was well spent? Please be honest.

Do you feel this course should continue to be offered?



EVALUATION FORM FOR ESSENTIAL SKILLS 1983

Please answer the following questions honestly and as fully as you can.

How would you rate the materials which were selected for this course?

Adequate
Good
Excellent
Inadequate

Comments:

25

Please comment on any of the material which you felt was particularly good or
particularly poor.

How would you rate the presentation of the material in this course?

Adequate
Good
Excellent
Inadequate

Which unit or units do you feel were most beneficial to you? Please be specific.
Please comment on any unit which you felt was particularly good or particularly weak.

Which unit or units do you feel were least helpful or inappropriate. Please be
specific.

Was there any area or topic which you feel should have been included? If so,

please list.

List or discuss any suggestions which you feel would improve this course.

3u
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Do you feel your time in this course was well spent? Be honest, please.

Do you feel this course should continue to be offered?

Please list any suggestions or comments you have pertaining to this course.



TITLE IV-C MATERIALS

Jamestown Publishers

.Essential Skills Series
Essential Skills Series
Six-Way Paragraphs (30
Literary Tales. (30
Comprehension Crosswords
Comprehension Crosswords
Instant Words (1 copy)
Oral Reading Criterion Test (1
3,000 Instant Words (1 copy)
"The Luck of Roaring Camp" cassettes and read -along books (24)
"The Ransom of Red Chief" cassettes and read -along books (24)

ES-17, Grade 11A (30 copies)
ES -19Z Grade 12A (30 copies)
copies)
copies)
Grade 11 (1 copy)
Grade 12 (1 copy)

copy)
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A3C0 SChool Publications

Vocabulary for the High School Student (30 copies)
Vocabulary and Composition Through Pleasurable Reading Book VI

(30 copies)

SVE

SATC Complete Reading Comprehension Skills
3ATC Complete Using the Library
SATC Complete Writing the Expository Essay
SATC Research Paper Program
SATC Writing Compositions
SATC Punctuation through Proofreading
SATC Learning to Spell Correctly
WutherinE Heights (filmstrip)
Frankenstein (filmstrip)

SOUTHERN MEDIA

Surviving in the College Library (filmstrip series)
Noting and CuotinE (filmstrip series)

PERFECTION FORM

Stack the Deck (30 copies)
Fan the Deck (3C copies)
Write in Style (30 copies)
Library Tests (spirit master set)
Composition Filmstrip Series
Words in Context grade 11-12 (filmstrip series)
Complete Library Transparency Series
Mechanics of Writing Filmstrips
Research Paper filmstrips
Library Sound (filmstrip & cassette)
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PERFECTION FORD: continued

Writing Process posters
Punctuation posters
Library Reference Sampler
San Francisco: She Has a Way with Words (filmstrip)
Words: Crayons of the Mind (filmstrip)
Figurative Language posters
Poetry Image Samplers

CTE/ /vcGRAW-HILL

Class Lanagement=Guide

RANDU HOUSE

Scoring High (22 copies)
Spotlight (22 copies)
Practicing Capitalization and Punctuation (22 copies)
Random House Green I:ini Program

SPECTRUL EDUCATIONAL 1;.EDIA

Rx for Sentence Problems
Composition Portfolio
Patterns in Composition

CURRICULUM INNOVATIONS

Writing (22 copies)

2,.ILTON ERADLEY

Comprehension Mastery (duplicatinE masters)

J. WESTON WALCH

50 Word Games on Grammar (duplicatinE masters)
Reasoning Skills (duplicating masters)
Steps to Reading Composition (duplicatinE masters)
Word-ly Wise (duplicatinE masters)

CRESTWCCD HOUSE

Natural Science Books



TROLL

SpinetinElers (paperback books)
Sports, Sports (paperback books)
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THCIiAS KLISE

The Dictionary (filmstrip)
steps to setter Writing (filmstrips)

Using the Encyclopedia (filmstrip)

LILLIKEN

English Folk Heroes ( filmstrips)

CENTER FOR APPLIED RESEARCH IN EDUCATI2N, INC.

A Survival Kit for Teachers of Composition

3,1


