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SECTICN A: INTRCDUCTICN

A two-year program entitled "Essential Skills for College
Bound Students";was condaucted in the R. K. Watkins High 3chool
of the Laurel Separate School District of Laurel, Nississiprpi,
during the 1661-82 and 168z-83 school years. This program was
totally funded by ESEA Title IV-C. The project director for
tne program was Lavid Sheppard, Superintendent of the laurel
City 3Schools. The two personnel involved in the izplementation
of the program were Retty Riley (on a part-time tasis for toth
years of the praject) and Melinda Winstead (on a full-time
pasls for the second year of the project). The program was
exranded for the second year (198z-33) in order to reach more
students and make better use of funds expended.

Criginally the course of study in essential askills was
deslgned to help average-apllity students who planned to at-
tena college increase thelr proficlencies in the areas of com-
orehension of oral and printed material, analytical and critical
reasocning, rhetofical skllls, vocabulary study, and library
reference skills. Under the original rlan, two one-hour classes
were to pe taught each semester in the 1881-8z school year with
fifteen to twenty twelfth grade students in each. These classes
were desligned to supplement, not replace, the students' regu-
iar twelfth grade English course. The students were assigned
to the classes on an elective basis with advice and recoumenda-
tion from the eleventh grade English teachers anc the curricu-
lum counse.ors. The general concert of the program was to

eliminate individual weaxknesses 1in a relaxed, informal, and
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laboratory;type setting. The apcroach to tHe sgbject areas
to te emphaslzed was deslgned to be process rather than gro-
auct.

Lurlng the second year of the-vroject, the scope was en-
largec to include five classes of below average students
(many of whom plan to and will attend college) who were 15
critical need of the skills stressed in the program. Under
thils revision, the students assigned to these classes remained
in the program for the full school term and received one
Carnegle unit (in English) toward graduation. This course,
unllke the =lective course, f&lfi;led the reculrement for
twelfth grade English. Although the‘original basic aréas
were covered, the curriculum was enlarged to include addi-
tional Jliterature, grammar, writing szills, and research
gskllls. The fact that the course fulfllled the twelfth grade
English requirement enhanced the effecfiveness of the program.
Cne Tull-time teacher (Melinda Winstead) was employed to direct
thls program and teach the flve classes. Approximately 105
students were-involved in thils phase oI the program.

Along with the preceding amended conc;pt ot t~e program,
the original plan was continued for a seccnada year. -One class
on.an elective anc suppiementary baslis was offered each semester
to students who felt a need to enhance the aforementioned skills.
A part-time teacher (Eetty Rlley) was assigned to direct these
classes in which aprroximately 30 students participated. These
students were given a one-half creadalt for the semester's work,

tut this credit could not fulfill the reculred Englisk credit.



SECTICN B: NEEDS

The staff members of the Laurel City Schools are aware
that a large percentage or the graduates of R. H. Watkins plan
to and do attend college (approximately sixty-nine percent in
1981). Therefore the district attempts.to develop in these
stucdents the necessary skills for success in higher education.
The trend for the past several years is that a majérity of
watxins' graduates (sixty;ﬁwo percent in 1S€1) vegin thelr
coliege work at a nearby junior college--Jones County Junior
College 1in Ellis&iile, Miss. A survey of instructors and aa-
rinistrative rersonnel from this junior college revealed weak-

resses in a majority of freshmen in the areas of comxprehension

of oral and printed materials, analytical and critical reasoning,

rhétoriéal skills, vocapulary, and licrary reference skillls.

In addition, the scores on the Differential Aptitude Test ad-
rinistered to.all Wdtkinsvstudents in the tenth grade revealed
a majority of students fall in: the lower two gquartliles in all .
areas relevant to the above mentioned skills. (See chart,p,3a)
- Apparently these weaknesses have not oeen overcome by the time
of graduation. Ther§fove, the lLaurel Munlicipal Separate School
District propnsed a course desligned to help the average-ability
student who planned to attend college improve skllls 1n these
specifled areas. The following needs were determlned as
speéific needs to be addresséd in the program:

l. The need to develop comprehension skills with regarad

to both reading and listening

‘b
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cs The need to develop and utilize the rrinciples of
analytlcs1 thinking in all academic areas, and particularly
wlfh regard to human experience as revealed through lliterature
and history

5. The need to acquire skills necessary to verbalize
thoughts effectively with particular exphasls on grammar, or-
ganlzatlion of gaterial, and sound rhetorical practices, both
written and oral

4., The need tc acquire familiarity with various reference
raterlals and to develor research skills necessary for college
work |

The program was amended to include below-average Students
as school officlals became increasingly aware that the needs of
many students were not being met in the estaplished English
classes. It was felt that with additional progracs, materials,
anc instruction the¢se students could also experlence some degree
of success in higher education. AsS a result of the expanded
scope of the program and the change in the credyt glven for
the course, more students were involved and greater benefit
was noted. ' The following needs were added to those already
estaclished:

l. The need to expand ZnowlecCge anc appreciation of
literature

€. The need to develop to a greater extent grammar skills

5« The need to develop to a greater degree writing skills

4. The need to develop skills sufficient for writing a

controlled research paper



SECTION C: OBJECTIVES

The fcllowing objectives were established-at the beginning

fal

of the project:

l. Studemts will be able to read and/or listen to a
selection with satisfactory comprehension and analysis
of the 1deas or principles presented. '

e Stude,%% will demonstrate proficiency in uslng language
correctly and effectively in communicating information,
ideas and experiences.

3. Students will demonstrate efficiency in use of library
research skills. -

4. Students will demonstrate an increase in skills in
mechanics and usage and in spelling and vocabulary.

These objectiveg reralned uppermost throughout the duration
of the project.. As the project was increased in score, some of
these took on additional significance and other ocjectives

were added:

l. Students will demonstrate ircreased proficiency in
gracmar skills. '

<. Students will demonstrate ability to write a three-
to-four page research paper from three sources
selected by the instructor.

3 Students will deronstrate abllity to provide proper
documentation in the research project.

From an analysis of the'CAT pre-exams which the lower-
apllity students took, there a;peared a strong need for intense
work 1n the areas of reading, vocatulary, read;ng comprehension,
language mechanics, and language exrression. Thésg are baslic
skills that muSt be mastered before a higher cogrniitive level
can pe reached to te applicacle td areas of analytical and

critical reasoning and library research. .It vecame evident a

slower pace and more repetitive work than was first predicted




was needed in these'areas. Subsequently, due to tim;, stu-
v
dents were not able'tp recelve as intense a program of reas-
oning skills and library.research as was first projected. ‘it_
wes felt that the other areas had to ve mastered before an -
attexpt could be made to.ﬁove on to higher levels of tHinkiné.
[}

However, eath area covered by the objJectives was addressed to

scme degree in both chases of the program.

1y
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SECTICN D: ACTIVITIES AND PROCELURES T 3

Specifis activities were designed.to meet the established

.

goals of the project. An overview of these-activities_and

goals along with some of the more successful activities

follows: ) N
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Goal 1: Students will be able to read and/or listen to
a selection with satisfactory comprehension and
analyslis qf the ldeas or principles presented.

Activities: .

A. Readlng selectlons designed to develop these
skills: '

le Concentration/subject matter
ce Mailn 1idea

3« Supporting details

4. Conclusion

5« Clarifying devices

6. Vocabulary in context

n

b Reading literary selections for interpreta-
tlon of mature subjegt matter and critical

thinking

C.. Practicing paraphrasing from selected . .
readings )

Ample material purchased through the project funds was
availéble and proved to be most helpful. One which was of par-

ticular interest to average-atility students was.Literary Tales,

Ey Dan Dracer and published by Jamestown. These selections
proved to bé very lnteresting, giving. background 1nform&tipn
related to 1mpartant literary works. Frequently students asked
to work from these books. Another prégram. Random Housé Green

Minl Reedling Program, proved most useful and enjoyable, especi-

ally oy many bel&ﬁ-average students. Thils prograr contains



‘reading skills series involving a selection followed by compre-

. - 8
»
accowranylng cards asiing guestions on survey, detail, cémpre-
’ r

nension, and vccabulary. The selections were from history,

séience fiction, animal 1life, and mystery. Another successful

'reading'activity centered around cassettes and read-along books

publisheﬁ by Jamestown. With the pelow-average student, it was

founc that repetitive e¢xercises in reading comprehension, as

<

well as in grammar, worked best. A filmstrip series by SVE,

Cozplete Reading Comprehension Skills Frogram, was very useful.

~

Fllmstrips prresent the skills, such as getting the main idea or

making intelligent 1nferehces, and skill,extenders or work- -

A

sheets provide follow-up work and inten.lfiers. The material
in the'filmstrip 18 well presentzd. Stuc:.nts seem to‘enjoy
S -~

these programs. _Also, the raterial 1s‘nonoonsummable; Other

useful materlial included Steps To Reading Comprehension, by

J. Weston Walch; Spotlight, by Random House; and Spinetinglers

and Sports, Sports, collections of'paperosck bboks.

The only material which gave little to the course was g

henslon ouestions. Tkis failed mainij because of the level of 4
the material; 1t was too "advanced" for the students of low ffﬁ'
ability, althouéh it was on twelfth srade level. Students be-g;
carxe frustrated with the vocabulary, thereby losing the meaning
of the selection.

Comprehension crbssword-puzzles by Jamestown proved ehjoy~

able "fillers" for students. Soume timed reading exercises were

used with the average-ablility students.

C;""* L

Along with specilal material purchased for the class, lit-

eratuvre textbooks were used anc comprehension/detail ’ cuestions

Iy
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were emphasized. The paraphrasing exercises were used only
with the average-ability students. These proved useful in two

areas--conrrerension and research writing.

Goal z: Students will demonstrate proficiency in using
language correctly and effectively in cozmunica-
ting information, 1deas, and exrperiences.

Activities:

A. Actlvitles in proper grammatical usage of
the parts of speech

Bs Actlvitles in proper gramzmatical usezes of
the parts of the sentence

C. Fractices in sentence style including coor-
dination and suvordination

D. DMNanlpulatory skills of combination, rearrange-
ment, subtracticn, and expansion of xernel

ideas

E. Activities in seleftion of a sutbject topic
and developing a fheslis statement '

F. Activities in paragyarh development

Ge Actlvitles in cecmpos\ng basic organizational
patterns and types o lscourse

"H. Activities in organization

111s for research
process

In the zarea of grammar,. repetitive exercises seem to work
best and produce better results. A cassette and transparency

serizs, 3{ .for Sentence Problems by Spectrum Educatisnal Media,

was gulte good. The grammar sames,-suéh a8 Fifty Word Games on

Grammar by J. Weston walch, caﬁ be used effectiively with below-

average students for variety in drill.

One activity wh.ch proved enjoyable to students involved

creating paragraphs from a word list. The emphasls was writing

.

I3
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complete sentences correctly zunctuated while avolding frag-
zents and run-ons. At thls time the classes were dealing with
a unlt on complete sentences. The students seezed to enjoy
using thelr .maginations to write a "story" in their para-
grapns« There was one activity in particular that was not suc-
cessful. The students (telow-averaze ability) complained of
the work and, therefore, put little effort into it. The pro-
duct proved to be poor results in grades. The activity invol-
ved .ocating sentence patterns frox a sheet of NeEwWsSpaper. Sev-
eral days tefore, students had taken notes on tasic sentence
patlerns and had written examples of each. They were asked to
oring a sheet of newspaper to class and then to underline any
of the patterns tney found. The studenﬁs were unatle to locate
or properly lapel these sentenées.

Sections of the composition books, Fan the DecX. published

oy Perfectlon Form, contain very good explanaticns and exercises
on coordinatlon, subordinaticn, and manipulatory skills cf com-
ctination, rearrangement, subtraction, and expansion of kernel
iceas. |

Many class hours were spent in the area of compositicn.
some of the most effective materiél in thils area included

SVE fllmstrip serles, Complete Wwriting the Expository Essay and

sriting Cowpositions; Compositicn Portfolio by Spectrum Educa-

ticnal Medla; and Composition Filmstrip Series Ly Perfection

Form. Thes2 materlals offer the basis for many worthwhile
classes in writing. 1Incdlvidual skills, such as formulating

tnesls sentences are clearly explained and 1llustrated and then



<1
reinforced with practice work. Students were shown "how to"
in relation to the many skills in develoring compositions.

Cne exceptionally good series on sxllls for writing re-

Ssearcn parers 1s Noting and Quoting by Southern Media. This

1s a practical and useful filmstrip presentationkwhich con-
tains 1n-class exercises for students to perform in such areas
as wrliting note cards, writing endnotes, arranging biovliograrhy
lters, and recognizing plagiarism. This material is best used
wilth average and above-average students.

The Fan the DecXx and Stack the Deck series by Perfection

Form contain good, complete comyositi n assignments arranged
in a ster-by-ster format.
Geal 3: Students will demonstrate efficiency in use
of library research skills.
Activities:
A. Using card catalog

Be Uslng Readers' Guide and other indices

Ce Uslng refere:nce materials
D. Using microfiche materials

E. Writing a minl controlled research parer

Many very useful materials were purchased through Title IV-C
funds to aid in reaching this goal. Some of the most useful for
velow-average students were SVE filmstrip serles, Uslng the

Licrary; filmstrips by Thomas Klise, The Dictionarz and Using

the Encyclopedia; and a kit by Incentives for Learning, Using

the Card Cataloge. For average students, Surviving in the College

I




le
Licrary oy Southern Medla 51§es students a preview of reso.rces
of a college library as well as now to use these resources.
A microfiche reader/copler rurchased with Title IV-C funds
has rroven to be an outstanding asset to students in their
researcn projects. Many class periods were spent in the 1i-
orary learning to use the various reference tools. Nany of
the zaterials listed atvove contained sxercises to te completed
in tke library. Ore additional exercise for developing libcrary
8x111s was the use of "trivia" guestions. Each student was
glven a question to oe answered through research. These often
provei to oe 1ntefestins to the stuadents as well as a challernge
to thelr use of library toclse.

The bpelow-average students comrleted a mini controlled
research papere. The Instructor selscted a subject, prepared
coples of three reference sources for each student, and he lped
each develop notes, outline, ¢ndnotes, bibliography, for a
three-to-four page reference paper. This was the first year
these classes attempted a research project.

Goal 4: Students wil.l demonstrate an increase in skills

in mechanics and usage and in spelling and
vocabulary.

Actlvities:

A. Capltalization exercises
Be Punctuatlon exerclses
C. ©Spelling and vocabulary exercilses

l. Words 1n context

2z« New words

3e Prefixes anc sufiixes

4, Derivations and roots

5. Word analogies

5. ‘Construction of definition

Io
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The material which proved to be mPst useful in this area
offered orportunities for revetlitive exerclses. The publication
oy Random House, Practicing Capitalization and Functuation;

and
word-ly Wise, by J. Weston Walchj; Vocabulary for the High School

Student, published by AMSCO, were the resources used most fre-

cuently. The filmstrip series by SVE, Learning to 3pell

Correctly, was used with average-apllity students. Two areas
were stressed especially with average-acility students--working
with affixes and working with analogles. The Jamestown publi-
catlions of "The Ransom of Red Chief" and "The Luck of Roaring
Camp," which are cassettes and books, were used effectively in
the area of vocabulary/spellirz.

The materials which were purchased with Title IV-C funds
for the two areas, for the most part, proved to be very goode.
Students in the elective courses were asked to evaluate the
materials used. Every student involved rated the zaterial
as arove average or excellent. A considerable amcunt of this
raterial is of a nohéonsummable naturé and will prove to be

extrerely valuable in carrying out similar ocjectives in

future years.

4 17
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SECTICN E: EVALUATICN

The following means were used to evaluute the success

of the program:

A. S1x aress of the California Achievenent Test

l. Reading vocabulary .
2. Readlng comprehension

3. Spelling

4, Languarge wechanics

5. Refererice ski.ls

e Languare expression

pe Teacher-made teusts

Ce Teacher evaluuation

D. Student evaluation

Since the scope and content o!" the proxram changed during
the second yeur, the evaluation results for the two-year pro-
gram will be shown separately. The following evaluation was
made at the conclusion of 1981-&

A. B31x areas of the CAT were administered with the
foliowing results:

l. Reading vocabulary

57% pretest--6c% posttest= 5% increase
e Readling compreher.sion

5% pretest--03% posttest=
3. Spelling

61% pretest--04% posttest= 34 increuase
4. language mechanics

08% pretest--71% posttest= 3% increase
5« Lunguage expression

75% pretest--T76% posttest= 34 increase
V. Reference skills

7T7% pretest--80% posttest= 94 increase

% increuase

wn

In each test some galn wus noted. The area ot greatest
gain was in the use o1 litrary resources. This area was heavily
stressed vecause students, in a survey pliven at the beginning
of the course, had expressed this need as one ol thelr major

reasons for gselcecting thcec course,

Q "C')
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Be Teacher-made tests were used following each unit of

wor< as aprropriate. The results of these tests were overall

cositive.

C. Student evaluation was made at the conclusion of each
semester. (Copy of evaluation form is included.) Each studeﬂt&
was asxed to rate each unit of work according to its effective-~
ress on a scale of 1-5. The students were urged to be very
hcnest in thelr evaluation. Students' evaluation sheets were
not sizned. The results of the evaluation were very positive.
A summary of the evaluation is as follows:

l. Reading comprehension
29 students rated high
5 students rated average
O students rated low
ce Vocabulary development
25 students rated high
8 stucdents rated average
1l student rrted low
3« Liobrary skills
25 students rated high
G students rated average
O students rated low
4. DMechanics of writing
24 students rated high
8 students rated average
2 students rated low
5¢ Composition skills
23 students rated high
9 students rated average
2 students rated low
6. Expository writing
€6 students rated high
8 students rated average
0 students rated low
Te Argumentative writing
25 students rated high
S students rated average
O students rated low

Students were alsoc asked to evaluate materials used and
methods of presentation. These results were:

l. Materlals used
24 students rated excellent
1C students ratea good
O students rated roor
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e Presentation of naterial
<c students rated excellent

1l students rated good
1 student rated adeguate

Y

Students were asked 1f they telt the time spent in the
course was profitable and 1! the course should Le continued.
Thelr responses were:

le Time well spent

2c students answered '"yes"
< students answered '"no"
<. OShould course be ccntinued

34 students answered "yes"
O students answered "no"

D. Teucher evaluation was made. These evaluations are

included.

For the second yeur ol the project, evaluation was based
principally on the pre and posttests ol the slx areas ol the
CAT. It was feclt that this evaluuation would be morc gigniti-~
cant tor thls year's progrum because students were in the pro-
gram for < semesters rather than 1, they were yiven credit to-
ward graduatlion for the course, and the scope of materiul to
be covered was more adeguately testad by these instruments.
The results appear to be positive as shown in the folliowing

chart:

Q L]I
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NCF Gains CAT 19¢C
Tetal Readina Spe finq Total lanauaae wekenence Sh{PPs
Yean X NCF
tain a1 9.2 5.9 4.5

Percentaqge A
of Students 339 509 3R% 77°
with aain o4 '

10 +

Pencentaqe
0l students 1% ?27¢ 10% 7¢
with aadin of

20+ (1 S.D,)

galns

All students evaluuted galned in at least one areu.
were measured by comparing pre-test and post-test pertormunces
on the Calllfornia Achlevement Test, Level 19C. Gailns are reo-
cordced in Normal Curve Eqgqulivalent (NCE)'points. The NCE 18 an
egual interval scale represented vy numbers from 1 tc 99 with
a wmean of Y0 and a Standard Deviatlon (5D) of approximately «l.

A slgnificuant percentage ol the students palned mwore than
10 WCR polints in each urea. Highly signiflicant pulng of mofe
than U LCE poulnts, one 3D, ure noted awove. The mean galin 1s

noted above, indicating positive galn in wach instructional

arca.

2
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From classroom observaticns, gains were noted among
some students 1in improved study hablits, classroon participa-
tlon, and attitude. As one example, one student tailed to
turn in homework assignments, gave little class participation,
and had only a "63" uverage for the first semester. Curing
the second semester, this same student showed steady lmprove-
nent in all areas each six weeks, voluntarily participated
in class, and by the sixth six weeks was turning in assign-
nents ahead of schedule. 3he also maintained an "80" sverage
lor the seccnd semester. Another stuuent had a very negative
attitude the first two six weeks ard wus a discipline problem;

he had only a "o8" average tor the sewester. Then he settled
down and his grades improved in all ureas as he became nore
involved in the activities. He, tco, by the sixch six weeks
et ceadlines in advunce and held an "8Y" averave for the
second semester,

For the elective classes for the year 1982-853, only stu-
dent ana teacher evaluations were zade. 3Students wer< agaln
very positive in thelr evaluation of the material and the
tireas cover.d. Most of the students cited helpy in research
processes as the most slgnificant tenefit of the course. This
was to be expected, since this wus the need which most students
-expressed at the beginning ol the course. All stuaents rated
the material useé as'good Oor excellent. All students surveyed
stateu that thelr time in the course was well spent ana they

felt that the course should be continueu. (A copy of the evalua-

ti.n form used 1is incluced.)

oS
&
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DCET PLRIOD

Begn —___July 1, T End

Lhave reviewed thus report and certify that

June 30, 1983

—————————— e

The project covered by this claim has heen approved by the state agency.

The items included in this claim were ordered or contructed for after the approval

date of this roject and have been recerved and pad for. -

That all of Jl’e State’s laws applicable to purchusing have been obhserved.

The records to substantiate this ¢laim are avinlable for audit and no prior clagm has

been made for any item included on ths requtiong, ‘ ;

The local school distnct ix responsible for all overclaims that inay he established as

a result of an audit. '

None of theitems oniginated in or was exported (rom a communist country (If such

iems did ongnate in or were exported from a communst country, Wdentil'y the

item and add a statement to the effect that such items are unavailuble from any

other sourve).

7. Tlhis school district is in compliance with Title VI of the Civil Rights Act and
Regulations to implement that Act. ‘

8. Ia legally aughopzed represcntative of this schaol distnet.
- ‘ .
v : June 17, 1983
der T~

Superintgndent / - Date .
DAVID L. SHEPPAR —_— -
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BUDGET REPORT
| 2 3 4 5 6
LI;.M Acct. No. Budgeted Experditures | Totals Expended | Balance g
ol Categury ‘Amount Since Last To Date Funds
Report . (Col. 3-5
| [SALARIES 1000 . 100 | 21,505.32 21,506.32 21,506.32 0
E In-servicu or
2 Rvertime 130
3 ;
4 [MPLOYEE BENEFITS 2500 200
s [Social Security 210 | 1 435.37 1,435.3 1,438.37 0
6 Retirement 220 | 1 551.50 1,581.80 1,881.80 0
7
g [PURCHASED SERVICES {2000 300
‘L" Consultants 312
10 Pata Processing 316 57.47 . 87.47 £7.47
11 [Fravel 332 128.90 128.90 128.90
14 BUPPLIES 2000 400
y_Euppues & Materials 410 | 7.529.17 7,529.17 7,529.17
16 |Periodicals 440 | 1,242.64 1,242.64 1,242 .64
17 CAPITAL OUTLAY 2000 500 | ; 693 33 2,693.33 2,692.33 )
14 Equipment 541
19 [INDIRECT COST 2,592.00 2,992.00 2,992.00 0
+0 TOTALS 39,500.00 39,500.00 39,500.00 0
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June 2, 1982

As 1nstructor of the essential skills classes offered at

Watkins High School, I feel the course was successful. I saw
progress 1in several areas with the students. Much of this
progress 1s difficult to evaluate with tests. For example,

I saw geveral students for the first time write an acceptable
flve-paragraph essay. They expressed to me that they finally
understood what was expected in this endeavor. On several
occasions I asked for verbal evaluations from them concerning

the course. All who responded were very positive. Several
expressed that the course was especlally helpful to them in the
writing processes. Many of the students who took the course

first semester were with me in senior English for the second
semester. These students were all very affirmative in their
evaluatlion of the value of the course as related to their

senlor research project. My observations confirmed these students
had 2 definlte edse over the other students (in their avllity range)
“ho rhad not taken the course.

For tne most part, I was well pleased with tine material turchased
for the course. The filmstrip series were used to present the
zaterlal 1n varicus units. The composition raterial proved to

be very good. MNost of the raterial bought was used on a non-
consuzavle Gtasls.

The blggest disappointrent was in the number of students who
selected the course. However, it was strictly on an elective
pasis, and many felt it would %2e another English course. I
dellberately kept the classes on a less formal basis in an
effort to erase this feeling. Many students from first semester
stated they had recommended the course to other class mates.

Z’% /ﬁ&zf'

Betty Riley
Instructor

20



R. H. WATKINS HIGH SCHOOL

1100 WEST 12TH STREET
LAUREL, MISSISSIPPI 39440

Gary Smyly
Principal

Jure 2, 1982

Students in the Essential Skills classes greatly benefitted from the
program, in my opinion. The value of the class was evidenced by the
fact that: Essential Skills students were better able to utilize the
resources of the library and were more knowledgeable about library
offerings. In assisting students with their research papers, I found
that Essential Skills students had a better ugpderstanding of the
mechanics gffresearch, as well as more realistic concepts of the purposes
of researc

Sincerely,

%a:ﬁ«. 74;[&1 ce (A
Kathy Hof(%teld

Librarian

20 .
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June 2z, 1982 T

Students who had taken or who were cdrrently enrclled
in Essential Skills were better prepared for writing
their research papers. They understood what they were
Supposed to do and were helpful to the other students.
In most cases, these students-did well on their papers.
However, some of the students did not apply their

" knowledge in actually writing the paper.

Janlce Robinson : &8
Senlor English teacher

<
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' EVALUATTON FORM FOR ESSENTTAL SKILLS "

On a scale of 1 to 5 (5 is highest rating) réte the effectiveness of the

following units of work this semester.

A. Reading Comprehension

12345

B. 'Vocabulary Development
12345
C. Library Skills
12345
D. Research Writing Skills
12345
E. Mechanics of Writing (Punctuation)
12345
F. Composition Skills (Parallelism, Coordination, Subordination)
12345 | : co
G. Writing an Expository Essay
1 243 4 5 ) yd
H. Writing an'Argumentative Essay
12345 '

How would you rate the materials which were selected for this course?

Adequate.

Good _
"Excellent

Inadequate

. Please comment on any of the material which you felt was particularly good or
particularly poor. '



How would you rate the presentation of the material in this course?

Adequate
Good
Excelleat
Inadequate

Which unit or units do you feel were most beneficial to you? Please be specific.
Please comment on any unit which you felt was particularly good or particularly
weak.

Which unit or units do you feel were least helpful or inappropriate?
Please be specific.

Was there any area or topic Qﬁich you feel should have been included? If so,
please list,

List or discuss any suggestions which you feel would improve this course.

Do you feel your time in this course was well spent? Please be honest.

Do you feel this course should continue to be offered?
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EVALUATION FORM FOR ESSENTIAL SKILLS 1983
Please answer the following questions honestly and as fully as you can.
How would you rate the materials which were selected for this course? .
Adequate
( Good
\\ Excellent
™. .
. - ¥nadequate
Comments:

Plcase comment on any of the material which you felt was particularly good or
particularly poor.

How would you rate the presentation of the material in this course?

Adequate
Good
Excellent
Inadequate

Which unit or units do you feel were most beneficial to you? Please be specific.
Please comment on any unit which you felt was particularly good or particularly weak.

Which unit or units do you feel were least helpful or inappropriate. Please be
specific.

Was there any area or topic which you feel should have been included? If so,
please list.

$

List or discuss any suggestions which you feel would improve this course.



o

ERIC

Aruitoxt provided by Eic:

Do you feel your time in this course was well spent? Be honest, please.

[ 4

Do you feel this course should continue to be offered?

Please list any suggestions or comments you have pertaining to this course.

26
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TITIE IV-C MATERIALS

Janestown pPuplishers

. Essentlal Skills Series ES-17, Grade 11lA (30 coples)

Essentlal Skills Series ES-192 Grade 12A (30 coples)

S1x-Way Paragraphs (30 coples)

Literary Tales. (30 coples)

Comprehenslon Crosswords Grade 11 (1 couy)

Comprehension Crosswords Grade 12 (1 cory)

Ingstant Words (1 copy)

Cral Readlng Criterion Test (1 copy)

3,3C0 Instant Words (1 copy)

"The Luck of Roaring Camp" cassettes and read-along books (24)
"The Ransom of Red Chief" cassettes and read-along tooks (z4)

AlSCQO S5Chool Publications

Vocabulary for the High School Student (30 cories)
Vocapulary and Composition Through Fleasurable Reading Book VI

(30 corlies)

w

b3 SATC Complete Reading Comxprehension 3kills
SATC Complete Using the Library
SATC Complete Writing the Expository Essay
SATC Research Paper Program
SATC Writing Compositions
SATC Punctuation through Proofreading
SATC Learning to Spell Correctly
Wwathering Helghts (filmstrip)
Frankensteln (filmstrip)

SCUTHERN KEDIA

Surviving in the College Library (filmstrip series)
Notlng and Quoting (fillmstrip serles)

PERFECTICN FCORNK

Stacx the Deck (30 coples)

Fan the Deck (3C cories)

Write in Style (30 coplies)

Library Tests (spirit master set)

Composition Filmstrlp Series

words 1in Context grade 11-1z (filmstrip series)
Comxplete Library Transparency Serles

ilechanics of writing Filastrips

Research Paper fillmstrips

Liorary Sound (filmstrip & cassette)

\
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PERFECTION FCRM continued

Writing Process posters

Punctuaticn posters

Liorary Reference Sampler

San rrancisco: She Has a Way with Words (films<rip)
words: Crayons of the M¥ind (filmstrip)

Filgurative Language posters

Poetry Image Samrlers

CTE/ McGRAW-HILL

Class lManagexzent:Guide

RA.LDCK HOUSE

Scoring High (22 cogles)

Spotlight (22 corles)

Practlclng Caritallzation and Functuation (22 coples)
Random House Green Xinil Frogram

SPECTRUN EDUCATICNAL iEDIA

RX for Sentence Problems
Composition Portfolio
Patterns 1n Coxposition

CURRICULUL INNOVATICNS

writing (22 coples)

»ILTCl SRADIEY

Comprehension Mastery (duriicating masters)

Jde WiSTCIi WALCH

50 Word Games on Grammar (duplicating masters)

Reasoning Skills (duplicating masters)
Steps to Readling Composition (duplicating masters)
word-ly Wise (duplicating masters)

CRESTWCCL HCUSE

Natural Science Books

33
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TROL

t_‘

Srinetinglers (raperbaci tooks)
Sports, Sports (paperbacX btooks)

THCMAS KLISE

The Dictionary (filmstrip)

Steps to petter Writing (filmstrips)
Uslng the Encyclopedia (filmstrip)

RIILIKEN

English Folk Heroes (filmstri:s)

CENTER rOR APrII=D RESEALCE

IN EDUCATICN, IiC.
A Survival Kit for Teachers of Composition

3y
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