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THE EMERGENT READING LEVEL: A NEW CONCEPT '
. .- William R. 'Powell
o University of Florida

My area. of. f?cus this afternoon . will be on‘.the
diagnostic teaching of reading. Diagnagkic.teaching, if we
could .exercise';it _propeély, would tertainly be one o# the
brighter lights of classroom reading instructoﬁ. I°m sufe we
have all heard’of diagnostic teaching, but it appears foibe a
populaf label withoqt'operational }dentity. We need éofgive

:

the <oncept substénce “so that it can be functional and
practical. ‘I amﬂdoing'to ?xpfédn what this term ﬁeans to me
*and then'something aboﬁt how teachers Eanfgb abéut it.
.Negrly all tgachers will agree that quaefty re;ding
instruction '(1) provides legrning exper%ehcés for; all
youngsters‘td me?t their in;tructional~neeas; (2) proceePs at
a pace in keepiné with their abiligy; (3) indﬁgfs effettive

motivat{bng (4) and both satisfies present interests and
. o :

enéourages the developmént of broader and more .m%ture
interests. The desirability of these outcomes seeﬁs b%YDna
question. ¢ Accomplishing them, however, .is still only
partially realized in most of our,5chéols today. .
-Generél Sessién Aédress, Snugheastern IRA Regional
Conference, Biloxi, MS., Nov?mber 5, 1982. ,
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needs, one must find'out -,

b
1

_; Before one can|meet individual
‘what they are. The. first‘steb‘is'td'find out what one needs. .’
v ' v . v
to know in order to plan for‘effecﬁ@ve‘fearning. Hoﬁever, the

i

. . A o
following observation. basicélIy will deal with .the que;tion}

of hqw-teachers can find out what they need to know in order

. . . ‘ : 4
to plan for really effective individual learning in feading. '
. . ‘ W

'y ., - * v ) ) .l.\‘
) The Meaning.gf Qiagnostic Teachiing. What does diagnostiF

N , -

- . p) s : ‘
“.teaching mean?’ Tq,ﬁe, diagnostic .teaching is the teacherfg

. abfliiy to hcéuratel}, effici'ently, and“effecti;?ly respond

. ' ™ 4
immediately on the basis 5§-what is:.known about a pupil’s

.
S

reading behavior and t?é potency of ¢ in a pupil’g given

+, reading performance. 'But, let’s first take a moment or two

o e -

to examine the word diagnosis. Itfcoﬁes from two Greek roots

~

——, dia and gnosis. Dia means through or across, and gn sils
- L4 »

- means know, sosr it really means to know through or to kﬁad
v » ‘ »

thoroughly. . Invented primarily by physicians, to, them ijt

" A - t
means identifying a.'disease'con9ﬁ31on and'its causation iln

order to know what treatmént to use. But in education we aré
. < .
not concerned with disease, and a definition that may fit ug

better can be found in Webster’s NEW”Céllegiate Dictionary:

» [ 3 P
an investigation or analysis of the cause or nature of
] N . - .

condifion, situation, or problem. This view permits th

division of the focus of diagngsis.' It is poséible either to
N N -
s . . - ‘ - \
put emphasis on the ‘search “for ‘tausation - why did the
present situation happen?: ~— or to but the_maih.emphasis oq
- k . M

. . . ! 4
- - - . . - . S
. ) I
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o the;-ﬁpéuré ofrthefpresentfﬁogditiqn or'circumstances, or to'
e, . .. .
"Eombing the two,. " From’ a . practical stgngpoint of what
* teachers and other 'educatorsi can dﬁ ?nd ;neea to do,
dfaghostic study must: stress the aqslysis o;via child’s .
. . o

-present funétioning and its‘dmplications for instruction. -

In. shnft, diagnostictteaching, is therapeutiE in f&cus.

The teacher must assimilate her knowléﬂge of sound, symbol,

J

3 ' : /s

‘xcognition, error, and feelings to a breconscious level wigh

“which to make quick and efficient Fesponses during teaching.
The teaqheqfs conceptuai-or@knowledgé maps are the resources

or  the temalatés upon which a gypil’é reading behavior is

compared.

\

‘Characteristics of Daagnostic Teaching. Now what are

some of- the characteristics of a classroom diagnostic

approaqh‘ to reading? We have first of all the question of
- 14
how importént are tests. I am Surekyou all have had your

r

. blood pressure taken at one time or another,'probably several
Fimes. " You know it is a simple techni&ue, the soft part q€~
the instrumént_ié wrapped around the arm, air is pumpéd‘into
it, and. You take a reading from the dial. Ahyone.with the

cébébilities of a fifth grader could probably be taught to do

“that in _EhiFty -minutes ' or less. But to understand and

. 1

.intefpret' what the numbers mean takes a 1long period of

learning. (I am told that ﬁhefe are five grades of,; sound
there, ‘each detectipg di{ie?gntqfunctions of the heart.) In
: . .

other words,.thé impo;taﬁt thing ip getting a blpod pressure

reading. is nog _just to get the accurate numbers from the

»
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dial, but ¢to ,Pﬁderstaﬁd,_gnd# intérpret what they mean in
. ﬁnde_r,standiﬁg ':t.'heféoan‘i_t'ion of the individual .
Seéond,'-oné so&et{meﬁ annlget a great deal of;insfght-
. o . - \
and ,undersfahding’ f(qm the simplest tecﬁnique. It is als&

possible to get :vefy little useful information f;om more

5 - \1

elaborate devices, ' if one does not happen to know eﬁough ‘ s,

- -

about the child’s »éduéational background, what he has be

exposed to, what he has notbbeéﬁ exposed to; and so on. In

'
'

diagnostic teaéhing, it is not the depth, but the obviousness
. N 3 1 A i
and pqtency_?bﬁiHFQeé:;that ‘béfter; (0’ Donnell, 1972) The

-t ]
: L o

“ability ° to inﬁerp;et “is Lféf‘ méﬁe' important than . any
barticﬂlat testing, pro;édure; 3 0Often we can get excellent

[

'°diagnostic uﬁdérstaﬂding from very, very simple

Straightfdrward types of/jnquify and observation. ’
o The third attribute of diagnostid teaching is that of

[y

alertness to pupil pérformance, not Jjust in a testing

situatioh, but whenever he is‘ in anf sitqftion involving
. , .

N\ ‘reading. Marie Clay (1982) calls this "sehnsitive
observation. " ‘ : _ ’ ]

1. What kinds of errors does he make? ) : L
2. What was he trying to do when he made them? —
.3. 'What particular habit pattern seemed to underlie

- these particular forms of errors?

_.A. How does he .feel when he is placed in a reading
‘v//\\ situation; does he feel enjoyme or dislike? ~.
5. Does he show effort or attempt to\aVoid or evade

the situation? o
6. Does he seem at eake or is he anxious, tense, or
¢ fear ful (al though non—chalant exterior may
appear). o )

A

These are soge of the estions that ‘a teacher with a
diagnosticj’attitude has in the back of his or her mind all
f . . . - .

7~
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the. time during all reading activities; and not just during *.

Y

! . [P . I '
" test situations or Just in the readlng books.; Every bit of

I

reading performance helps : to*\ build ,up a fﬁiagnestic ?‘

S

‘understand1ng if you are pay1ng attent10n to it 1n that wayp

-~

'\l

A fdurth p01nt about d1agnost1c teach1ng is that 1t
. .
imp11es~'that the teacher is taEing,responsibility fbr the

child’s 1earn1ng and is nDt Just turnxng the youngster 1005e~

¥, -

. v‘

L4 T~

and h0p1ng for the best wh1th 1% what somet1mes happens 1n.

*

A

certai types of read1ng progra 5. It_takes mure than‘a Set

' . 3 . )\

of books, practice exercises,’ " avpgctlcular approach to or

] .

s N u

\é5ganization for reading to ecreate- /the Frameworzﬂfnr the. .

v . -

diagnostic'teachingidf'readfng.‘. R e ".~5;;;;‘\,-§5
. . < . ‘_’f‘.‘ ML I Tar : e .
v d ) R . - ' . .o A \r . "'\, < T N :. L ."/ N
. . . ,.' . . _.‘. ‘. ) \.‘_‘. ‘\‘M,;I. - ‘..¢ :':.
AN . - 4 - F : o
N ~y T oy . R « - . L= .
: R e
DETERMINING INSTRﬁCT}@NAL READEING™ LEVELS i l‘ )
o LT ,

\._. , . . ".l' o
- I. am golng to turn now-to a rather tommdn'exper1enqe of-

1 -~
LN . ﬂ} A ¥ - ( ‘\q Tre . e . P

mine:'ﬂ_vlt ;nanyes 5ome o+’ the 1mages or false or1g1nals of.

\\. -
“» . - -2 - - ;‘

;EL? f1e1d 'jx fFrequently, I have the’opportunxty to visit-

‘:,.t\: hJ .. ., A
cl assrooms and.}adélsﬂ eachers -and adm1n1strator5 about the
'S ~ .
o . -

) pactlculars ofﬁ thegr 'read1ng program.~.Upon V1s1ts *to the

pre—teaching ;funct10ns of a read1ng lesson '(mot1vat10n,

ocabnléry,'guidance, and purpoee{.

background;
as, in*a ;good develepmental reading activity, the

read silently first;bbefore any oral reading.
\ ’ - . '

- 6 S
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Y The' ruleﬂwe‘ﬁll remember 15, "S11ent before oral,.except for

'}~ -‘diaghosis."' Growiqg ~out- of the d1s;u551on that follows the

G
NF>511ent redﬁxny,” the-teagher asks the var1ous members of the

~1 ‘. d‘ ‘. . .
.vread1ng .gnoup - tbf‘read orallxa This “affords a, golden

~
‘v

*opportﬁnit%:,to iagnbefs performance;in the confﬁit of the
b, . . : . . :
g

'.‘ e . .
° ' - F 4. L , _J N .. ) .
lesgson. ’,I use a“fihger—épunt system which I taught myself
O : e . . ] . A ) . .
grow1ng “out df‘imy 'unﬁerstanding of the informal reading

-1nvento€? OIRI). (Powell, m.d.5

'

R . . . K'Y ) . .
have .the time nqr -the. need to always record the errors,

~shether, they be scoreabIe or . recordable. ' But -the teacher can

- [ 4

mechanically tally the scetreable errors as they occur in any

‘oral reading sample., ° As the cbildren read, I 'count

Cu Vi '
mechanically on my fingers the'scorebble errors (omissions,

.- o X W ) -
. N . : R
insertions, mispronunciations, substitutions, transpositions,

and?unknown words) as tHe§ are observed. Then I estimate the

number of consecutive words read and divided the number of
"fingers"” or miscues intq the total number of estimated

. words. This produces‘the number o#.errors per running words

which can be compared to any gu1de11ne for acceptable read1ng

-performance. - T i o '
What do I find out in such situatibns?‘,l‘find out first
] o . CO ) ) . ; R .
of all, that some of the children in a reading group are

reading the matefial independéntly with quite good accuracy,

underétanding, and fluepcy. The questioh then is: are these’

. e
children under‘ plé&ed? ‘I find out that a ¥few of the
. . | ) -
_youngsters are experiencing fluency problems, word
~ pay )
. . ‘

,—. - . . 7

v

The - diagnostic teacher in the reédfng'eirgle does not »

1

s
.
1,*;|
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Hifficulties, and lowered uﬁdérstandings, i.éw/ their count
and'-théif "comprehension ‘percent correct are outside the

lower. limits of the standards for the given~1évei.' Thg\\\\t

question now this group is obvious:, are they over—placed

or was .thig an artifact of . the lesson development? And as
gne. would . . xpect, I find out that many of the pupils are

reading fwifhin the tolerance limit for placement — that is,

~

of ‘course, accurately plated students.

‘We need, first of all, the technique of learning to

obser ve and to listen to pupils as they read —— anywhere,
anytime —— in all types of materials,'not just in "reading
books™". - We want three types of information simultaneogﬁly,

if bﬁssible.

~‘1. Af what levels cén the ﬁupil read éomfbrtébly
without any help or guidance? We know that

unless he does a-,éubsténtiél amount of
individual indepéndent ' reading, he is not

likely to 'eve? become fiueﬁt'reader. "How

are they e&er,gadng tao learn to‘rea&, if:We 7 i Vh
don’t let them read?" - |

2. We want to know at what level reading becomes

-
~ »

so difficult for them that the experience i%

more disruptive than help#ul. We know‘thét

infoﬁaétion' gain is lost with increasing
) ' : o o

disruptions., ‘ \ “« A

4 3. But most of all, ‘as a .teacher, we kant, need,




. ' : £

and must . have'~some idea, of the range of’-

-« ‘ il ‘ { SN

‘materials that pupils can handle.effeqtiyély '

]

in a teacher guided situation'in which the

words the -teacﬁer ‘expects to be unfamiliar

can e pretaught, in which tﬁey are helped
' when ithey run into problems, in which the

‘ X s .
comprehension i guided, and any difficulty
that-'appears can be checked further and<

something done about it.

We kndw fhat if children are placed corfectlytin material,.

and given instructional suﬁport, leérning'cén.folloﬁ. S

-

In training myself to use the fiﬁger count System, I

Y

first started out with a mechanical count on eaéh'finger.

After a while, I uncénsciously began counting hentally,

instead of mechanically, and have been doing so -for the past

16 vyears. Of course, to obtain a reasquglxwgg;graie_éopntw'

'is like my bload pressure illustration . earlier.. It;isuhbw

v

the count }é intérpreted that'méttefs—mOSt.' Historicaily,lih
the reading field, their have been«three_majbt standards or
guideliﬁes {.for | ;ntérpfetiﬁg. efrof _rangés; ) The . three
Standards have been .i&entified by the author supporting a
given set of.gdidelines; In order of inéreaéing stringency,

. ' N . . .
they are: "the Cooper criteria, the Betts criteria, and the

) . y -
- Powell criteriaHNIt does not serve my purpose here to debate

v

the adequacy or inadequacy of a given set of criteria.

it is worth\ noting . that the Cooper and Powell

L]

However,

criteria are differentiated according to leve1 whi1e the
' 1

v
"o

i 3

e
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.

- Betté. criteria assumes a-uniformity for all levels End all

conditiohs. The use of differentiated criteria requires

cognitive  flexibility on the part of the teacher. Whatever
criteria a teacher uses (she must bhave some& criteria for the
» t

judgment of the quality of reading behavior)‘ it should be

émphasized that cr1ter1a are gquidelines, not requ1fements,

for placement. They set limits, , subject to sensitive

*

adjdstment‘by the diagnostic “teacher.
' ' s
Is there any evidence about the Wway pupils are placed

usiﬁg-.different, criteria®?. Does it make a difference if
different sets of criteria are uséd for final judgement in

reading placement levels. Yes, 1t c:!c:nes..'L
‘W"w

[

Yes, it does make a difference in the guidel ines used ip
determining levels, and fortﬁnately,‘a.stuay by Susan Homan
of the University of South Florida gives some idea of how to

Agngwetf:;his, question1~~«Hér~researth asked whether students

]

placed by "the Betts and Fowell criteria would result in

similar placFmentS. Fifty-one percent of the time, they did

give the same placémenﬁ. Of course, this‘means that in 49

ﬁércént ‘of the he;'cases; different placements resulted. -Q{
that 49 percent, thé Powell criteria ‘always placed-fhe -
students at a highef instFuctional reading level. Fifty—five
percént "of tAe time the Powell criteria placed the students
{ .
one grade K level above the Betts criteria plagemenf; .38
percent two levels above, and % percent three‘levels'ébo&e
fhe ‘kraditional criteria. Therefore, it does ﬁake a big

difference what set of guidelines are used in placing -pupils

1 . . -

. el ‘ . e, - - 3 o E . .
o B O Wl - o Y 2 I U . Lot .
3w - A . v e . . !
[ - e . . .
. " b ) K
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in matérial for TRstruceion. | L ST
. v » » : .

‘. prever, ;aLl sets of" ex1st1ng gu1de11nes for placement

9.

. suffer from a potent1a11y serlous Qeakness, namely, the level
. . .

der1ved is not pbta1ned under the CDndltanS of 1nstruct10n.
The levels ‘pcoduced represent what a Studeﬁt cen;dp withuP '
'support;ng 1Mftructxon.- Inwedmiﬁietering‘ep,lﬁl fhere'islpp‘m“

‘pre—teach1ng of the elements of a. good readfng lesson. In

],,

‘ ¢ ’

_other words, the placement From all ex1st1ng sets Df cr1ter1a
. g A “t

may produce too low a level of p1acement,¥or effective growth_

through instruction.

"The ' issue of over pc under: placement is.dﬁe that neede

more serious examination today. During theé past twenty years
. . . s . . l . ‘-2 ] . .‘ ) 0y

as I have observed the concept, of the instructional reading

N

level becoming more common place in classroom reading

‘ ' - &Q : . . : ’ .
instruction. Basal. reading systems,  reading management .
.systems,. = and ucommeccialry .fpreperedi infqrmal_._reeding

. § “ Y o . . -
invehtories have. proliferated in'the market place. Pupils.
. Ll L 3

.are being instructed more today in accefdance with what ig’

. K . o \ . ] .-

"known "about the match between reader and material. ¥Yet I-

have had this growing impression that a large numher pf

-
e

children are being underfplaced mor e than.ever beforei: We
‘ : .

used to worcy about pyer—placemeﬁt and stiyl sheyld(becauee .

frustration clearly %{nhibits learning. ﬁut' so’ cpes

under—placement beceuse an organlsm w1thbut some stress and

' chellenge. is not’encouraged to grow and develop.. chedom is

“the ant1thes1s Df frustratxon and produces the same result.

It,Just.may'be that the concept of inetruq;}dnal”keéding>

PR -, : N P . N
: . ’ - ) - - .. o
~ * " -
] . ) . < -
L " Lo

i
R #_:_x




»

;gpsyeholpgist; contends-that 1nstruct1on p{étedes development
‘hand leads lt; it'must be aimed nntnsqﬁmuch at :the r1pefas at

‘the 'ripening function." (1962, p.104) P S

- ey . - e . . -1
' Lo - - . . .. . L

o eF L . e — ) . F-\-.;“"‘,'.' . .11
. ; . . ‘ R . ]

A . '~.' - . ) « e

.levelg- as ne haye- kndnn'ait for fhe past fDrty years, 1s

is _tnhe,. and, somehow -my v1sceral 1nst1ncts tell me 1t 15,'

-

\

'S

'i;jncbmplete and inadequate; for' the ”pngper placement<<of-

\

. o ey oo

”'students”_ into learpning - materlals. o Vzgotskyg a :Soviet

TR PR,

. o _ .o -
. .
[ S e

-lf the assumpt1on that 1nstruct10n precedes development

S - - - R

then what we - want and need for placement,fbr 1nstruct10n 1s

not the 1nstruct1onal read1ng level but.a new ;gncept I Gall

. ‘?» , . - . - - ‘.

the Emgiggﬂs Beaglug Level:- - - : o '

. - [t v . » | ) . . o“".”" ..
N T S 3
- o » R v o - oo oy , . : “ h
THE EM?%G%NT READING LEVEL -, o oo ¥
L e o SN N:’ B ‘_‘,"'"- -!-7 . . ) L
Lo - : . ."_ \ . . e

’ I3 . }e
~ . . o~ - s, 3 “ "

vapil utan; sustainf under direct gu1dance and support by the

‘ -

teacher. . So you. ask, -how is that d1ffeﬂent _from_the

instructional, reading levels The’ differeﬁ&e ls>:best
V - . R
illustrated by the way the two d1st1nct levels are Dbta1ned
» i -

The 1nstruct1ona1 read1ng level 1s a m1snomer, a false image.

Thls is because with an 1nstruct1ona1 1evel score, the pupil\

N

‘obtains his or her level score by’ themselves w1thout any

i -

teaching ‘or mediatiopg by the, teacher."lt represents a level"-

where the younster’s' skill performanqe \s asceptable py a

“w
given set d{ cr1ter1a but 1t is achieved w1thout-gu1dance or

"':\ . v
I

.
e e
P

v

- to, the material at all; "just rgad‘frbm'hehgftq here:" The,

What is an’ Emergent Reading Level? It is the léyel a

.

PR N . o

; :uinstﬁuction.d The' youngster just reads with"only a,suggestive
holoons ) S ' e

introduction to the printed material or with DONintﬁpduﬁtiﬁn[t.

4



-concept _:P f'i;;;;; 3'v;;wii as-descr1bed by»Albert Harr1s7¢f:

(1975)._;;Triaff les§ons <1?t, typ1cally been used- for'? .

R ver1f1cat1on of sk1ll nee s,f not for 1EVel bf placement.w,‘
s -
’ Th1sf is .‘the procedure that 15 somet1mes used 1n correct1ve>"'

and remedial 1nstruct1on.g; By a s1mple mod1f1cat1on {t canb;j'

:dbi'dobtain the?‘energent‘ read;ng level.f'lt is: sxmply o
upﬂard | by level (not by sk111 type) until ‘the de 1redﬂ& N
:i;teYEiy-inf funct1on1ng ; is’ 'obta1ned hf:The;‘nre-te
'u 'prodeduresd and the technxques ;of the',Iéia‘needf tn’?bef
o ;ntertaced. to;.greate‘ a’ rnew strategy for’ dbtaining‘ the
;;iyi Emergent Read1ng Level.:::'i:fb;.i}~»F%“5*~-<' T, ;f-°'z "nm‘
ifif: ,‘f‘ uhat uxll be d1scoyered by;the abdve process w1ll be a .
.range Df per#ormance. levels.t. Th1s range w1ll be fram the
;;f:fb;nstruct1onq} read1ng‘ievel; asw;e7u5e t#e.term tnday,_to the_ T
. ”';enernent reading level,vthe IEVel Just‘pr1on to a sudden drod}
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;The range of potent1ﬁ}-dearniig levels represenxs a
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whxch ‘readLng—learnlng asslgnments can be"
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'greater the range of levels, the greater the

learnlﬁgs potent1al f( the youngster. | Th1s ‘range' also -

- approxlmatesi the.. zone of proxlmal development" concept o

> : =

except 'hls levels Were for mental assessment, and L

ﬂthe emergent zones~are for readlng—learnlng levels.

- Kay Camperell (1992) '6*' ‘the Un1vers1ty of Southern
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’ M1ss1ss1pp1*‘has succlnctly descrlbed the testlng procedures

.. ,

[yf; developed by Vygotsky._ v Dnce an '1ndependent level “o¥ﬁ_

_performance/ (our_ 1nstruct1onal level) i 'is establlshed the

'3-exam1ner' then ’gives more ‘complex material and-helps the:i*r
student deal 'with . that complex1ty.“(ﬁﬁ ﬂThe; types o#-.'
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&f;g; 1ntervent1on and 1nstructional a1d Vygotsky describes 1nc1ude
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demonstratlnga solut1ons,-‘ ask1ng 1ead1ng, qhestlons, . or

. ""

suggest1ng poss1ble answers._ . Thus the examlner actually

vteaches ,at student how to understand challeng1ng—mater1al 1n
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» orderﬁ to establlsh ia‘ 1eve1 whlch the student can learn 1f
.« . , e e , oo ., o fJ
g1ven assistance.i o . . ‘f»h, , "5')/'_v’,. -;._7.;}
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With - most of ﬁhe‘1nformal read1ng deV1ce$ we' use today,
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—"however, 'students can answer a pre—speclfxed percentage of 'vfd
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ff-questions, correctly by themselves ‘or ma1nta1n a crlterxon.' >
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‘ level of. oral »read1ng prof1c1ency w1thout any as51stance.
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"Teachers do not teach them the 1nformat1on 1h a passage, help:.
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“them ,thh word dlfflcultles, or help them flnd answers to a -
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":can‘ do so; if they are glven d1rett ass1stance and support -
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these” asséssments‘ to obtaggglnformatlon about the type and
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‘simiiar type of questhn task. There¥ore, the method we  use

i
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tD‘ estab11sh 1nstruct1ona1 levels may actuélly underestlmate

students}t capaclty : to ,bene41t from'plnstructlon.J More L

importantlya ----- sdnce ,werwdo not"now“”provrde 1nstruct1onar ‘”f
g ~ '$“' . o

”

asslsfanceﬂ‘durlng the 1nforma1 test sess1ons, we cannot use
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amount-‘ ?J 1nstruct1bna1 support 1nd1v1dua1 students need to
. o : .

.amprove theur readlng—leahplng performanceu

"

Instructlon pushes students to master more complex and
'abstract conceptua1> struqtures. The.n\_/structures awakens

in theml new capac1t1es for 1earn1ng and rea ing. Students,

r
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fﬂcﬁhnot operate on th15 new structure by themselves, but they

Ifrom others.
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~..J[h‘t.s.~_metho(:L-«-C)—*F—--—r;la,agnos1:—1-4:-—11\«'s;se*_--rsmen‘!:—mor'e————~-

closely reflects the orlglnal 1ntent o. d1agnost1c teach1ng.-

~ hni independent _study proJect by L1sabetﬁ DIXDB dea11ng

*wTVWith.JthiS?ﬁprDCESS 1s nowf underway at the Un1vers1ty of
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E readgng leyel as., we know;

e

,..(_

‘and 25 51xth grade students 1nwa non—urban school d1str1ct,pw

Flor!da.i- Ms DIXDH -3 pre11m1nary;data, with about 25 th1rd
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tends to support the procedure é# descrlbed here.,
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Y;Rerhaps the concept of thq 1nstructlona1 read1ng 1eve1

';'_‘\-needs‘ i;b N b'e-' retlred. ‘(Jr bEtter“ yet the 1nstruct1ona1
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today and have known 1t from “the
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past needs to bgfreplaced by a more v1ab1e concept
e

.I_E Should thls. turn out” to Be so, 1t w111 explaln that,
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nagglng and knau1ng feellng I bave had s1nce my pub11c schoof”*
. .—,‘.' p- ,~ .'l‘ -y
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" teach1ng days about the match of reader and m.ilterlals.ysl~ ; SRS
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.;qkneﬁ,.ébécéQse ji‘ﬁ&d{experiénced‘ié many-timés then and‘éven
more “dince . then, . that = the 'data 'from  tests, 'formal and ,

T oinformaly—did't not' match my” findifgs in the instrictienal

Lo

o o Lo . - ) ' v .
——  lessonsettings The emergent level may well fill the void of

“lfnforaétionfue ackedrih the past. 1 ﬁertainfy'hnpe SO.
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