DOCUMENT RESUME

ED 233 226 CE 036 776

AUTHOR Ffiffner, Karen J.

TITLE Looking at Jobs. Module 2. Choosing Occupations and
Life Roles.

INSTITUTiON Appalachia Educational Lab., Charleston, W. Va.

SPONS AGENCY Wwemen's Educational Equity Act Program (ED),
Washington, DC.

PUB DATE 82

NOTE 46p.; For related documents, see CE 036 774-777.

AVAILABLE FROM

WEAA Publishing Center, Educaticn Development Center,

55 Chapel Street, Newton, MA 02160 (Complete

set--$33.50; handbook plus Module 2--$19.50).
PUB TYPE Guides - Classroom Use - Guides (For Teachers) (052)
MF01l Plus Postage. PC Not Available from EDRS.
Behavioral Objectives; *Career Choice; *Career
Education; Career Exploration; Career Planning;
*Decision Making; Definitions; *Employment
Opportunities; Guidelines; Learning Activities;
Nontraditional Occupatinns; Occupational Clusters;
Program Implementation; Secondary Education; *Self
Evaluation (Individuals); Sex Bias; Sex Role; *Values
Clarification '
*Life Planning

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT
This module on looking at jobs, the second in a

series of three volumes of sex-fair career guidance activities, deals
with choosing occupat1ons and life roles. Included in the module are
four learning actyV1t1es and four cccupational assessments that have
been designed to provide explorations into potential careers for
students and, at the same time, to make students consciously aware of
sex roles influences. Topics addressed in the individual activities
“include determining individual occupational interests, understanding
“the effect of persoral environmant on occupational choice, planning a
curriculum based on persenal interests and occupational goals,
identifying the specific rewards of particular work situations, using
sex-fair occupational clusters to look at career choice, using work
activities and work situations to identify clusters of occupations,
identifying. levels of aptitudes, and using reg1onal information in
making occupational choices. Each activity contains a concept, a
description of the activity, an overall goal, a list of ‘meeded
materials, instructions for conducting the activity, discussion
topics, outcome objectiuves, and suggestions for follow—up and
alternative activities. (MN)

kxhkkhkkkkrkkhkhkkkrkkkhkhkhkhkhkhkhkhkhkrhkhkhkkdrhhkhkhkkkkkhkhkkhkhkhkhkhkhkhkhdkhkddddxhhdddihddhhd

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
Y R X R R R R A R X R X E XXX EXEEE RS R Z IR RS RSS2 22 2 R AR EEEEEEEEEE SR LS




CHOOSING OCCUPATIONS AND LIFE ROLES

MODULE 2

LOOKING AT JOBS

£D233226

Prbject Director
Karen J. Piiffrer

Appalachia Educational Laboraﬁory
Charleston, West Virginia

u.S. DEPARTMENT CF EDUCATIDN

"PERMISSION TO REPRODUCE THIS

NATIONAL INSTITUTE OF EDUCATION “ O O e ODUCE Tls
7UCATIONALCF;:§2:|F:E:I?:)INFORMATION A Bvunsids

This document has been reproduced as B ,

recetved from the person of organization / / / /I_\/

onginaung 1t

Minor changes have been made to improve i . /VC/

reproduction quakity

. ) T
Points of view 0r Opinions stated in this docu- . ;I:')FO:E i?IUO%AgEONNTAEL REESI%U.[?CES
ment do not necessarly represent othicial NIE R{( ).

position of pohcy

Women's Educational Equity Act Program o
U.S. Department of Education

T. H. Bell, Secretary

O Cu OF6 776,
A V]

ERI

Aruitoxt provided by Eic:



Discrimination Prohibited: No person in the United States shall,
on the grounds of race, color or national origin, be excluded from
participation in, be denied the benefits of, or be subjected to
discrimination under any program or activity receiving Federal
financial assistance, or be so treated on the basis of sex under
most e@pcation programs or activities receiving Federal assistance.

The activity which is the subject of this report was produced under
a grant from the U.S. Department of Education, under the auspices of
the Women's Educational Equity Act. Opinions expressed herein do
"not necessarily reflect the position or policy of the Department,
and“no official endorsement should be inferred.

Printed and distributed by WEEA Publishing Center, 1983
Education Development Center, Inc., 55 Chapel Street
Newton, Massachusetts 02160

i1 - ) ;}



CONTENTS

Introduction « « « o o o s s o o o o o o o =

Activity ‘Category*
PART i OPENINGS: THE BACKGROUND OF CHOICE
1. Why Would You/Wouldn't You Want go
Bea. . .? S I NI Definition
2., ROOGES o v 4 ¢ o o o o v o o o o o « Definition
3. Melinda and Jimmy: Curriculum Planning Appilication
‘}4. Career Auction . « ¢« o ¢ ¢« & o o« = Application
PART II OCCUPATIONAL ASSESSMENTS
Preliminary Note: Administering Assessment
Activities . & & & & o o o ¢ 4 s . e e e e s
5. JoboBraphy « ¢ v v v o o o s o+ & Definition
6. Latifude: Work Activities and Work
Situations . &« ¢ « & « 2 s o o .. Recognition
7. Longitude: Aptitudes . . . . . . . Recognition
8. Mapping: Exploring the Begion . . Application

11

15

23

25

29
37 .

43

*For an explanation of categories, see the Teacher's Handbook, page 7.

141 - 4




Q

ERIC

Aruitoxt provided by Eic:

- INTRODUCTION

To the Instructor: The Teacher's. Handbook for Choosing Occupations and Life
Roles is an essential adjunct to this module. The handbook provides a solid
base of instruction for offering the activities in each of the three modules

in this series.

Module 2 can, of course, be taught independently and effectively without
previous work in Module 1. You may want to study in advance the Sformat of

a typical activity in each module you adopt in order to become familiar with
the format, to gauge your time for its presentation and fulfillment, to make
any prerequisite preparations, and to determine if there might be any special
variations you would like to make that would enhance the overall goal for
your particular classes. »

This module is entitled Looking at Jobs, and consi#s of eight activities
that provide explorations into potential careers for students. Occupational
assets are examined, self-appraisal/assessment techniques are practiced, '
and values clarification exercises provide students with an opportunity to
learn how to employ objectivity and good judgment in their career decisions.

The activities have been designed to make students consciously aware of
sex-role influences: the conditioned expectations and biases that could
limit their career and employment aspirations. Other ''reality factors' are
made part of the activities so that students can recognize that career and
employment choices are part of a changing spectrum and part of a lifelong
process of individual growth.

A numhber of career decision-making materials are required as resources to
be usec in teaching Activities 5 through 8 of Module 2. Recommended mate-
rials, developed by the Appalachia Educational Laboratory, are described
on pages 18-20 and a review of optional assessment instruments can be
found beginning on page 20 of the Teacher's Handbook.

e
If you are an instructor who has taught Module 1, you have already helped
your students to recognize and explore their attitudes about sex-role ex-
pectations and to understand that biased sex—role perceptions can affect
their occupaticnal choices. You are now ready to introduce students to
Looking at Jobs.,

Module 2 asks students to complete a series of career inventories--self-
assessments——and values clarification exercises. The purpose of these
activities is to help students look at themselves objectively and analyze
their individual strengths and abilities in relation to career planning.
The activities are designed to introduce students to an unbiased occupa-
tional clustering system that helps them determine their individual occupa-
tional preferences with a heightened awareness of the jnfluences of sex-role
expectations. The goal is for students to understand that by allowing sex-
role expectations to limit their occupational plans, they may well be
shortchanging their own individual growth. Specifically, after completing
the activities in this module, students should have gained the following:



3.

4,

6.

oy

Recognition that the process of career decision making s ongoing

- and lifelong. - R

Recognition that every individual is suited to more than just one
particular job, and will probably change jobs several times during
a lifetime. -

Recognition that the more thoroughlf people can match their indi-
vidual preferences and abilities to a gpecific work situation, the
greater their chances for happiness and success in work.

Recognition that there are career information systems availlable to
help people lonk "scientifically" at real indicators of career
choices and preferences in terms of individual abilities, interests,

and adaptive skills.

Recognition that a person's skills, abilities, and interests are
valid indicators of ability to perform work, as well as the simul-
taneous recognition that sex is generally not an accurate indicetor
of ability to perform work.

Recognition that most occupations are accessible without relccation
outside one's home area. ' ‘

The Teacher's Handbook conta'ns specific material pertinent to the teaching

of each module. It is suggested that you review the material for Module 2
before proceeding with the activities. ’

vi
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Concept

Interest in a particular work situation varies with each individual, and
career choice should nnt be unduly influenced by the sex of the individual.

Description of Activity

Students will explain why they would or would not want to be involved in a
number of occupational and person:l roles, and will indicate which in a series
of job titles are traditionally . sociated with one sex.

Overall Goal

Students will be able to dectermine that interest in one or more specific
occupations is not limited by sex.

Materials Needed

Copies of the worksheet 'Why Would You/Wouldn't You Want to Bea . . .?"
(worksheet follows); pencils. :

Instructions for Conducting the Activity

Pass out copies of the worksheet and instruct students o fill out both pages.

Then lead a short discussion o1 the reasons why occupations or roles were or
were not chosen. Point out that many factors influence catreer choices; among
them is interest in a specific occupation. Also point out that by seeing

occupations as traditionally sex-role stereotyped, a student may be limiting
her or his individual interest in an occupation or role and in career choice.

oo



If there are changes in occupational characteristics (see the second page of
the worksheet), a short discussion on why those characteristics were changed
can take place. (This discussion can also be used as a follow-up to the ac~-
tivity.) : ’ '

Outcome Objectives

Short-term behavioral obj ect&: .

® The student will he able to explain, to the instructor's satisfacticn,
why his or her interest in pursuing a particular job should not be
limited by sex. ‘ ‘

® The student will be able to explain, to the instructor's satisfaction,
why interest is one indicator of job satisfaction.

A -

Long-term attitudinal objectives: ‘ e

® When making career decisions, studoents will not allow their sex to
be a limiting determinant. -

® Students will recognize that allowing sex to be a determinant’ of
job choice can lessen their chances of choosing sa'isfying work
situations for which they are suited.

Suggestions for Follow-Up/Variations

After doing the initial exercise, students could then label which occupations
were chosen out of-personal interest and which were rejected because of sex-
role bias. They could discuss which characteristics of occupations were .
- changed.because'an occupation was first seen as sex-role stereotyped or tra-
ditional. ‘

-y
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WHY WOULD YOU/WOULDN'T YOU WANT TO BE A . ., .?7% e *

Why Would.You Want to Be a: Why Wouldn't ?bu Want to Be a:
Lawyer - . - Lawyer - .
. u a, ’ ~
5\
Secretary ' Secretary
Cloches designer ] Clothes designer .
Doctor _ T Doctor
. Plumber : Plumber
(\;‘. .
Mechanic Mechanic
Dancer B ' Dancer
Stockbroker , , o Stockbroker
Writé:\ : Writer -
Banker Banker b
Sales manager ' : . Sales manager 0
Homemaker Homemaker,

Travel agent Travel agent

Accounrtant ) Accountant
Computer programmer ' * . Computer programmer
Teacher Teacher
< v ) .//____,
Chef - | Chef

*Adapted, with permission, from Nelle Tumlin Scholz, Judith Sosebea Prince, and
Gordon Porter Miller, "Consider New Options . . . N&w Roles," in How to Decide--—
A Guide for Women (New York: College Entrance Examinaticn Board © 1975), p. 94.

5
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Are you satisfied with your reasons?

- r
Y

Why or why not? s

b 4

Ic there an occupation on the list that you would Iike to pursu€ if some-
' thing about it could be different, that is, if there were some characteris-

tic of the career you could change? . . o

. I~

What You'd Like to Be I What You'd Change

-~
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. ACTIVITY 2

-

Concept

) Environment, culture and tradition, and family and school expellence affect
individuals' career decisions. and choices. ’

Description of Activity ’ .
lhrough values clarificationy = udents wi][ explore the factors that have,
contributed to their current occupational preferences. .

Overall Coal

. ’—‘4}3
- . The students will be able to describe how personal environment and its ele-
ments (locale, famlly,_sghool etc.) influence an individual's occupational

choices., ' i,

.

Materials Needed
Chalkboard and chalk; paper and pencils.

.S
Instructions for Conducting the Activity

This activity is intended to be regional in focus. The student needs to be-
come aware of geographic and cultural influences on career choice. Thergfore,
draw a diagram on the chalkboard: similar to the one in the example that fol-
;‘ lows. Then tell the students ghat you cre going to‘explorz with them some
. 1tems that influence thelr career choices. -

b

In one of the blocks in the diagram write your regibnal designation (Appala-
chian, Southern, Midwestern, etc.). NextS, ask students to draw a similar -
dlagram on their own papex and to list separately all the items they associate

-\

. -
>
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with the following categories: Geographic Area, Family, Culture, anc Jobs.
Ask them to share their answers, and you maintain a master list on the board.

Next, lead a discussion on how each of the categories has influenced students'
ideas about occupations; ask any of the fellowing quasrioms, or others you
may think cf.

13,

i 14,

What jobs are especially available in this area?

What jobs are unique to this area?

What jobs are not available in fhis area?

Would you have to move to begin a career of your cﬁoice?
How would you feel about moving?

What are your ethnic origins?

How do your ethnic origins influence the way you feel about your-
self-~about what you want to dec for a living?

What are some unique cuitural activities in this area, and how do
they affect the way vou think about ycurself "and work?

What are the occupacions of vour parents, brothers, and sisters?

How much do you know abouyt those occupations, and how has that knowl-
edge influenced your own ideas about work?

What did you want to be when you were five years old?
What do you want to be now and why?
How have your career aspirations changed siftce you were a child?

Where do you see yourself being five years from now? Ten years
from now? Twenty years from now’

Close the activity by asking students to fill in their own diagrams with
those factors which they think contribute to their own sense of identity
and occupational choice.

13
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Exampie:
Geographic
Area Family Culture - Jobs
. : |
- N ; i N
N\
xa AF® 6ﬁ3’° L B
o S N
R4
- i >
N2 > |
N .\&‘ \(
.é\D§ %ﬁsﬁ;’ ()\t\é‘
o
& &
>

Dutcome Objectives

Short-term behavioral objective:

® The students will be able to identify and list aspects of their per-
sonal life and geographic area that affect occupaticnal choice.

Long~term attitudinal objective:

© The students will be able to describe what part their regional and/or
ethnic identity has played in their occupational choice.

Suggestions for Follow-Up/Variations

1. Using the words on the chalkboard or the suggested discussion points,
have students choose one as a topic to use in writing an essay or
in creating an audiovisual project to present to the class.

2. Have students create a collage representing traits unique to the
area.



Have students create a collage of occupations found within the
region,

Have students do the activity at home with their families. Prepare
copies of the diagram for students to take home and complete, using
parents' reactions particularly. Students can then report the fol-
lowing day what their families think it means to be a resident of

a particular culture or region.

15
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ACTIVITY 3

Concept

Personal interest in a specific work situation can affect career decisions
and choices. Occupational inventories, especially those with separate-sex
scores, are not always accurate or valid indicators of vocational prefereqce.

Interest inventories measure only interest in an occupation, not one 's abil-

ity to perform.

Description of Activity

Students will role play one of four responses to a counseling situation, and
then have a gereral discussion on outcomes and problem solving following
each role play. y

Overall Goal

The student will be able to determine that his or her personal interest in a
specific work situation is one important indicator of occupational choice.

Materials Nzeded

Copies of "Melinda and Jimmy: Curriculum Planning" (role play follows).

Instructions for Conducting the Activity*

1. Divide the class into four groups and hand out a copy of the role
play to each group. Tell each group to choose one of the respcnses

(A, B, C, or D) to role play; groups shculd each select a different
response for role playing.

*Adapted from Sexism in Education (Minneapolis: The Emma Willard Task Force
on Education, 1971), p. 38.

11 1 67



2. Have each group select a leader for discussion of the role play
within the group. Ask each group to decide who in the group will
play the roles of the student and the counselor.

3. Have the groups take turns performing the role play, while the rest
of the students watch. Limit each role play to five minutes.
After each, lead a class discussion focusing on these questions:

a. How did Melinda react to the counselor's advice, keeping in
mind Melinda's interest in a career in science?
e

b. What other tests might Melinda take to determine her career in-
terest? :

c. What methods other than taking tests could Melinda use to deter-
mine her career interests:

Outcome Objectives

Short—-term b.-havioral objective:

® The student will be able to identify and list several ways to deter-
mivc interest in a specific work situation.

Long-term attitudinal objectives:

& The student will be able to determine nis or her personal interest
in a specific work situation.

® The student will be aware of biases in counseling and work situations.

17

o 12

ERIC

Aruitoxt provided by Eic:



MELINDA AND JIMMY: CURRICULUM PLANNING

Instructions: Read the situation that follows and choose one response
(A, B, C, or D) for a role play.

Melinda and Jimmy are just entering high school, They go to different schools
that have similar educational programs. They are equally intelligent and
both of them are very interested in science.

Jimmy goes to his counselor to plan his program for the coming three years.
He has taken the boys' section of a commonly used vocational interest test
arid has been rated on a scale with the other boys in his class. The coun-
selor notes Jimmy's interest in science and suggests that he take a college
preparatory program that includes advanced courses in physics, chemistry,
and math. S

Melinda goes to her counselor, who looks over Melinda's scores on the voca-
tional interest test. Melinda has, of course, taken the girls' test, which
has only a few questions on science and which doesn't have a science rating
on the interest scale. Melinda tells her counselor that she enjoyed her
ninth grade science cl-=s and would like to pursue a career in science.

The counselor's response is:

A, Since Melinda's vocational test shows that her main interest is
literature, she should concentrate on that and take a general
chemistry course just for fun.

B. Melinda should take some general chemistry courses and consider
becorming a nurse, but should avoid physics because it's a rough
course and not many girls like it. -

C. Courses in shorthand, typing, and business machines always come in
handy for a girl who needs a job. Science courses wouldn't be

very useful.

D. The counselor encourages Melinda's interest in science and sug-
gests a college preparatory program, including advanced courses
in chemistry, physics, and math.

13 18
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ACTIVITY 4

Concept

Each work situation (job) or career offers its own personal and material

. rewards. Personal and material rewards are an important indicator of job

satisfaction.

Description of Activity

Over a week's time, students will each (a) select several occupations from
a list of o-cupations (compiled by the class) in their particular region;
(b) research the selected occupations regarding personal and wmaterial re-
wards of those occupations; and {(c) hold an "auction," in which class mem-
bers bid on th. selected occupations.

Overall Goal

The student will be able to define what is meant by personal and material
rewards, and will be able to determine the specific rewards of a particular
work situation. ’

Materials Needed

Chalkboard and chalk; paper and pencils; resources such as the Dictionary
of Occupational Titles (DOT) * or occupational descriptions, summaries, and

briefs (optional, and as available from.the school counselor or library);
currency such as play money or paper notes to use during nction."

*U.S. Department of Labor, Dictionary of Occupational Titles, 4iu ed. (Wash-
ington, D.C.: Government Printing Office, 1977) or McKnight Publishing

Company, Bloomington, I11., 61701,

15
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Instructions for Conducting the Activity

This activity is designed to be conducted over a week's time and consists
of three parts: Day 1, about a week before the "career auction'; Day 2,
the day before the auction; and Day 3, the auction itself.

Day 1: Getting Ready

1. Explain the "career auction" concept to the students, stressing
that the preliminary activities they will be doing are in prepara-
tion for the auctioning of occupations, which they will do the °
following week.

2 Have students breinstorm an extensive list of occupations (50 to
60), and list their ideas on the chalkboard. (Note: The DOT may
be helpful heve.) ’

3. From that list, have students select occupations that are found
in and are typical of their geographic region.. (In Appalachia,
for example, such occupations might include mining and related
technological careers; crafts such as quilting, glassblowing, and
woodworking; and various engineering occupations.) If any of these
suggested occupations reflect sex-blased titles (such as fireman
and policeman), have students change those titles to eliminate sex
bias (fire fighter and police officer). The list should now con-
sist of .occupations that are found in the students' geographic re-
gion, with job titles that are free of sex bias.

An interesting point can now be stressed to the students: that many
occupations found in their region can also be found in other areas
of the United States (doctor, lawyer, police officer, bus driver,
clerical worker), whereas other occupations are more specific to—-
their region (such as mining and crafts in Appalachiaj.

4. Make sure that students consider the 1list of occupations complete
or final at this point, and then have each student select at least
five occupations that she or he might be interested in pursuing.

n. Point out to students that they will be researching thelr selected
c¢ccupations for the personal and material rewards offered by those
occupations. List for students some examples of personal and ma-
terial rewards, writing on the chalkboard such items as the follow-

ing:
Personal Rewards Material Rewards
® Recognition for work well ® Automatic salary increases
done ' based on time spent with company
® Advancement/promotion ® Cost-of-living raises
based on merit, work per-
formance

167: 22()
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Personal Rewards Material Rewayds

® Admiratior from others Paid sick leave/paid vacation
because of performing

the work well Paid medical and dental 1ﬂsu§ance

’ Pension/retirement plan
. ® Increase in status and en / m P
prestige due to the job
title

" Expense account

® © © o o

Bonuses or commissions in addi-
@ Sense of individual re- tion to salary

sponsibilit v .
P b y for work @ Chance to purchase stock in the

® gSypervision of others, company
leadership

Suggest places and persons the students can go to in order to gather
the necessary information on their-selected occupations. Examples
might be libraries, local and state employment agencies, career
education or school guidance department (if any), patents (espe-
cially those employed), friends who are in business, business

people in the community, and school counselors. Students can also
use occupational descriptions; summaries, and briefs, if available.

6. Tell the students to complete their research by a certain date
(about a week's time is recommended) .

Day 2: Getting Set (about a week later)

1. Use this class period to discuss any problems that students have
encountered during their research. (Allow as much class time as
necessary for this.) If the students have not had any probliems
or when all questions have been resolved, initiate a class dis-
cussion on students' findings--that is, the personal and material
rewards of their selected occupations.

2 In the remaining time of the class period, have students decide on
a mode of currency (play money, paper notes) to be used during the
bidding on the following day, i.e., auction day (and be sure to

_have that currency in class the next day).

Also have students set a bldding limit (minimum/maximum) for the
occupations that will be up for auction. For instance, all bid-
ding could start at $i00 for any occupation, and no bidding should
go over $1,000 for any occupation. Or, all bidding om professional
occupations such as doctor, teacher, and englneer could start at
5250, w1th a maximum of $3,000.

3. Finally, have students choose at least three occupations from their
' list to auction on the following day, making note of their selec-
tions on the chalkboard.

21
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Day 3: Career Auction Day (the following day) . N

Before students are in the classroom, make sure the occupations that are to
be auctioned are listed clearly on the chalkboard.

1. When the students are in the classroom, distribute the currency to
be used and begin the auction by stating the following instructions:

Each student will t¥y to sell at public auction his or
her selected occupations from the list posted on the
board. Each item will go to the highest bidder. This
is a once-in-a-lifetime chance to express, on the basis
of what you buy, what you'd like to be. Bid on each
item based orn how important the personal and/or material
rewards of the occupation are to you. Think before you
buy. No refunds or exchanges will be allowed.

2. Point out that each student -~ill try to '"sell" her or his occupa-
tions by telling the rest of the class members about the personal
and material rewards of those occupations. Then allow a few min-
utes for each student to read the list on the chalkboard and to
write down the occupations each wishes to bid on.

3. Now begin to "auction" the occupations, one at a time, adopting a
professional auctioneering manner to create a feeling of realism.

4. When all the students have spent their currency, end the auction.
Then lead the students in a discussion of the experience and what
each student has learned about herself or himself and others by
the occupational purchases made. The discussion can focus on the
following points: '

a. What have you learned about the personal and material rewards
that occupations can offer? :

b. Are personal and/or material rewards important to you? If
so, how? : -

¢c. How did it feel to bid on your occupation? Why did some occu-
pations have a higher minimum and maximum bidding limit? Were
those occupations professional versus skilled? ’

d. Were you as competitive or apgressive or assertive as you want=-
ed to be when you were bidding on your occupaticn?

e. How did you feel bidding against male students? Against female
students”? '

Qutcome Objectives

Short-term behavioral objective:

@ The student will be able to identify and list the personal and mate-
rial rewards of specific work situatioms. '

18
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Long-term attitudinal objectives:

The student will be aware that each work situation or career offers
both personal and material rewards.

When the student begins to make a job choice, he or she will take
into account the personal and material rewards offered by the job.

Suggestions for Follow-Up/Variations

l.

Students could research regional occupations as a preliminary step
prior to brainstorming the list of occupations to be auctioned.

Students could research their selected occupations by going ,ut
into the community and interviewing employers and other business
people. The students could then compile their own interview ques-—
tionnaire or list the questions they want to ask.

A field trip for the entire class could be arranged to allow stu—
dents to research their selected occupations in a public library,
at a federal or state emplovment agency, or elsewhere in the com—

munity.

23 .
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PART II

OCCUPATIONAL ASSESSMENTS
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Preliminary Note: Administering Assessment Activities

As explained in greater detail in the Teacher's Handbooky Act1V1t1es 58

of this module ccnstitute an occupational’ assessment (student self-assess—
ment) and are intended to be presented sequentially. These four activities
and the accompanying worksheet were designed to be used with (and they make
reference to) certair of the Career Decision-Making (CDM) materials devel-
oped by the Appalachia Fducational Laboratory.

The CDM materials are recommended for use with this module; however, as an
option for the ucer, Activities 5-8 can also be adapted for use with an-
other occupational 2ssessment instrument, or the actlvities can be replaced
by some other method of administering an occupational *inventory of the
teacher's choosing. (For more information on occupaticnal assessment instru-
ments in general, including a review of commonly used instruments,, and on
the. CDM materials in particular, please see 'lUsing Module 2" in the Teacher's
Handbook.

For users who do wish to offer Activities 5-8 in their present form, follo&ing
are the CDM materials that will be required:

® (IS Guide (Activities 5-8)

® {ork Activity Checklist (Activity 6 and following)

® ork Situations Checklist (Activity 6 and following)

® Aptitudes Checklist (Activity 6 and following, should you wish to
administer an aptitudes instrument) .

® Optional filmstrips: Introduction to the Career Information System
(Activity 5), Work Activities and Work Situations (Activity 6), and
What Are Aptitudes? and Learning about Aptitudes (Activity 7)

In addition %o the (DM materials, users may wish to obtain, or have access
to, a copy of the Dictionmary of Occupational Tltles,* which is listed as an
optional resource for presenting Activity 4.

"Looking at Jobs," the worksheet that accompanies Activities 5-8, is divided
into four parts, each placed with and corresponding to one of the activities..
It, too, is designed as a progressive series of exercises for students, and
its parts are to bhe used cumulatively. Therefore, you will need to collect
the completed worksheet parts from students at the end of one activity and

to hand them out, along with the new worksheet part, at the start of the

next activity,

*;,S. Department of Labor, Dictionary of Occupational Titles, 4th ed. (Wash-
ington, D.C.: Government Printing Office, 1977) or McKnight Publishing
Company, Bloomington, Ill., 61701.
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ACTIVITY 5

Concept ' .

Using non-sex~biased occupational clusters to look at career choices.

»

Description of Activity

"Jobography" is de51gned to introduce students to the 12 Career Areas and
66 Worker Trait Groups of the Guide for Occupatlonal Exp]oratlon, a supple-
ment to the Dictionary of Occgpatlonal Titles.

T

L

Overall Goal

The OVerll goal of this activity is to acqu41nt students with the World
of Work idea and an occupatiocnal clusterlng system that w111 help them
lodate broad areas of work that are of interest to them,

Materials NeededA“

® Career Informéffon System Guide (CIS Guide, developed by Appalachia
e Educational Laboratory,-published by McKnight Publishing Company,
1978); preferably one copy: for every one or two students. :

A

*i,$. Department of Labor, Dictionary of, Occupational Titles; 4th éd., 1977
and Cuide for Occupational Exploration (Washington, D.C.: U.S. Department
of Labor, 1978). The.Career Decision-Making (CDM) materlals and their com-
panion Career Information 3ystem (CIS) materials are geared to the Carcer
Areas and Worker Trait Groups set forth in thesé two pub]lcntlons.

Q " 25 ‘2?(3, " Jﬁ . -
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L "Looklng at Jobs" worksheet, Part 1 (one.copy per student; Part 1
of worksheet follows).

© CIS Introduction to the Career Information System filmstrip; (op-
© tional; see Suggestions for Follow-Up/Variations, below).

Instructions for Conducting the Activity

Pass the CIS Guide around the clacs, or if you have more than one Guide
available, divide the class into groups depending upon the number of Guides
you have. '

Instruct the students to read the information under Part 1, "Jobography," on
their "Looking at Jobs'" worksheet. This includes a functional description
of Jobography and introduces the concepts of Career Areas and Worker Trait
Groups., .

Make sure .that the students place their names on their worksheets. -(Remeﬁ-
ber to collect the. worksheets at the end of each activity or class period;
these worksheets are cumulatlve records of informaticn gained in Activities

5-8 of Module 2.)

The students will use the "Worker Trait Group Digest' section of “the CIS
Guide, beginning on-page 24. F:-st, ask students to read the 12 Career

Area descriptions. The Career Areza descriptions are identified by a two-
digit number such as 01, 02, and 03. On the worksheet, the students li'st
several Career Areas of initial interest. {Other Career Areas that interest
them can be marked on the worksheet with a small check mark for later exam-—

ination.)

_After the students have identified Career Areas in which they are inter-
‘ested, have them read the brief descriptions of the Worker Traft Groups
11sted under their chosen-Career Areas. The Worker Trait Groups are iden-
tified by a four-digitdnumber such as 01.01, 01.02, 01 03, and 01.04. From
7m-’gpQEse brief descnlﬁtlons, the students select several Worker Trait Groups
out which they would like .to learm. more. The students write the numbers
and titles of the Worker Trait Groups in the spaces provided on their work-
sheets. The Worker Trait Groups they select in this activity will be com-
pared with others that they identify in subsequent Module 2 activities.

i

. A
PR —_ . . [ Y
OQutcome Objectives ' / -‘// o N
e T "
® Students will be able to define Worker Tralt Group to the satisfac~-
tion of th?llnstructor.
i~ f:_;‘ o

® Students whll be able to ]1sb %xxleast one Career Area and at least
one Worker“grait Group 1n which they have an interest.

@ Over an extended per'od of -tike, studknts should be able to deter-—
mine a Career Area in ey might*wish to work. 4

- \
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Suggestions for Follow-Up/Variations

1.

2.

Have the class identify typical jobs for each Career Area. Record
these on the chalkboard.

Lead the students in a discussion of the importance of looking at
the World of Work before they enter the work force.

Show the filmstrip Introduction to the Career information System.
This audiovisual resource presents the need for organizing infor-
mation about the World of Work. It also contains information
about the 12 Career Areas and 66 Worker Trait.Groups. (Note:

The showing of the filmstrip will require conducting the activity
over two days, rather than in a single class period.)
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ACTIVITY 6

Concept

Using Work Activities (interests) and Work Situations (temperaments) to
identify clusters of occupations.

Description of Activity

"Latitude'" is designed tro help students identify their preferences for cer-
tain types of Work Activities and Work Situations. These items are also
known as interests and temperaments and are directly related to the 66
Worker Trait Groups.

Overall Goal

The overall goal of this activity is to help students compile a personal
profile of their characteristics. As they determine their preferences, "
they can begin to see what types of occupational clusters contain similar
characteristics. The goal of this activity is to help students identify
Worker Tralt Groups for career exploration.

Materials Needed

® Career Information System Guide (CIS Guide, develcped by Appalachia
Educational Laboratory, published by McKnight Publishing Company,
1978). e

© fLooking at Jobs" worksheet, Part 2 (one copy per student; Part 2
of worksheet follows). ’

® Work Activity Checklist (one checklist per student).

® york Situations Checklist (one checklist per student).

29 <Y



® (IS filmstrips Work Activities and Work Situations (optional; see
Suggestions for Follow-Up/Variations, below).

Instructions for Conducting the Activity

Divide the class into teams of students, depending on the number of CIS Guides
available.

Instruct the students to read the information under Part 2, "Latitude," on
their worksheets. ‘his information includes a definition of the term lati-
tude as it is used in Jobography. Also included are brief introductions

to Work Activities and Work Situations. These are two characteristics of
workers on which the Worker Trait Groups are based.

The students will use the sections "Work Activity Descriptions,' page 37,
and "Work Situations Descriptions,' page 42, in the CIS Guide. First have

the students read the descriptions for the Work Activities. After they

read the descriptions, they will complete the Work Activity Checklist, fol-
lowing the directions given. After the students mark their preferences,

they will rank them in order. Included on the Work Activity Checklist is

an index to the Worker Trait Groups by the ten Work Activities. Students

will identify those Worker Trait Groups that are related to the Work A-tiv-
ities they prefer. They will then read the brief descriptions of these

Worker Trait Groups in the CIS Guide (page 24, entitled "Worker Trait Group
Digest"). When the students have selected several of the Worker Trait Groups
in which they are most interested, they will record these Worker Trait Groups
on Part 2 of their "Looking at Jobs'" worksheets. -

If you have the McKnight filmstrips, show the Work Activitdies filmstrip be-~
fore you have the students complete the Checklist, - If you do show the
filmstrip, the Work Activities section of this exercise will take a full
class period. In that case, repeat this exercise the following day, sub-
stituting the Work Situations Ckecklist and filmstrip. If you do not show
filmstrips, the two checklists (Work Activity and work Situations) can be
given the same day. The instructions for giving the Work Situations Check~
list are exactly the same as those for the Work Activity Checklist.

Outcome Objectives

® Students will be able to state their interests in texms of Work -
Activities they prefer.

® . Students will be able to state their temperaments in terms of the
Work Situations they prefer.

© Seudents will be able to compare the Worker Trait Groups they iden-

tify in this activity vith those identified and listed in Activ~
ity 5.7

® Over an extended period of time, students will be able to identify
occupaticns related to their interests and temperaments.

30
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Suggestions for Follow-Up/Variatioms

l.

Introduce the concepts of Work Activities and Work Situations by
showing the audiovisuals "Work Activities'" and "Work Situations."
(These are filmstrips available from McKnight Publishing Company.)
Tl.e showing of these filmstrips, along with completing the check-
lists, will take two classroom periods, one for each of the topics.

Have the students administer the two checklists to parents or
friends and compare their own responses with those of their family

and friends.

Discuss how and why different Work Activities appeal to different
people. Do the same for the Work Situatiomns. You can use hypo-
thetical examples or use class examples if the students are willing

to share their results.
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Name

LOCKING AT JSOBS

Part 1

Jobography

There are approximately 20,000 occupations in the Wcrld of Work. Finding
out which occupations are related to your interests, to what you like, would
be almost impossible unless you had some way to look at the occupations in
groups. The World of Work can be cocmpared to our physical world. It is
made up of many parts, like continents and countries. The continents of

the World of Work are called Career Areas, and there are 12 Career Areas.
Each Career Area is divided into smaller parts called Worker Trait Groups.
There are 66 Worker Trait Groups. The Worker Trait Groups are groups of
occupations that usually involve the same interests, abilities, or tempera-
ments.

"Jobography" can help you to locate Career Areas in the World of Work, just
as geography helps you in the physical world. The Career Areas you locate
will be suited to the things you like to do, the things you do best, and
the things that are important to you. :

The first step in Jobography is to become familiar with the Career Areas
of the World of Work. You can do this by rezding the descriptions of the
12 Career Areas in your CIS Guide. The descriptions begin . page 24.
Fach Career Area is identified by a two-digit number and a2 sh rt title,
listed below: '

01 Artistic 07 Business Detail

02 Scientific 08 Persuasive

03 Nature 09 Accommodating

04 Authority 10 Humanitarian

05 Mechanical 11 Social=Business

06 Industrial 12 Physical/Performing

0f these Career Areas, list on the lines below the number and title of the
one to four that look most interesting. (You may place a small check mark
beside others that might interest you. You may wish to look at: them more
closely.)

I MOST PREFER THESE CAREER AREAS:

1.

(No.) (Title)
Z.

(No.) (Title)
3.

(No.) (Title)
4.

(No.) , (Title)



Next, read the brief descriptions of the Worker Trait Groups that are in-
cluded within the Career Areas you have selected. The Worker Trait Groups
are identified by a four-digit number, such as 01.01, 01.02, and 01.03.

0f the Worker Trait Groups, which seem to be of most interest to you? Write
the numbers and titles of the Worker Trait Groups in the spaces below. You
can list as many as eight.

I AM MOST INTERESTED 1N THESE WORKER TRAIT GROUPS, IN THE ORDER LISTED:

No. Title
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LOCKING AT JOBS
(continued)

Part 2

Latitude: Work Activities znd Work Situations

In geography, latitude means the distance north or scuth of the equator. It
is used to help locate positions on the globe. In Jobography, latitude means
the kinds of thinge you like to do and the kinds of situations in wbhich you
1ike to do them. The Work Activity and Work Situations Checklists are used
to help you find those Worker Trait Groups in the World of Work which in-
volve the activities and situations you prefer.

There are ten Work Activities. They are described in your CIS Guide, begin-
ning on page 37. Read through these descriptions; then fill out the Work
Activity Checklist. (Follow the instructions on the checklist.) After

you rate and rank the Work Activities, enter the number and title of the
first three or four Work Activities you think you would most prefer, in

the spaces given below. '

T MOST PREFER THESE WORK ACTIVITIES:

No, Title

Now you can find out which Worker Trait groups are related to the Work Activ-
ities you have chosen. Use the "Worker Trait Group Digest' section of the

CIS Guide, beginning on page 24, to finish this activity. On the back of each
Work Activity Checklist are the Worker Trait Group numbers that relate to each
of the interest areas. Turn to the back, and on a separate sheet of paper,
1ist each Worker Trait Group number that is listed for your first three or
four choices. Look carefully at the numbers and compare the onesg that appear
more than once. These are Worker Trait Groups that contain more than one

of your Work Activities preferences, and may indicate Worker Trait Groups

in which you have special interest.

THESE WORKER TRAIT GROUPS INTEREST ME:

No. Title
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No. Titie

When you have completed the Work Activity Checklist, move on tc the Work
Situations Checklist, There are also ten Work Situations. These¢ are de-
scribed in the CIS Guide, beginning on page 42, Read the descriptions and
then fill out the Work Situations Checklist. Write the Work Situations,
up to threefor four, that you most prefer on the lines given below,

I MOST PREFER THESE WORK SITUATIONS:

_No. Title
1.
2.
3.
4.

Follow the same steps you used for the Work Activities and identify Worker
Trait Groups for the Work Situations you have chosen. Record the Worker
Trait Groups in the spaces below,

THESE WORKER TRAIT GROUPS INTEREST ME:

No. Title

«
Je L
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No. Title

Compare the two listings of Worker Trait Groups., If any Worker Trait Groups
appear on both lists, record them below.,

THESE WORKER TRAIT GROUPS RELATE TO MY PREFERENCES IN BCTH WORK ACTIVITIES

AND WORK SITUATIONS: .
No. Title
1. . i
.2'a e
3.
4.,

Now compare your lists with those Worker Trait Groups you identified in
Activity 5 of this module. If any match, list them below.

1.
2.
3.
4,
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ACTIVITY

Concept

Identifying levels of aptitudes-as a means of directing-occupational «xplora- s
tion through Worlker Trait Groups.

Description of Activity

"Longitude" is designed to help students estimate their aptitudes in terms
of their experiences. Antitude is defined as the quickness and ease with
which one can learn knowledge and skills, or more simply stated, the abil-
ity to learn. (The aptitude categoiies, or tyres used in this activity,
can be found, beginning on page 52, in the CIS Guide,)

Overal. Goal.

The overall goal of this activity is to acquaint scudents with the concept
of aptitude as a personal characteristic that relates to work choice. Stu-
dents will estimate the level of their aptitudes in '11 areas, This activ-
ity will also help them identify Worker Trait Groups related to their apti-
tude levels aud to identify possible problems to overcome, should their
aptitude self-estimates not match those of the Worker Trait Groups in which
they have indicated interest.

Materials Needed

T

® Career Information System Guide (CIS Guide, developed by Appalachia
Educational Laboratory, published by McKnight Publishing lompany,
1378).

® '"Looking a2t Jobs" worksheet, Part 3 (one copy per student; Part 3
of worksheet follows). '
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@ Aptitudes Checklist (one checKlist per student).

® (IS filmstrips What are Aptitudes? and Learning about Aptitudes
(optional; see Suggestions for Follow-Up/Variatioms).

Instructions for Conducting the Activity

This accivity on aptitudes is one of the most potentially useful, and at

the same time one of the most delicate, components of the assessment in-
strument. Tha Aptitudes Checklist you will be helping to administer is
called a self-estimate, which means that the students themselves judge the
levels of their own aptitudes. Needless to say, the results will be only as
‘accurate_as the students' self-images and projections of abilities. There-
fore, before you give this particular part of the assessment, you need to
consider the following guidelines:

3

1. While the overall administration of the aptitudes component can be
conducted as a large-group activity, you need first to understand
that sharing of results can be personally threatening to students,
especially those who have estimated themselves in the lower scales
of the 11 categories. Therefore, instead of sharing resultg of
ratings as a group activity, you might want to schedule five-minute
individual appointments with the students to review their responses
individually. Second, you need carefully to define the concept of
aptitude as one potential measure of Success in work, and to ex-
plain that comparing one's self-estimate ratings with the aptitude
requirements of a gpecific work situation can help point out areas
of possible difficulty that may need to be overcome or otherwise
compensated for.

2. This Aptitudes Checklist should be undertaken only after students
have completed the Work Activity and Work Situations Checklists
and after students have demonstrated 2 clear understanding of
the concept of Worker Trait Groups. Stﬁdents should also have
had the opportunity to explore (in writing, research, or commu-
nity experience) the validity of their responses to the Work Ac-
tivity and Work Situations Checklists before they attempt the
Aptitudes Checklist.

3. When you do give this part of the assessment, make sure you know
your students; students who have an extremely high or low self-
concept tend to overestimate or underestimate themselves. When
you go over each self-estimate rating with your students. in the
five-minute individual counseling sessions, maintain confiden-
tiality but make sure your responses to their estimates reflect
a realistic view.

4. Students should be aware that their responses to the Aptitudes
Checklist are only possible indications of ability to perform
work and that motivation is equally important in performing
work——that is, when neople work 'in jobs doing what they really
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like, they may outperform individuals of superior abilities, and
conversely, when people work in jobs they do not like, they often
do not perform up to their level of ability.

Now divide the class into teams of students, depending on the number of -
CIS Guides available, or read the general instructions to the students as L
a large-group activity, if only one copy of the Guide is available.

Instruct the studeats to read the information under Part 3, Longitude: Apti-
tudes, on their ""Looking at Jobs" worksheets. This informaticn includes an
introduction to the concept cof aptitudes.

The students will use the "Work Aptitudes" section of the CIS Guide (sec-
tion begins on page 52).  First, have the students read (or read to them)
the detailed description cf aptitudes. At this point, initiate a brief
class discussion to make sure that the students have a clear understanding

of the concept.

After students have read the description, hand out a copy of the Aptitudes
Checklist to each student; the checklist gives a brief definition of each
of the 11 aptitude categories. When the students have read the definitions,
they will then estimate their own levels for each aptitude category, using
the full descriptions of the aptitudes as set forth in the CIS Guide.

Each aptitude category has five levels, with level 5 being low and level 1
being high. For each aptitude level, clues are given to help students es-
timate their aptitudes in terms of their own experiences. These clues
relate to experiences that students are likely to have had outside an occu-
pational setting. One helpful clue you might also want to have them keep
in mind when they are completing the Aptitudes Checklist is that there are
three ways of looking at aptitudes in terms of experience: what you hdve
done in the past, what you are doing presently, and what you project your-
self as being able to do in the future.

Ask students to record their estimates on the Aptitudes Checklist as they
read the descriptions and clues in the CIS Guide., When they have completed
their estimates, they will identify the Worker Trait Groups to which these
aptitudes relate. The boxes in the margin of the Aptitudes Checklist are

for use with the "Worker Trait Group Index for Aptitudes,” which begins on-
page 64 of the CIS Guide:

Have students record those Worker Trait Groups which relate to their apti-
tudes on Part 3 of their worksheet and then cumpare those listings with

the Worker Trait Groups identified previcusly. The Worker Trait Groups
listed most frequently indicate occupations in which the students are most
likely to find work related to their interests, aptitudes, and temperaments.

Stress to the students that these activities are meant to help them learn
more about the kinds of work that exist, rather than to lock them into an
cccupation. Also stress that their aptitudes and interests are still being

shaped and formed.

-

39 39 .




Ouzcome (Objectives

Short-term behavioral objectives:

@ Students will be able to describe; to the satisfaction of the in~
structor, the concept of aptitudes and how aptitudes relate to
occupaticnal choice.

© Students will be able to list at least one Workar Trait Group re-
lating to. several of their highest estimated aptitudes.

Long-term attitudinal objective:

® When making occupational choiéeé; students will consider their apti-
tudes in relarion to those raquired by specific work situations.

Suggestions for Follow-Up/Variations

1.. Introduce the concept of aptitudes by shcwing the filmstrip What
Are Aptitudes? ' ~ .

F

2. Show the filmstrip Learning about Aptitudes to {ntroduce the con=~
cept of and procedure for estimating aptitudes.

3. Discuss why people's aptitudes are different, Use a sample from
the students' responses, if they are wilding to share their self~
estimates, and use that information in turn to fompare patterns
of aptitudes in different individuals. '

.
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L.OOKING AT JOBS
(continued)

Part 3

Longitude: Aptitudes

In Jobography, longitude refers to the kinds of skills and knowledges ycu
have or can learn. Aptitude is the quickness ard ease with which you can
learn these knowledges and skills., In this activity, you will examine 11
types of aptitudes.

.

Read the description of "Work Aptitudes" in the CIS Guide, beginning on
vage 52, Then read the instructions on your Aptitudes Checklist. After
you have completed the checklist, record on the lines below those Worker
Trait Groups reiated to your high aptitudes.

THESE WORKER TKRAIT GROUPS RELATE TO MY HIGH APTITUDES:

i |
2.
3.
4,
Now compare chese Worker Tralg Groups w.tlL those you identified in Activity 6

of this module, List below which of the Worker Trait Groups match in at
least two of the three checklists you've completed (the Work Activity, Work
Situations, and Aptitudes Checklists).

-

(" .

THE WORKER TRAIT GROUPS THAT APPEAR AS MATCHEQ IN AT LEAST TWO OF THE THREE
CHECKI.LISTS ARE: .

No. : Title
1.
2
3.
b4y
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Concept

\v

Using regional information in making occupational choices.

Description of Activity

,'Mapping'" is designed to help students gather regional information that per-
jtains to occupational opportunities. This activity requires students to con-

/ duct both primary and secondary research. The level of specificity reached
/ will be determined by the motivation of the students. ’

Overall Goal

The overall goal of this activity is to acquaint students with the occupa-
tional opportunities available within their region or state. This activity
will also help students to compare what they have learned about themselves
with what they find out about occupational opportunities in the area where

they live,

Materials Needed

@ Library or resource center facilities.

® "Looking at Jobs'" worksheet, Part 4 (one copy per student; Part 4
of worksheet follows).

Instructions for Conducting the Activity

Before the class meets, make arrangements for students to use the library
oF resource center; check specifically to see what type of regional, state,
and occupational information is available.

42
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Although this activity is intended Co be initiated in a regular ciass period,
it can continue for several days with outside assignments. Students will
complete the agtivity at different times and should be told to check with
you when they have completed their worksneets. You may wish to begin an-
other activity while still working »n this one.,

Instruct the students to read the information under Part 4, "Mapping,'

' on their

worksheets. Included are some suggestions as to where they can locate local,
state, and regional information.

Outcome Objectives

@

Students will be able to describe the occupational opportunities
availcble to them within their region.

Students will be able to state whether the opportunities available
to them suit their values, interests, temperaments, and aptitudes.

Students will be able to name avocational (nonoccupational) activ-
ities that can help them achieve value satisfaction.

Over an extended period of time, students will be able to determine
whether they will choose to live and wook in their region or look
elsewhere for job and life satisfaction.

~

Suggestions for Follow-Up/Variations

l.

Contact someone at the local Chamber of Commerce or the State Com-
merce Department and arrange for a speaker or audiovisual presen-
tation to serve as an introduction to the state or region.

Arrange with the State Department of Employment Security to sup-
ply the class with information about occupational opportunities.

Consider the possibility of conducting field trips to local indus-
tries and businesses, as well as having career resource people
talk to ‘the students on the basis of individual interest.

After the students have completed this activity, conduct a dis-
cussion of their findings. Discuss the possibilities of students'
locating -an occupation within the region that suits their interests,
' temperaments, and aptitudes.

Discuss how students' personal goals and values may be met through
avocational activities such as hobbies and civic participation,
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LOOKING AT JOBS
(continued)

Part 4

Mapping: Explorirng the Region

The state or region in which you live offers many occupational cpportunities,
You just have to know where to look. To test your knowledge of your regionm,
name at least five industries or natural resources within it.

Compare your list with the lists of other students. Does your list pretty
well represent all the possibilities? Probably ,ou overlooked many occupa-
tional opportunities. This activity is designed to help you learn more
about your region. As you discover the opportunities available, you will
be able to determine how your region fits into your career plan, or "map."

There are many sources of information about your state and region. Encyclo-
pedias, reference books, newspapers, magazines, and audiovisual materials
contain much valuable information. Other sources of information are local
and state telephone directories, govermment agencies, and local civic orga-
nizations. Use the resources in your library or resource center to map
your region. Additional information méy be obtained by writing to various
government agencies and industrial boards or professional councils. (In-
formation and addresses can be found in the telephone directory or in the
organizational handbook published by the State Department of Commerce.)

Name of state or region:

Approximate population:

Natural resources:
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ii

Major industries:

Capital and major population centers:

Recreational, ‘leisure, and cultural opportunities:

What occupational opportunities exist as a result of the natural resources?
(Include their excavation, transportationm, refinings, etc.)

‘What occupational opportunities are a result of the major industries?

(Include personal services, business services, and community services.)

Wh.t occupational opportunities exist in local, state, and federal govern-—
ments?

What occupational opportunities exist from recreational and cultural activ-
ities?
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what types of opportunities exist for employment in general services?

How do the opportunities that exist in the region compare with what you
have learned about your interests, temperaments, aptitudes, and values?
(Consider the Worker Trait Groups that you identified in Activities 5-7.)

What types of hobbies, leisure activities, and cultural or civiec oppor-
tunities would help you to be satisfied to live and work in this region?

The activities that you have completed were designed to help you discove;
more about the World of Work, yourself, and your region. The information
that you have obtained will help you as vou plan your career and try to
map your life, The information should not be considered the final and
only answers. You are a creature of change, and you should not be afraid
to take an alternate route. -
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