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A SUMMARY OF THE EVALUATION FOR
GROVER CLEVELAND HIGH SCHOOL
1981-1982

-

- During the third and last year of Title VII funding of the
Grover Cleveland bilingual program, instruction in E.S.L. and native language
skills in Italian and Spanish was provided. In addition, bilingual instructional
v offerings in science, math, and social studies were available to the 142
limited English-speaking participating students. Ninety percent of the
Italian students and 70 percent of the Hispanic students were literate in
their native language.

The program's major goal remained stable: to promote the
acquisition of English language skills needed for mainstreaming within a
two-year span while nurturing a strong personal and ethnic identity in the
student. This policy was advanced by placing entering students in major
subject-area classes in which instruction was conducted in both the native
language and English with most texts and materials in English. English
language usage was increased as the student progressed without foregoing the
development of content-area knowledge and self-esteem.

Title VII funds financed three resource teachers,.one family
assistant, and the project coordinator. The .remaining support and instruc-
tional personnel were provided by Title I and tax levy monies. Curriculum
materials were developed in social studies and mathematics. Supportive
services included personal, academic, and career counseling and family
assistance via home visits. To promote staff deyelopment, all of the
bilingual staff members participated in workshops, meetings, and conferences )
on bilingual education. Through their involvement in the Parent/Student/
Community Advisory Committee and their attendance at program and school-wide
events, parents of the bilingual students participated in their children's
education. ' )

Students were assessed in English language development (Criterion
Referenced English Syntax Test); mathematics, science, soctal studies, and
native language arts (teacher-made tests); and attendance (school and
program records). Quantitative analysis of student achievement indicated
that:

-

t_In general, both Spanish-speaking and Italian-speaking
' program students mastered at least one objective per month
of instruction on the Criterion Referenced English Syntax
Test during both the fall and spring semesters. '

. --The overall passing rates of Spanish-speaking program

Co- students in the content areas in the fall ranged from 75
percent in science to 89 percent in mathematics. In the
spring, the overall passing rates ranged from 67 percent
in mathematics to 90 percent in social studies.
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--=The overall passing rates of [talian-speaking program
students in the content areas in the fall ranged from 78
percent in social studies to 86 percent in science. In.
the spring, the overall passing rates ranged -from 50

- percent in mathematics to 89 percent in science.
4

--In native language arts, the overall passing rate for
v ' Spanish-speaking program students was 92 percent in the
’ fall and 76.percent in the spring.

--For Italian-speaking @ogram students, the overa]]ipaésing
. rate in native language arts was 100 percent in the fall
(4 students) and 86 percént (7 students) in the spring.

--The attendance rate of the pﬁogram students was 5.9
percentage points higher than the average school-wide
attendance percentage.

The following recommendations to enhance program effectiveness,
eff1c1ency, and continuation have been made:

--Inviting monolingual English-speaking students who are
studying Spanish or Italian to participate in native
language arts classes in the bilingual program to promote
greater integration among the student population; ,

--Establishing greater communication with other secondary
schools in the city with programs in Italian and Spanish -
to share curricula and materials and to reduce any possible
duplication services;

--Increasing attendance by program staff at city and state .
conferences to increase their understanding of theory and
practice of bilingual education;

--Continuing the existing tutorial program if funds allow. .
If not, promoting a peer tutorial system to further
.communication between program and mainstream students; ,

--Supporting the resubmission of the Title VII Project CAUSA
propasal as career bilingual education is a pressing need
in this section of New York City.

-jy-
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BASIC BILINGUAL PROGRAM
ITALIAN AND SPANISH
- o : GROVER CLEVELAND HIGH SCHOOL

v Location: .21-27 Himqod Street, Ridgewood, New York
Year bf Operation: 1981-1982; third of three years of funding.
Target Languages: Italian and Spanish
Number of Participants: 142 students; 18 Italian, 124 Spanish
Principal: Myro# L. Liebrader
Program Director: Aldo Guarnieri

Program Coordinator: Daniel Mugan
I. CONTEXT

COMMUNITY SETTING

Grover Cleveland High School, which‘houses the Basic Bilingual
Program in Italian and Spanish, is in District 24 in the Ridgeyooq
section of Queens, just north of the Ni]]iamsburé section of Brooklyn.
The immediate neighborhood is predominantly-a working-class area, with
\ well-kept two- and three-family homgs. It is dotted with small businesses
to serve local shoppers. The vicinity around the‘fchool is tree-lined,
but as one travels a few blocks.away along ﬁetropo]itan Avenue towards
Williamsburg, Ehe area becomes industrialized and the housing run-down.
Although the area is not far from midtown Manhattan, it is
1361ated because of poor subwa; connections. The nearest Subway statioq

- is a twenty-minute walk from the school. But surface transportatiqh is

good, making the school easily accessible from surrounding neighborhoods.




District 32 has’one of the highest concentrations of Italian—
speaking people in Queens. Its Dekalb Avenue serves as a port of entry
for the hundreds. of Ita1{an immigrants who arrive in New York City every
year. Most of these immigrants are from Sicily, and the Sicilian
dialect is prevalent in the many Italian specialty shops in the district.
Nearby Williamsburg has a high percentage of Hispanic residents, and
many Hispanics also live in low-income areas of Queens.

| }n the last year or so, immigration from Italy has slowed
down, while the district's Hispanic population has grown. -,

Community resources available to the Basic Bilingual Program
include public libraries, the Farrini League (a social-welfare agency),

and after-school classes in Italian and English as a second language at’

senfor-citizen institutions.

- e

SCHOOL SETTING

The school building is old but in relatively good condition,

Qith nice landscaping, excellent athletic facilities, well-equipped
shops and rooms, and pleasant offices. There are some graffiti, however,
and some teachers comptain about a lack of day-to-day custodial upkeep.
The‘b11ingua1 program has an office that equals the foreign-langquage
'office in size and attractiveness. It serves as a resource center_ and
"as a place for students to meet with c]assrpom teachers for extra help.

s Spaqishfépeaking students make up.Zq percent of fhe popb]ation

of Grover Cleveland High School. Approximately forty:five percent of

the Hispanics are from Puerto Rico, twenty percent from the Dominican

Republic, twenty percent from Ecuador, and the remaining fifteen percent

from other Latin_American countries and Spain. The population is

t ) '2:
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relatively stable except for'a limited number of the Hispanics, who live
with relatives on a tgmporary basis and go back and forth between the
United States and theiF cpuntries of origin during the school year.‘
Eighteen students are Itai%an-speaking and were born in [taly. Tablel
1ists the home languages of’the students at Grover Cleveland and the
percent in each group wiih limited English proficiency.

The~LEP students for the most part are the children of skilled,
semi-ski]]gd, and unskf]]ed blue-collar workers. In most households,
both parents work. Many‘of the students have jobs after school or take
care of siblings. Many Italian parents are reported to have a low
regard for education and encourage their chi}dren to drop out and go to
work.

Class counts during the 1981-1982 school year showed that thd
Italian LEP population had decreased due to the slowing down of immigration
by Ita]iaﬁs, while the Hjspanic LEP population was increasing.

Perhaps as a result both of the mobility of some Hispanics-and
the low regard for education of some Italians, the dropout rate at
Grover Cleveland is slightly higher than that for the berough of Queené.

The attendance rate is 83.3 percent, which is also hfgher than that

for Queens as a whole.




TABLE 1

Homeé Languages of Students in the School as a Whole

LS

v ' Percenp
Number of Total Number Percent
Langquage Students Enrollment LEP LEP
English 2,671 77.6 - -
Spanish 713 . 20.7 124 17.4 )
Italian 18 0.5 18 100.0
Korean 10 0.3 10 100.0
Serbd-Croatian 9 0.3 9 100.0
Chinese 7 : 0.2 ' 7 100.0
Polish : 6. 0.2 6 100.0
Haitian .3 0.08 3 | 100.0
Hungarian 2 0.05 2 100.0
~n oy ,
Vvietnamese 1 0.02 1 100.0 .
Other : 2 0.05 . 2 | 100.0
Total 3,442 100 182 5.3

Source: High School Data Form For Consent DeLree/Lau Program,
October 15, 1981
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E -STUDENT CHARACTERL’STICS“‘ . -

A1l of the Italian students and a11 but th1rty percent of thb
Hispanic students in tLe Basic Bilingual Program Tive 1n the Grover

Cleveland attendance arQa. Students frow outside come mostly from

Brooklyn or other parts of Queens. The/ chose to attend Grover C]everard

" than males in the program.

because of its reputat1on as a "good ahd stab1e“ school. Some prefer

its racial ba]ance to the rac1a1 1so1Zt1on of their ne1ghborhoods
/
Students come into the program with a wide range of educationa1

backgrounds, from almost. no educat1£n to experience 1n h1gh1y academic

secondary schools in their countrvés of origin. : Ninety percent of the

/ .

, -Italians and seventy percent of the Hispanics are 11terate in their /

native language, but their-proficiency in English rangS{ widely. The

program reflects this range by ﬁroyiding both remediation and advanced

)
i - +
i

placement.

Outside of schoo]L students use their native lapguage almost
‘ o >

exclusively, with fami]y,‘friends, and shopkeepérs. In school; they

canmunicate with each other\most]y in Eng]ish

Al

Table 2 presents dhe countries of origin and the 1anguage
group of program students fow whpm 1nfonmat1on was provided. As can be

seen in the table, the vast majority Jf stydents speak Spanish while the

i
i

remainder are Italian-spéaking.
Table 3 presents the distribution of programistudents by grade

and sex. It should be noted that there are a greater number of femaies

~

v
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Many program students have suffered interrupted schooling or,

—4Nmause4e£ﬂ}4aek—e#4a$«xR4enaL4xgxniunitie&ixpxhein4xﬁmttiés4ﬁ
- origin, have received fewer years of education than their grade would »

indicate. Table 4 reports on the students by age and grade.

-6- t - N




. TABLE 2

. = s e v st e

Number and Perceniages of Program Students by

Language and Country of Birth

Language * Country of Birth Number Percent
Spanish 7 Puerto Rico 19 19.8
Dominican Republic 13 13.5
Cuba 1 1.0
. . Mexico 2 2.1
, Honduras 2 2.1
»Guatemala 1 1.0
E1 Salvador 7 7.3
Nicaragua . 1 1.0
Panama 2 2.1
' Colombia 8 8.3
Ecuador 23 24.0
Peru 3 3.1
+ Uruguay 1 1.0
Spain 4 1 1.0
u.s. ' 1 1.0
Italian Italy 11 v 11,5
TOTAL 96 100.0

*Nearly 90 percent of the students speak Spanish. TWenty-four percent
were born in Ecyador and approximately 20 percent were born in Puerto
Rico. ‘

«Approximately eleven percent of the students speak Italian and were born
in Italy.

_*One Spanish-speaking studenf was born in the United States.




TABLE 3

"7 'Number and Percentages of Program Students by Sex and Grade

. Percent Percent ColumnfTotélz
_ Grade | Male  _of | Female of Total PeFcent of
: N Grade N Grade N - A1l Students
9 5 26 14 74 19 21
10 12 40 18 60 30 - "33
11 18 47 - 20 53 ] 38 41
12 3. 60 © 2 40 5 5
TOTAL 38 41 54 59 92 100

-

Female students (59 percent) outnumber male students (41 percent) in all
grades with the exception of grade 12. The percentage of female students
steadily decreases from grade 9 to grade 12, : ’

; *Most (41'pergent) of the program students are in grade 11.

-8-
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TABLE 4

Number of Students by Age and Grade

Age __Grade 9 | Grade 10 Grade 11 Grade 12 Total
S ¢ 3 z2ft o -1 0 "1 "6
15 12
16 28
17 23
18 15
19 0 0 2 3 5 -
Total 19 28 37 5 89
Overage
Students
Number 10 11 14 3 38
Percent 53 39 38 60 43

Note: Shaded boxes indicate expected age range.

.Forty-three percent of the students are overage for their grade,
The highest percéntage of overage students is in grade 12, followed
- "by grade 9, )

*Most program students are 16 year§ of age, Of these, most are in
grade 11.

[
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ITI. PROGRAM DESCRIPTION

>

HISTORY o ,
The Basic Bilingual Program was in its third and final year of -
- Title VII funding in 1981-1982. A new coordinator was appointed to
, rep]ace the one who served for the first two years of funding Thg new
coordinator continued'with the same phiioSOphy and enthusiasm thaf
prevailed under the first. He wrote a Title VII proposa1 for a Project
CAUSA (Career Advancement Utilizing Student Abilities) to offer “practical
career training studies as occupational options" for three hundred '
newly-arrived Spanish and Italian students. The project was not' funded,
however.
. The program changed little in its three years of operation.
Tne second year saw an improved organization, while the final year put

an emphasis on incorporating bilingual courses into the school's regu]ar

program.

PHILbSOPHY
The program's philosophy in_its third year remained the same:
to assist the studengs as much as possible to acquire English-language
skills. Student were mainstreamed -- put into regular, English-only
classes -- as soon as possible. They were also given supportive services
and tutorial assistance oriented toward college enrollment. The adminis-
. tration of Grover Cleveland supported this philosophy, stating that
under normal circumstances a“student should not be in the program more -

than two years.




ORGANIZATION

| The project coordinator was in charge of the Basic Bilingual
Program operations. He was supervgged by the project director, who was
also the chairperson of the Foreign Language Department. Figure 1 shows

how the program was adminstered.

PERSONNEL AND FUNDING

Title VII Personnel

Title VII funds paid for three resource teachers and one
fami]y'assistant. One resource teacher spoke Italian, Spanish, and
English but worked mainly with the Spanish mathematics teacher; o;e
spoke Spanish and English and assisted in the Spanish native-1anguage
classes; and the third, who spoke Italian and English, worked in the
Italian social-studies classes. A table giving the educational and

experiential backgrounds of the project coordinator and other members

of the program staff has been included in the Appendices.

Non-Title VII Personnel

The program also received funds from Title I and from the tax
~ levy (New York City Board of Education funds). Title I paid for two
teachers of English as a second language (E.S.L.) and one paraprofessional.
The tax levy paid for one tr111qgua1 guidance counselor, four Spanish

teachers, two Italian teachers, and the content-area teachers.

-11-




. FIGURE 1

Basic Bilingual Program Organizatioh

Principal
Grover Cleveland:-High School

+

Chairperson
\ . ' Foreign Language Department
& Project Director
Bilingual Prograim

Project Coordinato}
‘ Bilingual- Program

o

Non-Title VII ‘ . Title VII )
Personnel ) Staff: -~
3 Resource Teachers
1 Family Assistant

Supervisory Relationship

b
_____________ Collaborative Relationship
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" GOALS AND OBJECTIVES

In\1ine with its philosophy, the program's goal was to facilitate
the students' transition to full participation in mainstream classes
within two years after'they joined the prégram. This policy was flexible,
however, depending on the individuak students' mastery of English and
content-area subjects.
With a view toward successful transition while at the same
time strengthening the students' knowledge of and pride in their cultural
heritage, the program established as its objectfves the improvement of:
1. English-language skills;
2. English-reading skills;
3. mathematics achievement;
4, subject-area achievement;
5. native-language arts}-
6. ‘ethnic culture understanding; and

7. attitudes toward school.

PLACEMENT AND PROGRAMMING

Students were placed in the program on the basis of the

following criteria:
!“ﬂ- ’

1. a score below the twenty-first percentile on the Language
Assessment Battery (LAB) and a higher Spanish LAB
score (for Hispanic students).

/

- 2. recommendation by counselors at Grover Cleveland or at
feeder schools;

-13-




3. results of CREST examination to facilitate placement in
E.S.L. classes; and :

4, passport, interview, foreign records, and testing in
native-language and mathemqtics proficiency.
In addition, any sPecial ability in areas such as mathematics, art, or
music was taken into account when placing students in bi11ngua1 and
mainstream classes.’
After careful evaluation of the student assessment information,
programs were developed for the studen;s with the help of guidance

counselors. These programs varied accordiné to individual needs.

5

~MAINSTREAMING
'Transition to Eng1ish-onﬁy classes was the main objective of
the Basic Bilingual Program, and this objective had the strong support
of the Grover Cleveland administration, the program staff, the students,
and their parents. During the 1981-1982 school year, 65 percent of the
students were fully mainstreamed and 35 percent were partially mainstreamed.
Mainstreaming was gradual. First the student was placed in
content-area classes in which instruction was conducted in both the
native language and English, with textbooks and supplementary material
"in English. In line with program policy, English usage was increased as
the year progressed, the general rule being to get students using
English as soon as possible @1thout sacrificing either understanding of
the subject or self-esteem.
when a’student in the program scored above the twentieth

percentile on the LAB, an evaluation was initiated to determine whether

-18-
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the student still needed assistance in developing English-language
profigiency. This evaluation process included: ' .
1. professional judgments and teacher recommendations;

2., achievement-test performance in English (1istening,
speaking, reading, and writing);

3. English-language proficiency assessment;

4. student background info;mation, including grades in E.S.L.

classes;

5. any other useful information.

A student identified as no longer needing assistance was
referred through the bilingual guidance eounselor to appropriate placement
in the mainstream program. A] dectsions were discussed with\parents --

and zith the student, when appropriate -- in their dominant lanquagé..

Follow-up services included periodic interviews with the
trilinqual guidancé counselor and tutorial assistance. Students who met
the exit criteria but were still having difficulties with English
received remedial instruction in their mainstream classes through tax-
levy and Title I or P.S.E.N. funds, along with support and encouragement
'from the Bilingual staff. Mainstreamed Students could stil] fake one or

’

two classes in the bilingual program if they so desired.

-15-
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IV. INSTRUCTIONAL COMPONENT

OVERVIEW .

Although the Basic Bilingual Program included students in
grades nine through twelve, they were taught Wn ungraded groups that
emphasized individual instruction. Groups were formed according to the
students' level of mastery of English and their proficiency in the core
courses ¢overed by ghe,prégram. The main divis;ons of the instructional
component were Eng]ishfas a second language, native languages, content-
area courses with b11iﬁgua1 instruction, and mainstream courses. |

In classes taught in Italian or Spanish, students were gradually
introduced to English vocabularies dnd English summaries of course
content. As they mastered the appropridte terminology and concepts,
they were encouraged to use English.

In the content-area courses, emphasig kas'p1aced on modifying {
and adapting material learned previously by the students in their
gountries of origin to make it correspond to the curricL]q of schools in
the United States.

A1l classes met five periods a week, with each period Tasting

forty minutes.

ENGLISH AS A SECOND LANGUAGE

A1l program students received E.S.L. instruction. Classes
were scaled according to the students' proficiency in preparation for

transition.to Eng]ish-bn]y classes. Tables 5A and 5B list the fall and

-16-




Spring 1981- 198§Lofferjngs, the average class register, and textbooks or
other materials used. (English for Foreigners is a tax-levy program in

reading and writing.)

- ~ NATIVE LANGUAGES o - .
Classes in Italian and Spanish Qere taught exclusive]y in the
native 1aﬁguages, with one teacher in charge of each class. The classes
~covered literature at various levels. Tables 6A and 6B 1ist the fall and
spring 1981-1982 offerings in Italian and Spanish, the éverage class

regi%ter,-and textbooks or other materials used.

CONTENT-AREA COURSES
.Content-area courses were taught bilingually, in Italian or

Spanish and English, with the amount of English instruction varying
between forty and fifty percent. The New York City Board of Education
curricula were used, but these were supplemented with extensive materials
developed by the bilingual staff at Groverrc1eve1and. Students received
regular school credit for these bilingual courses. One teacher was in
charge of each class except algebra and social studies, in which a
paraprofessional assisted the teacher.‘ A1l classes had one section

L except Spanish biology 1, which had two. General courses in social
A studies, scienée, and economiks were open not just to program Students

but to all LEP students at Grover Cleveland. English was the language

- of instruction, and E.S.L. methodo]ogy.(language emphasis) was employed.

!
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TABLE 5A,

4

. ) "' Instruction in English as a Second Language and English Reading (Fall)
T . ‘ S Vo L )
: - ) | Avérage- ' : ‘d N
) « Number of Class Class LT . Currjculum or
Course Title & ste1 r "Classes Reg. pds/wk - .+ Description " Material In Use
- . 5 - . . . N . B
E.S.L.1 - . T2 "28’ 5 ' .listen, speak, read,  Real Stories, Book A
. . A ‘. ‘ . ___.writing, Level 1 «
7 EWS.L. 2 . 2 27 5 7 as above, Level 2 i Real Stories, Book 1
E.S.L. 3 o SRR | T30 - 5 °  as above, Level 3 Lado 111, Graded Exercises .
- . ;. Q/ , . ] . - . s )
E.S.L. 4 ! 1 22 5 as above, Advanced - - Lado.IV, Read Texts
. ' ~ . . ~ - i . ‘ . . . . . ) . 14 / o
S Writing Clinic 1 1 2 5 as above, plus - - Guided Writing,
® e S comprehension ' Free Writing
& ~ » . . . e
English for Foreign 1 28 7 % Listen, speak, read, - Beginning Composition _°
Students 1 . ) write, Level 1 ’ JPnactice )
English for Foﬁéign C 2 26~ 5 as above, Level 2 Alike but Different
Students 2 . : ‘ ‘ C . ,
" English for Foreign 3 30 5 as above, Level 3 Develop English Language
Students 3 . , , ) i Skills
] English for -Foreign 4 - 22 5 as above, Level 4 Lado IV .
Students 4 - ‘ - ' . : Reading for Concepts
N . 7 s B )
& .
ug 9
‘ » - ' l[)l "1

- . .
Fad ’ : B . 9 DTN
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- TABLE 5B
' Instruction in English as a Second Language and English Reading\(Spring)
LT Average‘ L : . -
Number of Class Class i Curriculum or
Course Title & Level Classes Reg. pds/wk Description = Material In Use
" E.S.L. 1 ‘ 1 21 © 5 .Listem, speak, read,  Access to English, other........ ..
. L writing, Level 1, reading materials ‘
E.S.L.-2 ‘\E E 2 19 5 as above, Level 2 "Access to English
i N ' N ' ’ ’
E.S.L. 3 1 .24 5 " ‘as; above, Level 3 Lado IlI, Graded Exercises
) Reading Texts ‘
E.S.L.:4 1 27 5 as -above, Advanced Lado IV, Reading Texts _
] . N
® " Writing Clinic 1 * | 1 22 5 as abeve, plus Guided Writing,*
. comprehension _Free Writing
Writing Clinic 2 1. . 23 5 Reading and as above .
‘ i 3 : . comprehension only
i . e .
English for Foreigh 20 5 Listen, speak, read, Beginning Composition
Students 1 » . write, Legel 1 Practice
English for Foreign 20 5 as above, Level 2 . Alike but Different
5 as aboyg,'Lévei 3 Develop English Laﬁguage
’ Skills ‘

Students 2

English for Foreign
Students 3

Eng]ish for Foreign‘

Students 4

25

23 as above, Level 4

‘Lado IV
Reading for Concepts

23

*«;&m,.»
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Short Stories

~ TABLE 6A
Instruction in the Native Languages (Fall) ~
; . Ty
Average *'&k_ JA
Number of  Class Class- S Cu#riculum or “
Course Title & Level Classes- Reg.  pds/wk Description Material In Use
Spanish™ 7N AR S ) | R TitFos to Citerature
. ) Short Story
Spanish 7/9 2 40 5 " Short Stories, Poems Play, goems by Machado
- . ’ ‘ Songs by Joan Manuel Serate
Spanish 12N 2 29 5 Short Stories, Plays, Cuentos Ruertorriqueﬁas
: g Drama La Barca Sin Pescador
Advanced Placement ' 1 .21 5 Language Arts, Compo- ¢
/ sition and Syntax
oo /
N .
.Italian 7/9 1 35 5 Short Stories, Poems, La lLocandiera / Leopold Essays
‘ - Dialogues La Cavalleria Rusticana
Italian 12N 1 27 5 Plays, Novels, 11 Libro Garzanti Della Lingua

Italiana / 11 Sergentenella
Neve Mario Rigoni
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TABLE 6B

Instruction in the Native Lénguages iSpring)

v

Course Title & Level

q

Y
Curriculum or
Material In Use

{Spanish 8N

Spanish 12N

Advanced Placement
?

Spanish 8/10

Italian 8/10

Italian 12N

. Average
Number of Class Class
Classes Reg.  pds/wk Description
1 24 5 Short Stories, Intro.
: to Literature !
-2 30 5 Short Stories, Plays,
) Drama
1 22 5 Language Arts,
' Literature
-~ 2 2?’/ 5 Short Stories, Poems
-1 21 5 Short Stories, Poems,
Dialogues
1 23" 5 Plays,- Novels,

Short Stories

Cuentos Hispanoamericanos

La Dama Del Alba

Cuentos Puertorriquéﬁas
La Barca Sin Pescador

College placement
curriculum

Temas, Perspectivas

La Ragazza Di Bube
La Madre Racconti

Fontamara, I1 Disertore

IV Secreto’'Di Luca

-
,.
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Table 7 lists the bilingual content-area and general cqurse offérﬁngs
for fall and spring'i981-1982.

The evaluator observed the general scienfe c]assfaﬁd noted
that the éeacher used Eng]ish“fifty perc?nt of the time, while the
students addressed the teacher in Italian ninety percent of the time.
Students had difficulty expressing themselves spontaneously in English
and tended to read English from the textbook rather tpan speaking it
free]y;’ The teacher reviewed material in Italian for the students.
Students read from the text, and the teacher translated and summarized

in English, .

MAINSTREAM CLASSES

A1l program Studenis were enrolled in mainstream health-
education classes each term, and all were required to take one term of
art and one of music. Criteria for entry into other mainstream classes
included teacher referrals, student requests, and test scores. As
previously sfated, transition was gradual: as proficiency in English
developed, mainstream-classes were added. After mainstreaming, the
bilingual program provided students with counseling, follow-up services,
and tutorial assistance when needed. Mainstreamed students remained in
some way connected to the program. Program students served as valuable
resources in the foreign-language advanced-placement classes, where they
acted as authentic 1angqage models. Students who needed further remediation
Eeceived such assistance from Title I, P.S.E.N. and tax-levy allocations.
Table 8 1ists mainstream classes in which program students were enrolled

“in fall and spring_1981-1982.

' -22-
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TABLE 7

Bilingual Instruction in Content Areas

. Percent of
' Average Languages of Percent Materials in

Course Title » Register Instruction English - Native Language
[talian A
9th Year Social Studies 7 Ital./Eng. 40 30
General Science 8 Ital./Eng. 40 35
Introduction to Biology 20 Ital./Eng. 40 20
Bilingual Math 9 Ital./Eng. 50 25
American History 2 6 Ital./Eng. 50 20
Spanish ' '
American History 1 . 9 Span. /Eng. 40 65

. American History 2 ' 21 Span./Eng. 50 50
American Studies 1 22 Span. /Eng. 40 65
9th Year Social Studies 16 Span./Eng. 40 50
10th Year Social Studies 30 Span. /Eng. 50 65
Algebra 1 22 Span./Eng. 50 - 60
Algebra 2 ) 21 Span./Eng. 50 60
Algebra 3 . 15 Span./Eng. 50 60
Bilingual Math 28 Span. /Eng. 50 65
Informal Geometry ‘ 10 Span. /Eng. 50 50
Biology 1 - 28 Span. /Eng. 40 75
Biology 2 o 27 _Span./Eng. 40 60
General
Social Studies* 18 English 100 0
Science* 16 English 100 0

Economics* . 20 English 100 0

*AIJ)E.S.L. students

35




TABLE 8

Mainstream Classes in Which Program Students Were Enrolled

(Fall and Spring)

Component /Subject

Art

Music

Health Education
American History
Typing

Zoology
Chemistry
Printing

Adv. Placement Spanish
Plant Care

Math Resource
Computer

Office Skills

Metal Shop

Number of Students

36 '
51

137

10

20

Criteria for
Selection

Mandate
Mandate
Mandate
Elective
Elective
Elective
Elective
kE]ective
Test Placement -
Elective
Elective
Elective
Elective

Elective

-24-




V. NON-INSTRUCTIONAL COMPONENT

OVERVIEW o

The main activities of program staff outside‘the classroom
included the development. of curricula and library resources, the provisioh
"of supportive ;ervices such as programming and career counseling, staff
development and training, efforts to 1nvol€e parents of pragram students
in school activities and to involve the students themselves in school,

city, and national activities.

CURRICULUM DEVELOPMENT

During.the 1981-1982 school year, program staff members
tfans]ated units in social studies, mathematics, and science from
English into Spanish and Italian. They also develop;d lesson plans to
accompany these units.‘ Déspite these efforts, there was still a scarcity
of curricula and materials in Italian. Table 9 lists these curriculum

materials.

RESOURCES

The library at Grover Cleveland has a substantial collection
of materials in Spanish and Italian, including novels, textbooks, and
periodicals. A foreign-language corner was set»up,'along with a special
reference section for Spanish materials. The bilingual and foreign-

language of fices also served as resource rooms,

-25-




TABLE 9

-

Curriculum Materials Developed 1981-1982

Content Area

Curriculum Materials

In Classroom

Use?
Social Studies 10th Grade Social Studies (Spanish) Yes
American History 1 (Spanish) - Yes
American History 2 (Spanish/]Jtalian) Yes
Economics (Spanish/lta]ianL, No
Mathematics Pre-Algebra (Spanish/Italian) "No
Algebra 1, 2, 3 (Spanish) - Yes
Informal Geometry (Spanish) Yes'
Bilingual Math (Italiqn) Yes
Science General Science 1, 2 Ita]ian; Yes
General Sciénce 1, 2 (Spanish No
Biology 1, 2 (Spanish) Yes
Introduction to Biology (Italian) Yes
/\‘ -26'
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SUPPORTIVE SERVICES .

.The bilingual program dntinued to provide sbportive services .
to students apd thl;/fam111es, both in and out of school. Support '
. perso’nne1 included a trilingual gquidance counselor, a Title VIT family «

assistant, a Title I/P.S.E.N. paraprofessional, and a counseler from the

New York State Employment Division. |

The trilingual guidance céunse]or did all the programming and

acted as a liaison between program students and the mono]iﬁgua] staff.

She saw each student at least twice a Xgar. The family assistant made

home visits when requested t; do so by a family or-when particular

= problems arose.~ Many families came to her at the school for assistance }

in matters such as translating documents and filling out insurance

applications. She made an average of two to five phofie calls a week to

-

students' homes in connection with absences or other school problems.
Tutoring was giveh twice a week by two paraprofessidha]s and
two tax-levy teachers to students in need of extra help. The féhi]y
assistant also helped with tutoring. Referrals for tutoring were made -

on the basis of oral interviews, test scorés, and teacher recommendations.
Ly /
STAFF DEVELOPMENT

A1l of the bilingual teachers hold advanced degrees and have
exfensive professional preparation at the university level. None of . o
- them took additional university courses in 1981-1982. One parapro-
fessional staff member was enrolled tn university courses, however, and

was working to obtain her teaching license.

-27-
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The program continued to have difﬁicuTt?”TTﬁHiﬁﬁm11ceﬁ§Ed‘and

proficient bi]ingua]»science and mathematﬁcs ‘teachers. As a-stopgap

’

’

. . . ¢
megsurei\the chaiman of/ the science department trained foreign-language .

teathers tﬁnoygh informal meetirigs and class ohse?Vation.
T A1) of'the biTingual staff members participated in training
activities, 1nc1udung workshops meet1ngs, and conferences.

The program d1rector held monthly meetings to 1mprove -the

*

‘entire staff's skills in dea11ng with the problems and needs of program'

students. Toﬁ1cs of these meetings included:

/

1. ana]ysis of videot&%e lessons' in science and math;
2. format Of 1esson plans,
' < 3. deve]opment and implementatipn of in§trucfionaT objectives;

4, 1ntegration -of reading and wr1t1ng into content area -
courses; ’

¢ " 5. improving classroam management' .

L

6. intervisitation in order to observe ana]yze, and improve
classroan instruction.

-

In addition to these monthly meetings, staff members had

weekly sessions to discuss students' problems in school and at home,

1nc1ud1ng non-attendance. )
The progect coordinator part1c1pated in a workshop on T1t1e VII

proposal writing and attended the City Univers;ty Bilingual Copference.

One bilingual paraprofessional attended an‘E.S;L. conference sponsored

by the New York State Education Department.

. b
. X

3 ’ .
N . *
a . \ ///
.
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PARENTAL INVOLVEMENT .o B

The Parent/Student/Community Advisory Committee met bimonthly

’ in the Grover Cleveland 1ibrary. The committge had three méip objectives: -

- ’ to 'keep parents informgd about’ program deye]obments, to get input from
parents, and to encéurage parents and students to consider fhe poséibi]ity v

¢ - of higher education after graduafion. Committee members included the

1]

.project coordinator, four teachers, the family assistant, ten §tﬁdents, # o

and ten parents. o o ‘ | L
. -In general, getting parental participation on a regudar basis
. continued to be one bf the programfs major probleﬁs. Grover C]evelandw
. offered,gvenjng courses téabilinguél program parentst-F Eng]iéh as a
second 1aqguage,’sewing, and swimming, a@ong‘othérs ;- but few attended.
Many‘parents work during the day and do‘not'have the time ;r energy to
go outside the home in the eveqi;g,‘while others who 1ive outside the o
djstrict.do.not wish to travel ;t nighfz' ihe mbst succegsful events
R ' : involving parents were opeﬁ-scﬁpo] week:.an'ihternatiohal fés@iva] for

which parents made costumes and cooked typicaf_ﬂpods, cake sales, and

Parent/Teacher Association functions. It was estimated that seventy

. - ". percent of the parents participated at one time or another.
‘ . : . X ) _
. ~ In addition to phoning and writing parents to encourage their .
J participation, the program disseminated inforhation about its activities,

to the community through handouts and articles in the local newspaper.

a

- . AFFECTIVE DOMAIN

— . )-" ~

Bilingual program students were active in many school-widé

extracurricular activities, most notably the Italjan Club, the Library~

e A N A}

. <. - -29.




C{ub, Language Fair, the Language Magazine, and the soccgr‘team. They
also taught Italian and‘Spanish on a vo]uqtee; basis to elementary-
school pupils. Q “ ’
Ninety-five‘percehf of the program's graduates eﬁro}]ed in
college, half of them in two-year and half ‘in f&ur-yéér institutions.
Program students were well-represented on the honor ro]I and in Arista,:
“the honor society. Thirty students received honérabﬂe mention in the
national Italian contest, and one Hispanic student won the Pan American

v

_ essa} contest. The students also won numerous aﬁards in city-wide'
canpetitions. In addi;ion, their drop;out\rate was lower than the rest
of the school. In fact, one tenth-grade student left-the program

'stUdengs whonleft‘the progranm;, tﬁo'ﬁéré‘diﬁcharged for unknown reasons

énd the other returned to his/her native country.

: - S

P
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VI. FINDINGS

. , ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

. The following section presents the assessment instruments and

»

- ‘ - procedures, and the resu]tg of the testing to evaluate student achieéement
© in 1981-1982.
Students were assessed in English language deve]obment, growth

in their mastery of their native language, mathematics, social studies,

f

and science. The fo]]pwing are 'the areas assessed and the instruments

-

used:

English as a second language -- CREST (Criterion , '
Referenced English Syntdx Test, Levels I, II, III)

Mathematics pe(formante -- Tegcher-made tests
Science péiformance -- Teacher-made tests ] ﬁ
g . Sécia]‘stuhﬁes performaﬁce -- Teacher;deg tests .
‘ Native language arts performance -- Te;cher-made tests
Attendancé‘-- School and program Fecords
The instrument used to measure growth in éhg]ish language was

the Criterion Referenced English Syntax Test (CREST), which tests

mastery of specific syntac;ié skills at three 1evels. Material at the .
beginning and intermediate levels of the CREST is broken d&wn into 25
objeg;ives per level, such as present-tense forms of the verb "to be"
(Leve) I), or possessive adjectives and pronouns (Level iI). Material-
. at the.advanced 1eve1»(Lévé1 III) is organized into gifteen objectives,
such as reflexive pronouns. At each level, students are asked to
complete four items for éach_objectj;e. An item ?onsists of a sentence

frame for which the student must supply a word.or phrase chosen from

31-




four possibilities. Mastery, of a skill objective is determiﬁed by a
studenp's ability to answe; at least three out of four items correctly.
This report provides information on the average number of
objectives mastered, and the average numSér of objéctives mastered per
month of treatment by students who received Title I E.S.L. instruction
in fall and spring semesters (Tables 10 through 13). Information is -
provided on siﬁdents' pérférmance at the various test 1eve{s. Performance
breakdowns are reportéd by grade and level for students who were pre-
and po;t-teéted with the same test level. -
Rates of success of -Spanish-speaking students in mathematics,
science, social studies; and native language arts courses are reported e
by course and by grédel Tab]es¢f4, 15, and 16 con@ain.tﬁe numbers of
stLdents reported as takingﬂtheufe]evant~courses, the number reported to

have passed, and the percent passing,'for'fa11 and for spring courses

4

separafe]y. Data are reported for students who were\taking mainstream
courses in the same content area but received instruction in English
on]}. Additionally, a summary of findings is 6;;sented for a low
number of Italian-speaking students passing teacher-made examinations in
the subject areas and native ianguage arts.

Comparisons of the attendance rates of progfram participantg
with that of the school as a whole are presented b;‘grade in Table 17.
This table contains the average rate for the school and for the program
participant group, phe percent differences'between school and prbgram,

vdlue of the z statistic, and its level of statistical significance.

-32-
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' TABLE 10 ' S .
- e ———Purformance of Students Tested on the——— 77 ; ) R )
‘ Criterion Referenced English Syntax Test ' .
(CREST): Average Number of Objectives Mastered by Grade and Test Level : : * '
, ’ (E.S.L. Title I Spanish-Speaking’Students, Fall Semester) .
N . \ [ ] ¢ ) .~ ” , ~
’ - ‘ i >
- LEVEL | LEVEL 11 . ; . LEVEL 111 ‘ . TOTALS
. . ) < N -
. . . ( ] “ ,‘
" Average Average Number of . Average Number of 4 Average Number of “ Average Number of
Months of Objectives Mastered . Objectives Mastered ,0bjectives Mastered Objectives Mastered
Grade Treatment N Pre Post Gain Gain/ N Pre Post Gain ° Gain/ N Pre Post " Gain Gain/ N Gain Gain/
Month Month Month Month
9 3.3 3 5.0 10.7 S.7 1.7 - 1.17.0 20.0 3.0 0.9 L - - - - 4 5.0 1.5
) “C‘ .~ ‘
, 10 3.1 9 12.1 17.4 5.3 1.7 3 14.0 18.7 4.7 5 1 3.0‘ 9.0 6.0 2.1 13 5.2 1.7
‘ ’ s ¢
& 1 3.3 6 13.5 17.3 3.8 1.2 7 10.3 14.6 4.3 1.\\ 8 59 1.9 20 0.6 21 3.3 1.0
W - ’ :
1 .
12 3.4 - - - .- 1 17.0 22.0 5.0 I.6 \ 2 6.5 14,0 , 7.5 2.2 3 6.7 2.0
" Total 3.3 18- 11.4 16.3; 4.9 . 12 12.3 16.7 4.3 1.3 11 5.7 9.1 3.4 1.0 41 4.3 1.3
v . .
NOTE: number of objectives for each level: - Level 1 (25), Levet 11 (25), Level 111 (15). .
A, -Spanish-speaking students generally mastered at least one ohjective per month of instruction ,durlnql the fall semester. The only exceptions were . q
eleventh-qrade students at Level III and one ninth-qrade student at Level II, Students' overall performance surpassed one objective per month
. set as the'program's criterfon of success. ) - : N
r {
- .
l , - 48 . >
v :" ;
49 - ) ‘ Y
O ‘ . - .'; .
EMC v R Kl

r » . ’ .
Full Tt Provided by ERIC. !




~ TABLE 11

Performance of Students Tested on the
Criterion Referenced English Syntax Test

(CREST): Average Number d} Object ives Mastered by Grade and Test Level
(E.%.L. Title 1 Spanish-Speaking Students, Spring Semester)

- .

LEVEL 1 LEVEL 11 . LEVEL 11 TOTALS ’ N
Average Average Number of Averaqe Number of . Average Number of - Average Numher of
Months of Objectives Mastered Objectives Mastered , . Objectives Mastered Objectives Mastered R
Grade Treatment N Pre Post Gain _ Gain/ N Pre Post Gain Gain/ N Pre Post Gain Gain/ N Gain Gain/
Month Month ) Month Month .
9 3.0 2 13.0 17.0 4.0 1.2 2 10.0 16.5 6.5 2.2 2 1.5 10.5 3.0 0.9 6 4.5 1.4
10 2.8 6 >B.8 10.8 2.0 0.6 5 l12.8 16.8 4.0 1.3 4 7.5 11.0 3.5 1.2 15 3.0 1.0
11 2.9 6 10.3 16.5 6.1 2.0 4 12.7 11.0 4.2 1.4 8 5.7 8.8 3.1 1.0 18 4.3 1.4 )
12 2.7 - - - - - - - - ©o- - 1 8.0 12.0 4.0 1.4 1 4.0 1.4
Total 2.9 14 10.8 14.7 3.8 1.2 11 12.2 16.8 4.5 - 1.5 15 6.6 9.8 3.2 l.i 40 3.8 1.2

NOTE: number of objectives for each level: Level I (25), Level 1l (25), Level I11 (15).

«In general, Spanish-speaking students mastered over one ohjective per month of instruction. They mastered at least one objective at every level and,
grade in the sprina, except for gqrade 10 Level 1 and grade 9 Level 111, These results met or exceeded the program's stated criterion of one objective
gained per month of instruction.
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TABLE 12
; Performance of Students Tested on the )
| Criterion Referenced English Syntax Test
‘ .
‘ . (CREST): Average Number of Objectives Mastered by Grade and Test Level
g (E.S.L. Title 1 Italian-Speaking Students, Fall Semester)
LEVEL 1 LEVEL Il LEVEL 111 TOTALS
| Average Ave.rage Number of Average Number of . Average Number of - Average Number of
Months of Objectives Mastered Objectives Mastered Objectives Mastered Objectives Mastered
Grade Treatment N Pre Post Gain Gain/ N Pre Post Gain Gain/ N Pre Post Gain Gain/ N Gain Gain/
_ . Month Month * Month Month
| 9 3.3 2 9.0 1.0 8.0 2.4 - - - - o - - - . . 2 B0 2.4 1
10 3.1 - - - - - 1 20,0 24.0 4.0 1.3 - - - - - 1 40 13
' ¢ AN N . -
}_;-,‘I 11 3.1 - e - - - - 1 12.0 15.0 3.0 1.0 27 13.0 17.0 4.0 ° 1.3 3 3.7 - L2 .- \
! 4
- 12 - ‘- - - - - - - - - - - - - - - - - -
' Total 3.2 2 9.0 17.0 8.0 2.4 2 16.0 19.5 3.5 1.1 2 13,0 17.0 4.0 1.3 6 5.2 1.6
ot NOTE: number of objectives for each level: Level 1 (25), tevel 11 (25), Level 111 (15). ‘ .
. «1talian-speaking students mastered at least one objective per month of instruction in all grades and at all test levels. All students met or
exceeded the one objective per month qoal set as the program's criterion of success. . .
.
1)) oy :
P
O
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TABLE 13

Performance of Students Tested on the

Criterion Referenced English Syntax Test

(CREST): Average Number of Objectives Mastered by Grade and Test Level

(€.S.L. Title I Italtan-Speaking Students, Spring Semester)

\ LEVEL 11 r LEVEL 111 TOTALS
Average Average Number of Average Number of Average Number of

Months of Objectives Mastered Objectives Mastered Objectives Mastered

Grade Treatment N Pre Post Gain Gain/ N Pre Post Gain Gain/ Pre Post Gain

e . Month Month Month
9 2.9 4 8.2 13.7 5.5 1.8 - - - - z 5.5 1.8
10 2.8 1 5.0 r.o 4.0 1.3 2 7.5 11.0 3.5 1.2 J.6 1.3
Total 2.8 5 7.6 12.8 5.2 1.7 , 2 1.5 11.0 3.5 1.2 4.7 1.6

NOTE: number of objectives for each level: Level I (25), Level 11 (25), Le9e3 1 (15).

«In qeneral, Italian-speaking students mastered over one qgbjective per month of instruction at every level and

grade in the spring.

month of instruction.

N
| N

These results exceeded the criterion set as the program objective of one objective per




TABLE 14

Number and Percent of Spanish-Speaking’
. Students Passing Teacher-Made Examinations in
- Subject Areas by Language of Instruction .
in the Fall Semester '

English = English and Spanish Total
Number Percent Number Percent Percent

Subject. Grade N Passing Passing N Passing Passing N Passing

Math 9 - -~ - 12 10 83.3 12 " 83.3
10 - - v 22 21 95.5 22 95.5
11, 2 V2 100.0 25 20 80.0 27 81.0
‘ 12 - - - 2 . 3 66.7 2 66.7
- Totals 2 2 100.0 61 54 89.0 63 89.0
Science 9 - : - 11 9 81.8 11 ' 81.8
10 - - - 21 14 66.7 21 66.7
11 3 2 67.0 16 13 81.3 19 79.0
12 - - - 1 1 100.0 .1 100.0
i Totals 3 2 67.0 49 37 . 76.0 52 75.0
Social 9 - - -1 10 90.9 11 90.9
Studies 10 - - - 18 13 72.2 18 72.2
11 1 100.0 20 18 . 90.0 21 90.0
12 - - - 4 4 , 100.0 4 100.0
Totals 1 1 100.0 53 45 85.0 54 85.0

<&

-The passing rates in the subject areas taught bilingually in the fall range
from 76 percent in science-to 89.percent in mathematics.
- N »

«The passing rates in the subject areas taught in English in the mainstream
range from 67 percent in science to 100 percent in mathematics and social
studies. However, the number of students for whom data are reported is

® . very low. ’

b a -37-




TABLE 15

Number and Percent of Spanish-Speaking
- Students Passing Teacher-Made Examinations in
Subject Areas by Language of Instruction
in the Spring Semester

English - . English and Spanish Total
////ﬁ\ Number  Percent "\\\\ugmber Percent Percent
N N

Subject Grade N Passing Passing Padssing Passing Passing
Math 9 -3 3 100.0 10 9 90.0 13 92.0 - .
. 10 4 4 100.0 18 9 50.0 22 59.0 T
11 8 5 62.5 22 15 68.2 30 67.0
12 _ 3 1 33.3 2 1 50.0 5  40.0
Totals 18 ~ '13 72,0 52 34 65.0 70 67.0.
- v .8 “
/ Science 9 1 1 100.0 8 5 62.5 9 67.0
, 10 1 1 100.0 20 12 . 60.0 21 62.0
. 11 4 2 100.0 21 17 81.0 23 83.0
' 12 - - - 1 1 100.0 1 . 100.0
Totals 4 4 100.0 50 35 70.0 54 72.0
Social 9 1 1 1000 12 11 91.7 13 92.0
Studies 10 3 3 100.0 18 14 77.8 21 81.0
11 2 2 100.0 21 20 95.2 23 96.0
12 - - - 5 5 100.0 5 100.0

Totals 6 6 - 100.0 56 50 89.0 62 90.0
. - -

*The passing rates in the subyject areas taught bilingually in the spring rénqe
from 65 percent in mathematics to 89 percent in secial studies. o
) S &
*The passing rates in the subjedt areas taught.in English in the mainstream range
from 72 percent in matﬁ%mgﬁgcs to 100 percent in science and social studies.

.
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TABLE 16

-~ : ‘ : Numﬂer of Spanish-Speaking Students

Attending Courses and> Percent Passing

Teacher-Made Examipations in Native Language Arts

”

w

N s

g

X
)
A

«‘i- / \ &
A . ] AN -
GraLe‘Q '\E?adg 10 Grade 11 Grade 12 Total .
_ % E . . % %
Fall . N Passing N ~ Pdssing N Passing N Passing N Passing
Native ' o _ .
Language 12 100.0. 20 85.0 28 922.9 4 100.0 64 92.0
Arts ) - :
Grade 9 © Grade 10 Grade 11 Grade 12 ' Total
% = % % % - %
Spring - N Passing N Passing N Passing N Passing N Passing
Native ) _
Language 15 73.3 22 77.3 27 74,1 3 100.0 67 76.0
Arts - . |
, o n

*The p&era]] passing rate for Spanish;speaking students in native language
arts was 92 percent in the fall. The results for all grade levels show
at least ‘an 85 percent passing rate.

*The 6vera11 passing rate for Spanish-speaking students in native language
arts dropped to 76 percent in the spring. i

*The percent passing decreased at each grade level from the fall to the
spring except for grade 12, which remained stable at 100 percent.
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- " TABLE 17 -

Significance of the Difference Between the Attendance Pefbentage
of Program Students dnd the Attendance Percentage of the School

L

" . ’ﬁ ~ »
. . \{zan . * Standard
Grade N Percentage * Deviation
9 19, 91.1 9.1 . . 3
10 30 88.9 - 6.9
. v ' .
1 38 - 87.9 . 1741
12 5 . 933 4.6
Total 92 89.2 12.1 .
| Average School-Wide Atfendancé Percentagé:‘ 83.3
Percentage
‘Difference “
' 5.9 ‘ z = 1.52 p = n.s. .

?

#

‘

-The average Tate of attendance for program students is 5.9

* percentage points higher than the average school-wide attendance
percentage. This difference was not found to be statistically
_significant. ’

&
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Summary of Findings for Italian-Speaking Students' Performance on ‘ i
Teacher-Made Examinations ‘ '

. '
. , )

e

. Because of the small numbers of Italian students reported, the data
were not presented in tabu1ar form. X . .
‘Subject area achievement in the fall term. The percentage of ' '/
Italian-spaaking students passing teacher-made examinations was ’ ®

L

_calculated by the language of instruction, as fo]]ows

*Seven of nine (77.8 percent) students passed mathematics courses T .
taught in Italian. -One (of “one reportéd) student passed mathematics
classes taught in English. .

.Six of seven (85.9 percent) students passed science classes taught
e in Ita]ian. . o
.Six of eight (75 percent) students passed social studies courses
taught in Italian. One (of one reported) student passed social
studies courses taught in English.

.
~ -

Subject .area achievement in the spring. term. Similar percentages
- were calcuiated, as fOilows , K L

" ‘ N

.Four of eight (50 percent) students passed mathematics c1asses
tdught in Italian. . Ope of two students passed mathematics classes
taught in English. K ¥

Seven of eight (87.5 pe?cent) students passed science courses taught
in Italian. One (of one reported) student passed science courses
taught in English. .

*Six of seven (85.7 percent) students passed social studies classes R
taught in Italian. One of two students passed social studies
,classes taught in ‘English. -

o

[Achiévement in native language courses. The percentage of students
‘ passing teacher-made examinations 1n Italian-cOurses was’calculated
for the fall and spring terms.

v

. v _ *All four students reported passed-in'the fall. ' -

-Six of seven (85.7 percent) students passed in the spring.

N
a
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CONCLUSIONS

‘ .
) .
) ‘ =~ !

'VII. CONCLUSIONS AND RECOMMENDATIONS
3

In 1981-1982, the third and Tast year of Title VII funding,.

‘the Grover Cleveland Basic Bilingual Program remained stable, using

curricula and strategies developed in previous years. Emphasis was

placed on selidifying the program and preparing for its institutional-

‘i;atidn into the regular tax-levy program. The most noteworthy change

in the ‘program was the appointment of a new coordinator, bht this change .
in/personnel did not bring any basic change in tﬁé p;égram jtself. .

The major goal of‘the program -- providing bilingual instruction
and supportive §er;iceé to participating stgdents with the aim of
faci]itating their integration into the mainstream'at_the e;rliest
possible date -- was promoted over the three yeaﬁs. Jhis phiiosophy was
consistent with that o% the school adminis%ratioﬁ. Theieva]uation team
observed that.the push toward use o% fng]ish was evident, both in the
classroom and in the extent to Qﬁich the bilingual students participated
in extracurricular activities. At the same time,bknow]edge of and pride
in their.owq cultures was strengEhened through %he native-language

classes and extracurricular activitie§ and competitions.

Findings indicate that students are making prodgress in English

| 1anguége development consistent with the rate set as the program objective.

Rates of success in subject areas are relatively high in courses taught
bilingually. Passing rates in native language arts courses are-also

reported to be h1§h. However, data were not provided for Spanish-

speaking students tested with the Inter-American Prueba de Lectura, as

N
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proposed. Achievement as measured by this instrpmépt could not\he \
reported. : ‘. | ' !
Adequate supportive services were provided bj the staff, which

considered individual attention to 6% essential in easihg the transition

to an all-English-speaking environment. -Although the staff experienced:

difficu]ty in obtaining full parental participation, serious efforts
were made to involve parents, and seventy percent of them participated
ip some way in program activities.

The adminstration of Grover C]eve]and has taken the necessary
steps to incorporate the bilingual prograd into the normal, tax-levy
program following the termination of Tit]e VII funding. 'Biiinguai

courses were scheduled for the 1982- 1983 ‘academic year. Due to budgetary

limitations caused principa]]y be decrea51nq enrdl1ments, especially in

rItaiian, some courses could not be offered. Nevertheless, most of the

14

course offerings were to remain,

The position of coordinator was to be eliminated, and the
assistant principal for foreign 1anguages was to direct the program.
Some support services were due to be trimmed, but the bilingual students
were still to have the support of the trilingual gquidance counselor; a
Title I/P.S.E.N. paraprofessional, and a counselor from the New Yorko
State Employment Division. The principal said he would make every
effort.to retain the three resource teachers and paraprofessi nals. In

?

addition, the E.S.L. program was to remain intact. If all these measures

. are maintained, the basic structure of a program for the Italian- and

Spanish-speakingfstudents at Grover Cleveland will be provided.

‘

t
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RECOMMENDAT IONS

On the basis of observations and discussions with personnel
involved, the evaluator makes the following recommendations:
1. The d%sistant principal for foreign languages might invite

-

more mainstream ﬁbno]ingua[ English-speaking students who are study{ng
Spanish or Italian to participate in native language arts classes in the
e bilingual program. These students Mou1d help iﬁlegrate the bi]%ngua]

students into the school. Furthermore, the bilingual students can bé'a

M ’

~va1uab1e resource to the English-speaking student who is attemptiﬁ; to
learn Spgnish or It§11an. Many of thése students are of Hispanic or
, Italian deécent and would benefit from more knowledge of their heritage.
. In addition, more émphasis might ke placed on the enrichhent aspect of
+ bilingqual education in Arder to attract the more capable monolingual and
6111ngua1 students. Advanced placement in Spanish already provides this
incentive. A co]]ege-éredit course for advanced Italian could also
provide the necessary motivation and prestige to increase foreign-
,Ténguage enrollment and to broaden the horizons of the bilingual students.
2. The general language pglicy is 1?Tite\the program
’ student in major subject-area classes in which instruction is congucfed
in both the native 1ahgyage and English, with most texts and mé{z;1a1s
in English. The pgrcentage'of English used is to be increased as the.‘
year progresses, bﬁt no clear-cut policy was evident és fb how the
English was to be 1bcreased or what methodology (such. as the preview-
review technique or concurre;t translation) was to be used by the

teacher. The staff is encouraged to develop or choose a consistent

’ methodology to decrease code-switching and enéourage 1anguage development.

-44-
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3. The bilingual staff should continue to persevere in
attempts to involve bilingual parents in school functions. Contact with
parents through home visits and phone calls should be increased, not

. ¢
only to solve students' problems but also to encourage the bilingual
. ' ' - @, “
parents to attend P.T.A. meetings.

A}

4, Several staff mémbers praised lhe tutorfa] program for 115

effectiveness.' If funds no longer allow for staff time to carry out
this activity, a peer tutoring systemﬁnight be startgd. Mbﬁo]ingua]
students studying Spanish or {ta1ian could be tuiors;‘;héf might be
recruited frdm the honor $oc1ety or the foheigﬁA]anguage clubs.

5. Records of student‘anq proé;Lm achievements are more than _
adeqqate. However, it might be béneficia] té tesf students with norm- ’
referenced instruments as proposed -and to refine the record-keeping
process so that the details of program success maj;be documented. A log

might be kept documenting the number of home visits made, the names of

parents contacted by phone, and the awards received by program studigtf,

“with details. It is also recommended that tﬁé program consider collecting

information that contrasts bilingual program stuhenE} Wiﬁh.t;b entire
school on such variables as dropout rates, rates- of bErticibat{on in
acfivities, and incidence of discip]inarylprob1ems{ This 1nfor;ation
would prqyé valuable for future evaluations, funding, -and public-relations
efforts. It would also be an effective means of self-evaluation for
future ‘program deve]opment. ) - ‘

6. The progra; should continue’to look for bj]inéua] professionals
who are certified .in the cantent areas, espec{a]ly in ihe fields df

\

mathematics and science. - J .

/
i
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7. To alleviate the paucity of materij?g\in/4£a1ian, it is

strongly urged that more communication be estab)ished with other secondary
-schools in the city (such as New Utrecht High School in Brook]yn) that
have bilingual programs in Italian. Curricula and materials could be
shared, thus reducing dup]ication of efforts.

8. Future workshops for bilingual staff members might address
suth topics as the possible role of monolingual English-speaking students
in the program, enrichment, bilingual methodalogy to be used in the
classrooms, how to 1mpr9ve parental involvement, and the deve]opﬁent of
a peer tutorial program.

9. Because of the pressing need for career. bilinqual education
in Queens, it is strongly drged that the adminstration enéourage and
give time and money for resubmiséion of the Project CAUSA -proposal.

)10. According to records submitted to the evaluation team,
. only the project coordinator and one paraprofessional attended workshops
and conferences outside the school. The bilingual staff as well as the
monolingual staff who have LEP students in their classes should be
encouraged to attend more professional conferences on bilingual education.
The New York City Board of Education, the New York State Education
Department, the Bilingual Education Service Center funded by Title VII,
and many colleges and universities sponsor numerous conference; and

workshops covering a wide variety of topics in the field.
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VIII. APPENDIX
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Staff Characteristics: Professional and Paraprofessional Staffs ) .
Dther
1 time Date appt. Exper- relevant
for each to each Education Certif- Experience  Experience -fence past
Function(s) function function (degrees) fcation License(s) monolingual bilinqual’ E.S.L. training
Project 100 9/81 8.A., Social Studies adm./ Social 20 years 3 years none Director
Coordinator , - M.A. super. Studiess 7-12 Fullbright
Proqrag
Resource 100 3/76 B.A., Spanish - Spanish - ] years none Law School
Teacher . ‘
- .
Resource : 100 9/19 B.A., Italian Italfan [talian - 5 years none -
Teacher 1-12 ’
(2
! Resource 100 9/80 B,A., Spanish - ¢ Spanish Per Diem - 3 years none -
Teacher - Portuquese 1-12 Spanish .
Family 100 9/80 - ; - - - ‘ - - -
Assistant . N * .
r
A
. » .

‘ 63
El{fC‘ ; m .
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