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NEWITT CLINTON HIGH SCHOOL

Bi]inqua]-Bi;ulturaT Program . .

LS

Location: ‘ 100 West Mosholu Parkway S.
. Bronx, New York 10468

Target Lahquaqe: . Spanish
Number of Participants: 214 students
Year of Nperation: 1981-1982, Fourth vear of a .
four-yvear cvcle
Principal: Nr. Navid Fuchs
Director:w Ms. Ruth freenblatt
*

I. CONTEXT

comMuNITY SETTING

. H
Deitt Clinton High School, the home of the Rilinqual-Bicultural Pro-

e 4 .
gram, is in the Jerome Avenue section of the North Rronx. This section

¥ .
v

is low- to midgi -income; large apartment bhuildings predominate, but there
are a few private homes. A small, thriving business, section serves the

N

residents.

Only a few of the students live in the vicinity 6? thé school, however,
Most commute by bus or train from other sections of the Bronx, esnecially
the South Rronx., The economically depressed South Rronx ha§ heen dévastated
by fires in the past several vears, and many families have moved out. [ts
population is predominantly Qisnanic, with a larae percentaqe of hlack
Americans and a few Orientals and whites, ?rohlems'of 1nner-citv‘liv1nq

abound: hiah unemployment: welfare dependency; mental and physical illness;

drua traffic; crime; high mohility.




Spanish is in general use all over the South Bronx, with Spanish-
language businesses, newspapers, movies, radio, and te]ev%sion. Hispanic
students generally speak Spanish at home and at school. They use Eng]ish
only in the classroom or to communicate with their black American peers

and mainstream teachers.

SCHOOL SETTING

DeWitt Clinton is one of the few specialized boys' schools 1in the
New YorK City sy;tem. The school building, surrounded by trees on open
lTand that separates it from the main thoroughfare, is well maintained.
Fifty-two percent of the school's 3,000 students speak only English, while
48 percent are of Hispanic origin. On the basis of English reading scores
on standardized teéts, forty percent of the Hispanic students in the school

-are of limited English proficiency.

i




II. STUDENT CHARACTERISTICS

Students are eligible for the program if their score on the English

part of the New York City Language Assessment Battery is below the twenty- <L\\

first percentile and their score on the Spanish part is* higher than on the
English part. Other factors taken into consideration for admission into
the program are: poor academic performance; results of interviews with
the program staff; recent immigrant status; feeder-school recomﬁendation;
teacher recommendation; parental request.

Of the 214 students in the program 1n'1981-1982, 204 (95 percent) ;%re
Hispanic bilinqual students. The remaining ten were black American mono-
linqual students admitted to the program to integrate it. Most'of_the
students werelborn outside the United States, principally in Puerto Rico
and the Dominican~Republic. Table 1 shows the number and percentaqe of
students by their country of origin;

Both the Hispanic students born in the United States and the recent
immigrants have severe linquistic, academic, and adjustment problems.
About 15 percent of them cannot read Spanish, and their oral and written
English is below par. U.S.;born students have particular difficulties
in c;ncept formation. Those born outside the U;S. haQe difficult;es
with teacher-student roles, note-taking, and study habits.

‘ The program has helped the students deve]qp reading and writing skills,

4’ »
however, Last year, about 10 percent of the Hispanic students in the

program were removed from Spanish courses because their Spanish skills

o iy




had improved sufficiently, These students then pursued their Spanish-
lanquage study with independent course work, writing reports under the

supervision of the resource teacher,
TABLE 1

Nymber and Percentaqes of Students hy "

Country of Rirth

»

Country of Rirth Number Percent
Puerto Rico 94 44,1
Nominican Republic 2R 13.1 . ‘
Mexico ’ 2 0.9
Honduras 3 1.4
o Costa Rica ? n.9 :
El Salvador 3 1.4
Nicaraqua 2 n,a
Ecuador 7 3.3
U.s. 72 33.8

TOTAL 213 ‘ 100.0

.Most program students were born in Puerto Rico (44.1 bercent)
and the lInited States (34 percent).

LOf the total students ‘reported, all hut ten are Hispanic and
speak Spanish at home. These 10 are lnited States-horn black
students who report English as their home lanquage.

’
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A1l proaram student; are male sincé NelWitt C]inEpn is an all boys'
school. Table 2 presents the distribution of program students by arade.
There seems to be a concentration of students in the lower grades (9‘
and 10) and a progressive decrease in enrolliment as the grade increases.
The project director reports th;t, hesides the fa&t that unsuccessful
students tend to drop-out after grade 10, many students have expressed
their dissatisfacéion with being in an all boys' school. The school is
considerina a chanqe in policy in-order to include female studenés aﬁd
to include proqrams whicﬁ may attract them t6 the school.

Most proaram students are immigrants and their edﬁcationa] histories
are highly varied. Many have suffered interrupted schoolina or a lack of
educational opportunities. As a result, they 6ay have recefved fewer
years of schoolinq than their arade would indicate. Many are over the
expected age ranqe for their qrade. Table 3 p:;sents studants by aqe

and arade.

The fact that so many students are overaqe has implications for setting

»

‘standards of performance and interpretinag student outcomes. For those

students who have missed years of schooling, it is important to consider
the possihle-deficiency in coanitive development and native-languaqe
proficiency. These deficiencies in the native lanquaae will influence

their development of oral and literary skills in Enqlish.
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. TABLE 2

Number and Percentages of Program Students by Grﬁ&e

N * . A 1\
/ - : ™~ St
e -

L\ : S
] ‘ N , i
- — e Percent .
Grade - - of »
N Grade ) .
9 73 34.3 : ‘ \
10 69 32.4 g |
11 35 . 16.4 B
12 ° | 36 16.9 :

TOTAL 213 100,0

N
I N }
- . - v
.Most students are jn the lower grades, 9 and 10. Ffnrollment .
decreases as gqrade increases. ’
.Al1 program students are male. , //' o ‘
' )




TABLE 3

Number of Students by Age and Grade

.

Age | Grade 9 Grade 10 | Grade 11 Grade 12 Total

14 '

15

16

17

18 -

h }

19 1 2 7 10 -

20 ’ 3 3 /\>

Total 73 69 35 36 213 _—-
Ovérage . . ’
Students ‘ , :
Number 25 < 33 7 10 =75
Percent 34 48 20 28 35
\ﬁbté. Shaded boxes indicate expected aqe ranqé for qrade,

+

Th1rty five percent of the students are overaqe for their grade,
"Most overaqe students are in qrade 10,

.Most students are 17 years of aqe,

10,

0f these, most are in grade

.The proportion of overage students decreases after qrade 10, .
"This indicates that "dropping out" of the school or leaving the
program may occur most frequently after this grade,

-7-




PHILOSOPHY

ITI. PROGRAM DESCRIPTION

v 4

HISTORY

The program, which started in September, 1978, is in its fourth and

-

" final yeari Its antecedents included classes in Eng]ish as a second lan- ,

guage (E.S.L.), and bilingual general science and biology classes which
had_been offered since 1970. The bilingual science teacher became the
bilingual guidance counselor, and guidance services in Spanish were

started in 1974. - In 1977, the bilingual guidance counselor developed

thé grant proposal. and in 1978 became the director of the program.

-

The program‘é philosophy reflects the behaviorist model in which the// "y
director was trained. The program seeks to reinforce the students' native-
. O
language skills and their familiarity with their native culture while they
are learning Eng]fsh. Reinforcements imclude, recognition, praise, and the
recording of student achievements. Such cooperative activities as peer \\\\\\
tutoring and cultural. trips aré{used as encouragement. . ’

It is a four-year program, grades nine through twelve, and is only

partially transitional in nature. Spanish Cpurses are retained through-

" out the four years. : . x

ORGANIZATION AND PERSONNEL

The assistant principal for foreign languages oversees the program.
He also supervises the teaching of languages, both E.S.L. and Spanish,
within the program. : : T

The program director coordinates the program and directs curri&g]um

development, staff training, parental involvement, ang budgetary matteré.




" She also supervises the program staff, which includes a resource teacher,

>
< a grade adviser/counselor, three educational assistants, a family assistant,
Y .
. +and.six tutors.

I

The resource teacher is in charge of parent workshops and éupervises the
educational assistants. The grade adviser/counselor is in charge of student

programs, supervises the family assistant’ and tutors, and handles cbunse]-

)

ing needs. Both the resource teacher and the adviser/counselor organize

student activities and train the tutors. : .
N T o

| - The educational assistants help the teachefs with classroom work, paper

e
work, and the work of the tutors. The family assistant notifies Students'

families when problems occur and gives out 1pfor$ation about the program's
o activities. She also visits feeder schools to recruit students and to give
out informat}on about ;he program.
. Content-area teachers assigned to‘the program are under the direct super-

vision of their respective departments.

Figure 1 shows the organization of the program within the school.

- w

N A
. Sy .




Figure 1

Organization of the Bilingual-Bicultural Program Within The School

@
\ . | PRINCTPAL |
P
N ASSISTANT PRINCIPAL,
DEPARTMENT OF FOREIGN LANGUAGES
-~
ASSISTANT PRINCIPALS PROGRAM DIRECTOR BILINGUAL PARENTAL
CONTENT-AREA --|BILINGUAL-BICULTURAL PROGRAM|--{ADVISORY COMMITTEE
| DEPARTMENTS - : ; .
| [
| | - i
. KO'NTEN‘H- RER| = o mmmmmm e i
TEACHERS
’|Tu+URs| | GRADE ADVISER/ |  |RESOURCE EDUCATIONAL | TFAMILY
| (6) | |  COUNSELOR |\\TEACHER |ASSISTANTS (3)|  |ASSISTANT
. Supervisory Relationship
D e DT P Collaborative Relationship - ' ,
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FUNDING

The program receive; E.g.E:A. Title ?, Title VII and tax levy (New
York City Board df.Education) funds. Eight classroom teachers and three
parap;ofess%onals are paid through tax ievy funds, while four classroom
teachers and four paraprofessionals are funded by Title I. Tax levy
monies also support the program by providing the ser;1ces of a part-time
career counselor. All other non-instructional components (administration
‘and supervision, cufr%cu]um development, supportive services, staff
development, parental involvgment, community involvement) receive funds
from Title VII. o | , N

Tables 4 and 5 list the personnel and functions by source of fﬁnding.

" STAFF CHARACTERISTICS

Appendix A lists the.academic, pedagogical, and other characteristics

of the program staff.

GOALS AND OBJECTIVES

The long-range qoa]_of the program is tp improve the students' English-
language and general academic performance. Its instrumental goal is to
develop a comﬁrehensivé‘bi]ingual course of study for secondary education,
to be implemented by instructional and support staff trained in the areas *
of specialization required by the students‘in the pgggram. In addition,
it aims to increase the involvement of parents in their children's educa-

tion and to increase the proportion of students graduating from high

school and continuing their education or becoming gainfully employed.

-11-
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TABLE 4

Funding for the Instructional Component

co -Personnel
Subject Area Funding Source | Teacher  Paraprofessional
. E.S.L. Title I 1 oo 1
Reading. (English) Title I 3 ) 3
Native Langquage Tax Levy 3 0
- . % o
Mathematics Tax Levy 3 1
Social Studies Tax Levy 1 1
Science Tax Levy 1 ) 1 -
TABLE 5
' Funding for the Non-Instructional Component
Function Funding Source | Personnel
Administration and Title VIT Program Director
Supervision
Curriculum Title VII Bilingual Social
Development Studies Teacher
Supportive Services Title VIT Program Director,
Resource Teacher, Family
Assistants, 3 Educational
Assistants,igrade advisor/
Counselor i
Tax Levy Career Counselor {part-time)
Staff Development Title VII Program Director
Grade Adviser/Counselor,
Bilingual Social Studies
Teacher
Parent and/or Title VII Program Director and all
Comhunity Involvement other Title VII personnel
Tax Levy Principal
-12-




IV. INSTRUCTIONAL COMPONENT

PLACEMENT, PROGRAMMING, AND MAINSTREAMING

Placement in the program is accomplished according to the entry criteria
discussed under "Student Characteristics;“ page 3.
“ Student programming is a supportive service of the grade ad;isor/quidance
counselor. Rrogramming is :subject to three'factors: ﬁeQHYOrk City Board
of Education graduation requirements; the studenf‘s academic level; and
the student's English-lanquage proficiency.

The advisor/counselor told the evaluator that she interviews each student
at>least three tjmes a semester to discuss 'the program for the negt semester.

3

She also informs students about graduation requirements. Students who are

A\

in trouble academically are interviewed to find out why, and family or
personal counéelinq is given when needed.
. Transition to use of English instruct}on is accomp[ished accordigg to
each student's ability, but mainstreaming is never total. The program seeks
to integrate the students into the main culture of the school in three ways:
through curricular activities; through extracurricular activities; and
through the admission of monolinqual students into the program. These
latter students, who are admitted at their own request, have demonstrated
a special sensitivity to Higbanicvqulture and a desire to ]garn Spanish
as a second lanquage.

In 1ine with the original..program proposal, students are mainstream%d in
art, music, and health-education courses. In addition, they are mainstreamed

in mathematics and science courses duesto a lack of bilinqual teachers in

these subjects.'

~13-




Extracurricularly, the students are integrated in trips, assemblies, and

" R.0.T.C. Many mainstream students come to:the program office for counseling

o ]

and for help tn their Spanish courses, and some mainstream students attend

| the &ilingual assemblies and cultural programs.

INSTRUCTIONAL PFFER}NGS
Overview

" The program offers instruction in English as a second language, Spanish
for-native speakers and Spanish as a second 1aﬁquaqe (S.S.L.), aﬁd bilingqual
contént-areq courses. In addition, the program offers tuﬁoring fgr students

who have difficulty adjusting to classroom work. The evaluator visited

classes in all of these areas and/or interviewed personnel involved.

« English as a Second Language

E.S.L. instruction is divided into four one-year levels: beginning;

y intermediate; advanced; and transitional. The fourth year prepares students

of English reading funded by Title I. Table 6 1lists the fall and spring

E.S.L. courses and the textbooks used. Each class meets five periods a

1

week .

\
to enter mainstream English classes. The program also offers four levels
|
|




TABLE 6

-

Instruction in Enqlish as a Second Lanquaqe

AN
- Fall Number of  Averagqe Class Pds.  Curriculum or
Courses | Classes | Class Req. | Per Week Material in lse
(Reqinning) i 1 Access to English 1;
| | I | Real Stories;
E.S.L. 1 I 2 25 10 Workhook 1
{Intermediate) | Access to tnqglish I;
| | | | Real Stories; r
g E.S.L. ? | 1 20 5 FWorkbook 1
(Intermediate) | Access to Enaglish 7;
[ | | World of Vocabhulary;
E.S.L. 3 I 1 14 I 5 | Journey to Fame
{Transitional) | | - | Access to Enqlish 7;
I | , I . | World of Vocahulary;
F.S.L. 4 b 1 | 9 | 5 | Journey to Fame
- Spring Numher of  Averaqe flass Pds., Curriculum or
rourses | Classes | Class Req. | Per Week Material in lise
{(ReqTnning) | - Rook T Tests & Drills
I | I in English; Everyday
' I | I E.S.L. Book 1;
E.S.L. 1 | 2 | 17 10 Real Stories
(Intermediate) | ] ~ Rook 1 Tests & Nrills
’ ! | | | in English; Evervday
) | I | | £E.S.L. Book 2;
£.S.L. ? I 1 | 21 5 Real Stories
[Tntermediate) [ o Book ¢/ Tests & Nrills
N | | I | in English; Rook 1 |
, I - I | World of Vocabulary:
F.S.L. 3 | 1 I 25 | 5 Journey to Fame
{Transitional) | | I Book 7 Tests & Drills
: | I I | in Enqlish; Rook 1
l [ I | World of Vocabulary;
E.S.L. 4 | 1 | 17 | 5 | Journey to Fame
R hd
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An Enqlish-reading teacher told the evaluator that her classes included
hoth proaram and mainstream students. Proaram students were doinq well,
even though she used first-lanquage teachinag methods., She said her aqoals
were to develop the students' skills in writing (ouf]ininq, arqumentativé
writina, and research) and in reading (for details and for inferences, to
develop vocabulary, to draw conclus}ons, to find the main idea, to under-
stgnd development of character and settinag, to understand fiqurative lan-
quaqe, and to use.the dictionary).

The evaluator visited this teacher's Fnqlish 12 readinq class; whith was
study}nq Kinqg Lear in a p}ose version, THirteen siudents were present,
Theré was no paraprofessiopal. The students read portions 6fkthe text, dis-
cussed the readinas, and answered questions from a handout. (lassroom inter-
chanae %as 11N percent in Fnqlish. There was no student-student intercpanqe.

{ » . .
Most of the students participated in the lesson,

L}

Spanish Lanaquaqe N

Spanish instruction includes a track for native speakers (the first-
lanquaqe track) and a track for students of Spanish as a second lanquaae
(the S.S.L./reaular track). The first-lanquaqe track (desiagnated M) has

4

four one-year ]evels:‘ elementary; intermediate; advanced; and colleage-level
(Span' M1 throuaqh Span N8).f These courses are tauqhtﬂentirely in Spgnish,
using a first-lanquaqe methodoloay. The emphasis is on developinag writing
and reading skills, The S.S.L./reqular track has three ]evels: elementary;
intermediate: and advanced. These courses (desianated Span 1 throuah Span

6) use an eclectic methodoloay, with an emphasis on developina auditory

and comprehension skills, Some arammar is included,

-

-1h-
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The assistant principal of foreign lanquaqes, who supervises lanquaqge
insfruction, told the evaluator that the pedanoaical emphasis in the S,S.L./
reqular track is on developing auditory and speaking skills. The approach
is audio-linqual and eclectic, using Spanish and Enqlish for instruction
and interchange. The elementary course has a modified curricuﬁum for
students with no knowledge of English, and the emphasis is on conversation.
Simple-dialoques are used, hut very little qrammar is presented,

Spanish-lanquage classes use no paraprofessionals, But advanced students
serve as tutors in hoth tracks, Hispanic culture is intearated into the N-
track curriculum throuah texthooks and visual a}ds. Texthooks and films
have heen chosen to present both Caribbean and continental Hjspanic cultures.

Tahle 7 1ists the fa]lsind spring offerings and the texthooks used in

tf
the Spanish-lanquaqe coursgs, Epch class meets five periods a week.

3
i~

-17-
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TABLE 7

Instruction in the Native Lanquaqe

y S A
Fall Numher of Average Class Pds. Curriculum or
Courses - Classes Class Req. | Per Week Nescription Material in llse
. Flementary Spanish ET Fspafol al
Spanish 1IN ? 34 5 for Spanish Speakers!| Dia; Palan Series
o ' Aventuras en Ta
Spanish 3N ? 34 5 Intermediate Spanish| Ciudad
. {luentos de Hoy
Spanish SN 1 13 s Advanced Spanish y manana
Advanced . . Colleqe Survey of South
Spanish 1 26 5 Level Spanish American Literature
' 5,
Spring Number of  Averaqe Class Pds, - Curriculum or
Courses Classas Class Req. | Per Week . | Description Material in lise
B , Barrios de la
Spanish ?N ? 3?2 5 Flementary Spanish Ciudad; Palan Series
F1 Tesoro de la
Spanish 4N 1 31 5 Intermediate Spahish| Sierra Madre
Falidoscopio de Tlas
Spanish 6N 1 33 5 Advanced Spanish Americas
Advanced A Colleqe Survey of Spanish
Spanish 1 20 - 5 Level Spanish lLiterature;

La Carreta
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Content-Area Courses

The program's original plan was to use Spanish in mathematics, science,
and social studies classes and English in art, music, and heaith-educatiog
classes. But-this plan had to be modified severely this year because the
school lost the two bilinqual teachers in mathematics and science. These
classes were taught by monolinqual English-speaking teachérs, assisted by
bilinqual paraprofessionals. Thus, only the social studies classes were
taught in the bilinquél mode. |

[n the mathematics and science classes, although instrdction, assign-
ments, aﬁd testing are. in English, the paraprofe;sional goes around the
room translating test items and assiqnment: for any studehts having dif-
ficulties. Such help is qi;e; in the ninth a}d tenth grades but not in the
eleventh and twelfth qrades. ¢

In the social studies classes, the teacher used his discretion as %o
the ratio of Spanish to English. He qgives assiqnments 1in both lanquaaqes.
Testsvare in Spanish, .

Table 8 lists the fall and spring hilingual offerings in social studies.

Each class meets five periods a week.

-19-
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TABLE 8

.

Bilingual Instruction in Content Areas® :

Course \ No. of Classes Average Register

. Title (Fall) (Spring) (Fall) (Spring) -
World Geography 1 1 35 ’ ‘
§1obal 2 2, 2 24
G]oSa] 3 1 -1 30 , ' K

American History

and Studies 1 1 40
( Govermment & ’
‘ Politics . 1 - 35
L+] . “
3011 classes are taught in Spaniéh and English for five periods : 7

each week. Eighty-five percent of the materials in classroom
use are in the students' native language.

s bC]ass held for ten periods each week.

5

& ~ About a third 6? the curriculum of Global I concengratés on the study
of Latin Américan culture. In Global II, only about 10 percent is devoted
to this,culture. The social studies teacher told the_eva]dgfor that he has
tried to augment: £ife séope”of Latip American culture presented in G}obal |
[T, but the curriculum éllows for very'liitle; When possible he cphtrasts

Latin American 1ns§jtutions with those of the Unitgd States: for ekamp]e,

plantation versus hacienda; civil rights versus denial of rights. \\\

.  -20-




h "

y

In a social studies class observed by the'eva1uator% 17 students and a
bi]inguq] paraprofessional were present, in<}ddition to the teacher. Studeqts
included both Spanish-dominant and second-]anghage program students. The
Tesson was on the sédération of powers in the U.S. federé] sysfem, and the
teacher started Qy discussing the concept of federalism uhder the Réagad
administration. He continued by asking the class questions that artfully
developed the discussion. Prés;ntation, mofivation, and class participation
were exce]]e&t. Major concepts of the lesson were applied to Latin American
countries. Language interactiﬁn bethen teacher and students was 90 percent
in Spanish. Engljsh was used mainly for rea&ing and quoting. The S.S.L.
students had difficulty finding the right words to ask and answer questions;
sometimes they used Eng]ish. The teacher answered all questions in §panish.

‘A'mathematics class observed by the eva1uatpr {nc1uded 12 students, a
mdno]ingual Engiish-speaking teacher, and a bilingual paraprofessional.
Boﬂ; mainstream and“prog;am students were in the class..  The teacher
Eonducted the lesson in English, writing important rules énd examples on

the chalkboard. Students did exercises at their desks, and a few Were

asked to write the exercises on the board. The paraprofessional went from

desk to desk, helping program students who had difficulties. Teacher-

student interchange was 100 bercent in English, while paraprofessiona\-
student interchange was 100 percent in Spanish. . This combination, plus -
tHe use of the cha]kboérd, seemed to dissolve the stugents' language
difficulties.

A-science class observed by the evaluator included a monolingual English-

speaking teacher, 14 students, and a tutor who was replacing an absent para-

professional. Al1 interchange was in English; there was no translation
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1nfo Spanish. Four students showed severe difficulties in understanding | P

+ what was going on. - - . i

-

TUTORING SERVICES

. eV N |
‘ The tutoring system is a distinguishing feature of the préqran.‘ The }
tutors help any program student who is having difficulties adjﬁsting
to classroon demands. This year, six tutofs served some 60 program étudents.
Tutor}ng was reduced from tﬁe original eight periods a day to four or five |
this year. K( |
Tutoring is done in the language the student considers to be his or her
first language. In group tuioring, both languages are used. These groups
are arranged not by language but by level of achievement:
A1l tutors are volunteers. Two are beer students, two. are alumni of '
DeWitt C]inton who are now in college, and two are volunteer college students.
They are selected on the basis qf the following criteria: an excellent ) ~
attendaﬁce record; 85 percent or better average in the subjeék they tutor;
and recommendations by the subject-area teachers. i
Tutors are trained by the grade adviser/counselor and the resource
teacher in how to effect the teacher-student roles; how to deve]db empathy
with the students; and how té use Ehese skills to enhance the 1earniﬁg
process.
In two tutoring sessions visited by the evaluator, ;tudent participation
was excellent, and so was the rapport between the tutors and the students.

The tutors maintained a proféssional but cordial attitude, and the students

appeared to be learning the lessons.

t
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FUTURE PLANS

This is the last year of TitTe VII fund%ng for the Bilingual-Bicultural
Program. The director has-presented a proposal for a new Title VII program
to‘beyca]]ed the Bi]fngua] Spénish-éotﬁng1ish Career .Training Program. It
i will be geargd to Hispanic students in grades nine tthuqh tweleve. Its
goals aré to accelerate.the transition from Spanish to English ﬁnstructfon
and to train students fo? jobs. dob aptjfudes and 1nterests'wif} be
measured; vocatignal caounseling will be giver, and tourses will be offered

to train students for office and health careers. g

L2
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V. - NON-INSTRUCTIONAL COMPQNENT

s

CURRICULYM AND MATERIALS
A main 6bject1ve of the program is to develop curriculum materials

suited to the needs of its siudéﬁts. Materials developed this year include . -

a social studies curriculum, E1 Siglo Veinte, and ten Spanish‘1éssoﬁs of 20

minutes each designed to help tutors in science.

EXTRACURRICULAR ACTIVITIES

" The resource teagher is"in charge of ;r15§ and other extracurricular
-act}vities for prégram.students\and-their parents. This yéar there were
seven'trips: RadiolCity Music Hall; two plays; 5 circug; the Circle Line
‘tour; a movie; and a Dominican Day cg]ebratipn at agother schoo].n

The program sponsored fodr major cultural events: ‘Dominican Independence

Day; Puerto Rican Qeek} and two award assemblies. In additi&na‘thé,resource

teacher supervises the publicationsof a program~neWs1etter, Noticias Bilingues,

which is issued three times a year.

SUPPORTIVE SERVICES

.The director of the program,.a trained. guidance counselor who is fully
conversant in Spanish, offers in-depth, crisis, add vocational guidance to
the program students.

)

The grgde adviser/counselor of%ers'he]p in programming ahd'counseling.
~ She tries to reach absent gtuéents by phone and makes home visits-in-cases
of .111ness. She giQes-vocationa] advice and seeks to enroll students who
withdrawufrom)§chool in G.E.D. classes. She takes students on trips to

colleges -- including Hunter and D'Youville Colleges and Columbia University

this year. She counsels students with personal prob]em?; 1f the problem
-24-
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involves the fémily,'she asks the family assistant to make a home visit.
If an outside agency'§ services are needed, she refers the student to the
program director. In addition, she coordinates her work with that of the
school's guidance départment.

The family assistant works under the grade‘advisef's supervision. Her

princiba] duties are to oversee student attendance and to visit homes to

.help students and their families resalve problems that interfere with school

“work. She averages eight to ten home visits a week. ' In addition, she

he1p§ students and former students to find jobs.

STAFF DEVELOPMENT

The p;ogram devoted considerable time to st;ff training this yéar.
Training was alsq offered to the rest of the DeWitt C]inton:fazulty and to
facu]fiés of other schools. Thetf were eight sessions for éhe Title VII~
bilingual staff and 23 sessions f;r the non-bilingual sﬁaft; four sessions
for DeWitt C]inEon faculty and two sessions for new teachers from Jther ¢
schools. Thére were also ten monthly Title VII staff meetings. Staff -
also attended training sessions outside the school. Appendix B lists
the training offered to and attended by the program staff, plus the

university courses attended by the staf4” this year.

PARENTAL INVOLVEMENT

The principal mechanism for parental involvement is the Parent Advisory
Committee, whichrincludés program staff, voTumteer parents, and selected

broqram students. This committee informs parents of program activities,

»

d%scusses problems of the program, and suggests ways to get parents involved.
\

It held nine meetings this year, attended by from eight to 14 parents, four

‘/2~%.»425-




students,'ana staff. These meetings coincide with meetihqs of the school's
P.T.A. Executive Board so that program parents may establish communication
with mainstream b&rents and the principa]l ,

Program parents ‘also were involved in the four open-school eVents held
this year, in the Third Annual Hispanic Parents' Conference on Education at

Long Island University, and in diverse home and phone contacts with the

staff.

COMMUNITY INVOLVEMENT

The program participated in the following community activities this
year: "the Dominican Educa;ors‘ As$ocjation; NDistrict 6 School Board;
Hostos Community College; theoHispanic Coﬂﬁunity(Héa?th‘Council; the
Westside.ComTunity Conference; Kinqsbridqé Heights Neighborhood Patrol;
K1nqsbr1dqe He1qhts Homeowners Association the Néw York City Po]ice De-
partment B]ockwatchers rommun1ty Board #8; Aspira; and Chase Manhattan

Bank's 1982 Neighborhood Grant Program.

AFFECTIVE DOMAIN

The final determination of the effectiveness of a program is made by the
way 1tsAstudehts respond to its efforts.; This year program students’ received
the following awards:

Arista Honor Society, 1;
Scholarships, 3; .
Prize-winners in the city-wide Poetry Contest, 3 (firsf second,
and third prizes);

Certificates of recognitifon from the Cdngressiona] Arts Competition
3;

Certificates of Award for Health Services, 1;

Daily News Super Youth Awards, 7;

Certificates of Merit and Specia] Prizes at the. school's Bilinqual
Awards Assembly, 30;
Graduation awards, 13;
Regent's diplomas, 2.

-26-
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0f the 22 program studeﬁts who were graduating this year, 15 intended to
go on to college, four to military service, and two to work. One was
undecided. (See Tahle 9.)

-The attrition rate in the program was 12.6 percent, compared to ?24.1
percent in the school as a whole. The suspension rate amona proaram students
was. 2.8 percent, compared to 4.1 percent for the whole student body.

Table 10 presents the numher of students lost to the program during the
year. Of the 27 students who left, 15 transferred to other schools, five
left New York City, five transferred to alternative programs, and two

left school to qo to work.
TABLE 9

Post-High School Plans of Twe]fth;Grade Students

Plans | Number Percent
Colleqge 1 15 68.2
Armed Forces L 4 * 18.7
Work ’ L' 1 4.5
Hngecided E 2 9.1
Total 'L 22 100.0

..Most students in aqrade 12 repcorted plans to attend colleae.

.A high proportion (61 percent) of qrade*12 students reporting
plans may be an-indication of a postive attitude toward self

and achievement.

_27-




« - TABLE 10

Number of Students,Leaving the Program

Reason For | |

Leaving Grade 9 | Grade 10 | Grade 11 | Grade 12 | Total
Discharqed/ | |
transferred to | | : | | |

altern, program 4 ! B | 5
Transferred to [ [
another.school 5 9 1 15
Graduated 22 2?2
Returned to -

natfve country 1 3 . - ol 4

|
Nischarqed (Job) | . 2 - o 2
‘ .

. Total [ 10 | 15 1 | 72 | 48 A

.The majority of students who leave the progqram have compLeted
grade 12 and qraduate, )

4 .Most students who leave the.proqram are transferred to another
school; some are transferred to an alternative proqram. .

.Some students in the lower grades return to their native countries;
others are discharged to enter the labor force.
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VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The following section presents the assessment instruments and pro-
cedures, and the results of the testing to evaluate student achievement
in 1981-1982.

Students were assessed in English-language development, growth in
their mastery of their native language, mathematics, social studies, and
science. The following are the areas assessed and the instruments used: -

English as a second lanquage -- CREST (Criterion Referenced
English Syntax Test, Levels I, I, IlI)

Reading in English -- New York City Reading Test
(California Achievement Test and the Comprehensive

Test of Basic Skillis)

-- SOBAR (System of Objective Based
Assessment Reading)

Reading in Spanish -- Interamerican Series, Prueba de
Lectura (Total Reading, Forms BS and AS, intermediate
and advanced levels, 1950 version)

Mathematics performance -- New York City Mathematics Test
-and teacher-made tests

Science performance -- Teacher-made tests

Social studies performance -- Teacher-made tests _
Native-language performance -- Teacher-made tests
Attendance -- School and program records

»)
The following analyses were performed:
On pre/post standardized tests of English and Spanish reading achieve-

ment and mathematics achievement, statistical and educational significance .

are reported in Tables 13, 15, and 16.
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Statistical sianificance was determined through the application of.
the correlated t-test model. This statistical analysis demonstrates
whether the difference hetween pre-test and post-test mean scores is
larqer than would he égpected by chance variation alone; i.e. is sta-
tistica]fy significant. ) .

This analysis does not represent an estimate of how students would

have performed in the ahsence of the program, No such estimate could he

made hecause of the inapplicability of test norms for this population,

/

jand the unavailahility of an appropriate comparison aroup.

Educational significance was determined for each grade level by
calculating an "effect size" hased on observed summary statistics using
the procedure Cecommended by Cohen.*‘ An effect size for the correlated
t-test model is an estimate of the difference hetween pre-test and post-
test means expressed in standard deviation units freed of the influence
of sample size., It became desirable to establisq such an estimate hecause
substantial differences that do exist frequently fail to reach statistical
siqnificancevif the numSer of observations for each unit of statistical |
analy%is is small. Similarly, statistically sianificant differences
often are not educationally meaninaful.

Thus, statistical and educational siqnificance permit a more meaninaful

appraisal of project outcomes. As a rule of thumb, the followina effect

A

*Jacoh Cohen. Statistical Power Analysis for the Rehavio#al Sciences
(Revised Fdition). New vork: Academic Press, 1377 Thapter 7.
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size indices are recommended by Cohen as quides to interpreting educa-

tional significance (ES):

’

a difference of 1/5

= ,20 = low ES
a difference of 1/2 = .50 = moderate ES
a difference of 4/5 = =

.80 = high ES

The instrument used to measure qrowth in English language was the

Criterion Referenced English Syntax Test (CREST), which tests mastery

of specific syntactic skills at three levels. Materia} at the bedin-

ning and intermediate levels of the CREST is broken down into 25 ohjectives
per level, such as present-tense forms of the verb "to be" (Level I), or |
possessive adjectives and pronouns (Level [l). Material at the advanced -
level (Level [Il) is organized into 15 objectives, such as ref]e;ive
pronouns. At each level, students are asked to complete four items for
each ohjective. An item consists of a sentence frame for which the

student must supply a word or phrase chosen from four possibilities.
Mastery of a skill obiective is determined by a student's ahility to

answer at least three out of four items correctly.

This report provides information on the average number of objectives
mastered, and the average numher of obiectives mastered per éonth of
treatment by students who réceived Title I E.S.L. instruction in the fall
and spring semesters (Tahles 11 and 12). Information is provided on
ptudents' performance at the various test levels. Performance hreakdowns

are reported hy gqrade for students who were pre- and post-tested with

the same test level,
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Achievement in reading in English is presented in Tables 13 and 14

and reading in Spapish in Table 15. Achievement in mathematics measured

by the New York City Mathematics Test is presented in Table 16.

Rates of students' success in mathematics,‘sciencé, social studies,
and native-language codrses taught in the b%}ingual program are reported
‘by grade and language of instrugtion. These tables contain the numbers
of students reported as taking‘the ré]evant courses, and the percent
passing, for fall and spring semésters. Data reported for courses taught
in English only include students who were taking mainstream courses in
the content areas but received services throug;’the program. Tables
17 and 20 present the percent of students passing the subject areas by
"lanquage of instruction. The tables reportind subject-area data are
listed below by semester:

4 Courses in Bilingual
Semester English Courses

Fall Table 18 Table 19
Spring Table 21 Table 22

Native lanquage arts (Spanish) achievement (percent passing examina-
tions) is reported by grade and semester in Table 23.

Comparisons of the atfendance rates of program participants with that
of the school as a whole\are presented in Table 24. This table contains
average rates for the various,participapt groups by grade, the percent
difference, value of the z stétistie, and its level of gtatistical -
siqnificance.‘ Although theli sﬁatistic used here is slightly different
than the $-test descrjbfd above, it iqain indicates the extent to which .
the observed percentage differences‘vary from what might be expected by

chance.

-32-
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. TARLF 11 . . .
. ¥
' . performance of Students Tested on the Criterion Referenced Enalish Syntax Test
. ~ -
«~ (C‘RFST): Averaae Mumher of Ohiectives Mastered hv Grade and Test lLevel *
‘ . . (F.S.L, Title I Spanish-Speakina Students, Fall) '
. 3 - - ol
AN ¢ a
< .
# " ~ - ‘ 1 3
' 4 C ’ LEVEL | LEVEL 11 , LFVFL 111 . TOTALS
v, Averaqe Averaqe Mumher of Averaae Numher of . l‘veraqe Numbher of Averaqe Mumher of
Months of Nhjectives Mastered Ohjectives Mastered , Dhiectives Mastered ~ Ohjectives Mastered
N Grade  Tréatment N Pre Post Gain. fGain/ N Pre Post ' fain Gain/ . N- Pre Post Rain Gain/ M Gain Gain/ '
N * Month . Month Month - Month
L] . -
’ - a 4.0 88 130 17,0, A0 U . feemeen heedeeee eececeeememmmeeacmeea- 8 A0 - L4
} I 7.8 _?21 143 180 3.7 1.4 1 1.5 217 2@ n.8 O (U1 T, N S B N 4 LI N B PO
E e t B N - vy ' ' ! -
. 8 11 1.2 \L =mmece=meemmemammmemeceecosssas 11 21.9 23,1 1.2 [ T e D T e R TR n 1.2 n a4
1 . )
. 12 . 1.2 ] 1.0 16,8 2.8 1.2 28 17.8 19.3 1.5 n.s 1 14,0 15,0 1.0 n 14 1.9 n.h
‘ : L ) .
TOTAL 1.0 R4 133 17,7 3.9, 1.4 a6 19,2 20,7 1.A I SR RV I R U I R -n,07 134 A0 1.0 o
4 . :
. MOTE.  Numher of ohjectives for each level: .Level 1 (25), Level 11_(75), Level 111 (15). ' .
. - ~ . . ~ , . : '
A . In aeneral, Spanish-speaking students mastered at least one ohjective per month of instruction ( o .
o in the fall. The criterion of at least one ohiective mastered per month of tastruction set. as
' the proaram ohimctive was met at Level T, hut not at Lgvels 1 pnd [REN
| ’ . . '
i .Gains appear to he depressed hy hiah pre-test scores at Levels 11 and 111, Thus, a test “ceilina '
: effect" seems tn he operatina for these nrouns« N
i Y ’
]
i - » “ ’
] ' a
! 14
| 4 y . . ) .
N , ’ 4 L
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TARLF 17 v
’ |
. . & |
- ’ performance of Students Tested gn the friterion Referenced Enalish Syntax Test |
R ' (CRFST){ Averaqe‘Numher of Nhiectivas Mastered hy Rrade and Test Level ’ ‘
. : . . ¢ (F.S.L.. Title I Spanish-Speakina Students, Sprina) 1
. . ¥ N
. .o - ‘ N . .
N - [
LFVEL 1 . LFVFL 11 LFVFL 111 TOTALS
' \
1
Averaqe Averaqe Numher of . Averaqe Mumher nf Averaae Mumher nf- Averaqe Mumher of
. Months of Nhjectives Mastered Nhijectives Mastered -~ Mhijectives Mastered Nhiectives Masteres
; - firade Treatment N Pre Post Rain fain/ ,- N Pre- Post AKain fain/ N Pre Post  Rain Rain/ N Rain fhain/
: . Month  ° Month Month ) Month
‘y L4
9 ' 2.7 7 1.4 13.9 3.4 1.3 ,7? 14,7 18,6 3.9 1.6 4 11,75 14,8 2,75 <« 0,07, 1 1.6 1.4 )
10 2.6 ) 5 4,6 7.8 1.7 1.3 3n 15,72 17.4 2.3 1.0 1? 9.5 11.3 2.1 .0 a7 2.1 .n
) p .
I~ n 2.9 e e 6 11.5 17.7 6.? 2.1 f 10,0 13.0 3.0 1.0 17 4.h 1.6
| - . .
12 2,0 eemccmeccccmaam e 7 .3 9.4 1.1 1.3 0 A AA LA n.6 o 2. 0.9
TOTAL 2.7 1? R.O 11.3 3.3 1.3 (1 13,7 17.0 1.3 1.3 3? 9.0 11,1 ?.? no 109 3.n 1.2

NOTE, Mumher of objectives for each level: Level | (?5), Level 11 (?5), Level 111 (15),
I a

.In qeneral, Spanish-speakinq students mastered at least one ohjective per month of instruction
in the sprinn at each aqrade and level, except at lLevel TII,

\ ‘ . It appears that the dearee of difficultx in masterina one obiective per month is argater at level
) {1 than at any other level. All aroups met the criterion of one ohiective mastereoer month
of instruction set as the proqram ohiective, except arades 9 and {2 ar Level 111,

,
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TARLFE 13

Reading Acﬁievement in FEnqlish

4
A

e : Siqnificance of the Nifferences Retween Inigial and Final Raw Scores
‘ in Reading Achievement of Students on the New York City Reading ‘Test

N -
M p
P »
' ) - }
' . -

Pre-Test Post-Test .
Standard Standard Mean Corr. T- Level of Educational

; Level- N Mean NDeviation _ Mean Neviation Difference Pre/Post Test Significance Significance <
‘ .
‘ 9 9- 42,9 11.9 48,1 13,1 5.2 .77 1.82 NS 0.76

( 10 177 29,2 11.0 35.4 12.0 5.2 .93 - 4,98 000 1.09 '

. 11 9 297 6.5 29,2 7.7 -0.4 .86 -n.34 NS . -0.15

| ! : .

-SE.'

b i N

JAmong NDeditt Clinton High School bilinqual proqfam students who were pre- and post-
tested on their reading achievement in English, Levels 9 and 10 students showed an
average improvement of 5.2 points, Level 11 students showed a s1ight decline (-0.4,

) points). .
K

. .The average improvement for Level 10 students was highly sianificant statistically (

and educationally. The improvement for Level 9 students, while not siqnificant - -

statistically was moderately significant educationally, {he decline for Level. 11 : |

students was found to he neither statistically nor educationally significant, |




TABLE 14

Reading Achievement in English

Percent of Objectives Mastered on the System of Objective Based

Assessment Reading (SOBAR) Post-test by Semester .and Grade Level

FALL
Average
Number of Average
Objectives Number Percent
Grade N Attempted ). Correct Mastered R
9 - - - -
“
10 3 15.3 6.0 39
11 - - - -
12 3 15.0 5.3 36
, . TOTAL 6 . 15.2 5.7 37
SPRING
Average
Number of Average
Objectives Number Percent
Grade N Attempted Correct Mastered S\\\v/
. 9 2 15.0 3.0 20 w)
0 . I\\
10 10 18.5 7.0 38
11 12 16.6 4.9 30
12 9 13.3  ° 5.4 41
TOTAL 33 16,2 5.6 34

i

Note. With the exception of one eleventh-grade student in the spring
semester, no students mastered any objectives on the pre-test.

-36-

.Students mastered 37 percent of the objectives attempted in the
fall and 34 percent in the spring.
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N TABLE 15

Reading Achievement in Spanish

Significance of the Differences Between Initial and Final Raw
Scores in Native Language Reading Achievement on the Prueba
de Lectura, Total Reading, by Grade and Test Level

Pre-Test Post-Test
Standard Standard Mean Corr. T- Level of Educational
Level Grade N Mean Deviation Mean Deviation Difference Pre/Post Test Significance Significance
2 9 18 43.3 19.9 51.8 23.8 8.4 .97 5.25 .001 1.10
2 10 7 44.4 18.4 51.4 15.7 7.0 .97 4.41 .005 1.23
, TOTAL 25 43.6 19.1 51.7 21.7 8.1 .96 6.53 .001 1.13
N
! I M .
3 9 36 45.6 © 16,5 55.3 18.5 9.8 .92 7.89. .001 1.13
3 10 41 39.9 16.0 47.2 16.7 7.4 .95 9.03 .001 1.15
3 11 10 44,7 16.6 55.9 16.8 11.2 .95 6.73 .001 1.29
3 12 - 18 44,5 15.1 52.8 16.3 8.2 .94 6.36 T .00l 1.17
TOTAL 105 43.1 16.1 51.8 17.5 8.7 .94 14.46 .001 1.15
~. : 4 10 2 37.0 12.7 \43.5 12.0 6.5 1.00 13.00 .049 - 1.40
4 11 14  43.0 15.1 49.8 19.3 6.8 .96 4.10 .001 1.06
4 12 12 50.4 10.2 60.3 12.9 9.9 - .92 6.32 .001 1.25
TOTAL 29 45.9 13.1 54.1 16.7 8.2 .96 7.80 .001 1.16
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.Amonb DeWitt Clinton High School bilingual program students who were pre-

.These improvements were all found to be highly significant both statistically

.Among Level 2 students, grade 10 students showed an improvement of 7 points

TABLE 15 (continued)

and post-tested with the Prueba de Lectura, improvements ranged from 8.1
points at Level 2 to 8.7 points at Level 3.

and educationally.

and grade 9 students showed an increase of 8.4 points. Among Level 3 students,
improvement ranged from a low of 7.4 at grade 10 to a high of 11.2 at grade

11. Among Level 4 students, improvement ranged from a low of 6.5 at grade

10 to a high of 9.9 at grade 12. The improvements reported for all grades

were found to be highly significant, both statistically and educationally.




TABLE 16

Achievement ih Mathehatics

Significance of the Differences Between Initial and Final Raw_

Scores in Mathematics Achievement of Students on the
. : New York City Mathematics Test
Pre-Test Post-Test ‘ ’
f Standard Standard Mean . Corr. T- Level of - Educational
Level N Mean Deviation Mean Deviation Difference Pre/Post Test Significance Significance
9 9 23.8 9.4 23.1  11.9 - A5 -4 NS -.074
10 19 26.4 8.5 24.7 9.8 -1.68 .83 | -1.39 NS -.439
, 11 B 9 14.2 3.2 17.8 4.1 3.6 .62 3.25 .012 1.08
8 : .
]
Among bilingual program students who were pre- and post-tested on their achievement
Level 9 students showed a slight decline which was neither statistically

in mathematics,

R

nor educationally significant
Level 10 students showed a slight decline which was not statistically significant

but which was moderately neqatively significant

.Level 11-students showed @ moderate improvement which was highly siqnificant statistically

and educationally.




TABLE 17
Number and Percent of Students Passing
Teacher-Made Examinations in the Content

Areas by language of Instruction, Fall

ENGLISH ‘ SPANISH/ENGLISH
, : Number - Percent | Number Percent
Subject N Passing Passing { N Passing Passing
- . . - .
Mathematics 78 57 73.0 ‘ 104 74 71.1
, Science 65 54 83.0 ’ 61 38 62.2
Social . |
Studies 25 | 18 72.0 | 133 95 71.4
|
TOTAL 168 129 76.7 298 207 69.4°

Note. In conten%—area courses taught in English, students were tutored
bilinqually by peers. In mathematics and sciencé courses taught

in Spanish/English, an English-speaking teacher was assisted by a

bilingual paraprofessional. ’

.In the fall, 17 percent of the students passed teacher-made examina-
tions in subject-area courses taught in Enqlish, while 69.4 percent
passed examinations in subject courses taught bilinqually.

.Passing rates are almost identical in social studies, very similar
in mathematics, and most diverse in science.




TABLE 18

Number of Students Attending Courses and Percent
Passing Teacher-Made Examinations in Content-Area

Courses Taught in English, by Grade (Fall)

Grade 9 Grade 10 Grade 11 Grade 12 Total
Fall % % % % %
Courses N Passing N Pas N Passing | N Passing | N Passin
N
Mathematics ' 19 52.6 14 64.3 |18 83.3 |27 85.2 178 73.0
Science : 11 63.6 13 84.6 |15 73.3 {26 96.2 |65 83.0
Social Studies 2 100.0 0 0.0 |13 69.2 |10 70.0° |25 72.0
K.
Note. In content-area courses taught in English, students were tutored bilinqually by peers.

Among program stydents who received instruction in English, 73 pércent passed
teacher-made examinations in mathematics in the fall. The proportion of students
passing increased with grade ranging from a low of 52.6 percent im qrade 9 to a
high of 85.2 percent in grade 12.

e

.Eighty-three percent of the students passed teacher-made science examinations

in courses taught in Enqglish in the fall. The proportion of students passing
ranged from a low of 63.6 percent in grade 9 to a high of 96.2 percent in grade 12.

.Seventy-two percent of program students, who receiyed instruction in Enqlish, passed

ERIC,
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teacher-made social studies examinations in the fall. The proportion of students
passing ranqed from a low of 69.2 percent in qrade 11 to a high of 100 percent .
in grade 9.

A}

.The highest overall passing rate was reported for science (83 percent). The

overall passing rates in mathematics (73 percent) and social studies (72
percent) were similar. .

3




TABLE 19

I

2.

,Number of Students Attendinq Courses and Percent,

Passing Teacher Made Examinations in Content Area'

Courses Taught B1ltnqually (Spanish/Enqlish), by Grade (Fall) }W

Y
A

A

’
[ 4

Grade 9 Grade 10 ~ Grade 1)1 Grade 12 Total
% % %" % "%
Courses N Passing N Passing | N Passing N Passing | N Passing
Mathematics . 50 - 58.0 47 44.7 5 40.Q 2 100.0 |104 71.1
5 S i
Science 13 . -46.2 35 60.0 5" 100.0 8 75:0 | 61 62.2
Social Studies 55 58,2 52 73.1 {9 . 100.0 |17 94.1 133 71.4
Note. 1In mathemat1cs and science courses taught b1l1ngually, an English- speaklng
‘ teacher was assisted by a. blllngual paraprofessional.
v . . )
~In the fall, 71 percent of the students passed teacher-made mathematlcs examina-
“tions in courses taught b1l1ngually. Rassing rates ranged from 40 percent in
grade 11 to 100 percent in grade 12. -Note however, that the number of cases 1n v

these grades. is very Tow.

- . . ) )
".Sixty~two percent of the students passed teacher-made science examinations ‘in
courses taught bilingually in the fall. Passing rates ranged from 46.2 percent
1n grade 9 to.100 percent in grade 11. ’ ’ 2

~

.Seventy-one percent of the students passed teacher-made social studies examina-
tions in coursestaught bilingually in the fall. Passing rates ranged from 58.2
percent in grade 9 to 100 percent in grade 11. .

A

" ".The overall passing rate was lowest in science (62.2 percent) and h1qhest in ",
mathematics and social studies (71 percent) .

RN
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TABLE 20. - o
Number and Percent of Students Passing .
- : . . ’ 4.
Teacper-Made Examinations in the Content
~ Areas by Language of Instruction, Spring
! . ENGLISH FE S’RANISH/ENGLJS?
. - Number Percent ‘ "~ Number Percent
Subject N Passing Passing i N Passing ~ Passing
Mathematics 73 60 T o82.1 82 50 1 60.9
Science 56 51 91,0 |- 83 38 66.0
Social v ’ N L . <
Studies 37 33 89.1 114 86 75.4
TOTAL 166 144 86.7 © 289 171 68.6

Note. In content-area courses taught in English, students were tutored
bilingually by peers. In mathematics and science courses taught.
in Spanish/English, an English-speaking teacher was assisted by a
bilinqual paraprofessional.

. ,
»«Among program students taking teacher-made examinations in content-
area subjects in the spring, 86.7 percent passed examinations in
courses taught in English, while 68.6 percent passed examinations

in courses taught b111nqua11y. . ‘

.Passing rates in exam1nat1ons were uniformly h1qher in courses !
taught in English reqard]ess of subject.

-43-




TABLE 21

Number of Students Attending Courses and Percent
" Passing Teacher-Made éxaminations~in Content-Area

Courses Taught in English, by Grade (Spring)

Grade 9 Grade‘10 . Grade 11 Grade 12 " Total

Spring - % 3 % . r 1 %
Courses R ' N Passing N Passing | N Passing | N ~ Passing | N Passing
Mathematicsb' 18 77.8 |20 80.0 23 - - 78.3 |12 80.0 |73 82.1
Science ' 8 75.0 13 84.6 |13 100.0 {22 ‘ 95.5 |56 ., 91.0
Secial Studies N 6 50.0 0 0.0 |20 100.0 |11 90.9 {37 89.1

~
4

Note. In content-area courses taught in English, students were tutored bi]inguelly by peers.

.In the sprlng, 82 percent of the students passed teacher-made examinations in _
mathematics courses aught in English. Passing rates ranged from 77 8 percent
in grade 9.to 80 p rcent in qrades 10 and 12.

=
the students passed teacher-made examinations in science
jish. Passing rates ranged from 75 percent in grade 9 to

.Ninety-one percent
courses taught in Eknc
100 percent in qrade 1

Elghty nine percent of the students passed teacher-made examinations in social
studies courses taught in English. Passing rates ranged from 508 percent in’ - .
grade 9 to 100 percent in grade 11. : , ' .

Overall passing rates were lowest in mathematics (82.1 percent) _and hiqhest in
science (91 percent). \

a
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< TABLE 22 . «, s

Number‘of Students Attendin@ Courses and Percent

7 , -

‘

p, Pass1nq Teacher-Made Examinations in Content Area e *

Courses Taught B)lingually (Spanish/Engl1sh1;//14§rade (Sﬁ%inq)

| o Grade 9 Grade 100 Grade 11 - Grade 12 Total
Spring o 1 % % R TR T SR %
Courses I N Passing ‘N __Passing | N Passing | N Passing | N Passing
Mathematics 44 s6.8 (30 60.0 |6 83.3 |2 1006 |8 60.9
Science 26 61.5 23 5.2 |4  100.0 | 0 0.0 | 53  66.0
Social Studies : 0 68.0 |47 766 |0 888 '8 100.0 [114  75.4

Note. In mathematics and science courses taught b1l1ngually, an Engl1sh speak1nq
teacher was assisted by a bilingual paraprofessioenal.

4

I . .
.Among program students who received instruction bilinqually, 60.9 percent passed
teacher-made mathematics examinations in the Spring. The proportion of students
passing increased with grade ranging from a low of 56.8 percent in grade 9 to a
high of 100 percent in grade 12. . o

.Sixty-six percent of the students passe teacher-made examinations in science

" courses taught bilinqually. “The proportdon of students passing increased with grade
ranging from a lTow of 61.5 percent in grade 9 to a high of 100 percent in grade 11.
.Seventy-five percent of the students passed social studies examinations in the spring
in courses taught bilinqually. The proportion of students passing increased with
grade r, nqinq from # 1ow . of 68 percent in qrade 9 to a high of 100 percent in

grade "
.The highest overall pass rate was reported in social studies (75.4 percent)
followed by science (66 percent), and mathematics (60.9 percent).

[:R\!: N ‘ '
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TABLE 23

Number of Students Attending Courses and Percent

Passing Teacher-Made Examinations in Native Language

(Spanish) by Grade and Semester

- Grade 9 Grade 10 Grade 11 Grade 12 Total
Fall % % % % %
Course ~ N Passing -{ N Passing | N Passing | N Passing | N Passing ’
Native Lanquage Arts 66 63.6 63 65.1 |26 84.6 |32 93.8 |187 72.1
.Seventy-two percent of the students passed examinations in native language
(Spanish) during the fall. Although the number of students varied by grade,
there was a tendency for the percent passing to increase as grade increased.
.Passing rates ranged from 63.6 percent in grade 9 to 93.8 percent in grade 12.
Grade 9 Grade 10 Grade 11 Grade 12 Total
Spring % % % % %
ourse N  Passing N Passing | N Passing | N Passing | N Passing
ative Langquage Arts 62 64.5 53 8l1.1 |21 95.2 |12 91.2 |148 77.0

.Seventy-seven percent of the students passed examinations in native lanquage
(Spanish) during the spring.

.Passing rates ranged from 64.5 percent in grade 9 to 95.2 percent in grade 11. ‘ -

O




TABLE 24
Significance of the Difference Between Attendance Percentage

of Program Students and the Attendance Percentage of thelSchool :

4

Mean Standard
' Grade N Percentage Deviation
9 74 81.2 17.4
10 63 89.9 10.3 ,
no e 91.4 9.4
12 43 92.5 5.8

TOTAL + 227 87.9 13.1 ,

Average School-Wide Attendance Percenfage: 67.44

,
Percentage

Difference 20.50 z =5.77 p = .001

' “»

.The difference between the attendance percentage of program
students and the attendance percentage of the school was
20.50 percentage points. This is statistically significant
at the .001 level and met the program objective in this area.
.The mean percentage ranged from a low of 81.2 for qrade 9 to )

a high of 92.5 for grade 12.

.The standard deviation ranged from 5.8 for grade 12 to 17.4
for grade 9.




SUMMARY OF FINDINGS

English

On the average, students mastered more than one objective per month
of instruction as measured by the CREST. The criterion of one objective
gained per month of instruction set qs.the program obf%c?ive was met by
students at Level I (fall and spring) and Levels Il and III in the sprinq.

In the fall term, gains seemed to be depressed by high pre-test scores at

Levels I and II1I.

ing achievement in English, as measured by the New York City Reading Test,\

Levels 9 and 10 students who were pre- and post-tested on their read-

showed a moderate improvement. Both improvements were educationally

significant, but only Level 10 improvements were statistically significant.
~

joo,
Level® 1l students showed a slight decline but it was neither edlicationally

nor statistically significant.
Finally, students who wére pre- and post-tested on their English \~—\Nﬁ,

°

|
\
|
|
i
reading achievement, as measured by the SOBAR, mastered 37 percent of
the objectives attempted in the fall and 34 percent in the spring.

. Sganish

On the average, students showed gains at all levels and all ‘grades in

their performance on the Interamerican Series, Pruéba de Lectyra. These 4

gains were highly significant statistically and educationally. The results

met the program criterion of statistically significant gains. '

Mathemafics

e Leve]yll students who were pre- and|Post-tested on their achfevement

ig mathematics, as measured by the New York City Mathematics Test, showed

L4
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a moderate improvement which was highly significant statistically and
educationally.. Levels 9 and 10 showed slight declines, but they were not
statistically significant. However, the slight decline at Level 10 was

educationally significant.

CONTENT AREAS

Mathematics

Seventy-three percent of the students who\received instruction in
English passed teacher-madé'examinations in mAdthematics in the fall,
while 71.1 percent of the bilinguallx-{nstrug ed students passed. The
passing rate increased with grade for students instructed in Eng]iéh,

i

from a low of 52.6 percent'in grade 9 to a high of 85.2 percent in grade

'12. The passing rate for bilinqually-instructed students ranged from

a low of 40 percent in grade 11 to a high of 100 percent in qrade 12.
Eighty-two percent of the'students instructed in English p;ssed
téacher-é;de examinations in mathematics in the spring, while 61 percent
of the bilinqually-instructed student; passed. The passing rate among
students who were instructed in English ranged from a low of 77.8 percent
in grade 9 to high of 80 percent in grades 10 and 12. The passing rate

among bilinqually-instructed students increased with grade ¥rom a low

of 56.8 percent in grade 9 to a high of 100 percent in grade 12.

Science

Eiqhty—three percent of the students 1hstructed iﬁ English passed
teacher-made examinations in science in the‘faTl, while 62.2 percent o%
the bilingually-instructed studehts‘passed. The passing rate among

students who were instructed in English Fanqed from a low in qrade 9

, : \\\\ ~49-
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of 63.6 percent to a high in grade 12 of 96.2 percent: The ﬁéssing

rate among Students who were instructed bilinqually ranged from a low

of 46.2 percent in grade 9 to a high of 100 percent in grade 11.
Ninety-one percent of the students instructed in English passed

teacher-made examinations in sciénce in the spring, while 66 percent of

the bilingually-instructed students passed. The passing rate among

s;udents who were instructed in English ranged from a low of 75 percent

in gqrade 9 to a high of 100 percent in grade 11. The passing rate among

bilinqually-instructed students increased with grade from a low of 61.5

percent in grade 9 to a high of 100 percent in grade 11.

Social Studies

Seventy-two percent of the students instructed in Enqlish passed
teacher-made examinations in social studies in the fall, while 71.4
percent of the bilinqually-educated students passed. The passing rate
for students taught in English varied from a low of 69.2 percent in
grade 11 to a high of 100 percent in grade 9. The passing rate for bi-
linqually-taught students Eanqed from a low of 58.2 percent in grade 9
to a high of 100 percent in grade 11.

Eiq;;y-seven percent of the students instructed in English .passed
teacher;made examinations: in social studies in the sprinq,‘wh11e 68.6
percent of the bilingually-educated students passed. The passinqg rate
for students who were instructed in English ranqéd from a Tow of 50
pefcent in grade 9 to a high oé 100 percént in g[aQe 11. The passing -

rate for bi]inqua]]y—instructed students ranqged from a low of 68 percent

in grade 9 to a high of 100 percent in grade 12.

-50-
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Native Langquage Arts

ée@enty-two percent of the students passed teacher-made native language
(Spanish) tests in the fall. The proportion of students passing increased
with grade from a low of 63.6 percent in gradé 9 to a high of 93.8 in
grade 12.

Seventy-seven percent of the students who were tested in the spring

passed. The proportion of students passing ranged from a low of 64.5

percent in grade 9 to a high of 95.2 percent in grade 11.

Attendance
The difference between the attendance percentage of program Students
and the attendance percentaqe of the school was statistically significant-

and met the progqram objective in this area.
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VII. CONCLUSTONS AND RECOMMENDATIONS

CONCLUSIONS ' o

The_Bifinqual-Bicultural Program, in its final year, ;erved a popula-
tion of 214 students, who were heterogeneous in both linquistic performance
and academic achievement level. The program continued to implement its
philosphy of reinforcing the students' native-lanquage skills and familiarity
with their native cultures while they were lea?ninq English.

Some members of the Dewitt Clinton faculty and administration who
had objections originally to the program's philosophy have rea;sessed theirl
perceptions in light of the strides made by the program's students.
These students, despite severe lingquistic problems, maintained relativeiy
low attrition and suspension rates and earned their share of prizes and
awards at the local and city-wide levels. .

Cuts in content-area courses,and tutorjnq sérvices put strains on -
the program, but it continyed to carry out its pedagoqical objectives.
Supportive services and extracurricular activities also were well imple-

,

mented.

RECOMMENDATIONS

The following recommendations are presented to the program:

1.° An attempt should be made to recruit fully-bilingual
personnel particularly in the areas of mathematics and
science for the effective development of students'
linquistic and cognitive skills.

2. An attempt should be made to assign staff membegy to
classes within their area of specialization or license.
Staff members teaching subject areas in which they are
not licensed should be encouraged to develop their
professional skills in those areas by participating in
colleqe tourses or other appropriate traininag. -
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VIII. APPENDICES
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staff Characteristics:

r

Professional and Paraprofessional Staffs

APPENN]Y A

“\)

v Time Years of Years of Years of
Spent in Nate Monol f nqual Rilingual Fxperience
Function(s}) function | Hired | Fducation Certification License Fxperience Fxperience (FSL)
AR, Tine Art, [N.Y.‘.. Aioloay, Adm., founselor
Project Oirector 100 9/18 Spanish N.Y.C. Rioloqy, Science, Guidance 16 ‘ 12 ? -
M.A. Science fd, Counselor in Mexico City:
M.S. founselinq
Candidate for Ph.D. /
B K., WX Spanlsh N.Y.3. Spanfsh
Resource Teacher 100 11/80 | EPM Spanish & Rilin.| N.Y.C. Spanish D H.S. e o) 1.1/? None
W.K. Spanish Fd. N.Y.S. Spanish
rade Advisor RiLl /19 M.A. Spanish Biling.| N.Y.C. Bilinqual Common Rranches ? 3 None
Tiducational Assoclate 100
{Socta) Studies) 100 9/80 _ |iinderqraduate Credits 3 ? None
FducatTonal As&mﬁle (11
(Mathematics) 'z 100 2/19  |Mnderqraduate Credits 1 11/? 1
YducatTonal AssocTate L
(Science) 100 9/18 {Underaraduate Credits 8 A v?2°
family Assistant 100 11/80 R.A. Socioloqy LY ? LY
K. X, Tovernment N.Y. 3. Social Studfes
Soc fal Studies Teacher A0 9/75 M.S. Spanish N.Y.C. Rilinqual Soncial Studies 11 7 Mone
N W.5. R{ochemlstry N.V.5. (hem{stry, RioToay, . ,
Sctege e Teacher a0 9/80 M.S. Mathematics Counseling, Administratinn 76 2 A Nnne
M A, Sclence Fd. N.Y.C. 1ah Assistant, Rinlogy, |
| M.A. Counselinqg General Sclence | |
I M. K. Spanish N.V.5. Spanfsh | | :
Spanish Teacher f0 9/h1 M.A. Administration N.Y.l. Spanish N.K,S, 20 .8 __Mope
T T AR, MusTc T.Y.5. Husic i o "
Math Teacher 70 9/81 M. A, Music N.Y.C. Music NS, 29 1 None
- Tt B W.K. Speech Fd, LAANLAAN
tnallish Teacher Al) 9/78 | AN Graduate Credits | N.Y.C. F.S.., Speech 21 14 74
o o ~ in £.S.l,, Speech ~ 1 7



.- Appendix B

! Y
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STAFF TRAINING

STAFF TRAINING IN DEWITE{ CLINTON HIGH SCHOOL

e | ‘. . ' L N

A. Training of Non-bilingual Staff

Conducted by: Title VII grade-advisor/counselor, in Room 117

Dates: 11/5/81 11/12/81; 11/19/81; 12/3/81; 12/10/81; 12/17/81; 1/7/82;

\ 1/14/82; 1/21/82; 1/28/82; 2/4/82; 2/11/82 2/18/82 2/25/82
. 3/11/82; 3/18/82; 3/25/82; 4/8/82 5/6/82; 5/13/82; 5/20/82;
' < 5/27/82; 6/3/82

Time:  2:30 to 4:30 P.M.

Number of Participants: 15 mainstream faculty flembers, (including

11 teachers, 3 .school secretaries, 1 guidance counselor, and 1 feighbor-
hood ‘resident) '

Topics: Conversat1ona1 Spanish
) Spanish in the Classroom
.~ Language and L1nqu1st1cs in Bilingual- B1cu1tura1 Educat1on
Public Education in Puerto Rico
. o _ National Policy on Bilingual Education
) . 7 +Trends in Bilingual Education and the Law

Textbooks Used for Training:
"Bilingual Education"--Hernan La Fontaine :
"A Land of Hope in Schools" -- Osvaldo Rodriquez Pacheco

- B. - Training Yof Title VII %taff

vf' 6bnduc£ed by: Title VII Project Director, in Room 117

- - Dates: 2/3/82 2/10/82; 2/17/82; 2/24/82 3/3/82 3/10/82; 3/17/82
3/24/82 .

Time: 2:30 to 4:30 P.M,
Numbe r Participants: 6 Title VII staff members -

Topics: Central Questions and Concerns of Bilingual Education
Bilingual Education and Desegregation
Bilingual Education for the Children of Migrant Workers
Guidance Techniques for High School Students '
Techniques for Promoting Facu]ty Acceptance of the
Bilingual Program
Bilingual Methodology
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C. Training of New Teachers from other Senior High Schgol

Conducted by: Title VII Proaect Director, in Room 110 (1nv1ted by
. s superv1sor of special education as guest trainer for’
two orjentation sessions)

Dates: 5/5/82 and 5/12/82 : : ’

Time: 2:30 to 4:30 P.M.
Number of Participants: 18

Topics: Aspects and Imp]ement§t1on of T1t1e VIl Proqram at DeWitt

Clinton High School
Proposals and Grants for Title IVC and T1t1e VIl

D. Training of Title VII and Mainstream Teachers

Conducted by: Bilingual Social Studies Teacher in Title VII Resource
Room . ’

¥

" Dates: 2/2/82; 2/9/82; 2/16/82; 2/30/82
o
Time: 8:45 to 9:30 A.M.

Number of Part1c1pants 7
‘Project Birector
Resource -Jeacher ' : ) . ’ :
. Grade Adv1sor/C0unse10r
Educational Associates. (2)
Social Studies Teacher ;
Music Teacher .

Topics: Latin Amer1ca History, Social Life, and Culture |
. = Pyerto Rican History and Culture o
Famous Puerto Ricans | »

©
k1

E. Title VII Staff Meetings

Conducted by: Project Director and Assistant Principal (Foreign Lang-
uages) '
First Monday of each month‘ after 8th period

4

» ~Topics: Procedures and Daily Problems <in-Title VII,'Spanish classes,
and E.S.L. . '

Participants: Title VII Staff, Teachers of Spanish and E.S.L.

i
. Wednesdays 2nd period
Topics: Students' Problems and Methods of Improving Title VII Prograp
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g,
Staff Training Outside of DeWitt Clinton High School

A. Leadership-in-Management Institute

i T “

Hunter-C.W. Post Bilingudl Education Service Center

4 h <
q]I:) "Program Management" }

' Brookdale Center of.Hunter College, 440 East 26th Strget
November 20, 1981 and December 11, 1981 .
9:00 A.M. to 4:00 P.M. - )

: rAttended by: Project Director’

2) "Alternative Funding Sources”

The Foundation Center, 888 Seventh Avenue™
February 25, 1982 | :
9:00 A.M. to 3:00 . M I a

Attended by: Project Director

3) "Comprehensive Planning" |

Teachers College, Columbia University, Grace .
Dodge Room S y |
April 30, 1982 s ’

'9:00 A.M. to 4:00 P.M.
-3

Attended by : PFOJeCt Director -

B. Title VII Technical Assistance workshops

k]

1) Technical Assistance. workshop§ for Submission of New Proposals
- to be funded under ESEA, Title V¥ during FY 1982-83
) Office of Bilingual Educat1on
Fordham University, Lincoln Center (Room"1106)
December 2, 1981 and December 3, 1981
9:00 A.M. to 4:00 P.M. -

o - Attended by: Project Director.

2) Technical Assistance Workshaps, Title VII
Conference on Bilingual Education Grants.
N. Y. State Education Departgent, Bureau !
of Bilingual Education , :
2 World Trade Center (Room 4430) .
December’ 7, 1981 . ‘ “
\ ‘ 10:00 A.M to 4:00 P.M.

T Attended by: Project Director
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G.

Career Conference for Bilingual High School Students

Hunter-C.W. Post Bilingual Education Service Center (BESC)

Hunter College, 440 East 26th Street
December 4, 1981; 9:00 A.M. to 3:00 P.M. .

Attended by: Grade Advisor/Counselor, Family Assistant,
. Educational Associate, and
40 Clinton Title VII junior and
senior students

égnference and Workshop on TAP Services

Federation Employment and Guidance Service

Job TAP Center 2,2432 Grand Concourse

January 29, 1982§ 12:Noon to 4:00 P.M. ’

) .

Topics: Vocational and Career Guidance, Counseling,
Assessment, Job Placement, Training and
Rehabilitation, Involvement in Community Affairs

Attended by: Project Director

¥y -
Schooling, Job 0pp$ktun1t1es and Ethn1c Mob111ty Agong Car1bbean Youth
in the United States -

Pordham University and Aspira of America, Inc.
Fordham University, Lincoln Center, Faculty Lounge, 12th floor
April 23, 1982; 9:00 A.M. to 4:00‘P.M.

Attended by: Resource Teacher

Career Education Conference for High School Administrators, Counselors,
and Instructors ’

Hunter-C.W. Post Bilinqual Education Service Center (BESC)
Brookdale Center, Hunter College, 440 East 26th Street
May 7, 1982; 8:30 A.M. to 3:00 P.M.. :o

., , '

Four Workshops on Career Education = oo

Attended by: Project Director

University Courses, funded by Title VII

Project Director ‘ 15 Credits
At Fordham Un1vers1ty
Boards of Education
Organization of Community Relations Program
Internship I 3
Inter%hm Il :
Grants\and fFoundations in Education
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Grade Advisor/Counselor 9 Credits
At CoTumbia University
Techniques of Appraisal and Counseling
Preparation for <Individual.Counseling and ,Interviewing
Introduction to Measurement )

. T~ :
Resource Teacher T oo 6 Credits
' At Columbia University "

StyTistics-Art-Writing-Spanish
Instructional Materials-Development Centers
Educational Associate . A 9 Credits
At City ColTege (CUNY)
African Heritage-Caribbean Experience
The School in American Society
Field Experience in Child and
Adolescent Development
plus 6 credits funded by the Paraprofessional Unit.

.

Degrees and Certification Received in FY 1981-198
- .

Grade Advisor/Counselor

* M.A. in Spanish Literature and Bilinqual Education

Project .Director

L4
»

N.Y. State Certification + Administration

-59-




Staff Training

OQutside of New York City.,

1.

o

Statewide Bilingual Educators Manadement Confemence

Best Western Thruway House, Albany, New York"®
January 19, 1982 to January 20, 1982

Topic:' “Changes in State and Federal Perspect1ves in |
Bilingual Education"
]

Attended by:- Project Director

Fifth Annual Conference, New York State Association for '
Bilingual Education (SABE),

Concord Hotel, Kiamesha Lake, New York

February 19, 1982 to February 21, 1982

Topic: “Bi]lingual Edutation: New Horizons"
Attended by Grade Advisor/Counselor

11th Annual Internat1onal Bilingual.Bicultural
Education Conference, National Association for
Bilingual Education (NABE)
Westin Hotel, Detroit, M1ch1gan

| April 4, 1982 to April 9, 1982
Topics: 1) Parent Involvement in Evaluation

2) Underlying Roles of Culture in the Verbal

Conmufatmn of the Classroom
3) The R@e of School Psychology in-Bilingual Education

‘ °

-~

Attended.by: Resource Teacher

D'Youville Bilingual Education Program, Spr1ng Senior Weekend
D'Youville College, Buffalo, New York
May 21, 1982 to May 23, 1982 ’

Topics: “Bilingual Education in the City of Buffalo"
"Buffalo's Hispanic Community"

Attended by: Grade Advisor/Counselor
Educational Associate
22 Clinton Title VII Students

Jp—
- - 7
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Appendix C

SERVICES FOR BILINGUAL STUDENTS;

A. In DeWitt Clinton High School

Individual Counseling in Bilingual Office

Personal and social counseling
Educational planning, college counseling for seniors

Group Counseling and Group Guidance in Title VII Resource Room

Referrals to agencies, clinics, and COH

Title I Supportive Services Counselor -- for students in Title |
Reading Classes and Title I Math Skills Classes

Financial Aid Workshops for Bilingual Program Seniors (Candidates
for Graduation)

12/1/81 and 4/21/82; 11:00 a.m. to 12:00 noon in Title VII
Resource Room .

Conducted by: Resource Teacher and Aspira Representative
Participants: 18 Senior Title VII students .
Orientation and Training Workshops for Bilinqual Peer Tutors

10/19/81 and 10/20/81; 9:45 to 10:30 a.m.
- Conducted by: Project Director and Resource Teacher

Participants: 9 Peer Tutor.Candidates
’ in Title VII Resource Room

Senior Meetings

o

' f Meet ings with candidates for graduation
11/25/81 and 4/21/82

‘ Topics: .Graduatioh and Grades
College Applications
Financial Aid

Planning Committee Meetings, with Title VII.Students working with
Staff (in Title VII Resource Room) )

(1) Planning Committee Meeting in Preparation for Poetry Contest

>

3/26/82
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Participants: Resource Teacher, Grade Advisor, Aspira,
. Representative, and 5 Title VII Students

(2) Planning Committee Méetinq in Preparation for the Puerto Rican ‘
Discovery Day Assembly, 11/13/81

(3) Planning Committee Meeting in Preparation for the Dominican
Independence Day Assembly, 1/7/82

Peer Tutoring (In Resource Room and Various Classrooms):

6 Title VII peer tutors
4 volunteer bilingual students from local colleges (including

2 Title VII alumni) ) .

Paraprofessional‘Iutorinq (In Resource Room and Various Classrooms.):

3 bilinqual educational associates tutored studentsﬂ?nd
supervised peer tutors

Careers Counselor of Aspira (High School Colleqe Contihuum Program)
Meetings, Counseling, Trips

.Colleqe Applications and Financial Aid Forms .
8 Administered and assisted by Resource Teacher

i Verbal reinforcement, prizes, and trips (cultural and educational) for
student achievemept in subject classes and attendance

- -

%

B. From Qutside of DeWitt Clinton High School

Aspira Center of the Bronx '
332 East 149th Street, Bronx T ;
Mr. Nelsop”’Vega, Careers Counselor
Individual Career Counseling with Title VII students

Mr. Eug®nio Russi, Careers Counselor

D'Youville College, Buffalo, New York

Individual career, orientation, and vocational counseling
with Title VII students

[

Mr. Pedro-Evangelista and Mr. Jose Guzman
J.S. Marine Recruiters T ' ‘
Orjentation for Title VII students considering careers ip N
the Maripes ‘
.Grand Concourse and Fordham Road, Bronx

Career Conference for Bilinqual High School Students
Hunter-C.W.Post Bilingual Education Service Center (BESC)

-62-
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Otto Burqgdorf Science Workshops
“To help bilinqual science students co]lect and orqan1ze
research materials for t1ence projects"

\ 4 Title VII studehts attended 3 workshops (each),

School of Visual Arts ‘ .

209 East 23rd StreetN.Y.C.

Saturdays, 9:00 &.m. to 1:00 p.m.

4 Title VII students attended

" Puerto Rican Traveling Theatre

276 West 43rd Street, N.Y.C.

1 Title VII student took drama classes and part1c1pated in
various performances

After-School Occupational Skills Program
Christopher Columbus High School
Tuesdays and Thursdays, 3:00 p.m. to 5:00 p.m.
Automobile Repair and Maintenance
1 Title VII student

Four volunteer bilingual students from local colleges (two are
Title VII alumni)
¢ Peer tutoring and peer c¢ounseling
Assisted in training and supervision-of peer tutors and
peer counselors, and tutored and counseled students

Or. Luis Canepa, Psychtatrist (bilinqual)
at Bronx Lebanon Hospital
Students were referred by grade advisor/counselor

-




Appendix D

) CULTURAL ACTIVITIES

Goals .

Undarsténdinq and Respect for Hispanic Culture and Traditions
Understanding and Respect for Culture and Traditions &f the U.S.A.

s

Assembigs at DeWitt Clintan High School

Novémber 19, 1981, "Puerto Rican Discovery Day™
February 26, 1982, "Dominican Republic Independence Day"
June 18, 1982, "Bilinqual Awards Assembly"

Trips ) -
November 18, 1981, "E] J1baro * American Museum of Natura] H1story
- 60 Title VII studénts and staff !
December 15, 1981, "Christmas Show " Radio City Mustc Hall, Matinee
_ 50 Tit]g VII 9th and 10th qrade students and staff
. "*. December 16, 1981,'"42nd Street," Majestic Theater,
30 Title VII'11th and 12th qrade students and staff
January 6, 1982, "Celebrat1on of the Three Wise Men," Club
Dom1n1canos Proqres1stas
) 3 Title VII students and Grade Advisor -
April 8, 1982, "Natalicio de Betances,"- Aspira - - ~,
_La Tertulia Cafe, 119 East 12th Street
4 FTitle VII students, Grade Advisor, and Educational Associate )
April 24, 1982, Baseball Game, Yankee Stadium, N.Y. Yankees ’
50 Title VII students and.staff '
May 12, 1QBZJ Circle Line Sightseeing Yacht,
48 Title VII students and staff~
May 13, 1982, "A Triple Health Fair," "A Tribute to Betances"
Presented by Aspira, Bronx High School of Science
11:00 a.m. to 1:00 p.ms
15 Title VII students and Educational Associate
May 27, 1982, Circus, Madison Square Garden,
80 Title VII students and staff
June 2, 1982, "Dancin'," Ambassador Theater
34 Title VII students and staff '
June 4, 1982, Art Exhibition, Museo del Barrio, 7:00 p.m. to 10:00 p.m.
¥ 5 Title VII students and Grade Advisor ’
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~

- Poetry by Title VII Students presented on Radiq Programs

March 31, 1982, "Los Amigitos," WNYE, 91.5 FM, 4:30 p.m.

Poem by Carlos Perez, Title VII student,
Read by Nelson Veqa of Aspira

April 20, 1982 (above was read again)
April 23, 1982; "La Comunidad Latina," 7:30 p.m.

First Poétry Contest (Primer Concurso de Poesia)

<

Sponsored by Aspira of New York, Bilinqual Program of’DeWitt
Clinton High School, and the Cultural Club: "El Antillano”

«

Judged by faculty members of Hostos Community College

Prizes awarded to Title VII Clinton Students

First Prize: "Pensando en Mis Lares"
Second Prize: "Esa Semilla Especial”

Third Prize: "La Madre Inolvidable"

May 28, 1982, Aspira Center of the Bronx, 332 East 149th Street,
1:00 to 3:00 p.m. Poems were recited by students and poets

r

Attendéd by: Aspira Representative, Resource Teacher, Grade
Advisor, and Title VII students ‘

-

—

\
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In the Title VII Resource Room 4

Appendix E

PARENT INVOLVEMENT

A.

Parent Workshops -- English-as-a-Second-Language

Dates:  10/22/81; 10/29/81; 11/5/@1; 11/19/81; 12/3/81;
12/17/81; 1/7/82; 1/21/82; 1/28/82; 2/4/82;
2/18/82; 2/25/82; 3/4/82; 3/18/82;] 3/25/82; -
4/1/82;.4/29/82; 5/6/82; 5/20/82; 6/3/82

Time: 11:00 a.m.-to 12:30 p.m.

Conducted bj: Resolurce Teacher and/or Project, Birector

Participénts: 6 to 8 Title VII parents,

Pareﬁt Workshops -- Registfation and Voting :
Dates: 10/28/82 and 11/4/82
Time: 11:00 a.m. to 12:00 noon

Conducted by: Project Director

Participants: 7 Title VII Parents and 1 Hispanic parent
from neighborhood

Parent Workshops -- Guidance

Topics: School Procedures and Students' Problems
Communication between Parents and Adolescents
quents as Homework Helpers

Dates: 10/21/82 and 10/28/82

Time: 10:00 a.m." to 11:00 a.m.

Conducted by: Project Director /

Participants: 22 Title VII Parents \

b




2.

3.

D. Parent /Student Advisory Committee Meetings

Dates:

Time:

10/14/81; 11/12/81; 12/10/81;
1/15/82; 2/11/82; 3/11/82; -
4/22/82; 5/13/82; 6/10/82

{1:00 a.m. to 12:00 noon . . : .

Participants: Project Director, Resource Teacher, Grade

Advisor, Family ASsistant, Educational
Associate, 8 to 14 Title VII parents, an
4 Title VII students :

-~
]

In the Principal's Office

A. Parents Assoc%ation Executive Board Meetings

Dates:

Time:

Goals:

same as dates of Title VII Parent/Student Advisory
Committee Meetings

(suggested by Project Director and approved by Principal)

12:00 noon to 1:00 p.m.
. /
(immediately after Advisory Meetings)

(a) To establish a liaison between Title VI{
parents and patents of mainstream students

(b) To establish cbmmunication between Title VII
parents and the School Principal

(c) To train Title VII parents to function as
members and officers of the Principal's
Parents Association

Participants: Principal, Project Direcotr, 4 parent members

of Title VII Advisory Committee, 1 tax-levy
quidance counselor, 4 members of Executive
Board of Parents Association, and President
of Parents Association.

Parent-Teacher Conferences -

Open School Evening
November 16, 1981; 6:00 p.m. to 8:30 p.m.

/

Open School Afternoon a

November 17, 1981; 1:00 p.m. to 3:00 p.m.

[
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Open School Evening . .
March 22, 1982; 6:00 p.m. to 8:30-p.m.

Open School Afternoon
March 23, 1982; 1:00 p.m. to 3:00 p.m.

Daily personal interviews and telehpone conferences .and letters to

parents, by all of Title VII staff

1

Visits to homes by family assistant (and sometimes by Project Director

The Third Annual Hispanic Parents' Conference on Education

(La Tercera Conferencia Anual Sobre Educacion Para Padres Hispanos)

(Citywide Hispanic Parents Coﬁference)

Place: Long Island University Campus, Brooklyn, NY
Date: November 12, 1981; 9:00 a.m.
Attended by: Project Director, Grade Advisor/Counselor,

2 Titfe (II Clinton parents

<
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LAS PERSONAS DE LA PACULTAD DEL PROGRAMA BILINGUE

Eataavpersonaa son la facultad del programa bilingﬁe y estdn
aqu{ para servirles a los estudiantes y sus familias.

La eeﬂo;ﬁ Ruth,Greenblétt es8 la Directora del Programa

Bilinglle de T{tulo VII. La seflora Greenblatt escribié

la propuesta para que la escuela superior Dewitt Clinton
- tuviera servicios de apoyo para el Programa Bilinglle! Si
.- desea alguna informacién, puede llamar a la aeﬁora Green~
' blatt por teléfonp; 796-3082. .

La aoﬁorita Olga Vigo es la maestra de recursos. Es la
que lleva a cabo las diferentes actividadet culturalea }
para los estudiantes y padres. La sefiorita Vigo supervisa
. el programs de tutorfa y demuestra materiales audiovisuales
. en los salones de clase. Hace talleres para que los padres .
puedan aprender inglés. Selecciona libros para las clases
de los estudfantes y para los tall¥res de badred.;

La apﬁoig Gladys DelaCrus es la consejera de grados de su

hijo. Programa las clases del.aflo escolar y hace entre-
' vistas con los estudiantes para discutir . su carrera aca-

démica. ' '

La sefiora. Marilyn Soto es la asistente de familias., Hace
visitas a los estudiantes en sus hogares cuando tienen
problemas personales y académicoa. La seﬁora Soto estd a
sus ordenes.

Hay tres aaiatenteu de maestros. La sefiorita Avila Castro
es asistente del maestro de matemdtica; la sefiora Iris
Besto es asistents del maestro de ciencia; el sefior Jorge '
Gautreau es asistente del maestro de estudios sociales.
Los tres asistentes les dan clases individuales a ' los estu- o
‘diantes. cuando necesitan ayudn académica.

-




-7 " Appendix G
‘ DISSEMINATION AND RECRUITMENT: L o
A. 31]1"0ua1 Newsletters (2) ) - ' ' L ///
~ Mailed and distributed to other schools in Newaopk City lj o

R Mailed to Title VII parents

Mailed to .other schools in the United States and to two ) - - .
in Mexico City (where the Project Director attended as , /,
resident in Mexico)

~ M¥iled to Jjunior high schools in the Bronx and d1str1buted to
junior high school students
Hand distributed -to faculty members, cbunselars, administration,
and T1t1e VII students at DeWitt Clinton High School ,

B.k Visits to fourteen aun1or high schools in the Bronx dur1nq\ '
;. February, March, and April 1982. Bilingual newsletters,
/ flyers, and skills were used to publicize the bilinqual \
{ program (and other school programs). A question-and-answer
‘seminar was conducted. x
Participants: Grade Advisor/Counselor
. . ' Resource Jeacher
2 Educational Associates .
Assistant Principal (Foreign Lanquages)
Family Assistant ‘
C. Meeting of Junior High School Counselors .
Hetd at Clinton (Title VII program described)
3/5/82 School Library
“Project Director, Counselors (Clinton and J.H.S.)
- Assistant Pr1nc1pals,.Principal
D. Open House for Junior High Scheols '
- | May 26, 1982; Gym II1 o
Project Director, ‘Grade Advisor/Counselor, and Assistant
Principal d1scussed Title VII program w1th Jun1or high
' : school students .
Orientation Assembly for Parents of New Ninth-Grade Students -
Auditorium

Project Director d1scussed proqram with parents
- . After schaol counselors and assistant principals attended.

’ -70~
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Appendix H

HONORS AND AWARDS FOR TITLE VII STUDENTS

Member of Arista National Honor Society
Scholarship Cards

Poetry Gontest Prizes (first, second and third place)(Certificates
of Award, and Poetry Books in Spanish)

Certificates of Recognition, for participation in the Congressional
Arts Competition, and letters, from Congressman Jonathan Bingham,
Certificates are signed by: Borough President Stanley Simon and
Congressman Jonathan Bingham. p

Certificate of Award for Health Services, -and Advanced Honors, from
Health Career Bureau, and Science Department. ’ -

Super Youth Awards Q
Four twelfth-gr®e and three tenth-grade program students
were included in the ‘"Honor Rol11" of 6,600 Super Youth
(10th, 11th, 12th grades), sponsored by the Daily News
and the New York Mets, for achievements in academic,

. extra-curricular and community activities.

Certificates of Merit, and Special Prizes at the Bilingual Awards
Assembly: ’

English - 4 students

Social Studies - 5 students

Biology. - 1 student

Science - 4 students

Mathematics - 3 students .

Spanish - 4 students

French - 1 student

Art - 1 student )

Ceramics - 1 student -
"Music - 2 stud@nts

Academic Studies - 3 students
Academic Achievement - 1 student

At Graduation

1) The Carl Goldberg Memorial Award for Outstanding Contribution
to the Arts - 1 student

2) Qutstanding Service to the Bilingual Program - 3 students

3) Certificate of Merit for Outstanding Achievement in the
Bj]inqua1~Program - 1 student D

»

P
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10)

v

Certificate of Merit for Qutstanding Ipprovement in the
Bilingual Program - 2 students

Excellence in Mass Media (Speech and Reading

Department) - 1 student '

G.0. Silver Key for Excellence in English as a Second Language
(Department of Foreign Languages and E.S.L.) - 1 student

The Alexander Medal of the School Art Leaque - 1 student
The Saint Gaudens Medal of the School Art League - 1 student

The New York State Art Tpachers Association Award for
Merit in Art - 1 student

The DeWitt Clintgn Art Department Award - 1 student

Two Students received Regents Diplomas
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