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INIRODUC:TION

The Joint Executive and legislative Task Force on Teacher Education

Quality Improvemnt was established by the 1982 Legislature to initiate a

systematic and comprehensive study of teacher preparation programs and make

policy reccamendations related bo *proving 61e quality of teaCher education.

The legislative intent encouraged teacher educators to critically reviea

current practices and to examine where improvements can and should be made so

that teacher preparation will provide quality curriculum and teaching methods

designed "to enable schools to meet the challenges of the 21st century."

Central to the Task Force effort and the deve1opoent of specific recom-

mendations on preserviee teacher education programs was the counsel from

faculty, program chairpersons, and deans and directors of teacher education

programs in Florida. Subsequently, surveys were developed to secure this

information and were distributed to:

1. .Deans) directors, and chairpersons of appro7ed teacher education

programsan Florida; .

2. Chairpersons of the eieftentary, secondary and exceptional student

education programs at each institution; and

3. All teacher education program facUlty members in both public and

private colleges and universities.

,This report represents a compilation and analysis of the three types of

surveys. Copies of eadh of these five surveys appear in the Appendix.'

Description of Surveys

A. 'General Teacher Education InfOrmation Survey
......:

,

The dean,. director, or chairperson of the teacher education rograif1 was

asked to provide profiles of both faculty and students; the inst.tution's

standards for admission, selection, Aild retentio% of students; ptitioh and

tenure policies; and governance prodedures. ' t

B. Department Chairperson.Information Surveys - 1 .

Each chairperson pf elementary, secondary, and exceptional tjdént

education programs was sent a separate survey and asked to identify specific

program components andi6provide information on the clinical .asi:ects of the

program including, early field opportunities, public school involvement and

student teaching experiences.

C. Faculty Information Survey -,

Individual faculty members were asked.to supply data on their
N

professional background and experiences, and involvement in staff development

activities. In addition, they were asked to describe promotion and'tenure and

policy making procedures on their campuses with regard to curriculum and

program changes. Finally, they uere offered an opportunity to provide ideas,

suggestions, and cpmments.which they had for teachec education program

improvements.



Disseminatiagr

All surveys were mailed to the dean, director, or chatrpergon of the
teacher education program on November 19, 1982. De:ans were asked to dissemi-
nate the faculty and chairperson surveys at thqtr institutions. To protect
individual faculty anonymity, th6 faculty survey was returned directly to Thsk
Force staff. The chairperson and dean surveys were directed to be returned
from the dean's office. The due date for all surveys was December 21st. The
short timeline in which to respond was considered critical as the final Task
Force report was due to the legislature on March 1, 1983 and the survey data
needed to be analyzed and incorporated into prelimMary findings and
reoamendations by Task Force staff. Unfortunately, the brief time period
also prevented the surveys frat being field-tested sufficiently/ which caused
significhnt difficulty in interpreting certain items. These problems are
cited in the section which follaas.

As noted in the summary chart below, responses to the survey were secured
from 81 percent of the teacheF educator') program directors, 70 percent of the
program chairpersons, and 44 percent of the preservice teacher education
faculty.

4 FLORIDA'S TEaCHER EDUCATION PROGRAMS
RESPONSE T3 TASK FORCE SURVEYS* .

B a r r y College 1 2 3 4 5
Bethune-Cookman College 2 3 4 5
Biscayne College 1 2 3* 5
Eckerd College 5
Edward Waters College
Flagler College 1 2 3 4 5
Florida A & M University 1 2 3 5
Florida Atlantic University 1 2 3 4 5
Florida Institute of Technology 1 3 5
Florida International University 1 2 3 4 5
Florida Memorial College 1 5
Florida Southth). College 1 2 3 4 5
Florida State University 1 2 3 4 5
Jacksonville University 1 5
Nova University 1 2 3 4 5
Palm Beach Atlantic College
Rollins College 1 2 3 5
Saint Leo College 1 2 3 4 5
Stetson University 1 2 3 4 5
University of Central Florida 1 2 3 5
University of Florida , . 1 2 3 4 5

. Uniirersity of Miami A A 1 2 3 4,5
University of North Florida . ,

I,
University of South Florida . .

1

1

2

2

3'4 5
3 4 5

Univqrsity of West Florida. , 1 4 5
University of T a m p a 1 2 3 5
Warner ,Southern College 5

*Code: 1 - Dean's Survey 2 - Elementary Education 3 - Secondary E4ucation
4 - Exceptional Student Education 5. One or more faculty surveys

7



IL DATA IMPORTING AM cm ID a

A, general Teacher Education Information Surve,

This survey was completed by either a dean, director, or chair of a

state-approved teacher education program in Florida. As indicated in the

chart on the previous page, poanty-two of the twerty-seven teacher education

program, directors responded.

Faculty ProfilmanNatisa

1. FU11.7time faculty in the
Departments/Colleges/Schools of gducation:

Assistant 182 Associate 304 FUll 302 Total 788

Tenured 743 Private insaraions 121--- Public institutions 665

2. Number of full-timedfaculty involved in teaching any preservice teacher

preparatiam courses:
Assistant 169 Asmciate 263 Val 263 Tttal 695

Tenuredia* Private institutions 90 Public institutions 605

3. Of the faculty involved in taadling in the preservice teacher preparation

,program, number soft 15
et

4. NUmber of adjunct faculty teaching preservice teacher education courses:

Doctorate 51 Masters 130 potal 181

5. Number of faculty directly involv ed in supervising student teachers:

Full-time 332 Adjunct 13 Tenured 232

6. NUmber of faculty ihvolved in activities organized through Teacher

Education Centers:
Private ,institutiong 44 Public i nstitutions 627

7. Number of faculty trained to participate in the Beginning/Teacher Program:

186

*68 of the 564 represents an
estimated percentage of the University of Florida

faculty sibce specific data was not reported.

C Ct ARY:

In analyzing the demographiC data provided on faculty it was surprising

to learn that 95 percent of the full-time faculty were reported to be tenured

(747 out of 788). However, a comparison of full-time faculty to

involved,inoresprvice teacher preparation programs reveals a discrepancy in

the dat fdported by the deans and direCtors; that is, of the 695 faculty

reported as being involved in preservice teacher
preparation, only 564 or 81

percent were reported as being tenured. This inconsistency suggests that the

Department of Education should periodically solicit and verify demographic

data on leacher education faculty at Florida's public and private

postsecondary institutionS.

Private institutions appear to be utilizing adjunct faculty to a greater

extent than public institutions. For example, thirty-eight percent of the
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full-tim faaaltyein private Institutions were reported as adjuncts as opporeed

to 16 percent at public institutions. This diaparity is even greater when
cemparing adjunct faaalty in preservice teacher preparation -- 45 percent at
private institutions; 15 percent at public institutions.

Forty-eight percent of the preservice teacher education program favalty

were reported as being involved in supervising student teaehers. However,

only 41 percent (232 out of 554) of these faculty were reported to be tenured.
Ln other words, it appears that the widely held belief that low ranking
faculty are respcnsible for supervising student teachers as reported on this
survey bolds true for Florida's teacher education programs. However, it
should be noted again that there appears to be an inconsistency in the data
reported on tenurettfaculty in this category as well.

Public institutions reported that they were involved to a greater degree
in Teacher Educaion Centers (11t) than private institutions. Only 44 out of

123 faalltymeebers from private institutions were mperted as being involved
in TEC activities. Several public institutions stated that liberal arts
faculty were also included in the total nunber reported.

Finally, only 24 percent of the full-time faculty were reported to be
trained to participate in)ax!geginning Teacher Prcgram. This law permntage
is expected to increase as pet-survey was conducted during the first few
nonths of thesinpleneentation of the BeginningTeacher Program.

Staff Dwe1 4

1. Staff development activities (listed in order of frequency) :*

ae Sabbaticals
b. Redirection/Retraining Activities
ce Professional meetings, workshops, seminars

d. Research and Development grants ,

e. Personal professional development opportunities.

2. Are faculty required to participate in staff development activities:
Yes 34% No 66%

*It Should be noted that the training to participate in the Beginning TeaCher

Program could also be considered a staff development activity.

Student Profile

I, eMban score on SAT/ACT for entering
SAT Mean .= 934 (14 institutions

Range = 858 to 1104
ACT Mean = 20 (12 institutions

Range = 18 to 22

teacher twitr''

respondeeee

responded -

Cand.jdates:
i.private+

public; 3 private)

2. SAT scores for students entering teaching preparaticn programs.
Approximately 27 percent of respondents (or 6 private institutions)

did not provide this information. Of those who responded, the
fol130".ng range represents the percentage of students each
institution reported having at each level: ,

9



SAT Saeres SAT Scores

-1i1517135 gra-
835 - 899 16-80 ,835 - 899 .2-83%

900 - 999 10-57% 900 - 999 8-58%

1000 - 1099 2-43% 1000 - 1099 2-36%

1100 or abo 1-21% 1100 or acme 1-23%.

3. MC-scores for studo;nts entering teacher education programs.

Approximately 41 percent of-the re.vondents (or 9 private

institutions) did not provide this information. 'Of those who

responded, the followipg range in,percentages was provide:d:

Acr Scores ACTSctires

Fall 1981 Fall 1982

16 or below 3-;,' 33% 6 cc beirm 1-25%

17 - 19 18-100% 17 - 19 27-97%

20 - 23 1- 45% 20 - 23 .., 2-53%

24 - 27 4- 35% 24 - 27 11-30%

28 - 30 2- 6% 28 - 30 3-14%*

31 or above 0% 31 or dome 0%

4. Cumulative grade point ayerage of junior level students enrolled in

teacker preparation progams. -

Approximately 41 pëcënt of respondents (or 9 private institutions)

did not previde thif information. Of thoee W110 responded, the

foliFing range in ±rc entages was provided: /

GPA
Fall 1981

CPA .

Falr-T982

1- A
1.9 or beloW 3-33% 1.9 or below

2.0 - 2.4 8-40% 2.0 - 2e4 7-66%

2.5 - 2.9 23-54% 2.5 - 2.9 22-54% /

3.0 - 3.4 5-40% , 3.0 - 3.4 10-46% /

3.5 or above 4-45% 3.5 or above 5-29%

/

Several private institutidns indicated that this data was either /ibot.

available or not readily obtainable. .Tt was surprising to note that the data

.reported on the man SAT/ACT score for entering teadher education candidates

exceeded those required for admission to Floridats teacher educkition programs

(835/17) ane far exceeded those reported in recent national studies by Weaver

(1979) and Vance and Schlechty (1982) to be characteristic of teacher

candidates. According to the Educational Testing Service/in 1981, the

average SAT score for college bound seniors intending to study in education

was 809.

4
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tandards for Admission Selection and ition of Teacher C&Alidatez

1. AMISS= INTO PROGRAMS ,

a. Do admission requirements exceed 835 on snr 94' 17 on ACT required by

SBER 6A-5.62?
.90% of. respondents indicated they do

b. If'students a not meet minimm admission score, is remediation
recommended?'

Yes 70% No 30%
Types of Remediation reoomended:

Basic skills course - 17%
Pladi''ation Labs - 11%
Tutorial - 8%
Counseling -
No response - 56%

c. Percentage of students for which SAT/ACT requirements have been

ueived.
Responses ranged frem 1-12%. 4Eighty percent of the respondents

indicated less thania 5% weiver. ,

d. Criteria used in determination to waive admission requiraments:
GRA evaluation - 17%
Admissions oommittee recommendation - 12%
Proximity of test scores to cut-off levels - 7%
Miscellaneous - 16%
No response - 47%

e. Additional admissions kequirements.into teacher education program
Overall GPA - 35%
Satisfactory completion of prerequisites and course completion -

Screening Test of B.31# Skills - 15%
Ongoirgpadvisenent- 12%
NascelLaheous - 14%
NO response - 7%

f Will ia.Asr alter current requirements?
Yes Hi No 50% No response 15%

2. SCREEN1bG AhM PLACUM/T c)/
a. PTocedures used for screening candidates:

ACT/SAT criteria - 25%
General department evaluation/advisaTeni - 20%
GRA criteria - 15%
Miscellaneous - 28%
No respcnse - 12%
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b. Ongoing evaluative procedures/sameningftcbaoisms:

.
Advisenent/cbqervation - 42%

ZPA maintenance 30%. :,

Systematic process of prcbationt_di,snissal 5- 7%

Hiscellaneous - 14% ,

NO response - 7%

3. Exrr AND Reramota
a. Attrition rate for students leaving the teacher education pro;jr&n:

Responses rangel froni 2% to AO; 35% provided no response.

Of those who leave, percentagewhith,git due to failure to neet

academic requireneas:
Responses ranged from 1% to*100%; 35% provided no responss.

Percentage exit to other fields: .

Respon.rs ranged fron 6% to 80%; 40% provided no,response.

vt

CCti

b. Do you require college of education exit tests?

Yes la No 651 'No Response ...5? 7

*Types of Tests
Proficiency/Ability tests,- 15%
Competency tests - 10%
Student teaching as an assesment - 10%,

Plc:el:Teacher Certification Exainination

c. Percentage of students which pass exit examination on first

attermt:
Itesponsei ranged fram 11% :to 100%.

Are successive attempts allowed?

Yes No la NO Rqsconse

rf yes, howmany?
Responses ranged, frau 1 to 6 tiMet.

S.

d. Percentage of graduates passing the.Florida. Teacher CertificatiOn

Examination,on a first attempt ifi 1981-82. -

Responses ranged fram .46% to 100%.

10 '1 c

"'V

Colleges of Education appear to be heavily invOlVed int rewedi`ation. of

sncitäteartobC
and paaceMent of

by_each dean arid .

lenented at the ingtitu-

students who-do not meet entrance criteria. There

uniform procedures adross institutions for the sot

teacher education candidates. A basic asSumption

director, hswever, is that the screening nechaniarn

tion is effective.
\

Approximately, thirty percent ofrthe institutions responding reported a

college ofeducation exit emanation intaddition to the,4orida Teacher

Certification Examination. This percentage was higher than;expeoted.,
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PromotiOn and Salary
, Recommendations to improve salary and promotion system at your institu-

tion:
Higher tuition subsidies (Iirivat6,schoors) - 15%
More flexible crit..eria for promotion and salary assessment of service

oriented faculty - 10%
Retain as is -.5%
Miscell s :4 13%

. No respon - 5$ ,

dove ce

1. Is there a forhal group
for making major policy
programs and curriculum

.Yes90% NO 10%+

ago

at your institution charged with responsibility
decisions effecting phange in teacher education

?

2. Thp formal policy group includes representatives of (Fercentagec indicate
tile percentage &time an itomwas checked): ''''`

95% department/college/schOol of education'faculty

\ -9016= depertnent/college/school of education administrators
.55% liberal arts facult ,Isoy

65% liberal arts adminiatcators
50% institution level administrators ,

65% teachers .

85% Stafe Department of Education representatil.es
65% otliera'

3. Examples of major changes made by policy iroup within the last'2 year
(Ferceritages indicate the percentage of time an itein was identified):

Admissions/evaluation requirements raded - 20%
Course rearrangekents/additions -,17
Basic skills entrance requirement , 0%

program restructured - 10%
None - 10%,

Q146) response /- 15%

Milpellaneous -1.8%

4. ..,Are the majority of changes made in.teacher
instialticn the-result of this group's activity?

Yes 55% No'30% No respaise 15%
If No, what are major forces?

State'mandatet, special tdsk force decisicas, and universi
administtative action were cited. Seventy percent did not respc.

'this question.

. Formal mechanism to encourage doilaborate planning
a.. Between teacher education programs:

Department meetings and teac4er education advisory committees
were cited with equal frequency; 30$ providtd no response.

b. 'Between teacher education prograis and.public-sdhools:
yeather Education Centers and-faculty ervice in-schoca_districts

were cited; 20%.provided.no response.

ation programs at your

1 3
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c. Between education faculty'and liberal arts faculty:
College of education 4nd university councils, neefangs and the
--bItiversity sehate were 14entified; 20% perided no response..

6. Reconmendations identifiel to impr6vp policymakin? in teacher education:

More eifectiVe up of resources - 5%
Current policy works well'- 7%
Develoinent of Teacher Education Advisory,Ccal'aittee - 5%

'More autonomy and academic fru;edcm - 5%

None - 5%
Miscellaiteous - 30% -

No-response -043%

CCtIVIENIAIW:

Most of the deans, directors and chairs of teacher education programs who
responded liel*,ved that the formal policy body includes a. broad representation
of administrators, faculty, students, teachers, and state officials. The
issue of governance was also addressed on the faculty survey whrch is
diScussed'later in this report.

1 4
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B. De t Chairperson Information Surveys

These surveys were ted bo both public and private
college/department/schoplo education chairpersons responsible for
progrannetic supervision o the three major progran areas: Eletientaxy,
Secondary, and EXceptiohal Student Education.

The questionnaires were desighed to focus on four specific substantial
comments which embody the professional pedagogical training given bp teacher
candidates so that a general profile of the process of teacher education at
each'institution couldle developed. The four component areas ermined
represented those identified in the legislation as being of concern. These
were: .

1) 'the availability of pedagogical subject/topic coverage within course
offerings

2)- the nature of the clinical (campus-based) experience within each
program

3) the nature of tile early field (school-based, khort duration, return
to campus) experience

4) the student teacher (internship) experience.

This data has been aggregatW and arranged In a narrative style to
provide a general characierizationlof the teacher education experience at
Florida's public and private institutions. Chimany of the responsesrEd-
tional and program variation seall to.be.the rule, not the exception.
Variations sem to reflect judicious use of physical and htman resources and
eaCh institution't unique relationshrip to its comMunity. Cements have been
made noting the range,of.responses offered. In general, however, responses
seemed bp cluster in patterns suggesting uniformity across institutions within
similar program areas and within instiVtions across prograr areas as well.

The data will be reported and analyzed below within the 'component areas
and subdivided into elementary education, secondary education, and exceptional
.student education programs. Nineteen institutions responded to the elementary
program survey; twenty institutions responded to the secondary program survey;
and fifteen institutions responded to the exceptional student program survey.

Subject Area CoveraLge

EIEVENTARY (Table 1)

FrO6 Table It it can be seen that Obst of the major subject area or
topical issues are addressed to some extent within program coursework. The
heaviett subjeg; emphasis across institutions seems to be pdaced upon content-
porary issuesAext quality assessment, classroom organization and inanagemnt,
evaluation, planning, and student behavior management, which perhaps/could be
considered as the core of conventional pedagogical practice. Other areas
received almost as much attention - learning disabilities, multicultural
eduCation, and PL-142 - ostensibly reinforced by statuatory support for
coverage in these areas. Expanding interest in computer education,
educational technology, global edUcation, and inner city education reflect an
interest by teacher educators to enhance prospective teacher's sensitivity to
contemporary social and technical issues in schooling and education.
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1 5-49 '. of course time spent On subject
2 50 100', of course tune t>pent on subject,

TABLE 1
ELEMENTARY EDUCATION

4

,

s ti)
U.

U.3 cn
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D
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tJ.

2
D
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D

Dti , <
u.

eaa
E

D

0

"Es
IX

ac
>.

03 ra." Cr. 6 Ca

4.) %
g g

CO (.)

c
0

("ti

s
5
o

zr. 3
-, . ..._

11 Cuntempor.r Isstws kn Edut atton 1 1 1 2 1 1 2 I 2 2 1 1 2 1 2 2 1 2

21 Computer Liter4Cy 1 1- 2 2 1 2 2 2 2

31 Econconor Education 1 1 1 1 1 1 1 1

41 School law 1 1 1 1 1 2 1 1 1 1

51 Frovoonment.rf Eche- mon 1 1 1 1 I 1 1 1

01 Sei Education 1 1 1 . 1 .

71 IVIttllicaltw.al Eductitqul 1 1 1 1 1 1 1 1 2 1 - 1 1 1 1 1 2

8) Urban Inner ..,1), Educatton 1 1 1 1 r 2 1 '4 2 1 1 1 0 1 1

131 -1.,ennolg disabtlitins 1 1 1 1 2 1 2 1 1 2 1 2 1 1 2

101 Cturis,i-ltnti ila la,sconir teachers t 1 ' 1 1 1

111 Glybal Inhanattonal Educznton 1 1 1 1 I 1 . 1 1

12) ticatAtto stricss burnout 1 1 1 1 1 1 . . 1 1 1 1 1 1 1.

131 fthi, .04ondi Technology 1 1 1

-,

, 1 1 2 2 1 1 2 1

14) Ay..*:,,sment of u,,,,alair n WV'. 1 1 2 1 1 1 ,, 1 1 1 1 1 1 1. 1

15) Cla,,roerik Orlamrat,e1 and Adrmn.... lime 2 1 1 1 2 1 1 1 1 1 1 1

16, Evaltrtott- 1 1 2 1 1 2 2 2 1 1 2 1 2 1
_

171 Verbai anti Dot. ta that ct,,n...municatton 1 1 1 1 1 , 1 2 1 2 1 1 1 1 1 2 f . 1

113p Ps,$)-iatittoo .4 ,attbiet-t tnatto, 2 1 1 1 2 2 2 1 2 2 1, 1 1 1 2 2

191 EltItortoal 'Edo( attot, 1 2 t 2 1 1 1 1 1 I

4
20 Martatkineta ill 5listil,n1 SO. VfOr h. 1 1 2 1 1 1 1 1 1 1 1 1 1 2 2.

211 COW wwork planoincl - I 1 1 1 1 1 1 1 1 1 1 I , 1 1

22). G.tied 511,Ids rI Ed.,1,11,0r. 1 1 1 2 1 1 1 1 1 1 1 2 1 1 1 1

231 P 1 94 142 1 1 1 1 1 1 1 1 1 1 1 11 1 1 2

(1)

1 p o reNporeor, opykaili
Percenia)po nolaadable 16
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SECONDAPY (Table

4

The most heavily emphasized topic coverage appears to be in the areas of:
contemporary issues, industrial technology, classroom organization,
evaluation, presentation of sdbject matter, and management of student
behavior. The least emphasized areas are economics, sex edtication, global and ,

international education, and teacher stress. Computer.literacy appears to be
sparsely polisidered across institutions, but it appears that strong emphasis
is given to it where and when it is addressed in the course of studies.

It must be mentioned that many of these subjects are covered in multiple
course offerings and the stipulated level of emphasis noted on the table is
subject to variation in practice and should not be viewed as an absolute
level. As general trends, however, they do suggdst that the breadth of
subject information conventionally perceived as appropriate and necessary for
adequate professional preparation is indeed extensive. Adequate coverage of
such areas requires a substantial commitment of time and resources if they are
to be done i;dell. Thelevel of coverage depicted in Table 2 may strike a
satisfactory balance for some. However, if policy makers and teacher
educators continue to expect that this mixture of course content should form
the basis for.future teacher education programs, then no additional sdbjects
should be placed on the program's curriculumsagenda. Furthermore, this
pedagogical component Of teachgr education may have to be compressed to ,

address these issues more efficiently and effectively. Otherwise institutions
may have to thin out the range of offerings and devote singular emphasis to
those areas that will give the greatest return in terms of teacher excellence.

V'

4. "1
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1 5.49'0 of course time spent on subject
2 50 lan ol cours6 tmie spent on subject

TABLE 2
SECONDARY EDUCATION
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1) Contemporary Issues in Education 1 1 2 1 2 2 1 2 2 1 2 1 2 1 1 1 2

21 Computer Literacy 1 2 2 2 1 2 2

31 Economic Education 2 1 1 1 1 1

4) School Law 1 1 2 1 1
.,

1 1 1 1 1 1 1 1 1

51 Enwonmental Education 1 1 1 2 1 1 1 1 1 2

61 Sex Edo( at
ion \ 1 1 2 1 1 1 1 1

71 Multicultural Education 2 1 I 1 1 2 1 1 1 1 1 1 1 1 1

8) Urban Inner city Education 1 1 1 2 1 1 2 1 1 1 1 1 1 1 1

91 Learning tshihIuc 1 1 1 1 1 1 2 1 1 1 1 1 2 1 1 2 2 1

10) Counsehng lia daSsr(10111 teaGhers 1 1 1 1

II Global International Ea.ication 1 2 1 1

l
12) Teacher stress burnout 1 1 1 1 1 1 1 1 1 1

131 Educational Technology 1 1 1 1 1 2 . 1 2 1 1 1 ,1 2 1 1 2 1 2

14) Assessment of quality in texts 1 1 1 1 1 1 1 1 1 1 1 1' 1 1 1 1 1

151 Classroom Organization nd Administration 1 1 1 1 1 2 1 1 1 1 1 1 1 1 2 1 2

161 Evaluation 1 2 1 2 2 2 2 1 2 1 1 2 1 2 1 g 2 2 2

171 Verbal and non verbal communication 1 1 1 1 1 1 1 1 1 1 1 1 1' 1 1 1

181 Presentation of sailing t matter 1 2 1 1 2 2 2 2 1 1 2 1 1 1 2 2

181 Bilingual Education 2 1 2 1 1 1 1 1

=201 ManiMernent of Student Behavior 1 1 1 1 2 1 1 1 1 1 1 1 1 1 2 1

211 Cmusework planning 1 1 1 1 1 2 1 1 1 1 1 - 1 1. 1 1 1 1

22) Gated Sinclent Education 1 1 1 1 2 1 1 2 1 1 1 2

231 P L 94 142 . 1 1 11 1 1 1 l' 1 1 1

(1)

(1) Program is content spcdic. could not give specific responses
(2) Prcentages not available

18,

(2) (2) (2)
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EXCEPTIONAL STUDENT (Table,3)

Exceptional student programs vary across and witihin institutions for
severafreasons. Programs at many colleges and uni4ersities are four year
baccalaureate degree,programs; at other institutions they are extended pro-
grams bbginning a four year undergraduate program with an additional one year
master's degree. Usually, they are self-aontained due to the specific
training requiremnts of thé(particular exceptional child emphasis area; other
times these programs act as Supplements to regular elemntary education
training. For these reasons, there appears to be diversity across
institutions with respect to the responses of questions on this survey.

From the outline of;subject area coverage depicted on Table 3, it.can be
seen that the heart of exceptional student education curricula focuses on
coursework planning, mana4emerit of student behavior, evaluation, presentation
of subject matter, and verbal and non-verbal communication. Educational
technology and the requir0 contemporary issues in education follaaei closely
behind in emPhasis.

It is impractical to make comparisons between this table andthose for
elementary and secondary education programs;,but a cursory glance might '

suggest that prospective exceptional education.teachersjieceive more exposure
to such pedagogical topics as counseling for classrocm.(beachers and
educational technology due to the perception that the instructional role of
these teachers is more individual contact-oriented and clinical in practice.
The emphasis placed on evaluation most certainly reflects the tremendous
amount of teacher time required to complete the individual evaluation prOfiles
mandated for students in exceptional student education programs.

The tabulation displayed cannot draw out the subject emphasis to each of
the specific areas of study subsumed within the exceptional student category.
If differences do exist between program specializations, further analysis
wculd be necessary to highlight this.



TABLE 3
EXCEPTIONAL STUDENT EDUCATION

1 = 5 49"c of course time spent on subject
50,100"o of course lime Spent on subject
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1) Contemporary Issues in Education 1 2 2 1 2 2 2 1 2 1 1 1 1 2

2) Computer Literacy 1 2 2 1 1 2

3), Economic Education 6 1 . 1 , 1

4)
.School Law

1

1

1

1 1 2 1_

1

1 1

1

1

2

1 1 1

5) Environmethal'Education 1 1 2

6) aex Education 1 1 1 1 1 1 1 2 1

71 tvhillicultural Education 1 1 2 1 2 1 1 1 1 1 1 2 1

8) Urban Inner city Education 1 I 1 ..,Z., 1 1, 1 1 1 1 1

9) Learning disabilities 2 2 2- 2 2 2 2 2 2 2 2 2

10) Counseling A or classroom teachers 2 1 2 2 1 2 1 1 1v , 1 1

11) Global Internanonal EducatiOn 1 1 1

12) Teacher stress burnout 1 1 1 1 1 1 1 .1

..

1 1 1

131 Educattonal Technology 41f) 1 1 2 1 1 1 2 1 2 2 1 1 1 2

14) Assessment of quality on texts 1 1 1 1 1 1

_
1 1 1 1 1

151 Classroom Organization and Adnunistration 1 1 2 2 1 2 1 1 1 1 1 1 1 1 2

16) Evaluation 2 2 2 2 2, 2 2 1 2 2 -2 2 2 e 2

17) Verbal and non, verbal cOmmunication 1 1 1 1 i, 2 1 1 2 2 1 1 2 1

18) Presentation of subjeci mutter 1 1 2 2 1 2 2 1 1 1 1 2 2 2

19) Bilingual Educalion 1 2 1 1 1 1

201 Management of Student Behavior 2 2 2 2 1 2 1 1 1 2 1 2 . 2 2

21) Cour'sework planning 2 1 1 1 1 1 2 1 1 2 1 . 1 2 1

131

x4 eptiol>,11 1Floyam suplAvftwnlaly elvim.111.111, eaticatIon

No 1,04 avail,d)k.
oryi 1101 1014i

Wel no, 10+:41.)m #911111.4

(2)

2u

(1) (4)
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Clinical Components and Early Field Experiences
Because of the similarities in the clinical.and early field experiences

and overlap in the responses received in the three program surveys, the data
summarization on these two components have been combinad in this section.

EIEMENIAPI "4'

The types of clinical experiences available to students at various insti-
tutions were depicted as follows (number in parenthesis reflect frequency with
which this activity was mentioned): mini teaching (3), laboratory observation
and participation (3), reading diagnostic labs (3), tutorial (2), and general
observations (5). The length of clinical practices ranged from 4 to 90 hours
per semester. Approximately 90% of such experiences are offered to students
at the junior and senior level. Several private institutions indicated that
clinical, campus-based experiences were no) part of their program; facilities
were not available for such activities.

Elementary programs seem to provide school-based, early field experiences

i

as the ma'or'form of "clinical" learning activities for students. As
mentioned above, campus-based clinical practices are not offered as"

extensive y across institutions. It may be the case that program supervisors
view the distinction between campus-based and.school-based activities
artificial. The provision of activities which combine practice and
observation both on campus and on schools may :ie. more of an integrated, rather

than bifurcated, process,than we anticipated. The structure of the
questionnaire may have forced these responses to conform to this, possibly
artificial. distinction.

About one half of.the institutions require students to participate in
clinical experience prior to student teaching. The !lumber of hours stipulated

by these programs to fulfill their requirements ranged from 4 to 48, with most
falling within the 15 to 30 hour range.

In general, it appears that formal clinical practice does not provide a
major preparatory basis for pedagogical theory and subsequent teacher
preparation practice's in elementary education pregrams throughout Florida.
This does,not mean that levels of clinical experience are insubstantial Within
any one particular program, but as agbeasure of degree, this survey would
highlight a lack of universal incorporation of the clinical experience into

program airriculum.

Early field experiences represent "hands-on" observational and teaching
activities taking place within the school classrom where the prospective
teacher is allowed to measure the relevancy and effectiveness of strategies

. learned in the university classroom. Optimally, early field experiences
should coincide with theory and strategy-based pedagogy courses and build on
clinical experience to provide a forum for the exchange of ideas, obser-

vations, and micro-experimentation. Program supervisors see early field

experiences 'as more important than clinical experiences.

From the survey, a variety of types of early field experiences exist('
varying in locale and duration, but in general the typical experience is
embodied in a "methods/practicue type course providing aqproximately 80 to

21
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120 hours of school-based experience for teacher1 candidatei. The range of

such early field requirements (clinical experience was occasionally included

in this figure) was from 49 hours per student to 400 hours per student over

the course of training. This practice usually occurs at the junior/senior

level of the program although 3 of the 19 respondents have structured this

experience to commence at either the freshman or sophomore year.

During the typical experience, Consultation between school-based teachers

and university supervising teachers occurs approximately once a week or 12 to

16 times a semester for approximately thirty minuteseach.

Consultation between the uniiiersity supervisors and the pre-intern

practicing student was typically a combination of individual conferencing and

university classroom/seminar interaction averaging 45 minutes of person to

person'contact or small group per week.
-

It appears that early field experiences Are multicultural in nature (75

percent, yes; 25 percent, no). Often, this is formally structured in student'

placement to schools, but in general, it seems to occur because area schools IN
within which students practice are multicultural in composition.

The coMbined clinical and early field experience activities seam to

represent an integral, yet moderate, portion of the teacher Keparation

experience. It is difficult to tell from this survey haw and to what extent

these practical practices are woven into the fabric of the total professional

preparation experience. The degree of articulation and linkage between

subject area content, pedagogical theory, and strategy formation, and applica-

tion of these in practice within a controlled, supervfsed, and formatively-

-evaluated context, represent critical questions of organizational balance and

program effectiveness that further study might help to illuminate.

SECONDARY

Six of the twenty institutions which responded do not offer clinical

teaching experiences for their students. Those that do, offer such activities

as miCro-teaching, tutoring, workshops on behavior management and coursework

planning, and general observation and participatorY practice.

The duration of such experiences range from 3 hours per semester to 40

hours; the average is approximately 20 hours. Most are offered at the junior

and senior level (Note: Several incomplete responses to this question may be

due to a typographical error in the queseionnaire).

A large variety of early iield experiences exist across secondary educa-

tion programs. Seventeen of the twenty institutions offer activities which

are structured as some combination of obserVation and participation. The

duration of early field experiences range from 12 hours per semester to 200

with most programs clustering in the 50 to 80 hours/semester range. In four

institutions, these activities are initiated at the freshman or sophomore

leVel.

University-based supervisory professors spend on the average 6

hours/semester consulting with their school-based counterparts.

22



Students are evaluated by observaticms,.pre-formulated checklists of
competencies (55%), and professional judgement (30%). Individual and small
group conferences form the basis of professor-student interaction during these
activities, generally amounting to four or five individualized contact hours
throughout the semester.

It appears that this experience is multicultural in nature for 65 percent
Of students participating, teoluse most host schools enjoy a pluralistic

student body.

E2CENCML STUDENT

It appears that clinical PractiCe subsumes a larger proportion of program
space in exceptional student education than it does in the other two program

areas. The various practicum/lab experiences listed range from 10 to 150 !

hours, clustering in the 40 to 60 hour range. Most of these activities'are
scheduled within the junior/senior level of program coursework.

Similar emphasis seems to be placed on early field experiences for
exceptional student prospective teachers. All institutions offer substantial
child-contact activities; ranging from 40 to 360 hours over the course of

professional preservice training. Most programs offer between 80 to 150 hours

of hands-on, school-based experience. Generally, these activities are
structured at the junior and senior levels, although,three programs initiate
field experiences at the freshman or sophomore years. The required early
field experiences prior to student teaching range from 75 hours to 390 hours.
Most requirements fall within the 120 to 20d hour range. .

Contact between university supervisory staff and school-based supervising
teachers average 4 hours per semester. Consultation between students partici-

pating in early field experiencds and their supervising professors take the
form of individual conferences, small group seminars, phone conversations, and
letters. .Such individual contacts appear to be an average of 6 to 8 times per

semester for about 20 to 30 minutes each. Half of the student placements in

multicultural classroom environments.

Stuilent Teaching

ELEMENTARY

The profile of the student teaching experience for most students parallel
closely the guidelines suggested by state regulations. Generally, the

internship experience lasts for 1 serester Or quarter as the case mhar be--
10 to 14 weeks); full-time and supervised by a school-based teacher. This

approximates, on the average, 350,hours of hands-on practice. For elementary

teachers, the experience is usually confined to one school. However, it was

reported that students often have experience at more than one grade level.

Typically, the university supervisory profesSor will meet with interns-
seven times for 45 minutes each in the school setting over the course of the

semester or quarter. Often, however, the placement dispersion of students
throughout the state from some institutions severely limits the contact and
evaluationtime between intern and supervising professor.
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The student teaching experlience for the averag elementary intern in

lt

Fl rida is multicultural in natur , basically because school districts

co slves are pluralistic in ition. HoweVer, ,almost half (45 percent)

of elementary.teacher education programs do nct formally structure their

internships to include thiS type of diverse exposure;
.

SECONDARY

Here again, the character of student teaching acthities conform very

closely to the stAte suggested guidelines. Almost all ranged from between 10

to 16 weeks, although two institutions only require an eight week experience.

One school requires twoeten week sessions for its students. Generally, such

experiences'take paace in only one school (75%); bften at more than one grade

level (60%); and depending upon discipline area, across more than oile'sUbject

matter area.

Unktersity faculty supervising 'teachers contact their school-based

counterparts on an average of eight hours ptr semester. It appears that

university-based supervisors make strong efforts to maintain cohtact with

their student interps in the field. Conferences occur ustally four times a

semester for Rpproximately two hours, and provide both student and faculty an

opportunity toklikuss problems and keep abreast.of the student's progress.

Obviously, placement of students in schools'&stant from the univergity makes

frequent oontact more difficult. It seems from this survey that university

supervisors make strong and conscientiou'S effortb to observe, consult with,

and evaluate student interns.

Approximately two-thirds of the schools have no formal requirement fOr

ensuring a multicultural internship experience. Again, however, most direc-

tors assert that the experiences are richly pluralistic due to the

ethnic/racial diversity of most school districts.

EXCEPTIONAL STUDENT

Student teaching experiences appear very uniform in length, ranging from

10 to 16 weeks, and most arer within the 14 to 16 week range. Forty percent of

these internships take,place in more than one school, 55 percent work with

Children representing more than one grade level, and.most deal with,student

'concerns across, a variety of subject areas.

Supervisory professors maintairiecontact with school-based supervisory

teachers frequently and on the *age five to seven times per semester.

Individual conferences and observation prOvide the,basis for intern-

supervising professor contact. penerally, these occur six to ten times a

semester. It appears that the relatively smaller numbers of studerits in

exceptional student education programs provides more contact time between

, professor and student inethe field. This.is contingent, however, upon the

size of the faculty supervisi6n staff and placement dispersion of interns. t

Again, little formal attempts are made to ensure a multicultural experi-

ence for interns, but due to the diversity of moSt school populations, this

exposure is available for about 65 percent of the interns.

P:4
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C. Faculty Information Survey
.

Indluded below are the categories and frequencies reflecting the re-
sponses to the Task Force Faculty Survey. *Following a telephone survey bo
determine numbers Of college of education faculty at eadh institution,
approximately 900 faculty surveys were mailed statewpd to both public and
private institutions. These surveys were mailed the 27 deans and chairs of

t%vious
teach9r education programs with instructions to dis ibute the survey anly.to
faculty involved in presexvice ieacher education. ly not all goo
faculty are involved in.preservice teacher education exclusively; many work in
related and grad4ateeduchtion programs. The total response of ago surveys .

(44% of 900; 58% of the 655 faculty reported ,dean'ssuxiey tor be involved
in preiervice teacher education) was made up p tely of teacher
education faculty which reflected their interest in contributing to the
information base for teachereducation 'in Florida.

I

Abridged comments from phe faculty surveys have been included below to
provide a richer, more insightful description of faculty response,to the
questions of Policy reccauendations, promotion and salary., and:general
recommendations for improvements In teacher educat4.on. FacultY anonymity has
been maintained thrbughout this process. Ilhe Task Force thanks all those who
took the time to express their views on these issues.

TiLls_L__________________andAdminietrative.rience .
. f

1. Do you have public school teaching experience?
yes 89% No 11%

If so, how many clears full-time?

1-5 years 46% 6-10 I/bars 29% Over 10 years 25%

' 43: Grade levels taught? 0

'Elemntary 29% Middle 12% Secondary 18%
Some coMbination of e: 27% Adult Educaticp 9%
University 2% Ntik 1 % . 1$

. , .5
. ;

%

4

4. What subjects taught?
.Elementary".1.8% English 7.5% Mathematics 8%
Social Studies 6% P.S./Health 5% Science 550'

English/Social Studies 5i Misdalaneout combinations 34.5%
No response-1i%

-5. Public.school adminidtration experiefice?
Yes 31% No.69%

6. If sof how many years full-time?
1-5 years 2.21 6-10 years 18% more' than 10 years 9%

. .

7. If so, at what level? -

Elementary 28% Middl 4% SecondarY 2d%
, Miscellaneous coMbinations 37% Univeritty 3%.

\

8. Private scliool teaching experience?
Yes 24% No 76%
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9.UX yoi4 tvrrativ. I-ard ialid Florida. Leaching

4x-^47, 36% No po.
-7" .

CaVENTARY;

certificwic?

a.

A surprising.high percente of fa ty (g90 rep=t4Ahaving public

school teaching experience. However, the majority of such exTerience (46%)

wasIteiless than 5 years andonly a small percentage (36%) currently hold a

teachingr 'Certificate. SWajects ar4 grade levels Eavght varied.kcrobs the

boarL Only'31 petrcent of the facu ty had public: schoca adtinistration

experience. /
A a.

Staff E5velopment /

-- 1. Di4 yokforticipate in staff developOent activities last year?

,f Yes 2.21. Nb 28%

you did.Participate
.type of; activity:

.*comm6i*ATKI:

in these activitiei, please classify thm by-1

20% Training relat9d'to the beginning teacher program

34% Seminariworkshop .

7If Sabbatical
12% -- State Conference ,

13%. 'National/Internation41Conferelfe
2% Research and Developnent

9% COmputer training
-WY Personal professimal development

Althous&, most faculty (72%) indicated that they had paiticipated in staff

devdopment during the past year, the actiOfties'varied and few

gen ralizations can be Rade. The lewfnumbei of sabbaticals ard' attendance at .

conferences,iwas surprising. This can most likely be attributed to the lack of .

fuils for these staff development activities.

(
Policy Aakins Procedures

.--1:----Arerpweedures for wing major pcaicy decisions regarding changes

-I. in.teacheeeducation programs effective_at your institution?

yep 57% No 43%

T

-

2. What recantemlations %.aouldyou make fbr improving theSe procedures?'

(Major reccamendations,grouped belowalso see faculty,carments)

. 10% 1. Imprbved communications between andwithin Colleges
# ,

Eddcation/Universities-andipublic_schools.
5% 2. Nbre faculty input into process

5% 3. Increased authority of Schools/Colleges/Departrents

Education in universities *

16% 4. Niscellaneous

64% 5. Noresponse.

26
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- COMMENTARY:,

Faculty retpiondents are in general agreement with comments made by the
deans, directors,tand chalks of teacher education programs.. However, with 43
percentnePthi-fgulty indicating that major policy decisions regarding
changes Ste ineffective, it was disappointing to see that,64 percent of the

.req0'nncleritd,offered no solutions for improving these procedures. This lack of
response sudgests that the 'widely held noticn that college of education
facuity are unable to agree on a blueprint for reform is true in Florida as
well.

FACULTY-COMMENTS CM POLICY'DECISIONS:

Dynamic leadership with a vision is-needed. Every decision goes to a
committee and is debated for months-even years. Then no action.

I reodmmend that the administrators making decisions regarding teacher
education programs consult directly with the faculty teaching in such pro-
grams. These faculty are familiar withLthe curriculum and students in these
programs. Roo frequently, faculty teaching in teacher education programs do
not get an ippOrtunity to participate in discussions or decisions affecting
their discipline. .1

Union-regulations_as well as tenure anothidget limitations do not allow .
university to staff as program chamges. Suggest eliminating tenure, provide
for early retirmantwithout undue penalty (20 years) and provide for budget
flexibility - carry over savings from:one fiscal.year to the next.'

My department works as a committee of the whole'. We all have incredible t

input.int6 all policy de4sions. We discuss aid seardh yntil we readh
consensus. Every,competency in our special education programs has been agreed
upnn by all eight of us. 'We.har agreed on their placement in particular
cdurses and when we fihd we have made a mistake we re-examine the issue.and
modify it as' need be. Our program is far froth static. traty time we think Ike
10.7e it the wzw*W6 want it, we get another idea and try scmething nem% At
times it may seem that our department doesn't know what it wants, bait ve do.
We'went excellence and we will continue to make dhanges necessary to agnre
that excellence. Progress at the College level is slower because so many more
people and ideas are involved, but I am presently involved with a committee
vorking on revision of our Core Courses required of all stuatents and I feel we
are neking gredt progress.

_-_

There has been a progressive and invasive presence by the rm. Ctange in
N4A.

teacher education has been from the DOE down. The IXE changes reflect a
.

concarnwithsmininum stat?dards, to the expense of higf)er standards. The.

result? Aimraftmantaltbyydrthy of such weight mechanics: anti- .

intellectual, studifying, mindless, bureaucratic, degrading busy w.lrk. The
Dewey Decimal System of Generic Objectives keyed to generic test #ems is no
more teaching than drawing by the numbers is art. Its not so much what is on
the tests that scaresme, it's what.is not in the generic objectives and test

calputerwill drive the bright and imaginative minds out. Researdh may not be

teachers are dropping out faster than the kids. They hate the instructional

the angwer to everythihg,'but right ncia it offers at least cne answer. Bright

straight-jacket being waved; they hate the "You. can't trust the teachee

_ 2 7 ,

,

11

items. Injecting a form of scholasticisminto instruction and tricking it by
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rentAlity of a "teacher-proof curriculum". The research-base.for education

has been cast aside in favor of a ronstrous management system. A brilliaat

curriculum will not save students from a stuvid teacher, but a brilliant

teacher can save students from a stupid curriculum. The teacher will put it

aside. Cr, leave in disgust. Right now they are leaving-. Educational

problems require educational, not managerial solutions. Right now we need

bright fPachers rore than ever. And, bright people cost money to attract and

keep, even if this is missionary work. Education's monopoly of bright wren

is all over. Teaohing's salary structure can Only attract mindless hacks.

The teacter will not get more money; the teacher will get rore nnrbered,

magical flapdoodle; the public will get rore drop-outs for its high tech

society; and, Colleges of Eduaation will get the blame. My apologies for

sounding so testy, hut nobody haieven bothered to ask before. Thanks for

youil interest.

None, why change ,adiat works.
---

Major po4cy decisions are not hard to rake,

implmented is rodh rore of a prOblen. .

The,College of Edumtion is

an enviroment controlled by mn

college of-eduNmtion ought to be

are. Ile,status quo is enforoed

Okle Joadget contro and prop.-

society.

sure they are-actually

not "master in its kun house". It exists in

tral administrators/whose,irage of what a

is at variance with what the societal needs

through central bOget control. They need

_cm control in order to become responsive to

---

The process c--F raj= policy decisions tends towards the innocuous. Cur

academic vice-president seers genninelv interested in teadher eduaation, but

forces within and outside of the university often dictate the policy direction

of the =rent. hat is needed is deep reflection and action. However, too

rany vested interests are on either side of the ,reltrmparcess. Within the

School of Educatien there is inertia for the status quo. PerhaPs it will

tuMble before the new dean...

You're no doubt aware of the rer dlange being rade in restructuring of

cur college the proteach effort). 1411le most of the ferulty favor the rove

to an extended progran ndior restruotiring, tine efforts over the last two

years to do this have net with great resistance and even enrdty. The reasons

are complex enough to require a ruch.lengthier essay, but they boil down (I

think) to, a basic distrnst between faculty,and administration as well as a

whopiog cocruracation problem.

ma k.o14.ege needg-a policy adviry oamittee rade up.of teachers,

adninistrators, school board nerbers, etc. Lo.AA various parts of the State who

reet on oanous ooaxterly to =cat= and advise the Dean and ferulty about

policy. We have an excellent Dean but he can't be all things to all people.

We need an associate dean sew car cat thangs done on na_t-us.I
B104 np the teaoher oertifioaticr depotmert in iallahassee, limit any

edocation ra:cr to 4 5 semester hours in etacation, end re7uire =174ter and

fc-eico 7=neoann=- liter=-v.
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Prcuction and Salary Decisions/Cr4eria,

1., In inpur opinion, are the promotion and salary decisions at your

. institution nede on appropriate criteria?
Yes 46% No 40% No Response 14%

2. If no what change would ycu suggest? (major suggestions listed

belcwLalso see.Faculty moments)
Improve the clarity, fairness, and,objectivitypf
criteria and ensure consistency in.application of
criteria.
Ensure a balanced emphasis on research, teaching, and
service.
More individualized assessment focusing on task-specific
duties

10% '4. Other/Miscellaneous
ia 5. No response

4

*

.9% 1.

9% 2.

t% 3.

COMMENTARY:

Altheugh 40
salary decisions w
response as to
more appropriate.

t of the respondents indicated that promotion and
not wadeomAppropriate critaria 65 percent provided no

'thanges could be made to ensure.th:at the criteria were

FACJIlrY COMMIS ON PROMOTION/SALARY:

In print our criteria appear quite equitable but in reality inequities
abound. The following represent a few suggestions: 1) evaluate faqulty
based on assigned duties (not just the number of articles Publishedr;' and 2)
reccgnize thatmany faculty in.teacher education programs continue to carry
heaity teaching and service loads. Therpfore these types of aCtivities should
receive serious consIkration during the promotion process. Certain:W pub-
lications are an important part of our professional development, but for
faculty who spend the majority of their professional time in teaching and
service acoonnodations gust be made in order to reward these efforts too.

The stated criteiOare teaching, research and service. In:reality

research is all that really matters. People should be promoted 611 the basis

of excellence in any one of the three, and average or better in one of the

other two. 11
Too mich emOhasis is placed on "publishing". ram an expert educator. I

have devoted my life to teaching and doing an excellent job of it. I could

give a rats ass about publishing...the literature is full of enough "junk" for,._.

promotim axticles. I have taught 25 years both in public and university

levels sdhools. `Teaching ism art, my craft, not publishing. 11cAvvert

unless I publish I'll remain an assistant professor no matter what my teaching
ski)ls, my leadership in my state and national professional organizations,
:etc. It is not just.

Much emphasis now is given to stpdent evaluations of courses without any
attagpt to correlate the evaluation of individual students by the instructor.
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at one time, faculty members ivvre bold to believe that stugient evaluations

would not be used to evaluate faculty for promotions and salary increases.

The criteFion of research still maintains an unusually strong hold on all

.evaluations with the departmental and college comMittees. .Not much emphasis

is given to ore's participation in his/her professional association confer-

ences and activities (often at a substantial oost to the faculty members since

they are reimbursed periodically only for travel). In recent years salary

increases were so small that these criteria were of little importance. "

Criteria for promotion shouldbe multi-dimensional. Its important to

have specialists in all three areas of teaching, research and service.

Proportions should he based on the degree to which an individual achieves in

the role he/she plays in the departmnt. ,Let individuals who. are sirong in

research be rewarded for research activities and those strong, in service be
41

Model for promotion (teaching, service, research) geared mainly for arts

and science and business faculty. Needs of College of Education faculty are

quite unique as we:work closely with schools and should be evaluated

individually.

I'd suggest less whinning by some faculty because tfigy cannot be promoted*

to full professor after doing bon teacher wotkshops in Two Egg, FL!

Florida

List some suggestions you have for improving the quality of teacher

education programs in Florida? (Majcr suggestions listed belowalso c,65

canrentary and faculty. cammnts)
6% 1, Redruit higher quality candidates

6% 2. Require more and earlier clinical experiences for students

4% 3. Increase resources to teacher education,programs

3% 4. Greater emphasis on liberal arts'education for students in

teacher education

37% 5.. Other/Miscellaneous (19 response categories)

44% 6. No response

OYAMENTARI:

While the scientific validity of cpen-ended =rents is questionable; the

insights gained,frar their review remain worthwhile.. A cursory examination

shows clearly that there is little consensus in the type of changes suggested

by faculty as what may be required for quality improvement in teadher

education. .There was great difficulty in even trying to characterize the

responses. Perhaps,this is caused by the very nature of open-ended response

questions.

Three general observations, haeever, can be drawn. First, a number of

faculty believe progrars would be more professional if the state allcwea them

to have more control over programs. The arcane and large volume of

'credentialing requirements, unenlightened legislator involvement, and Lack the

of stability in state educational policy were frequently cited. Second,

higher standards for teachers wre deemed necessary to fight the crisis in

3u
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teacher competence. These suggestions included increased standards for
certification, program admissions, the teacher certification examination and
sdbject matEer comptetence. Also, better and mme frequent academic screening
mechanisms throughout the entire teacher preparation process were urged as a
way to keep standards high. Simply put, academic and scholarly rigor seemed
most important. Third, a significant number (approximately 6 percent) of
faculty stated that early and more frequent clinical and field experiences
were essential to any process aimed at,improving the quality of teacher
education programs. These suggestions also included closer cooperation with
the public schools and financial renumeration for school4msed supervisors, of
students.

Any attempt to quantify these responses wOuld be impossible if not
misleading. It is important however to understand the general mood of
teacher education faculty in Florida. For -this reason, the following selected
responses to thie openrended question are reproduced below.

FPCULTY. CONMENd rartiMEMATIONS FOR QUALITY IMPROVEMENTS:

Let individual university programs establish criteria for their majors.
Recent reqdirements of courses in reading in content areas, mainstreamlhg, and
measurement all have added hours ti our students' programs with little
evidence of their practicality, importance or need when they actually begin
teaching.

Settle on programs that.do to need to be changed every year. When we
went through the ballyhooed "Full Year Internship" fiasco, we added courses to
get ready for the change. When money wasn't funded, we pulled back to our' old
programs but kept the new courses on the books. At about the same time we
changed to the semester system, which required complete revisions of existing
programs. .Every year we are being asked to change another element or phase of
our teacher education programs.

Cut down on the nuMber of hours required for social and philosophical
foundations of education. Consider offering the hourg as TV programs.

1

Require content areas to offer their cwn curriculum course, rather than
having another course taught by education generalists or theoreticians. A
history education professor is better equipped to each the course for his/her,
major than someone in foundations.

00.0

More emphasis needs to be placed on teaching future teachers to know more
about how learning takes place fran within the individual learner's percep-
tion. Most teachers know plenty about their respective sUbject matter...what
they don't seem t6 know is now to get their students to want to learn what the
teacher,knows. This can be done by teaching the teacher haw people learn and
that they learn differently...uniquely. their own individual way. This re-
quires a teacher who understands human behavior and learning styles in addi-
tion to having an adequate knowledge of their subject matter.11

Better pre-education: sociology, anthropology, political science,
psychology, etc. More general education for elementary majors. More method-

1 ()logy and curriculum development for secondary.

31
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The College of Education or university'could provide funds for staff
development seminars/workshops for faculty teaching in these programs. 0911x:

writing workshops, micro computer workshops, etc.)
*The College of Education or'university could provide travel funds for

faculty to attend conferences and seminars in order to remain current in their

field. At the present time, travel funds are restricted primarily to faculty

presenting papers at conferences.
Continue the screening procedures (Beading, Writing & Mathematics)

currently in operation in the College of Education at the undergraduate level.
This process represents a significant effort to select only high quality

people for teacher education programs.

Proyision for individual universities tb pilot program without re- -

strictions of the system. Currently it takes approximately two years for hew

program approval-by that time, flexibility is lost. Upgrade entrance require-

ments, without worry.

A much more equitable plan for faculty inservice,work. The year long

sabbatical is not practical for most in today's econaTy..".more of the
one-semester leaves and short term studies must be made available. Summer

sessions could be included in the time for sabbaticals now that budgets are
devastating our summer programs.

00.10.

Professors need to work together across disciplines to strengthen pro-

grams. Instruction should model innovations especially those made possible by

technological advances.

Raise current course standards for grades and stick to them (as opposed'

to adding more coursework). There are 25% or tore students who should not be

teaching cur kids of the future. More "Loops" to jump and pay for will not

improve the quality of the product.
Ignore the teacher certification examination when designing programs.

Reflect upon it after programs have been developed, thus not allowing the

minimums defined by the State because we have maximuMs for our future

teachers.

Less meddling by legislators who do not have the background to make the

decisions they are making. Laws will not improve the quality of programs -
salaries to attract qualified teacher educators will improve quality of

programs.
--

.Increase entry requirements - SOs, etc. Early entry into field-based

experiences. Five-year extended programs. Increase subject matter compe-

tence. Provide for multicultural teacher preparation. Prepare candidates for

prpfessional functions that are required to achieve excellence (Not to meet

some obsolete certification requirements), based on continuing research data.
r

Provide some sort of educat:on for the state legislature. The reper-

cussions in teacher education programs due to legislative bumbling of such

well-intentioned, yet only parbaked items as the post-baccalaure,ite teacher

exam, the year-long internship and the beginning teacher plan have kept us in

a' miasma of time and energy-consuming false'starts and reversals. Two or

three years ago, students honestly did not know what to expect from one week

32
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to the next fFom the changing regulations in the year-long internship
proposal.

Seek greater community involvement and support. seek greater,industry
involvement and support. Seek greater parental involvement and support.

Stop issuing legislative mandates which continue to add hours and alter
the nature of the training programs. Give financial, not lip service, to the
use of field based experiences. Provide remuneration for public school
teachers who work with preservice students.

OM1110111

Teacher prograMs need to be autonomous. The quality of the "product°
(graduating teachers) should be a primary criteria. Teadher training programs
should-be encouraged to provide a variety of offerings, a variety of
methodology, and a maximum of choice. 'Fundanental, however, is that they be
funded in a manner which will allow them to be more exclusive.and raise
standards of entry. Minimizing state required certification requirements will
make it possible for schools of education to raise standards, not lower
them...in that students will be freer to take liberal arts courses to
supplement their understandings/backgrounds as would also be required and
evaluated.

111111

Deny entrance to teacher education programs to student6 who cahnot
comprehend what they read, or who cannot write. Rather than use writing tests
as remedial instruments, they should be used to deny entrance to programs. I

continue to be appalled by the number of university students who cannot write
one coherent sentence. It is wrong to encourage them to continue in cur
programs.. They should come to us with these 6asic skills intact.

Improvement in cooperative efforts between public schools - particularly
classroom teachers and principals - and university faculty inworking to bring
about change.

011
More careful screening of students selected for admissiork to teacher

candidacy. Improvement in the content of liberal arts courses required for
General Education - more attention to fine arts. Teachers should be decision
makers problem solvers, and creative thinkers in,order to stimulate these
attribLes in their students. The courses that they take in "teaching prepa-
ration" should provide the cpportunities for them to develop these abilities.

One pragram for each subject area is not enough., We have to give a
different type of training to those goihg into urban schos- frtm what is
given the rest. We should encourage all college studentsto take an int:iduc-
tion to education course as freshmen; those interested in continuing should
get same "teaching" experience as sophomores so they will know early whether
they want to continue. More field experience is essential at all levels. .

Evaluation should be made of the various units within each of the teacher
education courses to see how beneficial they are to effective practice.
Let various oolleges - public and private - have a couple of specialities and
give special slate and to making these really top-notch programs.

Keep the four year teacher education programs (do not try the fifth year
program; we will drive too many of the better students away). But picmote the
eupport system for new teachers. Extend the beginning teacher support system
to three years, but do not tie it to certification. The system of local
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1

decision for certifidation is disrupting the concept of support and continued

profes4onal development for beginning teachers.
4mit admiskon to persons with 1000+ SAT. Require 12 semester hours

undergraduate mathematics. Require 12 semester hours undergraduate_English (6

in.gramMar, 6 in literature). Secondary majors should have 90 hours in

spec lity areas and adequate score of 80 percentile on rigorous criterion-.

\
-ref enced-exit examination. I think Dean Smith's Operation Proteach has

mer4 if it can be insta led.
4

I

.

1 I

\
IBe careful-not to pena ize our Florida teacher graduates! They are the

\

best trained (ar some of the'best)!. Reward them for goingsinto teaching by

equdlizing the opportunity for a job. .

\

\
I 4 I ..."..."

Provide and require all professors to return to pablic .schod teaching

'onc every 5 years. Eliminate the junior college - upper level university
,

, stxfuctuze.
f -

\

\ i Within the university 61 college, add a lower division to enable our

-
malors tomake wise use of electives, and to begin professional coursework

\ ea4lier. Encourage humanities and science majors to minor in education to

prcvide this option to, students as well as to develop a pool of qualified and

ifiable teachers.
.

\ 1 At the state aevel raise the subject area requirements Bor certification

\ gr dually aver a period of time. Encourage ccupetency with the microomputer.

\/fo certification at-all levels.

It is not possible to legislate quality teacher education programs.

Obvi usly, legislative guidelines are necessary, but defails must be worked

out Jy the p±ofession. As with other professions, eluality'requires dedicated

lead ship and self-policy by the professionals themselves.

First, the legislators and state education officials are to be commended

for ta1ing the initial steps in improving the quality of teacher education

prograr by implementing the Florida Teacher Certification Examination and the

researc -based performance evaluation 'system reflected in the Flotida Begirp

ning Teakher Prograt.
Tbe lications for quality improvement of the undergraduate preservice

teacher e4ucation are inherent in the Florida Beginning Teacher Program. It

seems to rth that:
-systatic collaboration between the State Board of Education .

.commissions/task forces, public school systems, and colleges of

educatiOn is necessary if quality of preservice teacher education is to

result. Perhaps a process for collaboration-could_be eStablished.

Tbe studt teaching program becomes increasingly important.

Providingdmaster teachers foj every student teacher the universities must

be able to place sptudent teachers with an appropriate supervisingfteacher.

be reimbursed moni ily forthe task. At present, the school system plalces
The supervising teaer shotild be chosen based on set criteria and they qhiould

the student teacher which can result In unqualified teachers doing the
,

supervising. Student teachers under the current systkrt are-not always chosen

hTthe supervising techer for profesiional reasons,
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.Elementary specialbertifidate areas.should be developed. For example,
certificates should be given for "elementary, with a speciality area of math"
(or social studies, science, language, reading, etc.) By doing so, we would
require that teachers generate a base of knowledge in one area.

..11,1=1.

Rrovide time and funding for carefully designed staff development.

We need to recognize the vital role of our colleagues in,the profession
(elementary/secondary professionals) in plannin4 and implementing professional
teacher education programs.

---
Require student teaching to be part of an internship year, which would

also involve heavy stLidy of the `problems of teaching as an intellectual issue.
(Observations and mini-course teaching might be made part of the undergraduate
program. But what is needed and what is possible in preservice trainir.g is a
more rigorous,look at the "knowledge base" of teaching - and a criticism of
that notii.on itself.) Don't try,to make the pre-service programs do something
that.is better done in the schools - and ,vice versa.

,Eadh university be required to present a plan by January 1985.
Each department in the colleges of education be required to submit its

plan to the university-wide committee chaired by the Academic Vice:President;
the administration of the college of education be treated aq equivalent to a
department and not have any advantage.

The FTt-NEA plan, Excellence in our Schools: Teacher Education be
incorporated in the deliberations'at eaChTuniversity.

A separate component be developed by the Florida Department of Education
to modify existing laws and to accommodate the changes. '

The'numiger and variety of methods courses be reduced; core and founda-
tional courses in social, philosophical, statistical, psychological areas be
the bridge between liberal arts4and the college of education.

More statewide publicity about careers in teaching (sponsored by state
department) .

Cngoing course development with faculty, student, and administrative
input. More university-wide emphasis placed on.quality of teaching and
advising students.

Establish internship centers to provide.consisteney between the
internship and the on-canyus program. 5Establish model learning environments
(classrocm plus related instructional materials and equipment) for each
subject area. Provide r4sources for the conduct of researc related to
teacher education. ,

II0410.1.10

Change the certification requirements to accept courses based on content
rather than levels. (i.e., presently 'the College of Arts and Sciences must
supply science content). Educators cannot ensure the courses niet the needs
cf the teachers. School of Education professors can deliver much of the
appropriate science content needed by teachers, but are prohibited from doing
so by the need for an Arts and Science label for certification. Science
content needs tp come also from the other professional schools in the
university.

,

1.1
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.
Ultimately, teacher education needs to become a graduate professional

degree removed from undergraduate school: P6tential teachers should earn a

liberal arts degree and then enroll ih a two-year fprokessional degree program

roughly .equivalent to a J.D. or M.D. No solutions other than band-aid

measures are possible until we,timprove the public image and salaries of

teachers. When teaching becomes attractive, we will be able to recruit better

candidates.. 0
,

Reducation of FTE expectations is a must if we are to improve teacher

education. In fact, we Should mov.p away frok tall driven formulas to one which

permits high quality programsto be developed. Of course, we must also

improve the reward system for one aspiring to and entering into the teaching

professions.

Dismantle the.State Department of Education. They are kingdom building.

Far too many people with no specific direction Or goal (or coMpetence!)

Certification requireMents in some fields are antiquated - makes decent

program development difficult.

Less m'andates from Tallahassee that are Oared toward eliminating those

persons who cannot score on "TESTS" but are capable of becoming good to .

excellent teachers. Do away with tenure so that ineffective teachers can be

guided toward other disciplines. And, have,leis administrators and more good

teachers--too many teaching lines ar filled with administrators.

Eliminate all undergraduate course and.program offerings in education.

Make a B.A. prerequisite for teacher degree/certification program. Make

colleges of education truly accountable/responsible by giving them total

responsibility for what they do. As matters now stand, most of a student's

program-is determined by agencids outside the college so we can blame diffi-

culties on them. Can't continue to claim that teachers cannot read and write

as long as the College-of Liberal Arts says thev can., We must be honest about'

who is teaching teachers and who is not. Put the,responsibility, and the

control, where we usually place the blame.

3 6
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III. --8UMMARY

The Task Force was pleased with the interest shown by faculty, program
chairpersons, and administrators in private and public preservice teacher
equcation institutions through:Alt Florida. A response rate of aver 70 percent
for most of the Task Force questionnaires was certainly significanIckor mail
surveys of this type, especially in view of the short time frame given for the
task and lack of follow-up pm securing responses.

, 1
-

The open-ended, candid comments pkovided meaningful insight into the
entangling network, of.preservice teacher education including such bodies as.
the legislature, Department of Education, Board of Regents, college'of
education and public and private universities. The frustrations expressed by
both faculty and administrators were often times synonomous, especially in the
areas of a university's lack of coMmitment to, and criticism *of; teacher
'education and also state-mandated rules and regulations.

The Task Force suggests'that much of the data gathered in these surveys
be updated and verified periodically by Department of Education officials so
that an accurate profileNof Florida's preservice teacher education prOgrams
can be maintailned. It was noted that much of this statewide statistical and
informational data was unobtainable prior to the development of the.surveys.
Howevere it should be mentioned, that the Task Force's surveys must
redesigned before they are again disseminated,to postsecondary institutions.

Finally, the Task Force believes that the information obtained from these
surveys provided valuable data which was used in the development of several
Task Force recammendations in the areas of university commitment to teacher
education, staff development for college of education faculty, faculty
involvemegt in public schools; subject matter and fiefa experiences in
preservice teacher education;programs, and promotion and, tenure decisions.
These recommendations are contained in the-March 1983, Task Force report
entitled IIeactrovintheliof'QualerEclucationinFlorida.

4.
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STATE BOARD OF EDU( ATI)N

POSTSECONDARY EDUCATION PLANNING COMMISSION

KNOTT BUILI4ING
43 TALLAHASSEE, FlAnilDA 32301

TASK FORCE FOR
TEACHER EDUtATION
QUALITY IMPROVEMENT: November 19, 1982 .

' 'gear lean, Director, or.Chairperson of Teacher Education Program:

Tskpbone (404) 488-0981

It is anticipated that during the 1983 legislative session seriaus attention..

will be given to teacher pre'paration programs in Florida. The Joird Legislatie

and Executive'Task Force on Teachet Education Quality Improvement was established'

and requested by the 1982 Legislature to provide a report with legislaeive anCl.

policy recomm4ndations by March 1, 1983. At present the 1ask1Force is in\the

process of securing data,on Florida's teacher
education programs from a variety

of Sources. Given our ghort time-framej it is-the intent of the Task Force to ,

'obtain and provide to the legislature the most accurate information available

on .Florida's, pleservice teacher education,programs. The counsel'from faculty,

program heads', and deans and directors of teacher education programs is essential

as -he group begins to develop and establish recommendations,

As part of this activity we request and urge you to complete the attached

wbite sutvey for deans, directors, or chairs of teacHer e ucation: ro ram. In

addition, we have enclosed a 2...cstLirveinifor you to give to,the chairperson of

your elementary education provam; a blue surve); for you to give to the chair-

person of your secondary education program; and a iireerive foryou to give

to" your exceptional student education REatEE. Further, a faculty survey is

being sant to you Under separate cover for,each faculty meMber at your

institution.

As you knowi, our deadline of Mffich 1983 ia rapidly approaching. There-

fore, 'we wbuld dertainly appreciate your assistance to.encourage faculty and

program.chairpersons to complete their instruments, The Task Force plans to

share the results of the aurvey upon completion and will protect the confiden-

tiality of all faculty so concerned.

Please return the completed instruments in the enclosed envelope by

December 21st. Mail them to: Dr.' Richard Alterman, 109,Knott Building, /

Tallahassee, FL 32301.
,

If you should have any.questions
please call Dr. Alterman at 904-488-0981.

thank you for your cooperation.

AN/rcamm

Sincerely,

4

Dr,. Armando RenrIsluez irperson "

Task Force for Teacher Education Quality

Improvement

35
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GENERAL TEAtHER EDUCATION INFORMATION

(pp, be coMpletedsby Dean, Directnr or Chair of Teacher Education Program)

NOTE: If you do not possess the specific inEormation requested, please so indicate.
If the information requested is not now available, but you.can estimate, please
(16'so and indicate that the'response is an esiimate.

Name of Institution
9 or.

.:.
... .%. ..

Name, Title, Address'of Dean of School College
.

-

of EducatiOn
, ,

111

A. Faculty Profile

,

1. How many full-time faculty are in your Department/College/School Alk EdLication?

_
^

Assistant Associate
Fulr

l Tenured

2. How many of these faculty have: Doctorate Masters

.

3. How many of these faculty are involved in teaching any preservice teacher.
preparation courses? 4

Assistant' Associate Full Tenuredamomiftwoa 11,01# #.imo

4. Of the faCulty involved in teadhing in the preservice teacher preparation
program, howtny are on soft lines?

5. Howimany adiUnct faculty'ar'e teaching preservice teacher education
courses?

,
Doctorate Masters

6. How many liberal arts faculty are directly involved in delivering preiervice
teacher education courses?

7. How many facully are directly involved in supervising studeRt teaching?
-

. Full-time. Adjunct Tenured ,

8: How many faculty are involve in Activities organized through Teacher
Education Centers?

.Amsistant Associate ' Full Adjunct

9. How many faculty have been tra1.44d to pa
Program?

Tenured

cipate in the heginning Teacher

I; 36
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10. Which staff development policies do you have? u
I,

4
,

) Sabbaticec..- Redirection Other (please describe)

\
sIO

'

11.. Are faculty required to participare in staff developmeneactivities?

Yes No

B. Student Profile-.
-"N

1. What is-thiemean score on SAT or ACT for 'your entering teac er

candidalest

2. Qf those,atudents entering teacher preparation courses in the Deparrmnt/
.College:/$shool of Education in Fall 1981 who took the SAT Exam, how =any

earned-aAtorg of:
-

Below 835
835 - 899

900 - 999

1000 - 1099
1100.or above

Total ' 100%

3._ Of those ,..t,uderns entering teacher,preparation courrses in the Department1

College/School of Education in Fail 71.-87.-Nalo LoOk the broi,%-==o-y

earned a score of:

Below 83.5"

835 - 899

900 - 999

1000 - 1099
1100 or above

A
Total:

4. What percentage of your students entering teacher preparation progra=s in.

the Departrent/CollegtiSchool of Education in the 7a11 1981 who took the

ACT Exam, 1,:farned a score of7

or below
17 - 19
20 - 23
24 - 27
28 - 30
31 or above
Total

5. What percntage of your stude:-Its enteiing teacher preparation progra=s in

the Department/College/School of Edocation in the Fall 1982 wtho took the

ACT Exam, earned a score os:

16 or below
17 - 19
20 - 23
24 - 27
26 - 30

31 or above-
ioo

37
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6. What percentage of your .jumior level students enrolled in teacher prepara-
ticn programs in the Department/ColIigetSchool of Educatien in the Fall
1921 haa a -umulanive CPA in the range of:

1.9 or below
2.0 - 2.4
2.5 - 2.9
3.0 - 1.4
3.5 or above

Total 1r00%

7. Uhat percentage of your junior level students enrolled in teacher prepara-
tion prostams in the Department/CollegetSchool of Blumation iniche Fall
1982 hefl a cumulative CFA in the range of:

0

1.9 or belcw
2.0 - 2.4
2.5 - 2.9
3.0 - 3.4

3.5 cr above
Total 150%

Standards for Admiisicin, Selection and Eeteation of Teacher Cendidates

1. Admission into Programs

a. State Beata of Education rule 6A-5.62 requires a mini= cemposite
score of 835 on'SAT or 17 on ACT as a prerequisite for admission
into teacher educaticn. l'oes the P4--Ission score requited by
ur institution exceed this minimum level? (Yes/so) .

If YES, state the composite score(s) --hich -your institution requires
for admission into Teacher Education.

b. If students do not =eat minimum admission score requirements,
remediation recta-mended? (Yes/No) . If YES, describe how
renedierien opportunities are provided.

For what percentage of ycur students, if any, have these SAT/ACT
requirements been waived;

t criterta ao deteininiog to waive these requirements'

3E;
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%e.- What is the racial/ethnic composition of those students for uhom these

requirpnAnts have been waivIpd (Z of Blacks, Whites, Hispanics, Native

Americans, Asians)?

0........1.1.0......11.=.

f. What additional admission requirements does your institution require

for entry into the teacher education program (e.g. minimum ,fgrade

point average, basic skills competencies, etc.)? Please-dekribe

briefly.-

g. In your opinion, do you believe the CLAST test_uill haVe an effect on

your current requiremencs or the quantity and caliber of students

entering your teacher education program? (Yes/No) If YES, please

describe.

Screening and Placement

a. Describe the procedure(s) you presently use for screening

,candidates who wish to enter your teacher education program.

.10101=11.4
410.1111.1110111.1.0111111*

Once admitted to a teacher education program, do you employ any ongoing

evaluative procedures or screening/guidance mechanisms to insure

teacher candidate quality (e.g., periodic interviews, tests, observations,

GPA maintenance levels)?'

..-.---11001,11,101/.0111.111

39 4,3
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3. Exit and Reetntion

a. What is the attrition rate for students leaving the'prograps of teacher
education at your institution? . 0 those who leave, what percen-
tage exit due to failure to maintain minimum academic requirements?
What percentage eXit to pursue other fields of study? ,/ .

b. Do you require exit tests fdr completion of your programs in teacher
education? (Yes/No) If YES, what types of tests do you employ?

C.

NO'

/
What percentage of studehts pass your exit tests on
Do you allow successivo atteapts? (Yes/No)

d. On the first attempt,in 1981/82, what percentage of
your programs of tedcher education pass the Florida
Exam?

first attempt?

If YES, how many?

graduates from
Teacher Certification

D. Proaotion & Salary

1. Please provide a copy of policy guidelines regarding promotion, salary,
tenure and merit pay at your institution.'

2. What recommendations would you suggest to improve the salary and promotion
system at your institution? (Attach additional sheet if necessary)

E. Governance

1. Is there a formal group at your.institution charged with responsibility
for making major policy decisions effecting change in teacher education
programs and curriculum? (Yes/N0)'

4

40
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,

2. If, YES do members of that group include representatives of: (check all

that apply)

-----
department/college/school of'education faculty

.

-----,
department/college/school of education administrators

---

liberal arts faculty

arts administrators
,

,_____ liberal

institution level administrators

students .

teachers

State Department of Education representatives'

others (please specify)

%.

,

3. Please provide examples of major changes within the last two years made

asja result of activities of this policy group.

,

4. Are the majority of changes made in teacher education programs at your

institution the result of this group's activity? (Yes/No) . If NO,

what are the major forces contributing to change?

0

.
41 45



7

5. What formal mechanisms are used to encourage collaborative planning?

4.

a. Between your teacher education programs?

b. Between teacher education programs,and public schools?

c. Between education faculty and liberal arts faculty?

6. What recommendations would you make to improve the policy-making and
collaborative activities in your teacher education programs?

...1.

1

42'
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SURVEY OF ELEMENTARY EDUCATION PROGRAMS

Please complete the items on the attached pages concerning programs in
elementsry education on your campus. If you have no specific programs in
elementary education, please so indicate below anclrettirOthe forms uncompleted.

Please be as brief.and specific as possible. If you do not possess the

specific information requested, please so-indicate. If the information requested

is not now available, but you can estimate, lilease do so and indicafe that the

response is an estimate.

Please complete,this section=at your earliest possible convenience and
teturn the completed form to the office of the dean, directot, or chair of

teacher education po that It can be mailed together with the other sections-of
the teacher education survey to Task Force staff, no later than December 21, 1982.

Thank you for your cooperation.

'Name of InStitution

We have,ptograts in elementary education:

Yes _- (Please complete attached pages)

No (Please return form uncompleted)
r

Name, Title, and OfficeAddress of Person Completing This Section

,.....,...........*

Telephone

63
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N.

SURVEY OF ELEMENTARY EBUC.ATION PROGRAMS

ixI. How many upper level liberal arts co rses are available for students in

your program?

Electives* Required

II. Please list the appropriate cour6 nuMber within which the f011owing subject

areas are taught or specifically addressed. If they are not Covered, please

, Mark Ng.

Prefix and of

Course ! Time in,Course

AREA or N/C : Spent on Topic

1) ContemPorary Issues in Edimation

2) Computer Literacy

3) Economic Education

4) Scheol taw

5) Environmental Education

6): Sex Education

7) Multicultural Education

8) Urban/Innercity Education

9) Learning disabilities

1(
4

--,.---.-
10) Counseling for elassroom teachers

11) Global/International Education

12) Teacher stress/burnotit .1P.$ .1111111*/
13) Educational Technology

14) Assessment of qualAy in texts

15) Classroom Organization and

Administration

16) Evaluation 1..101=11....=1.1.11111..

17) Verbal and non-verbal communication

18) Precentation of subject matter

amml.111..*11.11..11.11e11..1014.M.

19) Bilingual Education .
44
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20 Management of Student Behavior

21) \Coursework planning

22) Gifted Strdent Education

23) P.L. 94-14

4-

III. The folloying questions concern CLINICAL, EARLY FIELD EXPERIENCES, and STUDENT

TEACHING/INTERNSHIP. To the best of your ability, would you please briefly

describe the typical experience of elementaly education students for the

categorie; listed below:

A. Clinical (campus-based) experienced

Type

Academic Level

Total Offered (e.g. 1st

Hours Credit semester junior year)"

1. How many hours.of clinical teaching are required prior,to student

teaching/inteinship?

B. Early Field Experiences (school-based, short duration and return to campus) Y

,If you provide this type of pre-intern experience, please respond to the

following:

Type

Academic Level

Total Offered (e.g. 1st

Hours Credit semester junior year)

45 42
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3

1. How are school-based sup rvising teachers selected?

2. On the avetage, how Many hours of ontact occur between the school-
based supervising teacher and the u iversity-based supervisory
professor?

\
, \

3. How are itudents in early field experien s evaluated by supervising
teacbers? (e.g., checklist of competenci professional judgement,
etc.)

4

4. How often, and in what manner, do university supervising professors
consult individually with students?'

a. Type of consultation?

b. With what'frequency and for how,long?

5. Are students required to do early field experiences in multi-cultural
school settings? (Y9.s/No)

If yEs, what is the nature of thia requirement?

.14

0

6. How many hours in early field experiences are required prior to
stUdent teaching internship?

C. Student Teaching/Internship

Please answer thd following questions regarding the scope and character
of your student intern program. We realize it is difficult to
generalize to all students, so when answering please approximate the
typical experience encountered by your interns.

1. What is the nature of the studdilt intern experience?

a. Duration of experience?

B. Number of bours requireeper semester/qtr/

46

50.



2. On: thet. average, does this experience take place in more than one

school'? (If so, how,many'schools)

3. Nes it'take place within one or more grade levels? (Please specify

number of gtade levels)'

4. Does it cover more than one subject matter area? (Please specify

subject matter(s) taught)

5. What are' the criteria used for placing student interns in schools?,

(e.g. rdndom allocation, student selection of school, etc:)

6. What criteria are used by school-based pePbonnel to evaluhte.cinterns?

(please list or'attach copy of criteria)

4

7. How'are school-based supervisory teachers selected?

S. 0n the average, how many hours of coneact occur :between a school-

based supervising teacher and university supervisor?

9. How mu,01, and what kind, bf contact occurs between a student intern

and the supe vising university professor?

a. Type of c ntact (e.gd, meetings at student's school)b

41

, ---

b. Frequency and length of contacts?

4.10.11*0111.1...,
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.5

10. 06 you have,requirements that insure student interns have a
multicuLtural student teaching-experience?

a

If so, what are those requirements?

war.
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SJKVEY OF SECONDARY EDUC&TIO N RA,S

Please complete the items on the at;:ached pages concerning programs'in

wcondary education on your campus. If you have no,specific programs in

secondary education, please so indicate below and return the foims uncompleted.

Please be au brief and specific 59 possible. If you do not possess the

specific information requested, please so indicate. If the infortution requested

it4 not now available, but yOu cari estimate, please do so and'indicate that the

response len estimate.

Please complete this section at your earliest possible convenience and

return the completed form to the office olhe dean, director, or chair of \\
teacher education so that it can'be mailed together with the other sections `

of the teacher education survey to Task Force staff, no.later than'December

,?1, 1982.

Thank you tor your coopc!tatiom

_
vit trtotWv

t4ts h4ve progOrnA to '.':,,ouKttry 4AwAtion'

1Please complete attached pages)

uo (Please returA torn oincompleted)

awl Officf: AcItiri. of Perwlp CompletIrg this 6i.ticirl

TutyhtIMW

vonmovam

4.



AlyAra OF SkCONDARV F1iLCA PROCRS1S

er

I. Pleioe ILA' the appropriate cow:1w numbur within which the following subject
re,Wato trtught er =Apecifically addressed. If they,are not covered, please
nark WC.

Prefix and -t of

Course - Time in Course
AREA or N/C4._

I) Contvnporary 1^;61/vn in FdlicAtfon

2) CorTutor Liter,icy

'1) COrvimisiz td,AcItIvni

4) !:;ctivol

EnviTnnral EdmcAtion

CtivicArin

7) 9,,IttitqrAl Ldoeatico

t r Cirit; r Us.11.0: A 1)ti4

h-,rnow,

10) 61(.041.irle, for ,A.-A.16roorr, ti:;3cht:rs

.1A0b4IllotcrnAtional cd,w:atilon

12, It7-$0,.Tr

II) FtWcAtIQOA1 If;chnologv

14) quIlity in rA!xt4

15) 11;4=,'.r,o,.., Cltlintion And

AO.lint.trttirAn

* fv,Alwittmi

17) W:r.hl ,t114 cOrntxtlistiou

Pr4int:4tiori (Af feAtr

Witvo.11 f,dmation

4

..........

+.1111101.,

.....{10..1.1

.111111.11/,

A/M4.4...M.O.ONIIMME

1

...,..Yral



20) Managezent ot -3.t_udent Behavior

21) Coursewoik ple-nng

22) Gifted Student-Education

P.L. 94-142

III. The following questions concern SLINICAL, EARLY FIELD EXPERaNCES. and STUDENT

TEACHING/INTERNSHIP. To the best of your ability, would you please briefly

describe the typical experience of elementary education students for the

categories IliSted below:

A. Clinical tcampus-based) experiences

Type

Academic Level

Total Offered (e.g. 1st

Hours Credit semester junior year)

AIMI.1011

I. How m,71y hours of Cliqcal teacning are required prior to student

teacIK'oeinternship?

B. Early Field Experiences tschool-based, short duration and return to campus)

If you prnvide rhis.Eype of pre-intern exPerience, please respind to ,the

fellowingi

Type

Academic Level

Total - Offered (e.g. 1st

Hours Credit semester junior year)

Si ;5 5



1. Hew are ,.chool-based superviing teachers selected?

2. On the average, how many hours of contact occur .b.erween the school.:
based supervising teacher and the university-based supervisory
professor?'

How 3re students in early field experiences evaluated by supprvisingv teachers? (e.g., checklist of cotietinciesf professional Wdgement;
etc.)

. 4. How often, and in what Manner, do uni-jersity supervising professors
consult individually with students? ,

-a.' Type of consultation?

b. With what frequency and for'how,long?

.011411601111.1111.11.4

5. Are students required to do early field experiences in multi-cultural
school settings? (Yes/No)

If YES, what is the nature' of this requirement?

Q., How many hours in early field experiences are required prior to
student,teaching internship?

C. 3tudent Teaching/Internship

PliJaie answer the following questions regarding the scope and Character
of your student intern program. We realize it is difficult to
generalize to all students, so when answering please approximate the
typical experience encountered by your interns.

I. Vhat 1,; the nature of the student intert experience?

4. ,Juration of experience%

J. Nunter of hours_required per :iemester/qtr?

52
7)0

Ni
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I. On the average, does this experience Lake place in more than one

school? (If so, how many schools)

..iflarman....
Does it take place within one or mare. grade levels? (Please specify

number of grade levels)

Does it cover more tnan one subject matter area? (Please specify

subject matter(s) taught)

.....11
5. What are the criteria used for placing student interns in school.

(e.g. random allocation, student selection of school, etc.)

0111m....11.111111MIMINOMM1101...1.1

(3. What cr1teriz are used by school-based personnel to evaluate interns%

(ples.::e list or attach copy Pi eriteria)

....1.111,011.140006.

1. 4ow ore s(hcol-based supervisory teachers :.electedf

.1.011.1.1.......1.11.r....1,1,4001111111.111.11.11

On the average, how many hours of contalltoccursbetween a c,chou
baiwd !iupervisinA teacher an4 university supervior-f

lOu m,A(h, 41-0 uhat 1,1nd, 0_ ortct occhrb between a Audent intern

tho; pervitn onivrntry proicoe

lyw uf ex,nriut ,7,toticnt'f,

";-



W. L vou have requirements that insare student interns have a
cultixuitural s'Nflent teaching experience?

If what are those requirements?

j



SURVEY OF EXCEPTIONAL STUDENT EDUCATION PROGRAMS

Please complete the items on the attached pages concerning programs in

exceptional student education on your campus. If you have no specific prograns

in exceptional student education, please so indicate below and return the forms

uncompleted.

Please be as brief and specific as posible. If you do not possess the

specific information requested, please so indicate. If the infdrmation requested

is not now available, but you can estimate, please do so and indicate that the

response is an estImate.

Please complete this section at your earliest possible convenience and

return the completed form to the offite of the dean, director, or chair of

teacher education so that it can be mailed together with the other sections

of the teacher education survey to Task Force staff, no later than December

21, 1982.

Thank you for you coopeiation.

Acme of Institution

We have programs in exceptional student education:

Yes (Please complete attached pages)

No (Please return form uncompleted)

Name, Title, and Office Address of Person Completing this Section

4.

Telephone

55
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1. How are school-based supervising teachers selected?

2. On the average, how many hours of contact occur between the shool-
based supervising teacher and the university-based supervisory
professor?

3. How are students in early field experiences evaluated by supervising
teachers? (e.g., checklist of competencies, professional judgement,
etc.)

4, How often, and in what manner, do university supervising professors
consult individually with students?

a. Type of consultation?

b. With what frequency and for how long?

5. Are students required to do early field experiences in multi-cultural
school settings? (Yes/No)

If YES, what is the nature of this requirement?

6. Howjany hours in early field experiences are required prior to

student teaching internship?'

C. Student Teaching/Internship

Please answer the following questions regarding the scope and character
of your student intern program. We realize it is difficult to
generalize to all students, so when answering please approximate the
typical experience encountered by your interns.

1. What is the nature of the studeht.intern experience?

a. Duration of experience?

B. Number of hours required per semester/qtr?

56 6
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2. On the average, does this experience take place in more than one
school? (If so, how many schools)

Does it take place within one or more grade levels? (Please specify
number of grade levels)

4. Does-it cover more than rine subject.matter area? (Please specify
subject matter(s) taught)

5. What are ihe criteria used for placing student'interns in schools?
(e.g. random allocation, student selection of school, etc.) -

6. What criteria are used by school-based personnel to evaluate interns?
(please list or attach copy of criteria)

7. How are school-based supervisory teachers selected?

11.1

41.1,11111.11.1.1.

S. On the average,-how many hnurn of rontact occur between a school-
based supervising teacher and university supervisor?

9. How much, and what kind, of contact occurs between a student intern
and the ,supervising university professor?

a. Typi, of contact fu.);,, nit.,k!ting6 at !,4tudent'-,;

h. troltwocy and Icoolt of contactO 4
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SURV/1(9E,EXcEPTIONAkSTUDENT EDUCATION PROGRAMS

How many upper Level liberal arrs courses are available for students in

your program?

Electives Required

loX. Please list the appropriate course number within which the following subject

areas are taught or specifically addressed. If they are not covered, please

mark a/C.

Prefix and % of

Course Time in Courne )

AiEA or N/C §pent on Topic

1) Contemporary Istales in Education

2) Computer Literacy

3) t.conomic Education

chool law

5) 'EnvIronvental Education

0 Fiex Edqcation

7) 7altiLultural Education

$) ,,11/oncy-city Education

qt ,00ry.eliug tor clavoom teachers

10) C10t)1.,Introational Edue4ition

W tr,i,fwr ,Are,41%arnuut

1:) )414,410)111 Te(h00())1Y

)
or quality in texts

14) ilasroom oreunt,ation ont Administration

414 wt

41.orrts1,1 nr,oJerbal ,:mtmuntcation

l r*t tii f 1.4bto-t matter

0) M1)11,,-..,N1

VaNIA fl .FMNIPM..

01111.1. ...

...V

we ON..

OM

0*RIWOhew.4000Ye

*1.1.1f

311. moil el

NI1 .0% I I I Nal
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19) Management of Student Behavior

20) Coursewoik planning

III. The following questions concern CLINICAL, EARLY FIELD:EXPERIENCES, and STUDENT-

TEACHING/INTERNSHIP. To the bes,t of your, ability; would you lilease briefly

describe the typical exi)erience of elementary education students for.the

categories listed belOw:

A. Clinical (campus-based) experiences

AcaAemic Level

Total Offered (e.g. Ist

Type Hours Credit

1. How many hours of clinical teaching are required prior to student

teaching/internship?

B. garly Field Experiences (school-based, short duration and return to campus)

If you provide this type of pre-intern experience, please respond io the

following:

Academic Levei

Total Offered (e.g. 1st

Hours Credit semester junior year)

63
59
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0

10. Do you have requirements that insure student interns have a

mu1tidu1tura1 student teadhing experience?

If so, wfiat are those requirements?

.
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Pus SE( ONDARN Emlit. Al ION. PI_ ANNIkG COMMISSION.

KNOTT BUILDING
TALLAHASSEE, FLORIDA 32301

TASK FORCE FOit
TEACHER EDUCATION
QUALITY IMPROVEMENT

Dear Faculty Member:

November 19, 1982

TeIrchotts (904) O&M

Itsis anticipated that during the 1983 legislative session serious attention
wil), be given to teacher preparatioft programs in Florida. The Joint Legislative
and Exeeutive Task Force on Teacher Education Quality Improvement was established
and requested by the 1982 Legislature to provide a report with legislative and

recommpdations by March 1, 1983. At present the Task Force is in the

process of seauring data on Florida's teacher education programs from a variety

of sources. Given our short time-frame, it is the intent of the Task Force to
obtain and provide to the legislature the most accurate information available
on Florida's preservice teacher education programs. The counsel from faculty,

program heads, and deans and directors of teacher education programs is essential

as the group begins to develop and establish recdmmendations.

As part of this activity, we are asking you to complete the itemp on the

attached faculty survey. Part A of this survey asks fr data on your personal

background and experiences. Part B requests that you provide your perceptions

,

en the policy making procedures at your institution with regard to curriculum

and program changes, and also asks'you to share your perceptions on promotion

and'tenure procedures at your institution. The results of this survey will bg

shared with all deans, directors, and chairpersons of teacher education programs.

INDIVIDUAL FACULTY AWNYMITY'WILL BE PROTECTED.

Please complete tWis survey by December 21st and mail it in the enclosed

envelope to: Dr. Richard Alterman, Project afietor, 109 Knott Building,

Tallahassee, FL 32301.

We do realize that this is a busy time of year; however, r dad1ine for

submitting a report to'the legislature is rapidly approaching.

Thank you for your cooperation.

Mirk:a/car.

Sineerely,

Dr. Armando'llenriciaz, bairperon
Task Force for Teacher Education
Quality Improvment

111n )

61
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Name of lmatitution

Name, Title of Office

Addreag of Peroon
Completing chig
Survey

Telephone

FACULIY '04tVEY

+.1.A.A.11.11A

mlfewlmAIAAIYA

111111R

1. J. Do y04 have public i4choo1 teaching experience? yea

b. If for how rants- year3 fullrime' -.1.1111

If .A,o, at what.esulde leve1() did you telch?

4. If wh.it Iwbjc.ti.3,1 did yrw t0,4A?

. A. fif )-eAvc pmblVc adminiatration experience? ye5

no

NANA,

b. If ct% fiJr how oan'year

ft -o, qt Out ieyel? necondary Oiddle

T. rc yoc, ,irty ptivlte til teqchin e*perienc0 ,yes,4 nO

no

*i0m *.kirryntly teroltA 4 YAW F1ori0 riAching certificAte? yea no

de,,Acrie :A4fi &velopnolt actMtlea in which you wem enrolled

av4 4 pirt1):14,3nt kitqing Iø plc_tt (N/ not include thuae which you

:

_*41.47.*

...,*.4.6mAnfAV

;

62
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eart 8

.1. Are the procedures for making major policy decisions regarding changes

to teacher education programs effective at your institution? "(Yes/No)

recreniationoald yous suggest tor improvement?

Z. In your opinion, are the pxomotion/salary decisions at your institution

*-:wle on appropriate criteria? (Yos/r10) . If NO, what changes would

plu ggest?

4.111111

AMMIN

A.

1. Lia the suggestions ))ou have for improving the quality of the teacher.

educ,qtion programs;
4

Yon.

e.)

6 I
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