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Abstract . oo
: “% 4 ¥

Anéc&otal problem descriptiqns were.collected from national and wiécoﬂhin
gsamples of day care/prekindergarten‘;dministratogs to identify work-related

probléﬁs. From thgﬁe deaﬁpiptions, & 50 problem checklist was 49Veloped gnd
adq{nistered for_verification to second samples of administrators. |

Administrators indicated that 14 problems were bothérsome: frequently
\ ‘(‘/

occurring, or both. Factor analysis revealed five problem areas: (a) Goal
Direction,'(b)_Fiscal Security, (c) Efficiency, (d) Personnel Haiagement, and

. (e) Parent Cooperation. - . ‘
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The .past two deca ave witnessed an explosion- in the number and variety

-

of day care/prekinderéar programs (Spodek & Davis, 1682). Given the

-

prominent and pervasive nature of the gay'care prekindergarten administrator's

-

job responsibilities (Axelrod, Schwartz, Weinstein & qych!'1982). it is not

xsurprising that evidence exists linking the child'care administrator to the \

quality of éare prbvidad in a given‘program. Ggotbeé;, Chapman and Lazaf
‘(1571) suggest that the director and staff ;re the most impprt;nt.ipdicator of
the quality of the care. :here is evidence fr?m Prescott an& Jones (1972)
that.ﬁhe leadership style of the director is predictive of differences in

their teacher's perfor&ance. Both Abt (19f1, 1979) studiéé report that the

effectiveness of teachers is related to the amount of teacher's child-related

« training and effectiveness of the director.

High rated of both teacher and administrative personnel turnover have been

-

reported (Abt, 1971). While staff turnover is the result of many factors, it
may be assumed that inadequate preparation for the job demands, and the
unavailability of inservic support and training could qontribute to

job-related stress, dissatisfaction, and consequently'gesigpatidh from the

A} . =

job. Comprehensive and re}evant edugftion programs for child care

>

adminiétratoré are scarce, in spite of evidénce that turnover'among ¢hild care

personnel hiéht be reduced if‘appropriate. training were more edsiﬁl
available. (Grotberg, Chapman & Lazar, 1971). An adequate eﬁpirical data
buse is a necessary first step in the development of relevant‘tgsfnistrator

training progréhs.
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Peters and Kostelnik (1981) imply -that the research bdse for the

preparation of child cere/prekindergnrten personnel iz incomplete at best,

. genereily thin and, in many areas, nonexistent. They point out that most

" R . . )

" presefvice and many inservice preparation programs are based'on inferred
rather than expressed needs; and, for the most part; such “programs are based

on expert opinion, not on empirical data. Peters and Dorman (1974) assert

. . N )

that existing procedures to determine actual work requirements in
- M)

-

childcare/prekindergarten settings have been largely ignered as‘a means of

planning preparation programs. . . " -

4

while an examination of child care/prekindergarten'teachers has revealed
specific problems and pr%blem clusters (Johnstdn, 1983) little is known of the

perceived'problems of admiwistrators. Peck (1975), in a study of-the

@ -

work-related problems of 108 Ohio day care directors, identified four areas of

)

day care administrator problems () influencing, (b) efficiency, (c) goal

g

{e

direction, and (d) compliance Therefore, the present investigation of the

) c" L

perceived problems of child care/ prekindergarten administrators was , -

i
undertaken in order to (a) examine the ptability of administrators' perceived

¢ .

problems over time and across settings;’(b) provide N mare extensive empiri_c_al

data base for understanding the werk of child care/prekindergarten

administrators; and, (c) proVide further imsight into tge preservice and .

ingervice training needs of administrators t . ‘ _f;r
The%purpose-of the present study was" to identify and describe specific

problems and 5roups of problems confronting child care/prekindergarten . ‘ ‘5/

adminis{rators as they g0 about their daily work Specifically, the. research

{reported hege addressed three questions: (a) Which workhcelated problems

\. . 't _, ‘ o L




occur most‘frequencly“for child care/prekindergarten adminig;rators?‘:

(B) Which ;ork-related problems are.nost bocnergome? (¢) What 5loba1 areas
can.be.inferredlfrom administratorg' perceptions of their work-related
problems? .The present report.employed gruickshank's (1980) definition of
problem as an instance of goal incerference. "A problem is an expression of

an unmet need or an unfulfilled goal. A problem arises when we want sometniné

and cannot have it" (p. 9). . _ .

Method . '

W4

' The resgearch procedures employed for this study were developed and used by
Cruickshank (1981) and his colleagues in several problem identification
studies. The design employed two pha;es. In the first phase,ldiary-like
descriptions'of,problem.incidents were collected from child care and
_pfekindergarceﬁ edministratore over a .ten-day period. These raw Problem
descriptions were ihen synchesi;ed in'order to develop a checklist of chilg -~
care/prekindergarten administrator problems. 1In tne gsecond_ phase, cne

checklist, entitled.Administrator Problems Checklist;yPrekindergarten (APC-Pk)
. : . cl ' . v 4 )

° was administered to d second independent sample of cdministritors in order to

determine the specific problems and groups of problems thcf)were reported to

be most: bothersohe and that occurred most frequently

In the first stage of ;ﬁé investigation, 200 child care/prekindergarten
. progiams were randomly selected from those licensed by the Wisconsin

Department of Health and Social Services. chketi containing a cover let er

n‘-i‘ te " N . .

-t
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and ten copies of My Biggest Problem Today Inventory formsc(HBPTI), ﬁescribed

later, were sent to each program (Appendix A). There were 151 problem
. . . /- .
accounts returned by 22 administrators from this sample.

»

..simiiariy, 200 child care/prekindergarten programs were selected from the

-~

membership of the National Coalition for Campus Child Care and packets of
HBPTI forms were mailed to each program From this national sample, 217
problem accounts were randomly returned by 30 administrative personnel.

Administrators in these .two samples were asked to describe their biggest

£

problem each day for a ten-day period using the 'MBPTI forms. From'the 368
descriptions collected in this manner, the APC-Pk (Appendix B) was developed
and administered to a second, independent sample of administrators from the

natiomaT and’ state populations. *

[ 4

In the sécond stage of the study, 200 additional child

1]

care/prekindergarten programs,were selected from each 6f the two populations

described above. Cover letters and copies of the APC-Pk were sent to each of

LY

) . . .
the 400 centers. A total of 54 usable APC-Pks were returned by the Wisconsin
sample, and 72 were returned by the national sample representing 22 states

To summarize. the first sampling‘provided 368 problem descriptions from 52
administrators. The second stage provided responses from 126 administrators .
The attrition which occurred during both stages of gsampling must be considered
in terms of the interpretation and 5eneralization of the findings

-

Tnstrumentation : * .

The first of .the two instruments used in coliecting data for this'study

was the MBPTI (Cruickshank & Myers, l§3§). The MBPTI (Appendix A) Was used:to"

N r

£

.
\ " ‘
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.collect anecdotal descriptiong of the biggest work-related problem
administrators encountered each day. Administrators in the first phase sample

were,asied for each of 10 consecutive working days’to describe on the MBPTI

v

the critical incident or probiem thet caused them the most concern or

difficultﬁ. Ag.example of a problem\reported‘b§ one child care/kindergarten

.-
I

administrator follows:: .
‘ Y N N .

After having problems with consistency ir day care. payhient and schedule
for one child--and many special exdeptions and ultimatums made, I made the
decision terminate enrollment.. Today I had to inform the mothker. This
was very hard to do because .I know the child needs care but the .
ipconsistency and lack of payment by the mother was affecting the
operation of the center. (Problems in the previous year s payment
contributed to the final termination decision.)

-

The raw problem descriptions such as the aboVe served as the basis for the

extraction and generation of brief problem gstatements used in the construction

of the Administrator Probiems Checklist--Prekinmdergarten (APC-Pk), the

L]

instrument used in the second phase (Appendix He. A jury consistiné of the

’

L3 .
investigator, a director of & campus -based child_care center, a head teacher )

("
in a campus-based program, and a teacher/director of ;,private child care

center wasg f£ormed, to examine each problem description, eliminate obvious
duplications and, by'consensus, synthesize the prob}em'descriptions into'g'

' list of brief problem statements. . ‘ . L

» From the 368 problem descriptions reported by administrators in both
samples, 50 unique problem statements were genersted to construct the APC-Pk.

Administrators in the second sample were asked to consider each problem

statement on. the APC-Pk and. to rate how frequently each problem occurreg for _

IS
-

them and how bothersome that problem was for Them when it occurred. An

'exnmplé of five specific problems thiat appeared on the APC-Pk is provided in
. . \
Figure 1: =~ . : LA
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. were tnken as.positive responses Ihough this procgdure inereased thé_ chnnce '

.with identifying those areas which were. clearly prob1emntic for the child

"3
-+

Ingert Figure 1 about here - . .

[

~ ' o T . P

In sum, for each of the Sonprobiems on- the checklist, the 126 ' . ..

administrators in the second sample provided informstion about both the

€

‘fre§uency of groblem occurrence and the extent to which problems bothered them

. when they did occur. Respondents were also qsked to provide information

regarding demographic characteristics (Appendix C). From the APC-Pk, it was

< [N

possible to determine if a problem was (a) frequent, (b) bothersome, (c) both
-~ p :
frequent and bothersome, or (d) ‘neither frequent nor bothersome

B e . - [ . . . b

1 Results ".. .
. e
To identify the specific problems that jprekindergarten/ child care VI
administrators indicated were most. bothersome and occurred most frequent y. ) Voo

0

} ! ~

first the APC-Pk regponges wgre dich{tomized. Referring to the QPC;PR ' .
response scales in Figure lutfrequency and bothersome gesponses of'(l). (2)

and (3) were congidered to be negntive responﬁes\ Responses of (4) nnd (Sf‘ ;,

‘ L hd . 4 » -

of overlooking a marginnl'problem. the investisttor was particularly concerned

' . v N

l -

cnre/prekindergnrten administrators survéyed using the APC—Pk e, . T
. S : .
.Next, APcugk datn from the wisconsin and national semples were combindd T
and the proportion of respenses nssociated with each of the 50 specifie - . :
:roblemq for bothersomeness wereﬂtested against the meen proportion of " | B

responses.(p = .31) of all problem items. Specificnlly, a binominl test of ' ¢
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the:null bybotheeis was conduoted at-the .01 level of significance (ﬁppet

2

t

~ N v »

. . - . . © .
tail) for each of the 50 problems. Specific problems which were reported to

occur.most frequently were identified in a similar manner; though in this

- x

-

instance the mean proportion of responges over all problem items was p = .17.
B}

" on the basis of these criteria ten problems were identified as being

-

) significantly bothersome for the combined Wiscensin and national samples *

(Table 1). ‘Tmelve oroblemsﬁﬁége’found to oécur frequently for the combined

gsamples (Teble 1). Child care/ptekindeggarten administrators indicated.tn;t 8

of the 50 specific problems were both significantly ftequent and significantly

bothersome (Table 1). .

Insert Table 1 about hene

.
]

-
Ed
R

To determine what underi&ing problem areas might be inferred from

prekindesgarten administrators' perceptions of their work-related problems,
\ : ' ' PN
principal axis fector analysis was employed for analysis of the separate

frequency‘and bothersomeness responses for the combined samples. °‘Squared
multiple correlations between a given variable and the rest of the variables

in the matrix were used to supply initial estimates of communality The first

-~

factor analysia was overfactored for 20 factors to help determine the number .
.

‘of factors that could meaningfully be rotatedf Qpplicetion of Cattell's Scree

v

test (Catte11 1978), the diecontinuity ceiteria (Rummel, 1970); and ;

1]

subjective interpretability each suggested s four factor solution for both

v

frequency and bothersomeness data. Those solutions were acCepted for finaI

¥

Varimax rotetion to produce a reletively meaningful sttucture The factors

~
" .

N
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' v . ; > '
. _ L “
thus identified are described in terms of perceived prekindergarten

administrator work-related problems (Table 2),
. -~ .

LR

> ““Ingert Table 2 about @ere
‘ L >3

L !

' Table 2 illthrates thgﬁ three factors--Gosl Direction, Fiscgl Security,

Loy - N
and Efficiency--were common to both frequency and bothersqmeness data
sdlutiops.‘ The. specific problems which loaded on each of these three factors

varied only slightly Yetween identically labeled frequency and béthersomeness.
. o » ’
factors. Factor 2(B), Personnel Management, emerged only from the

* bothersomeness data. Factor 3(F), Paéent Cooperation, was unique to the
frequency data set. The speciffc item composition and factor loadings for

each factor from.each data set are provided in Appendix D.

-“Inﬂ;rden to identify the problem areus which were relatively more '
-important “for child cere/prekindergerten ,administrators, the results of the .
‘analysis éé s::eific frequent enjﬁbothensomeness problems were combined'wfth

- ¢

the results of’ the factor analyges Following is the list of-the four

¥

bothersome factors followed by the proportion and percentase of pignifictnt

items appearing on eteh.

Goal Directioﬁ' . . 1 of 11 o 9 percent
"_ﬂPetaennel-uenagement 1 of 10 or 10" percent
** " 'Fiscal Security 4 of 6 or 67 percent-.

?

Likewise, below ie the listing of the fo\r frequenoy factors. ..

Efficiency - L q\\«2 of 6 or 33&23if°nt

-

“Reficiency’ . - 5" of 16 gr 31 perceft’ '

Goal Direction . 1 of 10 or 10 percent:l "
Parent quperation R 2 of 4.ar 50 pércent .
Fiscal Security - i » 3 of 4 or 75 percent
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. Discussion
One goal of the rgsearch réported here was to identify specific'
work—re1ated problems perceived by child care/ prekindérgarten administrators'

and to describe fhem in terms of their frequency of occurrence and degree of

bothersomeness (Table 1). A second goal was to identify and describe global

areas of child care/prekindergarten administrator problems (Table 2). .
_Accomplishing these goals was seen as prerequisite to meaningful consideration
. of child care/prekindergarten administrator training needs

) Problems reported by child care/prekindergarten administrators about

~efficient accomplishment of job responsibilities give definition to the common

v

-knowledge shared by child’care administrators. control of time and effectiVe
<

management of paperwork is troublesome Hhile specific knowledge to the
contrary is lacking, it-is likely that most child care/prekindergarten

q&fdministrators develop needed managerial and time management skills on the .

: {
o job, instead of through organized training efforts

- - . .

Recall that Table 2 indicates that three factors, Goal Direction Fiscal o

.Security, and Efficiency, each emerged from both frequency and botﬁersomeness .

data sets. That is, not only do these three types of problems occur . ‘ o

frequently,-but they alsgo -are bothersome when they do happen. Note also that
Table 2 indicates that the remaining .two factors, Personnel Hanagement and -,
Parent Cooperation, emerged only.from one of the two sets of data. Personnel

management problems emerged ag bothersome but not frequently occurring .

' “,

Problems oflparent oooperation.emerged as_frequently ‘occurring, but not as

\ ) , . . oo s
.

.bothersome.
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productive/staff meetdngs.

wd o e

Problems of Gosl- Direction

o . Y :
Problems defining this factor reveal ”administrators' desire to help

themselves and their staff achieve highec levels of petformauce” (Peck, 1975,

~

pP. 118) Problems loading on this factor reflect the goal of fostering

positive interpersonal relations among staff parents, and administration

Administrators want,to provide for communication among staff, resolve

A

conflicts .among staff help staff members impnove attitudes toward their job

and prevent themselves from feeling isolated from staff Administratore wantf

AN

their staff and themselves to develop professionally and report problems such _f

as getting staff to follow through on assigned responsibilities and conductina

Administrators want to promote understanding of
M ’o. S

the common goals of quality child care. . '

g .

Problems of goal ‘direction are not surprising giVen the several parties

s

.
> v'-.

\

involved in the child care enterprise' parents, staff and administratién

Bffective leadership requires the knowledge and ability to promote and'

encourage these parties to adopt and actively work toward the accomplishment

L4

of common goals. Administrators must be able to provide their staff witha

training which is consonant with.established goals. These goalg must be

communicated to and shared by parents ag well.
1
- !

vunderstand the child cdre 5oa1s held by parents.

- . ‘ . .

Problems of Fiscal Security o

This factor 'is defined by problems ref&ecting administrators' desire to .

-

feel freg from anxiety about. enrollment and related financial'matters. Ihis

factor contains a high percentage of significantly frequent and significantly

]

N . ‘
' . Y B

Similarly, administrators must’

’




x bothersome problems Administrntors report problems mnintnining £u11
.ienrolIment ndjusting‘to\declining enrollment nnd keepfng rates in line with

"‘\

1“perents' abiljty to pny. KoreoVer. ndministrntors wlnt pnrents to follow

;policies on enroliments or feevpaxments, and to pay their fees on time

Thé emergence u£ this fector and the problems which define the factor

l, d

underscore the conventional Hisdom thet finances ‘is one of the major problem
:'Anrens faced by ohild éere/preiipdergarten administratorsq Morgan (1982)

x ."
oints out, fintncial planﬂtng dnd management is a critical skill

Unfortunately, many chbld ccte/ prekindérgarten tdministrators lack specific -

preperation in.this ares, (nd usuelly ecquire finenciel menagement skills ‘on
L t‘he joba. ;. ' . "r‘: . _5:':.:' T _‘1.',’,‘ i ‘

e, ’ 2 - .
e, . e .
- \ : L4

. K . L o H .

.Probléms of Effic ncy f: K

The Effieiency-facﬁor is defined by administrators' concern with

.‘:::accompliehins taeks effectively hﬂ& effici“““’ (Peck, 1975). m” a““t b9 be

l:“able to’ make ‘the moat effio&ent use&of their professional time.

':?w '\

.ﬁ Admimistretors wnnt to be able to qomplete routine tesks in a professionel

"ﬁ manner Administratozs report problems finding the time to meet the ) '{;“

]

i“diViduﬁl needs Gf P&rents tﬁd itaff Ihey are concerned with_huving to ‘ﬁ“

7’ ..a N

attend too many meetin;s, cnmplhtin; piper work required hy outside egengien,

find;ng enough hime for paperndrk and cpntendins with interruptions whiie they

~.

are working. Ihey report difficulty completing tnck: that are dependent on ';”

'the ictions of others: . m/' PO

»

N
i

>
~

~
-
”
*
r
Ly
-
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-

most effective scheduling and assignment of staff necessary to meet all
. N . [ .

\

’
PR . N

Problems of Personnel Hanagement

* L}

The importance of perspnnel mcnagement in child care settings is well
known (Iravis & Perreault 1982). 7This factor is defined by problems which
indicate that administrators want.to utilize and supervise their staff in . _i
order to t ovérall program needs. Administrators wnnt positive progrum

effects to resuli.from their staffing decisions. They are concerned about the.

. v.

program needs. 'Administrators report problems finding effective substitute

staff, and meeting children's needs when the room is short staffed.

Providing adequate child care/prekindergerten services is a

~
-

labor-inpensive proposition. Day care/prekindergarten program ;dministrators

\e

are faced with a'wide range of staff 4bi1ities, backgrounds,?training and ‘work

. experience. uanchhild care employees aregminimally trained and are oftez.

N

pqorly motivated (Wegsen, 1981) .staff salariés are generally low} often

resulting in high turn—oVer and low staff morale and commitment These kinds
of conditions require 3pecific skills'and expertise in personnel managemenE

Most child care/prekindergarten administratoraﬁlack specialized personnel

management training, more often than nat,‘learning on the job how to deal ifﬁ

personnel related prob}ems»ts they grise. o v - : t‘f o

e - . .
L} M . “
A . K v P < .
Ty .
o . . ’
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Y
B «

B
\

Problems o “Pa‘ ‘t ‘ . 9

This fdctpr is defined by problems administrators repor; around the goal

\\ ‘ 0‘: . IY‘ .

of 5ehting pare

want panents to follow enxollmedt,proceduren and to pay their fees on time

\\ "“

Administg§¥&§e are concernod (bout setting parentirto ‘$upply accurate,
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ve .

. . .
up-to-date information for files. Keeping information such as immunizations,
physical examinations, and emergency data is often necessary'in order tb meet

+ L

state licensing requirements. .

.

It is generally‘accepted that child care and prekindergarten settings®

parent policies are often vague, pooriy commubicated, or non—etistent Uniike

L]

the relatively more highly structured and organized public schoel system,
child care service organizations 1ack the clear administrative hierarchy and

established legal and qaasi legal enforcement procedures which govern parent

hehavior with respect to procedures and policies If this assumption ‘is )
Yy

correct, then it may help explain why administrators have prpblems 5etting

Tan

. parents to follow various poliéies and procedures. Likewise, obtaining parent

~

cooperation méy be considerably more difficult it policies or procedures are i’

L

-poorly developed poorly disseminated, nonexistent' or if they pertain to e .

. matters not coveued by state or local statutoty regulations.

- Y . ‘. l_

: . & ) "“ o ' : '-', ,‘ ' . - .
% R
Implications jor Child Care/Prekindergartgn Administrator Training '

The present study provides evidence that child care/ prekindergarten N

: administrators experience problems--unmet needs--as they perform their daily,

work,- noreover, administrators are willing to describe their daily problems

~
4

-in detail Evidence is provided that thp total set of work related problems

va

administrators face isg relatively limited in scope, and that spec}fic problems ‘

.

'appear to be stable over time and across settings Data indicate "that’ some

«\a Y

» . ‘-
administrator problems are frequently occurring, some problems are. ; - .

A '-,\ ~—
W x

particularly bothersome and some are poth .Horeover, evidence is provided
!

'\that problems which administrators perceive to be particularly freQueﬂh ahd



-

‘troublesome are stcble over time and across settings. Finally, the preseﬁt
. i :
study contributes to the evidence that administrators face salient’and

.meaningful groups of problems ¢hese groups appear to be relatively stable’

1
»

i iover time and acfoss settings

y . 1
.
Yo ] . L4

There are many apprthhes to developing curricula for' the preparation of

¥

" ! . . . -

cday care personnel (Cruickshank, 1971 Peters & Xostelnik 1981). One Co v
approach Smith 51963Q, suggests thst trnining programs should be grounded in L.

events significhnt to the work gsetting. work—reicted_problems represent such .

‘ 'si;nificsnt events (Cruickshank, 1981) Peck and Tucker (1973),.nmon5 others, .?;:. _' .

cite evidence to support training methods such as rale pluying, simulntionlj .

and the use of videotaped or filmed recordingh of sctual work»setting events._’:

. ¢ e

Frequently occurring and bothersome problems can provide the content for

-
'_f .

teadhing strategies such as these (Cruickshnnk 1981) ,‘ ce . R

- EAKS] .

RETAY . . A
. (Y .

..

o Curticulnm developers and trainers must also consider the relationship

K . G b ) s
between skill retention and specific training strategies and materials .
Rechll that the prbsent study is based upon the notion of problem a8 ‘an <
instance of a goal, held by .an individual a goal which is being inkerfered , ’ -
with., 1In other words, a problem exists when an®fdividual has a goal and
cannot achieve it. Therefore, the problems idenW§fjisd in:the present study:
repregent desired goals prekindecgarten administrators have‘tlready

estahlished for themselves. As such these problems represent a particularly
potent source for content and strategies {Kelman, 1971) necessary to design

meaningful preparation programs for child care/prekindergarten administrntors
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Table 1

+ " T ' ‘ $

Frequent

{

and Bothersome Administrator Proplems

. Item o Problem stgtempqt . v L Lo
1* Contending with intgr;uptions'while I am working )
3x X Getting parents to‘}ollow pollcies on enrollment or fee phymenbs
N L Finqing-gnough time f;; paperwork. . , :__.
9(F)  Being able to séay'ﬁbme,even though I am sick. l
22(F) ' Getting adGQuaté janitorial service. . _ o . (
26% FindingleffectiVe°subst{tute ptaff. ' T R
28% Maintaining éull enrollment. ,
, -33(8) ﬁip;gg gtaff. . ~, * - ‘3‘. y *
36* ‘Getting parents to pay their fees on tim; ' ' - .
39(8{' Getting parents to supply accurate uprto—date information for pur .
files :
41(%? Finding-the time to meet the ind{vidual .needs of parents and séaff:
43; Keeping rates ln'line'with'pgrengs' ability to pay. ”'d )
,‘.. 1138(?) Prpmottn§ parent -involvemept.n ’ . ] . -‘j’e ” o .
49% Being able to pay staff a pnpfess}opql wage: | ' 1' L
x  Indicates significant for both bothersome and frequency d;ta;

Bt -
()
o
o

. £ . . . ‘
(F) Mgans significant for frequency data only. ° .

(B) . Heans'siénifichnﬁ‘for hothersome data only. - } . .

b oo . ’
“ -

. .
. R - B .
W ‘)2 S .
v . 2, '
. n £y -
. : *




- ¢ ¢ M , ‘.
» ) .'
\'\ 20 .
" Table 2 ’ s '
Names and Degcriptions of Frequency and Bothersomeness Factors From Combined
Wisconsin and National Samgles . o . ,
W ) - /
» . . “ ' ‘ ,
Factor  Name B Description Ny e . . P
1(8) Goal Direction Administraﬁors want to help themselves : .
2(F) : { and their staff achieve higher levels of
pecformance
. 7 . e . -~ .
3(B) Fiscal Security, Administrators want to feel free from anxiety ' M j .
4(F) ' A about enrpllment and related financial affairs. L
N t /n .
S .. . L
4(B) Bfficiency Administrators want to accowplish tasks" " ! ot a’ .
1(F) effectiwely and efficiently, they want tq ‘make’ ‘e .
e " the most ‘efficlent use of their professional . . \f
- time; they want to be able to complete routine : )

.. < tasks in a professional manngry .
’ . ’. - .m . 1 L v,
. 2(B), Personnel . Administratocs want .to Tutilize and supervise v
S " . Management. = - - ~tﬁeir staff in.order to meet overall progruu
o ) o 7 ' needs, ‘they want positive program effects to

restlt ‘£rom staffin; decisions.

- '

P .

3¢F) _ Parent Administrators want to effect ‘a change )
» ~ Cooperation - in the behavior of parents’ with respect- to .
- . X . program policies and proceﬂuces L)
- . . . A} - . - '
Note, . (B) Indicabes the Factor Number for Bothersome Data ‘.

(R) Indicates tlie Faétoc-Numben for' Frequency Data

.

L

>
X
()
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THE UNIVERSITY OF WISCONSIN—MILWAUKEE]/ P.0. Box 413, Milwaukee, Wisconsin 53201

SCHOOL OF EDUCATION
DEPARTMENT OF CURRICULUM AND INSTRUCTION

AREA CODE 414

Dear Child Care Professional, .

We are asking your help‘in the first large-scale effort to identify
and describe the specific day-to-day problems faced by people whe work
in child care and pre-kindergarten centers.

Some of the profes§ionals who work with young children feel that
teacher training programs might be giving too much attention to public
school_kindergartens, and not enough attention to child care and pre-
kindergarten centers. Others think the emphas1s is just right. Seme

. individuals think there aré important differences between working in a

.center.

pre-kinderdarten centers.

public school kindergarten and working in a child care or pre-kindergarten
_Others agree that there are some differences but are not sure .
how they affect workers, if at all. Some individuals feel that there are
differences between the kinds of problems expérienced by public school
workers and the kinds of problems met by those who work in child care or
Others feel that the 'work prob]ems in both
sett1ngs are bas1ca11y the same. ; )

Unfortunately, at this point; we simply don' t know who is r1ght

' While a great deal is knawn about the problems of public school workers;

we know very little about the specific problems of workers in child care
and pre-kindergarten centers. Therefore, we are asking your, help in what
we believe will be an important study }n'those who work in child care
and pre- k1ndergarten centers. " We will 'be glad to share a-summary of
what we find with any of you who participate in this study. .

. We have sent a packet of materials in care of the D1rector of each
center. Each-set contains the following: (1) this cover letter, (2) ten
copies of a form called the "My Biggest Problem Today.Inventory"

(the MBPTI), and (3) a postage-paid return envelope. Would you please
complete the enclosed forms and return them at the end of. two weeks.

TO THE DIRECTOR'

(1) P]ease keep one set of materials for yourse]f (2) Choose
two head teachers and give each of them a set of materials (By a head"’
teacher we mean the teacher who has the main responsibility” for a g1ven
graoup of children.) (3) Choose one assistant teacher or aide and give
that person the last set of.materials. (By assistant-teacher or aide
we mean a worker who works with children but does not have the main
respons1b1]1ty for the who]e _group. ) -

* . Continued

N




s . & * A

TO _THE DIRECTOR,‘#HE HEAD TEACHERS; & THE ,ASSISTANT TEACHER:

i o . .
A]R of -your instructions are the same. For each of ten‘c0nsecutiye
days we are asking you to record the personalsor professional work-related —
incident which caused you the most concern. From our own experience as
child care professionals we know you have much to do each day, but it is
very important that each incident be written down and described in as much .
detail as possible. Please use one MBPTI form for each of the’ten days.

¥

It is important that you try ‘to_complete one MBRIiFﬁng each day,

" since the exact details may be forgotten even a day Tater. At the, end of

the ten day period, place the ten completed MBPTI forms (or however many

" you have completed) in the postage paid return envelope and mail them

back to us. It’is critical to the success of this study that as many :

MBPTI forms.'as possible be returned. As you look at the MBPTI forms you .

will-see that they are not hard to. complete, Jjust follow the instructions =~ |

on the form.-

The completed MBPTI' forms you -return will be used by a.group of ™
center directors, teachers, and teacher trainers to construct ‘a problems
checklist. This problems checklist wiT be sent to a second,group of
professionals at national and statewide Jevels. The checklist will
allow a large number. of professionals. to easily respond #0 how frequent  «
and bethersome.each of " the problems are to them.

Please, do not identify yourself or the center where you work. -We
have:made no attempt to identify individual.teachers, directors or ¥
centers. .You may be assured that what you write will not be seen by
anyone outside of the project. - .

MR ; 2
/ R 7 . ’
5\7\1 Y //‘,}% (N

John M. “Johnston_ '‘Pamela J. Boulton - . °
Assistant Professor - Director oo ‘
Eqr]y Childhood‘Jeacher Education -UWM Day Care Center” '
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rlw BIGGEST PRUBLEM TODAY INVENTORY

‘

I WCRK IN A CHILO CARE OR PREKINDERGARTEN CENTER LICENSEO FOR: »

‘. FEWER THAN EIGHT. CHILDREN .
“MORE THAN EIGHT CHIL.DREN

—————
14

"My JoB. 1S BEST DESCRIBED AS: S - _ *
" A DIRECTOR WITH NO REGULAR TEACHING RESPONSIBILITIES

A DIRECTOR WITH SOME REGULAR TEACHING RESPONSIBILITIES
A LEAD OR HEAD TEACHER
— . AN ASSISTANT" TEACHER OR AN AIDE

- .
»

i

g

THE PERSONAL OR PROFESSIONAL . WORK-RELATED CONCERN WHICH CAUSED ME THE GREATEST
...chNCERN TODAY HAPPENED AS FOLLOWS: {PLEASE, DESCRIBE THE EVENT IN AS MUCH DETAIL, AS
POSSIBLE. USE. THE BACK OF THIS PAGE IF YOU NEED To. THE MORE DETAIL THE BETTER. )

LAY

1

PL.EASE CIRCLE THE BEST CHJICE FOR EACH OF THE TWO S'FATEIVENTS BELOW:
1, TONET!-IIS ISAFREQLENTPRDBLEM.'. o '

-

5. - 0 4 ' 3

’

ALWAYS . - _ Occast ONALLY

2. TO ME THIS IS A BOTHERSOhE PROBLEM
5 - C 4

’

3.
) SQ‘METWES
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THE UNIVERSITY OF WISCONSIN—MILWAUKEE] .6, Box 413, Milwaukee, Wisconsin 53201

SN

*

SCHOOL OF EDUCATION ‘ .
DEPARTMENT OF CURRICULUM AND INSTRUCTION Y .

2 AREA.CODE 414 °

Dear- Early Childhood Professtonal,

» Human service professionals encounter work-related problems as they
perform their various job responsibilities. Teachers are certainly no -
exception. Much is .know aboug the problems faced by teachers in elemen-
tary, junior high and senior htgh school teathers. Almost nothing is
known about the work related problems of pre-kindergarten and child care
teachers. We are asking your help in the second part of a large-scale
effort to identify and describe the specific day-to-day problems faced
by people who work in child care and pre-kindergarten centers.

In the first part of our study, over 1,200 descriptions of work- .
related, problems were sent to us by pre-kindergarten and child care ;
administrators, teachers and aides in your state and across the nation. .
These problem descriptions have been synthesized into problem statements -
on two problem checklists: one for administrators, and one for teachers: °

“and aides. We are now asking your help in completing and returning ° . -
these checklists to us. We will be glad to share a summary of what we .

find with you who participate in this -study.

We have sent.a packet of materials in care of the administrator of
each center. Each packet contains (1) one Administrator Problems Check-
list and a postage-paid return envelope, and (2) three Teacher Problems
Checklists and three postage-paid returnpenvelopes. Would you please ’
complete the checklist and return it. You may wish to complete the | |

* Check1i%t in one $itting, or you may wish to do parts of it as.you have
a few minutes. . Eagla Checklist has instructions and a sample item printed’
on the front. . o : .

T0 THE ADMINISTRATOR: ' N

. (1) Please keep the Administrator Problems Checklist for yourself.

(2) Choose two head teachers and give each of them a Teacher Problems

Checklist (By head. teacher we mean the teacher who has primary respapsi-

bility for a given group of children). (3) Choose one assistant teacher
" or aide and give that person’ the last Teacher Problems Che K1ist (By

assistant teacher or aide we mean a person who works with™c en in

a group where another teacher is in charge). ‘

Please do not identify yourself or the center where you wark. We
have made no attempt .to identify individual teachers, administrators or
centers. You may be assured that your responses will not be seen by
anyone outside‘of this project. .

We tban§/¥ u for your-hel L o - | _—
C oz 7 )C : = % 'éh' o7 "

»

J6éhn M. Johnston ' ‘@ . Pam.a)J.-Bou]ton
Assistant Professor ' Nirector .
Early Childhood Teéacher Education UWM Day. Care Center . 0

29 .

o . .
_ . »
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T o ADMINISTRATOR PRbBLEMS CHECKLIST: PREKINDERGARTEN FORM (APC-PK) -

L d

Lo ) JOHN M. JOHNSTON
v , PaMmLA J. BouLToN .

UNIVERSITY OF WESCONSIN-MILWAWKEE - } -

.

A.PROBLEM ARISES WHEN WE HAVE A GOAL AND CANNOT ACHIEVE IT. PROBLEMS FOR
PREKINDERGARTEN ANO CHILD CARE ADMINISTRATORS OFTEN RESULT FROM THE SPECIAL WORK
THEY DO AND FROM THE SETTINGS IN WHICH THEY WORK. IT IS IMPORTANT FOR TEACHERS,
ADMINISTRATORS, PROFESSIONAL ORGANIZATIONS AND TEACHER EOUCATORS TO KNOW WHAT
PROBLEMS YOU FACE SO THAT SPECIFIC EFFORTS CAN BE MADE TO REDUCE OR ELIMINATE
THEM. YOUWR HELP IN IDENTIFYING THE PROBLEMS YOU FACE IS A CRUCIALLY IMPORTANT
PART OF THIS PROCESS. , . o

% ) i
THE PROBLEMS ON THE CHECKLIST HAVE BEEN REPORTEO BY PREKINDERGARTEN AND

CHILO CARE ADMINISTRATORS IN YOUR STATE AND ACROSS THE COUNTRY. THEY MAY. REFLECT
PROBLEMS YOU ENCOUNTER. IN ORDER TO FIND OUT, RESPOND TO EACH STATEMENT IN TWO

WAYS, .
EXAMPLE: LODOK AT THE SAMPLE PROBLEM STATEMENT BELOW AND HOW ONE
ADMINISTRATOR HAS RESPONDEO TO IT. AS YOU'READ THIS PROBLEM
STATEMENT (AND ALL OTHERS IN THIS CHECKLIST) BEGIN THE STATEMENT )
WITH THE WOROS,
"1 HAVE A PROBLEM . . ." ‘ Lo o
FREQUENTLY . _ * BOTHERSOME .. .
= : ' > ’ : e, T
. sg ' . . , “
U . Sy e
i u . E ’ = g W
= § . ! g , 9 N :
=3 =) - " ' ] g . 7.2
LR ETS 1 1. ManTarnne FuL eneocvent - [x] [=] ) 10 =1
"5 4 3 1 ' ’ : 5 4 3 2 g

, + THE SAVPLE PROBLEM SHOWS THAT THE ADMINISTRATOR FELT THAT "MAINTAINING FULL
ENROLLMENT' 1S QCCASIONALLY A PROBLEM BUT THAT WHEN IT HAPPENS IT IS EXTREMELY.
BOTI-ERSONE. . 'y‘°> , g Lo L

YOU CAN SEE THERE ARE FIVE CHOICES RELATED TO THE FREQUENCY OF DCCLRRENCE
OF THE PROBLEM AND FIVECHOICES RELATEO TQ THE EXTENT OF 1TS BOTHERSOMENESS, _'~‘
THEREFORE MANY COMBINATIONS ARE POSSIBLE. REMEMEER TO PLACE A CHECK MARK IN ONE
OF THE FREGUENT COLUMNS AND INONE OF THE BOTHERSOME COLUMNS FOR EACH, PROBLEM

PLEASE DO NOT LEAVE ANY ITEMS BLANK. IF You FEEL A STATENENT pogs Nt )

. APPLY TO YOU OR YOUR SITUATION THEN IT 1S NOT A PROBLEM FOR You AND snrm.o BE 4
. CHECKED ""NEVER" ., OR'NOT AT ALL, ‘! S T
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. FINDING AND KEEPING QUALIFIED STAFF * l

°

42, ADJUSTING TO THE LOSS or-' ouTsm‘E )
T FUNDING | ~ I

M1 HAVE A PROBLEM . . . "
| BOTHERSOME

<

| |

.

MEETING THE NEEOS OF THE CHILDREN I

WHEN THE ROOM IS SHORT STAFFED . 5 4 3 -2 1
GETTING PARENTS TO PAY THEIR FEES I A P O L O
ON TIME , -6 4. 3 2 1
. - '& - »
InvoLVInG My sTaFF N ProFesstonat. L 3 L T L [0 ]
IIVPROVEMENT ACTIVITIES . ° 5 4 3 2 1
CONDUCT ING PRODUCTIVE STAFF MEETINGS L J L 1l l
5 3 2

. 4 ¢

GETTING PARENTS TO SUPPLY" ACClRATE: l l I I | I | I
U?-TD-DATE INFORMATION FOR OUR FILES 5 4 3 2°

PROVIDING ADEQUATE starr To meeT AL [ [ [0 IO
PROGRAM NEEDS . \ 5 .« 4 3 2 1

. s - - - ,
FINDING THE TIME TO MEET THE T30 0 1
INDIVIDUAL NEEDS OF PARENTS AND . 5. .4 3 2 1
STAFF : .

, s 4 3 2 1

ie

. KeepING RATES th.Lne wrth marents' [ [ [ O [
ABILITY TO PAY 1 5 4 3 2 1
SCHEDULING STAFF WHO WORK LESS THAN " OO COrs
HALF TIME - : 5 4 3 2 1
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APlg-PK .34 *




"I HAVE A PROBLEM . . ." . L

FREQUENTLY . " 'BOTHERSOME
5 o , T . '

T I 4 3 [ 45, Workine witH My center's.seonsoring || L L[| ]
5 4 3 2 1 AGENCY s 4 3 2 1
L] L1 L L] L] 46. DEALING WITH.ANGRY PARENTS : i ded
5 4 3 2 1 . . 5 4 3 2 1.
C1 L L L]aer. Hewe STAFF-’ TO SOLVE JOB-RELATED C 4 1
5 4 3 2 1 rrim : p 5 4 3 2 1
L1 L | ] []48. PROMOTING PARENT INVOLVEMENT O e 2
5 4 3 2 \ . . ) 5 4 3 2 1°

T3 01 1 T [T ] 49. BEING WNABLE TO PAY STAFF A PRO- g ed e
5 4 3 2 <1 °  FESSIONAL WAGE ' . ‘5 4 .3 2 1
S LA LA L] so. GETTING STAFF TO RESPECT ™ ADMIN- O]
5 4 3 2 1 ISTRATIVE DECISIONS . 5 4 3 2 1.
- | ’ : BACKGROUND INFQRMATION . o
IN ORDER TO HELP US BETTER UNDERSTAND THE PROBLEMS YOU FACE, IT IS IMPORTANT THAT .

' YOU ANSWER ALL OF THE QUESTIPNS BELOW. THANK YOU. -

S

3. 1 HAVE CHILDREN OF MY OWNS YES, s ,No_. .

’

1. AGE 2. SEX

4, IN THE SPAGE B)E(?] ’ PLEASE GIVE TI'E HIGHEST LEVEL oF EDUCATION OR TRAINING YOU HAVE
COMPLETED. MPLE: ASSOCIATE DEGREE IN CHIL.D CAargs B.S. IN EARLY CHILDHOODs A
40 HOUR COURSE IN CHILD DEVELOPMENT; ETC.) . a .

5. RATE HOW WELL YOU FEEL THIS TRAINING OR EDUCATION PREPARED YOU FOR YDlR ClRRENT JOB ,

- RESPONSIBILITIES. , :
L , A ' - 2 . Cox o
EXCELLENT ADEQUATE * BARELY ToTALLY v

PREPARATION PREPARAT.ION ADEQUATE ~ INADEQUATE

YEARE .\

' 6. HOW LONG HAVE YOU WORKED AT THIS cEJ'NTER/nfESCHOOL%

7. HOW LONG HAVE YOU WORKED IN PREKINDERGARTEN OR CHILD CARE JOBS ALTOGETHER? ____YEARS.'




8.

13.

14.

15.

16.

17,

18.

v
.
»

PLEASE CHECK THE STATEMENT THAT BEST DESCRIBES YOUR PRESENT JOB:

[l . o

AN ADMINISTRAfDé WITH NO REGULAR RESPONSIBILITIES FOR TEACHING CHILDREN,
AN ADMINISTRATOR WITH SOME REGULAR RESPONSIBILITIES FOR TEACHING CHILDREN.
A HEAD OR LEAD TEACHER IN CHARGE OF A ROOM OF CHILDREN'AND SOME OTHER STAFF.

_ AN ASSISTANT TEACHER OR AN AIDE WORKING WITH CHILDREN IN A ROOM WHERE THERE
IS ANOTHER TEACHER WHO IS IN CHARGE. ’ .

HOW MANY HOURS PER WEEK ARE YOU EMPLOYEO AT THIS PRESCHOOL/CENTER?

ARE YoU WORKING AT ANOTHER 'JOB BES}DES‘THIS ONE? YES, No

_WHAT IS THE APPROXIMATE LICENSED CAPACITY FOR YOUR CENTER/PRESCHOOL? .

ALTOGETHER, HOW MANY SUPPORT AND TEACHING STAFF ARE EM}’LOYE‘O IN YOlR
PRESCHOOL/CENTER? ) 2

~

THIS CENTER/PRESCHOOL IS DESIGNED TO BE: A NOT-FOR-PROFIT FACILITY.

A FOR-PROFIT FACILITY.
_ ’

DOES YOUR PRESCHOOL/CENTER RECEIVE ANY FUNDING OTHER THAN FEES PAID' 'BY'PARENTS?

Yes_ ' No ‘ .

.

-

MY CENTER/PRESCHOOL IS DPERATED AS A PART OF ANOTHER AGENCY/INSTITUTIONj

A\

41

OPERATED INDEPENDENTLY. .
CHECK ALL THAT APPLY: THIS PRESCHOOL/CENTER ENROLLS CHILDREN:. . .

. !
FuL. DAY HALF . DAY - . . PART-TIME;  ____DPROP-IN.

IN WHICH STATE IS YOUR ‘CENTER/PRESCHOOL LOCATED?
’ . N N Y

CHECK THEWSTATEMENT THAT BEST DESCRIBES THE LOCATION OF YOUR PRESCHOOL/CENTER:
LARGE METROPOLITAN CITY"

SUBURB

|

a

\

SMALL TOWN OR RURAL AREA

THANK YOU FOR YOUR PARTICIPATION. PLEASE FOLD THIS INTO THIRDS,
CREASE IT SHARPLY, AND MAIL IT IN THE ENVELOPE WE SUPPLIED. -
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Characteristics of the Second Stage Sample

”

i In order to describe the prekindergarten administrative personnel who

participated in this study, and with an eye towardrlater examination of
! L) . , -
relations amonf teacher and work-setting 'characteristics and the various

-

problems reported, each.person completing the checklist was asked to provide,
certain background information. The 126 participants who completed the'

Administrator Problems Checklist were asked to answer questions about

.
-

themselves, their training, their work experience, and their work setting.

&

Checklists were received from campus-based prekindergarten personnel in 22

v~

siates representing 311 geographic regions ‘of the country When asked to
check the statement that best described the location of‘the center/preschool
”,g&where they worked, 32 percent indicated a large city. 19 percent marked

{ suburb; and 48 percent reported that they worked in a small town or rural area,
y \

|

; 7 In response to the questions about themselves, as expected, most personnel

3

were female (93 percent). To allow for a later test of the frequently heard
c¢laim that prekindergarten personnel without children oéi;hejr own have more
ptoblems, study participants were asked if they had children. In response, 72

percent indicated they had children of their own, 28 percent indioated they

¥

did not. rable 3 indicetes the age of the prekindergarten administrators who

returned the checklists

! . i
. Ingert Table 3 about here

24
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To provide background information about the training of the study
participants, they were asked to.glve the highest level of education or
training’ they had completed. They were then asked to rate how well they
gE?ught their training or education had pgepared them‘for their current job

responsibilities. Table 4 indicates the highest level of education . N

7
8 .

completed. Note that 12 percent.of those personnel having B.A. or B.S.
degrees reported that those degrees were in areas not related to edutation or
child care. Note also that the third cgtegory in Table 2 includes assoclaée
degree graduates lp child care and non-child care related areas, individual?
holding child care diplomas, and personnel in Wisconsin who had completed

. p .
state-approved 40 and 80 clock hour training courses in child development and

child care programs. A total of 79 percent of respondents reported having

gsome kind of training related to the education or care of‘children..

-

{

~ -
Insert Table 4 about here . -
. . ) . . - . N
When asked to rate how well their training had prepared them for their -
. R R -

current job responslbillties; 85 percent of all éespondents indicated that
their tr;ining was either e;céllent'(as percert) or ad;quate (40 peréeqt). A
a total of 15 percent repogked a negative rﬁtiqg with 12 percent indicatink
that tAeir training’was barely adequagg, aﬁd'3 ;er;ent indicating that their .
training was totally 1naééqhgte preparation for their éurrent job.
‘study‘partiélpants were agsked & sériesbof questions about their work and
work equrience.‘ wWhen agked @o describe their p;es;nt 9091£10n,,12 Sergent

[}

degeribed their jéb as that of a head or lead teacher in charge of & room of

v e e

.




®

i 26
schildren and some other staff. There were 37 percent that said they were
i

a&ministtators with some regular responsibilities for ‘teaching children.

,There were 51 percent who reported that they were administrators with no

’

" regular respongibilities for teachi&ﬁ'chlldren. In all, 51 percent of the
. . . e . .

sample reported that administration was their primary responsfbility; with an =

additional 37 percent having secondary, but regular résponsibilities for

teaching. \

When asked the“number of h&urs worked'per week, 77 percent fepof&ed
working between 21 and 40 hours each w;ek, with 67‘peéfent of the total sample
workiﬁg between 35-40 hours. Only 23 pé&cen?_reportéd working 20 héurs per
week or less. Table 5 indicates how long personnel ﬂa& worke@hat their
present position andohbﬁ long thpynhad worked in prekindergarten or child care

*

36bs altogekher. -

)

- ' . Ingert Table S about here

.
» ~

Administrators completing the probleﬁs checklist were asked to provide
background ingprmation about thé&r individyal work setting. and about the

préschool or center where they were employed. - .

-

Table 6 indicates thé approximate liceﬁsed"capacity of the cénter where

- P

each respondeiit worked, and the numbef of support and’ teaching staff which

-were emploged at the center.

Py
i

- .
~ . i

v . Ingert Table 6 about here

L
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Personnel completing problems checklists were'ésied to report if their

center was a profit‘or'a non-profit facility;'whether or not the center

]

received any fundinglgzﬁer than fees paid Q{ patenfs; and whether the center

%
. was operated independently or operated as a'part of another agency or

instléution. Table 7 indicates the profit, fundinﬁ and affiliation status of

ébe-centers where respondents were employed.. CT

Vi

¥

Insert Table 7 about here

-

. . J
+ \ ’ '

A Y
) |
To determine the predominant enrollment patterns used by centers where the

stu@y participants Worked, rehpondents were asked to mark ali'appliéable

.; categories in which their center enrolled children. Thé\predomfhant paté!f:s
wr :ibe indlcated,in Table 8;

-

i .
“# - =
¢ .

s 2

R < * ° _Insert Table 8 about here
s “ - R ,’}/1 : .

- .' . . . »
« Note thagb69 percent of the centers opébate on a full-day basis, though they

) " méy enroll children in any of a number of patterns. Just 19 percent of the

_,“sﬁudy participates worked in centers which oni;fenrolled children for
" half-days or some variation thereof. -jr

[

PP 1 i ’ . J
N




Table 3

i Age of Resgondents " ,
Age 21-25  26-30  31-35  36-40  41-45  46-50 564
¢ .
Percentage 4 21 19 -, 17 10 - 12 18
"
Table 4 )
Highest Level of Rducation/Training Completed ‘ .
. .
‘ Educational Advanced B:A./B.S.- A.A./C.D.A. Some
Level Degree 40/80 Hrs. College
‘Percentage 38 ' 44 © 14 3
' 4
Table 5 i — ;
Length of Current and All Prekindergarten Employment
— Years at ’
Current Job <1 1-2 3-5 6-9 10 or more
Percentage 15 13 29 t27 16
Years in All ° ' S ,
Child Care Jobs "<l 1-2 3-5 6-9 10-15 16+ K
Percentage . 5 < \d 17 22 38 15 R
- . . -
R
) 1}
. > ' i-a,ﬁ/ ’
' & »
? ~ 4 2
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Table 6 s SR

Approximate Licennéd Capacity uﬁd"?oégl Staff Employed at Center

~

2

‘e

Number of e ) _ .
Children . <20-“j 21-40 :.41~§0‘ 61-80 81-100 >100

Percentage .° 13 :Si T30 'ﬂ.12' 6 8

€.

Number of .. . : L - ;
Staff o -3 4-6- " 7-10  11-20 21.or more ~ -

B ..

Percentage ."'.524 B 18 .21 26 - 5 11 ’ T

Table 7

Profit, Funding and Affilidt&oﬁ ééabu?-oﬁ Centers '
_Not for Pfofit - '”f‘;' : .+ " 90 percent. «

i’om'; e - 10 .p:grcen.t g N . . 1 * . .

«a? ie
T

e

Raceive. Funds Other Than From Tui&ion "' 61 percent .

Tn[:ion Represents Iotal Inaoms ' 39 ppgéent_i" N I e -

Operated Inde;bndently e i .- 42 percent .
Affiliated with -Other Agency or 5\58“§ercent o
Institution : : - . '
. - o |
r - . . i ‘\
\" . ¢ .'
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Table 8 . .
Predominant Enrollment Patterns of Centers
Enrollment Full, half, Full, half Full, Half Part time
Pattern part part, drop-in Half only only
“ b
Percentage 28 22 10 18 10
{
b .
- €
* %
» ! .
, -
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}T;ble 9. ?ac}or~1 (éotpersqmeness) Goal-Direction
. ) Factor
Item Problem Statement Loading
20 Talking with staff members about their attitude toward
their job : .696
13 groviding for communicaiion among staff .688
47 Helping staff to solve job-related probléms .683
" 50 Getting sgaff to respect ﬁy administrative deci .650
12 R;solving conflicts between staff .643
16‘ Feeling isolated from ;taff .572
33% Firing staff . .517
46 Dealing with angry parents ” .451
19 Getting staff to follow tﬁrough on assigned : .438
responsibilities
34 Finding and keeping qualified staff . :615
38 .402

Conducting productive staff meetings

*Itefns Administrators indicated were significantly Bothersome, p = <.0l.

-

32



-
7

- ' 33

iaiibggo Factor 2 (Bothersomeness) Pergsonnel Management

¢ . - *Factor
Item Problem Statement . . Loading
S .-
S Providing evalauation and feedback to staff 645
41 Rinding the time to meet the individual needs of )
parents and staff .633
21 Rearranging staff schedules . .573
35 Meeting the needs of children when the room is ’ )
short-staffed . .559
26% Finding effective subgtitute staff \ - .547
42 - Adjusiing to the loss of outside funding .504
27 Providing space for sick children pntil éheirrparents ( ) : |
arrive . - s01
37 , ‘Involving my staff in professional improvement T .499
- activities ’ e :
9 Being able to stay home éven though I am gick 492
40 Providing adequate staff to meet all program needs .456

*Ttems Administrators indicated were significantly Bothersome, p = <.0l.

-

”




Factor 3 (Bothersomeness) Fiscal Security ‘

Table 11
Factor
- Item Problem Statement Loading
28x Haintai#ing full enrollment .787 °
43% Keepinglrates in line with parentg' ability to pay .585
8 Adjusting to declining enrollment *.560
48 Promotﬁng parent involvement .443
3x Getting *parents to follow policies'on enrollments or -
fee pgyments .437
36* Getti arents to pay their fees on time .428
N g P pay ) A

*Items Administrators indicat

s

VT

»

qﬁ/ﬁ;}e significantly ﬁothqrsome, p = <.0t.

20




Table 12

Factor 4 (Bothersomeness) Efficiency

2 . .
. . . Factor
Itep - Problem Statement |, ) Loading )
1x Contending with inéerruptions ﬁhile I am working .511
31 Working in place of staff who are absent . .48S5
15 Having to attend too many meetihgs - .470
29 COmpleying tasks that-are dependent on actions of others .459
2 Getting outside agencies to respect my professional: ’ ,
opinion ’ .428
6% Finding enough. time for paperwork ., .418
s 4

?

*Items Administrators indicated were significantly Bothersome, p = <.0l.

-

v




Table 13

Factor 1 (Fgequency)' Efficiency .

A

»

. Factor
Item Problem Statement Loading
35 Meeting thé needs of children when the room is ¢
: short-gtaffed . .581
21 Rearranging staff schedules .539
40 Providing adequate staff to meet all program needs .528
42 Adjusting to the loss of outside funding .522c
41% Finding $ime to meet the individual needs of parénts
and staff 494

38 Conducting preguctive staff meetings 479

1x Contending with inte;rupt{ons while I am working 473

6% Finding enough time for.paperwork .457
22% AGetting adequate Banitorial service g ¢ :4563
25 Completing paperwork required by outside agencies 447

4 Setting appropriate workload expectations for teachers .446 .
49% Being unable to pay staff a professional wage -Y-Y- ¥
31 Working in place of staff who are absent N .430
24 Resolving :anlicts between parents and teachers .432
15 Having to attend too many meetings . 420
37 Involving my‘staff_in brofessional improvement

- activities ' 419 -

XTtems Administrators indicated Occurred with significant frequency, p = < .01.

Y

36
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-Table 14 Factor 2, (Frequency) Goal-Direction
f Factor ’
Item Probles statemeqiﬁ Loading -
- 713, Providing for communication among staff . .683
20 Talking with a staff member about their gttitude .
toward their job .616
50 Getting staff to respect my pdministrative decisionsg 611 '
16 - Feeling isolated from staff ’ .597 . .
12 Resolving conflicts between staff - 597 -
47 Helpin; staff solve ﬁheir job .related problems .575
19 Gettiﬁg staff to follow through on their asﬁighed
responsibilities . : 500
5 Providing evaluation and feedback to: staff .445
41% Finding the time to.meet the individual needs of ) .
parents and staff

*Ttems Administrators indicated Occurred with significapt frequenéy, p=< .01,

]
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Table 15 Factor 3 (Frequency) Parent Cooperation
Factor
Item Problem Statement . Loading
3}’ Getting parents to follow policies on enrollments or
fee payments .535
36% Gétting parents to pay their fees on time 529
32 _ Meeting state licensing requirements 484
39 Getting parents to supply accurate, upt ~to-date
information for our files 435

’

xItems Administrators indicated Occurred with si&pificant'frequency, p=< .01,




. 39
v } ..
Table 16 Factor 4 (Frequency). Fiscal Security .- ) e
)
. ‘ Factor
Item. Problem Statement o . . Loading
28% Maintaining full enrollment . ‘ ' 725 :y‘i;
8 Adjusting to declining enrollment ' .632
43% Keeping rates in line with prents' ability to pay * .531 "
48% Promoting parent involvement .492

<

*Ttems Adﬁinistrators indicated Occurred with'significaﬁb freqhéney, p = < .01.
° [4 \
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