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ABSTRACT ‘ ’

T One goal of this study was to identify specific
work-related problems perceived by prekihdergarten’ teachers and to
describe such problems with respect to dimensjons of frequency and
"bothersomeness."” A second goal was to identify global areas’of
.problems experienced by prekindergarten teachers and to describe . .
these- categories in terms of the specific problems occurring within .
them. “Data were’'collected in two phases. In the first phasey’
diary-like accounts of problems were collected over a lO-dagrperiod
from samples of teachers located nationally and in Wisconsip. These .
raw descriptions thén served as the basis for a 102-problem checklist
that, during the setond phase, was administered for verifigation to a
. second independent group of national and Wisconsin prekindgtgarten
tgache% samples. Tedchers indicated that 35 problems were b¢thersome,
frequently occurring, or both. Factor analysis of bothersq@e problems
and frequency data for each sample revealed five common problem
areas. Three problem areas {Supervision of subordinaté staff,. lack of
.parent cooperation, and difficult relations with supervisors)
.- appeared ‘to be unique to prekindergarten teachers. (Author/MP)
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o .o K Abstract

/

In order, to {Eentify and describe the'Qork-re1atéd problems perceived by
prekindergarten teachers, diary-1ike accounts of problems were collécted from
a national and a wigconsin sample- of pre;1ndergarten teacﬁers. Th?se raw
problems served as the basis for a 102 problem checklist which wa§
admﬁnjstered to second, fndependen; national and Wisconsin prek1nde}garten
teacher samples for yer1f1cat1on. Teaéher; indicated that 35 prob1ems.were
bothersome, frequently occurring, or both. Factor anaiy;is of pothersome and
frequency'dgfa for each sample revealed five common problem areas. Threé
problem areas: supervision of subordinate staff. parent cooperation, and

rﬁ;ations with supervisor appear to be.unique to prekindergarten teachers.
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_ their teacher preparation programs.

t 4

Perceived Problems of Prekindergarten Teagchers

The number and variety of early childhood education programs
. N - ., q ) .
has expanded dramatically during the past two decades. In responge, schools,
colleges and departments of education, whose primary mission is the

preparation of personnel for the K-12 school system,‘have es b1ished major

responsibility for the preparation of prekindergarten teachers (Spqdek &

Davis,‘1982; Warnat, 1980). Pnekindergarten refers to earJy childhood

ﬁrograms serying children from birth until entrance into the public schoo1sé

~

in full- and half-day programs such %s nursery schools, preschools, and group
child care. j, ) K N
Concern has been expressed by some ear1y childhood educators about the
appropr1ateness of existing teacher preparation curricula for prekindergarten
teachers (Verzaro, 1980; Warnat, 1980) and about ;he ability of. schools,
eo11eges and departments of education,to adapt to.the particular trajning
needs of prekindergarten teachers (Spodek & Davis, 1982). These concerns are
apparently based on'two'related'assumptions. F1rst;’that there are mean1ngfﬁ1
differences between the work ef teaching in prekindergarten settings and that
of K-12 settings. Second, that institutions responsibie for“prek1ndergar£en

teacher preparation are not adequately accounting for these differences in

The primary purpose Jf the research reported here was to test the
assumption that meaningful differences exist between the work of teaching in
prekindergarter settings and fhat of K-12 school SEttings Teacher problems

represent one salient aspect of teachérs' work. Dur1ng the past two decades

(OF ]
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many researcers nave studied the problems of téacners in parochial and public
. school K-12 grades. Reviews of this 1iterature are cqnza;ned in Te1fer/(1981)

and Myers (1977/1978) In one important 1ine of teacher problems research,

Al

Donald R. Cru1ckshank and col)eagues have undertaken a series of stud1es of

-

the perce1ved prob1ems of K-12 teachers apd have deve1oped instruments and
procedures for the collection and ana1ys1s,of those problems (Cru1ckshank,

. 1981). Sﬁmnar1;1ng findings from at least seven K-12 teacher problems

‘T..-_,—__.

studies, Cruickshank (1981)_w1tes’:

-

»

Across the stlidies, the problems teachers report are relatively stab1e

Elementary and secondary teachers, and teachers of the rural .
disadvahtaged-all have problems that are more alike than different. They

differ only slightly' in their perceptions of the frequency and severity

‘of the problems. (p. 402) .

* The apparent ‘'similarity and stability of K- 12 teacher. prob1ems provide ‘an-

exce11ent med jum for comparison with prek1ndergarten teacher prob1ems

.
)

However, research on the perceived problems of prekindergarten teachers is
1imited in quality and quantity. Wessen (1981), in a study of off-site
stress, surveyed 278 d1sadvantageﬁ (Tow SES) child care workers using a
Ch?C¥!15t composed of 106 pictorial items representing all possible
forced-choicé combinapjons tp 10 common off-site stressors as well as.10
common on-site stressors. While Wessen concluded that respondents were more.
highly motivated. by off-site pressures than by on-site pressures, he reported
that factors related to criticism for job errors represent the highest ranked‘
on-site job ftressors. _ ) ’
Hoﬁfgang, Mayes and F{nke1ste1n (1977) undertook an assessment of the

\
needs and problems of day care homes, day care center providers, parents us1n9

day care services, and welfare certification staff. Fyom 258 gross problem .

. .
! » N
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descriptions submitted by 45 aides, infant, preschool, school age, and
adolescent teachers, a che;;11st containing 105 statements was generated.
This teacher prob1ems'check11st.was used to survey 284 teachers. Since the ~
age level téught by these 284 respondents was not spec1f1ed{ it is not . .
possible to meaningfully relate the findings to a prekindergarten population.
In sum, knowledge of the wofﬁ-re1ated problems perceived by prekindergartenT
teachers "is based primarily on untested 1mpressjons, experience and

opinion--cdnventional wisdom--rather than emp1r1Ea1 data.

Given the availability of a substantia{'body of rellable, research based

. ( .
know}edge abaut K-12 teacher problems, it was'decided to examine the

“assumption that meaningful differences exist between teach1ng.1n'

prekindergarten and K-12 'settings; f1rst,'3y 1dgnt1f§jng and describing -
prek1ndergdrten teacher problems, and second, by comparing the work-related
problems they report with problems reported by their X-12 colleagues.

)

Congruent with this decision, studies were undertaken.to assemble basic'data

'to provide a clearer picture of the .problems confronting prekindergarten

teachers as they go about thg1r dork responsibilities.” The present report

employs Cruickshank's (1980a) definition of problem as an instance of goal

interference. "A_problem is an expression of an unmet need or an unfulfilled

- goal. A problem arises when we .want something and cannot have it" (p. 9).

Specifically, the research reported here addressed three quesfions: ¢a) Which

work-related problems occur most frequently for prekindergarten teachgrs?

¢

(b) Which work-related problems are most bothersome? {(c) What global problem

areas can be inferred from prekindergarten teachers' perceptions of their

, work-related problems?




Method _

The research procedures employed for this stud& were developed and used
in seyeral eartier teacher problem identification studies by Cruickshank

# . ‘

(1981) and his colleagues toAstGdy teachers' perceptions ofe their problems in

K-12 school settings. The design employed two phases. In the first phese

(Johnston, 1982), diary-1ike descriptions of problem incidents wer Nected

‘from prekindergarten teachers over a 16 day period. These raw problem

.

descr1pt10n;'were then synthesized ¥n order to deve]op,a checklist of
'prekinderqarten teaéher problems. In the second phase, the eheck1ist,
entitied Teacher Problems Checklist--Prekindergarten (TPC-Pk) was administered
to a second 1ndependent sample of prekindergarten teachers 1n order to
determ1ne the specific problems and groups of problems that were reported to

be most bothersome and that occurred most frequently. |

Samples

In the first stage pf the: investigation, 200 progrems were selected from
) ) ' L
a 1ist of all prek1ndergarten programs licensed by the Wisconsin Department of -
Health and Soc1a1 Services. Lacking knowTedge of the number of teachers

emp1oyed in each progtam, three packets, . each containing a cover letter and 10

‘copies of the My Biggest Prob1em Today Inventory fonms {MBPTI), described

later, were sent to each program (see Appendix A). There were 368 problem
accounts returned by 57 teqchers from ths samp1e.

Similarly, 200 prek1ndergarten proéreMS were se1ecteq from the membership
of the National Coalition for Campui Chi1d Care and packets of MBPTI forms

were mailed to each program. From this national sample 466 problem accounts

‘were returned by 68 teachers. Teachers in these two groups were asked to

L J
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describe their biggest problem each day for a 10.day period using the MBPTI

forms. From the 852 diary-1ike incidents collected in this manner, the TPC-Pk
was developed and administered to a seeend, independent semp1e of teachers.
from the national and state populations. .

Unfortunately, without knew1edge of the number of.possibﬁe respondents'at
each program site, the 1nvest:;ator was uneb1e to accurete1y'determ1ne the
rate of response in the first phase br data collection. Subsequently,
demographic data collected from the sécond stage semp1e (see Appendi; B)
indicated that 26% of the second stage respondents worked in program sites
emp1oy1ng three or fewer teadhers.

In the second stage of the study, 200 additiona1 prekindergarten programs
were selected from each of the two populations descrilféd above. Packets

"cohtainin; a co&er letter q&d three copies of the TPC-Pk (see Appendix C)'were
sent "to each of the 400 centers, again lacking knowledge of the number of
teachers in each-program. A total of 167 usable TPC-Pks were returned by the

Wisconsin sample, and 124 were returned by the national sanp1e representing 22

states.

-
<
“ . »

To summarize the first sampling provided 852 problem descriptiors from

125 teachers The second stage provided responses from 291 teachers. t<The
attrition which occurred during Both stages of sampling must be considered in

“

terms of the interpretation and generalization of the findings. | -

Y

Instrumentation

The first of two instruments used in collecting data for this study was

the MPBTI (Cruickshank & Myers, 1976). The MBPTI was used to colTect

,diary-11ke descriptions of the biggest work-related problem teachers

)



8
encountSred sach day. Teachers in the first phase sahp1e were asked for each
of 10 consecyt1ve working days to describegon the MBPTI the critical incident

’ .
or problem that caused them the most concern or difficulty. An example of a
. . ‘ ‘
problem reported bn one prekindergarten teacher follows. < .

Out of approximately 10 children #n the room, when cleanup time comes

around, there always seem to be two or three children who don't

cooperate. On Friday, one boy wouldn't help (and he hasn't been
cooperative lately), so he was-given a time out. After that he helped;

however, that isn't always true for him. Another ‘chi1d didn't help and .

we just talked to her one-on-one and that was sufficient. That deesn't

work with her glways either. It seems as though if one child continues
' to play or starts to pick up and then gets gidetracked and plays, then a
- few other children do the same. Sometimes 1t's the same children day
after day with this problem and, as can be expected, others have their
off days and don't want to cooperate :

The raw Qrob1em descriptions such as the above served as the basis for
the extraction and generation'of brief problem statements used in the
construction of the TPC-Pk, the 1nstrument used in the second phase A Jury
consisting. of the 1nvest1gator, a d1re3§§r of a campus- based child care
center, a head teacher in a campus-based program, and a teacher/directos of a.
private child care center was formed to examine each problem description,

~eliminate obvious duplications and, by consensus, synthesize the problem
descriptions into a 1ist of brief problem statements.

From the 852 orob1em descriptions reﬁorted by teachers in both samples,
102 unique problem statements were generated to Construct the TPC-Pk.

Teachers in the second sample were asked to'consider each problem statement on
the TPC-Pk and to rate how frequently each problem ogcdrred for them and how

bothersome that problem was for them whenﬁit occurred. An example of fivg

- spectficproblems-that appeared- 4n the-TPC-Pk is_provided in F 1gur';e | P o

fe

-



-
In suh. for each of the 152 problems on'the checklist, the 391)teachers
in the second sample provided 1nfornation about both the frequency of prob1em
accurrence and the extent to which problems bothered them\when they d1q'
occur. From the TPC-Pk, it was poss1b1e to determine if a probﬁém was / )
(a) frequent (b) bothersome. (c) both frequent and bothersome, or-(d) neither

frequent nor’ bothersome

N . " Results

To dentify the specific prob1ems that prekindergarten teachers indicated

" were most bothersome and occurred most frequently, first the TPC-Pk responses

were dichotomized. .Referring to the TPC-Pk response scale

frequency responses of (1) Never, (2) and (5) Occas, 4 were considered to

" be negat1ve responses indicating that the prob1 m d1d not occur frequently.

Responses of (4) and (5) 1way were taken as pos1t1ve responses.

Bothersomeness responses wére dichofomized in the same fashion. Respénses of

-

(1) Not at a11..(2) and (3) Somewhat were considered to be negative responsés

indicating that the prob1em was not considered bothérsome. Responses of (4) L.

and (5) Extremely were taken as pos1t1ve responses 1nd1cat1ng that the prob1em
~

was considered bothersome. Though this procedure 1ncreased the chance of

overlooking a marginal prob1em. the investigator was primarily concerned w1th

'1dent1f11nathose.ar_eas which were clearly eroblema_tj.é._f.o.t_.the prg.kj,rﬁigrga!ﬁ;;__

teachers surveyed using the TPC-Pk.

- ) '
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10
T Second, TPC-Pk data from tBe Hisconsiq and national samp1§s were combined °
(anq the'qroportion of responses associated with each of the 102 specific
problems for bothersomeness, was tested 9ga1nst the mean probortioq’of
responsgs'(p = .20) of all jtems. Specifically, a binomial test of the null
hypotheses was conduc;éd ét the .01 level of significance (upper tail) for -
gach of éﬁe 102 problems. Specific problems which were reported to occur most
frequently were 1dent1f1e§y1n a s1&11ar manner though, in this instance, .the
mean proportion of frequency response over all problem‘items was p = .11. On
. .the basis of these criteria 26 problems were identified as being significantly -
- bothersome and 20 were found to occur with significant frequency. Teachers
1nd1c;tgd that 11 of the 102 specific problems were both significantly
*frequent and significant1y bothersome. These 11 problems are indicated 1n
'TaBIe 1. ‘

———

y To determine what undef1y1ng constructs might be inferred from
prekindergarten teaéhers' percept16ns of their wqyk-re1ated p;ob1ems.
. principal ax{s factor ana1¥s1s Qas employed for ang}ysis of the sep;rate
freqqency and bothersomeness responses for the Wisconsin and national 7.
samples. Squared multiple correlations between a g1veﬁ var1ab1e'and the rest"

" of the variables in the matrix were used to supply initial estimates of

éommuna11ty. The first principal factor analysis was overfactored for 20 /
factors to help determine the number of factors that could meaningfully be }

rotated. Application of Cattell's Scree test (Cattell, 1978), the . T
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discontinuity cr1tgr19/(Rumme1, 1970), and subjective 1nt;rpretab111ty.
suggested similar six fdttor solutions for both fréqdency and Bothersomeness
data for each of the Two sample groups. Th%se’so1ut1ons were accepted for
final varimax rotation fo'produce a relatively meaﬁ1ngfu1 structure: The

factors thus identified are described below in tgrm% of perceived

prekindergarten teacher work-related probiems.

Factor 1: Problems with supervision and control of subordinate staff.
Factor 2: Problems getting the children to behave as the teacher
wants them to behave.
Factor 35 Problems in relations with teacher's administrators or
" supervisor. : ‘
Factor 4: Problems helping children overcome their prob1ems‘énd

improving 1ife for children at home and in the program. -

Factor 5: Problems enlisting parental cooperation with respect to
institutional policies and procedures, and enlisting their
support in appropriately foster1nq their children's

development.
Factor 6: Problems Jith the management o6f time.
Factor 7: Problems promoting the overall development of children and
- staff in the most professional, functional and competent
AN manner. :

Factors 1 through 5 were common factors for both frequency and bothersomeness
data for the Wisconsin and the national samples. Factor 6 emerged from both
frequenéy and bothersomeness data only for the national sample. Factor 7

emerged from both frequency and botﬁersomeness data only for the Wisconsin

sample.
. . . T4
Since five of the six frequency and bothersomeness factors were the same

for both samb1es and, in order to increase the descriptive power of the factor
Ve

definitions, Rhe data from the Wisconsin sample 4nd the national sample were
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combined and then subjected to the same factor analysis procedures described

above. Table 2 provides the names and general descriptions given to “the six

factor solutions which emerged. Note that Factor 6(B), Management of Time,
did not emerge as a factor in the frequency data solution. Conversely, Factor
5(F), Management of Routines, did not emerge as a factor im the bothersomeness

.
A

data solution. C T

—— > e D o -

—— e ———— "~ ——— —n ———

A

Table é also 11lustrates that the rémaining five factors were identical
for frequency and.bothersomenehs deté‘so1ut10ns The spec1f1c problems wh1ch
1oaded on each factor varied on1y slightly between 1dent1ca11y 1abe1ed
frequency and bothersomeness factors Tab}es 3-8 11lustrate the spec1f1c _—
prob1ems wh1ch ach1eved a .400 or higher -factor {Bgding on each of the six

3

bothersomeness factors. Similar item compositions characterize each of the

five identically labeled ﬁreqﬁency factets (see Appendix D).

" —————— ——— " —— " ——

In order to identify the problem areas which were relatively more.

- -

important for prekindergarten teathers, the results of the analysis of
specific prdb?ems~?ere combined with the results of the faqtpr,ana1ysés. )
Examination indicated that for bothersomeness factors, Factor 28, Control and

Nurturance of Children, and Factor 3B, Remediation, contained 6 and 5

significantly bothersome specific problems respectively. Examination of
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frequency factors revealed that Factor 4F, Remediation, contained four

specific problems teachers reported as occurring with significant frequency.

Discussion
One goal of the research reported here was to identify specific
work - re1ated problems perchﬂved by prek1ndergarten teachers and o describe
them w1th respect to d1mensions of frequency and bothersomene;s (Table 1). A
second goal was to identify global areas of 'prekindergarten teacher problems
(Tab1e 2) and to describe them in terms of®the specifie problems comprising
each broad area (Tables 3-8). Accomplishing these‘twe _gaals was considered

prerequ1s1te to compar1ng the perceived problems of prek1ndergarten teachers L4

‘with the perce1ved prob1ems of K-12 teachers, in order to test the assumption
‘that meaningful differences exist between the work of teaching in
.prék1ndepgarten ana'K—TZ settings. . “

Re1et10qs with Supervisor L

Prekinderg rten teachers want to be treated fairiy and with professional
respect by their superv1sors.. They expect guidance with respect to'program
and.job expectatiors. They Jent feedback frbm the1n supervisor about their
Job performance. They expect to be included in decision-making which affects
their program area. o

Like their K-12 couhterparts, prekindergarten teachers are concerned withv
establishing and me1nta1n1ng cooﬁerat1ve and supportive relations with the1r
1mmed1ate superviso However, prek;ndergarten teacher problems are d1fferent
1n that they ref1ec§\the need for more'adequate description of Job,

responsibilities, expectations and feedback about job performance. Such needs

-

“

‘ fe -
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are understandable if one accepts the assumption that prekindergarten settings

are poorly organized and loosely structured with respect to feachers' Job

.descriptions, work résponsip111t1es and job evaluation.

It 15 generally accepted that in prekindergarten work settings job
descriptions may Pe vague or absent altogether; that actual work
regpopsib111t1es méy be extens1ve;'and, that program gu1de11§es may be vaque
or absent. "Similarly, in prekindergarte work §;tt1ngs, pefsonne1 policies
goJerning probatiqpary réquire nts, performance evaluation, grievance I

procedures and disciplinary process are often poorly defined or nonexistant.’

In contrast, work conditions Pf this sort arelnot characteristic of K-12

school settings afd may ex n why sﬁch problems are infrequently reporteg or .
are of 1ittle cénéﬁ:n/f;,K-lz teachers.
Remediation: ' ' ¢

‘This factor is defineq by teachers' éenera1 goal of~1p6roy1ng.the qua1jt§
of children's 1ives by improving conditions in and out qf scﬁool (Crpickshank,
Kennedy & Myers, 1974). Prekindergarten teachers want tb\imprgxe 19fe for
atypical or special children at home and‘in school. They are concerned that
parents of children with special educational needs may not recognize or
adequately attgnd to thesg needs. ‘Erekind;rgarten teachgrs want to protect .
young children from abusive, neglectful or negative home environments. They
are broadiy conce;ned with he1p1ng'parents be more effective in meeting their
children’s needs. Teachers are also concerned about tﬂeir own abt11£y to meet
the'indiyidua1 child's néeds in the group setting.

The relative importance of remediation problems for prekindergarten -

teachers s indicated by Table 5: five of the ten problems which define the

f .

+ L
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factor are significantly bothersome for either the Wisconsin or national

sample, or both. The relative importance of Hemediat}on problems for
' (

. prekindergarten teachers may be explained by ‘the developmental requirements

’

incumbant «pon teachers of young children. K-12 teachers are primarily

-

concerned wtth developing the cognitive or academic abilities of their

pupils. In addition to cognitive development, prek1nﬂ'rgarten teachers are
faceg¢w1th more deve]opmenta11y 1mmed1ate concerns for physical and
socio-emotiona1 development. Moreover, the relationships among the family

. . ; \
unit, the developing young child and the prekindergarten teacher are more

¥

central to prekindergarten teachers' work and 9emands than to k-12 teachers'
work. \As discussed 1ater, the nature of prekindergarten teacher relations

_ with parents are more frequent andﬁqualitattve1y different than for K-12
_teachers. . . ,‘

Control and Nurturance of Children .

AY

Prekinderdarten teachers want to gét children to do what they are told to

Id

do: follow routines and rules, pay attention 1p group,’ participate in group
a;tivtt1e§, clean up when they aré asked, and etare or take turns. They want
to understand and know how to respond positively to the frequent{y aggressive
beh§§1or of‘young ch]1dren. They also want to help children solve their
prob]ems épd adjust to ane developmentally prospect in tte program. )

) “Like an teaCQers, prekindergarten teachers‘have a need for the children
they are teaching to'behave appropriately. Theyxreport prob1ems gett1ng
children to behd&eeas the teacher wants them to behave “Prekindergarten : s
teachers describe control prob1ems in terms of the deve1epmenta1 level ef
their children and in re1et10n to the usual pperation and organization of the

work setting.

to
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Prekindergarten teacKers report problems related to nurturance, these
problems reflect theagoa1'of helping children who have problems (C;u1;ksbank,
Kennedy & Myers, 1974) Prek1ndergarten teachers' concerns for nurturance
appear to be re1ated to their need to have ch11dren do what they are told/to

. do. Unlike (emgd1at1on problems, concerns associated with nurturance 1nvolveﬁ
' ‘so1v1ng children's problems ;t the program site. The.re1at19nsh1p between.
”Burturance prob1ems and controf problems 1s not c1ear It aﬁpears thét the \ .
teacher's goal of helping children solve the1r prob1ems while benef1c1a1 to
the child, also reflects teacher behav1o; which Suransky (1982) has described
a; oriented toward obtaining increased conformity and 3bed1e;ce from the ’
. ¢

child.
Subordinate Staff Relations

Prekindergarten teachers want their staff to become more,1ndependent;
- self-initiating and appropriate in their interactions with children. They
.want to foster effective communication and pqs1t1ve relatio amoné staff. .
They want to be mo}e effective in recruiting, training, directing, evaluating
and providing feedback to their staff. The Subordinate Staff Relations factor S .
éﬁerged first from both frequency and'bgthersomeness data, an. éé

§
no direct counterpart with problems perceived by K-12 teachers.

rs i; have

‘One reason why this cluster of problems is unique to prekinderdarten .
teachers is %hat the u§u51 staffing pattern in K-12 se%tings is to assign only
’ - .

one teacher.tb each group of pup11s.‘ Such is not the case in prekindergarten

Id

settings. Attention to ihe physical, soc1ai, emot1opa1 and cognitive

-

deve]opmqntp1 heeds of young children is labor intensive. For exémp1e, the

accepted staff-child ratio for children birth to 30 months vafies from between

S



1:2 to 1:5. Thus, a teacher respons1b1e for deye1opmenta1 care} of 12 1nfants

or todd1ers would also be respons1b1e for at least 2-5 subordinate staff.
& .

Even w1th four and five year olds, 1t s not’ uncommon to have one or more
,;, ass1stanthteachers, particularly in fu113dayrch12d caré programs.
| Therefore while K-12 teachers normally work 1n isolation from other
A adults and are responsible for on1y the learning and management of a group of
pupils; prekindergarten teachers typically are responsible for a wtde range oﬁ
. subordinate staff responsibilities and, at the same time, are respons1b1e for .

the care and development of a group of ycqu children.

Parent Cooperation

. Prek1hdergarten teachers want parents tq follow p?ogram rout1nes and
cénter bo11c1es and proceduresn such as not bringing a sick child to the
center; or dropping off and picking up their children on ttme.

Prekindergarten tleachers want parent cooperation with toilet training efforts,
and are spectftca 1y concerned about dea11ng w1th‘$arents who, in order to
meet enroliment, requ1rements, say their child 1s t011e¢ tra1ned when the ch11d

1s not Prekindergarten teachers want parents to follow procedures and

L3

: policies with respect to enrolliment, fee payment,;attendance, and providing

required information for files. « ‘ .

'

This type of problem with parents appears to he unique to prekindergarten

teachers. This'ts understandable since, for exhmple, K-12 teachers genera11y

$

are not 1nvo1ved'1n helping pup11s become toilet trained. When a puptl
bec‘he; sick in class, the teacher merely sends the pupil to the office or to |

schooﬁﬂnurse. The secretary or nurse takes care of the pupil in the office or

infirmary and contacts the parents. It is not, however, a respansibility or a

¢ \
y ~
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. Smatter of immedtate concern for the classroom te&che Similarly, enro11meﬁt,
attendance qnd pupil files are controlled by state.{f:;a1 and building
po11c1e§ ahd procedures: Enforcement of these procedures is the province of
various state and local off1cja1s! school administrators and secretarial o
staff, not the classroom teacher. In the public schools, pupils do not pay -
tuition, thus collecting fuition is not. a matter of concern for K-]Zoteachers.

In contrast, these matters may be probiematic for. prekindergarten . : .
teachers who may be responsible for children during the time they are fearhing. 7
bladder and bowel control. If, as 15 often the chse,ﬂprekindergar{%n ‘teachers
work in centers with 14ttle or no secretarial staff, or 1f'}eachers have
regu1ay adm1n1strat{ve responsibilities, then getfing parént§ to follow

various policies and procedures can ﬁé a problem. Likewise, obtaining

(4
+

pa;enta1 cooperation may be cons1dérab1y more difficult if po11é1es,br T
p?ocedures_are nonexistent, poorly developed, poorly disseminated 'or, {f théy
pertain to matters not ?overed by state or local statutory regulations. .

The magnitude of these concerns may be,é*acerﬁated'by the quantity of

-

contacts between pie§1ndergarten teachers and parentsx InX-12 classes, un%Fr

1dga1 c1rcum§;anoes,.teachers may see parents once each gradi;g period, at."J_qi 4/)
most about six t{mes eachiyear. In rea11$y, howevér, unless problem behav1;r
necessitates‘parent-tgacher conferences, moéi K-12 tgachers mé} only see a
pup11's‘éarenfs two or three times du;ing the school year, if at all.
.Prek1nQprgarten teachers usually have face-to-face interactions with a child's
parents ﬁy1ce each day,.for every day the child attends. This means, for
gxamp]e, that the teacher of a child in full-time aEtendance for 35 yeeks ' '

woulj)have 350 face-to-face interactions with that child's parents.

»

Fl




Comparison_ of Prékindefgarten.and K212 Teacher Prob1emsj‘

: Based on a 15 year series of te;cher problem studies undertaken in a
va}iety of K-fz sett1ng;, Cruickshank (19§0b) féports that teacher'prob1ems
can be grouped and defined in terms of five relatively stable areas:

<

1. Affiliation. The need to- establish and maintain good relationships
with others in the school, both pupils and staff. °

2. ﬁoptroﬂ. ‘The need to have pupils behave appropriately. A}
3. Parent relationships and home conditions. The need to relate and

work well with/adults outside the school who are important in the
1ives of children and the need to understand home conditions.

4, Student success. The heed to have student be successful
academically and socially.

.5. Time. The need to.be effective managers of our personal and
professional 1ives. (pp. 31-32)

Recall that Cruickshank -(1981) reported that across eardier stu;Xes

a,

teacher concerns were stable and similar, d1ffe}1ng only s11ght1j/71th respect
) * .
to how frequent or bothersome the problems were perceived to be.

’

With
qeférencé to Table é. note that the‘f1rst five g1oba1 areas)of prekindergarten
teachbr\éqobTems were,1dent1f1ed“for each of two different samples, and that
these saﬁe five areas em;?ged foi both frequency and bothersomeness data Efom

‘ each sample. Thzs suggests that 11ke K-12 teacher problems, prekindergarten
teathe}'prob1ems.3ppéa% to be re1;t1ve1y stab1e‘and similar.

Further comparison ‘of prekiqderéarten and K-12 teacher prob1ems suggests
three areas of d1fference[ Sbéc1f1ca11y. prekindergarten teachers experienté
‘important unmet needs with respect'to supervision of subo;dinate.staff;
-relations with parents rega}d1hg compliance with program policies and
procedyres; and re1at1?ns with the1; supervisors. There is no evidence that

K-12.teachers experience problems supervising jybbrd1nate staff. This problem

»
A
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settings. Though K-12 teachers do repoft problems around parent

area appears to be unique to the work of teaching in prekindergarten
re1at10nsh1ps, the nature of prekindergarten teachers' problems w1th parents
appear to d1ffer substaptially from those of their K-12 counterparts It
appears 1ikely this difference may be the result of fundamenta1 organ1zat1ona1

differences between prekindergarten and K-12 settings. F1na11y,.K-]2 teachers
T

report some problems establishing and maintaining good re1atdonsh1ps with

_ their supervisors, although prekindergarten teacher problems around relations .- -

with their supervisors are qu1te different and more numerous. Again, the *
nature of the prekindergarten work setting appears to be a primary reaébn for,
the difference. | T
Prekindergarten éﬁﬁ‘k-1z teacher problems appear to be similar w1th‘
respect to the teacher's need to have oh11dren behave appropriately. N Lﬁ
Likewise, both prek1ndergarfEnvand K-12 teachers want their ghardes to be | oo
successful in the school program, and want to help children lead happyé T ‘
healthy lives outside of school. Both groups of'teachers wapt to be effect1ve —-
in their personal and profess1ona1)re1at1onsh1ps with children, parents and
other staff. y
Imp]ications
Cons1deration of the results of this study and their application to

.,; L
S

further research and the practice of early childhood teacher‘\edwcation .
suogests three observations. . J ‘ )

First, the three areas of difference between the perceived prob1ems of
prek1ndergarten teachers and K-12 teachers warrant further study "The
spec1f1c prob]ems jdentified as frequent and bothersome and to a lesser

' , .
, ¢ ~
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extent the global problem areas are supported by untested conventional
: ‘ AJ
' wisdom. While the definition of global problem areas unique to
. N N .
prekindergarten te was consistent across both samples, more study of/’

. AR
) . these three areas 1s necessary,-particularly since this investigation

repregénts a p1oneer1n?/ffagnna%1on 6f_the perceived problems of
ﬂprek1ndergarten'teéfﬁérs. .
Second, the results of this investigation 11luminate the need for careful
description ;} préETn&ergarten teachers' work an&_work,settings in order to
ré;ea1 meaningful var1ab1es'wh1ch would allow subsequent exp1orat1an of the
relatiomshiip .between those variables and teachers' perceived problems. In
" contrast to thé‘K:iﬁfﬁﬁﬁT?E*sc@????_‘fajjc descriptive and demograph1c data ’
about prekindergarten téachers and work settings is a1most nonexistent. '
Th1rd the results of this study can be used to exam1ne the assertion
. e that 1nst1tut1ons qespa%sib1e for the preparation of prekindergarten,teachers
Aare not adequately accounting for teacher needs with respect to supervision of
subord1nate,sta§¥§:ﬁarent cooperatién and relations with supervisor.
Moreover, results of the study of/the perceived problems of\prekindergarten
teachers can be used to develop teacher education materials and give.direct1on

to teacher education curriculum development.
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Table 1°

-

Eleven Prob1em Statements Indicated as Beigg Both Significantly Frequent.and

" Significantly Bothersome

»

Item o Problem statement - o
1
21 Getting parents to keep their ch1]dfen home when they are sick. -
32 ‘Spending persona] time doing necessary classroom or administrative
. tasks. .
f%SG' Understanding the public attitude that day care or pre-schools are just
: babysitting
‘b
39 F1nd1ng time away from children for planning and preparation.
42 Getting ch11dren to-use words and not hit others when they th angry
52 Finding effective substitute staff.
59 Being able to stay home even though I am sick
60 &eep1ng One child's prob1em behavior from affecting other ch11dF’Q
62 Meeting an 1nd1v1dua1 child's needs without neglecting the group.
71 Getting parents tocome to scheduled events;u‘%onf;rences.
81 :

-Finding time for c1ean1ng<iii:jj?er non-teaching tasks.

-

L — . - . -
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Table 2

Names and Descriptions of Frequency and Bothersomeness Factors From Combined
Wisconsin and National Samples

Factor  Name Description
1(8) Subordinate ' Teachers want their staff to become more
1(F) Staff self-initiating and appropriate in their
Relations interactions with children. They want to foster
- positive relations among staff. They want to be more

effective in recruiting, training, directing,
evaluating and providing feedback to staff.

2(8) Control and Teachers want to 'get children to do what
3(F) Nurturance they are told to do: follow routines
. of Children and rules, pay attention in group, part1c1pate in
group, c]ean up, share or take turns. They want ta
understand and know hoéw to respond pos1t1ve1y to young
children's frequent aggressive behavior. They want to
he]p children solve their problems, adjust to and

:S deve]opmenta]]y prospect in the pragram.
3(8) Remediation Teachers want to improve 1ife for special .
4F) or atypical children at home. They wast>to protect '
% ‘ children from negative home environments. They want
to get parents to deal appropriately with their \ql

.= c¢hildren. Teachers want to meet the individual -
child's needs.

4(B) Relations Teachers want to be treated fairly, with
6(F) with professional respect by their supervisors. )
Jsupervisor They expect guidance and feedback in their work; and
want to be included in decisions affect1ng their own !
room. .
5(B) Parent Teachers want to get parents to follow .
2(F) Cooperation program routines and center procedures: .
not bringing a sick child to the center, supplying
information for files, dropping off and picking T, .
s children up on time, not1fy1ng if the child will not o
- . be present as schedu]ed .
6(8B) Management Teachergnhant to find time away from children for
of Time planning;. to find time for cleaning and other

nonteaching tasks; to be able to manage their time so
they do not spend personal time doing necessary
classroom or administrative tasks
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of Routines parents, and to direct staff to effectively manage the
, many routines of a pre-kindergarten program:
toileting, toilet training, rest or nap time, and

|
|
i 5(F) Management Teachers want to be able to enlist the support of
|
|

mealtimes.
e
Note. (B) indicates the factor number for bothersome data.
(F) indicates the factor number for frequency data.
& o ‘ 1
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* Table 3
Factor 1 (Bothersomeness) Subordinate Staff Relations .
: Factor
Iyem Problem Statement ' Loading

: 100 Getting staff to understand and deal

appropriately with young children's behavior. . .125
. . 88 Getting staff to recoghize and act on ‘
children's needs. 0 .
67 Getting staff to work in a cooperative fashion. .672
19 Getting staff to follow through on assigned
responsibilities. .669
66 Getting staff to model appropr1a£e behavior for ’ ’ ' .":3
children. ' . .664
80 Finding time ta adequate1y supervise'staff. .. _ .632
BRAE Orienting. ew staff to all aspects of their: o ) ///
. program and their job. ' .624 -
87 _~ Getting staff to be aware of potentially unsafe , '
- sl}uat1dns in the room and on the playground. .59 <
. . ’> .
31 Keeping staff socializing from interfering with .
their werk responsibilities. + 577
78 . Finding and keeping qualified staff. ‘ 550 °
29 Providing adequate staff to meet all program
needs. . .539
: \ .
90 Gétting.staff to be on t1me for their shifts. i 532 '
5a* Finding effective substitute staff. . < - 467 ?
'35 Meeting required child-staff ratios -at all '
Y times dur1ng the day. . . s 440 -
24 Superv1s1ng yolunteers of- student teachers A i
while responsible’ for children. 420 s >
34 Working 1n place of staff who are absent. 417

Note. *Indicates significantly bothersome problems.

ERIC e, 3
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1 - Table 4°
" Factor 2 (Bothersomeness) Control and Nurturance of Children

-

" Factor

Item Problem statement ’ . Loading
37' Getting children to learn and follow room rules ‘
and routines .N3 ®
. A5* ~Keeping children's attention during group time. .689
;7 Getting all children to participaté in group activities. .658
25 “‘ Getting ch1ldren to clean up.v ' . .632
2 - Getting children to do what I ask them to do. .593
13* Knowing how to haﬁdle ch1]drenﬂs aggressive behavior. .592
42+ ' Getting children %o,nse words and not hit others . ¢
when they are angry. ] ‘ . .551
95 Making transitions.between activities go smoothly. . .546 ‘
8 Getting ¢hildren to share or take turns. ‘ 3546
86 - Iﬁyolving the passive child in activities. : - .5;4 o

83 Helping children fo deal with their fears and fantasies. .497

60; Keeping ogffchild's behavior from affecting other

children. .475
101 Helping new children adjust to the program. ..A74
: . ! - ‘ ’ - q
89 Helping chldren become 1éss dependent upon adults. .431. - f
Sé* Feeling positive toward a child who .frequently . ‘
misbehaves. . T ..429 . .
94 Knowing if planned activities are appropriate .
for ghildren in my room. .429

\ 3* 'Contr0111ng the noise or energy level in %hp.rdom. t ‘ . 421
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.12 Maintaining friendly and respectful relations , )
among children. . 405 .
96 Meeting the needs of all children in a multi- )
age group. . .403 : '
Note. *Indicates s1gn1f1c5nt1y bothersome prob1gms. -
A \ o
. - T - ‘ :f
. : "/' ) " o - R — o O
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Table &
Factor 2 (Bothersomeness) Remed’tdtmn -
#
’f
] B ' Factor
Item: Problem statement Loading
2
68 Helping parents .of special of atypical children
recognize and adjust to their child's needs. .597
74% Khou1ng how to codhteract a child's negative home
: environment. .580
30*  Knowing how to help the special or atypical child. .541
97 Giving adequate attention to the special or atypical
child without neglecting other children. .539
10 Getting parent coopérat1on if solving their
children's ‘preschool/center-related problems. .454
62* Meeting an individual child's needs without
\peglect1ng the groeup. .452 -
65% Helping parents understand and deal appropriately
: with their child's behavior. A4
79% Knowing if parents are abusing or neglecting ’
their children. .439
- 17 Promoting effective mutual communication between -
home and center/preschool. .420
85 Gett1ng parents to accept that our program 1s a .402
good one.

Note. *Indicates s1gn1f1cantjy bothersome problems.

[T,




Table 6

Factor 4 (Bothersomeness) Relations with Supervisor

31

L4

Factor
Item Problem statement Loading
55 . Getting my supervisor to respect my professional
Jjudgment. L1174
72 Getting my supervisor to give me feedback about
my job performance. .725
50 Working with an ineffective sﬁperv1sor. .699
97 Dealing with unfair criticism from my supervisor. .698
13 Getting my supervisor to include me in the
dectsion-making process for my classroom.. ..683
20 Getting my supervisor to give me prdgram
.637

guidelines or job expectations.




Table 7
Factor 8 (Bothersomeness) Parent Cooperation

32

. N Factor
. - Item - Problem statement Loading
. .28 Dealing with parents who say their child is
toilet trained whep he/she 1s not. .566
48 ° Getting parent cooperation with toilet training. 478
21*  Getting parents to keep their children at home
.when they are sick. .469
43 Getting parents to foﬁ1ow policies on enrollments
' or fee payments. .407
! \

\

Note. *Indicates significahtly bothersome problems.

———
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33
4
Table 8
Factor 6 (Bothersomeness) Management of Time . - R
) . Factor .
. Item - Problem statement A . . Loading -
32% Spending personal time doing necessary classroom B '
‘ \ or administrative tasks. . .566
\ . 33 - 'bontending with interruptions while I am .510
working.
81* Finding time forrc1éan1ng and other nonteaching ' '
tasks. . . .496
39* Finding time away from*ch11dren for preparation . . '
’ and planning. .448

»

Note. *Indicates s1gnjf1cant1y bothersome problems.

.
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~ workers and the kinds of preblems met by thos

.
. -

THE UNlVERSITY OF WISCONSIN—-MILWAUKEE/ P.O. Box 413, Milwaukee, Wisconsin 53201

SCHOOL OF EOUCATION AREA COOE 414

OEPARTMENT OF CURRICULUM ANO INSTRUCTION .

- -~

Dear Child Care Professional,

We are asking your he]p in the first large-scale effort to identify
and describe the specific day-to-day problems faced by people who work
in child care and pre-kindergarten centers.

Some of the professionals who work with young children feel thalg
teacher training programs might be giving too much attention to public
school kigdergartens, and not enough attention to child care-and pre-
kindergarten centers. Others think the emphasis is just right. Some
individuals think there are important differences between working in a

public school kindergarten and working in a child care or pre-kindergarten

center. Others agree that there are some differences but are not sure
how they affect workers, if at all. Some individuals feel that there are

differences between the kinds of problems expg\wenced by publ1$ school
ewho work in child care or

pre-kindergfi#ten centers. Others feel that the work prob]ems 1n both
sett1ngs a asically the same.

Unfortunate]y, at this point, we S1mpLy don't know who is right.
While a great deal is known about the problems of public school workers,
we know very little about the specific problems aof workeMs, in child care
and pre-kindergarten centers. Therefore, we are asking youf help in what
we believe will be an important study for those who work in child care
and pre- k1ndergarten cepters. We will be g]ad to share ‘a summary of
what we find'with any of you who participate in this study.

We have sent a packet of materials in care of the Director of each
center. Each sgt contains the following: (1) this cover letter, (2) ten
copies of a forth called the "My Biggest Problem Today Inventory"

(the MBPTI), and (3) a postage-paid return enve]opl’,;wou1d you please
complete the enclosed forms and réturn them at the “end of two weeks.

TONTHE DIRECTOR: . ’

(1) Please keep one set of materials for yourself. (2) Choose
two head teachers and give each of them a set of materials (By a head
teacher we mean the teacher who has the main responsibility for a g1ven
group of children.) (3) Choose one assistant teacher or aide and give
that person the last set of materials. (By assistant teacher or aide
we mean a worker who works with children but does not have the main
responsibility for the whole group.)

Continued

*
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TO THE DIRECTOR, THE HEAD TEACHERS, & THE ASSISTANT TEACHER: -

A11 of your instructions are the same. For each ten consecutive
days we are asking you to record the personal or professional work-related
jncident which caused you the most concern. From our owh experience ab
child care professionals we know you have much to do each day, but it is
very important that each igcident be written down and described in as much
detail as possible. PleaSe use one MBPTI form for each of the ten days. .

It is important that you try tp complete one MBPTI form each day,
since the exact ‘details may be forgotten even a day later. At the end of
the ten day period, place the ten completed MBPTI forms (or however many \
you have completed) tin the postage paid return envelope and mail them
back to us. It is critical to-the success of this study that as many
MRPTI forms as possible be returned.. As you look-at the MBPTI forms you
will see that they are not hard to complete, just follow the instructions
on the form. ’ ‘ :

The completed MBPTI forms you return will be used by a group of
center directors, teachers, and tedcher trainers to construct a probiems
checklist. This problems’ checklist will be sent to a second group of
professionals. at national and statewide levels. The checklist will )
allow a large number of professionals to easily respond to how frequent
and bothersome each of the problems are to them.
. 'a haitd .
) Please, do not identify yourself or the center where you work. We 3
+ have made no attempt to identify individual teachers, directors or .
. centers. You may be assured that what.you wyite will not be seen by '
anyone outside of the project. //////y'

’;5;"
{?z‘ O
John M. “Johnston > ‘Pamela J. Boulton
Assistant Professor’ Director ¢

Early Childhood Teacher Education UWM Day Care Center

]
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MY BIGGE S7 PROBLEM TODAY INVENTORY '

® .

1. T WORK IN A CHILD CARE OR PREKINDERGARTEN CENTER LICENSED FOR: ! '

T;} FEWER THAN EIGHT CHILDREN ' . Lo «

MORE THAN EIGHT CHILDREN _ - ] o '

.“ My JOB IS BEST DESCRIBED AS ' ' o ]
2 J BEST DESCRIBED AS: o

A DIRECTOR WETH NO REGULAR TEACHING RESPDNSIBILIHES/ .
A DIRECTOR WITH SOME REGULAR -TEACHING RESPONSIBILITIESw _
A LEAD OR HEAD TEACHER _

. AN ASSISTANT TEACHER OR AN AIDE . .

*

THE PERSONAL OR. PROFESSIONAL WORK- “RELATED CDNCERN WHICH CAUSED ME TI'E GREATEST ’.
CONCERN TODAY HAPPENED AS FOLLOWS: (PLEASE, DESCRIBE THE EVENT IN AS MUCH DETAIL AS "
POSSIBLE. USE THE BACK DF; THIS PAGE IF YOU NEED TO. TI-E' MORE DETAIL THE BETTER.)

- \ E .
’ -
‘ ’ , ’ .
n
. .
. .

N\
\

- > N -

. : R 1 . \ . . j
*PLEASE CIRCLE THE BEST j:iCE FOR EACH OF THE TWO STATEMENTS BELOW:
FRE!

‘ . v . ) .
1. To ME THIS IS A T PROBLEM . .. - o . e
I vt s, o
5 4 ~ 3 2 ‘ 1
ALWAYS S DCCASIONAL.LY : NEVER

2. TO ME THIS IS A BOTHERSOME PROBLEM . . . -

5 4 ‘3. L2 1. L
EXTREMELY SOMETIMES » - NOT AT ALL .

s ¥




. Appendii’ﬁ . '

Demographic Characteristics of Second Stage Sample
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In order to describe prekindergartem personnel who participated in this
study, and w1thAaq eye toward later examination of re1at16ns among teacher and
work-setting characteristics and the various problems reported, each person
completing the TPC-Pk was asked to provide certain background information. .
The 29} study participants whq cbmpleted the Teqcher Problems Checklist weré
asked tpkanswer questions about themselves, their training, their work
exper1enée, and their work setting. TPC-Pks were recelved from
prekindergarten personnel 1in wiscqn§1n (58 percent) and from 22 other states
(42 pé?cent) representing all geographic regions of the country. When asked
to check the ;tatement that best described the location of the ,
centér/preschoo] where they worked, 34 pefent indicated a large city; 23
percent marked suburb; and 43 percent reported that they worked in a small
town or rural area. - ) ' ;

In respohse to the questions abou% themselves, as expected, most ‘
personnel were female (87 percent). To allow for a 1ater.test of the ' '
frequently heard claim that prekindergarten teachers without children of_the1;
oyn.have more prob1éms, study part1c1p$nts Qere asked if they had children.

In respoﬁse, 46 percent indicated they had children of their own, 54 percent

indicated they did not. Table 9 indicates the age of the prekindergarten

personnel who returned the checklists. -

~

To provide background 1nformat10n about the tra1h1ng of the study !

participants, tpey were asked to give the highest level of education or

kY
-

—
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training they had comp1eted.: They were then asked to rate how well they
thought their training or education had prepared them for their current job
responsibilities. Table 10 indicates the highest level of education
completed. 'Note that 10 percent of those personnel having B.A. or B.S.
degrees repdrted that those degrees were in areas not related to éducat1on or

c¢hild care. Note also that the third category in Table 10 includes associate

_ degree graduates in child care and non-child care related areas, 1hd1v1du£1s~

holding child care diplomas, and teachers in Wisconsin who had cbmpieted
state-approved 40 and 80 clock hour training courses in child. development and
child care programs. A total of 81 percent of respondents reported having

s

some kind of training related to the education or care of children.

L4

when asked to rate how well their training had prepared them for their
current job responsib111t1es, 91 percent of all respondents indicated that
their tra1n;ng was elther excellent (32 beréent) or adequate (59 percent).
bn1y a total of 9 percent reported a.negdtive rqtind with 8 percent indicating
that jhe1r training was barely adequate, and only 1 percent indicating that
their training was totally inadequate preparation for their current job.
. “Study participants Qere'gsked a series of questions about their work and

work experience. When asked to describe their present position, 19 percent

4 ]

indicated they were an assistant teacher or an aide working with children in a

_room where another teacher was in charge. There wére 80 ﬁercent who described

their job as that of a head or lead teacher in charge of a roow of chj1dren

g

-

L
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and some other gtaff: There were 10 percent that said they were o,
adm1n1;tratdr; with some regular responsibilities for teachind children. Only
1 1nd1v1dua1s~i2 percent) who returned checklists reported that they were
administrators with no regular responsibilities for teaching children. In
a1], 87 percent of the(samp1e reported that teaching was the1r'pr1mary
responsibility; with an additional 10 percent having secondary, but regular .
responsibilities fo} teaching.
H@en asked the number of hours worked per week, 71 percent reported
o working between 21 and 46 hours each week, yith 55 peqcent of ihe total sample -
working between 35-40 hours. h1y 27 percent reported working 20 hours pegl
. _ week or less. Table 1} 1ndyz;fes how long ﬁersqnnel had worked at their |

present position and how long they had worked in prekindergarten or child care

Jobs altogether. N ’

Personnel completing the problems ‘checklist were ask rovide
’ ' | ’ ) N ;
backgroind information about their individual work setting and about the
preschool or center where they were employed. Table 12 indicates the number
of children in the room where each respondent worked. Note that 25 percent of

the total sample reported having between 18220 children in their room.
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Table 13 indicates the‘approx1mate 1icensed capacity of the center where
each respondent worked, and the'nnger of support and teaching staff which

were employed at the center.

Personnel completing problems checklists were asked to‘rgport if
\the1r center was a profit or a non-profit facility; whether or not the
center received any funding other than fees paid by‘pafents; and whether
the center was operated 1ndependent1y'9r operated as a part of another
‘agency or institution. Table 14 indicates the profit, funding-and

affiliation status of the centers where respondents were employed.

To determine the predominant enrollment patterns useq by centers where
the study participants worked, respondents were asked to mark all applicable
categories in which their. center enrolled children. The predominant patterns

‘N

are indicated in Table 15. ' v

Note that 68 percent of the centers operate on a Fu11-day ba§gs. though they
may enroll children in any of a number of pattersn. Just 21 percent of the

study participates workg§)1n centers which only enrolled children for

half-days or some variation thereof. »
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Table 9

Age of Respondents

Age 17-25 26-30 - 31-35  36-40 40

Percentage 34 23 18 10 ST

-

Table 10

Highest Level of Education/Training Completed . . R :, c,

L
Y e 4 * Fl
* »

.
-~ . -

Educational Advanced - . B.A./B.S. A.A./C.D.A. . Some
Level Degree ‘ ' 40/80 Hrs. Col1¥ge

Percentage R L1 B, 5 ., 3

<.,

Table 11 : . = T - S

Length of Current and All Prekindergarten Employment .

Years at ' ) Y4 o " . '
Current Job™ .. T -2 v - 35 -.6-9 ~ 10 or more

Percentagé - ,35 ’ 15 28 17 ’ .5,

Years in All ) . o ’
Child Care Jobs 1 1-2 " 3-5 " 6-9 10.0or more

Percentage 15 - 9 34 T 17
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Table 12

Number of Childrem in Respondents' Room

P Number of '
Children 12 13-20 21-30 31 or more
Percentage , 26 co 46 T ‘g
Table 13 .
Approximate Licensed Capacity and Total Staff Employed at fenter e
Number of :
Children 20 21-40 - 41-60 61-80 81-100 100_ R .
Percentage 22 34 22 2 - 6 4
N .
[ \’ "»
Number of . )
Staff 1-3 4-6 1-10 11-20 21 or more
Percentage 26 217 22 20 5 .’
.5‘ g
‘ ~
\ .
[ < 3
4’
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Table 14 ‘

Profit, Funding and Affiliation Status of ;enters

A2

" Not for Profit s 85 percent
For Prof)t \ 15 percent
K
Réceive Funds Other Than From Tuition 63 percent
Tuition Represents Total Income 37 percent
Operated Independently ) 41 percent
Affiliated with Other Agenty or Institution 59 percgnt
i
Table 15 . ;
Predominant Enrollment Patterns of Centers v ‘
/ ’ /_7 - 3
Enro11meht Full, half, Full, half Half Part ;Lme
Pattern part part, drop-in only only
s, ’
Percentage 28 ’ 24 . 19 10




BN

Appendix C ”

TPC-Pk and Accompanying Cover Letter
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THE UNIVERSITY OF WISCONSIN—MILWAUHEE/ P.0. Box 413, Milwaukee, Wisconsin 53201

SCHOOL OF EQOUCATION y y, AREA COOE 414
OEPARTMENT OF CURRICULUM ANO INSTRUCTION

Dear Early Childhood Professional,

Human service professionals encounter work-related problems as they
perform their various job responsibilities. Teachers are certainly no
exception. Much is know about the problems faced by teachers in elemen-
tary, junior high and senjor high school teachers. Almost nothipg is
known about the work related problems of pre-kindergarten and child care
teachers. We are asking your help in the second part of a large-sgale
effort to identify and describe the specific day-to-day problems faced .
by people who work in child care and pre-kipdergarten centers.

- In the first part of our study, over 1,200 descriptions of work- -
related problems were sent to us by pre-kindergarten and child care
administrators, teachers and aides in your state and across the nation,
These problem descriptions have been synthesized into problem statements
on two problem checklists: one for administrators, and one ffor teachers
and aides. We are now asking your help in completing and returning N

- these checklists to us. We will be glad to share & summary of what we
find with you who participate in sthis study. '

We have sent a packet of materials in care of the administrator of
each center. Each packet contains (1) one Administrator Problems Chetk-
list and a postage-paid return envelope, and (2) three Teacher Problems -
Checklists and three postage-paid return envelopes. Would you please ~
complete the checklist and return it. You mdy wish to complete the
Checklist in one sitting, or you may wish to do parts of it as you have
a few minutes. _Each Checklist has instructions and a sample item printed

~on the front. ' \ - S
TO THE ADMINISTRATOR:- - . \

Al

(1) Please keep the Administrator Problems Checklist for yourself.
(2) Choose two head teachers and give each of them a Teacher Problems .
Checklist (By head teacher we mean the teacher who has primary responsi-
bility for a given group of children). (3) Choose one assistant teacher
or aide and give that person the last Teacher Problems Checklist (By-
assistant teacher or &ide we mean a person who works with children in
a group where another teacher is in charge).

- Please do not identify yourself or the center where you work. We
have made no attempt to identify individual teachers, ,administrators or
centers. You may be assured that your responsés will not be seen by
anyone outside of this project. ‘ \ '

We thang%x

= C 7 % 6&7(%‘-‘?7.— .
Jéhn M. Johnston 50 . Pamla J. Boulton .
Assistant Professor : Director

Early Childhood Teacher Education UWM Day Care;penter
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TEACHER PROBLEMS CHECKLIST: PREKINDERGARTEN FORM (TPC-PK)

JOHN M. JOHNSTON
PAMLA J, BOUL.TON

UNIVERSITY OF WISCONSIN-MILWAUKEE

A PROBLEM ARISES WHEN WE HAVE A GOAL AND CANNOT ACHIEVE IT. PROBLEMS FOR
PREKINDERGARTEN AND CHILD CARE TEACHERS OFTEN RESUL.T FROM THE SPECIAL WORK THEY
DO AND FROM THE SETTINGS IN WHICH THEY WORK. IT IS IMPORTANT FOR TEACHERS,
ADMINISTRATORS, TEACHER ORGANIZATIONS AND TEACHER EDUCATORS TO KNOW WHAT PROBLEMS
YOU FACE SO THAT SPECIFIC EFFORTS CAN BE MADE TO REDUCE OR ELIMINATE THEM. YOWR
HELP IN IDENTIFYING THE PROBLEMS YOU FACE IS A CRUCIALLY IMPORTANT PART OF THIS

PROCESS. .

DIRECTIONS Q

THE PROBLEMS ON THE CHECKLIST HAVE BEEN REPORTED ‘BY PREKINDERGARTEN AND
CHILD CARE PROFESSIONALS IN YOUR STATE AND ACROSS THE COUNTRY. THEY MAY REFLECT
PROBLEMS YOU ENCOUWTER. IN ORDER TO FIND OUT, RESPOND TO EACH STATEMENT IN TwO

WAYS. .

v
<
31

EXAMPLE: LOOK AT THE SAMPLE PROBLEM STATEMENT BELOW AND HOW ONE
TEACHER RESPONDED TO IT. AS YOU READ THIS PROBLEM STATEMENT (AND
'ALL OTHERS IN THIS CHECKLIST) BEGIN THE STATEMENT WITH THE WORDS; ~

"] HAVE A PROBLEM . . . "

%

FREQUENTLY

OCCASIONALLY

2
xl

S

4 3 2 1 .

BOTHERSOME

v

L 1L P L]l 1... . GETTING CHILDREN TO CLEAN UP

P

4 E EXTREMELY

- ]: NOT AT ALL

<

C

THE SAMPLE PROBLEM SHOWS THAT THE TEACHER FELT THAT "GETTI.NG CHILDREN TO
CLEAN UP'IS ALWAYS A PROBLEM BUT THAT WHEN IT HAPPENS IT IS ONLY SOMEWHAT

BOTHERSOME .

’

YOU CAN SEE THERE ARE FIVE CHOICES RELATED TO THE FREQUENCY OF OCCURRENCE
OF THE PROBLEM AND FIVE CHOICES RELATED TO THE EXTENT OF ITS BOTHERSOMENESS,

THEREFORE MANY COMBINATIONS ARE POSSIBLE.
OF THE FREQLENT COLUMNS AND IN ONE OF THE
APPLY TO YOU OR YOUR SITUATION THEN IT IS

CHECKED ""NEVER "' OR.''NOT AT ALL," °*
A .

REMEMBER TO PLACE A CHECK MARK IN ONE
BOTHERSOME COLUMNS FOR EACH PROBLEM,

IF YOU FEEL A STATEMENT DOES NOT
NOT A PROBLEM FOR YOU AND SHOULD BE

°
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" I HAVE A PROBLEM L .

4

FREQUENTLY

Y

ONALL

ALWAYS

OccaAsl

NEVER
»

C 1 1 ] L] LI 1. HELPING CHILDREN WHO ATTEND ONE DAY
5 &4 3 2 1 A WEEK OR LESS ADJUST TO THE PROGRAM

1 CJ [ [ I 2. GETTING CHILOREN TO DO WHAT I Ask
5 4 3 2 1 THEMTODO. ,

[] 1 ] [ CJ 3. CoNTROLLING THE NOISE OR ENERGY
5 4 3 2 1

LEVEL IN THE ROOM. -

?

-1 071 1 O] [ 4. UNDERSTANDING -THE REASON FOR
5 4 3 2 1

CHILDREN'S PROBLEM BEHAVIOR.

(] 0 [ [ [ s. MAINTAINING ENTHUSIASM FOR MY .JoB
5 4 3 2 1

[ [J [ CJ CJ 6. GeTriNe ParenTs To-suepLy Accwrate, [ []

5 4 3 2 1 UP-TO-DATE INFORMATION FOR OUR FILES

25 t
a8 .

] 1| I‘ 1 [ ] 7. INTEGRATING VOLUNTEERS OR STUDENT
4 3 2- 1 ‘

5 TEACHERS INTO THE PROGRAM.
[ J LT L] L] 8. GETTING CHILOREN TO SHARE OR TAKE
‘s 4 3 2 1 TURNS
C 1 L] L[] L 9. PROVIDING FOR COMMUNICATION AMONG
5 4 3 2 1 STAFF
T [ [ I [ ro. GETTING: PARENT COOPERATION IN

5 4 3 2 1 . .SOLVING THEIR CHILDREN'S PRESCHOOL/
‘ - CENTER-RELATED PROBLEMS
o«

-
)

T [0 [0 0 [ 11. ORIENTING NEW STAFF TO ALL ASPECTS
5 &4 3 2 1 OF THE PROGRAM AND THEIR JOB

TPC-PK

2 52,

BOTHERSOME
BT =l
g - & B
mimgmi=is
8 4 3 2 1
o s o
5 4 3 2 1
COOQOOd
5 4 3 2 1
OOOQc
5 4 3 2 1
mimi s s
5(4 3 2 1

mimim
5 4 3 2 1
OoOoOoOo3
5 4 3 2 "1
N O O B A
5 4 3 2 1
-
5 4 3 2 1
O OO
.5 4 3 2 1

S
o o o o
5 4 3"2'1




‘ . >

I 4 3

"I HAVE A PROBLEM . . ."

. .-
L3 ) /'4/
> -
N <
] .
: é AN 2
i
¥ v , & .% 2 -
[112. MainTaINING REsPEcTFuL anD FRIenoy | | | [ [ [ |
1 RELATIONS AMONG CHILDREN 5 4 3 2 1

— N ¢

| 13. KNOWING HOW TO HANDLE CHILDREN'S (I D O O R
1. AGGRESSIVE BEHAVIOR 5 4 3 2 1

"[] 14. GeTTiNG PARENTS TOwRoP oFF orpPrex | ] [ 1 1 ] [}
1 UP THEIR CHILDREN ON TIME 5 4 3 2 1

] 15. INSURING THAT OUR PROGRAM SAFELY C ] O] o 4
ACCOMMODATES CHILDREN'S ALLERGIC 5 4 3 2 1.
CONDITIONS :

DEALING WITH A CHILD WHO CRIES" T O g L4
1 OR WHINES FREQUENTLY 5 4 3 2 1
' \
| 17. ProMoTING EFFECTIVE MuTuAL communi- || [ [ [ | | L |
1 CATION BETWEEN'HOME AND CENTER/ 5 ‘4 3 2 1 B
PRESCHOOL . ’ o

PROVIDING A SAFE, ADEQUATELY ' I O
SUPERVISED OUTDODR PLAY SPACE 5 4 3 2 1y

| 19. GETTING STAFF TO FOLLOW THROUGH ON I I O A O Y
1 “ASSIGNED RESPONSIBILITIES 5 4 3 - S

| 20. GETTING MY SUPERVISOR TO GIVE ME LV e
1 PROGRAM GUIDELINES OR JOB EXPECTA- .. §°' &4 3 -2 1
TIONS S :

| 21. GETTING PARENTS TO KEEP THEIR [ U O A L O O
1 CHILDREN HOME WHEN THEY ARE SICK 5 4. 3 2 1

»”»

| 22. PROVIDING ADEQUATE SUPERVISION I O O L I T
. DURING NAPTIME _ , s 4 3 21

TPC-Px
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FREQUENTLY
>
. 3
3
0 )
z 1)) 14
3 y
3 3 g
A A O O WO -
5 4 3 2 1
\
OO0 e
S 4 3 L2 1

[ [ [ T3 [l25. MOTIVATING MYSELF TO BE INVOLVED IN
.« 4 3 2 1 OUTSIBE PROFESSIONAL ACTIVITIES
] [0 [0 1 [ 26. GETTING PARENTS TO LET ME KNOW IF
5 4 3 2 1 THEIR CHILDREN WILL BE PRESENT AS
. SCHEDULED.
»
sl [ 1 [0 [ 27. KeErING My PERSONAL CONCERNS FROM
5 »4 3 - 2. 11 INTERFERING- WITH MY EFFECTIVENESS AS *
A TEACHER \ <
L1 L1 L1 L1 []2s. beaLING wITH PARENTS WHO SAY THEIR
5 4 3 2 1 CHILD IS TOILET TRAINED WHEN HE/SHE
IS NOT
CJ L1 [ 3. [Tl.29. PROVIDING ADEQUATE STﬁfF TO MEET ALL
s 4 3 2 1 PROGRAM NEEDS
C1 T 1 ] [ [30. KNowING HOW TO HELP THE SPECIAL OR
5 4 3 2 1 ATYPICAL CHILD
¢ .
[ T 0 [ []31. KeePine STAFF SOCIALIZING FROM INTER-
5 &4 3 2 1. FERING WITH THEI ESPONSIBILI-
. TIES ) '
’ ] T T s2. seenpine PERSONAL TIME DOING. NECES-

5 ‘4 3 2 1

. GETTING CHILDREN TO CLEAN UP

]

! SN
»J HAVE A PROBLEM . - ."

(

v

!

‘
. SUPERVISING 'VOLUNTEERS OR STUDENT

TEACHERS WHILE RESPONSIBLE FOR
CHILDREN

SARY CLASSRIJDM G? ADMINISTRATIVE

/5‘1

TASKS

TPC-PK

E- 54 Eﬁl_ .g
E % e
* =
g & -8
o 0 e o Y PV
5 4 .3 2 1 .i "‘

L_lL_IDD B

2 1

|'1| H{JT—II-I"—I )
5 4 3 2’ 1

o e

5 4 3 2 17 - 3
OO OO
5 4 3 2 1




. "1 HAVE A PROBLEM . . .

FREQUENTLY | ‘ BOTHERSOME
FREQUENTLY
>
’ % 4 > ?-J C = é
2 :5 (E é 7 ':t'
= 6 . § -y
2 s ¥ V\ i ‘ 3
[ ) T 0 [ 1] 33. CONTENDING WITH INTERRUPTIONS N T Ny Ny
5 4 /z. 2 1 WHILE I AM WORKING. 5 4 3 2 1,
\r ’ .
(~ -
T T [ [_134. WoRKING IN PLACE QF STAFF WHO ARE, S WO L Iy N Oy B
s 4 3 2 1 ABSENT, 5 4 3 2 -°1
X3 [ss. MeeTine ReuIred sTaFF—cHILo ratios || 1 ] [ [
5 4 3 . 1. AT ALL TIMES DURING, THE DAY . s 4 3 2 1

¢

4

] U1 T 3 T 36. unoersTaNDING THE PUBLIC ATTITUDE
5 4 . 3 2 1 ' THAT DAY CARE OR PRESCHOOLS ARE
JUST BABYSITTING

. oy A . .
n ' - hd
J0 0 T T L 37, cetrine cHILDREN To LEARN AND -
s 4 3 2 1 FOLLOW ROOM RULES AND ROUTINES 5
. , S .
[ 1 T ] ]38, MEETING PARENTS' EXPECTA =S T O A O Y I
5 4 3 2 1 THEIR CHILD'S ACADEMIC PROGRESS .. 5 "4 3 2 1
O O OO O I3§.F1NDINGT1~EMAYFR0MCHILDRENF0R I U N O
5 4 3 2 .1 PLANNING AND PREPARATION | 5 4 '3 2 1
¢ > - ’ . .
20 1 T [ [ 4o, peacine with crnorents.sexuae - L1 L L1 1§ 4]
5 3 2 1 BEHAVIOR L, s 4 3. 2 1
T I3 ] [ es. reerine recoros For Drseensin L 1 L 1 L1 [ | L]
, 2 1:' MEDICATION AND RECORDING ACCIDENTS OR 5 4 3 2 1
, ‘fLLNESSES , .t
[ T 1 0 [Cae. cerrine cinoren To useworos a1 L] [ | L]
5 4 3 2 1 NOT HIT QTHERS WHEN THEY ARE ANGRY 5 4 3 2 1
) 1 1 [ [T 4. Gerring.PARENTS TO FoLLOW POLICIES || D;,E ]
' 3_.2 1 ON ENROLLMENT OR FEE PAYMENTS 5 4.3 2
o - TPC-PK

- 5 95




"1 HAVE A PROBLEM . . ."

.’ ¢ PREQUENTLY | ' BOTHERSOME -

> . _

g . . 3
$ "9 @ g g
3 3 & , £ d )
é 8 E . V // w 8 2
N Irlrll ] T J44. GETTING PARENTS TOREsPecT MY PRO- L I L J L J T 10|
5 2 1 FESSIONAL KNOWLEDGE, SKILLS OR: - 5 4 3 2 1

JUDGMENT . ‘ :

3 [ T3 [ [ as. KeePine cHILDREN'S ATTENTION DRING | | | | [
5 4 3 2 1 GROWP TIME 5 4 3 2 1
1.1 1 [T .[)ee. Provioine evatuaTion anp Feepeack L | | | [ L
5 4 3 2 1 TO STAFF 5 4 3 @25
T T T T - [ 1a7: Finoine APProPRIATE TEACHINGAEARNING || [ L 1 L 1 [ |
5 4 3 2 1 MATERIALS -FOR PRESCHQOL AGE CHILDREN 5 4 3 2 1
T [ [ T [as. cevrine parent coveeration wrtd - L J LT D] L1 L1

5 4 3 2 1 TOILET TRAINING 5 4 3 2 1

L VT 1 ) ] L 1ao. GeTTING CHILDREN TO SLEEP OR REST I 1L 11 IE_;][_I

5 4 3 2 1 QUIETLY WITHOUT DISTURBING OTHERS AT 5 -4 3 2 1
NAP TIME . . -

I T T T3 [ Iso. WoreIng wiTh an InerrecTive swer- L 1 L [ ] [
5 4 2 1 VISOR ) 5 4 3 2 1
T ) s1. cermine PARENTS To PRovIoe APprorrI- | L ] ] [ L1
5 4 3 2" 1 ATE CLOTHING FROM HOME °5 4 3 2 1.

~ S . o }
T I I3 Tdse. Finoing errective swestitute stare L | L 1L | L1 L]
s 4 3 2 1 5 4 3 2 1
~[] [ [ I [ss. FeeLine PosiTIVE TDWARDACHILD‘W}D ]___l ]__l l | FJ l |
s 4 3 2 1 FREQUENTCX, MI SBEHAVES
[ T [ [0 [ s4. PRovIDING ADEQUATE SLPERVISION OO Mm
5 4 3 2 1 ° DURING DIAPERING OR TOILETING ' 5 &4 3 2 1

ROUTINES

TPC-Pi} ) 56
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FREQUENTLY
%
2 - 8\\/ Fd
L L1 L -1 [ |ss:

wn
TS
w
n

1

[ 11
S 4 3 2 1
IO sy
) 4 3 2 1
T30 0 Tse
) 4 3 2 1
1T 00 Cse
S 4 3 2 1
M0 O Teo
) 4 3 2 1
T T30 et

VL0 L] L Llee
S 4 3 2 1
O] O 00 Des
S 4 3 2 1
OO0 T e
S 4 3 2 1

] s6.

?

© W] HAVE A PROBLEM . . ."

, BOTHERSOME
\ : § ’.g
'—
<
. o
Vv 3 3 5
GETTING My SWPERVISOR TO ResrecT My | | L.t L1 L1 ]
PROFESSIONAL JUDGMENT , 5 &4 3 2 1
KEEPING TRACK OF CHILDREN's arrivaL | L | L 1 [ 1 L 1}
AND DEPARTURE s &4 3 2 1
. KNOWING HOW TORESPOND whEN A cHIed | L L) L 1 L ]
IS INJURED OR BECOMES ‘ILL .5 4 3 2 1
PROVIDING ADEQUATE INDOOR LARGE I T T N O M I B
MUSCLE PLAY SPACE , s 4 3, 2 1
. - :
BEING ABLE TO STAY HOME EVEN THoueH | ) [ L L L]
/1 AM SICK . 5 4 3 2 1
. KEEPING ONE cHILD's ProBLEM BEAVIOR L | LV L 1L 1 1 1|
FROM AFFECTING OTHER CHILDREN s 4 3 2 1
FINDING WORKSHOPS THAT ARE APPRoPRI~- | J L L J L 1 L.}
ATE TO MY LEVEL OF SKILL AND KNOWL- 5 4 3 2 1
EDGE
MEETING AN InDIviouaL cHrwo's neeps | ][] [ [ ]
WITHOUT NEGLECTING THE GROWP s 4 3 2 1
. ¢
TAKING CHILDREN ON FIELD TRIPS - Uy )

GETTING\CHILDREN WHO ARE ALREADY i
TOILET TRAINED NOT TO WET THEIRPANTS 5 4 3 2 1

’

HELPING PARENTS UNDERSTAND AND DEAL |

| L

APPROPRIATELY WITH THEIR CHILD'S BE- 5
HAVIOR.




)

"1 HAVE A PROBLEM . . ." _
FREQUENTLY . BOTHERSOME
. > _ : ) v

3 | .,
g § . N g § 32
= U, =
2 S E \ 4 5 % 9
R EREE ) 66. GETTING STAFF To MooeL ApprorriaTe L 1 T 1T -
5 4 3 2 1 BEHAVIOR FOR CH\{I.DBEN . 5 4 3 2 1

T 171 T 1 T T Je7. GerriNG STAFF TO work IN cooPeraTive | | | | L | | li ]

v 5 4 3 2 1 FASHION \ 5 4 3 2 1
. .
100 L) L] L les. HELPING PARENTS DF\SPECIAL oratvread _J L L1111 1
5 4. 3 2 1 CHILDREN RECOGNIZE ADJUST TO THEIR & 4 3 2 1
: CHILD'S NEEDS
, -
T 17T 1T 1 T 1 T Jes. GETTING PARENTS TO COOPERATE WITH OWR | | | 171 O
5 4 3 2 1 DISCIPLINE POLICY 5 4 3 2 1
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NEGLECTING THEIR CHILOREN ) 's 4 3 2 1
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STAFF 2
FINDING TIME FOR CLEANING anpother | L1 U J L] L 1
NON-TEACHING TASKS s 4 3 2 1 \
MAINTAINING A POSITIVE, ORDERLY i
MEALTIME ATMOSPHERE 5 4 3 2 1
HELPING CHILDREN TO DEAL WITH meir L) O O ] T
FEARS® AND FANTASIES . 5 4 3
H

4 ¥
SHARING FACILITIES \WITH OTHER ORGANI- T L
ZATIONS 5 4 3 2 1
GETTING PARENTS TO ACCEPT THAT OR T O L

PROGRAM IS A GOOD ONE -~ - 5 4 3 2 1 \

INVOLVING THE PASSIVE CHILD IN I T I O £
1

ACTIVITIES | . 5 &4 3 2
GETTING toBE awARe oF PoTEN- L J L 1 T 11 Irﬁ

TIALLY SITUATIONS IN THE S 4 3 2 1
ROOM AND ON THE PLAYGROUND .
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"I HAVE A PROBLEM . . ."
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GETTING STAFF TO unpeErsTAaND anp oeaL L1 1 1 1 [
APPROPRIATELY WITH YOUNG CHILDREN'S 5 &4 3 2 1
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HELPING NEW CHILDREN TO ADJUST To || || l:] I::]
THE PROGRAM 5 4 3 1
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DRESSING AND UNDRESSING CHILDREN |E
FOR WINTER OUTDOOR PLAY 5

Rapiaa

IN ORDER TO HELP US BETTER UNDERSTAND THE PROBLEMS YOU FACE, IT 1S IMPORTANT THAT
YOU ANSWER ALL OF THE QUESTIONS BELOW. THANK YOU.

1. AGE 2. SEX

4, IN THE SPACE BELOW, PLEASE GIVE THE HIGHEST LEVEL OF EDUCATION OR TRAINING YOU HAVE
COMPLETED. (EXAMPLE: AsSSOCIATE DEGREE IN CHILD CARE; B.S. IN EARLY CHILDHOOD; A
40 HOUR COURSE IN CHILD DEVELOPMENT; ETC. ) E

BACKGROUND INFORMATION #

3. 1 HAVE CHILDREN OF MY OwN: YES. s NO .

5. RATE HOW WELL YOU FEEL THIS TRAINING OR EDUCATION PREPARED YOU FOR YOUR CURRENT JOB

RESPONSIBILITIES.
4

EXCELLENT
PREPARATION

6. HOW LONG HAVE YOU WORKED AT THIS CENTER/PRESCHOOL?
7. HOW LONG HAVE YOU WORKED IN PREKINDERGARTEN OR CHILD CARE J0BS ALTOGETHER?

8. PLEASE CHECK THE STATEMENT THAT BEST DESCRIBES YOUR PRESENT JOB:
AN ADMINISTRATOR WITH NO REGULAR RESPONSIBILITIES FOR TEACHING CHILDREN.
AN ADMINISTRATOR WITH SOME REGULAR RESPONSIBILITJES FOR TEACHING CHILDREN. -
A HEAD OR LEAD TEACHER IN CHARGE OF A ROOM OF CHILDREN AND SOME OTHER STAFF.

AN ASSISTANT TEACHER OR AN AIDE WORKING WITH CHILDREN IN A ROOM WHERE THERE
IS ANOTHER TEACHER WHO l'S IN CHARGE. 61_ ’

———

[
/ ¢

3 2 1 .

ADEQUATE BARELY TOTALLY
PREPARATION ADEQUATE INADEQUATE

YEARS. -

YEARS.

»

| I )
- ‘



9.
10.
11.
13.

14,
15f

16.

17,

18.
19.

‘20.

21.

Fu_L DAY;

‘

L]

How MANY HOURS PER WEEK ARE YOU ENPLEJYED AT THIS PRESCHOOL/CENTER?

!

ARE YOU WORKING AT ANOTHER JOB BESIDES THIS ONE? YES NO

12. NUMBER OF CHILDREN IN YOUR ROOM__. .

AGE OF CHILDREN IN YOUR ROOM .

[4
7 »
WHAT 1S THE APPROXIMATE STAFF:CHIL® RATIO IN YOUR ROOM?____ ° o \
i -
WHAT 1S THE APPROXIMATE LICENSED CAPACITY FOR YOUR CENTER/PRESCHOOL7 ' \

ALTOGéTHER. HOW MANY SUPPORT AND TEACHING STAFF ARE. EMPLOYED IN YOLR

" PRESCHOOL/CENTER?

~
.

THIS CENTER/PRESCHOOL IS DESIGNED TO BE: A NOT-FOR-PROFIT FACILITY. -

v

A FOR-PROFIT FACILITY.

DoES YOUR PRESCHOOL/CENTER RECEIVE ANY FUNDING OTHER THAN FEES PAID BY
PARENTS? YES NO

-

OPERATED AS A PART OF ANOTHER AGENCY/INSTITUTION3
—.
OPERATED INDEPENDENTLY.

MY CENTER/PRESCHOOL 1S

THIS PRESCHOOL/CENTER ENROLLS CHILDREN:

;- DROP-IN.

)

CHECK ALL THAT APPLY:

HALF DAY;

1

PART-TIME;

I_N WHICH STATE IS YOUR CENTER/PRESCHOOL LOCATED?

-

* »

CF-ECK THE STATEMENT THAT BEST DESCRIBES THE LOCATION OF YOLR‘PBESC}-DOL/CENTER:
- LARGE METROPOLITAN CITY
— SuBWRB

_____ SMALL TOWN OR RURAL AREA

THANK YOU FOR YOUR PARTICIPATION. PLEASE FOLD THIS INTO THIRDS,
. CREASE IT SHARPLY, AND MAIL IT IN THE ENVELOPE WE SUPPLIED. -

N
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Factor 1 (Frequency) Subordinate Staff Relations

|
i
; Table 16

4

~

Factor -
Item Problem .Statement Loading
88 Getting staff to recognize and act on children's needs .699
100 Getting staff to.understand and deal appropr1ate1y with
young children's behavior .696
19 Getting staff to follow through on assigned
responsibilities 1 .684
66 Getting staff to model appropriate behavior for children = .682
1 Orienting new staff to all aspects of the program and.
o their job .619
87 . Getting staff to be awa}e of potentially unsafe.
situations in the room and on the playground .601
6; Getting staff to work in cooperative fashion .580
v 80 F1nd1ng time to'adeguate1y supervise staff .879
37 Keep1ng staff socializing from interfereing w1th the1r
work respons1b111t1es 541
X ‘ 90 Getting staff to be on time for their shifts .500
. 78 «-Finding and keeping qualified staff .468
‘ ' \ 9* Providing for communication among staff .461
\ e =
\ 46 Providing evaluation and feedback to staff ~» .460
\ 29%  Providing adequate staff to meet all program needs .449
V24 Supervising volunteers or student teachers while
responsible for children . .432
_ .N',n)
Note * Indicates problems which occurred with sign1f1cant frequency.

p = <.01.




Table.17

Factor 2 (Frequency) Parent Cooneration '

T

|

Factor
Item Problem Statement Loading
117 Promoting effective mutual communication between ,
home and center/preschool .601
10 Getting parent cooperation in solving their children's .
preschoo1/center-re1ated prob1ems .53]
65 Helping parents understand and dea] appropriately with
their child's behavior .490
21* Getting parents to keep their children at home when o
they are sick ) : 476
6 Getting parents to supply accurate, up-to-date _
information for our f11es 475
14 Getting parents.to‘pick up or drop off their children
on time ' .437
43" Getting parents to follow policles on,éﬁro11ment or
" fee payments ' .425
26 Getting parents to let.me know if their children will
.be present as scheduled 422 -
Note * Indicates problems which occufred with significant frequency,

. p = <.01.

%

»
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Tab14 18 T
Factor 3 (Frequency) Control and Nurturance of Children ' -
’ * .
~ p . Factor
Item Problem Statement .- ' Loading
—
2 Getting children to do what I ask them to do - 591\
. [}
13 Knowing how to handle children's aggressive behavior 571
‘8% ‘ Getting ch11dren-to share or take turns 561 i
31 Getting children to 1earn and follow room rules and
toutines . ) .ngj ’
3 Controlling the noise or gnérgy level in the room .490 - ~
23*  Getting children to clean up N YL ’
"42% - Getting children to use words and not hit others {
- when they are angry . 457 -
12 Maintaining respectfu] and fr1end1y relations among o
- children °~ ° . .436
. Y * . R ‘
95 Hakiqg transitions between activities go smoothly - 435
45 Keeping children's attent1on dur1ng group t1mJ;<\ B .432
60* - Keeping one child!s prob1em behavior from affecting .
other children ’ .408
4 Understanding the reason for ch11dren s prob1em
behavior . . ) .402

-
.

Note. * Ind1cates prob1ems wh1ch occurred with sign1f1cant frequency,
' = <. 01 . .

N

.
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} Table 19 ’
Factor 4 (Frequency) Remediation
. Factor
Item Problem StaYement k Load¥ng
T 97 Giving adequate attention to the special or atypicai
child without neglecting other children 578
98 Heeting the religious or cultural needs of chiidren
in my room . .495
86 Invoiving the passive child in activities - .486
68  Helping parents of special or atypicalichildren . .
recognize and adjust to their child's ‘needs : . 465
96 Meeting the needs of all chiidren in a multi-age o
group . .461 .
83' Heiping children to deal-with their fears and
fantasies . 450 .
101 Helping new children adjust to the program & - .426
89 Heiping children become less dependent upon adu]té C.416
62* Meeting an individuai child's needs without negiecting '
the group . ] .403

’ v

=
(=]
(xal
®

* Indicates problems which occurred with significant frequency,
p = <.01. , .

>
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Table ?0
Factor 5 (Frequesicy) Management offRout1nes

28 Dealing w1th parents who say their ¢hild is toilet °° ' y
: trained when he/she is not . L4850

L)

64 Getting children who are already toilet trained not to -

e -+ wet their pants . . . .482
49 Gett1ng ch11drenpto sleep or rest quietly w1thout

. disturbing others at nap time .481

51 ' Getting parents to prov1de appropriate c1oth1ng from . ' T
home .454
.,/—"'\
35 Heet1ng required staff-child ratios at.all times . :
during the day ‘ ) 452~ ,1
. ] ) |
54 Providing adequate supervision during diapering or //;> .
. toileting routines ' .452 ' )
£ de ' W ‘
.82 Mdintajining a positive, orderly mea1t1me atmosphere %440 . 1
75 Meeting the’'needs of children when the room is short- , ) ! }
staffed . . 423 -~ . 4
79 Knowing if parents are abusing hr neglecting their., . SRR
* children - . . - 418
48 Gett1ng.parent coopération Qith toilet trainipg * . .402
; , — - _ . ’
Note.

* Indicates probiems which occurred with s1gn1f1cant frequency, .
p =<.01. - . -
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Table 21 : ' .
Factor 6 (Frequency) Relations with Superv1sor

T - Factor .
Item Problem Statement Loading
55 Getting my supervisor to respect my professiona1
. Judgment ' o ' .7?3
50 Working with an 1ne,ffec5uperir1sor . - .55
91 . Dealing with unfa1r crithe from my supervisor o .152
73 ° . Getting the supervisor to 1nc1ude me in the decvcion
making process for my room : L7148
) 72% Getting my supervisor to give me feedback about my Job
" Voo R performance : 674

4

20 o, Gett1ng my supervisor to give me program guidelines '
. or job expectations ) '
» 5

.672

* Indicates prob1ems which occurred with significant frequency,
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