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AN a .
‘| New Features for 1982 How the Survey Report is Organized - ' .
ﬁ‘e Survey report for. 1982 retains the . This report begins with an overview of school and district achievement and
same basic information as the 1980 and progresses to more detailed information reiated to performance in specific skill
1981 reports; however, the following new areas and scores for different groups of students. The report also includes
. features have been incorporated to enhance Interpretive materials.
the usefuiness of the report: . .
~ ) P ; Part] — Content Area Summary
® In Part L school and district results are This section includes the following information: school and district scaled
shown graphically as well as scores for 1982 and two previous years, comparison score bands for schools and
numerically. districts, a summary of background factors, and pupil score distributions. (A
statewide view of achievement is provided in the publication entitied Student
e In Part I, additional explanatory and . Achievement in California Schools — Annual Report, 1981-82 which is sent to
interpretive statements have been every school district in the fall)
to (o] diagnostic dis- !
g?&? the program en ! Part I — Program Diagnostic Displays
A The progrsm diagnostic displays provide information about performance in the
® In Part II. the results for student skill areas that are tested in reading, written language, and mathematics. The last
subgroups are reported separately and section of Psrt 11 contains responses to attitudinal questions. Students were
. include computer-generated interpre- asked to indicate how much they like reading, writing stories, and mathematics.
- ive les. . L
~  [lve examples ¥ Part Il — Student Subgroup Results
® InPartI¥, a new process for using CAP Subgroup results provide scores for different groups of students according to
results t6 improve programs is pre- sex, mobility, socioeconomic status, English language fluepcy., and specially
. sented funded programs. ¥ 4
L / Part I¥ — Using Survey Resuits -
This section suggests a procedure for using CAP resulits. included also are
' descriptions of the skill areas tested.
. L 4
Part ¥ — Interpretive Supplement and Conversion Tables
This part of the Survey report provides additional information and guidelines
- for interpretation of Part I resuits. Also included are tables for comparing school
and district achievement to statewide results and for the conversion of scaled
scores to percent correct figures.
i \_
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‘ S of Basic Skills: Grade 3 — 1982
urvey e School: JOHN M. GOMES ELEMENTARY
n - : District  FREMONT UNIFIED
California ¥ Assessment Part I - CONTENT AREA SUMMARY Coumty  ALAMEDA
Program : -
o9 . : oo , CStudents Tested 10! NES O Total 101 )
(- écaled scores ailow you to Scaled scores also allow you The bands indicate typical pertfor- You can compare your school scores W
" compare scores from year-to- to compare scores between mance of schoois or districts which, to district scores ‘
year . cQntent areas . statistically, are like yours
\‘/rér example, your scaled score For example, your Reading score For example, in Reading, the scores For exsmple, your school's score of 305
for Reading s lower than the of 305 i1s tower than your for schools hke yours range from for Reading 15 higher than the district N
previous year's score of 330 score of 313 for Written 287 to 320. score. '
Language .
\ J
i & .
A. SCHOOL SCORES
4 - )
. e _—
Content Scaled Comparison Your scaled score 1s shown as a diamond ({) and the comparison score band as a line (===
Years
Areas Scores Score Bands e e s e -
100 150 200 250 . 300 350 o 400
1979.80 315 274 304 . 0
Reading 1980-81 330 280 320 0
v 1981-82 305 287 320 | —_—l
Written 1979-80 307 272 299 | o
L anguage 1980-81 325 280 316 0
; 1981 82 313 286 1320 ‘ —p— .
1979-80 305 . 269-300 , —()
Mathematics 1980-81 299 276 310 ———
Y 1981-82 297 282 317 [ —— )
7 B. DISTRICT SCORES )
T )
Content Years Scaled Comparison
Areas Scores Score Bands 100 150 200 250 300 350 400
1979-80 274 263 281 —_—
Reading 1980-81 279 274 293 b
1981.82 275 278-296 () e
Written 1979-80 271 261 278 —_——
L anguage 198081 277 272 289 ,
‘ t981 82 277 278 294 ) ) S
y 197980 263 259 279 s
YU _ithematics 1980-81 269 - . 267 290 S ——
EMC 1981-82 274 27% 296 - — . ) |
1)

‘——I
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b Survey of Basic Skills: Grade 3 — 1 O82 (schoot  JOHN M. GOMES ELEMENTARY
np District FREMONT UNIFIED
California | Assessment CONTENT AREA SUMMARY, Continued County  ALAMEDA
. Program
. : -«
C.BACKGROUND FACTOR SUMMARY " B.STUDENI SCORE DISTRIBUTIONS
T ' . M ? ' . )
Four background factors were used to calculate the The statewide distribution of student scores is divided
comparison score bands. They are described in detail in into four equal groups by the state quartiles (Q,.Qr Q,).
Part ¥, and tables for comparing your background factors Each quartile marks off, respectively, the lowest quarter of °
to those of other schools and districts can also be found in* scores, the next highest quarter, and so on. The percen-
Part ¥ of the report. ) tages of your students scoring in each of these four
statewide groups are presented for each contentarea. (No
- student score distributions are reported for schools or
districts testing fewer than 15 students)
Interpretive Examples
You can observe changes over the years in background
factor values: Interpretive Example
Y 5 5 de x ;
D:":L'mf;h';:;m o of 274 15 lower than the You can observe changes that occur in proportions of stu-
dents in any quarter: ‘
In Reading. 35 percent of your students scored in the highest
quarter b! the state’s distribution. This proportion i1s lower than
Schcol and district values can be compared to the values the proportion that scored n this quarter in the previous year.
of other schools and districts (see the school/district -
norms tables in Part ¥)
According to the school norms table, your school's socineconomiC
ndex of 2 74 15 higher than 93 percent of the schools In the state . 1 i b e e
Porcontlgo of Studont‘ in Elch Quarter
of the State Student Distribution
. L. e .
v Entry Level Socioeconomic Percent Percent Below Between - Between Abovo\
oare Test Index AFDC LES/NES Content Areas  Years. Q, Q,andQ, Q,andQ, Q,
. . . e e ]
. - ) 1979-80 6% .= 16% 35% a3
School 14979 8{)‘. ) 10 09 2 67 09 3 1980-81 7% 19% - 29% 45%
140 81 10 06K 2 719 1 1 21 1981-82 8% 25% 32% 359,
,  '9mre 0 ot 2 74 . '? ! 1979-80 5% 17% 35% a3y,
° | | Language  1980-8) o o 2o RO
Dlnlrlc( 1979 80 78 A4 2 45 75 . . '
¢ 28 96 2 37 5 1 38 : 1979-80 6% 22% 26% 46
1980 81 29 43 2 94 5 B a Mathematics 1980-81 % 23% 33% 379
1981-82 ) 1981-82 9% 24% 32% 35%
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Part | of this report 1s primarily concerned with overall results and
compariscns over ime and among content areas. The Program
Diagnostic Dispiays on the following pages show performance on
the specifec skills within reading, written language, and mathemat-
ics This information can be helpful in making judgments about
program strengths and weaknesses and planning improvements.
The diagram below will help you interpret the displays

1 Total Score

Yoattotar o e tor reading s printed an the
Bax dat the top 6f the display and shown
Jrapticary as g boad verticdl hine

aty

2 Interpretive Examples

Thegse statementy are generated by o com
oo and taconed to your school results

neaning 5
Sni . ANEAS “.

3 Skill Areas

B

Tre gkl areas S reading are isted here
Ma or sk dateas are descornibedan Part [V and
Lastrated o deta 0 Survey of Basic Skiils
Vg de 4 Rt e and Content

4 Skill Area Score

Your ocatedd score foroeaqch skl area s

ShoOWwn heree

RIC [

Aruitoxt provided by Eic:

N

The Program Diagnostic Displays, when studied along with the
resource documents indicated in the analysis process in Part IV,
may assist school personnel in linking results to instruction. Chief |
among the recommended resources are Survey of Basic Skills:
Grade 3, Rationale and Content. state frameworks, and the cur-
riculum handbooks such as Planning an Effective WrTUng Program.

Survey of Bsaic Skills Grade 3 — 1982
PAOGRAM DIAGNOSTIC DISPLAY

AREADING

con

PaGES

0p - SR
California f,Asaessrment PartI1 — PROGRAM DIAGNOSTIC DISPLAYS

ST T T Y

7

5. Standard Error

The standard error tells how many SCoOre
points you should “allow™ for uncontrollied
vaniations In the testing situation It is a
statistic. which when added to and
subtracted from your scaled score, gives a
range which can reasonably be expected to
contain your “true’ score

-

6. Skill Area Bars

tach skill area score. plus and minus the
stahdard error, 15 displayed graphically as a
shaded bar When the bar 1s entirely to the
right of the total score (the vertical hine). that
skill area 1s identified as a relative strength
When the bar 18 entirely 10 the left of the total
score. it 1s identihed as a relative weakness
It the bar overlaps the total reading score. it
1s neither arelative strength nor a weakness

7. Relative Strengths and Weaknesses

Relative strengths and weoaknesses are
identified ~here (RS Relative Strength.
RW , Relatye Weaknesg)

.

- d

-




PS

LY

. R . >

cps Ot 61176 eos'eqsa PAGE

e

4

o Survey of Basic .':“oj,qlls Grade 3 — 1 982 - \
. n School JOHN M. GOMES ELEMENTARY -
Gattomi P rsiessmens - - PROGRAM:DIAGNOSTIC DISPLAY | oiiic rovony v :
Program " - - -READING * County AAVERA )
The program diagnostic display reﬂgcts a primary focus of. Intorprotlvo Exam le -
the Read/ng Framework for California Public Schools by pro- Your total Reading score of 305 is expressed below as a bold vertical line, and. each skill area -
\Admg an amalysis of student performance on a broad range score is displayed as a shaded bar. Your score in* Vocabulary is identified as neither a relauve strength
of comprehension skills in addition to vocabulary word iden- nor a weakness because the shaded bar overlaps the vertical line.
tlflcatlon and study/locational skiils. See Part IV for an illustrative description of the Reading skill areas tested.
* i Scaled \m—— - — : Relati
cale . - " - — - elative
" READING S_co;o 1L Your total Reading score of 30% is represented by the bold vertical line. \3"'3"""
: - an ) Ld
SKILL AREAS Standard | - —— =
o ) . Error 100 150 200 250 300 ° 350 . 400 |78-180-181-) "
P \ - " }
. Word ldentification 322 *19 RS
Phonics - 322 *26 . RS
Vowels 293 *29 RW RS 1
Consonants = *  .w R 351 #43 RS
Structural analysis . 323 $26
Pretixes. suffixes, and roots 307 %26
Contractions and compound words 347 #51 N RS
. . N ]
: N - . . . \ e
" Vocabulary ) 4 |316 %21 RS
Recognizing rd meanings 4 348 +32 — RS RS
Using context < ¢ 280 #25 -
" N . ‘ ,-4 _ 4
Comprehension 299 *13 RW
Literal 281 #1 RW
Details 269 1 , RW |RW RW
From a single sentence 275 *23 . ' RW
From two or three sentences 262 %24 RW
Pronoun references 307 27
Sequence 281 *25
Inferential 317 17 RW .
Main ldeas . 307 #*27 a
Cause and effect 318 126 RW |RW i
Drawing conclusions 322 *23 RS [RW
About characters 381 *44 RS
From details 263 *25 RW RW
From overall meaning 304 #30 RS {RW
v 1
Study Locational 3 291 +24 :
Alphabetizing \\ 301 #35 B
T<a‘ble of contents % 282 #33 o
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. “l}, Survey of Basic Skills: Grade 3 — 1982 (cocu o wm. comes eueieniany
A PROGRAM DIAGNOSTIC DISPLAY District FREMONT UNIFIED

California ssessment - Count
: : Y ALAMEDA IS
Program E WRITTEN LANGUAGE .
@ The program diagnostic display for written language Interpretive Example
refiects the English Language Framework for California Pub- Your total Written Language score of 313 is expressed helow as a bold vertical line, and esch
lic Schools by providing an analysis of student performance skill srea score is displayed as a shaded bar. Your score in Sentence Recognition is identified as
on a broad range of written language skilis incl'udi‘ng -~ neither a relative strength nor a weakness because the shaded bar overlaps the vertical line.
Ianguage choices', sentgnce recognition, paragraphs, and a See Part IV for an illustrative description of the Written Language skill areas tested.
variety of supporting skilis. :
Scahdi -
wmgl';IELNLLI(\RNEGA%AG—‘E s::;‘ Your total Written Language score of 313 is represented by the bold vertical line.
A, Standard . -
, Eror | 100 . 150 200 : 350 400 |7
Word Forms 325 +18
Prefixes ) 309 #32 | . ’
Inflectional suffixes . 316 *40 .
Derivational suffixes - . 1366 52
Irregular noun plurals 341 #32
Contractions : ’ 303 *30
Standard English Usage 2968 +17
Irregular verbs . 314 #32
Pronouns . 303 *40 RW
Subject-verb agreement 283 26 e S
Noun determiners s 283 #30
» ‘Language Choices 297 *20 : : EANGUAGE -
Sensory words 311 31 : L GENSURY S WORDS
Specific words 283 *24 SHECTEIO WORD
Sentence Recognition 318 *18 . SENTENGE - .
Statements and questions 311 31 STATEMENTS & QUES -
Complete sentences : 317 #20 : . CAMPRETE SE ¢ .
Supplying verbs v 341 #29 g TR IVERBE
Supplying subjects 293 #22 EURUBIROTS:
paragraphs : 315 122 : o PARKGRAPHSS -
Topic sentences 313 132 . TIOPEG: SENTENCES™
Details and sequence 317 31 BETATEY & SEGUER
Capitalization B 370 +58
Persons e 382+125
! Places 313 49
N Days and month 416+113
\1
Punctuation ‘ 275 +19 . _ PUNGTUATIO
Periods and questign marks ' 265 131 ' _ PERYOUY & QUESTY
Commas 255 +28 R <y ) ) -
Apostrophes 305 138 voswoﬁnw: )
Spelling , 308 +17 . SPELLING
Predictable words . 306 23 . pREgIoTRuLE:
@ Words with suffixes ; 366 133 ' ’ .
_Mc‘Demons and homophones - i |246 227 BEMONS g 0Mn

[EEPE A S,




-

 CD$ 01-61176 cose4es

~N

Qt‘ Survey of Basic Skills: Grade 3 — 1982 -
. chool JOHN M., GOMES ELEMENTARY
California Assoss ETt PROGRAM DIAGNOST'C DlSPLAY : District FREMONT UNIFIED
. Program i MATHEMATICS County ALAMEDA ! ;
{  The questions on the Survey and the reporting of scores interpretive Example ]
reflect a centrai concern of the Mathematics Framework that R )
problem solving/applications serve as an umbrelia for all Your total Msthematics score of 297 is expressed below ss a boid vertical line, and each skill
mathematics strands. As shown below, the scores in all skill srea score is displayed as a shaded bar. Your score in Counting and Place Value is identified as
Aroas are broken do;/vn it skills anci applications compo- a relative weakness (RW) becsuse the shided bar appesrs entirely to the left of the vertical line.
nents. The "Applications” score under Problem Solving is an See Part IV for an illustrative description of the Mathematics skill sreas tested.
aggregation of scores tor all application categories. ’
Scaled - Relative
MATHEMATICS oo Your total Mathematics score of 297 is represented by the bold vertical line: Soanath/
SKILL AREAS Standard 79- | 80-]
. _ Error 100 150 200 250 300 380 400 g0 | 81 %‘2’
Counting and Place Value 273 +17 |' NG RS W
Skills 250 ti8 ERILLS RS ]
Appll?atlons © 318 €J5 J PHLYCATIONY - - RW
Operations 290 +12 OPERAT BW
Basic facts - 313 +34 etsw PACTS
Addition 280 %26 T KBOITION,
¢ Subtract 272 %19 SUBTRATTION RwW Rw
Multiplication ' 299 +21 MULTIVLTGAT ! RS RS
Applications . 290 %18 APPLICATIY RW
Basic facts 262 #25 BASIC FAGYS RW RW
Addition/Subtraction 322 35 ADDYTION/ SUBTRALTE
Multiphcation _ 279 128 MILTIPLYCATION RW RW
Nature of Numbers and Properties « 344 +28 KATURE OF NOW s
Properties and refationships 362 +42 PROPERTIES & NELATIONS RW RS
Money and fractions 361 %50 .G MONEY & SRACTIONS - | S
Apphcations - 310 #31 . M’PLTG&’”;QNS RS
Geometry 329 127 . ' c%gnznv ’ 7Rs #s
Skills 322 #33 aRIlLs |
‘ Applications 343 $45 AW&.!CM’!O&’S ‘RS RS
Measurement ) 287 +17 WEASUREMR ' 7
Linear measures ) 285 225 LENEAR MERSURE IRW
Other measures 303 %32 “QTHER uskst.mas RS
Appucations 265 %29 APBLICKT L UNS . Rw
Patterns and Graphs 278 +19 PATTERNS & RW RW
Skilis 307 $29 ©OTSKRILLY RS
Applications 245 $23 KPPLICAYIONS RW [RW RW
Problem Solving 208 *12 PROJLEN RW
Analysis and models 307 $29 ANALTSIS & SGOE RW
Applications 293 #13 | APPLICA 1
‘ 2

N



Survey of Bas:c Skills: Grade 3 — 1982

Caﬁiomla PAsaeasment

STUDENT ATTITUDES TOWARD BASIC SKILLS

district and state.

Students were asked to indicate how much
they like reading, writing stories, and mathe-
matics. The results for your school are
shown on this page along with those for the

"a little.”

For example. 69 percent of your students repor-
ted that they hike to read "very much.,” whereas
29 percent reported liking to read ”
average score in Reading was 300 for those who
like to read "very much” whereas the score was

312 tor those who lke to resd

The

NOTES:

1. The scaled score. s not reported If fewer than & stu-

dents responded.

2. The sum of the psrcentages may not equal 100 percent
because of roundlng Or non-response.

| E

10

,

[}

cDs O) 61178 eoss4ss pace T
School JOHN M. GOMES ELEMENTARY
District FREMONT UNIFIED .
County ALAMEDA |
. |
(— \ N
Attitude toward Reading |
School District State
:'il'(():vt;n?ecahdgo you Percent Reading Percent Reading Percent Reading |
of Students Score | of Students Score | of Students  Score ' J
Very much 69Y% 300 59% 285 stﬁ _ 270 )
A little 29% 312 35% 272 29% 251 ,
Not at all % 5% 225 5% 195 ;
. : hd )
|
. > -7 7 b . .
. - ' : ‘. .
r Jh
Attitude toward Writing ,_
How much do you School District State s
like to write your Percent Language| Percent Language | Percent Language |
own stories? of Students  Score of Students  Score of Students Score f
| Very mueh a9% 296 4% 279 51% 263 !
| I i
A little 38% . 333 33% 284 33% 266 f
ﬁw,;;t;; aII - C13% 331 18% 270 15% 249 *1
—
s - ‘“ ’
' Attitude toward Mathematics ‘ ™
School District State “:f
:?f:mrzl:rc‘g do you Percent ! Math Percent Math Percent Math ’;ﬂ
of Students Score | of Students Score | of Students Score 4
r_;;:;_;_&;;._‘ T 44%Mﬁw 326 52% . 283 57% 269
A little 45% 277 34% 273 31% 260 AF
Not at all 1 304
o




Survey of Basic Skills: Grade 3 — 1982
Part II—SUBGROUP RESULTS

Califorma Assessment
Prpgram

L Y

Subgroup results aliow you to observe the performance of different groups
of students in the school, district, and state The results are based upon the
information provided by teachers and students in response to questions in
the Pupil Information Section of each test bookiet. The scaled score is not

PAGE 8

CcDS 01 61176 6066468
School JOHN M. GOMES ELEMENTARY
District FREMONT UNIFIED

County ALAMEDA

provided for a category if there are fewer than 5 students in the category.
Statewide scores are provided in each table 80 that subgroup scores may
readily be compared to the acores of all students.

Table A. BOYS AND GIRLS
(‘"’“ TCT T T T - TR T T e T s e s e - T ™
Thus mble dnsplays lhe» scores of students by sex Teachers indicated this interpretive Example
f > Kl . :
'nformation on the test booklels in your school. boys scored 315 in Reading and qirls scored 292 At the
. . state level. boys scored 251 in Reading and girls scored 266 :
] v S P R - RN [ - — e
) : 5 SCHOOL ‘ % DISTRICT STATE
i _ Skt tood S SR
Sex Students Scaled Score Studonn Scaled Score Students Scaled Score
' No Read Wit Math l “, Read Writ Math o Read Writ Math
4 - Cem e — ke JE——
|
All Students 101 100, 0% 317 159% 1O0% 275 217 274 | 100% 258 260 261
) ! 1 1
Boys 44 a4z, 315 1R 101 790 50% 271 270 272 : 50% 291 252 259
Girts 5% 547, 202 110 298 796 S0, 278 IR 7 274 4R 266 270 263
. _ I o . R SO RS SIS J
Table B. MOBILITY
————— - - a -— - - —— e — e e o~ e e i B e < — e ——
( Thnq table displays scores '()r students ac (ordmg 16 the gmd(n atwhic h they Interpretive Example
were tirst enroiled 0 the s¢ bool Teachers reported this intormation on the
test book lets Students who first enrolled in your school at kindergarten scored 235 in
Reading, and those who first enrolled at grade 3 scored 328
L . ' —_ _ —
1 SCHOOL DISTRICT r STATE
o B O - ]
4
. Grade First Enrolied Students ‘Scaled Score ; Students Scaled Score Students Scaled Score
L) NoO FHead Writ Math l No " Read Writ Math Read Wit Math |
All Students 101 100% 305 11 297 , 19595 100% 2715 271" 274 100% 258 260 261
; .
K 51 S51% 295 N6 102 . 760 an 280 281 2719 47% 265 267 266
1 17 17 15 100 308 | 219 14 200 288 277 | 15% 263 264 265
? . 19 197 04 126 274 | 250 167% 280 282 279 15% 257 258 261
3 e ! 11 1% 128 I6 126 ! 397 227 266 270 262 | 23% 250 292 253
Vot
Q [ r
"ERIC S N ] R R

Aruitoxt provided by Eic:
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™  Survey of Basic Skills: Grade 3 — 1982 (...,

[g\\‘*’ﬁ’l JOHN M. GOMES ELEMENTARY
N Liﬁ:”i} . District  rReMONT UNIFIED
California I Assessment SUBGROUP RESULTS, Continued C)omty ALAMEDA
: Program .
. Table C. SOCIOECONOMIC STATUS ‘ N
N . 73b1
= — " ™\
r This table displays scores of students according to parent ocCupational Interpretive Example_ '
categories Teachers marked the category which corresponded to the
occupation of the student's father. mother. or guardian ‘ At your school, 21 percent of the students have parents or guardians who ae
. employed in skilled or semiskilled occupations. {n your district, the percent
of students in this category 1s 41
I 7 B schoo. T DISTRICT STATE
Occupattonal Category Students Scaled Score Students Scaled Score Students Scaled Score
: No Redd Writ Math No. %% Read Writ Math % Read Writ Math
All Students 101 1005 105 313 297 1595 100% 275 277 274 100% 258 260 261
Protessional 37 37% 312 Y43 330 ° 313 20 313 314 310 |, 1a% 330 324 322
Semiprotessional 38 38% 310 308 308 407 267 288 295 284 207% 291 291 286
Skilled’Semiskilied 21 217 280 290 249 €53 41% 1261 264 258 37% 254 258 257
Unskilled 2 2% : - P 142 9% 240 245 234 21% 212 217 224
Unknown 0 0% - - P .- 38 29, 249 264 212 6% 222 225 23+
o N : S (S ) ! »
R " © - Yable.D. ENGLISH LANGUAGE FLUENCY
4 Thise table displays scores for students in terms of English Language Interpretive Example A
fluency Teachers indicated this informationon each test booklet Data pre- . Y
sented here do not include non-English speaking (NES) students However. At your school, "English °:'V students scored 237082 in Reading. and at the
the number ot NES students 1s shown for your information - district level. students in this category scored :
i . 'SCHOOL T DISTRICT STATE
Level of Fluency Students Scaled Score Students Scaled Score Students Scaled Score
No "y Read Writ Math No. % Read Writ Math % Read Writ Math
All Students 101 1007 305 313 297 1606 100% 275 277 274 100% 258 260 261
English only 80 79% 102 08 288 1335 83% ' 278 282 274 70% 272 274 269
Fluent English plus 2nd language 18 187 317 347 358 194 12% 282 282 287 QB'/. 242 244 252
Limited Enghish plus 2nd language 3 3n .- - .- - €66 4% 205 211 240 Th 176 181 211
Non-Engligh speaking ° 0 0% 11 1% ey 5%
ERIC ' /
B —_— — TR e,

?
- -
.
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C_ SurveyofBasic Skills: Grade 3 — 1982 (. | oin m comes eLemenrany

District FREMONT UNIFIED

California pASSBSSmBnt . SUBGROUP RESULTS, Continued County | ALAMEDA )

Program . . -
_ Table E. SPECIALLY FUNDED PROGRAMS
14

i

This table displays the numbers, percents, and scores of students accord- Iinterpretive Exemple i
ing to their participation’ in specially funded programs as, coded by ’ 1 ' . ,
teachers. Some students have been served by more than one program, (
therefore, the sum of the students in individual programs may exceed the '
number of program participants oo - | -
{ F} " : ) : | .
N SCHOOL B DISTRICT | STATE
Program Participation Students Scaled Score ’ Students Scaled Score Students Scaled Score
. No. % Read Writ M \ No. % Read rit Math % Read Writ Math
. S S P . D RO S - } .
. . o ¢ ’ !
All Students ) AT 100% & 30% 313 297 1595 100% 275 1277, 274 100% 258 260 261 y
|
i
Program Participants 29 29% 357 344 337 522 33% 251 252 263 ©. 43% 218 223 230
{Students may be served
by more than one program) s i .
ESEA Titie | . 0 0% - 19 7% 238 244 263 25% 201 208 218
State Compensatory - 0 0% - - ... 7 0% 229 186 223 18% 1;)9 204 218
Education - EIA \ PR
‘ ESEA Title VIl . 0 0% - - --- 47 3% 223 224 235 2%~ 206 209 229
State Bilingual - EIA 6 67 263 297 324 78 5% 222 227 + 245 % 193 197 219
5 ‘ - .
Milier-Unruh Reading 0 0% R I o) 13% 201 214 223 S% 227 231 234
Migrant Education . O 0% o o% 2% 185 190 210
Gfted and Talented 22 25“/. 427 389 367 127 ‘aY, 399 360 382 4% 393 372 380
Special Education - 2 2% - - LR 70 a% 186 190 " 193 5% 170 179 188
Resource Speclalist .
Special Education - o o% - < - ... 48 3% 241 231 238 2y. 223 228 233 !'
DIs . -~
Non-Program Participants 72 1% 286 303 286 951 60% 289 293 280 s3%. 294 294 288
2+ Non-Response v 0 o% .. - ‘-- 122 8. 295 309 206 | an 204 284 2837 5
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Linking Resuits to Instruction

One fundamental purpose underlying the development 6f the Survey of
Basic Skills: Grade 3 was that the information yielded from assessment
results be as heipful as possible to school personnel in evaluating and
improving their school programs. T° ., section of the report has been pre-
pared with that purpose in mind.

»

There are many reasons why instructional leaders use CAP results to
improve school programs. Among the most important are the following:

-® The skilis testeg on CAP tests are central to the curriculum and text-
books used in _California public schools. The state curriculum Frame-
works serve as a common basis for developing local curriculum, select-
ing state adopted textbooks, and defining the skills tested by CAP.

® Both the third- and sixth-grade tests reflect an emphasis on thinking
skills such as reading comprehension, writing process skills, and prob-
idlh solving in mathematics, as suggested in the respective State cur-
riculum Frameworks. \

® The scaled score aliows meaningful comparisons to be made ovey, time
between content areas, across grade levels, and among subgroups of
students within a school.

® Results are given on a great number of well-defined skills, which greatly
facilitates identification of areas of need.

The following material has been prepared for use at several different
levels. Cisssroom teschers may want to use parts of this process to help
build priorities into their instructional programs for the future. Principsis
may find this materiat useful in helping their faculties arrive at a consensus
of where improvements are needed. District curriculum specislists may
elect to do an extensive study of skill areas tested by CAP and their rela-
tionship to the district's curriculum, instructional materials, and staff
development.
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The general strategy for translatlng CAP results Into action Involves three
steps:

Step 1: Content Area Anaiysis

This step is deaigned to give an oversll picture of your school
results for both third and aixth grades over a three-year period.
This information msy form the basis for the further expioration
. Into the Sklll. Area Analysis described in Step 2.

Step 2: Skill Are)a Analysis

This step provides a detailed analysis of the skill areas sssessed.
An example of how the process can be accomplished is dis-
played. Lists of suggested factors, issues, and questions to be
- considered in reference to each skill are glven. The purpose of -
this process is to help identify areas that may need additional
attention, and then to verify these observations with information
from other sources. Questions that deal with curriculum and
instruction may suggest some possible changes In your program.
Mgjor skill area descriptions can be found on page 19.’

Step 3: Developing a Plan of Action

The great diversity of programs, methods, snd materiais in Califor-
nia schools does not allow simple solutions that may be written on
a standard form. The skills tested by CAP are important skilis, but
they should never be thought of as the program for a school. When
changes need to be made, they must be made in the context of the
entire program. A discussion of some of the important considera-
tions for a “plan of action” and a_list of useful publications con-
clude this section of the school report.
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Step 1: Content Area Analysis

The completion of the graph-and4ables on this page will help you analyze (1) scaled score trends for grades 3 and 6 and (2) your
school's relationship to its comparison score band. Data for completing the graph and tables will be found on page 1 of the \
grades 3 and 6 school reports. v ‘

Three-Year Trend Analysis

’ Comparison pcoro Band Analysis

) Written \ Sample: Reading
Reading Language Mathematics . °
3 — 400 Grade 1980 1981 1982
» " . slightly
3 - 3 well-above above within
3 - 6 below atl)lg'htly well-below
= - 350 \ . elow
- ) . o . Reading
3 L Grade| 1980 1981 1982
- — 300 3
- F
n [ 6
. : — 250 Written Language
- = \
. o Grade| 1980 1981 1982
-~ -
: C 3
] -
= 200 .
3 . 6 '
3 F Mathematics .
. — 150 Grade| 1980 1981 1982
p - 3
3 - 6
i~ 100
1980 1981 1982 1980 1981 1982 1980 1981 1982
Years :
Grade 3 &—e Grade 6 O =<0

Do these tables and graphs point to a speciat-heed at a.grade level or
in a content area in your school?

+
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Step 2: Skill Area Analysis

The purpose of Step 2 is to identify specific skilis in need of attention.
The process involves the sssociation of each gkill tested with a list of sug-
gested factors, questions, and issues which are relevant to most instruc-
tional programs. Initially, areas of possible concern are identified by CAP
data. This is followed by the verification of this information from other
sources. Curriculum and instructional issues are considered before the
development of a plar of action.

The lists of skills may be taken from the program diagnostic displays in
this report or they may be ordered from CAP on forms designed for this
analysis. There are two types of forms. The “Short Form” lists 21 major
skills tested on the Grade 3 Survey and is intended for a brief analysis of
CAP results. The “Long Form" has a complete listing of all 90 reporting
categories.

The lists below suggest factors, questions and issues that may be"ueeful
in this analysis process. They are not intended to be complete listings of ali
possibie considerations; you are encouraged to create your own.

CAP Information

@ Scaled Score - Current
The scsled score for each skill area will be found on the program diag-
nostic displays.

® Scaled Score - Previous (
The third-grade scaled scores for 1980 and 1981 will be found in your
School Reports.

o Relative Strength (RS) and Relative Weakness (RW) — Current
Relative strengths and relative weaknesses may be found on the pro-
gram diagnostic dispiays.

¢ Reiative Strength (RS) and Relative Weakness (RW) - Previous
Relative strengths and relative weaknesses for grade 3 in 1880 and
1981 will be found in the last column on the right of the program diag-
nostic displays.

® Third-Grade/Sixth-Grade Link
This information is preprinted on CAP's prepared forms to show the skill
areas that are tested at both grades 3 and 8. (For further detail, you may
refer to the Rationale and Content documents)

Other Sources of Information \

e Commercial Test Results
Results of commercially-prepared tests

® Proficlency Teést Results
Resuits of locally-developed proficiency tests

® Teacher-made Test Results
Compsrisons teschers may wish to mske between their own tests and

\CAP resulits .
‘ERIC

.

® Teacher Judgments
Areas that teachers feel need further attention bssed upon all the evi-
dence and- upon thelr judgment of how it appiles to their particular situa-
tion

Another possibility would be to have teachers indicate where they feel
strengths and weaknesses exist before seeing current test resuits.

® Curriculum Speclalist Judgments
Aress that curriculum specialists or resource teachers feel need further
attention on a schoolwide or district basis '

® 8chool Review Results
Results from recent school reviews that lend themeelvee to this kind of
outline

e State Curriculum Hendbooke
Did the results of the review processes recommended in the Handbooks
indicste special needs in this skill?

Curriculum and Instruction

@ Inclusion In District Curriculum Guide )
Has this skill been Included in your district curriculum guide?

® Degree of Emphasis
To what degree is this skill area emphasized in your progrem? (G- Greet
S-Some, L-Little) '

o Application
Are opportunities provided for students to apply this skill on a regular
bssis in s variety of contexts?

® Practice
Do students hsve an opportunity to prectlce skills Ieerned in esrlier
gredes? .

® Level of Mastery
What level of mastery do you expect from students at this grade? (M-
Mastery, D-Developments|, E-Explorstory)

o Dependent or independent 8klill
Is this skill one thst depends on continuous development snd used on a
dsily besis, or Is this skill orie thst is relatively independent? (D-Depen-
dent, I- Independent)

® Time on Task
Is enough time spent on instruction In this skill?

® Inclusion In Instructional Materlals
Is this skiil adequately covered in your instructional materisis?

o Sequence and Articulation
Hss the sequence of your instructional msterials been followed to get to
the higher-ievel skiils?

® Teaching Methods

Should s change in teaching methods for this skiil be considered? 3 3

o Staff Development
is there a need for additional staff development In this eree?
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SAMPLE Date

CAP Skill Area Analysis, Grade 3 - Short Form

S U ———

[T 7 cap o ) . [ T N .
soprnitin | Otk Srnces of Infoamaltios | Lo ¢ Isbisichin
Methematics ' x 28/ ! .‘
Counting snd plscs vaius - ;" zﬂ t s T * - G + -t M T P S—
o . b . + / L + - - + - - - 4 =
) perations X | ]77 *
Ths nsturs of numbaers and + ’ G ‘ ‘ M T
propertias X + 300 J -
Gaomaelry X L ‘25/ s .
Measursment x| / S
. Patterns snd graphs ; i L
Problem ansiysis and modl‘ll ) S

filustrative Example

The CAP snalysis process is illus- /'/ o
trated here using the Mathematics sec- . P
tion of the "“Short Form' for grade 3. *

This form is intended to be flexible. yax

Use only the factors, questions, or <

issues listed above that are important ¥ s

to you, or make up your own if some of /’ )

LYy
these do not apply. It is not intended 8 y 3
that every blank space be filled on the - & ‘) Qf)
form. Concentrate on those skills that L

have consistent patterns and are
verifiable. It will be necessary to define 7
the meaning of any special symbols or
numbers you use in this table.

[}

The following analysis forms are available from CAP:

"éAP Skilll Area Analysis, Grade 3, Short Form™ includes the 19 major skill “CAP Skill Area Analysis, Grade 3, Long Form" Iinciudes all 90 reporting
areas tested: 4 in Reading, 8 in Written Language and 7 in Mathematics. categories: 27 in Reading, 34 in Written Language and 28 in Mathematics.

Please use the order blank on page 17. \

Q
FRIC—3 ’ 35
: 3;) 16

| s




Step 3: Developing a Plan of Action

.

It is beyond lﬁe scope of this report to make specific recommendations about how to improve
your school program for a particular skill. The foregoing materials have been prepared to help you

identify the strengths and weaknesses in your school program. While developing a plan of action
you may wish to consider the following points:

.

® Do not overlook your strengths. They may serve as the best available models for program
improvement in your particular situation.

® Skills must be taught in meaningful contexts. Aithough well-defined skills lend themseives
easily to rote learning activities, there is general agreement that this kind of instruction is .
mostly ineffective. While considering particular skills in need of improvement, it is very impor- -
tant to look at other skills with which they are closely associated. For example, suppose the
scaled score for details and sequence on the written language test is a relative weakness,
Plans for improvement must be made in relation to the major skill area of paragraph construc-
tion and the applications of these skills in the writing process.

® A pian to improve instruction using CAP results must involve more than just the third- and
sixth-grade teachers. Most of the skills tested on the CAP tests have a continued development
through the curriculum. First- and second-grade teachers initiate the exploration and develop-
ment of skills tested on the third-grade test. Fourth-grade teachers may find third-grade results

valuable in their planning. Obviously, much of what IS tested on the sixth-grade test is closely
related to fifth-grade work.

There are many resources available from the State Department of Education which have been
prepared to help with program planning. The order blank on the next page lists materials that are
especially appropriate for use with CAP results.

-

’ 35) \

O
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Mail this portion of the page to:

California Aaseasment Program

California State Dept. of Education
721 Capitol Mall *
Sacramento, CA 95814
Phone: (918) 322-2200 '

Forms listing the CAP skiil areas for uae in
the analysis of content area and program
diagnoatic information are available from the
California Aaseasment Program.

Mail this portion of the page to

Publications Sales

State Department of Education
PO Box 271

Sacramento, CA 95802

Phone (916) 445-1260

The resource publications hsted here are
avalable from the State Department of
Education These may prove helpful In
analyzing your instructional program

CAP ORDER FORM

Please send the following analysis worksheets.
(There is no charge.) :

Name
Quantity ;
Title Gr.3 Gr. 6 Position .
CAP Skill Area Analysis Addresa
(Short Form) City 210
CAP Skill Area Analysis Telephons

(Long Form)

If you are interested in obtaining information
about CAP workshops planned in your area,
please mark this box. D

STATE PUBLICATIONS ORDER FORM

Please send the following documents: ’
Title Price{ Quantity | Total
Reading Framework for California Public Schools (1980) 1.75
Englhish Language Framework for California Public Schools (1876) 1.50
Mathematics Framework for California Public Schools, with 1880 Addendum (1882) | 200
Science Framework for California Public Schools (1978) 1.85
History. Social Science Framework for California Public Schools (1981) 225
Handbook-for Planning an Effective Reading Program (1979) 150 -~
Handbook for Planning an Etfective Writing Program (1982) 200
Handbook tor Planning an Effective Mathematics Program (1882) 200
Science Education for the 1980s, A Planning and Assessment Handbook (1882) 2.00
Survey of Basic Skills Grade 3 — Rationale and Content (1880) 150
Survey of Basic Skills Grade 6 — Rationale and Content (1982) 200
Student Achievement in California Schools: 1981-82 Annual Report (1982) 200
Total amount for publhcations $ o
Plus sales tax for Calffornia purchasers e
TOTAL . $

Make checks payable to California State Department of Education Remittance or purchase order must accom-
pany this order form Purchase orders without checks are accepted only from government agencies in Califor-
nia

Name . . : ' .
Address . ) o e

__ State.__________ Zip A‘LJ

City . e




Readlng

The reading section of the Survey contains
items from six major skill areas: phonics, struc-
tural analysis; vocabulary, literal comprehen-
sion, inferential comprehension, and study-
locational skills.

All of the reading questions are derived from
a reading selection so that pupils are never
asked to deal with reading skilis apart from the

context of a passage. The primary emphasis of

the reading section of the test is comprehen-
sion.

@ Phonics items assess the ability to match
the sounds associated with the letters
(vowels and consonants) occurring in one
word from a reading passage with those
occurring in another word.

® Structural analysis items assess the abiiity
to recognize the meaning of common
prefixes and suffixes, to recognize the base
form of a word with an inflectional suffix
added (for example: “trimmed” vs. “trim"), to
recognize the association. between an
irregular verb form and its  infinitive (for
example, “taught”’ vs. “teach”), to recognize
the words represented by a contraction, and
to identify the component words of a com-
pound word. )

® -Vocabulary items agsess the ability to iden-

tify synonyms, antonyms, and definitions of

words used in a reading passage, and the
ability to use the context of the passage to
identify the meaning of a multiple meaning
word (for example, 'saw,” “run,” and “‘bark").

‘e Literal comprehension items assess the.

ability to answer literal questions including
sequence, details (explicitly derived from
one, two, or three sentences in the reading
passage) and pronoun references (Jack.is a
boy. He is a good reader. ... Question: Who
is a good reader? Answer: ‘Jack).

o - Inferential comprehension items assess the
ability to identify the main idea of a story,
infér a cause-and-effect relationship, and
draw conclusions from details, from overall
meaning, and about characters.

L Study locational items assess the ability to
Q sea pictured Table of Contents to flnd the

(_l: KC age on which a given story appears, and to

“rrange words in alphabetical order.

Content Area Descriptions — Grade 3

Written Language

The written language section of the Survey '

contains items from eight skill areas: word
forms, standard English usage, language
choices; sentence recognition, paragraphs,
capitalization, punctuation, and spelling.

e Word form items assess the ability to form
words with prefixes and suffixes, Irregular

noun plurals (for example, ‘‘geéese,”

“children,” and “shelves”), and contrac-
tions.

ability to use verbs and pronouns, and to
achieve agreement in number between sub-
ject and verb, and between a noun deter-
miner (for example, “this,” “these,” “that")
and the noun it modifies.

Language choice items assess the ability to
select words which appeal to a given sense
(for example,” a word such as “buzzing"

- would be associated with the sense of '

sound), and to select the most specific word
in a list of related words (for example, the
word “hamburger” would be identified as
more exact than’ “food” or “thing”).

Sentence recognition items test the ability

to %rm a complete sentence by supplying a - -

needed subject or verb, and to discriminate
between questions and statements.

Paragraph items assess the ahility to
choose a sentence for a blank Iin a
paragraph which will make sense in the
context of the paragraph; these items
include topic sentences, relevant details,
and necessary sequential elements.

Capitalization items require pupils to select
-words (such as names, places and holidays)
which are correctly capitalized.

Punctuation items require pupils to use
periods, question marks, commas, and
apostrophes correctly.

Spelling ite ms assess the awareness of pre-
,,, dictably spelted words and words with
suf\flxes A few familiar spelling demons are
also inclyded among the spelling items in
addition to several homophones (for exam-
ple, “bear” and “bare”).

Standard English usage Items assess the

Mathematics °

The mathematics section of the Survey con- -
tains items from seven skill areas: counting .
and place value, operations, the nature of num-
bers and properties, geometry, measurement,
patterns and graphs, and problem analysls and
models.

o COuntIng and place value items assess the
ability to find ordinal positlons, read and -
write numbers in standard and. expanded
forms, count, and recognize place values.

e Operations items assess basic facts and
operations in addition, subtraction, and
multiplication, and basic facts in division.’

® The nature of numbers and properties items
assess the ability to recognize patterns of
numbers, use the commutative and associ-
ative properties to.find equivalent expres-
sions, find the product of a number and zero, .
recognize odd and even numbers, and use=,
<, and > signs correctly.

Geometry items require puplils to recognize
two- and three-dimensional geometric
shapes, parallel lines, right angles,
diameters, and diagonals.

Measurement items require pupils to use
standard and non-standard units to
measure lengths of pictured objects, esti-
mate length, convert from one unit to
another within the same system, and to com-
pute the perimeter of a quadrilateral. The
items Iinvolve both US. Customary and
metric units* although the emphasis is on
‘metrlc. Included in this skill area are items
requiring pupils to read a clock, a ther-
mometer, a calendar, and a scale, and to find
the area or volume from pictured shapes.

e Patterns and graphs items require pupils to
find missing numbers or patterns, find the
function rule, and read a simple bar or pic-
ture graph.

o Problem analysis and models items require
pupils to read stories, to find the given facts,
missing information, or-the question being
asked, and to match a mathematical sen-
tence or a plcture with the correct state-
ment. :

Included in each of the skill areas described
above are items stated as word problems which,
involve applications of the skill. 19 4 (7
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INTRODUCTION )

Parts 1,1l and Il of the school report are discussed in greater detail in thIsA

section. Also included are state percentile rank tables for comparing school
(or district) content area scores and background factors with all other
schoois or districts in-California. .

A scaled score. system for reporting the results from Survey of Basic -

Skilis tests is now being used in grades three and six. It was introduced first
in-grade three, and was developed in conjunction.with. the hew third-grade
Survey first admiriistered in 1980. Scaled scores have three noteworthy

advantages. They permit comparisons from year to year, among content

areas, and across grade |eveis. .

The scaled scores range from approximately 100 to 400; however, few
.of the schooi- or district-level scores go below 1560 or over 350. The
achievement for the average (mean) third- and sixth-grade student was set

- 1o a scaled score of 260 in 1980. The particular ranges df numbers used for
the scaled scores were selected to avoid.decimais, negative numbers, and
confualoq with percent correct scores and percentile ranks. Scaled scores

- are designed to be a baseline measure which can reflect the progress of a
school or school district over a period of years, irrespective of changes to
the test or the progress of other schoois or districts.

In the past, the chief vehicie for reporting CAP results to schoois and dis-
tricts has been the percent correct score (the totai numbér of questions
answered correctly divided by the total number of questions attempted).
This type of score is still in use in the grade 12 Survey. The percent correct
scores are useful (as long a8 the test remains unchanged) in comparing
scores acroas years, but unfortunately such scores do not lend themseives
very well to other kinds of comparisons.

PART I. CONTENT AREA SUMMARY

School and district scores and comparison score bands are provided on
page 1 of the Survey report. Scores are shown forde current year and two
previous years. Grade 3 scores for 1981-82 may now be compared with
two previous years allowing comparison of third-grade Survey results for
thrge years. Score bands are also shown graphicaily. Computer messages
are included to assist in interpretation.

Scaled scores allow comparison of a\school's performance in reading to
that in written language or in mathematics. Since the average or mean
score for both the grade 3 and grade 6 Surveys has been set at 250, it is
now possibie to compare results across grade levels.

Comparison Score Bands ‘ .

Comparison score bands take into consideration the conditions in which
your school operates, such as characteristics of the community. The com-
parison score band, therefore, enabies you to compare your school's scores
with those of schools that have reported a set of background charac-
teristics similar to those listed for your school. It does not suggest where
you should score, only where schools with a set of background factors
similar to yours did score. School and district comparison score bands are
also shown graphically on page 1.

Comparison score bands are calculated from the achool background fac-
tors listed in the Background Factor Summary. Each comparison score
band represents the middle 50 percent of the range of scores that would be
obtained by. schools reporting background factors similar to yours. If your
school score falls above the comparison score band, your school Is in the
upper 25 percent of the schoois having similar reported background fac-
tors. Conversely, if your score falis below the comparison score band, your
achool Is in the lower 25 percent of the schoois having similar reported
background factors.

Background Factor Summary

The numerical data for the four background factors which were used In
calculating the comparison score bands are shown on page 2. Inciuded are
comparative background factor data for a three-year period. Educators
wishing to compare their schooli's background factor data with those of
other schoois should use Tabie 1 (Table 2 for district resuits). The tables,
which can be found at the end of Part ¥, provide a convenient method of
converting the numerical data for 1981-82 into statewide percentlie ranks.
(The percentlle ranks for previous years can be found In the /nterpretive
Suppiements tor those years.) it shouid bs noted that a higher percentile
rank indicates only the relative standing of a school In terms of a back-
ground factor. (Percentile ranks are discussed at the end of this section)

"The following paragraphs explain briefly how sach background factor Is

determined.

Entry Leve/ Test. The first factor reported is the mean score obtained in
the fall of 1881 by the first-grade students in the school. The test includes
items measuring the learning skiils of inmediate recall, ietter recognition,
auditory discrimination, visual discrimination, and language deveiopment.

The selection of skiils assessed by the Entry Leve/ Test was based on the
need to know what level of skiils children have when they enter the first
grade as well as the need to account for initlal differences in readiness
when analyzing subsequent student achievement in the third grade. A high
score on the Entry Leve/ Test indicates that a school's entering first-gra-
ders tend to have a greater readiness for learning than those from schools
with lower scores. .

-
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Since the Entry Level Testis no ionger administered, it will not be a back-
ground factor in future reports.

Socioeconomic index. The socioeconomic index is an indicator of the
occupations of the parents of third-grade students. On the back of each
student's test booklet, the teacher identified from the following list the
occupational category that corresponded most closely to the occupation of
the student’s father, mother, or guardian.

® Unknown
i
: ® Unskilled employees (and welfare)

2

® Skilled and semiskilled employees
o Semiprofessionals, cierical and sales workers, and technicians
=l

® Executives, professionals, and managers

The first two categories were assigned a value of.1; the third, a value of 2;
and the last two, a value of 3. The socioeconomic index is the average
(mean) of these values for all third-grade students in the school. A high
value indicates that the schoo| serves a community with a large percentage
of people engaged in professional and semiprofessional occupations.

Percent AFDC. The AFDC figure is the percent of students whose families
are receiving assistance under the Aid to Families with Dependent Chitdren
Program. Late in 1981 each district completed a questionnaire in which it
I).s asked to give the enroliment of each school in the district and the num-

ber of students in each school whose families were receiving AFDC assis-
tance as of October 1981.

For each school, the number of students from AFDC families in the school
attendance area was divided by the sum of the public and private school
enroliment to yield a percent AFDC figure. The district AFDC value pre-
sented on the profile was calculated by weighting the percent AFDC figure
for each school by the number of students tested in the schooi.

Percent LES/NES. The percent LES/NES is the percent of limited- or non-
English-speaking students. The figure was derived from data filled in on
each student’'s Survey of Basic Skills: Grade 3. Teachers were asked to
classify each student according to four language proficiency categories:

1. English only

2. Fluent English and a second language

3. Limited English and a second language

4. Non-English speaking

The percent LES/NES students is the percentage of students belonging
to categories 3 and 4.

L]

Student Score Distributions

The Student Score Distributions block shows a profile of the scores for

your school. The statewlide distribution of student scores is divided into.four
equal groups by the state quartiles (Q, Qs Q9. Each quartile marks off,
respectively, the lowest quarter of scores, the next highest quarter, and so
on.The percentage of your students scoring In each of these four statewlde
groups s presented for each content area. (No student acore distributions
are reported for schools or districts which tested fewer than 15 students.)

A “perfectly average” Callfornla school would have 25 percent of Its stu-
dents In each of the fourquarters. A high-scoring school probably will have
more than 25 percent of Its students scoring In each of the two highest
quarters. Simllarly, a low-scoring school wlll be more strongly represented
in the lowest two quarters. The following examples show the distribution of
scores for two schools with similar means but with different-distributions of

_scores. . :
"Percentage of Students in Each
Quarter of the State Student
Distribution
c A Below Between Between Above
Ontent Ares Q1 QiandQz QzandQa Q3
Reading © 16% 36% 35% 15%
Figure 1

The distribution of scores for the school represented by Figure 1 shows ®

that fewer than 25 percent of the students scored In the lowest quartile.

Percentage of Students in Each
Quarter of the State Student
Distribution

Below Between Between Above
Content Area | Q Qiand Q2 Q2and Qa Qs

Reading 30% 20% 20% 30%

Figure 2



School 1, represented by Figure 1, has appmxlmlhgtho same scaled acore - '

as the school represented In Figure 2. However, this mean score is based
upon a different distribution of student scores; only 15 percent of the stu-
derits were below Q:in School 1, whereas 30 percent of the student scores
inSchool 2 were below Q1 The same s also true about Qx 15 percent of the
students were above Qs in School 1 as contrasted with 30 percent of the
students in School 2. Sthool 1 has a relatively homogeneous popuiation,
whereas School 2 has a more diverse population of students.

In this manner, the student score distributions provide additional Infor-
mation about the achievement of students In your school, information which
may have Implications for your educational program.

PROGRAM DIAGNOSTIC DISPLAYS

In the Program Diagnostic Displays, scaled scores play a vitai role in per-
mitting comparison of performance among the different skill areas in read-
ing, written language, and methematics. The feature that makes $caled
scores superior to many other scores for these comparisons is that there Is
no maximum value (or artificial ceiling) -or minimum value (artiticial floor).
That is, a truly high-scoring school that has a scaled score in mathematics
of 400 could have a scaled score of well above 400 in geometry, which
would show superior performance in.that skill area. A finite scale, with a
minimum and maximum, masks such exceptional performance at either end
of the scale. (Page 3 of the report contains a detailed explanation of the
Program Diagnostic Displays)

Immediately following the program diagnostic displays is a section that
contains responses to attitudinal questiona regarding the basic skills. Stu-
dents were asked to indicate how much they like reading, writing stories,
and mathematics. School, district and state results are displayed, and the
number and percent of students in each category are shown.

SUBGROUP RESULTS

The subgroup results provide additional Information on the performance
of third-grade students tested last spring. Test acores have been calcu-
lated for subgroups within the classifications of sex, socioeconomic status,
English language fluency, mobility, and specially funded programs. The
number gnd percent of students in each subgroup are shown. School, dis-
trict, and state resuits are displayed.

When any subgroup is composed of a small number of students, caution
stiould be used in making further generalizations from their pei&mance‘
When a smail number of students is tested, a few very high or | scores
wili greatly influence the average score, no matter how long the test is.

There is also the likelihood that the scores next year for the new set of
students classified as beionging to a subgroup will be different. Because
the number and type of students in a subgroup fluctuate from year to year, it
is advisabie to look at other sources of information and to study resuits for
previous years before drawing any firm conciusions.
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Although scaled scores have many positive features end uses as outlined
above, they do not answer the question, "How does my school compare to
other schools In California?" This question cen be answered bx exemIining
the school and district norms tables (Tables 1 and 2, respectively) et the
end of this section.

School Percentlie Renks and Student Percentlie Ranks

Questions sometimes arlse when e school's percentile acore, as reported
by the C4lifornia Assessment Progrem, differs from Its percentile scoreons
publiisher's standardized test, even though both tests were administered to
the same students. A typical question might be stated this wey:

“At our school, we gave e commerclally-prepered,
natlonally-normed test. Looking In the publisher's norm
charts, we found thet the score of our averege (usually
median) student was &t the 39th percentlle, but our
school’'s Callfornla Assessment Program score wes at the
17th percentlle. Why do we get different ruulto for CAP
and for our own testing program?"

Several factors might account for the apparent dliscrepancy, such as
variations in content assessed by the two tests. However, such varletions
are not likely to result in major differences In percentiles. In most cases, the
differences result from the fect that the CAP percentlle ranks are based on
the distribution of school scores, end publishers’ percentiie renks are
based upon a distribution of student scgres. indlviduel students should be
compared with other students, and sc Is should be compared with other
schools. When conslidering the test regulits for groups, such as schools and
districts, it is appropriate to use group percentiie ranks. The Americen Psy-
chological Association's Standards for Educational and Psychological
Tests* ciearly states that .. .|t is inappropriate to evaluate schools by
using norms developed for the evaluation for individuals.”

The difference between the two percentlie ranks can be explained by a
brief iook at statistics. School scores (means) tend to be closer to the over-
all mean than do the scores of individual students. This |s because school
gcores themselives-are aggregates, and aggregates of scores are less
varled than Individual student scores. Figure 3 lllustrates a distribution of
student scores and'school mean scores. Student scores are spread ecross
a wider range of possible scores because there Is e greater verlebllity
among actual scores. But school acores are more clusterad neer the mean.
Thus, the same score wlil convert to a different percentlle rank depending
on whether it Is compared with student or school norms.

‘Fradarick B. Davis. Chair of 8 joint committas of tha Amarican Psychologics| Associstion, Ameri-
can Educations| Resesrch Associstion, and ths Nations! Council of Msssursmant in Educstion,
Standasrds for Educstionsi snd Psychologics! Tests. Weshington, D.C.: Amarican Psychologicsl
Association, 1974. ’
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Figure 3 shows, for example, that a percentile rank of 39 based upon stu-
dent norms is equivalent to a percentile rank of 17 based on a distribution
of school mean scores. Thus, we can see that the two different percentile
ranks, 39 and 17, represent the same level of student achievement re-
pprtod on different scales.

}

|

School Means

FREQUENCY

Student Scores

A B C SCORES

a. School Percentile Rank. 17 30 89
b. Student Percentile Rnnt\ge 49 81

Figure 3. Comparison of School ;nd Student Percentile Ranks based upon
two hypothetical distributions. *
Annuelly Computed Percentile Ranks

This question is sometimes asked by schooi personnel:

"Why does the California Assessment Program caiculate
and publish new percentile rank norms each year rather
than using fixed norms?"

Current-year norms enable you to answer the question, “How did the
achlevement of students in our school compare with the achievement of
students in other schools in California this year?* Achievement in the cur-
rent year is being evaluated, not the achievement this year compared to the
achievement of all schools in Callfornia two or three years ago. While norms
do not change dramatically from year to year, the norms developed for the
current year of testing are the correct ones to use.

The current-year norms used by the state are sometimes contrasted with
the norms that publishers may,use for as long as ten years. Commercial test
publishers are not able to revige thelr norms each year because of the cost
of doing s0 and the near Impossibility of obtaining a representative sample
each year. e :

Percentile ranks are designed for status comparisona. The queation
abjut whether the students are achieving at a higher or lower level in
reading than In previous years can be answered by looking at the
scaled scores. :

&

Percent Correct Convérsion Tables

Percent correct scores have one principal advantage: They represent a
simple statistic which concretely describes how students performed on the
test. Sometimes such Information might be useful in setting priorities about
which skill areas should receive attention. Tables 3, 4, and § provide con-
versions between scaled scores and percent corrett scores to provide the
reader with such Information. Thia converalon process wiil heip ta deter-
mine the actual difficuity level of a skill area and help to relate school
resuits 10 the statewide findings described in Student Achtevement in
California Public Schools, 1981-82 Annual Report. -
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TABLE 1 — S8CHOOL NORMS — MAY 1082 (N=4,485) — PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS

State Writs Eny - Secle- Peroent . Peroent S
Percentie Reading La . Mathematics Level eoenomic AFDC LES/NES Peroentile
3 Renks nguage Tost index , Pupiie Renks
95 3167~468 369-535 374-49] 31.92-35.00 295-3,00 61.1-100.0 57.1-100.0 9%
93 356-366 359-368 362-313 3l.61-31.91 2.90-2.94 53.4-61.0 50.9-57.0 93
97 348-355 347-354 353-361 31.43-31.60 L2.87-2.89 . 47.0-53.3 ©6.2-50.8 wi
Yo 343-3417 3%l-3646 364—-352 31.31-31.42 "2.83-2,86 43.8-46.9 41.4-46.1 . Yo
95 338-362 337-340 339-343 31.15-31.30 2.80-2.82 40.5-43,7 38.6-41.3 95
94 334-337 132-336 333-334 31.01-31.14 2.71-2.19 38.0-40.4 36.3-38.5 94
93 351-333 329-331 330332 30.91-31.00 2.74-2.76 36.3-37.9 33.6-36.2 93
. 92 32T1-330 326-328 326-329 30.82-30.90 2.71-2.173 34.6-36.2 32.0-33.5 92
9i 324-32¢ 323-325 3123-1325 30. 74-30.81 2.69-2.170 313.1-34.5 30.0~31.9 G
90 321-323 320-322 320-322 30.66-30.73 2.67-2.68 $1.9-33.0 28.6-29.9 90
s 319-320 317-319 31 7-319 30.568-30.67 2.64-2.66 30.4=-31.8 26.0-20.5 s
Ho 317-3148 3l%-316 315-316 30.51-30.57 2.61-2.63 29.0-30.3 25.5-26.7 48
'R I15-316 I13-314 3N2-314 30.44-30.50 2.59-2.60 28.1-28.9 23.9-25.4 8l
Ko 313-314 «3lu-312 . 310-311 30.37-30.43 2.57-2.58 21.0-28.0 22.4-23.8 Bo »
85 311-312 309 308-309 30.32-30.36 2.55-2.56 26.1-26.9 21.3-22.3 - 85
84 308-310 307-308 : 306-307 30.2530.31 2.53-2.5¢ ?5.1-26.0 20.2-21.2 86
63 306-307 305-306 : 305 30.18-30.24 2.52 26.4-25%.0 19.1-20.1 43
82 305 303-304 : 303-304 30.13-30.17- 2.50-2.51 23.7-24,) 17.9-19.0 .82
Al Ju2-306 301-302 ° 301-302 30.07-30.12 2.49 23.1-23.6 l6.9-17.8 a1
Ao 301 300 : 300 30.01-30.006 2.47-2.40 22.6-23.0 16.7-16.9 RO
19 300 298-299 298-299 29.98-30.00 2.45-2.46 22.1-22.5 15.5-16.2 79
78 218-299 396-297 296-297 29.92-29.97 2.43-2.44 21.6-22.0 14.9-15.4 78
R 2917 295 294-295 29.86-29.91 2.41-2.42 21.0-21.5 164.3-14.8 i
16 295-296 294 293 29.82-29.085 ‘2440 20.5-20.9 13.6-14.2 16
7% 294 292-293 291-292 29,.76-29.81 2.38-2.39 20.1-20.4 13.0-13.5 75
Tae 243 291 290 29.72-29.75 L 2.37 19.6-20.0 12.4-12.9 I
13 291-292 290 288-249 29.66-29.71 2.35-2.36 19.1-19.5 11.8-12.3 73
1 290 2069 287 29.62-29.65 2.34 18.7-19.0 11.3-11.7 72
1 288-249 288 286 29.57-29.61 2.33 18.2-18.6 10.9-11.2 71
) 287 286-287 285 29.51-29.56 2.32 17.8-18.1 10.4-10.8 1
69 286 - 285 L 293-204 29,.46-29.50 2.30-2.31 17.4-17.7 10.1-10.3 69
64 284-285 283-284 Ly 282 29.41-29.45 2.29 17.0-17.3 9.6-10.0 td
% 283 282 281 29.36-29.40 2.27-2.28 16.6-16.9 9.1-3.5% 7
6o 282 281 . 280 29.31-29.35 2.26 16.3-16.5 8.7-9.0 60
65 281 280 - 2719 29.26-29.30 - 2.2% 16.0-16.2 8.3-8.6 65
64 279-280 219 218 29.21-29.25 2.24 15.6-15.9 8.0-8.2 o4
63 218 218 216-211 29.15-29.20 2.22-2.23 15.2-15.5 1.7-7.9 6l
62 217 276-211 2715 29.11-29.14 2.21 14.8-15.1 T.2-7.6 62
6l 215-2176 21% 274 29.04-29.10 2.20 14.5-14.7 6.9-7.1 ol
60 21 214 273 29.00-29.03 2.19 16.1-16.4 6.6-6.8 ‘30
sq 2712-213 213 212 28.93-28.99 2.18 13.8-14.0 6.2-6.% 59
5H 211 212 270-271 28.08-28.92 2.17 13.5-13.7 5.9-6.1 vy
51 210 211 269 28.82-28.87 2.16 13.3-13.4 %.6-5.8 '57
56 268-26S 210 268 20.77-28.81 2.15 12.9-13.2 5.35.% %
55 267 269 267 28.72-28.76 2.14 12.7-12.8 9.1-%.2 55
54 266 267-268 - 20.66-28.71 2.13 12.4-12.6 4.9-5.0 9
53 265 266 266 20.5%59-26.65 2.12 12.1-12.3 4.6-4,8 LY
. 52 264 265 265 20.%1-206.58 2.10-2.11 11.9-12.0 4.3-4.5 52
Q  si 263 ‘264 264 28,45-28.50 2.09 11.7-11.8 bel=b,2 51
E [C 50 262 263 263 28.38-20.44 . . 2.08 1l1.4-11.6 3.8-4,0 50

‘ K
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TABLE 1 — SCHOOL NORMS — Continued

State : Entry Soclo- Percent - State
Percentile Resding L yriitan Methematice Level economic v LES/NES Percentlie
Renke onguege Toet index Puplie Renke
49 261 262 262 28.31-28.37 2.37 11.1-11.3 3.6-3.7 49
48 259-260 261 260-261 . 28.23-28.30 206 10.8-11.0. 3.5 48
47 258 260 259 . 28.16-28.22 2.05 10.6-10.7 3.3-3.4 47
40 . 257 259 258 ‘ 28.08-28.15 2.04 10.4-10.5 3. 1+3.2 46
wa 45 256 258 - [ 28.01-28.07 2.02-2.03 10.1-10.3 2.9-3.0 45
' 44 N 255 257 256-2517 27.96-28.00 2.01 9.9-10.0 © 2.8 44
43 253-254 256 255 27.90-27.95 - 9.6-9.8 2.6-2.7 43
42 252 255 254, 27.84-27.89 2.00 9.4-9,5 2.4-2.5 42
ol 251, 253-254 253 27.76-27.83 1.99 9.1-9.3 2.2-2.3 41
< 40 250 252 - 27.69-27.75 1.98 8.9-9.0 2.1 40
39 249 251 252 27.62-27.68 1.96-1.97 8.7-8.8 2.9 19
= 38 248 250 251 27.54-27.61 1.95 8.4-8.6 1.8-1.9 38
37 241 . 249 250 - 27.45-27.53 1.94 8.3 1.7 37
. J6 245-246 248 248-249 27.37-27.44 1293 7.9-8.2 1.6 36
. 35 244 247 247 27.28-27.36 1.91-1.92 T.7-7.8 1.5 15
- 34 243 246 246 27.15-27.217 1.90 T.4-T7.6 l.3-1.4 314
33 241-242 245 245 27.06-27.14 1.89 7.1-7.3 1.2 33
, 32 240 243-244 244 26.98-27.05 1.87-1.88 6.9-7.0 0.8-1.1 32
31 239 242 242-243 26.87-26.97 1.86 6.6-6.8 0.6=0.7 31
30 237-238 241 24l 26.75-26.86 1.85 6.3-6.5 - 30
29 236 240 240 26.63-26.74 1.83-1.84 6.1-6.2 > 29
28 235 239 239 ©26.52-26.62 1.82 5.8-6.0 - 28
“ 27 234 237-238 238 26.43-26.51 1.80-1.81 5.6-5.7 - 27
26 232-233 236 231 26.28-26.42 i 1.79 5¢3-5.5 - 26
25 231 235 | 235-236 26.17-26.217 1.77-1.78 5.1-5.2 - 25
24 229-230 233-234 234 26.03-26.16 1.75-1.76 4.8-5.0 - 24
23 227-228 232 233 25.90-26.02 1. 74 4.5-4.17 - 23
22 226 230-231 232 25.76-25.89 1.72-1.73 hoe2-4.4 - 22
21 224-225 ©229 231 25.54-25.75 1.71 4.0-4.1 - 21
29 222-223 221-228 230 25.37-25.53 1.69-1.70 3.7-3.9 - 20
19 221 225-226 228-229 25.22-25.36 l1.68 3.4-3.6 - 19
18 219-220 223-224 221 25.03-25.21 1.65-1.67 3.2-3.3 - 18
17 217-218 '221-222 226 24.88-25.02 l.64 2.9-3.1 - 17
! 16 215-216 220 223-225 24.69-24.87 1.62-1.63 2.7-2.8 - 16
15 214 218-219 222 24.50-24.68 1.60-1.61 2.4-2.6 - 15
14 Jl1-213 216-217 220-221 24.23-24.49 1.57-1.59 2.2-2.3 - 14
13 210 214-215 218-219 24.00-24.22 1.56 2.0-2.1 - 13
12 207-209 212-213 217 23.74-23.99 1.53-1.55% l.7-1.9 - 12
11 205-206 211 214216 23.46-23.73 “1.51-1e52 1e5~1.6 - 1
10 203-204 209-210 212-213 23.15-23.45 1.49-1.50 lo3-1.4 - lo
9 201-202 206-208" 210-211 22.80-23.14 1.47-1,.48 lol1-1.2 - 9
. 8 198-200 203-205 208-209 22.45-22.19 le44-1.46 0.9-1.0 - 8
7 195-197 201-202 205-207 22.07-22.44 l.41-1.43 0.7-0.8 - 7
¢« 191-194 197-200 202-204 21.50-22.06 1.39-1.40 0.5-0.6 - 6
5 188-190 193-196 198-201 20.94~21.49 1.35-1.38 0.3-0.4 - 5
4 183-147 189-192 194-197 20.31-20.93 1.31-1.34 0.1-0.2 - 4
3 178-182 185-188 1869-193 19.31-20.30 1.25-1.30 - - 3
2 171-177 179-184 181-188 17.80-19.29 l.16-1.24 - - 2
) 1 134-170, 137-178 122-1890 10.25-17.79 1.00-1.15 0.0 0.0 1
\‘l
- r~ - -
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State . Entry Soclg- * Percent , State
Percentila . Reading - Written Msthematics Level sconomic Percent LES/NES Percentile
Renks Lenguage Test Index AFDC Puplis Renks
99 358-438 360-398 369-436 32.33-34.50 2.96-3.00 36.0-82.6 41.7-100.0 99
98 347-357 348-359 356-368 32.03-32.32 2.90-2.95 . 32.6-35.9 36.1-41.6 98
97 343-346 344-347 350-355 31.72-32.02 2.85-2.89 " 30.5-32.5 33.3-36.0 97
96 341-342 338-343 341-349 31.55-31.71 2.80-2.84 28.6-30.4 30.4-33.2 956
95 335-340 335-337 336-340 31.42-31.54 2.71-2.179 27.2-28.5 26.9-30.3 95
94 3133-334 331-33¢4 332-335 31.28-31.41 2.68-2.70 - 26.6-27.1 25.0-26.8 94
93 330-332 329-330 327-331 31.14-31.27 2.65-2.67 25.8-26.5 22.9-24.9 93
92 321-329 324-328 323-326 31.00-31.13 2.62-2.64 25.1-25.17 22.1-22.8 92
-91 325-326 319-323 320-322 30.88-30.99 2.58-2.61 23.8-25.0 21.3-22.0 91
90 323-324 316-318 318-319 30.79-30.87 2.55-2.57 23.4-23.7 19.6-21.2 90
89 321-322 314-315 316-317 30.67-30.78 2.51-2.54 '22.2-23.3 18.6~19.5 89
88 319-320 313 313-315 30.63-30.66 2.50 21.7-22.1 17.6-18.5 88
8r 318 311-312 310-312 30.56-30.62 2.48-2.49 21.4-21.6 16,9-17.5 87
86 315-317 309-310 308-309 30.46-30.55 2.46-2.417 20.8-21.3 16.1-16.8 80
85 314 305-308 307 30439-30.45 2.44-2.45 20.4-20.7 15.2-16.0 85
84 311-313 304 305-306 30.31-30.38 2.43 20.0-20.3 13.7-15.1 8y
83 309-310 301-303 303-304 30.27-30.30 . 2.41-2.42 19.2-19.9 13.4-13.6 83
82 306-308 299-300 301-302 30.19-30.26 ©239-2.40 18.7-19.1 12.7-13.3 g2
8t 302-305 291-298 300 30.15-30.13 2.37-2.38 18.3-18.6 12.1-12.6 81
80 301 295-296 298-299 30.10~30.14 2.35-2.36 17.9-18.2 11.7-12.0 80
19 299-300 294 297 30.04-30.09 2.34 17.7-17.8 11.3-11.6 79
10 298 «292-293 296 30.00-30.03 - 17.4-17.6 10.6-11.2 70
17 296-297 291 294~295 29.94-29.99 2.33 17.2-17.3 10.1-10.5 | 17
76 295 290 1293 29.90-29.93 2.31-2.32 16.8~17.1 9.6-10.0 16
15 293-294 289 291-292 29.82-29.89 2.30 16.6-16.7 9.3-9.5 15
T4 291-292 287-288 ' - 289-290 29.80-29.81 2.29 16.3-16.5 9.0-9.2 74
13 290 286 288 29.77-29.79 2.28 16.1-16.2 B8.4-8.9 13
12 289 285 '286-281 29.73-29.76 2.26-2.27 15.9-16.0 8.0-8.3 12
71 288 284 285 29.70-29.72 2.25 15.6-15.8 1.7-7.9 71
10 287 283 - 29.66-29.69 2.24 15.2-15.5 7.3-7.6 70
69 286 282 284 29.62-29.65 2.23 14.9-15.1 Tel-T7.2 59
68 285 281 233 29.59-29.61 2.22 14.6~14.8 6.8-7.0 6H
67 284 280 282 29.56-29.58 2.21 14.4~14.5 6.6~647 67
66 283 - 281 29.51-29.55 2.20 14.2-14.3 6.4-6.5 606
6% - 219 280 29.48-29.50 2.19 13.9-14.14 6.2-6.3 65
64 282 2718 279 29.42-29.47 2.18 13.7-13.8 5.9=6.1 64
63 281 217 218 29.40-29.41 2.17 13.5-13.6 5.7-5u8 63
62 280 276 2717 29.36-29.39 2.16 13.3-13.4 5.4~5.6 62
61 2719 - 216 29.33-29.35 2.15 13.2 5.2-5.3 ol
60 278 215 215 29.27~29.32 - 13.0-13.1 4.8-5.1 6)
59 277 274 274 29.21-29.26 2.14 12.9 4.7 59
58 276 212-213 213 29.16-29.20 2.13 12.6-12.8 4e5~4.6 58
57 274-2175 - 271-2712 29.10-29.15 2.12 12.5 4.2-4.4 57
56 273 271 270 29.04-29.09 2.11 12.2-12.% 4.0-4.1 56
55 2712 210 - 29.01-29.03 2.09-2.10 12.0-12.1 3.8-3.9 5%
54 271 - 269 28.95-29.00 2.08 11.7-11.9 3.6-3.7 54
53 210 269 268 28491-28.94 2,07 11.6 3.4-3.5 53
52 268-269 268 267 28.88-28.90 2.06 11.3-11.5 3.1-3.3 52
51 267 266-267 266 28.81-28.87 2.05 Ll.1-11.2 2.9-3.0 51
50 265-2066 265 265 2.04 10.9-11.0 2.7-2.8 50

28.76-28.80

TABLE 2 —- DIST_RICT NORMS — MAY 1982 (N=921) — PERCENTILE RA_NKS FOR SCALED SCORES AND BACKGROUND FACTORS




TABLE 2 — DISTRICT NORMS — Continued

Stste Entry Socio- Percent State
Percentiie Reading Written Methematice Leve! economic Percent LES/NES Peroentiie
Renke Language Toet Index AFDC Pupiis Renke
49 264 264 264 28.69-28.175 2.03 10.6-10.8 2.5-2.6 4y
48 - 263 263 28.65-28.68 2.01-2.02 10.4-10.5 2.3-2.4 4d
47 2063 262 262 28.59-28.64 - 10.3 2.1-2.2 47
406 262 - 261 28.51-28.56 - 10.1-192.2 2.9 40
. 45 261 261 - 28.45-28.50 2.00 9.8-10.0 1.9 45
44 260 260 260 28.41-28.44 - 9.7 l.7-1.8 44
43 - - 259 28.33-28.40 - 9.4-9.6 le4-1.6 43
42 258-259 259 258 28.217-28.32 1.99 9.3 le2-1.3 42
, 41 ﬂ 257 258 2517 28.21-28.26 1.98 9.1-9.2 l.1 ol
40 256 257 - 28.16-28.20 1.96-1.97 8.9-9.0 0.9-1.0 40
» v
35 255 256 256 28.10-28.15 1.95 8.6-8.8 047-0.8 39
38 - - 255. 255 28.05-28.09 1.93-1.94 8.4-845 0.5-0.6 38
37 © 294 - 254 28.01-28.04 l1.92 B.2-8.3 0.2-0.4 37
36 253 254 253 27.63-28.00 1.90-1.91 8.0-8.1 - 36
35 252 253 252 27.88-27.92 1.89 7.8-7.9 - 35
34 251 252 - 271.82-21.87 1.88 Te6=-1.7 - 34
13 250 251 . 251 27.73-217.81 1.87 Te4-1.5 - 33
32 . 249 250 250 27.66-27.172 - T.1-7.3 - 32
3t 248 245 249 271.571-21.65 l1.85-1.86 7.0 - 31
.30 247 248 - 27.44-21.56 l1.84 6.8-6.9 - 30
29 246 247 248 27.36-27.43 . le.83 6.5-647 - 29
24 245 246 247 27.24-27.35 1.82 6.3-6.4 - 28
21 244 245 246 27.12-21.23 l.81 5.9-6.2 - 27
26 242-243 244 244=245 27.05-27.11 1.80 Se8 - 26
25 241 243 243 26.98-27.04 l1.79 5.7 - 25
24 240 242 242 26.82-26.97 l1.78 5.6 - 24
~ 23 239 241 241 26.68-26481 1e76-1.77 5¢2-5.5 - 23
22 237-238 240 240 26.58-26.67 - 5.1 - 22
21 235-236 238-239 238-239 26.51-26.57 1.75 4.8-5.0 - 21
20 234 237 236-2317 26.42-26.50 le73-1.74 hob~4.7 - <)
’
19 232-23) 235-230 235 26429-26.41 l1.72 443 - 1y
I8 231 234 234 26.22-26.28 l.71 ho1-4,2 - 18
17 229-230 232-233 233 26.10-26.21 l.69-1.70 3.9-4.,0 - 17
16 226-228 229-231 232 26.00-26.09 le67-1.68 3.7-3.8 - 16
15 224-225 2271-228 231 25.85-25.99 l.64-1.66 3.2-3.6 - L5
le 223 226 229-230 25470-25.84 l1.63 2.8-3.1 - 14
13 221-222 224-225 228 25.46-25.69 le6l-1.62 2.6-2.17 - 13
12 220 223 226=-221- 25.20-25.45 1.60 2.3-2.5 - 12
i1 217-219 221-222 224-245 25.04-25.19 1«57-1.59 2.1-2.2 - 1
10 2i5-21¢ 219-220 222-223 24,94-25.03 1.56 1.9-2.0 - 10
9 213-214 216-218 220-221 24.70-24.93 l1.51-1.55 l.6-1.8 - 9
8 2U8-212 214-215 219 240 41-24.69 1.45-1.50 l1.2-1.5 - 8
7 205-207 212-213 217-218 23.97-24.46 le43-1.4% 0.8-1a1 - 7
o 204 210-211 213-216 23.47-23.96 1.39-1.42 0e4=0e7 - 6
) 200-2J3 206-209 209-212 23.11-23.406 1.37-1.38 0.1-0.3 - 5
4 196-199 203-205 205-208 22.68~23.10 1.331.36 - - 4
3 192-195% 199-202 200-206 21.95-22.67 le21-1.32 - - 3
. 2 187-191 190-198 191-199 20.69-21.94 l.11-1.20 - - 2
L 145-196 143-189 150-190 15.67~20.68 1.00-1.10 0.0 0.0 1
Q = L
' Y3 29
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Table 3

Conversion Between Percent Correct and Scaled Scores for
Readlng Skill Areas

/‘
Scaled Score
Skill Area 100 110 120 130 140 150,160 170 180 190 200 210 220 230 240 250 280 270 280 280 300 310 320 330 340 350 360 370 380 390 400
Word identificalion 28 31 35 38 42 46 S50 53 57 61 64 68 71 74 76 79 81 83 85 87 88 89 91 92 93 94 94 95 96 96 96
Phonics 29 32 36 40 44 48 $2 56 60 63 67 70 73 76 79 81 84 85 87 89 90 91 92 93 94 95 96 96 97 97 97
Vowels 28 31 35 38 42 46 SO0 S4 S8 62 65 69 72 75 78 80 82 84 86 88 89 90 92 93 93 94 95 93 96 96 9?7
Consonants * 30 34 37 41 4S5 4§49 S3 S7 61 65 68 72 75 78 80 83 g5 87 83 90 91 92 93 94 95 96 96 97 97 98 98
Structural analysis 27 30 33 37 40 44 48 51 S5 S0 62 65 68 71 74 76 79 81 83 84 86 88 89 90 91 92 93 94 94 95 96
Prefixes, suffixes, and roots 26 28 31 34 37 40 43 46 49 S3 56 59 62 65 68 71 723 7?5 78 80 82 83 85 87 88 89 90 91 92 93 94
Contractions and compound words | 29 33 37 41 435 50 S% 59 63 67 71 74 77 80 83 85 87 89 90 92 93 94 95 93 96 97 97 97 98 98 98
Vocabulary 20 23 25 28 30 33 36 39 42 45 48 52 S5 58 61 64 66 69 71 74 76 78 80 82 84 £S5 86 88 89 90 91
Rocognizing word meanings 23 26 28 31 34 38 41 44 48 51 SS S8 61 64 67 70 723 7S5 78 80 82 83 85 87 838 89 90 91 92 93 94
Using contoxt 17 19 2_1 23 25 28 30 33 36 38 41 44 47 SO S3 56 S9 62 64 67 70-72 74 76 78 80 82 84 85 87 88
Comprehension @ - | 25 27 30 32 35 38 41 44 47 50 53 S6 59 62 64 67 70 72 74 76 78 80 82 83 85 86 87 89 90 90 99 §
Literal ~26 28 31 33 36 39 41 44 47 SO0 53 56 59 61 64 66 69 71 723 75 77 79 81 82 84 85 86 88 89 90 919
Details 25 27 30 32 35 37 40 43 45 48 S1 S4 57 59 62 65 67 69 72 74 76 78 79 81 82 84 8S g5 88 89 90
From a single sentence 25 28 30 32 3% 37 40 43 46 48 S1 S4 57 59 62 65 67 70 722 74 76 780 80 82 83 85 86 87 88 89 90
From two or three sentences 25 27 29 32 34 37 40 43 46 48 S1 S4 S7 60 62 65 67 69 71 73 75 77 79 80 82 83 84 65 86 87 88 -
Pronoun references 28 31 33 36 39 42 46 49 52 55 S8 61 64 67 720 723 75 77 79 81 £3 85 86 83 89 90 91 92 93 93 94
Sequence 25 28 30 32 35 37 40 43 U4S 13 S1 S4 S6 59 62 64 67 69 71 723 72?5 77 79 80 82 83 85 86 87 88 89 g
Inferential 24 26 29 32 34 37 40 43 47 SO0 S3 56 59 62 65 68 70 73 75 77 79 81 83 84 85 87 88 89 90 91 92 &
Main ideas 27 29 32 35 38 41 44 48 ST S4§ 57 60 63 66 68 71 73 76 78 80 82 83 85 86 87 89 90 91 92 92 93
Cause and effect 25 27 30 32 35 38 41 44 47 S0 5S4 57 60 63 65 68 71 73 75 78 80 81 83 85 8S 83 89 90 91 92 93
Drawing conclusions 22 24 27 29 32 35 38 41 Wi 47 51 54 57 60 G3 66 68 71 73 75 78 79 81 £3 85 86 87 88 89 90 91
About characters 25 27 30 33 37 40 44 47 SS9 5S4 57 61 64 €7 70 72 725 77 79 81 83 85 86 87 &8 90 91 91 92 93 94
From detaiis 19 21 23 25 27 29 32 34 37 40 42 45 48 S1 S4 S?7 60 62 65 68 20 722 725 77 79 80 82 84 85 86 88
From overall meaning 21 24 26 28 31 34 37 40 43 47 SO0 53 56 60 63 66 63 71 74 76 78 80 82 84 $£6 87 88 90 91 92 92
Study locational 33 38 42 47 S2 57 61 66 20 723 77 80 82 85 87 89 90 91 92 93 94 95 96 96 97 97 97 98 98 98 98
A.lphabetlzmg ‘. 35 39 43 47 51 S5 59 63 66 70 73 7S5 780 80 82 34 86 87 89 90 91 92 93 94 94 95 96 96 97 97 9?7
Table of contents 32 37 42 47 53 S8 63 68 723 77 81 84 87 89 91 93 94 95 96 97 97 98 98 99 99 99 99 99100100100
TOTAL READING 20 30 33 36 39 42 45 48 51 54 57 60 63 86 68 71 73 76 78 80 82 84 85 87 65 89 %0 91 92 983 M4
EXAMPLE. Our school received a scaled score of 240 in the skill area of ANSWER: Look across the row of scaled scores at the very top of the
vocabulary. What percent of all of the vocabulary questions on chart untii you come to 240. Now follow down the column below
— - the test did our students answer correctly ? 240 until you come to the intersection of the vocabulary row. (‘
S Here you will find the number 81, which indicates that your sty- O \J

dents correctly answered 61 percent of the questions on the
Q test related to vocabulary.

EKC NOTE: Scaled scores are shown at ten-point intervals. It may be necessary to interpolate to arrive at an accurate percent correct figure.

Aruitoxt provided by Eic:




Table 4

Conversion Between Percent Correct and Scaled Scores for
Written Language Skill Areas

Percent Correct Score

A Scaled Score -

Skill Area 100 110 120 130 140 150 160 170 180 190 200 210 220 230 240 250 260 270 280 290 300 310 320 330 340 360 360 370 380 360 400

Word forms 26 29 32 36 39 43 47 S1 5SS S9 62 66 69 72 75 77 79 81 83 85 87 88 89 90 91 92 93 94 94 85 96
Prefixes ‘ 28 31 35 38 42 46 SO S4 59 62 66 70 73 76 79 82 84 86 88 90 91 92 93 94 95 96 96 97 97 98 98
Inflectional suffixes 27 30 34 37 41 45 49 S3 S7 61 65 68 71 74 76 78 80 82 84 85 87 88 89 90 91 91 92 93 93 94 94
Derivational suffixes 25 28 32 35 39 43 47 52 56 60 64 67 71 74 76 79 81 83 0S 87 83 89 91 92 93 93 94 95 95 96 96
Irregular noun plurals | 22 24 27 29 32 35 38 41 45 48 S1 S5 S8 61 64 66 69 72 74 76 78 80 82 03 85 86 87 88 90 91 9%
Contractions A 29 32 35 39 43 46 S0 S4 58 62 65 69 72 75 78 80 83 85 87 £8 90 91 92 93 9% 95 96 96 97 97 97
Standard English usage 30 33 37 40 43 47 S1 S4 57 61 64 66 69 72 74 76 78 80 81 83 84 85 86 87 88 89 90 90 91 92 92
Irregular verbs , 31 35 38 41 4S5 48 52 S5 59 62 65 68 71 74 76 79 081 83 84 85 87 89 90 91 92 93 94 94 95 95 96
Pronouns / 34 37 41 44 48 S1 S5 S8 61 63 66 68 70 72 73 7S 76 77 78 79 80 81 82 82 83 84 84 85 G6 86 87
Subject-verb agreement 24 27 30 33 36 40 44 427 S1 S4 S7 60 63 66 69 71 73 75 77 79 80 82 83 84 85 86 87 83 89 90 30
Noun determiners -] 32 35 38 42 4S5 49 S2 56_60 63 66 70 73 75 78 80 82 84 85 87 89 90 91 92 93 94 94 95 95 96 96
Language choices ) 24°27 29 32 35 38 41 44 47 SO S3 S6 S9 62 65 68 70 72 @S 77 79 81 82 84 85 87 88 89 90 91 92.
Sensory words 28 31 34 37 40 43 47 SO S') 57 60 63 66 69 72 74 76 79 81 82 84 86 87 88 89 90 91 92 93 94 94
Specific words 21 23 25 28 30 33 35 38 41 4} 47 SO S3 SS S8 61 64 66 69 71 73 75 77 79 81 83 84 86 87 88 89
Sentence recognition 33 36 39 43 46 S0 S3 S? 61 64 67 70 73 76 78 81 83 85 65 88 89 90 91 92 93 94 95 95 96 96 97
Statements snd questions 31 34 37 40 43 46 49 S3 S6 59 62 65 68 71 73 76 78 00 82 84 £6 87 08 90 91 92 93 93 94 95 95
Complete sentences 33 36 40 43 47 S1 S4 S8 62 65 68 71 74 77 79 82 84 86 87 89 90 91 92 93 94 95 95 96 96 97 9?7
Supplying verbs 31 35 38 42 46 49 S3 57 61 64 67 70 73 76 79 81 83 85 87 £8 90 91 92 93 94 94 95 95 96 97 97
Supplying subjects 34 38 41 4S 48 S2 56 S9 63 66 69 72 75 78 80 82 84 86 88 89 91 92 93 9 94 9IS %6 96 97 97 97
Paragraphs 28 31 33 36 39 42 45 48 S1 S S7 60 63 66 69 7?1 23 76 78 80 81 83 85 85 87 88 89 90 91 92 93
Topic sentences 28 31 33 36 39 42 45 48 S1 S4 S7 59 62 65 67 70 72 74-76 73 80 82 83 85 06 87 68 89 90 91 92
Details and sequence 28 31 33 36 39 42 46 49 52 S5 S8 61 64 67 70 72 75 77 79 81 83 84 86 87 88 90 91 92 92 93 o4
Capitalization 37 41 4S S0 SS S9 64 68 72 76 79 82 85 87 89 91 92 93 94 95 96 97 97 98 98 98 99 99 99 99 99
Persons 40 44 49 S3 S8 63 68 72 77 80 84 86 89 91 92 9'F 95 96 96 97 97 98 98 98 99 99 99 99 99 99100
Places 36 41 45 50 S4 59 63 67 71 75 70 81 8 86 80 90 91 93 94 95 96 96 97 97 98 98 98 99 99 99 99
Days and months 34 30 42 47 S1 56 60 65 69 73 76 79 82 85 87 89 91 92 93 94 95 96 96 97 97 98 98 98 99 99 99
Punctuation 28 31 34 37 40 43 46 SO S3 56 59 63 65 68 71 74 76 78 80 82 84 85 87 88 89 91 91 92 93 94 94
Periods and questions marks 31 34 38 41 4S5 48 52 S6 S9 63 66 69 72 7S 77 80 82 84 86 87 89 90 91 92 93 94 95 95 96 96 97
Commas 21 24 26 28 31 33 36 39 42 45 48 S1 S4 S8 61 63 66 69 71 74 76 78 80 82 83 85 86 88 89 90 91
Apostrophes 32 35 38 41 44 48 S1 S4 S8 61 64 67 70 73 7S 78 80 82 084 85 87 88 89 91 92 92 93 94 95 95 96
Speliing 37 39 42 45 48 SO 53 56 S8 61 63 66 68 70 72 74 76 78 79 81 82 84 85 86 87 €8 89 90 90 91 92
. Predictable words 40 43 47 SO0 S3 56 60 63 66 68 71 74 76 78 80 82 84 85 87 88 89 90 91 92 93 94 94 95 96 96 96
Words with suffixes 26 27 29 31 32 34 36 38 40 42 Y44 47 49 ST S3 S6 S8 60 62 64 67 69 70 72 74 76 77 78 80 81 82
Demons and homophones 38 40 43 S 42 SO S2 S4 S7 59 61 63 65 67 69 71 73 75 76 78 79 GO 82 83 84 85 86 87 87 88 89
TOTAL WRITTEN LANGUAGE 34 36 38 42 45 48 51 54 57 G0 83 06 68 71 73 78 78 80 82 83 85 87 8 69 80 91 92 93 94 o4 o5

NOTE: Scaled scores are shown at ten-point intervals. It may be necessary to interpolate to arrive at an accurate percent correct figure. 31
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Conversion Between Percent Correct and Scaled Scores for

e

Table 5

Mathematics Skill Areas

32

. Scaled 8core
Skill Area 100 110 120 130 140 150 160 170 180 190 200 210 220 230 240 250 280 270 280 290 300 310 320 330 340 350 360 370 380 300 400
Counting and piace value 36 39 42 4S5 49 S2 S6 59 62 66 69 72 74 77 79 81 83 85 87 83 90 91 92 93 94 94 95 96 96 97 97
Skills "9 40 43 46 S0 53 56 60 63 66 69 72 75 77 60 22 B84 86 87 89 90 91 92 93 94 95 95 95 96 97 97
Applications 34 37 40 44 47 S1 S4Y S8 61 65 68 71 74 76 79 81 83 £S5 86 83 89 91 92 93 93 94 95 95 96 96 97
Operations 37 39 42 44 47 49 52 S5 57 60 62 65 67 69 72 7't 76 78 80 81 83 84 86 87 £38 89 90 91 92 93 93
Basic facts S3 56 59 62 64 67 69 72 74 76 79 81 83 8% 85 87 89 90 91 92 93 94 94 95 96 96 97 97 97 98 98
Addition 49 52 S5 S3 60 63 65 680 70 73 75 77 79 81 82 8% 85 067 88 89 90 91 92 93 9% 94 95 95 S6 96 97
Subtraction 34 37 39 41 43 46 48 S1 S3 56 59 61 64 66 69 71 73 75 77 79 81 83 84 85 87 88 89 90 %1 92 93
Multiplication 26 28 31 33 35 38 41 43 46 49 S2 54 57 60 62 65 67 70 72 74 76 78 79 81 82 84 85 86 87 83 89
Applications 28 30 32 35 37 40 42 45 48 S1 S'4 56 59 62 64 67 69 71 74 76 78 79 81 83 84 86 87 88 89 90 91
Basic facts 28 31 33 36 33 41 44 57 SO0 S3 S5 58 61 G4 67 69 72 74 76 78 80 82 84 85 87 88 89 90 91 92 93
Addition/subtraction 36 39 41 44 47 S0 S3 S6 59 62 64 67 70 72 7% 77 79 80 82 8% 85 87 £3 89 90 91 92 93 94 94 95
Multiplication 16 18 20 22 24 25 23 30 33 35 30 40 43 45 49 52 S% 57 60 62 65 67 70 72 7% 76 78 80 82 83 85
Nature of numbers and properties | 39 41 4% 46 49 S2 S% 57 60 63 65 68 70 73 7S 77 79 81 83 Ot 86 &7 88 83 90 91 92 93 93 94 95
Properties and relationships 36 38 41 44 47 SO S3 S6 S9 62 65 63 70 73 75 78 80 82 84 85 87 83 89 90 91 92 93 94 94 95 95
. Money and fractions 48 SO S2 54 S7 S9 61 64 66 68 71 73 75 70 80 g2 £3 85 87 88 89 90 91 92 93 93 94 95 95 95 96
Applications 33 36 38 41 Y4 46 Y49 52 S5 S8 60 G3 65 68 70 72 74 76 78 80 82 83 &5 06 87 88 89 S0 91 92 93
Geometry | 33 36 39 42 46 49 52 'S5 S8 61 64 67 69 72 74 76 78 80 81 83 8+ 85 87 88 89 90 91 91 92 93 93
Skilis 36 39 42 45 49 52 S5 S8 61 64 66 69 71 73 75 77 79 81 82 83 85 86 87 88 89 90 90 91 92 92 93
Applications . ] 28 31 33 37 40 43 46 90 53 56 59 63 65 68 71 73 76 78 00 82 83 85 €5 83 89 90 91 92 93 93 94
Measurement 32 35 38 41 43 46 SO S3 S6 S9 62 G5 67 70 72 75 77 79 81 83 85 8G 88 89 90 91 92 93 94 94 95
Linear measures 30 33 35 38 40 43 46 49 S2 S5 S7 60 63 66 680 71 73 76 78 80 82 83 85 87 88 89 90 91 92 93 94
Other measures 37 40 43 45 49 52 S6 59 62 65 68 70 73 76 780 80 82 C4 86 87 89 90 91 92 93 9% 94 95 96 96 97
Applicatiqns | 28 31 34 37 40 43 16 49 52 56 59 62 65 68 70 73 7S5 78 00 82 53 85 86 83 89 90 91 92 93 93 9
Patterns and graphs 32 34 37 41 44 47 SO S4 S7 60 63 66 68 71 73 76 78 00 81 83 &4 86 87 88 89 90 91 92 93 93 94
Skills 28 30 32 34°35 39 41 44 46 49 S2 S4 57 59 62 6% 67 69 71 73 75 77 79 80 82 83 85 86 87 88 89
Applications | 36 39 43 47 51 55 59 63 67 71 74 77 80 83 85 87 89 90 92 93 94 95 95 96 97 97 98 98 90 98 99
Problem solving . 31 33 36 39 42 45 48 S1 S4 57 60 63 66 69 71 73 76 70 80 81 83 85 85 87 88 90 91 91 €2 93 94
Analysis and models 33 35 37 40 42 4S5 48 SO S3 56 S8 61 64 66 69 71 74 76 78 80 82 83 85 86 €8 £ 90 91 92 92 $3
Applications 31 33 36 39 42 45 48 S1 SY 58 61 63 66 69 71 74 76 78 80 062 83 0S 86 87 89 90 91 92 92 93 94
TOTALMATHEMATICS 34 37 40 43 48 48 51 54 57 80 63 63 68 70 73 7S TV e 81 83 84 96 07 88 09 90 1 92 92 M4 WM 6‘

NOTE: Scaled scores are shown at ten-point intervalis.

It may be necessary go interpolate to arrive at an accurate percent correct figure.
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INTRODUCTION TO THF REPORT

New Test Introduced in 1982

Last spring every public elementary school with a sixth grade
participated in CAP's completely revised Survey of. Basic
Skills. The former grade 6 Survey was in use for seven years,
and during that time important shifts occurred in cyrriculum
emphasis. The state curriculum frameworks for reading, written
language, and mathematics were revised significantly during
the past seven years. This updating process led to the develop-

ment of a comprehensive new test that’ prowdes results in over

100 skill areas. _ .

N

P

4

How the New Test Differs frqm the Former Test

In reading, a much greater emphasis is placed on higher level
comprehension and thinking skills, About two-thirds of the test
deals with inferential, interpretive, and critical/applicative
comprehension. A great deal of attention also is given to con-
tent area reading. Comprehension and vocabuilary results are
reported in science, social studies, and literature.

In written language, the new.test emphasizes writing process
skills that deal with substantive choices and decisions in writ-
ing. There is a new category of questions called ““Judging Stu-
dent Writing,” in which students are asked to think about
strengths and weaknesses in actual writing samples produced
by children.-

In mathematics, more emphasis is placed on problem solviné
and applications. A variety of problem-solving skills such as
problem formulation, analysis and strategy, interpretation and
solution are assessed. Most of the reporting categories have a
skills component and an applications component.

67

Scaled Scores )

As with the introduction of the new third grade testin 1980, the
new grade 6 Survey results are reported in scaled scores. All
scores for this year and the twp previous years have been con-

verted to scaled scores. Scaled scores have three noteworthy
advantages. They permit comparisons from year to year, among

EKC content areas, and across grade levels.

.') . . " o S

4

7

How the Survey Report is Organized

This report begins with an overview of school and district
achievement and progresses to more detailed information
related to performance in specific skill areas and scores for
different groups of students. The report also includes interpre-
tive materials.

H

PartI — Content Area Summary

This section includes the following information: school and
district scaled scores for 1982 and two previous years, com-
parison score bands for school$, and districts, a summary of
background factors, and pupil score distributions. (A statewide
view of achievement is provided in the publication entitled Stu-
dent Achievement in California Schools — Annual Report,
1981 82 which is sent to every school district in the fall)

PartlI — Program Dlagnostlc Dlsplays

The program dtagnostlc displays provide information about
performance in the skill areas that are tested in readmg, written
Ianguage and mathematics. LA

Part I — Student Subgrc/ up Results

Subgroup results prowde scores for different groups of stu-
dents according to sex, mobility, socioeconomic status, English
language fluency, and specially funded programs.

Part I¥ — Using Survey Results

~ This section suggests a procedure for using CAP results.

Included are content area descriptions that provide an over-
view of the skills tested in the new Survey. Detailed descrip-
tions of the skills assessed can be found in a companion docu-
ment, Survey of Basjc Skills: Grade 6, Rationale and Content. A
copy of this document was sent to each school in the spring of
1982.

Part ¥ — Iterpretive Supplement and Conversion Tables

This part of the Survei' report provides additional information
and guidelines for interpretation of Part I results. Also included
are tables for comparing school and district achievement to
statewide results and for, the conversion of scaled scores to
percent correct figures.




' ' A ' o ' ‘ ' CDS Ot 61176 6066468 - eraced
e | y ) School  JOHN M. GOMES ELEMENTARY
: ’ ' District FREMONT UNIFIED
California 8 Assessment . Part I - CONTENT AREA SUMMARY | county acameon .
. - .Program : - , ,
’ ‘ CStudents Tgsted 125 NES © Total 125 )
(- Scaled scores allow you to Scaled scores also allow you The bands indicate typical perfor- You can compare your school scores )
compare scores from year-to- to compare scores between mance of schools or districts which, to district scores.
year content areas. statistically, are like yours.
For example, your scaled score For example, your Reading score For example, in Reading, the scores For example, your school's score of 308
- for Reading is higher than the of 308 is higher than your tfor schools like yours range from for Reading is higher than the district
: previous year's score of 293. score of 304 for Wnitten 278 to 307. score. .
Language. '
e - Y,
A. SCHOOL SCORES | - o |
( © » . Y
Content . Years Scaled Comparison Your scaled score is shown as a diamond () and the comparison score band ss 8 line (ss).
Areas Scores Score Bands ; & . =
) i B 100 150 200 250 300 350 400
1979-80 287 273-300 —_—
Reading 1980-81 293 274-305 . A
1981-82 308 278-307 D
Written . 1979-80 292 266-294 ——
L anguage 1980-81 287 270-298 , ———
1981-82 304 276-298 E—
1979-80 298 265-297 —_—0
Mathemati s, 1980-81 310 266-298 —_— 0
. , 1981.82 317 280-306 0 )
t . ' - 4 E .
s "~ B. DISTRICT-SCORES ! ¢
4 . M ] Py )
Content Years Scaled Comparison : )
S Sco S
hreag ) cores core Bands 100 150 200 250 300 350 400
g e
a 1979-80 267 256-271 - e
Ferading " 1980-81 273 264-281 ——
1981 .82 268 268-286 —
Nritten 1979-80 260 253-271 —_—
L anghnge 1980-81 260 263-278 ) O .
1981 .82 278 269-281 . —
1979-80 259 252-270 ' —fy— .
QO thematios 1380-81 258 258-281 G (i
ERIC__ ;- 1981-82 268 272-284 Qe J
JJ ' '
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C. SurveyofBasic Skills: Grade 6 — 1982
CONTENT AREA SUMMARY, Continued

«

' C.BACKGROUND FACTOR SUMMARY

—
Three background factors were used to calculate the
comparison score bands They are described in detail in
Part ¥, and tables for comparing your background factors
to those of other schools and districts can al'so be found in
Part ¥ of the report

¢ ¢
Interpretive Examples
You can observe changes over the years in background
factor values
Your school's socioeconomic index of 2 75 i1s higher than the
previous year's index of 2.66
Schoo! and district values can be compared to the values
of other schools and districts (see the school/district
norms tables in Part X) .
According to the school norms table, your school's socioeconomic
index of 2 75 1s higher than 94 percent of the schools In the state.
J
Years Socioeconomic Percent Percent
r Index AFDC LES NES
School 4 2 75 03 35
ey et 2 66 19 1.0
( iy 2.75 12 3.2
District 39K 2 27 4 2.9
Q
EMC CAH, MY 2 18 4 2
s T V481 B2 2 38 9 3.2

IToxt Provided by ERI
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School JOHN M. GOMES ELEMENTARY
District FREMONT UNIFIED
County ALAMEDA

D.STUDENT SCORE DISTRIBUTIONS

The statewide distribution of student scores is divided
into four equal groups by the state quartiles (Q,,Q,, Q,).
Each quattile marks off, respectively, the lowest quarter of
scores, the next highest quarter, and so on. The percen-
tages of your students scoring in each of these four
statewide groups are presented for each content area. (No
student score distributions are reported for schools or
. districts testing fewer than 15 students.)

Interpretive Example

You can observe changes that occur in proportions of stu-
dents in any quarter:

in Reading, 44 percent of your students scored in the highest
quarter of the state's distribution. This proportion is higher than
the proportion that scored in this quarter in the previous year.

Percentage of Students in Each Quarter
of the State Student Distribution
Below Between Between Above
Content Areas Years Q, Q,andQ, Q,andQ, Q,
: 1979-80 12% 23% 30% 35%
Reading 198081 1% 26% 25% 38%
1981-82 % 20% 29% 447%
1979-80 10% 21% 31% 38%
XVritten 1980-8 1 12% 21% 337% 34% i
anguage 1981-82 8% 17% 31% 44% ‘.
1979-80 10% 19% 27% 44%
Mathematics 1980-81 6% 177% 28% 49%
1981-82 7% 15% 30% 48%
—;é‘_ S




California § Assessment
Program

Part I — PROGRAM DIAGNOSTIC DISPLAYS

Part I of this report is primarily concerned with overall results and
comparisons over time and among-content areas. The Program
Diagnostic Disptays on the following pages show performance on
the specific skills within reading, written language, and mathemat-
ics. This information can be helpful in making judgments about
program 5trengths and weaknesses and planning improvements.
The diagram below will help you interpret the displays.

~
The Program Diagnostic Displays, when studied along with the
resource documents indicated in the analysis process in Part [¥,
may assist school personnel in linking results to instruction. Chief
among the recommended resources are Survey of Basic Skills:
Grade 6, Rationale and Content, state frameworks, and the cur-
riculum handbooks such as Planning an Effective Writing Program.

J

”

1. Total Score

Your total score for reading 18 printed in the
box at the top of the display and shown
graphically as a bold vertical lne

2

These statements are generated by a com-
puter and tadored to your school results

Interpretive Examples l

READING
WRILL ANEAD

3. Skill Areas

The skiil areas for reading are histed here
Major skili areas are described in PartIV and
Mustrated in detail in Survey of Basic Skills
Grade 6 Rativnale and Content

4. Skill Area Score

Your scaled score for each skill area 1s
shown here

ERIC ‘o

Aruitoxt provided by Eic:

Survey of Basic Skilis. Grade 8 — 1982
PROGRAM DIAGNOSYIC DISPLAY

—~
5. Standard Error

The standard error tells how many score
points you should “allow’ for uncontrolled
variations in the testing situation. It is a
statistic, which when added to and
subtracted from your scaled score, gives a
range which can reasonably be expected to
contain your "'true’ score.

N

-

READING

_/

8. Skill Area Bars

Each skill area score, plus and. minus the
standard error, is displayed graphically as a
shaded bar. When the bar is entirely to the
right of the total score (the vertical line), that
skill area is identified as/a relative strength.
When the bar is entirely t\ the left of the total
score, it is identified as a relative weakness.
iIf the bar overlaps the total reading score, it
18 neither a relative strength nor a weakness.

_J

=

~
7. Relative Strengths and Weaknesses
Relative strengths and weaknesses are

identified here ( ““Relative Strength,
RW - Relative Weakness) -

N

7
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The total reading score which was shown on page 1 reflects student
achievement on a wide range of skills. Scores for the skill areas are shown
here numerically and graphically to heip educators identify possible ways
to improve their reading programs. This display highlights relative strengths
and weaknesses within a school It does not show any comparisons to other
schoois. For a compiete explanation of the Program Diagnostic Display, see
page 3

The program duagnostlc display for reading reflects two central concerns
expressed in the Reading Framework for California Public Schools by pro-
viding an analysis of t) student performance on a broad range of com-
prehension and higher-level thinking skills, and 2) student reading
achievement in the content areas of hterature, science, and social studies.

READING

Interpretive Example

Your totat Reading score of 308 is expressed below ss a bold vertical line,
and each skill area score is displayed as a shaded bar. Your score in
Vocsbulary 15 identified as neither a relative strength nor a weskness
because the shaded bsr overlaps the vertical line.

Under Reading in the Content Areas, your school's score for Comprehension
ot Literature is neither a relative strength nor a weskness becsuse the shaded
bor,'overllps the vertical line.

See Part IV tor an illustrative description ot the Reading skill sreas tested.

|
|
|
Sceled R
. READING 9::;- [; Your lolal Reading score of 308 is represented by the bold vertical Ime, .l::.l;l.l::/
SK“.L AREAS Standard T s Waakness
i i ) 5"°! | 100 150 200 250 300 350 400
Vocabulary 305 16’ Wl%tl! \
Frefices sutfiees and rools 301 $30! PREFIXES, SUFFTX
Ward meanings 314 #20 WORD “E‘Nf“@
aing context 289 +28 USING CONTERT
. + 4
Comprehension ~ 304 911"’ _ CONPREH
L el 305 $19. LITEQAL
Details 310 +26 | DETATILS
From a single sentencs 321 +39 SINGLE SENTERNCE
From two or three sentences 301 +32, 2 OR 3 SENTENCES
Pronoun references 315 +34. BRONGUN ﬁal’&‘ﬁsm‘f:‘s
Sequence 285 2’50; SEQSJGNC&‘ ;
Infarential 299 2133 INFEREN k
Main ideas 320 £135| N IDEAS
Cause and effect L 241 424 CAUSE & EREERC ’ . i, RW 7
'7 , Following orgamzation + 334 ?31; 'OQG‘~11‘77GN M '
Puthing information together - 307 $29| BUTTING INEO. 10 .
Q@ Predicting outcomes . 288 $27 PREDICTING
: EMC‘COmpansons and contrasts L 318 431 COMPARE & CONTRA
' e CONClusions from details 270 +26 CORGL, . GE’!‘MLS RW
Conclusions from overall meaning 315 134 QONCL L DVRBALL ,
i . ool y 0 9 —_‘ -




Comprehension, continued
Interpretive

300 *17
Analyzing character 305 %30
Identifying setting 283 +33
Summarizing plot 314 37 ‘ ]
Understanding dialogue 262 28 -BERLBGUR
Sensing mood 355 49 ‘ N . -
Figurative language 275 *32 FLOURKTIVE CANGOS
Critical/applicative 319 +18 CHEY
Author and author's attitude 366 t43 o RS
Author's purpose 301 127 BUTHOR S -
Separating fact from opimon 334 +31 ‘ o o
Applications to a different context 288 +30 KWpLIG Bree
Study-Locational Skills 322 +29 wINOKT S ONAL
Reference materials & parts of a book 350 +48 o  INEERRENCEE K WK E W
Maps, graphs, & charts 295 $30 Lo PR 7L PR
READING IN THE 312 +0 .
CONTENT AREAS
Word Meanings 314 *20
In reading and literature 278 %29 RW
In science 300 $33
In social studies ; 362 +40 RS
Comprehension of Literature Passages 309 :+18
Literal 320 34
Inferential 312 25
Interpretive 307 t18
Critical/applicative 294 $33
Comprehension of Science Passages 313 +18
Literal 267 +25 RW
Inferential 330 +19 RS
Critical/applicative 307 +23
Comprehension of Soclal Studies Passages 313 17 .
Literal 332 $+10 - LRI
Inferential 278 +18 INFERENTIE |
Interpretive 299 232 CURRTERONEERNK
Critical/applicative 357 *+3 ENTYIOAL APPLIEAY
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WRITTEN LANGUAGE . ‘
The total written language score which was shownon page 1 reflects stu- Int ® Exam
dent achievement on a wide range of skills. Scores for the skill areas are Z:"ﬁc!:?:‘ew.:%”.‘lh sko.lf.uso?::o?: gogisg.::g':’:‘im':g"b: 'Yb:":
shown "9"’ numenca_lly a'nd graphically to help educat_ors ldentif}l possible score in Sentence Recognition is identified as neither a relative strength nor
ways to improve their written language programs. This display “highlights » weakness because the shaded bar overlsps the verticsl line.
relative strengths and weaknesses within a school. It does not show any ) d ) ] Wri Lang il
comparisons to other. schools. For a complete explanation of the Program 5"‘;:";'5‘% for an illustrative description of the Written Langusge s i
Diagnostic Display, ‘see page 3. e )
The program giagnostic display for written language reflects two areas of R
concern expressed in the English Language Framework by providing an
analysis of 1) writing process skills which deal primarily with matters of
judgment in writing.'and 2) supporting skills dealing primarily with matters
of correctness in the conventions of writing ‘ -
1
- Scaled SRR O . S O .
;
WRITTEN LANGUAGE Scors | [ Your fotal 'Wntten‘[anguage score of 304775 represented by The bold Vertical 1ing - /
SKILL-AR Standard P , Wesk
7 K EAS Enor | 100 150 200 280 3go 380 , 400 s
Writing Process Skills '312 +10 ! _ HItTlm |
Judgihg Student Writing 1298 +29 . WUDGING STUDENT ‘
i
Paragraphs 2298 120 | PARAGH ‘
Topit sentences igqq +40 | TOPIC SENTENCES |
Detals and sequence : 321 +45 | DETATLS & SEQUENCE |
Outihines tor organization 321 78 | BUTLINES -
Consigtency of verbs & pronouns Il ang 477 VERBS & PRONOUNS RW
Sentence Combining ! 131 +19 ‘i SENVENCE © RS b‘
'(' ﬁﬂmpw qentences with modifications | 299 +35 SINPLE SERTENCES
@ "mbound sentences & sentence parts 55 137 COMPOURNG MERTENCEY RS
l: lC»m;m-t sentences 167 +ay O BOMPLER SENTENGEY RS
"‘“‘."C"m‘ﬁ 292 +37 CONJUNGT TONS
ool 0 easmea 0 sasmaaas 0 assmms 0 smesssms B




~ Sentence Recognition - 308 +20 SEHTE!}QE%E
: Supplying subjects 277 +36 gUBGREYS Ty
Supplying verbs 276 +31 CIvERES s
Forming complete sentences 354 +34 COMPLETE "HENTENCES RS
Language Choices 321 +25 . .
Sensory words 338 #52 i
Specific words and sentences ‘ 331 +36
Achieving tone through word choices 293 +36 . UTENE L
. ’ o
Supporting Skills 294 11 ) vosuppoR
S SRS S -
E -
Standard English Usage 279 +15 RW
o lrregular verbs 279 +31
Pronouns a +34
Subject-verb agreement 2 gg; *32
Noun determiners 275 +39 |
Double negatives 257 +27 .
Word Forms 258 +20
Suffixes 284 +38 ; FEX e
Irregular noun plurals 313 +33 TREEG i PEL
Contractions : 271 +33 |- cumwacvrrons e . R_"’
Spelling 304 +18 i .
Predictable words 327 +36
Words with suffixes 310 +35 ¥
* Qemons 291 +37 g;,'{
Homophones 276 +35 HQMG#HBNEs i
Capitalization and Punctuation 312 +25 CAPI”'AL‘!Z&TIG '
Capitalization 320 %38 ¥ (WTUQTZHI’GN """
Punctuation 205 #331( T PUNCTUA
- .
K {t.l

~ mmmwmv m n. m mlﬁq

lc"' 8.
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The total mathematics score, as shown on page 1, reflects student Interpretlde Example
achievement on a wide range of skills. Scores for the skill areas are shown
here numerically and graphically to help educators identify possible ways . .
. . X . . . . Y Math t f 17 d bold tical
to improve their mathematlcs~ p(ograms. This display highlights relative Iir?:,r a‘r?c;a’eac: sﬁ(ri';la lafseassg;?eois ?ﬁspla';e:xazrisssiadzglot;’:r.as :)uroscc\)/ree" I:\a
strengths and weaknesses within a school. it does not show any com- Counting and Place Value is identitied as a relative strength (RS) because
parisons to other schools. For a complete explanation of the Program Diag- the shaded bar appears entirely to the right of the vertical line.
nostic Display. see page 3. ) . )
The questions on the Survey and the reporting of scores reflect a central ‘seifeza" IV for an illustrative description of the Mathematics skill areas
concern of the Mathematics Framework that Problem Solving/Applications ’
serve as an umbrella for all mathematics strands. As shown below, there
are nine primary skill areas, most of which are broken down into skills and
applications components. The scofe in “Solution of problems’ under Prob-
lem Solving 1s an aggregation of scores for all application categories as
well as the uategory entitled, “Tables, Graphs, and Antegrated Applica-
ttons
b
Scaled . -
MATHEMATICS Score Your total Mathematics score of 317 is represented by the bold vertical line. Strengty/
SKILL AREAS Standard Weakness
Error 100 150 200 250 300 350 400
\Counting. Numeration. and Place Value 357 .+21 COUNTING, N RS
Skills | 367 +28 SKILLS RS
Counting and numeration ; 131 +27 COUNTING & NUME
Place value | 421 +56 PLAGE VALUE RS
Appiications 339 +31 APPLICATIONS
R j
|
Nature of Numbers and Properties ! 311 +18 NI\‘N.INL or 5
Skills ' | 314 +20 i SKILLS
Ordering and properties ! 324 +33 OROERING & PROPER
Classification of numbers | 308 +26 CLASSIFICATION
Applicaticns | 303 +28 APPLICATIONS
+ -
i i
Operations ' 313 +10 OREAT
Skiils | 205 +12 SKTILLS RW
Addition subtraction, whole numbers 219 +75 ADD & SUBT. W l RW
Muitiphcation of whole numbers 312 443 MuLt, WULE NUMBERS N
o Dwvision of whole numbers , 347 +40 Dl tDE WHOLE NUMBERS 8Jt
Addmon/subtrarhon of decimals 309 +25 AbDD & sugt, DE
' iperations ¢ ctiens 315 +23 orerations o
I: lC ercents, equwalent fracﬂons/éecmals 300 +30 égncgms, ERACT |
ST A )t iplicat ton/division of decimals 317 %26 MULY . brvyoer




Vo —— - f——“ - Y |
Applications 329 +17 f Aévucanc‘
One step, whole numbers 288 +31 {1~STEP WHOLE
b One step, rationai numbers 364 28 N 1-5TEP RATIONAL RS
1 Two or more steps 316 +28 2 OR MORE STEPS j
Ex‘proulons and Coordinate Graphs 311 +18 EXPRESSYON
Skilts ‘ 309 421 SKELLS
Expressions and equations 315 +30 EKPRESSLQNS 8 &0Q
Graphs and function tables 300 :30 GRAPHE & FUNGTT
y Applications 316 +33 APPLICATIONS
Geometry ‘ 349 +21 GEOMETRY RS
Skills 356 +27 SKILLS RS
Shapes and termimology 317 134 SHAPES & TERMINOLY
Relationships 394 +49 RELATTONSHYFS RS
Applications + 1339 +32 APPLICATIONS -
Mon‘uromont 303 15 MEASURE
Skilis 292 #17 s«rtl‘s E
Metric units 311 +26 METHIC UNTYS
US customary units 300 +37 .5, CUSTOMARY UNIY
Perimeter, area, and volume . 255 +27 PERTMETER, ARE
Applications . 332 +27 ‘ APRL L CATIONS P
- . VRN [ R /,f/
Probabllity and Statistics 301 +21 MROBASILIT //
Probability 310 28 “"PQGSQQIY Y <
Statistics 292 +30 . . STRTISTICS
Tabies, Graphs, and integrated Applications 301 *20 TABLES, Grl
Tables and graphs 303 $30 TABLES & GRAPHS
Integrated applications 798 +28 . INTEGRATED gpP
Problem Solving 321 1 PROBLE
Formulation 314 +31 FORMULATION |
Analysis and strategy 325 +28 ANALYSTS & STRA
Interpretation 286 $32 INYERPRETAY1ON :
Solution of probiems 324 +11 STLUTEU
. . . .
o '8 , 100 - 180
el IMATICS PROGRAN DIAGNOSTIC DIOPLAY O, SONER BLERENTARY, Patnme
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Subgroup results allow you to*observe the performance of different groups
of Students in the school, district, and state. T he results are based upon the
information provided by-teachers and students in response to questions in
the Pupil Information Section ¢f each test booklet. The scaled score is not,

prbvided for a c‘:ategory if there are fewer than< 5 stzdents in the category.
Statewide scores are provided in each table so that subgroup scores may
readily be compared to the scores of all students.

.

pace 10

Table A. BOYS AND GIRLS @
[ e - e - SV 2 \
( This table displays the scores of students by sex Students indicated this Interpretive Example
nfarmat.on or ther te ooklets i '
‘ arer o st booklets In vour «chonl, bovs scored 312 in Reading and qurls scored 310 At the
B atale lovel Loy ccored 249 n Reading and quls scored 256
' "SCHOOL 1 DISTRICT \ _STATE
Sex Students Scaled Score Students Scaled Score Students Scaled Score
No- Read Writ Math No % Read -~ Writ Math % “Read Writ Math
» . - [ Lo v - - i
All Students (o) e "y x LR 100 )08 2R pIN:] 10O " 254 nH 7 258
Boen c , . o R PR J64 an 268 507 249 244 257
Gr, o "t XK v * ITRE 6 R VAR 264 an’ 266 267 2506
. . - — 1 . S
Table B. MOBILITY
( . e N
TR tADie 150 dy s S res tor students according Lo the grade at which they .Interpretive Example . ‘
segr Frey o e e g N 3
’M uy o :\m e ntbe schoot Students reported this information on their Students who fir<t enrolled n your school al ¥indergarten scored 328 n .
est horety Reading, and tho~e who tust emvolled at qrade 6 scofed 257, |
|
. v .
‘ SCHOOL DISTRICT STATE
' e =
Grade First Enrolied Students Scaled Score Students Scaled Score Stu:lont: Scaled Score
No Read wWrit Math No Read Writ Math o Read Writ Math
' 3 . N e e e,
All Students o Vo, o 14 X i 1000 o 26R A 268 1007 264 s 258
4
" an ) 1o a1 R TS 20, 20 LIS 2720 25 261 261 264
' 14 [ v 1y 108 111 N 2906, 291 4 oan 6 267 264 26%
o B . g ARE} e 140 1037 PRy 280 "UARY 234 265 2613 263
4 . 16 (RN PRI RIZR RN 262 147 D00 2715 271 R/ 269 258 260 |
4 | [Ke} 1t 110, 1o IRIR I 110 16,7 271 JAY 272 127 254 255 257 ’r
a; “ ? e 1o R AR ona RBIN 127 21y 279 287y 137 250 250 254 Pj X
Q -+ | 3 A vy v 1 RIY 13/ 266 20 2am 29/ 248 248 251
ERIC | ) ] |
| A J
— @ e s amsmee
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Program . .
Table C. SOCIOECONOMIC STATUS
T T “ N\
This table displdys scores of students accordmg to parent occupational interpretive Example
ategonies T'“‘“’h?'s’ marl‘(e‘d the category which corresponded to the At your school, 19 percent of the students have parents or guardians who ae
necupation of the student s father. mother. or guardan - employed in skilled or semiskilled occupations. In your district, the percent
ot students in this category 1s 42 .
} ~ scHooL T DISTRICT STATE
Occupational Category Students Scaled Score Students Scaied Score Students Scaled Score
No o Read Wit Math No % Read Writ Math % Read Writ Math
All Students | a6 Yo 308 1004 317 18871 1007 768 278 100% 254 257 258
brotessional : x| a1y 158 328 60 57 197 126 320 16% 318 305 313
Senmiprofess,ngl | 11 nhY 314 126 317 531 2R 2717 282 19% 281 2717 279
Skatied Semiskuied [ A 1) 260 N 261 708 427V %4 268 37% 246 249 250
Unskiled 3 o 1739 77 225 244 18% 204 214 215
Unknown J " " n 27 229 249 6% 217 222 222J
Table D. ENGLISH LANGUAGE FLUENCY
- o T e . )
This !dblt’ dxso'dvs scores for students in terms of English Language Interpretive Example
fluency Teachers indicated this information on each test booklet Ddta pre- : “
v tes ires At your school, "Fnglish only” students scored 310 in Reading, and at the
sented here do notinclude non-English speaking (NES) students However, district level, students in this category scored 269
the number of NES students 1s shown for your information )
‘\‘ .
- SCHOOL DISTRICT STATE
Level of Fluency Studont: Scaled Score Students Scaled Score Students Scaled Score
No " Read Writ ‘Math No. % Read Writ Math % Read Writ Math
All Students o Talals 108 Rak! 17 1A 100y 768 278 268 100% 254 257 258
E.ngish oniy 112 g 110 16 115 1659 RBY. 269 278 267 77% 264 262 264
Fiyent Enghsh prus 2nd lanquage g v 167 ATV ang 1719 9v 276 29% 280 17% 229 234 239
Limted B nghish plus 2nd tanguage 4 I 573 3y ,208 226 204 4% 156 171 193
Nlm tngheh speaking, . 0 "’ A o 2% *
EMC— — — - ~

Aruitoxt provided by Eic:
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i ’ Table E. SPECIALLY fUND!D PROGRAMS :
( )
This table dispiays the numhgrs. percents, and scores of students accord- Interpretive Example
iIng to their participation in specially funded programs as coded by .
teachers Some students have been served by more than one program, ’
therefore. the*sum of the students in indiviiual programs may exceed the !
number of program participants
- . : . e : 4}
SCHOOL o DISTRICT STATE
PR hucihdlshodbudiun .
Program Participation Students Scaled Score Students Scaled Score Students Scaled Score
No Read Wit Math No. % Read Writ Math % Read Writ Math
All Students v or Vv 108 04 117 1883 100% 26R 278 268 100% 254 257 258
‘ |
! .
Program FPartic ipants C 12 RRIS e %R a6 hLINA bl ] 288 283 | as%i 220 226 231
(Students may be served |
by mare than one program) f
ESEA Titie | : o 10 nl hitle} 2135 226 20% 191 203 202
State Compeansatory “ o 1 o S.- R 8% 187 199 200
Education - E1A . |
FSEA Title Vi noot ‘ 20 1 2hR 238 222 1% 189 200 212
State Biiingua!  EIA . 4 245 aan 279 an 4, 276 251 236 4% 175 187 201
Ater-Unruh Reading . ‘ 1 17 1172 211 210 1% 200 213 212
Migrant Education ) " 1 A .- 1% 182 194 200
(rfted and Talented 14 ar 181 mna 400 216 117 1713 367 367 7% 87 57 373
Specral Education 1 A 6h 4% 114 205 197 4% 170 185 180
Resource Specialist
Special bdacahen 0 " ‘ gl o, 212 207 220 1% 198 207 208
DIS :
Non-Pragram Participants ] SR 794 287 295 1260 RT% 267 276 263 59% 274 270 272
( N | i
) - Naon Response ‘ PR "/ ! 154 8% 293 276 268 6% 265 262 263 ?,f‘
Q |

,
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Linking Results to Instruction

One fundamental purpose underlying the develobment of the Survey of
- Basic Skills: Grade 6 was that the information yielded from assessment
.results ‘be as helpful as possible to school personnel.in evaluating and
improvmg ‘their school programs. This section of the rpport has been pre-
pared with that purpose in mind.

- There are manyi’ reasons why instructional leaders use CAP result.;s to
improve school programs. Among the most important are the following:

® The skills tested on CAP tests are central to the curriculum and text-
books used in California public schools. The state curriculum Frame-
works serve as 8 common basis for developing local curriculum, select-
ing state adopted textbooks, and defining the skills tested by CAP.

® Both the third- and sixth-grade tests reflect an emphasis on thinking
skills such as reading comprehension, writing process skills, and prob-
lem solving in mathematics, as suggested in the respective state cdr-

" riculum Frameworks.

® The scaled score allows meaningful comparlaor'na to be miade over time
between content areas, across grade levels;, and among subgroups of
" students within a school.

® Results are given on a great number of Well-deflned skills, which greatly
facilitates identification of areas of need.

The following material has been prepared for use at several different
levels. Clasaroom teachers may want to use parts of this process to help
build prlorities into their instructional programs for the future. Principals
may find this material useful in helping their faculties arrive at a consensus
of where improvements are needed. District curriculum specialiata may

elect to do an extensive study of skill areas tested by CAP and their rela- -

tionship to the district's currl%num. instructional materials, and staff
development.

*
v -

\

'The generai strategy for transiatiig CAP resuits into action involves three

steps: ‘
Step 1: Content Area Analysis : T

This step is designed to give an overall picture of your school’

results_for both third and sixth grades over a three-year period.

L This information may form the basis for the further exploration
! into the Skill Area Analysis described In Step 2.

Step 2: Skiil Area Analysis

.

This step providea a detalled abalyala of the 'akIII areas n’sseoaod.
An example of how the process can be accomplished Is dis- °

played. Lists of suggested factors, issues, and questions to be
considered in reference to each skill are glven. The purpose of
this process Is to help identify areas that may need additional
attention, and then to verify these observations with Information
from other sourcés. Questions that deal witb curriculum and
instruction may suggest some possible changes In your program.
Major skill area descriptions can be found on pages 21, 22, ang
23. .

Step 3: Developing a Plan of Action

Thegreat diversity of programs, methods, and materlais In Califor-
nia schools does not allow simple solutions that may be written on
a standard form. The skilis tested by CAP are important sklils, but

o they should never be thought of as the program for a school. When
changes need to be made, they must be made In the context of the
entire program. A discuasion of some of the important considera-
tions for a “plan of action” and a list ot useful publications con-
clude this section of the school report.




Step 1: Content Area Analysis

The completion of the graph and tables on this page will help you analyze (1) scaled score trends for grades 3 and 6 and (2) your .

school's relationship to its comparison score band. Data for completing the graph and tables will be found on page 1 of the
grades 3 and 6 school reports.
Three-Year Trend Analysis v - Comparison Score Band Analysls
Written ' - Sample: Reading
- Reading Language Mathematics
400 — — 400 Grade 1980 1981 1082
3 - . _ slightly
3 - 3 _ well-above |, above within
] - 6 below aglgihtly well-below
350 — ‘ — 350 elow
- - Reading
3 - Grade | 1980 1981 1982
300 F— 300 3 -
f’é - @ : 6
o ] —
® 3 -
5 250 — — 250 - Written Language
§ . - Grade| 1 980( 1981 1982
E - 3 ‘
200 — — 200 6
3 o
E E Mathematics ‘
150 — : 150 Grade| 1980 1981 1982
3 - 3 -
] " E " '
= - ? 8 . —
100 100
1980 1981 1982 1980 1981 1982 1980 1981 1982
. Years -
Grade 3 eo—e Grade 8 o-—<©

Do these tables and graphs point to a special need at a grade level or
in a content area in your school?




H

The purpose of Step 2 is to identify specific skilis in need of attention.
The procesa involves the association of each skill tested with a list of sug-
gested factors, guestions, and issues which are relevant to most instruc-
tional programs. Initially, areas of possible concern are identified by CAP
data. This is followed by the verification of this information from other
sources. Curriculum and instructional issues are considered before the
development of a plan of action. .

v

The lists of skills may be taken from the program diagnostic dispiays in
this report or they may be ordered from CAP on forms designed for this
analysis. There are two types of forms. The "Short Form" lists 32 major
skills tested on the Grade 6 Survey and is intended for a brief analysis of
CAP results. The "Long Form" has a complete Iletlng of all 140 reporting
categories.

The lists below suggest factors, questions and issues that may be useful
in this snalysis process. Théy are not intended to be complete listings of ali
possible considerations; you are encouraged to create your own.

CAP Information

o Scaled Score ' ‘
The scsied score for each skili area will be found on the program diag-
nostic displays.

® Relative Strength (R8) and Relative Weakness (RW) .
Relstive strengths and relative weaknesses may be found on the pro-
gram diagnostic displays.

® Third-Grade/8Ixth-Grade Link ’
This informpation is preprinted on CAP’'s prepared forms to show the skill
areas that sre tested at both grades 3 and 8. (For further detail, you may
refer to the Rationale and Content documents)

Other Sources of Information

o Commerclal Test Results
Results of commerciaily-prepared tests

o Proficlency Test Results
Results of locally-developed proflclency tests

o Teacher-made Test Results
Compsrisons teachers may wish to make between their own tests snd
CAP cpsults

® Teacher Judgments -
Aress that teschers feel need further attention bssed upon sli the evi-
dence and upon their judgment of how it applies to their particular situa-
tion

. Another possibllity would be to hsve teachers indicate where they feel
strengths and weaknebses exist before seeing current test results.

Step 2: Skill Area Analysis

o State Cufriculum Handbooks >

18

® Curriculum Speclalist Judgments® ’
Areas that curriculum specialists or resource teachers feel need further
attention on a schoolwide or district basls

® School Review Results
Results from recent echool reviews that lend themselves to this kind of
outline ' e

Did the results of the review processes recommended in the Handbooks
indicste special needgh this skill?

Curriculum and Instruction

@ Inclusion In District Curriculum Quide
Has this skill been included in your district curriculum guide?

o Degree of Emphasis
To whst degree is this skill srea emphasized in your program? (G- Grut
S-Some, L-Little) .

o Application
Are opportunities provlded for students to spply this skill on s regular
basis in s variety of contexts?

® Practice
Do students hsve sn opportunity to prectice skills Ieerned in earlier
grades?

o Level of Mastery’
What level of msstery do you expect from students at this grade? (M-
Mastery, D-Developmental, E-E xplorstory)

¢ Dependent or Independent Skill
Is this skill one that depends on continuous development and used on 8
daily basis, or is this skill one that.is relatively indepandent? (D-Depen-
dent, I-Independent)

o Time on Taak
Is enough time spent on instruction In this skill?

® Inclusion In Instructional Materlals :
Is this skill adequstely covered In your Instructional materials?

o Sequence and Articulation
Has the sequence of your instructional materials been followed to get to
the higher-level skills?

® Teaching Methods

Should s change In teaching methods for this skill be considered? 1 O U

o Staff Development
Is there a need for additional staff development in this area?
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“ Date

* SAMPLE
CAP 8Bkill Area Analysis, Grade 6 — Short Form
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||m‘.".~"v. Ei.l‘l—'lpl. i Tables Graphs and Integ App A S J?l | ! L
' }
: Problem Solving ¢ T [ 6
The CAP anslysis process is illus- 3

trated here using the Mathematics sec-
tion of the “Short Form" for grade 6.
This form is intended to be flexible.
Use only the factors, questions, or
issues listed above that are important
to you, or make up your own if some of
theseago not apply. It is not intended

that every blank space be filled on the . @
form. Concentrate on those skills that

have consistent patterns and are "y 7
verifiable. It will be-necessary to define ﬁ) @5
the meaning of any special symbols or

numbers you use in this table. 7

The following analysis forms are available from CAP:

"“CAP Skill Area Analysis, Grade 6, Short Form™ includes the 32 major skill “CAP Skill Area Analysis, Grade 6, Long Form” Includes all 140 reporting-
areas tested: 12 in Reading. 11 in Written Language and 9 in Msthematics. categories: 62 In Rndlnc 39 in Written Language and 49 in Mathematics.

Please use the or@r blank on page 19.

103 ~ . ’ 10, "




Step 3: Developing a Plan of Action

It is beyond the scope of this report to make specific recommendations about how to improve
your achool program for a particular skill. The foregoing materiais have been prepared to helip you
identify the strengths and weaknesses in your $ehool program. While developing a plan of action
you may wish to consider the following poinis:

® Do not overlook your strengths. They may serve as the best availabie modeis for program
improvement in your particular situation.

® Skills must be taught in meaningful contexts. Although well-defined skills lend themselves
. easily to rote learning activities. therq Is general agreement that this kind of instruction is
mostly ineffective. While considering péxticuiar skills in need of improvement, it is very impor-
tant to'look at other skills with which thpy are closely associated. For example, suppose the
scaled acore for detaiis and sequence §n the written language test is a reiative weakness.
Plans for improvement must be made in felation to the major skill area of paragraph construc- .
tion and the applications of these skills in writing proceas.

® A plan to improve inatn&tion using CAP results must involve more than just the third- and
sixth-grade teachers. Most of the skills tested on the CAP teats have a continued development
through the curriculum. First- and second-grade teachers initiate the exploration and develop-
ment of skills tested on the third-grade test. Fourth-grade teachers may find third-grade results
valuable in their planping. Obviously, much of what is tested on the sixth-grade test is closely
related te fmh-gradg work,

There are many resaurces avallable from the State Department of Education which have been
prepared to help with program planning. The order blank on the next page lists materiais that are
especially appropriate for use with CAP results.

»




Mail this portion of the page to:

“California Assessment Program
California State Dept. of Education
721 Capitol Mal!

Sacramento, CA 95814
Phone: (918} 322-2200

Forms listing the CAP skill areas for use in
the analysis of content area and program
diagnostic information are available from the
California Assessment Program.

Mail this portion of the page to

— -9

Publications Sales

State Department of Education
PO Box 271

Sacramento. CA 95802

Phone (916) 445-1260

The resource publiéations listed here are
available from the State Department of
Education These may prove helpful n
analyzing your instructional program

CAP ORDER FORM

Please send the following analysis workaheeta.
(There is no charge.)

., Name
. Quantity '

Title Gr.3 Gr.6 Position
CAP Skiil Area Analyais " Addreaa

Form)

(Short Form o City 20
CAP a Analysis
Skill Area Analy Telephone

(Long Form)

If you are intereated in obtaining information
about CAP workahopa plannad in your area,
pleaae mark thia box. D

STATE PUBLICATIONS ORDER FORM

Please send the following documents.

Title Price | Quantity | Total
Reading Framework for Calitornia Public Schoois (1880} 175
English Language Framework for California Public Schools {1876} 150
Mathematics Framework for California Public Schools, with 1980 Addendum (1982) | 200
Science Framework for California Public Schools (1878) 165
History, Social Science Framework for California Public Schools (1981) 225
Handbook for Planning an Effective Reading Program (1979) 150
Handbook for Planning an Eftective Writing Program (1982) 200
Handbook for Planning an Effective Mathematics Program (1982) 200
Science Education for the 1980s, A Pianning and Assessment Handbook (1982) 200
Survey of Basic Skills. Grade 3 — Rationale and Content (1980) 150
Survey of Basic Skills Grade 6 — Rationale.and Content (1982} 200
Student Achievement in Cahtornia Schools. 1981-82 Annual Report (1982} 200 .
Total amount for publications o s
Plus sales tax for California purchasers
TOTAL s

Make checks payable to California State Department of Education Remittance or purchase order must accom-
pany this order form Purchase orders without checks are accepted only from government agencies in Califor-
nra

Name .

Address .

" City ‘ State . . Zip 1 .5~
"
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Reading

The reading section of the Survey contains items’
from six major skill areas: vocabulary, literal com-
prehension; inferential. comprehenslon. interpre-
tive comprehension, crltlcal/appllcatlve com-
prehensmn and study- locatlonal skills.

All of the reading questions, except for study-
locational skills, are derived from a reading seleo-
tion so that pupils are never asked to deal with

" reading skills apart from the context of a passage.
The primary emphasis of the readmg section of the
~ test -is. comprehension, especially: higher-level
comprehensmn and thinking skills, the importance
of which is sthted in the following excerpt from the
‘Reading Framework for California Public Schools,

(Sacramento: California State Dept. of Education,
1980): .

Classroom instructton historically has
emphasized student responses at the literal
level. While this level provides the foundation
for comprehension at higher levels, attempts.
should be made to expose students to
activities and questions that ‘“‘stretch their
thinking.” Research indicates that the kinds
of questions teachers ask and the way In
which they ask them can influence student
thought processing. Teachers who incorpor-
ate a variety of questions before and after the
reading experience are actively involved in
promoting thought and comprehension.

@
.

The passages were drawn from typical
classroom textbooks and everyday reading
materials in the areas of literature, science, and
social studies in order to reflect the tradition of
teaching reading in the content areas at the inter-
mediate level. As is stated in the Framework, “In
order for studemts to comprehend written
materials used. in the content areas of the cur-
riculum, they should re e instruction in the

» reading-thlnking skills.”

CERIC 1Us B
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.
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A _description of the major skill areas, as they will
b'e reported, follows, below.

® Vocabulary items assess the ablility to identify
meanings of words used in a passage. Test
words cover core science, social - studies, as
well as general vocabulary, and will be broken
out as such on the school reports. Vocabul
items also assess understanding of comm

roots, prefixes and suffixes and the ability to

use the context of the passage to identify the
meaning of a multiple meaning word (for exam-
ple, “saw,” “run,” and “bark”).

® Literal comprehension items assess the ability
to answer literal questions including sequence,
details (explicitly derived from one, two, or three
sentences in the ‘reading passage), and pro-
noun references (Jack is a boy. He is a good
reader.... Question: Who is a good reader?
" Answer; Jack)

® Inferentlal comprehension ifems assess the
_ abllity to identify main ideaé, infer cause and
effect relationships, follow the organization of a

. passage by supplying missing points of an out-

line, putting information together from different -

parts of a passage, predicting logical outcomes,
‘making comparisgns and contrasts; drawing

sions from overall meaning.

®. Interpretive comprehension items apply pri-
marily to the literature passages as they assess
the ability to analyze characters, infer setting,
summarize plot, interpret dialogue, sense mood,
and understand figurative language.

@ Critical/applicative items assess the ability to
detect the author, author’s attitude and author’s
purpose, separate fact from opinion, and make
applications to a different context.

conclusions from details, and drawing conclu-

Content Area Descriptions — Grade 6 | o

o

® Study-locational lt‘ems'cover a broad range of
skills including finding and using parts of a
book, lqentlfylng appropriate reference
materials for particular purposes, using diction-
ary entries to select deflnitions appropriate to a
given context, and using maps, graphs, and
charts.




Written Language

The written language section of the revised
Survey of Basic Skills: Grade 6 reflects more com-
prehensively the goals and philosophy stated in
the English Language Framework and the new
writing handbook Planning an Effective Writing
Program. The written language section contains
items from nine skill areas. Five of these, classified
as “Writing Process Skills,” deal primarily with
choices, decisions, and matters of _judgment in
writing. The five skill areas include: judging stu-
- dent writing, paragraphs, sentence combining,
sentence recognition, and Janguage choices. The
other four skill areas, termed "Supporting Skills,”
deal’with matters of correctness such as usage
and mechanics. These include: standard English
usage, .word formns, speiling, punctuation and
capitalization. Each of these skill areas is ex-
plained briefly below: -

® Judging student writing items assess the

ability to identify from corrected S8amplés of

student writing particular strengths, such as: |

recognizing effective use of detail; unified
paragraphs in which ail the sentences support
the topic sentence; letters which successfully
communicate a message; and imaginative
ideas, as well as weaknesses, such as: recog-
nizing repetitious paragraphs; paragraphs
which drift away from the topic; essays with
many short, choppy sentences; persuasive let-
ters which fail to present convincing argu-
ments; and essays which lack a strong
introduction or conclusion. ’ ‘

Paragraph items assess the ability to choose a
sentence for a blank in a paragraph which will
make sense in the context of the paragraph;
these items include topic sentences, rélevant
details, necessary sequential elements, detalils
selected according to an outline, and verbs or
] O ’—gronouns grammatically consistent with the

ot of the paragraph.

IToxt Provided by ERI
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® Sentence combining items assess the ability fo ® Word form items agsess the ability to form

form effective sentences from a set of simpl

sentences. The effective sentences presente

as the correct answers include (1) simple sen-
tences with modification and interrupters (such
as appositives), (2) compound sentences or
sentences with compound parts, and (3) com-
plex sentences. Another cluster of items
assesses the ability to use conjunctions by (1)
requiring the choice of a sentence which
follows logically from another.given statement

and conjunction (e.g. | like cake, but ),
and (2) requiring the choice of a conjunction in
a sentence (e.g. | like cake, | don't like
pie)

® Sentence recognition items test the ability to
form a complete sentence by supplying a
needed subject or verb, and to discrinminate be-
tween complete sentences, run-ons, and frag-
ments,

® Language choice items assess the ability to
select effective or appropriate words for partic-
ular purposes, including the following: (1)
specific words or sentences which will provide
the most detailed or exact information (for
example, the world “apple” would be identified
as more exact than “fruit”’ or “food"); (2) words

which appeal to a given sense (for example, a -

word such as “buzzing” or “screeching” would
be associated with the sense of sound); and (3)

“words which will achieve a particular tone or
feeling (for example, “‘stingy" is associated with
a more negative feeling than “thrifty”).

® Standard English usage items assess the
ability to use verbs and pronouns, to avoid dou-
ble negatives, and to achieve agreement in
number between subject and verb, ahd be-
tween a noun determiner (for example, “this,”
“these,” “that”) and the noun it modifies.

words with suffixes, irregular noun plurals (for
example, “‘geese,” “children,” and “shelves"”)
and contractions.

Punctuation and capltalization items requlire
pupils to use periods, question marks, commas,
apostrophes, and quotation marks correctly,
and to select words (such as names, places and
holidays) which are correctly capitalized.

Spelling items assess the abllity to spell pre-
dictable words (that is, words that can be taught
in word families or groups following simllar,
genera‘llzable patterns); words with predicta-
bly-spelled suffixes; demons; and homophones
(such as “to,” “too,” and “two"").




Mathematics

The content and scope of the mathematics sec-
tion of the new Survey is based upon responses to
a district survey of the classroom instruction, and
the recommendations made in the Addendum-to
the Mathematics Framework for California Public
Schools (Sacramento: California State Depart-
ment of Education, 1981). Although all the skills
included on the older version of the test are still
assessed, the scope of the new test has been
expanded by adding an applications component to
each of the mathematics skills. Also, in the new
version of the test, an entirely new skill of Problem
Solving has been added in accordance with the

recommendations in the new Framework.The nine _

major skill areas assessed on the Survey are as
follows:

® Counting, numeration, and place value items
assess the ability to solve word problems and
show 'skills in counting; exponents, reading and
writing whede numbers, decimals, and fractions;
identifying fractional parts of sﬁapes identify-
ing place values of a digit in a whole number or
decimal; recognizing a number in expanded
notation; and rounding whole numbers or
decimals. ' -

Nature of numbers and properties items
assess the ability to solve word problems and
show skills in recoghizing greater than ( >) and
less than ( <) symbols; finding a missing num-
ber on a number line; finding least or greatest
whole numbers, decimals, or fractions; identify-
ing odd, even, and primes; finding numbers
divisible by 2, 3, or 5; finding factors or prime
factors of a number; finding least common
multiple (LCM) or greatest common factor
(GCF) of two or three numbers; using com-
mutative and distributive properties; and know-
ing the results when zero is added to a number,
or zero is multiplied with a number (properties
of zero).

Tiv
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¢ Operations items assess the ability ta solve
word problems and show skills in identification
of terms such as sum, difference, more than,
product, factor, _divisor, and quotient; perform
‘' operations of addltlon subtraction, multiplica-
tion, and division on whole numbers, decimals,
and fractions recognizing fractions ‘as -
decimals or percents; and finding percent of a
number.

basic formulas for diameter of a circle, area,
etc., and calculating perimeter, area, volume,
and circumference of a circle. Most of the ques&{?
tions are in metric units; however, a very small &£
number of items on U.S. Customary units are f

also included. |

@ Probabllity and statistics items assess the
ability to solve-word problems and show sklils
in selecting the p]’obablllty of a given event
including the probability ‘of events that are cer-
tain to occur or certain.not to occur (1 or zero,

<probability); calculating mean, the dl"erencer
between lowest and highest numbers (range),
the numbers that occur most often (mode), and
the number that occurs in the middle when
ordered (median).

o Expressions, equations, and coordinate
graphs items assess the ability to solve word e Tables, graphs, and Integrated appllpatlom
problems and show skjlls in evaluating simple items assess the ability in a situation where
algebraic expressions identifying points on a several skills are presented in combination. For
coordinate plane, compieting a table or ordered example, reading  a circle graph item may
pair of numbers, solving a simple-equation, and involve skills in geometry, measurement, and .

~ translating an algebraic sentence into English operations. The questions involve reading and *
phrases. . interpreting tables, line graphs, bar graphs, cir- |

® Geometry items assess the ability to solve®  Cle graphs, and picto-graphs; reading and -
word problems and show skills in identifying interpreting information from signs (e.g. road
simple geometric shapes in 2 and 3 dimen- sign), schedules, labels (e.g. food label), and
sions; recognizing line segment, ray, radius, . forms (e.g. bank deposit slip).
diameter, types of angles and triangles, parallel @ Problem solving items assess the ability in
and perpendicu!ar Iines,’slmllar or congruent problem formulation, problem analysis and
figures; measuring angles with a protractor, strategy , and interpretation of results. Problem
and recognizing simble spatial relationships. formulation questions require students to for-

® Measurement items assess the abllity to solve ' mulate a reasonable mathematical problem for
word problems and show skills in selecting a given situation or translate the situation as a
appropriate unit to mgasure cettain length, mathematical sentence. equation, diagram,
area, volume, or mass; finding approximate graph, or table.” Analysis and stutogyv
length or volume of an object: converting days tions require students to read the question and
into hours or minutes; recognizing meter, cen- find what is given, unknown, extraneous, or
timeter, and millimeter relationships; and using what is being asked. They are also ",’q.“"e" to
a given conversion table for interconversion of g:&fttz ;;(;d:'::r:;?e :‘:::&%'}::&@ﬁ:::t:g
units of length, volume, or mass; Iidentifying » problem. They should also know the guess-and-

check strategy and use loglcal reasoning to
solve non-routine problems. Interpretation of
results items require students to check for.the
correctness of the solution in context of the
original problem or be able to see that the solu-

tions _to a problem %reasonable.
| 11] 23
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INTRODUCTION '
Parts .1 and IIT of the achool report sre diacussed in greater detali in this

_ section. Also Inciuded are atate centlie rank tablea for comparing school

(or dietrict) content area sc and background factora with aii other
schools or districts in Callfornia.

A scaled score system for reporting the resuite from Survey of Basic
Skilis tests ia now being used in grades three and six. it waa introduced first
In grade three, and was developed in conjunction with the new third-grade
Survey first adminiatered In 1980. Scaied scores have three noteworthy
advantages. They permit compariaons from year to year, among content
areas, and acroee grade ievelis.

The scaled scores range from approximately 100 to 400; however, few
of the school- or district-ievei scores go beiow 150 or over 35(Q. The

achievement for the average (mean) third- and sixth-grade student wae set -

to a scaled score of 250 in 1980. The particular rangea of numbera used for
the scaled scores were selected to avold decimals, negative numbers, and
confuaion with percent correct scorea and percentile ranks. Scaled scores
are designed to be s baseline measure which can reflect the progress of a
school or school district over s period of years, Irrespactive of changes to
the test or the progress of other achoois or districts.

In the past, the chief vehicle for reporting CAP resuits to schoois and dis-
tricts has been the percent correéct score (the total number of questions
answered correctly divided by the totai number of questions attempted).
This type of score is stlli in use In the grade 12 Survey. The percent correct
scores are useful (as long as the test remains unchanged) In coinparing

scores across years, but unfortunately such scores do not lend themseives .

very well to other kinds of comparisons.

PART 1. CONTENT AREA SUMMARY ’

School ln_d district scores and comparison score bands are provided on
page 1 of the Survey report. Scores are shown for the current year and two
previous years. Grade 8 Scores from the previously used sixth-grade
Survey have been converted to scaled scores. Thia linkage is poaaibie
because students In a sample of schools took both tests for an equating
study in the spring of 1882. Scores and comparison ecore banda are aiso
shown graphically. Computer mesaages are Included to assist in interpreta-
tion.

Scaled scores aliow comparison of a school's performance in reading to
that In written language or In mathematica. Since the average or mean

~

Comparison Score Bande .

Comparison score bands take into consideration the conditiona in which
your school operatee, such aa characteristice of the community. The com-
parison score band, therefore, enables yol to compare your school's scoree
with those of schoolis that have reported a set of background charac-
teristica similar to those listed for your school. it doee not suggeet where
you should score, only where schoole with a set of background factore
eimilar to youre did score. School and dietrict comparison score bands are
ais0 ahown graphically on page 1.

Comparison acore banda are caiculated from the school background fac-
tore listed in the Background Factor S8ummary. Each comparison score
band representa the middie 50 percent of the range of scores that would be
obtained by schoois reporting background factore similar to youre. f your
school acore falis above the comparison score band, your school le In the
upper 25 parcent of the schoole having similar reported background fac-
tore. Conversely, if your acore falls below the comparison score band, your
school la in the lower 25 percent of the schoola having eimilar reported
background factors. . :

rative background factor data for a three-year period. Educators
wishing to compare their achool’e background factor data with those of
other schools shouid use Table 1 (Table 2 for dietrict resulte). The tabiee,
which can be found at the end of Part X, provide a convenient method of
converting the numericai data for 1981-82 into etatewide percentile ranks.
(The percentile ranke for previoue years can be found in the /nterpretiv
Supplements for those years.) It should be noted that a higher percenti
rank indicates only the relative etanding of a school In terme of a back-
ground factor. (Percentlile ranks are discussed at the end of this section)
The following paragraphs expiain briefly how each background factor le
determined. )

115

1 ' score for both the grsde 3 and grade 6 Surveys hae been set at 250, it Is
1 , now poaalble to compare resuits across grade leveis.

te
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Sociaeconomic index. The socioeconomic index is sn indicstor of the
occupstions of the psrents of sixth-grsde students. On the bsck of esch
student’s test booklet, the tescher identitied from the following list the
occupstionsi cstegory thst corresponded most closely to the occupstion of
the student's fsther, mother, or gusrdisn:

{0 Unknowh
1
® Unskilled employees (snd welfsre)

2 ——@ Skilled snd semiskilled employees
_{:0 Semiprofessionsls, clericsl snd ssies workers, snd technicisns

® Executives, professionsis, snd msnsgers

The first two cstegories were sssigned s vstue of 1; the third, s vsiue of 2;
snd the Isst two, 8 vsiue of 3. The socioeconomic Index is the sverage
(mean) of these values for sil sixth-grade students in the school. A high
vsiue indicstes that the school serves a community with s Isrge percentage
of psople engsged In professional snd semiprolessions!| occupstions.

Percent AFDC. The AFDC figure is the percent of students whose fsmilies
sre receiving sssistsnce under the Aid to Fsmilies with Dependent Children
Progrsm. Lste in 1881 esch district completed s questionnaire in which It
wss ssked to glve the enroliment of each school In the district and the num-
ber of students in esch school whose fsmilies were receiving AFDC sssls-
tsnce ss of October 1981.

For each school, the number of students from AFDC families In the school
.sttendsnce srea wss divided by the sum of the public snd private school
enroliment to yield s percent AFDC figure. The district AFDC value pre-
sented on the profile wss caiculated by weighting the percent AFDC figure
for esch school by the number of students tested in the school.

Percent LES/NES. The percent LES/NES Is the percent of limited- or non-
English-speaking students. The figure wss derived from dsta filled In on
esch student's Survey of Basic Skills: Grade 6. Teachers were ssked to
clsssity esch student sccording to four Isnguage proficlency categories:

1. English only

2. Fluent English snd s second Isngusge

3. Limited English snd s second langusge

4. Non-English speaking

The percent LES/NES students is the percentsge of students belonging
to cstegories 3 snd 4.
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Student Score Distributions

The Student Score Distributions block shows s proflie of the scores for
your school. The ststewlde distribution of student scores is divided Into four
squs| groups by the stste quartiles (Q, Qz Q4. Each qusrtile marks off,
respectively, the lowest qusrter of scores, the next highest quarter, snd so
on. The percentsge of your students scoring i esch of these four statewlde
groups is presented for each content sres. (No student score distributions
are reported for schools or districts which tested fewer than 15 students)

A “perfectly sverage” Cslifornia schoo! would have 25 percent of Its stu-
dents In esch of the four qusrters. A high-scoring school probably wili have
more than 25 percent of its students scoring In each of the two highest
quarters. Simlierly, a low-scoring school wlil be more strongly represented
in the lowest two quarters. The foliowing ox-mplw the distribution of
scores for two schools with simllar means but with rent distributions of
scores.

Percentage of Students In Each
Qusrter of the State Student
Distribution

Between Above
Q2and Q3 Qs

Between
Qrand Q2

Below
Content Ares Qs

" 35% 15%

Reading - 16% 35%
Figure 1

A

The distribution of scores for the school represented by Figure 1 shows
that fewer than 25 po}cont of the students scored In the lowest quartile.

Percentage of Students In Each
Quarter of the State Student
Distribution
Below Between Between Above
Content pm Q: Q:andQ2 Qzand Qs Qs
Reading 30% 20% 20% 30%
Figure 2

-




School 1, represented by Figure 1, has approximately the same scaled score
as the schoo! representsd In Figure 2. However, this mean score Is based
upon a different distribution of student scores; only 15 percent of the stu-
dents were bslow Q:in School 1, whereae 30 percent of the student scores
In School 2 were below Q. The same is also true about Qx 15 percent of the
students were above Qiin Schoot 7 as contrasted with 30 percent of the
students In School 2. School 1 Has a relatively homogeneous population,
whereas School 2 has a more diverse population of students.

In this manner, the student score distributions provide additional infor-
mation about the achlevement of students In your school, information which
may have Implicatians for your educational program.

PROGRAM DIAGNOSTIC DISPLAYS

Iin the Program Diagnostic Displays, scaled scores play a vital role in per-
mitting comparison of performance among the different skiil areas in read-
ing, written language, and mathematics. The feature that makes scaled
scores superior to many other scores for these comparisons is that there |s
no maximum value (or artificial celling) or minimum vailue (artificial floor).
That is, a truly high-scoring school that has a scaled score in mathematics
of 400 could have a scaled score of well above 400 in geometry, which
would show superior psrformance in that skill area. A finite scale, with a
minimum and maximum, masks such exceptional performance at either end
of the scale. (Page 3 of the report contains a detalled explanation of the
Program Diagnostic Displays.)

SUBGROUP RESULTS

The subgroup resuits provide additional information on the performance
of sixth-grade students tested last spring. Test scores have been calcu-
lated fer subgroups within the classifications of sex, socioecenomic status,
English language fluency, mobility, and specially funded programs. The
. number and percent of students in each subgroup are shown. School, dis-

trict, and State results are displayed. N

When any subgroup is composed of a small number of students, caution
should be used in making further geheralizations from their performance.
When a small number of students is tested, a few very high or low scores
will greatly influence the average score, no matter how long the test |is.

There I8 also the likelihood that the scores next year for the new set of
students classified as belonging to a subgroup wiii be different. Because
the number and type of students in a subgroup fluctuate from year to year, it
is advisable 1o ook at other sources of information and to study results for
previous years before drawing any firm conclusions.

~
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CONVERSION TABLES

Although scaled scores iave many positive features and usés as outlined
above, they do not answer the question, “How does my school compare to
other schools in Callfornia?” This question can be answered by examining
the school and district norms tables (Tables 1 and 2, respectively) at the
end of this section.

N\

School Percentlie Ranks and Student Percentiie Ranks

tions sometimes arise when a school's psrcentile score, as reported
nia Assessment Program, dif{grs from Its psrcentlie scoreona
publisher's sta od test, even though'botK tests were administered to
the same students. A Yxpical question might be atated this way:

“At our schoo\ we gave & commerclally-prepared, '
nationally-normedl test. Looking In the publisher's norm
charts, we found \that the score of our average (uaualily
median) student Wwas at the 38th percentile, but our
school's Galifornig\Assessment Program gcore was at the
17th percentlie. Why do we get different resuits for CAP
and for our own testing program?” :

Several factors might accoun the apparent discrepancy, such as
variations in content assessed by the two tests. However, such variations
are not likely to resuit in major differences In percentiies. in most cases, the
differences result from the fact that the CAP percentiie ranks are based on
the distribution of schoo! scores, and publishers' percentile ranks are -
based upon a distribution of student scores. individual studenta shouid be
compared.with other students, and schools should bopompurod with other
schools. When considering the test resuits for groups, such aa schools and
districts, it Is appropriate to yseg*T¥ ™ Eagsentiie ranks. The American Psy-
tandards for Educational and Psychological .
es that ... It is Inappropriate to evaluate schoois by
developed for the evaluation for Indlviduals.”

The difference between the two percentile ranks can be explained by a
brief look at statistics. School scores (means) tend to be closet to the over-
all mean than do the scores of individual studeats- This is because school
scores themseives are aggregates, and aggregates of scores are less
varled than individual student scores. Figure 3 liiustrates a distribution of
student scorea and school mean scores. Student scores are spréad across
a wider range of possible scores because there is a greater varlabllity
among actual scores. But 8chool scores are more clustered near the mean.
Thus, the same score will convert to a different percentiie rank depending
on whether It ls compared with student or school norms. '

Vol

IS

‘Fradarick 8. Davis, Chair of & joint committes of the American Pgychological Assoclation, Ameri-
can Educational Rassarch Association, and the National Council of Measurement in Education,
Standards for Educational and Paychological Taats. Washington, D.C.: Amo‘rleln Peychologica!
Aasociation, 1974
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Figure 3 shows, for example, that/a percentliie rank of 39 based upon stu-
dent norms is equivalent to a percentile rank of 17 based on a distribution
of schiool mean scores. Thus, we ¢an see that the two different percentiie
ranks, 39 and 17, represent the fsame level of student achievement re-
ported on different scales. Y /

’

School Meané

FREQUENCY

Student Scores

TEST -~ ,
c SCORES =

a. School Percentile Rank 17 30 89
b. Student Percentile Rank 39 49 81

Figure 3. Comparison of Schogl and Student Percentife Ranks based upon
tWo hypothetical distributions| . .

3
Annually Computed Percentiie Ranks

This question is sometimes asked by school personnel:

“Why does the Californla Assessment Program calculate
and publish new percentile rank norms each year rather
than using fixed norms?" .

<y

* Current-year norms enable you to answer the question, “How did- the -
achlevement of students in our school compare with the achievement of
students in other schools in California this year?” Achlevement in the cur-
rentyear Is being evaluated, not the achievement this year compared to the
achlevement of all schools in Callfornia two or three years ago. While norms
do not change dramatically from year to year, the norms developed for the
current year-of testing are the correct ones to use. o

The current-year norms used by the state are sometimes contrasted with
the norms that publis hers may use for as long as ten years. Commercial test
publishers are not able to revise thelr norms each year because of the cost
of doing so and the near impossibliity of obtaining a representative sample
each year. , '

Percentlie ranks are designed for slytus comparisons. The question
about whether the students are achleling at a higher or lower level In

reading than In previous years can by answered by iooking at the'

scaled scores. '

-
A

Percent Correct Convorllon‘T‘nvblo‘l'

Percent correct scores have one principal advantage: They represent q'
simple statistic which concretely describes how students performed on the
test. Sometimes such Information might be useful in setting priorities.about

- which skiii areas should receive attentlon, Tables 3, 4, and 5 provide gon-

verslons between scaled scores and percent correct scores to provide the
reader with such Information. This conversion process will help to deter--
mine the actual difficulty level of a skill area and help to relate school
resuits to the statewide findings described in Student Achlevement in
California Public Schools, 1981-82 Annual Report, .

I
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TABLE 1 — SCHOOL NORMS — MAY 1982 (N=4,084) — PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTORS

" '
State Soclo- Peroant State
Percentiie Reading Lw ritten . ! Mathematics economic ':;cl;é" LES/NES Poreantiie
Ranks ‘ anguss index , Puplis Ranke
99 352-517 334-4A8 345-429 2.94-3.00 63.4-100.0 38,8-81.3 99
98 339-135] 326-333 337-344 2.90-2,93 55.1-63.3 32.8-38.7 98
97 333-338 319-325 331-336 2.86-2.89 48.9-55,0 28.64~-32,7 97
96 326-332 315-318 325-330 2.82-2.85 45.1-48.8 75.3-28.3 96
95 - 323-325 312-314 320-324 2.79-2.81 41.3-45,0 23.1-25,2 95
. 9% 319-322 308-311 316-319 2.75-2.78 38.2-41.2 21.4-23.0 9%
93 315-318 305-307 312-31% 2.72-2.74 36.3-38.1 20.0-21.3 93
92 312-314 302-304 309-311 2.70-2.71 34.5-3642 18.3-19.9 Q2
91 309-311 300-301 307-308 2.68-2.69 33.0-34.4 17.0-18.2 9]
90 307-308 299 305-306 2.65-2.67 31.7-32.9 15.9-16.9 90
89 3064-306 297-298 303-304 2.63-2.64% 30.1-31.6 14.9-15.8 < 89
88 302-303 296 301-302 2.61-2.62 28.9-30.0 14.0-14.8 88
87 300-301 294295 299-300 2.59-2.60 27.9-28.8 13.3-13.9 R7
86 298-299 293 297-298 2.57-2.58 26.9-27.R 12.5-13,2 6
85 296-297 291-292 295-296 ¢ 2356 25.9-26.8 11.8-12.4 RS
84 295 289-2990 293-294 2.54-2.55 24.9-25.8 1.2%11.7 84
83 293-294 288 292 . 2.52-%.53 *264.1-24,8 10.7-11.1 a3
82 292 287 . 290-291 2.50-2.51 23.5-24.0 10.2-10.6 .82 .
rl 290-291 285-286 289 : 2.49 22.8-23.4 9.7-10.1 81
80 289 284 287-288 2.47-2.48 22.4-22.7 9.2-9.6 A0
79 287-28% 283 286 2.46 21.9-22.3 8.8-9,1 79
78 286 292 285 2.44-2.45 21.2-21.8 B8.4—8.7 78
77 285 23' 28‘0 2.42‘2.’03 20.6"2[.[ 8.0-803 77
76 284 280 283 2.41 20.1-20.5 Te7=7.9 76 '
75 282-283 219 282 2.40 19.6-20.0 Te2-T7.6 75
T4 281 2718 281 2.39 19.1-19.5 6.9-T.1 74
73 280 217 280 2.37-2.38 18.7-19.0 6.56-64.8 73
72 278-279 276 279 2.36 18.2-18.6 6e3~6.5 72
71 217 2715 278 2.34-2.35 17.7-18.1 6.0-6,2 71
70 - - 2717 - 2.33 17.3=17.6 5.7-5.9 70
- 69 275-=276 274 276 2.32 16.9-17.2 5¢5=5,6 69
68 274 213 275 2.30-2.31 16.6-16.8 5¢275.4 68
67 2713 272 274 2.29 . 16.2-1645% 5.0-5.1 R Y {
LY 272 2n 273 2.27-2.28 15.9-16.1 4.7-4,9 66
65 27 270 272 2.26 15.6-15.8 be4=4,6 65
64 - - 271 2.25 15.2-15.5 4.2-4.,3 64
63 270 269 270 2.24 147-1541 4.0-4,1 63
/ 61 268 267 268 2.22 14.0-14.3 3.6-3,7 61
‘ 69 267 266 267 2.21 13.7-13.9 3.5 60
59 266 265 - 2.20 13.4-13.6 3.3-3.4 59
58 264-265 - 266 2.19 13.1-13.3 3.2 54
56 L= 263 264 2.17 12.6-12.7 2.9 56
‘ 55, 262 262 263 2.15-2.16 12.3-12.5 2.7-2.8 55
D - 54" 260-261 261 - 2.14 12.1-12.2 2.6 54 12
]»23/} 53 259 260 262 2.13 11.8-12.0 2.4-2.5 53
' 52 258 - 261 2.12 11.6-11.7 2.3 52
| Q 51 527 259 260 2.11 11.2-11.5 ) z.g 25
. : 50 1256 58 - - o o «0-2.1
| EMC : 2 2.10 l11.0-11.1 .
| <
|
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TABLE 1 — SCHOOL NORMS — Continued

State Socio- Peroent State
Percentiie Resding L"’"“"‘ Msthematics economic ':"%'é" LES/NES Peroentiie
Renks Snguage Index Puplie Ranks
49 255 257 259 2.09 10.7-10.9 - 49
48 - 256 258 2.08 10.5-10.6 1.9 48
134 254 - 2517 2.06~2.07 10.3-10,4 1.8 47
4% 253 255 256 2.05 10.0-10.2 1.7 46
45 252 254 255 2.04 9.8-9.9 1.6 45
44 251 253 254 2.02-2,03 9.5-9,7 1.5 44
43 250 - 253 2.01 - 9.3-9.4 le4. 43
42 249 252 252 - 9.0~9,2 1.3 42
41 248 251 - 2.00 8.8-8.9 1.2 41
40 247 250 251 1.99 B8.5~8,7 1.1 4n
38 265 - 249 1096 8.1"8.2 O.Q 18
37 244 248 248 1.95% T7.8-8.0 0.8 37
36 243 2647 247 1.94 Te6=T7.7 0e3-0.7 36
315 242 246 246 1.93 Ted=T.5 - 35
14 241 245 244-245 1.91-1.92 T.0-7,2 - 34
33 240 244 - 1.90 6.7-6.9 - 33

32 238-239 - 242-243 1.8 6.4-6.6 - 32
31 237 243 241 1.87-1.88 6.2-6.3 - 31
30 236 242 240 1.86 6.0-6.1 - 30
29 235 241 239 1.85 5.8=5.9 - .29
28 233-234 240 238 1.84 5.5~5,7 - 2n
27 232 239 237 1.82-1,.83 5.3=%.4 - 27
26 231 23n 236 1.81 5.1-5,2 - 26
25 230 237 235 1.79-1.80 4.8-5.0 - 2%
24 228-229 236 234 1.78 4e5-4,7 - 24
23 227 235 233 1.77 4.2-4,4 - 23
22 226 233-234 231-232 1.75-1.76 4.0-441 - 22
21 224-225 232 230 - le T4 3.8-3.9 - 21
20 223 231 229 1.72-1.73 3.5-3.7 - 20
19 222 229-230 227-228 1.70~1.71 3.3-3.4 - 19
18 220-221 228 226 1.68-1.69 3.0-3.2 - 18
17 218-219 2217 225 1.67 2e8-2.9 - 17
16 216-217 225-226 223-224 1.65-1,66 2.6~2.7 - 16
15 215 223-224 222 1.63-1.64 2.4-2.5 - 15
14 213-214 222 221 le61-1.,62 2.1-2.3 - 14 =
13 210-212 220-221 219-220 1.59-1.60 1.9-2.0 - 13
12 - 208-209 219 217-218 1.57~1.58 le7-1.8 - 12
11 205-207 217-218 215-216 1.55~1.56 1.5=1.6 - 11
10 203-204 215-216 213=214 1.52-1.54 le3=1.4 - 10
9 201-202 213-214 210-212 1.49-1,51" 1.0-1.2 - 9
8 198-200 211-212 208-209 1.46-1.48 0.8-0.9 - 8
7 194-197 209-210 205-207 1ed3-1,45% 0.6=0.7 - 7
6 192-193 207-206 202~204 1e40-1.42 0e4-0.5 - 6
5 188-191 203-206 199-201 1.35«1.39 0.3 - 5
4 184-187 200-202 195%5-198 1.30-1.34 0el=0.2 - 4
3 180-1813 196-19¢ 191-194 1¢25-1,29 - - 3
W2 173-179 192-19% 184~190 lel7-1.24 - - 2
t 125-172 156-191 152-183 1.00-1.16 0.0 0.0 1




TABLE 2 — DISTRICT NORMS — MAY 1982 (N=916) — PERCENTILE RANKS FOR SCALED SCORES AND BACKGROUND FACTOR
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State . Socle- Peroent State *
Percentite Resding : l:"‘“‘“ Mathematics economic Paraent LES/NES Porsentite
Ranks nguage index . Puple Ranks
99 371-427 3136-423 3153-428 2.94-3,00 315, T7=T76,2 33,3-81.3 99
98 348-370 331-335 364-352 2.88-2,93 31.6~35.6 26.5-33,2 © 98
97 341-347 3290-339 335-34) 2.81-2.87 30.0-31.5 22.7-24 .4 97
96 334-340 316-316 326-334 2.77-2.80 28.5-29.9 20.,1-22.6 96
95 328+333 312-315 319-325 2.70=-2.76 27.2-28.4 18,2-29.0 Qs
9% 325-327 306-311 314-31R 2.67-2.69 26.1-27,1 16.3-18.1 9
93 321-324 304-~305 311-313 2.65-2.66 25.2-26.0 15.1-16,2 93
92 317-320 301-303 308-310 2+60-2.64 23.08-25.1 13.8-15.0 92
91 312-316 298-300 3064-307 2.56-2.59 23.3-23.7 12, 7-13.7 91
90 308-311 295-297 303 2.53-2.55 22.5-2%.2 11.8-12.6 90
89 306-307 294 301-302 2.51-2.52 21.9-22.4 11.3-11.7 89
8n 304-305 292-293 298-300 2.50 21.3-21.8 10.2-11.2 a8
87 302-303 290-291 296-297 2.48-2.49 20.5-21,2 9.7-10.1 87
86 300-301 2R 8~-289 2964-295 2.46-2.47 20.1-20.4 9.3-9,6 86
85 298-299 287 292-29 2.,64-2,45 19.4-20.0 Re8-9,2 85
84 296-297 285-286 291 2.41-2.43 19.0-19.3 8.3-8.7 LTY
83 29% 284 289-290 2440 18,6-18.9 8.0-8,2 83
82 294 283 288 2.39 18.1-18.3 T.8-7,9 82
91 292-293 282 286-287 2.38 17.8-18.0 T.2=7.7 al
80 291 281 285 2.37 17.3-17.7 6.7-T.1 80
19 289-290 280 284 2.3572.36 17.1-17.2 6.4-6.6 79
78 288 219 282-283 236 16.8~17,0 6.0-643 78
(&4 297 278 28l 2.32-2.33 16.6-16.7 5.7=5.9 77
76 295-286 - 280 2.31 16.3-16.5% 5.6 16
75 284 277 - 2430 lbol‘lb-? 5¢3-5.5 75
73 282 - 278 2.28 15.5-15.7 4.R~5,0 73
14 281 275 2717 2.26-2,27 15.2-15.4 4.6-6,7 12
A 280 - 276 2.25 14,7=15.1 45 71
70 279 274 275 2.24 14.4~14.6 4e3=4,4 70
69 278 271 - 2:22-2.23 14.2-16,3 6. 1-4,2 69
63 217 - 274 2.21 14.0-14.1 3e8-4.0 68
67 276 272 273 - 13.7-13.9 3.6-3.7 67
66 275 - 272 2.20 13.5-13,6 3,4-3.5 66
65 - 271 271 2.19 13. 6 3,2-3.3 65
64 276 - - 2.18 13.1-13.3 3.1 64
63 2713 270 270 2.17 13.0 2.9-3.0 63
62 2712 269 - 2.16 12.7-12.9 2.7-2.M 62
61 271 268 269 2.15 12.5-12.6 2.6 61
60 - - 268 2.14 12.3-12.4 2.% 60
59 270 267 - 2.13 12.2 2.3=2.4 59
58 269 266 267 - 11.9-12.1 2.2 58
57 268 - - 2.12 11.7-11.0 2.1 57
56 267 265 266 2.11 11.6 2.0 56
55 266 264 265 2.10 1l1.1-11,.5 1.9 55
54 265 - - 2.09 10.9-11.0 l.B 5‘
52 263 262 263 - 10.5-10.6 1.5 52
51 262 261 - 2.07 10.3-10.4% le4 51
50 261 - 262 2.05-2.06 10,2 - 50

4
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TABLE 2 — DISTRICT NORMS — Continued

State Secle- * Pereant Stede
Porsentite Resding Weltton Mathematice | esenemic Pareent LES/NES Persentie
Ranke Langusge . Index Puplie Ranks
%9 260 260 - .- 10.0-10.1 1.3 49
o8 259 - 261 . i 2406 9.0~9.9 1.2 o8
o7 - 259 260 2.03 9.6-9,7 1.1 o7
.6 258 258 - 2.02 9.3-9.5 1.0 46
45 257 - 259 2.01 . 9.1-9.2 0.9 45
44 256 257 258 - 9,0 0.8 o
%3 255 - - - 8.8-8.9 - 63
62 254 256 257 2.00 8.6-8.7 0.7 02
4l - 255 256 - 8.4-8.5 0.5-0e6 ol
40 253 254 255 1.99 8.2-1.3 0.4 %0
39 252 - - 1.98 8.0-8.1 0.2-0.3 39
38 . 251 253 256 1.97 7.8-7.9 - 39
37 250 - 252-2%3 1.96 Te6-7.7 - 37
36 249 252 251 1.95 Tob=7.5 - 36
35 - 251 250 1294 7.1-7.3 - 35"
34 248 250 249 1.93 6.9-7.0 - 34
33 247 249 268 1.92 68 - 33
32 266 - 261 1.90-1.91 6.5'6.1 - 32
31 245 248 246 - 6e3-6.4 - 3l
30 244 267 245 1.89 6.1-6.2 - 30
29 243 ‘246 244 l.88 5.9-6.0 - 29
28 242 - . 243 1.86-1.87 5.8 - 28
27 241 245 242 - 5.7 - 27
26 240 266 241 1.84-1.85 5.5-5.6 - 26
25 238-239 243 240 1.83 5.2-5.4 - 2%
24 237 - 238-239 1.81-1.82 5.0-5.1 - 26
23 236 262 237 1.80 4,8-4,9 - 23
22 235 260-241 236 1.79 4e8~b.T - 22
21 234 239 235 1.77-1.78 4. - 21
20 232-233 23e 234 1.76 4.2-4.3 - .20
19 231 237 - le74-1.7% ol - 19
18 229-230 236 233 le72-1.73 3.8-4.0 - 18
17 228 235 231-232 1.71 3.5-3.7 - 17
16 227 234 230 1.69-1.70 3.2-3.4 - 16
15 226 233 229 1e67-1468 248-3.1 - 15
14 224-225 231-232 229 1.65-1.66 2.6-2.7 - 16
13 223 229-2130 227 1.63=1.66 L 244=2.% - 13
12 221-222 228 225-226 1.61-1.62 2.2~2.3 - 12
11 219-220 227 223-226 ! 1.59-1.60 1.9-2.1 - 11
10 216-218 225-22¢ 222 | 1.56~1.58 1.7-1.8 - 10
9 214-215 223-224 220-221 LeS51-1.5% 1e51.6 - 9
s 212-213 221-222 219 le67-1.50 1.6 - 8
7 209-211 219-220 216-218 leb3=1.46 0.8-1.3 - 7
6 205-20A 217-218 213-215 1e40=1.42 0e3=0.7 - 6
5 202-204 213-216¢ 210-212 1.34-1.39 Oel=0e2 - s
. 199-201 206-212 207-209 1430-1.33 - - 4
3 190-}95 203-208% 201-206 1.2%5-1.29 - - 3
2 186-189 196-202 195-200 le2l=1.26 - - 2
1 158-185 179-19% 168-194 1.00-1.20 0.0 ° 0.0 1




Conversion Betwee

Table 3

Reading Skill Areas

n Percent Correct and Scaled Scores for

Scaled Score o
Skih Ares 100 110 120 130 140 180 180 170 180 190 200 210 320 330 240 200 260 270 260 260 300 310 320 330 340 380 380 370 380 390 400
Vecabulary 28 31 33 36 39 %1 N0 %0 61 68 68 48 63 46 66 71 T3 7E YT 7Y 61 62 03 06 66 67 68 0y Yo %O N
Prefixes. suttixes. and roots 26 30 33 36 38 SO N3 NG N9 62 60 67 60 43 60 47 TO T e T YT 7e 40 61 02 03 6% 00 8¢ [T 14
Word meanings 26 28 31 3% 36 39 N1 we N9 82 68 00 61 63 66 68 7TV TI TG TT 7Y @6 62 3 66 8¢ 87T a8 4y YO %O
__Uwsing context . 33 36 N0 N3 8T 60 6% 87 40 63 66 6y TR Te 7T 7Y &) 03 &8 o 08 0y 91 9 91 W MW N W %
T T e vn e ve w1 we 87 e ey ae ey ez ey A7 T8 7R Te T TA G0 1 0 % 07 8y 0 N u wn -
IV 37 N0 N3 N6 00 83 66 09 62 40 68 TV 73 Y6 Te 0 82 83 88 0T & 90 91 91 93 93 . v W
Details ' 36 39 N3 N6 N9 B3 66 09 63 66 89 TR Te 7T 7Y &) 83 80 87 88 YO W 93 93 9 % % % % 97
From a single sentence 36 30 N1 N8 N8 62 06 09 6% 60 69 TR TN 77T 7Y 81 83 88 47 & YO W [ TSN TR T 2N 1)
From two or three sentences 30 N1 NN N7 80 83 86 6D 43 46 Y N T 79 81 83 88 67 68 8 W " % % 7
Pronoun references I8 37 39 Mg %6 N8 81 8% BT 60 63 66 68 TV TI TS TT 7Y &1 03 &% e " e v 9
___ Sequence 31 3% 36 39 MR NN N6 B1 6% 6T 60 63 66 40 TV 7Y 78 7Y 7Y &1 83 & LTI T L B )
inferential 26 31 31 36 36 %1 %% w6 w9 01 48 88 40 43 o8 e T0 T4 Tn Te T8 a0 T D)
Main deas 30 37 N0 NT N8 4B 00 63 06 69 62 6% 6T 6% TX T8 Te TE 40 et 03 8 ”n 9 3 N
Cause ang effect 3% 36 39 NE %8 NG 61 8% O 60 6% 66 69 TR Te TT TY 81 43 O 86 67 85 89 90 91 2 N N W W
Following orgenization 20 2% 26 18 30 31 38 37 %0 N1 S8 ST 60 83 60 66 60 63 48 67 TO TR T 76 e 7Y &) e ev 8 &
Putting informalion together I 26 28 30 33 38 38 %) N8 N6 N9 82 88 S0 40 ) 68 68 O TR T8 T 6 60 81 83 N 8 [1) [T 1]
Predicting outcomes I0JT JE 36 N0 N3 N6 N9 8] 8% 87 60 62 68 67 O 7T Tv T4 T 80 81 43 & 08 07 % 0y W v "N
Comparisons and contrasly 26 20 30 33 38 37 39 Nz %w 8T 89 61 8% 86 S8 61 63 68 67 49 e YT T 7R YT 78 80 81 &2 O
Conclusions lrom details 26 28 31 33 36 39 N1 SN N7 60 63 86 68 6% 63 A 68 YO Ty Te T4 TH 7Y 8O 61 43 O 8 [ (1)
Conclusions from overall meaning 3133 36 39 NT w6 90X 66 89 42 60 40 TV TV T4 TV 81 83 4% 8¢ 88 %Y %0 9 9 9 W % W .
Interpretive 31 3% 37 N0 83 %6 80 83 06 60 63 66 69 TI Ty 76 76 00 61 Gu 88 67 88 89 %0 91 N Y 3 N N
Analyzing character 32 36 %6 %1 NG N8 81 Sy B0 61 6% 67 69 TT Te YT 7Y 41 83 6% 66 87 88 %O N1 W2 ” 9 "N N ¢
Identifying setting 36 39 N2 %6 %8 61 88 88 61 6% 47 TO TY TS TY en 62 &% 68 67 68 4% 0 91 91 1 Y ¥ N % W
Summarizing plot 30 33 BE 36 N1 N8 N8 81 O% 06 61 6% 67 TO TR TS 7T 7Y &1 61 v 68 86 80 89 90 V1 1 ez 93 93
Understanding dialogue 30 33 36 %0 83 N7 80 O 88 61 68 \u TY T 76 79 81 63 68 &p 60 0% 0 91 91 93 N N % N % -
Seneing mood 76 20 31 33 36 39 N1 %8 N8 61 8% G7 69 62 A% A8 O 7Y Te TT Te 41 82 &% 08 47 88 8% 0 WM N O
Figurative lenguage 31 3% 37 N1 8% w8 62 68 69 63 66 6% TR TG TT 7Y 81 83 a8 86 87 8y 0 N1 W 9 93w w9
Critical/apphicative 26 26 31 3% 37 %0 M3 % %Y 62 6% 86 61 6% 67 TO TE Ty 76 Te 80 81 8% 80 86 7 89 %0 Y0 TRETY
Aulhor snd author's attitude 26 27 30 32 38 38 N0 %3 ST 80 83 86 89 6T 4% 47 6% TR T 76 76 60 82 83 &0 M Y 68 8%y %O W .
« Author 3 purpose 26 31 3% 37 NSO N3 N7 80 63 66 60 63 66 6% TI Tv 76 7o 60 82 &% 48 86 88 89 %0 VI M 2 3 V3
Separating fact from opinion 22 2% 27 30 33 36 39 NE %6 %9 6T 00 89 62 68 60 Y0 T3 TE TE 80 ez 43 00 &6 G 89 O N Nt W
Anpuc,honl 10 a different context 26 % 33 36 38 %1 Nw 8T 80 82 88 88 41 43 66 & TV T3 non s s0o N e 8y %0 a
Study:Locstional Shille 37 %0 N3 NG N9 G 8% S8 61 6% 67 TO TR Y8 7Y 7Y w % %
Reterence materials & parts 0! a book 37 N0 %N N7 81 8% 88 41 68 68 TV T T 7Y 81 83 % % 97 -
Maps graphs & charts 37 39 N2 we %7 G0 62 0% 08 40 43 46 e 0 T3 TE "N W
Reading in the Centent Arese 3131 %6 39 %1 W% N7 80 03 66 89 41 &n 67 &% N w W
Weid Mesnings 26 26 31 3w 36 39 N1 N6 vy 61 66 88 &1 &3 66 &8 8 vo ea
In reading and Iiterature 29 31 3% 37 N0 %3 ne 80 83 86 09 4 &8 o7 TO N2 o " "
In science 27 30 32 38 36 N1 %% N8 61 @Y 88 61 ey &7 TO N2 [T D I L]
In social studies 22 2% 27 29 31 I8 37 39 8% N6 88 81 8N a7 8y a2 (1] [ 1}
Cemprehension of Litereture Pessages 31 36 39 N w8 %8 81 8% 6T 60 63 66 &8 T T3 78 TR BT
Literal I8 37 N0 Ny NT 81 aw O 68 TY TN 76 Y M 93 93 9 B W % % 97
Inferential 32 I8 37 8O NT N6 w8 o7 % 6 N 1 6 67 88 8% %0 B N "N
Interpretive 36 30 N1 ww 8T 80 03 1) ey TV T3 Te 47 60 89 % N N N 9
Critical’applicative I8 27 29 31 38 39 w2 (1} 61 68 0 M 9 % 91 1 N "
Comp lon of B¢k » . 30 33 38 37 %0 Wy N 1) YR . e3 6% 68 66 07 a8 @Y w0
| Literal I3 36 38 Ny W we B 1 e 13 T4 Te A0 62 % 8 W7 91 92 91 93 W M %
| Inferential 31 33 38 37 N0 NE N8 (13 09 41 63 66 &0 T o T 79 61 ez 83 v a8 8 W7
Critical/applicative 17 30 32 38 36 %0 %3 (1] 61 v et 8 76 78 68 81 93 SN 86 AT 88 8% % M W
’ Comprehension of Social Studs Paseeg [30 33 36 30 N1 ww w1 (T TTew 6T 69 Ty TV e 1) IO U A I 1
Literal W 37 N0 N3 N6 N9 01 e 80 &) 69 TR T TG T 60 6% 63 00 06 07 80 8% %0 Y N1 3 3 W
| Inferential 30 31 3% 37 39 8L NN a7 80 M2 60 61 6% 67 69 TV T3 7O TT TY 4N 6% 43 40 86 47 a0 Y W
Interpretive . 32 36 36 %1 NN N7 81 ey 88 &) TU Ty 76 79 61 63 60 66 00 89 %0 91 9 93 I N W U1 BN
‘ Q  ncepive 26 20 31 I8 37 N0 w3 N6 N9 82 61 6% 67 69 TR TV T4 Te 60 6% 83 80 06 07 60 0y %0 1 9
i 31 33 36 39 N1 Nw w7 00 03 8¢ 60 67 70 TR YN T4 Te 80 02 03 G0 06 67 48 49 N w9 M "N

_E MC - READING

e E: Scaled scores are shown at ten-point Intervals. it r;l.y’ lg necessary to Interpolate to arrive at an accurate psrcent correct figure.
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- Table 4

Conversion Between Percent Correct and Scaled Scores for
Written Language Skill Areas

« . scaiod Score N
SKkill Area 100 110 120 130 140 150 160 170 180 190 200 210 220 230 240 250 260 270 280 290 300 310 320 330 340 350 360 370 380 390 400
Writing Process Skilts 32 3% 37 4O 43 W6 49 82 BB B8 60 63 66 68 71 TS 78 77 7Y 80 82 83 &% 66 87 &8 89 %0 91 92 92
Judging Student Writing 39 N1 W8 N6 WA E1 B3 86 B8 61 63 8 67 69 71 7S 78 77 7Y 40 81 83 v ew 8¢ 87 66 e -
Paragraphs ~ TT]52 38 38 W1 We N7 m1 B B8 61 6% 67 70 73 78 77 79 81 83 &% 86 67 88 89 9 91 92 92 v3 93 v
Topic Sentences 32 3% 37 4O 43 N6 49 B3 N6 B9 62 65 68 TV T3 TR 77 7Y Gt 82 4%, 8% 86 87 88 89 90 YO 91 92 92
Detsils snd sequence 33 38 38 NZ 4B Y8 B2 SE B9 62 6N 68 TY v 76 TS 80 82 84 g5 06 88 89 Y0 91 91 92 93 W 9% 9
Outlines for orgsnizstion 20 31 3% 36 39 42 NE 40 B2 BB B8 61 64 66 69 TI T4 76 7Y 80 82 8% 86 87 88 89 90 91 92 93 9
Consistency of verbs & pronouns (37 40 43 N6 SO B3 BT 61 6% 68 71 79 77 79 61 83 G5 67 88 89 90 91 92 92 93 93 9N 9 95 9 9
Sentence Combining 29 31 33 38 38 40 43 46 N0 B1 B4 B6 §9 61 6% 66 69 71 73 .78 77 79 40 8z 43 o5 66 &7 &8 89 %0
Simple sentences with modific stion 22 2v 2% 26 26 30 32 33 3§ 37 39 M1 N4 46 48 HO B3 BB N7 60 62 6% 66 68 VO 72 7S YB -77T V8 7Y
Compound sentences & sertence parts | 27 29 31 34 36 39 N1 44 46 N9 B2 B8 BT 60 63 65 68 VO TS TS 77 Y9 61 82 8% 86 87 80 . 89 90 9
Complex sentences 27 29 32 34 37 N0 43 B 48 B2 BB B8 60 63 66 69 TI TN 76 78 80 82 6% o8 87 88 89 YO Y1 92 93
Comunctions Y1 U 48 BT BY BT 61 6% 67 7O TS 76 78 81 83 83 87 89 90 91 93 9% W 95 9% 9% 97 97 97 9 9
Sentence Recognition_ 32 38 39 N2 UB 49 W2 BB B8 61 64 67 69 TZ Te Te TT 79 80 82 63 8% 66 a7 88 88 &9 % 91 91 92
'Supplying subjects 37 81 W6 B1 B 61 68 TO TN T8 81 8% 87 C89 91 92 93 95 95 9 97 97 95 98 98 99 99 99 99’ 99 9y
"Supplying verbs 36 42 WS 49 B3 B6 60 6% 67 TO TS 76 TY 81 &% 26 87 89 91 92 93 Y 95 95 9 97 97 97 9 98 9 .
Forming complele sentences 23 29 26 27 29 31 32 3 36 30 40 N2 wy 46 48 BT §3 B BT B9 61 6% 66 68 69 71 T3 TR 76 T8 7Y
Lsngusge Choices ' 31 34 37 39 42 %6 49 §2 B B8 61 OF 68 7O 73 76 Y8 80 82 8% om 87 88 89 YO 91 92 93 %% /¢ ug
Sensory words 37 N0 42 uB 47 B0 B3 B6 B8 61 64 67 69 T Te 77 79 60 62 6% OF 86 87 88 89 90 91 92 92 93 3
. Specihic words and sentences 24 26 28 31 3% 36 39 4z uUE N8 BZ BN B8 61 &Y 67 YO T2 7E 77T 79 &1 63 &% &7 88 89 90 91 92 93
Achieving lone through word choices |33 36 39 43 46 B0 By B8 62 68 69 72 75 78 81 83 4% 87 89 90 92 93 9% 95 95 9 97 97 97 9 %
Supporting Skills 39 37 39 u2 4B 48 B BY B7 60 63 48 68 70 T2 7Y 76 78 80 B! 83 &% o5 87 &8 49 &Y % 91 9z 92
“'Standard English Uasge 3 37 4O 43 47 BO B4 BT 60 6% 67 7O 7T 7§ 77 V9 &1 62 &% % 88 89 90 91 91 92 93 93 9 9
' irrequisr verbs  * 30 33 36 39 42 Y6 49 B3 6 60 63 47 YO TS V6 YO 81 83 8% 87 88 90 91 92 95 9N 95 9% 9% 9 97
Pronouhs YE %6 48 49 BO B1 B3 B4 B6 B7 B9 60 62 63 6% 6B 67 68 O T IS YN TE YT 7 7Y &t 82 83 av s
Subject-verb sgreement 29 31 34 37 4O NN 47 EO B% BT 40 63 66 68 71 T3 TE VT V9 81 a2 O% 8% 86 87 85 89 &Y %0 A1 9
Noun determiners 38 MZ U7 BI B6 61 66 TO TE 7Y 82 8% 88 90 92 93 9E 9 9 97 98 95 %5 99 99 99 99 99 100 100 100
Doubie negatives 29 33 36 40 NN N9 E3 BT 62 66 TO T3 76 79 82 % 87 49 90 92 93 9% 95 96 9% 97 97 9 9 Y 9
" Word Forms T 31 3% 36 39 43 U6 49 B2 86 N9 62 65 68 7O 73 7R TT 7Y &1 83 & 0% &7 88 89 _90 91 91 92 93 93
Suthxes 33 36 39 U3 N7 1 BB N8 62 66 69 TT TS TT 7Y 81 &3 84 8% 86 87 68 89 90 90 Y1 91 92 92 92 9
Irreguisr noun giursis 24 26 29 32 35 38 M1 wE 40 B2 UF BY 62 68 60 T TH 7T 79 81 83 6% 87 &8 90 91 92 %3 9% 95 98
Contractions SE 38 N1 N3 N6 N9 BI BY BT B9 62 64 47 69 Y1 TS TE T 7Y &1 82 63 &% 86 87 &8 89 %0 N1 92 92
Speliing T T3 37 40 %2 4B U7 B0 82 UE 87 60 6T 68 67 69 71 73 78 77T 79 80 62 83 &% o5 o7 88 88 89 YO 91
Predictatiie words 38 4O 43 4E 47 BO B2 B8 B7 B9 62 6% 66 69 71 T3 TE TT 7Y 81-82 &% O% 86 88 &9 90 91 92 92 93
Words with suffixes 30 32 39 36 38 M1 N3 g %8 BO B3 N5 N7 60 62 6% 66 68 YO 72 TS YE 76 TE VY 80 8t A2 83 8w %
Demons 36 39 42 uE N8 BY BY BT 60 63 65 68 O TS TR TT 7Y 81 83 64 86 87 88 8% 90 91 92 93 ' oy 98
Homophones 39 w1 U3 uE 48 BO B2 B8 B7 60 62 6% 67 69 T TS 7B 7T 7Y 80 82 83 % 06 &7 &8 09 % 90 9 9
Capitalization and Punclustion 37 39 M1 43 46 N8 EI B3 N6 B8 60 63 68 67 69 71 TS TR 7T 78 80 &1 0% oav 6% 86 67 88 89 89 %0
Capitalization W3 4N N6 48 N9 BY B3 BB BT B9 61 63 68 67 9 YO TE PN TS 7 Y8 7Y &1 a2 O3 a% o8 86 87 88 89
Punclustion 51 33 36 39 N2 NB N8 H1 BN N7 60 63 4% 68 VO T 7% VT 7Y 40 82 83 &% 86 07 60 49 49 90 9 92
TOTAL WRITTEN LANGUAGE S3 38 38 41 WY N7 §O B3 6 N9 &1 6% &7 69 VI TN 76 78 79 a1 82 8% 8% 86 67 88 &9 90 91 9 92
o NOTE: Scaled scores are shown at ten-point intervals. It may be necessary to Interpolate to arrive at an accurate percent correct figure. 35
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Table §

Conversion Between Percent Correct and Scaled Scores for
Mathematncs Skill Areas .

. ‘ " Sceled Score
Skill Area - 100 110 120 130 140 150 160 170 180 190 200 210 220 230 240 260 260 270 280 290 300 310 320 330 340 350 aeo a7o 380

Counting, Numere:E‘n. and Place Value - 28 27 29 31 33 36 38 W1 4% w7 wg 82 58 88 61 6w 66 69 72 v T6 T8 60 82 W 8 67 88 89 9t
Skills 20 30 32 3% 36 38 N1 N3 w6 N9 81 Sy 07 60 63 65 68 T 73 76 VG 60 62 03 08 67 08 8V 9t 92
Counting and numeration 1 33 38 37 39 N1 N3 N6 Y 81 O3 86 0% 61 6% 67 69 72 TN 76 76 80 62 8% 68 07 es 89 9 92
‘Place value 22 29 27 29 31 3y 37 w0 N2 N Y8 81 8% 67 60 63 66 69 T2 T4 YT 7Y 8t 03 98- 86 08 8% %0 9
Applications 21 23 20 27 29 32 34 37 MO U3 N6 N9 82 08 B8 61 64 67 69 T2 TV 76 Te 00 82 v 80 86 08 B
- Nature of Numbers and Propenlu 20 30 3t 33 35 30 NO N2 W4 47 w9 Ot 6w 6 08 6t 63 68 67 6y 71 73 7 76 7e 7Y et ez 03 08
Skills : 20 30 32 3% 36 38 40 N2 uw YT N9 81 ew 86 88 60 63 60 67 6y Tt T2 .7% TT 79 80 62 03 8y
Ordering and properties 32 3N 36 38 W1 N3 46 W7 00 K2 08 87 89 62 6% 66 48 T T3 TR, 76 T8 00 et 83 v %6 o7 o8 0
Classification of numbers 26 26 20 30 32 3% 36 30 4O w3 UG U7 W9 82 8y 06 08 6D 62 6% 66 68 7O T2 7S 78 76 78 7Y 80O
Applications. 20 29 31 33 35 37 39 u2 Wy W6 W9 81 8% 86 09 61 63 66 TO TR 7Y T4 TS 7Y 8t 82 ew 88 06
Operations 26 20 30 32 34 36 3% N1 4w w6 49 61 ew 86 B9 61 6V 66 68 Tt TS 7e 77T 7T 60 62 o3 0% 06 o7
Skills . ) ’ 28 30 3235 37 3% W2 wu %7 00 32 65 87 ¢0 62 65 &7 TO 7T TV Te T8 80 82 63 05 86 67 88 89
Addition/Subtraction, whole numbers W3 NS 48 St S3 56 09 61 6w 66 69 ‘71 T3 TS 7T 7Y 81 63 8u 0% 87 88 09 90 9 92 V2 93 ey
" Multiplication of whole numbers 39 %2 48 48 81 SY @7 6N 63 65 68 TI T3 T8 77T 7Y 6t O3 BY 08 87 88 8Y 90 9t 92 92 I3 W W
‘ Division of whole numbers 31, 34 36 39 N2 uy N7 00 03 06 09 62 68 67 7O T2 T4 76 76 60 82 03 60 06 07 89 89 90 9t 92
Addition/Subtrection of decimals 23 20 27 20 30 32 34 37 39 U1 44 46 N9 Ot SY 87 60 62 68 67 TO T2 7y V7T 7S 60 82 8% 08 08¢
Multiplication/Division of decimals 20 21 23 25 26 28 30 32 3W 3¢ 39 41 WY U6 49 82 e% 87 60 62 6 68 70 73 78 77 7Y o1 a3 &%
Operatiens (+, —, x, +) on fractions 16 18 19 21 23 2% 27 29 3t 34 37 39 42 ys e St Oy 88 61 6% 66 69y T2 T 77T 7Y 81 83 v &6
Percents, equivalent 1ract:ons/decnmals 2y 26 20 30 33 30 38 41 U3 46 N9 N2 0% 07 60 63 68 68 TO T2 78 7T 7Y 60 62 G4 08 07 00 0
Applications 21 23 26 26 20 30 "33 38 37 39 42 WY 47 N9 82 Sy 06 09 61 63 66 68 VO 72 73 78 77 78 8O 6f
One step, whoie numbers ’ 20 31 33 3% 38 uf U3 Y6 U9 62 S5 30 60 63 66 68 VO T3 7F V7T Ve 60 82 63 8 08 06 87T 00 O
One step, rational numbers 20 22 23 2% 27 29 31 33 3F 37 39 42 uyny U6 9 Of 0% 86 88 61 63 65 67 7O 7t 7y3 7e 7T Vs @O
Two or more steps ) : 17 18 20 21 23 25 26 28 30 32 3% 37 39 U2 W N6 N9 61 Gu 06 09 61 63 68 68 70 Tt 73 T8 77
Expressions and Coordinate Grapho' 26 20 30 32 3 37 39 N1 uy 97 49 K2 04 67 89 62 6y 67 6% TV VI s 77 7Y 60 62 O3 v 86 07
Skills “l2d 26 20 30 32 3% 37 WO n2° 4S W7 60 03 EE 60 60 63 60 68 VO T2 Ty 76 .78 80 Ot 03 v &6 &7
Expressions and equations ) 26 28 30 3336 37 4O 43 NS U S1 03 06 ES 41 v 66 68 73 78 77 T8 60 62 63 o4 06 o7 o8
Graphs and function tables 22 29 25 27 29 31 39 36 38 41 WS W6 Y9 E1 0w 86 09 62 n 67 69 Tt Te T6 T8 7Y 81 3 e 8
Applications 29 31 33 33 37 40 42 48 W7 SO §2 08 87 60 62 6% 67 69 TI 73 7O V6 Ve 7S 61 ez O3 8 06 87
Geometry s 20 30 32 30 37 -39 Y1 Y3 N6 48 3 B¢ B8 60 ¢S 67 70 T2 7Y Te 7T 7Y 61 82 o4 88 86 87
Skills 27 29 31 33 35 38 40 42 u4S 47 SO 62 08 B7 60 62 68 67 7O 72 74 76 78 60 8t 83 4 86 87 0
Shapes and terminology : 26 20 30 33 30 38 N0 Y3 46 49 B1 @y O7 60 62 65 68 7O 72 78 77 78 60 82 v o5 66 88 89 90
Relationships 20 30 32 33 35 37 39 42 W% U6 4B G0 O3 8% BT 60 62 64 67 69 71 73 7e 7T 7Y 6t 82 e e 7
Applications 31 32 3y 36 38 M1 43 4E 47 00 32 SN 67 BY 61 63 66 68 T2 7S TS 7T 76 G0 01 3 0% 88 Jé
Measurement 20 26 20 30 32 3% 37 39 42 Y4 N7 N9 82 8% 07 09 62 64 66 60 TV T3 70 Te T8 ’ st o3 v 0
Skills 26 20 30 32 34 36 38 N1 U3 46 48 81 83 E6 38 G0 63 68 67 69 Tt TS 78 77 78 U ot 3 % o
Metric units 24 26 27 29 32 33 36 38 U1 43 46 4o 00 B3 E3 BA 60 62 68 67 69 Ft T3 T4 6 7T 7Y 80 8t O3
U.S. Clstomery units 30 33 36 39 42 uS 4 82 85 00 62 68 60 TO TS TE VT 7Y et 83 6y 8¢ 87 88 89 90 91 92 93 9
Perimeter, area, and volume 26 27 20 30 31 32 34 36 37 39 41 US ue U8 80 02 8% BT 60 62 68 67 69 T2 TV Y6 78 TV ot @2
Applications 21 23 25 26 20 31 33 38 37 N0 Y2 Y8 48 BO O3 36 68 .61 6y 66 69 TI TS T7e 77T 7Y Ot 83 8¢ 86

E]

Percent Correct Score

Probability and Statistica 23 2% 26 28 30 32 3w 3% 39 41 wu YT 49 8Z 68 88 GO 63 68 68 7O 72 74 Té 76 60 &1 O3 o &

Probability 17 19 20 22 3% 26 20 30 33.38 38 WO U3 Y6 U9 E2 6y 087 60 63 68 68 7O 72 74 76 78 80 8t 03
Statistics 20 30 32 3% 36 38 W1 Y3 N6 N8 01 83 E6 B9 &1 64 .66 69 Tt T3 T6 Te 7Y 81 O3 On 00 06 07T o0

Tablee,Grephe,endlnte?rnedAppllcetlons 29 31 33 36 38 40 U3 S e O8f S3 86 BV 61 64 66 69 Tt I3 76 T8 7Y et 83 v 86 7 ¢ 8y 9O
Tables and graphs 31 33 38 37 40 Y42 46 47 60 3 U5 S0 61 63 66 60 Tt TZ 7 VT VY 6t A2 O% 05 67 68 Y Y0 W

Integrated applications ’ 20 30 32 3y 36 38 N1 N3 N6 49 81 6% 07 EY 62 6% 67 69 T2 74 T6. 78 60 ot 03 0% 86 07 80 e .

Problem Solving 25 27 29 31 33 38 37 4O w2 U8 47 EO 82 88 87 60 62 68 67 69 71 73 TS 77 76 o0 1 o3 wm  es

Formulation 27 30 32 35 38 YO 43 U6 U9 82 08 B8 61 6% 66 69 Tt 7w 76 78 80 82 A3 88 06 47 68 89 90 ' of
1 13 . Anslysis and stretegy 29 31 33 36 38 4“0 43 Ne yp O 83 05 00 6D 62 6% 66 68 TO TR TY . TS TT TG TP 61 62. O3 v (1]
L

Interpretation 19 20 22 23 2% 27 28 30 32 3 37 39 41 U3 U6 46 60 82 08 67 89 6t 63 6B 67 69 T VI TH Te
Q ‘Solution of problems 24 26 280 30 32 3% 37 39 N1 Wy w6 w9 E1 ey 87 89 6t ¢4 66 68 Tt 73 T8 Té 76 60 81 03 8% O

l: lC TOTAL MATHEMATICS 26 20 30 32 38 37 39 41 e 46 N9 $2 BN 87 89 62 64 66 69 TI 73 TE 77 A 00 82 63 ¢ e a?
NOTE: Scaled scores are shown at ten-point intervals. it may be.Lee‘eesary to interpolate toarrive atan eccurete percent correct ﬂgure.




