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- ¢ AN INQUIRY INTO POSSIBLE NEW ITEMS OF BACKGROUND INFORMATION

ABOUT TOEFL CANDIDATES

Robert A. Feldmesser .

In the conduct of a large—scale standardized testing program, it is

”freqﬁently useful to have i&formation about the-characteris§1§a>6f thé
candidates who take the test. Such information can helplg;gz;am sponsors,
test users, and the candidates makg sounder interpresj?lgns of test
scores and test-item responses, and it can also glé ﬂ)program sponsors to
needs for change in the services offered; help iqisrm the educational
community about the nature of the population tggqng the test; and provide
a body of basic data to facilitate researchvénﬁsuch matters as conditions
conducive to high scores, trends in séores o;er time and among various
groups, relationships among candidates takfhg several different tests,
the flow of students into and through éduéétional institutions, and other
topics tﬁat cannot be anticipated.

Candidates, taking the Test of English(as a Foreign Language (TOEFL)
are currently asked to supply several.items of background information:
birth date, sex, number of times TOEFL has been taken before, whether
they are seeking status as undergraduate or,graduate st&ééntsz their
native country and native language, and (for prospective graduate st&dents
only) their intended field of study. The candidates provide this info;ﬁa-
tion on one side of their answer ‘sheet, according to instructions given

. in the handbook sent to each candidate.upon registration. This information

is often helpful for the purposes mentioned above, but--especially in
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view of the extreme heterogeneity of the TOEFL candidate population
(Wilson, forthcoming [a,b])-—it seems 1ikely that addigional information
would be valuable. This study was undertaken to expiore the kinds of
information that (a) were perceived as potentially helpful by persons
professionally concerned wit£ foreign students, (b) were feasible to
obtain from foreign students, and (c) were most promising as variables tt/
improve the interprgtatlon of TOEFL scores and to enrich research on the

candidate populafion.1

Data Collection

The basic data-gathering procedure for the study was a set of interviews -

-

with foreign students enrolled af‘foﬁr u.s. institutions.of higher education.
In order to decid; what the most productive questions for these interviews

1 would be, pertinent publications were examined (e.g., Althen, 1978, 1981;
National Association for Foreign Student Affairs, 1978, 1981; Sharp &
others, 1971; Wray, 1981), conversations were held with members of Cﬁ:’TOEFL

program staff, and letters were sent to various professional persons with

|
: s ‘
special knowledge of foreign-student affairs—-directors of foreign-student
. ’ |
centers, professors of English as a Second Language, admissions officers and
|
|
|
|

other administrators, and staff members of private and governmental agencies

concerned with foreign students. (Members of the TOEFL research committee

the project's objectives, indicated the kinds of questions that were being

considered for inclusion in the interviews, and invited suggestions for

\
and Policy Council were among those contacted.) These letters described

|

|

|

|

|

lFunds for this study were provided by the research committee of the
TOEFL program. Joan L. Borum, Willem C. Spits, Charles W. Stansfield, and
other members of the TOEFL program staff furnished invaluable assistance at
several points. The project also benefited from the work of Leta Davis as
research assistant.

-
L J
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additional questions. Many suggestions were received, botﬁ for elaborations
or refinements of ques;lons already proposed and fo; new topiés. ‘On the
basf} of these explorations and inquiries, a draft interview instrument was
drawn up and sent to the saﬁe 1nd1v1duais and a few others;’asking for.
coéments about the questions and aldﬁ for, suggéstions for suitable

interview sites. Of the 55 professionals who were sent letters in either
the first or the second wave, Or both, replies were received from 26 on
either or both occasions. 5 )

On the basis eiic;is'work, a "final"” interview instrum;nt was prepared--—
though it was later modified in minor ways during the cOu;se of the . :
interviews, ée questions were found to be unproductive or as ways of-

- . clarifying them became evidehé. The questions were mosgly of a semi-structured

‘ type. Those relevant to the present study dealt with the .type, amount, and
place of the interviewees' educatién; their contact with the English lgnguagé,
both in formal educational and in other s€ttings; their experiend&s with TOEFL;
their knowledge of other languages; and the amount of schooling their mothers

‘ and fathers haé had.2 In view of the special circumstances .of foreign
studehts, particular attention was paid, in framing the questions (nqd,
,lgter, in evaluating the responses), to the clarity and simplicity of the

‘wordiné, the likely ability of,the interviewees to give rg{}able responses,

»
and the possible sensitivities of these students. During the interviews,

special efforts wgre made to give students ample opportunities for asking

. 2A few questions were also asked about respondents' motives for coming to .
the United States to study and about the source and kind of information they
had had about higher education in this country. These questions were related
to a possible future study of foreign—student applications and enrollments, .
and they will not be discussed in this report.

Q \ | E;




. -

—fy—
A,

.

questions and stating opinions and to provide positive feedback, in order .

¥

! to overcome any hesitation about answering  (Oksenberg & others, 1977).
The interviews rarely required morg than 30 minutes, and no serious
difficulties were encountered in conducting them. A copy of the interview .
instrument in the last form in which it Was used is rgproguced asﬁ
Appendix A. b
’The interviews were he%d‘between October and December, 1981, at

-

Princeton University, Rockland Community College, Temple University, and

’

the University of Maryland.3 These institutions were selected not out of
- N X
‘ .

any effort to achieve :fepresencativeness," but rather for the diversity of‘
their student ‘bodies, the closeness of their campus to the location of the
.project offices (in order to minimize the costs of the study), and the
availability of a pérson on each campus who was'dilling to serve as a local
contact for fﬁe study.a Each contact person was asked t&ﬁrecruif for the
interviews about 20 students from non-English-speaking countries. They

{ were alllto have taken TOEFL withih the past three yéars. and they were tq
be _divided about evenly between m{le;.and females and between undergraduate
and graduate students (1f the ins:if‘tion enrolleglény of the latter). The

N .

contact persons were told that we wanted to interview some students from

each of five geographical regions--the Far East, the Middle East, Hispahic

=

-

3

Administrative officials were alsc interviewed at each of
these campuses for their views on the problems of obtainjng useful and
reliable information from foreign students.

-

aI am happy to acknowledge the indispensable assistance of Nina Issawi,
. foreign-student adviser, and Judith P. Mackenzie, foreign—-student admission
officer, Princeton; Jonathan W, Lambert, coordinator of the Center for
International Students, Rockland; Margaret Tisa, academic coordinator of
the Intensive English Language Program, Temple; and Lois Lanier, Maryland
English Institute. ) . ’

v’ '
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America, AfricQ,'And‘Western Euroﬁe; The contact person was sent a supply

.of one-page descriptions of the study to be ‘given to proapecti&e interviewees

so that they could make an informed decision about whether to participate.
- ‘ .

The description stressed the volun;gry and anonymous nature of participation
- * . I

and the fact that ‘neither the decision about participation nor the students’

responses if.they did.ﬁarticipate would have any effect on their' student

s

status. : '

\ : .

The goal ‘was to obtain interviews with a total of 75 students, but

the goal was not met. At two of the campuses, fewer than 20 intervievees
were reé}uited; the contact persons. reported that the chief problems
weré not in obtaining students'.consent to be interviewed but in locating
them and in finding times that were convenient for them. At all the
cémpuses,‘some students who were scheduled for an interview did not appear.

Thus, by the time the data-collectiom phase of the study had to be ended,

only 57 students had been interviewed. . N

Characteristics of the Sample

0

‘Of the 57 interviewees, 39 were undergraduates and 18 were graduate
students; 37 were male and 20 were fehalé, with the sexes distrfbuted
between undergraduates and grad;ates in virtually the same proportions.

By geographic region, 11 came from Africa, 27 from the Far East, 7 from the
Middle East, 3 from Europe, and 9 from Latin America. In all of these
respects, the sample'chomﬁositio; was remarkably similar to thatJof the
entire body.of foreign students in the U.S. in 1979—b0, the last year for
which such data are avdailable. The comparisons are shown in Table 1.

Nevertheless, because of the way in which the sample was selected, no claim

.
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Taple 1 . ’ J.

Characteristics of Sample and of All Foreign Students-

. . ‘ in the U.S. o -

: e ~ All foreign gtudents
Characteristic ‘ . Sample . 1979-80
Percent male ) 65 A 72 N
Percent undergraduatesb : 68 . 65
Percent who came from:* .

: 5 § -
Africa . 19 o ' 14
Asia (Far East & Middle East) 60 62
Europe 5 . 8
Latin America 16 16

nr},"‘l‘ ‘ ' . :
-,

aSource:. Boyan (19815, pp. 3-4, 20,V22.
bAmong students enrolled at two-year and four-year institutions.

cExcluding (from all foréign students) those from Canada and Oceania.

v
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‘wcan be made for its representativeness in the statistical sense. All th&t

is claimed--and 911 iha; was sohght——is a hiéh degree,of diversity. ‘Foréign
séLdenté of many QIfferenE kinds were among the .interviewees.

Thei; divérsity_cdn be further seen in Tablev2,‘yhich lists ali of the
;ountries named by one or more interviewees as their “native count;y."

A comparison with the total foreign—student body is not possible, because

the Intertational Institute of Education, which conducts the annual census

of foreiéq sfuaents; does not publish a comprehensive list of countries of
origin. However, there {s a point here that is worth noting. The IIE census
asks cambus officialsvto list the number of‘fore;gn students by "country of
citizenshiﬁl (Boyan, 1981, p. 139).' TOEFL‘candidgtes, bn fhe other hand,
are asked to give their "nétivé country.” Mindful of this difference, we
asked interviewees both what. they regarded as their native country and what
their country of éttizenship was. —Iﬁ all but eight cases, the two countries
were the same. The exceptions were Gnderstandable and easily interpretable.
XThus, one interviewee said Puérto Rico was her native country (and it is
indeed included as a separate entry in thellist of native countries given

in the Handbook for TOEFL examinees), but she is of course a citizen of

the U.S. Another insisted that Jerusalém w;s her native country (it is not
included in the Handbodg list), thouéh she carries a Jordanian passport.

A third referred to his .native country as Namibia--the name used by many
residents,of Southwest Africa, which technically is a‘possession of the

Union of South Africa. Thus, it would probably bé valid in future

research to compare data on TOEFL candidates' native countries with data |
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Table 2

- Interviewees' Self-Reported Native Countries

Number of:

Native country _ ' Undergraduates Graduate students

-

Africa i 10 1

Algeria
Ethiopia e
Ghana
Guinea-Bissau
- Mauritius
Morocco
Namibia®
Nigeria
Somalia

= NN
1
i

©

Far East 16 11

China (People's Republic) . 4

Hong Kong b 2

India . 1 ‘ .3
Indonesia 1 )
Japan . 2

Korea - 1

Malaysia 3 ‘1
sri Lanka Ve 1
Thailand ‘ -- 1

Taiward . 1 2 .

Vietnam 1 -

Middle East 5 2

Iran - 2
Jerusalem 1
Jordan , 1
Lebanon 1 -
Saudi Arabia 1
Turkey 1

Europe ‘ 2 1

Creece . - - 1
Hungary ‘ ’ 1 -
West Germany v 1 ' T -

Latin America 6 "3

|
N

Argentina -
Chile ~
. Haiti )
Mexico
Panama
Puerto Ricoa' . .
Venezuela -~

-
)
(

%See text for‘explanation. l.l
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on IFE councrieé_of;citizenshipJS \

Beéauae‘thgir score on TOEFL was 80 important a variable in this study,
- . Y ‘ T . - LY
g

. interviewees' were askéd.fqr permission to obtain their score from

institutional files. . Most 'of them did give pérmiss}on and then vblunteered
their score besfﬁesy‘sometiﬁe§~evi: giving their scores from several.
; o . .

i 3

administrations. (Intervieweeé.had taken TOEFL 1.5 times on the average.)6

- L]

When interviewees did give pérmission, the contact pefabn at their campus
was requested’to repbrt the score to ué,:and that requést was met in all
but a few cases where no score could be located #n the files. When

respondents did not give permission, it was usually\becau;e they said 1t
. ’
g ~ - ) -
wasn't necessary since they would give us their score themselves, and they

proceeded to do 'so. When Yespondents did not give permission and did not
. it
volunteer their score, they were asked if they "would mind” giving us their

.

score thehselveéﬁy:And when interviewees did give permission but did not

volunteer their score, fhey were asked if they “happen to remember” what
their'sco;e was. As a result of this series of questions, we had both
institutional and self-reported scores for 29 interviewees, only

institutional scores for 5, owly selfrreported scores for 16, and neither

for 7 (of whom 2 said they had never taken TOEFL).7 S

In order to be sure that TOEFL candidates had a correct understanding
of the term "native country,” we asked them how they would explain it to
another student from their own country. Virtually all of them answered
with words like “the place where you were born,” “where you grew up,” or
”whfre your parents (or your famgly) lived."”

- v 3 .

6Only total scores were sought, and interviewees rarely mentioned
. subscores. A ’

~

7Chiefly as a rapport-building device, we also asked respondents for
their -opinions about TOEFL as a measure of their knowledge of English.
Although their responses are not directly relevant to this study, they
. may nevertheless be of interest and so are discussed briefly in Appendix B.

#

ERIC - - 1z -
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In order to learn whether we could safely use self-reported scores’

1
- . . » N

when we did not have institutional scores, we compared'the Sco:es of

»

interviewees for whom we had both E}nds, using the most recent score where
"*1$<f# there was more than one from either source. The mean difference between

_them was barely ten points; the product-moment correlation was .94. We

.

concluded that the self-reported scores were fully reliable, and we have

. b3 ’

used them in all subsequent analyses when an institutional score was not

s

available.8 It should/ be note&, however, that with the elimination of the
. . -
theﬂeffective sample was fedeced to 50. The mean score earned by’these
. 50 interviewees was 529, with a standard deviation of 69, compared to a
mean of 499 and a standard deviation of 67 ‘among all- candidates in 1978-80
(Test of English as a Foreign Language, 1981, pP. 20). The highest score

among the 50 was 670, the lowest 375. ‘o 3

~ Screening of Variables

In addition to the variables already mentioned, the interviews

P
+

yielaed information on about two dozen other variables which were of

" potential usefulness. They were: . .

‘I

) ¢ .
8This is consistent with the fimding of a study by'Powers (1980).
Foreigh candidates who take the Graduate Management Admission Test are
asked to give their TOEFL score if they have taken this latter test.
Powers was able to locate actual TOEFL scores for 2,067 candidates who
had reported a TOEFL score upon taking the GMAT between 1977 and 1979.
: He found the correlation between self-reported and actual scores
to,be .91. . ~ ra , 3

\3

seven candidates for whom we were unable to o¢btain a TOEFL score of any kind,
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General educational backgroundgb-, y

<) Number of yeérs‘attended 8chool in home country

% Ldst educational document/credential received in home country

0

. Number of years of study completed in the U.S.

pre(s) of educational institution (if any) attended in the H.S.

| before enroyling at present institution

4

N

Number of years of education (if any) in countries other than

. v {
. i - -

home country and U.S. |

Experience with fhe English»language1

Nuﬁber of years of formal study of English
Number of years of schooling in which English was the language

of instructiom11

\

9Wherever variables icziﬁls afnd the next category involve numbers of
years, the number referred to is the number of years prior to taking
TOEFL (or prior to the most recentﬁtime it was taken, if it was taken more

‘than once).
, ' 1OA few respondents had attended a program of English as a Second Language
(ESL) in a U.S. institution before earning their most recent TOEFL score,
and in those cases their experience in the program was considered as part
of their experience with English if the relevant information was available.
Otherwise, however, the reference is to respondents' experience with English
~in their home country.
11Information for this variable was derived from interviewees' answers
to questions about the kinds of schools in which they had studied English,| ' -
whether their teachers spoke English in class, whether English-language
books were used in their courses, and whether they had had any instruction
in English in the U.S. (questions 2.1, 2.3, 2.4, 2.5, and 2.6 of the interview
instrument). A year was counted as one in which English was the language
. of instruction only when (a) the interviewee was attending an educational
institution in the U.S. or other English-speaking country, or (b) the
interviewee was attending school in a non-English-speaking country
. (including, of course, the home country) but was studying a normal range.
of courses all of which were taught in English. .
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Number of hours per week in English class during last few

v

years of schooling

Whether interviewee had had a job where English was used’

g N

Whéther any members of interviewee's family knew English
Whether interviewé; had had;aﬁy friends who knew English

Whether interviewee had read English-language newspapers,

t

magazines, or books (other than in school); and if so,

! how often .

s

o~ [;Whether,interviewee had listened to English-language fadio or
television programs or had seen English-language films;
and if so, how often . ‘o

Whether interviewee had been in the U.S. or any other English- ,

speaking country before enrolling in the institution - ’
. ‘ ~
, presently being attended

Knowletdge of other languages

Interviewee's native language

Languages other than native language and English that interviewee

[ v -

knew, and how they had been learned .
~ Which languages respondents rated as their strongest and

second strongest

Family background

Whether any brothers or sisters had attended school outside their
native country
Country in which interviewee's father grew up

Number of years of father's schooling

¢
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Couﬁtry in which 1ntérviewee's mother grew up

Number of years of mother's schooling

These, then, were the variables “from among which selection would be -

made for recommendation to be included among the informational items to be

obtained from TOEFL candidates in the future, in addition to those items
.already being obtained. It was clear from conversations with the TOEFL

~ i

program staff that not more than three 6r four new items could be added,

'S

because of limitations on the space available on the tesg's answer sheet
(and the bfobably unacceptably large costs that would be,é#tailéd.by any |
expansion of tHe answer sheet). For‘purp;ses of this study, it was decided
that, to be recommended for'inciusion, an iteﬁ should meet the followiﬁg
criteria: (1) It should lead to\the creation of two or more reasonably
well-poﬁulated categories (rather than to‘:a éetyin which most or all
candidates fell into the same category). (2) It should be readily
understood dnd reliably answered by candidates from a wide variety‘df
éultures, and it should not be offensive to any of them. (3) It should

. b's
yield information on characteristics that would be useful in the interpre-

o .
tation of ?OEFL scores in an institutional .gelection process. “Useful”

cha;acteristics would be those that were related to the Bc?res in ways
that were both plausible and statistically promising. Within this
constraint, extra consideration would be given to characteristics that
had a high probability of enhancing other kinds of research on TOEFL
candidates and on foreign students generally.

Many of the variables failed to meet the first criterion. Very few of
the interviewees had completed more than one year of study in the u.s.
before taking TOEFL, eveﬁ_fewer had been in the U.S. before that for other
purposes, and almost as few had ré;eived any education in countries beside

the U.S. and their nativ% country (and-in nearly every case for less than a
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year). On the other hand, the greaﬁ majority of intervieweég said that some

or all of.ihe other members'of their family knew some English, and it did.not

seem feasible to distirnguish among them on the basis of how many (or what

i

pr9§ortioh) of them knew Eﬁglish, much less on the basis of how well they
Aknew it. All of the respondents had some friends who’knew English,
simply because they had all studiedAEnglish in school an; so they had |
classmates Qho knew qulish—-though most interviewees said they haa never

, |
used English with their friends outside the classroom. All but a few : e 1
‘1istened frequéntly or regularly to English-language‘radio and/or TV.

The fathers and mothers of nearly all the interviewees had grown up, in the )
- . § N ’

same country ag their children. T R 4 . .
' . RY] |
TOEFL candidates are already asked for their native language, so there
L d
is no need to consider it as a possible additional item.12 About 60 percent

of the interviewees said they knew at least one other language; the "other”
languages spoken by the interviewees of each native language are shown in’ '
Table 3. The variety of these other languages, the number of different
combinations with native laﬁguages, and the variations in degree of fluency

I

are so great that this could hardly be made into an interpretable variable.
Most interviewees said thgt their native language was their strongest one.
Often, the second strongest was another language common in their native

couniry (e.g., Chinese in Malaysia, Hindi for speakers of several Indian - .

12For the same reason that we asked interviewees how they would explain .
“"native country,” we also asked them how they would explain “"native language.”
Nearly all the responses fell into one (or more) of three categories: the
language you first learned (or the language of your childhood), the language
spoken in your home (or by your parents or family), or the language of your
native country. .

1Y
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Table 3

Interviewees' Natjve Languages and Other Languages Spokenav

Number of . Number of

s interviewees giving interviewees saying
Native this as their they knew at least
language native langu?ggf one otheF language Other languages known/ ‘
. Akan 1 - - - = - (\\
‘ Amhéric 1 1 French '
Arabic 5 3 French, Russian
Bengali _ 1 ¢ Hindi :
Chinese 11 .i ! 5 German, Jépanese, Russian
Creole 1 1 - French, Portuguese
English 1 1 French, German, Hindi
Farsi 2 1 Turkish '
- - French X 2 A1 Ara%ic, Creole,
- O Russian,.Spanish
German 1 1 ’ French, Italian
Greek 1 1 i ' AFrench; Italian
Hungarian 1’ - - - - —‘—d
Indonesian 1 -— =
Japanese 2 1 German
Konkoni 1 1 French, German
Korean 1 1 . Japanese ’
- Malay 4 2 Chinese '
Oriya 1 1 Assamese, Bengali, Hindi
. Pape 1 1 Creole, Portuguese,
! : tribal languages .
Somali 1 A ) - e e == -
Spanish 8 4 French, Hebrew, Italian
v Tamara 1 1 Afrik;ans, German,
tribal languages
Tamil 1 1 . German, Sinhalese ‘
Telegu : 2 ) 2 French, German, Hindi,

Kannada
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Table 3 (Continued)

Interviewees' Native .Languages and Other Languages Spoke

Number of Number of

interviewees giving interviewees saying . .
Native this as their ° they knew at leastb b : //
language native language’ one other language OtMer languages known /

Thai 1 Chinesék, German
%
Turkish ) )
Twi ‘ 1 French, German ,
Vietnamese 1 Chinese - V/f '
Yoruba 1 French, Spanish  ~ -
Totals 57
N . .
®Names of languages are those given b of these names are not

A

and without regard to
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¥anguages), and interviewees had learned it viffually simultaneousiy with

their native language. ¥

-3
A}

Two other variables were dropped because they seemed neithe} reliable
nor valid. Interviewees had considerable difficulty naming for us the last
educational document or credential they had received. The name was often
in a foreign language for which they did not know an equivalent term in
English. " In some cases it appeared that they were not even sure that they
had received a document from the last institution they attended; or if they
had, exactly what it was called. Interviewees also had difﬁicultyxfecalliné
the number of hours per week thgy had spent in their-last English class,
and it was clear from the wa; they responded that they were giving us only
vague approximations. The numbe; of hours may well have varied over the
last few ye;rs of school, or even within the séhool year, and some intefvieweés
had evidently not studied English as a separatémsubject at all during at
least their last year of ‘school. (This included some for whom English was
the language of instruction, and te classify them as having had no hours of

Englisﬂ\gfring the last year would obviously be misleading.) This variable

had been included in the belief that number of hours per week might be a

_ better predictor of language achievement than number of years in which

.

English-language courses had been taken. However, what happens during

those hours is probably even more important and is still highly variable.
Consequently, number of hours may not really contribute mpé““to the i:Zerpge-
tation of a score bey&nd-what is already known from knowing number of'year;.
Finally, number of hours igs more likely to be standardized ;ithin the e@ucuf
tional system of f given country than is nuhber of years (i.e., students

may elect to study English, or another foreign language, and to study it

for a varying number of years; but once they have made their choice fogiu

3 20 “
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A
given year, the curriculum for that year will, in éany places, Bé more or
less prescribed), so that' future research may be able to use number’of
years of study of English together with nafive country to aghieve

more precise measurement of the amount and\quality of'instruction in

-

English that students have had.

Exploration of Relationshigg/ .

The screening process left us with nine new variables whose asgociation

with TOEFL scores could be exploréd.' Because of the purpose. of this study

and the small size and non-random nature of the sample, the use'of powerful

v
]

and rigorous statistical tools for the testing of hypotheses was deemed both

.unnecessary and inappropriate. Instead, we made use mainly of the techniques

of exploratory data analysis (Hartwig, 1979; Tukey, 1977), Jhich rely heavily

on such relatiQély robust measures as the median and the interquartile range

[y

(or “midspread”) to describe variables and on median traces (analagous to

bregression lines) to examine relationshipé“between variables. Only after

thése preliminary eiplorations had been completed did we proceed to
regression analysis.

Before the effects of any of the new variables on TOEFL acbres could be
studied, 1t was necessary to consider the likelihood that many, even most,
of them would be related to the‘invefviewees' educational status--i.e.,
whether they ;ere'in the U.S. as undergraduates or as graduate students--
and that educational status would in turn be related to TOEFL score. If
this were the casé. then variables that appeared to be related to TOEFL
score might be so only as an artifact of their simultaneous relationship

/
to educational status. The median score for the 33 undergraduates for whom

,"
/

J )
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‘ we had scores was 510; for the 17 graduate students, 580 (with midspreads

of 66 and 87, respectively)-—obviously a difference large enough to require

that educational status be used as a cénxrol in all further‘analyéis.l3

The distributions of these undergraduaté aﬂd graduate-student interviewees
: ] .
on the nine new variables, and the median scores for persons in each

category, are shown in Tables 4 and 5.

- '’
v

Three of the new variables were qualitative: the type of educationéfﬁ
institutidn previously attended in the u.S., wbether the intetviewee had
had a job where English was used, and whether ;ny brafhers or sisters had
attendgd school outside their native country: None of these'seemq to be
a very promising variable. Variation'by typebof U.S. institution attended

. was small and/irregular. Among ﬁndergraduates, th; highest median 8score was
attained by those who had not attended a U.S. 1;stitdcioh-at all--a result
that is contrary to what would reasqnably'be_expectedu‘fhougb it may reflect
;.relaq}vely éreater degree of selectivity i; tﬁe admission of applicénts_
in this category.la The differedfg; between interviewees who had held
a‘job where English was used and those who had not were small and in
opposite directions for undergraduates and graduate students. It mightv
be thought that the effectiveness of this variable gouldfbe improved by
asking not merely whether candidates had a job where English was psed but

also how much English was used and/or for how long the candidate had had

such jobs--but it is unlikely that the answers to these additional probes

Y

Within educational status, median scores of men and women were virtually:
identical: 511.5 and 510, respectively, among undergraduatel, and 580 and
575 smong graduate students.

* 13

MU-ing data for all degree-seeking candidates who took TOEFL
between 1977 and 1979 (N = 235,738), Wilson (forthcoming, [a]) made the
similar~-and equally lurpriling—-finding that candidates who took the
test at a testing center abroad tended to earn higher scores than thone
who took it in the U S.

22
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Table 4
 Distributions and TOEFL Scores of Undergraduate and Graduate-Student
Interviewees on Four Potentially Useful Qualitative Variables (
N :
. Number of: - Median score of:
\ , Under- Graduate Under- Graduate
graduates students graduates students
Type of U.S. educational
instituggon previously
attended d
None o . 10 11 560, 570
Secondary school 8 - 495 -
ESL program . 9 3 ” 500 593
College or university 6 3 501 580
Whether respondent had had a !
job where English was uséd ) PN g ’
Yes . .12 /7 .8 508.5 575
No | ' 20 8 513 561.5
No answer -1 1 ‘ - - ,
Whether brothers or sisters
had attended school abroad
Yes 18 5 511.5 . 547
No | 15 12 510 591.5
Read English—language
newspapers, magazines, or books
Yes, frequently 9 7 553 590
Yes, occasionally 13 5 510 . 580
No 11 4 461 541.5
No answer - 1 -—— —
aRespondents who had attended more than one type were classified according to
the type at the highest level attended.
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would be very reliable. The difference between those who did and did not
have’brothqré or sisters who attended school outside their native country ~
was very small for undergraduates; and while it was quite large among - ,

graduate students, it was in a direction that is contrary to common-sense

expectations.15

F

The relationship between TOEFL score and the reading of English-
language newspapers, magazines, or books, however, was clear, strong,“

' and plausible. In asking this question, we tried to obtain'frén the

’

interviewee an estimate of the frequency of such reading. Those who said
they engaged in it three hours a week or more were c}asiified as "fréqpent“
readers of Englishflanguage materials; those whb.said_;hey géﬂernliy spent . (;
less than three hours a week at it were classified as “"occasional” readers.
However, many interviewees were understandably hesitant about giving an
answer in terms of hours, but they were almost aiwﬁys able to say whether
-it was something they did on a:regulnr,basis,(g.g., "1 sublcribed_go

Time magazine and read it nearly every week") or ?omgghing they did only

sporadically or when an opportunity happened to present itself; the former

“were classed with the ffrequeng" readers and the latter with the "occnlioénl"
ones. When the respondents ;erc categop;zeh that way, the frequent rendqrs
had higher median scores than the accasional readers, and the occasional ¢
readers had higher ngdian scores than those who did ;ot read Englilh:innguage
maierials at all; and this was true among both undergraduates and graduate

.

students, with the difference between the higheoi and the lowest categories

1 3

being 92 points among the former and 48.5 points among the latter. This

-

lSMolt of the siblings who had attended school outside their nat
country had done so in the U.S. or Great Britain. ~

1
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qﬁéhtion suri}y commends itself for consideration as a new item of

.

Qackgroﬁnd information.

¢ As a result of the findings up to this point, and in order to fac@litafe
{
further analysis, thétTOEFL scores were re—expressed in the following way:

Interviewees were categ;rized according to their educational stléhs and
English—i?nguége reading simultaneously. They were then given new scores,
‘ equal'ﬁo'tﬁe deviaéion of their original score from t;é median score of .
all gespondents in théir category. 16 Since -135-was the largest neé;tive
deviation of these new scores, 135 was added to each score for the sake of
eliminating negative ;;ores. Finally, ih ordér to bring the distribution
bof,the scores closer to symmetry (and thus minimize the poilibility that a

skewed distribution would obscure relationships between TOEFL scores and

other variables), they were transformed by the equation ///\:§>

|

|

\

RTOEFL = DTOEFL + 2002,

20 / ,
-—

where DTOEFQ is the deviation plus 135 points and RTOEFL is the new score

to be used in the remainder of the analysis. (The nuﬁberl 200 and 20

were chosen because they seemed to maximize the symmetry of the resulting

distribution. Further details on this transformation are given‘in Appendix C.)

RTOEFL ranges from 100 to 486, with a median of 281 and a midspread of

147. The effect of this transformation is that educational status and

frequency of reading English-language materidls no longer account for any

differences among interviewees' scores that we may find.

16The one interviewee--<a graduate student--who did not give us
sufficient information about reading of English—language materials was
assigned a score equal to the deviation of his score from the median for
all graduate students.
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The distribution and RTOEFL scores of the interviewees on fhe five

.

quantitative variables are given in Table 5. The:fact that n@nber of years |\,

RN

of.education (prior to earning the moatorécent TOEFL score) wnﬁ,uﬁrelnted t

e N
RTOEFL,score except at the extremes is not surprising, since IEE@: chiefly \\~::§W
a function of educational status: The median number of yeats for
undergraduates was 13 and for graduate gtudents 17, with nif}?rends of

only 3 and 4 years, respectively. The median trace of RTOEFL score against
ths'variable produced an essentially flat line.ll Thus, this variable would

- . . '
seem to provide little ‘interpretive help beyond what could be‘derived frOgQ% e

educational status. ,
Total number of years of formal study %f English, on the other hand,

appears'to be a quite promiaing yariable. It ghowed a stendy.nnd ‘ -

subsgantial rise in scores betwéen each pair of intervals except the first.

Examinatioﬁ of the scatterplot of these two variables néninlt the reérenlion

line of their relationship (estifated RTOEFL = 228.8 + 6.03 [number of years

of study of English]) revealed one clear outlier: a man who had studied . 4

English for only 1.5 years (in an ESL program in the U.S.) but had attained

8 TOEFL score of 600 (RTOEFL = 387). This man was nnong'the oldest of our

interviewees and was evidently a person of very unusual abilities. H@ had

already mastered three other languages in addition to his native language,

.

7In this and all other instances, the median trace used intervals finer
than those shown in Table 5 (which were set only for convenience of
presentation) and employed the smoothing techniques described in Hartwig
(1979) to minimize the ef(sctn of small numbers of cases in each interval.

.

<
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e Table 5

Distributions and RTOEFL Scores of Interviewees"

K
[

on Five Potentially Useful ngntitative-Varidbles

Y u . Median
‘ n RTOEFL score
Mumber of years of prior education o : S
less than 12 P 5 . ... 254
12-13 . ‘ .15 ' 284 |, o
" 14-15 . ’ 9 - : 281 .
16-17 - - o 1 - 281 . :
- 18 or mpre ' . | P 10 . - 303 .
e TR o : )
Number of years of formal study of Fnglish L .
1-4 | 45 . ' 281, .
5-8 N ) . 15‘, 264 - -
9-12 . o 12" © 281,
13-16 ' 10 e e 292
17 or more . - ' Y 4 ' - 410
Number of years of schooling in which ‘ % ' g
English was language of instruction . _ . » .
0.0 - 0.9 ‘ ' 17 o 276 ‘
1.0 - 1.9 ” 9 289
2.0 - 2.9 . 5 ¥ 284
3.0 - 3.9 1 . 216 , o
4.0 - 4.9 7 » ' 303
5.0 or more o 11 ! 281 ;.

Number of years of father's education _
' 314.5 )

0-4 6

5-9 - . - 9 - . 254 '

10-14 : , ' 11 , - 281

15-19 . le - - ‘ 286.5

20 or more \ 4] . 311

No answer . PR ; 4 —— '
Number of years of mother's education , L ;

0-4 . o 8 ’ 252

5-9° . ; ' 13 ’ 254

10-14 , : ' 11 - . 281

15-19 - - , ‘ 14 ‘ 311:55

20 or more J 1 . 284 .
‘No ahswer A L T : . . .




-25-

v N . _‘r

had received a hachelor's and a master's degree in a country where his

the latter kind was also looked at as a: separate var ble, on the grOund

that each such year might contribute more to: a/perso_hﬁ'knowledge of English

than a year in which English was simply one subject of Btudy among many.

-, ’ .

The trend of scores shown in Table 5 does not give much support to that idea.
(Elimination of the interviewee mentioned above improved the picture

somewhat: The median RTOEFL score in the category 6f persons with 1.0-1.9

years during which English was the language of instruction dropped. to 276.5.)

We experimented with various ways of devising and cOmbiniug two measures

of study of Epglish--e.g.,' using number of years of schooling in which

Englisq was the language of instruction and number of years of other

i ’ : ’ . »
formal study of English, giving double weight to each year in which English
was the language of instruction, re—expressing the measures in an effort to

give them greater symmetry—-but none of these manipulations produced a

. stronger relationship with RTOEFL than_ simply the straightforward measure,

total number of years of formal study of English. Nevettheless, it should

.

be rémembered that tbe sample we were working with is small and‘non-rendom. .

\ >

It is possible that, with a larger and more representative sample of TOEFL

L 4

X

28
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.
[

1
t

candida;es, two measures of tﬁe amount or type of study of English might be

found that would be substantiaily more helpful in interpreting the scores

however, to be sure that, whatever questions are asked, the answers make’
it poééfble to obtain a measure of total number of years of formal study.
Number of years of father's and mother's schooiing was included as &
measure of socioeconomic backgr;und or sta;us (SES), oné of the most
fundamental variables in educational and social-science research becaus;'of

its pervasive effects on every aspect of human development and social life.larr

’Pgrental occuﬁati&n, rather than-éducationg is perhaps the single most widely

used index of SES, but its use in the ‘TOEFL context seemed QUestionablé.
Occupational structures varx considerably among different nations,
especially among n;tions'at different stages of economic deVelopment;19
Furthermoée. it would be quite difficult to frame a question about parental
occupational status that would bé clear enough to assure useful responses,

if only because the English words used to translaté even the "same
occupation differ from\one_country to another. A detailed list of occupations
would not be practicable, yet a,brief list of occupational categories would
leave uncertainties about thé content of each. Finally, when occupational

. .

18Fbr a sllqify of the literature on these effects, see Vanfossen
(1979)

.lgFor a vivid illustration of the magnitude of the problems involved
in establishing occupational categories that are comparable across countries,
see Treiman (1977). While Treiman achieved remarkable results, he used
data from only 51 countries, whereas TOEFL candidates come from about 150,
and on some countries he had information on as féw as a dozen occupations,
so his problem was relatively "small"--yet his description of the
methodological difficulties he had to deal with makes it clear that it would
be prohibitively expensive to do anything similar on a regular basis.

29
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status is used as a measure of SES, there is the troublesome problem of

the mother's status: If it is not asked for, it raises questions about
equity and ﬁﬁy'also mean 8 loss of valuable information; yet if it is asked
for, difficult decisions have to be made about classifying mothers who do
not héve paid employment (not to mention the issue of cross—cultural
differences in the‘sex compositions of occupations).‘ Use of family income
as an SES measure would have encountered even thornier problems of currency
equivalents, the_sighificance of family size and agé co;;6sition, and -the
'Varying;meaping of cash income.

»Thé use of parental education avoids many of these difficulties.
“Schooling"” 18 a widely/recqgnized Engliﬁh word, with reasonably similar
meaning everywhere, and a year 1s a universally accepted unit for
measuring how much of it one has had. The question needs neither a detailed
checklist nor a set of Bumma}y categories; it can Ee asked open—ended,

_ .8ince the use of numbers is, again, universal. It is‘po;sible for both
father and mother to ﬁave it, and to have it in independent amounts, and
Zero years haé an interpregﬁble meaning for both of them. None of our
interviewees had any difficuléy in understanding our question; a few said
they could not remember, but that would probably be as much of a problem

with any'other SES question. ’ o

v course,‘there remains the question of whether father's or mother's
education can cbntribute anything to an explanation of TOEFL scores beyond
what would be gained from the use of the other variables that we have

considered so far. Table 5 does indicate that the education of each parent

was clearly, though not perfectly, reiated\tb RTOEFﬂalcorel. (Elimination

- of the "outlier” interviewee discussed above did not materially change these

30
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v,

relationships.) RTOEFL scores, it shgg}d be remembered, are already free
~ of the influence of educational status and readihg of English-language
materials, variables whicﬁ could well be related to parental education.
However, it .would be reasonable'to expect that father's and“mother'g
education were related to each other and that they were in turn related in
some way to total number of }ears‘zf formal study of Englishizo |

| Father's and mother's education were indeed related to each oth;r,
though not so strongly as to suggest that they were ?nterchgngeabie
Qariables. The,coefficient of determination (Rz)‘of ;heir relationship
was .525--1.e., a little more than half of the variation in one could be
accounted for'by the variation in éhe other.21 Neither of them, however,
was related to .years of study of English; R2 for mother's education was
~ zero, and for father's_.005.v What all of this suégehta iq that the three
variables have independent importance.

Further analysis confirmed- that conclusion, and yielded one interesting

and unexpected finding. Years of study of English, father's education, and

mother's education each were related about equally strongly to RTOEFL scores;

the respective coefficients of determination were-.10, .09, and .13.
When RTOEFL scores were expressed as deviations or residuals from the

regression of RTOEFL on years of study of English, in order to remove the

20The distributions of parental education shown .in Table 5 strongly
suggest that the parents of TOEFL candidates are disproportionately drawn
from the well-educated strata of their respective countries, although no
precise comparison was possible within the scope of this study.

ZIA medign tr&ce of the relationship showed it to be virtually linear,

so that the R” would not be increased by re-expressing the variables or
by searching for some sort of nonlinear function. \
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effect of the latter on the former, RZ for father's educationvand*theae
residuals dropbed, but only alightly,ito .07, while RZ for, mother's .
education ac%uall; went up somewhat, to .16. Finally, whe; the effect of

- both years of study of English and father's education were removed

by the same technique, mother;s education still showed an R2 of .05—~a

value high enough, especially in view of the nature of this sample, to.
Sugéest that mother's education should definitely be considered for inclusion
among the new‘ife;s of background information to be sought. 'Indeed, 1t,
appears to be even more 1mport§nt than fathgr‘s eduéatioﬁ,zz though 1t

would probahly seem peculiar and might lose'po£2nt1a11y valuable 1nformation

if mother's education were asked for and not father's.

.

Conclusions

From the sifting through of éome two dozen variables that might be
added to the baciground information collected from TOEFL canéidates} four
variables emerged as being thermost promising: ‘tota1 number of years
of for?al study of English; reading of English-language newspapers, books,
and magazines; number of years of fgtber's education; and number of years
of mother's education. Each of these w;s easily asked for and readily
responded to, and each was 1n€gpendent1y related to TOEFL scores, in the

interpretation of which they would probably find their most immediate use.

A

22This was not because, as might be thought, 'mother's education was a
more differentiated variable than father's. Midspreads for the two were
nearly equal--10 and 9.5 years, respectively (and so, for that matter,
were the standard deviations--5.77 and 5.68, respectively).

»
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Collectively, they offer the promise of enhanced research on various

adpects of the, TOEFL candidate popdlgtion and on foreign students generally.
For example, théy could be used in studies of the eff;cts on success i;
college of knowing the language (nuch formal study but low reading of
English-language materials at a given level of TOEFL scores) vs. knowing

the culture (same level of TOEFL score but less formal gtudy and more

reading of English—language"materials). Parental education, as a measure

of socioeconomic background, would be important to control in this and

many other sorts of research, and its own effects and its effects in
interaction with other variables (e.g., native country) would also be
1mpottant issues for investigation;

Moreover, this would be an opportune time for introducing new

background items.23

In accordance with a recent decision of the TOEFL
Policy Council, the number of institutions that‘candidates may desighate

as score recipienfs has been reduced from four to three. Each institutional
designation requires a six-column field: four for the inltitutfonal

identifying code and two for a departmental code (used by graduate

students). Thus, four of the newly freed columns could be used for

fashion); one for reading of English—language materials (in checklist

AY
form: e.g., "At least once a week, Only occasionally,” and "Never");

and one for years of formal study of English (asked in open-ended form «

23The information which follows was kindly provided by the TOEFL

\
\
|
i
|
|
\
|
" parental education (two each for father and mother, asked in open-ende&"’ )
program staff.
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) i
but with the lowest and highest relponsbs--e.é., less than 5 years and '
more than 13--collapsed into single cafegories ao-thut not more than one
column would be required).26 These questions éould be adde& without
change in the answer sheet and with only minbr'other costs, such as the
one—time cost of changing the candidates' handbook to 1nc19de th; ﬁew
questions. Since the resulting:ihformation would.be proéelled in | .
conjunction with the processing of the rest of the 1nfornat16n on the
answer sheet, gdditiongl processing costs would also be hardly noticéable.
In short, the opportunity prgsents itself for a substantial and valuable
addition to'the stock of information about TOEFL candidates fof very

little expense.

-

261¢ additional space could be found on the answer sheet, number of
years of formal study of English might be broken down into number of
years in which English was studied as a subject and number of years in
which it was the language of instructions

. )

34
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APPENDIX A

INTERVIEW QUESTIONS FOR STUDENTS WHO HAVE TAKEN TOEFL

$

As you probably know, I am doing a study for the ;ponuors of the Test of
Engldsh as a Foreign Language. They would 1ike to learn more about the
students who take their test, so that they canwimprove their services to
students in the future. As part of this study, we are ;lking students from
different countries some questions about their educational background. We
have tried to make the questions clear, but if any of them are not, please
stop me and I will try to explain them better. AThia 1nter\;1¢w is not a
part of your studies here, and your answers will not affect them in any way.

|
In fact, your answers will not Pe communicated to any person nt-thiax(colleae,
university), and they will not be repbdrted anywhere in any way that will.nllow
you to be identified. So I.hope you will do your best to lnléer every question.
However, 1if theré is any question that you do not want to answer, simply tell
me that and I will godon to the next one. I efPect that we will be finished
in about 30 minutes, but if you'hnve to leave sooner for any reason, you are

free to do so. 1Is all of that clear, so thaf we may begin the interview?

[Pause] [Add, if necessary:] Am I perhaps speaking too fast? [Pause]
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1.0 -

1.1

1.2

1.3

1.4

1.5

1.6

1.7

A-2

First, would you tell me whether you are aé?Es%rate atud?nt or an

undergraduate.

- \4
3
And is this- your first yea%x%name of college) or your second?

2

0.K, good. Now, what country were you living in just before coming

‘to elsbke (name of college)?

How many yeafs did you attend school ‘in (that country)?

IF NONE: 1.3.1 What country were you living in before that?
[Then repeat question 1.3.]

What type of school was the last one you attended?

[Probe to find out whether .it was at secondary or postsecondary level,"

and if latter, whether it was university, technical, teacher-training,

‘or other type of institution.]

s

Did you receive some sort of document upon completing that school?

« o
IF YES: 1.5.1 What was it called?

[Get English translation if necessary.]

Had, you ever attended a school in the United States before coming to

(name of college)?
IF YES: 1.6.1 ﬁould ydu‘please tell me about that?

[Find out educational level, length of time, and
R.'s satisfaction with ability to use English.]

Have you ever attended school in any country beside innnwer to 1.3
or 1.3.1) and the United States? ‘

IF YES: .71 Would you please tell me about that?
[Find out where, hoy long, and educational level.]

g

‘e

j




1.8 Do you expect to receive a degree in the U.S.?

R _
IF YES: 1.8.1 What degree, and in what field? }
1.8.2 Do you expect to receive it here, at (name of college),
- or do you think you might transfer some time?

UNLESS EXPECTED DEGREE 1S PH.D.

1.9 Do you expect to continue your studies at any other college or university,
" here or anywhere else?

IF YES: [Probe for details.])
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2.0 Next, we would like to find out more about how end where’ ltndentl
from other countries have learned English. Could you tell me, fitat;'J

how many years you studied English in school before coming to the U.S.? .

2.1  In what kind of kinds of schools did you study English? U
[If necessary, explain: primary, secondary, college-level; schools '
operated by the government; schools operated by a religious groups;
schools not operated by either the government or a religious group.q ©
Record any other characteristics given—-e.g., one-sex or coeducational.

urban or rural, large or small, etc.]

2.2. During your last few years in schonl. about how many ﬁours a week did’

you spend in your English class?

L 4
2.3 Did your teachers speak English in class moat of the time?
, . - ‘ i . ) ‘
. 2.4 Did you have any other courses in which the teacher spoke English in

the ¢lassroom most of the time?

é

-

- )

2.5 Did you use English-language books in any of your courlel-—that is,
‘ 0
beside your English courses?

4

2.6 Have you had any 1nstruction.1n English here in the U.S.?

%

IF YES: [Get details.)

2.7 Have you had any formal 1netruction in English beside what you have
told me about so far--for example, have you had any private tutoring, .
or attended a school in another country, or listened to cour"l on

radio or television, or anything else? .

IF YES: (Ask for specifics parallel to those in 2,1-2.5.]

il 2.8 Have you ever had a job where you used English?

»

o .
IERJf:‘ . IF YES: [Ask f?' opecitic-: nature of the job, how English was ueed.]

,
40 - |
N L _ ¥ _ — j




2.9 Does anyone in your family beside yourself-know English? . L e
. e T : o L '

.,}' %
N y : : - . % ‘ T -
77;; ' e IF YES: [Ask for s;ecifics: Who they were, whether they ever'qsed )
English-with R.] ‘ o | N
2.10 Before coming to the U.S., did you have any friends who knew English?’
. l . . : : ‘ ' .
‘ aﬁi YES: 2.10.1 Did ynu ever speak English with these friends?
. | _ | N v | .
. o S
2.11 Before coming to the U.S., did you r d any English—language e ‘f
. ' newspapers, magazines, or books besides those you read in school? S .
IF YES: [Ask for some examples and an estimate of frequency.] _ ‘»;;ij
2.12 Were you ever able to listen to English-language radio broadcasts e . ‘
. w LT -
.- or television programs or see English—language films? - N LA
IF YES: ‘[Ask for some examples and an estimate of frequency.]! .
2.13 'Had you ever been in the U.S. before coming to this (college, university)?
N . [Add, if necessary 71...beside the time you have already told me about?
; . } , '
IF’YES: [Ask when previous visiyf(s) took place, how long they lasted,
\ what the nature of the activities were, and how satisfied
' R. was with ability to use English. ]
3 (:' 1 ) . . .0 . .
2.14 Had you ever-been in any other countryswhere English was the language
spoken by most of the people? —,‘ P
IF YES: [Ask what eountries, when, how long, what were the activities
and, if necessary, how satisfied R. was with ability to use T

. English.) , - . v




3.1

-

1 believe that you took the Test of'English as a Foreign Language,
or TOEFL, before you-enrolled hére at (name of college). Is that correct? -

IF NO» 3.0.1’ Did you teke ahz test of your keowledge of English? ’ o
\\\ .‘ c | .
‘ : IF NO:. [Skip section 3 and go on to section 4.}
IF YES: [Probe to bersure it wasn't TOEFL--e.g., ask
who made the test, who published it, who sent
the scores. If you are reasonably sure it was o T
TOEFL, ask the rest of the questions in section 3
without using tLe TOEFL name. If you are not
it was TOEFL, or are sure it was not TOEFL, skip

section 3 and go on to section 4.]

Did you take it just once or did you rake it more than once?

IF MORE THAN ONCE: 3.1.1 How m;af,:;ies did you' take 1t?
’ 3.1.2 Do you remember when those times were?
[If possible, get answer in terms of both
year and stage of educational career.]
3.1.3 -What were your reasomns for taking it each

_of those times?

[If necessary, preface the next question ‘with: ] Thinking now about the last

time‘you took TOEFL before coming to . this (college, university)...

3.2

Do you think that the test was a good measure of how well you knew.
English at that time?

IF NO: 3.2.1 Why do you think it wasn't? How do you think the test

could be made better? + . ‘




3.3 Would it be all right with you 1f I asked (person who arranged the
‘interview) what your score on the test was? '

IF R. VOLUNTEERS SCORE: 0.K., thanks very much. [Go on to 3.4.]

IF NO [i.e., R. declines permission]: 3.3.1 Would you mind giving ' ' g

me your score yourself?

IF YES: [Be sure you have R.'s name, then ask:]

3.3.2. Do you happen to remember what your-score was?

3.4. When you took the TOEFL, you were asked what your "native country"

was. Do you remember what country you named in answer to that question?

IF NO: [Ask R. how he/she would answer the question now, and rephrase

the following questions accordingly.]
3.5 Are you also a'citizen of (thét country)?

IF YES: 3.5.1 1If a student from (answer to 3.4) were to ask you
what "native country" means, how would you explain 1t?

3.5.2 Why did you answer (native country) to the question .,
. rather than (country of citizenship)?

3.6 When you took the TOEFL, you were also asked what your "native
language" was. Do you remember what language you gave in answer to

that qqestion? . ‘ '

IF NO: 3.6.1 Well, how would you answer that quéstion 1f someone

asked you it now? . - ) g

3.7 Again, if a student from (answer to 3.4) were to ask you what "native

ta

language" means how would you explain that?

v




Have you taken any other standardized tests beside the TOEFL either

before coming to the United States or since you've been here?
, )

IF YES: 3.8.1 Could you tell me what they were?

[Probe to learn reasons for taking.]

IF NO OR UNSURE: [Ask about spectific tests--SAT, GRE, GMAT.
IF YES to any of these, prdbe to learn reasons
for taking.] '




.

[NOTE: SECTION 4 MAY BE OMITTED IF INTERVIEW TIME IS GROWING SHORT.)]

4.0 Do you know any languages other than (native language) and English?

[

IF YES: 4.0.1 Which other languages do you know and how did you -

learn them?

4.1 Which would you say is your strongest language, the one you know
best and are most comfortable with? '

[IF R. KNOWS MORE THAN TWO LANGUAGES]:

4.2 "Which would you say is your next strongest?

45

®



5.0
5.1

5.2

£y

5.4

5.5

A-10

Would you tell me your main reasons for coming to the United States

to study rather than studying in your own country or anothér country?

How did you learn about colleges and universities in the U.S.? Where
did you get that information from?

How many colleges or universities in the U.S. did you apply to?
Why did you decide to come to this particular (college, university)?

Do &ou feel now that you made the right choice?

IF NO: 5.4.1 Why not?

If you were talking to students in (R.'s natdive country), what are

the two or three most important things about colleges and universities

in the U.S. that you would like to tell them?
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6.0 This is the last set of questions. Could you tell me & little about
your family? For example, how many brothers and sisters do you have?
. [

IF NONE: [Skip.to question 6.1.]

6.0.1 Has any of them gone to school in a country othet than

(R.'s native country)?

IF YES: 6.0.1.1 Would you tell me about that?
[Probe to learn country, level of study,
and length of time.]

6.1 What country did your father grow up in?

\\6.2. How many years of achqoling has your father had?

[Probe to learn countries in which father was educated.]

6.3 Would you say that (that number of) years of schooling is about the

same as most men of his age in (R.'s native country) have had, or more

.
- e

than most, or less than most?

6.4. And your mother--what country did she grow up in?

.

6.5 How many years of schooling has she had?

[Probe to learn countries.]

<

6.6 And would you say that (that number of) years is about the same as
most women of her age in (R.'s native countfy), or more than most, or

less than most? .
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7.0 Those are all the questions that T have. Is there anything else about
your education, §0ur study in the U.S., or the TOEFL that you think
it is important for me to know or that you would like to tell me,

that we haven't talked about so far?

Thank you very much for coming by and taking the time to talk to me. The
report of the study for which this interview was donelwill be ready next
March or April, and we will send a copy to the (office which arranged the

interviews) so that you can read it if you're interested. Thanks again,

and good luck in your studies! ' )




. B-1

APPENDIX B

¢

INTERVIEWEES' COMMENTS ON THE TEST OF ENGLISH AS A FOREIGN LANGUAGE

Partly as a rapport-building preface to inquiring about their
TOEFL séores, ;e asked the interviewees, wherever appropriate, “Do you
thin&vghat the test was a good measure of how well you knew English at
that time?” (i.j., at the time the test was taken). Two interviewees had
not taken TOEFL, and in eight other instaﬁces the interview situation did
not lend itself to asking the question. Of the remaining 47 interviewees,
18 simply.said they thought it had been a good measure. The rest were
asked follow—up questions: “Why do you think it wasn't [a good teétj?
How-do you think the test could be made better?” These 29 interviewees—-
of wgom 13 said it was not a good measure and 16 said they were not
sure or it was all right in some ways but not in others—~-made a total of
53 comments about TOEFL and the experien;e of taking 1it. )

‘Almost half the comments (24) revolved around the difficulty l;vel
of fhe test. Six interviewees said the listening comprehension section
was hard, two singled out the meading gomprehension section, four the
vocabulary, énd two simply said the test was hard "in general.” Related
to these comments Gere five others that raised objections to>the specifically
"American” nature of the test--in the accent on the tapes for the listening
comprehension section, the vocabulary of either- the listening or the

reading comprehension section, or the content of the items. On the other

hand, ten interviewees said they thought the test was easy, even “ridiculously
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easy, and four of them mentioned the listening comprehension part as
having been especially ea;;y.1

The ggcond most freqﬁently occurring type of complaint dealt with
the conditions under which the test was taken (9 interviewees). The
listening comprehension tapes again came in foF criticism; it was said
that they were hard to hear, because either the player or the tape itself
was defective, or because there was too much noise in the testing eaviron-

[y

ment. A few interviewees felt that there had been inadequate supervision

in the test room, leading to disorder and (some sbspected) providing
opportunities for cheating. i . ’
The rqptrof,the complaiets were directed at a wide variety of
targets: the‘test was too general or it was too specific, the answer
sheet was hard to understand, there was too much emphasis on fine points

of grammar, or--reminding us that the U.S. and the rest of the world have

much in common--the multiple-choice format is too constricting.

1Several interviewees spoke English quite fluently; indeed, as
Table 3 showed, one even said that English was his native language. This
taises the question of why they were asked to take 'TOEFL at all. A typical
institutional rule is that of the University of Maryland, which requires
a TOEFL score from all applicants except (a) native speakers of English,
defined as "those born and educated in the U.S., English-speaking Canada,
United Kingdom, Ireland, Australia, New Zealand, or Commonwealth Carribbean,”
and (b) non-native speakers of English “"who have received a tertiary degree”
in one of those countries or regions. Thus, a TOEFL® score was required
of applicants from countries like India, Malaysia, Singapore, Israel, and
Nigeria, where English may have been the language of school instruction
and even of the family. When asked about this, admissions and foreign—
student personnel admitted that some applicants argued that having to
take TOEFL was almost an affront, but their response was that the test
need not cause anxiety to applicants who knew English well while it did
protect the institution--and indeed the applicant as well-=from a situation
in which a student would be permitted to enroll only to find that he or
she was unable to keep up with the academic work because of a lack of
facility in English-—and the applicant was not necessarily a good judge
of whether that was likely to occur.




Appendix C

DERIVATION OF THE RTOEFL 'SCORES

‘As pointed out in the text (p. 22), it was delifable, for purponei .
of further lnalynin, to eliminate the effecfo on TOEFL scorés of educa-
tional status and prior readiﬁg of English—~language materials. This
was accomplished by classifying studenta'lccording to whether they were

< S

undergraduates or graduate students, and according to whether they had .
been fre;uent readers of'Engiinh-language naterials before taking TOEFL,
or occasional readers, or non-readers; determining the median for each S - -
of the six resulting categories; And éalculating a new score, DTOEFL,
which was the algebraié difference between a score and the median o;
the category in which 1t fell, plus 135 (this latter for the sake of
avoiding negatiyve scores). ' Because‘this proceaure expressed each score .
as the deviation from one of six "local” medians, the result was a
narrow and highfy peaked distribution; DTOEFL scores ranged from O to
241 (compared to the TOEFL range, in this sample, of 375 to 670, or 295
points), and almost half the cases (22) were between 100 and 150.
Fur;hermore, the scores were skewed toward the lower end of the range;
there were 106 points between the median of the total distribution
(which was, of course, 135) and the highest score, but 135 points

between the median and the lowest score.

Because a distribution departing that far from normality could

distort or conceal relationahibn between the scores and other variables,
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the DTOEFL scores were trafisformed into RTOEFL scores, by the formula

-

2

| .
. v .
s " B :

4 .

The térma in this formula have no 1ntr1nai£;aignificance; they were
kS chosen bépauae they seemed to be most ‘effective in achieving,hormality‘

of the chre diatribution. '/, T . to,

The RﬁOEFL scores range from 100 to 486, a range that is 145 poinhs

t

greater tham that of the DTOEFL scoress The maximum number of cases

'in any single 50—point 1nterval 1s reduced to 18 and the distances

' hbetween the median €¢281) and the extrgme scores are'more nearly equal .t
v(l&l and -205). \The diltribution of’RTOEFL scores is thus a better ”. .o

approximmﬁiom tm:normality. o . ‘ “m .

A complete rbster of TOEFL, DTOEFL, and RTOEFL scores for the gample -

i

is given in Table C-1.,. -
. & L

s . .




TOEFL, DTOEFL, and RTOEFL Scores of Unde}gradunte and Graduate Student

Interviewees by Frequency of Priof Reading of English-Language Mhteriail

‘, ~ Median

Median

TOEFL

653
630
617
600
553
513
507
480
467

553

600
533
523
520
520
515
510
510
507
500
500
495
375

510

TABLE C-1

" DTOEFL

UNDERGRADUATES

Frequent Readers

235
212
199
182
135.
95
89
62
49

135

Occasional Readers

225
158
148
145
145
140
135
135
132
125
125
120

0

135

RTOEFL -

473
424
398
365
281
218
209
172
155

281

452
320
303
298
298
289
281
281
276
264
264
256
100

281
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TABLE C-1 (continued)

N | ) .
TOEFL ) DTOEFL RTOEFL )
) [ ]
[ Non—-Readers '
567 ’ 261, . 486
540 . 214 428
520 194 388
513 187 374 \ |
463 137 284 » -
461 35 281 ;
447 1 258
445 " 119 . 254 .
425 99 . 224 , .
420 94 216
377 51 158 ,
Median 461 o 135 | 281 *
GRADUATE STUDENTS— =
Frequent Readers o
670 215 - 431 - -
663 208 416 !
603 148 : 303 , -
590 135 281
513 58 166
480 _ 25 ¢ 127
467 | 12 112 a
Median 590 135 , 281
Occasional Readers )
593 ' 146 299 -
580 -* ©135 ‘ 281 .
580 135 281
547 102 228
543 ' 98 , 222 .
Median 580 - ' 135 281

wiga ' s |
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TABLE C-1 (gonfinued)
TOEFL - DTOEFL
Non—Readers
" 600 | . 193.5
570 163.5
513 106.5
470 _ 63.5
Median 541.5 135.0

[

No Information about readiﬁg

647 » - 202

- RTOEFL

387
330
235
174

- 281

. 404




