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FOREWORD
Concepts and ideas about American Indians are formed

in early. childhood. Those conc;pts are either reinforced

or ‘replaced as the children grow older. Despite the teach-
ings and attitudes“at home, children are influenced by T.V.
and movies....and these Hollywood imhgg&,are impressive!
Children see fierce, b]oodﬁhinsty Indian warriors dressed

in célorful attire, riding horseback to attack a fort. of
course, that's the image that remains in‘the minds of chil-

dren because it's exciting and adventurous.

Those of us who work in.Indian Education.Programs seg
the destructive results of Hollywood sterotyping, and the
sad fact is that bopks and textbooks reinforce the ideas by

~. using inaccurate information also.
In formulating the American Indian Curriculum Guide
4 for Social Studies 7-8, we have attempted to show methads

to 'unlearn' the sferotype. With the use of hand-out Culture
- Guides for students and Teacher Guides we have addressed some
major aspects of Indian culture. We hope it will serve vell B
as supplementary curriculum during U.S. or World History classes.
v We should ali be aware of history's inaccuracies by
. replacing them with facts. In this manner, we can form a
broad base of learning that will not promote further misunder-
standings of culture.

Jim Thornton

Indian Education Coordinator
Coos County ESD/WRIBA

’ Spring 1982
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UnlverS!ty Cor»alhs Oregon 97331

Schiag! of Education

i

The American Indian Activity Guide is the creation of Inaians and

indian educators on the south coast of Oregon. The conceptual and — .
developmental work was done by Esther M. Stutzman, Curriculum Developer
for Indian Education, Coos County Education Service District, Coos Ba},
.0 . Y

regon. - ‘)/ .o

The gu1de is a unique and authentic contribution to the improvement

of social studies educat1on, especially at the. elementany -school level,
since it complenents and supple“entg existing information now available
in nationally-published textbooks. Even more importantly, Indian people
including the author, are making authent1c~1nformat1on and activities
available to children and youth in efficient cﬁzr1cu1um format which w\\]
surely enhance the effectiveness of teachers and students.

The author is uniquely qualified for the task of develgping the guide,

“ue is an indian * ducator, a student of Indian hictory and cultire, an a
author, a museum curator, and a va]ued‘member of the fndian and non-Indian
~CUL.unities of ehe State of Orego;. It %s my pleasure to serve as her

‘ acad;nic advisor as she centinues to distinguish herself as a student in

higher education. 1 endorse this guide and recommend it to +eachers and
stugents of American’lnﬁian history and culture.
Sincerely, . : ) '
./ - " / . N
§ ’y‘w/ s :
Dr. Carvel ¥Wood .
<ol of Education -

A Lpril, 1981 ‘ - i _— S
: 11
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““NQT_JUST_A CHAPTER"

.t

The 'Winning of the West' has always been a fascinating
_area of study. The excitement of the frontier and the 1n-
'iknown draws people to read and research about the days of
Cﬁong. ago. Unfortunately, a rich area of study has too of-

ten been as$igned qp]y a short chapter in ﬁi§tony ..... the

chapter entitled "The Indians." '
The ﬁmerican Indian has been portrayed in history books

as a 'problem' or a barrier to the development of the fron-.
. tier. In most cases, the Indian culture is given'a rapid
and generalized overview with a few paragraphs noting the

‘ great battles of the E]ains. This oversight leaves the stu-

dents with a stereotype that omits the real appréciation of |

a variety of cultures thousandsﬂof'years’91d.

This curriculum guide will attempt to add- substance to
history by providing information and activities that stu-
dents and\teachers can use as a supplement to social studies

) texts.

Sun Design

-




_ Th1s guide has been designed-so that teachers may use
each Culture Guide as & hand-out. Mu1t1p1e copies are
enccuraged so that each student w111.haye a suppfement to
the reéu]ar textbook. '

Accompany1ng each Culture Puzde is a Teacher Guzde

o N

w1th suggested act1V1t1es or d1scuss1on/qu1z questions.

;n add1t1on, social studies text rev1ews ‘have been in-

.¢luded so that teachers may benefit from the -knowledde of -

'good' or not-so-goodf content. Specifically, -the chapters

-concerning Indian history and culture have been reviewed and

-

'rated according to accuracy. . " .

-

' The fold-out map that serbes as a back cover may be use-
ful as an addition to a study of-Westerh Movement. Within
the guide is also a series of culture area maps that show
mador tribal groups. Any and a]] of this 1nfcrmat1on may be
cop1ed for classroom use. - d

“ ~

«y N . . -

N

‘ u--
A film 1ist is also included.’-* These are Ind1an sdeect

films that have been approved by var1ous Indnan Educat1on
Parent Committées. The 1ist also has a 'suggested use' for
each film.

>

BAsk&T RY Desten ,

Last, but no* Teast... .. there is an evaluation form in
the back. PRlease fill it out wheh you complete your study

N \
using this guide. It will help us to produce more curyiculum

in the future.

iy . .

2
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' S?CEAL STQDIE§ TEXT REVIEWS
The, fo]iowing Social Studies ﬁextbook reviews are from-the
Jun1or High and M1dd1e Schoo]s on the Oregon coast. Many Social
Stud1es “classes in these grades do nqot havé Indian-related con-
tent...classes 'such as Geography, Eastern_Hem1sphere History or °
World History. MHowever, it is"encouraged .to include a " section
“of Indian studies as an important contribution to present day :

cultures.

-
’

.

v

Texts were reviewed for accuracy and quality of Indiaﬁ/subject
material. In additon, when applicable, comments from the 1979 '

Oregon Ind1an Textbook Review Project (OITRP) have been nnc]uded RN
< _

. AMERICA! AMERICA! Scott Foresman .(1977)
The American Indian is treated as a thing of the past..a
vanished race. Althgugh the descriptiens of the cu1¢ynés

are generally accurate, many pieces, of misinformaﬁion are
.."very religious people"

given..."no organized government" .
.Indians tell 'folk tales.

OITRP Comments: nacceptab]e because of the treatment of

Indians as beople who once Tived here but no longer do.

4

AMERICA, IT'S PEOPLE .AND VALUES Harcourt Brace (1979)

. The text states that-only three Amer1can Indian (?) cul turés
were advanced enough to be called c1vg11zqt1ons .Aztec,
Maya, Inca. In addition, it appears that the text is judging
who is civilized by moaern day guidelines. Indian technology

- is considered 'simple' and uninvertive.. ;i
OITRP Comments: Unacceptable due to the omission of impor-

- tant hjstorical events, (as they Pelate to Indians)

<

*pacific Northwest Indian Reading & Language Devé]opmenf
Program in conjunction with the Oregon Commission on
Indian Serv:ces and the Oregon Indian Educat1on Assn

L)

“lu I K
4 . o
. . * . .
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- mation if supported with additional information.

) with the impression that the Indian people have not had a

-«

CULTURES AmeriZan Book-Social Studies  (1979) ,f‘ : . !

A good, general view of sefected_Indian cultures. It

is suggested that any addttiona] matarial be used to -
enhance the information given. L

OITRP Comménts: not reviewed ' = . Lt

[N

DISCOVERING OUR WORLD'S HISTORY -Amer1can Book Conpany (1964)*
This is primarily a world h1story book however, Chapter 13 . "

e o G e e

is devoted to 'American Indians'..pin Central and South Amer-

ica. A few br1ef sentences-mention North Amer1can Indians . .

in passing. The text *calls Indian techno]ogy “simple' and _
Jjudges the degree.of gcivilizations by today S standards The y ‘
timelines fail to mention ‘that cultures in Anerica wete a]ready o f
deve]op1ng at the earliest po1nt in time the book ment10ns ‘
OITRP Comments: not rev1ewed

" FREEDOM' S TRAIL Houghton Mifflin (1979) . ) ;
The text is very oversimplified®in most aspgets of Indicn his- ' %
‘tory and culture. Plints that are made are very brief and-sel- R
dom followed through with supportive 1nformat1on Many his-

torical evepts are left 'dangling.' Contains useful 1nfor- . 1

OITRP Comments: Unacceptable because it leaves the peaden‘

major impact upon the developrent of the nation. ' .

v A

s ‘ 3

THE GRAND EXﬁERIMENTtlIHE CALL OF FREEDOM Rand McNaliey (1?78) A. { -
One of the better Social-Studies texts. 0Offers a very de- . “ e
tailed and h1stor1ca11y accurate view of Indian cu]tG?es and

events 1ead1ng to the present. ‘
OITRP Comments ccegtab]e because of the unbiased, pos1t1ve -
and accurate p1cture 'of the heritage and-contributions of the. B
Native American to the history of our nation.

¢ .
Y [} N |

. . .
* * L]
) . , 3
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PEQOPLE AND OUR COUNTRY Risjord & Hayﬁéode (1978)

Much mjsinformatioh, stereotypes and inaccurate statements
in this text. On the other hand, it does make some very
positive comments about 1ife before the coming of the Euro-
peans. Because of the multitude of inaccurate details and
omission of important facts, it is not a valuable resource

for Indian studies. L
OITRP Comments: Unacce table because the book does not in-
clude enough informatiodn abo;t thé Native American time period.

A\

Pacivic NoevhwesT
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) still a‘multitude of innacuracies.
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" Teacher Guide

STEREOTYPES \

Thanks to the media, the American Indian has been given
an image that se]dom,’if ever, resembles the real people.
Indian communities, and especially Indian parents are con- i
cerned that the distorted and fa1se.im§ge of the tribes \
is being accepted as fact. Despite many attempts to per-
suade Hollywood to present .a true picture of Indian life,
change is coming very slowly. Although most movies being
made now are more authentic than in the past, there are

Kids are_so influenced by movies and T.V. We, then, as
parents and educators must make sure that no matter what ;he
subject, it be presented as accurately....and the med%a,can — e
be accurate and entertaining. ’

In the classroom, the following activities and discussion
questions may help to 'unlearn' the stereotype of the Indian.
1, Make a 1ist of 'favorite' Indian-subject movies. These

may include:

-"Windwalker" " _"Winterhawk"
--"Lone Ranger" -""Man Called Horse"
-"Little Big Man" -"Billy -Jack"

27 ASK Why each movie was well-liked. TiST Efié veasons.

3. For each movie, get the class opinion if it was real
or phony....qnd why. N i

4. View all or part of films,"Images of Indians" (5 parts,
F2590-2594). )
After viewing, ask the class to re-evaluate the earlier

?
o e

list.




QUESTIONS FOR QUIZ _OR DISCUSSION

1. Were you aware that Hollywood distorts Indian history
g and way of 1ife?

2. Which of the movies mentioned in "Images of Indians"
have you seen?

3. Do you have a different opinion of ‘cowboy and Indian'
movies now?

4. 'Why do you think that Hollywood has made the Indians
into fierce, 'savage' warriors?

5.

What could we do to prevent the media from showing
obviously inaccurate movies? .




Culture Guide

STEREOTYPES

No, a stereotype is not an eight-track you can write a letter.on. A
stereotype is a very dangerous thing because it influences the way we
think about other people. A stereotype is a generalization of how thinés-°*
are. You've heard them; they use the word "all' despite many differences...
all Indians live in tipis. When we say "'all', we group people togetﬁer
just as if all people came out of the same mold. It then, gives us a '
very one-sideq and narrow view of other human beings... the way that some

people stereotype 'all" kids as unruly and disrespectful.

Similarly, American indians have been tagyed as all the same. Talk
to a Tlingit from the Northwest Coast or an Apache from Arizona and they
will laugh when you say that all Indians live in tipis. The culture of ?
the American,indian is so varied that even within a few miles of_each

other, tribes may-have 1ived—different lifestylest -~~~

4 ;

Hollywood and T.V. have been the
biggeét culprits in stereotyping Indians.
Instead of portraying Indians as‘having
a variety of lifestyles, Hollywood has
picked out the most exciting and adven=
turous people of the Plains and more or
less said, ''Okay, American audiences,
.this is how Indians lived." Of course,
,' " the main reason movies are made is to
make money., How better to get pébple to
go to movies than to show battles, fight -
scenes, thievery, blood and murderous
'savages'' on the rampage. Sure, it's
exciting but for the nms% part, IT ISNI%,g

oo

TRUE. You're being put on and uncon-

sciously, this is the image of Indians

that you remember. .

- ’

R
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DID YOU KNOW2?222222222222222

M

1. The first farmers in America were in the south-

west and grew corn in 3500 B.C.

&

Pottery wos made in America as early as 2500 B.C.

3. _ There were over 2000 separate and distinct lang-
uages of the American Indian.

More Indians lived in permanen_i’; villages than
those who were nomadic.

5. The U.S. Constitution is based on the govern-
ment of the Iroquois League? - '

&

. Navaso SANDPAINTING
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B , UNLEARNING STEREOTYPES

There's a lot of words %that have crawled into our everyday speech
that, to most -Indian people are. really rather insﬁlting. Other words or
phrases are simply inaccurate or used wrong. Here are some e::amples:

1. Squaw

N ———

Very insulting. Too often, it's used as a put-down. An Indian
female should be called a woman or girl.

2. Buck ‘ ‘

Same problem. Indian men are\lndian nen.
. \ v
3. "-Ugh” \ 2 -

Indians have never said this. Hollywood invented the word.

— L, "-Um" e ] e .
" Words like ""see-um'' or ''cut-um off at pass'' are what movie In-
* dians say. Indians don't use ”um”\?fter words. Thanks, Holly-
wood. :

7/

5. MHow! - :

?

Hollywood again. Northwest Indians may say 'Kla-How-Ya' in .
Chinook Jargon but never just 'how''. '

6. Indian Princess e

This is a term used for royalty. In order to be a princéss the
father has to be a king. Indians had no Kings. Now, it's used
as an honorary word, but before the.white man, there was no
such thing. '

J---Sit like an Indian- . PR
> All people of all races sit like this, not just Indians.
8. Scaﬁping : : : N

Before the colonists came, scalping was not common among Indians.
The colonists paid a bounty for Indian'scalps to assure the hun-

ters had killed the Indians and therefore freed the land for set-
tlement. Later, Indians began taking scalps as a form of retri-

bution. T

w
t
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11.

War Whoop : ’

Indian people did not make a ''war whoop' as it is commonly done -
touching the hand to the .mouth and making a”sound like a siren.
The Indian people—irs battle gave short loud crles in order to
unnerve the ehemy. The sound was-also orie of joy such .as the

modern *'Yipee''. -

. Mindian=giver' \

This has always been uséd-to mean a person will take back what
has been given. How this phrasé~came about is unknown, con-
sidering the fact that the indian peopYE“historically have not
been in a p05|t|on to ""reclaim'' what was given away. Use of
this phrase i5-also offensive to .ndian people el

~

Speak Indian ] ' .

There is no such language as ''Indian''. There are over 2000
distinct and different languages among {ndian people (even

in Coos County, -three dialects existed; -unintelligible -from- G

each other). Properly, it is stated - ?Speak an Indian lan-
guage''. -

'Paemsromc_ Roce. PAaNTiNg R
New Mexico
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THE ORIGINS OF THE PEOPLE

. Today, we tend to rely heavily on scientific theory
and modern research methods. For several years, scien-
tists have been formulating theories about how people came
to North America. Among the most common are: ’
. -By way of the Ber1ng Land Br1dge . \
-By boat from Asia or the Pacific Islands

Archaeological investigations have shown presence in
North America as long as 40, OOO yéars ago. Some sites have
given evidence even older than that, but- have not been -en-
tirely accepted as fact.

~ Indian people have their own 'theories" about the pres-

e pn e

ence of tribe$ in this counthy Most storyte]]ers lers relate @

h1story void of migrations, sailing or other means to come to

a new‘wor]d\\\\Some tribes recall travelling from one part

of this country to “another,_but not from a foreign land.
Because the Indian beliefs aréso-directly tied to the '

earth, the origins are-a part of the he11g1on/ph11osophy of

many_trtbes. Indians will say that tribes or1g1nated r1ght

here in North America. . .\‘\\
In order to understand that there are’ d1fferent philoso-

phies concerning. the origins of peop]e in North Am°r1ca, the

. following. suggested discussion guide may “be used in the .class.

\\

vvvvv

1. View the films "Archaeological Dating: Retrac1ng Time"
(F2135) and "Indians of the Americas" (F1583).

2. Discuss the methoas used to stientifiha]]y date an

archaeological site. .

3. Discuss other possibilities of‘migration according
to sc1ent1f1c theor1es that the c1ass :has heard '




’ . QUESTIONS FOR QUIZ OR DISCUSSION . Toe

' 1.QWhat is the most common theory of how people got to
1 North America?

. 2. How else could people have come to North America? -

3. Scientists have estimated man's entrance into North ~ N
" America at what time in history?

4. What type of 'extinct' animals did the Indians hunt
on the Plains thousands of years ago?

North America?

6. How would life:=have been diffefent in Horth America
40,000 years 'ago? , T - . - ETZT{

Roex PanTING
ARviowA
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Culture Guide .

THE ORIGINS OF THE PEOPLE S

N The science and history books are full of theories about how Indians

got to North‘America. The most comﬁon explanation is that migrating
tribes'crossed a land bridge frc. ia to Alaska between 10,000 and

Q0,000 B.C. From there, the tribes spread southward, eventually faking

up resigence in all parts of the United States. This is aﬁ accepted

scientific theory, along with seve(al others that say, for example that -

Indians may have come here by boat from Asia and adjacent island groups.

.

~ . -

EskiMo lvoey CaruiNe

\
\
A\l

But there's another side to the story... the Indian side.

Nowhere in the histories of Indian-people..is.it found that there was

" a migration across snowy stretches to a new‘laﬁd. Although the Indian
peop}e had no written language, events were preserved by storytelling.
Some of the stories are so old that they describe events taking place |
when North America was inhabited by extinct animals such as the mammoth, -\\‘

mastadon, camel and sloth.

ot n




mountains and went eastward to Georgia.®

In almost gvery_tribe's oral literature, there are—s{onieé;gﬁ_ghg______"______“;__
o?igins of peopié. Thése stories tell how the people originated in ) .
their own homeland, using the local landmarks 'and place names. For
example, the Coos Tribe of the Orégon coast have a story about people
being created from the sand at the beach ﬁea} Sunset Bay. The Muskogee "

tell how the people rose up from ''the belly of the earth" in the Rocky T e

And so, when Indian tribes are askéd how long they have lived in

/

an area, the answer is:

""FOREVER"'

. Roex Painning
oA SKETCHEWAN

B3

N




Teacher Guide

GEOGRAPHY ,
WHAT IS A.CULTURE AREA?

e ] <

In the l'g'ld school', teachers. taught that Indian ’ y
& culture was in 'groups.’ Usually, these groups were
geneYalized into just a few...the Woodlands, the Plains,
the Southwest. Even until recently, the area of the .
Pacific Northwest was almost completely omitted. Lo
Unfortunately, the grouping of culture has given
a distorted impression of how Indian people live in vari-.
ous parts of the country. These large genera]ization§
of culture groups sometimes greatiy overlap. .
It should be emphasized that North America has geo- - )
graphic regions that determine how people will live.
The environment dictates the resources and uses of re-
sources in each area. Too often, we sez images such as
] ' a Sioux warrior paddling a birchbark canoe. When this
image is thought throuéh...bifch trees were not common -
in Sioux territory. Another example is the Indians of
the Pac1f1c Northwest hunting buffalo. In rea]ity, the
range of the buffalo did not reach that far westward.
Each area of North America had tribes that 1ived
differently according to environmental demands. Within ?
each area could be a multitude of varied 11festy1es but ‘
for the most part, similarities overruled the d1fferences.
These similaritiés could include house types, clothing,
transportation, food resources or language. And just as
today we use similar resources, the use varies from area

to area.

- The following discussion guide may help the studénts .

to understand what a culture area is. ° : .
1. What are the six major culture areas? ‘ -

2. Why is the word 'area' better than ‘group' ? B

s
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The fo]lowipg discussion, guide may ‘help the stu- .
dents to understand the differences in culture areas.

1. Show a culture areas map. Have ‘the students
descr1be what type. of climate is common to each

-

2. Discuss what kind of housing and resources might
be used in each area and why. ° .

QUESTIONS FOR QUIZ OR Dlscussmﬁm

1. Uhat are the six major culturd areas?
2. Why is the word ‘area' better than 'group’ s e
when describing regions of culture?

3. List some obvious inaccuracies that you, have
seen; i.e. Indian pebp]e‘usind resources not

available in the1r own area. \\\\ .o
4. In which area would you find the most food
resources?

Thé least resources?

.y
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-Usually when we think about the word '"culture we think 3bout Fine

_art, music and language. In_a-sense that isvwhat we mean when we say *

Culture Guide ) ' “r .

.
N N

GEOGRAPH\Y . o

WHAT 1S A CULTURE AREA?
B ' N }

culture, areas. Each area of Indian culture in the United States has its

own arts, languages and cqstoms’ihat gre different from each other in [~

many ways.

Too many times,

culture 'groups.' This sounds as {f each individual in one "group' is

. )
‘f ‘ . : ! N

- * .7 .

fwe. think about Indian cylture being divided int

-

the same. That's really.not the case. In_each group or "area', as it

is better known, many different liFeStyfes developeds

»

. . e
- -
2 . . .
[l ’ - . ]

Envirahment played an important part
o . in aégermining how people lived. The re- .
sources Ehat are in a certa}n are; ire the
*ones that will be.used, rather than trying
.+ td do without: The Indians of the soutHr
west used gtone and baked mud bricks for
pou9g§.- They certainlx/;ou]dn't live in o
wooden houses 1ike ‘the Northwest Coast
6eople because th}e.simply were nég'enough
trees. Similarly, the Oregon Coastal people :
could not live in‘adobe houses because of
the damp climaée. So, each area develoﬁed
its own $ethod-of living“and each rea.is -~
now known as a culture area... in other
words, people who live in a similar mannep
but not an identical ﬁgnﬁei because of the

environment.




. . . “
, . . N - ]
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In each area, many many difrerent means of survival déveloped. Some

tribal people had abundant resources (as jngNorthwest‘Coast cultures).

RS . Others were nomadic (Plains or High Desert cul tures), depending on sea- .
7 sonal .abundance in a-variety of locations. - . .
. A :
Culture areas developed that often overlapped greatly but are gen- a
. erally: ' .

1. Northeast

2. Southéégt

3. Plaing/Prairies
4. Southwest .

5. Pacific Northwest
: 6.

Far North : \

3
%

The fo[leing maps will help to know where each area is.
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NORTHEAST k

The usual mental picture of the Northeast and Great Lakes area is

one of birch bark canoes and the First Thanksgiving. However the en- °

+

—
* vironment is diverse, causing diverse cultures to develop.

The, people of. the coastal areas (Maine to the Carorinas) depended ,

e

\
heavjly upon fishing and other- marine subsistence. The diet was sup-
H
plemented by the cultivation of corn, squash and beans. Along the mid- .
Atlantic coast, dugout canoes were used along the coast and waterways.

The familiar Northeastern birchbark canoe was used inland and in thé

Great Lakes Tegion.

\

. The famous Iroquous League of Nations was formed in the lSth and

-

16th century. The government of this League was used as a model for
. L .

the Albanf Plan, a forerunner of the United States Constitution.

Rock ?o.m-hng (Northeast)

v
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* 4 SOUTHEAST

/
/

/ . v

Many times the Indian cultures of the Southeast are overlooked or

generalized and grouped into other culture areas. However, within the

Southeast flourished large and powerful groups such as the Creek and

Chérokee. ~

Various forms of housing‘existed ranging from adobe—hul style of
‘the early Creeks to the palmetto thatch houses of the Florida tribes.

The Seminole is one of the better known tribes of the area. This
group is composed of several trnbes who- migrated southward to Flornda

In adapting to the environment, lifestyles changed to develop intd the/

Seminole traditions we know today.

_In the present area of northern Louisiana once lived a culture

known as Natchez. The people were temple builders whose architecture

rivaled that of the pyramids of Central America. In contrast, the

~

peopla of the Ohio and Mississippi Valleys buiit mound structures (Snake

Effigy Mound, for example) and develgped a trade system throughout the

area. It was in theé Southeast, on the Atlantic coast that the earliest

known pottery was developed.
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PLAINS - HUNTERS

Hollywood has givén the Plains an often false appearance. " The
"'typical Plains Indian'' rides a horse, lives in a tipi and hunts buf=

rd

falo. This is true of some but.not all of the Plains pe0p1é.

‘Tipis were used by the non-farming Plains frlbes such as the
Sioux, who followed buffalo herds and needed mobility. .The tipi pro-

vided a portable house for the nomadic lifestyle.

Long before white contact, the hunters of the Plains experienced
considerable movement due to changing weather, disputes between‘tr}bgs
and food supplyf Perﬁaps the most dramatic change occurred with the
coming of the horse. The speed of the horse and ability to fra&el
longer distances were some éf the reasons fgr changing lifestyle of

the hunters of the Plains/:

Siouk Beaswork Dasion

PLAINS/PRATRIE FARMERS

Despite the popular stereotype, there were more jgfming cultures
in the Plains/Prairie areas (Eastern Plains). Many tribes such as
the Mandan, lived in earth lodges. Others used sod houses, bark

covered lodges and rounded houses with thatched roofs. .

There was considerable agricutture and a primary crop was corn.

°
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, , SOUTHWEST

/ ' .
! : Early in history, the tribes of the Sodthwéét_accomplished great .

feats in order to survive in the often harsh epvironment. By 100 B.C. .

'

the Hohokam were developing an extensive irrigation system in order to
grow crops. Those irrigation canals are the basis of many modern ir-
i "rigation 39stems in the Southwest today. . . - ‘ '

' - + Using the principle of "mass" for solar energy, Anasazi archi-

[y
. -

tects built high-rise adobe apartment structures from 100-400 A. D o

Many Southwest pueblos still remain that were butlt durlng thi's samf

period of history. The modern architecture of the Southwest reflects ~
)

< the same engineering princfples used by the Indian péople nearly 200(
5 N ;
years ago. As in many other.areas, a variety of housing exists. The S
- . ‘

-
5

pueblo or adobe house is perhaps the most well kﬁown. The ‘Navajo six \\

or-eighi sided hogan is also known to many people. Aoache people used

a rounded brush wikiup. ¢
' N ]

Corn has been a major crop of the Southwest since its dévelopment -

several thousand years ago. In the Southwest, varietles of squash and

~

beans have -also been grown for hundreds of years.

Today, the Navajo comprise the largest Indian tribe in the Uni ted

States with tribal industries and reservation development programs.
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0t . PACIFIC NORTHWEST

Often, peopie do not realize there §re‘§o many cultures along
the Pacific Coast. The most common I@age i's of the cultures of British
Columbia who were carvers of totem poles. This area has beeq popular-
-~~~ __ized partly because of its art that is still béfgg dgne today.

Along. the Oregon coast, little has been emphasized about native_

¥

tribes. Therefore, it is often mistakenlf thought that few cultures

A .
. remain. Several hundred years before the establishment of Greek city

states and the writings of Homer, the Indians of the southern ‘Oregon

coast were living a well-developed tribal life.

- There were no tipis along the cagstline. Houses of cedar planks

-

were built. Out of the cedar also came transportation... the dugout

canoe. . Y e

Fishing was a major source of food along the coasts and gardens

were not developed because of thé wide variety of ‘wild foods. ; .
The Ind.an Removal Policy of the 1850's placed coastal tfibes on

reservations where much of the culture practicés were.forbidden. Be-

. - * . s

cause of this, many tribes have lost important traditions and are bres‘

ently seeking to reconstruct tribal .life. . .

1
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! FAR NORTH .

Cultures of Alsaka and the Arctic are often misunderstood as be}-

“

ing simply “Eskimo. The Eskimo people, more properly called Inuit,

live in the barren regions farthest to the.north in the harsh envnronment “of-

A%
sub-zero temperatures. In this ared, the famlllar lgloo and dog sled

I3

are commonly used.

«To the south ef the' Alaskan area live a variety of cultures that

’

do not typify the Eskimo way of life.

»

. Cultures such as the Aleut constructed earthen pit houses for

year- round use and were not users of igloos. Nor do all Alaskan people

use dog sleds. Whale hunting is done by a few groups but others depend

on land animals as well as marine résources.-

The geography and envuronment of the Far North are both so dlverse
that many llfestyles developed depending upon- land usage and avaal-

ability of resources.
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Teacher Guide

"TRIBES! . . . WHAT ARE THEY?

. . If most people @?e*asked to nameyteﬁ,American In-
rL T | dian tribes, it would require a tot of thinking. Some
" are quite common (thanks to the media)....the Apache,

Sioux, Cherokee, etc. These names denote a very large
‘group’' of peop]e who .may share many th1ngs in- common.

Usually, a 'tribe' shares the same language family, ;

_ but not necessarily the same language. Other character- i

istics may‘bé the same such as Tocation or.a common an-

*

cestry.

, (' Indian tribes .are well deflned orders of fam111es,
¢c1ans and households. A person may be & member of @ cer-
tain tribe but in order po fully 1dent1fy himself, there
. may be other names associated with the tribal name. The
multiple-name of a ti'ibal member defines -more exactly
yhene the individual fits into the society. For example,
lﬁéQis Coos, Owl Clan, -Medicine tree

. i I T

a person may be of the
household.

“\
~
\\

The following are some ideas to discuss conce}njng
s Indian tribes. _ o
1. View the filim "More Than Bows and Arrows", part 1 . .
and 2 (F2504 & 2505). "

2. Discuss the wide variety. of’ 11festy1es amOng the o
various tribes mentioned. ‘Note that th1s also
ties ih‘with‘the study of culture areas. ’ T e
3. Ask the class to list as many tribes as they 7

can.. For extra credit, have the class research
/ major groupings or families in each tribe.

0 -
K ) ﬁ @
0 - b
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QUESTIONS FOR 'QUIZ -OR DISCUSSLON )

1. Name at least ten.tribes in.North America.

2. What types of thihgs do tribes share.ti]at may
'group’ them as tribes?.

3. Why would multiple names of a tribal member
-~ be used when talking to a stranger?

4. What is a tribe? -
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Yy "Tribes" . . . What are they?

>

A tribe is described as a group of people (here we go -again with
the word, ‘'group'). But it really goes further than that. <.
The word "tribe' usually means ﬁeopie who share man9 things in .
common, such as: "
1. Ancestry
2. Customs, manners 4
3. Basic language forms
4. Location '
However., a tribe does not necessarjly‘have everything In common,

Many tribes may have linguistic differences, or houses and hunting

methods that are not all the same, and so, the word tribe must be some-

Y

times broken down to ldentlfy exactly wheretmembers flt into the gen-
\

¥

eral category. Many tribes can be broken, down ‘as follows: ’

Tribe ) -

»

Language Group

(3

Village t

N Clan d
'\\ (“} .

o " Fa#ﬁ]\/
’ ! "H useholh .
o o
0 CaRued BolE o ° Q )
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Some tribes use two names to identify themselves. We can see

those differences in some examples:

Hunkpapa - Sioux Chiricahua - ‘Apache Hanis - Coos

Rosebud - Siuox . . Mescalero - Apache °* Milluk - Coos

‘ > . ——

Although "each tribal member is Sioux or Apache or Coos, each fur- .

ther defunes the name to identify the area.
Aga:n with the old"Word STEREOTYPE We should know that tribes
shafe many things in common but often not all people in that tribe live

the same. And to say that all members uf a tribe do things a certain

way could be in error.

——
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Teacher' Guide

GOVERNMENT N _ )

o The government of the American- Indian is very com-
plex. Again, as'W1th other tr1ba1 ‘ways of 11fe, the
structure of government and Taw varies from area to area. _
Unfortunately, the only. g]1mpse most people see of In- R -
. dian law is the Hollywood vers1on S o PR

For Indian people, laws were necessary in order to °
. : " insure harmony and’ peace among the individuals. Often, ) :
e w ot laws were strict and unyielding and used violators as ex- ‘ ‘
' amples of misconduct. MWith the know]edge of. a severe
punishment that would shame an- 1nd1V1duaf for a lifetime;"
violators were few and people WOuld think twice before ,
breaking a iribal law.~ : o .
. On the other hand, Indian law was a complex of rules
that afforded members individuality and freedom without
restriction as long as meémbers respected the 1aws Tr1bes:
and groups were governed by: a Council that gaVe direction ' _ &
and advice for the good of the tribe. A CounC11 may have ’
many 'chiefs', each W1th a specialty of expert1se that added
to the overall we]fare of the tribe. '
: " After reading the following Student Activity Page, the -
o following activities or discussion may help the class to
; better undefstand tribal government. L

1. View the film, "The Peach Gang"(FZSOO & 2501).
Compare the differences between the Colonial ' : B
type of 'justice' and that which is expressed SR
by the Indian people.

2. Discuss‘why a severe punishment (cutting off a _
finger for stea11ng, cutting or 'branding' the *%
nose for 1y1ng) would deter offenders in a ‘ :
Jtn1ba1 socnety

‘. 3. Discuss the advantages/d1sadvantages of a Council

’ ' with no u1t1mate leader. :




!

QUéSTIONS FOR QUIZ OR DISCUSSION
= ,

1. How js Indian government different from that of
the present-day United States?

2. How is the government the same?

. 3. What group.of{fribes'in the East were a Confederation

that rose to power about 1600?

4. What contribution did the Iroquios League make to the
formation of the government of the United States?

5. How did the concept of-a 'chief' come about? .

. Vorcupine Quitlwork Design
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Culture Guide

GOVERNMENT

First of all, we should clear up a few miséoqceptions about the
word, ""Chief''. The structure of most Indian tribal governments did not\

allow for a single ultimate chief as we know it today.

The majority of tribes relied on a form bf government that was -
based upon a very democ;atic sys tem. Council§ were estaﬁlishéd that
ranged in size from only a few leaders to several dozen. These coun=
cils were considered the ”governﬁeht“ of the tribes. In most cases,
councils were made up of elders and other wisé people who weré chosen
for the position because of certain skills and knowledge. In some
tribes, the council and leadership positions were inherifgq from gener=-

- ation to generation.

Raven deswen i

A counéilfdi}ected the tribal groups in aspects that were impor-
tant for survival. Although no one person was the ultimate leader in
mos t céses, tribes and spokesmen could carry the council's wishes.’
The tribes‘dften had many "'chiefs!, each with a certéinfduty or kné@-

ledge to share with the people.

When the.Europeans came to North America, they brought with them
the concept of one.ultimate ruler... a king, an emperor, etc. Dufing
the time of western treaty negotiations, it was necessary for an Indian
representative to ''sign on the dotted line'. This representative, al-
though pf%en ?ﬁgt one of the spokesmen,*was de;ignated a '"chief" on the
treaE%es. Since that time, the concept of one.ultimate leader among

Indian tribes has been established. . &«

Probably the most famous government structure among the indian
tribes is the League of the lroquois. Several tribes in the north-

-

L




east formed this league about 1600. The original five tribes were

the Mohawkt Oneida, 'Cayuga, Seneca and Huron. About 100 years later
theIOnandaga joined to make the sixth member of the League. As a
powerful force, the League held dominance over the northeast from the
coastline westward -to tae‘Great Lakes. Because thc leagué was demo-
cratic in_ structure, it was carefully ‘looked at by the early colonists

who wished to form a govarnment alfferent from ‘that.of the 01d World.

The !roquois League waS'composed of several representatlves from
each tribal group These representatnves would come together severa]
times a year to discuss business and to solve problems "that may have
arisen. The entire League voted on matters of importance and each .

member was held to take the decision back to his own tribal group.

When Benjamin Franklin and other Colonial leaders began formulating
the Albany Plan, the forerunner of the Constitution, they took many idéss
from the structure of the lroquois League. Franklin met with leaders so
_that they could explain how the League worked over such, a vast area.
Franklin was impressed enough to base the Albany Plan on the idea of

democratic and representative government of the Iroquols.

The rapi& movement of the Colonies and settlers soon égused con-
flict between the Iroquois and the white man. Demand for laid.was great
on the part of the settlers ahd the tribes were foréed tg'hove.‘ With- h
in a few years of the establishment of the Colonial government; pressures

began splitting the League apart and by the time of the signing of the

A

\Declaration of Independence, the League was nearly powerless.

Nertheastern
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¢« ' SUBSISTENCE
- ’ The following four units concérn subsistence and the way \

in which Indian people provide for methods of suryival. Varied

methods are often overlooked in, Indian studies. again, and the B
. stereotype dominates,

HOUSING
1. View the films "How to Build an Igloo" (F324) or "Tuktu .
and the Snow Palace" (F2109). Contrast this with the
obvious knowledge of tipis. Discuss the advantages of
, - igloos over tipis and vice versa. .

' 2. For extra cred1t, students can build models”of Ind?an
'dwe111ngs Suggested examples are: pueblos, igloos,
Tonghouses, t1p1s. ' .

Pictures of dwe]lings can be found “§n encyc]oped1as - L
\\. ) or reference books in the 11brary '

\ : 3. As an art project, Indian designs can be drawn to slig- .
o gest decorat1ons on a tipi. . . ' : e
FooD  _ | //
— 1. View the f11m “"Red ‘Man, Red- Cedar" (F218) Discuss
student reaction to eating the foods shown, Discuss
the availability of wild foods and why people of the
Pacific Northwest did not need to cultivate cropss -

«

2. Fon a class activity, make avaiﬂab]e dried corn kernels. :&
These gan be bought in Spec1a1ty food sect1ons of super-
markets or taken from dr1ed “Indxan Corn“,sold in the -
Fall. Also bring a 1arge, flat stone and a rounded: $tone :
| N
to grind or pound corn. , ; e
Put several kernels on the f]aﬁ stone and grind W1th a
rubbing mot1on. Anothér method is to pound, however : K
+this can become messy. {y ‘

Discuss the steps involved .in using corn products; all ) -

U A




steps should be. considered ... stripping and saving ‘the
harvest seed corn, storage,'p]antjng,'harvest and the
) eventual processing into a variety of foodss .

.- o ’ . - - . /
. FLOTHING - - 7
. 1. Assemble a variéty of materials: -
skin or legther . cedar bark
cloth (cotton) ' " dnied grasses "

Discuss the advantages of ‘each type of materidg] for ol
o " clothing use among Indian peop]e, Empha51ze the ava1]- .
' ability of each item and practicality of use, )
Ask the ciass to list the steps 1nvo]ved in obta1n1ng
clothing from each item.

2. Obta1n several - p1eces of cedar bark (from a mill or a
wbodp1]e) Dampen the inside of the bark. Strip 1ayers
from the inside; they should resemble Jong, wide strings.

. Using a flat board and a smooth piece of wood to pound
with, fray the strips, As they are pounded, they be-
) come soft. N

" On the Oregon.Coast, the pounded strips are doub]ed over
a be]t made of leather thong to form a skirt.,

. 3. V1ew the film "Tuktu and His Nice New C]othes" (F2101)
.Discuss how this type of clothing is practical for the
northern environment. . “

TRANSPORTATION L

»~ 1. Discuss. how the stereotype of the 'birchbark canoe',
has spread. EmphasiZe that each enV1ronmenta1 area had
matetials that were perfect for water usage (ekcept
_ for the Southgst!). _ e
2. As a c]ass proaect, make a model of a a§?dan~bu]1hoat.
A frame is constructed of supple limbs to form atbowl-
'shape. Another Timb is ‘tied to the top of the 'bqw]'
25 to form a rim, Stretch brown cloth or crepe paper pver}

o




sﬁape Anothér Timb encircles “the bowi’ﬁhape to, form a
rim\ Stretch brown cloth or crepe paper around rpe out-.
) side} Attach a 'tail’ and & piece of wood to théytail.
* D1scu§€ the difficulties involved in- obta1n1ng and pre-

o paring a]l the mater1als for the boat.

o

3. D1scuss¥pow the horse changed the lifestyle of the In-
" dians of \the Plains. :

—

. : Serpent | § Cow 2
v : Berhsh Colum bra ' : .

QQESTIONS FOR QUIZ OR DISCUSSION ’ '

The following thought‘queﬁtions have been designed to help
the student realize patterns of susbsistence among Indian
/tribes. )

v

, 1. Why don't all Indians wear skins like the movies, Show?-
2. Who do you think made most of the clothing? Why?
3. Why wasn't skin cloth1ng worn extensive]y in the South~

west?  Northwest? ‘

4. What kinds of materials were used to‘decorate clothing?

5. Who used cotton?

6. Did all tribes weave cloth? ,

7

8

. Why were furs often highly prized? ~ =~ -
. 'Three basic” kinds of Qater transportation were used. What .
were_they? . R
9. What type of water transportat1on was used in the North? ' 1
|
1
|

o1
Qo
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10. In what area of| the country was buffalo common?.

11. How were buffald hunted before the .coming of the
_ horse? N - o

the\lse of corn introduced to North, B

el

12. How Tong ago wasi

*  America? “1 _ - ' i \

13. Name at least ten foods\’irst cu]tq’\vated or used by the - '
N American Indian people. - R

14. Why was adobe used for houées in the Southwesti i
15. Why weren't tipis used in tl\1e Pacific Northwest?

16. Were more tribes nomadic or traveling hunters?

A

\
\
\ .
\.
!
\
/
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SUBSISTENCE:
HOUS ING ‘ -

v bne;of the most misunderstood aspects of Indian life is the type

» of hqusihg used by tiibes. In talking about different culture areas,

/

4 .
we found that the environment caused people to live in different ways.

‘Because of the climate, people made housing different in order to
/

»

suit the particular area in which they live. These types of houses

‘ /
depenﬁed upon the type of materials available in each area. /

/ln the forested Northwest Coast, rectangular, gabled houses of

/ . . .
splﬂt planks were common. On the Oregon Coast, houseé\were smaller

-

/

(15 to 20 feet ,long) than the 50 to 60 foot, structures of the upper
Northwest Coast. !t had a sunken floor, dug several feet below

. ground level for insulation purposes.

Sy

-

}
[ '

f /5 NogrHwest ConsT \ ‘ : j
L ¢ RAvEN DesieN \\ :

\“ ,"’ & o \(

N

| .
N Plains people developed the tipi. Eighteen to twenty‘t¥i~po]es /

i s

. were commonly used for the frame. !t was covered with sewn buﬁfa]o\\,
. N .

j'hide and later, after white contact, canvas was used. N
; -~ ' VAN

| /

. ~ - » ,
. . - . N . - S - . - - N o




Prairie farmers used the earth lodée... the Mzndan style being
most famous. The lodges wére thirty gé forty feet in digmeter,
rounded, and dug slightl; [nto the earth. Sod and grass was allowed
to grow on the roof for further insulation. In the Southern Prafriés,

round thatched grass houses were used.

. Lonéhouses were ;onmon“?ﬁ’the Northeast and several styles devel=
oped. The quanset hut used during World War Il was adopted from the
Iroquois-style house. Many were inverted U-shape ;r gabled. B;rk

or thatching covered the walls. In the great lakes area, conical dome

houses known as wigwams were used. These were bark or mat-covered.

-

&
Turile

ot Design

Berhish Colum bha

In the Southwest, the people used pueblos made of stone masonry
or adobe bricks. The eight sided hogan was also a distinctive style.
The Apache used rounded brush wikidps that were’ ideal for a more

nomadic lifestyle.

Contrary to populér belief, not all people of the North live in

igloos. The igloo was most common to the Northern and Central lnuit

(Eskimo). Other people such as the Aleut used shallo Rit dwellings
~

~

with a rounded frame of whale bone -or wood.




Esximo SeaL Fieure

Many other variations of housing existed all across America.

- A lean-to (A-frame style) was used in the Sub-Artic

regions of Northern Canada.

- The Seminole developed a raised platform covered by

\a thatched, palmetto frond roof.

- OBjibway people near the Great Lakes and some Plateau
tribes of .the Northwest covered a tipi-type of frame

with bark.

- Early Creek (Muskogee) people of Georgia used a type

of édobe with a thatched roof of river cane.

And so, the stereotype of the tipi as the most common Indian

dwelling is not true. More tribes used other types of houses depend-

ing on availability of materials and types of lifestyles.

4w e o e~




Sioux  Winter Count Symbols

WHO WERE THE INTERIOR DECORATORS?

v

]ndi;n housing was far from being plain and unadorned. The Pacific
Northwaéé cultures elaborately ¢arved wooden houseposts and painted de-
signs on the walls and putsjde.‘ This was done by family members who used
family symbols and crests of authority.

Tipis were painted with\family or personal designs that depicted an
- \

important event. T \ -

In other types of housing\the surroundings were decorated wi th per-

sonal possessions such as blanké%s, robes or carvings. Just as we do today,

indian people made every effort tb beautify the surrdundings‘to make a

pleasant place to live. . - . ' .
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SUBSISTENCE: ) ‘
FOOD -

A
§ \

Tribes who lived near the sea or by lakes had a primary degen-

&

dence on fishing. Hunting wild game such 55 deer, bearqéhd elk Las an’

‘ important resource. Wild plants provided an excellent and nutritious

- *

supplement to the diet. But when we think about !ndian food resources,

we usually think of only two: ' p . /
1. Buffalo // ' I
2. Corn . o
We need to see how widé]y these two food sources were'rea71y used.

i

Reck ?;\nhns ‘ vl
Texas

t
[

The;buffalo was a grazing animal who lived primaril?gin the areas
of the central Plains and Prairies. The herds flour;shed from the '
Sohthern Plains, northward into Canada, and the East-West range was’
between the Rocky Mountains and the Prairies.

Beforg the Spaniards brought horses to America in the 1500's, the

t;ibes hunted the buffalo in various wéys. The Mandan for example,

91
o«




N\ .~

- » M
were an égricultural people who lived in permanent earth lodges. Year- '
ly, the buffalo herds migraté@ﬂnear‘the villages and the Mandans hunted
them on foot'. Offen, sections of the herd would be driven over a cliff.
1t was, §ndeed, a mass slaughter, but provfded'the tribe with meat, bone

utensils and clothing for the entire year. Little was wasted because

the Indian people believe that waste is ap insult to the animal.
;
Z~t

Biro SymsoL

J
Corn has been a primary food source for many tribes for over 5,000

years. We must remember that thousands of years ago, corn was different
than it is now and usage was different.
Many tribes, expecially in the South@ést, grew "Indian Corn", a
. \
highly colored species that was dried and pounded into a meal for use in
breads and soups. Other tribes ate fresh corn or mixed it with otﬁerr
foods. One tribe, the Arikira, developed géygg_varieties of corn.

But besides corn, Indian agriculturists cultivated squash, beans

and a wide variety of foods that we still use today as major parts of our
i

diet. .
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A

AMERICAN i\{w IAN FOOD ‘

(N
\

i

4

\ . . .
For many people the mention of Indian food brings about images
of turkey, corn and the first Thanﬂsgiving. These foods are only a
small part of the enormous contribh%jon of fqdd resources the Ameri-,

can Indian has given to modern-day society.

3

" Over fifty percent of the foods|we eat today were being devel-

oped and used by Indian people thousands of years ago. In each cul-’

ture area wild plants supplemented th% diet of game or fish. Early"

indian agriculturists -cultivated cropﬁgsuch as corn or squash in arid
regions, relying upon irrigation technology. Overall, food was abun-
dant and a respect for the Earth was important to insure continual '

seasonal cycles.

The following is only a partial list{of the foods Indian people

used and have now become a part of the YAmerican cuisine'.
- - )
artichoke onions E
beans . paw paw huice (tenderizer) ' B
berries peas g '
chewing gum persimmoﬁ§
chili peppers potatoes ‘
corn - pumpkins . ’
cranberries sassafras g_
garlic squash ;
hominy smoked meaﬁ
maple syrup . sweet potat% ] : ‘
melons tomatoes -
nuts ) wild mint \ R
’ oils from nuts ' wild rice

(tn addition, The United States Pharmacopoeia Rists'l70 vegetal drugs
now in common use based upon Indian medicinal practices) v .
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\
SUBS IEQENCE:
CLOTH\I\NG

Types of clothing and materialslused;are so varied among Indian ,

people, we can only give a‘wide overview. ‘Remember that how people’

N
\ . ¢

lived depended on the environment and so each. tribe would use clothing
suited for the\comfort of the area. \

The Aleut people wore clothes made primarify of seal skin.” Fur B

\

\ \

of the seal was worn to the outside in order to céqlect moisture. In
addition, two more layers of fur were placed togethér (one layer of fur

\
faced the other) with the hide of one nearest the skin. This provided

. . e A\ :
V. insulation and an ideal cold weather garment that is uﬁ%qualled by

N today's modern synthetic methods. The Eskimo wore caribou hide trousers
‘ and coats (known as Parkas). ~ -
The Northwest Coast people primariil wore clothing madé\of plant
Ofibers. Strips of cedar bark were woven together to form‘a éape or
tunic. Skirts were made of softened cedar strips hanginé loosé}y from
a thong be}t. Furc and skins were worn during [extrerie cdld-and\for'

special occasions. In some areas, the wealthier classes were the\enly

people entitled to wear furs such as otter or seal. |, \

-
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‘€skimo  Clothive DESIEN .
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_used for decoration.

g

|
Plalns and Pralrle tribes d%ed skin for dloth:ng Porcupnne

quills Were sometlmes used for decoratlon Hen wore legglngs\wuth a
breech qloth and‘often a skin shirt. Vomen wore: dresses most oﬁten
made ofﬁtwo deer or elk skins sewn together These reached to at\

least mﬂd calf and were fringed (Never low-cut or mlnl-sktrts Tike

on T.V.!D ' ’ \\\\ \\

< ~

308 98 98 &
. ,/' " . O ‘.‘
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1ROQUOYS DRESS - DESIGN

.
‘

In the Southeast anclJertheast, furs and skins were used as well

as woven fibers anﬂ animal hair. A type of embroidery was sometimes

4

N
The Southwest people were the only ones who used cotten. This

, N —_— - - * ¢
was woven into a wide variety of garments fon\?oth men and woman.

Skins were.also ujgd but not to the great exteai\pf cloth. Later in
their history, Southwes t people used wool "after sheép.herding becaime
a livelihood. -

L 4

Moccasins or sandals of some kind were used by all tribes and hun -

dreds of styles existed depending on the climate and available mater-

ials.
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SUBS I STENCE: - ' S
TRANSPORTATION

Y

3 <>
Two main transportation methods were used by Indian people (besides
C
”?alking, of course). .

 CANOES o I S ¢

I‘!)ugout' canges were common among people who lived alci[wg coast lines. T

Paci fic Northwest tribes used cedar for the canoes that anged from a

a
4

tho-man craft to one that could transport fhir.ty or more. o .
i The Eskimo .used the Kayak, a small boat wi th one single roun&ed.open- )

ing. The Aleut ﬂqsed the Iquan, with two round cpenings and the Umiak, a

larger boat that could hold many people.. These were made of walrus s!dn R

stretched over a whale bone fr.ame.". In the arctic was also the use of dog' . ¥

\

"sleds for transportation.

. lmmllm'I!IIIIl"/nu ..“u“ .
‘ "(AT' ‘ h . . .
y # ) - )
5 TR “‘E“uuu,, Tl . ~ . .
4 ] V — ..mu-J I, . . . :
Saimon head d s1gn T
. - .
l‘ ¢ - -~
- i ,
Canoes of birchbark were used by the people of the Great Lakes, .
. ¢
These canoes were mage from large sec}:lons of peeled blrch tree. bark o
\ Z
attached to a wooden skéleton frame. /l These were 1ight and easy to carry . !
from one place to another in areas wﬁere lakes are separ,ated from each ¥ < \
. ; 7. .\
other by small areas of land. . z
) 3 - ~
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The Mandan had a unique method of water transportation called the . |
; R '
bull boat. This was made’ of buffalo hide stretched over a rounded -
willow frame! The buffalo tail was left on the hide and a piece of

wood tied to it to stabilize the boat and keep it from spihning. The

e

Mandan women used the bul 1hoats to transport traae‘{tems along the o e
Missouri and other rivers. ) * .

After 1600, Plain§ t?ibes acquired the horse. Ihe'Spanish-firsf "J ‘-
brought horses to America and some. o} the' annmals escaped or were traded' '
or séglen by tribes. Wltth\\»ﬁhort perlod of time, the trlbes of the ,
Plains became excellent horsemen and were able to travel lpng dlstance; ‘

. . .

to hunt. i 'S ‘.« L ) o '3 ' <
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Teacher Guide ) | .

LANGUAGE

Indian languages are far from being 'simple.' - All
across America, languages of the American Indian varied
from p]ace to place. Each language was a comp]ex of not
only words, but mean1ng of words that changed the phrase-
ology and 1ntonat1on of each spund In some 1anguages,
there could be a dozen ways to exbkess a statement simply
by jntonation or emphasis on a syllable.

Usuélfx, languages are grouped together becau§g of
some similar'characteristics. Indian languages have been
grouped accordingly, although dialects often make one lang-
uage unrecognizable from another in the same group.

- An emphas1s should be that Indians do not talk as T.V.
and movies portn@y them_ The stereotype of the Indian man

grunting a ‘how' or ‘tugh' is far from the truth.

The ‘following activities should show the studerits
that Indian languages do not resemble Hollywood images.

1. As .a class project, have the students research
which states and/or cities take their- names from
&n Indian language. Compare the differences in
sound and word structure.

2. As a class'project, research the Chinook trade
jargon for numbers. Memorize the numbers 1-10
and compare them with English, Spanish or other

.languages. Loook for similarities.

3. Discuss why the media has given the Indian people
Hollywood "Indian talk' instead of showing the
real language.. g




i t

QUESTIONS FOR QUIZ OR DISCUSSION
7
. ) // [/
1. How many American Indian 1anguages/7¥e there in

North America?

2. What is the most widespread language?

3. Why do you think this language (g&zstion #2) is
one of the largest in area? { v

4. Can eve yone in the same cu]turé area unéerstand each
other? | /

5. Why do/you think so many diverse languages developed
in North America? |

/

- —————————
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""" ‘ \ LANGUAGE

Ve -

There is ﬁo such single language as 'lIndian''. In North America,
there were over 200 distinct language groups. Within each group were
many, many dialects that wereiunintelligible"T}om each other.

The ‘most widespreag language is Eskimo which is spoken from

Northerh Alaska eastward to Greenland. However, even with that gen-

, \
eral area, other dialects and languages often appear. Language groups i
are normally confined to one specific area although in instances such
as the Athabascan, the language appears in Alaska, the Pacific North-
west and the Southwest. L
\\
GouTHWEST
Porrery Desien
L)
Not all“people of a similar language grouping can.understand each f
i
other. So many variations appear that within a few miles, there may be, oL

many dialects that cannot be understbod by each tribe. (For example,

on the Southern Oregon Coast, the Kusanklanguage is spoken and it uses
- two dialects, the Hants and the hiluk. Withiﬁ twenty miles of each

other, the languages are used but are as different from each other

as German and French) ' .

7&J 53




~

Indian languages are difficult to learn and ‘are so complex that in

many languages, there are dozens of ways to say one word. Again, we

\

see that movie stereotypes have given us the wrong impression. How many

times do you remember the Indians on T.V. séying simply ''Ugh'' and "how''..:

Qiouyx Beapworr Desien

- Sign language of the Plains developed out of necessity to trade
and interact with tribes who spoke different languages.

- The Chinook jargon was used by many people of the Northwest.
It was a "untversal" language known to many people.

R
a—n e
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- PHILOSOPHY

The Indian concept of a §;preme Being has always
fascinated people. To some, it is.mysterious and filled -k
with 'witchcraft' and Black Magic. To others, it is
ritualistic, Pagan and involves human sacrifice. A1l
of these concepts are figments of writer's imaginations. - '
The media copied the concepts and promoted -them to the
general public and the resuit has been a terrible dis-
tortion of Indian philosuphy/religion.

Most movies make a moékeny of Indian beliefs by
showing ceremonies and rituals that in no way reflect the
real concepts. In addition, movies tend-to treat all
ndian beliefs as one all-encompassing philosophy. '

Class discussion of 2 variety of concepts would
' show students that Indian beliefs are not all the same
nor are they 'bloodthirsty rituals.’

1. Discuss some movies»the class has seen, especially
- the images of Indian 'religion' that were shown.
2: View the film, "The Navajo Way" (F2347 & 2348) :
Discuss the concepts presented in the film. ’




QUESTIONS FOR QUIZ OR DISCUSSION

rd

1. Why do you think the movies have distorted Indian’
beliefs? .
2. How does the Indian respect for the Earth compare
with other beliefs you have heard about?
3. Why would Indian people- respect and honor the ‘spirits’
in things? v
4. Why do you think the Indian beliefs are *philosophies’
. rather than ‘religions' ?.

<
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PHILOSOPHY

Philosophy is sometimes a scary title: what we mean is a system

of ethics — the way peopfe relate to each.other. Some peoplescall

)

this religion. Again, the movies have distorted the religion or
philosophy of Indian people. You will see a wide variety of utterly

ridiculous nonsense about Indian beliefs in. any Cowboy and Indian movie.

-~

3 3 - *
‘Ceremonies look like voo-doo rites and 'sacred prayers are portrayed as
-
4

-pagan mumbo-jumbo. . *

Indian philosophy is very complex. There is no worshipping of
everything from a “rock god' to the ''sky god'. Hollywood made that up

to make Indians appear to be very mysterious. But nowhere in movies

have Indian beliefs been shown accurately.

T

== ’
. Biro Desien

-

Indian people indeed have a belief in Supreme Beings and each

L

group of people have a different Aame for that Being: Wakontonka,
Great Spirit, Grandfather, Kuwalis, Owalici — to name a few. With each
tribe, the Supreme Beinc¢ may haQe different qualities and abilities,

but there is a basic recognition of powers that are unexplainable.




4 .
Among Indian people there is a.basic belief of respect, for the -

Earth and all living things. Spirits that inhabit IiQing (and inani:
mate) things are often honored. For examplé;\thé spirit of a deer
éay be honored after'the gnimal is killeﬁ, gg;khat the spirit may be
‘assured there will be no waste. A cedar tr?e may be honored in -~
thanks before it is cut to make a dugout canoe. ‘The hororing is a |,

belief that-people and all other living things must respect each

other in order to live in'harmony.

Papago
N Basket Design

-%
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'ORAL LITERATURE

Most students are used to_readind books about Indian
'Jegends' or ‘'myths.' Sometimes the stories sound as if
they were made up on the spot or'told just as fﬁn. Most
people do not readize that Indian oral 1iteratu#e is an
art that has developed into a well-respected part of .drama
and literature in America.

Below are some activities and discussion questions to
” }

stimslate thoughts. .

1. View the films, "How Beaver Stole Fire" (F2117),
"North American Indian Legends" (F2127), "The Owl
and the Raven" (F2316) or "Arrow to the Sun" (F2315).

2. Discuss the real meanings of stories such as these.

3. Have the class write'their own stories about one of
the following topics. This may show how Indian stories
were told in order to explain natural.phenomena.

-How Deer Got His Horns
-Why Frogs €roak - B <
-How the Moon Got to the Sky .
-Why Rabpits Hop .

4. Act out a story that is from a book, an Indian story-
teller or student's personal knowldge. Discuss how
, the story may have been acted out centuries ago as
opposed to more modern settings.

5. Compare some 'real' stories told by Indian resource
speakers (available through Indian Educgtion program)
and stories that are obviously stereotyped or phony.

. v o ——————— s 48 F e
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QUESTIONS FOR QUIZ QR DISCUSSION

1. Why were stories told by Indian peop},e?.
2, What underlying meaning is in manj stories?

3. Are the stories tr:ue....HteraHy?.‘ :

-~

Why or why not? -

-

4., Why are animals and people often, givgn ‘special
powers' ? - . : ’
5. Why are many inanimate things personified in Indian

- stordes? s .. .

—

Biro TAILFEATHER.
DESIGN

K
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ORAL LITERATURE

Because Indian people had no formal written fanguage, story tel-
ling was used. Stories told of tribal histories, phi losophy and .

sppcific techniques of craftsmen. Tribal storytellers refined their

¢

ar¥ to such a deg.ee that their position was often regarded with ‘ .

great respect.

In many tribes stories were sacred or held much magic and because

of this, some stories could only'be told at a certain time of year or

3

on special occasions. Often, in the Pacific Northwest, these §torie9

centered around Coyote or other animal figures. Sy
} R N N

4
e
3
1
%

CIARE-HEAD OESILN

- -

Indian stories often concern the creation of things or ‘'how things

-

came to be''. Many stories concern how people obtained fire, how light’

~

came to the land ~r why a certain animal possesses its characteristics.
> . '  ——
Expla.ation of natural occurences are a major part of Indian oral liter-

ature. These Stories were often told to children but adults also used

.

stories to reinforce values and traditions.




JRUSSTEC
TS

Ihdian storieglare?not simply fairytales. The word myth tends
to suggest thfs. ”Tribai people aré very serious about traditional
stories and c0nside; fhep no more fantastic than stories of any other ) :
cglture.l\Tbe charaéterslinvolved in Indian stories;may or may not be

o ! .
e believable but.the~objecﬂ of the story is the lesson that is learned. 1

-~By using a variety of characters, each with a certain personality, !
!
the storyteller gives examples of behavior and is able to teach social i
. , . , ;

- P

. . <
lessons in that manner.

\ t E>grn boy on
) ) Beaded Oress




‘Toqcher Guide

It seems that in school art classes, the art of/ the S
American Indian is too often overlooked. It cou]d/ﬁrovide’
a rich learning reSOUﬁce for students to appreci%ﬁé forms
. of art that developed in America. / ) o
Indian art has been generalized to portray only a few
forms such as beadwork or totem poles. Unfortunately, few
s people have‘fhe chance to experience seeing or actually doing
.Indian art. ‘ C
Students can use the designs on the back of the Culture
Guides to trace, cp]or or get ideas for their own des%ghs. )
The following discussion ideas may be of use when talking
about Indian art. .

1. View several of the following films:
"The Dawn Riders: Native American Artists" (F2116)
"Haida Carver" (F2113)
"Indian Artists of the Southwest" (F1920)
"Maria of the Pueblos" (F2120)

2. Discuss the techniques involved in producing a work

ofart.
3. Di;:D§s why various art designs developed and how the
‘environment may have influenced certain motifs. : P
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QUESTIONS FOR QUIZ OR DISCUSSION - . -
./ s N )
1. What is the most well-known form of Indian art? >
' +2. Hny did different forms of art develop in different * A )
R culture areas? ' )
' 3. Name six items that are of primary use in Indian art. ;
. - e 4. Who made sand paintings? N N ‘ . ‘
5. Who were the totem pole carvers? o, . AR
N

» f
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[ American}“ndian art is as diverse as in any other!region of t@e L
N -world. in eagh culture area, many art fPrmﬁvdeveloped, each with a f

l distinctive style and material usage. Many of the traditional art

methods remain, but unfortunateiy, too many have not been passed on

to the present generation.

Common concepts of Indian art include the most 'famous':

< Totem Poles Feather work
) Beadwork Leather clothes & moccasins
But the 'art' of the American Indian is ;omplex andjagain,_not
all tribes did the same type of art work. Remember fhgf the materials i E
available in each area are the materials that will be used. j
The argxof the Pacific Northwest is very famous. Totem poles,

carved masks and highly decorated wool robes are a familiar item in

e et

_ museums and art shows. Because the people of the Pacific Northwest had

|
|
|

available to them a resource of wood (especially cedar), the art re- !
flects the use of the wcod. Shells often decorated the clothing and o
robes because of the availability of sea life. Designs were often in ‘
the style of animal figures, greatly detailed, with stories depicted

{ in the design.

Feather Design

Beadwork is a very common example of Indian art. Before the coming
of the white man, beauwork was virtually unknown among the Indian tribes. . ___ .

Large and small beads were made of baked or sun-dried clay and strung to-

n o

. gether witheother decorations. However, when the settlers -and exolorers

- T T - . B
came to America, they brought glass and ceramic beads for trade. This - /

LR < /




| ——e

type of bead was adapted to Tooming and sewing and the present style of

N i
S ———

e

: ] S
becadwork became popular. ‘ - ‘ : :
/ Besides the leather work and use o feathers for adornment, the ;

\ .
Indian \people developed a wide variety ofi art to decorate their sur-

roundings: . )

-Porcupine quills were fléé&ened and sewn to buffalo
: : robes and clothﬁng on the a&;;ns. -

/ -Birch bark 'siﬂhouettes' were cut and applied to the

- birch cooking éontainers and \baskets in the Nertheast.
-Abalone was inﬁaid in wood, as were the teeth of ani-
mals in the P#cific Northwest.
-A type of embfoidery was used Ln clo\nlng in many parts

- of the Northeast. \¥
\

N ! ; .
-Colored sand was used to paint and draw pictures fo:
. . ‘ ceremonies in the Southwest. - N
§ N
: el
ol
i
\
Prcific NORTHWEST
7 AnNiMAL Eve DEsieN

\ \ : )
|
1 i

1 oo . .
And so, the art is very different in all areas of the country. De-
pending on what is available, that is the type of art that will develop.

" Look for mixtures of artwork in Western movies. 1f you see a Cherokee

carving a totem pole....be suspicious of authenticijty!
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THE PRESENT

Stydents’gften misunderstand the present situation of .
American Indians. Because movies show the Indian as a race
that “f#s been eradicated By the Cavalry, it gives the im-
pression that no Indians survived.

Today , Iﬁdian people are active in many organizations
that serve to better the methods of education, business or
economic development. National and state Indian organizations

are supportive of Indian self-determination and rights. : _;

An excellent resourca for the classroom is to invite
Indian pedb]e te speak to the students. Besides good back-
T " ground information, there would be a chance for students to
ask questions they'otherwiée may not think of.

¥z

- The following discussion and activity‘ideés may help

the class to understand the present-day Indian situation. . ";
1. View several of the films:’ .
"Alaska Speaks" (F1461) o d

-~

"American Indian Speaks" (F1900) .

"Broken Treaty at Battle Mountain" (F2114 & 2115)
o "Nation Within A*NationNavajoland USA" (F1536)°

"The People Are Dancing Again" (F2254)

2. Discuss the various views represented in the fjims
e P

, and contrast them to views that have been heard from--— —=—

®  other -sources.” N

e 3. Assign a well-known tribe such as the Sioux, Navajo,

.. Cherokee or Oregon tribe. Ask the class to researcn
the present-day situation in these tribes.

+




&

. QUESTIONS FOR QUIZ OR DISCUSSION

1. Why do people think that the American Indian has 'dis-
appeared?’ ’

2. wﬁy do you think the Indian beop]e are interested in regain-
ing’ or retaining their heritage?

3. Why would Indian people see a necessity for an Indian Edu-
cation program?

4. Why do you think that the Indian people still have prob-
Tems in dealing with the government?
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THE PRESENT

Ld . 4

Indians are not a 'vanished race,’ altﬁough some books and
movies tefd>to give that impression. Tribes still flourish.....
some living. on reservations and others living in various parts'of
the United States. . ‘ E )

) Hlstorlcally, the United States treatment of the Americag In-
dian has been less than honorable |n most cases. We all know.the
stories of the broken treaties, the massacres by the U.S. Cavalry
and the disgraceful living conditions on Some reservations. Because
the Indian people are still living in the shadow of the past, tribes
are attempting to gain g)better way of life for the people. )

Because of the long reservation egperiences and encouragement
by the ~overnment to become 'productive citizens,' the Indian people
have, in many instances, discarded the old traditions. " In some ases,
the Indian traditions were forbldden in boarding sc¢hools and vocation=

al schools. And so, the Indian people are attempting to retain and

regain traditions....not so much to ']ive'in the past' but to find a

. way to have self-identity.
| 11 o
Lt L
- Basker Desten
- - Thompsen R.,B.C.

National Indian organizations have been prominent for several
. decades. These organizations are for the interests of Indian people
who are in tribal gove?nment, business, educat}on and other fields
that pertain to their interests. Some of the more well-known of these
organizations are:
National Congress of American Indians
. National Advisory Ccuncil on Indxan Education
. Americang for Indian Opportunity
s ER(;

75

ke mw Ammeas
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. In Oregon, there is a Commission on Indian Services that is
concerned with ivsues and problems of tribal groups thfoughou} the
t
|

state. For education, the Oregon Indian Education Association is

.active in Indian Education programs throughout the state. ' ) N

‘ 3

Y

03]

P e

A

Turre's Hewv Desion
’ NogrhwesT LomsT -

1
Many tribal groups who were terminated of Federal supervision in ——-
the 1950's ore now seeking 'restoration' for fribes. The government
— - "~ " has seen that termination policies have been very destructive to tri-

bal life. Consequently, laws may be enacted tc sverturn the policies

of termipation for individual tribes.
Indian people are active in many phases of government, education ' %

R and 5usines§. Tribes still struggle for rights and legal interpre- ' :
tations while at the same time attempt to maintain traditions. The '
great era of Hollywood called Indians the '"Wanishing American'' but

now the "Visible American'' is a more proper title.

e Pevs e s va 4

-
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FI1ELD TRIPS .

!

- 2
Field trips are excellent resources for learning on the Oregon Coast.
Several sites are available:

<

‘ 1. Bandon Historical Society, Bandon. CoT{gction of baskets..and arti- )
- . ' facts. Admission free. ~ .
. od ’
2. Coos County Pioneer Museum, North Bend. Collection of basketry ) )
artifacts. Admission free. . vr

-

3. ]ndFan Forest, Florence. Excellent display of éuthentic Indian
house types, deer and buffalo. Discount of 25% ?b( group rate.
Admission chafged. Call for information 503-996-3677.

4. *Native American Research Center, Empire. Collection 5f local arti-
facts, guided information tours. Admission, free. (Notég from
time to time, special exhibits are held). P ‘ B

> WHALE FIN  SyMBol . . g

%Call the fndian Education office at 269-1611 for museum hours.

[
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FLORENCE
r Indian Forest

SOUTHERN OREGON COAST . Authentic replicas of

Y

Indian housing
» % PACIFIC OCEAN

‘REEDSPORT
3 MAJOR ARCHAEOLOGICAL SITE
Carbon date 1010 B.C.
_., {closed to public)

S

NORTH BEND

r Coos~-Curry Pioneer Museum
Extensive coastal basketry and

artifact collection

. COO0S BAY .

o K Native American Research Center

I Coastal Indian,cultural and

s archaeological display

" BANDON
By Bandon Historical Socilety
[ Coastal Indian artifacts
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AISTORICAL TIMELINE -

Europe-Asia

Industrial Revolution
‘Europeans come to America

Napoleon rules France

Columbus mistakes Caribbean
islands for India

.Nd}mans conquer gng1and

Fall of Rome

Rule of Tutankhamen (Egypt)

Stonehenge (England)
constructed

Middle Fast cultureg
develop

Greek civilization.develops

PRESENT
1900

1800
1700

1600

1500
1300
1009
+800

500

“

500

1000

2000

3000

v

4000
5000
6000
7000
15000

Great Plains

American Indian

Treaties with tribes

4

Iroquois League formed

e

Anasazi of S.W. build high-rise
buildings using solar energy

" Hohokam develop extensive system

of irrigation in S.W.

_Agriculture in the S.W. (corn)

_ Pottery developed (Mogollon)”~

Burial Mounq cultures in Ohio

Cultures, of Oregon'coast flourish

First pottery developed along !&,
Atlantic coast

Arctic’ cultures develop tool-making
techniques )

Big game huhting develops on

-

Man--hunts lce Age
mammals in North
America

v
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EVALUATION Lo

o ~N
Grade: ’
S . 3 .
- Name (optional): ' ‘ .
* ) 1 : . - . -k
School (optional): : s
! N ‘ . //
o : - \ : . . ' T .
Piease complete the following evalugtion at the close of your Indjan

studies activities. It will assist/us in.measuring the affectiveness
of the Activity Guide. Please forward to: Indian Education Coordina-
tion Progfam, Coos County -ESD, 1350 Teakwood, Codbs Bay, Qregon - 97420.
1. How many of the Handouts did your class use during this year? o

" . -

-
2. How long was the Indian study, in your class?
; . 7 °
- Il -
3. How many of the suggested activities did you’uge? ! ! ’
- - - ) VAN
! /. - (3 A

4. Had you ever done apy of these activities in'classes befére? iIf so,
which ones? X . A

*
)

/5. Which activities were least successful?

’ JU . o /

6. Mhich activities were most Successful?
o/
7.. Uhat suggestions do you have for-iﬁprov[ng the guide? -
[ . A
‘h . .

-

8. Overall Evaluation: Excellent Very Good Ovay Ho~hum
9. 0ther comments are appreciated: , P
- - - 4 * _ N ¢
. .,
- - v . ..
& w LR
-ﬂ- - T ) - i
. “
*
, ‘ " 81
. occooooal
y N, . '
* T o 93 -
\ : * ’ i ,

X
, }2
-
N
A
f
rd
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. .
.
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'
-
"
’
¢ 14
°
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-
o
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COCTS: COUNTY EDUCATION SERVICE psTRECTT 1350 TEAKWOOD * COOS BAY, OREGON 97420 * (503)269-1611 SPRING 1981 °
‘ . - . o P . C~ . o
~T0: ALL TEACHERS v ’ - . ; T -
A.\_f_—_:. . M ° ' ' . 3 ,,’ ‘. * H
SUBJECT: 'TNDIAN- EDUCATION FILMS™AVAILABLE FOR YOUR CLASSROOM : !

SN |

: R . Yy g |, T ; ' .
The majority of available films for classroom use have been previewed, recommgnded, and purchagsed by Indian Educa-
tion parent committees in each district.. Duting the review process, the committees specifically looked for.accuracy in

. detail and portrayal of culture areas.. Films containing misinformation and stereotypes were rejected. “ -
’ T - e i ' . AN
An attempt bas been made to make :a'vaﬂgblelr’r formation concerning all Indian ’cu1ture‘area‘s, however, acc,"ep sable

fiThs about the Eastern area and the; Plains are Wery few. As media is reviewed land purchased, updated film listg will

be made a\fajlabrlel-. ' BN . L ‘ . 2 ) _ \‘J .
- . V N " . ’r‘
' : . . : . Lt . : - . . ¢ R A
.o Because children are so influepced by télevision and movies,,it 1s 1mportant;. to discuss edch film, emphas1z§‘1§g the’

“facts prebented. - This is an excellent method to break down Hollywood Indian stereotypes and expose children to accuracy
i -+ pof fact. Many films concerning Indian values and philosophies need additional discussion so that students do not mis-

interpret the meaning of the film. Discussion ideas are ipcluded with the film list with additional information for .
teacher use. . . 1% g ;o

* l
- » - -

. Below i¢ a listing of-ﬁrecommen‘ded films. A synipéis with suggested usage follows in thg’gg.‘éa'i’l'gd list. AW films = -
are now.available and may be ordered thiough the Coos "County ESD Instructional M terials €enfer (IMC} fidm library. '

m k 9 R ’ A X .'M'O-OOO-O.'—O-O'MOM-MOM-H-M-MONoo—-Mtwow'o‘OMOMOMOM-M-ﬂ'OM!O-O-M R
rea i “h A N 0k [\PACHE‘!NDIAN'(FIM) P I, 11 minutes - ¢ I\RBQ_N_-__TQ___U_&_E_:SUN (F2315) t J S A, 12 mn-
3 F”_MS A\/AILABLE\ K coptrast between traditional ceremonies | & btes. - . )
1 A . — still observed today and the modern busigess of | . Boldly graphic ead colorful, mininum dia-
c—:’ - v . . a tribally-owned lumber industry. \5"5\3/7 logue is used.in this filu to tell a southweyi
Gy LR AAST by (FLIBL) TS, 15 mnutes : Suggested Usg:  Discussion of how culturés-slr- * Indian story ¢ the magical transformation of a —;
| Tre 3fvatop ent o Algska sipce  the Rus- . vive in a° modern world while retaining tradi- boy conceived by the.Sun and a human mother— *
e s1ars 13 viowr 1voscenes of the gold rush and™ \ tions./ 7 ’ , . The boy does not fit in and is not accepted by ~ °
~disoner. | o b Shows the efrecr of respurce . . ¢ other boys his age. He searches for hisefather
WIS pyvr. pteng, 0w native people of Alaska. . 300k ARCHREULOGICAL DATING: - RETRACING  TIM but no one will help him. Finally an elder
Lo, LISORIS T o¢ exwloitatien and - . (F3%) S A, 18 nlinutes ‘ o b s peeiat-—powers helps him by turning Wim——
b2 BN P wityra Value systems. \ " WNot.specifically.an Indian film, but rather, * into an arrow that is. Shot to the sud. There !
e . Lo “a’look into the methods Osed to date arti factz. . he nust undergo four tests to prove worthy of
o BTE ML NOIAK  SPEAKS. THE (F1909Q) J S, Ysing exgmples of Americar_x Indian prehistory, his father, the Sun, As he completes his’final
(Yol 2N HTutv, ' .. the film shows how tree rings are used to find . test he is transformed. and filled with the'pog- ¢ o
e “nreelteibe., the Muskogee &Feek, Resebud the age of cut bgams. The Carbon-)4 method /is *~ _er of the Sun. This -he shared with the peonle ——
P21 Siouc and) “tisqually- are shown sngakiny éf to- discussed ' ~as® wéll as dating from the eart“.s of his pueblo on earth. - ’ .
, Aay's 1ssudst among Indian pecole” contrast strata. ° f Suggested-Use: Discussion topics may jinclude 1-'~
O FHpllywodds vs.-the ~eal Indian s also shown. Suggested Use:, Excellent for showing how pis- art, color, Indian tales and the re1afionshin a
E lCc-_.'-_:e‘sted 4. Discussion of lIndian stereo- tory! an eh:story are studied to give accyrate to the enviromment. - ] i o
ez spes_and_{onterporary Indian issues. dateﬁ“of historical events. / . (A Myrtle Point Parent Committee film) ‘QL', o
) ® . Atl‘ - LN ) ) ! T T, e R ‘:' o “ ¥ e . )




BROKER TREATY AT BATTLE MOUNTAIN (F2114 & ~

Z2115) ¢ ~, 60 minutes

The Western Shoshone are struggling to keep
24 miYiwon acres 6f 1and n fevada that was giv-
en by treats. Tme and 15 sacred ground, vital
=0 survisa} ¢ tn:  snashone people who cannot
=grally acie't “he asmect of "selling" Mother
Earth. “he "1+ snows actual confrontations be-
ween e Ca nnaret ard the Bureau of Tndian Af
Farrs, bengrite=' ¢ Fisn and Wildlife <na  the
2o su ¢ Lland. Managerens At ancidents or
fm  nteertiteoip the “actual account of tne
Shoskofe s at"empt to retain tha lang  ind oré-
L "“T'serve the ancien! traditiors
Suggested Use: Discussion ¢ anviran vt veeiogy
and land use
have <ur 23yt despyte overunslring odds
{A Myrel. Pown Pare !t Cerumitter film)

~
’ 2

[1

L CHILDREN OF THE it bEAWED DinD (F1229:

. 138 26 m e . .
« Doivrc Old Bk o> 17 wvear 01d Lrow Indian
Cboy w o T N nvira, tewers have a chance
tooo- D0 vl pae toinating 1aooan ali-indian
Derade ard act e rte tatagy 4t the tradition-
¢ 2l omand e crene o Yyves an a podern world
ang the 1 o, rrarngre of both old and new.
Sugges ed Be SRR ot an indyan community

TARTY PN :

e

LA Coqur e Py dntd e ittee tim)

Pk CHILOREN F THE PLATNS  INDIANS. (F1123) 1,
19 rainutes T T e
diar Trow Ln cne Plains s shown at the

tree nrecedir Tur~pean contact. An Indian boy
narratos eparionce such 18 a4 buffalo hunt,
rading 403 e brations

Suggested lge isteriial persnective or Plains

WpTa ot one youn, .rfian can who lives 1n the godern

wrid and 3 of e diFhicuit to mayntain strong

pos+ bonds with hry meritage,

woCt Suggested Use  Intormative t1lm about reserva-

Uaen  t10n people :nu (ressures of the modern vorld.

= v A P p 2 "

TEe {4 North band “arent Loumttee film) .
el

“ERICY,

Viewnng ancie t tradition: rhar

3 Indian vive,

(e .

I Dok vl e T SUNFALID T U S A, ‘30 ma-

c\g e

ey Tro Blood ngrens o* Alberta, “anacda are

T S UCTEE A j/ tne  traditional  oowarow and
erencrste T ool toguses on the feelings,

&% CREE MUNTERS OF THE MISTASSINI (F2519 &
. 2520) 4 S A, 58 minutes

Three modern-day Cree families in Northern
Quebec build a hunting camp for winter trapping.
The film shows the construction of the winter
lodge and daily attivities as the animal hides
are prepared for storage to bz traded in the
Spring. Indian values and ways of life are well
presented 1n an excellent picture of a people's
relationship with tne land. - )
Cuggested Vse: Survival techniques; contemporary
family 1ife on the Cree of Horthern Quebec.
% North Bend.Parent Conmittee film)

o0k AU RIDERS, THE: NATIVE AMERICAN ART] ISTS
TF2116) J°S, 27 minutes v
From becinnings in the 1800°s vhen the buf-
talo was all but gone, Indian art in the modern
orea was formed. Much of this artis traditional
wn its two dimensionality perspecitve, no shad-
wi,s, end raw earth colors. It often,reflects
nast teepee art. We are shown Plains Indian art
of three Indian artists who talk about their
work and other Indian artists.
Si.gested l'ver  Art, history. contemporary In-
dian artists. .
{A powers Pareht Committee film)

&

$3C& DISCOVERING AMERICAN INDIAN MUSIC (F1843)
I'J S A, 24 minutes
From many different tribes, the film shows;
dances and songs from many areas performell in
ceremonial clothing. The contemporary artist
tells & little of his and her life ¢f today be-
fore seeing each perform. .
Juggested Use: Recommended for a better aware-
ness of various songs and dances. as well as the
people performing them now. ’

»

330k END OF THE TRAIL: AMERICAN PLAINS INDIANS
TF1767 § 17687 J S, 53 minutes, bfack&white
This former television special wuses early

photographs to recreate the Plains wars between

1860 and 1890. Contrasting two cultures opposed

to one another, this film ends with the battle

of the Little Big Horn w

hgwete ] lse: Mistory'and culture conflict.

LTE GERON'MO JONES  (F1326) J S A, 21 minutes

An Rpache/Papago boy in Arizona is taken
advantage of by a greedy merchant who convinces
him to trade his valuable turquoise necklace for
a TV set. Subjective style wuses little narra-
tior to tell the film through the boy's ..eyes
only. Important: —this film should be previewed
and discussed so that stereotypes and feelings
are articulated.
Suggested Use: Study of
tural differences.

ttitudinal and cul-

. -
3¢ HAIDA CARVER {F2113) 1 4 S,°]2 minutes

On the Pacific coast this film finds a
young Haida Indian artist shaping miniature to-
tems from argiilite, a jet-black stone. The
ftlm follows the artist tc the island wheve he
finds the stone, and then shows how he carves
it in the manner of his grandfather who tauent
him the craft.
Suggzoted ise: Excelient film to provole Cards
ing interest. ’
(A Myetl2 Point Parent Comnittee “ilr}

$30E HANG TOUR AT 0% THE LMD P28 4 end

I 35 A, 4% minutes

A youna Navaje boy finds a valteble tour-
oughbred horse that had escaned son LS uw e,
When he finds out that the hoess o aclacic
and the owner s conducting ¢ Sedrch, .2 1§ lorv
between the horse and returming i%.

Suggested tse-  Excellent view of contemnorary

Navajo 1life showing a blend 0of the old trugi-

tions and new methods.

{A North Bend Parent Committes “iim) -

£308 HOPI INDIAN, THE - REVISED {#2158Y ¢ 1.0}
minutes b :

This updated film uses older footace as
well as recent views of the Hopi: who live, nea:
the Grand Canyon. Hopi arts such as Kachina
dolls, and pottery are shown being made for sale
through the tribal store. Corn and squash are
tended, using ancient irrigation methods and o
traditional wedding ceremony is observed. -
Suggested Use: Cultural differences; Indian art
and tradition,

0 HOPI _INDIAN ARTS & CRAFTS (F99) P I. 11

ninutes .

Authentically presents Hopi Indiran weaving,
silversmithing, basket making and pottery mak-
ing but without much Indian philosophy or feel-
ing. -
JSuggested tso: Useful  for showing techniques
involved only. )

*

30k HOPI INDIAN VILLAGE LIFE (7155} P I. llmin-

utes N =

This older film 1ntroduces Hopi life as a
caller announces the day's wedding cerenony.
Before the wedding preparations, men travel down
into the valley to tend the sheep and corn for
the pueblo. Back in the pueblo, women grird
corn into cornmeal, make coiled vessels of clay,
and prepare the new couple, for the wedding.

Suggested lise: Culture study of the Southwest.




HOW 3£A!§j{ﬂ§f9g§_.FlRE (F2117) A11, 11 min-
utes

Jolf, Coyote, £agle, and Chickadee reach the sky

Jpeopls  uith or arros ladder. Beaver is trapped

by the sky people and then steals -fire, placing
_ .__the fire yeder mis_claws as_all race back to the

earsh. Beaver ~laces fire in wood s$o that we

‘have 1t Sstored for our use today.

Suggested Use Exceilent for introduction to

fndian stories and for students to write their

own Iadian stories.

(A 7owers Parent Committee filh)

<

g:xg@ﬂzggpgggglggg(mzﬂ P 1, 11 minutes
TAis filr shows a step-by-step demonstra-
tion of how an Eskimo igloo is built. While the

tarration 1s a bit dated, this film offers the

material 15 ised to provide shelter based on
sound architersural design.
Suggested Use  Lond usage; shelter for survival.

A Horth benc-2arant Committee film}—— ——— - —

I HEARD THE 0wt TALL AY nAME (F2128, 2129,
5 21307 € A7 7% winutes
1h1s Filr 1s a powerful story of a young
Anglrcan priest's awakening to life 1n the face
of death. Unavare that he has only a Short time
"ra live. wour  Father Broan  is sent by his
"Gisnor ‘na r o~ 'ncirar vivlage in Canada. os-
tensibly to ne  the Indien people, but actually
- “to learn ef.uuds about life to be ready to die".
By the time [the dwl has called his name", the,
Indians have <mown uim that death, like life, is
= both beautiful .nd uglv, full of pain and joy, a
[y circle unbrosen, Tne film is a wammly humad
C7) story of the understanding tnat can deveiop be-
mwesd tunen peanle  o° Gifferent cultures and an ab-
P sorbing portraval of the values and traditions
ary winch reflect tne Indian's deep kinship with
o= pature and conuern for human dignity. °
‘a”“ gaste TS fultural values. ’
"~ (A Myrtle Poirt Parent Committee film)

Utk . WILL FIGHT NO MOREFOREVER (F2121-2124)
Com 1 WS AL 106 minutes

- The historic 1600 mile Jjourney of Joseph
_and his people 1s recounted in this film. His-
" torical conflict and events leading up to the 11

Lle week flight are well detailed. The.. film. .shows———

! __s the feelings of both General Hcward whose "duty”
*" §s mportant and Jnseph, who honors his people's
wish to live free,
Q  :zesred reo Historical perspective of the
FR]C mous tiez perce fight for justice.
s, Myrtle Point Parent Comnittee film)

Q 5

» in 2 Paci®ic Northwest Indian story Bear, .

best demonstration of hou readiiy available

A

ok INDIAN  ART OF THE  :IBLOS (F1999) J S, 13
minutes -

Rich colors dominate this film showing Ka-
china dolls, weaving products, silver work and
basketry. A wealth of beautiful Acoma, Santa
Domingo, Hopigand Zuni pottery is shown that re-
flects the religious and social life of the in-

- dividual tribes. This film shows the final re-

sults of the artist, rather than how they are
actually made. , -
Suggested Use: Art >

o0& INDIAN ARTISTS OF THE SOUTHWEST (F1920)
J S, 14 minutes
Zuni, Hopi and Navajo artists have retained
their artistic culture in producing silver work
(their most recent art form), pottery, weaving,
and =xachina dolls that reflect the tie between

themselves and the Earth. This film demonstrates -

how these articles are made.
Suggested Use: Art techniques
Fes "INOIAN BOY OF THE SOUTHWEST (F1219) I J, 14
minutes
A young Hopi boy tells about his nkighbors
and family Jocated high on a mesa in the south-
western desert of the United States.
Suggested Yse: Hopi life today.

0k INDIAN FAMILY OF THE CALIFORNIA DESERT
{F1240) T, 15 minutes
A woman from the Cahuilla tribe locdted in
the desert area near Palm Springs, tells through
flashbacks her earlier life and how her tribe
adjested in living with the desert environment
of Southern California.
Suggested Use: California history; Indian his-
tory.

.

306 INDIANS OF THE AMERICAS(F1583) 1JS, 16 min-

utes .

Using maps, dioramas and paintings, this
£11m traces the first Americans over the Bering
Land Bridge .down to the tip of South America.
The #ayans, Incas, as well as North American In-
dians are presented.
suggested Use: Good introductory film -on basic
differences between Indian peoples caused by
distances and other geographical factors.

Lok LESEND OF THE BOY AND THE EAGLE (F2231)

?1J, 21 minutes -

This Walt Disney film tells the story of
the Hopi Indian boy's love for his tribe's sa-
cred eagle, the boy instead seis it freerand is
turned away from the Security of his home. The
eagle cares for him and teaches him the eagle's
skills in hunting. When the boy returns to his
home he mystifies everyone with his new powers.
He then learns to become an eagle and changes
into the bird flying high above the Earth.
Suggested Use: Indian stories; value differences.

" Z30% LONG ROAD'HOME, THE: PART I (F2125) J S A, -

. Suggested Use: HAmerican Histor{; Indian removal.

- dance completes the film and serves to tie this -

>

4308 LEGEND: OF THE MAGIC KNIVES
T J5, 11 minytes
Totem poles of the Pacific Northwest are
shown being carved today as they were in the
past by other Indian artists. Through the use"
of masks worn by actors, the story is told of
the magic knives stolen by a master carver.s en-
*vious chief. A guardiam spirit sets out to pro-
tect the knives,.but the old chief throw. a .
knife at the spiric. It strikes the chief in-. X
stead. 3 © - .
Suggested Usc: lndian stories.
(A Horth Bend Parent Conmittee film) '

£ (F2095)

$30¢ LITTLE UHITE SALMON (F25323) JSA, 27 minutes
[ittie White Salmon is a settlement on the -
Washington side of the Columbia River. 1t is ~
here that many descendants of the Cplumbia River
fishing tribes live. The film shows how the
people used salmon as a resource before white
contact. Also shown and discussed is contempo~ -
rary problems faced by treaty Indians in the
right «to fish. .
Suggested Use: Good film for promoting discus-
sion of modern fishing issues.
(A Bandon Parent Committe.film)

20 minutes N

part I (independent of Part I1) is a unique
American history film told from the perspective
of the Muskogee (Creek) Indian tribe. Thepeople
travel fiom their homeland to the areas of .
Georgia and Alabsma. A rich Muskogee Confedera- L«
tion is formed. Land is taken by the government
and the famous "Trail of Tears" ensues.

(A Powers Parent Comittee film

006 LONG ROAD HOME, THE: PART i1 (F2126) J SA,

7 minutes -

This film (independent of Part i) shows to-
day's Creek (Muskogee) Indian people as ‘they
live in keeping with both their original heri-
tage and also in living in today’s world. A
stick ball game is shown as well as other facets
of their lives today in Oklaloma. An old stomp

-generation with the-others- of a-rich-past., ——- -
Suggested Use: Contemporary Indian?society. I
(A Powers Parent Committee ilm) e

-
»

2308 LOON'S NECKLACE (F79) 14, 11 minctes

Tndian story from British Columlia uges
ceremonial masks to’show how the loun, a water:
bird, received his distinguished nezkband. A
blind shaman regains his sight with the help of
the Loon, and in return gives the Loon his den-
talium necklace that is magically transformed
into the Loon's neckband, :
Suggested Use: Indian stories.' S)E} ‘
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Loo% PARIL_OF THE PLESLOS (F2120) T2 S A, 15

minutes w

Maria Merzine? developed pottery based on
reconstruction of archeological findings. She
is shown using-ths coil method, smoothing, slip
glazing, palishiry, and decorating the black
pottery of San lldefonsc  Both her talentdd son
and grandsor are shown with their work. :
Suggesicd Ure fecurrended film for pottery
teéapiques

Sork NOFE Tt “Uas  ARD ARROMS (F2504 & 2505)
J 54, Tu o inutes
r Ihis 1 an excellent film for breaking down
stereotype 0¢ the Aesican Indian. It shows .the
oot Indran wovie  nave had on the pelitical,
somal  and  uitural develorment of the United
States. -avt 41 continues Ly show the irfiuence
Indinn cuttaee has e today's way of tife. In-
disn agricwituee, ning  ond medical technology
are 47 ong o gubaects gsed to Show  the wmpor-
tane ¢ tady ¢ Lontributions.
Suggested Use intvin history. contributions
and T Lt lurat nitTeranogs
[A Bando Dyremt g rttee 21lm)

/
$E WL W ATION: RAVAJOLAND USA
IR T, U ninutes .
9% 1odern Mlaviins an 1972

t,«rLJ“ gy o f

et v oL th Crtine up bustnesses or this
Yarge el Muin fioservation of wCL000.  Also
3ivewe 0 rabae o adtusiing Lo Conterporary
Tt

Su?gested Use Conterporary  indian business,
TuRTare om0

S DI
. Tautrs
*eenzrtfer e reflecting  the sparitual

Viea of *he Mivad  womunity new o and 26 years

Tk LFT347 4 2348) 1S A, 48

%I 445, This NBC priduced £21m uses both older
- “iimoend ses
§

: ,jfa tayn, her s

e F1Im Lo Tnllow Mary Grey Moun-
Pobert Lee. and  aged nedicine man
shev Yi.. 'n traditional and nodern
n anusua., direct apnroach ilows
. et very real feeling of the
Mavayo way . showp  through this ‘rim. Note:
some frontal Yuoi'y included in somd scenes Aas
sho . °n the A3 iinel television presentation.
Sazior A e\ wecomended for ndepth study of
the Navayn @20y

X North Serd T \eapt

Lony Salt us
"3 s30Cielies
the student

Tarrittee film?

>
[}

R
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£oo% NANOOK OF THE NORTH (F1417 & 1418) A1l, 54
mnutes, black & white -

o Originally filmed during the silent erd
this film (with added music and narration) shows
the epic commurfal life of an Eskimo family and
their struggle for existenge. Filmed in the
Hudson Bay territory. (See Tuktu Series for
more modern filmed segments of Eskimo life, in
the classic style of Nanook}. . 4
Suggested Use: Lifestyles of.the far north. ,

E et 4 NATIVE AMERICAN MYTHS (F2362) P I, 24 min-
utes
Five traditional Indian Stories are told in
a cartoon presentation for young children: '"Sky
Woman" {Seneca), "How The Raven Gave Daylight
Unto the World" (Haida), "How Coyote Stole Fire"
{X1amath), "The Story of The First Strawberry"
(Cherokee):, and "How The People Came Out of The
Underworld" (Hopi).
Juggested Use: Introduction to traditional sto-
ries from many trjbes.

3k NORTH AMERICAN INDIAN LEGENDS (F2096) T 4,
21 minutes
Beautifully filmed, adaptations of American
Indian stories describe the appearance of the
North Star and the origin of corn.
igaesind vse: How Indian stories have, been
used to transmit values, customs, and beliefs.
(A North Bend Parent Commiltee film)

230k NORTH AMERICAN_INDIANS TODAY (F2127) J S A,

25 minutes

This film shows contemporary Indian peoples
1n today's world trying to regain cultural iden-
"tity and ways of traditional life. Scenes in-
ciude the Indian Ecuménical Conference, Miccosu-
kee Indrans in Florida's Everglades; in British
Colunbia, scenes of Kwakiutl dances at a modern
potlatch and as recorded in the early 1900's by
Edward S. Curtis, and also Navajos of the south-
west in attempts to keep their land and water.
St wood Uge: Indian peopte n  contemporary
society. :
{A North Send Parent Committee film)

&

0% 0SCAR HOWE: _THE SIOUX PAINTER (F1892) S A,
27 minutes
This filmis highly recommended for advanced
art classes to conmmunicate a nique, personal vi-
sion in visuwalizing and composing style. Excel-
lent for specialized art Classes, this film is
not generally recommended for Indian cultural or

3

historical usagetpurposes only. Should be pre-

viewed for possible cultural usage.

- ¥ ~

%% OUR TOTEM IS THE RAVEN TF1570) 1 J S A, 21
minutes .
Chief Dan George pértrays an eldeily Wash-’

ington State Indian who dislikes the urban life

of his daughter's family and takes his grgndson
on a manhood quest to awaken his tribal ftradi-
tions and Indian heritage. & distanctly Indien
film that introduces some concepts and attitudes
alien to the majority society. .
Suggested Use: Cultural values; needs .discussion.

08 OL_AND THE RAVEN, THE (F2318) P 1 U S 4, ¢
minutes .o
This delightful film uses animated seal
skin figures to tell an Eskuw story with humor:
how Raven's feathers became -blach.
Suggested Use: Eskimo stories.
(A North Bend Parent Commjttee film}

07e PEACH GG, THE (F2500 & 2501) g S A, 40
minutes -

Arthur Peach, an indenturad servant iiving
in Plymouth Colony in 1637, runs away frow his
mas ter's household, He, and three friends tra-
vel to the MNarragonsett Indran territory where
they ki11 an Indian man and steal his furs. The
Narragonsetts caoture Peach and his friends and
turn them over to the Plymouth aovernment for
triai. 12 1638 the trial is held, with witnes-
ses and Testimony for both sides of the issue.
But the drama .nd the final verdict is left un-
resolved and unanswered, the viewers becowe the
“jury". N hd
Suggasted Use: American history: Sudigial system,
(A Bandon Parent Committee film) .

N
00k PEOPLE_ARE_DANCING AGAIN, THE (F2254) 10

K, 28 minutes

A brief historical sketch is presented of
how federal Indian policy has affected the
Siletz people, of the Oregon foast,. including
current attempts to’regain the federal recogni-
tion of tribal status taken away almost 25 ykars
ago. Tribal members give personal observations
an the éffects of termination and present™\their
attempts on regainina and strengthening their
identity in-a non-Indian seciety. Shous tradi-
tional basket weaving production and g:thering.
Suggested Tse: Oregon  history: cor tempo¥ary
Indian issues.

= 100 s | e AU
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<8 OEOPLE_ OF THE_GUEFALO (FI361) 105, 15
Minutes
¢ Romanti. paintings are used to depict the

dependency of -lains Indian people on the buffa-
lo. The fila shows the westward advance of
white peuple disrupting this natural relation-
ship, and the major battles that result between
white settlers and Plains Indian people. (Begin-
ing of film badly chopped up.)

Suggected Yso. Indian histary; culture conflict.

(F2506)

R POTLATCH

MInUtes R

FThe Indian people of the Pacific Northwest

"live in an enyironment of abundance. Before
white contact, the people lived in long houses

of woud and enjoyed a highly-structured social

system. The Potlatch 1s shown as a part of that

system. The film also shows examples of hiw the

Pacific Northwest tribes used art _in'every day

_PROPLE, THE 1JSA,2

life: Scenes of the mdjor archaeologlcal site
at Ozette. washington Show articles that have
been preserved 11n mud, and the historic 'Ksan

Villaae 1n Canada is shown as an example of tri-
bal efforts to reconstruct the culture.
o SwE#d7e i oo A ouood introductory film to show
Ahe a1t and _secisl forms  of the trabes of the
T pacific Horthhesr.
° (A Bandon Parent Zormdtee f1lm)

. Re0g RED MAW AWD THE RED CEDAR (F218)
¥ minutes
“nly f100 available to date which shows how
the Pacific Coast Indrans wused the western red
cedar tree ‘ar making a variety of useful arti-
.cles includirng: clothing, shelter and trans-
portdtion. fiod and art.
Jagmste d Yo Recormended
- of local coasta! Indians

I+Js. 1

to include in study

g CETURN Tu Tre RIVER AF167) T J, 9 minutes

somewha® fuzzy narration and. presentatlon
mar tms f1im on Indian salwon fishing on the
Colunbla River at Cehilo Falls.

gester se: A vehicle for discussion of fish-

[: [(:1 rlghts of indians and some background of
:hods used.

109 ‘

83k RUN_APPALOOSA, RUN (F2524 & 2525) All, 48

minutes

The Nez Perce tribe is famous for exce]lent
standards in raising Appaloosa horses. One of
the tribal members, Mary Blackfeather, raises a
cd1t but under tribal law, it is sold. The film
tells how the colt and Mary are eventuzlly re-
united and take part in a difficult race.
Suggested Use: A good example of contemporary

* Nez Perce life.

(A North Bend Parent Committee film) -

ok SHADOW CATCHER, THE (F2502 & 2503) 1 J S A,

88 minutes

Edward S. Curtis' l1fe devoted to photo-
graphing the American Indian 1is recounted in
this semi-documentary film. His work in the
Southwest and Plains is shown using his photo-
graphs and recreated actions. A major portion
of the film describes and shows his own 1914
film, Iin_The Land Of The Headhunters, in which
Kwakiutl Tife is depicted with the use of drama.
Suggested Use: Indian lifestyle variations;
photography.
(A North Bend Parent Committee film)

B0k SOUTHWEST INDIAN ARTS AND CRAFTS (F821)J S,

14 minutes

Good overview of various techniques used by
Indians of the southwest to produce Navajo rugs,
San Ildefonso and Acoma oottery, Hopi and Zuni
Jjewelry, Kachina dol1s and Pima/Papago baskets.
A1l items use the raw materials found near where
they are transformed into beautiful articles.
Suggested Use: Indian art.

3308 SOUTHWEST INDIANS OF EARLY AMERICA ({F826)
I J, 14 minutes
Although somewhat

too academic in tone,
this film reccunts the ancestors of the Hopi,
Pima, and Papago Indians who prospered in the
southwestern United States a thousand years ago.
They include the Hohakam, and the Anasazi, whose
remains of dwellings, rock paintings and picto-
graphs in northern Arizona and New Mexico tell
us of their early history.

Suggested Use: Prehistory of America.

. the bounty of the seal, including

(The following Tuktu series offers a very warm,
realistic and personal view of Eskimo 1ife and
"how it used to be". Tuktu tells his granchild-
ren about life long ago with his father and wo-
ther. This highly recomnended series , is broken
into independent wunits that give separate com-
ponents of Eskimo 1ife as it used to be.)

m TUKTU AND HIS ANIMAL FRIENDS (F2099) A]]
> 14 minutes
Tuktu i§

introduced by his father to ajl
the small animals and birds that live upon -the
same land. Lemmings, birds, ground squirrels,
weasels, sand pipers, ducks, and sea gulls are
seen. While the spring brings berries to pick.
Tuktu's father climbs a cliff to.get bird eggs.
Suggested Use: Alaskan lifestyles: survival
skills.

(A Myrtle Point Parent Committee film)

LLE TUKTU AND HIS ESKIMO DOGS {F2100) AIl, 14
minutes
In the spring, dogs> pack loads of provi-
sions as visit are made in the ice-free land of
fish weir. 1In thé€winter, dogs help sniff out
seal blow holes. Back at home everyone shares
the dog who
helped locate it. When it is time to move to 4
new area, the dogs provide the means.
Suggested Use:  Alaskan lifestyles;
skills.
(A Myrtle Point Parent Committee film)

F3XE TUKTU AND HIS NICE NEW CLOTHES (F2101) 911

14 minutes

A sensitive film as Tuktu remembers his mo-
ther who made the clothes that protected the fa-
mily from the sometimes harsh environment. Seal
skin is prepared to make waterproof boots coated
with oil. Thongs for ties are made of strips of
hide, and caribou hide tents are constructed.
Tuktu's mother is shown makingseal skin clothes
for summer and caribou clothes for the winter.
Suggested Use: Alaskan lifestyles; survival
skills.
(A Myrtle Point Parent Committee Film} 108

survival
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Aruitoxt provided by Eic:

LTk TUKTY AND

ThE BIG KAYAK {F2102) A1, 14 min-

utes

Tuktu watches his father and the kayak man
gather driftuoud sor building & new kayak. The
wood is cut, bent, drilled with a bow drill, and
Joined befox~ the soaked skin 15 sewn around the

carefully built frame. Finally, the kayak is

conpleted sny Jurtu }oins s father for its

first vosacs, .

Suggested Use alastan lifestyles, survival

skills.

{A Myrile Voint Parent Comittee film)

e TUKTL_AND THE BIG SEAL {F2103) A11, 14 min-
qres

Takty folious mis father as he looks for a

529 ", blo. roie wnere the seal can catch a
brepasn o7 arr . Tu<tu's father sgears a seal and
br'ugs v a0 e anere ne butchers it (4 bit bluod

with in%§

“or ele wn®

- ¢ stuaents) and shares it
neizhbors.

Syggested Use nwtaskar  irfestyles; sSurvivel
shails,
(A “yrtie = Y grent Committee film)

'

ok TURTL A0 THE CARIBOU HUNT (F2104) AT, 18

rinytes
Mnite a aribou crosses a lake, Tuktu's fa-

ther opursues ir a kayak. A spear is thrust in
the caribuu 1wy be unsurtable for elementary
Students} en.' the bones of the animal are used
to mwake vurners on a sled with legs used for
cross bracing. tines and tying thongs are made
from the hide

Qugge.* Use:  Alaskan ersty1es; survival
ski 'I'Is

(A Nyrile Paint Parent Cowmlttee film)

*U‘TU ‘\«\J
minutes
Tuktu's fatnor

THE CLEVER HANDS (F2105) A11, 14

uses a fishing spear he has

made at tne fish wear. The film shows how rocks
are nsed o Yill a pramigan for dinner; seal
skin bags e used for storing oil for cooking

and 1ight, o ooking oots are carved out of Stone,
and sun srv. .35 are worn  to protectthe hunter's

sight & vat > wradie String game ends this filn
thag .nows <heeinventiveness of Tuktu's family.

Juggected Use . Alaskan lifestyles; survivdl
skills,

(A Myrtle Point Parent Committee film)

1

g
«

]
.

3T& TUKTU AND INDOOR GAMES (FR106) A
utes .- .
While two girls play in Jffe hewling wind on

the ice, Tuktu's motber borrgks fire. from a rel-

ative to make ready for a jpyous feast We see

a circle game, gymnastics,/ blind man's 4bluff,

and play with ice toy tops. As Tukty renembers

in teiiing of this’ t1me he says he clearly re-
members this memorable,” happy day as all rested
following the day's fun.

Sugges*2d Use:  Alaskan

skills.

(A Myrtle Point Parent Committee film)

, 14 min-

11festy1es, surv1va1

P

XE TUKTU AND THE MAGIC BOW {¥2107) AN
utes
Before the coming of the rifle, Tuktu re-
meabers when his father and friends tested their
spear and their bow and arrows in friendly con-
“tests. A way of practicing for what was neces-
sary to use in hunting, Tuktu's father makes a
bow and arrows with the driftwood and bone ma-
terials available. e see the straight-ning and
careful work necessary. Finally, Tuktu reports
«With pride that his-father was the best marksman
at the shooting contest.
Suggested Use:  Alaskan
skills. . >
(A Myrtle Point Parent Committee film)

, 14min-

A\]

lifestyles; sSurvival

33TE TUKTU AND THE MAGIC SPEAR (F2108) AN,
minutes
Fish are gathered in the winter

14

-

from cache

put up last sumner. Then Tuktu watches fishing
through the ice with a lure and a spear. In the
summer, Tuktu learns from his father how to

spear fish with a detachable pointed spear.
Tuktu is given a fish eye to-eat to help him see
like a fish, while all enjoy the plenty of Tuk-
tu's father.
sugges:~d Use:
skills.

(A Myrtle Point Parent Comnittee film)

3306 TUKTU AND_THE SNOW PALACE (F2109) A,

minutes .

A good introductory film of Tuktu
famly and community. We see a large
being constructed on a winter move of camp to
new hunting grounds. A smaller one is. also
used to protect the sled from hungry dogs. Life
centers around the ice house :as the men retutfe
from the day's hunt.
Sugdested Use:  Alaskan
skills.

{A Myrtle Point Parent Committee film)

Alaskan lifestyles; survival

14

and his
ice house

lifestyles; sgurvival

.

v

N

[N . ,LM

E o~ 4 TUKTU _AND__THE TEN THOUSAND FISHES (F2110;

ATl, 14 minutes
It's summer and Tuktu and his fam1]y erave1
td a fish camp with a stone weivr that has been
used.for over’300 years to trap char. Tyktu's
father readies his spear and produces a great
string of fish. Tuktu's mother places ashes
= over the eyes of the fish sq they will not teil
others of how'they were caught. An Eskimo fire
dritl makes the fire and e&veryone is thankful

for the fish providing themse]ves to Tukiu's
family.

Suggested Use:
skills
(A Myrtle Point Parent Conmittee ilm)

4

A]as?an lifestyles; survival

~

NTE TUKTY _ AND_THE  FRIALS OF STRENGTH (‘72]12}
AT, 14, minutes

. Yhile Ehe wind howls outsjde, Esk1mo fanll-
ies gather §n an ice house. The.men practice
strength gqmes with One another to ready thenm-
selves for the strength and sk1lls needed for
hunting and survival. Girls play a bobbin gave
and everyone laughs and has fun before an Esxime
drum dance concluges this pleasanl day.
Suggested Use: Alaskan lifestyles;
skills.
{A Myrtle Point Parent Committee film)

survival

E HHO DISCOVERED AMERICA? (F2328) 1JdSA,
. minutes

An attempt to show through archaeo]oglcal
evidence where Indian peoples came from. Evi-
dence of Asian and African cultures predating
Columbus in the Awericas are shown. Archaeolog-
ical evidence of the first dgnestication of corn
i% shown and of its extreme importance in the
cultural development in the Americas. Sound
archaeclogical evidence is used in this inter-
esting, fact- f111ea film.

Suggested Use: Prehistory, “archaeology and
dian hlstory.

ek WOODLAND INDIANS OF EARLY AMERICA (‘66) e,
1T minutes, black and white
An early 1958 attempt to reconstruct a
Chippewa famly turkey hunt, wild rice harvest,
and other food gathering activities. The nar-
rator continually talks down to the vigwer, but

most of the materials used are accurate repre-
sentations.
Suggested Use: 01d fashioned, but useful as @n

1ntroductory f11m only,

SE==SST s
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Aruitoxt provided by Eic:
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