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The Few Among the Many:

Interviews of Minority Community College ?achlty

\\ .
Introduction

- Since 1979_ the 'authors of .this paper have been doing

_Tresearch, based on in-depth interviewing, on the work of

community college faculty and staff. The goal of our resesrch
has been to explove'\ﬁhe‘ nature and quality of the work of
communfty céilege faculty, che interrelatienships of that work
and_,societal and organizational Ifcrces, and the meanihg our

, . -
participants make of their' work. We Dbelieved that this

exploration of the work of community college\ faculty would lend

*

/insight to understanding the efforts of ccmmunity colleges to

achieve some of their‘ key goals, espeéially in the ared of

B
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!

< . 0

incredsing equity of access to postsecondary education.

-

Our’ work ha§ taken place in two stages. The first was
sponsored by the Exxon Education Foundation. Under this grant we

conducted interviews of faculty and staff in community colleges

primarily ;n Massachusetts. In addition to providing data for

our /ong01ng research that study led to the production of 3 ,'

¢

thlrty-mlnute fllm which sampled issues of the work of communlty

»
&

college faculty (Stvllivan and Seidman 1981) o

Our work under thé Exxon grant led us to an appreciation of

the 1ssues involved in iv-depth 1nterv1ew1ng, the complexities of

\
[
|
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the work of community college faculty, and a desire to expénd our
research, We applied for and recelved a two-year grant from the

Prrogram on Educational Policy and Organization of the National

Institute of Education/ for a study titled: "The Work of
Community College Teachers: A study Through In-Depth
1Interviewsm“ This grantféllowed us to intngiew faculty and

staff in community collegés in cCalifornia and New York State as

well das to interview additional participants in Massachusetts.
N . - . - §
This paper reports on an aspect of our research under these two

gradts: the work of .community college faculty who are members of

minorities and who work in settings in which they are a."few

4 ¢

among the many," : ~

Methodology . ,

vr

3

Under the two grant we conducted ﬁn-debth'interviéws with

/’
'_a total of seventy-six faculty and staff participants (as well as

twenty-five students) evenly distributed in Massachusetts, New

v

York State and' California. We selected partlclpants who worked

in nineteen: dxfferent communlty colleges, in urban, suburban, and

i

r-ural setnlngs. In the process of selectlon we were guided byff/'

the nature of the national community collége‘population in terms

N3

of the distribution of men and women, minoritx4 and nonminority

faculty in academic and vocational fields, with and without

e

advanced degrees,

d
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Bu;iding on the phenomendlogical tﬁéo%y of Alfred Schutz

(1967)v-and ‘the:_work df Kenneth Dolbeare .and  David Schuman,
(Schuman . 1982) we de&éloped a %esgarch design based on a
sequence of three in-dépﬂh interviews . with each participant.
Each intervieq in "the series 1lasted an hour and a nalf; the

‘iﬁterviews Qere normally spaced froh three days to a week apart.

“Each interview was audiotaped .

e
¢ =
e =

s Each of the three interviews had a distinctive purpose and

focus. The first interview concentrated on’ the 1lives of the s
partiéipants eforé their work in the community Eol;ege. We
asked\our participants to reconstruct experiehées_ with parents,

o ' family, neighborhood, sqh&oling, and work, ug/

thei comipg to the community .college, The second interview

to the point of

fozu eg;ggzﬁhﬁf it was Like to work in éﬁe/compunity college. We
g.' ; idquirediabout the range of the paﬁticipaﬁts"aqtivities and then
éskgd them to geconstruct in concrete detgill°as many of those
éctivities as pessible. 2 concenﬁyated less on their 6pig;ons
S ' and philosophie; 6f education and more. on what an actual day was
1i?e for phem. The thiﬁd interview focused on the meaning of ogr
partiqibants' work. We asked them how they made sense of their

o work, how they understood its place in their lives in the context

Qflwhat;}hey had‘discussed in the first two interviews.

’ ) PR s

Althoﬁgh each of the three .interviews in the sequence had a

specific focus and purpose, our interviewing/ technpique, within
. . Q%’

‘the framework established for each @nterbiew, was open-ended.  We
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did not ‘have a 'set of pre-established questions to which we were
Q

¥
o

seeklng ans#ers, nor did we have a set of hypotheses which we
‘, '
were trylng ‘to confirm or reject., Our'methodological goal was to

have our;j participants. recoustruct, and reflect on, their

-experienge., Our primary task was to be active listeners. We

most often asked questions when we did. not understand something

our'participants'were telling us, when we wanted participants to

say more about an area they were dlscu551ng, or when we wanted to
. .

gulde the dlscourse from an abstracf to a concrete level,

Many interrelated methodological, epistemological, and

. - P * . . . ¥ / . . . .
ethical issués arise in the process of in-depth interviewing.
. ; _ S
dfhe issue of deveioping an effective degreé‘of trust between the

‘interviewer(s) and participauts is central to the method of

iu—depth inéerviewing. We came to understand that a primary

element in bulldlng a degree of trust 1nvolved our being explicit

s

about the ba51c structure and process of our research. Because

‘We wWere not testing hypotheses or seeking information to

<

predetermined questions, aud\\ because the focus of our
interviewing was on the meauidg \our participants made of their
experience, we think’tﬁat the tension bet ween our being explicit

about our research and the poa51b111ty of dlstortlnc our data was

-

‘ greatry reduced Therefore, from the time we made contact with

* ’

»

our Tparticipaﬂts through the interviewing process itself, and

/

. encapsulated in an extensive written corsent . form, we, were

~explicit -about who wé were, what we were doing, andlﬁow we

intenhded to use the material we gathered In addltlpn, the

e e

+
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fi%hts of the pcrticipants té withdraw from the'process, the

rights_of'thé participants to exclude specific material, and. what

saﬁeguards;we might offer thenm in terms of their identity were

t
\

_spelled out. As we weht about the process of making contact with

poetential participants, we used a minimum of intervening third
parties so that we could take as much direct responsibility as

possible for the level of texpli%itness wé sought. ',Recoénizing
the importance of the issue of reciprocity (Glazer 1972),. we
attempted to be clear with our participants about what,we wanted

from ‘them and what they could and could not expect from us.

_’By being open aboutlour work,‘ﬁe hoped to secure an informed

%

willinéness to participate 1in our interviews.‘ We thougnt that

this. level of information would move ' the .interviewing

. v / :
relationship. in the direction of equity between us and the,

participants.‘ Moving %oward that ideal, which we think is basie

t0 the issue of trust in the interviewing relationship, is a

'complicated 'proceés. In ‘the commentary following the three

profiles, we will highlight aspects of that complexity that are

.esbecially germane to the subject of bﬁis paper.

P

-~

We started our interviewing in,Decémber, 1979.. We completed
almost all inteﬁviéw& by the summer of 1982, We spent that
summer and fall 'reading the verbatim transcripts which had been

typed from the —-audiotapes of each interview,. At . least three

" readers carefully studied each transeript. We marked passages of

-~
- L)
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suitdble for a profilé, We used the following criteria to guide

\

_ interest to us and subsequently labelled those passages according

to specific sqcial, historical, -adg organizational categories

which we developed as Qe read during those six months.
. % . \ ‘
- |
In order to be as responsible as possible to both .our
participants and our data; we decided to present the main body
N . . ) :
of our findings about the work.of community college faculty in
. % N . N
phe words of the 1nd1v1duals thgmselves. We believed that =

vehlcle for ach1ev1ng this goal was to develop "profiles" of our

partlcapants. We con?elved of a profile as a self—contained

-~

‘1n-thelr own- words narrdtlve of how the pq‘pa01pants came to work

A

in thelr gommunlty colleges, what their work was 1like, and wﬁj?

meaning they made 6f their work.

: / o
. — )
/

+
i

We discussed each participant's interview méterial,
. . ! '

therefore, to assess whether or not the matérial we marked was

-

our discussions: 1) compfehensiveness' of material we had wmarked
in' each of the three interJiews, 2) level ' of concrete
recéhsﬁruction of the participant's experience, 3) issues of

potential vdlnerability of the participant 4) sense of fairness

P

‘to- the total]1nterv1ew that such a proflle woulq convey,

/
I
v

Of our Sevency-six faculty and staff participants we have
tentativély selectad at this stage ofiour work( thirty-five for

whom we will develop profiles to be included in our Final Report

/

to' the National Institute of Education. In developing thes2

<
-
’
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profiles we change the names of the participants and eithér
change ' or eliminate " the names of persons, ' plapes, and .

institutions close to them. . Consistent with _the letter and v
i ) : C . ‘
. Spirit of our agreément with the participants, we take additional

steps to disguise the participant's identity as necessary.

\

\\ . . . 3
~ . . B
~ .

. We have composéed  the profiles almost totally in the

N

'_participant's own words. The profiles nepresenk between twenty
percent and thirty percent of the participant's’ original~ .
;nﬁery}?w material., 1In some caSes, in order to. make transitio#s

between passages; we interject our words. Where such occurs, the

words are placed in. brackets. ' Ih some cases we edit out

AN
repétitiohs common to oral speech but which appear awkward in \
written form. We alséé edit out verbal or syntactical \‘

inconsistencies that occur when peépie extemporize: 1In ?%1 cases
our final test in tﬁisvcomPQsing process is whether the resulting C
‘profilg is fair té the goial ihtefbiew proéess and to the
par%icibanps*themselves.

i B ¢ ¢

" For the purpose of ‘this American Educational® Research
Asséciation Annual ﬁkﬂeeting. with its special attention on R
‘education in ag,murti;ultu?al, mulivilingual society, we are
presenting‘thg profiles of two communiﬂy college faculby and one
comhﬁnity college;couhseior who work in California. The salient
‘characteristic of each " participant's work setﬁihg is“thét it is

"skewed." | That is, the settidg is one in which the relative

. ‘ . oy
number of faculty who would be considered members of a minority,

\

~
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as compared to those who would be considered nonminority, 1is
apprbximately one to teén (ﬁhnber 1977, P,2Q8). Kanter analyzes . .
\ the~effééts of reiative/zgyﬁérs gh«the expér}gnce of women ?t é
corporation EhgﬂEEQQ;gsp }Hér .analysis sugéegts Fhat relative.
nu@bers are signifi¢ant in the‘eiperience of minority faéulty.
Wée 'believe thaﬁ the profiles we are about to present speak
poignantly to the issues Kanterrraises.\ In’é subsequent part of

‘our research we plan to present -profiles of minority faculty who

work in settings Qhat are "tilted": that is, ratios averaging 30

70 in terms of the relative| numbers of minority faculty

-

. B ! . :
Ef(Kanterj, 1977, pp.206-242). In this paper we limit our material

and our analysis to the experiefice of minority faculty who work

! /
- in settings where their relative numbers are low. The. profiles

\ ] - -

foilow. . . /

\

!
. !
|
AR N
~- N ’ : \
. X
. .
)

—_—




» i 'Cheryl Collins, a woman in .her thirties, works as

a cpunselor and teacher in a California community college. She

was interviewed in the summer of 1981, once in her office and
_twice at her home. , T

: “ » \ A

/ ! e et

—y

t [ . !

\‘\ - ‘ /
TN I grewup 1in theACity-for the first ten years and then we
moved to the suburbs when I was in fifth grade. When I was in
the city I was a wodel student, I didn't have to do much except
be quiet and good./ . I didn't have any idea of \how bright I was
or wasn't at th't, time. The idea in the g¢city was to keep kids
controlled and fuiet. So. I was: good and ckean and quiet. The
neighborhood wasf’in%egﬁQtéd; I remember just\playing ard a lot
of fun and a lot of warmth, My grandmother as’ around and my
mother was working and my <father was working and everything, you
know,- was terrific, NP - N ‘
’ , : . S -

Like a 1lightning bdit, | everything wa;)turned totally '

upside down from 'what it was in l'f‘our‘tb grade to/what it was in

fifth grade. My parents, what they were saying was, it's not

that we don't trust you and lcve you and all that stuff., We just

think you'll have a better <chance ir this other environment than

you will in the city and we're going to give you the bgst shot we

can. And even though we know alI.these‘othergthings are going%to

 come up, we still feel that we can best guarantee your getting.

"~ through college and being able to take care of yourszlves if we

make this move, ‘ o ’

\
* 1

I remember looking down over the suburbs one time and
saying to myself, "I beat you, I didn't. let you beat me," and
there was ‘this sense that I had won, that the suburbs had in
someg way tried to take something from me and I didn't 1let it,
didn't let that happen. I remember ,going to‘@y ten-year high . :
school reunion and being . slightly amused %“hat I wmight not .
remgmher who they were but théy would damn sure .know who was.
I meaun there was no way that they could not havé\known; I would
be the only Black person walking into the Foom. I got my hair
"done 'in'a big afro and wore a long dress, it was just playing the
role.i Somehow I needed to do that. It was real clear to me that
something had happened -to-—me-in-—-that experience that hadn't
happened to & whole lot of people and that I felt and still do
feel that I had come out ahead.. If I was the only Bla¢k person
that fﬁéy were ever going to know, it would be a positive .
experiencetfoq them,
\ . \
At . that time we were the only Black family in the town.
Coming from a .very mixed neighborhood and then moving out ... I
‘guess it is hard not to work up the emotion that was involved in
going through that process. Example: the first week or so that

12
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o, Iwas din fifth grade, you had to pass a times tablés test in
ordér for the teacher to let you .gét into the book. She gave
you a hundred little problems and you had to get through thkeam in
five:minutés and miss no more than three in order to be allowed
to get into the book. Well, in the city I had only been up to
3 about the five or. six times table 'so I was behind from the very
3 beginning and it stayed that —-way—for---a—couple -of years. - My
3 mother practically went to school with me all: over again, would
sit up  night after night gfter night tutorlng and  going and
talkind to the teachers: _S6 by the time.I was into seventh and
: elghth'and inth grade I was doing fine, but initially it was a
SR real cultural shock ‘to be org there. As well as all the stuff
‘that /goes aﬂong with being Black in an all-white area, Certain
_ kids/ weren’t| allowed to play with me, and parents had ideas about
s what I was 1ike and what I wasn't like and whether I should be at
- their house and whether theif kid should be at my house and all
CoT that/?ther étuff that goes along with that’, )

*

\

- f My parents had a very strong feeling about education, and
3 their primary goal for us-. was that you will graduate from
o coll'ege, I knew -I was g01ng to. college before I knew what
college was. They were very clear that they wanted wus to go to
school. They got what they wanted, both of their kids have
degrees. That was very very 1mportant to them,.and thay felt
that we would get’ a much better:education in the. suburbs than we
would in ‘the city. And there is no question about that. When I
was in the city they wouldn't let you take your Books home
. because they didn't know what you were going 1'o do With them.
o You didn't hdve homework in the city. We got there, we had
Homework the flrst night » ”he kids that I grew up, with in the
subprbs--everybody was going to colLege. . \
\

- ———— P e —

s ~.  Being behind from the Nery beglnnlng and having .to study so
¥ hard: to catch up and feeling 1ike I had to prove myseif, I was a
T . goo&flittle kid 'because everyhody knew who I was. . Tﬁere was no
.-~ - way for ~me to go ~just anywhere in —town 1f~they*d1dn't know my

name, they certalnly knew that I was the Black kid. There were

parts -of that that were fun and then there were parts of it that

were painful. Being 1dentif1ab1e all the time means that I was

constantly .aware when 1I. would walk into a stofe or walk into a
. room that people were watchlng me. "My behavior .was ‘being judged
L “and generallzed There were ertain kinds of situations where I
: _. felt that 'I had to be more careful or more good or as smart and
o asg equal and ° well-dressed Shd as well-mannered and as
’ well-whatever as anybody else, as strong or stronger. And to not
S let some of the racist little thlngs\tpat happ?ned really touch
el ‘ne. Things like a parent de01d1ng that couldn! come to their
.. ... house and I --had never met the parent.\iﬁc\&t wasn't me, it was

the fact that I was Black. It wasn't that It\ﬂad done anything

: "wrong" Somebody that I had grown up with, that lived down the

N L street from me for seven or eight years and she ot married and I
oL couldn't £0 to the wedding ecause her grandmother didn™ ike
Eg Black people. I had never met her grandmother, ou know. That
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always shocked me, /an ometimes there were some very gutsy
people that I dealt with and “some kids would defy their parents.
I learned about where my own Q‘trengths were, what I could deal
with and what was Justlce and what was fair. My mother and I
were very close and still arey \add she was very open; any time
something hurt me or any time there was .something that I didn't
understand or any time I needed somebody to talk to, she was
always very much there. And my brother and I--we talked a lot.

By uhe tlme I got 1nto hlgh school 'I did everything that
was socdial with the excepivion .of dating. I was in what would be.

-con'sidered the top group. I was ift that group and the line was -

only -drawn ra01ally when it was, Jjunior prom or the senior ball.
I- decorated for -all those /hlngs and then turned around and
walked out. * I was very agtive, I was very athletic and on all
kinds of committees. By that time I had been there for three or

“four yelars and I was{pw/tty clear about who my friends. were,
h

where the Llimits -Were; what thlngs I could do and what things I
couldn't do. And thepe weren't that many things that I ¢ouldn't
do, with the excepo}on of those real close inter personal male,
female things. And’ yet I found that I hlad several male friends
in a differént way than maybe the other.girls had them there
were several guys who would come by and see me #ad- talk to me.

Some of the offices. that I ran for were clearly encouraged
ware brought up to me) by teachers. Why don't you do this or why

" dori't you run for this or why don't you get involved 1in this.

The teachers were very supportive, I had a lot of good tedchers.
I can't remember ‘having any 'negative experience from teachers
with the exception of one geometry teacher who gave me an F.
Which didn't have anything to do with racial  stuff, I Jjust
wasn!'t a real good math student. Geometry and imath have always
been real hard for me. "I was staying after and I was seeing him
as gften as I could after class and working. He 'stiil gave me an

Fi Home ec was going to prepare me for marriage or something
and I didn't know #What I was really going to do with it. I knew
I was going to college. I just have an image of hearing my
parents talk about it.. My parents, neither of them has a

‘college degree, There is really nobody in my immediate family,

uncles and aunts, who have college degrees, Our parents both
were-civil servants, one. worked for the army and one worked for
the navy, My mother always worked as far as I can remember. As
I look back, nobody really talked to me about not going into
home economlcs, “that there were other possibilities. AndI was
gettlng good grades ahd I was accepgmd at the state college.
Nobody ev talked-about anything other 'than home ec whith was my
idea.: lﬂggody'talked about scholarships. At that time so many
Wwomén were trapped, period.. Without even dealing with the racial
thfng, that was perfectly acceptable to be in home econorics.
It wasvceftalpky good preparation -for the position that one
expected a wéﬁan to be in. Most girls I think were going to be
tEnglish majors or history. There wasn't a strong push for
profESsiodal jobs even in the suburbs. There was the push for

- 14
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going to college but tHat. was more in terms of your being able to
be .a good wife and being able to talk to your professional ] .
‘husband who was going to be .a doctor or a lawyer or something ‘
else. There wasn't at that time a lot of discussion about women

be1ng professlonals, other than teaching. “

=

The community college, theyrtell you in hlgh school, is a
hlgh school with ashtrays. ' I never had that experience, never
‘had ‘the - feellng once I got here, I mean it was wonderful. It
just opened me wide up. I had Just excellent teachers and the
freedom and going <to plays, the productions that Were on campus
here. . I was going to .be 2 home ec ceacher. And the first-
psychology class that I took was from a teacher who just awed
me; I couldn't imagine that, people thually studied stuff like
tha 4 and I was really turned on, I knew that I was going %o
major in psych, So I took all the psych classes that I could
- possibly take here, and then;transferred to ‘the 'state college and
.discovered théir idea of psychélogy and my idea -of psychology
‘Wwere qu1te different. while at the community college, I was
working part time ana I was working twenty-five hours .a week and -’
taking elghgggg,and d-half units and doing some volunteer work on :

it

Saturday an —was great. . . ) .
y g A i _//”’ifi

I remember how available the teachers were. ,/ihé§/;;;;;7£
tgicky. If you - were 1n~classﬁgg§‘1f you : studleﬁ//and if you had

problems ,they were always available to talk to. I ,spent many
hours in one teacher's office trying to go over the chemlstry and
J \the physic¢s. and the astronomy and he was always really helpful.
* I can't think of any teachers that I had that I didn't feel that
I could go %o their offices and talk to them. I never felt that
*it was in any way a waste of my time,-or that I wasn't getting a
good preparation to go on. In fact when I had gone on I realized
that I did get a good strong preparation: here. I had had my
writing eritically analyzed; itxréminded me that I was no
longer’ in high school, that I was in college, It really
! tightened me up. veal am trying to think about how many women I
'saw a8 college professors. 1 don't remember very many, . .

- ’ When thn\Kehnedy died, I remember what happened on campus
/* on that day. Hear in about h1m being shot at home and coming on
" to school and walk;ng into the lunchroom and the absolute quiet
and absolute silence in that room and watching people pass by me
“in téars and upsqﬁ'and meeting my friends and leaving campus and
we all went to a church and all talked about what that éxperience
was$ like for us. I remember the beglnnlng of some marches around.

) campus, not agdinst the campus but in protest to thlngs that were,
g01ng on in HE country. - } P
I had fanta31zed about going: to a Black college in the

south or gofng ©o one of the colleges in Atlanta, but it just
wasntt f}nan01ally feasible, I didn't push for if because I
 didn't feel like we could afford- it. ATter having grown up in
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AN - the suburbs there was some desire to find ouft -how the other
o culture lived which was in fact my culture, I knéw very very .
N little about what it was like to 1live with Black people, I knew ,

AN a whole lot at that' time about what it was 1ike to live in a
~_ white community, but I didn't know very much about being Black.
3 \  There were._about fifty Black students at the. community college
oo .when I came here. .1 went to the state college because I felt
that onceé I had gone through two years of junior college I really
WQnted to get out of town. ’
S . When I transferred to the/state college, so many piack
students’ were in 'socidlogy as opposéd to psych that again-“I was .
- .——Isokated because. I was a psych maje . I didh't realize what I 3
= - was getting into, That was pretty difficult to get there and
* discover that they didn't have the same)undeﬁstanding of psych
that 1 had.,  And I felt like I was always behind because I was
' ' having trouble running rats throug mazes. I still felt
o conspicuous among Black people. Bu I did date and _I.did know
Black-studénts. Really wasn't until I got into gradydste school,
ég/yasnffffréarly until T was in my mid-twenties that I found a
arge group of people in .this area and large organizations that I

felt comfortable in.

After college graduation I remember being at -home and -
being depressed because there wasn't anything. My parents after ) \\\\;
all this sacrifice had told me that ofice-you got a degree, people -
would be beating down the doors to give-you.a job. People were
v . telling me that 1 ‘was either overqualified or underqualified.,

\ And -I had been away from home “and T didn't want to be home, I |
‘had’ lived indepéndently for a couple of years. I didn't want to ’
be back ‘home and dependent on them. Even though: I had worked -
all the way through that four years of school, I was still mostly ,
> financially dependent.on them.And I was really feeling that I had
‘4just 'had it with school. I Just didn't want to do that anymore. |
If this degree wasn't going to allow me’'to do what I wanted to, |
then there was no guarantee that "the next one was going to allow
me to do what I wanted to -either. - /

So, I was just job hunting at home. And I came to the

: <+ community college because I had some of my best academic years
“ g , here. I came by t6 seé people, to say hello and to see some old |
s teachers, and séme?ody?mentioned a person to me, They said, "Have
an you talked to him?M And I went down and I talked to him and he ¢

started talking tosme aﬁogt graduate school. I just didn't thin

I 'had the grades to get in, I didn't think. that I had th

motivation to get through. He started pressing and saying

"Well, if you were going to go, where would you go and if yoh

were going to do this,...." and:' I was out of school in March and

by June I was back in school, in counseling, because at the

time he knew that the éollege would .be looking for a Black

female counselor. So it 1looked like there was at least the

possibility of a job. That was in the late sixties, and there g
© .« wWeren't very many Black professionals at that time coming through .
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who could fill jobs.

Once I got to the unaversity that first summer, it was like

‘that first psychology class, it was wonderful, those classes were

real exciting , the people were great. I has learning and rnot

- having any trouble. I just zoomed through in about two years and

- " loved it. 1In the meanwhile, 1n that second year I got hired at
‘this collegef' ' '

[

i .

I_ The community college Jyears and the master's degree years

| ‘wWwere the best. I wag £inally doing what I wanted to do. I was
taking classes that meant. something +to me. The university was
“the: real thing. Classes " were small. You <got-to know all the
students who were going tnrough with you and there was a
signhificant number of Black students in the program. There were
only -about seventy but fifteen or twenty of them were Black and .
they did have the same ¥alues sysivem that I did and they did have

the, same goals. We worked together and studied together and got
clients together, And I had a Black advisor which I ‘had never

had, If I could have gone for a doctorate at the un1versity I
probably would have.‘ . L g

~

I didn t get hired at first as a counselor., I got hired as

r a teacher, . I had three classes, a basic psychology class and two '
%w::*f Black psychology classes. Black psych had never been taught on ]
N - this campus before and I certainly had -never taught it before and :
/ ~1'd never taken Black psychology before, 8o we were .all kind of ‘s

" starting at ground zero. . I can remember that first year -actually
: m.}. hav1ng nxiety attacks. My first year of" graduate school I was
" /.. teaching at _fhe college from eight ‘to ten in the morning, then

drove .to the unlversity and was doing ny first year of internship
over there. . That.was ‘from like twelve to four, then.I was in
- ¢lass from four to seven. I =mean-'I drove about e1ghty mlles a,
day and it meant that I changed roles .at least four.times a day
from teacher to counselor to student to therapist That was the
most mind-boggling year that I ever experienced. I was tired all
the time, but I was learning so much it was almost too much for
meé to make anyv sense. I mean it feels like that there has always
been stress from the time I f1rst moved, to the suburbs until now.
Going into -classrooms, preparin@_ at home and going in' and
thinking something should last for "an hour and it lasting for ten
~minutes ‘and the room spinning around-and going outside and having
a. cigarette and saying, "ThHis 1is awful, this is terrible," but
knowing I had to'go back the next day, I had to go back. I tell
. people now that the only good thing about being -a f1rst-year
teacher is that you never have to be a first-year teacher again.

Ly

T | thought about the doctorate. Part of tﬁe reason, to, be
“honest. with you, is a very typical female reaction: it's not
particularly reacsy for a man to relate to somebody who has a
master's degree .n counseling or background in psychology and
then you add on a Ph.D., then the pickings are even slimmer at
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that point. I was feeling that I had spent a lot of time gring
to school and doing =2 lot of preparation for professional stuff
and ‘that in some way I had let the personal side of me go
someplace and I didn't have time to -go out. I was very active
professionally, and. feeling much better about my teaching. I was

~getting to be twenty-six, twenty-seven, twenty-eight, and

 thinking, hey, if you don't sSettle in and start paying attention
to your personal life, you know, then you may end wup being
single, Well, by the time I got to be thirty that seemed to be
okay. That's when I started giving more serious consideration
to going back for the doctorate., I still haven't .given up the
idea of .the doctoraté to this day. It still rummages around in

- ‘there. The thing about a Ph.D. in counseling is that, given the
community college, I'm not sure that it -would prepare me to do
any more than what I am already doing, I am considering now a
‘doctorate in administration. "I like this community college, and
I get paid very well to sbe here and, I have three months off. . I
think I came +to the decision that & Ph.D. in clinical psych was
not going to R?y me anything more in this job.than what I already
have.. » L

hired as - an instructor to teach classes three-fifths time and
then the position\ of counselor came open. So- I got Hired the
next year "as a counselor,. Now I am the division chair.
Counseling work " is thréefold. We do personal counseling,
academic counseling, and educational counseling, It's real
"exciting to talk to students about majors, and to help them find
a major- or talk through a program, or set up-a program, But I
wouldn"t want ~to do .that for the whole time that .I was in my.
office.- Career counseling #s simply not my strong point. I also
run groups , they are called counseling groups, not therapy
groups; but what they are are therapy groups, where students get
together once a week for an "hour and a half -and talk about
. Whatever personal problems or situations they may need some help
in. "I 1like to do that, I' find those groups tend to be
primariiy women which is not particularly uncommon not only in a
school system but -outside of ‘the school system. Daring the day
I have more "women in.that situation than I do men., The groups
and the peﬁsonal'tﬁérapy,g%t ‘me away from ;“b\ day-to~-day "what
does it take to transfer to the university" sitwation.

I spent ﬁhi\first year doing the part-time teaching. I was.

s

: Then I  teach. I usually teach one class a semester. It
~ may be in the evening and it may be during the day. There have
NN been very few semesvers when I haven't taught something at least
\\\\\'oncguasemester. I like the change, I like the change about the
job, I like the fact that I can see somebody in personal
counseling, I like seeing groups, I liké being in front of the
lassroom.” Most recently I've taught psych of women. I've
tayght Black psych, 1I've taught fundamental aspects of psych,
taught social psychology of women. I lead a structured
St I demand a 1lot of work. I have a pretty strong
- reputation for what I do.in a classroom. '




91’6.

At the beginning , because I was an inexperienced teacher
and an inexperienced counselor at the time and I was the youngest
in - the whole system,' I took -everything that I did really
seriously. I don't feel quite ¢that way anymore. I enjoy
teaching mych more. The same with counseling. I don't take so
much on as my total responsibility., .I try to tell students that
we'll try to work through this procéss together, Some of it is
,my responsibility and I'3Il help. You need to check out this
:and-to. check out this an{ look at this and then come back and
we? 1l talk about it. It \is still your life and your decisions,
T think that at the beginnihg., I took on much more respornsibility
for students and felt like I was reésponsible for them., Tryihg to
find that balance, And .I tell them, "I will talk to you about
the kinds of <¢ladses that you need- to take, but I won't set up
the schedule." Some of them just want you to do that, you know)
and I won't do that. I don¥t think that facilitates ihdependence

on thelr part, It makes them dependent on me and I don't see '\
that my responsibility is to make them dependent on me as a *\

counselor, I think that it i's my responsibility to make them not
need. me, My function 1is fto 'become obsolete in a couple of
semesters, We are seeing the eighteen-~, nineteen-year-olds but
wWe are also seeing more of the twenty-five to thirty-five or
“forty-year-old students and those students can't be in school
full time, The eighteen-year- old who comes and goes for four

\\\

‘semesters and takes a full JYoad and leaves, we don't seéé that !

student very much anymore. *f

We had some Black stuqehts;who had some difficulty coming

. into. the counseling center.  The structure in the center,
there¥s that big desk and {t's not a real friendly place to be
in. One Blaok student—-came in and got into -my office and had
to bring a friend with her./ I mean the system just intimidated
her. I ended-up having tg ‘talk to.the department chair at the
time <and . his ‘impression was, "Hey, this 1is 'a  'wonderful,
beautiful, lovely center, T mean, why would somebody not come in
“here to'see you?" ‘What I needed to do and what I did do, was.go
down and sit in the cafeteria for a while and then once I made
some._initial contacts with the students, say, "Now go up and make

.an appointment to see me." !

The ftrsﬁ\year that I taught social psychology of women,
at the end of that, a lot of stuff around rdles and a 1lot of
stuff around assertiveness, those women left that class really
angry, And they began to make changes and theil husbahd or kids
or whatever ‘hadn't been through that process with them. They go
home and. it is often very difficult for them to share it with
-somebody who 1s .not also .open and who maybe hasn't supported
their going back to school, For a couple of years I was seeing a
lot of women who were “in ftheir forties and fifties who were going
through divorces after being married for 25 or 30 years, That
was. real tough, ' S N ;

The {obhgfﬁhaif of my job is time doing division chair
' ’ o ]
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business, Signing papeérs. It is a lot of papér;ybpks_ Requests
for using a room in the counseling center, Minutes, We go over
the minutes. from the meetings, those have to be okayed, Those
kinds of things, .Then of course stuff comes in, requests from
other division chairs and-hieads of counseling around the 'state,
How many counselors do you have? What is your load? They want
to know what are we doing and so there are requests for: ‘'what's
the staff* breakdown, what is the ethnic breakdown, what 1is the
sex breakdown, salaries, that kind of information. We have what
is called @a college transfer day that we do- in the fall and
that's a big event for us, * .

. There is a division-chair meeting with the president every
-other week; The president sits at one end of the table and the
dean.of instruction sits at the other end of the table and the
rest of ~us sit  and listen, It is a very structured meeting.
It"s very formal to me. 1I'm the only female full division chair,
There is another woman who goes there because she is a dean. I
chaired <a scholarship. committee, I've been on “the affirmative
action committee, I've been on the steering committee in the
‘department, There have been other committees that I have been on
on campus, : ' .

i

. .~ T still find myself being on guard for things in
meetings, I think -that -language changes when I ¢ome 1in. - I
“think it is .a .combination - of not only being female but I think
that there i3 the- isSue of being young; being Black. I mean it's
oftén very , hard for me to figure out which one of those things
" that ‘they are resporiding to, if any. I have to be aware of the
fﬁsues~agpunq.mino?fty people -and around women. When I go into,

a A

' a meeting--whatever issue is being discussed--I have to filter it

through "what' does this mean to Black students?" Whenever I go
~ into a meeting I feel Iike T -carry in that responsibility because
in most - meetings I am ‘the only. minority person, and maybe the
_only woman. .. It is trying - toi-filter through: -not. only what it
means to ia -cdmpus ‘at largé, -but trying to represént also women.
and minority: .students, because when T go- ‘back then- to another
-meeting that ‘is with womer or ‘when I am talking to other women or
other Blac

ct

thy k| fdculty, then ‘they -see me as their representative,
It is like I can't just go in’ and sit at a meeting., If somebody
is .going to\speak up about ‘how''does this affect women, \Or is this

fair to womew; or fair to mirority students, I feel like I have

" to -represefit that, It - -does ‘fe€l like pressuré because

- Sometimes I'Il-go ‘into thidse “meetings and 1'11 £ry to. think

through, "am. \I seeing everything?"™ There may not be some ody

-else there to bounce thaﬁ,b(f and sometimes I'll make a miqtqke

‘and, I'11 go ‘bag¢k and - say, "I'didnit think of that." [
P & . !

) The concerns of the ‘Black issues are not the same as the
‘women?s issueés. \When we are talking about women, we are talking

~about-ernﬂgehera‘1~~wh§;e women. ‘Sometimes they expect me to be.

A

able to speak to ‘those kinds of issues and sometimes I can't do

R
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it. And sometimes 1I don't want to do it. Sometimes I just want
Yo be there and be me and listen to what is going on and sit back
and not be smart. You know, and just exist 1like some .of the
rest of the people around the table. But ] can't, I don't feel
like I can very easily do that . In terms of . the young Black:
woman issue, I feel like I have to ‘be a little bit more
assertive in Ahat place maybe than a male; I mean, I have noticed

that the &écretaries for instance will /call the men Mr. or Dr.

3

but they call me Cheryl.

T have to admit that counselors 2bh't have--I don't know on
other -campuses--but counselors don'; have a really strong
reputation. We get a bad rep from any student who comes through
and thinks that they haven't’ gotten good counseling. We don't
bring in money 'into/}be system because we don't ' teach. The
number of students that we see and ounsel, weé don't get paid for
them in the sase 3;@ that the rest/ of the campus does. T think
Lhat many teachérs/think that we dén't do anything. . I think it
‘is hard to be 2 cdﬁnselor, . I don¥%t think that we are seen, in the

" same way, ‘ﬁaving the same statés as a teacher does. Recently
the campus ‘voted for us to hav : extra ‘hours.  Nobodly else's
load got increased and our Yoad got increased. The whole
faculty approved that. We,géuldn't get them to see _that if

\ they get our load, that yo:;re next--at least the potential is

\  there., But we were vulnerable. And that to me was an
\ indication that they didn'Y see us as faculty mambers,” It was
' \.saying; "you're not the same’as us." The counseldrs were really
upset about' that, Peopl%7retpgaped and went to their offices.
.. Said, "Here is my schedulYe, I .am not doing.anything .else but
this,® L : e
We had an articlé written in the paper once by a student
who “said that 'she had been to the counseling ‘center and had
" gotten wrong informatibn. Things change so quickly in counseling
that it is very difficult to keep up .on those changes and
sometimes we make mgstakes. But I “think that we pay a very very
heavy price for- those mistakes in termsg of status, And teasing,
- people who-are fairly close to me, they comeé through and it is in
~a joking manner, But when there is that -mach joking around, you
.caa't help .but ;éel that there 1is stuff behind that. L It's
like, "you guys don't do anything over .here all day. Every times
I come through’ here you are Just sitting," or something like
that. Well, it)s just, it's wearing. Counselors feel that they
are ndq\valusg*in the system for what they do. do. '

- I
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', One ¢thing that I Was<thinking'é%out after the 1last two
interviews was that I was sounding more .like.a crusader in some «

issue was concermned, and that it felt like I was saying that I
had evaluated every deed “and every relationship somehow through
those two perspectives, I feel that it is important to me to say
* that 1 think that some pecple don't like me just because I am me.

. fashion as far as the Black issue was concerned .and the worien's I
}
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You know I don't evaluate everybody and decide that they are
either/a racist or a sexist or an ageist or something. Those

v things are very important tofmgi -but I try not to be fanatical.

about them.

There are a lot of really neat things that make it a lot of

fun for me to be at the community college.. I mean- there are

just endless things to do. I ,really enjoy that part of it, that
opportunity to continually ledrn. I have a very good salary for
a person who is 'my age, as well as a female Black person. .F makKe
a lot of bucks. I don't feel caught or trapped ‘economically in
some ways that I think many women feel. Like I canft leave
because you know I can't afford to leave or whatever. My husband
and I stay together because we like .to be together, not because [
would ever feel that I c¢ouldn't afford to split if it came to
that. ‘That may sound negative, but it's a real nice secure
feeling to feel. If I say I want to buy a house , I don't -expect
my credit or my name or my anything . to -be questioned. When we
fill out those papers, and they see "division chairt-- "0oh,
.you're . a teacher" or "you're a counselor and a community
‘college teacher." That's*a different kind of acknowledgement

.than you actually get on campus itself. People will assume that .

‘if -1 sdy I am a teacher, they certainly want to make me an
7 elementary school teacher; but when you're at a community college
,and then, you're also _in psychology and-counseling, very often
* people are intimidated’ : . R

’

-

I think that we cdunselors do tend to be the scapegoats.
There are places outside ~this college: that I feel more
appreciatgg'xggn actually on campus. I don't like it. It Feels
unfair, “Wféels like I have to work harder, It feels like it
puts me back in° a. place of having to prove my c¢competence.
Angry, frustrated, but none of those feelings are heavy enough.
It's like- they are.there, but the goodies that I get are good
enough to outweigh those “things., I'm not disillusioned or
disenchanted . They are things to deal with but they are not
. " 'things ‘that wear me out or depress me or that I get gloomy about.
They.are like, you know, that's the pits , but it's like, well,
.-now we have to go out and try to do ‘something about it. .
s -

It is 1like the doublé.duty kind of thing. For thosé of
us who still do have the energy, :to go out and. make contact with
the division chair of the math department, ‘to have some input to

-are the watchdog on the -campus, We are trying to look out for
‘the ‘students' interests as opposed to sometimes what is most

expedient for the computer or whose turn it is tg teach, as.

opposed- to’ what the students need.
.. I think that one would have more influence the higher one
gets in the system., 'That may not be true., The reality may be

» o .that once you get higher in the system you have less. But I.

"~ think, in terms of decision-making, in terms of how money might

these different places. We generally have to go out and do that.
They don't come to. us, They will listen to us. It feels like we
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be disseminated, what programs might be left in the system, and
some awareness of the minority issues and women's issues at that
level, it might be bést taken care of by somebody 1like me. The
néxt step, if I were going to do- it, I would think _that I would
want to do it within the nekt couple of years, I've talked to
someone :about getting , 1nto the university administrative
credentiallng program, So I'm trying to figure out _what it

- would mean with my famil& and husband He said" "Do it "

: Wnat I am right now is a counselor-teacher. "I'm not too

sure that this is: the most satisfaction that I can get. I am

going back to the Black and female business. There are so few

Blacks and/or females ~ at. that level that a couple of us need to

80 up there and find out what those’ folks are doing. And then of

I decide that. I don't want to do that ... But' I mnay need to

1

find that out for myself., I don't know how many faculty members .

there are .at this college, but there are A bunch and there are
only twd Black females, And two Black~femalle full-time folks
is not a lot., There is g‘e female Black administrator. I don't.
think that there's any guéstion, that female Black administrator
gets information that comes across her desk that she makes sure
that T and other Black faculty members get., She notices things.
I think that I have sensitized .some of ‘the other faculty members
and 'some' other women in my own staff to rioticeé those things for
‘themselves as well as for me. They'll.sometimes now see things

" and-then; they'11 check it off and send it to me, and I think that

it is just because I am there phy31cally?that they remember to do
'that and T, have made my - interest obvious to them.

I guess I am. having a hard time thlhklng I wlll be a
‘counselor for forty years and didn't ever. try anything else, One
needs to challenge oneseif and try other things and I would not
Iike to say that I.was the same thing for forty years; If I 'were

| ."going to’ be a counselor for the next. forty years, if that's

going to be it, then I al;o want o do a lot_of gardening or I
want to be a good cook or I want ‘to be in clas8, I want something
else., It feels like I want.a constant challenge. I like to work
-the challenge to the point where 1I've gotten good at it before I
move. on. I don't just want to have stuff thrown at me all the
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. I 'heard my father say verwaEEEEZly that‘he felt that when

I was growing up that whatever I  ‘made up my mind to do I would
-do, 'that ‘he felt that I was a very strong-willed person .and that
‘he really admired . that, He's not very verbal about what he
feels, but I know more about what he feels when he introduces me
to people and tells them what I ,do. Rather than telling me

.directly that he's .proud of me -or. that he thinks that what Itve

done is néat, he's done it more by telling other people about me.
I mean he tells them that I ‘work at a college and he tells them
that 'I am. the div1sion chair. He tells them about :our house. My

' mother .came to this house  before we moved in and walked around,
Practically'had tears’ in“her eyes, It meant to her tnat her
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daughter was taking care of herself and being taken care of in a
wdy ‘that meant a great deal to her as a mother. I caught myself

:

turhing around and looking at . k2r and her saying to my ,-
) grandmotner ‘about how it does her heart good to see her daughber/
in a ‘home like thls. { C L

{
b

You ‘kKnow, Irwas always veAy proud of my parents. My mother
worked all ‘the time that I was]in school.. I have very strong
feelirigs. about her and her ability to work and raise a family and'

- I just assumed I could do that, I I remember when I was first
hired at the college. That was: dlfficult for me ‘because I had
never taught befope and was thinking about, going in front of a

lassroom. I was' able to tell her how afraid I was—and how
scared I was and ‘she just ‘'said, you know, as.she had always done
yéars before, "You can do i%, you can do it." You krow, this

' was a place that I had been moving ‘toward in some fashion and

. that I ocould do it, She's very proud of what I'm doing and yet
there is a separation between us because our lives are. quite
different in many ways., She got married when she was nineteen.
I got marrled when I was thlrty-two. She had a year of college,

- I had 51x. Sﬁe bought a ‘house with her husband when she had a
coupie of kids, I bought my house before I was married. So
there's a big contrast really in the way that we lived our,lives
in -.some ‘ways and yet ~she's Jjust always been super, = very
supportive. ) ” . .

My daughter 1s so new I don't really know what 4t is

- . .going to mean to me in terms of my work, . I like to work, you

‘ know, I think that's important for me to do that. I already know

"« - that she pulls some things from me that have riever been pulled

from me before. Some new stuff that I hadn't really thought

about*before, and I'm sure that there will be years and years of

A w that. Having a child gives :me credlbll‘ty in my classes; it

o gives me some sensitivity that I couldn't really have wlthout the
' . experience, ° I feel I have to keep going because right now I'm

at a very respectable level being the d1v1sion chair, a college

instructor, In fifteeh years I still want to be doing some

other 1nterest1ng thlngs for her to model. I don't want to just

stop here.
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; Daniel Ramirez, teaches histonry in a California
,communlty college. He is in his forties. Heé was interviewed in
his office in the summer of 19§1. \ ~
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I came from bhe central valley of Callfornla. I lived in a
series of small agjxcultural towns. In the aea I came from the
towns were. seven or eighty percent Mex1can. . We always
identified ourselﬁes as Mexican as opposed to " American., . The
mentallty there was us versus them, "Mexicanos" and "Amerlcanos“
in the. Spanlsh language, that being the language which I learned
to apeak first. I was: brought wup by my grandmother, lived with
her for ten years.. My five sisters--I was the oldest‘ in: the
family-- they lived with my parents. My father was a carpenter.
We're not talking about a person wno made & lot of money ln his

’ craft but he had a=lot of respect within the Mexican community.
‘He ° was known as "maestro" which méans "master" in Spanish. At
age*nlne or ten I moved to my famlly.’

I grew up th1nk1ng tﬁft most of the people in the United

States were Mexican and mE@ people spoke Spanish, and most
peoplé ate 1tort111as and beans, and most people were probably
farm workers, and certainly most péeople, were Catholiecs. All the
priests were Irish. That's where the ' us-them mentality began to
break down, because we knew: that those white people were a little
bit like us. Religion' p¥ayed a strong role in my life. My
grandmother would take me to church. I was there every morning,
and I was. there three times .on Saturday and ‘Sunday. I grew up:
thinking 1 might be a priest. The idea of becoming a priest
wasn't a bad one. | A lot of my education was received 1in the
catéchism, '

Everything went falrly\\Ell gm my life wuntil I was about
twelvesor thlrteen. Then . T began to think about religion in. a
" serious kind of way That was the worst -period 6f my 1life. I
{started to think about very -abstract questions, like the question
\of -éndless time,*endless space. I'd think about heaven and hell.
e -ypshot was I had a breakdown - when I was thirteeh. 1I'd sit
around- and count my sins. The priest started talking to my
gr ndmother Shé didn't know how to .deal with this, and the
priest didn't know how to deal with it. Finally a psychologist
was orought in, and for six months I was between <the devil and
" the deep blue sea. I was. really in bad shape till one day
. finally I determined that T'm a human being. and I'm going to
have to live like a human being, 1live the way other people do.
-1 learned thdt there are times when you have to give up. The
problem was so great that you can't solve it, you have to resign
yourself to a certain situation. It was a very tough perlod in
my llfe and I flgured‘if I survived that I can survive ju'st
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-about an Ehlng. I would have' committed suiclde but that was the
blggest in ‘of all in the Cathollc Church, because anything would
have béen preferable to that hell I was 301ng through. But I did

.. 8survive,

.
t

In school T thought I was doing all right, but as I look at

my report cards, every year I was on the verge of b»ing held
back. As I got older, I did better. By the time I was in fiigh

school 7 graduated in the top five, and then in college every one
of ‘my undergraduate semesters I got 3. 5 or above, at a time when
it was very competltxve. As'I mastered the language I found that
the grades came easy. Junlor high school was- an eye-opener
becaulse thefe\gere a. lot of people from Texas and Oklahoma there,
Thére was the red-neck mentallty that I'd never encountered
before, a lot..of 0il workers “who didn't like Blacks anQ\they
didn't care much for Mexicans. “The town *did have a p081tive
attitude towards education. People spent a lot of money
education. e e . T e ,“”
‘There were bad things that hapgened to Chlcanos the e,rbut
I was ‘somewhat immune because’I was a top .student by the lee I
was in high school and that sheltered me to some:.extent. I can't
say ‘that I ever had any ‘bad expericzncer with teachers. I can't
say that I ever ran into a "teacher that didn't like me. I was a

. -quiet. person and I'd dé my work and I wouldn't make any trouble.

By this time I was regularly working out in .the f1elds, chopping
cotton,and I didn't know exactly what' I wanted to do but I knew
that I didn't want to chop cotton the rest' of my life.. I was
also helping my father as a carpenter on weekends, One semester
in my high .school years my father had to go to work at another
location tozbu1ld a house, and I went with him, Grapes were the

_big| industry there, not cotton. I was put in a series of classes
“and I kept gettlng 97's, 98's,.99's on my tests and in one class, ,
.in biology, I kept gettlng B's. .Finally a Mexican guy went to

the teacher and said, "How come he is getting a B?" He said,

"0oh, that's because,. thls isn't college prep. You can't get A's
if you're ot 1@ college prep." And. that'g the first I'd-ever
‘heard of college™ prep. 'Thé ¢ounselor had plmply assumed: here's
another Mexican coming --in for the grape harvest and this kid's
not going to go to college. I was never questioned as to: what I
wanted to take or what my interests were. Most of the Mexicans
saw school as’ a prison, They hated to go there. We were
punished for speaking Spanish on the school grounds, Wwe were
held after class or given detention. '

Everybody hung around in cliques in high school: I just
hung around by 'myself, I was'a pretty good athlete. But I never
went out for the school teams though the coaches asked me to
several times. Economically and '~ scholastically, I knew that it
didn't make any sense to go ‘out for athletics. In _class the
teachers would handechk the papers in rank order, the highest

:grade first Everybody knew it was good to get the flrst paper,

#
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,;Qﬁﬁfl' 1t was not 800od X to get the last ‘paper. In most of my classes I

got. the first paper. I was the only Mexican that did that, and

e e, an

3 ff#“'"“so TEO] “a lot of support from the other Mexicans becauSe I cnuld

-compete with the .whites, 7T didn't really appreciate that until
later. I always shared the inferiority complex .that Mexicans
had, that We- weren't as good' as those whites. It.was in Junior
college that I reallzed ‘that I could . compete. 1In fact I was the
competition that other people were trylng to beat academically.

F.oLa N
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- ,;cpwhéﬁ’d% graduated from high school, the teaéhers voted me
‘the biggest trophy., It was called the faculty cup. I was also
.. the first Mexican that .got it. Oon the eve of getting this award
the  principal wént to- the room I was in, .and he asked to see me.
He said, "I'd like to congratulate . you.- You're the first one of
your race that's .ever won this award welre going to give." 1I was
‘quite’ sunprised when I did get the award. Other people were
:§unpﬁised too because outside of my own class, very few people

- 'Knew who- I was, I was simply another Mexiecan. In the‘freshman
year fifty percent ©of the student body was Mexican., By the
‘Senior -year when: I graduated, of one hundred and  six people,
three .0f us were Mexican, We;ﬂéré/gll boys,

13 L
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I received awards at bhe end of high school, not rmuch money,
two' huindred bucks or something. But enough to make my parents

> see that . somethlng good might happen to me. I was recruited

from high school,, ~ and the junior college experience was very
good.,. It was a small Junior college. nearby. Aftér: every
semester they would post everybody's grade point ‘average in the
central quad ., I was glad’to see that I was the top person. I
gotzqtraight A's, My confidence was 1ncrea51ng,_ I thought I
wanted to go into academlcs.

-

. But then at the end of the’ freshman year my plans almost
-went down the tubes. Because that summer, as in previous
' summers, I had to go to the coast, as we called .it. When
Mexicans. say' "go to the coast",. that means you go pick orchard

. erop: QQF San Jose on*Ukiah or wherevers. My father actually
sent me" off so I wouldn't enroll in- collége again. . He said,_ "You
know, it's been Tun, but there'’s a lot of kids to support and ycu
" should really go to work and help me.," I remember JI cried and

» qgried One particular day. My mother said, "Quit sobbing-~I never

did,want you to go to ccllege anyway. I told your father not to
1éﬂ‘yon go." She kept saying this, but it was obvious to me that
shd didn!t mean it. Finally she said, "Look, maybe you'll feel

better if we let you go down for a ccpple of days and visit your
girlfriend." So I went down to the Greyhound station and the,

teller told me, "What do you want?" and I said, "I want to buy a.
ticket." She said, "One way or round trip?" My mother was with

‘me, and T said, "One way," and my mother tapped me on the
shoulder and she’ said, "You mean round trip, don't you?" And I
.turned %o her and I said "No, ma, I mean one way." And she

said, "ALl right.". And fight‘there I knew that she was really on

A : ’ 2}7
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ﬁyxggde& She simply didn't want to goé against my father because
in the Mexican family the father has the ultimate say. So I went
rand  this was:- . the ddy.of registration for college. When I went
to face my father, as was his custom, he simply pretended that
nothing" had happened, and we didn't have a discussicn. From a
Mexican point of view, I abandoned my family. I was the oldést,
I was the'only boy at that time. Six women in the family, he had
it. hard., But from the middle class American. point of view, the
attitudé is nobody can tell you what to do, dictate the rest of
your Ilife, I bought that idea, that I have a right to make as
much as I can 6f myself. I still feel a little bit of guilt
-oceasionally ovef that, But ‘had I not done it, I'd still be in
_the small town. ‘ . ,

, Histéry was always my first lové>frpm the very beginning.
But I“was convinced that I had artistic talent and everybody kept
telling me, you're an artist, you're an artist. I didnlt enjoy

it that much; but I felt that I could .make a living from it. It
wasn't until I got to the state college that I -made the switch
from art to history. I won'a scholarship and transferred to a -
four-=year college. But I learned I couldn't finance my way
through. 1I'd have to go on 1loanrs. This was "hard to_accept, but
after working at 'a grocery store for many ‘hours, I realized that
school looks really good even if you go into debt.. Right from
the ‘beginning I really liked the place. I came into contact with
people that were very different ‘than any that 1I'd ever
experienced 'before, people tha‘ had. .a lot of money.

‘ '|§/ « . - 4 .
A —~——

‘Hewre I'm going to school with  people whose parents are
bankers, corporationpbwhers, people that would go to Hawaii for
Christmas, people who would go to Europe in the summer routinely.
This was. a /real eye-opener tome. I had a girlfriend. Her
father owned ' a bank. We would argue, I . finally alienated her
one day when I said, "Well, -your philosophy is that people
should work for what théy get, people should merit what they get,
théy should deserve what they getl.;And you go to Hawaii or you
' go -around the world . in the summer. What have you doné to merit
all of this? You've never worked a day in your life, not even
babysitting." She did begin to appreciate my philosophy, but I
- .don't think she Yliked it that much. o : ,

: I was working  and I was on scholarship and I was on loans,
and whén I was geing to- college I gave my parents money. 1I'd go
‘back- in. .the Sumqer and whatever I'd made, I'd give them.
" Working = out in ‘the fields, I always wondered, God, how come
we're working- out here in August and’ getting' up at three o'clock
in the morning and ' it's four o'clock and it's still {04. And my
sisters and I are working 1like -dogs out here and we're making -
eighty-five cents an hour. . How come we're doing this? People
would faint ogcasionally, or get stung by bees, And at one
+o'clgcek," when,you had to "eat, Yyou could hardly see yourself
getting back and chopping the cotton. So my socialist tendencies
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grew out of that experience. And when I went to junior college I

. met “an - ~instructor who  introduced me to socialism as . an

-

1nte11ectual pursuit. ¥ He was one_of the top teachers I've had.
Somy studiés have been the history of Socialism. T've never
been. -an advocate, however, I m: not .a cause person.,.

I graduated and I applied to graduate s¢hool and got a
scholarship. <The state unlversity gave .me money. It was a good

,scholarship. | There was a .very clear hierarchy at the state
university in terms of’ history. I was in Latin Américan history

initially. I ,6was turned off Latin American Hhistory becduse our
teachers asked only two questlons° "What's ‘wrong with Latin

“Ameérica?" andg "What can we do to improve -our foreign policy in
"

We ‘don't do that with Europe or with other

Latin: America? _
; the. thlng that- determined that I would Switch was

areass

‘this,hierarchy. I thought I"d rather be with.«the top group.
People ‘'would practically sneer at you. So I shifted to European

history. And I met a douple of instructors that were absoluteily

great instructors. I was interested.in modern history so that

eliminated a lot of areas, Renaissance and so forth, I was
interested in ‘the Catholf'ec Latin culture. "The process of

~e1imination came down to Spain, I made that decision, and it. was
a great declsion. I got a .chance to live abroad two years doing

research. I was interested in Spanish socializm and that's what
Itve researched. \\The book that ‘I wrote I was really interested
in, Every moment that I spent on itﬂl_was glad I was happy.

— ~
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I never talked to my. . famlly about school I went home

’,every 'summer and I think my sisters: vaguely knew that I was in

’:history. I don't think my parents really knew what my major was.

My ~mother had a third-grade education,. My father had a
fifth-grade -education. My sisters had a positive feeling about

what I was doing. My father had a positive feeling, although I
doa't " think he 1iked to admit it. When I would go home all of
his friends would say, "He really talks a lot about you, says
you're doing- great " but he ‘would never tell me anything like
that,” I was Known as "professor" around town. All Mexicans have

_wnicknames. "I was.the professor because I . had gone to college.

¥
Once when I was going to the .university I didn't have a

means. of ‘transportation and I absolutely had. ‘to 'be there for
c¢lasses the next day . My father got up at two o'clock and he’
’proceeded to drive me all the way. It was a four-and-a-half-hour

drive, and ‘he was. dying of sleep. But he drove me there, and I

~asked him- to “come in, pa, and ‘go to sleep." No, he had to drive

back and gd to work. I remember those things.

7
%

The most exciting part of graduate school was being a

teaching assistant. I didn't think I'd like teaching. I went
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into it thlnking about research. I'll teach because that's part

_ .of the Job; you've got to learn to do that in order t¢ get to the

-good. part. I was surprised that I- could get up before thirty

people and have somethlng to say. 1In the environment I came from

being vocal is very unlmportant Keeping your mouth shut, the

g%’strong silent type, was ideal. ) _— ‘ , .
e . . v

At the university it was assumed that you wanted to teach

: e college. ‘They didn't assume that you wanted to go out and do

.~ "anything else. They didn®t. assume that you'd want %o go out and

‘ teach at a junior college. We never’ :talked -about it, but I'm

_ sure there would have been a strong. prejﬁaice against that It

was "go out and get a Job at a college." _*It had been-a feasible

.goal if you got your Ph.D. you had a reasonably good chance of

.golng out and gett1ng a college Job

, When I got out in '71' I would have 1liked to go to a
four-year school. I wrote a lot of. letters. It was very hard in
'7T1, and I wrote over one hundred letters. I received job offers

+ from three junior . colleges. I also .got an intérview at a
.unlver31txﬁ5 Evidently the chancellor sa1d "Listen, all things
‘being equal, if you:get a minority, give h1m a break." But

these -historians. wantad to establish their 1ndependence. Plus,
they 'had a man there who was on a one-year sabbatical replacement
-whom they all favored I got a very bad reception. They almost
didh't want to even talk to me. And they proceeded to give me a
Ph.D. examination. I was amazed. I noted a lot of hostility and
I just didn't know why. The chairman seemed to favor me, byt he
was the -only one. I know that being of Mexican background
helped me get .this job at the community college; . though I/think
it was also who I knew. You can talk about affirmative action,
or the most qualified, but the old buddy system is still there
‘Wwhen- all is ‘said and done. ’

When T first came here, I thought it was \Qust a stepping
stone., I'd been trained to do research Nobody talked about
preparing you to teach at a junior college. But the job market
started to decline, I thought, well, if things are starting to

-go downhill, maybe with. the affirmative action program I'm

- probably Still in better shape than most people are. It didn't
“turn-out that way. The first offer was a couple of years after I
started here. A private college contacted me. In this case I
was in the driver's seat. They had good students. It looked
like a .college campus, the ideal. I don't thipnk they leveled
with me totally on the fact that they were trying to get
.minoritles, they down-played- that part., But I suspected that I
would be ‘the first to be fired if they had financial problems.

. 80 in <the back of my mind was that 1f*ldgot this job, 1 was
leav1ng the securlty of the junior - college where the future

.. looked fairly bright for a small college where the économic
'future didn't 1look all ‘that bright So I turned it down, A
*  couple of -years later- a professor I'd admired at my college
" wrote me a 1etter saying they weére looking for a person at the

’
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university he'd moved to. ' It @was half-time in the history
department ~ They were looking for a person that had

~ administrativeé abilitieés to work’ with minorities. T gct a little

bit excited about it but not all that much. A series of lettérs
were exchanged with a lot of different people and then they had
‘some problems of their own. I kept thinking T don't really vant
to. be an administrator.__ And so it fell through.

. When I first came here I taught Western Civilization,
European. History; I also . taught a couple of courses 1in
Mexican-American History. I like ethnic studies. I've learned
that ‘every group of people has a history that's equally valid. I
find that in. this particular class I'm  able to use a lot of my
own experiences as illustrations, I started to branch out to
American History about five years ago, thne History of the
American West, Trans-Mississippi West, The bulk of my reading is
in  American history at this stage of my -career, I've come
around to something I never ° thought would -ever happen--to Dbe
interested in aﬁl kinds of history, I'm fortunate in that I'm
-one- oft ‘the 'few people: in the department who are still .able to
‘teach all their classes in one discipline, I see myself as a
historian. Historian is the right word. Not just a history
teacher because ;/ve published. I think that's the distinction
between being a teacher of history and a historian, and I've
always wanted to be a historian. ’ : ' ’

, — - o

T always liked learning new things. I'm attracted by ideas
-and by books, 8o I always wanted to be a 'student. :w I couldn't
believe ’that someone would. pay you to learn the Yést of your
" life. I was .also attracted by the idea that 2 teacher had some

prestigefin the gommunity. AS. I was growing up in the fifties
and siXties I think there's very 1little doubt that a teacher was

a figure that thad some status in the. community, Certainly

teachers had status in my eyes, and I wanted to be 1like them.
Teac ing was algo a way of achieving social economic mobility;
being a teacher was a way for a person that didn't have very much

status to rise. Lo . \ ‘

d When I got the offers at the junior colleges I wasn't all

/that/enthralled because I Knew that they didn't really care what

kin of research you did, nor did most junior colleges do
anything to encourage your research They were interested almost
totally. in the. teaching aspact, So the teaching has become
important once 1 left the ui versity, once I got ‘here, and I'm
Very conscientious in ‘terms 6f work. I concentrated on teaching
"becaiise that. was mx responsibility, because that was what the job
entailed And I've become a good teacher. I'm not the best, and
I‘m not the worst either. I feel a responsibility to teaching;
‘I*ve cultivated the craft. . ,

At the university, even though the emphasis was not on

) '. - - N *
31 .




_teaching, I had some great teachers. The best teachers were the
best researchers. Most people don't realize that. They think
it's either-or. Once T got to the junior college I decided
-.maybe I car fall into that same category. I always go in
prepared., The lecture is always well organized, and in all my
years of teaching here I've always giyeh, back papers that are
received at the next class. meeting, 'I  expect a lot from the
students. I have t6 teach by ‘example. So I've been very
conscientious., It's gotten to the point where I actually like
teaching. At first I was kind _of .afraid of it "and I certainly
was not enthusiastic about it, “but as time has gone by I 1like
getting in front of thirty people now. -

I always make extensive notations on the blue books. I've
never in my life given an objective exam, true and false, or
short answer or whatever because at "a junior college you're
trying to teach people things beyond subject matter, you're
trying to teach them responsibility , you're trving to teach them
to communicate in written form and also verbally. 1It's possible
to not know your students and not know anything that they've done
- If you  do true or false types of exams two or three times a
semester, I like to sée what people have done, what they're
capable of.doing. I like to see if my past evaluation of them
was -correct or not. _The strength of my approach is that people,
when they come out of my course, they feel they did indeed learn
about. the subject matter.

e I was the first one in history to get a Ph.D. And people

would make jokes about Ph.D.'s which displayed a kind of envy or
hostility. But they were very rare, two or three times a year,.
In my own discipline, in history, .half of my colleagues came to
junior ¢ollege from local high schools and they considered it a
big break to come to the junior college. And the other half were
pecple like me, people that went to the university, who thought
they were going to do wuniversity work, and who more or 1less
stepped down to the Jjunior college. We assume we are
professional and we're going to teach the way we've been taught
to teach. I could be misreading. it,» This 1isn't the kind of
conversation I have with my colleagues in history. When I first
came here, I gave seven F's the first semester I was here, and I
had three or four people come up to, me and say, "We don't give
F's at this school. What do you think you're doing, this'is a
junior college, we don't give F's, are you trying to hurt the
studénts or what2" As time goes by I've become less uptight in
terms of standards. .

I make friends with some of the students. A lot of our
students are older here. Some of these people are doctors, their
wives, corporation owners. So we're not simply talking about an
18-year-old kid,although I've made a good number of friends with
‘people that were quite young. I find that as time ''goes by I'm
more and more beginning to be pefrceived as a father image. Some
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of the Students seéek meé out, come to my office, because I remind
them of an unclé that they had ba¢k in New Jersey. I fulfill a
function in their iklves more than simply +teaching them history,
and itts-a role "I , after thinking about it, I kind of like. I
tend_to cultivate a friendship with people fhat perform well in
my ‘classes . One student wound up taking three or four courses

_from. me, he’ always performed well. . I wrote letters of

recommendatlon for 'him, got him into the university and at the
university»he blossomed He graduated he'd become a history
major, he: knew aYl ‘the big names, he'd taken all these courses,
het'd done what I counselled him to do- Another individual was
an Italian ki:d from Connecticut who%maintained that I looked a¥
1ot 1like one of his relatives, He too went on t¢ a university.
Almost all the ¥Kids that T maintained this kind of relationship
with are people that would go on to universities, people that I

, guess want to émulate what I've done - to some extent.

-y

": I ¢try to maintain an interest in research But now it's
downright difficult to .go home and- work on an article or
whatever. It's not my most important priority. I'd rather go
home and read a textbook so I can prepare a lecture. But I still
think it’s important to maintain an interest in research and even
in publishing if pos;ible, though I think those are two different

Vcategories.

-
I

Half of tife students are really interested in history.

They™ want to know who the great historians were, who Edward
Gibbon was and what historians have said about Gibbon. The other
half don't want to pursue it that far, but the more I research
the .more I'm able to satisfy their curiosity. HlstoriographyAis
7 than history; I think they do in fact see me as a
historiah./They —make a distinetion between having a Ph.D. and

“hot. I think they're all aware of that, who has Ph.D's and who

doesn't- and sometimes for the wrong reasons they think it's
important that you have a Ph.D. Most students, all things
considered, would rather take a class from somebody that was very

4 ,knowledgeable about the field rather .than somebody who has a
‘,;passing interest in that fleld :

With students to have a Ph D. is really helpful to me to

maintain credibility, which I find I have to do being Mexican. I

think there are a lot of people that assume that anybody with

Latin last name or any Black ' instructor got the job because of

affirmative action. They don't really belong here, they got a

»break, and maybe they're not as competent as _other people. So
‘ having a Ph.D. breaks down the kind of\resistance that you might

encounter. -. I know that there are a lot of students ‘here that

-‘have never had a Black teacher or a Mexicah teacher so therefs a

certain responsibility that goes along with it. Many of thenm

will get a- positive or negative attitude of Mexicans because of

the way-that I come across 1in the classroom possibly, seeing how
a 16t -of these kids have never seen a Mexican. So I want to

project a professional ig@ge and: I want them to know that I have

-
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My colleaguus have an/ambivalent ‘attitude. about the Ph.D.
‘Most of ‘them started Ph.D programs and for some reason they had
to drop out. They're hére and the y realize they're going to be
»here, ‘they'ré not going to, :go ba to graduate school and get
that Ph.D. I appreciate something I\couldn't ten years ago: as
in.  most profe331ons, after your mid-thlrties you realize that
whatever you're doing now is probably what = you're going to be
»doing for .the rest of your working life. » I'm beginning to feel
maybe a: little bit that way, I'm beginning to feel that maybe I
really ought to get that book out and published. bécaiuse nobody
" careés what you did ten years ago or -even five years ago, they
want to. know what you're doing now. .I don't think that simply
teaching in the classroom and being conscientious is “enough. I
wouldn't be satisfied just being a history teacher. Therefore I
think that research at the very least is important. You have to

get. out and go to professional meetings and go to seminars and
¢talk and get involved in inhtellectual discussions and do things
that are difficult in this environment now. ‘

In the +past few years the most important things that have
Ahappened to me were the two summer seminars I went to. In the
first one I was the youngest mémber of the seminar. I was the
only junior college member. Everybody else taught at a four-year
school. ‘The seminar lasted two months and I came back and
@incorporated a lot of that -stuff into. my classes. What I'm
proposing to do  on my sabbatrcal stems direectly from that
.experience. It really-recharges my battery and I :started to
Femember what universities were like again. I think I had almost
forgotten.

. Some teachers like to work with real down-and-out types of

students., They came into teaching because they wanted to help
people. The subject matter is secondary. I never came anywhere
near that perspective which I think is a good perspective,
especially for ‘this level. ~ I find that in all my years of
teaching I feel p0331bly more positive now than any time in the
past. Instead of getting burned out or feeling that I made the
wrong career choice, the more time goes by the better I feel
‘about this particular line of work. I see it as a profession,
and it's permitted me to do a 1lot of things that I think are
important. My priorlties include being involved with ideas and
being a student for the rest of my life . To be good at it you
have to continually read. Teaching has permltted me to learn
mone and more, to become more knowledgeable. It's also permitted
.'a great deal of leisure .* We have three months and we have a big
‘holiday for Christmas, for Easter, and the leisure I enjoy. 1I've
taken advantage of the time for the most part to travel. Even
initially I had some prettv positive feelings because I had been
to junior college, unlike a lot of teachers here who never went
"~ to Junior college, didn't know anything about a junior college,

A . A .
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_ang didn't know anybody that went +to a junior college. Many .of

them I think feltithat this was a step down. My wife initially
felt something like this; shetd never been to junior college nor
did she: know’ anybody that attended one. - But my attitude was
always different than hers because I'd been through this kind of
a system and I'd remembered that some of my bétter teachers were
Jjunior college 1nstructors. So the feelings were not at all
negative. But I was ambitﬁous. I wanted to go to a university.

When I took part in these two seminars that I've alluded to

with twenty-four individuals from different academic backgrounds,
it, became evident to ‘me that ‘the junior college, eSpecially the
one that I was at, had a lot to offer. Talking-to some -of my
colleagues that, went to. colleges, you also ‘learn that 'many of
them are bogged down with committees, with publish or,perish
That uniyersity, setting - doesn't look nearly as attractive as it
did ten. or fifteen years ago.. On the other hand, the junior
college looks -pretty good ‘to me, The security here is, T
suppose, a very big thing.

Some of the colleagues that 1 socialize with may know about
my work; but- even within the history group, most . people don't

know that I've published anything. Some of my ‘other colleagues.

have: published and I'm aware.of what they've done.. I've gone out
and bought théir books and I've read them, but we hardly ever
have occasionﬁto talk about subject matter in that way. I read

my colleagues' books because I think it's professional courtesy.

It's something--if you're working with somebody--you should know
what they're doing and become knowledgeable about . it, A few
yéars .ago there was a display of faculty publications that was
quite nice, There werée fifteen or twenty' books there, but
"there's no. tremendous emphasis in i‘that regard.. You're not
-'encouraged to do it, it's not expected, it's not part of ycur
Job. Also ‘the economic situation has forced a Ilot of people to
moonlight. Most of my colleagues, they say, we're not monks, we
didn't comge here because we want to lead an austere ‘life and
deyote ourselves to whatever, and I -can understand that
viewpoint ‘We! re not monks. But, given the background I come
from, I hardly see this as a monastic life, A junior college
like this’ one--and this one's better than most--I _really think
~does not stimulate the faculty intellectually. There's very
little encourageient. - At the same ¢time I don't feel that it
discourages it: The - opportunities are available if one *is
willing to pursue them. I think the initiative has to come from
individuals.I -don't complain about it because I think it's the
individual If you really want to do it, I -suppose you'll do it.

I mentioned to you before that from one point of view this
is almost a vocational school because mag&e eighty percent of the
students do not transfer to four-year schools. I think that the
emphasis should be on teaching. If you want a democratic




‘educationai system then. the one we have is pretty good I think

I've been in Europe and I know the pitfalls of "other systems.
Most of ‘the un1vers1ty students are already convinced _that
knowledge is - power. But "at a junior college there's a lot of
studerits that come ‘hereg because their parents said come here,

Itts .unfortunate to teach a history course where about ; half of"

the - students are in that category. I pride myself on being
realistic, I try not to be ‘too cynical ~ They come ﬂnto your

relassroom but you've got to see it as. an opportunity to acquaint

them with certain ideas .even’ though .'they're resisting them.
That's 2 real cha;lenge, you know,; to- do that,/ even that‘little

; bit. . R ﬁ

/.

Times have changed too. We often forget that students are

different fiow ‘than they were fifteen years ago. EV/n if 1 went
back to the wuniversity I - think there would be a /difference.

They ‘re not going to_necessarily want to put in seventy hours a
‘week of studying, Maybe they didn't want. to fifte# - years ,ago

but - they did it. There¥s also a genération gap. iuis is kind of
a market place. I know that if I'm going to assign seven books a
semester {nstead of three that there will be a good .number of
students that'1l say;,. "Hey,-wait a minute, this obher teacher is
teaching the same class, he's only got three booksﬁ Now. they're
not. going to ask, 1is he trying to acquaint me- wrth new ideas or
what is the’ value of this book. They don't want to go beyond
the Stage of there 'S. séven. books versus three books, ‘@d if 1
assign those seven books I'm- gonna have hal / the number of
students. I think that's-sad, you know, because that wasn't the
case at the university where. most .people actually appreciated the
efforts. of the instructor to deal with ideas. ., It's sad, but you
have o deal with it. I can't afford to wﬁnd up with under
twenty students. The administrators always talk about

) 1ntellectua1 integrity, integrity in the course and all that,.
‘They nhever tell us, "It's a matter of bodies, keep them in." But

I know they don't like to see declining: enrollment, and most
teachers are “confused because they're getting both of these

messages. O0f course integrity is important At the same time
we've got to do. something to maintain the student numbers.

/
/

Ten percent of our faculty is Black or Mexican. Thetre are
a few Asians. - I was made advisor to the Mex{can American Club
years ago when students were fairly m111tant, especially Chicano
students. I was asked to give a speech and be candid. I went up

and gave a Speech and said, "You know, I'm here to teach students
Primarily, not necessarily Mexican students.™ So my orientation

was significantly different. Yet the students there were very
positive about my orientation. A couple of my colleagues that

" were there, on the other Hand, felt that I was selling out. "How

cam you say something like that?" was the way they put it, and
one of them is always spurring me on, saying, "You know, you need
to make more of a commitment in terms of your race." In the
skventies wé were often asked, what have you done for your race
foday? He still maintains that orientation a 1little bit. T
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néver really maintained it, 1n part because of my training It

- was an academic training, a training in histor“~ It's ‘hard to
- mouth: easy slogans if for ten years you've had this kind of
, ,academic training. At the same time I sge myself as adhering to
~ the Chicano movement. I ree with most of the aims of ‘the
.@hicano movement . At first}I had difficulties because in the
area T came from, "Chicano™ was a bad word. "Mexican-American"
‘Wwas the right word. I've come to accept ™"Chicano," At the
'beginning I ‘Wwas considered ‘more conservative. Now I think by
most of my students I'm considered more radical. Nobody wants to

hear about " affirmative action or prejudice or discrimination or
" ‘the fact that we don't have .enough . Mexicans. or that the
‘university only has. two percent Chicano students. That kind of
information is not that desirable today, .especially by people
that are not Chicano. I still give that kind of information., My
,_ideas on race -and on other things haven't changed significantly
since I was in high school° sometimes they're popular and

'sometimes they're ‘not. ‘

- “Being Me¢xican was, through most of my 1life, probably a
detriment. At this level it is a positivé thi#ng, because that's
what difﬂeren*iates me from other teachérs in the minds of many
1 students, that I come ~ from .a Mexican backgro nd, also a lower
class background I've learned ¢that the backgroynd has been
positive in terms of teaching , that I can ggt their interest,
Whereas I might not be able to if_I mirrored their background,
At the same time I try mot to overdo- it try to maintain a sense
of- balance, ‘bécause I think that's being professional. I don't
believe in using the classroom to get peoplé to march for a
lettuﬂe strike or this or that. My colleague'ls. position which I
can apprecrate is' that school is not an ivory%tower, that it's
part ¢t society. I mentioned that even'in high school I was a
loner. I didn't hang around with - the groups, I did .not take a,
. position that was popular with other peoplé, and\so I dontt feel
ﬁbadly. ‘ - . \ o

I am aware of race. I didn't marry a Mexican. My kids .are
. 'no% totally Mexican, I'm aware of all of that In my own
* . persaonal life many of my faculty members |see me as a
representative of Mexican Americans and many of them erroneously
believe (and TI've stopped trying to convince them that I'm not
all that typical) that what I think about Cesar Chavez, or
whatever, is what all Mexicans think. The group of people that I
come from is véry diverse in terms of backgrounds, and certainly
few Mexicans are in the same situation that I'm in right now. I
" - also’ trygto make students aware of their stereotypes: the
Mexican is illiterate, a drop-out from eéducation, a low rider,
and spedks in a funny. dialogue. And so I perform <a positive
service just by being here. " People come up to me and say,
"You re Italian, aren't you?", or "You're Portuguese." They
‘@assume. I'm rnot Mexican "because you're not at all like a low
rider," and after awhile I think it occurs to many people that.
the majority of Mexican people are not low riders, that indeed if

-
1
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I'm not typically Mexican, I'm not all that atypical either, I

ST think people like me do play a positive role at this level simply
S ‘by be%ng here.
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o ) Robert Thatcher is in his' forties and teaches
— .- ~physics in a California community college., We i ihterviewed him ‘
for all three interv1ews in it office at the college during the .
summer of 1981. v oot y ‘ ' g ~

There weré fivé of us in the family, three boys, two girls,

. T was _the fourth We. were about ‘a year and a half apart, My )

" father worked in " an automobile p1ant B2 was a person who N

detested being in a situation where people weren't doing .
anything. He Stayed away - from the projects, government

Nsubsidized or supported housing. He felt that an idle mind was
~the devil's workshop. When we came in froéom school if we didn't
have anything to .do ‘hé always kept a gatch of ground to dig in,

_ He would say; "Go out and dig up the garden." We just didn't sit ‘
‘around o weekends or during. the ummer -vacations we didn't \
sikep in. Everybody got up when he got up and he never did sleep. \
in. Eight o'clock everybody.was up. Well, what are we going to
dg when we gét up? Stand up, stand around, go out and dig up, the
garden. He told us, "When you graduate from high school you can

: stay here, but you're going to- work. You're not going to stay

zhere free and you will go to church on Sunday.< You can stay out
all night. = Sunday morning you will be in church and you're not
gTing to sleép in church." . - : .

-

I think my mother had greater impact in terms wf us growing
- up. She didn't work , oh, up -until we were in Jjunior high
s hool ‘She was home, which I think was very important. The
family stayed together, sat down to eat together. . We all sat
dgown and had dinner or breakfast or whatever- it was strictly a
family setting and my father maintained a very strong hand in the 4
-femily.,  He controlled the money. He controlled the decisions,
it&e whole Dbit, but in a .lot of cases _my mother had a better
knack for making decisions -and sometimes it would take a. good
:argument before he would finally admit. to what she was
suggesting. She was not a party-goer or drinker or smoker.
. Very religiou but not fanatical, tried to ‘be very broida-minded, )
‘but very firm, didn't take any talking . back. If she said do :
y Something, you did it. She was a strong believer in discipline.
| If she: told us-to come back .at a certain time, we did come back.
\The oldest:boy was responsible for the others. I guess he played
kind of the role of the babysitter when -she was gone because he
was in charge, He. disciplined us if need be. )

S Must of my life I've‘liveJ in an integrated city. We had to
<+ 7 just about fight our way to school, fight our way back. Living

3 o in ‘the  “city you had -the gangs that would have certain
i territories, based on streets. I think the Black and white kids
8ot along pretty .well together. . I didn't sense having any




Mo A A VT RT L ay

X

S ' S 37
\

<
'i‘
-
P

.problems in ‘the $chool other than an occasicpal fight but ‘that
.goﬁlg;be,with’ggﬁher.q Black or a white student. But I think the
key thing was we had'teachers who really believed in the three
R's. s T learned How to read very early, I did arithretic very
. early. When we camé home we had to bring books homé. I mean,
you: didn't comeuhvge-without~a'bodk.1 think the thing that helped
us through was the fact that by us being good kids, the white
teachers took more Yime with us.  We were good students, we were
" in class all -the tijge, we were. fed when we came to school, We .
"Just weren't ,pﬁoble\Kkids and.we sort of blended in with, the

.

white Studénts.

. . 3 l
w “In {Junior ht}h sg¢hool and high school I never was absent
~ the whole time. -When I Went to junior -high school I got into the
tracking program. I would look forward to getting .into, a shop
class, First time where you could really make something and have
- the necessary tools to make whatever you wanted to make., I was ., ,
always mechanically inclined, putting bicycles together , fixing 5
.. ¥hings,. s0: a_shop..for me-was sort of a natural. I didn't look at '
it as being tracked because it was somethir- I did enjoy. The
notion of rac{sm wasn't there, You <didn't have the idea that
Blacks were being placed in certain places. Older people might
have known but it really wasn't something you. talked about, All ). “
'your buddies are taking shdp and in some cases counselors are . .
suggesting 'this is a good ‘class to take, You-really didn't look . -
at- it in tdrms of sort of a deliberate effort, One reason I had -
8o much. success in shop was because I knew how to read, I knew
how to do my arithmetic, and so,when we had to measure things,
had to draw things, that really. wasn't difficult for me. I took .
mechanical drawing, drafting, _for the first time in junior high *
School.  Very good inm ‘that, and  again, a lot -of encouragement f
from teachers, Never a discipline problem because I knew what
* was walting for me at home. : L '

-

,/ In high 'school I discovered that especially in chemistry
a lot of Black students had ' trouble and I was ‘the only Black
chemistfy person that Jjust-zipped right through, . So they began
-to logk at me as a little brain and that was 'something that kinda
. made-my head swell a little bit. . In the high school, again, the
- “shop progiam, I took my first-scieiice cliss in eleventh grade.
It was a general science class. I took chénistry as a_senior and
I think I had an A in chemistry. I think that the important .
thing, .though, some of the pecple that were in those classes were -
college prep people and I sensed” that I was able to compete with .
‘them and I began to feel that . maybe I wasn't so dumb after all,
maybe I could handle some of the college work, and that's what
. sort of got things started. BRut in general, most of my schooling
" invélved shop courses-~wood. shop, metal shop,; crafts, I was very
.good .at those, Probably had: I félt that Job opportunities were
"there, I might have gone |into one of those areas, But at that
time you were talking abb&&,gbtting a job in the private sector,
¥nd those jobs were not readily available, crafts jobs 1in the
private sector for - Blacks. So even ‘though I. was a ‘good cabinet
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maker, even thoush I was good in radlo shop, there were no. 1mages
“out there with us. work1ng in those areas and so I had to look at
“*, sometning where  I-saw Blacks working. The teaching profession

.«mmuas~one_o£~the__£ew_aneas—whepe—Blacksmwere, and most. of us were
in %he elementary schools or ‘teaching the mentally-retarded
classes. '

;"_“u 1 think probably I was kind of the clown in my classes when

‘ AU | went to high school. It was the only high school in the city,
o s0_ you had a much. hWigher composition of _white students .and
;you've. got Blacks in" white classes. and I was still a good
student, but- I was kind . of the clown. But never to the ‘point
‘Wwhere I *would be sent out of the class or sent to the dean or
anything like that, I knew how far I could go. In English I
remember read1ng a story about how in every group there's always

a cloun and I ¢an remember veéry vividly the class turning around
and looking at we and saying, "He's the clown in our class." T
think that was the first time I really got serious about school
even though I was not then i a college prep program,

- I really became more aware of racism when I went to college.
In: high school I guéss I thought I ~was just @ student. In some
of the shop classes I -gravitated towards the more productive
‘students that were more into school. When I went into the
college ‘prep program in my senior year you're 1looking at
basically white students.- At that time there were very few
Blacks in professional jobs that we Saw. So you either had tc go
to work for the auto plant or dig ditches or something like that
: unless you had some skills. The notion of getting a college
degree was embedded in my mind. I 'was told that the classes
would- be "too difficult," they would require "too much studying,"
_.and I "youldn't be able to handle" those classes. I had a
counselor I can remember vividly. I went in and ‘he saw the
algebra, the French and the chemistry and he said, "There's no
way you're going to pass those courseggl You just don'“ have the
background "7 But I still in31; d—90n taking the courses and he
said, "Well, 0.K., b “know you're going to have problermis-."
e He tr1ed to discourage me. He didn't prevent me from taking
them. but he really talked to me very strongly not to take the
courses.. It was kind of typlcal there were some Blacks ‘in
college ‘prep -classes but not a large number. ‘

- But I saw people that I'd taken classes with in the college
prep programs. There was a white student; he and T were -good
buddiés and we took math classes in junior high school together
and I -always got a better grade than he did. In high school he
and I had classes together and I'm feeling that I'm just as good
academically as he is. And so I think, when you get other
students that are taking those courses, to me that's much more of
a driving force than what the <counselor is saying. Any fime you
move into a college prep. class you feel you're the bettom, If
you're Black you're going- to always have the worst paper in the
claes; it's only after the first few exams tnat you discover that

t
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you're-not the worst in the class, . ‘ ‘ "
‘My parents had already told me I wasn't going to stay home
~unless 'I_did something, so- college was the alternative, . My
father didn't reéally have a lot of high aspirations for' college.
At that time, my mother was doing day work cleaning houses for
profiessors.  They would always ask about the kids. She was
always coming home talking about the professors, - about school,
and on several - ogcasions I did go over and help her and {the
‘’people would talk to. me: "What are you going to. do? What are you
taking in college?"  They would Suggest; have you thought-abgut
_'being this or have you thought about being that. No--but maybe
that's what I ought to start saying. :

" I thirk my—-first year -in- -college was a Kind of .a discovery
period. It was a top, _community college in the area, . They
demanded quit2 a bit from you. I took an exam, an aptitude
test. As. d consequence of the test they said I didn't even
" ‘belong in college, that I had- probably .no..chance_of_ succeeding. at
the. junior college, That really didn't discourage me because
when I took the test, I looked at what I didn't do or didn't know
more in terms of not having been exposed to tnat, rather than not
being able to do that. This counselor, she talked very strongly
against my even going to college. She suggested that maybe I
should consider going ‘to trade school, But again .my
rationalization was that I didn't have the background. I mean
you ask me to 40 something in three dimensions. Now what the
hell is three dimensions? You ask me something about physics, I
-‘had general science., If I didn't have the exposure how was I
able to. answer the questions? I 'think another thing that
probably hurt was -not--having—-college prep English., How did I
know I was a slow reader? I got an A in\?ll the English courses
I took but mno one told me those were the wrong English courses,
They ask you to write & composition. I write a paragraph--three
-or four sentences, Well, they looked -at that; this person
doesn't knoy how to write, Who ‘has taught me how to write? I
mean, writing to me was three or four sentences. Because at most
the questions had about that much space for the answers. So how
was I supposed to know how to write a two-page composition in my
first English class at college?

" I had an instructor [at the community college] that was
about’ the toughest instructor and that was the best thing that
could have happened to me. First composition, got an F, flat F.
I would go in and talk with him and say, "Why2" and he would sit
down with mé and point out what I had done wrong. He outlined
‘'several kinds of thirngs for me and said, "Now eachtime you write
a composition you want +to try to keep it in this sequence." On
‘the next test I got a D . I ended up getting & very weak C in
the class but that was the proudest grade I have der gotten.

If you want to talk about some highlights of my schooling,
it's not what happened 1in elementary, Junior high, and senior

\
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eh. It started at’ community college. A second instructor was
t re;, the worst instructor that. I ever encountered in terms of
’ knowing how ) deal with people on a humanistic level ‘but an
- eXxcellent mathematician._ He taught me, "If.you don't do your
‘homework don't. :come to class, or if you do come - to class don't
ask any questions because youtre wasting my <time." He was an
instructor who didn't really worry about feelings. He wanted you
to learn mathematics. Hé had no féelings about students!'
feelings. He 'would embarrass, he would put you down, At the

time it was probably my first sensing/of racism because I felt

,,,,,

. that: he. did not like me period. I discovered later that he
“didnit ALike” Black ‘'students. I was thegohly Black in his class
.probably one of the few Blacks to get through the calculus
sequence at. colleg ;

£When T transferred to]l] the state college, I 'was not

gtaking any social science classes, wasn't taking any history
classes, and all ‘my electives -were technical classes, So I

didn*t get that daily bombardment of what the white man is doing
-and*probably* ‘I might have ‘been' more sensitive to ‘the notion*of
racism, even in high school, had I been in those types - of
classes.. But being in technical classes you just don't address
*yourself to community problems, social problems., It was at that

point that I really begdn to perk up more in terms of what's .

going on around - me, but I still didn't have anything to feed on
because the . technical classes were requiring so much ¢time and
effort. The teachers that I had were very good teachers. I mean
in most cases being the only Black in my .class was ‘really no
problem. It was onily when ‘I was a senior that:I really had a
. problem. I had®n 1nstructor in my physical science class., I
was "the only Black in the class., That. might have been the low
point of my educational’ experience ‘because he. seemed to have been
-on-.me-  every day. That damn instructor wouldn't ask anybody a
quesfion but me. He would Just grill me--and not on one
"occagion but on numerous occasions. Several ¢f the people came

over| and said, "He doesn't like you." But I still didn't use the

.term racism, I just felt that he didn't like me.
' i

There was a physices. professor who was probably
instrumental in- gy f1n1sh1ng the degree at the state college.
Not knowing anybody, I was’'really afraid to go in to talk to
anybody-. But he took the initiative, you know, very open in
terms. of saying, "If you're having probléms, why don't you come
in?v At the state college that was the only instructor that I
ever visited.* It was tough for me in college, very tough.

I didn't thifk; either of my parents really understood what
finishing college or-what going to collegé’ was all about. My

father, when I got my A.A. from the community college, saidy

"Well; are you finished now?" I said, "No, I got another one to
go." And he said, " What you're going to do with that one? What
can you dc now?" You know, the notion that college prepared you
for & job wasn't clear to my parents. I mean, how can a college
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degrée“prepare youw _for working on the assembly lines? Some of |
- -the pecple that 'I used to know used to crlticize me all th time |

about "why ~are ‘you in school?" “Boy you Jjust don't ant_ to ,

work, that's why you're in school,® And I said, "Well, I/m going |

té get ‘a job when I get out," “#What |kind of Jobqare you/going to |
\get?" MOh," I said, "probably an engineer or something. "What'S» N

an. engineer?" You know, they just ﬁad no notion. of at college

was all-about. Sometimes you look at yourself as be g sort of a |

pioneer. I Wwas the first in my famiiy to det a college degree. j
~M§; B T was working for the post ofﬂ&ce. I think /the post office
- 't - 1is really what told me I'd betterfget something out of college |
because it was' my second year at community college that I got a |
job at the post office. I hateo%/;t I could/see the games that |
o they.were playing., Blagks qua11 ied that they were passing over. |
. I hated_the- post—office-with a passion. I c¢o ld walk in--just the
; " smell of the maill God, that did more in rms of my staying in
school and dec¢iding about doing -something’ than any person could
. -Fave done. I saw college as(important. / , -

I was around at that time said |
Now again, this /
Teaching was not /

, Very few of the people that
too much about teaching., It was engineering.

was basically white students that I/Was around.
of

one of the talked-about professions, which is kind
interesting., That tends to be the profession, or used to be the-

" profession, that most Blacks t When I went to the

state college I continped
concentrated ‘mostly on physics

slked about,
in the

courses, to work

I also began

tutorial work.

more in community programs "began to do some
‘ think the church that I was attending at the time was getting a
¢ tutorial program going. ,/ I began to feel pretty.good about
" working ‘with 'people. I was beginning to .get some .. necognltion

from Blacks and

I thlnk ‘from whites.

They were mostly baffled.

Hére this Black is studylng phy31cs and chemistry.

I worked- very hard in

I
school.

declared bhe major

in physics.

It-wasn't

‘'something that. was easy for me,

A typical

Schedule, a daily routine might be:

I had an eight o'clock class.

I went to

school from eight to twelve.

I had to go

to work at

twelve-thlrty.
would eat on: “the

I

would make sure I
run,

“had my lunch with me and -I
was a pretty easy

My advisor at the time

I was doing

person to

falk to.

After telling him what on the

side in terms of community work,

he

suggested that I might look

vat teachrng

in terms of . a profe331on, if

I enjoyed it.

graduating I

went back in the

Teacher Ed Program and

-After
I spent a

year in the

program.

Each year at. the end

of their program,

would have a

big party.

The year that

I went

the professors

party but

I discovered

through I
about a

thought they didn't have the

year later

that they did have the

party but I wasn't

i"i'lV*it edo

b}

In my last semester at college I was student teaching.
cooperating teacher was

a very good

My
science instructor,

4 -

|
|
engineering program but )
|

very . .
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talented and. knew how to work with people ., We .would sit down
i-and talk, First time I taught in an all-white setting. My first

three weeks I could barely eat, I was so tense. The master
teacher Sensed that T was tense. .He said, "You got to relax." I
kept sayini "I am relaxed." . He sa1d "Look, I'll let you

- Wwork in ‘the c¢lass a few days by yourself, then I'll come back and

hélp you or point out certa1n things.," I told him to be really
. up fronti "If I've got a problem, let me ‘know what the problem
s, don't mislead . me or give me the impression that I'm doing a
- good job when you damn well know I'm not." One day out of. the
clear- blue sky he asked me -whether or not I was interested in
teaching on a regular basis. The teachers at college said that
if you're offered a job, don't .worry about what grade level, the
important-thing is getting into the system. He asked me, how did
I feel about a junior high school, and about three weeks later I
was h;red before I even finished the program. .

I taught'there a year and a half. Then I taught at the

high "school for two years, While I was teaching trere I
probably--can count on two flngers the number of -students I sent
to the dean. There was one student who was a hostile son of a

gun. He had a lotgoﬂaproblems and I kind of sensed that. I mean
-he would walk in ready to explode. I made him my helper. He was
good on- some days and other days he'd come in and he was hostile
as hell. He had the fear in everybody's heart., I mean he just
got to the point where I had ‘to say something to him. T did. He
jumped up in the middle of class\and he said, "You Black son of a
bitchi" I'mean this is before the class, I didn't come back
exploding at him. He stormed |0 t of the class, I really
didn't know what to expect and er school he came in .and he
, apologized I said T knew sometbﬁkg was bothering him. He said
.that. his father passed that morning. ~._We sat and talked. He
‘came back the next day. He apologlzed to the class. From that
time we .continued to have a pretty good relatlonshlp.

I 1left that high sehool because I couldn't teach beyond.
general science. The chemistry and physics, the 1lth and 12th
grade classes, were reserved for these twc instructors. So when
T went in and I just eategorlcally asked (this was the end of ‘the
second 'year, I had put in for it twice): "I know I don't have
Physics for this coming year, but can I teach it the following

year?" The chairman said "No." I said, "What about the .

following year?" She said, "No." I said, "Will I have a.chance
to teach it?" She said, "No, you're very successful at the level
that you're teaching, You work extremely well with general
science people and these other instructors don't have the
patiencé to work with them."  Hell, I thought, if I develop
patience to work with general science people, other people
should develop patience. So I said, " O0.K." and I left;. I went
right over to another high school and I talked with the pr1n01pa1
there. He assured me that all instructors would have an equal
chance teaching any level. I taught there two years.

. -
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This. is the mid-sikties, the height of the riots, the

"Blagk,60nscﬁoﬁsne55. Some of it was spilling over into the
© §chools, I was able to establish excellent rapport with both

- Blacks and whites. I almost switched over to the social sciences

bécause I Started being a guest speakeér in various classes there
and I attended a conference in whieh I was  the guest speaker and
I started rveading a lot of books on Black history, But T still
stayed with the physies. 1 .sponsored the Black Students' Union
there at phe high school. They wanted to march out, boycott, but
each time they talked about doing things like that, I wanted to
- know, "0.K., what do you want to boycott for?" "yWell, they won't
- let us have our natiiral combs." "But, we're not coming here to

look. good. We'ré -—coming here ‘to learn." "Well, - they're not
- Serying soul" food in the cafeteria." "But if they served soul
food you might not even eat it. If you're going to march out,

march out becguse <they*re not teaching Black history in the
classrooms, and ‘they don't have any books in the library. March
-out for that reason." T ‘

I had Jjust about finished my course work for the Master's
in physics and I was: thinking about dropping out of the program
‘because I wanhted to become more involved with Black Studies.
My- advisor saidy "Don't do it. ~ You can make a much bigger
contribution staying inm physics. You would be more of a symbol,
more of a model, because there aren't that many Blacks in
physics, You've got enough Blacks in  history and social
sciences that caa do what you want to do." And I said, "I still
feel that I should be making a contribution to- society or to the
Black ¢ommunity." And we had several conversations. "let me
suggest this," he said, "You go ahead and finish the program, and
then if you don't want to use the Master's, it's 0.K., but if you
décide to wuse it, yolu have it." I decided to go ahead and
finish, 1 think that was“the best advice that was given to me.

When I applied at this community college I tried to do my.
homéwork in terms of making sure I was acquainted with the
community. If I reached the interviéwing stage I would have some
sort of’ understanding; some sort of background, of the type of
things they. might ask. Now at that time it might have been a
situation in which, even though I was qualified, the important
thing was that I was minority, and that might have been the key
factor .in selecting me. But I don't apologize 1in terms of
qualifications because I had enough experience teaching. I had
worked at all 1levels and I really couldn't see any reason why I
would have been turned down. " T

o
So when I came here it was just teach, teach,teach. If I

wanted to do something else, I could do something else but
t.reaching would be - primary. I had an adjustment to being zround

" just whites, colleagues basically white. The only shocker

probably was the notions, the ideas, that students would have.
about you when you would walk in, in terms of your

!
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. \gualifications. A lot of-. students here had never had a Black
© instructor, had never been around: Black 'people. Now. all of a
sudden you got a Black instructot. It was an eye-opening
:situation for them. The first yéar that I taught here I taught
-ar night ¢lags. When I walked in they asked me whether I was
,.subbing for the regular instructor and 1 said, "Yes," and so when
I -came back the following week; they said "You're stil subbing "

“Yes, T'msst{ll subbing."™ I think it was about the third meeting

that.. they finally discovered that. I was the instructor,

‘Probably -most -people-- have~—a misconception of the community
college prior to actually getting involved in #t. I looked at it
when: I .came out of high school as:- a place Just to go, you know.
It . dldn't cost you much.. I didn't, to initially ¢to pick up
skills., There was just no: place to go. But once I started

‘attending I did see an opportunity to become career-oriented and
once T started teaching I -could see better that it represénted a
place for a second chance. Th fcommunity college is a place
_ where if people don't pick up the necessary skill's when they're
‘supposed to, they can come here and do that. I think it's also a
- place where 'if a person has the necessary skills but lacks the
;conﬁidence of being out on their own, being able to make it, so
‘to :speak, this is kind of an interim place where ‘they can come
.and -get a feéling for what it is like in-college, academically.
Because when, I think you go off to college, therets just a
-Wwhole: new ball game, I think a lot of times people feel that
they can't cope with being away from ‘home. Fear of being away
from- ‘home and not. doing well, I had the same sort of fears when

I was in college. When I went‘over to the state college, the

fear of flunking out, for me that fear was - always there.

I think you have to pick and choose your classes [at this
college] but that's even true at a four-year institution. You
cah take all ‘of the easy classes and 'the' easy profs and when you
finish you don't have anything. People ‘that I run into,
especially community people, people who I grew up with who now
have kids that are on the verge .of flnishing high school, I sit
down with them and say, "Look, there isn't anything wrong with
community college." Especially when I see their kids don't
really have any strong sense of where they want to go or what
they want to get into. If kids know basically what they want to
do, what institution will meet those needs, you know, I say,

0.X. But when you talk to a youngster and he or she says, "I
don't know what I want to .do, I'm just going to take some general
education courses." Well, if you're in that bag, you might as

well -come to a community college and get your head screwed on in
the right d1rection and then take off. You don't have to spend
two or-three years here. You can spend just a year or even just
‘a semester, but the important thin@ isogetting a good sense of
, direction, especially when somebody is footing the bill.

ﬁ. /
, When you talk ahout the attrition rate, today especially,
;being very high, you have to consider the type of students we now
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-are catering 4o, It used to be a time when you had a certain
- group - that .attended the community college. They in~ turn
. transferred to a four<year school. The vast majority of your
population at that time looked as {f they were transfer people.
Over the last five, 'six, years, maybe even 1onger, it seems as if
itrs a recruitment for bodies, bodies being defined in terms of

‘someone being eighteen: and over and breathing. I think because

of the type-of 'student and the heavy- recruitment we're now doing, :

I think the attrition rate will continue to grow. We're
attracting people who shouldn't even be here. 1In some cases you
don't knéw how they even got out of high school, When you get
.péople. here that shouldn't be here,~there4s no commitment to
anything., ]

It seems like employers ask a little more of Blacks. Maybe
‘not ask but demand a little motre: A 1itt1e more pressure is put
on Blacks. I think a little more pressure is even put on me here

at .this college. Invariably, the first week of school,
students tend to ask a hell of .a lot of questions, questions that
are "not- evehn relevant to the topic, and I - think it's a

situation of feeling you out, seeing whether or not you know the

. materlal I don't sense that same type of attitude when they go
into a white instructor'is class. I think it's assumed that .he
or 'she Knows, But I think sometimes with a Black instructor, it's
"prove to me that you do- know and then I'1l listen." If I differ
with the book it's difflcult for them to accept the fact that I'm
saying, the author is wrong, period. But I think, once I get
going, it's really like someone just opens their eyes. I've
seen .some white instructors that I know weren't prepared and
‘thereé's no: overt pressure by the students t6 do .anything about
4t. TI've also seen a Black instructor that was ill-prepared and
he ‘got a lot of direct pressure; I'm not apologizing for
-either instructor. I think you should be prepared, but. 1let's
treat both people the Same way. . ,

Another example: there was a problem that came: up in our

) physics text., The problem was going around in the department. I
ran across the same problem and solution in another text. So I
made a c¢opy directly from the text, verbatim, didn't leave out

anything, and I brought it to the department Several of the
inistructors said, "Qo, it can't be right." "Well, show me

but, "It's 'not right. It's just not right.™ I was kind of
. disturbed. They think they're rejecting my solution. All I've
done was just say, "Here's a problem, take a look at it." I
_didn't take the credit for the =3solution., I didn't say where I
had gotten it, I sald "Take a look and tell me what's Wwrong
with it But here was something where thére wasn't a specific
answer for 1t and it was a matter of--if you didn't think the
solutioh was correct, you had toshow how it was wrong. They
couldn't  show that it was wrong, but at the same time they
couldn't accept it as correct. Things like that, that you don't
. get ‘too pushed out of shape over. '

<::\hat's wrong w1th ic.nm ‘well they don't know what's wrong with
t

48

L - T b'

I~

T
.




SRR

Fe T "'AS another example, our geﬁeral science textbdok, I
oL fought the book bitterly, . I said it was a lousy book and a
o number. of people ust .couldn't accépt that, so I Jjust kept up so
“much noise. that at ;the second department meeting on the agenda
. ‘was a: reaction ‘to all new books. When I came I had several pages ‘
of. specific notes., When they got to me I started going through :
very specific points. Before the end of the semester, Just about oo
. the” whole department was acknowledging that it was a lousy book.

©

I find that - 4f I 'have a criticism, I have to be very
specific and- detail it out, do all . my homework; and I think
somet imes éther people might not have to do all that - One of
the problems that you really have to watch when those subtle

. _ ‘things are there--you've got to kind of ask yourself, "Are those
\\things because of me, a .person, or because of me, a ‘Black
person?” I try not to be in the dark.on anything but I also
really Just don't try to magnify" anything. You know, sometimes
it can.be you .the individual, period. It's independent of race.
Colpr might be a factor but it might be a minor factor, or it
ght - be a maJor factor. I can't go into the heads of other
pedple and I try not to,. you know, ’

. . There was one instructor who had a hell of a time calling

. He by ‘my name, He called me- every kind of name.- - When I'd see
him, JId Just call him another name and he got the message.
There was another instructor--I said, "Look, name 1is Thatcher .
Some people call me Bob for short, some people call me Robert .
Thatis my given name.. Now those arée the names that you .address
me with. Any othér name I don't respond to."

I"had a\student that called me "coachi" Hell, I'm not a

coach. - I'm an instructor; you can call me by my first name,
you can. call me Robert you can -call me Dr. Thatcher, but I'm not
a coach. Whites\sometimes will call Blacks coaches. They have

‘When you sense that pe of thing nappening you just say, "Look,

I want 'you to get off\and get on here," and I think when you make

that~clear, people tend to respect you. The basic thing that I

try t9 do, whether it'son a social level or a working level, is

to tell people to deal\with me as a person, no} any of these
‘, stereotype trips. Deal with;me-as«a person,

a bunch of. stranget:ames they sometimes address Blacks-—with.
y

1 try to be very academic in nature; hen I go 1into the

»classroom, - I tell students, "I'm not here ¢trying to win
friepdship, I'm here’irying to teach you science. If you hate me
.and know my science ‘¥'ve accomplished my Jjob. If you end up
liking me and learning my science that's even better. If you end
up. liking me -and don't know science I've failed." Fof some it's

tough. for ‘them to..accept ‘that. Now, whether it's accepting that
. because I'm Black -or acgepting. that because it's a different

teaching situation, I don't even get into that. I'm just saying
..« _ - what I expect. You come to my class to work: I don't want to
“:.<. hear any -eéxcuses. When you complain that I work you too hard,
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‘:"that my. ‘exams are too° hard 1 don't’ get\

. ushed out of Shape oveF
,that C

’

I came out of the university with a .D.--not in physics;
it*s in’ education, 1 didn't Know and T still don't know -exactly
- where teaching m¥ghit-.. take ‘me. .I've' really enjoyed teaching, I
,sti%l enjoy teaching; but I kind-of figured at ‘some point I might
to’ do something else, and I felt th with 8o mueh
& erience in education that if 1 could get 'somé \type of training
that will pull from my educabdonal background that\ would be -nice.

o 'S0 I have loosed at administration as a. pcssible a ternative.

I had ﬁo look at. the degreer in terms of where I was
working. I think time was. .a big fdactor and at the\ college I
could arrange my 'schedule where I could go to the university and
teach _here in the afternoons or teach here in the mornings and go
there in the afternoons, I think I've struggled quite a bit
since I've been in college with somewhat of .an Ainferiority
fcomplex,' based on'not having thgse six years of prep work--the
junior high school time, the: high school time. I've always felt
that that's a critical” period. 1f kids .can get prepared in
Juﬁior hlgh séhool and senior high school they can just about go
_anyplace. But if you try and jump over that training, when you
“get. to college you'ré competing with people who did the English,
‘who had. high' school physics. When they went to college they
built on those experiences. Well, here I'm going to collége and
I'm ta“ing phy31cs for the very flrst time. “It's obviodus that I

"have to work much harder., When you have to work much harder and
longer than other people you'say, "Gee, does it take me that long
to. learn?™ But as you begid to examine it ‘more: you say, well,
look, if I'm given ‘those same, sorts of experiences, then when I
build on those courses later; you know, I'll be 0.K.

So I thought the unlversity would be a good opportunity.
There were no Blacks that I'd/ever heard of that came out of the
university so I had no models, no images., Most of the Blacks
that went' to college ‘went to the state college. The university
was just a-mystery place for me. This lady, a Black lady, was
working on her Ph.D, at the time and she asked me, "Why don't
you work on your Ph.D.?" Then there was another instructor in
~ the humanities who was working on his Ph.D. And he said, "Man,
you .should start on your Ph.D. You've got enough time," -So it
was that type of thing that got me looking at the university;
all of a sudden I did seé someone tha; I frubbeo shoulders with
that was actually there. )

yprmaliy 4t takes you two. years to do your course work but
I had to spend a year going back and picking wup courses. I
gactually was. on. the verge of quitting the program. You can get
- - encouragement from ‘home but a 1lot of times they really don't
quite understand the pressures that you're under. You're trying
to be a.family person, you're trying to teach full time, and
you're trying to go to school full time, There's only so much
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*\.pn%ssuie‘thattyou can'stand and ; was just basically exhausted.

oo TTE

As I worked on the ‘degree and I ‘.saw the 366 mobility

‘ ‘around Here :and T . saw whites in administrative positions, and
‘they -didn't _haye a degree, then that began to tell me that the
‘degree is. really not. necessary. Because“ I've seen a white

without a degreeé and a Black with a degree and the white got the

' ujob It kind of told me that really the degree is not the key.

Sometimes when you push a lot and you don't back up and

-regroup I think you reach.- point where you start burning

yourself ‘out., I think you have to feel rewarded about what you
do:- Over the last couple of semesters, especially, I've had a
very high drop-out rate, I've Feally been bothered with that
‘because in the past I- haven" ‘had a high drop-out rate. I can't

‘understand_that- because I feel that I'm working much harder. I'm
-doing, T think, 'a much better Job I gave a take-home exam; I
said, "Get ‘help from any source," ‘But damn it, when you tell

students they can get help from anybody and they don't do that,

4t makes you stop and say maybe T oughta -tell ‘'em, "Everybody

gets an A if you Just come to class." Maybe when you reach

that point, maybe you ought ‘to begin to think about something

else, because you've -lost the desire to do what you originally

set - .out to do and that's "to provide a legacy 1in terms of

soémething. academicalby.«

I've always felt- that everybody should have a legacy.
Everybody should leave some tySE\of imprint, make some sort of a
contribution. Teaching is something that I can do. I can help

others: by doing. that. I look back at my own struggling time in
college and I sa¥, I should be able to make it a lot easier for
people who come from ‘essentially the same background--that is,
- where they didn't really get sStarted in school,, I ¢try to keep

that in mind, trying to leave some type of imprint, When you

-talk about tearing down racism and discrimination, you can do it
.:iin a- peaceful way. I've always felt that you . could change

attitudesg by 9Hcpually being out involved in something where
people are not atcustomed to seeing you there, I see myself

~ leaving an imprint in terms of doing something for society,

helping the races see that they can be together, ~ In the procéss
of teaching . physics . have a lot| of students who talk to me
about. things probably that they would never talk about to others.
They've never had # chance to’ just sit down with a Black person

and - say, how do you feel what's it likKe, do you have problemSy
" do you have pain, do you have joy? .

N F

. One ‘of the reasons I press so in terms of demanding from my
students is because I don't see them as being "terminal"
students. 1 teach my -courses as if they are planning to .go on to
a four-year school and I try to *adopt— some of the same
attributes, charactéristics, that an instructor in college would

;Yii
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*“gdbﬁt, expecting students 'to 'be able to present problems in a
- logical and organized mannér on paper. Students being able to o
explain -problems, being able to analyze--I ‘think those are
. important principles. I.tell students that they will learn more
than science in . my class. They'll learn how to take notes,; how
o to utilize the notes, . ‘how to go look for resodurce information.
sl L If youtre having problems, don't give. up. If something is not
A right, ~¥9uzé§kHQu¢sxipns, T think ‘ninety percent of the time,
in -order ™ to 'be successful, youive got to know a lot .about the
...-8ystem and: I think that's what probably has helped me. Even
coming -here I know that experienéed ins\ uctors 1like new
instructors to sit down and talk with: them, come in and vistt
their-classes. Again you know, you hate to draw any conclusions,
but I"find myself initiating more, exchanging tests, talking to
people about classroom situations. I had several instructors
that came 1in, but it was about how to handle a. Black student,
rather than handling a student in -general. It had to be
something related to a Black problem; 'you know, if they were to
come in, So I think I've really bent over backwards, I do the
initiating most of the time. So here again might be one of those
subtle things. As -an example, two other instructors, or three
of us, have eight o'clock classes together. I would always come
and wait or make sure that they were ready to go and we'd™11
"~ walk’ together. Bu> they didn't do the same thing for me. You
see, you're always reaching out but there's no one reaching back
for you.. i : '




we- have learned

from the process of these intervieﬁs and the P

>

'developed from them. First of all., although issues of minority

fstatus are central to the ~xperience ?f these parjticipants, those
\

issues .are far from all-inclusive. [anh f these participants

fofi

‘of Education in different chapters related sues“f? teaohing

fja‘ a anq working in the community college 1he,m‘norit§~participants

in5our studyfmust‘contend with all the\ issues .of working in a
.jl“ ‘tension between a, sense of standards in college teachiing and an
,apprOQthto grading land testing dominated byia,iconcern for both

‘the.;pnogress of the iﬂdivioual atudent and the retention of

nuﬂbers of scudents in the\college' the enervation and self-doubt

caused by large numbers-of students Jho, pulled b? thé need to

’.thef demands of the subject-matter, drop .out ‘of,cl]sses; the

to hold simultaneously the possibility of both gtatus ‘nd scorn{
;% _ ~ “the separation “of research from teaching and the
| -anti-intelleqtualism‘that stems from 'such a basic\dialunc ion;
ilw,‘“ the’ difficult role of counselors who sometimes become scapejo
for those who fault them for not taking care of all the sympton,
gt .ihititutional complexities and cont*adictions; faculty's

dimini;hed sense of opportunity and power and the attraction to

e
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rofiles ‘that we
‘ could be 1ncluded in our Final Report to. the N}tional Institufe'
EEN ‘community Qollege‘that face nonminority ficullty and staff: the

work, conflicts in.personal sitqations, and cgnfrontztions with V

,ambigbity of the Ph D. in COnmunity collegés, the degree seeming ,

by hgrent‘
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These overarchlng'*themes epew“in’ampbe vevidenceﬁmin the

v interviews of aw large number Qf our nonminority and minority
, iy . -
~pahtichantszwho taught‘in ‘a range of‘urban,sguburban, and rural
«qgmpungty«;Acomleggsﬁfin ) Carifornia,. New™ JYork State, ,and

3M§s§aéhu3étt83 These 1s<ues stem from the ‘plLace ofvthe~commdnitw

college in. the hierarchlcal atructure of higher educatlon. The

\experience of - belng community college facult¥/,membe.s *rvolves

'contending W1th these 1ssues no matter what ﬁhe faculty memnber g

© \social class ,~mace, or gender.
" . f N *@

Faculty who are * members of minorities in this aouniry must

7 coﬁte:d with- the striuctural forces that all community college

£acgfﬁy must face to one. degree oy .ancther. They must also

%

procéss the complex interaction onracism, social cxass, power
and Bﬁpqytuqity, asfthesg factors. a‘fec% their eve*yday lives as
‘faeubty membefs in community colleges, Danlel Ramirez's profile
sh?ws that i% took an act of per.sonal rebelii@ﬁ' to free himself
ffom.the wee'af circqmgbaneesfthat,eactednﬁo keep mogt of his
peers in their aEcgstomed piaees; BoyefﬁykThat¢her, gezpite the

per;i;tent uhqerminiﬁg by couhsélérsg .developed a deep" core of

%
- + L4

s \gconfidence that if*ﬁe were taught somevhing he could sarn it,
Jand if he had not been taught 1t he could not be faulted for not

knouing“g‘That con 1denee 1nteracted with-urgings'ffbm nis mother

:andahis»mothe}'s academic7emp10yers to lead him to tzke the step

4‘(
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‘to college. For Chéryl Collins it was a different matter, Her

" parents were 5o determined that she and her brother receive =2
N .

coliege edtcation that they deliberately incurred the physical

and ‘psychological| cost for themselves and theif ¢hildren of

mQVing to a suburb in which they wefe"the<oqu'Black family.

A

~

What stood out for us as we listened to and then studied
the unfélding of these life stories and theéstories of many of
the other’ m{nqpity participants was the concréte detail of how
often their individual efforts and those of their families were
confrontéd and potentially underminéﬁ by their schools' attempts

to- track them into. nonacademic vocgtional‘curric&la. Thatcher

enjoyed and was successful in the shop classes into which he was

tracked. But not seeing Black craftsmen or Black skilled

trsadesmen in the society at large, he wondered whether he would

be allowed to make a lgving in those areas. Ramirez was an

wa i\

outstanding studlent at his home high school., But when he

enrolled in a higgnschool in a nearby city he was atvtomatically

ax ~
ELON

placed in non-colleéeepreparatory classes because he was Mexican

and assumed %o be a migrant worker's son. Collins presents a

‘'somewhat different story, Her family moved to an all-white

suburb to improve her schooling so that she would be/able to go

to college. Despite the fact that she was n the school

~ <

-and clearly committed to going to colleg®;—She recalls no
'instqnce of a teacher or counéelor suggesting to her that home
economics was not the only career .fieid she could consider. The

»tim&i.;ﬁhﬁ_aﬁpipude toward cpportunities for women, and the fact

»

29 it
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that she was ‘Black, all seemed to combine to track her by

omission rather than commission.

These stories ,Ere' matched by the experiences of other
minority ‘-participants in the study. ‘ One Mexican American
pa}ticipant, who teaches chemistry,-recalled how he _ had spent a
year in a study hall period SeCausefhe refused to take the shop
¢lasses a counselor prescribed for him and the counselor refused
to schedulé the full load o0f academic courses he wanted. Other
Minority ,partic{pgnts recalled that ~the§ were never told in
junior "high or high sahbol that there were different sections of

classes for those who were college-bound and those who were not.

Becoming aware of 'the workings of the system and then fighting it

'were central in the eXperience of the minority Harticipants.

Bl ack participa6t§ in the study who grew up in the rural
South and attended all-Black‘Echools faced a different type of
tracking. The séorieg we were told were of schools' encouraging
a sense of 'options. But the reality éf rural Southern poverty
and the limited lines of work that were open to Blacks at the
time deeply affected career choices almost as effectively as if

they had been tracked by a counselor.

The repeated stories of tracking of members of minority
groups is not new information. It has been documented for some

[ .
time (Cicourel and Kitsuse 1953). What stands out is, while the

) /
96
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episodes happened years ago, they were told as thohgh they were

’gfiu , ps'qhdlogidélly1gurrentt Through their individual efforts and

‘with the support of key‘ family members and encouraging teachers,
the participan@s beat the systEhic attempts to track_them into
vocational areas. But the amount of eneﬁéy fp*tqok représents a
significant cost, For it seemed to us on reflection, ‘that the
meaning Qf the stories thess bartieipants told us is that if you
'ﬁgbqiety, yau’have to work "twice as hard" fo get where voﬁ get..
Some of¥ that work ?s public, but much‘of it 1is deeply pe?gonal

and private. ¢

Not'only is th; path more strewn with obstacles for members
.of;minofigées, once they have‘securéd their .positions, it seems
%hatAthéy often have @o work harder, do thiir job better, more
fhoroughly, more cgnspientiéuély:\\‘hén tpeir nonminority
coileagﬁsg. They are expected to\‘be, fpr\\example; especially
sensitive to the needs of . minority stugents.\\bolleégues consult

. . . ®
them about problems they might be having with minority students,

but seldqm think that they.might have considerable insight in

*

other areas. Collins Qonstgntly has to be alert to the injerests
of Blacks and women. Shé«%oftenigoes to meetings and

inds
- N\

herself the only Black and the only woman presenQ. She is under

N T . N \ *

constant pressure t> see things from three differen perspectives’

simultaneously. As a representative she never can sit back at a

T

meeting and be simply an individual. Thatcher and Ramirez stress

o | \
their conscientiousness in their work; they know and live\Py the

-
~—

, . . . . e s AN
are a member of a mincrity and of working class origin in this




rules and the policies. They are aware that minority faculty are

more liable to criticism than are their nonminority colleagues.

Being a. minority faculty member on faculties which are

-

heavily skewed toward ~the mnonminority means a -constant

susceptibility to the not-so~hidden injuries of racism. Yet

' Thatcher ahd§Collins and other minority participants pointed out

that, while they -were sensitive to such matters, all slights

c9urd not be automatically construed as racist. While the

/érofiles indicate a readiness on the part of the minority

participants to be tentative about possible racial underpinnings

-

of actions towards thef, the reverse seldom seems to hold true.;

" fhatcher talks abouél reaching out to his white colleagues bi

adhering to pétterns of rbspecﬁ and civility that are part and
parcel of acadehic departments.. He comes to realize that as much

as he takes initiative in such matters, his initiatives are
) :

seldom reciprocated. He earned a doctorate in education with the

notion that his degree would be relevant to his hopes of rising

system, He subsequeﬁtly sdaw that whites got

-

within' the

administrative positions whether or not they had relevant

_degrees. Ramirez, a scholar by training, steers a steady and

consistent gourse that reflects his interest in being a historian
in an institution that really wants bhim to be only a history
teacﬁer: He develops an ironic detachment that allows him, in
the face of institutional swings of the pgnduium, to hold
steadfaét to his sense of 'professionéli;m and quietly ﬁo educate

/o~

those around  him about the continuing inequities facing Mexican
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Ameéricans in California.
o |
The experiences of the three participants we have presented

in profilés'%he id}QSed with inequities. Much of their time must
be takén up céntendiﬁg with those inequities. The energy that
must, be spent deallng w1th 1nequ1ty is a loss to the individuals,
to thelr students, colleagues, and to the total institution whose
collgqtlve energies and talents might be spent otherwise. Qur
interviews of other mlnorlty faculty in skewed settings indicate
aj 31m1rar pattern of experience. Minority faculty\who work

| i
withln commun1ty~colleges*ggs a "few among the many" are both

ﬂLtdrS‘iﬁ,'and acted upoh by, the larger institutional structure.,

QOmmunlty colleges operate at the crossroads of conflict in our

#oc;ety between egalltarlan ideals on the one hand and the

éealltleg of social class and race on the other. The inequities
in the minority participants' . experlences give us pause. as we
ﬁeflect. on community colleges' ability to provide equitable

i

opportunity for a wide range of students . ‘

f Finally, the interview process, preparing thése profiles for
bubllcatlon, and commentiﬁg on them, have involved us ih basic
‘{questlons of methodoldgy, epLstemblogy, and ethics. - Such
questiqﬁs are even more complex when nonminority rgsearchers
%uhdertake to study the experience of minorities in this country.
:The selection4 of the material . for the profiles, the choices of

‘whét to include and what to omit, are governed by many

59,
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considerations, among which is the tension between fully

exploring the subject of our inquiry and the potential

Vulnerability of the participant. The tensions bet ween being

ékplicit about, our sources of data and protecting the identity of

our participants are even more crucial when the participants are

S— B

members of a-minor%by; Being a "few" among "many" makes one's

idenpity more ascertainable than would be the case if the

-

participarnt -were one of the .many. Even the choice of words_

constantly threatens to convey aésumptions of power and status

wbiéﬁ*“undetuine a sense of equity central’ to qualitative

research, The ‘use of the word "minority," for example, 1is

 freighted ’with connotations of power and status' that can be

rightfully perceived in certain contexts as objectionable.

Despite our attempts to make the interviewing process

explicit and fair, the participant's percéption of our position,

BStatus, and association with - funding agencies provided an
T

antithesis to the desired equity between us. This dialectic was

L . e - . . . I
intensified when we as white unlversity-based researchers .

interviewed minority community college faculty and -staff.

Despite individual efforts on our ’part and . on the part of the

périicipants,‘the give-and-take between us was affected by the

broader history and social reality of racism (and sexism). The.

potential for distrust that is the fruit of discrimination is not

- easily overcome in an intérviewing relationship between

nonminority researchers and minority participants. In a real

sense the quality of social research capable of being done in our
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“country s Iimited by the quality of our collective social

/
expérience. ‘ &
S . < \
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, At the same time, it would be a mistake to overemphasize and

jg,‘f ové}genorglize the irhibiting effects of racial (and ,geﬁoer)

", : differences between our participants and ourselves. In addition
) / , : - ‘
C “to discussing such issues when' possible with the participant, we

found that the structure of the interview pfooess itself served

to mitigate the tensions that could. emanate from racial

differgneeéf“The length of the interviews and thé span of time

over which they were conducted gave us the opportunity to try to

Build a relationship with the participants based on our

interactions rather than the broader social context of racial
, 3 ) . e
distrust. Moreover, by asking participants to reconstruct in

detail aspects of their early life with family, neighborhood, and

%én . school, in stressing the imporoance of the participants' actions

-

and. the relationship of those actions to an autobiographical,

social, and organizational context, we believe that in most cases

we were ablézto establish our interest in and respect for the

meaning the participants made of their experience. That irnterest

1

. which is central to the methodology of inédepth.phﬁngmgﬁélogical .
7"9 , \ . ) - - : —— ‘7‘\“‘\—_"/.:
: interviewing was the most effective means we had of moving toward .

i * . ' . ’
a sense of equity in .our interviewing relationships with all the

participants. The profiles we have pngionted are the best

indicator we 'have of how mugch movement toward that goal we and

théiparticipants were able to make fogéther.




N

.Bibltography — ‘ ' .. .

Cicqﬁrei,'V1ctor, and Kitsuse, Aaron. ~ The Educatlonal De01sion

Makers. Indianapolis: Bobbs<Merrill, 1963,

Glazer, Myron. The Research Adventure: Promise and Problems of
Field Wbrk "New York: Random House, 1972.

Kanter, Roéabeth Moss. Men'and Wbmen of the Corporation, .New

York: Basic Books, 1977 .

N

i
1 ) .
‘ Schuman, David. Policy Analysis, Education, and Everyday Life:

-an ;Evaluation of ng;er Educatlon. Lexington, Mass.:- D.C.
Heath Co., 19827

- Schutz, Alfred. The Phenomenology of the Social World. Trans.

George' Walsh and Frederick Lehnert. . Evanston, 1Ill.:
Northwestern University Press, 1967. “ '

Sulllvan, patrick J., and ‘Seidman, Earl,’ In Their Own Words:
Working in the Community College. A film based on interviews,
istributed™ by the Audio Visual Depar tment, University of

' Massachusetts, Amherst, Mass., 1981.

ERIC Clearinghiouse fof Junior Colfege‘s
8118 Math-Sciences Building

S | . University. of California

Los Angeles, California 90024,
o JuL 11983




