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. Abstract

‘ "Students' Oral Response to Written Composition" ..
- b\ .;j . ' : . |
This teport describes ‘a study of the oral and written language of
students participating in writing gtoups. Nine groups of from four to six

Lol
) membets participated in the study, two from the fifth, four ftom the eighth

and three from the seqior high grades.lﬂhﬁ & -

The data includes, 1) oral co&QEnts students made in'wfiting gtouﬁ
meetings; 2) student Writing'read atqgroup meetings, and tevisions of thi;
writing; 3) en anaiysis of students!’ comments; and 4) an analysis of the
effects of students' eomments on the writing. Data on students' ebmments

was collected by tape recording from three to six meetings of each of the

-/V

groups in the study. T&ébe tecordthgs were then tfhnsctibed and studied to

ﬂ?

determine a system for desctibing theit language. Three language categories

were' developgd, based on function: directing, informing, and eliciting.
Alk transcripts were then?nnalyzed to determine the incidence of each fumction

?

. ©
for each meeting of the groups. Revision:Zof papers read and commented .on
< ©

in writimg groups were then analyzed for 'anges made subsequeént to the
gtoup meetings, and these changes were telated to the comnents.students had

' . <
rmade. . O e

It was discovered ﬁhat studrnt responses deal with the meéning a paper N

is attempting to communicate. Response also opetates as formative evaluation

<
for student writing by providing implied and explicit ditections for revisions.
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INTRODUCTION AND RATIONALE

v . S
Introduction ) ,

,and receive comments by other &tudents,_has long been a.staple of college

.clnsses in creative dfittné and has recently attracted the astention of

’6Titten Composition" is a study of the use of these - gtoups in the’ fifth

‘ readings and dnring’the second reading but:not during the first.

-

v

The writing workshop in which student writers read their work aloud

L
.

.

teachers in the elementary.and secqndary\ﬁtades. Writing uorkshops have *

K

ttaditionally included an entite class and been directed by the insttuetot.
Many -feachers, howevet, have begun to expetiment with ‘small divisions of
a class, gtoups of, usually, fout to six stud?nts, working independently.

of the téachet to imptove their writing. "Student& Oral Response. to
' .9

eighth and high school grade§. .

- \

There,are many difﬁetent procedures for writing grduns. The procedure

followed by groups in this stndy is based on the "teachetless.writing gtouﬁ“‘

. ‘ - . -\ .
described by Peter Elbow (1973) and includes these: n

b,
1) The writet teads the same- selection twice, ‘taking a short break

"~ . ¢
{
& N

between the two readings. A ) N ‘ v
. Vo ' : .
"2) The wriger’'does not comment on or apologize for the selection read. :

+ 3) Listeners, wha have no copy of the manuscript, wmake notes between

® 4) " After the first teading the listenets write a general imptession

response which summarizes the meaning of the teading for them. During the.
second reading the listeners take detailed notes on the language of the -
selection, noting what they especially like and disiike.

~ .5) Each listenet, following an order established eithet by the group

leadet or by discussion, offets comments on the seleqtion read, and the

i
. v

wtitet notes all comments for later reﬁerence.

? 13’;ﬁ'\ SRKG T )
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-
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6) The total time avajilable to the writing group is divided by the
. ) .
.number of members so that each member has an opportunity to read and

Teceive response. £

PR

. The purpose of %his study was to collect the oral commentg\of seyeral -
!
.writing groups at different grade levels and study these in an attempt to

‘ . 1 -

* answer several questions. First, are sfudents actually able to talk about
vriting? Does thexlanguage of writing groups actually consist of comments

about writing? Second, what kinds of comments to students make about éach
other 8 writing? Third does the 1anguagq$of writing groups have any notable
effect on the composing process? LIN particular, does it lead to changes

and improvements in student writing? What the study produced is a description

of the larguage of writing groups and a descriptioggof the effect of that

language on student writing:

-
‘'

The -study began by tape-recording meetings® of nine student writing -
groups. These recordings, which consisted primarily ‘of students' oral
responses to each other's writing, were transcrihed, and then znalyzed.in
two general ways. First, students' comments were divided into smallwunits
of: discourse, ca11ed "idea units" aﬁter Wallace Chafe's term for segments
of speech that coincide with the speaker %'gocus of attentionﬁ These were
identified in terms of their generai function, d pending upog)whether ;hé;

served to inform, elicit information, or direct a process or procedure.

Second, transcripts were analyzed to determine whether students responses
provided direction, implied or specified, for improving the writing, and,

subsequent drafts of student¥papers were studied-to determine whether such

directions were followed. .

‘e
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Background and‘Rationale

N v ’ ) S

& . .

The use of gtudent tesponse gtoups has evolved in tecent yeats ftom

the work of teachets such as Macrorie (19765 ‘who- became interested in _non-

4

ttaditional methods of teaching composition which sttessed writing 1ess a;

an academic exetcise and more as an act of genuine communication between '

a writer and a "teal" audience. Small student groups became 1ncteasing1y

a feature of public school classrooms with the growing 1ntetest in student—
’ ' \
centered education during the 960s and 1970s. Educators such as Moffett

(1968) and Elbow (1973) advocated the use of small gtoups ‘to teaQ? writing, .
and a great deal has been written about writing groups. (Murray, 1968; Putz, .
1970; Hipple, 1972; Macrorie, 1972; Q'.;Sruffee, 1973; Bouton, 1975; Ellman,
1975; Hawk:l.ns, 1976; Megna', 1976 Beaven, 1977; Gebhardt, 1980), A numbet
of these atticles claimed that peer groups can have a positive 1nf1uence _

on dmproving student writing. Interest in peet response groups has begun

-~

to spread from the researcher and avant garde teachers to the educational

mainstream. Sevetakancmbets of the Egglish faculty at the University of

—— . \ .
Washington use some form of autonomous groups to teach composition. Demon-

strations of the technique in teaching methods classes invariably stimulate

considerable interest. Teachers tn the Puget Sound Writing Program (directed

by the present investigator) themselves patticipate in small response groups

as part of a yearly training institute. Many of these teachers adopt the
8

method of theit own classes. And inservice courses for local teachers,

<.

W

conducted by the Puget Sound Wtiting Ptogtam, 1nc1ude demonstrations of

9

response groups, evoking considetable interest and encouraging many teachers
to experiment with sq%g\iorm of peer response.
. " » N :
- The theorétical rationale for writing response groups derives from

. .
research into the writing process and the development of writing ability. ,

— - C e
v -
(‘ .“- '
oo 7 .

\
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. in the act of writing and, two, a rgdefinition of student writing to include

© its audience and function (Emig, 1971; Britton, et a1., 1975 Hartin, et al., '

-+ help with work in progress (students comment on early drafts) and .by

L} / .
intention theory of languige which claims that the meaning of a plece of

' often -cited as advantages of the method<: While teachers may also be cgn-

; cerned with communiéation function they are likely ro focus on-how a

4

.- M . o N c A

Such research has indicated one, a need for more classroom intervention
!

13 -

#
1976) Response groups answer the dictates of this research by providing

&
extending the audience for student writing writing beyond the teacher,

thereby estéblishing a context for it that recognizes its rhetorical as

’

)
opposed to‘academic, function.
o {LH N .
In response groups, then, student writing is redefined in terms of ‘

audience,and function." “Deve10ping a sense of audience" and the “motivatian

provided by peer feedback“ are pften cited as among the chief advantages

of group work. The basis for these advanta&es can be found ‘in the communication
tﬂ

writing is determined not by the text alone, but by the way a text is used. I
L} ¢
If, as in traditional classroom practice the text (student paper) is
G
corrected and graded ic is used as an academic ggercise and its meaning
'ht " <

consists, for both student and teacher, of such things as writing ability,

progress in school, parent approval (if my paper on Julius Caesar gets an
\ 1

,L it becomes not an i@@erpretation of a play by Shakespeare but “an S
A paper"). !
¢ . .
In contrast with traditional classroch use, response groups extend - the *
s

use of a student ‘paper beyond the EEademic to the communication function:
what does the writer intend to communicate and what communication does the" 3
audience receive?, They provide an audience capable of being communiCated

with, thus providing as well that “sense of audience" and motivation- so

V N 5 . .
g . oA AV & :
Q. . %




’ .

‘certain meaging or purpose is expressed or acobmplished ~and thus they are

concerned more,nith formal semantics than with aommupicatien intention.
The student writer S peers are more likely ‘to resﬁbnd to "meaning" itself,

~ %
and thus to treat writing as communication. N S

‘

In the largest,sense, then, this study is?concerned with the nature of

A meaning, with the distinction between "formal semaptics" and “communication

A

. : . - )
intention, as Strawson (1971) puts it. The formal semantics view, that

S

meaning resides in the text, has dOminated composition pedagogy. The com-
v ' A1
munication intention view, that meaning Hepends upon function and upon the

7
transaction between reader ‘and text\ had reéeived less attention frOm

composition teachers (Gere, 198Q) Writ roupsaprovide a unique opportunity

— L

for a cowmunication intention definition of mg;ning to entgF the composition

<

class because they link meaning with funq;ion directly.

Response groups constitutg a teaching practice based on currently .

[
accepted approaches to composition'instruction and the reSearch done so«

far (cited above) shows a strong correspondence between the use of response

groups and writing improw ment. Eveil so, little 1s known about what actually

:

happens in group meetings, particularly what kinds of comments students
>

make and how these affect the writing‘process.' Important questions remain:
L L 3
'What do students say about each others writing? Do studentsiiepresent a

"real" audience, one sensitive to.qgmmunication intention? Do student.

-

comments actually }gad c1a$smates‘t6‘change and improve their work? Do -

- - -

they write with'a greater sense of audience and PYrpose for respouse gl;pups?Q

' - ~ ’ : t
The present study is an attempt,to find answer to such questions.

A)
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METHODOLOGY: Data Collection and Analysis

Data Collection v - .

a . [ [} .
A total of nine response groups, two from fifth grade, ‘four from eighth,

-

and three from senior high school, are the subjects of the'study. These
! '

are small groups of from four to six students, which met as a regular part
of instructiqn in composition. Eﬁch group followed a procedpre using ’(
primarily oral responsq and'derived from the "teacherless writing group" .
procedure described by Elbow T1973), which involves reading papers aloud

during meetings of the group, with each membeft af the group responding in

. turn. Since students sbmetime made notes ﬁhile papers were being read, :

~

; thesé’too were collected At least three meetings“of each group were S
P ,
"i“ ' hw recorded and during the meetings an observer was present to operate audio
-t \Lequﬁpment and take notes. Groups were observed at least once before . ..
[ . ~ - . .
recording in order to getﬁacquainted with group members and become familiar )
. = <. : ' ” N

with recording cpnditions. : -
v ¥ - > a \
' These three different grade levels were chosen becagse students in

‘ these grades represent, according to Piaget (1971), three different levels

!

of cbgnitive‘development. This cross—sectional approach of looking at the .
' same activity at three different grade levels was intended to highlight

theBeffects of developmental differences on writing group behavior
i g

. Teachers who, participated in the study had ‘all been tgained‘in
writing group procedures through the Puget~sound Writing Program (an

1nfftliate\of1the ﬁational Writing groject) and had participated in writing

‘groupgkthemselves.- Teachers were selected‘for'the study because'théy had

already used-writing groupsvsuccessfully with theit students and were
s\villing to have observers in their classes.' o

- .
) M . -

-

S .

10
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»
The following data were collected: all oral proceedjings of‘groupse
< - - - i

.
.’

group behavior as nqted by observer; students' written notes; copies of

. » b u
drafts fead 4t group medtings; and revisions of papers done subsequen? to
. 1 )

éroup meetings. All tép

dings were transcribed’ by proigct)étaff.

' .

&

Study of Data . -

—

Theoretical Model. The chief work bf the study was to analyze and summarize

group comments, to compare preliminary and revised drafts of work read at
}n D B
groug(mee;ings and to draw conclusions about the general characteristics

. of student response at the three grade lévelq. The strongest rationale

s v

for response gibgps‘derives from a functional theory of language, and,
- V ' Lo . . ' - . QD- . ‘ . Al '

the mGdel used for analysis is based on a communication intention model of

writing/responding. , This model represents discourse as being composed of

-

segments called idea units, and describes ﬁtfié units in terms of thrég

funcfﬁons:/inform, elicit, and dirgect. .Wallace Chafe defines idea uniis.

or focuses of consciousness as segments of discourse that coincide°with a

L

person's focus of attention. Chafefclaims that spontaneous speech is not s

L

I

produced in a flowing stream but in a series of brief spurts. These spurts

’ -

are the idea units, and dividing transcripts into such units praviqes me® .

N . ]

- a way to examine the interaction of meaning and function sincé idea units -

are units of meaning for the speaker. Agcording to Chafe, the boundaries
A . p ’

v
’

‘of idea units are marked by intonZtion (pitch eithé;irises or falls), by

ually a single ﬁlause).

pauses, and by syntax (anwjdea uni
Transcribing writing group proceedings in idea units constitutes a

’

good quantitative measurefof which aspects of writing receive how much

.

attention, and shows whether those aspects of writing which receive most

. : L ‘ .
focus in the group receive corresponding amounts of atténtion from the

e 7 | . s . - . .
writer during subsequent revisions. More important, because the idea unit
g ' -2 '

f




is a unit of meaning for the speakesq it establishes a basis for looking

E

at the interaction and meaning and function in writing group language.

-
‘

Tra“SCfiPtionS of writing grawp meetings were first divided intd

M -
ﬁa units.

basic functions notbd above: inﬁorm, elicit and

Each unit was'then.labeled, or, coded, mith obe of the three

rect.

-

This coded system

proyides a great deal of information about th language ef writing groups

because it gives attention to both function and- meaning Each of the

three language fuhctions identified in this system provides a rich source,

of information on what students say about one another s writing
L

the most unusual featutes are revealed by the Directing function. A

Perhaps_

.S gnificant number .0f researchers (Bellack 1966 Cazden

1969 Flanders, 1970;
I\Y

classrooms and hgbe come to the conclusion that students have acces to a

limited number ‘of language functions. It is very unusual

[+

"1972; Barnes,

and Sinclair, 1975) have examined the language of

4

for studfjnts to

»

engage in directive functions such as-opening conversation, seeking clari-

. B ’
ication, requesting, and closing conversatdion. ' These functions are reserved

,almost exclusively for teachers, who say things like "Let's discuss the

- v a

questions on page 22" or "Would you please glose ‘the door?" Writing group

transcripts reveal a high percentage of directive function in the language of

- ——

Examples of directing language would betstatements that ‘control

students.

the'group; such ash"Okay, let's get started," "Go, ahead Linda" and '"Don't

worry about the cube now'"; and statements that direct the writing such as

‘ ' B
"You could swifch it around and say the bodies lay," or "How about saying
. R ’ - - .
something like, these boys put on their badges of courage."

.o.' \

The ipgforming function is the m%st common in writing groups and like -

. - £ ]
the directing functdion, it,includes both writing and the group among its ¥

.

topics. Students inform one another about group procedures '"Patty read

»

. &
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‘the study includes analysis of reviSions of papegirread and responded to

first last time,'" and about their mriting "At she end it was funny," and
"The way you use that word blood makes me cringe.'" Students use the
eliciting function to ask questions about procedures "Whose turn is it
now?" and to solicit advice from the group "I don't know what to do with
that. What do you think?"

By analyzing the language of writing groups in terms of function, this
study was able to consider what the language DOEé, and this emphasis on

function was important to a consideration of the effects of oral language

o on'subsequent writing. The relationship between speaking and writing is

a complex one (see Kroll and Vann 1982) for a more comolete discussion),
and this study provides yet another perspective.

. The three functions ultimately derived were reached by an iterative
process of examining transcripts, considering coding systems, and examining
more transcripts. In accordance with Mehan's (1979) suggestion, the process‘
of coding language functions became a heuristic device yhich facilitated
further discovery about the nature of oraf response in writing groups.

In addition to this analysis of language function in the ttanscripts,
“ 2
in'writing groups. Drafts of papers read at grou meetings were compared

with subsequent revisions and changes noted.  These changes were then

e

compared with the comments students had made on the earliet draft. Where
a comment clearly referred to a place in the draft which had been changed,

the change was attributed to the influence of the comment,

o
The purpose of this analysis was to determine_ whether writing group
o N 2
response has any notable effect on the revising process. The investigation

2

of the relation between revisions and group response was guided by two

hypotheses. The first is that students' oral response to composition
RN o

y : 13

°
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constitutes fofwative evaluatio%; that is, that it céﬁéists of comments
that evaluate writing in terms of how it can be changed and improved.
The gecond h&pothesis proceeds from the first: a written composition
Fhat 1s subjected to formative evaluation in the writing grouﬁ getting \

will in subsequent revisions evidence change and improvement.

\
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RESULTS AND CONCLUSTIONS , . s

Results of this study fall into two catepories: a description of the

L}

language of writing groups jn terms of i;s functions; and a description

df the effect of this language on the revising process. Both descriptions
are‘che result ofithe analytical procédurea described under the "Méthodology"
gection above.

Pata

o

The project collected data on nine writing groups, two in fifth grade,

-

four in eighth grade, and three in gradgs'ten through twelve. Although the
original plan had been td collect data from six groups, two at each of

three grade levels, the differences betweén groups, and the possibility -

-

of learning more about how various groups function, enlarged the‘scoﬁe of

Ry

the étudy.

Fortyezsix students and six teachers were included in the study..  The

f

teachers, schools and grades represented are these, 'wjth teachers' names

changed to preserve privacy: : °
Cutter ~ Seattle School District Fifth Grade
Connally “ Edmonds School District | Fifth Grade
Howman ’ Bainbridge School District ‘ Eighth Grade -
Bergman ) Seattle School Disﬁrict Eighth Grade
Spenard . Northshore School District _ - Fdeventh Grade
Baylor o Tacoma School District Twelfth Grade

Between Jdnuary and June, 1982, recordings of the writing groups‘were
made. BetweenQ&hree and six meetings of each group were taped and tran-

scribed.” The total number of transcripts is thirty-nine.

/

*

. .
15




The Language of Writing Groups
; R

-

N N . . ' b Y
Analysis of transcripts shows that at group meetings students comments
' are for the most part confined to two ‘general topics: the writing and the

group itself, primarily 1its procedures What students say on these topics
[t

can be described according to ‘the functions postulated bx the model, that

is, they inform each other about their writing and about. group procedures, 8
elicit information, and make comments that difect either the group, or

the writing process. r
Language which directs, aitnough not as common as that which informs,

is used routinely by stuﬂents'in.all the groups studied, and its appearance

'od'such a regular basis is noteworthy. especially since it ia uncommon for
3

- students to use such language=in classroom situations, which are usually .

.directed by teachers. With the!directing function goes'power, and when 7
students girefone another adrice about writing they do so in thembelief that
what they say canleffect cﬁgnges; In her examina on'oﬁ the development ;of
language functions among school children, A. KilnarkoVa (1979) notes that the
linguiotic and paychological development of students snould include the
directing or regulatire functiont and, according to Markora, when students
do not have adequate opportunibee to develop the regulative or directing
function, they become sociaily immature, unablé to regulate their own
behavior or effectivel& inflaence that of others. It might be argued that
the lack of motivation towardtgriting which teachers see as procrastination.
underdeveloped ideas and, careless proofreading has its roots in the social
immatuvity fostered in many classrooms, Regardiess 95 wha:m?o;er is
ascribed to'thé directive function, it occurs in writing groups and'in

»

relative®y few other conversations in classrooms.

.. .16
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¢ The most frequept use of language in writing groups is to inform, and

this study confirms what other advocates of writing groups have claimed,

‘that peer response groups give students a tremendous amount of information

about their writing, much more than they usually receive in teacher's

Q

marginalia or even in a conference because what they receiVe is informhtion
about their writing from four or, five other people. While some comments

mififor teachers' qualitative remarks such as fthat was good" o or "that doesn t.
L

ke sense" and attention to form such as "ThL last part needs an ending"

N . ¢

or "You wrote it the ocher way around" the majority of comments inform the

Kl

writer about the content of)phe writing. Fifth graders tell one another

"You didn't put in rumors or anything." and "That part doesn &ifit in

because there's nothing about it earlier in the story " Eigkth graders
tell bpe another "In the beginning you had what they actually said, and you
had a lot of diqcussion between it and we sort of lost ingerest in the one,
two, three, four. Then you went on and said why. It scemed like too much
of a stretch." and "I thought that the point was that he didn‘t kill ;hat

Rl
animal." and high school juniors say "They" could just be scattered bodies" -

and'they@participate in overlapping .conversations to develop the meaning
of a pape; on war:

P: But war is caused by a c}asﬁ'bétWee; people, between groups of people
M: Right, it's not . §

: I mean it didn't start by, youikndﬁ%fé few men getting together . . .

P
g: Oh vyeah :.'i%" .

¢

P: And getting angry at €ach other . .. ‘ ‘ -

‘ - . M: That's what she's saying
<;2‘- P: It's caused. because one, you know . . .

@ .

g;? Yeah, I know what you mean . . . -




1 1 N /
‘ 14
. .
P: Section of people disagreed with
] . a -
M: with another section, well that is what the civil war was . . ..
. P: .with their traits or whaEever ' : ¢
. A .
M: Yeah ,

P: How they like their lifg: I want to know what else you could . . .

M: Okay, since it's the civil war . . . - ¢ Iy :

P: a war caused %y T, \\_///

M: well, we'd be biased

P: That's just hard cause no one really know wHat . . . o #
A\ ) y . .
“ At this point the writer interrupts to say "The thing is, I wasn't

‘trying to say whose gide because there were people from both sides. The
s ¥

conversation contiqﬁes for several more minutes and at the end the writer o

has a much clearer idea of what she intends to say and how what she has
’ \
already written is pgrceived\by her audience. Perhaps most important is
to ' - : ¥
that the conversation is implicitly concerned with the communication SRR Y

.
+

N . intention of a written text. For these TEijénts,-the focus of meéaning - .

is to be found at the intersection of what-it "says" about war and their
. y N

»

owny ideas on the subject.

N

) "~ Not only do writers receive considerable information from b;hers, but“
the writing group provides a forum' for self-discovery among writers. The

pro¢ess of reading aloud often makes writers more aware of their own
v V4 .

g) : language, and observers' notés in my study include frequent reference to
"i

students revising their writing as they read it to the group. In addition,
writers fmake comments about théir own writing. Occasionally these become

defensive "I did too" or "I told the reasons for ‘and the reas;;g>against"

.
-

' N }
but more often writers explain their intentions to themselves as did the
. 5

eleventh grader who said "I wasn't trying to say whose side because there

. - )
were .people from both sides" or the, eighth grader who says "a lazer gun is

o : . h :
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i i . I“, < N
supposed to mean he's in the 2lst century so he's ahead of his time" or the

3 . - ° o
fifrth grader who. says "wJ‘re supposed to reason why he wants to reat it
. * ,

L
to the vampire and why he doesn't and I didn't put that." Students who make
. . . .

comments like thgseé about their owé writing are on their way toward under-

- 7 . ‘~ L
standing that meaning is related to function and are more able to fulfill

v s ~ o

their responsibilities“as, writers.:

.

The final function, eliciting, occurs less freﬁuently than either
. v L)
Directing, or Informlng, but its presence is siqnificant in student comments,
especially when 1nform€tion is being elicited about the writjng. Unlike

teachers' elicitations, such as "What does this line mean?" where students

-~ . . ¢
rightly assume that- the questioner already knows the answer, questions in
Pl
. * - . \,
writing groups come from a genuine desire to kpow. When, for example, 37 i
L I ‘ :

L4

~listener/resgﬂﬁaer.asks for elari ation of a piece'of writing, the message

. . - M —— - ),_ e '0
to the writer is that the audience interested in what s/he has to say.

Elicitations pertaining to writing alsQ®focus the writer's attention on . .,

[ & b .
the“meaniiﬁ‘:f written language in ‘terms of its communication intention.

And writer's ?ho elicit information and suggestions about how their laﬂguage\\\\

is "getting across" to others,'or<eboht how they might change their language,
are not only acknowledging meaning as der{ving’from function, but are " e
demonstrating resggpiiblity to the composing and communicating processes.

Analysis df“wfibing group.languaée also included a numerical tabulation,

of the incidence of idea tnits in each functional category. The tables

thus provided allow a rough comparison’of writing. grougs in terms of the

kind of language they-uee. ' ' . ] .

-
. o
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Tabulation of Number of Idgé Units in each of Four Function Categories

N ©

. . ’ ) EY .
. (Numbers below represent togals for®all meetings of the group directed by
. L . Y
that teacher. In the case of teachers with two groups, totais of the t
. * .
groups have been combined.) ‘
Teacher: Cutter ) ' Number ,
IW (language which informs re writing) 473 °
DW (language which directs re wgiting)‘ . 3 B
(\_‘ EW (language which elicits re writing) « 36
. oy ;
i - *
G (laqguage concerning group--all - 439l . -
— functions)
- 4 -
X Total ' i . 951
Teacher:,JConnally ' Number /
* IW (language”which informs re writing) 317 r
1 ‘ - . @ ]
. -t
DW (language which directs re writing) — . 2
.- )y EW klanguége which elicits re writing) 41 ° - T s
G (language concerntpg group—-all 259
. functions) ’ .t
» T ' ‘W
. Total - 659
'Teacher: Howman ’ . ’ Number .
v | , , S, 611l , :
BW ‘ ' ~ 78
. v . ® ' ) -
. EW ' 69
- G . o 409 : ey
] SOt N - '
Total SN : . : Y1927 - Qz{/f
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Teacher: Bergman t Number
.‘ M . Q Y
wl = 720
D\_w ' o™ @ 223' e * - *
g ~
EW ‘ hE % 73 .
G oy 188
Total e 1204
* . > .
N A N
Teacher: Baylor Number §
w . . 4 820 , /
Dy - o 73 ‘ o ,
EW 184 - -
G co 94 ‘
ca .
- £y
Total 1171.
L w
Teacher: Spéﬁard Number
IV (language which {nforms re writing) - 507 A
DW (language whigh directs revwriting<\\ 250 Y
EW (language wh@chfelicits re writing) 122 .
G (language te‘gféup—-all functions) 480
. Total ; ' % 1359 )
v - .
Compariéon of Writing Groups According to Language Function. Figures
represent pertent of total number of idea units. :
Teacher mw o EW G ]
Cutter : 49.;6‘ .3 3.8 46.2
¢ .
Connally 48.1° 6.3 6.2 39.4
Howman 54.6 6.3 -~ 5.6 33.5 * :
. » 7y
Bergman 59.8 . 18.5 6.1 15.6 ’
Baylor 70.0 6.2 15.7 #8.1 ‘e
Spenard 37.3 18.4 9.0 35.3 g '
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‘The comparison table indicates, first of all, that all writing groups

devote most of their attention to the writing rather than to issues per-:

) «

taining to the grodp, and that most of the comments students make inform

the writer about some aspect of her/his papEr;'rather than explicitly

.
directing the ypriting,- as in making sdpgestions for improvement. The
table also indicates some striking differences between the groups, with
each group showing at least one unique characteristic. Cutter s group,
// « ' for instance, is unique in providing virtually\no explicit direction for
b writer (though, it'should be noted,»comments in the IV category nay include

tmplicit direction for improvemigt). Bergman's and Spenard's groups/are
g

unusual in the amount of directing they provide but different from each

other in the informing category. Thus Qgrgman s . group is unique in pro-

. "] viding a relatively large amount of djrecting with comparatively lictle
/"ib
.attention spencééo group matters; and Spenard's provides considerable
directing and spends a great deal of time on group procedures as‘well
%
ALonnally's and§$<wman S groups are most similar but the former pays more

Ad ar—

attention to the group than the latter. Baylor s group is unique in its
.

concern with eliciting information about the writing.

Effects of Oral Response on chéfgébiéikg Process
Analysis of comments which students make in response to each other's
papers confirms the hypothesis that the comments on'writing.constitute
formative evaluation. Oral comments made immediately or soon after a
text is presented give the writer direction for rewriting. These .directions
‘my be explicit ("You should put what you did before") implicit ("Why
didn't you put in 'because of the fog'?"). It isJ/}so important té6 note
that a commint that 1mplies hn assessment of the quality of the writing

may be taken as an implied direction for the writing process. The remark

4




9

"L like that part where you said that you remembered it so well" contains
r the latent direction "Keep your opening sent<i:: as it 1s." & negative
response can work in the same way: "I didn't e that. part where . . ."

| . can be taken as a direction to do something about the offending sentence.

. _——_—
The listener who makes such combents may, of courSe, not mean to make a

suggestion at all, but the writer may easily act as if it had been made,

p ’;Exereby turning comments of the "I liked/I didn't like" vatiety into de
facto formative eva{uation. \ / - '

s study thus concludes that students' oral response does provide
formative evaluation. ditections to the writer about how a composition .
can be changed and improved. This conclusion is anticipated by the

. i :
group language, since comments that inform the writer a out some aspect

initial study, described abogF, of the functional cateﬁ:ties of writing
- of the writing, or direct the writing process by making suggestions may
be expected to take the form of evaluation.
;ﬂ That writing group teaponse opetates as formative evaluatdion is
“. iurther confirmed through“the confirmation of the second hypothesis which
ditected this part of the~atudyh that a composition subjected to‘formative
evaluation will in subsequent revisions evidence change and improvement,
= . There was evidence from writing grodps at all three grade levels that such
revisions do occur. Hete, from a fifth grade gtoup, is a cﬁaractetistic

2l

set ofJ?esponée to a student's paper, with a description of the changes .
tlie writer made aubsequently. ’ -
The students in this group read descriptive essays comparing the
appearances of two pictutes in a series called "The Changinagfountryside."

These pjttures depict the same scene at different periods of time, and the

J
assighment was to compare how the scene had changed. The second student
¥
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to read - call her Ellen - presented the following text: g ) - .
~ - .
It seemed just like yesterday I remember it so well. The road » e
. was dirt, now it {s cement. Now trains come by more than they - - .

used to. ; They tore down the old dock and put in pipes for the

Stream to run through. It looks like a whole new city. The

. /w town seems smaller and there is a railroad station. The bridge T N
fk on the old road is gone. I wish it was like before.

' -

S ‘gftet Ellen had read, comments began almost immediately. Lynn was
. 3 \ ' )
the first to speak, saying, "I like that part where you said th&t you
remembered it so well." Then Ellén and Kurt had the following exchange:

‘ " Kurt: Um, when you said the toim seemed smaller? They're;<dm,
o’ - they're adding on and stuffgso it would be bigger if there's a -
L train station there now. ‘ . )

*

.o Ellen: - What I meant was, was with the fog it seems smaller.

Kurt: Ok, um, you should of - of - if you said, 1if you méént
that, why didn't you put in because of the fog?

Ellen: Maybe I should change it.

N

Mick also had a suggestion for revision: €

Mick: Ok, um - why do you wish it was like it was before: You
should put like, you know, what you did um, before to make it ’
real fun and stuff. It was good.

R Ellen: ij
This was all the group had to say about the wtiting, less than three

minutes worth., It is highly focused on parts of the text rather than on

the essay as a whole. Except for the vegy genmeral "It was good," listeners
. ) - . r ‘ . @
o= ' ‘are pointing to clearly defined segmentsfof the paper that they find note-

, A
worthy: the opening sentence, a_ seeming contradiction in one statement, a

lack of explanation in the concluding sentiment. These students are not

«

proceeding, as most teachers do, from a set of well-articulated, abstract

criteria, yet their tespoﬁse*providegxcleafz easily~followed directions
- for what to do with this specific piece ;f writing. That the directions

were easy to fellow can be seel from Ellen's draft, the one she read to

3
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tie gro%P. In response to Mick's comment, she has written into the margin:

"Why,'" and added the sentenée("Ic-was more peaceful." In responge to Kﬁrt,‘

¢

v . i 1]
she has added the words "with the fog." The final draft,'whiqp she submitteq

to the-teacher to be ‘graded, reads: B

[l
Ve

. , ] . [
"It seemed juspﬂlik:/xastefaay I remember it so well. The road
was dirt, now it is cement. Now trains come by more than they
use to. They tore dsathhe dock and put pipes for the stream- o
to run through. It looks<like a'whole new city. The town ’ -
seems smaller with the fog so lew. . There is a railroad station.
The bridge on the old road is gone. I wish it was like before.

It was more peaceful. .

. / . ) ‘ o .
It is interesting to compare the teacher's response with that of the

group. He marked the.paper "A-" and over-the seéntence "I wish it was like
before" wrote "So do I."™ After "It was peaceful" he added "Wasn't.it,". - v

and his summary comment reads: .
. . i . ) - -
Your paper really appeals to me. I like ‘pur topic sentence:
and the variety in the sentences. ‘' Good. )

?he obvious difference between this and the groups response is an
. R vl y
“ apparent difference in function. Where the group's response had the

- effect of directing Ellen to make changgseiﬁ‘het paper, the teachers ’ \\“\&

'response Seems meant to convey a sense of personal affirmation. He wanss
. . )
_Ellen to know what he thinks about what she has said, and to point out and

affisp what he considers good, not in terms of what she says so much ,as in
B cerms'of:wha%\;eachers think of as aspects of good writing: topic sentences
and sentence vdriety. #g_is applying the conscious, abstract criteria we

mentioned above: good writing has strong topic sentences and variety in .
L)

sentence structure. Evaluation for him works down from an abstract model

of good writing to the concrete instance othhe written text. The g:oub
works in response to the text alone, employing not a pre-existing set of

criteria so much as their own hearing of the text, what happéned in their
El L.

L]
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own ninds at the moment of decoding Ellen s language- the perception of

hR P g

a contradiction, the sensing of a need for explanation. st
y ‘

« ,The conclusion drawn from this and simiiar- ‘examples is t‘at group

&+

response constitutes a formative influence on the composing process. But
- - Q

it should be pointed out in” closing that the exercise of this influence N

depends upon factors that are . often beyond the group s contfol and in the -

hands of the teacher, such-as determining when during the writing process

r ¢

7 -
groups are to_meet, and what kind of instructiohs and procedures they are ‘;

e y .

given. But.the’formativeﬂfunction is inherent in the group comments we

studied and, given the oppartunity and encouragement to do so, student

>

writers wil*fe%ond to’ this formative influenceﬁ*L

.
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That peer response influences student wricing is cleat from the
preceeding parts of this report. It should also be cleat that much more
temains to be said about that 1nfluenee, and not just about the influence
of otal response itself, but of all aspects of response groups: their
pnoeedutes, their development, their relation to the class as a whole,

their place in the composing process. The data gathered so far has by

no means been exhausted; there .1is still much to be learned from 4t. . And-
B n"&fm
e e

the existing data also 1mp11es questions for further research, questions

chat depend upon additional information. This section outlines possible

directions for additional 1nvestigation of peer response groups and explores

.

the pedagogical implications of this study.

Research Using Existing Data. ' | ,
. ' S

1. Rhetorical Function of Student Writing. Examination of existing data

suggests that students in writingygtonps constitute a potential audience
for each other's writing, as opposed to a\panel of évaluators. Their
relation to the writing nay”chus be quiee different from the teacher's,
which 1is nedagogieal rather than thetorieal, the ceaenerAserving primarily
as evaluator. Additional research would examine transcriptions of writing
group’diseussions to determine the extent to which student(i;:ﬁ%nse9opetates

thetorieally, setving to inform, persuade or entertain. an audience.

2. Relation between Peer Response and Revising. Although the current

research shows that writing gtoups do influence revision by suggesting
changes in subsequent: draftss, there 1is st:111 much to be learned about the
extent of these revisions and the degree of improvement made in student

writing in response to suggestions. Further research could use existing

. evaluation criteria, such as the Diederich analytie scale or the NAEP

o
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revision.model, to analyze existing data‘fo; the extent of improvement in
student papers subsequent to meetings of writing groups. It is also
possible to analyze existing data to determine the kinds of revisions
suggested by peer response, and the kinds of revisions students actually
make. |

3. Writing Group Talk and the Development of Meaning. Examination of

transcripts of’writing group discussions shows that students often use

talk to explore and enlarge their understanding :% both the content of

their writing and‘of group ;nd writing processes. In overlapping and/or
collaborative conversations, students develop meaning as they taik. Further
investigation of these transcripts would analyze student language for this

!

development.

ot

4. Group Typology. One obvious use of the existiqg data ;scthe comparison
of student writing groups to identify certain group types. Preliminary
examination of transcripts of group meetings show interesting difference
. -—
among groups in terms of efficiency, implied or expressed group function,
amount and type of discourse, group procedures, and so on. Further
examination would attempt to identify and describe group types as well as

consider cross age differences.

5. The Writer's Relation to writing and the(Wtiting Process. Existing

data contains a significant amount of reference by writers to their own
writing and wfgting processes. This "reflexive" éommehtaty_show writers
being concerned with such things a5 problems they had producing a draft,
subjects they write about, audience response to their writing, and}subsequent
dtafté.of papers. 'ththet research would attempt to describe ways ;n which
wtitets.telate to their work, and could describe differences between writers.

" both within individual groups, and between groups and grade levels.

ERIC | | 28 .




6. Group Preparation and Development. Preliminary investigation of existing

data suggestS\{hat procedures used to train students for group work vary.
among teachers, and that this variance may account for variations in group
effectiveness, and role in the writing process. By comparing differences in
procedures with differences among groups, it may be possible both;to identify
certain types of group training and describe the effect of each type on the
function and performance of the group. Such a comparison could be done in
conjunction with the investigation of group typology suggested in (4) above,
an understanding of how groups are prepared helping to inform a description
of group types. Groups also show varying degrees of change in orocedu;e

and function over cime,\and this group development could also be extrapolated
from existing data. j
—Research Requiring Additional Data. . A |

/
|

. 1. Classroom Context for Writing Groups. The environment of th# classroom,

including social atmosphere, teacher-student relations; the management of'
groups by the teacher; the relation of group meetings to writing assignments
as a whole; procedures for handling student discipline and managing student °
work in general; teacher expectations for student learning and behavior:
these all, according to the implications of the current research influence
the development function, group type and overall effectiveness of writing
groups. To understand the influence of classroom context on writing groups
additional data is needed. Further research would carry the investigation
of writing groups back to the classroom, in descriptive studies of individual

classes and groups, in order to describe various contexts and their influence.

2. Writing Groups and the Definition of Writing Ability. Traditionally,
writing ability has been defined in terms of the quality and characteristics

t

of written products. One implication of research on writing groups is that.
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broader definitions are at ieast impiied, and ‘sometimes expresséd, in
classrooms which use peer response. Writing groups, for instance, involve
the writer in such skills as the ability to "read" an audience, the ability
to act upon aﬂ&iéﬁcelreSponse, the ability to detefmine value in writing
and‘to artichlate.this. Further research might include interviews with
teachers‘and‘studenté,‘és well as investigations of group procedures, to
determine the skills involved in group work and how these relate to writing.

3. Evaluation of Writing Groups. Current data suggests the possibility of

establishing criteria by which to evaluate writing groups for efficiency
and overall effectiveness. Further r¢search wpuid study additional groups
to determine factors‘which affect group pefformance and would result in .
descriptors for effectisé gréups, as well as criteria by which éroups could

be evaluated.

4. Writing Groups and Memory Training. One-éurrently neglected aspect of

composition instruction is training in memory, originaliy an integral part

of the rhetoric curriculum. Activities,lsuch as npte takiéé and quotjmng

from texts,‘which students perform in writing group meetings, seem to%; -
' exercise memory in beneficial ways. - Additional research would attempt to
determine the effect of group procedures on memory, beginning by investigating

the $xtent to which memory functions during group meetings, and proceeding .

ultimately to investigate the effect of that function on the writing process.'

5. Evaluation of Writing Groups. Although the present research has touched
upon the relation between peer response and evaluation of writing, much
remains to be dete:mined about this, particularly about criteria, bqth
implied and expressed, that are in effect during group meétings. How do
students determine value in each other's writing, and how does this compare

with criteria used by teachers. Perhaps even more important is the effect

1
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on student's writing of their having internalized criteria of value, Do
students, by responding to each other's writing, acquire a strong sense
of "goodf,writing, and how does this affect their performance é% writers?

6. Effect of Writing Groups on Quality of Student Writing. For teachers,

one of the major questions about writing groups is whether they actually
‘lead to improvement in student-writing. Additional research would codpare
classes using %riting groups with those that do not. Through a pre- and
post—test examination of student writing in these classes, it would be k
possible to determine the effect of peer response on the quality of student

writing. | ] _ ’ é#/f’r

7. The €lassroom Use of Writing Groups. One o?W;he most important implications

of this study is clear: writing groups can be a valuable instructional tool
helping student writers sustain the writing process, helping® themwﬂ?velop P
an understanding of written language and how it affects a reader, and helping
teachers control and manage both the process of writing and the writen
product in the classroom. It is also clear that little is known about how
to prepare teachers to use writing groups, and about how teachers can, in
turn, prepare students to participate in groups. -As one of the teachers

of stutents to a5
in the study said of the impulse students to ask ‘their groups to help
them write their~paper§, "I just don't know what to 'do on this part. And .
I ne%% somebody ‘to help me." It is a succinét and eloquent statement of

the problem all teachers face:'they want the help'because they know the

potential value of writing groups; they need it because they still don't
[ .

know enough about how to tap that potentiaﬁi Further_research is necessary

to determine how best to use writing groups in the public classroom.

4 In conclusion, it is possible to describe the present research as a

pilot study which suggests that student writing groups are indeed an important

ﬂ . |
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instructional phenomenon, and which has implications for additional research
to de?erm;ne more abbui.the valJ:‘of writing groups, and about how they &@rk.
Ultimately such research would have considerable benefit to the educational
community‘ﬁ; rqulting in information on how teachers can train students to
work in groups, and how to use groups to the greatest possible effect. In
addition to its practical instructional value, such research cole very well
broaden our understanding of student language, both written and oral, itﬁ |
acquisition, function and developmeqséghnd could enlarge.our knowledge of

the composing process by providing much needed information on the relation

ween writer, subject and audience, as well as on the nature of classroom
3 . :

o
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APPENDIX A

Summary of Coding System Used to Analyze Transcripts of Students' Oral Response

. ’

Transcripts were analyze& according to a procedure similar to the
constitutive ethnography proposed by Mehan (1979) in which.all data is

included in the analysis, rather than representative samples, and is analyzed

-,

in order to develop a prototype model for describing the data as a whole.

This 1is ther applied to the entire data, modifications being made as
% .

1)

necessary. °

4 ‘ .
Accordingly, sample transcripts from all three grade levels were

)

analyzed at the outset, in order to determine salient features of student -
lanééige. These were readily described in terﬁs of language fupetion, the
most appropriate deseriptor sinee the purpose of the research was to determine
the role of student response\in the ,writing process. All language‘gunctions
were reducible to three genéral categories: Inform, Elicit and Direct. The ¢/
preliminapy data was then amalyzed for language content and it’ was determined
thet nearly all language of writing groups focused on either the writing'o
(labelled W) or the group  (labelled G). A chird, subcategory, was established
to identify language which deals with the context for either W or G, and this
labelled X. Additions and modifieations to these were made as.analysis(
proceeded.

Overall, the function eategq;ies " .and general contentv("copic") ea:egories
were effeetive descriptors for the language of a11 writing groups. Features
unique to certain groups could be described using various combinations of

€

these descriptors, adaingvspeeific "content; category" descriptors. These,

d

and the entire coding system, are outlined in the attached tabie and o \~

=

sample coded traﬁscript,




O

ERIC

(1WF)
(IWF)
(IWF)

wp

(IWH)
wo
Vg2
(1wH)

WA Fuiext provided by enic R

o

Sample Coded Trankeript
s

TIMH g,

Are vou going to read your wvhole tiﬂng or are you goninp to read
vour dialogue, or . , . .

Well, thé thing i{s, the way that ties in because

the beginning leads up-to the dial?gue and then there's a conclusion,
So it's rexl long. ‘

That's okay. . .

Do vou have a ticle? °

No, {e's just "Civil War Correspondence .*

| don'tvshlnk ;pybody has {t.

Okay. (Reads his writing aloud twice)

That's gobd; -
It's long, but good.

Now, did you say yo(soqk “some portions out of “the book?

Some phrases and stuff? {

Some phrases--the beginn he pare—-
vhere the man lg.ith the sho€ffull of blood, one marching.,
L

I could probably leave that out but ft's kind of 2 . . .

No, it's good. , N R .
I'm {ust wondering *
- - e
b t
Yeah, okay.
. »

Your dialogue I reallv liked. / &
It just sounds authentic--really authentic.

L :
Gkay, um . .°*,

One last thing, the ‘53’}.1 of blood kind 6!‘ fust doesn't make lt..
<

Mavbe say how these youne men would soon liec broken on the ficld

or something .-, . f : ’

tet's see , ., \

« « o a blood covered field.,

Gt
%




Investigating Language Function in NCTE November 1982 .

- , Students' Oral Response to Written Composition Anne Ruggles Gere
. ’ Department of English GN- 30
&9' ‘ . Coding System - University of Washington —
P ' , Seattle, WA 98195
function categories . topic categories - ' . content categories
D = direct W = writing " P #’'procedure: group operations or processes
) ' in writing
f = form: arrangement and conventions of
&\ _ writing
G = group : o C = content: information concerning writing
: or group '
7 s s y " N N ‘
E = elicit . ‘ ‘ X = context: people, situations, and infor-
‘ mation outside group and writing,
also reference to reading
o : 3 “procedure
£, I = inform ' - H = phatic: placeholder or emotional contact”

with no content

Q = quality: ‘evaluative statements/statments
imply judgement, opinion, e. g
"sad story"

R = response: soliciting information from group

2 = elaboration: -idea unit which adds detail .
s ’ to content of previous one,-.
. or which is itself an o
- . 4 ' elaborated statement R
& - . E N 7 o
. : . . () = refléxive: group member comments on
’ ' : own work
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Sample Transcripts and Student Papers
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&t ©o o - S : Cocteed /f/if &J{u@
J“~ -_‘ ) . . ' . ‘ » . v

f Sf?n_ .
e . Re-conrd 2 f2, RS
STUDENTS'~ORAL’RESPONSE TO WRITTEN COMPOSITION, .
y . TRANSCRIPT OF PEER RESPONSE GROUP MEETING PN TR

Teacher: = Connally ' . .

Group Number: 1 : .o ‘

'Recording Session Number: 1 .
Date of Recording: .January 19, 1982 ! )
) - . 4 R * . ! . A -
Writing Assignment: Changing Scene S ‘ 5
. . (4
o ~ Group Members Present (co initials):- M, K, E, L o, .
S : . \ ‘ . / ‘ Ve
Observer's Notes: ‘ .. ) i crg®

Assignment: Changing Scene: Students compare two
- _ Changing Countiyside, which show the

years. They wrote papers describing h
different in the second .picture.

__IG‘,_OO -V;‘l.lii"? 0 6(0 L ) ‘ ‘ 5 '
Twegrp (ToeNs I o

T Twan < Todad V) ey
CooCe o j‘s I 0 d. _ - A/J/ﬁ(ﬁ

pictures in a series, The .
same scene separated by a period of several .
ow the scene had changed, how it was

«

W




S ‘ . o “1/1 - p. 1 .,

"0 - ‘
L 4
16H M: ok, . | g m nxf‘
OGP K: You go M
M. Text: There are many differences between the two pictures, For perhaps, the old dirt
: P
- road is now pavemont and the stumps are now trees. Therxe is grass where the
AN
.‘-J gardens were and the house is painted red and there's a fence around the _
L backyayd. There once -was a dock on the pond, now there isn't. Those are the
differences between the two pictures,
Tl ) .
DG P l{\Just a second.
(silence)
H ok - 2
(second reading) o v -~ i
[WC~| E: Ok, I like the beginning and .ym,
- (WL I like when you started it with for perhaps and um,
; me/ 14 well, I think that like ‘um[/;n'the part where you said once in the
. Iwe beginning or something 1ike that, you should um, change it around
DINP ‘because it:,/cuz it's kind‘of in they middle of the story.
. iwe. . It doesn't sound-that good.
l g
VR M: What do you mean once iﬁ the beginning. T
e L: I like the end of the storyr when you -
| ¢ ' )
4 break in tape - resymes in middle of K's comments -
mssmye) datme | ¢ sym
L K: And also I think the story was good
ry g
. ; W G (pause) but when you said "there once was a dock on the pond,"
" ;\”C; . "There once was a doék on the pond," /What:'s_ wrong with that?
' K 'IM!«C;(, " "There once was a dock on the pond," /nothing's*wrong with that.
. B ’(si'lence, whispers, sﬁppresséd giggles)
E Text: It seemed just like yesterday, I remember it so well. The Toad was dirt -
ap K: Wait, I haven't said everything yet, ;
' B
H E: Well, )
LG K: When you said the grass where the gaquen was, where's the garden?
\W’(:_, ' Ybuy'have to tell where the garden was; J
owe.. | like you could say in the garden in the bakc of the house.
’ Q lWV ‘Otherwise I thought it Wa‘..SngOd. - ‘ ) .

NS . g

o




@Nf‘ M: Ok, I'll change it.
. . (short pause) ' . 4
EuA« MT")’; D(.)f Ok, now it's your turn, '

E\\/ E text: It seemed just like yesterday I remember it so well.. The road was dirt,' now
VoL it's cement. Now trains’ come by more than they used to. They tore down the

Lo old dock and put in pipes for the stream to come through: It looks like a
oo b whole new city. The-town seems smaller ahd there is a railroad station., #°

4 The bridge on the old road is gone. I wish if was like before. k

4R |L: Go.

»

(Second'reading)

{wi¢ 1 L: I like that part where you said that‘iyou‘fememberéd it so well,

o

L [ K: Um, when you said the town seemed smaller?

[&J’G/ Iwe They're, they're, they're, um/they"re ddding on and stuff se it ° -
r) would be bigger if there's a train station there now. ’

([u-)(_) E: What I meant was, was with the fog it seems smaller’. _ °
. . . : .

DMP/ K: Ok, um, you should of - . .

[

i Oh. . | L - ' .

DW(J " If you said, vif you meant that, why didn't you put in ’l.)ecausequ the
o : fog? : :
~ (1WP) [E: 2 change it. - ' |
e "~ H [M: Ok, um . \
“ ELiC .)Why do you wikh it was like it was blefore? ’
O ;P ou should put like, you know, what you did um, before to make

, it real fun and stuff.
| 3
e .It was good.

‘/’\a": H E: 201(. ,. k | . | {

. }

\

L\J/ L text: Three yea::s Lgoéthere was a house that changed by the colors. It was pink
T but now it rﬁzhturned red. And there was a dock by the pond but later the
'§ . dock wasn't ere. The old dirt road was not there either because it got

‘ cemented. All the trees have changed by the colots of their leaves.

-
t

(Second reading, the second time through she changed quite a few words and phraseé
--I"they tufned it into a cement road" instead of "it got cemented.")

B ' K .
DIIP K: | Well, where you said '"the roads were cemented," you should. say ¢
o . "the roads wers“paved" insteatl of "cemented" cuz ''cemented"

. ‘ » sounds -whewk- . ;




| WU
e IWCr

LWL -

Ywf

wp

1

D6P
OGP

|NC
DHP !

m'

K:

[_l:ﬁl’_] Ralph:

lopf e |

M:

1/1% p. 3

. .
And you said there once was a house that was pink and now it s
red :

You just sald there once was a house,

/it could be in never-never
land, I don't know ! : ‘. N

So you can't tell where the house was.

sing it, you know,

.'/;%, I like, { like the way you wrote it as you were, um, you were

.everybody is an audience here ' }

3 {
and um, it didn't sound right' when you said um, the roads were
cemented.

(pause) ' >
That's it
Go.

(Whispering to E):

Ok, um, I think you that, um, when you ended it was just, it just
stopped

It didn't seem like it ended it just stopped.
Yeah.
You need to make an ending that sounds right

and um, also, I didn't think that the part about the cement sounded
right either.

o/
Cuz when like Erica said, when the end, at the end you said the trees
were different colors and, _? (ﬁw& 4/

Ok, and um,

I thought I

thought it was a good story though.

You need to, you need to describe more.

Are you finished?

Yup.//Can we listen to it? .

-
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STUDENT PAPER INVENTORY
- : ¢

Teacher: Connally
Recording Session Number(s) and date(s): Session 1, January 19, 1982

Group Number: 1

»

A
=

Draft Nuﬁber, e.g. 1lst, 2nd, Final: First
'y
Name of Student:; Ellen

Writing Assignment: Changing Scene
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STUDENT PAPER INVENTORY

Teacher: Conmally

Recording Session Number(s) and date(s):

Group Number: 1

~

’

Session 1, January 19, 1982

Draft Number, e.g. lst, 2nd, Final: Second

4

Name of Student: Ellen

Wrifihg Assignment: Changing Scene
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'STUDENT PAPER INVENTORY . ,

‘Grgup‘Number: 1

Teacher: = Connally

Recording Session Number(s) and date(s): Session 1, January 19, 1982

Draft Number, e.g. lst, 2nd, Final: Final

i

Name of Student: Ellen |, . . e e

-

- , . ,
Writing Assignment: Changing Scene
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STUDENT PAPER INVENTORY . e - .
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Teacher: Connally - .
\ ! .

/ . . ! . '
*  Recording Session Number(s) and dateis): Session 1, January 19, .1982
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Group Number: 1
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Draff Number, e.g. lst,'2tid, Final: Final . o
Name of Student: Lynn .- - : ) ' v - >
R . ] . R . . o~ E .

Writing ‘Assignment: Changing Scede
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| : STUDENTS' ORAL RESPONSE TO WRITTEN COMPOSITION, ﬂg ‘ ‘
TRANSCRIPT OF PEER RESPONSE GROUP MEETING

Teacher: Howman e‘\.‘_m.,*'_ﬁ,, : ' .

va Number: 1 P

Recording Session Number: 1 .

Da.te of Recording: January 7, 1982
C, 3(, 3
Writing Aisignment: Editorials
. | [ S <

Group Members Present (code initials): A, D, T, E

Observer's Notesg | N

They follow standard Elbow procedure: read twice, listeners take notes during
second reading. Comments are largely responses to words and phrases they liked.
Group seems imperturbed by recording session. :

Taeo U =50 12

1voCq: 90 |

Twe! ¢ . «' ),
(Twe): D S
(@ a | ’

.

Dtal L0 Undg: 58 f
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EY
wild

D:’

2

A

S e

D TyA

It was on Saturday, September 1, 1923, the place was Tokyo Bay in Japan.. It was
just befffre noon that rocks shifted along a fall in.the bay. Earthquake Bay is
where sMboting through . the earth's crust passed within second. Directly in their
‘'path lay the capital of Japna, Tokyo, and Japan's biggest port, Yokahama. 1In Japan
the earth often trembles. But this was different. A church first began to sway
back and forth then toppled to the ground. Yokahama was shaken to pieces. Where

. fire had broken out smoke rose.  Even in tokyo they thought that it was just

another small earthquake. But soon they changed theirminds, for now buildings were
being shaken violently and tiles were falling oof the roofs. Then the shaking
became that of a boat on a rough sea. The roaring went on for a few minutes and
then the earthquake stopped. By then fire had brokenout. Around 30 minutes later
firest were all overyJokyo. They spread when the wind whipped at the flames.
There was no way to s op the fires for the earthquake had broken the cities water
mains. They had no way to fight the fire. Teh fire burned on for 2 1/2 days

and the flames sweeping through all the city's wooden buildings. Yokahama was
harder hit than Tokyo. Different parts of Yokahama were shaken to pieces. Fires
broke out everywhere. Finally, a 30' tidal wave crashed out of the bay on to the
city. Yokahama Bay lay in ruins once the ordeal was over. Big earthquakes are
uncommon in Japan but small ones are extremely common. Japan has several small
earthquakes every day. Almost every three years there is a earthquake in Japan
that is strong enought to damage.a building.

oG At Okay. Read it again. D
) _ i
. (mumbling) }
- :

H D: Okay, I-- "C’ﬁ/

<

; (Second reading)

[4CQ T: I like the way you said the ﬁown was shaken to pieces,

bl
1eeeQ an& how you said, "Told all %H%Jg?mages of an earthqpake,"
IwéQ and Fhe thase "The earth tr%ﬁzigs.ﬁ | .
1R dnd I liked how you said theéwizg’whipped.
“ﬁL,,. D: Thgnk you. | ﬁ; R

1EQR ; E: Okay, I like how the fire all over, okay’
H p ' - 'l

t ‘l '
]

MJkQ " and how the trembles went shooting through the ground
: S 17 A S :

lweQ and things were shaking violently
' IR RS

| and "shaken to pieces." e

- Daf D: Can you repeat the last one? (Q(,F)

[vtg }  A: Shaken to pieces. T

H D: Thank you. » iH

(I &} A: I like the way that you said uh'that the buildings were shaken violently
o ; Joke
LR that and how you stressed the fact that it was burning for a few days.

RS
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A:/ I like the 439# tremble, _ | wc.

and toppled, v élvﬂi

and t@h) way that you said that of the boat ; e

and the way you kind of pieced things togetﬁer like spread/and then
"you threw a few, threw a few words in/in ut whipped /

and how the fire burned on/ ‘ e VWG e e

and broke out [ A~C
and how the city lay in ruins ']vdi

and how it survived the ordeal. e JC

D Thank you. W) End 0 Ted ~

(iij) T: Okay, the name of my editorial is concerts. g(lv\rF) T ley‘f'
& v

I'"ve talked to many newspapers and they've informed me that there are a lot of

people concerned about teenagers gding to rock concerts. Evidently the letters

that the fewspapers received said the public should pay more attention to what is

— +— happening;&ﬁlhe letters also said there is a lot of drigs, violence and non-cooper-

| ’pyx ‘ation. One letter a lady wrote said: I went to one of these rck egncerts and

I couldn't believe what happened. 1I've talked to some, teenagers from the age 13

b1 € to 18 and asked them what they thought of concerts. Some said they are really
great. Others said I'm afraid I might get trampled, but otherwise they're fun.
UJ&-i I decided to go andobserve a rock concert and see what! my gpinion is.

(Second reading)

Okay, I like how you were saying at the end you were seeking your
opinoin rghﬁ,/ Clwe

!

b

and then again where other people were — S\VVC/

had concern of rock concerts, - \ /e
o

and how the controversy and the different parts during Qés\fditorial.
e/t

Okay. ’ S (H)

a
3

I agree with Eric in almost on everything, |

and the couple words I liked were the non-cooperation,
e

and how you stressed the word concern e g

and the word evident, | i ’
but one thing I couldn't quite understand was "at the end I decided to
go observe one" but then t like you started your story more in midpeak
of it and then cut off 'all of a sudden. /You left us kind of wanting
more, wanted to know what happened at this concert.

BRI AP
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o

T:

E:

[

Okay, um, I agree with Andrek the last part he said about where you
left off and stuff il ' )

and I like the use of your words like informed and observe.

e
That's all I got. D&p . - 2
Okay. S T
Okay, my editprials on the treasure hunt. | 5;‘1;%yt

UN

A lot of controversy hdd risen throughopt Commodore Bainbridge Middle School in

response t

ur recent treasure hunt. Agcording to the rules, the sure seeker

was to follow the clues wherever they i y lead, writing them down as they found

]'S ¢ them. The last clues stated the locat Fn of the treasurS and that it
ki there on the following day. The next gy however, the t

easure could ‘not be found.

According to a reliable source, after sthool on the day of the treasure hunt, some
studetns staying after .school for one reason or another found the treasure in its
~—— hiding place.., The studetns fought over: the treasure so a teacher confiscated the
‘ treasure andqlalled off the treasure huht. This editor's opinion is that the
situation was handled incorrectly and should have been solved so that the others
were not involved could have a chance tp find the treasure. It seems unfair that
the majority be penalized for the actiops’of a few.

[Le¢ A:

e
AT &Y
v Q

frdt X

e
}
ul,béu T
P
R

' Q '“K‘Qs
tERICox: * g ooy

LTt Y
Fultox roviaea oy Enic RPN ITTWANEL V1 16 20

(Second readiné
Okay, I like the way that yop‘EﬁZe sort of like a reportive instinct,

how you, you're careful not to make mistakes

T
and how you do't say who the; person is, y
RN
you're saying a reliable sou?ce and you're quoting
N4
and I like the way you said khis editor's opinion.
\ V.
You're not saying I feel. T Wt
f
"Thank you." i H) :
I like the:word controversy |, s
and thought Lo g

and like a reliable source, :1441

um, confiscated v fe

and your editorial showed your, you know, opinion,

- lve
andyou weren't accusing anyone really.
' \we
Okay, I like the phrase accoridng to a reliable source
[+
and the word controversy P

and I don't really understand like would thishbe in like a Bainbridge
Island paper or Seattle paper? Ewi

ut :Sf)




‘H E: Thank you. | ;'6") B ;":,.' | Emd >3 Té/)/(

I have a negative opinion on our so called|senior pafnt-nigzgjzegir o ing, it
shows total immaturity. It shows how much'of a hicktown Bainbridge really is. I.
realized that it is a custom. .When it get .out of hand and obscene words are writ-
ten on the roads, also when they wax the sEeps of «the convalescent center and
buildings are vandalzied, it's not your swket little custom anymore. I think the
local police should strictly enforce the lhw of vandalism. We. shouldn't have our
roads painted with graffiti. Sincerely, dlisgusted.

-

“{(Second reading)
[WeQ D: Um, I like the wopd immaturity, (i
iy um, hicktown, Ve Je

IWEQ obstene, : JedC .

. I ' ) . '

hveq ! - vandalize, Vol } ~~
! Lok

1hx,; but who really ﬁhld wax the stalirs of a convalescent center?
! W
’ (laughing) ) ‘ ;

i

f } t W
'm(Q.; and I like how you called it a mic town

B v N

jrcq | and how you signed it disgusted. ;.

uJ(Q_f Okay, I like the way you é;ﬁ?eQSed.your feeling : \\\\l>

-

H Okay-- ' H
H \: Thanks. ‘ i”)
. ‘
HIQ g I like the wording b‘“t
wics, /7 and how you said anonymous in éhe editorial

v P

<
ey and how you're saying the seniors are acting immature
N . * "L - .

| IR and how obscene words were beiﬂg‘written on the street.
Lo
ﬂ : Thanks. . q\\ .
” . H

1
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A:

Well, we've re - naver re@dy to go,.so -

.

Ok.

2/2 - p. 1

Yere— 1P/, 1GP
467 H -

# I'm in an original mood, so I'll start.

Ok?

e

NGP A%m
&5 H

et

0cr§ers': ok.

Ok, Um m m I didn't write a full paragraph cause I had two thesis

A:
statements QJJF%(@?P/)
s . , and I wanted to know which one did you tﬁo.like better,
(:E#@G‘WP/, Ewp)
which all of you people liked better.
: + Ok , one was: All thru The Red Badge of Courage Henry tries td become
/A;Ij? ) a man and when he finally does, he finds it is not what he expécted
net U '
) Or, um ° J";""""Q'[’VT’/)
Yuck. *{

HeF>- P \

Cap't even read it

e |G-
e H :

it was about Henry, while he's trying, wh11e he's thlnklng every-.

Ummm I guess I'll try to remember

What was it,

thing out, Natur&” really seems kind of away from him and *
4 . (| e
—~ really doesn't have anything to, do with him.
. * L
, _ (Mf‘-) s
J: Separated as ~ . !Eif ’“Rﬁ/
A: Yeah, g Fort (1We)
qg - ' ) :
but at the end, when he learns to live by instimcts it says Nature
something like nature was observing him. @pj() )
J: Yeah, you know in that - .Lu“f" II\JC/ ®
A: There was a phrase like, that. ([Nta) '
. . . \
' * Yeah. i f{ N
o
¥ In, idn. the book somewhere, I'm not sure where itgwas, /it mentioned,

Others:

A

ike Henry was in a box.

\ WEC LX), 18/ :

ading in the cr1t1sms here, somewhere ifi the book /I m’
ere,lbut it's like he's in a box separate, separate and

- HeEA (WX, WK, N};
tef- H ’

not sure
away from nature.

Um him

.. 88




N | - S .o
L ' - | 2/2 - p. 2
'
A: Buot at the ‘end,lthey said, " i J‘M/dwx/)
it said something about Nature observing himWOWX) ) !

Like nature had become part of him now that he had learned to “Tive

- by instinct. R (Z‘LHH_} (IW}()
' So, v&h'&h one do you like blatter? v W’E%;Fﬁ (EW)
. ~ (sh6rt pause) ' C Y
J: -Read the first oné again? ' ‘ 0&\’0
L) A: All thru The Red Badge of Courage Henry tries to become a/man, and
ATJ/)(*’ b when he finall};does, he finds it is nét what he expected| ‘

-~

A/A: ’ Yeah. n - . . , ' P
T: Do ‘you? . . &N =W
J: I don't think - %l%/ v

A: OIE' course., ‘' ,/‘/ .= 7 | . s%(ﬁ‘/{;’)

T: Do you think that was what he was trying to dog though? = W

J: -I don't think he set out with that purpose in mind. v
. . . ) ‘ e (W
" A: No. _6.‘,4% W)
) K

T: To say :'I'm going to be a mat}.is e PRI lwa ‘

A: No, but he is just kind of trying"to prove himselfq )

to be able to say, "I'm a man." ' (.{.ﬁ;{-ﬁ-(,hm)
Well, you know i (lWL/)
’ ) ‘ A )
J: I -1 got the idea he - s » “V"ﬁ‘l&/)g/
' ’ . T; He may have felt this way when he’made it through a battle..

- (WK
J: Yeah, and like he, he was saying he wanted stories to tell his*kids.

o N A S
‘ T:~ Yeah. . . M_ H \
- ‘A: Ok v Iy . . » ) .

_ J: That sort of deal. . +ka‘7‘ |N)(
. . * ’ h’j
{ . He wanted to be a hero. 9 . j—*d‘ff" ! )<

He wanted to bé looked up to. =« e /W}< .

T: Yeah, he-wanted to be a hero, that 's what it was. ,)W}( i

' ' ' . R "—f"d‘* >

A: Oh, so, Henry tries to be a hero when he finally bécomes«m -,

. A ut,qx 89 0~ W’Nﬁ)




2]

" Yeah. S i

: Ok. o : 'l'ﬂ‘\"f"'{

- (under his breath) Ah, stupid [&K }1
. 5. o

RN

Ok, can I 'sée your pencil? DG

Sure . , . o l'{ E
Thanks.  ° - M H | T

So what are you goiﬁg to use  to back itTMp?
S .
Well, there's, I am foing to talk about first, how he's talking about

Clus )

Unxnlnléhe brok -*vision of broken bladed .glory ) -
) (i)

- and, you know, talklng about men were too sophisticated now to

have battles and war P (]“TQ)Q‘ _ .

- ~

~ And then you, to the end where be s Just f1g ting 1nst1nctively

Q ('lwt) ,)

You know where they, when ﬂ/ghe battle wher they said that he
was a, he was a war, demon or somethlng like that.

(e ) (e ) i

Uh - huh. . . +
. S et

el . e H
Then, my other one ¥ have where he, ‘he's talklng and - thlnking
- gwer(1we/ ) )

b <T|thi) . '

Trying to rationalize qhings like, you know, if he is going run

about everything.

from battle, . ‘ (o) - %"
} . ] \ - ‘“. .
and then you know, he was a Z/he'was amazed that amidst of all
this deviImenz/fNature had rémained calm and agl the othe; stuff .,
(’WU )(lhﬂ-) P . »
And 'then, alm?st on page 134 at, the end it says that, quote -
we /

(pause) I can't find it right now,/but I remémber readlng it
because I remember whén I read the book, /I said that's my thesis

statement quote. . . IG-C-; '@-C (lW‘C,)

Um, that nature was regarding Er so3ething like that. =

Which do i?’tke better? E:! ‘ IQ )4. Wp) C,

I -think ‘e¥#ther one you can get a lot of supporting 1nformat1§n for.

1

Ok. ‘.' : R M\H '
Indeed » C . e H .ot F .

- ,.. , 90 , . Q ‘ . '
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- . R,
2/2 - p. 4
’ . 7
T: Golly oH— H
) 1
) A: Next time we should sing out things, here.
tet- DG-C
(laughter) 5
A: Ok. et H : End A Tt
£ ' : ’
* Kirstin, want to go next? becp K Text
. - Dert— o
Ki: Ok 16 f- H SN
o Well, mine had two different ﬂﬂ{.(lwﬂ%/)
\
i @WH lwe
has two d1fferent ideas. - ¢ ' ) Y
T .wrote it like 1t cpmes out with two different ideas.
R O (W)
It can run out in to two differeht essays. N
: ey Cwe)
J: Uh’ huh. 4_% H
Ki: Anyway +at— H ,

Kt Text:

Sq
wd o

N

»

L

The Red Badge of Courage by Steven Crane.

In The Red Badge of Courage by Stevén Crane,

influence ofywar.
- of war.

He starts out with a positfi
The ne doubts the whole idea of war

Through self—evaluation, and the eveluating t
ar, he comes out more sure of himself in his

Others:”

A: You know that's

Ki: You see, it comes out like does

he mature thrbugh - éHJG}

‘<

Henry ngming matures thru the

ive attitude of the heroic nature
and his reasons for enlisting. -
he things that happen during the
thoughts.

he m&lure through the war or does
(1)

J: Yeah, '

Ki: —th1nk1ng about himself and thro

Um hm. 4f$&‘
1't i
T: Yeah. : Ferkf .
- 7
° You got good ideas. +A+6Q:

o
R~

you can get a

the way you wrlte it is very good also. -

LbLEQ;~

T: Yeah, it is'\.

A: 1It's very down pét.

It's not dull.

| ARFL
'3

~ o

-\

WJH .

ugh .himself the surroundings of war.
) n
| H '

e \
e S

\WCf :

lbfL,

¢ .

e
1.1

9 .




¥ e N

i - -
—- 7o+ Az " But it's not too colorfil either; -H—&QQ".IM/C N

TN

Ki: Um hm. : ‘V//"‘/'l__ \“: (“?*t H )

A: An essay shouldn' t“be too colorful or dull.
I &
T: Then it gets to be 9 pages long. > gt l"JI:
' (laugpter) -
%
Ki: Yeah, it seems like it is too M (?V‘IP/L)
Which one should I go on? -(L—TN%). (E."\no)
T: Which do you have the more /b‘/‘H’“ EWC/

4/
which do you want to talk #bout more? BN 2

: It'd probably be easier for himself/!a through himself because there is
"/ more of what he js thinking to himsélf. i(lwc/)QWL) ;

7.
H

§r «
Ki: ¥'11 do that. o (.DWP) ’

Az’ Actually I th\.mk he e makes himself matjure like being prodded by
the war. et X/, 1eiX

you know, he's pushed on by it. [sZ¥X- |IX p

T: That could be his final thought htere. |pwe

> ‘T: Yeah.
J: Yeah. ¢

T: A lot more.

Eﬁ%%@

‘ : DT
Ki: Um hm. ,H,',’—-— H
A: :Because if the war wasn 't there, it wouldn't really have happened
! . h,&_—f—— A )

. H,/e would have Just stayed on the farm and milked cows.

e WK
(la};&ghter) N -~
/ A: joK? ok 0GPy
= '(la" OG'P
Ki;, Ok. ) -Lé-d— ‘ L. QL }<A . ‘*__
.I Trina? - e bep T H/Xf’
;}ﬂ:ﬁ: No, thn. .ﬂéﬁ DG".O .
T Ok ) L&+ H

. ’ .u ‘l,'
. kY

T Text: The Red Badge of Courage by Steven Crane showed me - showed men that discpvering
- ‘thei:vr picture of the army life was full of falsehoodé_. .

. N ) {
N . .. 92
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‘ ‘ Q

T: 1T wrote this when I was real tired last night é—bd-)e‘ C'WP)

&

and but it's not what I want to say. Q‘*ﬁ‘—ﬁ'—" ('WC')
&
B}utdﬂ_.‘]';> wan't”t“:”pf say that army is pictured to be a brave and WC./)
A: Yeah. . , HoH '

. T: -glorious thing - &-—/t\“"ll)

and when you get in there it is just fighting and e—&&) C;m,)
" A: ‘War sucks. o / ’ Hre | WK
T: Bdttle and killing and everything. . (HJ’(:;)" CIWL)

A: Ok, ummm , ' HH H

]

T: And like the Army's expectations that weren 't met up by the soldjlers

A: Why d n"t s um 1 m A L C’Wt)
H Yy (o] you ay, m 2 A DNf/e
it collapsed the glorious view of the war. . DWP
Or um m m ‘ . DWP/
it made fun’of the glorious stories of war. P | DWP

T: But I kind of want to talk about their expectations more| than how

it got collapsed. - : % CIV\/C)

o

Cause I've got some things about the now/ you know, theg army now -

a - days, that I could put in. C—("‘ft'j‘ CIWC'/),(/IAK/)
A: Steven - ! . —tH— Jw X/
' T: Not tooimany bat ° %&%} (lnr )
: Yeah : 4
S A: Yea . o AVAL v
Steven Crane - - v
. A l X
N , T: Cause - o th/]
A: Let's all get on with this. e 0GP,
'T:' Cause the false picture that they painted was kind c;f like the bravery
Crwe )
and they come out with medals and sh1ny things all over their
bodies and new uniforms. , é{-%) W)

, / and there wasn't supposed to be death /é"&""f"} ' ((WC)

and the fighting would, you know, be quick 'éf"—‘ift_) (1we)

) ! and nobody would get Killed. ‘ M ; ’/{L-\J(..)

RC 7 Cegg
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2/2 Zp. 7

’

And they'd come back, you know, look what I did kind of thing.

et (tore)
But - . éd.ﬁ_ (“/\/L/]
Um mit/gven - At one/

In The Red Badge of Courage Steven Crane, outlined the [ 0”")/

b

the distruction of the men's fantasies about being war heroes?

onp/
i H R

;

Arrrr -

That's. a, that's a very hard one to word. Jist. lw(\

It is. | Lerr— IWR

I think, I think just wording,/wording your thesis statlement is
going to take as long as the fest of your essay. 'V\IP/) JWR
(vp¥

I think so, yeah. W GW@

: Uh huh. W - M -
| i3

But 1 have&allly strong feelings about itw (’WX)

cause Mark being in the Army you know G‘H’"f'*)‘_) : (IWK)
and they promised him ‘schooling % ('WX)
and they don't giéie it to him. ‘ Chvex )~ 3( [WK)
'They, ‘They've promised him a lot of things—éfﬁfh(-)\ [ll/‘/()

and they promised everybody the sawe thing. .C_w.':@x-} { IW/) §(

And then none of it comes true. W ( |WX)

¢ And they are full of promises: and“'?gothing comes ~rue. ]w)(

\

Yeah. i f{ ”}
And h ‘ It;"~ | id | -9— l‘\/ X/)
nd ho nry sai

X w Henry | 4 Wﬁ KW
you know, um : (W“U tf"/}(/)
he came to his mon and said (ILJLX) ;(l(?/)()

well, you know, she had destroyed the picture that-.a- ,(lW)()

oh where is it? | z et l(E NX) /

oh "he had burned several times to enlist. Tales of great movement
shook the land. They might not be distinctly Homeric. '('V"XJ

I don't know how to say that . (W
, W@—f&c (ax)

‘Homeric. k-

794 dac—
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a

. ~ o .
T: Yeah "but there seemed to bz mueh glory in thein. He
had read of marches, sieges and conflicts and longed tq see.it all.
- , His busy mind had drawn for him large picturés, large pictures

extravagant in color, blurred with breathless &eed."-emﬁ- OV\/X)

And those kind of stuff he talks about all the time. Gder) (ll/l/}(_)
‘ ..

‘ You know, in the beginning. GWW' CIW)()
Ki: Um hm - L C dwy U H
J: Sounds like a recruiter. : ‘ . . iaaran ""an
(laughter) ) '

. . |
|
h ' T: Yeah, he does. . o M | ‘“/
. ‘ ' He really does. P l v (M E’WX
R Aok, o hew) Y
That's a real good idea. ‘ T ’m. 7 el lT,WC_
you just got a really spend a lot of'time.wording it.. QH— :DNp

T: Yeah, i?‘s’ goin‘g,to take all week. "H"m:e'“e (1we)
. ‘ . !
/f "~ Three nights.. = W— E{INP)

: A ok a End TTer 93— pge
( T “ - PTat

John? ' | 0eL- bGP

< J: Ok, , | eH I H"

LY

K y
Um, I haven't written my thesis statement yet because I w,asn'tC“_up\;

A: Oh John, John, Joh ’ E”l; [
H On, ohn, onhn . - . &L

pre . ;
. ' : . : Jyr )
- J: I wasn t exactly sure of what I was going to say. CLN-F}" Cloy )
J: DG you remember the um, the farmet? guy who helped Henry along f{that one
Fime? | CERET | (e
. B . (‘ ' * L )
) A:  Tattered guy? - } W ’EW)(
T: No, S i )
J: No, it was just an anonymous ' w .'l'//)
. T: It was the.guy that was his friend that he never saw? g,,;rc)( -
14 -~ g . h 3 ' LL\/%
. . . f \
J: Yeah, that he never saw his face? ” » év-l-p\fﬁ‘—) 3(1“’/( }'
T: Uh huh / ' . Ll ' Y
’ , J: Was that - R '{.""o (7Y
: s at : e :
O Lt » ' .p-' ‘ ) "C u)( .
% 35 : oo

. .
- v . .
I E . .
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-

¢

[

(wr)

hix

)W)(/
wy )
(1wX/)

toxs
(1w K)

i

- H

LMK)

Wy
(iwx)

H

H

just a Jerk

IWX/) 12,98
0K /

Cl WK )

(WK1 X).
AR
LH/\J)(/)
|
(M/;)
[HC.

H

e

T: I can't remember what his name was. Hoel
J: Was that before o¥ after Jim éonkliﬁ’died? {%3#‘7%}
A:  After | M
T: After. " | ‘ —LL**f—“
J:- After. _Q}Lﬁf9; (
Cause - -;éiﬂ-
T: He was coming back from that - ) j%%U+——
) J¢ that seemed more, more 11ke Christ coﬁlng back and suppd
ek
' Yog know, like you never see him. Lbﬂag,
T: Yeah. ot
J: - But He's helping you along and 4+¢GT‘
. ‘T: Good idea! . ‘ eJﬁ&eﬁi—‘
J:, leading yéu along in ghe right direction. :
A: Um~hm. [6?+¢3
J: That's seemed more like a symbollism thn that other sc% ne.’
| . ‘ A«&ﬁ* WX
Others: Yeah, yeah. e
- = A: Yeab, yegh, I thought, Iéthought, you know/ thg guy is~
ﬁe wants to go die by himself. gy (
. A: I really didn't see the s&mbollism In ic. L
R Yeah, YOu.know, t é Doc}/&ike he's coming baéﬁ:-ngt
T: Yeah . et |
»3: —and'supportingt uiégﬁdq#%i)
A: That's good, that's- . f*éfﬁl
) J: I wasn't exacfly sure hbw I ;anted to state‘my'theﬁfs.
A: Yeah, that's probably wotselthan Trina's. Lo
Boy. - ; . ) ﬂéﬂf‘
' T: ‘fhat's going'to take 4 months, . ‘4*#t1
’ Yeah. ‘
T: unmmm 96 _ . ‘

L

rtlng him., -«
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@

A: The only problem is, it's hard to support, you know, for a fiyll
- (

’ T: Page and a half. .

(ILV.F)
(1vr)

J: I'm not sure what the format is.
0 -
A?’ That's going to be

essay. i (lLJC) LA/(.) |
) ;i Ve T: Well, youlcaﬁ talk about symbolism. (av - DWO
\ Ki: Um hm. * | ,‘.&v’:"‘ 8 1'1
'T: And talk about N 4o | DR/
yéu know how Jim Canklin had died ' 7 Aad DWE
and Henry. was helped by this anc;nyt}lous perssp Vil D@ -
and theh'you can go on into some. oﬁher‘ symbolism. _peve= | DIIP ;2)
A: This is a five para-graphhe'ssay', right? Harm thF)
N
Lue

. i hoe /.

.that's awfully hard to try to get p = | v

” T: But if he had more;, you know I‘JH" \ e/

like 2 or 3 different times that there was a different symbclism.

- X Iwe
. For something else. ) W' v
\-\/ *A: Yeah . N Attt H
. ~ z |
T:  Like what we were talking about- e BT
I ) :
- A: Yeah, the symbolism of the cruifixion was prominent in The N
Red Badge of Courage by Steven Crane. {.HE,( L W

J: Yeah, but’I don't really feel that. ‘ W) GM)

i

u

T: Unm. SN ' | +eH | H

A: I mean so what?

: ‘ e e
(laughter) N ; ‘
J: .0Oh, yeah, so what, this is my- : —é-kf@ ’f] vJL/)
v _ A: Yeah e ! H |
T Yeaqh, you h‘ave to - ' &1x] ywet
., \
J: -my term paper here ) 'k )
. and I've got to have something ,7you know — é-UL; pll/l/\‘jlz)
< T

- v 9y \
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-writing about that anonymous friend, uh - (‘*’Wj (IVJC//) ‘

)1

Yeah . : hoH
-is the only thing that: struck me as anything I would want to write
about it I, o Gb [‘c ) =
you know, +tt H '

mad .
it's like, "I'm gonna ggtfi@lj if I can t—" LINCZ) d(\jc)

\

_oh r1gh,t ' 2 ‘ NINIEA ! H
- but if I can"’t write about this, I . _,G.H,J(_}_ (V [l/\/.c_)

. . : q _
I, don't know, +aH Uh/b)

I think*I'm going to have to wait and write, write my essay on one
of the other two novels we're doing.
EHEY (K )

-we left him, he left him in the field.

But what were- . ‘ -~ o i wa/ . )
-But what iwere i . 4 b~ ' = N)(/
What were we talI/ung about, about Henry s consciencé = W/( ,
when was that? ' » S ‘ W)( |
That"s something that was ‘ Hf~ ! ,WX/ \
That was when —‘4"#* ('{A}(/)
symbolism of the conscience | ) W H/\J/(

[LJt/f

—Hs

back there just wandering around.

(vix)
' 10war)

You remember when uh, Henry was leaving and the tattered soldier was
1e? Enx] )
: [ EiK )
and he said he turned around and looked 1WX)
and he saw him just war;dering around in the field. [”)()

4oeX

Yeah, that's right, you could' use that, too. ) NP o
1 M O

Uh-huh.

Was trying to come after him

&m

l}nd could put that in. \ ) M 'é?H E,Hp i
Yeah. - | | |
| ' N
Oh, I see, hey, that fits in real good. ‘-H&C—ﬁ{- ! i
- 95 lbaxa_

“
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T: Cause he was leaving - - o | owpP

A: Really good now we're in English = +&€ 1G-C

(laﬁghterﬁ' )
|

T:° He'd be leaving his cbnscierroe there, and - ‘ ipwp

A: Really well. ) : J &
b ' & .
’ I'm sorry. : &
. - N
~ and Jesus Christ in quotes ‘would be coming to helg{ him.

: Yeah. 0 - T | '_1,

: You know. - . \ f-( %

L

Wouldn't that be funny = , : j'_h,,[z

Ki: That would be like religious symbolism. {&dé‘f'\ A

n‘) }

T: . Yeah, it would. ) e .*IVJC,
J

Ki: Just for your thesis, then. ﬂ ATy 2 - 5 Ib'J(/j—

At Yeah, SXeve Crane is an atheist. (laugh) HAf - fwY’

Ki: Then you wouldn't have tO/go with all the others. Dwp
' MASA—osre

T: Right, and you would have to worry about any of the jothers.

~ AP PwD
J: What's the definition of an atheist? GM) E.W/(B

't
[Gvr/)
That's an agr.l.q‘stic. ’ N Mﬁ—’ ) )/ ’

\

-doesn't, well, this might 4pply - (m) uw)(/)

I read somewhere just recently that an atheist does

doesn't believe in God bl.;g also doesn't deny He e}'cists.([h/)()

~

Well, John, we got to discuss ‘it later ‘67( . ‘ lwx
. I !

Yeah, but I read that - } e+ | IIWX/)

oh, I know where I read that. VAX I(,w)()

i

An atheist denies the existance of God. M?L ! LY

~in the paper. Under weird words (1augh)/No,no that um,"'/‘,\/)(/ PX, f'iM//'/

! ;
that came from interesting Beckgrounds w‘ﬁ ]!(IVJ;) j
i~ il

like "chortle" Lewis Carrol wrote you know Alice in !Wonderland and

all that. ) o= ‘ ”Ll)()

35




qett—

Yeah.

J: He, hey/he was the one who made up that wor; chortle."
: . "
WX/ WK
T: It sounds like.him. o — 6[' ; . | )
- A . A N
b
J: Yeah, it does. e - ad o~
o\ ot bA
< , A: It does. bot{ IV%K
J: It was a combination of a chuckleq;;d-a snort I thinﬁg/%r
something like that —pJof— (@d% Ll ,)
"chd¥tle" [wH e
' P
. —-and, you know, it stuck.quCX— ‘ }gwx) 4
A: You can tell us about it later. : \O(;-IO
|
It's sounds pretty cool. Jye— E{G))(
¥ v '
J: Oh, well: . S a H
A: Anyway, you have a good one’ghere I think.? ]MRL/.
: E T I th1nk that would work out. . ’ W~
' i & i N . .s
. B {/
\ J; It!s going to be hard to write abouty. (JVJP),
T: It's going to be hard. _ IIPV49
) ‘A:  Oh, you bet. o i ' AP End J T:g¢4/’ ;
T: But I think almost any iif%?ﬁfiare going tf be hard. Ckﬂ401u94¢4
J: Yeah. ‘ . “ L‘;\JX
—A: Uh-huh ;
- : . o ~
It's a term paper, ic'sogottﬂ be hard. ;)VJX
Ki: The book is hard - , ATy lb?(
, T: Yeah. ‘ -+4H( . J
A: She chose this book because it\s Qonna to h?nd7(
. T: Yes, sKe did. Léﬂ%ar’ . qwa
J: Well, it's a - T I”V(/
T: That's why it's called ébéllenge'engliéﬁ. 3lc;x |
J: -différent than what I'm used to reading. ];)X (
R A: Yes, I didn't - _th;,— , £7// AN
o 100

I1.4did not appreciate it at all.

T e

v




" Ki&T:

?

:. Comes'with the teritory.

‘Anybody else have anything to say?

I didn't like it either. Vﬁ%f——

v

I don't enjoy this realistic writi

I like rea11st1c writlng but -

+67
16X

-not to the -
I don"t like about wars. -¥—

I'm deflnitely against wars 1ax—

The kind of books I like to read a#

R
3"
=
BgA.

Well, are we done?

Do you have angthing?

fw X
e Ian Fleming.

[G-X

6P o
EG P

D GP '
1P

|G-

[Eee]

; E&G6

No. vsgP-
No a o il
. dgr-
Finished? 2%;1&%}
—+<7r°

Yep. i
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- L \ ' ' bnglish p,2

-

'btephen Crane, the suthnr 4f The ;. ed bacuie of Luuraqe,wmr & naturalist,

~
L] * v

vh»uninq he Felt Harure is impcrvinus to man, ho mytter whﬂt‘man does, he idst
g Cueanntt alter the eourse of h'ture Instew:!, Crane thought man should submit

1n""f and in oo dnirg, let Hi‘ oty vctﬁ c.rtrol tiv “{fe, instead of trya.

e to rﬂtiuﬂulzze evcrythinq. Crand's philouarhy ir jortraved through thé
/ ..
[ 4

thoumhts dnd éctions of his nrﬁ charucter, Henry Fleming,

- At the beginniny 6f The Red Bedie of Courage, Henry is » romantic., He

bqlieVas<Ph( (is)" master,” (p. 89) and Nature must qthmit to hip every whim,

But innecxatejy following his first bettle, Henry is amared to find "Nature

Lad yone tranquilly on with hex yolden PIO(( ;9 in thn miJdet of’go much devile

‘ment,* (p.qb) This aftoundlnq xeveuntion cautes Henry *o come—ﬁ*—éw~%ﬂnnﬁunm

cnﬂctnvron tﬂnt, nctually, Nature is a2t affectn by t}e actions o humdrity.

In tact, Natuxey\ control of me nLJni Henry *coula now rrerceive himsel f

to te a very wee thing.* (p, 86) He feels himself *liable to be erushed,~ S
(p. 48) by Nature,and thexe is nothinq he can do akout it ?or-brobablg the

first time in his lzfe, Eerry beyins to scriously duubt not only his own strength,

. but the strength of the human racé as well,

; )a berm -
But thia upasm of philosophy quic: ly passes. Once qnfely beck in camp,

~

Heury’s aelf—pride ses (is) entirely rurtoxud " (pe89) *he r.. ({etuins)

L 4

’Latef, when Hénry returns to battle, he-chanqes his philosophy onece -again,

fron a cdecky self-confidence to his fnxmex vense of helplessnesa, Although

YA cnmrudes consider him an 1mnortant hsro, Henry rei)izes that;in reality,
gl | - '
“he (is) very 1nsignif199nt.“ (pe 1C4)
. o~ .

«  hfter Ri: lawt 1 ttle, Henry,dxséoversgthét ever since he first Joined

¢

109 ' EFRT 0P nunn oy

"“"bfﬁ.:.:,\" R - ' .2/22/82

to his. old belief in the ultimate, ast.unding success of his arn life.” (p.90) . Qﬁ;.




N

- C ] . .
fthe arny, * his mind (hed beuu)‘unfuru ine rultlc ch.ngu&ﬁ” (pa 110) He slou- .
. -, o I N '.‘
/ ly lcarns to’be )ess intellegtual and rore 1nn‘.ncLive. In. the-afterthoughts - .

of, nettle Henry finds that, /hilc fighting, "his uu\ul machinea of- reflection .
nad Leen idle,” (p. 131) anc B!~ Ye iag Vécu oo teaut, o ‘harbariar ses ang

it wan fine, wile, and in some ways, easy.* (5.10¢) henry discovers that he
N e 4
has Lecone. lesy deliber. te and wora gt dave, ar o Y i surprized to fing

thet he prefers himself that way. . ‘ ‘; '

- N

Throughout the course of The hed Badge of Louruge, Henry Fleminq learns

"not to try to reason his way through life hut, insteed, tw live by his inharent

emotions. When he attemps to Tive by the tenchings ~f hie mind, *he (imagines)

1 . .
the universe to bve against him,. He {hatuu) it.” (p.97) But pnce he suhmits g
" himself to Nature and learns to live by the Muluuxcc qf hzs heart, he 15 pPleas- s
v
ed to diccover that “ the world (13) a hW!]“ Dor oaine” (p- 134) &1 thouch Thn - ‘e

- r

Rud Badqe of Couxage is considered & classic Ly Meny, it can also be called

just anothﬁr prolixiops pamphl ¢t on the philosophy of Naturalism, 8
’ ../i(.-v}L,L-.J ¢ ’- R S “ ' : ‘. ’.t:;/ f"‘ .L-‘-a..l-;(/
" ) } BT SR ] '&J 'M—“-' & '
. bl uraTlews 77 ha, ferT
‘ /i-‘ P .../“ $ ) At LA X

ctteo . deefar ; ‘

7 min et boe O —it LT vt obapides
/' - i e N .
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S - I o - a
: : dil - ‘ Lhelich P2

\ L T 1 7]

Stephen Cr .4, t¢ . Yt bR Lo wouje of Louroo e, Aul nituralist,

ceahing Vil bWttt RN L Ne Lo e . e b e He e tier WLt Tadoers,
- o0 . ) ‘" )

o ne e Yo Al cCpee AF NI os Instead, Crone thought man ghould
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LA The theme of Stephén Crane's novel THE RED BADGE OF

L4

Iy :
COURAgE, is that man, in order to save himself from self-
annihilation through stagnation, must change and grow

. spirituallyt It is only through trials Ang hardskips =~ ‘'~ _
- T disciplined . - . o . N . )
that man becomes.éieeibline& and ‘developed in soul and o !

cﬁaracter.
/\

" The book is abgut 4 battle, a symbol of life, in
' ¢ < ' =
turmoil and. change. It is a conflict in Henry Fleming's

mindxﬂhe runs from battfe then realizes that if he is to

- -d’/

/ . e oy B ‘
live with’ himself he must go back, “He saw his‘sdlvation’
in such a change“(P 33), yet ne fears growth and change, :
he fé%ls safe where he i§j>therefore he resists. 6

?

jﬁ‘ _ Spirituai change &hg_ is Henry s red badge of courage.'
. ) It is a psycological wound of his conscience, whereas ‘ ) .
.?-~~ Jim Conklin's wound was ‘a literal one'of which he' dies. ;fﬂ;' _
And . just‘as Jim runs into the' {ield %o hide his wounds , ;rﬁ" ' ;h

"/ . 3

from his fellow man, ‘86 Henry alsé runs into a fieId fo'’
\

hide his ."wound" from the tattered man who‘had asked Henry,- 7,
"Where yeh hit?"(P.59). It might be inside mostlY. an'-;:.i‘
/7 them PlaYs thunder; Where et located?"(P 66) S *3}\\\\

Henry feels the men dée("EVer upraising the’ ghost of

shame on -the stick of their' curiosity."(P 66) The® - - SoAR e,

/"A -

'unmistakable implica&ion of‘fhat quote is’thal B 5 flag.

SN Are

'The actual flag Henry carries into battle is tha' symbol

' of Henry 8 soui ﬁheﬂ the regiment ruhs’ from battle the = - .
flag sinks down;'"as if in dying. ii:%’motion as it fell .
was a gesture of despair."(PaBB) Henry dishonors’ the rlag
' not when he runs from batt}e but when ne Flees from ‘himseif

and he redeems the flag when“he redeems his" conscience.
Toa il "'J';". &I‘ T "'i'- ;‘;i‘ll AR Ve ." AR . CoThe 4
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. ) Henry takes the flag of the enemy trom the hands of "the

L rival colorbearer"(P 127))the symbol of Henry 8 own other '

{”Elf . And as the enpmy colorbeare?>dies,

Henry is reborn.g

\ehenge is a prolonged process but the new(
" Henry, the new'beareﬂ\of)the colors,

His spiritual change

triumphs over the old
"He found tha&\he could look back upon - the brass

$ Henry.

and bombast of his earlier gospels hnd see them truly.

B He was gleeful when he discovered that he now despised
' them. " (P, 134) |

L

In the noveF there are four stages of Henry's grthh.

. In the begining he is unable to distinguish between h ' '

Ty R ) / : )
“visions of broken-bladed glory"( 18) and the' reality. &f : o
)
4. . "~ war, "In their presence he,couldl

not. persist in flying

high with the w1ngs of war Fthey rendered it almost

; _ impossible for him to see himself in a heroic light "(P 70),

# W
\\?e discovered as he wené’through a period of confusion and uwmw%uwﬁz
. doubt as reality‘intruded on his dream world‘

-

Néxt he goes
through a struggle tq preserve through deceit and rationali-
zation his heroic: image of himself,

"His actions (hth running)
ﬁ‘_were sagacios things. They had been full of rategy."(P.51);

In the end he solves the problem when he learns ta accept
the world in itsntrue light

"He saw that he was good "(P 131)
What:;}ane is saying through his novel is that we mu t
continue forward in life if we are to achieve our’ goals.'
8

We must grow and change or we will be lost in the past:>we - B

~ will be left behind The lieutenant knew this."'"Yeh

can’t stay heve, -

- Yeh ‘must come on."(P.108), he had said ae
he lead the ‘men into battle.

Henry is able to move~ahead :
in his life, to grow and change

"So it came to pass,,,
.- his soul changed "(P 41‘54 Lg},;:,lw al:équﬁ Tt,em» o/f#wL{ it
- &MW «'.—{\«Aulf».&,.ﬁ*_ _..l"’ ; &4., w'.;."”“ v,wfs t‘rndﬁuﬁ‘ ’ M et
Q % a»/ J-&,«‘.wmmnﬂ.w. (j ~7!lfrsﬂw ?LJ,&'U. A ‘jﬁ/a}, K%«.M
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Henry's Maturation ) '

. 4.
( . B . .
In the Red Badge of Courage by Stepg;n Crane Henry Flemlng

matures through self evaluatlon, becomlng more aware of hlS feelings

and idess throughout the novel. ” At flrst4/H€n;& questions his reas'
&
. .-for enllstlng, but after looklng 1ns1de hlméélf for the answers he
v ' A T . . - .
S seéms to “be satlsfled w1th his dec1s1on : T Co \\
PN v b w

lil ':";' EEFFE: beglnnlng, Henry s %ttltude toward warlls unreallstlc. . X
o He believes that it is a heroic?adventure with “tales. of'great movements. .\
with much glory in them." (p- 14) ‘This image of war encourages Henry \
to enllst Hé\exﬂects this glorlous war with all of its badges and‘_ |
'medals'to fulfill his heroic ‘dreams.- He longs for the chance to fight

- and become a hero. Henry feels "he must- have blaze, blood and danger" -

3

- (p. 21) to satisfy his expectations.

Henry's boyish image of the war soon changes as he isuledng his
first battle. Faced with the reality of war Henry feels that "he had

- been dragged by ‘the mercllgss government" (p. gb) agalnst h1s will,

. ~ He is afrald to become 1nvolved He wants only to watch the war and
not participate. He obsenVes the other soldiers and surroundlngs trying 7 \
to develop a reason for their actions. 'He lags behind during the march to

allow time "to wonder about himself and to attempt to probe his sensations."

(p, 31*\ Henry feels that "they were all going to be sacrificed" (p. 32)
9 2
and that the officers were fully respons1ble for the reglment's fate. He '

e
contemplates warning the men but due. to "unwrltten respons1b111t1es" (ibid) -

A

. he feels compelled not to warn them.
ands from heaven woPld not:have been able to have held him in.

A

$

] When/Henry enters_the battle he wants to retreat. He Peels "that
forec h

119




B

place if he couYd. have got intelligent control of his legs. "*(p. 59)
Durlng his first experience at combat he galns short termed courageu
"He suddenly lost concern for h1mse1f and forgot to look at a menaclng
fate." (p. 41) * Thig ybravery 1asts only through ‘the first battle, then‘"
Henry runs from the 'second and thlrd battles. After he stops fleeiné he
becomes confused about why he ran.‘ "Since he had turned h1s back upon the

fight ‘his fears had been wonderously magnlfled 3 (p 48) To Jjustify

h1s running awa§ Hernry throws a pine cone at a squirrel who runs up a tree.

“Hepry "felt tr1umphant at th1s exhlbltlon." (p. 53) This sat1sf18s Henry (S

need to Justlfy his actlons. . o : ’ .o C >

The death of Henry s friend, Jlm Conklln, 1s atgreat step in Henry S
maturlty. Through the traumat1c death of Jim, Henry begins to understand
the reality of war. It is no longer a heroic war but a murdering war.
Henry "turned with s sudden, livid rage toward the battlefleld. He shook
his fist." (p. 64)

- Later Henry makes a new friend, Wilson, who helps him become more

c

~-mature. Together they capture a flag which' makes them heroes in the eyes

of their peers. This is the first battle where he feels h1mse1f "capable
of profound .sacrifices, a tremendous death." (p. 126) -

M : e by
As Henry left the battlefield he- felt "a qulet manhood." (p. 134)

+

Henry Flemlng matures within h1mse1f durlng the war. Through self-
evaluatlon he changes from being unsure about himself ti b%lng more

confldent"
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ﬁhﬁ_Red_Badse_Q.L.Qo_ur_ag_ by Stephen Crane Henry Flemms o

3 | * -
elﬁxﬂ))matures through self evaluatlo/)ﬂgfgégggngmo¥e aware of h1s feellngs -

i;gff:i/and 1dea throughout ‘the. novel Ag 1rst Henry quesﬁhons h1s reasonrag

*. L} N

for enllstlngféﬁsé’after looklng inside-himself for the answers he

seems to be satisfied with thls de61s1o%g) . . N
In the’ beglnn1n8,Henr§;% attltudeo towards war 1s unreallstlc. ;/ﬂ;\:'f
Jouf : He belleves that 1t is a her01%Hadventure w1th"tales of great movements H@F
g Ovbb) ...Wlth mdbhgglory in them."(p14OThms 1mage of war encourages Henry L R
beLeiltarn. coplarars) .

f it st
6%Ato enllst He ‘expects this glorlous war w1th 411 of 1ts badges and .

medals to fulfiil® h1s heroic dreams. He longs for the chance to flght
$

and become. a hero. Henry feels "he nust . have blaze blood and danger"

(p 21)tb satisfy his expegwatlons.

Henry's boyish image of the war 800n. changes as he is led'to

his flrst battle.Faced w1th the reality of war Henry feels that "he .

’,

had been dragged by the merciless government "(p 30)against his will.

He 1s afrald to become 1nvolved He wants only to watch the war and

&

not part1c1pate He observes the other sold1ers and surroundlngs . s

- /UJJ\.O—"’
trying to develo?ﬁia reason for all this. He Lags behlnd durlng the

rd

~ march to allow time "to wonder about hlmself and to attempt to. probe
his sensations"(p. 31) Henry feels that "they were all g01ng to be

sacrlflced"(o 32)and that the oiferé)were fully resnonsrble for-the

regiments fate.He contemplates warning the men but due to"unwritten
responsibilities"(ibid). e feels comnelled=not to warn them. .

When Henry enters’the*battle he wants to retreat He feels

A

ﬁfhat foroe?ul hands from heaven would not have Reen able to have

. ,_.!. h_’,_ ;oL St s - S - "_ .
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held him in place if he cpuld have got 1nte111gent control of h1s legs.“
(p 59)Dur1ng his first experlence at combat he galng% short termed
COurage "He suddenly lost concern for hlmself, and forgot to look

at o’ mena01ng fate."(p,41)Th1s bravery lasts only through the flrst »-

('battle then Henry runs from the second and third battles.After he

stops fleeing he becomes confused about why he ran. "Slnce he‘had-,,
“turned hes back upon the flght his fears had been wonderously ‘¥ﬁ{
1“‘magnlf‘n.ed "(p-48)To Justlfy hls}runnlng away ‘Henry throws & pine

cone at a squlrrel who runs up a tree.Henry "felt trlumphant at . | ;Jh
this exhlbltlon""(p,§5)ThlS satlsfles Henry s need to austlfy hls o 3

S v AN
<
<
t

P

The death ofHenry s frlend Jim Conklin, is a great step in Henry's .

actlons. " L

maturity. Thrnugh the traumatln death of Jlm Henry beglnsfto understand

the reality of 'war. It is no longer a her01c war but a murderlng war.jg
- Henry"turned with a sudden, livid rage toward the battlefleld He

N e \
shook h1s fist "(p 64) . .

I

'Later Henry makesAa new friq@d Wilsen'who‘helps Henrytbeﬁome '
- more mature. Tbgether they capture a flag which makes them Keroes in
the eyes of the1r peers This 1s'ﬁ§s first battle where he feels

himself "capable of profound sacrifices, 4tremendnus death."(p 126)

“As 7Henry left the battlefield he felt "a quiet manhood."(p. 154)

._Henry Fleming matures within hlmself\throughfthe warfo;;;;;‘\>
. \~§M*N‘~‘-*”~’///

- self-evaluation he ohanges from being unsure about himself to being

A
©

more confident. -
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: N ' - Essay :
7 ] - . " Challenge Engllsh
U [ _ Period 2 °
) ' + -~ " February 6, 1982
’ ' Qggectations L,‘_/ e w -‘.:.'-'U;-f lene \ '
_.The Red Bagge of Courage by Stepher Crane, exhiblts the often false 1deas
and eDCpectatlons 'ofuﬁjhe Arnw, by §soldiers themselves apd by offlcers who COM=
= e T4
mand the sold1ers. Ko___ the > soldiers a glor1ous p1eture of the Army and battleu.' .
¢ A‘L—MP )..-L”——L—l, . ‘).J.NJ&MV‘-’
 are—-eolerfully. painted by\-_§-opaganda.- This glorious picture is revealed
) \ N ’ - .
as being inatcurate. Thé officers expect to see their soldiers ‘respond like
T robots, with no minds’ of their Mese notions lead to d1sapp01nt-
—TTN "
_ment by @grouos. T S .
—— :
. . “Army 11fe is p1ctured as glamorous:but the real truth is sometimes over—
’ looked and not discovered unt11 %ﬂ late. - Soldlers exoect to wear crisp,
C . ) aiforms.
A ) w, to signify that they 'belong to a proud group of adventurers

with glittering medals of bravery strewn upon the1r chests. v They expect to .80

to battle and see no death or bloodshed, but to come back with the name of a .,)-
o y * > (otibiin This tatban pmas wiand o bt

N hero. Henry Flem:.ng, a recruit, with this picture of “the Army.

: ' o.rl:l&Slus

S 2 had burned several times to enlist. Tales of great move-

.__/ ¥
ments shook the land. They might not be distinctly Homeric, but '
. ‘ ’ . D_Lay;abfLJ-!

there seemed to be much glory in them. He had read of marches, D”P’”W x
sieges, coriflicts,~ and he had .longed to see it all. His busy -

mind had drawn for him large pictures extravagant in color, lurid -

with breathless deeds."(pg. 14)

[N

But thJ.s coilorfully vainted p1cture may not always be true. p- ‘}Lny men flnd

- out, as d1d Henry, ﬂ;}s p1cture is drawn W1th false colors. The real Arnwk
consists of wallowing through the mud or sand, wearmg)(worn and tattered
um.forms wrth few if ' 8By medals on them.‘ 'Sore feet an® damned short ratlons

?
So " '
thats all, ' sa—:(f&the loud sold1er. There was nerso:Lratlon and grumbl:mgs.‘"(pg 28)

- e

. v ' ey .
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Soldiers discover what a command is nd how to follow one. They find out.

) * that fighting is their job and for the irst time in their lives they discover -

death, "But the new regiment was breathless with horror. 'Gawd ! Saunder'.s . .
4 9 Lo -y__o__‘» et adlig ol Lfenart Lol

' ‘gotf crushed!’ whispered the man at the youth's elbow...‘fhoy ahrank b‘lck and - s
crouched as if- compelled to await a floog. "-(-pg-—ée)(PS ,ga? . |
By the same token/officers have great expectations of the soldiers they
command., They expect their soldiers to ke like robots, without any needs or -
) emotions. They are to be deepklzf \c'cg;n;‘itted to the Arnv and have the strictest

N dlSCl.anerA But instead of getting these programable machines of metal, they
. Cotaum "

oA _
\J )/ ¥ r-ecewe young, homesick boys. These you.ng soldiers do not know what tommands-

|, S s <o e .
e [ 'are or how to carry one out (- The: strict disciphfgwe%m At ant—
.L(, A ¢t P — .

haA Hever been taught to the soldiers. And emqtionally the men cannot take

the strain of fighting and killing of other humans.’

) - "The lieutenant of the youth's company had encountered -a
- soldier who had fled g reaming at the first volley of his
" comrades. Behind th¢ lines these two were acting a little
isolated scene. The man was blubbering and staring w1th sheep- S "‘"‘V‘"‘”
like eyes at the lieutenan by who had seized him by the collar and * “‘T”dw
was’ pommeling him., He drov\e him back into the ranks W1th many
blows. The soldier went mec}\lamcally, dully, with hisg animal- ‘ :
.like eyes upon the officer. Perhaps there was to him a div:uuty ( )
' expressed in the voice of the other—stern, hard, with no reflecy-

l tion of fear in it He tried to reload his gun, but his shaking

h_arlis "‘prevented The lie‘,utenagt was obliged to assist him."(pg.43)

Jha glor Hheekha
- Lo Q.L f\ {, h
- Whairis *wgong with‘lﬁ_&ﬂh%erted.pietm the Army? It may cause
_ . (et e onge aloye ) Por !
- some soldiers M‘rustration and anger. Inothers it may. result 4n emotio 1
) - Pralste

’problems and could perhaps 9;51 with the soldier going A.W.0.L. Communication -

.
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of what is éxpected on all level-s; by the soldiers, the officers,. and the

Army itself, might have prevented these unforhunate eplsodes. e Ane (":._"_a;; n \"j
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Essay .

' - , - Challenge Engllsh
':) ' 0. ) - Period 2
) : L ' February 19, 1982 .-

L3

LY P
Expectations

ha Red Bagge of Courage by Stephen Crane, exhibits the often false ideas
and expectations about the Army, by sold1ers themselves and by officersg who
commaA%}the sold1ers., Army propaganda colorfully paints a glorious plcture
of the Army and battle for the soldlers,}later this plcture is revealéd as
" being 1naccurate. The offlcers expect to see the1r sold1ers respond 11ke
robots,'with no mands of their own. These'notlons lead to disappointment
by both groups.
Arniy 1ife:is pictured as glamorous but the real truth is sometimes
overlooked.and not d1scovpred until too late. Soldigrs expect té wear cr1sp,
- é) clean unlforms, to signify that they belong to a proud group of adventurers
| l with glittering medals of,bravery strewn Wpon their chests. They expect to

go to battle and .see no death or bloodshed, but to come back with the:name of

a hero. Henry Flemlng, a recruit, fantasizes about this plcture of the Army =.”

"He had burned several times to enlist. Tales of great .
-movements shook the land. They might not be d1st1nct1y Homernc,
but there seemed to 'be much glory in them. He had read of mar- .
ches, sieges, confllctsraand he had longed to see it all. His
busy mind had drawn for him large pictures- extravagant %n golor,

lurid With breathless deeds."(pg. 14) - /
| Lo / -
But this colorfully painted picture’ may not always be true. Many men find c ) ¥

! ‘out, as d1d Henny, that plcture is drawn with false colors.,‘The real Army

; _ “consists of wal;;wlng through the mud or sand, wearing worn and tattered

" unifo s, with if -any medals on them. "1 Sore feet an' damned short rations

thats all,'.said the loud soldier. 'There was perspiration and grumblings.'"(pg. 28)
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N7 S%ldiers discqver-what a commandtis and how to folloWApne. .They'find outf

that fighting is their job end for the first time in their lives they discover
;/' ..’ death. -"ﬁut the new.regimept was breathless with horror.  'Gawd! Saunde;'s
got crushed!! wh‘is_pered the man et the '.youth's elbow. 'They shrank back an:c?'
crouched as if compelled to await a fleod.‘"(pg.;BB)

By the same teoken, officers have great expectations of the eoldiers they

command. They expect their soldiers to be like robots, without any needs or .

o ’ . . .
emotions. Th¢y are to be deeply committed to the Army and have the strictest

<o
g

discipline. But instead‘ef receiving'these programable machines of metal,

they obtaln young, home31ck boys. These young soldiers do not know what commands

are or how to carry themout; unfortunately the strict dlSClpllne needed ha§
/e

“never been taught to the soldiers. And emotionglly the men cannot take. L
- ; . Y .
the strain of fighting and killing of other humans. ' s"(’h\\\
_ "The lieutenant of the youth's company had enebuhtered‘a ' . L e
:) .~ soldier who hdd fled screaming at the first volley of his' : .
comrades. Behind the lines these two were acting a little J ¥

isolated scen¢. The man was blubbering and‘staring with
sheeplike eygs at the lieuténant, who had seized him by the ,
collar and was vommeling him, He drove him back into the -~
ranks with many blows. The soldier went mechanically, dully, -
- with_his animal~-like eyes uvon .the officer. Perhaps-there was
. to him a givinity exoressed in the voice of the other—stern,
hard, with no reflection of fear in it.. He tried to reload his 5.
gun, but his shaking hands vrevented. The lieutenant was - ’
obliged tofa331st him, "(pg h3) " ’
. : : : A : 4
. What‘is wro '@ﬁﬁth the glorious picture that has béen painted of the Army?

It may cause some soldlers, like the’ one above, frustratlon and anger. ‘ﬁbf :

others it may result in emotional problems and could perhaps end with the .

soldier g01ng A, W.O.Lg Reallstic communlcatlon of what is expected on all

levels; by the soldier ' the offlders, and the Army 1tself mlght have prevented

thisse unfortmtes &ttitmu.




