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‘ ¢ ¢ FOREWORD

The Issues of civil and human rlghts for ghe handicepped have had a maJor ef fect '
' _on our soclety. Several pieces of federal legislaflon, later adppted as stdte v
regulaflons, have been at the forefronf of change In the dellvery of speclal ‘educat lon
services. This leglslation Includes The tducation for All Handicapped Chll§ren Act
(PoLe 94-142), The Vocafﬁonal Rehabi%itaticn Ac‘,‘SecT!on 504 (P,L. 93-112)/ and The
’ Amendments to the Vocatlonal Educaf[pn Act (P,L. 94—4Bgeu : .
’ - .

-

.All of these mandates describe our societ;'s commitment to qualify programs for *
handlcabped studentd, Including special attertlon to career and vocational development,
. Eacn law also outllnes and require$ zdherence to the concept of "least restrict!ve
environment"--the notlon that, to the maximum extent appropriate to thelr needs,
handicapped students should 99 bducated with thelr nonhandicapped peers. A .
hand icapped student shodld not be placed In a segregated or qesfr?cylve setting unless
1t can be shown that the student cannot beneflt from a less resfrichv; program,-.qven

with the use of supplementary alds and services.

e

. ‘ \ i
These manuals have bgen dexeloqu to clarlfy roles and r ponleIllfles of school .
s¢aff and pargnts In providing programs To meet the career anjsvocaTIOnal eaucaf]on

needs of mildly to moderately handlcapped stddents. | believe that you will find the

materlals extremely heipful. | commend thelr use and application ln'fhe‘lnferesf of
forwarding our tommitment to the provision of oufsfandlng educaflonal Qppo unlf!es far
' our exceptional students. - s oo :
- ! . ) ’ t !
i | Michaely P, Marcase . .
/ ’ Superintendent of Schoql;
[ . K J - .
« * | .
’ - . .

v .
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‘ - apd maintain employment or to contlnue their educatlion

' . PREFACE ' Lo
The Division of Career Education and the Dlvlsjon of Special Edication of the
School District of Philadelphia are proudsrto introddce this series of manuals on
ccltical aspects of career education for exceptiondl students. OQur dialogue In ~
planning these books has strengthened our convictlon that including career education
instructional.goals at every grade level Is esgéntial to the development of an
épproprlafe pregram for ail children. .

¢ \
+ The manuals refiect the Philadelphia—SChoo! District's efforts to Implement the
following CareeraEducaflon goals for-efceptional studénts:
. -

l. To assure that all students leave the Philadeiphia schools’ -
U wIth the skilis, kmowledge, and attitudes nécessary to gain . .

or training to the fullest extent possible ¢

*2¢ To make all career development and vocational progrims N
accessible to all students without regard to sex or other
traditigmal occupdtional stereotypes g
. v

3. To assurd the accessibility of all career developmenf and
vocational programs to students with handicaps’

4, To Increase schdol-related work site experiences and
+  employment oppor?qqlf!es for. in-school youth . v

5. *To assure that occupaflonal\fra}nlng programs respond to L
the present and projected employment needs of the , commun | ty !

Falfh in the e&cepflonal student's capabilitles Is critical In achieving these
goals. Every student can learn, and it is incumbent upon us as educators,to ensure -
that students do learn to the best of their Individual abliity. An Increased awareness
of career educatlon program$ and our related roles--as administrators, teachers,

counselors,, and parents--wjil| foster the development of an educational program that
reallzes the potential of each exceptional child. It Is with this approach ,in mind \\
that these materlals have been daveloped, and we urge you to use them to Improve
Instructional programs for exceptional studenfs. ;{d’

~

>

. »

»

Win L. Tillery Albert I, Glassman - . - -

Executive Director | . Executive Director .
Division of Spectal Educat fon -, Division of Career Education '
‘ " 5 * ]
o ~ * .
> . * .
v . v D
\ .
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F’b ~ ’ - D ' \
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3 ':rhe. Ailiance for Career and Vocational Education Is a consortlum of school

.

diStricts from across the, country ‘and the Nationai Center for Research in Yocatlonal

) P
. / -
Edudation at The Ohlo State Univers tty. The consortium was formed so that school

~ 1

. ! t
districfis-and the Natlonal Center could work together on common priorities in career

t - » ’ -
R .

- J - !
and vocational education. . .. p ’ .

- . B . -
-

. A
This cooperative drrangement creates a "multipiier

4 .

effect” whereby each school district, in addition

'to ‘the outcomes and services for which it has.

confrécfeé, also receives the groducfs developed

L) . . ot

by other Alllance \me.mbers. Thus, school districts .

are able to develop and impiement comprehensjvo

programs at far less expense than would be possibie

H

.

by worRing alone. The outcomes of the Alljance research and development efforts have

’ A »
'
v d

enablad member districts to provide Increased.fl'exlblllfyoln caresr and vocational

-
.

education programs that address the needs of all students. Alllance frqlnl}ng programs

and materials have aiso enabled members to sxpand from traditional forms of Instruction

.
-

to‘the deveiopment and management of Indivldua!lzod progr;ms.
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The enactment of leglsiation and the subsequent de\;elopmen'f of regulations and

guldellﬁes af fectIng educatlion for handlcapped Indlviduals have a major lmpac} on
vogatlonal educatlon and 1ts collaboration with speclal educatlipn. .

-

The School Dlstrict of Phlladelphla contracted with thé Natlonal Center for
. ¢

.

Rese,arct'x In Vocatjonal Educatlon, the Alilance for Career and Vc;tzﬂonal Education, for

.

asslstance with the development of a comprehenslve staff development plan for speclal

and career educatlon for handlicapped youth, Thls project resuited In the development

of the Pollcy and Procedures Manual anddelght role-spec}flc tralning manuals that

compr Ise a comprehenslve staff development package for collaboratlion between speclal o

\ . .
,and vocat loa > educat Jon In the Schaol Dlstrlct of Phlladelphia.

et

The materlals have an overall theme of "Car oer Planning and Vocatlonal Programming

" for Hand Icapped Yoﬁh." The Pollcy and Procedures Manual Is deslgned to provide a

conceptual and programmatic overvlew of the career planning and vocatlonal programmling

processes for handlcapped youth In the Phlladeiphla School Dlstricte The manual

communlcates Phlladelphla's commltment to approprlate career planning and vocat lonal - 2
! ! P .’ ‘ )

prog}rammlng for handlcepped youthe The elght fralning manuals are dasig;ne& to be

refevant to the specifid needs for the following g oups:

e Adminlstrators and Supervisors ;
e Princlpals .-

e Teachers " -

. Suppov?‘l‘xe\:ervlce Personnel !

] f’s.)ycholog Is )

e .Student Evaluatiop Personnel , 9

@ Counselors _ ‘ ’

‘. P‘eron'fs( Y .




. ’
Each manual contains an overview of the opportunities for each school staff or

.
! i

faculty member to asslst handicapped youth in career planning and vocatlonal, education.

in additlon, the manual contalns role~speciflic responslblllﬂes,'lncludlng actlivities
’ . ‘ :

. -

and projected outcomes,: - } T 1\

.
.

- . Pollcy and Procedures Manua!

'
Major emphasis ls(placed on the functlons of the Child Study Evaluation Team '
' .
(CSET) and the development of the lndlvlduallzed Educaﬂon Program (IEP) as structures

for conduc-flng fhe assessmenf, evaluatlon and Yol low-through for vocatlonal placornnf
and supportive services, The mahual also Includes Informatjon on full service
N N , . . -
Implementation of vocatlonal programming for handicapped youth &nd the procedures

[ 4

.

“

necessary for the monlforv‘lng and evaluatlon of programs,

The Pollcy and_Procedures Manual further ident!fles the mflnlflons and legal

lmpllcaflons that provide the guldelines for pr‘ogramnaflc sfrucfure and focuses on fhe

process and procedures necessary to pro,vlde carger planning’ and vocaﬂonal programlng

for handlcappo‘d youth, Also lncluded.‘aré 3 glossary, several append'lces and a -

.

comprehens | ve blbllography contalning state~-gf-the-art reference materlals,

. A
The Policy and Procedures.Manual and role-specific manuals are to be presented as

a part of a comprehenslve staff dev‘elopmenf’plan designed 1o assfst school staff In

A

providing career planning and vocatlonal programming of the highest quality,

’

. 4 o 4 ‘
N ; .
‘ . O. * *
. .
. )
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LEGISLATIVE IMPLICATIONS

.
]

) -
The role of fhe school ﬁ'sychologlsf is changing and troadenlng dramaﬂcally. The

.

avallabllify of’ vocaﬂonal educaﬂon prog'ams ls beling extended sfeadlly to handlgappod

"3 students. , ‘
3 b ‘ .
In the recent past, most.school- psychologists and vocational educafors had little .
. . \ . _ . .
or no interfaca.- School psychologists had fraditionally served as "gatekeepers" to

‘s,peclal educat fon; jrhaf'ls, determining which students were ellglsle to enter special -
education programss As most students were identifled at the eégmenfary school level . -
\ . - ’

and vocational educators served socondary‘school students, there was no mytuatly served

‘&oup of students. Fur'thes, exclusionary practices offen prevented those students

» N >
. ldentiflied as handlcapped from recelving vocational educatlon services. All of this Is :
‘ ) ) . Ao )
‘ + «changling, tn large moasure due to leglislative mandates, - ’ R

[ 4
"‘. . M | .
f - . * “~ -

1Y . ~

A .Look at Legfslaﬂon‘ : o

e Public Law (P.L.) 94-142, The Educaflou for All Handicapped Children Act of

. 1975 states that public agencles will ensure equal access to and avallablllfy

3 of -vocational education for handicapped students. Vocational education Ig to
be a part of the- free, appropriate edutation forr the handicapped. A written
Individualized Educaflon Program (IEP) plan Is mandafed for each handlcapped

student, .o ‘

. P N

\) - i .

ElC , W

| ‘ ' -
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- @ P.L. 94-482, The Yocatlonal Amendments of 1976, set asld(lo percent of the '~ &
total grant for handlicapped students. .

o, Peble 93-112, The Rehabi | 1tat lon Act of 1973, mandaf?s'ﬂwaf handlcapp;d students
are to be educated along wllh students who are not handicapped, to the maximum
extent appropriate to the neaeds of the handicapped students. "This Is commonly
refgrred to as providing the least restrictive environment. . .

With the' enactment of Publlc Law (P.L.) 94-142, Phe Education for A} Handicapped

- - -

Children Act of 1975, the wor king relationship of the school psychologist with atl
N . Y F 4 . L4
826 0w

school personnel changeds School psjéﬁ_"‘loglsfs now play a key role in the mandated,

continuous, multlidisciplinary team assessment, placement, and program planning
3. v

processes for handlca;;ped students; they must have Sn Interactive relationship with

staff, parents, and' programse. \

To .brldge potentlal gaps between vocational educators and school psychologists,
] . .

each of these professional groups must know more about the needs and competencles of
‘&:@l N

the other.

.

it is crlﬂcalﬂfhaf school psychologlists now ‘funcﬂon'lng in vocational education
settings quickly develop extensive expertise In vocational programs, in addition to
their exfenslv; knowledge of special education programming. It can be assumed that In

a brief time perlod all school psychologists will need such expertise. ;

s

14 el
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\ i Vocatlonal Educatlon

'
* v
s

Some fundamental 'concepfs are brlefly Introduced In thls manuai. Bibtlographlc

references provlde excellent sources for further skill development,

There are six fevels of modlflcatlon of vocatlond! education for hand| capped
students. The school psychologlst needs to become fam‘ lar wlth each level and the

. opportunltles or optlons avatlabiq to a student wlfhln/\ each ievel, The fo'llow}ng-
. chart wili asi.lsf the psychqlbglsf In placement acflv‘l'lﬂes, and prepare him/her to

'
|

\{orlf with the vocatfonal teacher In designlng Indlvidual educaticn plans for students.,

work

Activity
Lenter

Teaching job and
related skills using )
poverful methodofogy

s

Rorkshop Progras

taining and production activities -
a eheltered workshop vith low jtudent-
to-etaff ratio . ;

»

I
Spac¢ial Vocational Education
Approved vocational programs in center' for handi-
capped pupils who experience difficulty in large school
settinge.
*

Ve
Regular Vocational Education -

Programs in Comprehensive High Schools, Area Vocaticnal Technical ‘.
chools, and Skills Centers adapted with special msterials, aquipment 3
and parsonnel. R ¢

£ »

. Regular Voeational Pducation .~—wis J
No Spacial Support Servicea M .
.

b C Teble 1: Hierarchy of options for volational education of h&mﬂcappcd pupils,
E l ' ‘ from leeet o most raitrictive.

. ¢ . . ' 15 Ty .
. v . . ’ #
- .. . N 4 . .
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oy : Competency-Based Yocatlonal' Instruction

.

A1l students in vocational education .prc\>grams wlll be exposed to fh;a

.

.

competency-based Instructjonal appm. Assessment of the student in direct, relatfon

-

“those competency-based programs will bec a primary focus for the school
ogra oS

N .' » R . - —d . !
ps oglst's diagnostic services. -, )
- , ' .
In providing all students with job skills through vocational education, the school

Y

L]

-

district |s utilizing what Is cdlled Gempetency-Based Vocat lonal instruction (CBYF). .

. X,
it is lImportant to understand some baslc‘ points about'thlis unique type of Instruction,
[

- 1

Special and vocatlional educators are faced with the challenge of preparing

Ed
*

students with the entry-ievel job skifls to respond to technological advances and
~ " >

.

changing work force needs. .1t Is Important for féachers to determine the criteria for

successful per formance of sp’eclfjc job skillo~and to khow when and how to assess those
Pd

skills effectivelye Teachers need to know how the labor mar ket In certain occupatfons

+

will vary and how their programs‘ can adjust to meet changing !abor requirements.
Teachers are also faced with the chal lenge of preparing students with entry-level Job
skills and the abllity to perform effectively In the world of wor k' .

Competency-based vocat fonal Instruction of fer's a systematic and flexible
. ., ? . . .
instructional approech fp'add':ess t+he chal lenge of teaching new work skifls. CBYIl is

» t.o

DI 4

" e t ’
'n ’Iq 16 (.’ .




.

4

responsive to the dif ferent learning characteristics and learning styles of students

»
~— .

< 0y
. and can Incorporate a varlety of teaching strategles, ' This Instructional method spells

.

out performance requirements In the form of objectlves and provides step-by-step

. -, ~
directlons that lead students toward competency, or successfulTy demonstrated /

per'form?nee of job tasks, CBY! Is a flexlble, systematic approach In which students

wor k at thelr own pace In an Indlviduallzed prbgram. Using a sequence of performance
14

objectives and learning experiences or activities, students wor k toward successful
. . - i
per formance of occupaﬂ_onal tasks., Thelr performance Is evaluated onn the basis of

criteria stated In the performance objective, v

Competency-based instructlon Is an approach to vocational educatlon in which the

student Is required to demns'.fr_a‘fe mastery of identifled.tasks In order to achlgve

3

entry-fevel compgtency for an occupation. Actual performance of a task ensures that
. 4

N

the student has not only the cognltive lknowledge required buf also the abllity to

per form operations that are essentlal to the job, . .

. -

Character Istics of a Competency-Based Vocatlonal Instruction (CBYI) program are as

4 \
fol lows: oo - . :
ey T < . ,
e The CBY! program Is based upon‘emplolermed competenclies needed by *
entry-jevel wor kers In speclf'!c occupations. The skilis, lnowledge, behaviors,
or attitudes can be demonstrated so that the teacher can assess a student's -
. actual performance as ldentlifled In specific evaluaﬂon crHerla.

»
’

..G | - 15
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e Students know what fhelr own learning objecﬂves are before they sfarf uslng

Instruct lonal materials, Performance objectives let the student know the
skills that will be learned and the criteria to be used for defermln!ng whether

mastery has been achleved,
. ) . :.«"’“

e The student's learning process and Instructional materials are Individualized.

The.student's program Is self-paced, within reason, and learning activities are
tallored to meet Indivldual learning styles and characteristics. Students are
provided with simulated situations In order to practice and demonstrate thelr

skills In an occupatlional settinge. .
L]

e 'The student particlipates In planned suppiementary activitles and usés resour ces

deslgned to reinforce the learning activities. The student does not wor k alone
all ?he time and frequentiy. parﬂclpafes in demonstratlions, group activities,
and so forth, . :

e The lns#uci’lonal\_prqg@ s desl{gned to provide Immedlate evaluaj’l;n and

o Assessment of the student's performance Is used as the primery source of

feedback after ea learning exper lence, Sgec’lflc, criterion-referenced

4
\

Gvaluation dev!ces\:'e used to assess the studen®Ts progress and performances

evidence for defermining entry-level competency. Objective evaluations.of the

student's knowledge, skilis, performance, and attitudes are completed prior ‘to

certlfying the studept as competent to perform enfry-level tasks thIn the
glven occupatlon, g

e The operational unlts are generally splf-confalned‘and Inctude ali of the

essentlal Informatlon to accompllish fhe expected per formance. Occaslonql ly,
outside referédnces are required when the student can best obtaln the

Information from the original source or when the reference ls congidered to be: )

a, standerd by practitioners In the occupation.

’

v s g .

A - 4

. Y , .
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"facllJtator™ of Instruction rather than a Ispenser of Information, The
teacher evaluates a student!s performance ahen that student Is ready to
demonstrate mastery, The Student Is involved In planning the program, seeking
help when needed, and'h\aln;ralnlng awareness of progress,

. {

®’ The teacher's and student's roles change, ﬁe teacher Is a manager or

These characteristics of Cav| programs are based on sound Instructlonal practlices

A

and contrlbute to a solid foundation for vocatlonal cu‘rlgulum development,

s
’

* o e

Job Placement and Follow-up Services

__'Job plécemenf and fol_low-u;; services need to be provided so that ‘handIcapped
© - . i .
students may secure and malntaln 2 Job that is sultable to thelr Interests and

. | | . C .
abilitlies, ) Many of the services for the handlcapped are the same #s they are for the

- nonhandicapped. These Inciude:

N Referrl& students to job openings
. Ins Ing students In job-searching technlques
Taking job orders from employers and |isting Jobs
Following-up on placements of students In Jobs -
Sotlcliting jobs for Ilstings .

Ty ‘ .

Theé following are three maJor" services the psychologlst offers In provilding , s

.
.

appropriate vocatlonal education:in the least restrictive environment:

. t
~ ® Assessment services
® Consultation services, . ; ', . 5
’ o Yoot
4 , <%
® Counselling services - ' . .«
'{:I' . . ‘ . (‘
’ & N ’ . i
., . I
4 . . .
. % . ~ v
. A »

« L,
" - L3 .
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Sectlons on assessment and consultatlon services appear In thls manuale School

psychologlsts are referred to fhe_cqunselor'.s‘manual for relevant materlals on

* vocatlonal counselinge.

.

R
. ‘;ﬂ 5 "
Selecfed fasks for school psychologlists functlioning In vocaﬂonal programs

L3

.

Include, but are not |imited fo,(fhe tol lowings: .

L3

4 13 x
e Develop or select, administer, and Interpret a varlety of Instruments for
educational/vocational assessment in col laboration with multidlisciplinary team

members. . . .
e Translate the resulting assessment data Into appropriate educatlional, decision-
making, and behavior management programse
v ‘ - 1 -
. Ass!sf students wlth career, education, personal planntng, and problem solving
skills, . *

, -

e Make approprlate referrals and act as a Halséehleen schoo! and referral
agencles In the comunlfy. . v

.

® Asslist learners ﬂrough wor k with teachers, cdlnselors, parents, ~ *

adminlstrators, peers, and, employerse

-

e Develop, Implement, and evaluate consulz’aﬂve programs for f"_aculfy related to
assessment and program planning strategles.

' P
.- Select and recommend speclal Instructlonal methodologles appropriate tor
Individual and group settings for fhe hand lcapped.

P

.
- = ’

e Develop and Implement strategles to faclllitate Improvement In self-concegﬂ
attitudes, values, and ¥nteractlons with others. .

.

e Evaluate student program ﬂrough the IEP review and revislion process to acquire -
evidence of the effocﬂveness of vocational ’ducaﬂon programs N

N j! )
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. Assessment Services .

The school psychol{sglsf Is Involved with the handicapped student from the time the

.

student Is Identifled as nesding speclal education to the time the student leaves the

e .

>

public school systems The psychologlist?!s Initlal assessment of the student and .

b

* subsequent Interaction with paregts, feiachers, and supportive services staff Is

critical to the student's educational success. The abilHy of the psychologlst to

communicate with the parents and to develop a team wor king relaﬂonshlﬁ w!*f'h schodl

.
b v

staff paves the way for the student's success In the publlc school system,

f

. " The sthool psychologléf’s abltity to contrlbute meaningfully to vocational
‘ ¥
. h . * .
Instructional planning and decision making begins with formal-Informal testing In the

-
.

followling areas: . ) N : '
® Indlvidual tests of men%al functioning ‘
e Indlvidugl tests of visual and motor functioning
'y lndh\;ldu‘l achlevement and personallty tests * \
® Aptitude and envifonment assessments :
® Work sampling . v/
& Job analysis -
* . .
) ' '
. ’ . \\ ‘
~ ] \" ’ . .
. .
1 . . -
- ..

EMC ’ :
. . -
L L4 . -




-
N . .
.

A more compléte descriptlon of the assessment process Is provided In the Student

«Evaluatlon Personnel manual, which should be carefully revigweds Some selected

»
bd ~

vocational evaluatlon systems are described In Appendix B, . . ¥

B Yocet lonal assessmnanf must be completed as the IEP Is developeds Vocatlonal -

e
’

- assessment pr'ovldes Insight Into stidents? vocaﬂonal'po.fénffal--ft'\elr ablllitles,

€ - “

Interests,-and-the work enyironment best sulted fo thems Assessment must be
. . < - . [

* .

-
4

‘

test what ;hey purport to test. Assessment can be both formal {use.'of standardlzed

" tests) and Informal (use of observation, wor.k #ryouts, work samples, cfass tryouts, and
' . ) : s S

*Yocational assessment ls compl‘efei for Instructlonal decision making, not

other means).

« ,classliflcation purposes. Rather than merely labeling a student as "educatiénally

. \ ) ,
blind" or of "low average Intelllgenés,” dlagnosis for decl!sion making focuses on

-~
{

recommending procedures that the teacher, parent, counselor, soclal worker, or

A
-

' . #
theraplist should use to assist with the sfud’énf's.devegpmenf. The abllity of the

school psychologlst to relate formal and Informal test results to all aspects of =
. . ) , ¢

¢ .
v [ . ~

Tswcompetency-based Instructional programs will be the ke.y factor In assassing the quH‘y‘

.- of-assessment data. The psychologlst must have some knowledge of competency-based
[ ' ) ' '
coursess, R

¥
'

Q

ERIC
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-

Speclal Considerations ‘In Testing the Hand |l capped .

Examiners may devlate from standardized testing procedures 10 accommodate the

needs of the student as long as thls Is noted In the assessment report, In fact, with

» .
N

" certaln handicapped students It best sults student needs 1f the examlner does devlate

- from the standardized procedures:- a student with a manual dlsabllity may not be able to

/‘\
. plck up small blocks but may be able to handle large ones; brallle or orally presented

versions of a test may he needed for a biind student; slgns/fingerspel ting of test
! ' -

1tems may be'required for the hear Ing Impalred,
Keep In mind that even though adaptations éay g; needed for many students, the
wvalldity and réllabll1fy of the original standerdized test w?}} be altered when the
test Is modifled. Even with modlfications, test condlitlons for the handlcapped are not

Y
equal to those for thelr nonhandlcapped classmates, For example, a matching test that

Is adminlstered orally to blind students may require that students store more .
’ . —— . “ ‘
Information In thelr minds than would be required of sighted Individuals reading the

\

test to fhemselves. - Y

[y

Speclal conslderafions, then, do need to be taken [nfo account when testing
handicapped students, Some geqerally accepted testing practices recommended by

© .
professionals who have expertise In testing and assessing handlcapped students are as

”

o . 23




fol lows:’ ’ . . -

s

e Determine the degree of handicap and Its éf.fecf on the student's understanding
and performance on a test. - ~

® Use practice Items to assure understanding of procedures,

® Minimize anxlety by administering easler Items first, N ",

.
e

® Administer performance Items flrst If handicap Iimits verba! ablfity and verbal
Items first If handicap Iimits performance abllity, *

® Arrange physlcal surroundings t+o accommodate handicap,

o Allow extended time’ Iimits It test Is measuring capaclty for -performance of a
task,

[ ’ — h

. -

. . e Shorten test perlods to accommodate fatliguee ° .. —

Prepar Ing a Vocatlonal Assessment Report R

~

Following a comprehensive vocational assessment of a student completdd In

col laboration with CSET members, a report ghould be prepared that reflects the state of
. e . r rd - . e .

the student's vocational apﬂh'ndes, Interests, assets, !imlitations, and sbecla‘l needs

1

for vocatlonal placement. Several Items should be consl;kred when preparing the
]

-

assessment report, They are as follows: «

o bevélop ‘a standardized form. |t helps ensure comprehens]veness and can be
used for baseline data to monitor progress.

v e

ERIC R
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® Glve concise Informatlon for determining the student!s placement Yor
appropriate vocatlonal education. - _
J s ' .
® Prepare the report with full knowledge that parents, school personne!, and
" other members of the IEP team wi]| read and use the report.

¢ Avold unfounded judgments. Report In clear, objectlve style, ,

® Stress the studentt!s strengths. Avold any omphasis on exclusionary statements.

]

/ ° . . .
. Components of\fhe assessment report shouAld Include the followling:

“> e P
<
) ® Readiness skllls for assessment ’

- "y

B ) ‘ - . P
e Specific tralts assessed (such as behavloral, ap}ltude, motor, and so forth)

® Results of the varlous compoments of assessment ;’uch as test results, work )
sample results, grgtjucﬂs:r,\ records from wor kshop or prevociﬂé’nal activitles,

results of .exploratory course tryouts, and results of vocational counseling
) , oo

Speclflc problems In varlous areas of assessment -

® Major assets S - .

”

e Determinatlon of current potential for vocational trainlog and p lacement

(Supportlve needs required to achleve vocatlional success (medlical help,
wpsychologlcal counseling, soclal skiils development, academic remed!ation)

e Physlcal mod(flcaﬂons of equlpment and facllitles that are needed In the =
vocat lonal tralining area

.

. N .
® Recommendatlons for follow-up servlices 4

® Recommendations for vocational training and placement

PR A v et Provided by ERiC
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. The Indlvidualized Education Program (IEP) Flan .

School psychologlists are now expected to play 2 comprehenslve role In the process

¢ [

of relaﬂng vocatlonal program planning, in the developmenf of the JEP. Possibte roles

for school psychologlsfs related to each mandated compdnenf of fhe IEP fol low:

Components of the {EP as Requlired
bz .PoLo 94"42

. ot

A statement of the student's present
leveis vf educatlonal performance

:

A statement of annual goals, Including
" short-term Instructional objectlives

Possible !mpllcaﬂons for

School Psychologlists

_An educational history "wor kup"
“prepared In writing for fhe 1eP
team

Administration of aptitude,
wor k Interests, general

In‘f‘el {1gence, achlevement, and
self-appralsal tests, and so
forth ) .
Counseling Interviews wl'rhn
students and parents to
ascertain educational and
occupational Interests

‘Consultation with faculty and
school counselor relative 'ro
student's speclal needs

Ll




A statement of the speclflospgi:lal v Consuitatlon with ffaaulh
'« education and related sefvices to be relative to special neads 0‘
s provided to the student, and the extent students : .

to which the student will be able to ’ . - 7 e
participate In regular educational Consultation with supporting

.. programs o, service staff to. descrite- —
., student needs
LI . . ot v .
"The projected dates for duratlon of o Consultation with- faculty J;; =
, SWrvices and anticlpated- duraﬂon . L re!aﬂvo to special needs of =
of the servlces . . students 3
Appropriate objective criteria and the * Administration of achleve‘mnt !
evaluation procedures and schedules for . “and sel f~appralsal tests :
determinling, .on at least an annuaj basis, s R < - =
whether the short-ferm Instructional- . . Preparing written progress .
©  objectives are being met : : summary for IEP conferences 4
i ) ‘ - . . . . - ~ -]
. Oonéiumﬂon ..
. sl v ‘
h To facll}fafe malnSfreamlng, vocaﬂonal teachers can greatly benef it from ‘
lnfor'mﬂm about, lnsfrucﬂonal and behavlorat managemenf fechnlques that work mosf
- effecﬂvely wH’h handlcapped sfudenfs. ,The consulfaﬂon serv!ces avallable fo ¥ Lot
vocat lonal teachers and support sj‘aff from the scbool psychologlsf could {nclude the i
fol lowlng. ) ‘
. Consulfaﬂon 16 design lndlvldua! behaviorai managemen'f programs fpr ~‘ ;
hand{capped students , A
(' ] Consulfaﬂon to design jndlvidual lnsfrucflonal programs for handlcapped ) I ) }
N studgnts
) . . Lo
iy 4 a R i
- . - . " -~ . ) [4 & . ‘K
. s § -
_ 2% ‘ ) ,
- (4] X - \ C
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9 Asstsi’anee—wlfb general curr iculum.development - :

e _Assistance In modifying-the school environment, Iabs, and equlpmenf for
handicapped students . o -

— - e ldentification of potential 'lernlng rates for students so that vocational
5T . teachers can have reasonable expectations for each student

Through consultation, the psychologist can wa:k with vocatlonal teachers to:

s . . -

#® Update skills for wor king with handicapped students

e fn?roduee teachers fo new skills

e Help teachers understand the unique behavloral and .learning characferlsﬂcs of
handlcapped sfudenfs

"’f . ‘ Y

Ihe _new—role of fﬁe schoo! psychologlsf in supporﬂng vocational education

- e . -
ez -

programs for the handh:apped Is & challenge that can yisld great beneflts¢ Each school

T
-

psychologist wili be expected fo' meef that challenge by applying his/her expertise to

1]
¢ ’

the. ful lest. extent. Lo .

. + . .
O " - ; o4 . ‘ ‘,i "
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Spec!flc Respons!bliities Grld

.

In order to asslst the school personnel In accompilshing thelr tasks, the School

District of Phlladelphla and the Al llance fs.faf(_fJ have developed a speclf.lc
responsibliltles gride The g-ld conslsts of flve‘columnse These columns provide the
facul'fy/sfaff member -wlth descriptions of the elements necessary to meet hand lcapped

N .
students'-needs ander a glven clrcumstance, The flve column headlngs are as follows:

4 v

« lo _Inltlatlon of Task-~This column presents a speclflc'slfyaﬂon to whlch. the
faculfy/sfaff member needs fo react,

Task Desa’lpﬂon--Thls column presents the speclflc task that must be. ‘
porformed, glven the sltuatlon ldent1fled In fhe flrst columne .
Tools and Equipment==Thls column presenfs speclflic ltems (records; tests,
assessments, standards, guldellnes, etcs) that will be needed to accompllish
fhe tasks descrlibed In column two,

#. Personnel lnferface--Thls column asslists the faculty/staff member L

“  ldentltylng those peoplﬁ who should be Involved dlirectly or Indlrectly Tn

g accompllsh!ng the task descrlbed In column two.

5, Spec!flc Outcomes--Thls column provides the f&ulfy/sfaff member wlth speclfic
lnformaﬂon that needs to be obtalned, or a speclflic actlvity that shoqu bo
accomp | Ished through the task described In column two, .

Thls grid presentation ensbles the faculty/staff person to see at a glan.ce what

Is needed, under what clr‘qumgfances, and how to accompiish the speclflc task,”
i }

<
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JOB TITLE

DEPARTMENT

\Psychologist ’ ‘ .

Clinicgl Services .

/

Page 1 of 2

lnitiatinn of
Task:

-’ P
Task Description

’

1." Referral for “initial
valuation or for reevalua-
tion ‘ .

1. Participate in pre—CSET and conaider

relevpnce of. long range ecdreer education/

vocational *education programming for the
student.

[
)

ioa

2. Request for evaluation
. and result of pre-CSET

' 4

’

2. Conduct evaluation to determine:
o intellectua; functioning
e adaptive behavior level
e social and emotional adjustments »
. academic levels
® career awareness/prevocational skill
level

evaluations

3. Completion’of all -'

4, Kequest of parentgsl
" or administrator

.

LY




REPORTS TO District Superintendent

CLIENTEIE - Handicapped Students

[

: ; - g e f
g . . Personnel - . Specific '
Tbols/Equipment - . 'ang@face 1 ) Outcomer . |
1. e discussion/re- |I. e other CSET . 1. Recommendations )
view of records members for evaluation,and . f
e background : ‘ identification of evdl- |
information . ‘ . uation and personﬁel g
- ‘ who will evaluate
2. o formal and in~- | 2. e student . 2. Descriptions of .
formal -assessments e parent(s) levels of functioning
using standardized ® teachers L in each area integratea
and non-standardized o administrators into u diagnosis.and
1nstruments e counselor . recommendations' for
- - @ classroom .. T . programming - \
‘observations ) AN , N 5
o intérviews of . & ,
parent(s),‘teachers, ' - . N
and others” . » . / : . X
R ~ —, I._ < -~ 4
3..e evgluation | 3. e other CSET 3. Diagnosis and
results ‘and reports | members - ' recommendation for_ )
! . e student,. when programming to include }.
. : . | appropriate : . |career development i
) v ‘activities’
. -
4. o 1 cument  |4. e parent(s) 14. Appropriate.
e team report . o school staff as educational planning
e evaluation designated by princi— J{for the student as »
reportg o pal 4. " |delineated on the IEP §.°
e ) student, when _ - R
appropriate’ T < | &
SURE & .
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JOB TITLE

_ DEPARTMENT

Psychologist

Clinical Services

Page 2 of -2 -

Initfation of
Task

Task Description

5. Administrator or .
teather request included
on the IEP

| 5. Provide consultation to instructional
personnel relative to instruction and behavior
management techniques for individual students

4

AY

32




‘REPORTS TO _District Superintendent

- -t
CLIENTELE Handicapped Students PR
. " Personmel - Specific |
" Tools/Equipment vInterface . +f Outcome -
5. e observation 5. ‘® special education 5. Clearer under- ‘
o interview teacher standing of child's
e review of ® student, ‘as, needs,. increased -
previous recotds ‘| appropriate , teacher effectiveness k
' ! ® parent, as 'along with changed °
Appropriate staff attitudes and "
® career education/ implementgtion of IEP
e vocational education ‘ and/or recommendations
teacher(s) for modifications of
o ©® counselor IEP . {
‘ _ ® agministrator , |,
- - ' g; 4
t - » 9
v ‘ A
1 -
- » ‘ N ¥
- ’ * - s W
I , ’
5 J
, .
[N « . L -
v ‘ 33\ .




N - > ’ SUMMARY

> The role of the school psychologlst as It s extended Into career planning and

vocat lonal programming requires cooperative and col laboiative relatlionshlps between
! N
psychologlsts, teachers, and 'admlnlsﬁ'aﬂvg persornel, The assessment of fh’:

a . . _

h'and!capped student's academic and motor skilis, and the prescriptlion of approprlate

learning activities and objectives coupled with evaluation techniques are the

responsibllities of the school psychologlst. In addition, the psychologlst Is Involved

*

In counselling, consulting with, and providing {raln!ng to administrators,.teachers,

p&'enfs. 'and other supportlve service staff. "It Is Important that all of those who

.

come Into contact with and, provide asslstance to handlcapped s‘h{gdenfs emphaslze the
- {
students! potentlal rather than those things that the student cannot do. The

.- o

’

psychologlst plays an Important part In providing sufflclent Information about each ' |

student to ensure that thls happens,

- »

v - ’ ‘
in order to further assjisf the psychologlsf, the éhllaé’elphla Schoo( Dlsfrlc‘f
personnel, In col faboratlon with the Alllance Sfaﬁ‘ has developed & grxd of -

responslblllﬂes.) The speclfic role responsleHy g ld will assist the psychologlst
KA
[ ‘ ®

ﬁ}n carrying out the varlous tasks.
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“ANNOTATED B1BLIOGRAPHY




3
)

Entries in this blbliography were col lected and catalogued for, use by P
psychologlists In the Philadelphla School District. ‘

+ The objectives are to provide assistapcee

e In the ldentification of materials to be utllized for both .
general curriculum and speclallzed:programs;

° lomﬂngl materlals that present procedures and methods for
serving both speclal educatlon and vocational education.

Entries In thls bibllography were Identifed through |iterature searches of the
Educatlonal Resources Information Center (ERIC) Clear Inghouse which conslsts of:
- i . .
e a&ticles from over 700 journals indexed by the Current Index to
Journals 1n Educatlon (CIJE) and

° r'ésearch reports, papers, blbllographles, and books Indexed
by Resources In Educatlion (RIE),

Insofar as possible, each catalog entry glves the title, developing Institution or
author with address, date, number of pages, and price. An abstract fol lows which Is
drawn In most cases directly from the ERIC entry, ,Entries with an "ED™ pumber Inciuded
may be obtalned In microfiche (MF) or hard copy (HC) from the ERIC Document
Reproduction Service, Leasco Information Products, 4827 Rugby Avenue, Bethesda,

Maryland, 20014, K , )
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EDI53045 08 CEOI5751
A System of Management, .
Schwartz, Stuart E. )
Florida Unlv,; Galnesville Coll, of Educa;rlon
«7197. 17 pe: Photographs throughout boqkiet may not reproduce
well. For related documents see CE 015 749-754.,
" 'Sppnsoring Agency: Offlce of Education (DHEW),
Washington, D C,
Bureau No,: 498AH60166 ‘
Grant-No.: G007604050
EDRS Price = MFOI/PCOl Plus Postage.
“ Language: English
. Document Typet CLASSROOM MATERIAL (050) -
Journal Announcement: RIESEP78
’ One of flve booklets designed to help vocatlonal educatlon.teachers and
administrators relate more ef fectively to handlcapped students In thelr classrooms,
this booklet focuses on educational management as a plan for responsiblility which
requires Interlocking relatlionshlips between sevei-al agencles to do its job,

.

Declslon-making limlits and how Interactlons between different groups affect management )

are discussed to glve educators an understanding of how to wor k with management to glve
handicapped students the educatlon they deserve and are entitled to by law, .
Speclific toplcs discussed Include the fol lowing: agehcles responsi{ble for management
(federal, stata, focal, sgchool center), designing an Indlviduallized educational plan,
an lndlvlduallzed educat lonal plan staffling, fundlng formula, and program evaluatlons.
A self-test Is Included for pre-and posttest evaluaﬂon. {TA)

ED 153046 08 CEOI5782 .

Evaluation and Placement, ®

Schwartz, Stuart E. ! N

Florida Unlv., Galnesville, Coll, of Educatlon, ’

«7197. 22 p : Photographs throughout booklet may not reprpduce wel I: For
related documents see CE 015 749-754

Sponsoring Agency: Offlce of Education (DHEW). Washington, D.C.

Bureau No.: 498AH60166 _

Grant No.: (007604050

EDRS Price - MFO1/PCOI Plus Postage. . ' . -

(




Language: EngllIsh

Document Type: CLASSROOM MATERIAL (050) .

Journal Announcement: RIESEP78
' One of five booklets designed to help vocatlonal educatlon teachers and
adminlstrators relate more effectlvely to handlcapped students in thelr classrooms,
thls booklet dIscusses the role of medical, soclal, educational, and psychologlcal
tests In estimating a handlcapped student's potential and In deslgning an appropriate
vocatlonal programe Speclflc toplcs dlscussed Include ‘he following: work evaluation
programs, wor k evaluatlon systems, wor k experlence ﬁrograms, wor k exper lence settlings,
advisory commltted, and advlisory counclls A self-test Is Inciuded for pre- and post
test evaluatlon, (IA)
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Selec:red. curficula and Instructfohal resources afe correlated to Items within each
subtest of the Soclal and Prevocatiopai Informatlon Battery (SPIB). SPIB tests
include: purchasing habits; budgeting; banking; job-related behavlor; Job search
skllis; home management; health care; hyglene ahd grodoming; and functlonal, sign
readlige The selectlons are representative of Waterlals avallable commerclally to
traln handicapped students and are Intended as guldelinés In developing Indlviduallzed

A
~
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. Educat lon Programs (1EP). The Informat lon lsm:y;\j}%nog In three columns: (1) the name

of the SPIB subtest and related Items; (2) na of currlcula related to the test

Itemsy and ¢3) Instructlonal resources which 'perfaﬂln to a subsklll in theBtest area.
The columns for currieula and resources are not Interrelated but each s relevant to
the test area. Blbliographlc informatlon on the currlicula and publishers! addresses
are appended, (MH) .
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Alley, G.R., and Fosfer, c. Nondlscrlmlnafory fesﬂng of minority
- and exceptlonal chlldren. Focus on Excéptional Chlidren, 1978,
9, I-~i4, ’ "

>

Alley and Foster review the Issues:Involved in assessing mhorlty and handlcapped
persons falrly, and make recommendatlons concernling ways to Insure fhaf tests ara,
administered In ways which do net- dlscrlmlnafe unfalrly,

. L

- .

" Ba'rows, T.S., Campbeil, P.B., Slaughter, B.A., and Trainor, M.L.
Psycho-educational dlagnostic services for learning dlsabled
youths: Research Brocodures. Omaha, Nebraska: Creighton
Unlverslity, 1977, . /

This documenf outiines the dlagnosﬂc procedures that ae belng employed In a
research and demns‘lraﬂon program that Is lnvesﬂgaﬂng the relationship between
'spoclflc tearning disablfities and JuvenHe gellnquenfs. The documentation of the
procedure that was followed wlll be useful to resea"chers, ¢tinlclans and others
who a&re concerned with making determinations regardlng the presence of learning
disabllitles In adolescenfs. .
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Bolton, B. (Ed.). Handbook of measurement and evaluation In rehablllfaﬂon.
Baltimore, Maryland' University Par k Press, 1976, .

Seventeen chapfers in this ed'lfed volume were prepared by experts In
psychome‘trlcs, cllnlcal assessmenf, and counsélor education'! each des!gned to
cover a dlffarenf aspect of psthologlcal measurement as applled In the evaluation
of disabled cllents, There Is a chapter on outcome measurement and one on
assessment of counselor porformance. ‘
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Car‘lson, L.A. The nexus:

TJest results to Insight for remediation.
. Callfornia: '

Academlic Therapy, 1973.

San Rafael,

- This work s a guidebook designed tohelp teacherts understand moré about commonly
used standardized tests aid assist them In Interpreting scores. The author
stresses Information which would be helpful In relating test resulfs fo remedlal

. plans, » ;
8ge, R.C., and Mugaas, H.D. The USES testing program. In 8. 8olton
(Ed.). Handbook of measurements and evaluatlon In rehabilitation,
Baltimore: University Park Press, 1976. !

Thls Is a look at the test research program services provlded by the Unlted Sfafas
f‘Employmn‘r Service, Explored are varlous types of occupaﬂonal tests used, and

“thelr speclaljzed application to difterent handicapped goups, namely, the deaf,

the mentally re‘ta‘&d and the educationaliy deflclent,
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Glles, M.T.

Indlv.idual learning disabllities:

Classroom screening

Instrument.

Adolescent level:

Grades 4 fhr"ou:qh"‘lz.

Adminlstration

and_scor jng manual with remedial suggesﬂons.

Evergreen, €olorado:

R

A v 7o provided by eRic
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Learning Pafhways, Inc. 1973,

The purpose of fhls screening Instrument Is not. to dlagnose, but to provide
preliminary and very earty fdenﬂflqaﬂon of students with possible learning
problems. . It Is Intended to help the teacher assess the areas In which a student
may be having learning difflculties,
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Reschly, D.J. Non-blased assessment and school psychclogy.

Des Molnes, lowa: Department of Public Instructlion, Pupll
Personnel Service Branch, 1978, . «
R
Thls publication addressed fhe toplc of non-dlscrlmlnafory assessmenf. The
Issues which led to the Ieglslaﬂon, judlclal Ingulry, and directives from federal

, and state aYencles regarding non-bjased assessment are dliscussed and Implicit

assumptlons clarlfied, Most Important are the speclflc recommendatlons which .
reflect an attempt to provide a gulde to school psychologlsfSo The concern here
. Is to Insure quality In assessmenf for-all chllidren lncludlng non-blased . ,
assessment vlfh minority persons. \
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Scannel 1y D.P. A poslﬂvg view of standardlzed f'es‘i's. Focus on Exceptlonal”

Children, 1978, 10 (5), 1-10,

Scannel presents a case for the use of sfandardlzed tests In educaﬂonal plannlng
.and programming. In so dolng, he makes It clear that standardized tests are not
perfecf tools, and polnts out several reasons why thls Is s6: a) a test's value
Is Infiuenced Ia‘gely by the skil| with which people Interpret and use test

W’,r,esu_lfs, .b) tests only sample the domain they clalm to measure; c) they are

nelther complete nor Infalllble Instruments; d) they do rgbof tap Innate student
characteristics; and e) they do measure all the topics of Importance or interest

" to schools and Indlvlduals.
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Slngerland, B, Why walt for a criterlon of fallure, Cambr1dge, Massachusetts:

PR A v ext Provided by R
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Education Publishing Service, lnc., 1974.

This booklet briefly describes the waff school systems ‘qan, through early
séreenlng, Identify students with ighguage developmént disabllitles (weakness in
auditory, visual or kipesthetic fufctlon)s The report 1llustrates how schools can
provide preventative Instruction tallored to the needs of this populaﬂon within
the economy of normal class oom sertﬂngs.
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Department of Health, @and Welfare, Resurge '79: Manual ,
for 'ldenﬂfy!ng, classMying and serving the disadvantaged and handi-

capped under the vocational education amendments of 1976 (P,L, 94-482),
WashiIngton, D.C.: U.S. Dept. of Healf_h,,Educaf lon and Welfare, 1979

‘The purpose of this publication Is to provide resource Informatlon for State staff
in planning, implementing. and evaluating programs and services for sfudenfs with
_special needs: The documenf Is also designed to serve as a basis for *

compaﬂb“lfy in reporﬂng enrol iments 'and other pertinent Information abouf
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‘Votzﬂonal educatdon programs for speciazl needs sfudenfs. ) .
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APPENDIX A:

-

SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT

An ;xample of the possible coordination of school resources for the handlcapped

student Is depicted on the f'ollowlng dlagram,.

.

SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT

VOCATIONAL EDUCATION

Indlvidual |l zed

Yocatlonal Guldance
Personnel
'work Experlence

and Co-op
Coord Inator’

Practlical Arts,
Instructor

. Industrial Arts
« General. business
« Home ecopomlics

LY

SPECIAL EDUCATION

Speclal Educatlon

Supporflve [ special Needs < Supportive
Personnel » Learner Personnel
Instruct lonal-~ « Reading
.teacher Alde .« Speclallst
Job placement ™ o« Soclaj worker
Coordinator « Speech theraplst

instructors

‘e

Resource room
teacher

Speclal c‘lassrocm
feacher s

.« Language-math
Speclallst
o Speclal Teacher
.Consultant .
o interpreter-
Bl Ingulst
« Work-Study and
Prevocat lonal
CoordInator

N

Basic Academic
Instructor .

. Math .feacher
. Language~Engl Ish
Teacher

s

e

for ‘rhe Speclal Needs Learner. Boston:

49

Allyn and Bacon, 1977,
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Adapted by porm'lss!on from Phelps and Lutz, Career Exploration and Preparaﬂon
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© APPENRIX B: TEN VOCATIONAL EVALUATION SYSTEMS * ’

Comprehens!ve Occupatlional

Assessment and Tralnling
System (COATS)

i

Hester Eval uatlon System
(HeEeSs) -

Goodwli!l iIndustries . ¢
120 South Ashland Blvd.
Chicago, 1L 60607

4

Jewlish Employment and ’
Vocatlonal.Service(JEVS)
Wor k Samples

Jewlsh Employment and
Yocational Service
1913 Walnut Street
Phlladelphla, PA 19103

\

McCarron-Dlal Work
Evaluatlion System

Commercial Marketing
Enterprises

11300 North Central

Dallas, TX 7523)

e
L
Full Toxt Provided by ERIC

.two weeks Is required, .

Four major components: Living Skiils, Wor k Samples,
Job Matchling System, and Employablilty Attltudes,
Wor k samples can be adininistered In one aiudiovisual
statlon, are Indlviduallzed, 3elf-paced, computer
scored, and assess the Indlvidual's Interest, -
performance capabllity, and general behavior
relatlve to Job clusters such as: sales,  food

preparatlion, barbering/cosmetology, small englnes, -

i < -

-
Based on the Dafa-Pe’opIe-Th!ngs levels of the D.0.T.,
thls system consists of twenty-six separate tests
measuring twenty-elght Independent ablllty factors.
Per formdnce tests can be admirilstered in flve hours by
a competent techniclan who has been formally frained
In use of the system In two three-day sesslons In
Chlcagos Test resuits can be processed by the

” computer center and the printout relates results to

.

Job possibllities listed In (ﬂm De0s T L

The twenty-elght work samples In thls .system-were
orlginally Intéended for use with culturally disad-
vantaged youth but have also ‘been succassfuily-usod
with many physically, emotlona!ly; and mehtally
handicapped Indlviduals. Exposes students to a ,
ver lety of vocatlonal possibltities, Also relates
findings. to Ds0.Ts A two-week tralning sesslon Is
required for those who purchase the system,

System attempts. to assess the Indlvidualts ablilty to
function In one of flve program areas: day care, work -
activities, extended sheltered employment, transitional .
shaltered employment, and community employment, - The
tirst three factors can be assessed In one day, Two
weeks of systematic observation In a work setting are
required for the other “fwo factors, Training of one to
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MICRO-TOWER A cue-stop cassette tape unit presents the .
i lnffrggflons, a?d a photobook s used to Iilustrate
] related occupations and var lous steps within the
institute for Crippled thirteen work samples for Individuals with mlid
& Disabled . (educable) retardation through the normal range; -
340 East Twenty-Fourth Street adolescents, and adults. The work samples are: bottle
New York, NY 10010 capping and packing,, graphlcs I{tlustration, making
. change, message taking, zip coding, payroll camputation,
< electronlc connector assembly, record checking,
v » blueprint reading, filing, wanf ads comprehens fon, mall

, sorting, and lamp assembly. A learning pertod Is °
permitted before evaluation--an appeaiing .
feature for’Individuals with learning problems, e

¥ The entire evaluatlon takes tihree to five days.
‘ . .- i 3
The Slinger Vocatlonal ReadIng Is not required as this system uses audiovisual
L. Evaluation System technlques to transmit Instructions at a series of
. sampling stations, Some of the work statlons are: i
Singer Educatlon Divislon sample making; bench assembly; drafting; elqc‘jrl.cal .
80 Commerce Drive . wiring; plumbing and pipefitting; carpentry and .
Rochester; NY 14623 = woodwor king; refrigeration, heating, and air . o
.o " 7 conditloning; séldering -and ‘welding; sales processing; .
" needle wor k; cooking and baking; small englne service;

medical service; cosmetology; data calculation and
recerding; séll testing; photo _lab techniclian; and
productlon machine operating, Each system measures both
Interest and aptitude, Tralning In administratiag® Is -
not required but strongly suggested, - . “

. “ - ” *

Talent Assessment Prog-am This system of ten work samples was developed to assess

(TeA,Pe) .. the indlividualts-functional characteristics applicable

fo work In iIndustrigl, technical, and service areas. .

Milton Nlghswonger . Several, lndlvlduals?‘gan be tested at the-same -+Ime.and
7019 Colby Avenue the test can be administered In about two hourg™~ -

o es Molnes, 1A 50311 . Dlrections are glven oraliy., The systemxconsists of a
battery of perceptual and dexterity teésts that medswre

fine and gross flnger dexterIty, visual-and tactile
discrimination, and retention of detall. Tralning Is
required to use the system-and_takes one and a.half - .
days,’ L. g
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The Valpar Component Wor k

s Sample Serles

655 No Alvernon Way
Tucson, AZ 85716

‘YocatTbnal Information and

Evaluation Work Samples

CVIENS)

Jewlsh Educatlonal and«
Vocational Service
1913 Walnut Strest. .

-

Philadelpkla; PA 19103

Wide-Range Employment Sampile
Test (WREST)

éu‘ldance‘ Assoclates of

Delaware
1526 GlipIn Avenue
Wlimfngton, DE {9806

o~

.t

~

.

“tralning are recommendsd but nof required, -

The sixteen wor K 'samples are: small tools, size dis=

* “crimination, numey Ical sor"'rlng, upper extremlty range

of motlon, clerical comprehension and Valpar Corporation -

aptitude, Independent problem solving, multlievel

sorting, simulated assembly, whole body range of mdf-lon,, ;:

trl=level measurement, eye~hand-foot. coordinatlon,
soldering-and Inspection, money hand!Ing, Integrated
peer per formance, electrical ¢clrcultry and print
reading, .and drafting. The samples are keyed to the
Worker Tralt Arrangement on.the D.0.T. Two weeks of

~

-

Conslists of a battery of hands-on activities In a ~

simulated work environment to assess work potentlal of
persons with learning «dlsabliities and mental
retardation, Does not require reading ability, and"

Incorporates the use of demonstratlop, practice,-and

.repaated Instructlon to galn Insight Info the Indlviduat

earning style and relates It to futue Instruct{onat
exper fences, Reveals changes In learning and perform-
ance quallty and rates white assessing vacatlonatl
potentidl, “Tralning In the system Is required.

s
-~

Its primary purpose i{s to evaluate' dexter |ty and .
perceptual abllltles] Conslsts of ten work samples:
single and dduble foldling, pasting, labeling, and..
stuffing; stapiing; bottle paclaging; rice measuring;
screw assembly; tag stringing; swatch ‘pasting; .
collating; color and shade matching; and pattern making.
Adminlstration time Is about one and oné half hours far
Indlviduals and two hours for groups. Indust ial norms,

_-short administration time, and preclse Instructions -are

ITs strengths, -Useful for moderately and mildly IImited
persons. No training Is required for Its purchase,
A . ‘
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