»t

DOCUMENT RESUME -

ED 229 600 " CE 035 950

AUTHOR o Minugh, Carol J.; Morse;. Dian - S

TITLE - Teachers. Career Planning and Vocatioral PrograMming
for Handicapped Youth. '

INSTITUTION Ohio State Univ., Columbus. National Center for

Research in Vocational Education.

- SPONS AGENCY  Philadelphia School District, Pa.

PUB DATE Oct 81 . .
NOTE 68p.; For related documents, see CE 035 947-955. The
Alliance for Career and Vocational Education alsq ..
¢ , participated in the preparation of this document. )
PUB TYPE Guides - Non-Classroom Use (055) . : e
EDRS PRICE ., MF01/PC03 Plus Postage.
DESCRIPTORS *Accessibility (for Disabled); Annotated
" Bibliographies; *Career Education; Competence; .

Compliance (Legal); Cooperative Planning;
*Disabilities; Educational Planning; Exgeptional
Persons; Federal Legislation; Guidelines; :
Individualized Education Programs; Indiyidual Needs; -
Inservice Teacher Education; Linking Agents;
Mainstreaming; *Program Development; Program
Evaluation; Program Guides; Resource Room Programs; -
Resource Teachers; Secondary Education; Special .
Education; Special Education Teachers; Staff
Development; *Teacher Role; *Yocational Education;
Vocational Education Teachers; Vocational

g

‘Evaluation : '

-4

ABSTRACT

This teacher's manual, one in a series ‘of nine ctaff
development guides’ prepared by the Philadelphia School District,
clarifies roles and responsibilities of various staff members and
parents in providing programs to meet the career and vocational
education neéds of mildly to moderately handicappéd students.
Designed to be relevant to the specific-needs of secondary school -
teachers, this manual is organized into five sections. The first
section provides an overview of vocational and career education of
handicapped students from the teacher's perspective, Topics covered
include legislative implications, linkage, the Individualized
Education Program, evaluation and assessment, special competencies
for vocational educators, and the special/vocational resource room
teacher's roles. Following a.section of refsrences and selected
readings, the third section specifies role responsibiiities of the
teacher and contains a specific responsibilities grid, along with
information on the responsibilities of the special education teacher,
the vocational education teac?gjr and the special/vocational

education resource room teache The last two sections consist of a
summary of teacher's duties and”an annotated bibliography. (KC)
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The issues of civil and human rlghts for the handicapped have had a major effect

e+ FOREWORD -
|

~ . onour society. Several pieces of federal legistatlon, later adopféd as stateo
’ regulations, have been at the forefront of change In the delivery of special education
, 'services. This leglslation Incliudes The Gducation for All Handlicapped Children Act
(PeLe 94~142), The Vocational Rehabilitation Act, Section 504 (P.L. 93~112), and The
Amandments to the Vocational Education Act (P.L. 94-482), ‘
All of these mandates describe.our soclety!s comml tment to quallty programs for
. hand icapped sfudents, Including special attention to career and vocational development.. '
I

Each !aw also outlines aqg requires adherence to the concept of "least restrictive
environment”--the notlon that, to the max]mum extent appropriate to. thelr needs,
handicapped students should be educated with thelr nonhandlicapped peers. A
handicapped student should not be placed In a segregated or restrictive setting unless
it czn be shown that the student cannot beneflt from a !ess restrictive program, even

with the use of supplementary alds and services. 3
N : ) \ ‘ ,
These manuai's have been developed to clarify roles and_responsibilities of school
staff and parents In providing programs to meetr the career and vocational education
needs of mildly to moderately handicapped students. ! believe that you will find the
materials extremeiy helpfuls | commend thelr uss and applicatlon [n the Interest ot -
forwarding our commitment to the provision of outstanding educational opportunities ‘for
our exceptional students. - .
v [
- Michael P. Marcase
Superintendent of Schoois -
L \w
4 - ’
< -
E l, i
Q -t . ‘
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. PREFACE, ¢

The Dlvision of Csreer Education and the Division of Special Education of the
School .District of Phiiadelphia are proud- to Introduce this series of maiuals on
critical aspects of career education for.exceptional students. Our dialogue In »
planning these books has strengthened our conviction +hat including career educatlon
Instructional goals at every grade level Is essential to the development of an-
appropriate program’ for atl chlldren,

The manuals reflect, the Philadelphla School District's efforts to implement the
fol lowing Career Education goals for exceptional students:

l. To assure that al!l students leave the Philadelphia -schools
with the skills, lowledge, and attitudes necessary to gain -
and maintain employment or to continue their education
or training to the fullest extent possible

2. To make all career development and vocationai programs
accessible to all students without regard to sex or other
traditional occupational stergotypes ¢

3. To assure the accessibility of all career development and .
vocational programs to students with handicaps .

4. To Increase school-retated work site experlences and
employment opportunities for in-school youth

5. To assure that occupationai tratning programs resbond to
the present and -projected employment needs of the communl|ty

Falth In the exceptional student's capabllities Is critical in achieving these
goals. Every student can learn, and it is Incumbent upon us as edycators to ensure
that students do learn to the best of thelr indlvidual abliity. An increased awareness
ot career educatlon programs and our related roles--as administrators, teachers,
counselors, and parents--wil!l foster tho development <of an educational program that
reallzes the potential of each excepiionol childe It Is wiih this approach in mind
that these materlals have been developad, and we urge you to use them to improve

- instructional programs for exceptional s ujents.
Win L. Tillery . Albert I. Glassman ’
Executive Director Executive Director
Divislon of Speclal Educatlion Division of Career Education
- - !

| “
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The Alliance for Carder and Vocational Education Is a consortlum of school

districts from across the country and the Natlona! Canter for Research In Yocationa!

- . .
Education at The Ohlo State Unlsersity., The consortium was formed so that school

. ~ :

-

districts and the Natlonal Center could work togetter on ‘common prlorities In career

~ 3
.

and vocatlonal education.

~

& ACYE ACYE L by other Alllance members, Thus, school districts
O _\ wiwetn  uensen /. O . N )
(4] 0\\ ;

kY
4 . programs a7 far less expense than would be possiole

1"

‘ee‘ Educa ] This cooperative arrangement crez‘:fes a muH’lpllear
» ° 7, -

0 O’, effect" whereby each schooi district, In addition

Acve Acve ks . )

) nEMoEA MMeEn - E ) . ,
: e to the outcomes and services for which It has =~
. _—

u‘::'u 100 Avsotrth in n:::'u

1 Vesssenst

contracted, also recelves the products developed
Cduseton,

are able to develop and Implement comprehensive

»

by working algne. The outcomes of the Alliance research and developmen? efforts have
enabled member districts to prgvide increased f!exlbllli’y In career and vocatlional

. i ’;‘_4.‘ . “ )
education programs that address the needs of al! sfudents. Alljance tralning programs

.
- -

& - P - «
and materlals have also enabled members to expand from traditional forms of Instruction

o
¥

to the development anuy management of Indlviduallzed programs.

~ 4
N

- °
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.
Aruitoxt provided by Eic: . . -




E

~ X .o >
e o - . -

»

“The enactment of Ieglsla;lon and the subsequent development of regulatlons and

guldelines af fecting education for handicapped individuals have a major, Impact on
¢ ‘ .

vocat lonal educatlion and its collaboration with ‘speclal education,

.

The School District of Philadelphia contracted with the Matlon&l Center for ..
A
Research !n Vocational Education, the Alllance for Career and Vocational Education, for

assistance with the development of a comprehensive staff development plan for speélal

and career educatlon for handicapped youthe This project resulted In the development i
A \
-] - -

of the Pol lcy and Procedures Manual and eight role-specific training manuals that
E) -

“

compr ise a comprehensive staff development package for collaboration between special

and vocaﬂor;al education In the School District of Philadelph!a.

2 .
-

The materjals have an overall ‘themg of "Career Pianning anc Vocatlonal Brogramming

(o

for Handlcapped You‘rh."' The l;ollcy and Procedures Manual Is designed to provide 2
> :

* <

conceptual and programmatic overvliew of the career planning and vocational programming
- B 9 N

_processes for handicapped youth In the Philadelphia School Dlstrict. The manual

comnur;}cafes Pnlladelphla's commltment to approprlate car eer plaining 2nd vocational

-

programming for handicappsd youth, The elghi‘ traiflng manuals are designed to be

relevant to the specific needs fgr the fol lowing groups: .

Adminlistrators and Supervisors

> . - 1
e Princlpals
e Teachers 4
# Supportive Sérvice Personnel . ' .
e Psychologlsts o e

. e Sfu.denf Evaluation Personnel 9 . ¢
e Counselors*

O Parents . ° -
N,C £ ‘ E 4
e . - .
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Each manual contalns an overview of the opportunitles for each schoo! staff or

.

taculty member to assist handicapped ynuth In career p‘lannlng;.arid vocdtional education.

13
.

In addltlon, the manual contalns role-spectflic responsibliiities, Including activities '
and’ projected oufcomes: ' > - 7

) . - Pollcy and Procedures Manual .

o

Major emphaslis Is placed on fhe functfons of‘ The Chlld Sfudy fva!‘uafuon Tea}/ -

3 v

(CSET) and the de Iopmenf of the lndlvldual)zed Educatlon Program (IEPT™as sfrucfures

- ’

: -

for: conducﬂng_fhe assessment, evaluatlon, and follow-fhrough for vocatlonal placement
. ‘ a M \' .

The manual also Includes Information on full service

-

» and supportlve services.
7 .
Imp tementat lon of v9ca1; lonal programming for handlcapped youth and the procedures

L
t . P

. a
necessary for the.monltoring and svaluatlon of programs.

-~

The Pol lci and Procedures Manual further ldentifles the definitions and legal R

.

ln;pllcaﬂons that provide the guldelines for programmatic structure and focuses on the

H ’
process and procedures necessary to provide career planning and. vocatlonal programming

for handicapped youth. Also Included are a glossary, several appendices, and a

L)
comprehensive bibl'lography contalnling state-of-the-art reference materials.

. -
]

The Pollicy and Procedures Manual and role-speclf‘!c manuals are to be presented as
(2]

2 part of a gsomprehensive staff development plan dosigned to assist school staff In
HS - . ‘ , .
providing carear planning and voéational programming of the highest quallity.

~ . ‘
M -

-

o
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ngfslaflve lmpllcaflons“

<

The progress vocatlonal education has made In serving handlcapped persons durlng
the past decade Is often overshadowed by the urgency and'lmmenslfy of the
responsibiiities we face. Yet the progress made to date Is real.

The two groups of teachers most lnfensef; Invoived In providing new and mod!fied
Instructional programs to meet the Indivldual znd untque needs of handicapped students
are speclal educatlon and vocatlonal education teachers, By modlfy!ng existing ?areer
educationand vocational programs and creating new program op*lons, hand Icapped
students 3are offered Increased opporfunl;les to learn salable skills,

Voca;lona! educators are making an effort to serve those handlicapped students who
have Individualized Education Program ({EP) plans documenting a spectflc job tralning

program as appropriate, The demand for vocational education as a result of IEP's wil}

Increase dramatically as recrultment procedures Improve, as kIndergarten through

Y

twei fth-grade career education experlences are expanded, and as secondary speclal
educatlon programs and related services are further devéloped. Yocational educators
must prepare for a contlnued Increase In f#; number of handlcappeq(enrollees In the
regular classrooms

AThg need to previde approprlate emplioymerft trafnfing and job placement for

hand Icapped people s well documented,

L3

.
oo .
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Handicapped persons are unequally represented In the wor K force, even though
tney have repeatedly demonstrated the abllity to perform at the same level as

non~-handicapped persons at virtually all employment levels. Only 42 percent of the

. -

total handlcap.ped poputation are employed, many In jobs which pay less than sustenance
wages. The Presldent's Committee on Employment of the Handicapped has efflmafed that
sach year approxlmafely 625,000Ahandlcappe‘d young people elther graduate from high
sctiool or become too old to qualify for regular publlic educatlon. .Only 2| percent,
however, will become fully employed.. Forty percent will be unc;eremployed and at the
povgrfy Iev.el, and 26 perceat wlll be on welfare. Clearly, there Is a need to Increase

the vocatlional tralning and employment opportunities for the handlcapped.
4

e~

’arlous reporfs,summarlzed by the U.S. Offlce of Vocatlonal and Adult Education

<« 2

Indicate that the handicapped répresent between 10*to 15 percent of the general .
N

eopulaflon. Earol Iment Information, however, Indlcated that the handicapped are under-
represented In vocational education programs. Approximately 2.6 percent of the

enrol Iments In vocational programs in comprehenslve high schools and area vocational
techbnical schools were reported to be handicapped. .

-

handlcapped student!s education programe Accordingly, vocational educatlion programs

-

are fo przvide a sufficient variety of supplementary alds and services so that

’ ’

|
Legiclative mandates Include appropriate vocational Instruction as a part of the
|
I
|
|
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hand icapped students have genulne opportunities to benefit from all facets of

'3

vgcational education. Tnese opportunit.les iInclude laboratory instruction, cooperaflv;
wor k placements, youth organlzations, counséllng, and so forth. In additlen, speclal
educatlon programs are required to assist In planning, fmplementing, and evaluating the

adaptat lons necessary “to ensure a successful tralning expertence for the handicapped

.

.

student, The three signlficant Jegislative mandates fol low:

Public Law 94-142, the Education for All Handfcapped
Children Act of 1976, states that public agéncies wilf »
ensure equal access and avallablitty to vocatlonal
education for handlcapped students, Vqcational .
eduzation |s to be a part of the free, approprlate <
educatlion for the hendlcappedes A written Individualized
Educatlon Program (IEP) Is mandated for each_hand!capped
. student, ’

P.L, 94-482, The Vocatlonal Amendments of 1975, set
aslide 10 percent of the total grant for handicapped
students, . -

P.L. 93-112, The Rehabllitation Act of 1973, mandates ’
that handicapped students are to be educated along with
students who are not handicapped, to the maximum extent.
appropriate to the needs of the handicapped students.
This Is commonly réferred to as providing the least
restrictive epvlronmenf. v

. The major programming emphasis for, teachers In the past flve years has been on:

developing awareness of the need for and responsfblllfy to Integrate handicapped °

persons Into the vocatlional education ﬁopulaflon, developling positive attltudes, and

a

w18
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learning to teach handlicapped students in regular vocational educatlion classes.

.nfortynately, evaluation of thls emphasls has depended primarily on enrol Iment data.

These data show that enrol Iment has Inched up slowly, But do not evaluate féécher

. -

awareness, attitudes, and teaching abflity.

\
1 _ ..
| Linkages - .
| . -
\ R . .
‘ Successful educaifonal programming for the handicapped requires a
| ’
|
} multidisciplinary and cooperative approach among school staff, Since the handlicapped
‘ B - -
student enrolled fn a vocatlonal program may have complex problems that are beyond the
expertise of one teacher, the vocational teacher can benefit from the help of
speclallzed personnel who have expertise In worklng with handlcéppeJ learners.
Speclallzed,personnel can assist tnstructors by providing curricula and adapted
learning experlences that are appropriate for handicapped étudenfs. They can help the
nand icapped students by Ident!fying supportive services that will, help them succead In
’ )
regular vocatlional education programs. SpecialiZed personnel may Include the
foifowing: ’ .
e Speclal education teachers ’
! e School psychologlsts .
e School counselors . N
e Spectal/vocatlonal resource room teachers . .
v
e Instructional aides <,
N e Student evaluation personnel . . *
. - - °
l 1 6 v .
Q -+ 12
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e Clinlical speciallsts such as speech and hear ing personnel
e Physical and occupational therapists .
¢ |tinerant teachers for the deaf and visually limited

Vocatlonal~teachers may not be able to achmpHsh, alone, the task of -

maanfreamlnf; handicapfed learners into regular vocational programs. Speclal educatlon

e, e

staf f,, vocational rehabilitation specialists, guidance personnel, and the community in

égneral can be Instrumental In providing a cooperative ef fort for developing and

improving vocatlonal programs to meet the needs of handicapped students,

-

Linkage Between the Vocatlonal
and Speclal Education Teachers

The vocational educator s skilled In a craft, knows the job mar‘kef demands of
entry-leve! workers, and Is the expert in provldlng Llnsfrucflon lInking that craft to
the mar ket demand. The speclial educator Is skilled in working with handicapped
students, especially in regard to teaching basic skills and developing accommodat!ve
strategles. The two groups of teachers should compiement each other in the
Instructional 'program. . ~
Most vocat lonal educa_fors want and need speclific techniques for use in thelr
classrooms with handicapped students. Acceptance cf handicapped students In vocatlonal
education wlll Increase If there are specific, workable strategles provided by

specialists about how to modify the curricula and” faciiities for the handicapped

student, Vocational and speclal education teachers can work togetner-

Q . - 13
ERIC - 1
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by mutually considering the schedullng of a handfcapped student Into

a regular vocatlonal program;

« .

by jointly selecting matertals for purchase to support handicapped

students In a.regular vocatlonal program; and

by exchangling fnformatlion on the handlcapped‘sfudenf'§ specfal strengths
and weaknesses and developing methods for strengthening those weak areas.
1} -

The vocatlonal teacher can Increase the 8peclal educatlion teacher!

q ‘.
regular vocational program content and market demands through ongolng consultatlon, In
return, the speclial educatlon teacher can Increase the vocaflohalufeacher's awareness

about handicapped students’through ongolng consultat’on,
9 gotng

Career Education

Career educatfon Is a concept or process that Is designed to ald students In
successful ly preparing for various |ife roles: personal, soclal, and economic. In

order 15 be ef fective, career education activitlas must extend beyond the school

’ .

setting and Jnvolve representatives from the community as well,

A vartety of models for Implementing career education have been developed and many.

are adaptable for use with handicapped indlviduals.

model requires a refocusing of school actlvitles to ensure tha! they are |ife-related

and meaningful to students.

o

14
O
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As a curriculum component, career education Is designed to help each student:
. , .
to better understand self In relation to the world of work;
™ to acéulre and use occupational Intormatlon to make an Informed career .
cholce; and Y
- . LN
to prepare for a chosen career before Ieavlng school .,

’

Career development Is the |lfelong process of studying one's Interests, '

-

aptifudes, and values to determine how they may functlon as strengths or weaknesses In

- LA

pursult of varlous careers. Career preparation involves learning the baslc skilfs of
€

reading, writing, arlthmetlc, sclence, soclal studles, and vocatlonal subjects to

.

A}
prepare for a chosen career. . A comprehensive career educatlon program provides many

opportunlties for Involving nonhandlcépped and handlcappgd students In common learning

e .

activities, , <

A

The ultimate goal of all éducaflon for handicapped Individuals Is to enable them

.

*o become Independent, useful, and satisfled members of soclety. Accordingly,
® &+

handicapped students may need spec!al programming In dally Ilving and personal-soc}al
¢

<

§kllls, as well as occupational guldance. All teachers of fhelhandlcapped should
utliize career educatlon technlques and mgfeélals. Instruction In career educatlon Is
viewed as a shared responsibliity between general, vocatlonal, and sp;qlal educafbr§,
To the maxlmum extent possible, programs Ip car;er education should be mutually

+

planned.

ERIC | R .
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In career educatlon, guidance In the broad sense becomes the responsibiiity of all

3

personnel who work wiih the students. Guldance activities that can be Incorporated

. 2
Into classrooms Involve such things as the following:

e Interest Inventory
e Career awareness or exploration Inventory -
o Decislon-making exercises

e Goal-setting exercises .
i -
e Dictionary of Occupational Titlas with over 20,000
listed occupations with job requirements and future
. outlooks . '

<

o

.
i

e Guest speakers representing various job areas

~

’ ¢
The school counselor can provide usefui recommendations and assistance for Implementing

T~ . career guldance activities In the classroom.

' " The Individuallized Education Program (IEP)-Plan

"Regular, special, and vocat lonal instructors have a mutual goal to provide

qual Ity educational experiences for the handicapped. The beginning. point for an

ongolng cooperative working relatlonshlp will often be the development of the —

|
|
|
\
Y |
|
|
|
|

individpalized Education Program (IEP) plan. The [EP provides the Ideal setting for

the team to develop the strategles for the handicapped student to experience success in
2 vocational sducation program.

ERIC . ' <0 ’
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The IEP Meeting--What Happens

-
-
-

The IEP meeting Is planned to Involve all the professional and nonprofessionai
people (parents, fe?chers, adminlstrators, spectal educators, menta: and physical '
- health spectallsts, and others) who may be Invoived In assuring that the student
recelves the most appropriate education opportunitfes. The meeting ;III review and
plan fhe }EP, based on the follow[ng:
e Backoround In}ormaflon: Background Information about

the student Is revliewed, focusing on the student's ‘;¢¢}’
strengths and weaknesses. — - ‘

o Assessment Informatfon: Assessment data on the handi- oo
capped student 2. e reviewed and interpreted. “Assessments .
are valuable tools to determine a student's needs In
the next school year and %o assess growth during the
last year. °© . ‘

? o

e Program Plénnlgg: Program planning evolves from a’
summary of the student's berformance by the student!s
teachers, a discussici of annual and short-term
objectives, and identiflcation of additlonal needed . .
\ services.

The development and fmplementatfon of the IEP can be an excelient tool for .

-

facliltating cooperative working relationships among staff., Use the IEP meetings as a

means for dlscussing how the various supportive personnel can assist in the classroom,

. >

Although It may not be possible or beneflictal to have numerous teachers attend the P

- . 4\‘

meetings, follow-up sesslons can and shodld be scheduled so that all relevant

u

O

- ERIC
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. o Request Interaction with speclal service providers,

- -

Information _can be shared among teachers responsible for a student's program. During

the IE® meetling, vocatlonal teachers should do the followling: )

® Ask questlons In order to understand the student's
handlcapping conditlon, Discuss the, student!s
spectal needs.and review student records.

* e State any concerns about accommodating the handlcapped
student, Groundwork can be lald for establishing
arrangements for the use of supportlve services In the
classroom.

as appropriate.

°

o Meef spactai—educatlon personnel. Explalin the
The—specla

- activities that occur In the classroom,
. education teacher can suggest appropriate teaching
techniques and discipline, curriculum, and evaluation
methods, R

S

o Meet the parents and discuss ways that they can
help develop an effective evaluation pldn,

2

e Discuss long-range goals, Discussion can facll!tate
cooperatlon among personne! from varlous Instructfonal

|} areas In the school.

e Help establish complementary short-term objectlives,
; behavlor management strateglies, and so forth, whenever
possible.

ERIC - ’ ; .
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Evaluation and Assessment

.

Using Assessment Information

’

" Evaluation data and assessment Informatlion about handicapped students will zppear

in thelr permanent record folder. These data have been gathered by the Child Study

! Svatuation Team (CSET). E:aluaﬂon dafa'may be used to sugges* strategles for: -

7

gouping of students \tlth simllar Instructional
needs;

3 ' -
placement of students In programs;

Fa
mod i fications of materials, facllitles, and equipment;

: - writing |EP goals and objectives for the sfude‘nf;

obtalning remedial help; and

\mmsal.y witr student evaluation personnel to Interpret all of the assessment
L Informetion. You might need to as Wfol lowing quesflons.

)denflf'ylng the requlred supportive services,-

< \
e What Is the sfudenf's preferred learning style? ™ —_
(8} . . . i T~
: o ‘What program modlfications would be approprliate for \
: . this learning style? .

- .

' o What are the most appropriate teaching techniques to
use with this student?

o What types of Informal assessments ‘are the teacher's
responsibility? How should those assessments be e

conducted? -

| ‘o3
ERIC | |

Aruitoxt provided by Eic:




-
>
» L e

The IEP team will use the assessment, data to devélop® and record’ annual goals and

short-ferm Instructlonal objectives. For students entering a vocatlonal education -

-

srogram for the first time, the annual goal and stated short-term objectives In
. : P .
vocatlonal education will be quite general and will Incorporate major purposes of the

- L) 4

vpcational “tralning course. As students progress through the vocational education

/

[N

program, the vocational educator will be asked to provide greater speclflcljy in® R

assessment and'statements of goals and objectives. However, this specificity should

directly relate to student activities with regard to the cqmpefency-based Instructional

program. Thus, the competency-based instructional program In vocational education is

»
. <

viewed as a rlich source of assessment and planning data. The vocational educator has a

s -

responsibliity to describe thls Insfructlonal approach carefully to speclal educators

.

and to parents.

Special Competencies for Vocatlonal Educators

In the past, vocational teachers were required to teach specific job skills and R

.

Uob-relafed competencies that hel;'fhe student obtain employment, With the Incluslon

of the handicapped student In the classroom, the requirements‘have been expanded to
$Y

Include speclific coémpetenclies that will help the handlcapped student be successful 'In

obtaining employment. ¢

"ERIC ®
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R Six teacher competencies have been fdentiffed as belng critical to the overai.-

¢ .

of foctlveness of goca}lonal programs for handlicapped students. These were ldentified
. . - . P -

»

by a survey of vocatlonal, ,speclal, and regular Instructors as necessary for successful

~ -
~

- € ’
day-to-day teachlng of handicapped students. The following Is a ilst of these o
.

competencles:
o The abliity to collaborate with other professionals and parents Y
In the student assessment process -

‘e The abil!ity to lIdentify avatlable assessment Instrupments and .
“processes for conducting ‘Informal assessments ¢ -

= ¢ *
e The abliity tb coordinate Instructional planning In academfc and
vocational areas .

:+ @ The ablliity to develop performance goals and obJecflves for
Indlvidual students relating to varlous enfry-level Jobs, often
within the structure of one course

e The ablility to provide refnforcement for learning
o The aGIIIfy to provide career counselling and guidance
In oréer to develop and utlillze these competencles fully, the teacher must b2
aware of the many ‘'differences, jﬂaf the hahdﬁca;ped student may bring Into the
classroovs Kgller and Bennett (1978) provide a listing of such differences that
Includes varfations In each category. The teacher should examine these differences In N

" the light of potentlal opportunities rather than just as {Imlting factors. Although

E




- ¥ ' - .
specific strategles need to be Identifled on an individyal basis, the following IIst of .

-
-

learning differences may be ﬁé}pful as you start fo adapt or nalfﬁexlsflng

R . - >
curricula, -
. -
4 . 3 P -
. . »
Learner Differences ) T, . .
Physical abllitles ) : .

> -Differences In physlcgl sfrengfh manual dexferlfy,
balance, and endurancé N
-Sensory disablitifles in vision, hearing, smeH,
. taste, and touch . . ‘
- ~Perceptual difficultles resu!flng in Information
processing probliems
/

Intellectual abflities . “ . , ",
-variations In ﬁle rate of learnlng . ‘. - ,‘,_,,g 7.
' -vVariations In,fhe dégrée of competency obfalned .
! In a reasonable lengtit of time . . i ‘ ‘
+ Other ablllitles ' . - ¢ .
" -Communicatton skills o . ’ .
=Social skills . . . L. i
. =Coplng skillis - . 7 v > § -
’ -Everyday living skills ‘ o0 . h :
’ . ~Job-related skiils % ' o b ) . v
‘ . ' jae
Differences in cultural background . e * -
' =-Socloeconomic backgrounds can affecf needs, Lo i} . .
’ attitudes, and expecfaflons . . é' .
-Mlddle-class expectations about jobs and v e
vocational tralning may differ from .those of ’ ‘ o
lower socloeconomjc groups © SR : :F
-Students from lower-lncome famiiles may have: : b
physical needs; such as hunger, that Ipterfere ) i
with learning . S .t ;‘ 2
. . 1
. E?f; T ! " §
[ . ’ '
o ! i . N

- ) » 'l . 22 v L]

. i " '
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I~ v . ‘ - -
Differences In educatlonal background ~ ’

-Vocaf lonal students,dlffer 1n the amount and qualH’y of prgvlous }

formal educatlon ) . {

B =Students may have learning problems that have prevented fhem fr,om i . |

learning what would be jexpected of them :

Dl fferences In motlivation' . .
Mot lvat fon and need are closely related. Motlvatlon Is the

. combinatlon of needs and desires: f#hat moves the Indlvidual to do
somethIng that vlll satlsfy those needs and desires
~Environmental factors can be ‘manlpulated to help lndlvlduais develop
thelr own motivation contracts and rewards

v

Differences In self~concepts : <
~What" Indlviduals do and how they behave are defermlned bv fhelr solf-"
- . plcture or concept . -
~indlviduals wll!l tend to start acting as others expect them to act
-Probloms ar'lse when fhe self~concept and 1fhe ‘deal concept conflict : .

~
> _Ditferences. In vocaﬂonal smatur Ity v . - ,
~individuals differ In thelr knowlpdge of vocaﬂons and caroer ladders
and In how much planning and tralning thev have done before enrolllng ’ .
ln a vocatlonal program P
¢ Differences In learning styles : ‘ . ,
~Indlviduals differ In pre(erent:e for wog king alone ;r In groups .S
zSome Indlviduals learn by seelng, hearling, or by touchlng and vor'klﬁg o™
: . With somethlng, wherdas some learn by a combination of all theee * .
~-Some learners solve problems Quickly or by carefully thlnking fhem ; .
through . -
-, -Spme perform well on a varlety of tasks and can evaluate fhelr p
° oun por{formanpe . " : A

. v .

(adapted from Kel ler and Bennett, [978)

-

To ald the teacher in ldent|fylng behavior and rospondlng to fho behavlor vlfh

‘e

-

approprlate remediation, Welss and Welss «(1976) have complled a matrix onﬂflod

. . Y.
. 4 - »
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"Remediation of Learning Characteristics." This matrix provides a quick reference for

-

the teacher to varlous behaviors and suggested remedliation actlvities. In addi*ion, It ’ \
|
\

can assist *t;ho teacher to understand the straln, pressure, or problem that the student

Is experlencing. . |

L3
-

ERIC L : -
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Rawediation of Learning Disability Characteristics °

How is it ‘How 1s it Remediation ° Pressure Relief
Symptons seen at home? seen at school? Techniques Valves .
Hyper- Volatile Unable to sit Give student Permission to
sctivity behavior through long appropriate outlet leave long talky
, Clssses for energy ! classes
v Medicstion may be Motor-activity
prescribed :
- ’ Extra gym classes
Extra Shop work
e, D
Hyper- Volatile Unable to sit Involvement in art Allow a break
activity behaviog! - through long of music, lab during long
& appesrs to have classes courses, industrial ctalky classes
Disruptive a "chip on the art, automotive or
behavior ahoulder” Unable to sit other vocational Counseling to
through lectures ahop. encourage better
self-image. Make
, Unable to sit Medication may be teachers aware pf
i through "talky" prescribed disability
M . classes
Encourage courses ‘
Lo including learning 4
. : by "doing"
I
Hypo~ Lethargy - Appears discon- Medication may be Teachers nust be
active | tented, passive, prescribed awvare thst behavior
behavior Passive ibehavior, uninvolved in may be a question

those classes
requiring consist-
ent talking,
handling many
details

often spends
hours in room -
eatphonef tuned
to phonograph

« —

Check with doctor
for sugar im-
balance

Often similar
characteristics of
allergy-pr ne
tecnager. T

high prot- {n, low
sugar diet

of body chenistry,
not just boredom

Try highly motivst-
ing activities,
field trips, special
assignments, movies,
alterhative classes,
etc.




. How i{s it How is {t Remedtation Pressure Relief

Symptons seen at home? seen at school? Techniques Valves --

Allergy Nose runs, eyes Nose runs, eyes Check with Apply less pressure
red, especially red, especially - doctor during peak allergy
during spring during spring season vhen student
and fall and fall Medical desensi- has less interest

tization and concentration
Similar symptoms - .
to thcse seen with Use of anti- .
~ some drug use histamine -
decongestants
Excessive Frequent. out~ Similar Don't feed it by Avoid confrontation

mood swings

~
' \Diffuse,
scattered,
disorganized
behavior

P
4

Turned off
"Anti-
achfever”

¥,

O

ERIC
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bursts of temper,
volatile be~
havior, over-

reaction to

routine demands

Most adolescents

-are subject to
zood swings. It

is largely the
degree and/or
severity that .
creates a
problem

Tendency to move
from one activity
to another, often
appears purpose~
less or non goal-
oriented

fotal lack of
inftiative in
dealing with

1life situations,

unreal goals

Lack of concentra-
tion on goal-
directed crncen~
tration on goal-
directed behavior,
can't ccmplete
projects

Loses interest
when frustrated

Avoids competition

of any kind

Avoids school
related activities

Negative attitude

concerning value
of school

26

responding in
kind; try to:
ignore it

Avoid conflict
by sending.out
of room until
he or she cools off
Then explain

how others react
to this behavior

Focus on something
that interests
student, e.3.,
skifng, photo-
graphy

Try to work through
one project of high
interest

Assign papers and

movies on student’'s -

interests

Needs small
successes to

prove "self~
worth,” succeeding_
will ultimately
alter attitude

Counseling and
reality therapy
often help {n
confrontation with
real world

30

while anger is high,
and before peers o

Otherwvise challenged
to defend self beiore

. his or her strictest -

critics

Positive group
counseling for bétter
social awareness

Tailor assignment to
a realistic, step-
by-step acount

Modify grading-on
reading assignaents
and reports {u all
subjects

Counsel parent and
student

Trcaitional grades
as goals achievement
modes don't work -

Focus on self~control,
successes affect
behavior

Highly selective”
choice qf teachers

Informal clasaes
allowing more freedom-=
“getting into people

rather thin fnto aubject"




\
|
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?

Bow ls.l:
ssen at home?

How {s it
seen at school?

1

Symptoms

"The over~
achiever"

"Worrie*"

Poor overall
reading
skills

O

Full Tt Provided by ERIC.

ERIC

Worries exces-
sively about
perforzance

Student {s
anxious, re-
pressess
feelings

Requires much
help froz
parents or
he/she
panics _

Poorest work is
accorplished in
reading-related
subjects

May seem not to
try to accom-
plish reading

May be unwilling
to read aloud

Overperforas
Lo cover for
inadequacies

Will copy work
from encyclo-
pedias

Will perform
poorly on
tests

Tends to be
excessively
anxious to please
teachers all the
time

Yearful about
expressing
opinfons, making
Judinents, ”
despite ability to
"spit out" exactly
what {s learned in
class

May freeze and
become excessively
anxious on exams

Poorest grades
achieved fn
reading~related
subjects

May seem not to
try to accom~
plish required
reading .

When tested,
reading level
will {ndicate
marked reading
score discrep-
ancy whan
compared with
I.Q. or verbal
skills

27

Remediation Pregsure Relief .
Technigues Valves
Alternative Try to arrange a

approach classes
such as mini-
clasees

Teach to strong
personal {nterests;
sore could be pini
bikes, cars, skiing,
flying, "girls"

, Give sghorter

aseignments
A

Give alternative
reading book of
high interest,

lover vocabulary

Give assignment

to pareats in
advance to allow
planning and avoid
panic at presssure

Bring skills up
via intensive
corrective program
when and vhere
appropriate

Teach viz "problem-
solving approach"

Try to avoid role
zerory denands

¢

Allow use of tapes
of reading material

Give alternative
‘reading text (See
book 1ist in
Appendix)

Give alternative
readfing test (See
book 1ist in
Appendix)

Give shorter .
reading assign-
ments, hiehlient
Important passages

in book for student

Allow gtudent to
purchase book and
underline in it
for visual recall
and note taking

- 31

work-study prograa
to give zeaningful
experience plus

self-worth via job

Look for a strong -
interest in a vocation

and give training {f
possible

Same as remeditione

Needs ~uch counseling,
aim at {ndependsnt
perfor=dnce

Simplify demande so that
they can be accozplished

B

Deexphasize reading of
test and exams

Emphasize audiovisual
matérials

Tapes and projects




Symptons

How is.it
seen at home?

v

How is it
seen at school?

Remsdiation
Techniques

-

&

Pressure Relisf
Valves

Rsads llovli
Sut on grade
level

Reads
adequately
but appears
poorly moti-
vateu to
read

Just doesn't

enjoy reading

May have had
difficulty
learning to
read

Appears to
have good
wvord attack
skills but
poor compre-
hension

ERI!
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Will read
what interests
them--sports

. page, magazines,

short stories,

Mad Magazine,
comic books

Chooses to do
any jctivity
except reading

Appears to do
&ssignment but
gets poor marks

Often does not
understand own
poor performance

‘Seems to understand

what he or she
reads but never

conpletes assign-
ments

Reads too slowly
to keep up with
wvork

Does poorly on
tests involving
reading long
question

Does poorly on
tests requiring
written essayd

Will do better if
given more time to
complete an assign-
ment or test
involving reading

Does not complete
reading assign-
ments :

Engages willingly
in other activities
than reading

Seems to read
adequately but
prefers not to
read

Appears to do
reading assignment
but doesn't under-
stand context in
class.

Poor test scores,
poor understanding
of the subfert

Teach techniques
of skimming

Teach reading to
answer specific
questions using
Chapter headings

Introduce Preface
Table of Contents
Summaries

Teach phrasing. to
speed up reading
by thought group-
ings

Read and discuss
unusual material
such as_editorials,
columns, Mad Maga-

zine, discuss

political cartoons;
books of cartoons,
short story series,
contemposary inter-
est materials,
lyrics from rmusic

" such as Beatles

or Beb Dylan, news
clippings and
articles

Encourage reaudi-
torization by
having youngster
sunmarize what

he or she

has read out loud
immed{ately after
resding

De-emphasize time
tests

Give extra time when
possible .
Consider marks less
significant

Give high-interest,

less demanding reading

to get student to "read to
learn” rather than .
struggle to '"leam and
read"

Give shorter reading
assignments but on
grade level

Allow for alternative
style of performance
through taped report
projects, manual arts,
listening to tapes
wvhile reading

Allow writing feportl

on movies or TV Specials
instead of always re-
porting on reading

Allow reading in less
difficult materials to .
encourage comprehension

Use tapes, TV to improve
comprehension through
visual and auditory
channel

Use student interests as a
motivational factor to
encourage readin&




Sy-pcbns

- How is it
seen at home?

How is it
eeen et school?

Remediation
Techniques

Pressure Relief
Valves

High level
of compre-
hension,
poor word
ettack
skills

Poor
imnediace
memory

Poor
delayed
nenoTy

Poor
sequen~
tial
menory

ERIC
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Appears alerc,
incuitive, has
verbel skills

in contrast to
school perfor~
mance achieve-
ment skills

Has difficulcy

recalling almost
everything they
are asked to do

Forgetfulness
often appears
willful

Almost appears
partially deaf

Appears confused
vhen given a

list of instruc-
tions moe

Contradiction in
performance
between expecta-
Lion# and achieve-
ment, seems not to
be trying

-

Retains liccle
even right afcer
discussion

Seemg to lack the
"des’ire” to
remember .

Retains liccle
after 1 or 2-day
delay...forgets
even material
received

Poor spelling,
omits steps in
science, in
solving geometric
problems, etc.

Verbal discussions
of any topic infor~-
macion to be encour~
aged

Intensive remedia-
tion in.linguiscic
approach to word
attack by syllable
analysis

Precteach eny special

subject vocabulary,

{.e., language of
auto mechanics
horticulcure
eleccronics

Give definicion

lists of complicated

terminology

¥yeball to eyeball
conversation always
to reinforce
auditory recall by
visual clues

Wrice liscs, draw
maps to help locate
things

Teach mnemonic
devices, memory
clues, and
techniques

Try to relace
information,
dates, and places
to significant
personal facts of
student's own
1ife

VWrite liscs of
inscruccions,
checklists for
step-by-step
processes in
science, math,
etc.

33

Don't force reading aloud

.Allow vse of tepes to gain
informstion auditorfaily

Try rewarding for
remembering instead of
punishing for forgeccting,
avoid penalcies for
forgectting

Use short quizzes for
reminding--not cests

Use progranmed wmaterials—
add wricten reinforcement
of recall

Try to give reminder
checkliscs vherever ponslblg

Revard remembering




How is it
seen at home?

How is it
seen at school?

Remediation
Techniques

Pressure Relief
Valves

Syzptoms

Poor

auditory
sequencing and
auditory
confusion

ERIC
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humorous
"spoonerisms' -
aay bs part of
maturational«
history and
recall whan talk~
ing about student
in earlier years

May appear to

be "not listening"'

because she/he
confuse words

and do not glways
follow what is
said

Can't follow
broadcasts on
radio or TV--
says announcers
talk "too fast"
actually they
can't "process"
the words fast
enough therefore,
loses trend of
thought

Says funny
garbled words
such as
“renenber,"
“{rrevelant," or
runs words
together:

"Igot Ain poison
pasture" ,
"I got A in poise
and posture"

. Parents can recall Appears to be

careless, in-
attentive, or
clowning to

gain attention

Temporal errors,
NO pauses
between words.
Yor exaumple,
student said,

"I received an

A on "goi%e and
posture

Can't follow
lectures or
very talky
classes

Confusion of
sounds, e.g.
student confuses
The Last Days of
"Bombay"” for The
Last Days of
"Pompesi”

Slow down words

spoken in sequences,

80 words will not
run together and
lose meaning

Watch for confusion

and reexplain
complicated ideas

Strengthen visual

channel of learning

vhenever possible,

e.g.. give plituced

material factual
experience

Use filastrips.

audiovisudl materials

when possible

Be aware that things are
not always what they seem
for stydent

-’
Student's confusion of a
word may cause confusion of
time and place as well

Try to an:icipatz student’s
errors by enunciating
clearly, repeating and
illustrating ideas whenever
possible with visual clues,
e.g., draving pictures, ete.

Do not assume student knows
so-called common words,
places, people, etc.
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s How is 1t How 1s it Remsdiation Pressure Relief
Symptoms seen st home? seen at school? Techniques Valves ¢

Teech student

to write as

he or she

speaks by use

of tape recorder

Avoids all
written tasks,
written expres-
sion is far
. below level of
., oral expression

Hates to wiite
compositions,
latters, etc.,
anything that
might reflect

upon self
' ss "stupid.”
Written work
appesrs poorly
-~ R conceived,
organized primi~
tively for age

Poor written
expression,
unable to
write com-
positions

Rave student
ansver a question
on tape, or
write s paragraph
orally. Then
write down own
words using

tspe deck

- Allow student
to practice
copying simple
complete sentences
from’ books

Give student
scrambled words,
- to rearrange into
‘ sentence, then
two sentences,
then complete
paragraph

Give lists of

vocabulary words

on topic, e.g.,

, "History of

; economy.” Give

definition 1ist of

recession
depression

. inflation, etc.

~r

Teach student to
write complete
sentences one st
a time

Work up to 2-sentence

paragraphs, then
3~ 4~-, etc. Say

alnud then write -

EI{IC
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Measure the quality of
such a student by
student’s oral enswer,
a0t written ones

Allow studeat to tspe
longer resfonsea, such
as parsgraphs, reports,
papers, and then write
an outline or precis
later

Decrease ancunt of written
work required and extend
time allowed: "Quality;
not guantity"’

Pl
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How' is 1t
seen at school?

How is it
seen at home?

Remediation

Pressure Relief
Techniques

Symptoms Valves

-

Poor spelling Avoids writing Hands in written each by omitting Do not work student’s

tasks work with many specific letters pages with red pep or
Character~ errors. Errors to highlight recall student may respond with
istics Seens to make appear "careless" of error within an angered (red!) reaction
phonetic simple primitive * work .
respelling, errors long after Student may avoid Write corrected words at
e.g., "shoo" the age where they all vritten work Teach spelling end of page
for “shoe" are appropriate rather than risk patterns by -
"angzity" making so xany linguistic approach. Try to analyze pattern of
for Errors appear to errors Teach many worda of errors to give individual
"anxfesy" - “be-careless -but one pattern only. qualitative evaluation .

Onmit letters of
that pattern. Only
“tion" words, e.g.,

Student appears
not to improve
in spelling

follow a pattern
* Always correct errors by
writing correst form of

notion

despite repeated
corrective
practice

poor sequencing,
omits letters, -

confuses and el _ ¢t
asubstitutes s 0 t

in green or red,
e.8.,°0u t

word so atudent can see
and learn

Marking spelling. Do not
take off grades for spelling
errors. ‘Give 2 grades 1if
necessary--one for content

- (ideas), the other for

performance (spelling sentence

letters Réteach sp:ﬂing structure)
via "syllables
analysis" approach,

spelling workbooks

Teach student to
subvocalize (say
to self) for recall
of symbol sequences

Mapred from Weiss, Helen Ginandes, and Weiss, Martin S. A Survival Manual; Case Studies and Suggestions
for the Learning Disabled Teenager. (Creat Barington, Massachusetts: Treehouse Associates, 1976, pp. 109-120

L
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wsarning to undetstand the Iea‘rnlng handicap and to react with appropriate

remedial actlvities and actlons Is only a beginning poiat if the teacher Is going to

+ -

have an Impact on the overall success of the handicapped students The teacher must

also adapt and modify the coursework In grder that the individual handlcapped sfudgn‘?'
has the opportunity to complete the course requirements successfully. The following is

a list of toplcs to take Into consldération when modifying coursewor k for handicappesd .

u
v
-

students. ‘

Conslderations for Modifying a Course for
Hand icapped Students .

e Assessment and evaluatlion results
~Are the reports avallable?.
~wWhat are the student's reading and math levels?
~What do the comments Infer about the student's persistence,
work attitude, and behavior?
~What are the descriptions of the student's preferred learning
style, speed of learning, and accuracy? '
~-What are the student's physical capabllitles, endurance,
strength, coordination, and |imitatlons? )

e Student employment goals C
~What are the student's interests and apfl'rudes?
~Is there any prior wor k experience?
-What are the current functional job skills?
~What are the number and type of job skills
required for the occupation in question? .
~Are there any relevant stress factors? ; "
~Are there any physical demands?
~Are there any transportation factors to consider?

Q B .
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e Course content =
-Modiflcatlions In curriculum msy be required to enable
Individua! students to continue In regular vocational
programs by assisting them In compensating for thelr handlcaps.
~Cons Ider the following: )
~Number of objectlves, skills, and concepts to be taught
-Tasks that operaticnallze objectives
-Readling levels required
-Math levels required
=Order of presentation
-Rate of presentation
e Supportive services
-What types.of supportive services are required?
+ -What Is the avallabllity of services In the school district *
and with outside agencles?
-What Is the teacher's rqle for referrals to professionals?,

e Emotional climate of the classroom

-ldentify your own féelings.

-What are the feelings of the handicapped student?

-How does the student want to handle a fall or a
need for assistance In class? (Some will want help; others
will want to be left alone.)

-Maintajn a sense of humor about the teaching/learning process.
(An open and genuinely Interested attitude toward handicapped
students and thelr parents Is an ald to the learning process.)

® Administrative policy
~Can scheduling modificatlions be arranged 1o provide add!tional

time for taculty fo assist ldentifled handicapped students
through=-

-Extension of the school day, week, or year?

-Additlon of another semester? ,

-lnstruction on an Individual basis?
-Flexible schadulling of students to permit

program entry and exit appropriate with progress?

Q | 38
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« The teacher who has learned about the learning disabli ity of the handicapped
« i

v

student and has worked with the student, In order that the student understands and Is

ol

faml11a wlth classroom routine, will want to go a step further, To ensure that the

‘ interactlion- between the handlcapped student and the teacher Is positive, Strada (1980)

suggested the followling:

Suggestlions to Improve Teacher~Student Interaction °

o Take time, Make sure that all of the students
recelve a falr share of your time. '

-

e Llisten to your students. They may be sources for
many accommodative strategles.

e Show concern for your students. This Is fhe\only
way they know that”you care. -

e Be concerned about your occupatlonal fleld. Become
. Involved In professional and school actlvities.

e Meet Indlvidual student needs. Assist the students .
o In finding alternatives to problems that they face.

e Be #model. By dress, attitude, and action, .teachers
create a model that students will emuiate. Students .
. look for somecne they can ldent Ify with and conflde In.

o Always strive to Improve your teaching skilis and | .
performance, Upgrade yourseif by trylng new methods,
atfending wor kshops, or classes. Remember, though,

that you are human and will not always meet with .
SUCCesSe _

(Taken from Strada, Kathryn M. (ed.), Handbook of Speclal Vocational Needs Education.
Rockvllle, MD: Aspin Systams, 1980.) .

>
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Suggested Classroom Management Technliques to . - v ,
Ald In Teachlng Handitapped 'Students . T . 1
, The handlicapped student who Is Integrated.into the regular classroom or who Is .

X ¢

' hd ¥
particlpating In a speclal program may present the teacher wlth some addlitlonal

. . PR .
classroom management problems. The followlng Is a Ilst of Yechnliques that should-
« ; . ’ ‘
assist the teacher In managing a classroom which Includes students with learning .

2 ¥

. 7,

differences,

® Meet the student before class, This helps the teacher establish rapport
and galn valuable information about the student!s background and level of
functlonling.

® Arrange a classroom four prlor to the beginning bf class. Invite the
handicapped students fo tour the classroom facllity and to help determine

any accessibility problems.

o Learn about handicappling conditlons. Become familliar with the
student!s handicapping condltlon and meet with school professlonals
to learn pertinent Informatlon about the effect of the condltion,

. “the student!s acceptance of the conditlon, and the degree of the
- student!s functlonal ablflty,

ar "y ¥y
e i g .
e Accept the student and respect Hre™ aﬁﬁléappgd studentl as a unlque
person. Remember that'students with slmﬂlar\dlsablllfles are stlll
Indlviduals and should be recognlzed as such, T

¢ Avold overprotection, Safety Is always Jan essentlal concern, None-
theless, allow handicapped students to [earn &nd grow on thelr own.

. ERIC
* T :




P o

e Serve as communlicator, Special education teachers make helpful and useful -
. Information about working with the handlicapped avallable to the vocatlonal
- teacher, Medical terms and compllcated descriptions are not used, but .
rather, simple, conc|se Information Is conveyed.

e Asslist parents In understanding the strengths and |Imitations of the
student and the development of realistic expectations for ¥he sfudgnf
" In academlic and occupational skill areas, '

,c

' ‘ ] Enégge In Individual and group activitles and discussions that assist
'students tn values clarlflcaflon and the development of positive
hablts, attitudes, and self-concep?s. -

-

e Model behavior and demonstrate strategles that “the vocational teacher
. c8n_use. This role serves as an Inservice -tool as well as a means of
reducing .the fears that teachers have about working with handicapped
students,

The Speclal/Yocational Resource Room Teacher's Role

The spectal/vocational resource room teacher provides tutoring servlce§ to
——
speclal needs students and reinforces particular subject matter areas. The resource

room teacher works with the handlcapped student to help Improve baslc skills and to

enhance the handlcapped student!s participation In the vocatlonal classroom. The

speclal /vocatlonal resource room teacher helps stucdents Improve self-concept and

attitudes toward work and learning,

‘[EIQ\L(:‘ ; 37 b o -
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in additlon, the resource room teacher has a critlcal role In the dellvery of

statt training to accommodate the needs of handicapped students. Major topics often

addressed are as fol lows:

Acqualnt the statf with handlcapped students. Oevelop staff

awareness of the numbers of handlcapped students In vhe school and
the general characteristics of these students, Concern also Inciudes
(a) the JdentIflcation of handlcapped ‘students In a class-oom

setting and (b) the procedures for referring handicapped students

tor dlagnosis and _evaluaﬂon tg&fgg;ﬁ;lble speclal education placement,

'

Teaching technlques for the handlcapped students In the requiar: classroom,

"Statt need 1o reallze and assume réspohslblll‘i’y In the student's total

educations To assist the speclal educatlon teacher In meeting this
responsibliity, the following toplcs are usually covered: (a) how best to use
the speclal educatlon and speclal/vocatlonal education resource teachers to
coordinate the .educational eifort, (b) how to f#ind special materlals and
suppliles for regular classrooms, and (c) strategles for testing and evaluating
handIcapped students 1n regular classrooms,

Wor king to bulld handicapped students' self-concepts. The 5bjecf Is to enhance

's'fudenfs" self-concept and bulld thelr self-estoem by glving them academlc
tasks they can manage that are stlll acceptable as part of the overall
occupatlonal tralning course. The overal! purpose of Inservice Is to provide
school staff wlth knowledge or skills they may not already have or to. upgade
exIsting lmowledge or skiils about working with handlcapped students.
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SPECIFIC ROLE RESPONSIBILITIES




) Specl flc Responsibillitlies Grid -

"In ;:r'der to asslst fhe. school personnel In accomplishing thelr tasks, ‘the School
Dl;Trlcf of Phlladelp@la and the Al ljance sf;ff have developed a specific
resﬁonslblllﬂes gride The gid conslists of flve ;:o!umns. These columns provide the
faculty/staff me:nbor with descriptlons of the elemenfs‘neceésary to meet handlcapped

students' needs under a glven clircumstance. The flve column headlings are as fol lows:

o Inltlatlon of Task--Thils column presents a speclfic situatlion to which the
faculty/staff member needs to react. -

2

2. Task Descrlption--This column presents the speciflc task that must be
performed, glven the situatlon ldent!ifled in the first column. - o

3. Jools and Equlipment--This column presents specific Items (records, fesfs',
asséssments, standards, guldellnes, etc.) that will be needed to accomp | Ish,
the tasks described In column two.

%3

4. Personné! Interface--Thls column assists the faculty/staff member In . . s
Ident ifyIng those people who should be Involved directly or Indirectly In
accompllshlng the task described In column two.

5. Speclfic Outcomes--Thls column provides the faculty/staff member with specl!flc
Information that needs to be obtalned, or a speclfic actlivity that should be
accomp |l Ished through the task described.in column two. -

This grid pfesenfaﬂon enables the faculty/staff person to see at a glance what

Is needed, under what circumstances, and how to accompllsh the specific task.

45
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JOB FITLE  Special Education Teacher - L

DEPARYMENT School Staff

nitiation of }
Task Task Description

v

1. Student's need for on~| 1. e Provide documented objective and sub-
going assessuent | jective information about the student's

- classroom performance, including interven-—
tion attempts

® Note areas of concern in educational
program including aspects of curriculum and
learning style '

e Cooperate with instructional advisors
| _and other specialist teachers involved to
determine: ¥

® appropriate assessment instruments

® appropriate assessment techniques

¢ availability of personnel for-
assessment

® Perform educational assessment, as
required

® Report results of educational assess-
ment at CSET meetings

~

2. Upon request of other | 2. e Suggest techﬁiques for presenting

teachers, such as the materials in class to enhance the special
vocational teacher, needs student's learning )

principal, supervisor, or|, ® Use special education aids to help the
‘parent(s) . special needs student

e Suggest appropriate curriculum
nmodifications/adaptations

e Develop a behavior management program
that supports appropriate student behavior

® Collaborate and communicate with others
to facilitate the appropriate integration of
a special needs pupil into the regular
education process o

« 46
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Principal

REPORTS 10

CL1ENTELE

Students

Tools/Equipment

Personnel
Interface

Specific
Out come

1. e informal and
formal standardized -
evaluation instru-
ments

e -observation

® competency-
based materials

o

1. e student

e parent(s)

® principal

e vocational
education teacher
e CSET members

1, Evaluation of

student progress that
results in appropriate
educational programming

2. e inservice

e conference

¢ program
development /modifi-
cations

e materials/
program review

o standards for
curriculum/programs

e state and
federal guidelines

e local district

Q y
ERIC
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2. e teachers

e principal

e supportive
services personnel

e curriculum
specialists

e postsecondary
personnel/specialists

2. Modifications and
program adjustments
that meet the needs

of handieapped students




JOB TITLE _gpecia

DEPARTHENT __ School

Page 2 of 5

1 Education Teacher

Staff

nitiation of
Task

’

3

Task Description N

il T,

2. Continued

2. e Select and/or suggest materials for

purchase to support handicapped learners in
regular vocational programs. o
® Provide consultation to other staff
to increase awareness of special education
services.and procedures . )
e Effectively use the information in the
IEP as a framework for instruction: .
® task analyze short-term objectives
e develop a sequence of lessons.
® use diagnostic/prescriptive teaching

techniques
® select appropriate group and
individual learning activities .

® adapt curricula media and materials
¢ adjust behavior management techniques
and classroom organization strategies

3. Scheduling of CSET
meeting(s) (two year

* evaluation or identifica-
tion process)

Ve

3. e Consult with other CSET members and
assist the team in identifying priority areas
for program and services

® Share and elaborate information relevant
to a special student's needs to assist
vocational educators and others to deliver

-effective instruction .

e Collaborate with vocational educators
to develop appropriate long~range goals for
a handicapped student's academic .skills and

" career/vocational educational areas

® Collaborate with vocational educators
to develop appropriate short-term objectives

for a handicapped student's academic sgkills

and career/vocational educational areas
46
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REPORTS TO Principal

CLIENTELE  Students

Personnel
Tools/Equipment Interface

Specific
Outcome

1

3

3. e CSET meetings 3. CSET members

e conferences e parent(s)

# reports from e student, where-
educational diag- appropriate
nosis testing e vocational

education staff
e other staff

3. Identification of a
handicapped student's
priority program and
service areas, as well
as development of long-
range and -short-term
goals and objectives
for IEP development




JOB TTITLE_ Special Education Teacher

DEPARTMENT _School Staff

——— e ——

Page 3 of 5

ll[iliﬂli("l()f
Task

' -

I Task Description
Voo

L]

4, student's need for
academic and survival
skills, and functional
needs to meet the demands
of daily living as ~
identified on the IEP

‘o

4. e Select, adapt, and utilize instructional
materials and methods appropriate for handi-

' capped students

¢ Select, adapt, and utilize personal/
social intervention skills and strategies to
facilitate the affective growth of a- )
student's self-concept, attitudes, values,
and interpersonal relationship

® Coordinate instructional planning in

academic areas for students with learﬁing
problems

e Effectively use paraprofessionals and

volunteers in the instructional process

- @ Assist in the sccess in special educa-

tion programs opticns related to least restric
tive environment: ‘

e supportive services ‘available from p
tue school district (local and central
offices) and resource centers .

. ® public and 'private community services
available to exceptional students and
their parents and the modes for access-
ing such services

® various professional educational
organizations and advocacy groups

¢ special education and supportive
persons of the school district

5. Student's need for
career guidance

5. e Provide access to caieer guidance infor-
mation to assist student's identification of
vocational interests and attitudes

48
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REPORTS T0 Prircipal

-

CLI EN'%‘EI.E_"S tudents

Ll

e

P e T U - PR -

~ Tools/Equipment -

Personnel
Interface

sveclfic
Out come

4. e individualized
and group instruc-
tion -
® inservice

e conferences

e instructional
materials

e tutoring, pro-
grammed instruction;
prescriptive diag-
nostic teaching, and
group instruction

e competency-
based curriculum

4, o curriculum
specialists
* o CSET members
o media specialist
e other teachers,
as vocational
e student
¢ paraprofessionals
® volunteers
e parent(s) ’

>

4. .tudent's increased
acacemic and survival
skills, as well as,
imprsved functional
abiltity to meet the

achieving annual goals
as listed on the IEP

5. e individual and
group activi;ies

e outside job
sources

A

-

5. e guidance

personnel ,
e CSET members
e student

91
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5. Identification of
student's vocational
inteYests as well as

adjustment and
. employability skills -

PR

demaids of daily living

the jevelopment ofwork




DEPARTMENT

School Staff

Page 4 of 5 c.

,Lnitinlinn of
Task

Task Description -

K2

5. continued

5. e Provide activities/programs to assist
student in values clarification, and the
development of positive work habits, atti-
tudes and self-concept
® Provide activities/programs to improve
the following skills:
e career awareness
e self-awareness
e decision-making
e use of leisure time :
e knowledge of opportunities for
continued education/training

6. At request
parent(s)

6. Assist parents in understanding the
strengths and limitations of the student:

® assist parents in development of
realistic expectations for performance in
academic and occupational skill "areas

e provide direttiOn for "accessing public
and private community agencies

® convey to parents suggestions for
adaptations to the home environment _to meet
the needs of the student

® convey communication techniques and
strategies to use with their student .

® convey behavior management techniques
e explain parental role in the evaluation
process and IEP development

+
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REPORTS TO Principal v e
" CLIENTELE_____ Students . e |
# ) T . -1
Personnel , Specific n
Tools/Equipment 'Interface 7~ Lt Outcome . }
5. e work site 5. e parent(s) . i ‘
visits e other teachers,such , ~
e audiovisual as vocational
aids and programs ¢ career education
e speakers . |personnel
e inservice e business and indus-
® confere.ces try representatives s
6. e conferences 6. e parent(s) . 6. Increased parental
e calls “ ) e CSET understanding of the
e assessment/ e other teachers, student's strengths
evaluation reports such as vocational / and limitations, as .
e classroom e other school staff | well as, realistic
‘observations ‘I expectations for
' student's academic
and occupational
skills performance \
' {
- \ . .
: 4
» \'\ R N .
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guidance

~

-1 programs

7
DEPARTMENT _School Staff . 1//
' Page 5 of 5 » ) ) :
Lpitiuliun of v , p
Task . L Task Description
6. ﬁeeds assessment and | 6. orgrganize, monitor, and administer '
federal, state and loé;l

stuggnt youth organizations, and enrichment -




REPORTS T0 Principal ' .

T e s . oy - W i w—— - W B

CLIENTELE_  Students

:‘q
. Personnel ¥ Specific .
Tools/Equipment Interface Out colie
-4
6. e teacher 6. e central adminis- | 6. Development of
ladvisors trative staff student leadership
e students e community leaders/ skills, greater ex-
¢ guidelines | volunteers posure to the world A'\
for youth organiza- e teachers of work, and remedial |;
tions . .® students instruction provided
e volunteers .° ’ through youth organi-

from the community zations
e conferences :
e meetings
e activities

S
<
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JOB TITLE _ Vocational Education Teacher
‘DEPARTMENT _ School Staff |
Page 1 of 3
Inigiatinn of ) .
Task K Task Description
1. Student's need for 1. Conduct informal ;;sessment:

ongoing assessment and
appraisal‘of work skills

.

e identify and assess learner needs
e observe and report behavior
_ e gather and interpret data for a work

profile

® assess interests, aptitude and tempera-
ment

e evaluate learner progress and maintain
1earner performance records.

""® évaluate work skills

2. oStudent's need for
ongoing career develop-
went activities

3
]

2. Extend vocational programming to build
the following skills:

e work habits
work values
career awareness
self-awareness,
decision-making
use of leisure time

® knowledge of opportunities for. M

continued education _

o6




REPORTS TO Principal
CLIENTELE Students

!

1
i

|

Tools/Equipment

Personnel
Interface

Specific
Outcome

1. e inservice

¢ performance
appraisal tools

e ledrner pro-
gress charts

@ observation

1. e student

® principal

e parent(s)

e evaluation
personnel

e special/vocational
resource room teacher

1. Vocational evalua-
tion that accurately
reflect student pro-
gramming needs

2. e outside job
sources

e work-site
visits

" e audiovisual

aids and program

e speakers

e inservice
‘conferences

L mdat Tl v waesen

2. e student

e business and
industry representa-
tives

e guidance
personnel

e media specialist

e other teachers,
such as ‘special
education

e CSET members

e career education
personnel

e special/vocational
resource room teacher

55

2. 1Increased employ-
ability and work
adjustment skills




: JoB TITLEL:_- Vocational Education-Teacher

DEPARTMENT  School Staff
Page 2 of 3
“Initiation of _
Task Task Description
3. Student's need for 3. Adapt curriculum and modify instructional
modified programs and programs using competency-based format
adapted curriculum e plan cooperatively with basic skills,

practical arts, and special education teacherg

¢ state well defined learner objectives
in conjunction with the IEP

e adapted task analysis for individual-
ized prescriptive planning

o identify and report architectural
barriers in the classroom .
e-seeks—advisey—and-recommend-adapiations}—

devices for equipment used in training

4. Student's need for 4. Coordinate/assist with career planning
career planning and job and job placement activities -
placement e serve on job placement teams

e gear training for job placement

e provide classroom opportunities for
developing work adjustment skills

e focus activities on career coping
skills '

e programming for student transitions
include from school settings to work
settings

e identify work preparation options

® set crizteria for job placement
readiness

e assist in the labor market
, e encourage students and provide oppor-
tunities for participation in related youth
organizations o

e provide out-of-school work experience
activities :

El{llC ‘ s 58§




REPORTS TO -

CLIENTELE

Principal

Students

Tools/Equipment

Personnel
Interface

Specific
— Outcome

3. State and local
guidelines and
policies

e task analysis

e 1EP

e competency-
based curriculum

3. e teachers basic.
skills, practical arts
and special education
e occupational
therapist
e physical therapist
e parent(s)
e student

3. Curriculum and
instructional programs
are appropriately
modified to meet the
needs of handicapped
students so that they
achieve success in
vocational programs

¢ instrictional
specidlists

o school staff

e special/vocational
resource room teacher

4. e inservice

¢ speakers

e audiovisual
aids and programs

e work-site
visits

e role playing

4. e community leaders

e advisory commit-
tees

e representatives

from business and
industry

e students

e parent(s)

e guidance personnel

o media specialist
special/vocational
resource room teacher

)
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4. Career planning and
job placement activities
reflective of the goals
and objectives on the
IEP




JoB TITLE

Vocational Education Teacher

DEPARTMENT School Staff

. Page 3 of 3
*nitintion of
Task Task Description
5. Needs assessment— | 5.

and federa}, state and
local guidelines

Organize, monitor, and administer student
youth organizations and enrichment programs
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REPORTS TO Pringipal

CLIENTELE Students

® volunteers
from the community
o conferences

" @ meetings -
® activities

~

) Personnel Specific
Tools/Equipment Interface Outcome
5. e teacher 5. @ central adminis~ |5. Development of
advisors : trative staff ) student leadership
e studénts e community leaders | skills, greater ex-
e guidelines volunteers posure to the world
for youth organiza- ® teachers of work, and remedial
tions e students instruction provided

through youth organi-~
zations




v

|
JOB TTTLEL___Qgggiq}/Vocational Education' Room Teacher

|

DEPARTMENT School Staff \

Lnitintinn of.
Task

Task Description

e

1. Need for consultative/
support services to imple-
ment a student's IEP

1. Serve as a contact Qérson for the ~
vocational teacher to assist with management
of a mainstreamed student s deficient skill
areas: :

o Identify student skills in need of sup=-
port in approved vocational education programs
e Make recommendations\for adaptations to

equipment used in vocational training

2, Student's needs for
direct instructional
support as indicated on
the IEP

2. Provide direct instrucfional support to
the mainstreamed student for skills that
directly relate to the vocational content
of the instructional program

H

3. New programs and/or
equipment with direct
observation, field re-
quests, legislative. -
mandate, school admini-
strative requests, speci-
fic advisory-committee
requests and assessment
staff training needs

3. Staff development program§




REPORTS TO

Principal

CLIENTELE ___ Students L
Personnel Specific 41
Too]s/Eqdfpment _Interface Out come
1. e conferences 1. e vocational teacher |[L. Coordination and
e inservice e student communication that
® askessment . e CSET members results in effective
e observatioh ® school staff implementation of a
e competency- handicapped student's
based instructional learning and training
materials program (1EP)
e IEP

® progress records

2. e individual or
small group instruc-
tion

-0 competency—based
instructional mater-.
ials

vocational teacher
student

CSET members

job coordinator
school staff

3
2. A coordinated system
of: instruction that
supports the vocatignal
education program o
the mainstreamed handi-
capped student and mees
the goals as 1iq€ed on
the IEP /

—

3. e inservice
training

e outside pre-
senters

¢ vendors

e administrative
and supervisory
staff

3. 0
tors

school administra-
and supervisors
vendors
postsécondary

6!

3. Staff training and
modification qf instruce
tional methods, tech-
miques, attitudes,

nowledge and skills.
mplementation of newly
dified material




SUMMARY

L4

The teacher's opportunities to assist the handicapped student 1o galin sale;b!e
.sklllb for !eadlng a purposeful Independent life are many &nd dlverse, The Importance

of building finkages between and among the various schoo! personnel, family, and

.

outside agencies cannot be overemphasized, Béglnnlng with the development of the |EP
. to the successful completion of the program, this assistance and cooperation can be the

’

tactor that determines success for the student.

In addition to the linkages, teachers must build for themselves an understanding of

.

—— ]

1
l

differences that each handicapped student may bring to the classroom; With
understanding, teachers can teach students to use thelr strengths fo minimize their

handicaps. The specific responsibllities grids are provided to ald the ?eachgr In

meating the special needs of the handicapped lcarner,
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ANNOTATED BIBLIOGRAPHY ', -

\

\

Blanc, D,V. Training manual: Job and soclal skills. Vocational

strategles for special needs students. Boston, Massachusetts: .

Boston State College, 1976. ‘ \ .

Ay

This Spanish-English gulde Is to assist mlldly hand lcapped s(udenfs who are
mainstreamed into regular high schools. Lessons Include: "yqur name and some -
Important rhlngs you shculd know," Mfinding jobs* and "applylng\for Jjobs."

\

A\
R \
: \
Broultlet, F.8., Competency-based model for the handicapped: Adult living
skills and vocational preparation, Olympla, Washington: Office of

the State Superintendent of Publlc Insfruction, 1978. \

\

A

This manual presenfs the philosophy and development of a compefency-based model
Occupativn Preparaflon Gulde for pre-school up to age 2|, The gulde Includes\
sections on the fleld test program, the prerequlslfe skill Tnventory, asseSSmenf, task
analysis, iudependent llvlng.and empioymentﬁsklnIs,Aand~refarraL«agenclesr—wlhewhaym#o
this program Is ths determination of the essential skills needed for emp loyment a&d
independent living,

\\

A\
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Carpenter, R.L. Colloquium series on career education for handicapped
adolescents, 1977, W¢st Lafayette, Indiana: Department of .
Education, Purdue University, 1977, ’ :

.
This collection of presentations represants one part of what is felt to be a
unique thrust at disseminatlon of the most recent thinking regarding career
education for handlicapped adolescents. Each selection in this monograph Is the
text of a v[deofape presentation shown through the Indiana Higher Educatlion
Telecommunication System (IHETS). This second series was designed as a sequel to
Ihe tirst (Blackburn, 1976) which established the foundation of career education

. relative to adolescents with handlcapplng conditions. This series begins with the
sequance of steps that follows from the base; f+8s, classroom practices,
counseling and evaluation, job placement, and training on-the-job.

Johnson, C.M, Expanding work options for exceptional students: A self‘
instructlonal manual. Reston, Virginia: The Counci! for Exceptional

Chitdren,—1979, e -

4

_ This Is a self Instructional manual on teaching career educatlon and awareness to
hand icapped students. It includes model lesson plans and suggestions on adapting
these for students with varlious handicapping conditions.

Krantz, G. Critical vocatlonai behaviors. Journal of Rehabll[faflqg) 1971,
July-August, 14-16, ’ .3

Krantz outlines what he considers to be critical vocafloﬁgl behavliors, whlchl?iay
a major role in the likelihood of a handicapped person becoming and remalining

emp loyed. Hls list includes the following elements® a) job objectives behaviors;
b) job-getting behaviors; and c) job-keeping behaviors-behaviors which help the

person to stay employed after he gets the job.

s L,




Madsen, G.A, (Ed.). Programming vocaflénal skills for the handicapped..
“Olympla, Washington: State Office of the Superintendent of,Public

Instruction, 1978. . . ’ .

-

"In order to assist those persons Involved with work-exﬁerlence programs for the
handlcapped, the authors have written this manual as a duidelins to promote - -
positive sel f~concepts, the establishment of realistic work and soclal attitudes,. .
the relationship of vocatiomal skills to daily {iving and job related. behavlors,

and employmenf flexibility.

~

Michigan Department of Education. Career education for the handicapped. ,
, Marshal !, Michigan: Calhoun Intermediate Schodl Distriét, n.d. |, .

This tralning manual has been developed to assist In career educatlon tralning
rograms, It is divided Info 6 sectlons: 1) introductlion; 2) how to set up the
training program; 3) career education training modules; 4) resources; 5)

transparencies; and 6) handnuts, -

Michigan State Board of Education, |deas for activities. Lansing, Michigan: Michigan

Department of Education, 1976, .
1 .
This document has bsen designed especially for teachers of -secondary level .

speclal educatlon students. All the Ideas, in most cases, have been written and
Implemenfgd by teachers, and have been broken Into 4 areas: |) self awareness and
’ ' assessment; 2) career awareness and exploration; 3) career decision making; and

4) career planning and placement. Utility of these ideas will be a funcflon

of the creativeness and desire of the person using them, Y N

O
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Schenck, G.R. Job analysls: A’sel study manual. Menomonie,
Wisconsin: Stout Vocational Rehabliltation Institute, n.de

*
~
.

This selt sfuay manual on job,analysis Introduces job an;Tysls and its constituent
' parts., The manual covers the following: a) writing a description of tasks; b)
describing worker functions; c) writing' a job summary; d) training time, promotion
and fransfer, and supervision; and*e) wor ker tralt ratings and the Dictionary of
Occupational Titles, - . .

L

.

Urban, S.Je., and Tsujl, -T. (Eds.)s The speclial needs student in vocaﬂopal
education: Selected reading. New York: Arno Press; 1974.

This book offers a col lectlon of ar:ﬂcles, most of which were previously publlshed
el sawhere. Part | Is an, overview of Idsues and trends In speclal educatlon, and
mainly deals with mainstreaming. Part Il considers the role of law in providing
special needs students with vocational.education. The articles in Part 111
dlscuss the nature of vocatlonal prodrams for the handicapped and dlsadvantaged,

and Part IV concerns carepr education for the, special feeds student.
o
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