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. FOREWORD
" The Issues of civil and human rights for the handicapped have had a major of fect
on our soclety. Several pieces of federal legisliation, later adopted as state
regulations, have been at.the forefront of change in the dellvery of special education
4. services. This leglslation includes The Education for All Handicapped Chlldren Act
(P.L. 94~142), The Vocatlonal Rehabilitation Act, Sectlon 504 (PsLe 93-1i2), and The
Amendments to the Vocational Education Act (P.L. 94-482), '

All of these mandates describe our soclety's commitment to quality prégr!ms for
" handicapped students, Including special attantion fo career and vocational development.

Bach law also ~ut!ines and requlres‘adherence to the conéepf of "least restrictive
environment™™-the notlon' that, to the maximum extent appropriate to thelir needs,
handicapped students should be educated with fhelr‘nbnhandlcapped peerse. A
handicapped student should not be p\acad In a segregated or restrictive setting unless
I+ can be shown.that the student cannot benefit from a less restrictive program, even
with the use of suppiementary alds and services.

- -] .

These manuals have been deveioped to clarify roles and responsibillties of school
sfaff and parents in providing programs to meet the career and vocational education
needs of mildly to moderately -handicapped students. | believe that you will find the
materials extremely helpful. | commend thelr use and appllcaflén in the interest of
forwarding our commitment to the provision of outstanding educational opportunities for
our exceptional students.

Mlichael P. Marcase |,
Supgrlnfendenf of Schools

Bl
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, The Division of Career Education and the Division of Special Education of the
School District of Philadelphia are proud ta introduce thi; serias of manuals on

k critical aspects cf career education .for exceptional students. Our dialogue in

planning these books has strengthened our conviction that Including career education
Instructional goals at every grade level Is essentlal to the development of an '
appropriate program for ail chlidrens . =

The manuals reflect the Phlladeiphia School District's efforts to Implement the
fol lowlng Career Education goals for exceptional students: :
}

I+ To assure that a;| students leave the Philadelphia schools
with the skills, lnowledge, and attitudes necessary to gain
h and maintain "employmentyor to continue thelr education

or training to the fullest extent possible . '
2. To make ali career develosmenf and vocatlonal programs -
gccessible to all students without regard to sex or other .

traditional occupational stereotypes

3. To ‘assure the accessibility of all career development and
vocational. programs to students with handicaps :

4. To Increase schooi~related work site experiences ana .
emp loyment opportunities for in~school youth

3« To assure that occupatlional training programs respond to
the present and ptojected employment needs of the community

Faith In the exceptlonal student's capabilities Is critical In achieving these
goals, Every student can learn, -and It Is Incumbent upon us as educators to ensure
that students do learn to the best of their Individual abliitys An iIncraased awareness
of career education programs and our related roles~~as administrators, teachers,
counselors, and.parents~~wlil foster the devejopment of an educational program that
reai lzes the potential of each exceptional childe It s with®thls approach in mind
that these materlals have been developed, and we urge you to use them to improve

Instructional programs for exceptional students. A
Win L. Titlery ' ‘Albert 1. Glassman s
Executive Director Executive Dlirector
Division of Special Education Division of Career Education
'Y
P
J ‘,
a .
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The Alllance for Career and Vocational Educatlon is a consorfrlum ‘of school

.

districts from across the counfry and the Natlonal Center for Research In Vocaflona!

c

Education at The Ohlo State Unlverslfy.b The flun was formed so that sghool

~districts and the Natlonal Center could work fbgefhpr on common prioritles In career

and vocational education.

: Ed
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by wor king alone. The outcomes of the All1ance research and dev
enabled member dlsfrlcfs\.t]o provide increased flexibllity In career and vocational

education programs that address the needs of all students. Alllance training programe

aqd materials have also enabled members to expand from fradlf’lonql forms of Instruction

to the development and management of Individualized programs.* ®

LN

This cooperative arrangement creates a "multiplier

o+

to the outcomes and ‘services for which It has
confrracféd, als::o recevl ves the p;oduc'rs dve-‘velopodf
by other: Al llance members. Thusj school districts
are able 1'(; develop and l’mpiemenf comprehens | ve

programs at far less expense than would be possible

a

o

X
4

“effect" whereby ‘each school district, . In addition

elopment efforts have

L3
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* The enactment of legls‘laﬂon and the subsequent development of regulaﬂohs and
- N .

- . ~

guldelInes affecting educatlion for handlcabpad Indlvidgals have.a major Impact.on

~ . a
b .

vocat lonal educatlon and Its collaboratlon with speclal educatlon.

e

I3 .

0

The School. Distrlct of Phliadelphla contracted with the Nat lonal Cef\:rer for'

.
. -

.
L) 9 »
~

=

Research In Vocatlonal Educatlon, .the Alllance for Career and Vocatlonal Educatlon, for

. ! . -
asslstance with the development of a comprehenslve staff development plan for speclal _

*

.and car eer educéﬂon for handicapped youthe Thls project resulted In “the develow

v

of the Pollcy and .Procedures Manual and elght role~spec!flc training manuals Tha:r

.

comprise a c_ompf'ehens!ve staff dévelopme}nf package for co!llaboratlion between sgyeclal T

and vocat jonal education In the Schoo! Dlstrict of \Ph)ladelphla.

a

The materlals have an overall theme of "Carger Planning and Vocatlonal 'P’r9gr'ammlng

- J

for Hand lcapped Youth." ThevPollgLand Procedures Manual s designed to provide a

n

conceptual and programmatic overv)new of the career planning and vocatliona! programming

'procesées for handlcapped youth In the Pgh!ladelph!'a School District. .The manual

communlcates Phlladelphliats comm!tment to appropriate career planning and vocavﬂonal .

programming for handlcapped youth. The elEhf trainlng manuals are designed T:) be

relevant to the specific nseds for the fol fowlng groups:

~

o Adminlstrators and ‘Supervisors
o Princlpalg * t e
o Teachers : ¢ . _ ' - .
« o Supportlve §9rvlce Personne! - : . .
. © Psychologlsfé ]
o Stuident Evaluatlon Personnel® ' . .
o Counselors L ’
70 Parents 9 ) ! )
s ’
. 4
o © -
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Ea'ch manus| contains an overview of the opportunitles for each schoo! staff or

.

.. facukty member to assist handlcapped youth In career planning apd vocatlonal education.

In addition, the manual contains .rolé-speciflc cesponslbllffles,\ Including activities

> ! . .
and projected” outcomes. . N

)
o

Policy and Procedures Manual

-~ 4 -

& T

Major emphasis ‘s pléced on the functlons of the Chlld Study Evaluation Team

(CSET) and the development of the Imf!vlguallzeq Educatlon Program (1EP) as structures

a ’

for conducting the assessment, evaluatlon, and ‘fdllow-ﬂrcugh for vocatlonal. placement
& . .

-

"+ and supportive services. The manual also Includes Information on full service

’
’

. Imp lementat lon of vocatlonal programming for handlcapped youth and the procedures

€
'S

necessary for the monltoring and evalifatfon of programs.
. q . ’

The Potlcy and Prgcedures Manual furfher ldentlfles the definltlons and legatl .-)

*

.

Impilications that provide the guldelines for programme’lc structure and focuses on the

s ¢ i) N , -

process and procedures necessary to provide career planning and 'vo:nﬂbnal programming

e

a

for handlcapped yoaths Also Included are a glossary, severali appendices, and a

compr ehenslve.bibl jography con:ralnlng state=of-the-art reference materlals.

L]
-

The. Pollcy and Procedures Manual and .role-spec!flc manuals are to be presented as

¥

s

a part of a comprehenslve statf development plan designed fto asslst schgol staff In

-

providing career planning and vocpqﬂonal programming of the hlghest quallty.

&

*
v

¥
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The Pollcy and Procedures Marual and role speclf.lc manuals are to be presented as-a
» : ' o ‘ e
. part of a comprehensive staff. development plan designed to asslst school staff In .

.

& ) - A

: s, o - )
*  providing career planning and vocational programming of the highest qualityd .
°t Acknow]adgement Is gliven '.ro:thebfol lowing people from The School District of

Phlldde‘|phla who served as memb8rs of a .task force in the development of thls manu;I:
LI - . . - R .
Morris Reid, Joe Ruben, Rus Fraliser and Gloria Bell, Spec¢ial acknowledgement Is given
. - X . .
to Georgla Zeleznick and Rhe MclLaughlln, Dlvision of Special Education, who e

»

faciiitated the preparation of all the manuals in this serled.
Q

To the staff of the National Center for Research In Vocational Educatlon, The, Ohio

- ‘

State Unlversity, acinow!edgement s glven as fol lows: C&'ol Je Minugh, Dla;m Morse,

principal wrl'rérs; Llnda.Buck. Jante B. Connell,’“pirlnclpa'l reseachers; Regenla Castle

[N

and Beverly Haynes, technical assistance; and .Janet Kiplinger and Brenda Sesslé'y,

¢

editors. ¢ : ' .
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Egleaflv; imptIcations

The:‘suppor'r and feadership of school buliding princlpais Is critical for the
provislon of successful vocational education In the least restrictive envlrounen;l' for"-
handlcapped students. Effectlve p!-g'nnlng and Impiemantation of the requlrements of . ‘
‘Poele 94-142, The Educatlon for Aji Hahdlcapﬁed Chlidren Act of |?75, and P.L. 94-482,_
The Vo;aflonal Amendments of (976, can only o;:cur» at the school level 1f the princlpal
takes an actlve part In seelng that the faculty and support staff ara’prepared,? ﬁof
_only to-cope wlth change, but also to use the process of cha‘ﬁéé as part of an eff_ocﬂveﬂ
Iearnlng experlence. The princlpal haé the resp;anslblllfy of admlnlsfgrlng pollcles-ﬁ ’
and procedures within the school bqulng. In addltlon, the princlpal must provide
teadership to motlvate faculty and suppor'r staff, 'Th]s leadershlp |Is espeé!,al If

’

{mportant becausé many regular and speclal ‘educafors"are faced wlith réqulrenan'rs to
make major changes [n order to brovlde an approprlate vocatlonal educatlon program for

[N

handicapped students,

A Look at the Leglsiatlion

o

e Pubilc Law (P.L.) 94~142, The Educatlon for Af| Handlcapped Chlidren Act
of 1975 states that publlc‘agancles,wlll ensure equal access to avalfablilty
of vocatlonal education for handicapped students, Vocatlonal education Is
to be a part of the free, approprla're educaition for the handlcapped sfudprg'r
} A wrltten indlviduallzed Educatlon Progran (IEP) plan ls manda'red for each’ ’
~ handicapped student,

" ) . ;
R . 3 N u

-4
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e P.lL. 94-482, The Vocational Education Amendments of |976, set aslide. {0 percent '
of the totakb grant for handicapped students.

‘® Pele 93-112, The Rehabliitation Act of 1973, mandates that héndlcapped students
are to be educated, along with students who are not hand.capped, to the maximum
extent approprlafé to the needs of the handicapped students. This Is- commonly
referred to as providing the least restrictive environment.

Adminlstratlve Leadershlp

Administration of Speclal Programs/Vocational Education

Five critical Issues directly affect the administration 'of vocational education

programs for handicapped students:

3
Pl o

e Administrative leadership
B ¢
' Coordination and cooperation

e Personnel preparation _ v

e Knowledge and full utifization of
service dellivery/progrem options

e Program evaluation.
An examination of each of these key fssues and alds for Implementation foliow.

To set the tone for effectlvé management of voca'rlona:} progr"ams for handicapped
students, the ’prlncl.pal mus1 work cooperatively with o‘l;her administrative anq
supervisory s"raAff,.

10

| | 14.
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Aruitoxt provided by Eic:

L

e§ =




Poslitive attltudes and work relatlionshlips can be developed by--

e planning for fu'rure needs In 'rerms of s'raff, bqulng space,
materials, and processes,

e developlng, presenting, and coordinating Inservice -programs N
for al| staff;

e malntalning an awareness of student and staff needs and
.abititles through program Involvement;

e promoting the beneflts of the program through an ongoing
and positive public refations campaign.

In order to compiete the necessary planning for ongolng, vocational educatlion for
handlicapped students, a team approach for the plannlng and déclslon-making 'processes

Is suggested. A team approach provides for a sharing of responsiblilty, followlng an

accknowledgemnf of administrative and supervisory staff ablilties to contribute to

.

needed declslons, Thls requlires that schooi~based personnel, as weli as admin]strative

i e . ' ¢
and supervisory personnel who may not have previcusly worked together, be carefuily «

tinked In order to ptan Indlvidual student educatlonai blan's, of fectlvely. v

Speclflc adminlstrative responsibliities have been desdlgna'red for virtualty afi

adminlistrative and supervisory staff assigned to the Dlvlslon'of Speclal Education,
‘Dlvlsmn of Career Educatlion, and Dlsfrlc'r Offlco of Speclal Educatlion personnei, In
S terms of providing support fo principais charged wl'rh the admlnls*raﬂon of vocaﬂoml T

1 educaﬂon programs for 'rhe handlcappod. ,These personnel must be sysfenaﬂcal iy and

w
a

no 15
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of fectlvely ut Ul.zéd by principals to support school-based ef forts, “Keep In mind that
pecpie are less H‘kely to be defenslive about change [f they have a pa.’r‘l' in the chaﬁge '
pro::ess.

Adminlstrative team responsiblilitles lnclu:je--

) esfabllshlng‘prlorlﬂes for services for those chlidren ldentifled
' as having critical fearning problems and who are not recelving an
appropriate educaﬂon, 7 \

e revlexing, ahnualiy, the speclal srrangeman‘rs developed to augment
district services through Interagency agreaments and speclai . -
contracts with pubilc or private agencles;

e mintalning an ongoing chiid-find program to locate the unserved,
to program- adequately for the underserved, and to provide for the J
.~ previousiy served who have returned to school and who conﬂnue to
be ellglble,
° monltoring budgets and flscal records relaﬂ've to ftocal, state,
and..federal accounting requirements;
v e coordinating with other agency admln!sf_rafors to ensure Integration
of handlcappéd students Into the total school program and to deveiop “
appropriate ellgiblility criteria for placemsnt options;
® assl‘sﬂng teachers In the deveiopmept of adapted programs and
schedullng of classes and programs;

e Organizing an effective, flexible Child Study Evaluation Team (CSET)
whose operatlion should encompass the following: (a) uniform p‘ocedxres for
referral; (b) comprehensive, multifaceted student assessment; (c) the ,
development of the required component of the IEP; (d) estabilshment of
placement procedures; (e) change of placemen'r procedures; (f) annual .
review of the students' needs, sfrengfhs, and programml ng; (g) substantial

" parental invoivement;.and (h) procedural sfeps mandated by state and
federal Iaws,

12 o °
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e Impiementing competency-based vocational educatlion programs
and courses desligned to serve a wider range of entry~ievel
occupatlions; ‘

o asslsting In or providing for The selectlon of personnel to
provide speclal educatlon and retated services;

e submitt!ng appiications, proposatis, Eeporfs, and forms as
necessary for the operation of an approved program;

e malntalning administrative and student records In accord with
applicable state and federal iaws;

e ensuring the participatfon of handlcapped students attending
private schooi; . )

e providing for appropriate graduation requlrements that avold
discrimination agalngf handlcapped students; and”,

e providing for personnel development programs based on sound
ptanning and staff Input,

Program Monitoring and Feedback

5iving teachers relfevant feed back from classroom visits for the purpose of
increasing the quality of iInstructlonal programs has always posed a problem for school-
adminlstrators and supervisors. The probiem Is compounded for speclal educat!on by the

advent of P.L: 94~i42 and Its rigorous requirements for compilance..

R —
e

i3 ' 1 7 | .
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The Speclal Education Program Checkllst was desligned to asslist personnel In

maintaining procedural compiliance, as wel;l as to provide feedback regarding the

~ Quality “of the Instructional 'progra'm. The eighteen-item checkiist Is divided Into five

major toplc areas:
| I. Indlviduallzed Education Plan
ifs Record Keeplng
Materlails and Equipment

Pianning for Classroan Interactions -
. ; . ‘

Working with Other Personnel

Included In the Speclal Education Program Checkilst package are-- .

manua |
CO.VOI' page,
summary sheet A, and
summary sheet B. . .
> .
The manual provides a rationale for every l'rem‘tn the checklist. Demo\graphlc data

\

and a space'for dlagramming the classroom arrangement are provided on the éover sheet.

-

[

Summary sheet A Is used to compile observational data over two visits. Summary sheet B

is provided as a means of documenting recommendations fhat result from teacher/

administrator dlalogue.

a

ERIC
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The School Distrlct of>Phl{adelphla Is committed to the phllosophy and concept of-

individuailzed JInstruction for all handlcapped students under the guldellnes of P,L,
a4 . : :
94~-142. The Speclal Educatlon Program Checklilst represents an attempt to devise a
- kN .

process for Interpreting .and "lmplemenﬂng these prioritles, It aiso provides afrnodot———J
\
|

for teachers and adminlstrators to work together to ensure the approprla‘ré deflvery:of

o

services to handlcapped students..

The checkilst format provides Informatlon about the classroom from the .

- parspectives of Both teacher and adminlistrator. The teachers are asked to rate their
fevel _of attalnment for each of the sectlons’In the checklist, Durlng the classroom
visit the admlnistrator also documents observatlons on each checkllst.Item, Upon’

.
3

compietlon of the checkilst, there Is an opportunlty for the adminlstrator and teacher

[y

o

to dlscuss, their perceptlions of the ciassroam operation. Flnaliy, an obJe;:ﬂve ’

goai-orlented recommendatlon is provided as a natural outgrowth of the checkilst,

Thus, the results of thls dlalogue provide speclflc documented recammendatlons to be

<

impiemented by the teacher, adminlstrator, or other personnel (e.gs, counselor,
theraplst, and so forth).

Each recommsndation wiii be mon!tored via timefines, and future use of the

checkiist wiii provide comparative data &0 rate progress.

15
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The Speclal Educatlon Program Checkilst helps facliitate compllani:e with P,LJ

94-142, of foctive classromm structure, and ‘Individualization of Instructlon. F~am thils

process comes a model for relevant, ongolng dlalogue bétween teachers and

adminlstrators, which wiii enhance the qualilty or the [nstructlonal program for‘f

handicapped chlidren.
A complete copy of the checklist appears in the Administrator and Sup‘ervlsor

manual of this serles. Muitiple copies are avaliable from the Dlvislion ot Speclal

*Education, 1




Coordinatlion and Cooperation

Putting together : he bits and pleces of a c&npréhens Ive education program fcr

handicapped students !nwolves buliding an effect ive mnagement structure that
facli l'ra'resja team approach to making the best use of all avallable educational

alternativess - Conslder the following concerns for educat{onat -aiternatives:-
? g .

e Managing the learning environment, What kind of Intervention Is
needed? Where do we start once the Inlflaj| assessment has been
campleted? How can speclfic programs be modl fled and evaluated
as a part of the total Instructional program?

Managing the use of support staff. How do personnel Interpret
evaluation jargon for Instructlonal programming for the
classroom? Mow do we use psychologlsts, soclal workers,

and other support professlonais and paraprofessionals?

3

Conslder, as-an example of coordlnatlon and cocperation, the fol lowlng strategles

princlpals can use to encourage wocatlional educators to provide appropriate oppor-

N

ﬂmlﬂ&s for handl capped students to be Inciuded In thelr classroan:

® Glve the fTeachers a chance to observe varlous mode | programs with
.estabilshed |inkages between ragular and speclal educators so that
the teachers may choose programs that are appropriate for thelr
own needs and Integrate them Into thelr own pract!ces.

N
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Show the teachers how you, as prlnélpal , can suppbr‘r thelr efforts
#dministratively, depending upon the systematlc plan each teacher
has for malnstreaming development and Implementation.

?

Glve the teachers background Information.on P.L. 94-142 and Its
rejationship to ‘the total school program.

- Help T;e tboalles.  better understand the full Implications of maln=

streaming. This Includes both attl4udinal and academic concerns.
in particular, help teachers understand the concepts [nwojved In
jeast restricfive environment, due process, core evaluatlion , and .

Indlviduallzed education program (IEF) planning. can

Discuss spec['f!;: cons lderations such as role expectations and
change strategles for developlng col laboration between regular and
speclal education within the conflnes of dally school actlivity, .

Help teachers understand the roles of aill supporf staff.,

Inform teachers of the Impllcations of recent research for the

: ln'regfaﬂon of handlcapped chlidren Into the reguiar classroan.

Glve teachers an opportunity to Interact and: share experlences with
each other. These dlscusslons can provide a besls for future statements
abaut prlority needs for the schoof’

Emphasize the team approach and the potentlai role of the speclal
education teacher in programming for all children. '

< Enilst the ald of the reqular teacher [n complling a itst of tralning

neads as part of the Inservice education pian.

>




An examp le ofATho possible coordination of school resources for the handlcabped W

student is depicted on the folldwlng diagram.

.

SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT

VOCATIONAL EDUCATION

ﬂﬁﬁfrucfor(s)

<

.

Individualized

' Supportlve | >

Personnel

instructional-
teacher Alde
Job placement -
Coordinator
Vocational Guidance
. Personnel
Wor k. Exper i ~nce
and Co-op.
Coord i nator

Practical Arts -
Instructor

.IMuﬂrhlAHs
» Generai business
» Home economics .

Special Neads, °
Learner

SPECIAL EDUCATION

Special Education L

Instructors

< Supportive

"« Speech therapist

Resource room \
teacher “

Special classroom
teacher o

Personnel

» Reading
Speciailist
» Soclial worker

« Language-math
Specialist

. Spacial Teacher
Consultant

+ Interpreter-
Bilinguist

» Work=Study and

Prevocational

Coord inator

3

Baslic Academic
instructor

Math teacher
Language~Eng! ish
Teacher

Note:

o
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Adapted by permisdion from Phelps and Lutz,

for the Special Needs Learner, Boston:
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The brlnclpaI musf be aware that outside ‘agencies and institutions offer services
of great potential for student benafit. The following diagram shows some of ‘the
outside agencies and thelir potential impact on Thephand!capped student.

A

Federal and State
Agencies

1

. o Vocational rehabilitation

« Employment services

. Social Security
Administration

. Hdman resource
programs (CETA)

- » Mental heajth
o Other Agenciles .

Community
Agencies and
Organizations

. Chamber of Commerce
o Goodwill Industries

« Other organlzatlons

» Mental health assoélaflod" e

>

¢ COMMUNITY RESOURCES AND THE SPECIAL NEEDS LEARNER

-

Busliness, Industry, and
Labor Organizations

a
-

. Speclalized tralning
programs

o Career speakers _ -

<o Flold trips

¢ Occupational information

materials
« Other resources

Special Needs
Learners

Cltizens and Speclal
Interest Group
Services

Speclal financial
. assistance ,

rental

« Special counseling

(legal, etc.)
o Other services

Prosthet ic equipment.

O
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Working wlth Parents . . ’ "~ '

. o . i ® . t\ w
Cooperation and coordination with parentc Is essential. The principal is the key

v To establishing constructive communication with parents, There are many ingredients

s : - . _
that shape the parents! attitudestoward the school, and it Is Important that the

principal recognize the factors with'lin. the control of school personnel. Consider ‘the
: o ¢ N
. |
following factors when working with parents:

]

. . -

® The attitudes of the principal and staff toward the parents and
their Involvement in tie educaticnal planning process.

o ? I» €

e . ® The attitudes of the principal and staff-toward the hand I capped
' students.,

."® The attitudes and oplinions of nonprofessional staff-and para-
professionals {secretaries, malntenance wor kers, lunchroom aldes,
volunteers' classroom aides, and so on). Many Ilve In the same
neighborhood as parents and are trusted sources of Information
about the school and Its programs.

[

. \:’1 q
. .® The dpenness and speed with which parents! questions and concerns
“ are met, Delays'ln providing information should be avoided, but

enough time should be tzken to make sure that the Information Is
completely and accurately conveyed-to parenis.

® The ease with which parents' needs are met. Do the appropriate staff
members know how to respond to parents and how to he!p them, or are
the parents referred from one person to another several times bef-~:
they find help?, : ’

® The ablility of school personnel to communicate with parents abou’ the
adequacy of the services being provided or the need for alternative - '
services, . s

21 i
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o ‘Clearly defined procedures that ailow Yor meaningful parental
Involvement In the assessment of thelr child's nesds and In

-

planning a program for thelr child. v -

—

. Throughéuf the educational planning pgocess, the parehfs are asked to participate.

Parents vary In their level of sophlstication In working with the school. Therefore,

o

<, . .

the principal needs to egtabllsh conslistert prqéedures and apply them with gréat

sedgiflvlfy to the:needs and concerns of each parent. Many parents may be vitally

L4 . v

anqrésfed in the progress of their children, but are not comfortable with the school

'C

personned. Techniques to assist parents In participating should be

developed. »

. . Personnel Preparation Tt
Y

H

The development of school staff éxperflse In wor king with handicapped students Is

not kimited to certlflcatlion from a college or university. The ongolng personnel

~

development actlvitles (inservlice; wérkshops, seminar's, IecFures) are a necessary

* f ”

compénenf of preparing schoo! staff to provlde approprlate %ocaflon%l Brograms 1o

hand | capped students. Profussional growth wll! Increase the quality of seryjce§
avallable to handlcapped students. Some- general. Ideas for encdhraglng this

M ‘ T A
professional growth and development for teachers, as wel | as other staff personnel

Include the followlng:

Aruitoxt provided by Eic:




. . . ‘ . v [ -“ L
. ® Programs should be held in the schoolss To sustain Interest, tralining
can be held at different locatignse By visiting other schools where

teachers have previcusly completed similar workshops and Have : : °

ImpTemenTed new programs, partlicipants can seé firsthand how SKiTTs
can be applied in the classroom.

° c(Eourse content should address specified needs, and the Inservice
process should alloW for each participant's Individual compstencies.

e Teachers should be allowed release time from classroom respons!=
biiities to attend sessions, whenever possible. .

. e Participants should feei that the Instructional material will meet their needs,
will improve their ability to Instruct thelr students, and will ease the ongoing
burden of paperwork or other classrodm cons'rraln'rs.

e The prlnclpal and other admlnlsfrafors should acﬂvely parﬂclpa're
In the inservice Tralnlng programe. .. . -

e The mode of presentations should be varied. On-site, fol low=up
should be provided by the Inservice Instructors, 1f at all possibie.

e Direct, ongolng consultation should be.available as teachers Implement
changes |ntroduced IW formal sesslons. Thls support needs to be directly
- related to speclflc classroom acﬂ@lﬂes. g o

~ A"wlde varlety of pwsonnel development actlivitlies In speclal education are '
A i . .

a

directly avallable to prln‘clpals through contact with- the district special oducatlon

.
o '

adminlstrator. - Interaction with the district special education administrator should
lead to a long=-rang pian +o provide personnel develiopment .programs directiy linked to _

changes “In !peclal ucatlion programse ' .

oy
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Developlng the I[EP

P.L. 94~142 mandatés that an Indlviduallzed Education Program (iEP) plan be de-

veloped for each handlcapped student by a team of educators, parents, and speclalists.
¥ / :

Team activities are planned and carried out with frequent coordlination and inter=~
communlcation by the pecple who have contact with the student. The time required for
this type of teamwork Is of fset by the greater uhdersfandlng, purposefulness, and

ef ficlency with which an ef fective team can operate. in developing the |EPs, the

,

principal must demonsirate ef fectlve communication skllls, as well.as the ability

to structure team mesetings. e : -

" The value of Inservice tralning that addresses specific issues such as working

wlth parents, communication skilis, and team bullding, cannot be overemphasized. These

. Tralnlhg sessfons should be made avallable to al! members of the CSET. Thlis tralning

- & - -

will hefp all of the team members to know thelr responsibilities in the development of
JEPs for handicapped students. : ‘ 1
The team meeting should be structured so that the goals df the meeting are clear

and the Team‘memberg‘who are aware of'Thelr own resﬁonslbl|lfles and the re~

sponsibilltles of others, will minimize potential difficulties. The following sug-

gestlons may help to structure team meetings:
° §Tafe the~ goal (s) of the team meeting clearly. % For instance,
the meeting purpose may be to determine the nature of the student's

. : . 24
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IEP; the actlvities needed to reach goals must be developed; and
agreement among team members as to the goals'and actlvitles must be
explicit, ,

o Team members can become aware of the role expectatlons of other
members by observing them at work, talking with them about thelr’
rofes, reading thelr written reports, and particlpating In role-
play situatlons. " ‘

o Team members can become aware of the role expectatlons of other members
by observing them af wor k, talking with them about thelr roles, reading
thelr written reports, and particlpating In role-play sltuatlons.

for managling potentlal dlfflcultles during the IEP process:

e Concillatlon. Thls Is an lurormal conference requiring a minimum
of structure and no third party. It Is recommended as a starting
polnt for ai] dlspute settlements. Sltuatlons conducive to resolutlon
at thls stage are issues Involving proposed program changes, such as
movement of a student from a speclal educatlon self-contalned.
classroom to a resource room programe , “

4

e Medlatlon. Mediation pqpéedures are classifled under three headlIngs:
procedural functlons, communlcatlon functlons, affirmative and
substantive functlons. The use of a third-party medlator may be most

N approprlate In cases where compromlse Is possible, such as where
o " team members. agree that a chlld Is handlcapped but dlsagree about
' the degree of service requireds

e Fact findinge Thls procedure @oes not Involve medlatlon, but assumes
that facts alone wiil help to solve the dispute. it may b8 best used

_' 25 ‘
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In order to create an effectlve |EP that protects the rights of both students and
parents, the principal should make provislons for developing the communicatlon skills

. of the staft Involved In bullding the |EPs. The following are some posslble technlques




In situaflons-whefb there |s a great deal of data requiring careful
sorting and examination. Such a case Is where a child has received many
dlfferan types of. special services.and yet another i's being recommended.

- e ym - Formal due process hearlng, This procedure most closely approxlmafé%
arbitration by a third parfy. A due~process hearing of f icer prepares
a kind of fact-finding report to describe findings at the end of a hearing.
This procedure Is suggested only when all others have been tried and have
= falled. A typical situation Is where the ldentification of a child's
handicap Is In question and there are no clear gulidellnes as to the
meaning of labels used. : i

Service Dellbery/Pragrams QOptions:

kY a

Cooperation among vocatlonal education and special education staffs and those who :
provlde supporflye/rélafed services Is critical In the provision of appropriate.

N

vocational education programs for the handicapped.

" Program Options

The student's {EP includes the Identification of the least restrictive
'Jg‘
environment. This environment Is particular for each learner. The diagram on the -

fol towing page deplcfs six levels of program modiflcation aﬁd'relafed program optlons

for the handicapped student.

A. 2%
30
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Work

Activity
Center

Teaching job and
related skills using
powerful methodology

Workshop Program

Training and production activities -
a sheltered workshop with low student~
to~staff ratio

Special Vocational Education

Approved vocational prégrams in center for handi- »
capped pupils who experiunce difficulty in large schapl
settings. I .

L]
Regular Vocational Education

Programs in Comprehensive High Schools, Area Vocational Technical
chools, and Skills Centers adapted with special materials, equipment

and personnel.
4

Regular Vocational Education
No Special Support Services

Table 1: Hierarchy of options for vocational education of handicapped pupéfl.
from least to most restrictive. . -

ERI
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The establishment of such program optlons gives students the opbgrfunlfy for

movement whenever their progress or lack of progress permlf;.. The spectrum of

vocatlonal education program options Is expanding raplidly. Currently, the fol lowing

program options describe the major service optlons in the Philadelphia School Dlsf}gcf._

Updated ilstings of locat lons of course options and so forth, are avallable from the

0ffice of Vocatlonal Education, Dlvislon of Career Education. These |istings need ﬂtoﬁ;w”_-r‘_
be reviewed by the princlpal ard CSET members In terms of an ongoing awareness of
potent lal placgmgnf optlons.:

; A. Malnstreaming of mildly handicapped students into regulér vocational programs with
students who are not handicapped.

|, Handicapped students are currently being malnstreamed info virtually all
comprshensive senior high schools, vocational-technical high schools, and
skifls centers, and thereafter Into their regular vocational shop programse

a. To provide direct support for this vocational malinstreaming ef fort,
support systems have been inlitiated fo assist the regular shop
instructors, as well as the students Themselves. Such support
takes one of the followlng forms: :

(1) Certified speclal vocatlonai resource room teachers. These
teachers asslst the shop instructors In seeking alternative
methods of Instructing handicapped youngsters. They also
provide one-to-one tutorlal assistance and smal | group help to
students who show vocational shop-related academic weaknesses.

™

= 2]

(2) Assignment of qualified shop training assistants fto those regular
vocat lonal shops Into which thrée or more miidly handicapped
~ students are mainstreamed on a regular basis.

28
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(3) Asslgnment of speclal educatlon job coordinators to serve miidly

: handicapped students' needs In areas of vocatlonal counsellng,
Job slte development, employment p]acemenf,.and fol low=-up
coordination. ' i

Vocatlonal education programs Ere provided In occupational schools for
miidly handlicapped students-and In self-contathed vocatlonal shop pkograms In.
speclal education centers,

Vocat lonal programs for moderafely handicapped students In work fralnlng .
schools. Vocat lonal programs Include packaglng and processlng worlshops (Sﬁbraflng
under llcenses granted by the U.S. Department of Labor), bultding sanltatlon
shops, and home economlcs laboratorles. Plans are In pfogress for Incluslon of
such students Into food .services, warehouslng. and automoblie care shops In fhe

school dlstrict's skllls cenfers.

Work Actlvity Centers. Tfalnlng as opposed to production procedures In complex:
Industrial tasks are desligned for more severely handlcappedAsfudenfs,

When planning for placement of handicapped students In vocatlonal programs,

consider the }ollowlng questlions:

e What is the nature and severlty of the handicap that proﬁlblfs the
student from parflclpaflng In regular vocatlional educaflon with
supptemenfary alds-and services?

® |s the handlcapped'sfudenf unable to parflélpafe in the regular
vocatlonal program because facilitles are Inaccessibie?

e What are the varlous alternatlve program arrahgements for handlcapped
students who cannot participate In regular vocatlonal programs?

e Are the facllitles, services, and actlivities for handlcapped students
In the varlous alternative programs comparable fto thdse provld#d In
programs for nonhandlcapped students? Equity In thls case wou!d mean equal
opportunity for beneflts and sorvlcos.

29
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Before establishing new pfograms and services, the principal should flrst examine the
present vocational programs and consider the foliowlhg:

e What obflons are avallable for handicapped students within the schgol.and
district? ®

Fl

e . What needs fo be done with present regulaf vocat fonal educat fon programs to
enable handicapped students to particlpate successfully?

e What aspects of a speclally designed vocaflonal education program-need-to- be«msum-—74~—
created and lmplemenfed?

° YWhaf related or support services need to be provided to enhance a
handicapped student's success In regular vocational education?

. fhe question of e[iglblflfy for a spec|fIc pkogram must also be given sareful
_conslideration. Tﬁe entrance criteria fof all sfudsnfs shou!a be sfaféd cleariy and
conclisusliys. When sons|der|ng the handicapped person's admlsslsn the folloWing
questions will be he|pfu;: .
e Do 1he reyuirements relate directly to success In the program?

e Is It possible to substitute other experiences for particular
requirements?

e Are nonhandicapped students required to meet the same eligibility
requirements as handicapped students? ' ‘ :

e What tralning can be provided .to prepafe handicapped students to
meet entrance requirements?

30 34
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The;succeSSful'parTlclpaflon‘of the handicapped student In a regular vocat fonal
Program wil| depend a great deal on the preparaflonjli the student as wel!l as the
preparation for the student. Guldeilnes for this preparation should Include; but°not

. be limited to--
o approprlate preffaln!nd experlences for handlcapped students to
prepare them for the regular program;

»

o designation of supportive (related) services to be provtded;

.

o preparation of regular teachers to work with handicapped students;

e modlfications of schedule, éurrlculum, equlpmegf, and facltities to .
asslst Individual students; ’ :

® cooperatlon of specl:al\educaflbn, vocational education, and supportive
services staff in moeting students' Individual needs In the regular
programs; and ’

® conslideration of moving fo a competency-based program and modlfying
traditional forms of grading students,

This preparation begins with the development of the [EP, which Identifles annual

gbals, short-term Instructional objectives, and equipmeny, faci!ities, or methods which

will help the student succeed In the regular classroom,
The need for special vocational education programs for students who cannot achleve

satisfactoriiy in Eegular vocational programs with appropriate related services should

N
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be indicated in thelr CSET evaluation reports and IEP. The establishment of special

" programs should Include administrative examination of the foilowing:

e Determination of. course offerings

o Gulidelines for site location and equipment selecflon
e Determination of staffing needs

e Determination of scheduling needs - .
e Development of curriculum

e Criteria for placing students in separate programs

Specla! vocatlonal educatlon programs for those students whose Impairment
precliudes invoivement in a regular classroop shéuld further prepare the students for
lntegraffon Into the regular classroom and méy provide more lnfen;lvesfralnlng at the

" job=entry skill Ievel; In additlon, such programs may have to Include the following:

e Training ln.self-help and Independent living skllls

° Speclflc occupaflonal opporfunlfles sfresslng exploraflon and -
" awareness ‘ )

e Development of entry~level occupational skills or special competencies
related to one component of an occupational area through speclalized.

vocatlonal education courses .

[ Developmenf of compefehcles that will enable same students to be accepted
in an on-the-job training program or a regular.xocaflonal education -
‘program o

‘e Development of competencies in the more severely vocatjonally handicapped
students that will facllitate thelr placement In a sheltered wor kshop

.
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Job Placement and Fol low~up Services

Job placemenf and fol low-up need to be established In order that handlcapped

o

students may secure and malnfaln Jobs that are sulitable for Thelr Interests and,

“abllities, .

‘Many fol low~up servlces‘areifhe same for handlicapped and ddnhandlcapped students.

These Include the following:

Referrlné?sfudenTS'fo Job openlags

Instructing students in job-search technlques

Taking Job orders from employers and Ilsflﬁg Jobs .
Foltowing~up on placements of students in jobs .
Sotlclting jobs for 1isting - : ' » o

'

“

Additlonal services that may be needed for hand!capped students to enhance their

success in securing and keeping a job Include the following:

e Instruction and pracflce In job-seeking skills for handlcapped

students, who may need more pracfice to compensate for lack of
exposure fo the work world, lncludlng

~ Preview of employment resources

~ Proper use of application blanks

Methods of effective interviewing.

Suggestions about how to focus on capabilities, not handlicaps,
| ~ when talking with employers ,

| Preparation of resumes and obfalnfng letters of reference

e Provision of Information to employers to dispe! their fears
about hiring handicapped lndlvlduals

ERIC . o

Aruitoxt provided by Eic:




e Provision of infotgaflon to assist both employers and handicapped
indlviduals In acqulisition ofradaptive devices and In modiflicatlion
of work fasks/work environments that will enable physically or
mentaiiy handlcapped lndlvlduals to be competitively employed.

e Establishment of procedures to search acflvgly for Jjob openlngs
In the community for handicapped students. ’

e Development of procedures to match quallflied students with .
available jobs. .
4 3
o Provislon of asslistance as needed, to students durlng lnfervlews and _
contacts wlth persodnel offlcerse . . - - 7

A .

9' Assfstancemto students In solving Job-related transportation problems.

"

o 'Asslsfance to studants durlng an Inltlal period on the Job

2
v

o- Establishhent of on-fhe-job fol low-up pi-ocedures

o Coordlnaflon of educat lonal agency placement actlvitles with v8cational
rehabll}tatlon, state employment servlices, and other community agencles

-

Program Evaluation

LY

-

There are two levels of evaluatlon necessary for hand Icapped students' programs:

“

evalqulon of the lmplemenféflon of the IEP and evaluation of the total program. Both

"of .these eyaluatlons provide Important Informat ion needed to change, modlfy, or
reschedule programs or services. The annual program review of the lEP-s?ou!d be viewed
as a critlically lmporfanfvprogram planning actlvity. Subsequent course selection and .
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roster development to address schoo! needs should follow from a systematic

i
summarlzation of needs documented In the IEP review process.

. Geod internal pfogram evaluations provide for assessment guidelines, |nstruments,

and In~house processes, and can bring about signiflicant school Improvémenf. Some

suggpsflons for evaluatlion categorles are as follows:

©

® How were vocatlona! courses to be offered determined? » "

e How wlll the courses enable the sfudénfé to earn an adequafe'lncome?

-~

e How are the students salected?

e Are the varieties of class content and methods satisfactory? , “

e How many students complete .or drop out of the program?

n »
® Are the teachers adequately prepared and qual lfled? BN ..
® Are ®mployers adequately used?
e To what extent Is the program competency~based? .
e To what extent does the program address a variety of entry-level Jobs?

An evaluatlion plan shou!d be developed that specifies the followling:

e questlions to be ansﬁerad concerning program.ef fectlveness (based on program

-~

goé|s) : .

e data required to provide answers to questions

e -

.
+

»
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. : -
e methods of obtaining dg:a ‘ ¢ )
* A o s
. e person(s) responsible for conducting the evaluation v
e criteria for determining success . \ ..

>

e ‘presentation of findings

- " PoL. 94-482 requires that ... .rate education agency evaluate Thqbbrograms funded

-

through [t. There are also specific evaluation criterta for handicapped vocat lonal |

. ©

education proJecfé. In devflqplng‘a local evaluation plan, the principal should take

Into conslderation the requirements of the state evaluatlon.

>

The regulations of P,L. 94-482 speclfy that program evaluations shall be based in

* terms of ef fectiveness of planning and operational proceéses, such as the Jollowlﬁgg

o

° quglify anqlavallablll?y of Instructional offerings
e guldance counseding, placement, and follow~-up
services .

e capaclty and conditlions of faclliitles and equlpment

e eomployer particlipation n cooperative programs of vocational
educatlon, and . .
i

e tnacher quallflcaflon§ ’
. . ' -
Other spe~ifled criteria for program evaluations include the
following: -

Results of student achlevement as measured for example by the following=--

e standard occupational pfo}lhlency measures,

L

. e criterjon-refereaced tests, or, 1
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® other examinations of students! skLlIs,_knonledge,u
attitudes, and readiness for entering employment.

- J’. - - Q T
Results of student employment success as measured, for example, by the fol lowing=~

G
.

e rates of empioyment and unemployment, :
O wage rsfes,
e duratlon of edbloymenf,
® oemployer satisfaction with perforﬁance of -vocat ional
students as compared with performance of persons who

have not had vocational education, and

e assessment of employee satisfaction with the Job (not
required by P.L. 94-482),

. Use of Evaluation Findings

Information obtalned during the evaluation should be used to compare program

“

per formance and outcomes with program Intent In order to Ident!fy areas that should be

changed or terminated. The findings may serve fo determine alterations in program .
‘deslgn, changes In program operation, or termination of program components. it should
. - .
be anticlpated that alterations In program design will be needed for many courses In

order to actively promgte incluslon of the handicapped. The spirit In whfch these

alterations are undertaken will greafly«lnfluence fhelr eventual results.

O
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Speclific Responsibilities Grid

; in order to ass!st fhels;hépl personnel in accompllshing fhelf'fésks, fﬁe School
District of Philadeiphia and the Alllancb sfaff have developéd a specific
respoﬁélblllfles grla. The grld consists of flve cdlumﬁs. These columns provide the

.facul}y/sfaff member with descriptlons of the elements necessary to mee%nﬁandldapped

students! needs under a glven clrcumstance. The flve column headlings are as fo'l lows:

le _Initiation of Task-~This column presents a specific sltuation to which the
faculty/staff member needs to react.

2

Task Description--This column preésents the speclific task that must be
. perform:j) glven the situation Identifled in the first column.

{
Tools apd Equipment-~This column presents specific Items (records, tests, |
assesgments, standards, gulde!Ines, etc,) that will be needed to accomp!lsh
the tdsks described In column two.

o

Personnel Interface--Thls column asslists the faculty/staff member In
Ident IfyIng those people who should-be Invoived dlrecfly or lndlrecfly In
accomp|Ishing the task described In column twoe

Specific Qutcomes--Thls column provides the facuffy/sfaff member with specific -
Informatlon that needs to be obtalned, or a specitlic actlvity that should be.
accompi Ished through the task described in column two.

This grld presentation enables the faculty/staff person to see at a glance what

Is needed, under what clrcumstances, and how to accompdIsh the speclflc taske

ERIC - , y
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Principals, (Includes designated tasks to Vice
Principals, Department Heads, and Coordinators)

JOB TITLE

DEPARTMENT

School Staff

Page 1 of 2

Initiation of
Task -

v

Task Description

1. Referrals, special educa-
tion meetings, and training
programs for parents

*

1. o Conduct or direct CSET meetings

e Use various conferencing and ‘communica-
tion techniques to facilitate staff, parent °
and pupil communication -

e Conduct/provide leadership for IEP
meetings

e Monitor the implemertation for all
components of the IEP v
" e Organize and provide leadership for
school-based parent training programs

2. Assessment and monitoring
of teaching, curriculum,and
assessment in the classroom
to assure appropriate IEP
implementation

2, Asséss and monitor:

classroom organization

pace of instruction

curriculum adaptations -

media and materials

teaching strategies . ‘ L
behavior management techniques
formal/informal assessment
learner/teacher styles
delivery of related services
annual IEP review

CSET reevaluation

3. Requirements jer adVisory
committees

3. Promote the use of advisory committees and
participate in program advisory committee
meetings -

L T
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REPORTS TO

District Superintendent

= &=

CLIENTELE

Teaché}s, School Staff, Parents,

Students

Tools/Equipment

Personnel
Interface

Specific
" Qutcome

l. @ conferences
e in-service

school staff

. community groups
parents ’
CSET members

1. Parents, the
community,and school
staff are informed
and communicate openly
about student needs

2. e classroom
observations

e documentation
of teaching/class-
| room activities

e comparison of
activities with' IEP

e teacher inter-
views

e assistance from
vocational and/or
special education
teacher(s)

2. e teachers

e paraprofessionals

e vocational super-
‘visors

. e special education
supervisors

@ various turricula
supervisors

2. Effective, indi-
vidualized programning
that meets the stu-
dents' goals and ob-
jectives as stated

on the IEP

e school staff
e students
e teachers
e business and

43

,,,,, 3. e classroom visits
e conferences
® observations
e interviews
O
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industry representatives

3. Recommendations for
modifications, as )
needed, in vocational
programs '




Principals, (Includes designated tasks to Vice
JOB’TITLE Principals, Department Heads,and Coordlnators)

—F

PEPARTMENT _School Staff

Page 2 of 2

Initiation of
Task

Task Description

. Need for positiye school
elations

4, Support a cooperative relationshlp among
aLl school personnel and the community

AN
N

N

" Pb. Need to administer and
monitor school activities
regarding staff development,
emergency first aid, pro-
cedural safeguards, and
identification of archi-
tect.ural "barriers" to

to handicapped students

. policy and related procedural safeguards

5.. Administer the school-based special educa-
tion programs in compliance with policies
regarding informed parental consent, due
process,and other procedural safeguards for
the rights of pupils and parents, including:

'@ monitor and administer school district

with regard to pupil records and record
keeping. systems

o determine the staff development needs
of regular and special education staff

o administer first aid and emergency
procedures

° identify.arch1tectura1 "barriers" in
the classroom and school building that
interfere with the education of handicapped
children
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REPORTS 'T0 District Superintendent

CLIENTELE Teachers, School Staff, Parents, Students
: Personnel Specific
Tools/Equipment Interface Outcome

‘4. @ meetings
e curriculum

review committees

e staff in-
1 service

4, @ all school staff
e students
‘® parents
e community repre-
sentatives

4, Coordination of
academic and voca- .
tional curricula with
a student's total
program

5, e meetings
& local and
district policy

guidelines
e inservice

5. e all school staff
e community repre-
sentatives
e parents

45
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5. School programs,
curricula,and environ-
ment meet the needs
of handicapped stu-
dents in accordance
with district guide-
lines and policy
plus student's IEPs




' SUMMARY

The school princlipal, as a member of the administrative team within the schoo!

QIsfrlcT, has a cruclal rolé In ensuring-that the handicapped students fecelve an
approprlafa education In the least restrictive environment, )

.Tﬁe prlncibal must lead the school staff In making chénges In facilitles and
cgr?lcula and In the overall attitude about the capabl]lf{es of handiéapped‘sfudenfs.

The‘ﬁrlnclpal must ensure that the teachers, professlonal,:and clerical staff have the

opportunity to learn more about the abi!ities of the handicapped students and the

specific strengths and weaknesses they méy bring to the classroom. _The'prlncipal’ﬁho'””

knows what speclific programs-ére effective and who carefully monitors and provides
teedback to the teachers will contribute a great deal foward the success of the

students., This task Is made easier with the use of the specific responsibility grids,

which provide direction to the principal and his/her staff,
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Entries In this bibllography were col lected and catalogued for the use by
principals In the Pn}ladglphla School District. The objectives are to provide
asslistance In: .

L4

e Identifylng maférla|s}fo be utillized for both general
curricuia and speclialized programs;

e locating materials that present procedures and methods
| for serving both special education and vocational education.

Entries In Thls'blbllography were ldentified through "literature searches of the
Educational Resources Information Center (ERIC) Clearinghouse, which consists of:
. s ?
e articies from over 700 journals indexed by the Current Index to

Journals In Educatlon (CIJE) and

e research reports, papers, blblliographies, and books indexed by . ' .
Resources in Educaflon (RIE) o

S

Insofar as possible, each catalog entry gives the title, developing institutions, cr
author with address, date, number of pages, and price. An abstract follows which Is
drawn in most cases directly from the ERIC entry. Entries with an "ED" number inciuded
may be obtalned In microfiche (MF) or hard copy (HC) from the ERIC Document ‘
Reproduction Service, Leasco Information Products, 4827 Rugby Avenue, Bethesda,

. Maryland, 20014,
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£D164985 08 CE0I9639 Co _
Mainstreaming the Handlcapped in Freparatory Occupational | _ e
Education Prugrams In North Carollna. Final Report. :
Hughes, James H .
System Sciences, Inc., Chapel. HITE, NoCo' ;
Mar 1978 196 p : Not available in hard’ copy due to smal| type
Sponsoring Agency: Bureau of Occupational and Adult Educaflon
(DHEW/OE), Washington, D.C. : ;
Contract No.: 300-76-0375 Grant No.: 498AHOI93 C
EDRS Price: MFOI Plus Postage, PC Not Avallable from EPRS
Language: English e
Document Type: RESEARCH REPORT (143) ,
Geographic Source: U.S./North Carolina /
Journal Announcement: RIEJUNT9 -
A study was made to identify needs and barriers relafed to fhe malnstreaming approach
and to assess attitudes of secondary principals and occupat lonal- education teachers
toward mainstreaming apd their perceptions of needs and barriers. The design of the
arojecst involved a three-phase research effort. The flirst phase utlllzed the Delphl
‘Technlque with local occupational education program administrators to identify needs
and barrliers. The second and third phases Involved mall surveys of principals (N-10I)
ang occupational educatlod teachers (N-568). It was found principals and teachers were
neither highly-accepting nor highly rejecting of the malnsfreamlng approache Priority
needs and major barriers were Identified and thelr implications for program planning
discussed. Teachers and principals expressed general agreement-on the priority neegs
- and major barriers, and held similar attitudes toward malnsfreamlng. It was
recommended that future mainstreaming efforts utllize this proJecT's products In
y overcoming the major barrliers and in coordinating programs. Information was derlved on
\‘ a state wide basis to gulide development and operatlion of vocaiional education programs
\for North Carollna's handicapped students. (Appendices contain identification of
mainstreaming needs and barriers, survey packets for secondary school principals and
occupational education teachers, ard a dissemination conference report.” References and

data tables are included,) . .
BN aq
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"' EDI49188 08  (CEOl4697 /¢ o,
" Vocatlonal Educatlon for the Handicapped. A Revlew, : 4
Intormation Sertes No. 119 . oo
Hutl, Marc/E, » '
Ohlo State Unlive, Columbus. ERIC Clearinghouse on Career o
Education, , s
1977 67 /Ps _ ,
. Sponsorlng Agency: Natlonal Institute of-Education
(DHEW), Nhshlngfon, D.Ce '
Lomtract No.: 400-76-0122% ' Co.
Avallable from: Natlonal Cenfer for Research rn '
Vocaflonal Educatlion Publlcaflons, Ohlo State Unlvarslfy,
1960 Kefiny Road, Columbus, Ohlo 43210 .
(IN 119, $5.10, quanflfy and serles discounts avallab!e)
» EDRS Price = MFOI/PCO3 Plus Postage.
Language: English
" Document Type: BIBLIOGRAPHY k1N
Journal Announcement: RIEJUN78 : . _
A review and synthesls of programming.and .technlques, useful In providing vocational
educatlion to handicapped secondary and postsecondary 'school students ls presented in
thls Informatlon analysis paper. Information and Insights are glven so that vocatlonal
xminlstrators and supervisors can assess fhejr’afforfs to provide equal opportunities

- for the handicapped to participate fully in all facets of .vocatlonal educatlion

including youth organizations, cooperative vocatlonal educatlon, vocatlonal guldance
services, and consumer education. Also, practical suggestions are Included for
offecflve|y accommodating handicapped students through both regular and speclal
Instructlional arrangements, Speclflc toplcs dlsc&!@ed Include The;fol[owlng.

"rationale for the participation of the handlcapped In vocatlonal educatlion, barriers to

[E

participation, Impact of leglslation, ldentlfylng the handlcapped, ‘developing
appropriate program alternatives for serving the handlcapped, prevocatlonal educatlon,
role of vocatlonal education In comprehensive secondary programming for the
academical ly handicapped, need for Interagency cooperation, currliculum and
instructional materlals to assist In vocational training, personnel preparatlon,
evaluatlon of students and progréms, and professlonal organlzéflons. The conclusloft Is
made that emphasls of the future must be one of equal access and maximum accommodat lon.
The appendix contalns descriptlions of Information systems on the handlcapped.
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EDI 12091 CE004857 ’ ‘
. Vocatlonal Education for Students with Speclal Needs: -
An Administrator's Handbooke ‘ '
Altfest, Myra, Ede:  Hartley, Nancy, Ed. . N
Cotorado State Unlve, Ft. Coli’ns, Depte of Vocaﬂonal ¢
Education. . = @

Jan 1975 56 p.: For related documen‘rs see.CE 004 856-858
and CE 004 860 ‘ ' ’
L Sponsorling Agency: Colorado State Board for Communl'ry ) )
Colleges and Occupational Educatlon, Denvar. ’
EDRS Prlce - MFO!/PCO3 Plus Postage. . - .
Language: Eng!ish ’
Document Type: CLASSROOM MATERIALS (050)
Journal Announcement: RIEFEB76
The adnln!sﬁ-afor's hdndbook contains seven sectlons, each deallng with a speclfic
aspect of vocatlonal educatlon for students with speclal needs. Sectjon | describes
the process of ldentlfylng handicapped and dlsadvantaged students. Sectlon 2 covers
assessing the needs of such students. Sectlon 3 dlscusses developlng distriet. ©
prioritles to meet the student's needs In terms of personnel, speclal services, ,
facllltles and equlpment, and speclal programming. Sectlon 4 presents a systems chart
. which summarizes In graphlc form the flow of actlon and Interrefatlonships between the
ver lous ‘elements of the vocatlonal educatlon process. Sectlon 5 descrlbes various
communlty agéncles, thelr major emphasls, and the administrator's role In coordinating
thelr resources for op'rlmum use by the schoob systems Sectlon 6 dlscusses Indlvidual *
Prescr lptlve Educatlon, one sotutlon that has proved successful In satlsfylng the noods
of ﬁandlcappod and dlsadvanfagod students. Sectlon 7 covers evatuatlon for
establ 1shing accounfablll'ry, upgrading program efflclency, determining services noodod,\
recognlzlng problem areas, and meeting. program objectlves. One-third of the document
conslsts of four appendixes whlch provlde sample réeferral sheets, student data sheets
and needs proflles, and Instrucflons for the use of dlsadvantaged and/or hardlcapped
supp lemental services. (Author)
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EDI53046 08  CEO15752
Evaluation and.Placement .
‘Schwartz, Stuart E, -
Florida Unlve., Galnesville, Cdl}. og Educatlon..
«7197. 22 p.: Photographs throughout booklet may not
reproduce wall: For related documents see CE 015 749-74
-Spansoring Agency: Offlice of Education (DHEW).
. Washington, D.C. :
Bureau No.: 498AH60166
Grant No.: (6007604050
EDRS Price: MFOI/PCOl Plus Postage.
Language: Engllsh. . '
Document Type: CLASSROOM MATERIAL (050)
Journal Announcement: RIESEP78 )

One of five bookliets designed to help vocatlional education teachers and
administrators relate more effectively to handicapped students In thelr classrooms
this booklet discusses the role of medical, soclal, educatlonal, and psychological
testing estimating a hqndlcapped sfudenf'stofénflal and In del

igning an appropriate

. vocatlonal program, Specific toplcs discussed Jnciude the, fol Jowing: work evaluition
programs, work evaluaticn systems, work experience programs, work experience sof*}ngs, N

advisory committee, and advisory counclls ©A self-test Is Inclfided for pre and posttest
eval uatton (TA) o, N : f 4

.
-
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, EDI53045 08  CEOi575!¢

A System of Managemenf

Swartz, Stuart E,

Florida Unlv., Gainesviile’ Coll. of Education

+7197« 22 p.: Photographs throughout booklet may not
- reproduce well: For related documents see CE 015 749-754

Sponsoring Agency: Offlce of Educdtion (DHEW)

wWashington, D.C.

Bureau No.: 498AH60166 ﬁ

Grant No.: G007604050

EDRS Price: MFOI/PCOI Plus Postage.

Language: English :

Document Type: CLASSROOM MATERIAL (050)

Journal Announcement: RIESEP78 ’

One of flve booklets designed to help vocational education teachers and
adminlstrators relate more effectively to handicapped students in their classrooms,
this bookiet focuses on educational management as a plan for responsibility which
requires Interlocking relationships between several agenclies to do its job. Declsion
making-limits and how Interactlons between different groups af fect management are
discussed to give educators an understanding of how to work with management to give
handlcapped students the educatlion they deserve and are entitied to by law. Specific
topics discussed Include the following: agencies responsible for management (federal,
state, local, school center), designing an ndividualized educational plan, an
Individualized educational plan staffing, funding formula, and program evaluations. A
solf-test !s Included for pre and post test evaluation (TA) ’

cx
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EDI54163 08  CE0I5772
Malnstreamed Handlcapped Students In Occupational
Educatlon: Exemplary Adminlstrative Practlces
Tarrler, Randolph B,
Clty Unlve of New York, N.Y. Inst. for Research
and Development In Occupatlanal Educatlon.
Mar 1978 103 p.: Parts of thls document, and the
entlrety of Appendlx E, may not reproduce well due to
falnt, broken, or heavy print
Sponsoring Agency: New York State Educatlon 3
Depte, Albanys Dive of Occupational Educatlion
Supervlision, '
Report No.: CASE-04-78
Grant No,: VEA~77-C-~716 .
EDRS Prlce: MFOI/PCO5 Plus Postage, .
Language: Engllsh
Document Type: RESEARCH REPORT (143)
Journal Announcement : RIEOCT78
A study was conducted In New .York State to Identlfy the adminlstratlve factors
and/or practices that contribute to successful high schoo! programs of malnstreaming
the handlcapped and to develop a workling report that identlfies these factors and/or
practices to ald occupational educatlon administrators and supervlsors m planning and
—sevaluating programs. Twelve representative schoo!l districts were vlisited and
Interviewed by teams of advisory consultants. Nlne administrative components were
ratedfor thelr ef fectlveness, and the features of each were outlined. Then a hierarchy
.or priority listing was established of the signiflcance of each component of the
administrative practices. In order of thelr apparent Importance they are as fol lows:
(1) organization and structure of the program, (2) professional training activities,
(3) personnel, (4) design of mainstreaming program, (5) support services, and (6)
community and state relations. Components found to be unrelated to effectiveness were
preparation for acceptance of program, evaluation, and facl!itles/costs. Other factors
found to be reievant Included the basic phllosophy of staff and adminlstrators, the
size of the program, student assignment, currlculum and cooperative education. (Among
appended materials are |1sts of staff mombers and sltes visited, site visit Interview
and summary guides, a blbllography, and features of an effecflve mal nstreaming
program.) (EG)
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ED183942  CE024665
Mainstreaming Handlicapped Students. Guidelines for Increasing
the Enrol Iment of Handicapped learners In Vocatlional Cluster
Programs In the Portiand Publlc Schools. A Research Project
in Vocational Education In the Portland Public Schools.
" Rumble, Richard R.
iPor'rland Public Schools, Oreg. .
i oApr 7199, 18] p.: Some pages with small, light type will
not reproduce well, For related documents see CE 024 664 and ED 162 475-479,
Sponsoring Agency: Office of Education (DHEW). '
washlngfon; D.C. :
EDRS Prlce: MFOI/PCO8 Plus Postage.
Language: English '
Document Type: NON-CLASSRQOM MATERIAL (055) -
Geographlic Source: U.S./Oregon
Journal Announcement: RIEAUGSO . .

This gulde addresses steps that must be taken on various administrative levels and
at the course or program level In order to successfully ihbiemeafuP:t; 94-142 (see CE
024 664), The guldellnes, called action steps, are organized and discussed In the .

. following categorles: central administrative action; area administrative actlion; ]

« buliding leve! actlon; and course or program level action. A chart Is provided giving
-a brief description of all the steps to be accomp!ished within a school district In.
ofder to successfully malnstream handicapped youth In vocationa! educations An
annotated bibilography is also included. Several materials are appended, Including
Portland Public Schools Policles and Procedures regarding brograms in spcecial
education; related process forms and p]ann!ng formats; program outlines; and survey
resul+s and other supporting data (BM)

i
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EDIO7042 95 ECO72643
Development and lmplemenfaflon of Secondary Speclal
Education Programs :
Baxter, Jan - .
Michigan State Dept. of Educatlon, Lansing.
Jan 1975 35 p.
Sponsoring Agency: Office of Education (DHEW),
Washington, D.C.
EDRS Price: MFOI/PCO2 Plus Postage.
Language: English
Document Type: RESEARCH REPORT (143)
Journal Announcement: RIEOCT75
Discussed are criteria for developing and implementing secondary school special
education programs leading to a high school diploma for exceptional students .in
Michigan. It Is explained that handicapped students should be Integrated into regular
programs whenever posslble but that an  Educational Planning and Placement Committee may
recommend special programs or services based on an Individualized assessment of a
student!s needs. and followed by establishment of. educational-goals-and--performance .
objectives, Recommended are mInimal performance objectives for _personal adjusfmenf,
prevocational and vocational education for students who cannot complefe a regular
course of study. Vocaflonal rehabliitation services are briefly described, and an
educational accountabl!lity mode! Is presented for developing secondary level programs
for involving parenfs, students, teacher, administirators, and community members In
helping the Board of Education to select appropriate terminal objectivess (LH)

\ .
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ED124293
Malnsfreamlng Workshops for Vocatlional Administrators. Finai
Report. . -
Dahi, Peter R. '
Amerlican Institutes for Research In Behavioral Sclences,
Pato Alto, Callf,. .
Sep 1979 63 p.: Two documents prevlously entered In ERIC
have been removed. Cltations on title pages In Appendices. '
Sponsoring Agency: Bureau of Occupatlional and Adult Education
(DHEW/0E), Washlngton, D C,
Dlve of Research and Demonstration.
" Report No.: AIR~-FR066900-9/79
Bureau No.: 498AH70316
Grant No.: 007702227
EDRS Price: MFOI/PCO3 Plus Postage.
Language: English
Document Type: PROJECT DESCRIPTION (MI)
Geographic Source: U.S./Callfornia
Journal Announcement: RIEDEC&O
The document. presents the flnal report of a project to develop malnsh eaming
wor kshops tTo help vocatlional adminisfrators In Callifornia Iinclude handicapped students
In thelr prbgrams. Fol lowing a needs assessment survey of approx!mately 500 vocational
administrators, guldes to material resources and support services were prepared and
distributed at elight workshops which served 348 peopie, Among the wor kshop toplcs

- were: legal requirements for serving handicapped students, Yechnlcal assistance:

avallable to vocational educators through the State Department of Education, preparlng_
ef foctive Indlvidual education plans,’ plannlng programs for hand!capped students,
getting students ready to functlon, on the job equipment and wor kplace design, )
strategies for assessing, and placing handicapped students, and Instructing handicapped
students In malnstream classrooms. Over 98% of those completing end of wor kshop
questionnaires felt that the wor kshop would be helpful In their wor ke Over 80% gave one
of the two most favorable responses (of four possibllities) In assosslng wor lshop
content and organization. (Author/DLS)
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EDI67584  TMO08303 " -
Final Evaluation Report. 1976~1977
Project P,A.V.E. Evaluation. Publijcation Numbeir 76.57.
Austin Independent Schoo! District, Tex. O0ffice
of Research and Evaluation .
30 Jun 1977 60 p.: Best copy available
EDRS Price: MFOI/PCO3 Plus Postage.
Language: English
Document Type: PROJECT DESCRIPTION (141): EVALUATIVE
REPORT (142) ' ' :
Geographic Source: U.S./Texas -
Journal Announcement: RIEJUL79
Project P.,A.V,E, serving senlor high schools in Texas, focused on four areas
cruclal fo the educatlon of handicapped students: parental involvement, academic
" achievement, vocational progfammlng. and extracurricular opportunities. This repbrf
describes the administrative arrangements of the program, and evaluates the results of
the program for 1976-77, largely In comparison with stated goals and with the previous
year. The evaluation focused on the visibiiity of the program and efforts to
systematize decision making, Twenty-five out of 27 activity objectives were
successfully Impiemented during this year. (CIM)

6l
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ED185375  CE024962 |
~  vocational Administrator's Guldebook: Malnsfreamlng ‘
Special Needs Stucents in Vocational Education,
Hoel lein, Rgbert H,, Jr.
Indiana Univ, of Pennsylvania, Indiana,
Jun 1979 131 p. .
Sponsoring Agency: Pennsylvania State Dept. of Education,
 Harrisburg. Bureau of Vocationa! and Technical Education.
Contract No.: 94-9008
EDRS Price: MFOI/PC06 Plus Posfage.
Language: English
Document Type: NON-~CLASSROOM MATERIAL (055):
GENERAL REFERENCE (130)
Geographic Source: -U.,S./Pennsyivania
Journal Announcement: RIESEPBO
This guldebook presents a systems approach to planning, Implementing, and
evaluating malnstream programs forAspeclaI needs learners In vocational education,
(The guidebook Itself models this systems) It Is dlvided Into four sections and
numerous subsections {components) in this order: (1) Introduction (to malnstreaming,
and the approach), (2, Program Planning (six components), (3) Program Implementation .
(twelve components), and (4) Program Evaluation (one component). Sectlions 2-4 comprise .
~the steps réqulred in beginning a new program or Improving an existing one. Although -
they are presented In chronologjcai order, many of the activities from different
sectlons are Interrelated and may occur simultaneously in actual practice. Each
sel f-contalned section presents a short Introductlion, recommended activities, .and/or
guldelines related to the topic. Selected resource materials, Including samples,
checklists, and flowcharts, are provided fo Illustrate and expand the concepts,
approaches, and guidelines presented. These resource materials are suitable for
reproductlion. Each section was written to provide users with Information on concepts,
alternative approaches, and specific content. Ftlowcharts and/or checklists are
Incliuded and can be used as adminlistrative check-off sheets for critical steps In-
var lous processes. (VLB) :
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Admlnlsferlng Programs for Handlcapped Students.
Professional Development Serles, Noe3, “
_Albright, Leonard : o
Amer ican Vocat lonal Association, Washlngton,.D.C.: ERIC
Clearinghouse on Adult, Career, and Vocational Education,
Columbus, Ohfo.
i979 25 p.
Available from: Spectal Publications.
American Vocational Association, 2020 N, i4th 5t.,
Ariington, VA 22201 (Order No. 10379, $3.00).
EDRS Price: MFOI Plus Postage. PC Not avallable from EDRS.
~ Language: English
Document Type: NON-CLASSROOM. MATERIAL (055): SERIAL (022)
Journal Announcement: RIEMAY80
Intended as a primer for zdministrative actlon, this booklet, gives the vocational
administrator some basic ggldél[nes ani strategies for managing vocarional programs and
services for handicapped students and clarifles key concepfs. Tha five sections each

address one of the major concerns of an administrator: Iidentifying students with
handicaps, the Individualized education program (IEP), sfudenf-pldcemenf, monitoriag
and evaluating special services, and managlng human resources. Définlﬂons of the
hand icapped and nine categories of handicap offered in ‘the 1976 vocaflonal education

" legislation (Public Law 94-482) are provided as well as suggestions for estal!ishing

identification procedures (part 1), Detalled plannlng for each student is discussed in
terms of the |EP-~its definition, participants, teacher's confrlbuflon, and format,
content, and process (part 2). implicatlions of student placement by the administrator
info the least restrictive environment are discussed next,. including placement
aitsrnatives, admittance requirements, and program accessibility (part 3). An IEP
status reporting system Is recommended to monlfor the program, and a ‘procedure for

-evaluating the of fect | veness of ‘services Is presenfed_(parf 4). Active teacher

ERI!

involvement is emphasized as Important for successful Implementation of program ideas
and new procedures (part 5), Organization, conduction, and funding oﬁ Inservice
programs are dlscussed.- A brief note on effective advisory counclls to expand
education and employment oppqrfunlfies followss (YLB)
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Supportive Services for Special Needs Students in Mainstreamed
Vocation:! Educatlon Program: .Guldelines for Implementation,

National Evaluation Systems, Inc., Amherst, Mass. A

“Apr 11979 73 p.: For a related document see
CE 022 467

Sponsoring Agency: West Virgln[a State Dept. of Educatlion,

. Charlesfon. Bureau of Vocational, Technlcal, and Adult Educatlon.

EDRS Prlce: MFOI/PCO3 Plus Postage.

Language: Engllsh

Document Type: NON-CLASSROOM MATERIAL (0550

Geographlc Source: U.S./West Virginia

Journal Announcement: - RIEJANSO -

. Government: State )

Designed for vocatlonal Instructors and local school administrative persbnnel,
these guldellnes suggast ways for Improving the vocatlonal educatlon of malnstreamed
special needs studants by peovlding.supportive services.to best meet-wlsualby ool
handicapped, orthopedically impalred, serlously emotlonally disturbed, or learning
disablede The flrst of six sectlons dlscusses the ldentlficatlon of and prescription
for students wlth speclal needs. Sectlon 2 rclates Instructlonal supportlive services
and the role of the vocatlonal Instructor. The third sectlon expands updh the
relatlonshlp of guldance and counselling services and the role of the vocat lonal
Instructor. Sectlon 4 dlscusses the ldent!flcation of job opportunities, job
Placement, and fol low~up services and the role of the vocatlunat Instructor. The flfth
sectlon descrlbes correctlive and other supportive services desligned specifically for
those students with physicaliy related problems and supportive services avallable
outside the local schools The finai sectlion describes funding provislons for excess
costs Involved In providing supportive services for speclal needs students In regular

providing support fo persons with dlsablllflegfls glven, (LRA)
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Bureau of Education Research. A system for the ldentiflcation,
assessmont, and evaluatlon of the speclal needs learner In
vocational sducatlion. Urbana-Champalgn, Illlnols: Bureau
of Educatlion Research, 1978, '

The Bureau of Educatlional Research developed an Ident!flcation and assessment
"system for speclial nesds learners In vocational education. The system conslsts of
an admlnistrator's manual plus the nlne units of the system. The entlire set ie
paciaged In a loose-leaf binder. The nine unlts of the system cover the followling
areas: a) Introductlon to the Ident!flcation and assessment system; b) procedures
for ldentlfying students with spe$lal needs; c) strateglies for assesslng the
student’s present level(s) of pegformance; d) preparing an Indlvidualized
vocational plan; e) the use of the training plan in concurrent work-education
programs; f) assessing vocational skiil dévelopmenf; g) monltoring the

student's Indlviduallzed vocatlonal plan; h) conducting student follow-up; and 1)
conducting employer fol low=up.

Clark, D. Making malnstreaming work: A handbook for vocatlonal admlnls*ra*ors.
Col lege Statlon, Texas: Vocational Special Needs Program, Col lege of Educatlon,
Texas Aand M Unlversity, 1979. : '

This report was developed for vocational educatlon adminlstrators Interested In
malnstreaming special needs students. The handbook wlil be helpful In: 1)
deslgning and Implement ing vocational education programs and 2) evaluating the
progress of ipecial needs students. The flrst chapters of the text address
inttlaladniiristrative concerns (lIncluding legal requlrements and funding)e The
handbook Then proceeds to ldentlify students and approprlate vocatlonal placements
through provision of strateglies for teachlng and coordinatling vocatlonal educatlon
programs.

Clarcq, JeRe, and Maruggl!, E.A. Developing vocatlonal tralnling programs for

handlcapped students. Educatlonal Technology, 1978, 18 (12), 30-~33.
‘ .

The authors suggest a process for developing vocatlonal programs'for the

handIcapped which Includes: 1) Identiflcation of program goals; 2) determination
4 of clientele unlqueness; 3) determination of needs and requlrements of sources

of employment; 4) deslign of curriculum; 5) development of currlculum; 6) job

placement of graduates; and 7) program evaluation.
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Davis, S., and Ward, M Vocatlonai education of handicapped students: A guide for
policy develiopment. Reston, Virginia: The Councii for Exceptional Chitdren,
1978, v

The Counci| for Exceptional Chlidren offers guidelines for ‘policy development for .
the vocatlonal education of handicapped students. Policy aﬁgas Include: planning
and administration; identification of students; vocational aSsessmenf
Individuallzed education programs; program placement; service dellvery, facilities .
and equipment; personnel; and flscal management. : .

‘Department of Human Resources and Dlvlslon for Excepflonal Children, Department of
Public Insfrucflon. Planning quide on secondary programs for the educab[e
mentally handicapped. Raleigh, NC: Department of Public instructiom,

1976, k

o

Designed as a planning guide for administrators, this source Is also useful for
others. The gulde Includes curricula selection criteria to fest for. ut{lity,
maximum return, difficulty, survival and approprlafeness. \

\
E

Dlvlslon for Handicapped Chiidren. A speclal education projram review guide. Madison,

Wit Wisconsin Department of Public Instruction, Divis.ion for Handlcapped
~ Children, 1979, o

This site revlew program guide has been developed to assist LEA's in the full

imp lementation of Chapter 115, P.L. 94-142 and Sect’on 504 through a systematic \
review and monlfdrlﬂg of their total speclal education program. The review should
assist in identifying gensral or specific LEA deficiencies and technlcal \
assistance needs and will provide Information on the extent to which the LEA's

have achieved the full service goals and thelr associated componentse
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Educational Facllitles Laboratory. One out of ten: School planning for the
handicapped. New Yor ki Educatlional Facllit]es Laboratory, 1975,

Schoo! planning ldeas for handlicapped students are addressed In thls

publlcatlon. The hlstory of the term least restrictive alternatlve Is developed.
The authors noted that the term least restrictive alternatlve Is not a term but
was derlved from a serles of Supreme Court cases over a perlod of years. The
. authors promote the Ideas that handicapped chlldren should be placed where

they can obtaln the best educatlion at the least dlstance away from malngjream
soclety.

Erickson, R.C., and Wentilng, T. L. Measuring student growth: Technlques and
procedures for occupational education. Boéfon, MA: Allyn and Bacon, 1976 .
This Is a comprehensive textbook on measurement applied to occupational education.
A balanced and- updated treatment is glven to: general measurement conslderations,
teacher-made Instruments, standardized instruments, and obtaining and using
" measurement intormatlon. The ‘authors make applications-of each-idea and each . .- . . .
method to some aspect of occupational education with the intention of Improving
the measurement and testling procedures within occupational programs. Current and

future occupational instructors, counselors and administrators are its intended
audience.

Fraser, L., Genda, R., McKeever, R., and Richardson, D. The vocational
educator's guide to competency-based personalized instruction.
Minneapolis, Minnesota: Project H.0.P.E., 1976,

This work Is a resource manual intended to assist vocational educators In
developing and implementing a competency-based curriculum using a personalized v
approach. Major sectlons are: planning, curriculum development, implementation,
and evaluation.
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I1linols State Unlversity. Meeting the training needs of speclal students in high

school vocational/occupationai education programs. . .

.

Thils notebook Is made Lp of ten modules: « (}) orientation fo thc student with

speclal needs for vocational “occupationai education; (2) work adjustment training; :
- {3) Jjob analysis strategies for vocatlonal/occupational teachers; (5) behavlorai

management; (6) teaching strateglies; (7) educational/vocational prescriptiva

programs; (8) community and analysis strategles; (9) job placement, and (i0) state

and loca! support services. ' o=

] - ~r
° . . a 6 . " . " " "
Tar-ler, R.B. Malnstreamed handlcapped students in occupational educatlon: Exemplary
vy administrative practices.’ New York: Clty Unlversity ‘of New York, Institute for

Research and Development In Occupational Education, 1978.

This report, written by personnel of the Center for Advanced Studies In Educaflon,
ts designed as a source book of effacflve "how to do it" pracfices for
.administrators of occupatliqnal! education programs for handlicapped students. Based
on studies of successful New York.state projects; it offers dlscussjons of five
,critical program components: ) basic philosophy, 2) program size, 3) student
asslgnment to study, 4) curriculum, and 5) cooperative educatlon.

[

U.S. Department of Health, Education and Wel fare. Resurge '79: Manual for
Identifyling, classifying and.serving the disadvantaged and handicapped under the
vocational education amendments of 1976 (E.L. 94-482). Washington, D.Ce: U.S. |
Dept. of Heaith, Education and Wel fare, 1979. :

. A
The purpose of this publication {s to, provide resource information for §Tafe staff
in planning, implementing and evaiuating programs and services for students with
spacial needs. The document Is also designed to serve as a basis for
compatibliity in reporting enroliments and other pertinent lnformaflon about
vocational education programs for special needs students.
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Washburn, W. Vocational malnsfreamlﬁg. Novato, CA: Academlc Therapy Publicatlons,

Wehma

1979, ' S

-~
* 2

Thls manua! has been developed to asslst teachers in the bJslness of helplng the
learning-disabled and all other special needs students to become .productive,
self-supporting &ltizeds. Two: Important concepfs in educatlon are advocafad in”
this book: (1) tearning should be . lndlvlduallzed and (2) learning should be
practical. Several educational sfrdfegles"found useful In reallzing these ldeals
are discussede Toplcs conslidered include: (1) the phllosophy of malnstreaming,
(2) interpretationof legal mandates, (3).staff and parent training, (4)
guldelines for malnstream placement of learnling dlsabled. students and (6) forming
"a prognosis for success." ?

n, P., and Revell, W.G. Vocational curricuium for developmentally disabled

persons. Baltimore: Unlversity Park Press, 1980. -
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Topics covered In thls book Include: ?}) vocational programming-state of the art;
2) development -and Implementation of a shelterned wor kshop program; 3) toward
competitive emplioyment for develiopmentally disabled Indlviduals, and 4) vocational
evaluation. It also Includes appendices listing core’ skiil subdomains In the
areas of flne motor skilis, dofestic skills, food service, home study,

hort lculture, janltorial, and offlce/clerical, .

virginla Col lege of Graduate Studies, Department of Snpélal Education; West
virginia Department of Education Bureau of Yocatlonal, Techqlcal and Adult
Education; Dlvislon of Speclal Educatlon and Student Support Systems. Expanding
options for handicapped persons recelving vocational educatlion. Montgomery, West
virginla: West Virginia Training Institute, June, 1976,

This guideline Is Infended to stimulate change In vocatlonal education for
students at the secondary level who have special educational needs, It Is
addressed to administrators, teachers, counseiors, parents, unlversity personne[,
funding agenclies and others who are responsible for planning and implementing
vocational education for secondary specl!al needs sfudents at the nationai, Staté,
and local levels. The guldeline contalns four sectlons; qperaflongl Issues,
student Issues, training Issues, and work Issues.
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