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A SUMMARY OF THE EVALUATION
FOR PROJECT "A WARM WELCOME" |
o BUSHWICK HEFGH SCHOOL |
t 1981 - 1982

This program, in its second {ear of a three-yearn| funding cycle, provided
-instruction in E.S.L. and Spanish-language skills, well as bilingual
instruction in mathematics, science, and soctal studies, to approximately
250 Hispanic students of 1imited English proficiency (LEP) in grades nine
through eleven. Only one program student was United States-born. Over half
of the program students were born in Puerto Rico and more than one-fourth
were from the Dominican Republic. The students varied in English-1anguage
profictency, ability in their native language, and overall academic pre-
paredness. ' )

The principal goals of the program were to expedite the acquisition of
those English-language skills necessary for full mainstreaming by the senior
year and to provide career awareness training. The program's philosophy
was based on a transitional approach whereby students received content-area
instruction in the native language while taking E.S.L. courses to prepare ~
them for higher education or entry into the job market.

Title VII funds supported administrative and support services staff.
Instructional services and paraprofessional assistance were provided by a
‘ combination of tax levy, Title I, and P.S.E.N. funds. Curriculum materials
were developed in the areas of E.S.L. and career awareness. Supportive
services to program students consisted of college and career preparation,
¥ individual counseting, and referrals to.outside agencies. Development
activities for staff members included monthly department meetings,.on-site
Tn-service sessions with both school and program faculty, attendance at
workshops, conferences, and university courses, and an outreach program
for parents. Parents of program students were involved in school-wide
and program cultural events and an ad hoc Parent Advisory Committee.
Parental involvement was somewhat 1imited diie.to the neighborhood context
and the lack of a family assistant; the project continued to work on
strengthening this component. L
Students were assessed tn English-language development (Criterion
Referenced English Syntax Test and a teacher-made test); growth In their
mastery of Spanish; mathematics, science, and social studies (teacher-made
tests); career awareness (teacher-made questionnaire); and attendance
(school and program records). Quantitative analysis of student achievement
indicated that:

--Program students tested at Levels I and Il of the
" CREST met the criterion of one objective mastered
for each month of E.S.L. instruction. Students
: tested at Level III made modest gains but failed
v . to meet the criterfon proposed as the program ) !
objective.
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--Ninety percent of the students tested on a teacher-made
examination of English-writing ability gained one objective
per month of instruction and met the criterion set as the
program objective.

--Students tested on the Prueba de Lectura failed to meet
the program objective of statistically significant gains
due to the extremely high pre-test scores of ninth- and
tenth-grade students tested at Level 1.

--Overall, the program objective of a 65 percent passing rate
on teacher-made examinations in content-area subjects was
met in mathematics courses in the fall, scfence courses in
the spring, and social studies in both the fall and spring.
Ninth-grade students achfeved the.lowest passing rates in
every content-area regardless of semester.

--The program objective of statistically significant gains on
a teacher-developed questionnaire of career awareness was
not met and was attributed to poor testing conditions.

--The average attendance rate for program students was 16
percentage points higher than the school-wide rate and met
the program objective in this area.

The following recommendations were aimed at improving the overall
effectiveness of the program:

--Uniformly integrating the career awaréness'component
into the total curriculum through staff workshops
addressing these issues.

--Establishi¥g a centrally located resource room.and
laboratory for the bilingual, E.S.L., and career
components of the program.

--Adhering more closely to the program language policy
"in order to integrate English-language skills development
. into the content areas. Workshops in conjunction with
those dealing with career awareness could address these
issues.

--Holding an in-service session at which a linguist
would address the staff on the merits and drawbacks
of the back-to-back translation approach and discuss
alternative approaches.

--Clarifying the role of paraprofessienals with regard
to their responsibilities and their active participation
with students.

--Allocating private space in which individual counseling
sessions could be held.
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--Making available assistance to the project coordinator
in order to complete the language proficiency testing

program within a period of two weeks.

--Futher revision of the career awareness instrument,
with the aid of a measurement consultant, in order
to increase its reliability,

--Continuing efforts to involve parents in school and
program activities.

--Reallocating project funds, 1f possible, in order to
reinstate the family assistant position. This position
is crucial to the parental and community involvement |
components of the program.
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BUSHWICK HIGH SCHOOL
BILINGUAL/SBICULTURAL PROGRAM: ,
"A WARM WELCOME"

Location: ' 400 Irving Avenue
Brooklyn, New York

Target Language: : Spanish

Year of Operation: 1981-1982, second of a
three-year cycle

Participants: : Approximately 250 students

n tn grades nine to eleven
Principal: Louis Santiago
Program Coordinator: , Harold J. Clines
OVERVIEW
- \ ¢ )

Project "A Warm Welcame" is a cdmprehensive Spanish-EngJ;sh bilin-
gual/bicultural program 1ocated atJﬁushwick High School on the northern edge
-of the Bedford-Stuyvesant section of Brooklyn. The project serves approxi-
mately 250 1imited English proficient Hispanic students; of mostly Puerto
Ri&)ﬂ. Domiﬁican; and Ecuadorian backgrounds in grades nine through eleven.

The principal aim of Prode;t "A Warmm Welcame" is twofold: basic
skills in reading, writing, mathematics, and o;hér content areas (1.e.
science, social studies) as well as career awareness training. Concurrent
with this general high school bfeparatign, which follows the curricular
guidelines established by thé State Education Nepartment, the project
students receive intensive E.S.L. ihstruction for purposes of ekiry into

the mainstream Curdriculum by the senior year.
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The project s phi}osophy of b111ngual education 1s basically a transi-

tional one whereby students receive qbntent-area instruction fn the native

language while studying English as a second llngu'ge so that they can continue

with higher education or enter the occupational structure with equal access
and benefits. The project students also study native language arts+gnd_cul-

ture for enrichment in the understanding and knowledge of their own and others'’

' )
roots.
SN )
The supportive services and career awareness aspects of Project "A “7*
Warm WelEome" provide students with both formal and‘infoqpaf,information and | \

guidance as to options available to them upon graduation. The majority of

t N ‘-—/‘ *
the program students go on to gollege and receive constant input and rein-

forcement ‘gward that end from the counseling and instructional staff of

the project. Given the depressed econamic and social enviroﬁment surrounding

Bushwick High School, the support services component has been crucial to the

successtul achievement of the bilingual students. ’
- Numerous program students are employed on a part-time or supmer basis ¢

in the nearby vicinity. In addition, culturj act1v1t1es and social events

‘are carried out during the academ?c year even though the high rate of mobility

in the district makes consistent parental 1nvolvement.d1ff1cult.
Project "A Warm Welcama® provides students with a l1earning enviromment.

conducive to success and achievement.

A
' s . .

DATA COLLECTION PROCEDURES

This document‘?&presents an evaluation of the program that has attempted
J
to encompass information fram previous years as well as the current year of the

project. It includes quantitative and qualitative data ascertaining the extent

———




to uhich the program’'s objectives for academic yean 1981-1982 were met.- Addi- ’
’tionally, the data are analyzed with the aim of offering” recommendations in
support of the program.staff in order to nore effectively meet tne educatfonalﬂ' .
_needs of the target population. o
* The data collectlon process consls%ed of the fOllowing strategies:
. 1) on-site classroom obsecvations of E.S. L., bil1ingual content and . -.
vocational courses (a classroom observation instrument developed by the Office
of Educational Evaluation [0.E.E.] was utilized for this purpose)
' 2) interviews with proaect coordinator and school principal (quesl L _
tlons were gulded by questionnaires developed oy 0.E.E. and the evaluatorfs'
agenda based on the project's ldtle VII proposal); . | ]
~ 3) interviews with faculty members and support perso:&el from Tit‘e I 'y
EIS;L., Title VII bilingual and vocational progyams (the questions were open;
ended and based on an agenda developed by the‘intErviewees and the evaluator).
Among thevissues raised during these interviews were:
~ -- mainstreaning ofobilingual students; ‘ ™

-- materials available in native languages both for technical areas

and general Fcad9m1c areas;

-- dgpport services available to bilingual students from within and
tside of the bilingual program;

L

--7attendance patterns by groups;-

--.diversity of. linguistic and academic levels in content subJects
and E.S.L. classes;

- policy- concerning the use of native language and English in the-

classroom; g ‘ "
‘ - 1nteraction between and among students from different linguistic 'i
‘. - and culturalé?ackgrounds in various courses; T
-- integration

of bilingual progpem studeﬂys into career components'

levels of E. S L. instruction and placement of bilingual students.




4) data compiled by bilingual project’ coordinator c0ncerning stu-

Y

dent characteristics, funding sources, ethnic breakdown of students in the
pfogham, and ‘students' programming from a questionnaire sent to the projeci o

A

\coordinato;\bribr to site visits; . : I ]
5)' data compiled at 0.E.E. on test scores, attendance, and cumula-
_ tive records for bilingual students. o o o ),
The personnel and students who were interviewéd and observed were
extremely cooperative in furnis%ﬁng maferials requested, facilitat{ng schedu1-
ing of interviews, and giving freely of their timé to pfov{de a comprehensive
o&ervieW”of the bilingual program at BUShwigk High Schoo] and its_function ,

within the total school curriculum,
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"in the Offlce of EducationalEEvaluation Report for 1980 81 (pgs. 1-3). The .

. , ) o
I. DEMOGRAPHIC CONTEXT.; -,

¥

An in-depth description of the school and neighborhood was presented" ’

information contained therein is summarized below.

T

NE IGHBORHOOD CONTEXT

Bushwick High School is located at the northern edge of thetBedford“ ot

Stuyvesant section of Brooklyn, a severely depressed area bothweconomically
and socfally. H1gh crime rates, substance abuse, arson, abandoned buildings,
unemployment, and poor health are all major ongoing problems here. The
housing which exists 1svrun-down and overcrowded and in many cases, vlrtually
uninhabitable, Little tndustry or business opportunlty exists, llmltlng job
possibilitles. The principal pointed out thaththe sltuatlbn has worsened
since last yearvbecause the construttiqn which_had/been’jnltiated at that -
time wes halted and people were moving.out-as soon as they could, This factor
has an lmpact on the high school due to the dimlnlshing enrbllments brought

about by the constant movement of the residents.

The school functions within the context of a multi-ractal and ethnic

lower waorking class population and draws students from the Williamsburgh,

. R . ‘
Bedford-Stuyvesant, and parts of the East New Ybrk sections of the borough as
) .

well as Bushwick itself. It is located near the Myrtle Avenue/Nyckoff Auenue

subway station which provides easy access to the nelghborhood for most of the

’

students.

The ettendence area of‘the.school.has a -majority of ﬂlspaﬂ?& students

’

with black Americans representing the only other major group;_ Most of the

households fall within the catebory of lower .socio-economic status. Although -

o¥
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recent arrlvals from Central America, the Caribbean Islands, and South Amerlca
settle here, they see the move as temporary until such tlme'as'they can move .
to a "better .nefghborhood." - Since the area as a-mhole is Spanlsh-domlnant,
'many Hispanic students have ltttle-nEedNto use English within thefr fmmed{ate-
community. h o

. The deterloratlon of housing 1n the area ha7 a d1rect 1mpact on the
school as mentioned previously. This high moblllty rate 1s ev1denced by the
-turn-over rate of the high school populatlon whereby Bushwick ngh Schoot
replaces approxlmately 1,000 students per year glth new students. This repre-
sents close to 33 percent of the ent1re school body. ‘Many of these students
lwho leave either go back to their native country, on to another nelghborhood

or merely drop-out; the school {is usually not informed so that students can

. be dfscharged through normal thannels.

| Bushwlck High School’ ls an older, 1nst1tutlonal type buildifig which
blends into the d%lghborhood context Jhlch it serves. There are*securlty
'personnel throughout the building, yet the atmosphere in the school appears

pleasant -and welcomlng. Faculty and students as well as others in the bulldlng,

4

1nteract in frlendly, supportive ways fndicative of the school and program"s

approach~toward "A Warm Welcome" for the students and visitors. An additional

[

form of community support is seen in the fact that the project coordinator 1s

a longstanding résident of the area and is actively tinvolved in the church and
other communlty-based organlzatlons, thus provlding a sense of continuity for
the project students. Several members of the“staff and faculty are former

graduates of Bushwick High School and they expréss pride in the high(?gh:ol's
progress given the social and ecoriomie difficulties faced by their students on

1

a X .8

a daily basis. N
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LANGUAGE USE IN THE COMMUNITY

" The two major languages of the community.are English andg§panish'for
the black American:and Hispanic populations'respectively. As is true.in most
ethnic enclaves throughout the ctity, one can function almost totallv in the
native language for‘everyday'life. The project students tend to reflect this
language pattern’ in their consistent use of Spanish with peers and family
especially in infonmal settings (f.e. corner store, cafeteria, home, etc. )

Project "A wanmlwelcane“ {s sensitive to the: linguistic and cultural
characteristics of its students and fosters a sense of acceptance -of diversity

This, in turn, translates into an openness on the part of the students to

e

acquire a second language (Eng1ish) without the feeling of. surrendering their
own language/culture in the process. .

a . -

HISTORY OF SERVICES TO LEP STUDEhTS AT BUSHWICK HIGH SCHOOL

_ Bushwick High Schoof has demonstrated its cahmitment to serving"its
LEP population for approximately ten years. Its first step was in the form of
spectal English classes for 11mi ted English proficient students until it received
a five-year grant eight years ago. Presently, Project "A Warm Welcome" is in
its second year of a three-year funding cycte and is developing a strong career‘
awareness program for the students. Up until last year, the -focus was on

'developing a comprehensive bilingual high school progran based op the guidelf“s
aestablished by the New York State Education Department “for that level,

-7-
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II1. STUDENT CHARACTERISTICS : ' ’

LANGUAGE AND ETHNICITY

The ethnic breakdown of the student enrollment, based on home languadé
of students at Bushwick High School. last yéar, reflected ; 62 percent Hispanic
populétion of which 16 pegpent were considered LEP and a 35 percent‘Engli§h-

& ' 'speakfng~bopu1ation comprised mostly of black Amé:3cans. This year the figures

A~

indicate an increase in the Hispanic population (71-hercent) and a decrease
’ { in the number of English-speaking students. .
Table 1 represents the home languages of Bushwick students.

TABLE 1

Home Languages of Students in the School as a Whole

Vs
RN N

Language Number Of Students Percent Total Enrollment Perceht LEP .

7 i
Spanish 1,543 . n " 20
French 9 less than 1% 100
" Hindi 8 | less .than 1% ' 25
, Dutch- 1 less than 1% ] 100 .
. English 646 | 28 0
=¥ . . ' -
..,,b)” 7
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Table 2 shows the country of birth of program students for whom 1n-
fomation was reported. The largest representation continues to be Puerto

Rican, Dominican, and Ecuadorian. respectively, but there 1s a wide cross-section

-~

of Central and South America‘n countries as well.

&

TABLE 2

‘ Number and Percentages of Program Students by Country of Birth

— - T

T Country OY BYFTR Number Percentage

Puerto Rico | 97 R

Dominican Republic 54 28.6

Ecuador 12 | 6.3

‘Honduras : . s 2.6

Colambia 2 1.1 )

i E1’Salvador "6 3.2

Guatemala - 4 2.1

Nicaragua 3 1.6

Bolivia : 1 0.5

Panama , 3 , " 1.6 i

spain A - 1 0.5

United States _ 1 g 0.5 )
T TOTAC ' » 189 100% ’

« More than half of the program students are ffan Puerto Rico.
Slightly over one-fourth are from ‘the Dominican Republic.

e dnly one program student is United States-barn.

E1'1§1b111t_y for program participation .is based on performance (
&

scores on the English version o{’ the Language Assessment Battery (LAB)

L o } ~
LA a
4

-9-
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j
below the twenty-first percentile combined with a higher score on the
Spanish version of the same test. In addition, students are tested on

the Criterion Referenced Englj;h‘Syntax Test (CREST) and ogher data are

gathered where possible from interviews and student profile sheets.

-
3 . a
o .

AGE, SEX, AND GRADE

| : The target population fs hecerogeneous in 1ts-levels of educationai

. background and canﬁetence Fhus necessitating 1nd1v1duhlized.programming cnd
instruction. The range of 1literacy 1n.60th the native language and English L
extends fram 1111tera;e to grade-level literacy and beydnd. Many students
received‘no formal schooling while others received the nimber of years of
schooling camparable ;o their English-speaking counterparts.

The program students are often faced with acadeﬁic problems resulting

fran interrupted schooling, mobility fram one country or n;ﬁghborhood‘to another, ~—
-and sccio-economic circumstances at home which require that they work while
going to school or in place of school. MTh:Se circumstances crcatcwac ehviréc-
ment in which there 1s a pcoﬁensity towardc having students in a given grade
who are one or more years older than the nom. Table 3 shows the number of
students in Project "A Warm Nelcgne" by age and grade, and thc number and per-

centag;.of students overage for their _grade. , .

=10=-




TABLE 3

Number of Students by Age and Grade

| -Age Grade 9 Grade 10 Grade 11 , LS;ELE Percentage
V ! . '
12 .0 0. -1 1 0.4
13 .2 .' 0 0 2 0.8
14 .2 0 . : ZQ 7.8
. 15 o 47 18.4 °
16 - I 86 33.6
VAR 15 i6 51 19.9
18 s | 9 20 | 133
p " o 5 7 13 5.1
i 20 ? 0 1 1 2 0.8
TOTAL 1;2 79 | 65 256 100.0°
Overage Students:
Number 60 31 ) . 28 | 119
Percentage 54 39 43 . 46

Note, Shaded boxes indicate the expected age range for each grade.

!

o~

. Forty-six percent of the students are overage for their grade. The
percentage of overage students {s highest in grade 9 and lowest in
grade 10, ,

’

. One third of the students afe 16 ‘years of age. Most of these students .
are in grade 9.

' . -

-11-
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Project "A Warm Ne]come," like the majority of other bilingual high °
school programs in the nation, has the consistent problem of overage students
at the vorious grade levels, An assessment of this situatton requires an
analysis of immigration patterns, number of years in bilingual programs, etc,
For example, 1f students arrive in the United States at the appropriate aoe
for entering high school, the school is obligated to'accept them regardles§
of prior educational background., This leado to a situation in which students
arrive with a wide range of Tinguistic and academic skills. It is reasonable‘r
to assume that sgudents‘may be given the benefit of the doubt and promoted
the first time to the tenth grade. However, the concept of cumulative deficit

makes it proportionately more d}fficult for the same students to catch-up : '
academically doripg the second year (tenth grade). Jhis 1s probably the point V///ﬂg///
where many students are peld over. T e

.Another factor may be that students often reach the age for legalily
dropping out of school (around ‘the tenth-grade level) to work. Since there is
pressure, especially for the males, to contribute to the fam%ly'income, there
may be a greater tendency to lose program ;tudents herey

A member of the evaluation féam raiséa the problem of "overage
students" Qith the project cogrdinator aod faculty in order to gain insights :
into their perceptions about the causes, consequences, and possible solu-
tions to this complex problem. In ratsing the 1ssues of drop-outs and the
high percentages of overage students 1n the program, the following observa-

tions were made by the project coordinator, faculty, and counseling staff

which work both directly and 1nd1rect]y’w1th Project "A Warm Welcome."'

‘-12-
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L 3

In the ninth grade, students receive a great deal of support from
peers v{a the "Friendsﬁip Club." The evaluation congultant interviewed two
of the club's officers who expressed their satisfaction with the club's work
in helping recent arrivals to the program.edjust to the high school experience
and the prOCess of coping 15Fa new enviromment. ~

The counselor peinted out the fact that boys were mere prone-to drop’
out 1f overaged than girls since the high school curriculum was less compatible
with boys' skills. In addition, there was considereble peer pressure on boys
to excel in non-academic types of activities (1.e. sports).

For the program students in pa}ticular'who possess incaomplete educa-
tional packgrounds, the first year (ninth grade)‘seehs to be less problematicf
academically since it is the first exposdre to high school level work and there
abpears to be a greater margin for pramotion of students at this level. By the
tenth grqde,'hdwever. the situation seems to change.in that students who did not
assimilate certain concepts the previous year are expected to apply thunl(i.e.
from general science'in the ninth gfade to biology in the tenth grade). Their
particfae}ion andsuccess at this pofnt becames a more difficult task.

Project "A Warm Welcame" gtaff contends that the native-language in-

strucfibn in thédcontent areas has significantly reduced this problem for pro-

gram participants, s N e they“are able to learn concepts in the first language ”
while acquiring English as a second language.

Tﬁese program students wﬁo are overaged and uncomfortable or self-
conscious ab?ut being in classes with younger students are referred to high .
. school equivalency afd basic skills programs in the community (i.e. the Linden

Boulevard Center of the Auxiliary Servicés for High Schools program). These

¥

13-

~




kS

programs héve been highly successful in graduating overage students and

the guidance counselor .fram the bilingual program maintains contact and

_follow-up with the agencies concerning the program students.

W

Table 4 shows the number of students by sex and grade participating
in the bilingual progran.
- \ TABLE 4

/ Number and Percentages of Students by Se:/and Grade as of June, 1982

Percent’ Percent ) Percent
, Male of Female (024 TOTAL - 0f AN
Grade N Grade N Grade N Students
9 57 50.4 56 49.6 113 43.6
10 41 51.3 39 48.8 80 f)
11 31 -~ 47.0 35 53.0 66 25.5
TOTAL 129 49.8 130 " 50.2 259 100.0\\\.

;v - ' :

s
. The number of male students is approximately equal to the number of
female students at each grade level and in the total program.

. The highest percentage 43.6 percent of program students is in grade 9,
while the lowest percentage is in grade 11. ,

- ’
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I'I‘TS-, PROGRAM DESCRIPTION

: Vo
o> ORGANIZATION _ |
- . Project "A Warm Helcome“ functions at Bushwick High School as-a uni-
‘ fied department which reports directly to-the principal. The bilingual project

coordinator 1s responsiS’e for all administrative activities among which are:

instructional, training,,personnel, and fiscal matters. The program staff in-

cludes a project coordiaﬂ{or, a-bilingual guidance counselor, a bilingual

—

curriculum coordinator, educatfonal assistants, and a bilingual secretary as

well as Title I E.S.L. ‘and tax-levy content-area teachers.
% ) ’
' This project is in its second year of a three-year funding cycle, and

ey

-~

» represents the second Title VII project awarded to Bushwick High Scp6ol. The -
first'project dealt with-a basic high school curriculum whereas Profect: “A
o " Warm Welcome" has d\panded its scope to include the area of career awareness

E - training.

The project coordinator handles all program matters and vorks closely
with the bilingualvguidance counselor in terms of student/parent activities,
follow-up, community activities, and so on.

Curriculum development is coordinated by a bilingual curriculum

»

2

coordinator and carried out by 1ndividual bilingual teachers in the areas of
career’development,'subject areas, and English as i second language.
' Testing for language proficiency is condudted by the project
codrdinator.while other types of testing (e.g., career choice inventories)
are carried out by the guidance counselor.
Supportinq instruction 1s handled by the paraprofessionals who assist
in both content-area instruction in the native language and in E.S.L. classes

e

()
]

\
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throughout the program.

FUNDING OF THE BILINGUAL PROGRAM .

'Project "A Warm Welcame" {s supported by tax levy, Title I, and Title VII

funds. Typical of bilingual programs, the tasks of all personnel involved are
) « .

canplex and varied. Furthemore, there-are limited resources to suppolf'the

- project’'s optimum funct1on1%g. . >,

, 0 S
Table 5 indicates staffing patterns and qud1ng-SOthb§ for the: in-

structional camponent of the program. ‘ .é? 2
| 9 .

%

A‘fv\
: 4
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~ TABLE 5 .
K L R ‘ , el
InstrucgionalﬁPersonpeT: Funding Sources .
. <
Instructionad Funding Number Of Personnel:
Components Sources Teachers ~ Paraprofessionals.
) o * Fall  Spring  Fall  Spring
E.S.L. Title I/PSEN | 3.4 .| 3.0 | 2.5 | 2.43
Reading (English) Téx-Levy 1.2 |- .8 - . -
\ ) - N
L | ¥ '
Native Language Title I/PSEN. | 1.6 | 1.0 , 5 .57
(Spanish) . \Tax-Levxw ‘ .8 .6 - -
. . . \ I v
Math Title I/PSEN .2 - 17
Tax-Levy 1.2 1.5 - -
Social- Studies Tax-Levy 1,28 1.2?_ - .-
. n . : , c T
- Science  Tax-Levy .8 .6 - -
aTax-levy'supplemental allocation for language handicap. - |
vblﬂzlude5“28 tax-levy supplemen}al alldcationsforAlanguage handicap.
clngiddes .Z{téx-levy supplementalna11ocatjoh forvlanguage handicap.




Table 6 providés information on funding and staffing of the

_Non-Instructional Personnel: Funding Sources

e

N

TABLE 6

- non=instructional componénts of the bilingual project.

(Fall an& sPring) -

4y N .

Non-Instructionat Funding Pérsonnel'a Personnel -
- Component Source(s) Title Number
Curr-iculum‘Devélopn';enta ‘Title'VII  Curriculum 1

- : . Coordinator

Supportive Services Title Vﬁfé Guidance 1
‘ e Counselor .

Staff‘ﬂevelopmentb Title VII Curriculum 1
* —e ‘Coordinator

‘Parental and Community fétle Vil Guidance,' 1

Involvement : Counselor

Administration and Title-VII - Project 1

.Supervision ‘ Coordinator

Other Title VII . Se&retany ”1 _

,@‘ I A 2

[ s

AThis is done under the supervision of the appropriate assistant

"~ principal, and also involves tax-levy teachers and Tit]e I E.S.L.

personnel.

b

P PR

\
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“Note that there is only one curriculum coordinator, who is respbnsible
for both staff development and curriculum development.

7
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STAFF CHARACTERISTICS

Table 7 provides data concerning the educational and experiential
backgrounds of the Title VII and non-Title VII professtonal and paraprofes-

sional staff frun the b111ngua1 program as well as staff from the mainstream

. curriculum who of fer courses to the:program students. :

A ]

A
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TABLE 7

Staff Characteristics:

a

BN

a

Prafessions) and Paraprofessional Staff

<

1 Time [" - Years Of Véars of
" Spent In Dat ; 0 Experfence  Exparfence ° K
. Position Fuhction Hired & Education - License(s) (Mool 1ngual) (M;!ogual) e
o, FallISpr!ng . - , : ’
" Project Coordinator e 100)300 9/79 | B.A. English . N.Y.C. Enn“sll Day High Schoel 22 S0 3 -

. "-A- En""h “‘-'-s- ) . [ '_' . ;,: y "A.T
Bt1tngual Curriculum 100/100 | 9780 | B.A. French N.Y.C. 16 ey B VRN
Coordinator ) H.A. Franch N.Y.C. . / L. o

"-S- E S l. ) - N .l :

. Professional Mplon Adm,, { .

) - - » .
81)inqual Guidance 100/100 | 2/81 | B.A. French/Russian N.¥.C. French D.H.S./E.S.L. D.H.S; u . r3
Counselor _ M.A. Freach 7 N.¥.S. Bil. Guidance cmum * S -

H.A. Guidance Counselor - ‘ T e T, -
3 s F, .0 - . . ‘
. ¥ " i ’ .- “ R . * “ ' B ‘
Bi1ingual Math Teacher -/60 1/82 | 8,A.. Elem. Education N.Y.C. T.N.P. Special Education’: Tyr L. oW
A e ! 1
Bilinguat Nath Teacher 60/40 | 9/75 | B.A. Spanish N.V.C. Spanish Day-High School SR SR N | Cw
N H.A. Ed. Math N.¥.S. B11ingual Bath 0.H.S.. e al e w
"-A- Ed. m,su.- . R . .'l\. e
— : . ' v ‘ > A
B1iingual Math Teacher 80/60 9/80 | B.A. N -\ N.¥.C. Soclal Studies D.H.S. o 2 ce b
! I-S. Ecoﬁ“‘c' ' . o ~> - ‘. - TN‘ .
Diploma Education ° . SR AR
E.S.L- T.lch.l‘ lm’lm =9I00 O.A. ‘SOC‘I‘ st““.‘ .“.'.c. ."- SOC'I' St“‘ll o-“o"‘. ‘ - .: 6 ° ‘| ‘
. M.A. Counseling I.V.S. E.S.L. Day High School . ] .b' )
. E.S.L. Teacher - -noo | /e | s, Education - W.Y.C. Schoo) Secratary D.0,5. - R .
"-A- TES“. "-'-s. EQSQI-- - 0 ”.S. " P o * '_"
€.S.L. Tedcher 60/- 2/82 | 8.S. Home Economics N.V.C. Reg. Swd, T ‘“ o 16142 -
£.5.L. Teacher =100 | 977 | .. French N.Y.C. Fromch B.H.S. I T .
M.A. French N.¥.S. French J.H.S, . P 16172 |
. 1. (Fr.) Eles. I-Zd. , o,
. / E-S;Lo - .rtp o ‘ 2 * ¢
P . . @ 5
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TABLE 7. (continued)

Vears Of

BQ College Crml_ts

1 Time ) } v Years of s
. Spant In  Date , . Exparienc ﬁ‘orlm«
Position Fusction Hired Education * © License(s) tmumal) (811 1ngual)
- Fall/Spring -
E.S.L. Teacher -120 | .2/82°| B:A. English N.Y.C. T.0.P. English D.H.S. '} -
€.S.L. Teacher 100/60 9715 | 8.A, Education N.v.C. E.S.L. - D.H.S. .
. "c‘o WCa E‘. g N.V.s. Ecs.lc - E‘.c E‘. l ‘ -
Common Branches 1
€.S.L. Teacher - 40/- 2/82 | 8.S. tiome Economics H.Y.C. Home Eco. D.M.S. 14 -
Spanish Language Arts 100/100 | 9/75 | B.A., U N.Y.C. Spanish D.H.S. : " 14
Teacher H.A. llllnw'ﬂ'fd. N. V.S, ' , :
B . i I |l
Spanish Language Arts 40/40 9/74 { 8.A. Spanish W.Y.C. Spanish D.H.S. 4 8
Teacher ‘ . M.A. Spanish N.Y.S. ‘ .
spanish Language Arts - 20/20 9976 | 8.A. Spanish N.Y.C. Spanish N.H.S. 15-1/2. 6.
Teacher )
Spanish Language Arts 100/20 9/76 | 8.A. N.Y.C. Spanish D.H.S. 1
Teacher : H.A. N Y.S.
pilingual Soclal Studfes -/40 9/81 | B.A. Spanish - . N.¥.C. T.0.P. Spanish 1 1
Teacher ~ . ‘
B111ngual Soctal Studtes | 100/80 9/15 | 8.A. N.Y.C. 811, Soc. St. D.H.S. 7 7
Teacher H.A. W.Y.S. Soclal Studies D.H.S. .
8111ngual Sclence Teacher| 80/60 g9/15 | B.S. 'Sclﬂl\cc ll. .C. Lab, Spec. D.H.S. 1 7.
B ".Ao Sc'. Ed. "c'cs. .". (» .'0|m o-"cs.
Typing Teacher -/40° 9/75 | B.A., MA. . N.Y.C. Stendgraphy and Typing
Day ngh Scllool 8 -
Educational Assistants : ]
il; 100 2/82 - - . - 5 (veluntear)
: 2 100 2/18 - - . - -
| — ‘ L.‘
8111nqual Secretary 100 1975 | A.S. and
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IV, INSTRUCTIONAL COMPONENT

The ‘instructional component of Project 'A Warm Welcome" 1s designed
in accordance with the program‘s transitional philosophy of b111ngu§l educa-
tion whereby content {s presented in thg‘nat1ve language until such time as
;he students have acquired adeqﬁate English-1anguage $k1ll§ to‘study contént
in and through that langugge. The major goal 1s to mainstream students by
their senior yeﬁr. In view of this, the project perceives of 1ts mission as
twofold; namely, concept dqgelopment in subject areas through the native
language and intensive English as a second language.l Another educational
priority for Project *A Harm Heicome“ duf1ng the past two jears.has been the
development of career awareness training for the program students. Th1£
facet of the program is presently in its early developmental and experimental
stages and it {s hoped that eventually an acthal progfam of study in a career
sequence will be available to program students. |

.The salient feature of thé bi11ngual program at Bushwick is {ts ,
focus on basic skills development. The letters of the acronym “Warm" stand
for: writing, readihg, and mathematics with the “A" representing fhe a1m’6f '
providing basic skills. -

| Participants in the bilingual program receive instruction in Spanish
language. and culture, with courses for those who are non-readers or are seﬁi-(
literate in Spanish (levels 1-4 of the ;egular Spanish for native speakers
;urr1culum). Program Part1c1pant§ also recefve b111ngual 1nstr&ct1on in

science, social studies, and mathematics. They also study English as a second

language and take one additional English class in reading. As their proficiency L

permits, students participate 1n other mainstream classes including business

-22- o
3d




vs

-

courses and 1ndustr1a1' arts., In art, gmusic and physicaI education classes,’
all program students are integrated with mainstream students.' Al curnicu1a )
used are l’eported to conform with the reguIations estab]ished by the city and ‘ \
the state. ]

The 1nstruct10na1 canponent of Project “A Warm He]cane wﬂI ‘be de-
scribed based on class observations and interviews with faculty and students.
Tne areas of content instruction, E.S.L., cuareer awareness, and other electives

‘will also be addressed. -

INSTRUCTION IN AND THROUGH THE NATIVE LANGUAGE

Courses are offered'in Spanish for the content areas of mathematics,
science, and social studies, in grades 9-11. In accordance with the program's
goals of preparing students for the mminstreun curriculum, concepts and termi-
nology are presented in Eng]ish to the extent possible without obstructing the
learning process. Program students are encouraged to take electives 1n English
as soon as their proficiency allows.

In order to facilitate the transition fram content 1n“the native lan-
guage to the same in English, the program has a language poIicyfes follows

/

tor all subjects: ,
. /

Native 1anguage Engl {sh

9th grade 75% -
 10th grade. 50% , - 50%
11th grade . 25% . 75%

-

12th grade : 0% - 100% "k

Th1s breakdown serves as a model gon the bilingual teachers but in reality is

» difficult to enactvcons1stent1 y given the 1inguistic and, edcfcat‘lona] diversity
N\ '

" 1n each ¢lassroom. 23
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Table 8 shows the content classes offered in Spanish by, the bjlingual

*ﬁ?%gram. | ‘ I
- b Two content-area cour§e§ were'obserQed: a combination 9/10 general
science-clgss.and'a tquh-grade global history course. In the former, the
teacher utilized each language app06x1ma§ely 50 percent of the instructional
time. In the latter, the proportfons were 60 percent Spanish and 40 perceﬁt
English.' While some discrepancy exists betwéenyfhe formal language policy
and the actual language use patterns in the clsgsrboms. it 1s évident from
observations’and conversations with the faculty that evéry attempt is made
ot ~to follow the policy as closely as possibl .
| In both classes, the teachers uged the back-to-back transyation method

of giving the concepts in one language first and then in the other Vﬁ{gtgraction .
'which took place in the more informa} context tended to be 1n Spanish sTnce the |
students wgré more spogtaneous in the language in which they are flueht and
comfortable. H

Both courses observed had an open, engaging atmosphere in which .M
teachers and students participated with enthusiasm. The teachers appeared .
knowledgeable in the are;s_they were teachfng and their creative use and
adaptation of materials to students' linguistic and academic levels wés com-
mendable. H |

In the generaltjcience class, the teacher 1ntroduced the concept of .
solar and lunar eclipses, showed a filmstrip on the topic, and then worked on

. a hand-out with the students uhi;h tested their assimilation‘of the material oot

presented. The teacher utilized the inquiry approach very effectively and

students were motivated and challenged by her techniques.




= o
The global history teacher presented the material us1ng the inquiry

method and used both languages 1nterchangeably. The ‘students’ translateq .
passages from their history books which were written in English into Sban1sh.
The teacﬁer expldined the concepts in both lan@uages throughout the Tessoh.
Although the students were highly motivated and demonstrafed a grasp of the -
material in both languages$, the technique of presenting concepts in both
languages simultaneously has been questioned by researchers. It is thoug '
that doubling up on content via two languages sets up aisituation in whi
students are more attentive in their stronger ladguage and tune-out 1% /the
weaker one. In a single observat1on, however, 1; was difficult to d ermine
whether or not this Qas the case for the students 1in th1$_part1cu1 class.

( I

The history teacher was well versed in the subject area and f1uen in both

_ -y
1anguages. :

«25- . !
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TABLE 8

B111ngual Classes®

T e
~

.'._ Al X

L

Number ~ Average -

Instructional Courese Class

% Spanish b
Instruction

(Average)

Peniods

' N L.
- Staff Appropriate

Component Fall _ Spring _  Register

Spadish for .
Native Speqkers ‘ 35

Math

23

Science \ . 29

Social Studies - 30

Typing =\ 30

-

100
.69
'65

63
10

Per \Hee

N

Teachers  Para ___ Materials

~yes
- yes

~ yes

-

yes

yes

-

-

2 complete 11ist of native language arts ahd content-area courses appears in the appendices.

bVaries within content area, with a qreater percentage of Spanish being used in the Lower Level classes.
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__E+Svk. INSTRUCTION ] ]

e | " Given the bilingual program's stated priority of L})r-epar-dm_; the stu-/
dents for\tntrance into the mainstream curriculum, E.S.L. 1nstruction is a
vital cmpénent of Praject “A Warm Welcome."” | )
‘Tﬁe ‘t.S.L. ssqu‘ence consists of five levels covering elementary -
(E.S.L. -1-1V), and advanced/transitional (E.S.L. V) instruction. In ‘add1t1on
to the above-mentioned courses, a new E.S.L. course had been designed and
will be 1mplemented in September, 1982. This course 1s for students who demon-
strate oral proficiency 1n English but whose reading and writing proficiency |
would nAormally place them in the basic elementary courses. | _ |
| The E.S.L. sejuence 1s constructed to be more ‘1:\tens1ve in the begin-
ning ]evés where students take 10 class periods a week as compared to 5 pgriods
N a week for the other E.S.L. levels (see appendix for a 1ist of al courlses and
ma"t:mﬂs used in this component). /
The language policy for all E.'S.VL. instruction 1s that of English only
1n all levels and the two E.S.L. classes observed (’levels I, I1) dm‘tnstra'ted.-f
/ I .strict adherence to t;le policy. The students used the native language on
occasion among themselves but for the most Part, they kept the !,exchlnge in
| English even when they hsd difficulties with self-expression in Epglish.
”\ Ths two E.S.L. teachers whose classes ware observed were skilled in
getting students to ‘use English without feeling self-conscious. The.first
lesson, ‘level 11, dealt with the concepts of bigger and smaller. The‘ teacher
used pictures ang other visuals to convey the concepts to the studynts. She
" effectively reviewed material fram previous lessons, 1ntroduced new material,
and reviewed at the end of the lesson. A paraprofessional worked with 1nd1v1d«-

ual students when they were hesitant to answer or were having di mcultus vﬂ,t«h

v _ | " w27
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N

~ geared to informing students and offering direction as to what opt tons may
- be available to them basell on their academic and linguistic skills in two.

“the work.

e

1
|
|
i

7 “The second lesson was a level I class on the /x" words (i. e. did, - 'n;w

‘doIZA The teacher, uho is also a curriculum specialist in E.S.L., capitalized ) i}l

on the students’ knowledge, willingness to help each other in a supportive ﬁf'lvi ':fff{:

manner, and motivation concerning the materials she brought in, She used .: .

the’ inquiry approach and monitored each facet of students work in class.’

Noteworthy ‘of the bilingua; program at Bushwick High School is an L
phasis1:nﬁ%he 3ntegration of language and content throughout the curriculum |
rather than a dichotomized'approach whereby language development is seen as
separate fron the content presented through it. This integrative approach
facilitates consistency and the reinforcement of concepts f%r the program

students and diminishes fragmentation.,'

CAREERANARENESS o . L S

e

A third priority area for Project "A Warm ‘Welcome®tis that of career
awareness. Vocational material is presented in.science, math, and social

studies classes. In the Spanish for native speakeﬁs classes, the series of

multi media kits entitled Careers for Bilinguals cagreras para Bilingues.is
used with great success, according to.bilingual staff. This component is

languages.

The career awareness strand of Praject A Warm Welcame" is an fnftial

attempt to dgtegrate a more practical approach to decision'mahi%gkfor students ,;;f’fgf

early in thef{r-schodling experience. N

- a
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v. NON-INSTRUCTIONALVCOMPONENT

1

~

,j'~i' ) . .The non-instructiona] component of Project "“A wann ueicone“ consists ' .
- of. the foliowing major categorﬁes- support services to students, curriculum ., - ‘
deveiopment of native 1anguage materia]s in the _content areas and the career

component, parental and community invoivement, staff deveiopment, and extra-

curricuiar activities.

SUPPORTIVE SERVICES e Sy

, Pnoject "A Warm Welcame" has a wei] deveioped ‘Support system for
. its students in tenns of both counse]ing/advisenent functions and academic
| prépanation; This ccmponent is of particular importance for the students given '
the socia1 conditions of the immediate Community and the consequent negative
.t%;’ ~ ___image. of Bushwick High ‘School for outsiders. The’ principai and staff expressed
" heir concern that the high schoo] S name is "Bushwick" which conjures up an
¢ image of the deteriorated area in Brookiyn with its high crime rate, poor |
| hea]th and housing conditions, and genera] probiems. Fear among the residents
fosters a high]y mobile pppuiation seeking exit from the cqmmunity as soon as
-circumstances pemit.

Within this contekt, the‘facuity and administration’of\the biiinguai
project pride themse1Yes on an.envirounent of high expectatiopg,for students,
early coliege<ent;ance preparation, and career awareness-de;gIOpment:A

- The biiinguai guidance counseior contends-that college or career
. ‘1.,,. preparation is a priority matter for the progran students and an emphasis on

9

filling out college appiications, taking college entrance exams, obtaining

financiai aid, and obtaining an orientation toward college life starts in the ;;”;‘ “551

o ninth grade. This approach prepares students and offers direction as to tbe~

. . o4 - . - . -
. ’ PR . . . P |
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. i . | .
options available to them’ gpon graduation. i'~ N | |
The guidance counselor stated that eight program students had already
been successful in gaining entrance to a college or university for fall 1982.
In addition approximately 25 percent of the program students work after: school
and an.additional 50 gercent participate_in summer york thrdugh the.?Ybuth
Employment Act." . N ' ; - ‘ - i,

i 4

The counselor.conducts both formaljadvisement and counseling for the-
bilingual program and while t ejwork load is doubled the advantage is the
access to centralized information since all files are lOcated n the counseling .
office. =~ = - | ' ’ Lok
) The guidance counselor also stressed a need for a resource room cpn-
taifing college catalogs and job opportunity information. Since the coun-
seling quarters are small and extremely cramped there are no facilities for'
housing such materials. ‘ - '
IA noteworthy aspect of.the counseling'component of Project “A~Harm
Welcome" is its articulation with service agencies in the-community such as;
mental health agencies the Puerto Rican Family ‘Institute, the high school
" equivalency programs the New York City Legal Aid Fund, etc.
One of the indirect functions of the counseling personnel s the:
preparation of students for entrance into the mainstream curriculum by their
tsenior year at Bushwick High School. *The ‘amount of individual attention and -

solidarity among the program students may create a. certain amount o6f hesitancy

and anxiety about leaving the program and pecoming immersed in ‘the school

g

community at large.* The program s philosophy of transition to an all-English
curriculum by the senior year is perceived as a way of helping students gain

ual access and benefits in the academic and/orfvocational realms upon e

°.30- o | N
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graduation,

®

Advisement and counseling for Project “A-ﬂarm Welcome" was observed

a
A}

to be within an open, supportive environment and conducted [nka formal and

*  .informal manner as called for.by the situation. Students.came in to speak |

-

with the counselor and offer their assistance in vafious-ta;ks~gur1ng their
free time. It ﬁppeared that they were extreme]y motivat?d to qét only receive
sugport but @o‘offeryit. All studints from the bilinéual progfam'recéive on-
going advisement and counseling duriné'tﬁe academic year. -

The project coordinator plays a vital role 1nﬂthe~suppdrt system for

“the program students not only at the high school but in the shrrodnding comﬁu- T

nity. He has been a resident of this-area for his entire 1ife and is wei]
known b; the students and their familie;. Tﬁis out-of-the schooi experiéqce
has~919eg him in<depth 1ngights‘and knowledge aBout"the studeﬁts and their‘
realities beyond the séope.of academics. Furthermore, the project coor-
dipagor‘s m&Fe than 10 years' teaching experience within and outside of the
program ts highlj respected by the faculty and administration.,‘These fﬁctprs"
*Dgyg,}eg to an acceptance and 1ns§1tqt10na]12ation of the bﬂingual\programw
within the school. | g . - |
| The project secretary is also a highly competent and supportive 1ink
within the program. She deals with the clerical work as/y!%1ras relatés,to. ‘.‘
the students and faculty in terms of addreséing their needs and faciljtating
their work. | | ) -
| The principal of Bushwick Higﬁ Séhool expressed satjsf&étion and
pride concerning the project's efforts and progress. He mentioned that,g;vdq
the diffiéult economic constraints for the school as a whole and thus for the

program in particular, the work of the bi{ingual project was exceptu‘maﬂy~
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commendable. He stated that there werq deciining enroliments in the area

and fewer commitments from the State and.. City for Ynvesting in repairs, etc.
for Bustwick High School. The principal stressed his concerns about the future
of the bilingual progran if Title VII funds were to be cut in the futureubu%
he also reiterated his continued comnitment to serve the 1imited Engiish pro-
ficient students in his sch001 regardless of funding restrictions.

On the whole, the atmosphere of Project *A Harm Heicome was open

-

" and supportive for all the individuais involved.,

CURRICULUM AND MATERIALS DEVELOPMENT

{

Aithough curriculum development for Project. "A Warm Welcome® is con- :.-

)

ceived as a continuous process penneating a11 subjects, a coupie of,areas o B

warrant speciai attention; nameiy, E.S.L. and career awareness. For academic
year 1981-82, ‘a career awareness testing instrument was revised and piiot
tested with students as.recommended in 1ast year's evaiuation report (Q.E.E.,'
pg. 52). The curriculum coordinator stated that it sti11 needs work since
there was littie‘:hange between pre- and post}test scores and it 1s believed
that the instrument may not be a reliable chech as to students' progress in

this area. The prodect of strengthening the career awareness component of

curriculum and assessing the students’ awareness throughout their high 'school

experience is one of the project priorities. ‘ .

At this ppint in time, Project “A Warm welcohe” focusés on “career
' awareness“ rather than on offering actual courses in the content of any par-
ticular career sequence. While it is'hoped that in the future students wikl -
have the option of studying‘career courses as recommended in last year's
report, the present scope of the biiinguai project is within the realm of

awareness training.
-32- | -
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A second major seea of curriculum and materials development is that

of E.S.L. The bilingual project consiqers itself fortunate to have a Title I
E.S.L. teacher who is a curricu1um‘spec1a1ist 1} the field. She has written
several articles and created materials to be u;11i£§q in the E.S.L. classroom,
In additiom. she has presented at cenferences dea1tng with.isshes of E.S.L. "
Other E.S.L. personnel also develop their own materials in an attempt to offer
a more functional/experiential approach to the acquisitjon ef a second langque.‘
The teachers who work with nat1%?-1anguage content‘areas'a1so de§e1oﬁ
curricular materials on a continuing basis and these were observed 1n use in | 4
the science and social studies c1asses respective1y. Frequent1y they take
l'the form of rexographs presenting concepts in the native 1anguage which appear
in the English texts corresponding to the courses. ‘ |
One d1ff1cu1ty encmyntered by Project "A Warm Welcome® in currtcu1um
development ‘{s that ek:p1ac1ng the mater1e1s in a central location for use
by students and facu1ty. wThe sma11 resource center smece‘which waslaT1qcated ’
to the program previously had to be re-allocated for‘purposes of special edu-
cation this year thus making the b111ngual prqject‘e task of further,deveIOping
their eurricu1um4component more difficult. |
_ In sp1te of the aforunentioned obstacles. there 1s an enthusiastic
commitment on the part of the b111ngua1 program personne1 to meeting the stu-

dents‘ needs part1cu1arly in the curriculum sphere.

AN

PARENTAL AND COHMUHITY INVOLVEMENT

Project “A Warm Welcome" has continued to work on. strengthen1ng 1ts

parental and community 1nvo]vement compgnenttduring academic year 1981-82,

©

This is a commendable emdeavor given the neighborhood Context, rate of mobil- -

33-




curricular activities.

“ , . . ’

ity, and general sense of fear on the part of the parents to travel~within'the,'

neighborhood in order to attend school functions. especially if held during
theveVening. The principal proJect coordinator, and faculty_attested to the

project's‘limitations in successfully involving parents and this year was

”particularly difficult since the project functioned uithout its family

assistant. This position was a key 11nk with the community and the lack of
such led to a need for placing the responsibility for outreach on the already

overburdened guidance counselor ‘and groject coordinator. 3

o,

Beyond the work of the project personnel the students' 'Friendship
Club' has participated in articulation with the fanilies and considerab]e

"-gains have been made especially in bringing parents into the program's extra-.

&

Another important 1ink between the program and the cammunity at large

’has been through the proJect coordinator' s efforts as a longstanding member -

and resident of the same community which serves Bushwi ck High School. This has
enhanced parental involvement in spite of the numerous negative factors working
against a unified sense of community ‘involvement in the school's goals and
activities. | |

Parents did participate in a number of cultural events such as

ceremonies, and several joined the students and faculty on field trips. .
Proiect “A Warm Welcome" distributes’infonnatdon to parents in the

fonm of letters written in the native language. lt~also brings in cohmunity-

based people to infonm students about career possibilities. Some after-schugl

program and community agencies. hire students’ either as employees-or volunteers

L oam
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In terms of a Paren:s Advisory COMmittee. there is an ad hoc/ com- .

to foster more community involvement. N

mittee which functions “Por Project *A Harm Helcome.“ but due to the proble&s

ment1ioned previously, 1ts role has been somewhat T1imited in the adVisory

cagtty for which it was intended. .- b S
‘The evaluation team, after several intervieus and observations,

. believes that Project “A Warm Welcome® is actively engaged:in;strengthening

its outneach to parents; the difficulties encountered in this realm are -
due to mnny circumstances over which project staff have no control (i.e. .

) mobility rates, etc.).... In spite of this..fact, the project is encouraged

'to seek‘alternatﬁve meansfof brinbing.in the parents and community.

STAFF DEVELOPMENT - o v .
| Staff development and training activities for the bilingual project

take the form of on-site in-service sessions with faculty from within and

outside of. the program. These sesstons are conducted on an informal basis and

deal witn issues‘pertinent to bilingual students. In addttion, formal pre-
service orientations “workshops for parents and select demonstrltion lessons
are offered throughout the academic year as well ‘ds monthly departmental meet-

*

ings. ) _
A1l of the above-mentioned activities represent the joint efforts oi

the school administration and the bilingual program staff. Prior to actively

implementing them, several planning neetings are hela-for pdrposes of agreeing

on content and structure.

o

A second component of staff development for the project entails focuity

participation in college and university level coursework leading to a variety
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of degrees ranging frm bachel or s degrees to professionai dipl amas. These ’

‘courses are taken throughout the private and public sector of the five boroughs

-

canprising New York City and to some. extent, Long Island,

Proﬂect “A Warm Welcome® staff also made presentations at professional
organization conferences such as: TESOL. NABE, HY'EABE. and the Title VII Pro-
posal Writing Seminars sponsored by the New York State Education Department -,
under the auspices of the Bilingua] Education Bureau during 1981-1982,

Throughout the year, the bilingual program integrated, as part of 1ts
staff deveiopnent activities, an outreach program for parents'uhich focuses
on information as to students' needs, career options, high school equivalency

for parents, and _input into cultural events.,

g In the 1980-81 evaluation report (0.E.E.), 1t was suggested that a

formal needs assessment be conducted. Although other priorit4es during 1981-

82, given cuts in staff and an enphasis on curricu]ar concerns, made this project
unrealizable, the proJect coordinator reiterated the program’'s commitment to
conducting such ‘a needs assessment as soon as possib]e. In the meantime, this
goal has been accdnplished to some extent on an informal basis through the |
expansion of the career awareness component of the bilingual program.
EXTRACURRIEULAR ’fACTIVITIES

For students in the biIinguaI program, the major source of extra-
curricular activities 1ies with the “Friendship Club" which pramotes the
participation of students and parents in cultural events, .field trips, spdrts.

and honor societies. The key to the club's success in bringing about par-

ticipation was perceived to be its sensitivity to cultural noms ({i.e. the

*
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strict code of behavior for female students) and the trust that has been estab;
lished between the program. club, and the parents.

Several of the program students Joined the soccer and other teans. - .
In addition. for academic year 1981-82, ten progran students be1onged to :
the Honor Society, ARISTA, ‘which {s headed by the curriculum coordinator.
One of the bilfngual program students was awarded a U.F.T. schnlarship‘for
college this year, and another received a scholarship for Columbid University's
TESOL Institute. | |

Conversations with the student officers of these clubs indicated
enthustasm, commitment, and responsibility toward each individual ciub's goals. ..
They were emphatic about the need for theselextracunrfcular.act1v1t1es to pro-
mote both academic and sociel ski11s for program students. The.“Friendship o f
Club* which began'as a vehicle for facilitating adjustment to the hign school
experience during {ts first year has expanded its objectives'to fnclude a more
structured and varied schedule of activities during 1981-82, Facult;‘end stu-" '
dents alike regard the club as crucial to tne studerits’ progress and growth. '

STUDENT ATTRITION

In an attanpt.ti better understand.the factors underlying the move-
ment of students through and out of the program, data were to1lected on the D
reasons given for students leaving the program during 1982-82, Table 9 pre-
sents the number of students who left the progran and ressons for leaving by

grade.




TABLE 9

Nun_ber of Students Leaving the Program

Reason For Leaving Grade 9 Grade 10 Grade 11 , TOT___A}.
Fully mainstreamed 0 3 d 4
. i 1 ) W{ ‘ R e
Transferréd to | ' N
another program 1 1 1 3 * \};..\
Transferred to :
another high school 10 3 3 16
R Y .
Returned - to native _ '_
country 7 2 . '3 12
Di scharged _ ‘ o
' (reason unknown) 1 0 0 1 ,
‘ . -
Truant 18 0 0 18
Other 7 8 7 22
TOTAL a“ 17 15 - 76
\ 2
a ' .+ Most of the students whojwere reported to have left ghe progran

were in grade 9.

. A high proportion of students transferred to another Mgh s@(\ool

e

or were considered "truant.”




VI. FINDINGS

’ ASSESSMENT PROCEDUREﬁ, INSTRUMENTS, AND”FINDINGS

The following section presents the assessment 1nstﬁyments and

procedures, and the re ults of the testing to evaluate student achieve-

- ment 1n 1981-1982,

Students were jassessed 1n English-language develdpment. growth 1in
their mastery of thejr pative language, mathematics, social Studies, and

science. The follouﬁq\‘are the areas assessed and the 1nstruments ,used:

English a;\a\second language -- CREST Crit rion Referenced
. English Syntax Test), Level I, .

i

English ng Abi11ty -- Teacher-made test

Reading in Spanish -- Interamerican Series Prueba de
Lectura (Total Reading, Leve orms

Mathefatics performance -- Teacher-made tests
Science performence -=- Teacher-made tests
Social studies performance -- Teacher-made tests
Career Awareness -- Teacher-made questionnaire 3
Attendance -- School and program records .
The following analxses were performed: R
On pre/post standardized tes%;/;;£::aﬁ1sh reading achievement
statistical significance is reported in Table 15, - ' '
B Statisticel significance was determ1ned through the applléation

of the correlated l-test model. This statistical analysis demonstrates

"whether the difference hetheen pre-test and post-test mean scores is larger

than would be expected by chance variation alone; {.e. is statistically

sighifisant. .
=N
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This analysis does'not represent an estimate of how-students
would have performeds in the absence of the program, " No such estimate
, ould be made because of the inapplicability of test norms for this
population. and the unavailability of an, appropriate comparison group..
| The instrumenz_used_to measure growth in English language was
the Crite ion Referenced English Syntax Test (CREST). which tests mastery

of specific syntactic ski11s at three levels, Material at the beginning-
and intermediate levels of the CREST is broken down into 25 objectives |
per level, such as present-tense forms of ‘the verb "to be“ (Level I).;

_or possessive adjectives ‘and pronouns (Level I11). Material at the advanced
Tevel (Level I11) is organized into 15 objectives.'sucnvas reflexive

\pronouns. At each level,'students are asked. to complete four items for

each obJectiveﬁ\hAn item consists of a sentence frame for which the

students'must supply a word or phrase chosen from four possibilities.
Mastery of a skills objective is determined by a Student's ability to
answer at least three out of four items correctly. i
" This report provides information on the average number_of

objectives mastered and the average number of obiectives mastered per
month of treatment by students who'received Title I E.S.L. instruction
in fall and spring semesters (Tables 10 @nd 12). Information is also
provided on students' performance by grade and test level for students

\

who were pre- and post-tested with the same test level (see Tables 11
and 13). ‘
Table l4 presents the results of students.teSted on teacher;made
examinations 'of;"%ﬁgnsn vriting abilfty. -

Rates(of success of students in’nathematics. science, and social
studies courses taught,inithe bilingual'prooram are reported by graqe in

" =80
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Table 16. This contains the numbers of students reported as taking the ‘ |

“relevant courses and the percent passing, for fall and for spring. courses = ©

separately.

v At

s Comparisons of the attendance ra‘tes of‘ progrim pirtjcipants with . . 1

that of the school as-a whole are presented in Table 18, This table contains

[y . |
the average rate for the school and for the various participant groups, the . }
percent difference, values of the z statistic, and 1ts level of statistical A

“significance. a ' . . '

~ e
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“ TlBLquo |
Results of the Cr1terion eferenced English Syntax Test R

3

I
(CREST) Number of 0bject1ves Mastered and 0bject1ves Mastered _

L . ) Per Month
4 N
(E S.L. Title 1 Span1sh-Speaking Students, Fall) reo
L a : :
' Average ‘Number Of f - Awerage . bbjett1ves
Number Of Objectives Mastered 0bject1v§s " Months Of Mastered
Grade Students  Pre - Post | Mastered Treatment Per Month
9 . 45 -, 10.0 146 ¢ 45 a1 1.4
10 B 13.6 7.7 | a4 3.2 L3
. \ .
- ' -

@
aPpst-test minus pre-test.

obdectives per month in 3.2 months of treatment.

T%e cr1ter1on set as the program objective of mastering one object1ve per o
month of treatment was met or surpassed in all grades. : N

3.
2 \“
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- : ™LE 11

_ Performance of Students Tested on the Criterion Referanced English
(CREST): Average Number of Objectives

 (E.S.L. Title | Spanish-Spasking Students, Fall).. . R

S |

T v ’ - YAl

l.ErEl 1 . ‘LEVEL 11 . LEVEL 111

Average Number of Average Number of ] Average Number of v
K .Objecpves Mastered R Ohjectives Mastered | -Gains Objectives Masterad -
Grade N | Pre 'Post  Gains Pre Post  Gatns® | Month Pre . Post “Gatns®

3

o 39 95 | 13.7.| a2 | 1.3 198 | 65 | 20 -
0 20 | 130 | w7 | a7 | 17 | 150 14 | 3.4 | 10 4.0

.

11 9 16.4 21.6 5.2 . 1.6 16 15,5 19,5 40 | L2 10,8

i

Total 68 | 11.4 | 16,0 | 4.5 La |39,] 150} 1901 a1 1.2 9.8 .

A2

Note. Mumber of objéctlve§ for each tevel: Level I (25), Level 11 (25), Level 111 (15).

%post-test -.i\nus pri-tost.

. Students at Levels 1 and 11 mastered over 4 objectives during the fall, fndicating gqains of over one ohjective per manth of ti‘nt-;»
ment. Students at Level 111 made modest gains of 1.2 objectives or 0.3 objectives per month of treatment. . C

. Gains are relatively similar across grades and levels, except at Level Il[, in which students showed the Towest qains and failed to
meet the criterion proposed as the program ob.loctlvg. . ' o

“~ The results may indicate that the degree of difticulty in mastering objectives at Level 111 may be much higher; therefore, studlnt!‘:
at this level may not be expected to master objectives at the same rate as those at other levels, .

”
[y
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- TABLE 12 T
Re;ults of the Criterion Referenced” English Syntax Test , Lo
- (CREST): Number of Objectivés Mastered, and bbjéct1ves'Mastered )
| ’ SR : _Per Month - . _. .
' \ j P ' . ‘
. . (E.S.L. Title I Spanish-Speaking Students, Spring) !
) , | Average Number Of . ‘ Average 6bject1ves i T
Number.0f Objectives Mastered Objectives Months Of  Mastered « . - -
Grade Students Pre Post Mastered™  Treatment Per Month - . - }
9o+ a2 10.4 13,7 3.3 2.8 L1 o
10 38 - 11.8 16,5 . 4.6 } 2.9 ‘ 1.5 a
11 20 14.7 - 18.1 3.4 3.0 1.1
Total 100 11.8 15.7 = 3.8 2.9 1.2 "
. }‘ . J "

P

3 post-test minus pre-test.

. Students mastered an average of 3.8 objectives during the spring or about 1.2
objectives per month of treatment.

. In general, the results met the criterion of one obje¢41ve per month proposed
as the program objgct1ve. .

¢ .
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TABLE 13 ‘
Performance of Students Tested on the Criterion Roforoncd English Syntax Test

- {CREST): Average Nusber of Objectives Naste y Grade ast Leve
e e e (’E;S.t'."’l‘ﬁfi“f?oﬁiﬁfﬂ’-"sﬁmﬂl Students; Spring) - R

LEVEL I - LEVEL 1l

LEVEL 111
! i v
Average Numher of Avorigo Number of Averaqe Wumber o'f '
Objectives Mastered Gains Ohjectives Mastered Gains Objectives Masteresd Gatns
Grade N Pre Post  Rains®™ | Month | N Pre Post  Gains® Honth N Pre - Post Gains’ Honth
3 ‘ ‘ :
9 25 8.1 1.8 3. 1.2 |16 13.8| 16,8 | 3.0 1.0 1 14.0 14.0 | 0.0 0.0
10 20 10.8 16.5 5.7 L9 |14 14,5 | 18.5 3.9 L2 [ 7.7 9.5 | 1.7 0.5
11 7 15.7 | 19.4 3.% ‘L2 |1} 15,1 18.6 3.4 12 2 9.0 1.0 | 2.0 0.6
Total 52 10.2 14.6 4.4 LS |41 ma| 178 | 3.4 el % 7 9.0 10.5 | 1.5 0.5

Note. Number of objectives for each level: Level I (25), Level 11 (25), Level U1 (15). .

. post-test minus pre-test.

. Students at Levels | and Al had similar rates of mastery of over one ohjective per month of treatment,

showed modest. qains., . o

]

. Gains are relatively similar across qrades and levels, except at Level 111, in which students showed the lowest gatns and fatled "

to meet the criterion proposed as the program objective. :

. The results are very similar to the results of the fall. They may indicate that the &cgrn of dtfficulty tn mastering Level LI
ohjectives may be much higher; therefore students at this level may not be.axpegted to master objlctvlns at the same rate as those

of other levels. (See Recommendations.) -

/

&

Students at Level I1]

-




TABLE 14

-
-

English Writing Ability
Objectives ;ﬁained Per Month of Instruction andaProportion Gaining
One Objective Per Month of a Instruction on Teacher-Hade Instrument Measuring

Hriting Ab111ty in English

3 ) e " proportion of
Percent of Objectives - Students Gainjng .
‘ Objectives Achieaved  Gained Per . at Least Ope . " ~:.". .
Months of .  Objectives Objectives 1in Relation to “ Month of Objective Per Moiith "
Grade N Instruction  Gained Attempted OgJectives Attempted . Instruction - of. lnstruction
9 55 5 137 2Lg 63,3 27 8.5
] ' . ’ s ! s
€R 10 53 5 16.7 21.3 78.4 ‘ 3 3 . 97 5 : .
11 38 5 17.2 22.3 7.1 N N L
12 1 6 21.0 28.0  96.4 N 100 0o
1L"5 ) ; * .\
TOTAL 147 5 15.8 21,7 72.8 90.5 |

3.2

The program objective of 80 percent of the program students gaining at. least one objective -
per month of instruction was met at all grades. The proportion of students gaining at least
one objective per month of instruction ranges from a low of 85.5 percent in grade 9, to a
high of 100 percent in grade 12, -

A
In general program students gained 3.2 objectives per. month of instruction. The 9roportion
of objectives gained per month of 1nstruct10n 1ncreases with grade from a low of 2.7 in grade
9 to a high of 5.4 in grade 12,

In general,
low of 63.3 percent in grade 9 to a high of 96.4 in grade 12.

: QU

program students achieved 72.8 percent of the objectives attempted, ranging from a

s )

f;{}ev‘t
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TABLE1S e
e . '+ Native Language Reading Achievement . ; -
. Significance of Mean Total Raw Score Differences Between Initial. ;2 I .
" and Final Jeést Scores in Native Language Reading Achievement of F o
Students with Full Instructional Treatment on the Prueba de Lettura ) S
Total Reading, Forms A and B, by Grade and Test Level - o e ,
A ‘
Pre-Test - ~ Post-Test §
. Standard Standard - Corr, oy
Level Grade N Mean Deviation Mean - Deviation Difference Pre/vﬁst t p'
1 9 26 75.0 5.1 . 75.3 2.0 o..; .sm .16 NS
1 10 .18 77.7 2.0 76.1.) 7.0. . -1.7 | .?54 -1.05 NS
: . “ ) . :
2 10 19 93.7 14,2 100.4 . 9.1 -~ ° 6.7 .;096 -1.82 NS

-

. Students in general did not achieve significant gains in Spanish
reading achievement. This appears to be due to factors relate
to the testing process.

. The pre-test mean scores for the ninth and tenth grade groups were
very close to the ceiling of the test at Level I (80 points).

. Level I appeers to be too easy for these students. whose ability ‘to
demonstrate growth was restricted by their high pre-test scores. »

. To a lesser extent, the students tested with Level II also achieved
high pre-test scores. Many individual scores were close to the ceiling.
of the test (110 points) ,

. While less obvious than in the case of Level I, Level II‘also appear
to be too easy for the students tested, resulting in more restricted
gain scores than might have been demonstrated if a higher level of

the test had been administered (see Recommendations).
S
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Number and Percent of Spanish-Speaking Students Passing Teacheé%ﬂaqe ﬁx&minatlonﬁ
a : ‘ | in content Area Courses by Grade and Semester|. “ .
| |
- " ——— -
S FALL . CSPRING | TOTAL_
- ‘ Number - Percent , Number Percent  ~  Percen
iSubject Grade N_ ' Passing Passing N Passing Passing N__ Passing
‘Mathematics 9 69 7. . 540 68 3 46.0 137 49,6
L. 10 ss %5 65.0 6 . 33 6.0 109 . 7.6
o 1 - s 3 70.0 32 17 53.0 - 76 | 63.2
TOTAL 168 113 6.0 154 @l 54.0 322 | 60,2
Science . 9° 40 - 16. - '40.0 31 19 61,0 71 . 49.3
10 38 24 63.0 32 25 780 70 70,0
11 22 20 91.0 20 18 90.0 42 90.5
TOTAL 100 60 60.0 83 62 75.0  i83 66,7
Social 9 66 39 59.1 68 37 54.4 134
Studies : .
10 52 a1 78.8 59 48 8r.4. 111
11 a4 39 886 42 33 .., 786 | 86
TOTAL 162 119 708 16 118 69.8._ 331
S

. The program objective of a 65 percent passing rate was met in the fall 1n mathematics
‘“f?des 10 and 11), 1n grade 11 science, and in grades 10 and 11 soctal studies,
. w» .




“TABLE 16 (continued) ' D C e
. In the spring the program objective was met in science (grades 10 and 11), and social W
studies (grades 10 and 11). ' R

. The passing rate increases with grade in all content‘area courses 1n both the fall and
the spring. . -

. The passing rates in grade 9 (all content-area subjects) are much lower than in other
grades. .




TABLE 17

I . K T

i . --
| ) . . PR I R
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Stugent Performance on a Teacher-Made Career-Awarenessiﬂuesﬁionnaire s

Significancg'ofrthg Total Raw Score pifquggpg;ﬁfq;ygpn Initial
--and Final Test Scores on a Teacher-Made Caréer Awareness Questionnaire

RIS

Pre-Test Post-Test | . h .
Standard Standard Mean Corr. Tw Level of

N Hean Deviation Mean Deviation Difference Pre/post test Significance -

89 165 2.3 169 243 - 0.3%- 0.23  1.24 NS

. Program students skpwed no statistically significant gains on a pre- and post-
© administration of a career guidance questionnaire.

. According to information supplied by the assistant pro ram coordinator, the lack
of gains may have been due to poor testing conditions n both the pre- and post-
testing phases (see Recom@endations)
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- TABLE I8 .. .
" S1gnificance of the Difference Between the Attendance Peréentage‘.'

of Program Students and the Atten&ﬁnce Perceﬁtdge of the*School

7

‘Mean Standard ' T ;:.:

Grade N Pertentqge‘ﬁ Deviation ' A .
9 74 .7 w3 T
10 62 88.8 123 . . ¢
11 51 89.7 111 : EERE
Total 187 87.0 - 13.0 |

Average School-Wide Attendance Percentage: 70.92

Lene ‘0, *
Percentage o
Difference = 16.08 =z = 4,84 p= .001 : IR

-

. The average rate of attendance for program students (87 percent)
was 16.08 percentage points higher than the school-wide average
(70.92 percent). “This met the program objective of an attendance
rate which was significantly higher than the school-wide attendance

_ .~ _rate.

<77

. Attendance increases with grade from a low of 83.7 percent itn grade
9 to 2 high of 89.7 percent in grade 1l1. . .

[ 4
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- SUMMARY OF FINDINGS
English

The program objective of one objective mastered per month of

, instruction on the Criterion.Referenced English Syntax Test was met by

- T students in all grades in both the fall and the spring. except for students
tested -at- Level III, These results may indicate that the degree of dit-
ficuity in mastering objectives at Level III may be ‘higher; therefore,

ﬂ.’ P ‘ students at this level may not be expected to master objectives at the o

| . same rate as those at\;ther ievels. - * o
" The program objective of 80 parcent of tha E.S.L. program students B

gaining one\objective,per month of instruction on a teacher-made fnstrument

N measuring Englt;h-writingiability'was'met. Ninety percent of the program

students gained at least one objective per month. '
™ It 1s suggested that due to the lack of a pre-test phase,'it
would be advisable to eyaluate the results of this test in terms of number

‘of objectives gained in relation to number of objectives attempted,

Seventy-three percent of the objectives attempted were gained by program

students. !

Spanish
Students did not attain the program objective of statistically

significant gains\on the Prueba de Lectura reading test. This seems to

be due to extremely high pre-test scores in grades 9 and 10 of test Level I.
ﬂFor both Level I and Level Il students, it 5ppears that a higher

test level should have been administered.

o | - - bt
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Content-Area Subjects , ‘ . . ) o

\\”\\ ' Hithenatics. The pragram objective of a 65 percent passing rate
) on teacher-made mathematics examinations was attained hy gra'e 10 (65 o S | ;
. percent) and grade 11 (70 percent) students ip the fall. The\ objective was
attiained by tenth-grade students in the spring. | | o
Science. The ‘program objective of a 65 pereent passing rate 1h .
sc%eﬁce\cgggges was et in grade 11 (91 ;ehcent) in the fall, ahd in giades
10 (78 percent) and 11 (90 percent) in the spring. '
'«\ ‘ In both mathematics and science, the passing rate tends to increase
: A‘with grade. ) } ‘ '
1!,//’ i ‘ Social studies. The program obJeetive of a 65 percent phssing rate

tn soctal studies was met by students in grades 10 and 11 ih the tall and
spring. Grade 9 students failed to meet the objective in either gemester.

Career awareness. The.program objective of statisticall

significant gains was not met. According to 1qﬁormation provided by the

.

assistant program coordinator, the lack o'rgaihs was probably due to poor
testing conditions. The pre- and post-testing was conducted in the
cafeteria, all of the students were tested "en masse,” and an insufficient K

period of time was alotted for testing.

Attendance N )
The program objective of a statistically significant higher

attendance rate for program students vis-a-vis the'school-widexatﬁendance'” o Y

{- rate was met (2=4.84, p=,001).
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VII. CONCLUSIONS AND nscomtnnmous. P

Project “A Warm Welcome" is a solidly built bilingual/biculturel pro-
gram whose personnel demonstrates commitment. competence, and sensittvity
toward the students 1: serves.ﬂ The program's emphasis ‘on basic skills deve}epw:'~*?”ff
ment in the native language concurrent with intensive English as a second
| languege has off,red students an 1ntegrated curricular mode uhich prepares’s-
‘them_for entrance into mainstream society :The added career ewarenesS'segment | v
with its future potential as an actual course of study ina career sequence
offers’ students 1nterested in an area other than higher education. other avenues
fof- exploration. - : - .
. The instructional personnel working with the:nnogram students'demnn-
strate great respect for thefr students as indicated by the predominence of
“the inquiry approach of questioning and challenging students rather than trang-
mitting facts and exbecting students to léarn by note-memony. The teechers'
work constantly on identifying and adapting materials to diversified ieyels
and linguistic needs. - ' .‘3
The progrem adminfstration and support services perf%nnel'show high
expectations end have an optimistic view of the students' capab111ty and brog-
ress. Small details are closely observed which enhance the sense of concern
and love for the bilingual program students. . "
The-following recommendations are offered based on the 1981-82 evalu-
ation of Project “A Warm Helcdme“ for consideration in increasing a more

effective operation of the program for the‘remeinder of the funding cycle.

-
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"‘CURRICULUM o : '

The career -awareness component of the bilingual project while

El

visibie in the courses, needs uniformity in its integration)throughout the v

total curriculum, One way of accomplishing this would be to hoid in-service

workshops on the topic of "careers through soc1a1 studies, scTence, etc.", so

. that instructional personne] can share.ideas and methods of bringing-careers‘

into the curriculum without appearing as 'an "add-on" to the‘other topics covered.
There is ah urgent need for a centrally located resource room

t

. and laboratory for the bilingual, E.S.L., and career components of Project
~"A Warm welcome.“; Ihis is partieslarly needed soﬁthatiteachers and students
haVe'the'opportunitymto peruse materials across the different subjects and become
informed as to what others are using. Given the crowded conditions in the high
school th1s recommendation 1s a d1ff1cu1t one to impiement but efforts to re-
—arrange available space are of . utmost importance to the-effective development
of the project's curriculum. | ‘

There is a need for more integration‘of Engiish-ianguagewskiils.
development throughout the content.areas‘in accordance-withvthe Engiishulan-
- guage policy of Project "A Warm Welcome." A possi e wa& of‘achieving this
vobjective is a series of in-service workshops in conjunctiOn with those deal-"

. ing with career awareness (see recommendation aboge) The project is committed

to this goal and evidence is seen thr0ughdut the courses of the priority which \

English language has in the curriculum. However, there is, a need for a more

systematic aEgroach to the integration of Engiish regardless of the course

being" taught. L ' K - S o =

\




INSTRUCTION

The program utilizes the interchanging of languages (Spanisht

':Engiish) or the back-to-back transiation method in several of the native I

]anguage content cgurses. Based on the research regarding this approach it ;

is recommended that the biiinguai project hold an in-service session in which

a iinguist be brought in to address the faculty as to the pros and cons of

this approach and discuss other approaches (i.e. one day/one ianguage approach)
" The role of the paraprofessionals is of vital importance to the
project's functioning. It appears that this role needs further ciarification
as to.exactiy what the responsibiities of the paraprofessionals are. It is ’
recommended that the project coordinator faciiitate articuiation between the
classroom teachers and the parapnofessionaislSo‘that the latter participate

in more active manner rather than in the roiefof assistingkoniy when a probiem

or doubt arisés with the students' uork. .

SUPPORTIVE SERVICES - e ; ) -

_ The problen.of space extends into the area of counseling ser-
vices.~ It is especially.important that private space be allocated for working
with students in-the area of counseling and @dvisement. Perhaps a system can

be developed where office space, 1ibrary space, etc. can be set aside during

particular blocks of%time to ensure that students will be able tdo speak in con-

fidence to the;biiinguai guidance counselar about more deiicate matters ahd

»

the regular counseling office can he utilized for routine types of exchange.

-

TESTING o e
The ianguage proficiency testing program (LAB) took five weeks this

year and many of the proJect s. other priorities suffered due to the amount '

~

-56-
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thereof. Even if all other activities are suspended during the two-week

.during academic year 1981 82 still appears to have some problems in reliability. .

‘lt is recommended that an assessment and measurement consultant work with the

of time allocated to this task. It is recommended that during 1982-83, .

the project coordinator receive some assistance in coordinating. the |

testing and that a time Timit of two weeks be establishédyfor completion

period, the students will lose less academic learning time than if it is . f

-

stretched out over a five-week period.
)

o The career awareness instrument that was revised and pilot tested

o

.

curriculum specialist to further revise the instrument. o :
The 1ow gains, registered by program students at Level III of the | |

CREST (especially in the highen grades) indicates that it is much more

difficult to master objectives at this level. Therefore, it is recommended

-

. »
that the program objective for Level III CREST gains ‘be modified.

PARENTAL AND COMMUNITY INVOLVEMENT , e c

‘the project coordinator's standing in the community, the counseling component, °

and the ”Friendshib Club.*

project. It is recommended that since this line was cut, an effprt be made to -

.\(plre is a continued problem of achieving the.goal of involving
the parents in school activities given the social realities of the surrounding
neighborhoodt..lt is reconmended that the project continue its efforts in this - -

area on both an informal and formal basis during the 1982-83 year utfilizing

P

The family assistant position is crucial to the community work of the

reallocate'project funds. in some way so that the position may be reinstated.

o

4"/’.‘
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‘; “ L S
, Instruct fon s English as a Second Lanquage
I Af' Fall 1981
: AVERAGE
\ NUMBER OF CLASS CLASS PERIODS . CURRICULIN OR
. COURSE TITLE AND LEVEL CLASSES REGISTER PER WEEK DESCRIPTION MATERIAL IN USE
| E.S.L. 1 3 21 10 elementary E.S.L. Access to English, |
E.S.L. 2 3 i6 10 elementary E.S.l. Access to Engliih, II -
E.S.L. 3 2 20 S intermediate E.S.L. Graded Exercises English;
Thirty Passages
E.S.L. 4 . 1 - 24 5 lntor-hquwg,S.l.. L Coapoiltlon Practice
E.S.L. 45 1 10 5 sdvanced/transitional E,S.L.| Compasition Practice,
' ' . , ‘Hriting Power
&
E.S.L.-R.C.T, 1 15 5 preparation far R.C.T, Reading/Isprovement, Hriting
(Ko Specified lavel) ' Power, Reading Achievement
English T1 2 30 S . elementary E.S.L. English Step hy Step with
: Pictures .
_ English T2 - 2 29 5 elementary E.S.L. Profiles
English 13 1 3 ! g ‘Intermediate E.S.L. + | Lado 3
English T4 1 " 5 intermediate E.S.L. Turning Point . . |
’ = 73 [y .
- . LN '




Instruction in English as a Second Language

Spring 1901
\k..a
. :Awm ] . . -
‘ ) _NUMBER OF | CLASS CLASS PERIODS : CURRICULUM OR
COURSE TIVLE AND LEVEL CLASSES REGISTER PER WEEK DESCRIPTION MATERIAL 1IN USE
£.S5.L. 1 2 13 10 slementary E.S.L. . Access td Eaglish,
E.S.L. 2 3 22 10 elmentary E.S.L. Access to English, 11
E.S.L. 3 2 20 5 intermediate E.S.L., Graded Exarcises English,
. Thirty Passages .
E.S.L. 4 2 19 5 ‘intermediate E.S'L. Camposition Practice
€.S.L. 5/6 1 9 i advanced E.S.L. Composition Practice,
, feading Achisvement
Engif'sh T1 ) 3 5 elementary E.S.L. English Step by Step with
- Pictures
English T2 1 LX) 5 elementary E.S.L. Profiles
English 13/4 2 25 5 intermadiate E.S.L. Lado, 3/Turning Point




Instruction in Native Longuage Arts

Fall 1991
AVERAGE
NUMBER OF CLASS CLASS PERIODS CURRICULUM OR
COURSE TITLE AND LEVEL CLASSES | REGISTER PER WEEK DESCRIPTION - WATERIAL 1N USE
Spanish Far Mative Speakers ’ ‘ -
2 1 20 5 Native Language Arts Espanol §
g ;;'x" ‘
~ Spanish For Native Speakers . ' ) :
3 1 ] . 8 . _Kative Language Arts Espafiol 7; Lengua Literaturs
-
Spanish For Native Speskers '
4 1 {4 5 Native Language Arts Conozca Su ldioms
S . - -
Spanish For Mative Spaakers -
5 1 48 ] Regents Level 111
, Spanish *E1 Espaiol Es Nuestra Lengua®
Spanish For Mative Speakers - \ . !
6 1 32 \ S Regents Level III . ...
Spanish "Espanol Para E1 B1]ingue”
“Leyendas Latino Americanas”
Spanish For Native Speakers . :
7/8 ‘ 1 23 L Advanced Spanfish. *nNel Sélar Hispanice”

sLecturas Puertorriqueifas®




Instruction a Native Language Arts i !
. ' Spring 1982 ' :
AVERAQE: . .
NUMBER OF CLASS CLASS PER10DS CURMRICULUN OR .
COURSE TITLE AND LEVEL CLASSES REQISTER PER MEEK - PDESCRIPTION MATERIAL IN USE :
Spanish For Native Speakers . o "
B | 1 7 ~“5 Native Lansuage Arts | Espanol 5
Spanish For Native Speakers I
-/'} 1 10 ] Native Lanmuase Arts Espafiol 8 ,
Spanish For li'atlvo Speakers e
3 1 25 5 Hative Language Arts Espafio) 7; Lenqua Literatura
Spanish For Native Speakers
4 A 14 5 Native Language Arts Conozca Su ldioma
Spanish For Native Speakers .| ‘ ) L,
] 1 23 s Regents Leve) 111 *
- Spanish E) Espanol Es Nuestra Lengud
Spanish for Native Speakers N
, 6 1 3 s Regents Leve) 111 “Espaiol Para EV B 1ingue”
Spanish *Leyendas Latino Americanas®
Spanish For Mative Speakers . .
1/8/9 1 29 5, Advanced Spantsh "Nel Solar Hispantco®

"Lecturas Pusrtorriquenas®




A

Content-Area Courses * - Fall 1981

4
i
|

, 4 NUMBER OF | AVERAGE M}s&w CI“'E“IA FOR PERCENT OF M"EIIM.J
COURSE TITLE AND LEVEL CLASSES REGISTER .| INSTAUCTION SELECTION OF STUDENTS IN WATIVE LANQUARE'
Fundamenta) Mathamatics 1 | 2 24 903 Spantsh |/ Examination of Record 60
> 103 English And/Or Interview and
Placenent Test
Fundesental Mathematics 2 2 2 705 Spanish’ f‘ . 0
: > 308 English
Ninth-Year Mathematics 1 2 20 [ 658 Spantsh . 40
35% English
Ninth-Year Mathematics 2 1 156 S0% Spanish ° 40
, 501 English
¢
. Biology ) 1 4 501 Spanish Examination 0Of Records 25
. . . . 50% English
¢
Ganeral Science ) 3 2 80% Spanish . 50 |
N > 20%-English
World History 2 3 29 653 Spanish | Examination Of Records 60
Global History ) 3 24 803 Spanish . 0 .
208 English
American History 1 1 23 703 Spanish ° 60 '
, 3% English .

* All courses mat for 3 1/2 hours per week, R

3

77




\

Content-Ares Courses * - Spring 1982

—
Y — . ; :
Sl MUMBER OF | AVERAGE LANGUAGE (S) OF CRITERIA FOR PERCENT OF MATERIALS
COURSE TITLE AND LEVEL CLASSES REGISTER INSTRUCT 10N SELECTION OF STUDENTS IN MATIVE LANGUAGE
Fundamental Mathematics 1 1 29 908 Spanish | Examination of Records 60
S > 103 English And/Or Interview and .
Placement Test
Fundsmental Mathematics 2 2 2 703 Spanish . 60
: . > 30% English
-
' 3
Ninth-Year Mathematics 1 1 26 gg: g.u;:u: . 40
' o "Englis
Y /
Ninth-Year Mathematics 2 1 20 ° 501 Spanish / ' 40
' 501 English
j 3 T
Regents Competency -2 18 S0% Spanish Examinatfion Of Recqords 40
S0% English AR
Math Lab 1 17 901 Spanish . 60
102 English
Fundementa) 2 1 19 503 Spanish . ~ .2
’ . 50% English
»
General Science 2 2 3 8021 Spanish . - 50
20% English
GClobal History 2 2 27 801 Spanish Examination of Recerds 60
20% English :
‘American History 2 » 1 Kk} 708 Spanish . 60
. v 301 English
Economics 1 3 40 10X Spanish . 40
901 English \
®
Typing 1 2 » 103 Spanish . 10
M1 English a
Q e,

EMC * A1) courses wet for 3 1/2 hours per week,

Full Tt Provided by ERIC.




