DGCMENT RESUME

ED 228 873 . S FL 013 648
AUTHOR Chase, Dorothy |

TITLE . Bilingualism for the Future.

PUB DATE 83 1 , ,

NOTE ] .17p.; Paper presented at the Annual Convention of

Teachers of Engliéh to Speakers of Other Languages

S (17th, Toronto, Ontario, March 15-20, 1983). __/
PUB TYPE . Speeches/Conference Papers (150) -- Viewpoinfg*(IZO)
EDRS PRICE MF01/PCO1 Plus Postage. / . o
DESCRIPTORS *Bilingual Education Programs; *Bilingualism; "

*Educational Innovation; ‘English (Secon anguage) ;
*Foreign Students; Higher Education; Law Schools;
*Limited English Speaking; Native Language

Instruction; Remedial Instruction; Second Languagej
Instruction; Spanish Speaking :

ABSTRACT : S
This paper addreésses three current issues in
connection with higher education: (1) bilingual education, (2)
international students in the United States, and (3) U.S. citizens
and resident aliens whose native language is not English. Changes in
college and university graduation requirements are.proposed that will
encourage bilingualism, cause international students to maintain
. s'tronger ties with their home countries, and enable the United States
to come closer to the ideal of a multilingual society. Programs of
study might be offered that would require the students to complete
half their coursework in another language, in addition to the
programs in English already provided for monolingual students. For
example, some universities enroll a large number of Spanish—speaking
' students. According to this proposal, half the law classes would be
____taught in Spanish. Both the monolingual English programs and the
bilingual programs would be comparable and of equal worth. Since some
U.S. citizens and resident aliens whose native language is not’
English sometimes have difficulties in their native language,, it is
also suggested that foreign language remedial programs, comparable to
English remedial programs, be offered in the colleges and open-—door
universities. (Author/AMH)

-

*****************************;***********%*****************************
s * Reproductions supplied by EDRS are the best that can be made =~ *
’ * ) from the original document. *

*******************************************%***************************




—H— - I

‘ . U.S. DEPARTMENT OF EDUCATION . \ ' L “PERMI%SION TO REPRODUGE THIS

| N\ NATIONAL INSTITUTE OF EDUCATION . MATERIAL HAS BEEN GHANTED 8Y
EDUCATIONAL RESOURCES INFORMATION . 4
'\ CENTER (ER&™ . '
‘_&Y*ﬂ‘\ document hay heen vtpm!u wed s - :
w . v aecewed Lt m the potnaa of uRatuzabog R ’ Z o o
' argpnating \l . . i z i}l (\"a S
m Minor changes have been made to improve v 2 . : '
‘ \I reproduction  quatity . .
- ; X TO THE EDUCATIONAL RESOURCES
N @ Ponts ot view or L}ﬂmm\s stated s docu B i 1 inqua li sm for the Future INFORMATION CENTER (ERIC).”
et da nbt necessanly represent official NIE - ’
m Postion of puiy -.bl"’D"“\y CMS -}
wJ Introductlon :
This paver addresses three current issues: . .

1. Blllnqual education

ey

. 2. TUnited States citizens and resident aliens whose first

landuage is not English, and who are experiencinq difficultv

-

in higher education.

3. International students studving in the U.S. whose ties with”

their home countries.hemcome So ‘tenuous that thev hesitate to

=3

return home.

Rilinqual E?Scation

-

Bilinqual education has heen defined as the involvement of two

lanquages, one of which is English, as the medium of instruction. The

4

# use of both languages for the same student population is a kev com-

"ponent of the total curriculum. - @

' One can find a varietv of elementarv bllinqual proqrams. There

.are Poreign Language Experience (FLES) Programs, Second Lanquade in
the Elementarv School (SLES) Programs, 1mmersion, euhmer51on and tran-
sitiohal ﬁroqrams (Rand 1982:6-7). Studies have been made of these
elementarv bilingual proqrams; their failufee and successes are known
"as well as the philosophies which quide them. HoweVer, there are onlv
approximatelv half of one percent of U.S. elementarv schools wﬁich
have bilingual programs. Similarlv, there are few secondarv scﬁbols
which have bilinqdai programs. In hoth the elementarv aqd secondarv
schools most of the‘hilinqual programs are transitional.

8ilingual chilAren have heen shovm to measure at significantly

LCl3 64

_higher levels than monolinguals when divergent thinking is measured

F:

(nonverhal ahilitv), indicating that there are positive coggitive con~
sequences to being bilingual '(RKessler and Ouinn 1982:60), even thouah
the "cognitive or?entation of thinking, reading and writinq in two
"N languages eresents a major oroblem." (Rodriguez 1978:18-20),
Empirical studies in Canada to assess the linguistic, intellectual

and attitudinal consequences of participation in immersion
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programs (show that the) students make impressive gains in:f%uencv. o
and communication skills;‘and that they are able to handle content
) sub1ects ‘at avppropriate arade levels" (Tucker 1974:67) .,
Those students enrolled in bilinqual pro%sms are shown to bhe enjoving
‘o . their classes, arowing 1n equal- Fluencv in both languages, ‘and to be
ahead of monolingual students of comparitive grade levels. Some of
these students are able to continue w1th hilingual classes in secon-

darv schools. Manv of them are not because there “are few secondarv

A}

-

éilinqual education programs. ) v .
. Tmmersion' elementarv and Secondarv. schools also exist in France, ‘
Germanv, Latin America, the 17.8.S.R, Caﬁada, the Arab wor%d anq manv ' .
¢ other countries. Since the inception of a strong immersion bilingqual
oroaqram in Welsh schools there has heen "increased demanAd for Welsh
/instruction at the university lebel" (Fishman 1976:132). ) o .
" Lanquage conflicks in Quebec have made the U.S. utﬁ%us ahout

- develnplnq a bilinaual educatlon policvy for the public schools since

it 1s thought that‘hThlnqual education might ‘promote linadisticallv
separate communities and social unrest. Although friction has also
; oscurreﬁ between dissimilar linauistic aroups in India, the
widespread use of dissimilar languages in Swiﬁzerland, the Peoples
' Republic of China, and the U.S.é.R. has not caused social unrest; even

though separate linquistic communities exist (Taughlin 1682:4-13). '

[

Evenjtﬁough linquistic Aifferences might he prevalent in a societv,
there are manv ‘factors which might conttibute to the unrest of anv
given community.

What do we hear of bilinaualism in higher aducation? Some Aevart-
ments of education train students to teach in bilingual classrooms,
Nothinag more! What Ao we read in the fjournals concerning hilingualism
in higher education? ‘Nothing! Whv? Bilinqual programs do not exist
in higher education.. Since there are no hilingual programs in higher
education the needs of the public.schools are not beinqg met. Since
the example seé hv the elementarv schools previouslv mentioned is not
being emulated, the avhlevements "made bv the children in *hose schoonls

{
do not accrue as the students hecome academicallv capable 6F Further ‘ .

arowth. Manv elementarv students return to beina monolingual

English-speaking hecause of the lack of bilinqual programs at the

' A | ’ J ' . | | |
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groo lazcy fevel and in higher educatian. e time, effort and monev

expended &urlnq the elementarv school vears are wasted. It is as much
a waste of achlevement to lose the lanquades which these students have. s .

gained, as it is for the non-native English speakers to lose their ..

-

native languages,-

. L, . .
. 7 -

17.8; Citizens and Resident Aliens. ' .

In recent times large numbers of non—Enqlish—speaklnq veople have #
. J ’
settled in the United States (eg Vietnamese, Laotian, ®mong, Puerto -
% . . . '
Rican), as well as in some other countries. There are also peonle .

indigenods to the United States who natiwvelv speak a lanquage other
thanfhngllsh. Tn the next twenty vears there will be large numbers of
non—“nqllsh—sneaklnq students in U.S. colleqes and univpr51ties who
sveak Enalish as a Second Languade. Spanlsh ‘and Vietnamese sneakers
will Form the largest groups. Manv of these people have language
orohlems which stem from an inaccurate qrasp of either‘both thiish .
"and their mother tonque, or with their mother tongue since‘thev mav
have had a chance to develop their English at school.
After the Second World War, with the emphasis on national unitv,

'existlnq immersdion U S. hilinqual schools were viéewed as a means of
Aividing communltles along lanquage lines since native lanquaqes,
other than Bnglish, were maintained It is known that 1anquaqe“anﬂ
culture are verv closelv tied together; and that Aisuse of one
lanquage, in favor of another, weakens the ties one hnas with‘ones own
culture. he proponents of monolinqualism failed to recognize that
langquadge, home and culture are inextrlcahlv linkeﬁ to the communitv in -
which one lives; that loss of sel¥ esteem cccurs as a peooles cultural
}&entitv is. torn awav from them. As self esteem anA cultural identitv
are lost, o is orlﬁe in one 's country. _As a oeople are unwillinglv
divorced from their countv thev are cast adrift in a societv which
holds neither rodt, nor. restlng p}ace.

' Alternativelv} those peovole with Flrm roots in a lanquage and ) .
culture of their own are strnnq and adventnrous enouqh to hecom
involved in their countrv, to progress and to help okhers proq asse

These are the neonle who hecome leaders in thelr respective Fynlﬂs, .
0 .

and in thelr communities. . .

o
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InternatlcndI“Gtudents .
Tnternationai students have found that their’ linquistic ties with .
their motRer countrles have “become araduallv weakened the longer thev
are awav from home. It seems that no matter swhich foreian country
students go tb:For further studv, sqme oF those stuﬂents want to
.remaln in the foreian countrv. ﬁart of the reason comes with maturitv

"

and the desire to estahlish root§- nart of it is due to a weakening of

\
ties with home caueed bv. the new ewperlences in the foreiqn countrv, |

and vart of it is through \use of the foreign lanquaqe and Aisuse nf

the native language. )
‘Nationalization and Immigration°oFfioials,'and international stu-
Aent adv1so£s, are requlred to see that international students ob L : '
visas return home shof ty afteg qraduation from college or universitv.. \
Some interﬁational students have come o feel that thev have heen
caught in a ndman s land between two lanquaqeq and'two cultures, with
a thirAd choice, a nother counttv - A new countrv: - being the onlv way as
out., . s \ 3
In 1976 there were 800 000 international students in the worlds
Todav(;(lt is estlmateﬁ that) there are orobablv .a million.” Manv
of these are in both Western Burope and North America. (Smith
1981:45-166) . |
Three-qua*fers of the international stuﬂenrs in North America and
Western Europe are in five countries: “canada, the U 9., France, fGreat’
Pritain and West Getmanv.- Some of the studént flow 1s reciprocal
beween these five ‘countries, hut most of<gte}§*a movement from Third =
WorlAd countries to the developed countries, The largest numbers of
internationalgﬁtudepts are in graduate school. N .
The international student qaiké a gqreat deal Ftom studving in a
foreian countrv,.but the host_cduntrv alsn'heneFits. Some of the edu-
cational “enefits of having international students are: - R
« o e the stimulus of international contact, the contribution of
(intéxqatlonal) students to research nrograms, reciprocal access

to other countries' institntions, collahoratlon in inter=-

sy

nationally funded research, (Bruce 1°8i 2491)-.

.Language study, the promotion of the free flow of knowledqe aﬂross

.natinnal €rontiers and internatlonal ooooeratlon are other beneflts oF

-




. studied in the original-language. French majors study Maupassant and

interchangeable. . here is a worlAd -of Aifference between.crving, J

. 4
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R .
being host,. to international students. Tt is, therefore, to the advan-

tage of the developed natlons to assist in the education of Third
World Nations; esmeciallv since education is ﬂons1dereg to be a ma+or:
form of economic, assistance (Rruce 1982:489-491)., ., .

Similarly, there are manv Deonle‘involvedfin the marketplace who
know the advantages of heing able to read and converse, in more than
one languaqe. ”ommerce, nolitics, international law,’ aepects of edu-
cation, ‘oreiqn travel, ad infinitum, demand a knowledge oF another

lanquaqe.

Higher Education

qutorlcallv, universities and colleqes have:* become known as

hastions of tradition, and Forerunners of change in education. Tt is

at these centers*ef bigher learning that theories, 1ﬂeas, nhilosophles

and dlscoveries have heen created, v01ceﬂ fFired imaqinatron, and
™

Aisseminated, causing chande in Fhe fahric of societwv, In toﬁav's
]
world the universities and colleges continue .ih the}r leadershin rple,

__even thouah some ma‘ior industries have entered the field of education,

o

except in the area of bilingual education. N

According to Rodriquez the coenitive problem of thinking, reading’

and writing in two lanquages (or more) is innate (Rodriauez

1978:18-20). One must exnerlence language in’ each of .these aspects,
*hrouqh all stages of coqnltive growth, *o learn how to*fhlnk anA Feel
4n the languages known.'® bne wav 1n@wh1ch one can become eqwallv .
fluent in two or-more lanquages, especiallv in ones.professional -
field, ‘is to receive coursework in more than o;etlanquage.

- 1; ghe humanities it'is commonly accepted that literature be
Molfere in French, for exampnle. Most of the Students'who draduate .
w1th a humanities lanquaqe Adeqree hecome teachers. At present, there
are vervy Few teachlnq positions available for the large numhers of '
human1t1es mawors who agraduate annuallv. However, there ‘are larue
numbers, of ,Jpositions in hoth business and industrv whioh coulAd be
‘1119& by those same students, if thev were able to use.thelr Fereiqn
lanquaae in the marketplace. ﬂnfor*unatelv, the lanquaqe of humani-

v - N
ties and the lanquade of the marketovlace are not alwavs oo 7.

—




(
‘Ropeo, Romen, where art thou Romeo?", in whaEever"lanquaqe one cares
to use énd trvipq to communiéate in a second language ahouF.an impor--
tant computer sale. _ : , ) v

The toufist industrv and the Parks and Forest Service are other
areas which could emolov larde ‘numbers of humanitiee lanquage gra-
Auates if thev learned enough, in their foreign lanquaqe tralnlnq’ to
intelligentlv conduct tours and discuss subiject specific material in
that langquage (foréétrv, for exdmple).

There is a'need for bilinqual proarams in higher education.
Phanqps need to he made in ‘collede and univergity graduation reduire-
ments which will encourage birinqualism, nng%je the Unlted States to*
come closer to realizing its potential of cultivating a multlllnq?al

.

societv, and cause international students to maintain stronger ties

with their native countries.

Tf a societv in which people are more egqual in their ‘oonortunities
to experience success, and to exercise control over their own desti-
nies, is.to he created, we must Aeal with-this issue of bilingqualism
in higher eﬁﬁcation ess (BAPDle  1983:325), '
Junior and Community Collades ' .

°

, If bllrnqual educatinn is to succeed it must he availahlp to all.
Junior colleges @nd ODen‘uhiversities have remedial Enql{gh qlass;;
open to all students whose English is below standard. Just as manv
nativeiEnglish-sneakinq people have less than standard command of the
lanquaqe, some other people have less than standard command oF their
native lanquages. In an area where there are a Jarge number of
Viethamese, it_wéuld be reasonahle to fl?d clasées in remedial
Vietnamese for those who need to iﬁprove their Vietnamese lanquage
skills, as well as remedial English for those required to improve
their English lanquage skiIls.} Thege classes would be in addition to
the second lanéuaqe classes in English, and Vietnamese as a fForeign
lanquage, orovided for those.who neeérthem."kﬁhe second lanquadge
classes should he open to ;11 who are interested. Those students who
narivelv speak a language other than ?nqlish should have that landquage

fostered while thev are learnlng Enqllsh Monolinqual Enqllsh

speakers need to be encoiraged to qnpak another language.

Fiqure 1 outlines a_.model of the bilinqual proaram at a wunior
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ot communitv college. Tt can bhe noticed that evervone will he required
i to take the®core classes in English,/and that‘fhose people enrolled in = . .

a hilingual-proggam will he ahle to take 50% of their dlasses in
{ another langquage. Iﬂeallb the core subiects would also bgcome
', bilinaqual. Guch programs can, at first, onlv he.institated in areas
’ where there are large groups of nbn-EnqLiSh~speskinq veoples.

Tt is ovossible that Aissénsion could occur gonceining what version .
of the foreién lanquage should be taught. Should it, for example, be
Castillian Spanish, or Argentinian, or Mexican, or ..:? The answer to
that lies in the needs of the communitv. ‘ ) ' J

There are some who might afque that a hilinqual program such as
this would be another compensatorv program for minorities, and thaf it
will cause -education in deneral +o suffer; that monolingqual teache:s
will lose their iobs, that most teachers cannot hecome bilinqual, and
that the communitv will be Aivided bv a plethora of linauistic groups.
As I have‘nreeiouslv ststed, these things need not occur.

- BAucation throudh‘the use of two langyades as a medium of

instruction is Aesigned for all members of society; it is not for . i

minorities alone.',Minoritv students would cersaiqiv he frore,

'encouraqeﬁ to enroll i biliﬁqual courses nrovided in higher educaf
8 tion,.Bﬁt alsc those students who are from the madjoritv droup woulAd

be encouraded to Aevelop their lanqﬁaqe skills in areas other. than

English, pmarticularly if thev were entering pblitics or international
1 relations, or other similar fields. 0

Those students who are successFul in a blllnqual Program will

hecome role models for their peers and those who are vounan, thus ’
. ' huilding self esteem in others. For manv students bilinaual eaucationw/”ww
programs, such as that which has heen vroposed, will he a step un *ﬁe

educaflonal lagﬁer which thev might not otherwise have taken('

Unlverslrles .
It is suggested that, where Doss1b1e, two Droqrams of studv should
. " be offered in the universittes- one For monolingual stuaents and one
for bilinqual students. Both programs would be comparable and of )

equal worth, 6Gome universities, for example, have large numhers of .
2 )

Spanish-sveaking students enrolled  in law programs. "Accordina to




. . , 9
Voo this provosed bilinqdal program, half of the law classes would he
-tauqhﬁ in Spanish and half in Enqliéh. Rilinqual prodrams, such as
this, woulAd he available.to anvone who could meet the univers}tv or
i collqu entrance requirements, whethér their first lanquaqe vas
Bnglish br another, oo o - s '
. Many univegsitiés are now requiring broader and deeper landuage
studv from apovlicants for universitv- nlaces. /ﬁheoreﬁicallv, idcoming
students should he far more capable of hanéiinq lower Aivision course
work in a foreian lanquage than were forme; students. Also, manv of
these students would nativelv speak a lanquage other than Enqglish and’
be, verhaos, even more prepared for the foreian lénquaqe classroom.
Figure~2 outlines a model of a bilinqual program at a universitv.
The General Rducation requirements are all ih Enaglish; the F9;eiqn :
lanquages will he taught in the Fo'eidn lanqdaqe; the bilingqual

programs will be '50% in,English and 50% in the other landuage (s)

offered. Tdeallv, the G.E. nrogram would also become bilindual. |
. ' The students would beﬁefit hv“becoming conversant with the spe-
cialized lanquade of other fields./in more than one lanquage, and the
K ) iob market for them will immediatelv become larger. Use of both
,lanquaqes in the market place will help to increase Feelinqs of qelF
esSteem 1n those who habituallwv spnak a lanquaqe other than anlish,
rather Ehan Feellnqs of Aeprecation which have often been the case.
International students will feel more: comfortable if half of their
coursework coﬁld he accomplished in thedr native tonque. Also, thev
woulA be learning the specialized lanquaqe of their fields ingtheir
own tonques, which would help lessen anv feelings of foreignness which
thev might have upon teturniny home. In addition, such hilinqual
\ orograms would lessenﬁtha need for translation in theit nétive
countries as a cadre of ﬁative specialists was huilt who were writing,
nublishing, and making formal presentations in their native tonqués.
Political and edbnom;c relations would he improved as more veople’
entered those fields with fluency in more thap~one Ianquage. ' ¢
Imolementation of the Prooosed Bilindual Program , o
' In manv universities, language studv is,requireé of manv students

if. thev wish to enter a universitv. Often, the foreian languages  thev

‘learn are usuallv orereduisites for further langnade studv or of

+ 4
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litdrature written 1nfthat lanquaqe. The Foreiqn lanquage is not useAd //_
, as a medium of instruction for other coursework outside the humanities
curriculum. ‘There are universal henefits in acquirlnqaand possessinq
comoetence in another landuage. Yet, as we know,’ ‘there is a Rif- : -
ference between knowinq a lanqueqe and being able to use it within the
context of a discipline. Being able to converse sociallv is not the - .

same, as heing able to discuss ones profession or vocation in .

[
.

aporoprlate terminoloqgv.

-

"f Prom this knowledge of the disparitv between knowina a

lanquaqe and using it has gqrown the study of lanquages for academic,

P ’
-

or other; nurposes. ) .
"Then 1mp1ementinq a new orogramme aualifieg personnel are alwavs
sought First % ‘The European Pommunitv officiallvy recommends to its
s . _member. countries that. the children of 1mmiqrants should have instruc-
‘ tion in both their native lanquage and the,host cdhntrv lanquac
¥rance has neagotiated agreements with manv of the countrles -of oriqin .
of its immigrants to sponsor intearated courses which provide '
immigrant children with three hours of instruction a week in their
native lanquaqe. The courses are offered iF'there are larae‘numhers
of chilﬁren, and if there 1s parehtal demand. I’Ehé teachers are patd
bv the countries of-opigin (Bruce 1°82“6};61Ti : ;
. The FulhrighE—Havs educational progral has, %ince 1946, braught _
85,000 foreian scholars to the United Ststes. Fortv. million dollars
was added to the cultural and educational proarams last vear. )
According to Weiker (1983:85) "thesé programs huv more seciritv than
the defense budget.” Thefe visiting scholars are fluent speakers of
their owvm lanquaqes and eminent in their own fields. Why could not o

similar agreements be made with them to teach in the universities, As

the French do with their foreign lanquaqe teachers? The visiting .

scholars could teach in their native lancuaqes,ﬂand be paid either hv
the host universities, or by the institution, or government, from
which thev came. " ' >

. Tn addition to the visiting scholars there are manv. indigenous

veachers who are fluent in’another lanqguage, who would be ahle to

teach content subiects in that lanquage. stme teachers coula»make
the tranaition from teaching in English t e

ERIC | 1 o

teaching #n the other - .




lanauaqe w1thout anv problems, other teachers would need some time,
and tralnlnq, +n make the change. Tf needed, tnachers could he share&
hetween the 'colleges and univers1tias in local areas.

woreign students on Pl and Jl visas are currentlv allowed a oerioﬂ
of practical training in the host countrvy after qraﬁuation. Those
foreign students graduatina with masters and doctoral Aeqrees could
remain in the host countrv teaching content subiects w1thin thelr
4iscinlines, e}ther in the public schools or in an 1nstitu;e of higher
education. Their remuneration could be negotiated similarlv to'that
~f yisiting scholars. - ’

Help could he sought from those induséries which alreadv emplov
hilinqual professionals; lecturers or workshoo leaders could be
1naned, rotated into teaching, or be contracted to teach a single
course; funds could be supplied for the writing or purchase of
anoropriate ournals and texts in specific areas - the MBA programs,
for example. - | X

The communitv college, crea%ed to serve the nepds and desires of

the communitv, serves manv oeople and often serves as a anlnqboard

inta further studv, It would he 1dQ§I place in.which courses coulﬂ}a.

he offered in languages other than BEnalish; biology 'in French,: for
axample, geogravhv in Spanlsh, or- historv in Vietnameﬁe.

rommunicative competence, in the subjpcts studied) as well as
knowledge of the subdects, should be the goal in all classes at all
levels of education. )

The availabilitv of texthooks would be the second issue. 15 woudd
he impossihle to conduct a hiologv class in French while using Enalish
texthooks. Relevant texthooks and other materials could be hought
from other countries while, concurrentlv, ones own educators could be
encouraged to write and develoo matnrlals in foreign languages.

A third ma1or concern would he dev151nq wavs to equally halancp
sach half of the hilingual program.* Tt must he Fequired that a
transcrint, for a student maioring in bilinquai education, show 50% of
the coursework in Enqlish,.and 50% in another lanquage. Also, it
would he advisable to nlan the sequence "of courses to bhe taken so that

it would he Aifficult for a class to he composed entirelv of students

From one language hackground. ' The purpose of hilingual education

L,
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would he defeated if that were SO. %
. Fourtﬁlv, we need to be concerned with those students, not in x
bilinqual programs, hut required<to take certain classes which happen !
to be part of bilinqual programs. If the required course is in.
Fnglish there is no problem; nor is there a problem if the reduired
course is in another lanquage, but the student is capable of taking
the course in that langquage. However, there would be a problemlif the
#7777 student .were required to take a class in childhood psvcholagy taught
onlv in Chinese. 1In todav's computer age the ‘planning of coursework
within, and hetwgen, universitv colleges is not the nrobhlem it could
otherwise he.

Lastlv, there ié the need to consider the cost of setting uo the
oroovosed bilinqual program, and the time it would take to organize it.
Manv universities alreadv have competent faculties, staff, visitinq
orofessors and qradﬁate students who would he able to teach in
lanquaages other .than Eﬁgiish. There would be no need for additional
classroom space, or other similar facilities, since manv students
alreadv registered in the institute of higher educatfon would transfer
to the bilingual programs. There woula‘simplv,be a need for reorgani-
zation of what was alreadv availahle. Textbooks; teaching materials,
secretarial time and computer time woul(‘i initiallv command the largest
financial outlav. Some of this exvense would he nffset if some
visiting scholars and graduate assistants received remuneration fromw
their governments or husinesses, and bv diminished expense on mono-=
linqual programs.> ‘

The time involved in setting up the program depends upon what the
institution alreadv has available, and what it is willing to do. nce
the bilinqual program is set in motion it should be with the tacit
understanding of all concerned that it can, and will, work.

The kev to the effectiveness of thisvproposed bilingual program is
communitv need, and facultv interest.

There arde no laws governing the institution of hilinqual proaraﬁs
in institutions of higher education in the U.S.; there is simply an .
. execntive order which stipulates that the States are resoonsible for
the education of their own citizenrv..- Simifﬁrlv, the countries of

Western Europe and Canada are resoonsible for the education of their

~ e




own citizens. Tt can, therefore, be implied that if people show a
need for a §peciFic B&linaual program, or programs, that afforts
should be made to meet the need. The need cbuld be one.of a large
qroup of peoole with one common larnquagde other than Fnglish; or it
could he the need of Hu51ness, government and industrv for hllinqual.’f
emplovees, or it could be somethinag else. : 4

Admlnistrators need to assess the prespnt and future needs of the
student bodv and communitv. Fomprehen51ve plannina requ1réq she
qatﬂering of sounﬂ, ﬂlear, information; education of the communitv and
facultv;éand involvement of’ the community and facultv in all phases of
the planhinq and building stages of the program. Active involvement
of the communitv and Facﬁltv will enable the oroiect to be implemented
far more effectivelv than if thev sit on committeeg. At all times
attention should be Arawn to the positlve asmects of the proaram; and
its function both nationallv and internationaly should be examined

frequentlv,

Teacher Trainina

The b111ngua1 teacher traininag nrograms which currentlv exist have,

language teaching as their qoal; that, as I see it, is onlv one asnect
of a bilingual proqaram. A bhilingual teacher educatinn oroqram should
require that 50% of the student teacher's major emphasis be taught in
the foreian lanquaqe.

3 student who, for examole, is going to earn a bilinqual historv
degree must he Yhle teach historv in both Enalish and another lanauaqe

with equal facilltv. Also, a bilingual student preparing to teach

_lanquage must bhe able to teach English and another langquage with equal

facilitv.
The teacher training program imolemented should recognize the

linquistic, ethnic, racial, economic, cultural and 'political settinas

. of those who_nativelv use the foreign language, while, at the same
: k3

" time, recegnizina the fact that people are not hound hv their

cultures, and that thev are free to be different desoite the ‘image of
stereotvpes. Bilinaual teacher trainina should emphasize the develoo-
ment of cultural language attitudes, lanquage skills and the acquisi-'

tion of knqyleﬂqe. e teacher must know the content of instruction

\

L a

2




1s8

i LY

well he able to use the foreign lanquaqe to teach content, and must
he able to transmit that knowledge to the students in a language thev
will nnderstand (Troike and Saville~Troike 1982:217).

Summarv

We are living in a multilingual‘sociptv where it is an advantage
to he fluent in more than one languaae, at least within the context of
ones own vocation, or proFes51on. Higher eﬂucatlon, in its role of
leader, must Ademonstrate how bilingualism can be fostered apd main-
tained throuagh the orqanization'of bilingual courses of “studv.,

Strong bilingqual orograms, in higher education, could lead to
increasing numbers of indlgenous, ‘qualified, nonnative Enqllsh—
speaking students in degree seeking programs; to closer academlc 11nks.
with universities in other countries; and to stronger ties between
international students in their home countries.

_International relations would be improved, hoth economically and
politically, if world leaders were linquistically competent in more

[y

than one langquage.

.

Q-




REFERENCES' .

«
*

(“l\
Apple, Michael W, '1983. Curricula in the Year 2000: Tensions and
Possihilities. Phi Delta Rapoan 64, 5:321-326. . ~

Bruce, Michael G. 1982a. The Overseas Student Miestion. Phi Delta
Rappan A3;-7+489-490, N . .
e

. y oo * ] .
Bruce, Michael G. £§Q2b. Immiqrants and Ethnic Minorities. Phi
Deyta Rappan 54, 1l:63-64, o

Fishmaﬁ, Joshua A. .19%5. Bilingual Education:,K An International
Sopioloqical Perspeftive. Massachusetts: Newherrv House.

-

\ - . o
Ressler\- Carolvn, and Marv Ellen Quinn 1982, Cognitive Deve lopment
in Bilingual Environments. In Beverlv Fartford, Albert Valdman and
Charlas R. Foster (Eds), Issues in International Bilingual
gﬂucatiénf\The’Role of the Vernacular:58-81, New York: Plenum
ress. . e :

Lauthini Margaret A{\ 1982. A Political Focus on Issues in Bilingnal
Fducation: Comparative Viewpoints from Selected Countries Around the
World. ERIC 216 053, : : . . ‘

Rand, Elaine. 1982. Bilingual Bducation: fontributing to Second
Lagqgage7Prog%Fms in the Elementarv Schools. TESOL Newsletter
2207, :

" Rodriquez, Armando M. 1978. A Comprehensive Approach to the Problems
of.Bilingual-Bicultural Students. In Bevond Desegregation: 18-20.
New York:College Entrance Examination’ Board. .
Smith, Alan, Christine Woesler de Panafieu and Jean-Pierre Jarousse.
1981. In Peter Williams (Ed.), The Overseas Student Ouestion.
London: Heinemann. .

Troike, Rudolph C. and Muriel Saville-Troike. 1982. Teacher Training
for Bilinqual Education: An Internatinnal Perspective. Tn Beverlv
HBartford, Albert Valdman _and Charles R. Foster (Eds.), lssues in
International Rilinqual Egpcation: The Role of the Vernacular:

199-221., New York: Plenum Press. -

Tucker, G. Richard and Alison D'anglejon. 1975. New Directions ®in
Second Landanage Teaching. -In Ruddlph . Troike and Nancy Modiano
(Eds.), Proceed4nqs of the First Inter-American Conference on *
Bilingual Education: 63-73. Virginia: fenter for Applied .

Linguistics.

Yeicker, Lowell ©, 1983, =®ducational Exchange Prodrams: Qur
Best Foreign Policv Investment. NAFSA Newsletter 3%, 4:85-86.




