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FOREWORD

On November 29, 1975, Public Law 94-142 became the "Law of the Land" .
relative to the concept of "free appropriate. public education" for our Nation's
handicapped® children. Most certainly, every Bection of this Act is essential
in terms of the full implementation of its provisioms. To. be sure, however,
the personnel development sections [Sections 613(a)(3) and 614 (a)(1)(c)(1)]
establishing a "comprehemsive system of personnel development" (CSPD), might
be viewed as providing many of the "quality control" ingtedients to the Act. -
It is almost axiomatic that without well-qualified teachers and other personnel
the mandate of providing appropriate education to all handicapped children will
never be achieved. Although some sections of Public Law 94-142 may insure
"quantity" of instruction, the CSPD section of the Act has the potential for
insuring ,''quality" of instruction. - L : : :

This Handbook was initially designed to serve as a resource to State Education
Agencieé as they become inereasingly involved in the development, review, up-
dating, and implementation of the CSPD section of .the State Plan. It was -
developed to assist the individuals in each State Education Agency who have
responsibility for writing the CSPD section of the State Plan. The intent
of this updated version of the Handbook has been increased in.scope based
on the suggestions and contributions of its users during the first year of
dissemination. Feedback-from the field has indicated that the Handbook in
addition to being a resource for CSPD writers, may serve as a teaching and -

training document for. CSPD committees, as a guide for administrators in
developing programs at the local level, and as a handbook for university
staff and other potential trainers and developers of training. It is hoped
that the use of the Handbook in this manner will promote the understanding,
_acceptance, and fulfillment of CSPD. o

‘This document is;bne vehicle for encouraging and supporting, individually
and collectively, the efforts of all individuals working toward the improvement .
of educational services to children through the development of all personnel.
It is.dub hope that this Handbook will serve as an "action document" that will
give direction to an entire State's training efforts. To this end, this
Handbook has been developed. : ' ’

Righard C. Schofer, Director Janice R. Duncan, Research Associate
Project on Cooperative Manpower : Project on Cooperative Manpower
Planning in Special Education Planning in Special Education

University of Missouri-Columbia

0

University of Missouri-Columbia

Jerrie Ueberle, Consultant

Project on Cooperative Manpower
Planning in Special Education

University of Missouri-Columbia-

' and ’ .
Educational Program Specialist (on leave)
Arizona Department of Education o
Phoenix, Arizona = - -. - ‘ -
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o . Evaluation Form
The value of a handbook such'gs‘this‘is“ggugéd’by its actual;utility(in A
the figld. Only the user can'adequately evaluate its worth. To improve this
. document, input from the users is sought. It is recognized that the needs of
“the users vary as do the needs of the individual states; however, a broad
range of "input can help determine what aspects are most beneficial for the
ugser of this handbook. Any suggestions regarding format, examples, etc.,
. should be included on this form and returned. . Please include any materials
“whith you feel shoul& be added to the appendices, - . .
Name of Respondent Tiele N ' -
" Agency A ©  Mdress T - #j o
City R State zip . - |
1. Overall, in writing the CSPb, this Handbobk:ﬁha' = g
© ___valuable. '
" not of value nowsbut could be in theliutute if
.2, The format of the'Handb6ok . :
___was easy ‘to uée-bedausek'  ﬂ .
- - needs>impfovément.by :
3. The Appendices |
.‘,;:.kp?bvided'usefql material (especially )
-  could,be_improved;b§ - o o

were not useful because .. -

;4,“The éeetions eagiest to write were f?i

-

" because_ -

-(COntinug&,qn'ﬁaéks;de) 1




I » - 5. The sections mostiiifficultvto write were - -

i ‘because
o . o o . ®
l& a ;
Vi - ] “ e
’ N
o ‘U Al )

© 6. Indicate ways the Handbook was useful other than in writing the CSPD
'section of the Plan. . . e .

Toe

o

,Su' eetionS=V ‘ o ;1 . . &“”‘f . . :f. o

”Please
-should be included in future revisions of this Handbook and return to'f

o ‘-' Project on- CooperatiVe Manpower Planning
. .. Department of Special Education -
. University of Missouri~Columbia .
L o '515 South Sixth Street - . - B
Q e Columbia, MisSouri 65211 vé;-,-

Y
#

attaeh to this form any tables, graphs, forms, ete. whieh you feel’»
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DEPARTMENT OF ‘HEALTH, EDUCATION, AND WELFARE
| OFFICE OF EDUCATION
WASHINGTON, D.C. 20202

P "t

A
April 16,’%9%?5

&

Dear~ColleagUe:-‘ . ' @

~Public Law 94-142 calls for each State's Annual Program Plan to
describe its program and procedures for the development and
implementation of a comprehensive system of personnel develop-
ment (CSPD). The broad requiremeant of the Act is made specific
in the rules and regulations which detail information for the
State and involved égencies_to understand their responsibilities
in achieving compliance. =~ The development of regulatioms for -
implementing Public Law 94-142 is an evolutionary process which
will continue over a period. of several years. This process,
and the dynamic, vital nature of the plan, are clearly evident
in the CSPD sections of the Rules and Regulationms..

With the full concurrence and support of Edwin W. Martin,

Deputy Commissioner,. Bureau of Education for the Handicapped

(BEH), the Division of Assistance to States (DAS) and the

Division of Personnel Preparation (DPP) are 301ntly committed

to a sound and systematic review of -each State's activities

in both planning and implementing the CSPD. For it is through

the CSPD section of the Annual Program Plan that each State

Educational Agency can ensure that all personnel necessary to _ .
carry out the purpose of the Act are appropriately and adequately _ -
trained, and that the most significant and promising educational R
information and practices can reach each handicapped child.

This handbook can be a valuable tool in planning and carrying

out each State's CSPD. It offers assistance relative to the

development, review, updating and implémentation of the CSPD.

The Bureau of Education for the Handicapped appreciates the '

work of those many individuals who have contributed to the . '
development of this document, We sincerely hope that each user C o
of this handbook will find it helpful in your work. We invite

you to take up its invitation to make your own individual

contribution to the ongoing, evolutionary_development of the _ S e
handbook. Federal/state/local partnerships are necessary. if ‘
the rich promise of education for every handicapped child is ' C
to become reality. 1In the Bureau, through the processes of ' - N
review and technical assistance, we pledge our. continued best
efforts to make CSPD truly effective. We are proud to be
partners with you in these efforts. : B

LN

ﬂa\ ael/F simehes 7
Special Assistant to the

Divisiqn of Personnel Preparatibn- Deputy Commissioner for
‘State Programs

"7
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OFHCEOFTHESECRETARYOFEDUCANON

ASSISTANT SECRETARY FOR SPECIAL EDUCATION AND REHABILITATIVE SERVICES *
- 400 MARY{.AND AVENUE, SW. WASHINGTON, D.C. 20202 . Lo

: 2
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INFORMAL LETTER TO STATE . QIRECTORS OF- SPECIAL EDUCATION -
AND STATE PART B COORDINATORS

Subject. CSPD Section of Fiscal Year 1981-1983 State Plan :
BACKGROUND s e
: Y

One of the principal means to assure that *all handicappe;\khildren receive -
a free appropriate public education is the necessary tradning of special
~education' teachers, regular education teachers and other personnel
necessary to provide special education and related services, Although
states have demonstrated significant advances in personnel training, data
cited in the Interim Report to Congress (August, 1979) indicate that:
Data from the National Center for Education
"~ Statistics Survey of Recent College Graduates
"in 1975 show . that approximately one-third of
the teachers employed yearly by lbcal school
districts to teach the handicapped have not
been trained as special educators. -

Annual Program Plans from the states indicate
that a lack of inservice training, particularly
of teachers of children of low-incidence handi-

- capping conditions, continues to limit the ability ‘
of ‘state and local education agencies to offer a
full continuum of alternatives to all handicapped
students. .

The provisions of P.L." 94—142 require that each state develop and implement
a Comprehensiye System of Personnel Development (CSPD) as part of the

State Plan (formerly Annual Program Plan)

to plan for and implement the prep, ion

personnel required for the implemepntation

_year states will be given the opportunity
CSPD for the first time.

1)

The purposes of ‘letter are.

2)
the intent of the law; 3).

submitted under the Act.

The

Office of Special Education considers the

to advise the states that the Office’
of Special Education intends to give particular attention - to the ‘CSPD .

. - components of State Plans and to examine carefully the implementation,

to continue to give guidance to the states on how they may comply “with

to offer assistance in the development of the '

CSPD to solicit your comments” and advice on this matter. :

CSPD to be the principal vehicle
of teachers and other support
of the Act. During the coming
to implement their three year

@
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 GUIDANCE FOR CSPD DEVELOPMENT

I urge you to give careful attention to those parts of the regulations *
governing the CSPD ag coptained in CFR 45 121a.380 through 121a.387. . - .
Of particular significance are the requirements for participatory.

planning, needs assessments, inservice training, preservice training,
dissemination, the adoption of promising practices, evaluation, and the .

provision of technical assistance to thé LEAs.

Specifically, in implementing the.CSPD yoy should {ye attention to:
® Involvement of teachers at the local, regional

and state levels in the‘development of the CSPD.

Since teachers are the immediate beneficiaries of . 3

both preservice and inservice training_énd o : L

education‘ t is important that teachers help

plan and Implement personnel development.

Involvement of regular and special educators.

The intent of the law is to make a free appro-
priate public education available in the least
restrictive environment.  The CSPD should reflect
the participation of both regular and -special
education teachers as well as other persomnmnel
’ required for the provision of related services.-

° The term "staff" (CFR 45 121a.382). The term
includes teachers, both regular amnd special
education and others respensible for the provision
of "special education and related services."

’
-

°® Implementation. One of the principal means. for
‘implementation of the CSPD is the use of Title VI-B
» monies as discretionary funds to support personnel
development, dissemination, etc. :

»

- ASSISTANCE. AND FURTHER ACTION

"In support of this effort the Office of Special Education will make available

a manual of assistance entitled, Comprehensive System of Personnel Development, *

" on request. There are, as well, a number of technical assistance resources

available to States with specific’ problems or pbjectivgé. A list of these
technical assistance providers is attached.

In addition to these resources the Office of Special Education will identify
current examples of teacher roles in planning for training and involvement
of regular and special educators in the development of the CSPD. We shall

*It is to'Be noted that the. publication réferred to above and this Handbook

are, in fact, the same document. .

4

14 -

\ A -._"7{ ‘. )1 . v o - v
T B RS




Page 5

" disseminate these examples to the States and others requesting these

materials as they ‘come to our attention. We intend to make the first
distribution no later than August 15, 1980. If you feel that you have
a useful example or approach please forward it to us in order that we
may share it with other states. - ‘ :

We are also seeking your. guidance as to how we may gupport your efforts
in the development of the CSPD. Please advise us of activities which
you think would contribute to suc ssful CSPD development .

Edwin W. Martin .

Acting Assistant Secretary for

'Special Education and Rehabilitative
Services

13
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PREFACE

The purpose of this Handbook is to assist states in fulfilling the
requirement of a ComprehensiVe System of Personnel Development (CSPD).
" mandated under Public Law 94-142, Education for All Handicapped Children
Act of 1975. The CSPD is one section of the State Plan submitted to the
United States Department of Education, Office of Special Education, under
the provis1ons of this Act.
N This Handbook is intended for use by those persons .in each state who
are involved in developing, reviewing, updating, and implemeating the CSPD.
It has been designed to serve as a resource and a workbook for writing and
reviewing a State's CSPD plan. Ideally, the person{s) who prepares the .
CSPD section of the State Plan will be knowledgeable about special education *
and actively involved in personnel development activities. Pages x and. xi
contain suggestions for skills and tasks which may be useful considerations for
the state education agency (SEA) person assigned to develop and implement the
CSPD.

The Handbook addresses the Rules and Regulations of Public Law 94h142
dated August 23, 1977, particularly sections 121a.380 through 121a.387 ‘(see ,
Appendix I).. It is important to note that this Handbook incorporates and
reflects the current OSE Reviewer's Guide which is part of the review process
of the CSPD section of the State Plan. The sequence of this Handbook follows .
that of the OSE Reviewer's Guide, a copy of which is included as Appendix II.
(It is to be noted that a revision of the OSE Reviewer's Guide to reflect
changes required by EDGAR is currently under review.)

There are three sections in this Handbook: General Information,
Workpages, and Appendices. General Information includes introductory com- ’
ments, description of format, suggestions for writing the CSPD, and in-
formation on data tables. The Workpages include the Rules and Regulations
for the CSPD, OSE Reviewer's Guide, Writer's Guide, and Writer's Worksheet.
Appendices include copies of regulations, data tablés, and sample documents
made available by SEA and university personnel who found them to be useful.
Color-coded Appendices contain both explanatory information and examples
of CSPD products and practices which may assist in the preparation of the
state's plan. . _ ] ‘




GENERAL INFORMATION “ih o
The Workpages;in this Handbook are divided into eight sections correspond-
ing to the sequence of the OSE Reviewer's Guide. These elght sections are as
follows: ’ B : ' v :

Introduction.
Input and Implementation.
Needs Assessment
Inservice
" Preservice -
Dissemination and Adoption
Evaluation oL
Technicil Assistance - : - : -,

. \.

.

T OMREO0 W >

Each section includes the appropriate regulation(s); corresponding items from
the OSE Reviewer's. Guide; the purpose of the section; suggestions for writing
this part of the plan; and possible resources. A blank, fold-out, perforated -
worksheet is included in each of the eight sections to permit the user of the
Handbook. to make notations. Pages xiv-xvii 1llustrate the format of the work- -
pages with an explanation of each part. ' : .

Looseleaf pages have been used for printing the Handbook so that revisions™
can be made easily. ' The intention is to make the Handbook responsive to the
anticipated changes that may occur as a result of the processes of change and
growth in CSPD. - The preparers of this Handbook recognize that changes 1In 1its
future content will be both necessary and desirable. The users of  the Hand-
book are .invited to help in this process. Suggestions for revisions, requests.
for expansion, constructive criticism, and sharing,of'resourges are encouraged.
A form to be used. for this purpose is found on the page immediately preceding
the Table of Contents. As indicated in the letter from the Bureau of Education
for the Handicapped,.Divisions_of Personnel Preparation and Assistance to

~ States, increasing attention will be given to insure a sound and systematic
review of eacdh state's activities in the planning for and implementation of
the Comprehensive System of Personnel Development. -

o

Writing the Comprehensive System  of Personnel Development (CSPD)

This Handbook'is~ihtended to assist the writer in developing, reviewing,
updating and implementing the CSPD. Prior to beginning'the writing task,
‘however, the following points should be considered: - T .

1. The composition of the audience to whom the plan is directed should be -
: determined. While many of the plan's readers will be involved in per-
sonnel development activities within the state, others (federal reviewers : o
and monitors, members of the general public, and legislators, for example)

will not. It is important to -include enough background and detail to give

these readers a clear picture of what is happening in the state. Informa-~

<=, tion shall be. included on related personnel-development'activities,’such _

as federally funded projects (VI-D) or the comprehensive personnel develop-

ment plan required by Title V of the Elementary and Secondary -Education Act.

a




2. On the other hand, unnecessary detail should be avoided; length is not
synbnomous with quality. Charts, tables, and other graphic methods can
be effective tools for summarizing and communicating certain information.

3. ‘The plan must reflect reality. Documentation may be included in some
sections of the CSPD; however, regardless of whether or not it is included
‘in the plan itself, such evidence must be available in the state education
agency and included in the Annual Performance Report. OSE staff will make
site visits to determine whether the CSPD is actually implemented.

ZA. It is important to remember that the CSPD is meant to be a tool for im- '/
proving services to handicapped children. While there are certain re- ) T ;
quirements which must be met in the development of the CSPD, the plan
must alse be useful to the state. It should be written so that it can
communicate to others within the -state and so that it can guide the
implementation of ‘the state's personnel development plan.

- CSsrD Development and Implementation Skills

The state education agency (SEA) person assigned to develop and imple-
ment ‘the CSPD will need a variety of skills. A list of considerations is
included to assist in identifying some of these skills. This list can also.
be used to determine whether inservice- "training may be needed for the person who
prepares the plan.

Considerations. ’ o=

1. First, the task should be 1dentified * In order to do this, the person
- assigned to the task must haVe._

a. a clear understanding of the task;
b. an awareness of what presently exists; and
"¢. an understanding of the existing lines of authority.

2. The task should be shared with persons in other agencies and organizations;
therefore, the person assigned to this task must be able to:

a. establish ttrust;
b. solicit involvement;
- c. share ownership in the project'
d. reinforce participants; and
e. recognize and explore incentives for participants.

3. 1In order to use the information gained from other agencies ard organizations,
’ the person assigned to the task must be able to:

a. negotiate and coordinate input from participants, and-
b. define and focus on issues, problems, and achieVements.

..xi | "lé;-‘




4. The person assigned to the task must have certain process skills such as
. the ability to: ) o '

a. communitate;
b. " persist;

c. persuade; and
d. : adapt.

5. The person assigned to. the task must be able tovrecognize and address the
. project as it actually is, not as it was intended to be.

6. The person assigned to the task muSt be able to recognize the need for and
be able to develop avenues of expansion and new models when needed.

7. Finally, written reéports must be prepared; thus, the person assigned to
the task must be able to organize ideas and express them clearly in
writing. '

Personnel Data Requirements for the CSPD

Data requirements are of two types. First, data on personnél needs and on
projected inservice training activities must be included in the State Plan.

In addition, the Annual Performance Report, which is completed at the end

of the year, must include data on the .personnel employed and on the training
that was actually carried-out during the year. - '

- CSPD tables required for the State Plan are Tables 1A, 1B, and 2. Copiés
of these tables and the instructions for them are included as Appendix III.

A variety of strategies and sources may. be used for collecting data on current
and projected supply and demand for special education and support personnel,

- OSE recognizes that states vary substantially in terms of- their data collection
and processing capabilities. Some data can be collected only on a voluntary '
basis in certain states. States shou1d~not'rely exclusively on child count
data for projecting personnel needs. Projections should be based on state
prevalence figures, not national figures. :

Types of data-which may be reviewed in developing a statement of personnel ..
needs include: o o : ' : .
, general and special edugation enrollment;
" child find and child census data; '
. number of personnel currently employed;
. attrition rates for education personnel;. .
. LEA budget plans which include projected new positions;
. existing vacancies; : ' v '
. estimates of currently unemployed qualified personnel;
. results of SEA monitoring activities; ' :
. results of due process hearings; and
. follow-up data on training program graduates.®

\
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Other economic and political varlables, such as state and federal policies
and availability of funds, should be considered. It is also important to ‘

include as data sources all public and private agencies involved in the
education of handicapped children.

The CSPD should include both federal ‘tables and statements of state training
Priorities. It may be necessary to translate data from state personnel cate-
gories to correspond with federal tables. In any case, the tables should

reflect actual numbers of personnel employed and needed within the state,
even if state categories are different.
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Rules and Regulations

-

the Rules and Regula;ions of Public Law 94-142.

I

The_sequeﬂcé of the Rules and Regﬁlatibns, és they -
appear in each sec;ion.of.this Handbook; is not-thé
same as ﬁﬁe published>§ersion~of_August.23, 1977.
Rather, the sequence that éppeats here corresponds'

to the referenced articles in the OSE Reviewer's

Guide.

CxXiv

This section contains the appropriate~artic1e(5) from .

19 S
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OSE Reviewer's Guide -

Items from the QSE RevieWer;s Guide, on which evalu-

ation of the plan i based, are listed here in the -

order in which they appear .in the gﬁide.

> T

J

WRITER'S GUIDE

The general purpose of thisg section is. suggested 'here,
together.with a brief explanation whe;e'appropriéteyk
Thié-section also lists(édme approécheé to megtiné‘ﬁhe
fequirements of the érticié(s). ‘These are‘ihtended to

asgist the writer in identifying the activities which

fulflll_this pufpose.in the state. These approaches

20
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should be considered as'suggesfions; ‘each state's

plan should be more comprehensive and individualized.

.to reflect the state'g needs. .

If the Appendices contain materiél related to this
_ éection,'the writer will find the reference given

here.

s
o
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Use this space to describe the current situation

? . N

in the state and to outline what the plag:proposes

relative to this section.
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Aruitoxt provided by Eic

" A.

Rulse snd Regulations

Introduction

CQIPIRHENhIVB SY‘ITF.M or I'PRQ()NNFI.
DEVELOPMENT

1211a380 Scopa of ayatem.

Each snnual program plen wmust in-
clude a description of programe snd pro-
cedures for the developmént and imple-
mentation of s comprahenaive system of
parsonnsl development which includsa;

(s) -Tha insarvice training of genersl
end apacial sducational instructionsl, re-
lated asrvices, end support personnel;

(b) Procaduras to insurs that all per-
sonnel necasssry to carry out the pur-
possa of the Act are qualified (as de-~
fined in 121s.12 of 'Subpart A) and that

activitiss sufficiant to cerry out this per- -

sonnsl devslopment plan are schcduled,

" and

() Rffective procedures for acquiring
and dissemineting to teschers and -ad-
miniatrators of progrems for heandicapped
children eignificent information derived
from aducational reseésrch, demonstration,
and eimilar projacts, snd for adopting,
vhers sppropriate, promising educstional
practicea and materials developed through

“thoaa projlcta.

(1) As used in thin mect ton "in-
sevvice tralning” means any training
other than that received by an in~

- dividual in & full-time program which
. leads to s degree.

(3) Spacify the ;roupcurcquiting

“treining (such as apacial teachers,

ragular teachers, sdministrestors,
psychologista, speech-language
pathologiats, audiologists, phyaical
education teachars, therspautic re-
creation apecisliste, phyaical
therapiats, occupstional therapista,
ncdicll personnsl, pesrentas, volunteern,
hearing officerl, cnd lurrogltl
pltentl)
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A, Introduction (Overview of State procedures used to develop and implement
the CSPD) . ' .
.- 1. Scope of. System ‘ e :
. - . - a) Establishes State procedures to insure that all personnel necessary.

to carry out the purposes of Public Law 94-142 are qualified and
that activities sufficient to carry out the personnel development
plan of the State. are scheduléd.

b) Establishes State procedures for acquiring and disseminating
to teachers and administrators of programs for handicapped chil-
dren significant information derived from education research, '
demonstration, and similar projects, and for adopting, where
appropriate, promising educational practices and materials de-
veloped from those projects.

2. Inservice . - . s
a) .. Describes programs and procedures for the establishment of inservice
training, defined as any training other than that received in a
. full time program ‘which leads to a degree.
'b) Provides for the inservice training of the following groups. of :
general and special educational instructional, related services,

and- support personnel such as:

- special education instructional - physical therapists

~ personnel : - occupational therapists

- regular teachers - medical personnel .
- administrators ' v . - parents _ , ‘ -
- psychologists | - - volunteers : S ‘
- speech-language pathologists - - hearing officers

" - audiologists - S - surrogate parents .

* — physical education teachers - vocational educators o

~ therapeutic recreation . = paraprofessionals (teachers aides)

specialists ) ' o - educational diagnosticians .
° " -WRITER'S GUIDE

A, Introduction _

Purpose‘ | o _ ' ‘ ‘ ﬂp- -
The purpose of this sectio is to provide an'overview of the procedures.
the state used to develop -dand implement the CSPD. It is a description
of how the state has conceptualized the training and personnel development
process as a vehicle for increasing the quality of services to children.

This section must include a description of the procedures used to do
the following: : : :

. insure that all personnel necessary to carry out Puhlic Law
94~142 are qualified; :
. insure that sufficient activities are scheduled to carry out the

personnel development -plan;

. acquire and disseminate significant information about personnel o
development and adopt promising practices and materials, where ’ '
appropriate; >

. disseminate this information to teachers and. program administrators,
and ‘

| , .
‘ . - ‘.lspecify the groups, by category, requiring training.
- ’ . o .

l 2 R 2341
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WRITER'S GUIDE (Cont.)

Suggestions

This section provides the opportunity to outline the overall procedures used
in implementing the CSPD. * Each topic in the OSE Reviewer's ‘Guide should ‘be
addressed. A succinct narrative or outline form is recommended. Ladter
sections will allow each major topic to“be presented in greater detail.

Once the total plan is conceptualized the writer may choose to write the
1ntroduction following the completion of the other sectioms. -

The introduction might include broad goals for the CSPD, relevant state
policies or regulations which support or impede the progress of the plan,
and information on other gFoups,. organizations, and systems which have
similar goals and activities. .

. &
This section can also address the procedures used to acquire the data to

be included in Table 2 (Appendix III), the summary of inservice activities .
planned for the coming year. :

"Qualified" as it is used in this»law'means licensed, certified, or
registered by the state. MInservice" is defined as any training other
than that received by an 1nd1V1dual in a full- time program that leads to
a degree. . -
8
Included in this introductory section. should be a provision for the
establishment of inservice training with a restatement of the above

- inservice .definition. Inservice training may include more than traditional

skill acquisition,lit may be .designed to expand and deveélop persomnel in

. new and innovative areas focusing on increasing the quality of. educational

services. The opportunity.is available to design a plan that will impact
systemwide and be a positive influence on the'total educational community.

This section should also note that the establishment of inservice training
provides for training of both general and special educational instructional.
groups, related services, and support personnel. These personnel categories
should be delineated as they are in the OSE Rev1ewer s Guide.

* %k %k % k k ok %k Kk K

Resources

Appendix A-1:" Policies and Administrative Procedures (a sample set of -
_state-level procedures related to the CSPD)
Appendix A-2: . List of Primary (CSPD,Persons in State Education Agencies
' ' (a 1list of people invelved in cooperative personnel planning
, throughout the nation)
Appendix A-3: . Target Populations: (one state s list of personnel categories
' ' to be trained)

;Appendix A-4: CSPD Process Chart (one state s management chart)

2
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Rules l( Rnulnt:lom

B. Input snd Implementation

(b) The annusl program plan must de-
scribe the nature and extent. of participa-
tion under paragraph (a) of this section
snd must describe responsibilities of the
~State educational agency, local aduca-
tional agencies, public and private insti-~
tutions of higher cducnt:lon. and other
agencies; .

Q1) Hith rc-pcct to the conprchmive
system as“a whole, and -

{2) With respect to the personnel de-
velopment plan under 121a.383. -

(20 v.5.c. 1612¢7) (A); 1413(a) (3).)

121a.383 Personnel development plnn.

Xach annual’ program plan must;. (a)
include a pcr-onne]. developsent plan
which provides a_structure for person-
nel planning and focuses on preservice
and inservice education needs;

'1213,381 Participation of other,agén-

cies and institutions.

(a) The State educational agency must
:l.nlurc that all public and private insti-
“tutions of higher education, and other

-agencies and organizations (including

reprassatatives of handicapped, parent,

‘and other advocacy orgsaniszations) in

the State which have an interest in the . .
preparation of personnel for the edu-
cation of handicapped children, have

an opportunity to participate fully:

in the development, review, and annual.
updating of the comprehensive system of
pornonne‘l development.

-




OSE Reviewer's'Guide

'Input and implementation (Description of the process to insure participatory

The purpose of this section is to describe the participation of all of the_

B'
' planning and the results of the process, i.e., the nature and extent of
broad-based participation in the development, review and annual updating
of the CSPD.) ﬁ;
3. Describes how input from all public and private IHE's, otheré?gencies
' and organizations, and representatives of parents handicapped
organizations .has been obtained.
‘a). The nature and extent of participation is described indicating. .
\ﬁ\\ . i) participation in development
ii) review
iii) annual updating '
s v
" 4.  The responsibilities of SEA's, LEA's, IHE's, ‘and other agenciés
) ~related to the development of the CSPD are described: .
.a) ‘relating to inservice -
b) relating to preservice
~(Note: A simple matrix or table with some narrative could convey -
the various responsibilities of the SEA, LEA's and IHE‘s ) -
WRITER'S GUIDE = .
B. Input'and'Implementation '
Purpose . - . . ' S

institutions, agencies, groups,:and organizations which are involved in the =
development, review, and updating of the CSPD. It appears_that the intent
of this article is to insure that those who are planned for" have an im- -

R,

7

portant part in the development of that plan. Documentation of ‘participation -

in the planning process and efforts made,to. involve appropriate constit-
’uencies should be described._ .

The description includes the methods used to insure broad—based input, an
account of the participation actually achieved, and an outline of the re- "’

:gponsibilities of the various agencies related to the development of the

CSPD. Documentation should be made throughout the process.. .
° )

v-Suggestions . I

The first component of this-section describes strategies used to. insure
participatory planning.v Suggested ‘approaches include.

. advisory committees, includ1ng existing cooperative manpower planning
groups, the st te s Advisory Commit tee on. Special Education, and
other groups that have an interest in personnel préparations. _

. public hearings (formal and" informal) as part of. the State R

s Y'Plan review process' .

a

6 ) | 28 -




- WRITER'S GUIDE (Cont.)

. field—based tagsk forces charged with developing or reviewing certain

~ aspects of the CSPD;

. surveys and questionnaires; :

. meetings, conferences, and seminars designed to elicit input on
specific subcomponents .of the CSPD} and

.- providing information through existing dissemination systems. °

Whatever strategies are used, provisions must be included for feedback. to

those providing input. This serves to insure further dnvolvement and

promotes refinement and enrichment of ideas.

" The second component of this section describes the nature and extent of

‘participation achieved, i.e., the results of the above strategies. This

process promotes ‘ownership and can pay dividends when implementing the plan.

The analysis will include such things ‘as topics or sections on which input

was received, the types and numbers of persons or groups providing input,

~ summaries of meetings conducted, and results of hearings and surveys. It

is important to note that input must be elicited not only for the initial

development of the CSPD, but also for the annual review and update of the

plan. o S _ , o

A description of the responsibilities of the state education agency, local

and intermediate education districts, institutions of higher educationm,

. and other agencies and groups related to personnel development constitutes

the third component. A table or matrix may be useful in communicating

the various responsibilities. The unique characteristics of the state which

affect the assignment of various responsibilities are to be explained. For.

_example, information pertaining to certain statutory or policy requirements

regarding the purpose, scope, and function assigned to'various'agencies

should be provided. This information will help the reviewer understand

the situation in the state. :

@

-

k ok ok ok ok Kk Kk %

Resources
Appendix B-1: 'Groups ‘to- Partic1pate in- CSPD Development (suggestions for -
types of groups to be involved) :
. Sample Charts (organizational and flow. charts from three states)
Worksheet for .Input on the CSPD (an example of a. form for
, soliciting input)
Appendix B-4: Publications of the Cooperative Manpower Planning Project
: (suggested references oh cooperative personnel planning)
Appendix B-5: Dr. Jasper Harvey s "Dear Colleague' Lettér (an excerpt
B , from a letter regarding the implementation vf the. CSPD)
Appendix B-6: Criteria for Selecting Committee Members (selection criteria
" used by one stdte) e :
" Appendix. B-7: - Form for Documenting Part1c1pation in Plannlng (sample form
' - 'used by one state) .

Appendix B-2:
" Appendix B-3:

L
¢ §
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Aruitoxt provided by Eic:

IR

Rules and Regulations

’

"Ca’ lgcdl Assessment

(b) Each annual program plan must .-
“.provide that the State educational
‘agency; v o . C
(1) Conducte an annhual needs aseess-
ment to determine if a sufficient number
of qualified personnel are available in
" the etate; and .
*  (b) Describe the rdsults of the needs
. assessment under 121a,382(b) (1) with re-
spect to identifying needed arees of
training, and seeigning priorities to
thoee arsse; and ' .
(c) Identify the target populations for
personnsl development, including general
. sducation and epecial sducation instructional
o and administrative personnel, support personnel,
i . and other personnel (such as paraprofessionals,
paraents, surrogate parents, and volunteers).

-

1

> (£) Cach annual program plan must:

. (1) Describe the process used in
determining the inservice training
needs of personnél engaged in the
education of handicapped children; )

© (2) 1dentify the areas in which -
training is needed (such as individ-

. uslized education programs, non-

discriminatory testing, least re- -
strictive environment, procedural
safeguards, and eurrogate parents):

(3) Specify the groups requiring
training (such se special teachers,
regular teachers, administrators,
psychologists, speech-language o
pathologists, ‘audiologists, physical .
education teachers, therapeutic re-
creation specialists, physical
therapists, occupational therapists,

_ medical personnal, parents, voluntoers, -
“hearing of f{cers, and Aurropate pir-
Jentm); -




OSE Reviewer's Guide _;:

C. Needs Assessment

5. An annual needs assessment has been conducted. -

6. The needs assessment process is described.

7. The sources of information are -indicated, and the target populations for
personnel development are identified including:

- special education instructional - - parents
personnel - - voluriteers -
.— general education instructional Co- support personnel
- ' . personnel : C - surrogate parents
C - administrative persOnnel - - ‘- paraprofessionals

e

Other populations may be included such as:

- physical therapists = audiologists
- medical personmnel - - - physical education teachers
~ occupational. therapists o - therapeutic recreation specialists
- psychologists . ) ~ voetational educators
: ~ gpeech-language pathologists ) ~ educational diagnosticians
° - hearing officers ° " - others :

8. The process used to collect the needs assessment ‘data is described.b
9. The information collected includes:

‘a) Thefﬁhmber of qualified personnel available, sugch as

ii). special educational
instructional
.related service providers
support personnel-

i) general educational:
" instructional . : -
support personnel

) ‘ b) The number of new personnel needed, such as . e Lo '

ii) special educational

instructional

related service providers o
o : support personnel . 4 .

. 1) general instructional:
instructional
support personnel~

c) The number of personnel requiring retraining, such as - )
Cod) general educational personnel ii) special educational personnel
d) The content areas in which training is needed

e) The groups. requiring training from the following listing, such as

special education instructional
personnel :

occupational therapists
medical personnel

regular teachers parents
- administrators - _ - volunteers .
- psychologists hearing officers

speech-language pathologists

.audiologists

physical education teachers
physical therapists .

surrogate parents

- vocational educators
paraprofessionals (teacher aides)

educational diagnosticians -

.C.

WRITER'S GUIDE

4

Needs Assessment

'Purpose

The purpose of this section is to documenf and describe the annual process for Co

determining personnel training_needs.

The section must  indicate’ the sources from




WRITER'S GUIDE (Cont.)

which the information was obtained, the methods used to collect the data

each. year, personnel training ‘needs identified by the needs assessment.’

The needs assessment must identify the number of new personnel needed to

" implement Public Law 94-142. It must also indicate the number of personnel
requiring retraining, the content areas for retraining, and the target groups
. to be trained. -

. Suggestions A
This section brings into focus the extent to which training and development
‘activities (preservice and. inservice) are needed. It also provides data for
establishing priorities among areas of need and for making decisions about .
the amount of training and retraining to be undertaken for the coming year.

The process for needs assessment may include both formal and informal tech-
‘niques which are responsive to the. geographic, personnel, and organizational
differences within a state. No single instrument or procedure may be viewed
as appropriate for collecting information from the broad-based population
and content areas which must be addressed. .

Some suggestions. for gathering the information include

personnel projections: from LEA applications for Public Law 94 142 funds;

. routine personnel reports prepared by LEAs; )

analysis of child-find and census data to determine changing student needs;.

. findings from compliance monitoring of LEAs; °

. .surveys to determine positions which LEAs find difficult to fill;

data on numbers and qualifications of graduates of personnel training programs,
information on numbers of ‘personnel initiating,’ reneWing, or dropping cer—
tification, licensing, or registration; and

study of competencies required ‘for personnel to implement Public Law 94-142.

Thevlist is not exhaustive. consider using other existing data sources and - .
structures whenever possible and appropriate. - Identify what is available and
useful before designing and ‘initiating additional procedures. :

Personnel titles vary. among agencies.- It is important to ‘collect data
according to the state's required categories and to relate them to- the
personnel categories required by OSE. The personnel needs assessment is
to serve the state in carrying out the CSPD; it .should be reported in a
manner that is clear to any reader of the CSPD as well as the reViewer.

Tables 1A and 1B (see Appendix III) are used to summarize ‘the state's
personnel needs. A narrative description may also be included

Xk ko k k Kk Kk k ok Kk - -
‘Resources

AAppendix c-1: - Personnel Needs ‘Summary (sample forms for collecting and i
, displaying personnel needs data) : .
Appendix C-2: Private School Report (a sample form for collecting personnel

o : data)
Appendix C-3: Content ‘Area Needs Assessment Instruments (sample forms from

A - several states)®
Appendix C-4: Summarization of Personnel Polled and. Prioritization of Training :

“Needs
"Appendix C-5: Suggestions on Conducting a Needs Assessment

11 .
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Rules and chulntions

N, louerviee

"(2) Initiates tnaervice persorinel de-

. velopment programs based on the assesged

needs of State-wide significance related
to the implementation of the Act.

(3) Specify the groups féquirin;
training (such as apecial teachers, reg-

- ular teachers, adminigtrators, psycholo-

glats, specch-language pathologists,

_audlologlutu, physical clucation 1eachers,

therapeutic recrention speclallsts,
physical therapists, occupational ther-
.apists, medical persorinel, parents, vol-
unteers, hearing officers, and surrogate
parents).

(2) Identify the areas in which train-
Ing ie needed (such as individualizcd ed-.
ucation prog;qmg,-non—diacriminnCOry
testing, least restrictive. environment,
procedural safeguards, and surrogate
‘parents) : ’

(£) Each unnual-ptogrum“ﬁjnu'muﬂl:

(1)‘Describe the process used in de-
termining the inservice training nceds
of personnel engaged in the edugatlan

of handicapped children:

) Dquribé the content and nature
of training for each area under para-

-. graph.'(£) (2) oﬁ_;g}a gection:

(c) Each annual program plan must
include the results of the neéds aascss-

. ment- under paragraph (b) (1) of this

gection, broken out by need f6r mew per=

sonnel and need for retrained personnel.
(d) The State educational @gency may

enter into contracts with institutions of

) highst education, local educational
agencies or other agencies, ingtitutions,

or organizations (which' may include parent’,
handicapped, or other advocacy organiza-
tions), to carry out:

(1) Experimental or innovative per- .
gonnel’ development programs; " S

-(2) Development or modification of
instructional materiale; and - = -

(3) Diasemination of significant in-
formation- derived from educational re-
search and demonstration projects.

(3) Each annual program plan must.
provide that the State éducational
agency ineures that ongoing inservice
training programs, are available to all
personnel who are engaged in the educa-
tion-of handicappéd children, and that
‘these programs include: : -

(5) Describe how the training will be
provided in terms of (1) geographical
scope (such as Statewide, regional, or
local), and (11): staff training source
(such as college -and university staffs

‘State .and local educational agency per=

sonnel, ‘and non-agency personnel); ,
(6) Specify: (1) The funding sources

‘to be used, and

(11) Thc time frame for providing it3* . W
and =T : s

(e) Each annual ptograﬁ plan must

.provide that the State educational ‘agency
;insqres*thatfphgbing inservice training

< programs are available to all personnel’

who are engaged in the education of
handicapped children, and that these
prograins include: ) ; .
(1) The use of incentives which insure
participation- by tenchegp'(luch as re-
leased time, payment foi ' participation,
options for academic credit, salary step
credit, certification renewal, or-updating
‘professional skills); o T
(2) The involvement of -local staff; and
(3)  The use of innovative practices .
which have been found to be effective.

Aruitoxt provided by Eic: -

S




"14. There atre program objectives.

" - OSE Reviewer's Guide

Inservice (the purpose of this section is to describe the specific plan

for inservice based on the needs assessment )
10. The Personnel Development Plan must provide a structure for personnel
planning focus1ng on inservice needs.:
NOTE:- If the structure for personnel planning has been described
above (e.g., a manpower planning committee) it need only be'
‘ referenced. .
11. The Personnel Development Plan describes the results of the annual
needs ‘assessment. . - .

-needed areas of’ 1nservice training ' -assigning priorities ‘to those areas « .-

NOTE: If inservice training needs have been described above, it may
be referenced here.

12. The Personnel Development Plan identifies target populations for in-
" service training, such as:

—-special education instructional —phys1cal therapists

personnel N -occupational theraplsts

-regular teachers . : . . -medical personnel

-—administrators -parents .

~psychologists - -volunteers * :
) -speech-language pathologists . "~hearing officers

-—audielogists X o -surrogate parents

- —-physical education teachers ,—vocational ‘educators
—-therapeutic recreation - —paraprofessionals (teacher aides)"'
specialists L. :

] -

13. There. are target tra1n1ng audiences spec1f1ed (same as above)

15. The content and nature of the training are descrlbed, such as:

~individual education’ programs S -non-discriminatory testing o
-least restrictive environment -procedural safeguards
—-surrogate parents ; -other

- 16. The trainers are described. for the various inservice programs.

-IHE's . -LEA's ~SEA's = - "~Non-agency ’
17. Funding sourceées for the various inservice programs are- specifled
18" The time frame for the various inservice programs.are specified.
19. The SEA insures the use of incentives which insures partic1pation
by teachers, such as: :

—released time . —salary step_credit _
—¢éertification renewal: ST -updating professional skills N
-options for academic credit - -payment for partic1pation ’

19b. The SEA insures the involvement of local staff. )
20. The SEA insures the use of innovative practices which have been found
" to be effective. -

D.

.Inservice

Purpose.

WRITER'S GUIDE

Theupurpose of th1s section is- to describe ‘the plan for inservice, based on.
the needs assessment. The plan will include specific and concise statements.

of activities which will be carried out during the ‘¢oming year. The focus

is on the descriptions of training prigrities, content of training, and
target pdpulations to receive_training_under federal, state, and local funds,_'

14




- WRITER'S GUIDE (Cont.)
" There are two maJor subsections.,

. how the: planning was done, including the structure for planning, assigning .

- priorities and detérmining training audiences; and L
C ~ « how: the ‘plan will be implemented including target audiences, program objec—.
. - tives, content and nature of training, geographic scope, training providers,
. funding sources, time frame, use of incentives, involvement of local staff,
and use of effective and innovative practices.

Suggestions
In some states, the’ cooperat1ve manpOWer planning committee or council which

developed as a result of the 1974 BEH Directive, contihues to be the primary
planning structure. If this is the case, its role and function should have -
been described in Section B, Input and Implementation, and should be. referenced
here. However, if a different ‘structure is. used for inservice planning, -
describe it in this section. : : ‘

Referring to the program areas where training is needed. and 1dent1fy1ng the .
personnel requiring training, explain how the state education agengy (SEA) es- -
tablishes its priorities and determines. the needs to be addressed in the '
- coming year. This section should include a relatively detailed description” -
of the training the SEA plans to initiate. Organize this section by training
-area or personnel category, or display the information in tables or charts.
Include information on SFA-initiated inservice related to Public Law: 94+142,
~.as well as other SEA inservice training and activities of other agencies,
when appropriate. ~This section offers the opportunity ‘to describe the
results of cooperative planning among IHE's, LEA's and the SEA as it is
realized in the delivery of training. In addition, when training available-
through other agencies and organizations is incorporated, show its relationship
to the compreliensive system. A summary of the projected ihservice training
" activities is to be included on Table 2 (see Appendix III) Provide at least
the follow1ng information in the narrative: ' ' '

. C L . the target audience as specified above; . the geographic scope;
.. the program objectives, which will be used . the staff training source; - A
in evaluating the inservice training; - ‘the funding sources to be used; and
. the content and nature of the training;. . the time framex '

‘Additional narrative may describe strategies to insure that .the skills and com="
. petencies achieved as a result of the training are 1mplemented and produce the
intended results.

Describe in this section the ways in. which the SEA insures that 1ncentives are’

. used in inservice training and how local staff are invelved. In additionm, :
tell how the state insures the use of innovative practices found to be .
effective. - Some suggestions for doing this are:

. require local ‘education ,agencies to describe use of 1ncent1ves, local staff '
1nvolvement, and effective -innovative practices in. their local Public Law 94~
142 applications; - B

", establish guidelines or -criteria for the use of Public ‘Law 94 ~142 flow—through
+ funds for imservice training; - S
. develop a ‘review process to examine and validate innovat1ve practices in Lo

profess1onal development within the state; . - o
. contract for carrying out’ experimental or demonstration training prOJects; and
'.'prov1de ‘technical assistance networks from. the SEA to the LEA .to’ implement -

the CSPD, as w1ll be described in greater length in Section H.
, X k ok kok k ko * * %

@

Resources S : ‘ C O
- Appendix D-1: Personnel Development Inserv1ce Plan (sample form. used by LEA s)
o . “Appendix D-2: Record of Personnel Development Activities (sample forms used
o . T © . by LEA's to record. training +information) = .
' . Appendix D-3: -Projected Training Timelines (one way to display training timeframes)‘
- - Appendix Df4:~,L1st of incentives (suggestions for possible incent1ves for par— o
R L "tiC1pation in trainlng) . S i
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Rulil and Regulstions

?r-urv:lg-

121a.383 Parsonnel development pu'n.

Each. nnnnl pro;r- plen must; (s)

_ Include & personnel developmant plen _
- which provides a structura for person- -

nel plamaing and focusss on preservice

c and iasecvice education needs; : .
.(») Describe the resulte of the naeds
 assesmmaat under 121s.382(b) (1) with

respect to identifying naeded areas of
training, and ;uign:ln. ptior:lt:lu to
those areasi -ud

.

» i . N . .

(c) Idlntit‘y thae, tlrut popullt:lonn t'or

" parsonmel devalopmant, including genarsl -
‘education snd spséial educetion instrue-

tional and edministrative p-tlonnel.

‘support personnel, snd other personnel

(such.es parsprofessionels, parants,
nurrogltc parents, snd voluntsers).

Y

“:EMC'

B N




'OSE‘Reviewer's Guide

E. _PreserVice

» 21, The Personnel Development Plan must provide a structure for personnel
" plamning focusing on preservice needs. (NOTE: If the structure for 4
personnel planning has been described previously, it may be referenced)

The Personnel- Development Plan describes the - results of the annual needs.,
assessment. :

- needed areas of preservice training are described.
_—-areas of preserv1ce training are described in order of priority

The Personnel Development Plan identifies target populations for pre-
service training, 1nclud1ng .
- general education instructional personnel

- administrative personnel °

-~ support personnel

— other personnel’

. WRITER'S GUIDE

..

E. Preservice
.Purpose

' This section provides planning information similar- to the preceding section.:
It should include a description of S
: B |
- the structure for personnel planning focusing on preservice
needs, e. g.> supply and demand;
~ + needed-areas of training. (content and category), and
. ‘target populations to be trained :

Suggestions C o o -

When the State-level planning structure is essentially the same for pre-
service as for inservice training, then Section D, "Inservice » may beé
referenced. However, when the preservice planning structure differs,
describe the- structure in this section.

- Describe the process -for determining and establishing priorities of training

. needs and the populations requiring the. training. Describe the process for

- integrating the training into the existing curriculum or preservice delivery
system. = Using the personnel categories. listed in the OSE Reviewer's Guide,
indicate which of those target populations will be addressed during the
coming year. Describe the role of the SEA in the implementation of ‘the
preserv1ce plan for each target group.




. WRITER'S GUIDE (Cont.)

-
® °.

,Helpful in developing this section are the following‘
~'a list’ of approved special education programs in the state s institutions
of higher educationy v
. types of programs by area of handicapping condition(s) and geographﬁf
‘location} - -
ar ligt of graduate, undergraduate, junior college programs preparing
regular education instructionaI personnel, administrators or support
- personnel; :
organizatlonal charts to determine administrative responsibility,-
data on numbers of gradyatesj,
‘data on empldyment of graduates;
résearch data on low incidence needs; , .
inter-state planning efforts, if amyj; o s _
data . tables (see Appendix III); and . ' ' -
attritiontrate-information of school pErsonnel by category or position.

s
© N B -
w 4

Tk ok ok ok ok ok Kk k %

@

Resources

© o
o . - @

Appendix E-1: List of Preservice Programs (tables used by twd states to
: . display preservice information) E
Appendix E-2: Preservice, Requirements (sample Outline of preservice re-
. quirements) "
Appendix E-3: Questionnaire for Teacher Education,InstituEions to identify

. - personnel trained and facqlty training needs- (sample form
: . from one university)”
Appendix E-4: Questionnaire for teachers to assess’ adequacy of Teacher
Preparation- (sample from one ‘university)
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3

Dissamination and Adoption v
(20 U.5.C, 1413(a)(3).) - ¢
121a.384 Didssmination.

" (8) Each snnual program plsn must
include & description of the Ststa's.
proceduras for acquiring, reviewing,
and disaeminating to gensral and
special sducational instructional snd
support parsonnsl, adeinistrators of
programs fer handicepped children,
snd other inCsrested agsncies snd
-orgsnizations (including parent,
handicapped, and other advocacy
organisations) significant information
snd promising practicss derived from
sducational research, demonatrstion,
and othar projects.

(b) Dissemination includes: )

- (1) Making those perscnnal, admin-
istrators, agancies, snd orgsnixations
svars of tha information and prasctices;

+(2) Training daaigned to snable
the establishment of imnnovative
programs- and prscticas targeted on
identified locsl needs; snd
" (3) Use of instructional materials
snd other medis for pardonnsl devel-

- opment ‘and instructional programming.

Regulations

121,385 Adoption of educational
practices. ’ o
(a) Each snnual program plsn must
provide for s atatevide system deaigned

©® " ro adopt, where appropriste, promising

wjurational practices and wmat¢risls
proven ef fective through research and
demonatration. )

. (b) Each annual program plan muat
provide for thorough reassessment of

educational practices“used in the Statu, -

(¢) Eneh annual: program plan must

provide for the identification of Seate, -

local, and regional respurces (humam and
material) which will assist in meetiny
the State'sa peraonnel préparation needs.

'

-

[




. - © OSE Reviewer's Guide

. F. ‘Dissemination and Adoption

. 24. A description of the State's procedures for acquiring significant in-w

formation and promising practices derived from:

- -~ educational research .~ other, projects
' ° - demonstration projects . o

“

¢

25. A description of -the State's procedures for reviewing sigﬁificnnt T -
information derived from: ) ; , : b
- educational research ' ) - other projects _ '
- demonstration projects S R

26., A description of the State s procedures for disseminating the reviewed

-~ information to: .

-~ general educators . administrators
-~ special education instructional ..~ interested agencies
* personnel : : , interested-organizations
-"support personnel i o CosT

S 27, Dissemination includes making those personnel admlnistrators, Agenciv&,'
and organizations awdre of information and practices. :

28. Dissemlnation includes training designed to enable the establishment
of 'innovative programs. , ’

. . - - ‘—q_a‘ v

29, Dissemination includes use.of instructional materials and other media for.
- personnel development @ ~ instructional prognamming L ’

. 30. .The annual program plan must provide for a Statewide system designed to
) . adopt, / where appropriate, promising educational practices and materials .
’ proven effective through research and demonstration, - :

. must provide for thorough reassessment of educational practices used
v : in the State, and . R

o

must provide for the 1dent1§!%ation‘of resources which will assist in - .

. meeting the State's personnel\preparation need . . e
a) State resources . - ' o o
- human resources = material oo e S

b) local resources - . : o - ‘ S -
- = human resources - material _ e o
c) regional -resources : - : -

- human resources — material

g

WRITER'S GUIDE

F. Dissemination and Adoption

Purpose , . : ’
&3 .

This section describes the State's efforts to insure awareness and adoption . v v
of significant information and promising practices in personnel development . = L
from educational research, demonstration projects, and other~projects; The ‘

" State's role includes: : '

. establishing a definition or criteria for "significant 1nformatlon

. acquiring significant information; - y

. -reviewing the information; and :

. disseminating the 1nformation to. interested persons, agencies, and organ—
izations, at these 1eve1 ~ awareness, training, and use. :

,Also included in this section are. prOV1sions for the following .

-

. defining or describing criteria For identifying promising practices,fk
. a statewide system for adoption of” promising practices§ -

v.~;._"j o :I«;)kfi ,pigp'-s‘_{qw“yg4<1p ﬂ:f;'i;j E %:f:;;]j /[Ak?f, itff'fi,




'

-

- WRITER‘S 'GUIDE (Cont.) .
. 8 thorough reassessment of educatiQnal practices; and '
- identification of hUman and. material resources.

SuggestiOns-

In outlining the State's procedures for reviewing, acquiringﬁ and dissem—
inating personnel development information, first include the systems already
available to the State Education. Agency and the populations reached by these
systems. Next, consider)new systems which the State must develop to meet
populations not reached or not thoroughly served A partial list of
alternatives might- include the following.

Acquiring informatlon.

.+ State, regional, or national cledfinghouses,

. instructional materials centers; . co I

. regional resource centers;

. state, regional, or national dissemination networks,'and
. priorities for selection based on needs assessment data,

Reviewing information: o :
. development or adaptation of criteria and procedures for review;
. establishment of review teams or use of existing review panels; and
. use ‘of results of validation by other.agencies or orgagizations.

Disseminating information: :

. state, local, fegional,‘or natnonal dissemination proJects,

. conferences and meetings;

. mailings such as newsletters, bullet1ns, or other publicatlons,

. information and referral services;

. toll-free telephone number for questions or requests for information,‘

“reglonal networks, such as intermediate education units; - S

. inservice training to prepare personnel for adoption of effectlve in- .
novative practicesj and. P

. loan service for media ‘and materials: : %

- .
v -

" The CSPD must also prov1de for a statewide system for adoption of proven .
practices in personnel training. Such a system may already exist or may . = - B

* be developed for this purpose.

~ Resources

Indicate activities relevant to the thorough reassessment of personnel
development practices in your state. This, reassessment may be accomplished
through an existing SEA system, such ‘as mon1toring or program review. .

Identify human and material resources for personnel. development at the local,
regional, and state levels. "These resources need not be listed in the CSFD,
but may be described in general terms. These resources might also be dis-
played in a chart or table showing the1r,geographic location, type, purpose,
avallablllty, and how they can be accessed. Any national responses which

the state currently uses or plans to ‘use also shoild be noted in this ‘section:

**********_

=

1

-Appendix F-1l:. Dissemlnatlon and. Adoption Resources (a llst of natlonal re—

sources, their purposes,; and addresses)

Appendix F-2: Forms for. Reportlng Exemplary Programs and Pract1ces (sample

forms from two states) -+ A .

'Appendix'F—B: Listing of available inservice tra1n1ng and trainlng request

forms (a sample form from one state)
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. Rﬁl&- and Regulations

BEvaluation

.

(1) The comprehensive system of per~
scnnel development in meeting the needa
for pltlonnel. and

(2) The procsdures for adminiscracion

ot the system; and:
'121a.386 Evaluation, - - .
‘Each annyal program plan must in-

clude:
(a) Procedures for evaluating’ che

ovorall .ffeccivene-- of:

k,

Y

*

.- L

{b) A desurlptiou of. the monitorlng
activities that will be undertaken to
assure the implementation of the compre-
hensive system of perlonnel deyalopwenc.

. (7) Specify procedurea for effective
evaluation of the extentto which
program objectives are met. |
(20.vU.S.C. 1413(-)(3) ) °

+

o
Tk

P

121a.386 Fvaluatlon has been replaced
by 100b.101(a) and (e)(4) of Education
pivision General Administration--Regu-
Llciuns“(lnvAR) as fo]lows

100b. lnl The guneral Scaca appll—
cation

(a) This section applies to che ‘
programs listed in 100b.! under which
a State cduchIunal agency may make N
uubgrxnts ‘to locak cducatlonﬂl ‘agen--
cles. :

& ) o

(o . .
"(4) That the State will evaluste
. thé effectiveness of eich program in
meeting statutory objectives--mot leas -
often than once every three years--and
. that the State will cooperate in
carrying out any evaluation of o
. program conducted by or for the
Secretnry or other Pederal official.

(7) Specify protedures for
affsctive evaluation of the extent to
which prograu objectives are met,

v

4. -
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OSE Reviewer's Guide

—

Evaluation

31.

The annual program plan includes procedures for evaluating the"
effectiveness of .

a) the CSPD in meeting the neéds for personnel
b) ‘procedures for adminiStration of"the system

‘A description of the monitoring activities which will be undertaken

to assure the implementation of the CSPD. .

Specifies procedures for effective evaluation of ‘the extent to which
program objectives are met (reference -1s for inservice program)

As indicated in the PREEACE, a revision of the OSE Reviewer s Guide ..

will be made to reflect changes required by EDGAR. Clearly,.this -
"Evaluation" section appears likely to be significantly affected._.

Y

-"the state"s personnel needs .as ‘identified in the annual needs assessment. ..

WRITER'S GI_IIIDE‘.

Evaluation

Purpose

The purpose of this section is to explain how evaluation of the GSPD will o

be accomplished. Three components must be described in the evaluation
- plan. ' : :

They are:

, procedures for evaluation of CSPD effectivenese:
os :how well it meets the needs for personnel
.+ how well it is. administered. :

e monitorlng activities to assure imp1ementation of the CSPD at state,

regional, and local levels.‘
vprocedure for evaluation’ of the extent .to which inservice program
objectives are met.

Suggestions

Overall effectiveness'of the CSPD is evaluated in two ways. First is an .

evaluation of outcomes, that is, the effectiveness of the system in meeting

This

section should describe how that evaluation is made including a des- -

.. cription of the procedures used kinds of data collected, and the manner
" of analysis of data. :

: Some methods useful for evaluating qutcomes are:. N

.matching personnel needs with available personnel over time
.comparisonw of training needed by various target audiences with -
training actually provided;

".collecting personnel,. curriculum, and child change data, and

,.third party evaluation.

e 48

N .
. con

N




WRITER'S GUIDE (Cont.)

‘:The second: type of evaluation of CSPD effectiveness is an evaluation of
the procedure for administering the System. : : : -

Some methods for this type of evaluation are:

35 third partycevaluation of planning and administration, :
“w . surveys of persons involved in personnel development activities
within the state; -
. establishing expected outcomes for each component of administration'n
of the system, with periodic checks to determine whether those,put—;»
. comes are achieved; and :
: a description of the results attributed to training and development.

A Information on monitoring activ1ties should include a description of .
activities which assure that the CSPD. is being implemented at the local
level. These monitoring activities might include: -

‘.'review of local district plans for Public Law’ 94—142 : .

. review of local staff development plans. to “insure that LEA imple~
mentation of the CSPD is integrated with other staff development
activities;

N training of. compliance monitoring teams to incorporate CSPD monitoring
in on-site reviews;

. .application of criteria for LEA 1nservice,

. fiscal audit of flow-through funds used for 1nservice,

. on-site monitoring of LEA staff development; and

. review of program changes resulting from personnel development.

&

Ingluded in the information on evaluation of inservice programs should be .

e description of the procedures used to determine if objectives were met.

e evaluation methods, c¢riteria, and schedules (t1me lines), as‘well as
syptems for maintaining the information should be. established prior to bex
gifjning the inservice program. Because objectives vary, this evaluation -
component might include varieus methods. depending upon their appropriateness
for a given program. Some possibilities are: ‘

. systemat1cally measuring outcomes and comparing them with criteria,_
. assessing competencies acquired during: training;. ‘

"+ using follow-up methods to determine whether skills learned are’
applied; o A . A

. .observation of trainees on -the jobs

.- identifying and measuring student outcomes which result from
personnel training, C

. identifying and measuring personnel outcomes which result from
personnel training, : . : , e : A o

. use of behavior contracts; ‘ : ' '

. grades and/or higher education credits,

. participant, supervisor, and peer evaluation,

. surveys and questionnaires. _ S

************

. Resources

Appendix‘G—l: LEA: Comprehensive Training Plan (sample form used by oné -

S state for LEA .plans) - . A

Appendix G-2: Evaluation Form (examples of evaluation 1nstruments for
I inservice activities) ° '

Appendix G-3: . Criteria for Evaluating inserv1ce 1nstructional packets (a"
i o ' sample form from one state) : S :
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.

Rules’ Ahd Rc;uln&ic’ms-
R .
H., Technical Assistance

121a,387 Tachnical assistance to local
" educational agencies.

Each annual program must include

a description of technical assistance
‘that the State educational agericy gives
to local educational agenciea in their
implemantation of the State's compre~ -
hensive syatem of personnel development.




- ce, v

OSE Reviewer's Guide

H. \Technical AssiStance' Lo . R ’ L

R " " 34 Includes a descr1ptlon of technical assistance that SEA provides to S e
. LEA s in the1r implementatlon of the State s CSPD. )

" WRITER'S GUIDE -

‘Technical Assistance .

° H.
Purpose : - o ' - - - R

The purpose of th1s section is to describe the support system the SEA offers
to local educational agencies in 1mp1ementing the CSPD, This support may..
include any efforts designed to increase planning, management, organizational .
_or program skills. 'The focus is on 1mproVEment of program quality, not on:
monitoring or compllance concerns, .

® -

' Suggestions " .

" Technical assistance may be delivered directly by staff members from- the SEA
~ or arranged by the SEA" frqm other sources, . A wide variety of activities is-
. possible: - A : ' N

o -

. prov1s1on of consultant services, ) o . : o o
. site visits; ' o . R e ‘
.. demonstrations or displays, : ' ‘ S e
. information collection, analysis, and dissemination, ) ' I
- production of documents and publications;

. dissemination of documents and publications;

. conducting conferences, workshops, and meetlngs,

. clearinghouse services;.

. maintenance of technical assistance centers, and

, other reglonal or local coord1nation. '

In preparlng th1s section, document the kinds of services provlded to LEA s
in- the area of personnel development. ‘ s :

* k Kk Kk Kk %k Kk Kk Kk &
Resources:

Appendix H-1: Resources for Technical Assistance in Personnel. Development
' ) (a partial list of sources- of" help to agencies providing
A technical ass1stance)
Appendix H-2: . Technical Assistance Summary {a samPle of a form for dis—
" playing data on technical assistance)
Appendix H~3: List of Educational Developers .(a resource list of developers
B f'.of educatlonal materials) :
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Note to the reader: Two types of appendices are included in
" this section: Appendices I through III include complete copies .
. of the CSPD regulations, the CSPD section of the OSE Reviewet's
~ Guidé and the. personmnel data tables fequired for the State Plan.
. ‘The remaining appendicas (A through H) include resources for each _.
- section of the CSPD. The forms and other matetials are intended = -
to serve-as examples; they shguld'not‘bevcun;idérgd_és models. L
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-

COMPATHENSIVE KYSTIRM OF PER-
~BONNEL DEVELOYHXNT - .
121a,380 Scops of aystem,
- Rach snaual program plan must
Anclude a dascription of pro--

. grana and procedures for the

development and fmplementstion

" of a comprehensive system of
parsounel ‘development which .

includass .
(a) The fnssxvice training of-
ganeral #nd specisl educationsl

.instructionsl, rslatad ssrvicas,

and support psreonnals

{b) Proceduras to ‘insura that
all personnal vaceasary to csrry
of the Act are
qualified (as defined in 121s.12
-of Subpart A).and that sctivi- .

_tiss sufficiant to cerry out

this parsonnel development plan
sra scheduled; and

(c) Bffective procedurass for
acquiring snd disseminating to

teachars-and sdainistrators of

. -programs-for hardicapped child-

ren sigoificant information de- <
rived from educational resasrch,
demonstration;, snd similar pro-
Jects, snd for adopting vhere
sppropriste, prowising educa-
tional practices and matarisls
developed through thbse-pro-
Jecta. (20 V.8.C.1413(a) (3).)
121a.381 Participation of
‘other sganciss and institu=
tions. : <

"(s) The Stats educational

agency must insure that all pub-~

1ic and privats institutions of
- highar education, snd other a-

v

gencies gnd orgsnizations (in-
cluding reprasentatives of han-
dicappad, psrent, and other ad-*
vocacy orgsnizations) in ths -
State vhich hike.an intevest 'in-
ths preprration, of, parsonnel for
the education of handicsppad .
childran, hava sn opportunity to.
participats fully in the devel-~
opment, Teview, and annual up~-
dating of ths comprahensive sy-
atem of parsotinel deyelopment.
_(») The snnual program plan
wust dascriba the natyre aid ex-
tent of participstion undar psr-
agraph (s) of this section and-
nust describa responsibilities
of the State educational sgen-
¢y, local educational sgencies,

" public snd private institutions
of higher edycation, and other

sgancies: :

(1) With respect to the com-
prenensive syatem as a whols,
and - .
(2) With respact to tha par-
sonnel developuent plan undar
121a.383. (20 U.S.C.1412(7) (A);
1413(a) (3).) - .

121x.382 Inservice txaining.

(2) as used in this saction,
Minsarvice training" means any
treining other than s full-time-

" program which laads to.a dagree

(b) Esch annual progrim plan
must provide that the State ed-’
ucational agency: o

(1) Conducts an annual needs
Assesswant to dstermine if &

P

. sufficient nusber of qualified

Brateoanyre yelisble dn he

" ‘nel development® projrams based on

¢ .

c9
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(2) Toitfates inncrvice person-

the ansessed nesda of State-wids
significance related to tho'im=
plomcptation of the Act. )

>+ (c) Each annual progras plan
must includs the results of the’
naeds ‘ssscasaent under paragraph
(b) (1) of this section, broken
out hy nsed for uew personn.l

‘and nced for retrained parsunnel.
~ (d) The State educacional agen~
cy may entar inld’ conteactn with -
{natitutions of higher "cducstion,

local educational sgenciés’'or oth=- .

er agencies, institiattons, or .or-.
ganizetions
ent, handicapped, or other udve~’
cacy organizations), to carry.out:
(1) Exparisentsal or innovative
sonnel developmsnt programs;
(2) Devalopaant or modifica- -

tion of instructional matsrisls;

and :

per

(3) Dissemination of signifi-. .
cant information derived from,
educational rasearch and demon-
stration projects. : ’
(a) Esch snnual -program plan

- ‘must provida thst the Statc edu-

cationsl agency insures that on-’
going inssrvice training programs

are avsilable to s)l peérsonnel who-
ara engaged in the education of -
handicapped children, and that
tliass programe include:

(1). Tha uss of incentives
which insurs participation by -
teachers (such as realeassd time
payment for psrticipation, op~
tions for scademic credit, ssl~
ary step credit, certificstion
rencwal, . or updating professional
skille); _ o

"(2) Tha involvement of local
staff; and :

{3) The use of innovative
practicas which have been found
to_ba effective. .

(£) EBach annusl program plan
must: . 4

(1) Describe tlie process
used in detsraining the inservice

training needs of personnsl en-

gaged "In the education of handi-
capped children; ",

(2) 1déntify. the ureas in -
which training is needed (such
as individualized education pro-
grams, non-discriminatory test-
ing, least restrictive en~ .
vironment, procedursl ssfeguards,
and surrogite ‘parents); ‘

-(3) Specify the groups requir~
ing training (such as special -
teachers, regular teschers, ad-
ministrators, psychologists,.

. speech-langusge pathologists,

audiologists, physical education
teschers, therspsutic recrza-
tion specialists, physicsl
therapists, occupatiffial ther-"
apists, medical personnel, par-
ents, volunteers, hearing of fi~
cers, and surrogate parents):

(L) Describé the content and -
nature of training for eacli ares
under - paragresh (£)(2) of this
section; . - T :

{5) Deacribe how. the trafning
will be provided in terms of (1)
geographical scope (such ss State-
vide, Tegional or.local). and (11).

-agency personnsl);’

which may include par=

-

staff tniniﬁi sourcs’ (lucﬁ' au

~gollegs and university staffs,

State and local educational a-
gency psraonnal, snd non-
> (6) Spacify: (1) The funding
sotrces to be uwed, snd - . -
(11) The time frame for pro--.

" widing 4ty and

(7) Spacify procedurcs for -
_effective evalustion of the ’
extant to which program ob~-
jectives are met, e
(20 U.S.C. 2413(u) (3)4)° :

121,383 Parsonnel develop- .
ment plan. ; ' .

‘Each annual program plan wust
(a) inelude o persponel develop-
ment plan which provides a =~
structure for personnel planning
and focusss on preservice and -
insarvice educatidn nesds:: :
* (b)Y Describe tha results of -
the needs sssessuent under '121&. -
382(b) (1) with respsct to iden~. .-
tifying rieeded areas of train~
ing, snd assigning priorities to
those areas; snd ’

. (c) Idantify tha tatgast
‘populations for personncl de-
velopment, including general’
education and special education
instructional and adainistrative
personnel, support personnel,
and other personnel (such ss
paraprofassionals, parents,
surrogate parents, and volun-

v

. teers). -

(20 V.5.C. 1413(a)(3).)
121s.384 Disseminstion. .
() Each snnual program plan”

must include a description of

the Stats's procedures for. °

acquiring, reviewing, and dis-

seninating to genersl and ‘

‘spscial.educstional instruction-

al and support personnal, ad-

ministrators of prograns for
handicapped childran, and other
interested sgencies snd organ-
izations (including parent,
handicappsd, and other sdvocacy
orgnnizptionl-liznificlnt in-
formation and promiving prac-
tices derived from cducationdl
ressarch, demonutration, awml

other projects. .

¥ (b) Dissemination includes: .
(1) Making those persomnel,

administrators, agencies, snd

organizations aware of the in-

formation and practices; .

(2) Training designed to '

‘ensble the establishument of

‘- {nnovative programs and prasctice

targeted on identified locsl
‘needs; and . ‘
*(3) Use of instructionsl

naterisls and other medis for
perdonuel development snd ip-
structional programuing.

(20 U.S.C. 1413(a)(3).) )
-+ 1218.385 Adoption of educa=
tional practices. : |

. (a) Each annual program plan

', aust provida for a statewide . -
. systen designed to adopt, where

appropriate, promising ‘educa-
tional practices and natarials
proven effecti®e through re-
séarch and demonstration.
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- o (cont.)

(b) Rach annual program plan must
provide for thorough reassessment of v
,oducatioml practices used in the . .
State.
, (c) Each annual program plan nust W B

- provide for the identificatioén of : ° )
State, local, and regional resources ’ : . ‘ -
(human and wmaterial) which will assiat .

- in meeting the State's personnel pre-
paration needs. ] . .
(20 U.8.C. 1413(n) (3). y

1214.386 Evaluation has bun re- * s .
placed by 100b.101(a) and (e)(4) of
Education Division General Adminis-
trption Regulations (EDGAR) -as fol-
lowa: ° - '
+ 100b.101 The general State appl:l.-
cation
. (&) This section applies to the .
. prograns listed in 100b.1 under whith . -
a State educational sgency may make L :
_ subgrants. to local educational agen-, . -
cles. . o N " i "
(@) « . . | ‘e A e
(4) That the State w:|.11 evaluate ths . N «
‘effectiveness of each program in meeting : . ,
_ atatutory objectives--not less often . - : : e
than once every thrce years--and that the ; . . B °
State will cooperate in carrying out - - ° - N .
any evaluation of a program conductéd s .
by or for the Secretary or. other Federal e ] -
official. ! ’ o ¥
- . 121a,387 Technical assietance to .. ST .
" local educational agencies. - :
. Rach annual program plan must in- . -
clude a description of technicul asais~

tance that the State educational agency T N .
gives to local educational agengies in . . :
their implementation of the State's com- » i e

_ preheneive -yltu of pet-nnncl develop- . . v
‘ment. ©

(20 U.s.c. 1413(0)(3) )

B

Federal Register, Vol. 42, No. 163——Tuesday, August,23 1977

and
Federal Register, Vol. 45, No. 66--Thursday, April 3, 1980

L

Q

P L

.




L TARPENDIX I
L  osE REVIEWER'S GUIDE N 5_ - s ,Chec"]“‘St;A :
. ' SUMMARY REVIEW FORM
* EHA-B State Plan for FY 1981-1983 .
* From (Name of Applicant) -

Date Received by BEH: __ =~ e BN o
Reviewers: o’
Reader 1 - Reade} 3 -
Reader 2 - Reader 4 -

Reviewers are 'to 1nd1cate data. received for review and date review was comp]eted

Date Received w‘ . ' v ~ Date Review Comp]eted -

. Reader 1 - | . Reader,l - .
Reader 2 - . Reader 2 ‘-

‘Reader 3 - ' Reader 3 - )
Reader 4 - -

Reader 4

" Status of Plan: Check one
| acceptable as,submitted (recommended for totaT}grant,award)
unacceptable’(change§ must be made‘befdrexFY-1981.bay@ent'Canmbe.made)

Remarks/Recommended Action:

-
©

Instruct1ons . ' s . < R a

The FY-1981-1983 State P]an check11st corresponds wlth the requ1rements of the
1981-1983 State Plan. Each readen should complete a check11st e

°

[

4

a'\




]

Material which is incorporated by reference has been received and
approved in previous program plans and need not be checked again.

If additions, deletions, or modifications are made: to material
submitted in previous years, that section should be rechecked

using the Summary Review Form first used in FY-1979. This form,

wgict was modified for FY-1980 and for this state plan, is identified as
checklist B. : o : .

When reviewing therpian, please make note of the page and pafagraph
numbers describing the location of relevant material. This may be
used to verify your findings. ‘ R

Comments added to this checksheet will not-be'considéred_a part of -

‘the official gnnua] program plan submission. .

/
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Comprehensive System of Personnel DeVeIoﬁmehtv'

INTRODUCTION . (Overview of State procedures
used to develop and implement -the CSPD)

Scope of System

a) Establishes State procedures to insure
that all personnel necessary to carry out
the purposes of P.L. 94-142 are qualified
and that activities sufficient to carry
out the plan of the State are scheduled.
(121a.380) ' A

Yes

No

. "Refercnce

Page -

Varagraph.

b)- Establishes State procedures. for-
acquiring and disseminating to teachers

and administrators of programs for handi-
capped children significant information
derived from educational research, demon-
stration, and similar projects, and for:
adopting, where appropriate, promising
educational,practices and materials developed
from those projects. (121a.380(c))

. Inservice

a) Describes programs and procedures for
the establishment of inservice training,
defined as any training other than that
received in a full time program which
leads to degree. (121a.380(a))

- b) . Provides for the inservice training bf

the following groups of general and special

" educational instructional, related services,
and support personnel ,

(121a.382(£) (3))
such as:* . :
- special education instructional

personnel ’

- regular teachers

- administrators

.2

*Note: The terminology "'such as'is exemplary;
Not all boxes listed need be checked '"yes'
to indicate compliance. The plan for trainin

_shoqld be congruent with the needs assessment.

(3




psychologlsts

Yes

%

Reference

Paragraph

v ' Page

~

speech—language pathologlsts |

t

.audiclogists

‘physical education teachers

therapeutlc recreatlon spec1a115ts

phy51ca1 theraplsts

“occupational theraplsts

T

’medical perSOnnel

parents _ -

volunteers

hearing officers

surrogate parents

-vocational educators

paraprofessionals
(teacher aides)

B

educationalQdiagnosticiané

II.

Lo

INPUT AND IMPLEMENTATION (Description of -

rocess to insure participatory planping
and the results of the process i.e., the

nature_and extent of broad-based part1c1-.

pation in the development, review, and
annual updatlng of the CSPD).

Describes how input from all publlé and

. private IEH's, other agencies and organiza-

tions, and representlatlves of parents

handicapped ‘organizations has been obtained.
(121a.381(a) and (b)) .

a) The nature and extent of participation
is described, indicating: .

i) participating in development

ii) review




"iii) -annual updating

| Yes

B Reference o

No |Page

Puragraph

4. The responsibilities of SEA's, LEA's, THE's,
. .and other agencies related to the develop--

ment of the CSPD are described: (121a 382(b))

 a) relating to inservice

Ht

'b) relating to preservice e e

(Note: A simple matrix or table with some narrative
could convey the various respon51b111t1es of the
Sk, LEAs and IHEs) '

IIT. NEEDS ASSESSMENT o

a

5. An annual needs assessment has been conducted
(121a. 383(b)(1) + l2la. 382(b)(1); '

‘6. The needs assessment process ‘is described
(121a. 382(f))

7. The sources of 1nfbrmat10n are 1nd1cated and

The 'target populations for persomnel develop-
ment are identified, including: n(121a.383(c)),

b'spec1al education xnstructional
- personnel

- general education 1nstru:t10nal s
persohnel L

- administrative personnel

- parents. L -

- volunteers.

- support personnel

- surrogate parents

- paraprofeséionals

"Other populations may be 1nc1uded such as:

- phy51cal therapists

- medical personnel




Reference

e S | ' Yes |No [Page [Paragraph ¢
'b) The number of new personnel needed such as* : ' ', !
(121a.383(c)) T . .
i) general Qducatibnai:
instruttional
support personnel - T | o v &
ii) spécialf educatlonal . ' . .

_ 4nstructional | > . o I | L S
relatéd service providers - 1 ' _
sui)pOrt persomnel ° | | i |

c) The number of personnel requu-mg retrammg;
such as:* :
i) general educatmnal personnel
'11) spec1a1 educatlonal personnel | ’,‘ ' R ; A L
d) The content areas m wh1ch training s needed | |
- (121a.382(£) (2)) |
- e) The groups requiring tralmn from the” . i
followmg listing such a (121& 382(£) 3))
- spec1a1 education: mstructmnal ’ .
personnel’ - . .
'?;regtxlar teachers S L |
- admmlstrators . i e ' ’
- ﬁsYchplogist.s p
- speech-language patlnlbgists _ o o 1 .
- audiologists u o -«
,\ # :ph);sical _eslucr:ation teachers S B N B
- voccupat-ionél therapists | |
- medical ’personp_el ‘
‘s . - parents .. : ) | ' . | B |
. |
62
.




- océ_upétional therapists

.

Yes

Rbfer’ence

| Page

 Paragraph

'- psychologists

= speeth-language pathologists

LR

- hearing officers

- 'Nau'di"ologists .

- physical educatlon teachers

- therapeutic recreatlon spec1a115ts _

- vocational educators

- educational diagnosticians

-

- others

%

The process used to collect the needs '

assessment data is described. (12la. 382(f))

382(1))

a) The number of qua11f1ed personnel
available, such as* '

. . The: information collected includes: (12la.

i) general educationa_l:

instructional

support pérsonnel

ii) special educational:

-+

““instructional

related service providers

suppbrt personnel

63 |




queremﬁe -

. I ﬁ , R | Yes |No |Page Paragraph

- volunteers .

- hearing officers-

- surrogate parents ‘ o BN N

- vocational educators/ T : A e N R

- paraprofessmnals _ : S ‘ . R
" (teacher aides) - -~ - = o R . S

=~

. .- educational diagnosticians’ ,. °

~-phy51ca1 theraplsts L j. R -

v, INSERVICE (The purpose of this sectlon is A - : : ‘
.- to describe the specific plan for inservice . o N - o Ly
based on the needs assessment.) e AR S o o

16. The Personnel Development Plan must provide
: . a structure for persorinel plannifg, focusmg
' ‘ on inservice neéds. (121a.383(a)) R

NOTE: If the structure for personnel planmng e
* ' has been described above (e.g., a . 5 '
- - manpower planning committee) it need N

only be referenced. : Sk ‘ o | e

11. The Personnel Development Plan describes . : ~ RN
the results of the amual needs assessment:  |. R I
(1213.383(b)) o - N iy 4 - e

-uneeded areas of mservu:e
trammg :

NOTE: 1If inservice trammg needs 'have been -
descrlbed above, it may be referenced :

here. ¢’ _ - R S
- a551gn1ng pr10r1t1es to those N ] N

[N >

o ¥ .areas

12. The Personnel Development Plan identifies

» target populatlons r inservice training, . _ e T
»  “,such as: (121a.383(c)) (NOTE: Not all B B o ; o
groups need be ?ddressed to" md1cate o . - _— ’
' compllance)

‘A o g . - special educatlon mstructlonal . Cw . -
i personnel : A B :

o Y ¥ RN I




_ Rcfbrencé  '
.| Page  Paragtaph

--regular teachers

. Fl R
- administrators

psychoiogists

:‘speech language patholog1sts

-audlologlsts

e

C3

phy51cal educatldn.teachers

therapeutlc recreatlon specxallsts

physacal therap&sts"

occupat10nal theraplsts

med1cal personnel

-parents -

" volunteers

heéring ;Jfficers

surrogate parentS-

vacational educators

-'paraprofessionals fteacher aides) i

Thére are target tra1n1ng audiences spe01f1ed
(same as above) (121a. 382(b)(2))
- (121a. 382(f)(3)) .

- spec1al teachers .

- regular'teaCherS

- administrators.

psychologists , o R

speech language pathologlsts

—t5

- audlologlsts

- physical education»teachers

’-'therapedtig.récreatioﬁuspecialists




- physical therapists

Yes

Reference

Page

Paragraph

- occupational therapists

< medioal persomnel

- -* parents -

- volunteers -

- hearing officers

- surrogate parents

Yl
ey

14. ‘I‘here are program obJectJ.ves (121a 382(f) (7))

15. The content and nature of the tra1n1ng
’ (f) (4))

individualized' education programs.

are described, such as:* (121a.382(f) (zg a:id |

non.-discr‘iminatory testing

1east' restrictive enviromment

procedural safeguards

surrogate parents

- other

16. The trainers are described for the various
inservice programs. (121a.382(f)(5)(ii))

(121a.382(d) and (e)) o
= IHE's ' ) )
N\ - LEA's | “
" - non agency o

17. Fundjng sources for the various inservice :
progr Cams-are spe::1f1ed (121a.382(£) (b) (1))
(lZIa 382(e) ' ‘




L : . - " Reference |
| m{;‘y@l\q | - | - S Yes |No- {Page | Paragraph
IT. The time frame for the various inservice ' ' 1 N

programs -are specified. (lZla 382(f) (b) (11)).
(121a, 382(e) . e _ Sk

' \f . The SEA insures. the use of incentives WhICh s -
G

insure participation by teachers such as:*
(121a. 382(9)) :

< released time

~ - payment for participation

\ - optlons for academc credlt .

X - salary step credlt

\ - certification renewal

- updating pro‘féssional skills

19b) The SEA insures the involvement of local staff
(121a.382(e) and (e)(2)) ’ N

20. | The SEA insures ‘the use of inhovative
practices which have been found to be
effective. (121a.382(e) and (e)(3)

V. PRESERVICE B T
21. lhe Personnel Development Plan must provide | “
structure for personnel planning focusing ' : : ’

n preservice needs. (121a.383(a)) (NOTE:
f the structure for personnel planning
as been described prev1ously, it may be
eferenced.)- ,

22, Personnel Development Plan describes

: e results of the annual needs assessment:
(121a.383(b))

- needed areas of preservice -

training are descrlbed

- areas of presemce training
- | _ are descrlbed in order of priority

23, . Tje Personnel Development Plan 1dent1f1es
target populations for preservlce training, -
including (1213 383 (c))

f_general education- mstructlonal personnel )




- administrative personnel

] Yes

Reference

Page

paragraph

- éu'ppoi't personnel

-- gther personnel

24,

V. DISSBMINATION AND ADOPTION

A descrlptlon of the State's procedures» for

- acquiring significant information. and -
.promising practices derived from: . . 2

(1212.384(2)) S

- educatmnal research

- denbnstration proj ects

- other pi'oject-s

25.

A descnptlon of the State's procedures for

reviewing significant mforma,tlon derlved
from: i§21a 384 (a))

- educational research

- demonstration projects

? other projects

26,

A descnptlon of the State's procedures for

‘disseminatin the rev1ewed mformatlon to:
r‘genera} _educators" - ‘,'D - ”k | T B
- special educhtiOn instructional 'personnelf

- support personnel | )
- admi_nis_traj;ors\' - )

- interested agencies -
- _in’te'rested organizations -
27. Dissemination-includes making those personnel,

administrators, agencies, and organizations
aware of information and practices.
(121a.384 (b) (1)) : .

68




28.
- -programs. (121a.384(b)(2) ..

issemination includes training designed to
able the establishment of innovative

Yes

Reference

1 Page

Paragraph

29.

Dissemination includes use:of instfuctional
materials and other media for (121a.384(b)(3)):

--persbnngl development

- instructional programming

30.

- appropriate, promising educational

The annual program plan must provide for a -
Statewide system designed to adopt, where

practices and materials proven effective
through research and demonstration
(1212.385(2)), ~ /

+ educational practices used in the State
(121a.385(b)) and - _ E =

must provide for thorough reassessment of

' (121a.38§(c))

must provide for the identification of
resources which will assist in meeting
the State's personnel preparation need.

- a) State resources .

- human resources

- material -

"b)  local' resources

- human resources

- material

" ¢) regional resources

- human resources

- ‘material _;

VII.

31.

.

EVALUATION .

‘The annual program plan includes procedures.
for evaluating the effectiveness of: :
- (121a.386(a) (1) and @)

Ta

(op
£




i ‘Reference
Yes |No |Page | Paragraph

.ob

a) the CSPD in meeting the needs for
personnel :

b) procedures for administration of the B

system -

'32.. A description of the monitoring activities
which will be undertaken to assure the

>

implementation of the CSPD (121a.386(b))

,33. Specifies procedures for effective evaluation
of the extent to which program objectives
are met (reference is for inservice program). I
- (121a.382(7)) .

VIII. TECHNICAL ASSISTANCE

34, Includes a description of technical assistance
that SEA provides 'to LEA's in their implement-
‘ation_ of the States CSPD. (121a.387)

PES
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Appendix III

State, Plan Tables -
Directions for Tables 1A and 18

The State Education Agency must submit twa . (2) tables (Tables 1A and

1B, Projected Number of Personnel (in Full Time Equivalents) Needed to - .
Meet the Full Educational Opportunities Goal for Handicapped Children),. one
for the 1979-80 school year and one for the 1980-81 ‘school year. Provide a
projection of the total number of personnel estimated to be needed to

meet the full educational opportunities goal for these two years:.

The tables must include the data derived from all major agencies,

including the State Education Agency, which are responsible for educating -
one or more types of handicapped children. _

When recording staff, report in full-time equivalents (i.e., equivalent
of full-time staff working exclusively with handicapped). Full-time s -
equivalency of assignment is defined as 'the amount of time for a

less than full-time activity divided by the amount of time normally
required in a corresponding full-time activity. Full -time equ;valency )
is usually expressed as a decimal fraction to the nearest tenth."

o

Regular-classfoom teachers who work withnhanaicépped children are not to o

“be included in tables 1A and 1B.

]

(1). Enter in columns 1, 2. and 3:

(a) estimates of the-TOTAL. number of full-time equi&alent o
staff needed to meet the full educational opportunities goal in a row (a),

- and (b) estimates of fhe nunber of full-time equi%alenf staff
needed to meet the full educational opportunities goal in
each of the disability areas (rows (b) through (£)).

(2). Row_(a), Columns 4-18. Report only a total in Row (a).
Provide the total number of full-time equivalent staff you estimate g ' -
will be needed to meet the full educational opportunities. goal.
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PART B - DATA TABLE #]A

PROJECTED NUMBER OF PERSOMNEL (IN FULL THE EQUIVALENTS) NEEDED. TO .
MEET THE FULL EDUCATIONAL OPPORTUNITIES GOAL FOR HANDICAPPED
~* CHILDREN IN THE 1979-1980 SCHOOL YEAR

8 Scmt | 8 Occups | 7 pomee | 0 Bpemcn | 0 et | 10 tesener | 10 v 13 Pyvicat ’ X R R
Sncint Hotphiad | Pathologlsis]  opisie Neéety Honat* Cdverivn Naninctng.

. - iy [ ]
X LT Toxchein. o] Cecation Teaghay ’ 1na) S14
et ERSCNNAL i : . Teartwny : -1 .

]

TOTAL
{n)

HENTALLY KLCARD.D
PO )] N
HARY OF NLAKIKC
{c)

rar
(¢)

SPELCI IMPATRED
(¢)

VISHALLY BAKDECAPPED

SERTCUNLY FHOTIONALLY
DISTURLLD
: )

ORTIOMDICALLY.
HPATRED
(h)
HEALTH [MPALRED
(1)
SYECIPIL LEARNIXG

LISABILITIRS
(3

. DEAYSBLUID
(k)

EERLLUA Y DL 4
) -

ERI

Aruitoxt provided by Eic:




PART B - DATA TABLE #1B
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A.

DIRECTIONS TABLE 2

o -
-

Enter the total number of individuals to be trained for each training
audience (columns) -and for each type of training (rows). The projection
should include those trained under Federal (e.g., Part B, Part D, etc.),
State, local, and other funds to be used for this purpose. The projection
should include those who will be trained by SEAs, LEAs, IHEs or any other

trainers.

Enter an unduplicated count for- each type of training (rows).

Example: A particular State's Awareness type of training programs for
a particular training audience consists of 3 half day sessions. In '
this instance an. indiyidual would be counted once, not three times.

Example: The same State's Awareness type of training program for a
Eiiigjﬁh; training audience consists of ‘a one day session. In-‘this.
instance an individual would also be counted once. ’
. R ' I .
Example: When an entry is made for’ a particular type of training
such as Awareness training for regular classroom teachers, the entry
should represent all of the individuals in ‘the State to receive this
type of training during the’ 1979-80 school year.
L 4
If an individual participates in more than one type of trainlng, count
him/her for each type of traiming.' -
Example: 1000 regular classroom teacherqmare to receive awareness .
training, and it is planned that the same ¥eachers will also receive s

‘knowledge training. In this instance, the entry will he 1000 in the

Awareness row and 1000 in the Knowledge row. A variation would be to-
schedule Knowledge training for an additional 500 regular classroom

teachers who received Awareness trainingvthe previous year. In this
case the projected number would stay the same in the Awareness row
Training 1000, but the projected number in the knowledge row would be
1500.




TABLE 2

Projected Number of Persons to Receive Inservice Training

During the 1979-1980 School Year

P

Training Audience

TyPe of Trainin

g*

o

1,

Awareness

Knowledge

2,

skill practice

3'

skill application

4.

oo

*Sée'attached definitions

-~

{~
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DEFINITIONS TABLE 2

It is assumed that an individual is entitled to a series: of inserVice
training programs which allow that person to execute his/her responsibilities-
under ‘R.L. 94-142. A program is defined as a single workshop or session,

or a series of workshops or sessions related to the following four .types

of training

1. Awareness Training. This type of training focuses primarily on

-+ attitudinal change. Included in this category -are training sessions
which includg’public relations type of information such as informing
school personnel and the public about P.L. 94-142, and sensitizing
the audience about the needs and skills of handicapped children.

2, KnowledgefTraining. This type of training focuses primarily on
cognitive change. In contrast to type (1) training, type (2) '
training is of a longer duration, the information is more detailed,
and the participants are expected to retain the information. Some
‘examples of topics appropriate for this category of training are:
characteristics of children with one or many types of handicapping
conditions; due process procedures; education in the least restrictive
environment; individual education programs, classroom.management; etc.’

3. Skill Practice. This type of training usually follows type (1) and
(2) training. The training focuses on producing behavioral change .
‘Vin the participant in a controlled setting such as a practicum or lab .
situation. In many instances the trainee will actually work with )
handicapped children, or parents, or school staff as an integral feature
of this type of inservice training. '

4., Skill Application. This type of training also focuses on behavioral
change. In contrast with type (3), type (4) emphasizes behavioral
change which is learned and demonstrated in the trainees own work
environment, -in their current position, in their own school

NOTE: Many SEAs focus their inservice training at type 1 and 2 with the -
 understanding that types 3 and 4 training is the responsibility of Regional
Centers, Intermediate Units, or other LEAs. In the narrative (Comprehensive
System of Personnel Development), please describe the SEA's involvement with
other inservice providers in the State, and how their training relates to
the training directly sponsored by the SEA.,




35.75.040 Personnel Development

FOR THE EDUCATION OF HANDICAPPED STUDENTS ~

Appendix-A-l
TEXAS EDUCATION AGENCY

POLICIES AND ADMINISTRATIVE PROCEDURES ' - :

All agencies of public education shail'develop a program of
personnel development for all school and related staff involved
in the education of handicapped students. .

(1) State-Level Comprehensive System of Personnel Development

35.75.040 Personnel Development : AZ/// . ’ IS

o ‘ - The Texas Education Agency provides a comprehensive system .~
of personnel ‘development which includes:

(A
(B)
©)
(D)
()

(G)

representatives from regional education service centers,

formulation of poficies'relating—torCertifica;ion\or
1icensure of all personnel involved in the education
of the handicapped; |

identification of statewide training and.inservice
education needs on a periodic basis; :
develobment of a statewide. personnel development plan-
to meet identified training needs; ) .

utilization of statewide advisory groups composed of -

local education agencies, institutions of higher educa-
tion, and other agencies or groups providing services to
the handicapped to develop, review, and update plans for
personnel development; ;

provision of technical assistance to education service
centers, school districts, and other agencies -providing
services to handicapped students in developing-and
implementing personnel plans; and

monitoring and evaluation of the system.

(2) Regional-Level Comprehensive System'of-Personnel'Development

Each education service center provides a comprehensive system e
of personnel development which includes: '

(A)

, (B)

needs on a periodic basis;

identification of regional trainiﬁg'and inservice education

3

development of regional persdnnel development plans to meet
identified training needs; ' _




(3)

fe

(C) utilization of regional advisory groups composed of

representatives from local education agencies, insti-
‘tutions of higher ‘education, and other agencies or
groups providing services to the handicapped to.
‘develop, review, and update plans for personnel
development,

(D) dissemination of information relating to personnel :
"development; - : '

(E) provision of technical assistance to school districts
in developing and implementing personnel development
plans; and .

(F) monitoring and evaluation of the system.

Local-Level Comprehensive Systemfof Personnel Development :

-‘Each school district or cooperative provides a comprehens1ve
system of personnel development which includes:

(AL identification of local training and inservice educa-
’ tion‘needs on a periodic basis; . .

(B) ' development .af local personnel development plans to
meet 1dent1f1ed training needs;

(C) wutilization of local advisory groups composed of
representatives from local district personnel and
other agencies or groups providing services to the
handicapped to develop, review, and update plans
for personnel development;

(D) dissemination of information relating to personnel
development; and

(E) monitoring and evaluation of the gystem.




Appendix A-2

a

LIST OF PRIMARY CSPD PERSONS
IN STATE EDUCATION AGENCIES

X N
ALABAMA

Sue B. Akers, . Supervisor
Support Services Unit
Alabama State Department of Education
Division of Instruction
Program for Exceptional Children
and Youth
Montgomery, Alabama 36130

ALASKA

Sherman Welch, Program Manager
Special Education

Alaska Department of Education
Juneau, Alaska 99801

ARIZONA

Tommie Pierce

Education Program Specialist
Arizona Department of Education
Phoenix, Arizona 85007

' ARKANSAS

Larry Stang, Federal Grants Officer
Personnel Development

Arkansas Department of Education
Special Education Section ,
Little Rock, Arkansas 72201

CALIFORNIA

Karl E. Murray, Coordinator

Personnel Development

California State Department of
Education -

721 Capital Mall

Sacramento, California 95814 .

COLORADO .

Lynne M. ‘Murphy, Consultant
Federal Programs

Colorado Department of Education
Denver, Colorado 80203

DISTRICT OF COLUMBIA

CONNECTICUT

Janet M. Rosenbaum g i

Personnel Development Coordinator

Connecticut State Department of
Education ,

Hartford, Connecticut 06115

2y

DELAWARE

.Dr. Connie I. Allen .
Exceptional Children Programs
Department of Public Instructlon
The Townsend Building ’
Dover, Delaware 19901

David Burket

Executive Assistant. Superlntendent’
Webster Administration Building
Special Education Division

10th H Northwest . '
Washington, D.C. - 20001

<FLORIDA

_Doris Nobi o N

Bureau of Education for Exceptional
Students R N

Florida Department of Education

Tallahassee, Florida 32303 [

GEORGIA

Martha Bauman, Consultant
Federal Programs ‘
State Departmént of Education
Atlanta, Georgia 30334

GUAM

© . William J. Sewell Jr.

Program Supervisor, Childflnd (Actlng)
Department of Education

Special Education Division

Agana, Guam 96910




HAWAII ' | , ' LOUISTANA

Miles Kawatachi, Director ~ Sr. Mary Jeanne Girshefski
Special Needs Branch ' Coordinator, CSPD

‘Office of Instructional Services Special Education Services

State Department of Education Louisiana Department of Education
1270 Queen Emma Street ) Baton Rouge, Louisiana 70804
Honolulu, Hawaii 96813 : . ' o

MAINE. ’ '
. IDAHO, o
¥ s . Margaret Arbuckle, Ceordinator

.Charles G. Riddle - CSPD

Special Education Consultant T ' Maine Department of Educational and
Special Education Section ‘ L Cultural Services

State Department of EducatiOn Division ,of Special Education
Boise, Idaho 83720 . ‘ Augusta, Maine 04333
ILLINOIS o MARYLAND

Kay Robinscn Riehard Mainzer

Special Education Specialist ’ Staff Development Specialist
State Board of Education ' . and
Illinois Office of Education T Carol Ann Baglin
Springfield, Illinois 62777 Interagency Specialist

. : Division of Special Education
INDIANA ' - Maryland State Department of Education
. ' ) P. 0. Box 8717
Carol Eby, Coordinator of ‘Baltimore, Maryland 21240°
Personnel Development and Progrﬁm Review

Division of Special Education MASSACHUSETTS

Department of Public Instruction
Indianapolis, Indiama 46204 Gerry Ryan,-CSPD Coordinator

i > Division of Special Education

IOWA . ' - 31 St. James Avenue
' - Boston, Massachusetts (2116
‘ Douglas A. West, Consultant -

Teacher Education and Certification ’ MICHIGAN ,
Grimes State Offide Building '
. / Des Moines, Iowa 50319, - . Theodore Beck, Supervisor

a . Special Education Services Area

KANSAS : . . Development and Training Program
. ’ ° . Michigan Department of Education

Gerald M. Carder, Director vax 30008 ,

Fellowships 'and Scholarships in - Lansing, Michigan 48902 _ "
° Special Education : )

Kansas State Department of Education MINNESOTA !

Topeka, Kansas 66612 |, N o s

o . 9 . " Norma Tedder, Coordinator
KENTUCKY . - T x _ Personnel Development
' : : ‘ ~ Special Education .
benise Bryant,, Director ¥ Minnesota Department of Education
Unit of'Staff Develgpment : 550 Cedar Street .

. Kentucky Department of Education . . 8t., Paul, Minnesota 55101
Frankfort, Kentucky 40691 : oo .




UTAH

PUERTO RICO

Annabel A. Flores e
Administrator

Special Education Program
Department of Education
Hato Rey, Puerto Rico 00924
RHODE ISLAND

H. Wells French, Inservice Coordinator
Rhode Island Department of Education
Hayes Street

Providence, Rhode Island 02908

SOUTH CAROLINA

Robert S. Black, Director

Office of Programs for the Handicapped

State Department of Education ’

Columbia, South Carolina 29201

SOUTH DAKOTA

Nancy Parker ’

Inservice Fratnlng Coordinator

Scction for bpccial Education

Division of Elementary and Secondary
Education

State 0ffice Building #3

Pierre, South Dakota 57501 -

TENNESSEE
Joel P. Walton

Chief of Curriculum Services’
Education for the Handicapped

.State Department of Education

103 Cordell Hull Building
Nashville, Tennessee 37219

TEXAS

Carol L cey, Consultant -

Special| Education Developmental Servitws.

Texas Lducation Agency <
201 E. 11th LA
Austin, Texas 78701

@

C. W. Freston (on leave) ~ .

CSPD Coordinator v

Utah State 0ffice of Education U
250 E. 5th South \

Salt Lake Clty, Utah 84111

s

VERMONT

Doug Walker

Former Coordinator of Training
Division of Special Education.
Vermont State Department of Education
Montpelier, Vermont 05602

VIRGINIA

Sara G. Irby, Assistant Supervisor
Personnel Preparation

Division of Special Education
Department of Education-

1323 E. Grace Street
Richmond, Virginia

-

23216 °
WASHINGTON

Dr. Niles Wusterbarth
Training Supervisor-

Special Education

State Department of Educatlon

Olympia, Washington 98504
WEST VIRGINTA

Dr. Keith Smith

Director of Special Education
Administrative Services -

West Virginia Department of Education
Charleston, West Virginia 25305 ’
. - *

WISCONSIN

Dorothy Placide

Division for Handicapped Children

Department of Public Instruction
126 Langdon Street
Madison, Wisconsin 53702
WYOMING

Beth Early

Curriculum Coordinator for the Handicapped
State Programs for Exceptional Children

Wyoming State Department of Education
Hathaway Building '
Cheyenne, Wyoming 82002

AMERICAN SAMOA
Iakopo F. Tapla'i

Director, Special Education
Department of Education

' Pago Pago, Amerlcan Samoa 96799




-

* NEW JERSEY
&

O

MISSISSIPPI

Myrtle Glatzer, Coordinator
Personnel Development .
State Department of Education -
P. 0. Box 771

Jackson, Mississippi 39205

MISSOURI

Delores John

Supervisor of Federal Programs

Division of Special Education

Missauri Department of Elementary
and Secondary Education

P. 0. Box. 480 »

Jefferson City, Missouri 65101

MONTANA ' .

Ron Lukenbill, Manager T o
Inservice Training : o
Special Education Unit

Office of Public Instruction

State Capitol

Helena, Montana 59601

NEBRASKA

Mary Ann Losh, Supervisor

Personnel. Development (Special Education)
301 Centennial Mall South .
State Department of Education

Lincoln,. Nebraska 68509

NEVADA

Frank South

Nevada Department of Education
400 West King Street

Carson City, Nevada 89710

-

NEW HAMPSHIRE

Mary V. Osgood, .Consultant
Special Education

Department of Education

105 Loudon Road _
Concord, New Hampshire 03301

Ellen Schechter Maney .

CSPD Coordipator

“Department of Special Education
State Department of Education
225 W. State Street
Trenron,kyew Jersey. 08625

NEW YORK

Lawrence Gloeckler, Chief

Bureau of Program Development

Office for Education of Children
-with Handicapping Conditions

Room .1061, EBA

Albany, New York 12234

NORTH GAROLINA . ‘ ‘ ’
Fred Baars,, Consultant & -
- State Development. N o
Division for Exceptional Children
State Department of Public Instruction
Raleigh, North Carolina - 27611

NORTH DAKOTA

Shelby J. Niebergall

- €oordinator of Special Education —— v ——

State Department of Public Instruction
Bismarck, North Dakota 5850l

-

OHIO

'F. P. Gross, Assistant Director -
Division of Special Education

State Department of Education ‘
933 HighVStreet "

Worthington, Ohio 43085

OKLAHOMA N

Keith Haley,--CSPD Coordinator
State Department of Education
2500 N. |Lincoln

Oklahng City, Oklahoma 73105

OREGON ‘

Bus Nance, Specialist

Personnel Development

Oregon Department of Education " -
.942 Lancaster Drive, N.E. -
Salem, Oregon 97310

PENNSYLVANTA
W. Lee Herron

Special Education Advisor
Bureau of Special and Compensatory

FEducation .
Pennsylvania Department of Education .
Harrisburg, Pennsylvania 17126 . -
]

<
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Appendix A-3

" Massachusetts

Training (382)

Target Populations:

Many different target populations require training or retraining in order
to implement the mandates of the state and federal spec1a1 education laws.
These include:

OO S WN K
.

10.
11.
12,
13.
14.
15.
le.

-
/e

18.
19.
20.

21.

22.
23.
24.
25.
26.

28.

Generic Teachers

Moderate Teachers

Severe Teachers

vision/Peripatology Teachers

Audition Teachers

Early Childhood Teachers ' ¢

Regular Education Teachers

Secondary/Special Education Personnel

Bilingual/Special Education - various areas of specialization
and languages

Paraprofessionals

Parents and Surrogaté Parerts

Vocational Education/Spec1a1 Educatlon.Personnel

Regular Education Administrators (Principals, Superintendents)

Spec1a1 Education Administrators (Principals, Superintendents)

Speech Pathology/Audiology Persorinel

Occupational Therapists

Physical Therapists

Adapted Physical Education

Therapeutic Recreation

Social Workers ‘

‘Psychologists

School Health Personnel - Nurses, Physicians
Other Support Personnel - Guidance, Transportation, etc.
School Committee Members

‘Peers of Children with Special Needs

citizens of Local Communities (e.g., Parent/Teacher Association,
etc.)

Higher Education Faculty .

Mixed External Groups: Function-oriented training; 94-142
Priority Areas, i.e., Individualized Educational Plans
with least restrictive alternative environments, etc.

\

Local Education Agency Program Audit
Institutions Higher Educatjon Program Audit
Regional Review Board

Appeals

Fiscal-transportation-Third Party payments
Frivate Schools

Programs operated by other agencies

<




29. State Education Agency Staff: Function-oriented training

Management (including clerical)

Institutional Schools

Audit/Assistance - Audit, Complaxnt System, Regional
’ Review Boards

Appeals - Hearing Officers, Mediators

&
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Appendix A-4

ARKANSAS COMPREHENSIVE SYSTEM OF PERSONNEL DEVELOPMENT PROCESS

ACSPD

Constituency Steering
Body Committee

Task Forces

Ad Hoc
Committees

ACSPD
Steering
Com.

Constituency
Body

sp. Ed.
Advisory
Council

Director

Constituency

Body

LEVEL IX: Tdentify Priority Needs

LEVEL II: problem Solving with Action Plan

.LEVEL IIX: Review Action Plans

_LEVEL IV: SEA Approval of Action Plans

LEVEL V: Implementation . _ : o Egé;

LEVEL VI:  Evaluation




Appendix B-1 L | ,- :
Groups to Participate in CSPD Development

State Depértment of'Eduéation

Institutions of ﬁigﬁer Education

Community and Junior Colleges

Private Séhoolé

Publié Schoolé

| Local diréétors of special'edpcgtion _ _

Special education teachers S e &‘ '
Regular education teacheré» . |
Sghbol administratofg (e.ge, superintendént? Fuilding pfiﬁéipal)
Adapted physical‘edﬁcatiOn ﬁeacﬁers |

Staée Office of Vocational Rehabi;itation

Teachers Unions |

Professional Organizations

State Departmenf of'Meﬁtéi Health.

‘RepreSentative from Staté Advisory Committee ‘on Public.LaQ 94-142

State iegislature | ' .

Parents of Handicapped Individﬁais

ﬁandicapped Individuals

Speech and Hea%}ng

"Therapeutic Reéreation

Teacher OrgaqizatiOns"

Organizations for the Handicapped

~.Advocacy Groups . i o :




 STATE EDUCATION AGENCY

’

DEPARTMENT OF SPECIAL.EDUEATIOQ

BEFARTHERT OF PROFESSTONAL

for Special Education

‘Associate Commissioner |

e @ an o

“Continulng
_Advisory Committee

{for Special Education

Ad Hoc

_Field”

Task A
‘1 Forces Conmittees
"The.

Special Education*

Related Services

Statewide Project for

‘Visually Handlqapped 1

Texas School
for the Deaf

_; - Texas School

1 for the Blind

Deaf/Blind
Annex v

i

o

* Staff or member appointed to CPPH.

for Professional
Development and
" Instructional Services

lnstruqtlonal"'.

- Resources

‘Teacher Education*

Profesﬁlonal_Subport

. Professlonii»PraétItes"

-

~ Board of *
Examiners for -

Associate Lomnléslongr: '

Teachcr_CerfiflcatQOn_ 2

Teacher ;ducationA"_

a1
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| SPECTAL EDUCATION MANPOWER PROJECT 5P Coordd | .
GROUP LINKAGE SYSTEM DIAGRAM | S5FD Coordinator

INTERSTATE . VI D_Coprdinator
STEERING
COMMITTEE:
Connecticut, , _ _ °
Maine, New ' _ : L ., :
Hampshire, New - CSPD ~ CSPD .
iersey, Rhode : Council ' 1° AdVisory o
sland, and SPECIAL _‘___,_,,_———— . Group
Vermont EDUCATION :
. MANPOWER : A : : ‘ - ‘
PROJECT - ' , - -
_ - tiaison Steering : Special EdUCﬁtiOﬂ
' v Committee ‘ . Training Program'
‘ (all group co-chailr- , Liaison Group 1.
. persoms) . ‘ (all Institutions of
° Hiyher Fd. and \VI- D) S
Training Groups o ',%?
o - '. — - . . L ,‘,:,u‘ z
. Temporary Task Forces - I ' ~., : ,% _
Severe/ | - | Moderate/ , | Generic/ ' "~ ] Parent
SPED |- SEED | | seED k o I
Regular Ed/ Bilingual Ed/ vision | = - QZizgaziﬁzzingnd Physical|
SPED .SPED " {Therapy, Adapted P.E., ’
"JTherapeutic Recreation,
: Corrective Therapy, and
, ' — : ; School Health '
“Arts/Handi- SPED Vocational/ . '
capped - " |Administrators | | Career Ed/ .
" SPED
1 |
: , Speech Pathology/' '| Early .Childhood , S c
I q: ~ | Audiology/Audition | Education/SPED | qq
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A

o .
DATE___— _ ) o o CLER-
| , . WORKSHEET FOR INPUT ON THE . . e
COMPRENENSIVE SYSTEM OF PERSONNEL DEVELOPHENT (CSPD) e
o ELEMENTs PROW REGULATIONS P o4- 142, CSPD. COMMENTS/QUESTIONS /SUGGESTIONS B
© 3575 pRoGRAM SUPPORT SYSTEM . R I -

' 3575.4 Persunnel Development ' . R | o S

A1 agencies 6f public ‘education shall develop a program of
personnel development for all school and related staff involved
in the education of handicapped students. -

B 120+ I Senpe il asstemy .

3575.4 Personnel Development

(1) scaté—uva] Cﬂ ahsnsive System of Personnel Development

The Texas Education Agency peovides a comprehensive system
‘of personnel developméent which includes:

A) fomhtlbn of policies nhtlnﬁ to certification or
licensure of personnel; : ’ o

(3) identification of statewide training and inservice
: education needs; :

§ 1200308 Inrnke tralning.

Proposed Inservice Priority Survey -

e “E£SC role In esslsting state needs assessment

g-{{_' xjpuaddy. L




.-STATE BOARD OF EDUCATION POLICY AND ADMINISTRATIVE. PROCEDURES

AND SELECIED ELEMENTS FROM REGULATIWS FOR P.L. 94-142, CSPD °

.

COMMENTS/QUESTIONS/SUGGESTIONS.

Annual Program Plan (ArP) Pcrsonml Data
Tables 2a., 2b., 2¢ :

» APP--Table 5. Inservice Tralning Form

.~

dcvaxopunt of 0 sntnddc pcuonno.l dcvelopunc
plan;
§ 121038 Perunarl d&uhu«mul plall, .

0 -

. Preservice needs

e .

1nservice needs.

Target populations for Inservice
Content of Inservice
|
_ - ident!fication of ‘resources
. |'m.'.us. iu-fu.- ol crboeutional -

o




b,b . . ' - N .
"STATE BOARD OF EDUCATION POLICY AND ADMINISIRATIVE PROCEDURES . | - OUES
AND SELECTED. ELEMENTS FROM REGULATIONS FOR P.L. 94-142, CSPD o , " COMMENTS/QUESTIONS/SUGGESTIONS
., Dellvery modes ' .
) ... State Y N
. ’ ‘
. ws Cluster _
.. Reglonal
. Use of Incentives : .
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..  Recording of lInservice °. i
.. Others o ' - AR
i () utllization of statewide advisory groups lto develop, l
review, and update plans for persannel development;
L1 ML Panpivipation R—
. n-- and in-}iml-m--.
Councl! for Personne! Preparation for the . ' I ' o ' o )
* Handicapped (CPPH) e . ) ' T :
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 AND SELECTED ELEMENTS FROM REGULATIONS FOR P.L. 94-142, CSPD -

B _cmhemsmutsnons;smsﬁnb«s -

(x)

¢, “Texas Uearning lgsodrcc- Centar {TLrc)

S

t

.. ESC. involvement with CPPH

. hrt-lclpatdry-'pvlannlng

dissemination of information relating to personnel -
development: ) ' o,
§ 1216381 Diwemination. :

¢

State leval Dlssnlnnioﬂ[ﬁlffutlon Network

. Institutions of Highar Education

- provision of technical ‘assistance to education service

centers, school districts, and other agenclas providing
services to handicapped students in developing and im-

- plementing personnsl development plana: and

§ 1210387  Toihnieal al-tancs to hural
rducatinnil sarneies. o .

S ESCs -

. LEAs
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" CUMMENTS/QUESTIONS/SUGGEST IONS

. ther lgen@les

. tnstitutions of Wigher Educatlon
o . ' 7 N o
-(c) monitoring and avaluation of the system.

8 Ill_l.”‘ Foralusiion.

4o

.. State level management/administration

coordinstion of TEA Depnrimenl of Spaclal
" Educatlon training activities

‘Honlitoring for implementatlon of CSPD
€5Cs

LEAs

Other agancles '

tnstltutions -of digher: Education -
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ANO SELECTED ELMNTS FROM REGULATIONS FOR P.L 94-142, CSPD

© COMMENTS/QUESTIONS/SUGGESTIONS

Page 6_

. R.portlng of inservice Tralnlng

. procodure_s

o

{2) Regional-Level rehensive System of Personnel Develo .

Each oducaeicn nrvigc ceanter provides acca-prahonllvc -ynto-
of p.uonncl dm.lop-nt wvhich includu:

(A) idctntillcaNon of regional tulning and Innrvlcc edu~
cation needs; )

.’

- . Speclal tralning needs for ESC personnel

o

. Cluster tralning needs’

14

EN

(3} development of regional personnel developmwent plans;

.« Cluster personnsl development plans

. Recording of Inssrvice

- 103
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" STATE BOARD OF EDUCATION POLICY AND ADMINISTRATIVE PRIXEDURES . : . COMMENTS /QUEST IONS /St
_ AWD SELECTED ELEMENTS FROM REGULATIONS FOR P.L. 94-142, CSPD , . COMMENTS/QUESTIONS/SUGGESTIONS
(C) utilization of reqlbni] odvhciy groups to develop,
nvla(, _cnd update plans for personnel development;
. --Nans and alternatives for partlclpuory”plnnnlng

~ Composition of advisory groups

The "ESC--IHE Connect lon': Strategles for Improving ) : N .
Cooperation : i o :

Other agencles

Funding of advisory group meetings

(D) dissemination of ;(nfor—uon relating to personnel
developwent; ’

. SEINC - S
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(R) prov.

SERS

in developing and Iq’ahn_-nuiw

plans; and

From the Texas State Plannl
of Excéptiona ren

isfon of technical assistance to school districts
p-nonngl dp’nlqpqt

pesign for ths Education

- ~Devgl%&t .

CHILD IDENTIFICATION

INDIVIDUAL ASSESSMENT

IEP DEVELOPHENT

1v.

INOIVIQUALIZED INSTRUCTION

.

RELATED SERVICES

v
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Appendix B-4 v
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-

» . - : " Publications of thé Cooperative Manpqwéi:~ Planning ]_?roje_ct-
- The -University of Missouri—Coluﬁbia Pfoject on.6ooperative"ﬁénpowef Planning

in Special Education has published sevenvdoquméﬁts.felative to Coéperativgiman—.:

power ?lanﬂiné. These documgnts'ﬁavé beeniNafi;ﬁaliy éisséminated.aﬁd éfé"liSted

bevlow:'... ’ T - o o

Schofer, Richard C. and McGough, Robert L. Coopéré\ivevMan§OWer Plannigg:

in -Special Education% First Missouri Symposiu, May, 1976, University.
of Missouti-Columbia, May, 1976. ' y o o S0 '

This publication is a proceedings document describing the activities

of the first symposium on manpower,planninggin special. education at

the ‘University of Missouri-Columbia. Projects of various states. are

described; the past, present and future of Cooperative Manpower Planning

are discussed; and a comprehensive research and literature review is

included.. o ' : ' ' e
MeGough, Robert L. and Schofer, Richard C. Cooperative Manpower Planning:

o , - Annotated Bibliography, University of Missouri-Columbia, October, 1976, -

. This annotated bibliography is ‘designed for the use of'administrators,'-'
- . researchers, state personnel, and national planners who-need access .
. ' / to spegial documents relating to Cooperative Manpower Planning for
Special Education. The items are divided into specialized sections,

" facilitating its use.

"Schofer, Richard C. and MéGough, Robert L. Statewide Cooperative Manbower-__
Planning in Special Education: A Status Study, .Department of Special .
Education, University of Missouri-Columbia, November, 1976; o ‘

The results of a nationwide status study on the progress and direction
of manpower planning efforts in special education are documented in
this publication}, It investigates how, and to what-extent, the various.
v , states were responding to the "BEH Directive" for manpower: planning
. e . 1in speecial education. A'comprehensive'research'andiiiterature-rgview
S ' " . is included. C A AR - '
Schofer, Richard C. and McGough,-Robert'L. Manpower'Planning,for‘Special
Education: Planning Model and Alternatives, Department of Special
Education, University of Missouri-Columbia, August, 1977. A

The intention of this document is to serve as 4 general process document
for states that.are in the midst, of developing their: manpower planning
committees. Along with a possible model for the develapment of the.com-
.mittees are included various listings of alternatives and descriptions
- of useful program components. ’ ) '




Schofer, Richard C. and Duncan, Janice R. Statewide Cooperative Manpower

Special Education, University of Missouri-Columbia, October, 1978.

“Planning in Special Education: A Second Status Study, Department of ¢<:;%'

The purpose of this Second study was to determine the status of manpower h
planning in special education in all the states. An emphasis was placed
on the National.reaction and compliance to the Personnel DeVelopment

Sections of Public Law 94—142. - . ] i » V o

Schofer, Richard C. and Duncan, Janice R. Comprehensive System of Personnel
: ‘Development: A Writer's Handbook, Department of Special EducatiOn,
University of Missouri-Columbia, May, 1979,.

_ The purpose of this handbook is to serve as a_resource to. state - v
education agencies in the development, review, updating,’ and implemen- -
" tation of the CSPD section of their State Plan. In particular, this
handbook is intended to assist those individuals in each. of the State -
Education Agencies -who have primary responsibility for writing up the
- CSPD. : . .

Schofer, Richard C. and Chalfant, Jameswc. The'Missouri SY@poSiun ‘on Doctoral
Programming in Special Education: Considerations for the 1980, Depart-.
ment of Special Education, University of Missouri*Columbia, December,‘,
1979.- L .

This document is intended to preSent critical issues with respect

to. doetoral programs in special education, share ideas and concepts
about the state-of-the-art, and -present recommendations and alternatives
which might be considered in improving the quality of doctoral training.

N




Appendix B-5

- Dr. Jasper Harvey's "Dear Colleague" Letter

The following paragraph is taken from a letter written by Jasper Harvey, .
Director, Division of Personnel Preparation, Bureau of Education for the
Handicapped, regarding new grant applications included in Applications
for Grants Under Handicapped PerSOnnel Preparation Program, October, 1978:

’

The Division of Personnel'Preparation'has joint responsi- -
bility with the Division of Assistance to States in the imple-
~ mentation of the COMPREHENSIVE SYSTEM OF PERSONNEL . DEVELQPMENT
. (CSPD) as outlined in the Public Law 94-142 regulationms, Section
121a.380 through 121a.387 as set forth on pages 42492-93 of the
- Federal Register, August 23, 1977, Vol. 42 No. 163. It cannot
be stressed too strongly that each State's applicants must attend
to the implementation of the system. It is your: responsibility
as an applicant to be fully aware of the ‘language of your State's
CSPD as submitted to the Bureau. in the: Annual Program. Plan (APP)
 required for your State's participation in funds provided through
Public Law 94-142. . Applications should reflect your State' 8 :
or Region s needs as set forth in the APP (page 9). ‘




Appéndiﬁ.B—G

Lo KENTUCKY

- SELECTION OF COMMITTEE MEMBERS

The degreé_of.eiperyise and- interest possessed by éaéh membef; proféssiona]
or consumer, is an influencing factor in selection to serve on the Committee

.. for the Comprehensive. System of Personnel Development. Knowledge and/or a
‘general understanding of the field of education for the handicapped, and -

interest and. committment to personnel development are valuable resources. .

. Buidelines for selection of membership on the Committee for the Comprehensive
- System pf Personnel nge1opment-inb1ude,the following: S :

1. For all members:

1. 'Interest in the preparation of personnel to provide'educationa]
and/or support services to handicapped children: '

‘2. Willingness/ability to devote time to committee activities; -

3. Recognized leadership;

4, Experience/expertise in. the areas under'CQnsjderation;
5. ‘Willingness to éxpréss jdeas; and - o o .
6. Willingness to jdentify and represent views of the group he/
- she is ta represent. ‘ : S "

. II. For members of'rebresentative groups: -

A. Pargnfs offhahdicapped'youth, haﬁdicappéd,indiViauaTs;'gdvocacy“ |

- groups: - - T . ST

1. Familiarity with problems in obtaining needed educational
and related services; -

2.  Awareness of épebific prob]emé often encountered by_handi-‘
capped. children in the schools; and Lo : )
3. Awareness of apprdpriate educational goa]s and objectives
for handicapped children. L '

;;Bé Teachers, personnel from comprehenéivé café.center§,-Departmeqt
" for Human Resources residential facilities, and pr]vate,organjzaé
. tions -with educational programs for exceptional children:

1. ‘Awarenéss of‘informafioh, skills, and resources'néeded by
personnel involved in providing educational and support
services to handicapped children; and

2. - Awareness Of'Ioca1»ke$ources which may’be used to,he1p o
~ implement ‘the inservice training system.. R




Ac.

College and university personne1, staff deve10pment personne1
from Department for Human Resources faC111ties and private

organizations:

1. Awareness of advantages dnd d1sadvantages of various . inser-
vice training models; _ ‘

2. vAwareness of regiona1, state, ‘and national resources wh1ch

could facilitate 1nserv1ce training of 10ca1 schoo] d1str1ct_
« personnel; _ .

3. Awareness of 1nnovat1ve and effectlve 1nstruct1ona1 methods
and mater1a1s appropr1ate for except1ona1 chi1dren. .

5'!‘\."“" '

11y




}  E.

"Development" is defined as ptoviding directvinput.or reviewing proposed plaps}vi

Planniag'Team'

. Appendix_B—7

VERMONT

I. PARTICIPATORY PLANNING

———

EHA-B LEAP # - 81

- Who partidipatad directly'in tha;dévelopment'of this inservice ﬁlan? :

Personnel Group .

Reguiar Class Teachers

Number

Special Edhcatars.

Admiﬁistrators

Suppprt'Personﬁel :

~Parents o .

Paraproféssionalé

'.Board_Members

Coﬁmittee

Task Force »

.’Special_Mépting .

-

Once AnnuallyQ

,Moﬁthly

Quarterly

2

When Necessary

'.-‘ w
ey

1

by the 'samé pedplé? - yes

in the game. manner? - yéa

“ How fiequently does thia groqp'meét?

.. no

Additional Information (Optional)

a

Earmuamenad

»

n

What ia the nature of the planning process? .

Is all inservice training (General Education as well as: Special Education)
‘planned - o . : . _

©

no

11z




Appéndix c-1
Personnel Needs Summary

.

SPECIAL EDUCATION STAFF AND TRAINING NEEDS
TN MASSACHUSETTS 766

El

-

~ INSTRUCTIONS

The information in this ti%le will be used iIn responding to federal
reporting requirements and in refining the Massachusetts Compre-
. hensive System for Personne] Development required undgr P.L. 94-142,

. All 1nformatIon'marked 'CURRENT"' should beé as of October l.,1978.

DEFINITIONS . o , _ ~ :
NUMBER CURRENTLY EMPLOYED: -Number of employees in each category
currently on the payroll of this school. = . - .
_ NUMBER OF ATTRITIONS 1977-78: Number of positions which were -
‘ vacated between September 1, 1977 and August 31, 1978 due to
. retirements, resignations, promotions, and reductions in force.
* NUMBER QF CURRENT VACANCIES: Number of available positions for
which no one has been formally hired.- = .
NET CHANGE IN POSITIONS ANTICIPATED 1979-80: . Estimated number of .
posithn% which will be added or eliminated in this scﬁopl_for the’
school 'year 1979-80. Please note direction of change, 1,e;, +or =,
IN=SERVICE TRAINING NEEDS: - - Co T :
LONG ‘TERM = Number of currently employed staff (full and part-
time) who would like to enroll in a field-based in-service
training program leading to a new degree or credential (Approval
/Certification). ‘ ‘ - :
SHORT TERM - Number of currently employed staff (full and.part-
time) who would like to participate In courses or workshops
(not -part of an approved training program) . :

NOTE: - Enter_the actual numbers of full-time and part-time em=
. ployees in each category, not the full-time equivalent.

| £ you have experlgnced &ifficulty In finding qualified applicants
for one or more positions, please place an 'X" in the appropriate
section(s) of the last column. : :

a

" Questions and comments. on this table should'be';ddresseBAto:.

Cynthla Gilles, Director -
Special Education Manpower Project
Division of Special Education
617/727-5770 o




s

-Nunb_et of Qunlifhci Permﬂnol Available

" Number of New Personml‘Nuded

Number of Po'uo_n'n_cl Requiring _Rctrainin;‘ '

O

FRIC .

Aruitoxt provided by Eic:

114

General Special  General Special General - Special
Frducation Education - Education Education . Education _ Education
instruc- | suppor-| instruc-] relatedf suppor-| instruc- | suppor-| instruc-|relatealsuppor- inatruc- |suppor- | instruc- [related lsuppor-
° tional tive [tional tive |tional tive [tional ’ tive ' |tional -} tive [tional .1 tive
Total Unduplicsted -
Count "
. —
é . » 1‘
Y
- .
= Cd ¢
' Total Number of - . P
Trsining Oppor-’
tunities Needed
‘ B
> ;;
P
{10
115 L
p . 8§
-
- .

T




Appendix. C-1

PUBLIC LAW 94-142 SURVEY .
Survey #3

SPECIAL EDGCATION'MANPOWER INFORMATION- SUPERINTENDENT *SURVEY o
- : ¢ James Madison University

The purpose of this questionnalre is to collect information which relates.
to manpower needs in special education. Information is sought that will help
. to determine manpower trends in special education and to determine the potential
supply of spec1al educatlon teachers in the present and future. Additionally,
your perception of "néw" types of professional persons you feel are necessary
in speecial education is sought.

If you have questions about: itemss on the questlonnalre, please contact
‘Dr. Julius B. Roberson at 703- 433-6572.

: o=
Name of person completing questionnaire
_ Title

School Division

_A. Please estimate how many special education teachers in each of the follow1ng

endorsement areas are currently employed (1979-80 schogl year) in. your '~
school district in each of the specified employment areas.

CURRENT SPECIAL EDUCATION PERSONNEL EMPLOYED

LOCATION OF TEACHING STATIONS .
_ : Resource "Special ~Itinerant Homebound Other v
‘Endorsement Areas Room Class - Teacher Teacher Locatlons' TOTAL

.
-

Mental Retardation

Learning Disabilities

Emotional Disturbance

Hearing Disorders

". Visually Handicapped

Speech Disorders

Crippling Conditions

Preschool Handicapped

- 'Other Special Educa-
tion Endorsement .
Areds (please name : N
‘below) , T . ' -

4

Ly




B. Please estimate how many special _educ’ation teacheré in each of the following .
endorsement areas were employed by your school district three years ago ] '
(1976- 77 school year) in each of the specified employment areas: :

SPECIAL EDUCATION PERSONNEL——1976—77 ) B

LOCATION OF TEACHING STATIONS °
Resource Special Ttinerant "Homebound ‘Other

Endorsement Areas .- Room Class Teacher  _Teacher Locations TOTAL

Mental Retardation

Learning Disabilities

Emotional Disturbance

Hearing Disorders

-Visually Handicapped

"~ Speech Disorders . -

Crippiing Conditions - ’ o C . . “

Preschool Handicapped

Other Special'Educ-a- . . _ » ' - .
- tion Endorsement Areas : o ) . '
(please name.below)




: ‘C.. Please estimate how many additional spec1ai education teachers (do not count :
those now employed) in each of the following ‘endorsement areas will be.

_employed by your school district three years from now (1982-83 school year) .;. T
' in each of the specified employment -areas: . A B

¢

SPECIAL EDUCATION PERSONNEL--1982-83 e - o -
|
|
\

LOCATION OF TEACHING STATIONS

o Resource Special Itinerant Homebound  Other
Endorsement Areas - Room Class ' _Teacher Teacher Locations TOTAL
_ Meﬁtal Retardation ‘
Learning Disabilities . - _ _ | _ L . . ' DT
Emétional‘bisfuiﬁance ' ~l{

'Hearing Disorders

Speech Disorders o : _ o .

\
i

Visually Handicapped v ' i . S o V _ ;
—. , . : ‘
|

Crippling Conditions

. . |
|

. . Preschool Haﬁdicapped_ . - i

AOthe:;SpeciAI Educa- - .
tion Endorsement Areas
(please name below)

D. In order to better meet the needs of handicapped children and/or regular
. classroom teachers with handlcapped children in their classes, do you feel
- that, in the futurg, a "new" type of profess1ona1 person is necessary?

Yes No o . L .
s . . .

1f yas, please briefly describe the type_of‘grofessionai you perceive as
being necessary:

118

Q o ' : ’ o Return date: January 18,.1980_




- MASSACHUSETTS =
Special Education Staff Needs.

PRIVATE SCHOOL REPORT

_October 1, 1978

Appen

dix C-2

DESCRIPTION OF POSITION

NUMBER

EMPLOYED
Oct. 1,
1978

CURRENTLY

1977-78

NUMBER OF
ATTRITIONS

1978

NUMBER OF
CURRENT
F VACANCIES
Oct. 1,

NET CHANGE
“IN
POSITIONS

Note + or-

ANTICIPATED
11979-80

- INSERVICE

TRAINING _
NEEDS

Number_of
Personnel .

o

FULL
TIME

PART
TIME

FULL
TIME

PART

FULL
TIME

PART
TIME

FULL|PART.

LONG | SHORT

CHECK HERE' IF

THIS POSITION

TIME

TIME| TIME

TERM | TERM

11§ DIFFICULT
70 FILL

 ADMINISTRATORS OF SP. EDUC.

TEACHERS

e

GENERIC

OF  |MODERATE SPECIAL NEEDS

SPECIAL-

SEVERE SPECIAL NEEDS

NEEDS VISION HANDICAP

STUDENTS |AUDITION HANDICAP

AUDIOLOGIST

BILINGUAL SP. ED. TEACHER

EARLY CHILDHOOD SP. ED. TEACHER

10

'SP. & LANGUAGE TEACHER/THERAPIST

"I}I

12

RECREATION THERAPIST

OCCUPATIONAL THERAPIST

13

'ADAPTED PHY. ED. TEACHER

14

-15

PHYSICAL THERAPIST

REHABILITATION COUNSELOR

16

17

VOC./SP. EDUCATION TEACHER

SOCIAL WORKER

18

NURSE

19°

20

PSYCHOLOGIST

21

 TEACHER AIDE

22

OTHER PARAPROFESSIONALS

PHYSICIAN, -

23

PSYCHIATRIST

24 .

4

ALL OTHER SPECIAL ED. STAFF

@

TOTAL

1

Name of School

Person Preparing this Table_
. . P

-

qelephoné>




1Y
1

i .
. Needs Assessment:

certain teaching competencies.
view the third rating.
telephone number in the upper right hand corner.

Bicu]tdra1/Bi1ingua1 Mainstream

This needs assessment cons1sts of three rat1ng scales.

To ensure confident

Please rate the following competen;ies.

PROJECT TIME

" The flrst two ratings are used tc dete"w ne the value of
Mo one but the preoject codivecter angd director will

The third rating is confidential.
jality, please use the 1ast four numbers of your social security or your

Value of the competen-

cy for the regula

r

Competency that you
would Tike training

" Rank your cunrent

7<ki11 level.

I.D.

present level of functioning.

12u

classroom teacher. in. .
Plan and maintain a system to , L : o
utilize the assistance of successful 1 2 3 45 .12 3.4 5. 1 2 34 5
teachers of b1cu1tura1/bi1ingua1 : T : ’ Q
mainstream (MS). student§ 2
) v ‘ e B
. Knowledge of Public Law 94-142 1 2.3 45 1 2 3 45 1.2 3 4 =
. I ' . - - _____‘: - ,8.- S
. Write or participate in the 2 =] o - -
writing of an IEP. S 123435 12345 J]=12345_
| ] s |s 3 1% . s |-
. Explain and demonstrate knowledge | % < |2 . ':(‘ > - <
~ of due process safeguards as they > . < > - o |c . .
relate to mainstreamed students, @ 12345 ;E}A 51 2 3 ,4 5 ?E 2123 4 ;E
their parents and teachers > 5 > R =
o o o
. Gather- 1nformation to determine . . T
- the educational needs of the 1 2 3 45 1 2.3 45 1 2 3 4
mainstreamed child. ‘ _
Evaluate the mainstreamed student's 1 2 3 4°5 1 2 345 1 2 3 4

£-0 xypusddy-




7‘

.
12.
13.

18,

v

-

tency for the regu-

lar classroom tea- -

Value of ‘the compe f

Competency that you
would iike training

_m

sk1}1 level

/Rank your current'

Identification of ready made
materials for use with bicultural/
bilingual MS .child.

Identiflcation and 1mpTementation
of activities that motivate and

" assist bicultura]/b11ingua1 children
feel successful.

Knowiedge of cultural background -

. of bicultural/bilingual MS Chlld‘

Demonstrate knowledge and. abiiity
to use-simple phrase and commands
in dominant language of bicultural/
bilingual MS child. .

Design and 1mp1ement.interventions
for- dealing with racial/cultural
upsets in class or on the playground.

De51gn and 1mp1ement interventions for'

_individuals or groups that help
“children integrate with each other
in schooJ and play situatlons

Identify and/or generate techniques
for making the bicultural/biiingual
MS ‘accountable for. completing :
academic work ' _ :

Evaluate the bicuitura}/bliingual
MS student's present level of

- 1?, functioning in school work

,15’

Explain. and -describe knowledge of.
the referral process for bicultural/
bilingua1 MS student

Ivery valuable
..-'
N
()
-9
o

R

alqenjeA A4aA j0u

~ very much

. KL®8a 30U

highly skilled =

*'patltxs.ﬁuaA iouQ".i-

i




| ' : o _ Vaiue of the compe-'ompetency that you - Rank your curr‘entA I.. '

MS child.

tency for the regu- (would like training skill level

‘lar classroom - in. '

teacher. :
Develop a feedback system regarding
the progress of a bicultural/ - : ' _ . o -
bilingual MS child thatwill | -1 2 3 .4 5" .12 3 4 5 1 2 3.4 5"

~ furnish continuous data between . - o ; . _ - o o

- the Special education teacher, : g
ESL teacher and the -regular teacher. ‘
Communicate effectively with the _ N S ,
‘parents,of a bicultural/bilingual | 1 23 45 12 3 45 {1 12 3 45 -

Involve 'the parents of a bicu]tura]/' o N : S -
‘bilingual MS child in setting 11 2 3 465 1 2 3 435 1 2 3 445
goals for their child ' T - T : ' - '

19. - Knowledge of the legal responsibi]i—
-ties of a teacher of a bicu]tura]/
bilingual MS child. :

(2]

12 3 k4'

-

q.

-
~N
w
£~
[34]
ALtesd J0u°

“Identify respected: bicultura]/
“bilingual speakers, groups and -
activities.

vety vaiuabie'

very much |
" highly skilled

“paLLIAS AdoA 0u

alqen|eA A4sA 30U

12 34

. .

Plan and maintain a system to |
. utilize the assistance of volunteers | - : . S . S , S
(other students, parents, etc.) to | =1 2 3 46 123’45 . | 12345
reinforce and/or supplement class- - B : L R
-room activities for the biculturall : ) ‘ -
bilingual MS chi]d

.. Identify scheduling mode]s, i.e., - S - I S I
" how to schedule classroom work- to = | 23 -4 5 12348 | 12345 - - . =
accommodate a wide skil range. - : L - o 1. I 1 T

’ Deve]op and 1mp]ement a system that |. _.;¢- S e R R 1 L
enables bicultural/bilingual MS to 1 23 45 | 12 3 465" 1-2°3 4585 |} . -
function 1n a large group setting ' - - I SRR -

" Design a cross-grade- grouping - e . | - o B S
“model for bicultural/bilingual - | - 1- 2.3 4 65 | 12345 1.2 3 45 ~‘1J¢t)'
MS»children o 1 . | S : o o S

1J351a"'




RN

Value of competensy

S

‘Competency that you

T e gt o
N e

(AN

Rank your curient| s.o. '
for the regular would like training skill level. ST .
classroom teacher. in. . o -
o ; —
® . . . . o .-< '- .
25. Identify ways to use home language 12345 8 ‘12345 3| 123458
‘ to provide for transfer to English. c ' < . o - R <
. 4, ' ’ . ’ ' : o
2 3 f% 3. <
£ > i e
5 5 |5 Sz =3
[ o -t - " andy
? c | E -
= & 1. q > g |-
> oIk = Dl
i o a o :
2 > =
‘,
| | B B A
126 . :
- ,
. ¢ : -




Appendix C-3
" - Nevada

_OPINION. SURVEY FOR SPECTAL EDUCATION
INSERVICE TRAINING .

The Division of Special Education,. Nevada Department of Education, sponsors
many inservice training activities for educators. Your assistance in com-
pleting this survey is requested so that we might better plan for these
training sessions. » S ' : C

Your position with the school district is: : :

() special education teacher; ( ) resource room teacher; ( ) building
administrator; ( ) district administrator; ( ) special education coordi-
‘nator; ( .)-speech teacher; ( ) other__ _ . )

Area(s) of exceptionality_'

Directions .

~Rate each subject area according to your interest in or,ﬁeédffor tfaining. A r
.score of-one (1) means little need or interest. A score of five (5) indicates ' -
.. great interest or criticalvneed. ' o E

)

ﬁeéd Scale ‘  T

INSERVICE TRAINING TOPICS | - - 1littlé great

L.‘ Organizing the classroom . R | 1 Z 3 4 5 ‘ _

2. Indivi&galizing instruction ' o 12 34 5 . . /'V‘;b.
3. Understanding the légal responsibility . B a . f ' .

of teachers = : 123 45
4o Understanding tle document entitled
Standards for the Administration of -

Special Education Programg S 1.2 3 45
5. Incorpbrating ééreer education - ' ' o ' - e
into curriculum activities ‘ 1.2 3 4. 5 -
6. Disseminating career education information 1T 23 45
7. Using échool and commﬁnity resources ' 1 2 §f_4 -5
8. Teaching culturally'different students 1 23 4 5
9. Designing units of instruction 1-2-3 4 5 .
10. Understanding educational research - v 1:'2 3 4 5
11. Assisting with the'deVelbpment of programs . '
to help exceptional students gain acceptance
in the regular classroom ‘ L , 1 2 3 4 5
12. Assessing special students' instructional : ‘ o )
o level and learning needs o ' 4 1 2 3 4 5
13.. Designing alternate téaching strategies for . A
. students with learning problems S : 1 2 3 4 5.

14. - Designing.Individualized Education
. . Programs (IEPs) ' o




s ’ ' . S Need Scale
_INSERVICE TRAINING TOPICS R little great

- 15. Implementing ind1vidualized teaching : :
strategles with.help of resource personnel ‘ 1 2 3 4 5

16. - Applying behavior management techniques’
that enhance positive interaction and
facilitate learning for exceptional children

-17. -Understanding the multidisciplinary approach
: .to agsessment and programming

- 18. Working effectively with the multidisciplinary
assessment team

19. Evaluating student progress and u51ng data
to revise programs

20. Using appropriate questioning'techniqués
21. Responding to "coping" behavior of students
22. Designing ‘and using teacher-made tests

" 23. Developing and using instructional media
(use of audiovisual aids) .

24. ‘Identifying goals and obJectives appropriate
to student needs’ :

25. Planning to-meet- long—term and short—term
goals

. 26. Planning aet1vit1es and experiences logically
- (sequencing and task analysis)

27. Ut11121ng precision teaching and/or systematic
instructional techniques. .

28. ‘Building self—awareness and self—concept in
students :

29. Endisting parent/home support in meeting
educational and social goals for students

30. 0rganizmng home- study packets for vacation h : i
_time and homebound students TR . ~._' a ,_l, 2 3 4 5-

COMMENTS: Please list other topics you believe should be addressed

Please indicate the average amount of time you°are 1nvolVed in. developing
an IEP: - 15-30 min.,_ 30-45 min., 45~ 60 min., ____60-75 min.,
more . S ) .

;Have you recently attended any inservice workshops iﬁ Special education
_ sponsored by the Nevada Department of Education? - yesy - no. if
yes, was the training beneficial to-you and the operation of your program?
yes, no - . :

B




o . Appendix Cc-3

THE UNIVERS1ITY OF THE STATE OF NEW YORK
: - NEW YORK .STATE EDUCATION DEPARTMENT.
' i OFFICE FOR IDUCATION OF CHILDREN WITH HANDICAPPING CONDITIONS

.‘ . RmIONM. RBOURCE CB‘TER

- Sechool or Agancy , ) _ BOCES Area

. . Yaars of Tuching Ewpcruncc (lncludtng !:hu ynr) - Name (Optional)

' Pru‘nt ?osttton Tttlc.

PART 1

- This school ye'lr 1 interacted with the following number of children in each of the fov'llowi.ng cntegoi‘-tés ’i.‘c
Handicapping Conditions and Chronological Age). Plaase place specific number in appropriate box(es):

CHRONOLOGICAL' AGE __0-2 _3-5____ 68 912 _ | 13-18 19+

HANDICAPPING GJKDITIONS

____ Séverely Crippled ' i E;iuc.ble:MenﬁnlU Retarded L . Blind
. —_— Phystcnllyfﬂnndtcnprd . Severaly Speech Inpured ‘ - : mittpiy Hnndicpp’ped
. .._._. Severely Emotionally Disturbed Other Speech Inpured. Lu-rtiingfbtubl‘ed v
: Emotionally Disturbed Deaf ‘ U — . Denfl?ltnd E -
‘___ Trainable Mentally Ratarded :Henrtﬁg fmplir_.-ed’ . L Other _ i
: . b .

‘PART 11 S o o .

Directions: The Buresu for Education of the Hnndic.ppcd u.S. Ofﬂce of Educ‘tton, dafines the Individunlized )
Education Program process as including the following six steps.. Number these steps in priority order (1 through. 6
to indicate the areas in which you would like training.

-

Appuisnl ’ ’ ' ST Y R °
qussnent of the child. to determine most npproprinte progran. e ' :

- Development of the Educacionnl Program ’
_Establishment of annual goals, ms:ructtoml objectives, and spauftcnt;on of services.
‘ Placement o
‘Make rcoo-nendnctons for plnchﬁt and protect eduuttonml rights . of parents nnd chtldren.

I-pleunutton of the Educational Program

Salaction of nurul:, nethods and aindliary services related’ m ncconpushing instrucctoml oh)( ctives,

_ Evaluation of Child Pctforunce ' S : T

‘Determine child's progress in relation to ‘instructional objectins. npproprhtencu of mteruls.

‘methods and auxtiliary sarvicas, and nppropruteness of chud's phcenent. .
L ! _ Raview of . tha 1EP prucus i ' ‘ - T
’_' ] Dotnnine npproprutencss of mdtvldu;l 1EP's nnd evaluate ‘the. II-I ptoan.

-

Aruitoxt provided by Eic:

-




w

»
.

Diveccions: Listed balow are sress related to the provision of tmstruction - for hendicapped lesrners. First, indicat
the tmporcance of esch by circling 1| 1f the éres is very important, 2 1f the srea is importent, 3 if the ares is
moderataly {mpertant, and 4 1f the ares is low in importance. Circle 5 1f you have no opinton., Second, indicste yo.
‘knowledge 4n each ares by circling 1 £f your knowledge is.very high, 3 {f your knowledge 13 minimel, and &4 1f you
have no knowledge of the item., Civrcle 5 {£f vou have no opinion, ) )

. ) N0
o S : : ) ’ HIGR = =~ LOW __OPINIOM . .
. 1. Ability to differantiste between behaviorel sssessmant : Impartance 1 - 2 3 4. b1 ' !
. and cognitive assessment, g My knowledge 1- 2 3 - [ o
2. Select sppropriate- sssessment {nstrumants. ' Importsnce - 1 2 3 . 5
. My knowledgs 1 2 3 4. 3
A 3, Have skill in sssessing cognitive sbilities. Importance 1 »2 3 & 5
l; ) . S My knowledge 1 2 .3 4 5.
R 4. Have skill in assessing behsviorsl abilities, Importance 1 2 3 4 S '
A o R My knowledgs 1 2 3 6 5 L*s
s 5. Interpret the results of criterion referenced Importance 1 ° 2 3 4 5
A ‘tast dats, - My .knowledge 1 2 3 o S
© 6. Intarpret the results of norm referenced Inportance - 1 ] 3 4 5
- test dsts. ) My. knowledge 1 2 3. 4 .S
. 7. - Use tast results to detarmine learning style " Importence 1 2 7 3 4 5
snd operstionsl style. . . My knowledge 1 2 3 4 5
8. . Use sssessment results to develop educstional . Importance: s 1 2 3, 4. 5%

. prescriptions. My knowledge | 2 3 4 5 )
D , _ ) ) g - .
E 9. Detsrmine priority sreas. of instruction. - Importance 1 -2, 3 4. 5 .

Ty : R ' -My knowledge ) 2 3 4 5.
L 10. Develop program goals. Importance 1 2 3 4 5.
0 o ’ My knowledge 1 3 3 4 5

M 11. Relate prograa goals to instiuctionel objectives. Importance 1 2. 3 “ 5.
ﬁ‘ . ' - . ’ My knowledge ~ 1 2 3 “ 5

" '12. -Develop instructional objectives. Importance 1 2 3 “. 5
. ’ My knowledge 1 2 3. 4 3

13, Determine lppropﬂ.‘lte sequence of instruction. Importance 1 2 3 4 [

_ My knowledge 1 .2 3 6 5 .

14, Hsve skill in confarencing with pereants to develop Impartenée 1 2 3 a s
ths IEP. . My knqwled‘.& 1 2 3 4 5
15.. Know how to locate snd gain sccess to svailable’ Inpoftnncc 1 2 3 5
placement services in the community, . My knowledge 1 2 -3 4 5

P 16, Have knowledge of local special education programs. Inportince 1 2 3 b -5 _-"

L. . : o . My knowledge, 1 2 3 4 5

A ) 3 _— _ . . : :

. C 17. Understand eligibility requirements for specisl Importance 1. 2 3 4 5

E educetion prograas. oo My knowledge 1 2 3 & 5

E 18. Have knowledge of types of suitable placement * Iaportance 1 2 3 4 5

N . slternstives.. ' . My knowledge -1 "2 3 4 -5

19. Able to match sppraissl information, recomsand - Importance 1 2 3 4 5.
educational progrsa snd ‘sppropriste plscement. My knowledge = 1 = 2 3 5 5
‘ 20, Heve skill {n conferencing with parents about - laportence 1 2. 3 & s o
sppropriste plscement and follow up, - My knowledge 1 2 3 & 5
21. Analyzée and evaluste educstion progrsms ‘snd Importance 1 2 3. o 5 2
other services in specific placements. }Qiy ‘knowladge 1 2 3 4 5 -
22, Have knoﬁl-gdgc'of referral proén:'fé: clisnge Iinportl,n_cé“ I B 2 ‘ 3 .v‘év 5 d*k .
- 'tn progrem placement, o .. My knowledge - 1 2 3 4 S.‘
’ 23, Have kriowledge of due process proc'adu_t'cs; Importsnce - . 1. 2 v 3 4
. ' - ) i My knowledge = "1 2 3 =3
Q 1 ‘3 XL o

ERI

Aruitoxt provided by Eic:
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-

Aruitoxt provided by Eic:

Emc"’

26.

27,

.28,

29.

. 33.
~ involved 1n educn:tn; handicspped children,

734,

35,
éformunce.

36.
37.

k]

32,

w2,

43,

Match xnl.tuc:ionul nc:tvi:t.s to 1nstructtonnl
objectives.

" Match 1n|:ructtonnl materials to 1nn:ructlonnl

obj.c:tv.n.

Apply principles of learning to instruction.

Have knowledge of task nnn;ynisl

USe alternative 1nstructlonni materials.
Cons:iué: appropriate instructional materials.

Applyvtechﬁtquei of behavior management..

Zstsblish rccoré ko.ﬁtnglnnnl;cnﬁnt systan.

Alter learning .nvironncn: to nccouodn:e
stJdcn. dtfferlncon.

Jork with- pqr.nts and o:her support personnol

Help handicapped studon:l d.veIOp post:tve.
‘attituces toward :honsolves.'

Und.rs:nnd ongotng nli.ssmcn: ‘of s:uden: per-

_Div.ldp reports of student proir.sn.

‘Revise progrnm.blnod on student progress.

Make rtcomnendn:ton to C 0.H. for fu:ur;
' program plncemen:.

-Recognlze a'comple:e and lpptépftnte 1EP.

Detcrmine the npproprtn:eness of the IEP
:or each pupil.

" Develop 1ntervcn:10n's:rnte;1ef for imbroving
. 1nndequ|:e IEP's when identified.:

Know characteristics of an op:tonnl systcm-uide

'LEP Erocess.

- s

Evaluate effectiveness of the IEP,ﬁrocess
(includes all of the preceding steps).

Develop intervention strategies for. improving
existing system-wide IEP Processes.

lmportance

My knowledge -

Importance
My knowladge

" Importance
Myvknowlcd.e_.~

) Impof:nnce .

~ My knowledge

Importance

My knowledge

Importance

My knowledge

Iméor:nnce_
My knowledge

;mport;nce'
My knowledge

Importance ..
My knowledge

-Importance o
My~ knowledge

'Impor:.nce .
My krowledge

" ‘Importance -
. My knowledge

Importnnce
My knowledge

Impor:nnce ’

My knowledge -

Impor:nncg

. My knowledge

'Inpor:nnce
My’ knowledge

Impor:nncé

My knowledge

Importance

-My knowledge

‘Importnnce

My knowledge

_ Importance

My knowledge

Importance

My knowledge |

ﬁOH

. %
__OPINION

1 2 3 - 3
1 2 3 “ 5

1 “2 3 4 5.
1 2 R s
1 2 3 4 ts
1 2 3 4 5

1 2 3 . H

1 2 3 - 5

1 2 3 4 5.
1. 2 3 < 3
1 2 3. s 5
1 2 EJ 5
7 2 3 D 5.
1 2 3 S 3

1 2 N T 5
1 2 3 i s

1 - 2 3. 6 5
RS S
R T R
1.2 "3 4 5

1 2 3. 4 5
12 L3 A 5

2 3 N

1 2 . L -5
iy 2. 3 4 5
1 2+ 3 & 050
1 2 3 a5
1 2 3 . & 5
.1.. 2 \73 - L3

1 2 3 0. s

1 2 3 A 5
i T2 3 w5
vz a3 s s
1 20 3 5
1. 2 3 - 5
1 2 30 4 5

1 2 3 &0 F
1 2 i 4 s

1 2 1 s s
1 2 3 e S
1 2 3 - 5
1. E I 5

e
.ﬁﬁ:
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Ili (rold and’ staple before returning). -

!ART v

A

PART V
1

ERIC”

Aruitoxt provided by Eic:

.

Burc.u of Pro;rln Dcv-lopuqnt
Office for Education of Children
vith Hendicapping Conditions

New York State Education Dept.-

- §5 Elk Street - Room 117

Albany, New York 12234 ‘,'

v .

o

tcate in space bclov lpccitlc lntor-atton you Hould likn to teceive thlt has not yc: bccn assessed on
cht! form,

Caen




. Appendix C-3 . : ,
COMPREHENSIVE OF OMA MANPOWER PLANNING ) o ’ . -
C FOR EXCEPTIQNAL LEARNERS = - S ' '
ST (CoMPEL) ) .
o o ‘ StafZ Davelopment Task Force : - . B
. ' T : ~ Survey of Ip-service Training Needs : SR .
. ‘ " : of Public School Parsonnel - S : ‘-

A

School District Name:_

© School District Size (ADA) :

L me2es. A IR .
T 250 - 999 L - o T
____l..OODV;nd over : : ) i} L : s T

- rim‘- complate this survey form and ;c:ufd in the enclosed envelope --uichi.n'onc »
veak of date of receipt. o o AR

1. Chcék; the area(s) in which you !dﬁl:_i.n‘id for in-service training:

— Section 504: " architectural Barrier Regoval and Program Accassibilicy .
. rL. 94-142 (Educaticn of Handicapped Act) S S
‘ . . T individualized Education Programs . : e

o Due Procass Procedures . ' o ’ T

_ T ‘Assassing Student Needs
o . — Classroom. Mansgement | . S
: : —__ Teaching ‘Techniques for Severely and Profoundly Retarded - .
N ! —__ Curriculum Wodification and/or Adjuscaent for Handicipped Laaraers .
T e Selection, Modificacion and Evaluacion of ’;n;:rdc:iond.m:ct'ials
: L - T for use with Handicapped Srudents ) S
o Use of Anscedotal Records and Observations of Srudent Behavior - - o
___ Teaching Techniques foT Bandicapped Studencs (by catagorYy of handicap)
i Evaluacion Techniques for Individual Student Learner/Group Prograns o .
"7 Davalopment of Effactive ‘Caﬁuniu:ion-Skuls:!c:mn ‘Spacial Taacher/ . .
~Ragular Tuchtrlmi.nu:u:orslsupcrvisorslSuppo:: Personnel/3oard . o
Wembers/Parents/Students . .. ’ L o : :
— qu::nui.LI'rcc‘a’nicali Opportunities -for the Handicapped . - o
: ) . . __ Proceduras for Establishing Sheltered Workshops fof Handicapped Persons -
i _  Bow to Choose Curricujum uscerials for Particular Styles of Individual '
o Techniquas of Teaching Secondary gandicapped Students -
;__Canfidoncislicy of Scudent Racords. - ’ T TR
____chhniquu for Working with Paraprotcuionals S - Lo
- ocher_ . L i . L - i

2. Hhcnlm would you prafer !.n-;urvicl. training be ‘offersd?, .

___ Duriag School hours S - S
T Summer courses - : . T oL P o

: Week nighss - : o : L ‘

Professional ‘Improvesant Vgatings R

: ~___ Summer Conference o

. “ Othar ' )

—
¥ ei—
—g—

,

3. Would you prefer in-service :fli#ing to be offctcd‘_ for Collcic cradic?
Y C L

4, Please check the position that ©AsC nearly. describes your _po_si;i‘qn:"

Superintendent OF Director.

o — Principal or Assistasc Director

. : . Psychometzist ‘ oo S S IR
___I.uru.azubf I ~ e '
—__ VYocational Teacher =~ e ‘
— Regular Secondary. Classctoom Teacher R
—__ Special Educaction Classroom Teacher (Secondary)
"___'lquh: Elesentary Classroom Teacher -

- ___ Specisl Zducarion {lassroom Teacher (Elementary)

w . . L - ——

j»_.‘; ‘ - . E' » 'u v. } ‘. - i 13‘,;
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. o Appeudix C-3
Councy-District Name TEXAS EDUCATION AGENCY
Dopuruqnc ot‘ S::ocial !ducaci.on

COuncnyis‘::icg Nunbar

Insexrvice Priotity urvey

- . 0 L. ” . a4

Authority !or Dln Cc:uoccion: c::lpnhcnli.vc System of Pcnonncl Devolopncm: Public
Law 94~142 §1219280-386

rlann!.nq inurvicc training acciv:.cin dur!.nq 1978-79. .
) . A3

'Pm I

Planned Use of Dln.

msmvx’cz NEED c:m:aon':' o : T

Instructions: Respond co sach Ttem Delow in chc £ouowi.nq nanner:

*irst, Aindicate the number vhic!g hest :cp:cunc: your po:ccpcion of youx ovn lcvnl of need
with respect to the skills or competancies listed. The term "nesd” ‘mearns your own per-
ception of a discrepancy Letveen tha level of compoccnco you believe you should have and
the level of competercy which you actually have. .- A."high need” indicates a large dis-~
crepancy, and ‘thus a critical u:qcnéy to improve competencies in this arasa; & "low need”
reprasents a minor discrepancy. For some of the areas listed, it may be that you pcr-
ceive no dilcuplncv or need of this type. Use the following code in indicating your .
respcnses: 0 = No Need; 1 = Vu'y Low leed; 2 = r.ow Need: 3 = M.dium Nocd; 4 = Pigh Need;.
and S-Vcty Righ Neéd. . o o
Secondly, mark cho item (or icnn) under uch hccorod clclthy that vou. bcu.vc‘ is an’
imsediate "highest’ pnoricy" nrqu: or objocciw for training, uqudlen ot your over=-

all rlcig_qi chc cacccory

1..

3.‘

4.

Implementing ml
- Weiting. instructional planl based on >
Monitoring IEPs :
Other (specify):

Y

VERY -
’ o : NO HICH .-
1. Mllllﬂllnﬁeildnoltic Procedures . o NEED MEED
A. Inaf:u-.ncncvclopmnnc.....' i . .;Q....L._._; o1 :‘. 2.4. 5.
__1. -Davaloping basic skills assessment procédures o
2 Developing informal instruments .
B . . Developing criterion-referenced instruments )
- . Developing pzocodurn for nondiscriminatory testing -
. Daveloping system for monitoring c.tcctivcnan of -
N individualized programs (i.e., pupi.l progress) '
6.  oOther (:pccity) ; .
». v!nltr\mnccciuzacion.v. ... s e e e e e e e 0123 45
B ud.nq basic skills assessment procedures ' )
z. Using informal instruxants .
. Using criterion-referenced instrusants
—_4. Using nondiscriminatory testing procedures:
. Using system for monitoring effectiveness of .
. individualized programs (i.e., pupil ptoqzns)
) 6. Other (lpocuy). v .
S 2. Individ\nl Educationil Plan (m) y .
VA.'mmpaxuion.A.'a... ..\).‘.2345
' 1. Utilizing assessment “information. . . -
: 2. Establishing annual goals - . . . -
) 3. Writing short-term ocbjectives ’ . : .
4. Other (specify): . _ ‘ _
3. Admission, Review, and Dismissal (ARD) Process. . . . . e s ew O 1 2 3 4 5 '
1. Conducting a staffing (seeting) : e N B
2. Making placement decisions ' '
] « _Axruvqinq for mlti—aq.ncy connboucion .
4. Other (specify):
c. mnplmuuon 01 2 3 & 5

pmnmuuuocmlnls.mve -ro:A . _ R
Texas Educition Agency - . . o . . . . .
$pecial Zducation bov.lopunnl Suv.cu :

T. Kayes Prothro o o
. 201 talc uw.ath Street . : o L *




- .o . . ] . . . "‘ " . L ) - . ‘«‘ ' : mr
‘ ' , i o . - B HIGM
3. Imstructional Froqramming S Y . © . NEED * NEED,
L o xv P - . . . "~ . ) - X T
A.. Dafining Personnel Moles. ... . . ', % ('v & o . . i v s v e 0 ) 2 1 4 5 .
- . e —l+ Mole of classroom teacher o ’ ‘ . , . T . v
.« . . 2. Role of rasource teachar . L ' . i
. . ' « Mole of supportive gu:-onpcl v o : T
: . < -9, Other Anpecity) : - s C T
o m Orqlnizinquloutcn...,.....r..........'..‘. .0 1.',2:5 4-5
K -~ 1. Translating IEPF into instructional activities ' L '
A 2.. Selecting appropriate curriculum and saterials , .
B . . T 3., Developing/adapting cuxriculum and utlrhh : - - .
. R 4. Working in mltidisciplinary teams - L -
. . S. Obtaining informatiom on. avnihhiuty of rnou:cn T B
= ~br Secondary programs - . o RE
i o . D+ Elementary. programs L S ’ ' ,
L v .« ® . ._e. Early childhood programs °
. L : " __4.. Pre-vocaticnal programs: . _ . -
‘ . " S+ Caresr/vocational programs L. ' B o .
.. [ Qther (sp.cxty): . — . - . o R
o ‘€. Individualizing xn-:m:ciou R I A R R I
T . . 1. Aalyzing lumiuq tasks - ' : .
a ) L 2. Techniques in such aress of indlvidunlizod intt.ruction as: 7
: . R -3+ Developing learner involvesent. A
- _-___b. Differsntiation of nnqmnt: _ R : R PR
N . . ._-. Plcinq R .. E . ) 2 . .
3. Varied luf":l.nq plttl:ns . o :
S+ Teaching sf.:ltoqiu e,
. . Using materials - R
i . <9+ Developing materials
° . sam e -Developing learner objectives N
’ . ~1. Reporting pupil proq:us
4 3. JLt)thq:' (spocity). . . : ) . .
- . a2, ) " n - g . - . g L . N . . S 2
D. cllu:oo-mmq-tncsuna................._..01-'-2«'345»
Develdping classroom orqanizational skills of school personnel © . : )
- 1. Managing the self-contained clun:oo-
L N . 2. Managing~ the teamad 'classroom, )
e S, 3. Clns:oo- managesent using l resource teacher . R
E. Parent Training Procedures. . . . . | . e el e 01 2 3 4 s
| ‘ 1. Understanding legal rights - o S e ’
‘ -2+ Involving parents in. educational pzoqull : ’ S . )
3 ,Othlr (lpocuy)~ o N S IR -
. ’ - . R i . . o ~A ) - ) .. ) l'ﬂ,/_u_.,_,
r. quu_ht:.onn....._.._....".......-.‘;...-.v..0 1234.5 ‘ o T
> : .1 1Implications/interpretations of the Education for All AU : R
. . Handicapped Children Act (Public Law 94-142) . : S AU
) o 2. Overview of state and federal lausg, requlationl; and ) B o
- : o .. - quidelines relating to general and speCial education N
L. " 3. Due process responsibility of spocul"and rcqu..ar oducntion‘
A P rut'.tnq procedures. o
S. FKnowledge of uqonctu nndn:od to uuist 1n n«tinq neads ot S
handicapped childran :
. 6. Othnr (npacifx)- : . )
v e ) ) ' pm II; ‘R!:SPONSI!IL'TY FOR THE
) : 4 . COORDIMTIOH Q‘ INSERVICE PLANNING AND DELIVERY )
7 i !mt'tucéionr Which should h. primrily ruponublc for coo:dxnntinq the plunnmq and
delivsry of inservice tz vunmq in uch of the cat.goriu indicltcd b-!.cw? Mark . -
the a riite colusn. - !
LEA = local -ducat:ion- agency - - < TEA = Taxas ..duca!:.‘..on Agancy
" . ESC = edycation service center '~ IHE = {nstitytion of higher education. .
S - o - LR RN R 3 2 1 .
A, A-n’-mne/onqmuic Proceduies © o jrEalesc [TEATiwE'] [ e [Esc TTEA [IHE |
1. Instrument !:.volopcm:-.-n.......-.... ’ ]
- 2. Instnument L‘tiliueion reseworiiiaiaae. ; : ‘
- T om. _'xmtvidual Educational Plan'(1EP) n S UERE SN N —f— 1 -
0 L IEP Preparation -eereerseeecceencieensnai| ) R s
. . z‘ .:, ml“‘ut:w.?c.-tlonpncnuqoon.-u.f . . . N 1 Lt ) l.' v‘ .
ERIC " - - o - 136 |

| e




o . 1wt 1 . ! 2 ), s
B . A - _xn-:mcuml Programming : |ZEalesCiTEA JINE| | LEA L ESC | TEA | IHE |-

1 ’ 1. Cefining nzlonncl. Aole@ecroreccrrecis . ' . ’ 2 N : :
2. No:q.niginq-um‘.u--....n......" } : g ’ . ) o .
3 Mividulllzim Instructioneesscccocne ’ g : ] - ) o o, - .

N Cllllm mmt Sf(ill.u--.,-....- N . - } . .

3 5. Parent 'r:uininq P:oc.duxu------------ s ek

"D. Other (specify):_ - . : : . L
- E. Other (specify): S - o

. . - s . . S .. e
)

. ' | PANT III: RESPONDENT INFORMATION

‘ : ‘ Froi‘nqumI Hom:ﬂ.‘c-uon !ﬁrk one] (Note: The term "general oducntion" is used S '~,

L here as a qem:;l tarn for special populaticns, vocational, of any other' cat:.qo:y . . ’
besides special educaticn.. Pluu im:lud- the specific area you nprcunt 1n ehc

‘| appropriate blank.) . . .

o __0l. Administrative: general education_ S - . o S
: .02, Building Principal: general education. . L B LA
03. Instructional: general education il . S - T w T

04. Administrative: special education
05. : Instructignal: special education
06. Related Service: special education
7. Supervisory: general education:
. -Supervisory: special education :
09. Professional Supportive: special qducaeicn
10. Paraprofessional: general education : .
11. 'Paraprofessionsal: spocnl.oduaacion . . *

- 12. Parent

’

13, College/University (ldliniu:ativc) general education
14. College/University (instructional): general education
15, Coucqc/Univuu:y (administrative): special education . )

16. College/Univarsity (instructional): special education . .

:17. Nonpublic Administrative ‘ . . “ : o ’
' —_18. wNonpublic Imstructional S S , , ‘
o ' : 19, Othcz (spncify):

— s

s

. ERIC

PAruntext provided oy enic RS
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e Appendix C-3
. o - ¢ WISCONSIN L o
: . : : : ‘ ’ E e - Rough Draft
. _ L o ' o ’ . - " Revision #3 - .
AR . NEEDS ASSESSMENT o

DIVISION QF EXCEPTIONAL EDUCATION AND SUPPORTIVE. SERVICES

In order to plan effectively for a céordinated‘inSeryice edudat16n p;qgfam

~ involving exceptional and regular education, your input and'suggestiqns are
crucial.. Pleage rate each of -the ipservice ijectiv'es bélow according to
‘your n?eds for professional growth by circling the appropriate'number;f N
according to the following three point scale. Be sure to rate every item. v
Feel free to add (and rate) an-itemﬂyou feel is not ‘covered. ) e
-1 = essential - - _ e - )
: 2 = yseful, but not necessary - - o
3 = unnecessary- ' ; ‘ '
. First and,seéOnd choices of Broad areas. o ® )
. - A. Commufiication Skills
Rank Order the Top Three. ) )
o : ~ i. Increasing communication and uﬁderstahdiﬁg between regular and”~ 1
e exceptional education teachers about mainstreaming procedures = .-~
‘ - - and issues. S o ' -
' 2. Devéldping ppbcédures for written commuhiqatidns in monitbring. 1
EEN students' progress. - R - o
- : . . o R )
3... Developing skills in relating to and using administrative gnd 1
" supervisory personnel (principals, supervisors, PPS field S
- counselors, program administrators, etc.)
4. Using~effec;ive listening skills with adults and students."z" L1
5. Developing skills. as alqbnSultant/advocate for exceptional . 1
education students in the schools. = ’ I . - -
. 6. ,Inéreasiﬁg Self—awaréhess of how one's actions affect others. !
7. 'Inéreasing awareness of the needs of minority/culturaily o 1
- distinct .students. .- o : : : .
l - - ¢ . N ’ ’ ' ) - . - ’ - - >
.8, Raising awareness of what it is like to be handicapped (any -1
disability area). - - ; ST . :
' 9., Dispélliﬁg myths ébout»hapdicapped students.’ o T

cp,

A . . . 3 .
_10.. OTHER (spécify) SR S AR




B,

-, .

General Policiés and Procedures S - S .,

1.

- -education. ‘ : s

Understanding the process Gf referral.to the multidisciplinary
team, assessment by the team, and programming into exceptional .

5 ° @
Becoming familiar with the criteria of exceptional education
programs as put forth in legislation.,‘ ) T

.

Understanding the role and function of the TEP: exceptiOnal and

“rggular education (development of\ the document and its use in.

pkogramming) .

Increasing: knowledge of federal and. state. legiSlation mandatingb

.services to the handicapped (®. L 94—142 Chapter llS)u'

OTHER (specify)

Curriculum. Issues

'Obtaining kngwledge of characterist1cs of students in various

. Using task analyéis and/or a competency'based instructional

sequence of sklll acqu181tion ifi the classroon.

General

Teaching exceptional education students school survival skllls,_.

i.e.,.following" directions.’ "teaching plea51ng behaviors
- I.‘

exceptional education programs.g

Developing curr1culum for the non—reader.

'y

.

Adapting materials and teaching techniques to meet a variety of,
1earning styles and on various levels.! :
Indiv1dua1121ng°instruction.

I ;

Team teaching as an aid in mainStreaming

[

approach in the classroqm.

&

~

Elementary Emphasls ' o ST

o
- v

Adapting regular MPS curr1culum for exceptional education students.

Understanding and using regular education curriculum scope and

. .
-, < EEE . - « Y
L9

.. S Secondary Emphasis" o SR

- Adapting secondary curriculum to the exceptional education stu- L
: dent needs (all academic areas)

o . . . - - B
. . -~ - - d

1

.1..

2




11. -Reading instruction for the secondary-eXceptional education. _ 12 3
- student.’ . . I o

12. Becoming familiar with the overall middle school plan and the , _l 2,“3."
role of exceptional education the middle school concept. e

13, Developing a vocational education curriculum in the secondary' 1.2 3
schools (middle and high school). '

14. Increasing knowledge and use of existing vocational/career o I 27 3}
- education opportunities for exceptional education students. ' '

.

15, quER (specify) ' . _ o | ) : 102 3

D. Classroom/Behavior Manag ment

’l; 'Motivating reluctant" students. L f o *.,'_v,' 1 2 3 d
o, Understanding and using the difference between discipline ) » 12 3
and punishment. ‘ . ) B ST '
b ' ¢ )

3. Developing alternatives to suspensions in managing behavior. - 1273

4. 'Using basic’ behavior modification in any classroom.a:y- .~_ o 1 2.3

5. Developing methods for working with aggressive, disruptive . 1723

* students. - - ; SRR '

6. Identifying and reinforcing appropriate academic and . ,., 1 2 3
behavioral strengths in exceptional education students in : ol
regular and exceptional education classrooms : o

) . .

7. OTHER (specify) s o ' - 1 oo T 12 3

_E. Auxiliarthervices .
“ 1. Increasing knowledge of role and function of social'workers, ) 102 '3'y ‘
psychologists, and guidance counselors. :

4 . K

2. Using human relations'personnel in the gchool. - . 1 2 3

3. OTHER (specify) _ ) - o 1 2°3

F. Parent Concerns . )

1. Understanding group and family dynamics and how they affect : 12 3
students in the schools . ' )

2, 'Improving the relationship between.the family and the school . 12 3 g

‘system.

o




5.

_pecialized Inservice 1_Eics '

'Using both objectivity and empathy in handling parent—student,
- gltuation.

Developing effective written and verbal communication skills in :

working with parents as part of a student S. total programming.

OTHER (speclfy) o

1.

2.

3.

g

_ OTHER (specify)

.

Ut11121ng basic sign 1anguage when - working with deaf students.

Becoming aware of how)deaf children learn language\

-

Developlng auditory skills for deaf students.

Modifying curriculum strategies and behavior ‘management
techniques in the regular classroom for various severity
levels of handicapping conditions.,’

Understanding the special needs of bilingual exceptional
education students.'

Developing curriculum, materials and . methods for’ bilingual
children in regular and/or exceptional education classes.

Integrating autistic children into the school setting

1
12
12
12
1 2
12
1 g
1.2
12
12




' Appendix c-3 - ’ - BRI ' -
~ WISCONSIN: ' T
LEA COMPREHENSIVE TRAINING NEEDS ASSESSMENT

This Needs Assessment is one method the school districts may use to détermine areas of need . for inservice purposes, ’
‘These areas of, need may then be covered in inservice sesslons which are to-be outlined on the P.L. 94-142 Flow-
through Application, P1-2111, sectron lll J . ' o .

The Needs Assessment should be completed by a representatlve group of people, in. addition to an Advisory Commrttee,
involved with students with exceptlonal educational needs. A samplmg of peopIe who might complete the assessment
could be drawn from the types of partlcrpants isted below LT P :

After the individual forms have been completed they may be summarized usrng one of these Needs Assessment forms

and indicating the type of person reporting by using the code letter for the categories listed below. Persons completlng o

this form-should check those areas.of inservice which are needed now (ln the next school year) and/or. |n the future

(sometime after the next school year). ; . S, .
A=Regular Education Teachers & Aides - : N=Day Service Center Staff !
B=Special Education Teachers- & Aldes ‘O=State Res. Facility Educatlonal Staff . =
. C=Regular Education Administrators ) P=Correctional Institution Staff : -
D=8pecial Education Administrators R Q—ngher Educatron Staff " . *
E=Special Education Designees . ' : R=School Board Members’ ' i N 0'
F=Regular Education Supervisors - S=Parents/Primary Caretakers e 5 |
G-Instructional Media & AV Staff . T=Physical. Education Teachers - - o
"H Local Voc. Edication Coerdinators o ) U=Art Teachers - . c - )
t ~School Psychologists o . VeMusrc Teachers
~J =Sehool Social Workers - A W=Mental Health Bd. Statf
K: Guidance Personnel- ' © X=Developmental Disabilities Board Staff
L= Spec. Educ. Instructional Materials Ctr Staff Y—Recreatlon & Parks Personnel

' M=Head Start Staff . 'Z Transportation Personnel'
*OTHER (Attach description) : :

Agency/School Dist. of Person Completing - S : - Code Title
INSERVICE NEED ~ |NOW [FUTURE | - . INSERVICE NEED |NOW |[FUTURE
M-Team Process & IEP S _ PO Attitudes

. ) Implications for Special Edug.
Eamly Hientihication

: "Effpcts on Rogular Proyrarmmin
Helerral & Soreeing Procuss: Role/Obliga- v 9 e i

Juons ‘ : . - . : Obllgatrons ol Teuchurs Roles

Role’ & C_!)mpositlon of M-Team ’ Communlcatron Sotial Development, _ ,

: : . : | "'& Gradin -
* Assessment & Decision Making - ol Aing

: L : Least. Restrictivé Alternative -
Placement & Follow-up. Procedures

'Relatuonshlp of Federal/State Laws

- . -

Procedures in |EP_Deve'Iopment . : ’ to Regular Teachers
Roles & Responsibilities of Parents/Reg. - ' Communication: Teacher—-Teacher &
Educators in IEP Process . . ! Teacher--Parent
' Responsrbrlutres in the implementation of - ' Accéuntability N
_the- IEP. . , : -
2ero-Reject Concept
Format of the IEP . aro-Rejec P :
- ° IR Iatron hip to M-Team
Related & Supportive Services € ship
Roles of Educ.. Personnel from Other - {Interagency - Cooperatlon/Communv ‘
State Agencies’ Programs : . __gation
. . ' ’ . Roles & Rasponsibilities of Various :
- Mainstreaming , : - : - Agencies . : -
Detinition T o ,‘ Cooperanve Agreement- DPIIDHC & . - ’ ’
. : | - DHSS Des - .
Preparation of Normal Chrldgen for EEN ) - / - ’
Children - . : : ) Cooperatlon amang SEA. “Teacher
B : Training. Institutions, LEAs, & State
Instrucuional Materlals, Equlpment . : ) | . Agency Educational Programs

esburees s

v




" “Resource ‘cdmmuniw Agencles -

" Parent Counseling .& Training

’ mfunnatuon on Parents’ mghts & Due

~ Public Relations/Honia-School Communi- -

_Transportation

. Non public .School Relutnonships

Snciion 504,

‘Rale of Voeational Education . -

.Use of PL. 89-313 Follow-Through Funds

Inmractlon. DPI DHSS & State/Countv

Administration -

"Reordering LEA Priorities

NSERVICE NEED .

e e e m etee s ek m TR RACKITN e e

.

Ligat tamiticotions

Coonedination ‘of Services of Various Agancies

Uhiuersu;y Program Offerings/Certification

Data Management Systems

Cooperanva Plannlng

Awarenoss of Responsibilities -

Information on*ChiIdren & Parenting

Process

Paront I\(Msurv Committon ’ .

Earty identification -

0.3 & 3 and above Services Available
cation

Knowledge of State & Federal Laws &
Reguiations (Chapter 115 & PL 94. 142)

Fiscal Matters

Pfogram Deve!oprﬁem & Evaluation

Model Delivery Systems

Data Management Collcctior.\. & Analysis
Mnn.'fqmn(.'mIDvissaminsmbn )

Programming Alu,-'métiveIDrop-outv Prevention

Personnel Management

Due ProcesslProceduml Safeguards

Confidentiality

Paper\_nork Reguirements
180 Student Days & PL 94-142

Review of Administrative & Professional

Personnel Responslbllmes before PL 94-144 )

" PL 94142 and NOW

Secretanal lnser\nco: . Forms, Depaninents,
Terminology, Diagnosis/Evaluation . -

Fiscal Res.ources;- Set-aside

Elﬂcxm/f«?g L

Aruitoxt provided by Eic:

NOW

FUTURE"

Eoh e

OTHER:

|NSERVICE NEED

NOW

FUTURE

e ——c ey e AVIY W R g

Comp. ’fmining ‘Prngrnm

On-gomg Child Find Acllvnms--School
Census

Curriculumy Review

Review Current CurrlculumuExistmq &
:New EEN Programi =

Vocanonll Programming—-Cumcular
Modification :

Ralated Programs & Matarin_lé o

'SEIMC Role in AEP fulfillment

Prevention & Awaraness of Davalop-

mental Disabilities through
inclusion in K-«12 Curriculum

(Specify)

i Y
MR,
wtd




. Appendix C-4 E - S

B VERMNT  EHA-B LEAP #___ .-81

- |i. NEEDS ASSESSMENT - A

P

K. Who participated in the district Needs Assessment? . 7
P e e N

o, T

'.“-\\‘;Tﬁ; Procedure - : S S )
Persgnne == PR Anformal |Formal - Existing

Grour ﬁNf\\*‘-~“>“Survey | Irterview | Interview jRecords

» Elementary Regular v * - 1 . B | ’
‘., {Class Teachers ; : ‘ B S R -

i Secondary Regular o L
Ctass Teachers ' - . .

\_;Special Educators

Adminisfr@fors

} support Personnel

i Paren#s‘

Paraprofessionals

B. The tollowing criteria were meT by TheadiéfticTVNeeds Aésessmenf;?v»' - IR o

W ‘ AII d15Tr|cT Specual Educafors parTncupaTed - yes . no

- . At leaST 20%' of non- specnal education sfaff -;vi }yes o po.

' C. The foJIowing-conTenT areas were udenfufued /5-needs for furfhc: Trainxng

— Training ] . . S T
.PetsanneF‘*-‘Ngggi§\~“ o , o : .
Group . ' " Priority #I Priority #2 | Priority #3
Elementary Regular.- |- ' v - o
Class TJeachers ____ : b : L o
| Secondary Regular . o ' S S -
| Class Teachers

Special Educators

Administrators : ' a A e

T Support Personnel - C . L

Parents o BTN | S L e

I Paraprofessiopals

S

" D. Additionat |nformation (Optional):

14

T




~ Appendix C-5
MISSOURL

-~
~

. HOW TO CONDUCT A NEEDS ASSESSMENT

‘

A Comprehensive System of Personnel Development neéeds assessment is a
gset of activities conducted to determine the district's inservice training
and personnel development needs of professional and support staff. Needs..
~ dssessment data should be the basis for planning inservice training, ' -
. -personnel development, dissemination and adoption of promising educational '
practices. - o . R B

Inservice Training Needs.

1

While all education personnel will have many inservice tréiﬁ&ng{needs, it
is important to emphasize that our concerns here relate to those knowledge
and skill areas which underlie” the effective implementation of Public Law
94-142. The inservice needs of theuvariousupersonnel»categofies_(e.g.'regular
classroom teachers, psychologists, teachers of the Behavior Disordered, physical.
~ education teachers, etc.) cannot be determined without undérstanding how these
. various roles must function under provisions of Public Law-.94-142.. ot

A knowledge base is_needed by all'school persoﬁnel and hould'include:' o

S0
1. Knowledge of laws regarding the handicapped.
2. Knowledge of handicapping conditions. . ’

3. Knowledge of P.L. 94-142--terminology and definitions
. (e.g., "least restrictive environment," "free appropriate
public education"). . o e
Understanding of appropriate instructional gettings for
_the handicapped. - .  ° ' S e
Knowledge of child evaluation procedures. ’
Knowledge of procedural safeguards.
Knowledge of IEP (individualized education program)
Knowledge of state and local guidelines. for implementation -
of P.L. 94-142. - , o L
. ‘Knowledge of least restrictive placement possibilities. .
10. Knowledge about related.services and,their availability.
11. Knowledge of special education. instructional materials
and media. - =~ . S
12. Knowledge of promising educational practices.

©

o
.

- §kills needed tojprbvide an appfopria;e eduqatiog.tdmhaﬁdicapped éhiidreh_
and youth vary aeccording to responsfbility differences.betWeen‘cq;egofical
personnel. Some skill needs common -to all teachers would include:

‘o

Use resource room materials and staff.® :
‘Use peer tutoring, teacher-aides, and volunteers.
Use diagnostic and prescriptive techniques. '
Participate in, design, and implement IEPs. ..
Communicate with peers, parents, and pupils..

%

s o

PN

Mbnftot individual student progress. : S
Gather and interpret data about student performance.
Select appropriatg-curricular-materials. o s
. Adapt available curriculum. R
Provide small group. instruction based on identified " ~
' student needs. = - s - L RS

ooo’ou'o«u‘&\w&ﬂ-"
st w

=

[




-Some skills}common

to elementary.eddcators would include:

>

"Some'additiohalnskills common to all educators regarding the IEP process
» . vwould include: - : _ o Y

1. .Screen: 'Identify'students witﬁ,Pdssible problems.  ’.’ ' .,“_ ' ;. 4
2. Refer:  Identify students.who~may'need.épecial-suppo;t services. - : :
3. ‘Comply with the -law requiring nondiscriminatory testing and

parent permission for individual evaluation.

4. Compile information related to stgdents?.educationall emotional,
- . and physical functioning. - : ~ o '
5. Ensure that due process procedures have been met in determining
child's eligibility for special services. o T
6. Meet with parents.to share assessment -and evaluation data.
' 7. Participate as a team member in the development of IEPs.
" 8. Provide goals, objectives, hnd'minimal'compétence criteria
appropriate to a-child's needs. - . .°. - T o
9.. Implement the' IEP developed. by the school team for students

... . in the classroom. - o S o
10. Monitor student progress to ensure that goals and objectives
* are. appropriate and, being carried out and that progress is

. evident. ) B - ‘ S :

upon and put in_a cheeklist format. Competence could be assessed at the level(s) -.
‘desired. ‘A sample checklist format could read as follows: - .*° - T T

H : ~

1. Early identification of student needs. . ,

2. Individualized direct instruction techniques. :
3, . Effective organization of .the classroom for instruction.
4. Effective assessment of student strengths' and weakne§8es; E
5. Effective classroom management skills. : o )

. Some skills common to secondary educgtofs would include::

1. Teach the underachieving student: . Lo
2. Use peer tutoring procedures.- S -

*3. Modify strategies to reach. content area goals in the
- areas of materials, expectations, imstruction, and )

. student performance levels. - = :

- . 4, Participate in team approaches to instruction..
5. Use effective questioning strategies. .. e e
6. Assess student modes or responses. S ' .
Some skills common to special services staff would include:
. .1, 'ChildgFind. = - . .
RIS 2. Screening program development and implementation.

3., Evaluation/diagnostic procedures.. ' '
4. IEP process coordination.’ ' ‘ . _ _ o :
5. Placement (Least Restrictive Environment) ., - S o e

o 6. Program review. L o ' R

The above listég"areaé”bf'knéwledge and skiils might be condensed or elaborateéd -




A
-

' CHECKLIST T: KNOWLEDGE BASE .

-

DR

What teachers;nééd.;d _°_f What level bf compétepce do.you expect of - , :
_know about P.L. 94142 our teachers? - o : -

Can
~ Define

Can
Identify

, -~ ‘gan |
.. . Elaborate |

1. Knowledge of laws re-
" garding.the handicapped.’

-2.'~in0w1edgé of handicapping
o conditions. R
NOTE: See sample-of‘an alternafive'neéds assessmeﬁt'instfument on'page

a .
- v

Personnel Development Nee&s'
The district's personnel records-provide.documehtétioh'of the need for

certified special education teachers. The district may have regular educa-
tion teachers who are willing to commit themselves to work toward special -

‘education certificates and serving in the district's.special education

program. This information should be documented as part of the needs dssessment

Disséminat;on and Adoption Needs

The State Depértment of Elementary and SegondaryAEducation is mandated
to acquire; review, disseminate, and adopt (when appropriate)~promising :

~educational psractices. Access_togthe‘1nformatiqh is presented elsewhere
" in this document. Prior to identifying the mostvrelevant.media,~1nstructiona1
.- material, and model programs, the district must know their special education

program needs. This needs data might be acquired through staff requests; '
monitoring reports, formal needs assessment, or other activities.

* B

. .. B Ce . . D
! ‘ s Soutces~of.Needs Data -

o

‘The process for needs assééément‘may,ihclude bothiformél and informal _
" techniques. No single instrument or procedure may. be viewed as appropriate -

for collecting information from the broad range of personnel and content

" area which must be addressed. Some ‘suggestions for gathering the information

n

" include:
.~ Personnél records - S R f; . o
- Analysis of child find and census data compatred to child . ry
count and current caseloads -~ | s . A ce e

- Monitoring reports E :
- Documentation of staff requests

- Formal needs assessment instrument - . , :

Z LEA Personnel Development Committee . = . ° .

P

o R L. .




- L. ) o : ‘- ’ —;, . - ' i s oo R . » T o
' oo AL -
SR, g ":)i
This 1ist is not intended to be exhaustive; consider using o_t_hér existing - . .
- data sources and structures whenever possible and appropriate. : o
: " Organizing and Using Needs Data T e

" The needs assessment data collected can then be translated into needs
“statements. Needs statements are ‘1isted without referring to the cause or- . .
' reason. They are simple statements of the difference between what was expected
- and what is actually occurring. For instance, the director of special education
_documents the need for training teacher aides. The needs statement would read: -
- Sixteen of the eighteen special education teachers reported
insufficient skill level on the part of teacher ‘aides in the . .. ‘ e
area of child management. (See Appendix for other examples) -~ . = !

The‘developmént of needs statements is not é'nécessary-step;z It'is;;hOWevef,‘
helpful to developing measurable objectives for meeting personnel needs. The
needs statement in the above paragraph stated as an;objective-wouldsread:._

. During FY 81 the district 'wiv_il-fa_conduct:-'f,buf/two hour training . =
sessions for the 18 teacher aides~cutrenfly’emplqyed;- U

Further, the narrative that must be developed to describe the results of the
‘needs. assessment can be written quite easily using the needs statements.- The -
~ personnel needs assessment is to serve“the.loeal-district)and»the'siate_1n' S
" carrying out the CSPD; therefore, it should be reported in a manmer that is - = ‘ ,
" clear to any reader of the CSPD. . - e e o

When .the district's inservice training and perSOﬁnel-development-needs.have o
been identified and needs statements written, they should be ranked in order
of greatest or most important need. . This priority listing of needs will
help the district select the needs to be addressed at this time. -

objectives, activities, and evaluation are to be writtem on selected needs
- gtatements, using form 70-742- 201 (See -examples in appendix). - = - -

"NOTE: THE TABLE ENTITLED; "DISTRICT INSERVICE, TRAINING NELDS,” FORM 70-742-214,
 MUST BE COMPLETED. (SEE SECTION III:. DATA REQUIRENMENTS) . o ‘




SAMPLE NEEDS SURVEY FOR SPECIAL EDUCATION
INSERVICE TRAINING AND STAFF DEVELOPMENT

'Your assistance in completing this survey is requested so that we might better
plan inservice training and personnel development , -

;School‘District ' S ~5." Building ”.~ L ir' Crade;bevel

Indicate your major professional responsibility. Check the one most apporpriate.~.

CIassroom Teacher S ' Teacher Aide

M.R. Teacher . ' Special Education Director

L.D. Teacher Regular Education Administrator
B.D. Teacher - Consultant - - :
Diagnostician ‘Other Special Education Teacher .

-~ . . -

HIH
|I|.|l

This school year I had direct instructionkresponsibiliﬁy vith'the following.vf
number of children in each of the following categories. Please place specific
numbers in appropriate blanks. o O oo

;Chronqlog;cal.Age:A . 0-2" 35 6-8 __ 9-12 __ 13718 __ 19+

.

'V‘ Handicapping Conditions:

E.M.R. - . .~ Orthopedically Handicapped
' - Speech/Language " . S

Multi-Handicapped

Visual Handicap/Blind

B.D.
Hardaof Hearing/Deaf :

"I' || |

The Bureau of Education for . the Handicapped (BEH), U.S. Office of Education,
defines the Individualized Education Program (1EP) process as including the
. following six steps. Rank ‘these in priority order (1 is high 6 is low) to.
indicate the areas in'which you would like training. _'“« - L

e

Appraisal (Assessment of child to determine appropriate program)
Developing the I.E. P. (Establishing annual goals, instructional;g
objectives, and specifying services) I _,_.' .siq -

Placement (Recommendations for placement and protection of rights of .
parents ‘and’ children)

- -
. D

Implementation of Educational Program (Materials, methodsﬁ and related
services needed to accomplish objectives) :

Evaluation of Cchild- Performance (Determine child s progress looking at
objectiVes, methods, related services and appropriateness of . child 8 e
~placement) “'A‘ o o _ o . o . N

i

Review of 1.E.P. Process (Determine appropriateneas of 1ndividua1 I E. P s"_f S
-~and evaluate the I. E P. process) A S : - R ’

14




1. Planning inservice training and personnel development activities for the

for securing training assistance? (Select two)

Graduate Course ox Program

Other . ...

ST

2. How much Eime,'without financial-reimburéemént,‘béyond

.

year, which of the following would you select as the wost helpful_:gscutcéé .

: . Stace'nggrtment~5p§éiaiiets] '
Professional Development Center  __ School District Specialists
Building Personnel and Resources Trained ‘University Personnel

the regular school

" hours would you be willing to devote to inservice training and/or persomnnel

development activities for the next school year?

No additional time ~+ ___171-9 hours per month*  * /.
‘ 10 - 12 hours per month e
___ More than 12 hours per month -

1 - 3 hours per month
4 - 6 hours per month -

e

3. Rate each suhject area Accbrding:to,jpur interest or need for training.
A score of five (5) indicates great interest or critical need.

a

_ce-Training~Topiqs

Understanding School pistricts -

“; Responsibiiities in mplementing P.L. 94—142

Understanding-the State Special Educaéion Guidelinés'
and Regulations - L e :

' Understandingvand Uﬁing the MulEidiéciplinary Approach -

to Assessment and Programming .

- Assessing Spécial Needs Stﬁdgnég Instructional Level
and Learning Style Strengths and Weqknesses '

Assessing Special Needs Students Behavioral Strengths -
and Weaknesses o — -

Utilizing Non-discriminatory Assesgment_Techniquégr

-

Develdping I.E.Pfs

Understanding and Using Due Process and Procedural
.Safeguards o : - o

Designing Alternate Teaching Strategies for Students
.. with Learning Problems R
Implementing I.E.P.8 in the Regular Classroom

<

DeVeloping-and-Using Alternative InstructionaiJMedié

¢

. . Needs Scale =
. . Little Great -

1 2 3 & 5
1 2 3 &4 5

v




‘ : - _ S o o - L Needs Scale. -

D ' . Inservice Trsini g Topics oo - Little ___Great
Behavior: Managenent Techniques that will Facilitate ' : ' K

Learning for the Special Needs Student 1 2 3 4 5

Incorporating Career Educati‘gﬁ into Curriculum Activit:ies 1 2 3 4 5.
’ 'Evaluating Student Progress and Usins Data to Revise v - o o
3 - Programs , ‘ . , 1 2 3 4 5

f ' B o : . . -

« . 4, Indicate, in the space below, training you would 1like to receive thst has not'
' ' been assessed in this form.

o -




‘.

- Py g
. B
| . | | . .. ) | .
. « . > L .
. . ’

o

 PERSONNEL DEVELOPMENT INSERVICE TRAINING PLAN

Sgnature: Chief School Officer or _
. Agency Administrator

LIS

: CEMAPMRTB -
; School D stric,t/Aéency '
Submi tted: 1978 - ..

T-q xrpueddy

-
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PERSONNEL DEVELOPMENT INSERVICE TRAINING PLANS

Part 1 "~ '.1 . S
Narrative ' T , _ j v
Introduction: Briefly describe the process used for

' determining the inservice tra1n1ng to.
- be prov1ded

Part 11

Training Plan Worksheet ‘

Instructions: Please complete one Tra1n1ng Plan

: - Worksheet for each 1nserv1ce '
act1v1ty p]anned

@

Part 11

Budget Form and Compliance Statements o

Instructions: Please complete the appropriate .
budget forms and have the compliance
statements and budget forms signed by
the Chief School Officer or agency
Aadm1n1strator




 INSERVICE TRAINING PLANS FOR o
ACTIVITIES FUNDED THROUGH EHA PART B FUNDS e

. A

 Narrative - Overview -

The need exists for the establishment in each.dist£iét of a comprehensive .
inservice training program for both special and regular education teachers, .
support personnel and administrators regarding the various needs of } R
exceptional children. In order to support local training efforts, -the S ",
Department of Public Instruction is planning to utilize the following '
resources: - . - - <

1. Department staff will wriﬁe a single projeét proposal
to be submitted‘to the State Board of Educationj -

‘2. Department staff will assist each district in develdping"
: and conducting the district training program;

3. 495,829 of Fy '77 EHA Part B funds will be made available
: to districts, special schools and agencies}

4. Mid East Regional ﬁesoufce Center (MERRC) consultative -
services will bé used for both planning and conducting
the training. - ' ’ ' -

Each district is to appoint a cqmmitteé-consisting'ofvrepresentatives of - _
both regular and special education’teachers, support personnel and '
‘administrative staff. The committee will prioritizestraining needs within’
the district, recommend in-service activities and identify the -individuals
who will participate in the training efforts. The training program should
be developed within the needs identified in the district FY '78 Part B

_ application pertaining to unserved and underserved handicapped children and

the Needs Assessment for Teachers and Administrators. ‘ ‘ : »

o

A district representative will then meet with DPI and MERRC.staff to identify’
how . the available resources can best be utilized. A proposal wil} be pre—=
pared by the district and reviewed by Department staff. . Resoutrces will be
available to New Castle County districts. for the period July 1 to August 31, .
1978 and for Kent and Sussex Counties for June 1 to August 31, 1979. -

Each district must complete an expenditure of funds report on July 15, .
August 15 and September 15, 1978 so as to insure that FY '77 funds are fully et
expended by September 20, 1978. A final project evaluation report will be P
due by September 30, 1978. T o

The district activities conducted during the summer of 1978 may be followed- ~ °

up during the remainder- of FY '79 with additional Part B suppbrtéd training = . R
activities. The district Part B Pilan for "Y '79 will specify the continuing :
staff development activities. : ’




Wofkshop'ritlé;

PART II .

EHA PART B

TRAINING PLAN WORKSHEET

Distript:

" Attachment, 1

Brief Description

of Program and Name,."

of. Workshop Leader
or Consultant

Workshop Objectives

o

| Workshop Participants
' - { Type and Numbér of . ;
Workshop Timeiine

Personnel to be

.

Workshop Activities|And Location

Included

‘IWorkshop :

Resources
EHA, Part B

Evaluation

rategies

Pistrict

'and/or Staté o




" and profitable manner.

: . g e ¢4
- Activities and Resources

—

Prqject Objectives

Each applicant will, utilizing a team of local teacheré, administrators,
and support personnel, develop a district staff training plan which should
jdentify the types of training needed, objectives, evaluation strategy,

activities, personnel involved and resource allocation, - -

Each applicant will establish an internal management system to insure that.
staff attend the services, and that-sessions are conducted in an organized

. -
! , .

Each applicant will insure that,whefi appropriate both regular and special’
”education,teachers»pgrjjcﬁpdte.in planning and ctonducting the workshops.

_ Each applicant will insure that representatives_of'private-schoo]s'have an
‘opportquty to participate.. - o '

Each workshop will focus upon specific problem areas relating to the
 -education of handicapped chi]dren,~i.e.g~non-discrimination in testing,

jmproving parent participation in the IEP process, coordinating the IEP

between regular and special educatjon teachers, spegifying student needs;-
“and allow staff stime to develop practical realistie solutions. -

PPN

The applicant may use funds in part to buy materials, hire a consultant, .
pay staff stipends or substitutes and participant travel. Specific

allocation of funds will be developed jointly in consultation between thé - -
.applicant and DPI. ) - o ’

- The following factors should be consideredrby'thelapplicant‘inlthé

' deVejopment of the training plan.

e

1. Participation should be voluntary. .-

2. Teachers and support personnel should have an active
role in developing the, plan.. ; :

Practical "doing" activities should be stressed.

Teachers should have an'opportunity to try out new
ideas and share their gxperiences. -

5. Interaction between regular and special education .
teachers should be stressed. . - . s
Resources will be allocated to each abp]icant based upon the Octcber 1, 1977
child counts. The_total number of children reported was multiplied by
$6.85 per child. . : . ' ‘




DY R
‘ "‘ o
K .‘

- The amount of funds to be used for Earticipant stipends. for ten month
employees shall be $6.35 per hour when no document, s .being produced
and $10.55 per hour if a document is being produced. Travel shall be
‘at the rate of 10 cents per mile.. Car pooling should be encouraged.

Any consultants which may be hired by the school district are required
to obtain a State of Delaware Business License before they can perform
any service. The district should furnish ‘the consultant with an - - C
application for Business License. Consultants will pay the $50.00. fee for

- the. General Service Business License. ' : - .

[=3
]

TRAINING PLAN FORMAT i - S

The fo]Towiﬁg items are to be included in the training plan:

1. Name of adminiskering district; individuaT“smeitting‘the plan,
date of submission and the names/titles of individuals involved - ~ ~
“in-developing the plan. - - . _ oo A

2. A description of the process used for determining the inservice

’ training needed. o . S

3. Comp]etion of the training plan work sheet($). .- - o e ' ” o
See attachment 17 ’ . .7 , £

. -

-

‘4. Budget forms and compliance statements.

The timeline for the training grants will be as follows: LA ,  o0
1. April 1 - May 1 ‘Meeting on county-wide fesourée ‘ o
| | . © utilization with DPI and MERRC .
2. May 15 ‘Submission of plan to DP.‘I;
3. May 15.-May 30 . &  ReviewbyDPI. . - S
4. June 1 - August 31 ~ Kent and Sussex County Pbogrém’Period ,'. T
~ July 1 - August 31 - New Castle.County Program Period - 2,
- 5. July*15, Augﬁst_]S . Expenditures of fund§ report - " - o
and September 1&° v due DPI (see Attachment 2} et
6. §eptember 30 ; . Final report due DPI oh'project
' - ~ .evaluation and funds expended
> g
v - o
‘. 1y X E fﬂp - -
1 .
‘ 159 ”




’ ,-AAttachment 2

) _ Return to: : S . R o ' - 5
. “Dr. Carl M. Ha]tom S ' o L
, State Director o : _ ' - T .

Except1ona1 Ch11dren/$pec1a] Programs Cr L S o

Due: July 15, August 15, 3 | S 6
September 15 and September 30 ' o

»
e

SUMMARY OF FUNDS EXPENDED

-0 °

&

NAME OF DISTRICT:: L , S
. PERSON SUBMITTING REPORT: S

DATE OF REPORT: . auly 15___ ﬂugusta15 _» September 15, , ‘September 30_°
 TOTAL AMOUNT OF TRAINING GRANTS | -

_AMOUNT.OF FUNDS EXPENDED
BY JULY 15, 1978

® BALANCE JULY 15

AMOUNT OF FUNDS EXPENDED
BY AUGUST 15, 1978. -

BALANCE AUGUST 15 . - : - IR

. AMOUNT OF FUNDS EXPENDED
BY SEPTEMBER. 15, 1978

BALANCE SEPTEMBER 15

AMOUNT OF FUNDS EXPENDED . o
BY SEPTEMBER 30, 1978 _ _ N e

BALANCE SEPTEMBER 30




| N TRAINING CONTENT AREAS: - . | -TIueFRAME: f TRAINING MODE:y  LOCATION:
_INFORMATION SR | S B e :

" FUNDING
- SOURCE:

7

TRAINERS!

9

idfind,

&

Personnel

~{Consultation

PERSONNEL
GROUPS . - -

ase Conference

east Restric~
K I.E.P.'s ..

Handicapping Condi-
i
Live Environmen

t ions/Chj

~—Btat
Eedis
C
Summer

fnstructional
Programmni
Inservice Day
After Sﬁhoolx
During School
|Building Level

i
Procedural
thhén

Bafeguards
Aséessmeﬁt
wOrkshop ,
-Coﬁfse
,Independént
| Federal
District
Outside

pistrict Level
CO;op.Level;
: RegionaIILevell, ,
| state

Regular
Classroom Elementary.
" Regular .
‘Classroom Secondary
Teachers
of Specijal Classes -
' Resource
Room Teachers
Itinerant/
Consulting Teahcers
Psychologists §&

S a

School
Social Workers
Home/

__Hospital Teachers
Speech Pathologists/

2@ xypueddy .

Teacher
Aides
Vocational
Education Teachers
Work-Study
— Coordinators :
Physical Ed. .Teachers
Recreation Therapists -
Physical § =
Occupational Therapists
Administrators
Supervisors
. Other Non-1¥§tructiona1
Sta

Parents

DIRECTIONS: Complete the Matrix indicating with an "x'" the anticipated Content Area, Time Frame,
’ Training Mode, Location, Funding Source -and Trainers for inservice’'activities being ‘ )
planned for each personnel. group in your district. : . . e T

~ FIGURE T

Q | -  ]_fSLl}
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TABLE 5B
PROJECTED TRATHING TIMELINES  T»\_
. SEP OCT | -NOV | DEC | JAN FEB MAR APR | MAY [ JUN i JUL | AUG
Parent/Volunteer ""'"",""“ | oe—t— '§. :
| o ; | B
- Adaptive Physical Education - ; - | &
Regular Educatron ' ..._._.;_.... v — : - N , Z
Dwgnostlc ProE‘eﬂures —_ ] . .
. . ’ ’ X Q '
P.L. 94-142 | ' i i ' »
.lEP Develo»pment - ‘ —_ ' ,.__r._‘ o -
Rearing Officers S P A |
Vocational/Career Education [= L L. .
Instructional Procedures . - - ' — 4
lnterdisciplinary‘ - . - - |
paraprofessionals’ —t— o .——-—-——1 )
. » o5
. I
: IR A 31’»'
- N




.~ - TIN-SERVICE

- COMPLETION

DATE

June -
July 1978

June 1978 - -
January 1979 -

Auguxt 1978 -
May 1979

September 1978

September 1978
November 1978 -
February 1979

o April 1979

" October 1978

. November 1978 -
. March 1974

December 1978

,Apliendix D~3

IN-SERVICE CONTENT
Kansas Plan '

Desifning a Comprehensive »
Staff Development Plan

3

Maintaining the Handi-
capped Student in General
Educational Settings

Kansas Plan®

" LEA instructional staff

Role and Responsibility
of the Special Education
- Paraprofussional

Severel_w) Multiply ¢ ..
Handicappeg -

Parental Involvement in
the 1EP Process,

S

]

Role and Responsibility

" of the Special Education

>

December 1978
December 1978

January 1979
February 1979

February 1979

March 1979
“March 1979
“March 1979

March 1979
April 1979

May 1979
May 1479

May 1979

" Due Process Hearing Officer

Descrepancy Evaluation
Adaptive Physical Education

Severely Multiply
Handicapped

~ Severely Multiply

Handicapped

Severely Multiply
Handicapped

Severely Multiply
~ Handicapped

Adaptive Physical

Education

" Monitoring the IEP Process

Program Evaluation

~ The IEP Process and

Vocational Education
Early Childhood
Nan-discriminatory

Asnessment

Severely Muitiply
Handicapped

TARGET POPULATION ~

LEA project staff .

o

80 1.LEA administrators

300 generdl educator
facilitators

LEA ':dmininntive staff

LEA support staff

40 paraprofessional . -

‘facilitators

&

50 superintendents

150 parents

©

75 identified hearing
officers
5 LEA administrators

20 LEA facilitators -
20 ancillary staff

30 teachers of physically
handicapped

20 deaf-blind teachers
10 autistic teachers

10 severely learning
disabled teachers -

30 special education
administrators

20 trained LEA facilitators

50 gzeneral education
administrators

30 1LEA staff

50 teachef trainers

20 multi-agency personnel

80 LEA diagnostic stalf

G0 lelchers. ’
20 direct service personnel

16

v

Kansas
&

CTRAINING SOURCES
'SEA VI-D

SEAVID -

SEA VI-D

SEA VI-D

SEA V1-D

SEA VI-D

SEA

- Midwest Regional
Resource Center
(M.R.R.C)

SEA Vi-D

SEA V1-D
SEA VI-D
SEAVI-D

SEA V1-D

SEA VI-D -

SEA VI-D
SEAVI-D

SEA
M.R.R.C.

SEA V1-D

SEA
M.R.R.C.

SEA VI-B.VI-D
SEA VI-B.VI-D

SEA VLD




. ‘ " Appendix D-4

List of Suggestions for Incentives . ~ Oregon

Classroom materials

Teacher reference. books

Student activities-(ideas, dittos, etc. )

Educational games -

Weighted classroom membership Vo - o

- Publicity

No Saturday inservice
Retreat-type workshops
Trip to Hawaii free

~ . Inservice held at teaching site

Recognition for work Performed

Free time ,
.Authorization to ‘'train other district teachers after demonstrating competency
District recognition _ . ‘ :
Travel opportunity -, district sponsored '

State recognition .’ - _
Leadership roles- after training ' C.
Meaningful responsibilities - guaranteed use of effort"

A paid workshop outside of regular school time

Smaller core loads

An opportunity to attend a conference away . from home - motel and meals paid for
Ideas of participants written up in newsletters and disseminated

Worthwhile sessions - key speakers - keep the cost down

Diversify the roles represented by the district representatlves :

_ District credits toward meeting hours required for advancement on salary schedule

Student teachers - . ° » ~ -

Teaching materials, plans, reference material ’ i

Outstanding instructors :

Presenters should be people from the field who have had both failures and good
success ° .

Greater materials allotment and control over selection

Tokens which could be exchanged for freedom from Mickey Mouse school procedures

Inservice should provide for a good deal of follow-up and release time for teachers
to actually implement newly acquired skills

Hour for hour time pay off; time spent at inservices would be given back in extra
vacation days, etc.

Money for individuals to add to their own school department budgets to purchase -
things they want . : Co

-Affective rewards such as commendations in files, etc. )

Advancement .on the salary schedule for number of hours of participation

No inservice on scheduled teacher work days

Pay for .substitutes for those.who attend inservice programs

Certificate

sFun time .

Group free lunch, etc.

It should qualify for professional growth incentive credit : :

Design-a series of courses which, upon completion, would result in the achievement
of a Certificate in Special Education, issued by a college or university’

Completion of inservice series yields college credit toward handicapped learner
certificate .

Inservice efforts are action~0riented well planned, with emphasis on the practical

~Anthology of "Tricks of the Trade" gathered at the meetings




Demonstrate some effective teaching following the tra1n1ng o B

Cookies :

Suggestions for activities that regular classroom teachers can employ to aid
handicapped students in their preograms ‘

""Dictionary" to explain terms used at placement and planning meetings, e.g.
perceptual dysfunction : °

Extended contact time

Teacher center approach

Allow opportunity to have exchange time for those involved

Lots of publicity

A title

Minimum expense to the teacher

Payment of mileage - meals. - ’ a8

Certificdate of accomplishment |

Handouts on teaching procedures :

Guarantee of follow-up after the workshop (training session) to irom out the
bugs, etc. .

Retreat atmosphere, paid for as part of the tra1n1ng : .

Meetings at convenient places : L ' - .
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(Colleges & Unlversitles) . oo BE 5] 2 - 1828
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w
Abllene Christian College, Abilene X X X I X IX
 Angelo State University, San Angelo - ‘X K X} X}
Baylor University, Waco 1 X X x {x 1 x ix
Bishop College, Dallas - A ' X |
Dominican College, Houston L ‘- 1 X
| East Texas State University, Commerce a X | x 1 x X
Hardin-Simmons University, Abilene ‘ X X X_
Houston Baptist College, Houston ' e X
‘Howard Payne College, Brownwood R Nl
1 Incarnate Word College, San Antonio - ' X - X X
Jarvis Christian College, Hawkins o o - | I . X
r University, Beaumont _ ' X | X | X lx fx | x px X
Mary Hardin-Baylor College, Belton ' X ' '
Midwestern University, Wichita Falls | X X X
North Texas State University, Denton . 1 X ]x X . | X _
Our Lady of the Lake University, San Antonio X X X | X
Pan. American University, Edinburg X X X I x |x
Pralrie View A § M College, _Prairle View \( : x | x
Sam Houston State University, Huntsville f‘ X X | X X
| Southern Methodist University, Dallas. , x | x
 Southwest Texas State University, San Marcos X 1 X X X4 X 1 X X
Southwestern University, Georgetown . X
Stephen F. Austin State University, Nacogdoches X XX X | X | X | X X
Sul RoSs State University, Alpine 1 tx : -1 X
Tarleton State Universlty, Stephenville ' X ¢
Texas A & | University, Corpus Christi . X X X
Texas A & | University, Kingsville o X X X
Texas A § | University, Laredo ; ' X
Texas A § M University, qulqge Station X X X
_Texas Christian University, Fort Worth o X.| X | X X | X X | X
- t xas Eastern State University, Tyler : X K X
_ Texas Lutheran College, Sequin : ' : _X |-

=cont | nued-
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| Texas Southern Unlversity, Houston N ) . » X I X
Taxas Tech University, Lubbock R - | X I x |'X X X | x | x X
Texas Wesleyan College, Fort Worth A X
1 Texas Woman's University, Denton X1 x |x | X | x| X X !
o |
Trinity University, San Antonio X1 X X | X |
University of Houston, Houston - X X | X | X P X X X { X |
University of Houston, Clear Lake City X ' _ |
‘University of Texas, Austin | X Ix|Ix | xIxiIx}{x|x X
University of Texas, Dallas , , X o 1 |
|University of Texas, El Paso ' X | XX x x4 14
- Vupiverstty of Texas, Permian Basin (Odessa) ~ ) X 1Xx X : X - ’
University of Texas, San Antonio ' : X '
West Texas State University, Canyon v . 1 X x| X PX X1 X
Wiley College, Marshall ' 1 _ 1X | o
Paul Quinn College, Waco ’ ' R ' _ X ' R
Lubbock Christian College, Lubbock . : , 5 X
\
| |
|
- gv;*'*" \
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Appendix E-1 -
SPECIAL EDUCATION TRAINING PROGRAMS OFFERED
BY MASSACHUSETTS COLLEGES AND UNIVERSITIES = .

*

A. Key to type of prog;am or course work bffered

ADM - Adm1n1strator of Special Education o
GEN - Generic Special Teacher of School Age Ch1]dren w1th M1]d Special Needs
MOD - Teacher of School Age Children with Moderate Special Needs

SEV - Instructor of School Age Children with Severe Special Needs -

VIS - Teacher of School Age Children with Sensory Handicaps: Vision

AUD - Teacher of School Age Children w1th Sensory Handicaps: Audition

SP - School-Psychology .

PER - Peripatologist :

SH - Speech and Hearing

SPA - Speech Pathology and Audiology’

"ECE - Early Childhood Special Education .

VOC - Vocational Special Education

APE - Adapted Physical Education

0T - Occupational Therapy

PT - Physical Therapy

REG - Regular Educat1on/Spec1a] Education

GC - Guidarice and Counseling

BIL - Bilingual Special Education

REC - Therapeutic Recreation

Note: Italics denote approved programs audited by the Massachusetts Department
- of Education leading to approva] of spec1a] needs personnel as of
November 1, 1977. The first six areas in the above 1ist (ADM, GEN, MOD,
SEV, VIS, AUD) are the only areas for which the Department of Educat1on,
Bureau of Teacher-Certification offers approval.

B. Key to level of program or coukse work offered

x - Course work (degree or non-degree)
u - Undergraduate .program-
g - Graduate program,
1 - License program
d - Being developed
MOD SEV  ADM REG American International College
Tyusg X>U,g <~ X,G  X,U _ 170" Wilbraham Road
Springfield, MA 01109
- (413) 737-5331
. MOD SH REG ‘Anna Maria College

X u’ X Paxton, MA 01612
. : (617) 757-4586.

1w . | L




o
5

GEN aD SP REG GC

X g X»9g Xag_

GEN MOD SEV VIS ADM
-'.L',g x.’u.’g x.’u.’g m:g’ m-’g

SP PER VOC REG GC

g g d XsU  X,9

GEN  MOD SP APE GC
Ty, Tyg,l X X,U X

GEN MoD  SEV AUD  ADM
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Assumption College
500 Salisbury Street
Worcester, MA 01609
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Boston College

~ Department of Rehabilitation and

Special Education
Chestnut HiT1, MA 02167
(617 969-—100 x4180

Boston State College

625 Huntington Avenue

Boston, MA 02115
(617) 731-3300

Boston University
Special Education Department
765 Commonwealth Avenue

Boston, MA 02215

Bridgewater State College :
Special Education Department

(617) 697-8321

Clark University ;
950 Main Street .
Worcester, MA° 01610 .
(617) 793-7177"

Curry College
Milton, MA 02186
(617) 333-0500 -

Eastern Nazarene College

23 East E1lm Avenue
Wallaston, MA 02170

(617) 773-6350

Emanuel College
400 The Fenway

Boston, MA 02115

(617) 277-9340

Emerson College

Department of Communication D1sorders
168 Beacon” Street :

Boston, MA 02116 -

(617) 536-7255
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Department of Special Education
" 160 Pearl Street

Fitchburg, MA ~ 01701
(617) 345-2151

Framingham State Co]]ege
Department of Education
100 State Street -
Framingham, MA 01701
(617) 872-3501 :

Gordon CoJ1ege'

-~ 255 Grapevine Road

(617) 927-2300

Lesley College
29 Everett Street

© Cambridge, MA 02138

(617) 868-9600

Massachusetts Co11ege of Art
364 Brookline Avenue
Boston, MA - 02215

" (617) 731 2340

Massachusetts Mar1t1me Academy
Buzzards Bay, MA 02532
(617) 759-5761 : _

. North Adams State. Co11ege |

Church Street
North Adams, MA 01247
(413) 664- 4511 ' "

Northeastern University -
Robinson Building-Special Education
360 Huntington Avenue

Boston, MA 02115

Our Lady of the Elms Callege
Cont1nu1ng Education
Chicopeey; MA 01013

(413) 598-8351

. Regis College o T

Graduate Special Educat1on
Weston, MA 02193 ,
(617) 893-1820 x240

Salem State Co11ege{
Salem, MA 01970
(617) 745-0556
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Westfield State College

~Simmons Co]1ege)

Special Education
300 The Fenway
Boston, MA 02115
(617) 738-2157 -

. Smith College :
Clark School for the Deaf

Morgan Hall
01063

Springfield College
268 Alden Street
Springfield, MA 071109
(413) 787-2100

* Suffolk University

41 Temple Street
Boston, MA 02114
(617) 723-4700

- Tufts University

Department of Child Study
Medford, MA 02155

- (617) 628-5000

University of Massachusetts/Amherst
School of Education '
Amherst, MA Q1002

T

Western Avenue
Westfield, MA 01085 =
(413) 568-3311

Wheelock College
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200 The Riverway .

Boston, MA 02215
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Warcester State College

486 Chandler Street
Worcester, MA 01602

(617) 754-6861.
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: Appehdix;EFZ
TEXAS EDUCATION AGENCY _ , ' _ January'1980

. ‘ ) ~ SUGGESTIONS FOR'IMPLEMENTATION
| Explication of Requirements |

Concerning Special Education for Elementary and
Secondary Provisional Certificate Programs -

4

REQUIREMENT 1: ~KNOWLEDGE OF THE CONCEPT OF LEAST RESTRICTIVE ALTERNATIVES
AND IMPLICATIONS FOR THE INSTRUCTIONAL PROCESS . . .

. “,

To accomplish the above requirement‘the following suggestions were made:
The elementary and secondary level teacher will be able to:

1. define "least restrictive alternative;" :;78

2. identify instructional options described in the State Board of
Education Policies and Administrative Procedures for Special:
Education; ' '

3. identify instructional professional personnel, supportive professional
personnel, and paraprofessional personnel. involved in the delivery of
special education services as defined in the State Board of Education
Policies and Administrative Procedures for Special Education; and '

4. identify related services which may be provided to an eligible handi-
" capped student as described in the State Board of Education Policies
‘. . and Administrative Procedures for.Special .Education. ‘

RCQUIRCMENT 11: KNOWLLDGE OF THE GHARACTERISTICS AND LEARNIRG DEFFERLNCLS -
'OF HANDICAPPED STUDENTS . .

To accomplish'the above requirement the following suggestionsvwere made :
The ‘elementary and secondary level teacher will be able to:

1. define terms and identify characteristics of learning significant to
the .education of the following: '

mentally retarded

learning disabled
emotionally disturbed
physically handicapped
speech handicapped
pregnant students
auditorially handicapped
visually handicapped =~
multiply handicapped
autistic

Go=eTQ D AO O

-
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[ X




2. describe the role of the regu]ar c]assroom feacher in working w1th
students with handicapping conditions in _terms of

-child 1dent1f1cat1on

individual assessment

individual educational plan deve]opment
individual instruction . _

‘related services -

individualized educational plan rev1ew
least restrictive env1ronment

Q -HhMO oo ow

_ 3. “identify eligibility criteria for spec1a] education retated services :for
each handicapping cond1t1on set- forth in state. guidelines for spec1a]

educat1on

a. mentally retarded
b. . learning disabled

c. emotionally disturbed
d. physically handicapped
e, speech handicapped

f. pregnant students -

g. auditorially handicapped
h. visually handicapped
i. multiply hand1capped
j. autistic

REQUIREMENT I1I: KNOWLEDGE AND SKILL IN INFORMAL ASSESSMENT AND A VARIETY OF
"~ INSTRUCTIONAL TECHNIQUES AND PROCEDURES FOR IMPLEMENTING.
THE EDUCATIONAL PLAN FOR HANDICAPPED STUDENTS

To eccomb]jsh the above‘requ1rement the fo]]ow1ng_suggest1ons were made:
The e]ementary and seeondary level teachef will be able to:
1. determine the student's present educational level threugh the use of
| a. standardized assessmeht

1) general achievement. tests
. 2) diagnostic tests in subject areas

b. informal assessment
. % informal diagnostic tests ‘ S
2) diagnostic teaching ' : ey
3) systematic observation
4) commercially prepared prescr1pt1on k1ts which supp]ement
1nstruct1ona] packages .

e e e
3




3.

‘a.
b. 1individual assessment —
c.” individual educational plan development
d. individual instruction » . _
e. related services , ' ' IR
. f. individualized educational plan review :
g. least restrictive environment - ' a
REQUIREMENT IV: KNOWLEDGE' OF THE ADMISSION, REVIEN, ANDVDISMISSAL PROéESSES -
. AND UNDERSTANDING OF THE INDIVIDUALIZED EDUCATIONAL PROGRAM
FOR HANDICAPPED STHUDENTS - ' : . o
To accomplish the above requirement the following Suggestiéﬁé:we}e made:
" The elementary and secondary ' Tevel teacher will be able to:

1. - describe the child identiffcation'ana-the three stages of the individual .
assessment as presented in the State Board of Education Policies and
Administrative Procedures for Special Education

2. describe the role of each of the g@rtiéipahts involved in the child " .
jdentification and individual assé&sment process presented in the
State Board of Education Policies and Administrative Procedures for e
Special Education ' : : :

. . i’ . & .

3. identify procedural safeguards for handicapped students and their
parents mandated by Public Law 94-142 and the Texas Education Agency's
policies and administrative procedures . - A . N

‘of objectives, and defined curriculum(s) and/or teacher written objec--

0 -HMOao oo

- for achievement and/or adjustment L e

a. guarantee of complete due process procedures
‘b. assurance of parent or-guardian consultation

relate present édUcationaT 1eVe1 to 16hdfterm goals and short~§erm )
instructional objectives using published sequences, published collections

tives in the areas of!

reading .

“writing - .
arithmetic '
spelling L ‘ ,
gross/fine motor development . -
visual/auditory perception o ’ '
language development

modify regular insthdctjona] programs through strategies,vtechhiques,A ~
and/or resources to accommodate handicapping conditions where-necessary

.
oL

e

child identification

175
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6.

to all handicapped children in the "least restrictive" envirgnment
" d. assurance of nondiscriminatory testing and assessment
€. a guarantee of po]1c1es and procedures to protect the tonf1den-
~ tiality of data

f. assurance of the maintenance of an individualized program

g. assurance of effective po]1cy guarantee1ng the right to all
handicapped students to a free, appropriate pub]1c educat1on
at no cost to parents or guardian

h. assurance of a surrogate to act for any student when parents or
guardian are either unknown or unava11able or when the ch11d e
is a ]ega] ward of the state

c. - assurance of special education and related servicés being p:ﬁvided . T

describe the adm1ss1on, review, and d1sm1ssa] comm}ttoe. its mnmhorsh1p
respons1b111t1es, and processes

identify the required components of an individualized educational plan,
describe role of general educatoer, and be able to participate in the
deve]opment of an individualized educational plan which includes:

the student's current educational status . -
educational goals needed for the student N
instructional objectives leading to each goal o
instructional and service requ1rements to.allow the program to
operate

an oo

‘

identify modifications and adapitations which can be wade in genera]
education to accommodate the learner who is hand1capped

GLOSSARY
standardized assessment -- achievement relative to norm
informal_assessment -- assessment through informal tests and observation to

<discover what a student can or cannot do rather than if terms of aChleVP—
ment relative to some norm

information dlagnost1c tests -- 1nventor1es and checklists used to analyze
a student s performance on a task and to 1dent1fy error patterns

diagnostic teach1_g_—- identification through trylng various teaching o
strateg1es the most effective for use with a part1cu]ar student

systematic observation -- -observation of student at ‘work to determine
efficient or inefficient behav1ors, learn what student can do and a]so how
he or she approaches a task

*commErc1a]ly4pr8pared_prescrlpt1oﬁ kits -- tests contained in instructional

packages designed to assess a student's ab111ty to perform the skills included
1n the ‘packages , . .




diagnostic tests -- tests in reading or arithmdtic, for instance, which
enable one to determine students' specific instructional levels in particular
areas; with some evaluation instruments, one can also analyze student per-
formance to determine what content has been learned and to designate the

next appropriate step

&

criterion referenced- tests -- -typically assess one particular skill or con-.
tent area; help determine specific strengths and weaknesses; results show
what skills or content student has mastered and indicate next appropriate
instructional point more precisely than either general achievement tests or.
even most formal diagnostic .tests: '
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Appendix E-3

JAMES MADISON UNIVERSITY
. PUBLIC LAW 94-142 SURVEY #1

The purpose of this questionnaire is to collect information which relates
to efforts made by teacher education institutions to implement PL 94-142.
Institutions will vary in the degree of progress made-in providing for PL 94-142,
Some will have well developed programs, while .others may have been unable to
develop plans for such provision. The information sought will relate to the
general nature of the teacher education program, status of efforts related to the
preparation of teachers to deal with provisions of PL 94-142 and the current
needs of your institution relative to preparing regular education teachers to
teach the handicapped. Please return this questionnaire on or before February
21, 1980. '

B If you have questions about items on the questionnaire, please contact

Dr. William Smith at © (703) '433-6486

I. General Structure of Teacher Education Programs

A. What is the chief administrative unit for administering teacher
education at your institution? s

School of Education
Division of Teacher Education
Education Department .

Psychology Department

Other (Specify) v }

. ~
B. List the steps which are followed at your institution in adding or
changing courses in teacher education.




C. Indicate below the administ}ative unit which is responsible for advising
students enrolled in the various endorsement areas. .

ENDORSEMENT AREAS

Secondary Secondary
Educa. Acadewic {Educa. Vocations -
Administrative 1 (Hist., Math, (Bus. Ed., Home ELED ELED
Units Bio., etc.) | Ec., DE, etc.) .- k-3 4-7
Dept. of Sec. N
Ed.

Educ. Dept. a*

Educ. Dept. &
Academic Depts.

C & I Dept. , ' IR S

Psyc. Dept.

Ed. Foundations .
Dept. ] : ' ‘ ‘

Vocational Ed.
‘Depts.

Dept. of Elem. Ed.

Other (Specify)

D. Indicate below the number of full-time faculty whose teaching load includes
specialized professional education instruction or supervision for students
in each of the endorsemeit areas. In columns 2-4 indicate the highest
degrees held by these ind{viddals.

(1) (2) (3) (4)

Number of No. Holding No. Holding No. Holding
Faculty - Doctorate as Masters as Masters as

Highest Degree Highest Degree Higﬁest Degreek

Secondary Education--
Academic

Secondary Education-- - C . . |
Vocational . . ‘ ;

Elementary Education— , ‘ .Z(” .
(K-3 & 4-7) ' . N - oy




a . -

E. Please indicate (a) how many graduates each of the following endorsement
areas at your institution had during the 1978-79 academic year, (b) how
many in each area are currently employed as teachers, and {c) how many
graduates you anticipate in each endorsement area for the 1979-80 gcademic

year. v
EO) | —®) ()
» Number
Number Number of 1978-79 Anticipated
Graduated - Graduates Employed{to be Graduated
Endo:sement Area . 1978-79 K as Teachers in 1979-80
Regular Education: )
_NI-3
4-7
Secondary (Academic Areas)
Secondary (Vocational Areas)

F. How many weeks of student teaching are required of sﬁudents seeking
endorsement in each of the following areas?

Secondary Education (Academic)
Secondary Education (Vocational)
Elementary Education (NK-3)
Elementary Education (4-7)

G. As a general rule, do students enrolled in student teaching take course
work while student teaching which is not directly related to the student
teaching experiences? Yes No !

H. How much classroom observation/participation experience do students seeking
endorsement in the following areas have in public school classrooms prior
to student teaching?

Estimated Estimated Estimated
No. Hours  Percentage Percentage
' Observation® Participation

*

Secondary Education (Academic)
Secondary Education (Vocational) _ ' -
Elementary Education (NK-3)
Elementary Education (4-7)

~

I. Does your institution maintain a collection of curriqafum materials which

exemﬁlify‘those used in the public schools? Yes _ No
If yes, is this collection material . o ,
in the library _ . n ‘

in a location other than the library

18,




Part II: Teacher Training Relative to Teaching the Handicapped and 51, 94-~142 ' ‘

_ A. Tor each general endorsement area in the table below, check the statement
which best describes the current approach utilized in your teacher
education program for familiarizing your students with.respect to teaching

" the handicapped? If your institution does not -offer endorsement in a
particular area listed, leave the table blank for that endorsement area.

Endorsement Areas
. . Secondary Secondary
Current Approach 4-7 (Academic) (Vocational)

(1) Our students enroll in a
required special education
course as a part of their
_program. ' '

(2) various aspects of teaching
the handicapped are inte-
grated throughout several
requireﬁ courses in the
students' programs.

We are currently constructing
a plan for preparing our
students to teach the
handicapped and to implement
PL 94-142. :

Instructors have been encouraged
to acquaint students with the
law. )

Qur program does not currently
address aspects of teaching
the handicapped in great detail.

We prepare our students to teach
the handicapped and to implement
PL 94-42 in a concentrated
workshop prior to student
teaching.

What approach do you believe would be most preferable at yeur institution for . .
familiarizing students in your teacher education program with teaching the
handicapped?: ‘

°




°
e

. B. 'Listed below are a collection of topics relative to teaching the
. N handicapped and PL 94~142. For each endorsement area listed, indicate
the degree of coverage of each of these topics in your teacher education
program by circling the rating which best indicates the degree of
‘coverage for each topic. A rating of 1 indicates superficial coverage,
2 indicates moderate coverage, and 3 indicates fairly indepth coverage

of the topic. _ ..

Coverage Rating by Endoréement.Area

NK-3 Y Secondary Secondary

Topic (Academic) . (Vocational)
(1) Rationale and Philosophy for '
mainstreaming-handicapped . 123 123 123 : 123
students. ‘
(2) Background knowledge about s : :
PL 94-142 and its ten 123 1123 123 ' 123

assurances.
(3) Knowledge about the various -
handicapping conditions and 123 123 - 123. 123
.major characteristics of each b - ~
of the subpopulations of the
handicapped.
(4) Knowledge about screening and -
referral procedures for po- 123 {123 1273 123
tentially handicapped students. v
(5) Knowledge about the related : , A
. _ services that are available 123 123 123 123
' to handicapped students.
(6) Knowledge about the various _
- alternative environments that 123 123 123 1923
can be used to educate handi-
capped students.
(7) Knowledge and practice in o ‘
"constructing Individualized - - 123 123 | 123 123
Educational Programs (IEP's). ‘
(8) Knowledge and skills in using _
various procedures in the 123 123 § 123 123
regular classroom to help the ' )
: handicapped child academically.
- (9) Knowledge and skills in using v
_ various procedures in the -123 123 123 - 1'2-3
e regular classroom to help the
handicapped child with emotional

____and behavioral problems. - N R R

(10) Dhirect experience In working 123 19 3° 192 123
with handicdpped students. _ 2 . 3

(11) Clarification of the meaning .. ) .
of "least restrictive en- 123 123 123 123

vironment'.

(12) Knowledge about effective 1 :
techniques for integrating 123 123 123 123
handicapped students into -
the regular classroom.




T

|

g Part IlI.
B

|

(1)

A. Do you currently perceive .the need for inservice training (assistance)

Ingservice Needs Relative to Teaching the Handicapped and PL 94-142

for faculty at your institution in the area of teaching the handicapped?

Yes

If your response to (A) was "yes", please complete the remaining items

in Part III. If your response was

"no", please indicate your name and

title in the spaces provides at the end of the questionnaire.

B. 'In Part II B, twelve topics were listed regarding PL 94-142 and teaching
the handicapped. Indicate the needs of your institution on each topic

by circling the appropriate number.

Topic

Rationale and Philosophy for
mainstreaming handicapped students.

Need Rating

Strong Need

Background knowledge about PL 94-142
and its ten assurances.

(3

Knowledge about the various handi-
capping conditions and major
characteristics of each of the
subpopulations of the handicapped.

(4)

Knowledge about screening and
referral procedures for-
potentially handicapped students.

(5)

Knowledge about the related
services that are available to
handicapped students.

(6)

Knowledge about the various
alternative environments that can
be used to educate handicapped '
students.

(7

Knowledge and practice in
constructing Individualized
Educational Programs (LEP'sy)

(8)

Knowledge and skills in using
various procedures in the
regular classroom to help the
handicapped child academically.

9)

Knowledge and skills in using
various procedures in the regular
classroom to help the handicapped
child with emotional and behaV1oral

problems.

(10)

Direct experience in worklng ‘with
handicapped students. /

(11)

Clarification of the meaning of

"Jeast restrictive environment'. -

G

Knowledge about effective techniques
for integrating handicapped students
into the regular classroom.

¥




Please describe below any other inservice assistance you would like for-
your faculty in the area of teaching the handicapped. .

C. Which of your faculty need,inservice‘training? (Check those that apply.)

4
-

(1) Teacher Education faculty.
(2) Selected faculty who are not solely involved in teacher
education, but who have input into our programs.
(3) Other faculty (please specify).

D. Listed below are several other areas in which your institution may need
assistance in preparing persons to teach the handicapped. ' Check those
in which you would like assistance (if any). ' :

(1) We would like assistance in helping us to identify and purchase
resource materials.
(2) We would like assistance in constructing a comprehensive plan
. relative to PL 94-142..
(3) We would like assistance in revising existing courses to
incorporate aspects of PL 94-142.

(4) We would like assistance in creating a spec1al education course.
(5) Other (Please specify): :

il JUSV—

E, Preferred format for inservice<programs

l.  Given the dictates of reallty, when should one-day inservice programs

be held?
(1) during school year ' (3) during the summer
(2) on school year holidays ’ 4) other (specify)

and vacations

2. If a one-day inservice program(s) were held durlng the school year,
when should it be scheduled?

(1) on weekends ' (2) during the working day (3) evenings




If a two day inservice workshop were scheduled during the school
year, during which months would it be most convenient for you to

attend? (Check 2). . » ) : “
© (1) Sept. V(S) Jan. . ' (8) April
(2) Oct. (6) Feb. . : (9) May
(3) Nov. (7) March o (10) - June i

. (4) Dec.

Assuming that each of the>following modes of inservice instruetien is
presented expertly, please indicate your degree of preference for
each by ranking from 1 (most preferred) to 10 (least preferred).

(6) Case Study
- (7) Site visit

(1) Lecture v (8) Role playing

(2) Discussion groups (9) Supervised readings .
(3) Simulation (10) other (specify) B

(4) Gaming : : |
(5) Films

Name of person completing questionnaire
Position
Name of Institution

a




Appendix E-3

JAMEE MADISON UNIVERSITY
PUBLIC LAW 94-142 SURVEY #2

The purpose of this questionnaire is twofold. First, information is sought
concerning the current approach at your institution in providing instruction
for your regular teacher education students with respect to teaching the
handicapped and PL 94-142. Secondly, manpower information is sought that will
help to determine the potential supply of special and regular education teachers ~
in the present and future. Additionally, your perception of employment trends :
for special education graduates is sought. Please return the questionnaire on
or before January 30, 1980. '

~

If you have questions about items on thé«questionnaife, please contact . .
Dr. Julium B. Roberson, Dean, School of Education and Human Services,.James :
Madison University at (703) 433-6572. ' :

I. Teacher Training Relative to Teaching the Handicapped and PL 94-142
: A. TFor each general endorsement area in the table below, check the statement
which best describes the current approach utilized in your teacher ’
~ education program for familiarizing your students with respect to
teaching the. handicapped. If your institution does. not offer endorsement
in a particular area listed, leave the table blank for that endorsement

area. : ,
3 : Endorsement Areas :
. ' Secondary .Secondary
Current Approach ' NK-3 4=7 (Academic) (Vocational) -

(1) Our students are re-
quired to enroll in a
special education course
as a part of their pro-
gram.

(2) Various aspects of
teaching the handicapped
are integrated through-
out several required
courses in the students'
programs.

(3) We are currently con-
structing a plan for pre-

" paring our students to
teach the handicapped ,
and to implement PL .
94-142.

(4) Instructors have
been encouraged to
acquaint students

~ with the law. '

" (5) -Our program does not
currently address
aspects of teaching
the handicapped
in great detail.




S

Part II. Manpower Information and Employment Trends ‘ , '

A. Please estimate (a) how many entry level graduates each of the following
endorsement areas at your institution had during the 1978-79 academic
year, (b) how many graduates in each area are currently employed 3s )
teachers, and (c¢) how many graduates you anticipate in each endorsement
area for the 1979-80 academic year. ’ '

(a) . (b) (c)
Number
Number Number of 1978-79 Anticipated
' : Graduated Graduates Currently to be Graduated
_Endorsement Area 1978-79 Employed as Teachers _ in 1979-80
Regular Education: ' L - ' =
NK-3
4-7
Secondary (Academic Areas)
Secondary (Vocational Areas)

Special Education:
Mental Retardation
Learning Disabilities
Emotionally Disturbed

Hearing Disorders
Visually Impaired
Speech Disorders
Crippling Conditions . ' , -
Preschool Handicapped : ] . : ‘ v
Other Special Education . ' _ :
Areas (Specify areas)

<
B. Do you believe there will be a need for more (or fewer) special education.
graduates over the next five years in each endorsement area listed?

More will Fewer will No change in
Endorsement Area ‘be needed be needed " need is expected
Mental Retardation . -
Learning Disabilities ¢ _
Emotionally Disturbed
"Hearing Disorders
‘Visually Impaired -
Speech Disorders
Crippling Conditions
Preschool Handicapped
Other Special Education
Areas (please name)

_ _ L S
. . .'Z‘Jiu




-

“C. Listed in the table below are some potential employment opportunities
for graduates of the various special education endorsement areas. For
each endorsement area listed, rate each employment opportunity from 1
to 5 according to your,perception where 1 indicates the employment
area of greatest need over the next five years and 5 indicates the
employment area of least need over the next five years.

- Empldymenﬁ Opportunities

Resource Self-Contaimed . = = Non-public

Room Special Educ._ Itinerant. Homebound School

- Endorsement Area " Teacher = -Teacher Teacher Teacher -~ Setting
Mental Retardation - - ' '

Learning Disabilities

‘Emotionally Disturbed

Hearing -Disorders

-Visually Impaired

Speech Disorders

Crippling Conditions

Preschool Handicapped o _ ' : ’
D. What other types of positions or employment opportunities (othér thén the
5 types listed above) are you training your special educators to fill?

s

a,

s

E. Have you conducted any follow-up studies which assess the current prog;gss‘
' of your regular education students whose preservice training included
experiences -with handicapped students? ' '

Yes . No

If yes, please share the major findings below:




F. Have you conducted any follow—up studles of your special education
graduates to assess their current progress9

Yes o  No L ’ o

If yes, please share the major findihgs below: - o

N

G. If your institution is engaged in any innovative activities in the area- ‘
of preparing regular classroom teachers to meet”the needs. of the . oo

- handicapped, please describe it here or attach a description of your - -
activity. o : , ” S e .

;Name of person completing questionnaire

. | Title , - i a

Institution

ERiC

Aruitoxt provided by Eic:



1)

12) -
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Appendix E-4 .
. QuésﬁEOnnaire {
Virginia : : ’ —

PL 94-142 Questionnaire for Regular Classroom Teachers - Survey 4

~ The purpose of this questionnaire is to secure information about your
beliefs concerning the adequacy of your preparation to instruct handicapped
learners who may be assigned to you.. Please answer each item as indicated.
When you have completed the questionnaire place it\dn the addressed envelope
and return it by February 7. If you have any queséipns please contact Dt.
Julius Roberson, Dean of the School of Education and Human Services, James

Madison University (703-433-6572). .

This questionnaire is part of a cooperétive s tudy with the Virginia
Department of Education. Your assistance is appreciated.

"1. What is the highest degree you hold?

(1) bachelor's __ (2) master's . (3) doctorate .

2. When did you receive the highest degree you hold?
(1) 1979 (2) 1978 ) (3) 1977 or before

3. What teaéhing endorsement do you hold? (Check as .many as apply.)

(1) K-7
(D K-3

Q) 4T |
(1) Secondary (academic area)

1

) gecondary (vocational areas) , '
@8] Subject Area Specialists (K-12) (Music, Art, Physical Educationm, etc.)

1) None

4. Which of the following statements best describes how you acquired your
current teaching endorsement? (Check one) o

received my endofsement when I received my bachelor's'degrée;

(y . T
(2) : I received my endorsement when I received my master's degree.
(3 . I received my endorsement when I received my doctorate.

I returned to a college or university-after having earned a

(4)

degree and completed requirements as outlined by the college

or university. :
(5) I worked through my school division to secure my endorsement
and completed courses as outlined by the division and the .
"State Department of Education, : '

|

5. -Whén did you complete endorsement requirements?

(1) 1979 (2) 1978 \ (3) 1977 or before

6. Did you complete endorsement requirements at a college or uﬁiversity in
Virginia? © (1) Yes . (2) No o . -

. If yes, did_you‘complete endorsement requirements at one of ﬁhe following

institutions? (1) Yes (2) No
Longwood CollegeV4 ' Randolph Macon College Virginia Intermont College
Averett College - Emory and Henry College Eastern Mennonite College
Mary Washington College +:5. . " Clinch Valley College Bridgewater College .
St. Paul's College * " Hollins College . Mary Baldwin College
University of Richmond Roanoke College - Shenandoah College

Sweet Briar College

9
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7. Which of the following statements best describes your teaching assignment”

(Check one) .

“(1) Kindergarten—Primary

(2) grades 4-7

&) "~ secondary academic (Science, History, Art, P.E., etc.)

(4) secondary vocational (Home Ec., Business Ed., etc.)

(5) __elementary subject area specialist (Music, Art, P.E., etc. )-
(6) reading teacher

(15) 8. Which of the following statements best describes your current teaching

situation? (Check one)

(1) . self-contained classroom in an elementary school x-7 ) .
(2) self-contained classroom in a middle or intermediate school

(3) - departmentalized assignment in an elementary school
(4) departmentalized assignment in a middle or intermediate scho
(5) high school teacher R
(6) : Librarian N ' e
(7) ___ Team teaching in an elementary or intermediate gchool
(8) ____ Team teadhing in a high school S
(16) 9. How uﬁuld yBu evaluate -your preservice education for yourjpresent teaching

assignment? (Check one)

;‘;.

7(5) superior : : 4) more than adequate (3) adequate
: . 2) less than adequate (1) poor :

(17) - - 10. How many students are assigned daily to you for instru‘aion? . (Check one)

(1 . less than 15 6) 36-49" i

(2) 15-20 o n »3 0-75: k

(3) 21-25 . (8 5-100 :

5) 31-35 . , s ‘;;i,

(18) 11. Have you been assigned learners who have been 1dentified as having a

handicapping condition? (1) Yes ’ ( (2) NOi

If yes, which of the following conditions have been present in the
students assigned to you? (Check as many as apply) R

Y

(19) () Trainable Mentally Retarded

(20) : © (1) ___ Educable Mentally Retarded &

(21) (1) Physically Handicapped - - 7

(22) (1) °_ Hearing Disorders P l

(23) - (D ~ Learning Disabilities g g )

(24) (1).____ Speech Disorders. K

(25) _ (1) Visually Impaired .. C : ST ' : va




o

-

1f yes, have you heen supplied information concerning the specific social, “,
emotional, physical, and instructional needs of hhndicapped_students
assigned to you. (Check one) -

1) . 1 have received sufficient information about the students
: agsigned to me. o
[ ) _ T have received insufficient information about the students
’ o ‘ - assigned to me. I R
(3) I have received no information about the students assigned to.me.
(27) 1f yes, is assistance from special educdtors available to you? '(Check’qne)
@) available as needed -
(2) available sometimes
(3) " not available.
(4) ____ don't know
(28) 12. Do you have a teacher's aide? : ' -
: &) No (2) Part time aide ° (3) - Full time aide

13. Iﬁdicate below which topics and activities were included in your preservice
. teacher education program which led to your endorsement. If such topics
and activities were included, give your evaluation of the preparatiom

_ provided to you 4n these areas. .
Included . v Evaluation if provided
. ' More than ‘ Less than - .
’ Superior Adequate . Adequate Adequate Poor
(29) A Yes No Assisting other

professionals in
. the identification
of handicapped S ‘ ' o
- student €) NN O LE) 2 __ M
(30) B Yes No Developing and
o : ‘guiding instruc- -
~ tional activities |
N for handicapped - ' ' ' S Co
learners T ) 4 __ 3) (2) (1)
(31) C Yes __No ___ Individualized : ' : |
- : ' educational plans (5) ___ | (4) 3 2 __. @

— —

(32) D Yes __ No __ Public Law 94-142 (5) _ (4) (3) @ W)

Yes ___ No __ Working with °
parents of o ' : .
handicapped _ : S .
learners (5) ) 3) (2) . (1)

(33)

=]

ERTE




(34) F Yes:
(35) G Yeé
(36) H  Yes
14.
(37)
(38)
(39)
- (46?
(él) 15.
(42)  16.
- (43) 17.
(44) . 18.

'“‘ Less than
Adequate Adequate

- : B More than

" adequate

~ Superior Poor

No Characteristics
" of hkandicapped . .
children (2) (N

() NG

No Selecting
teaching i
materials for '
handicapped
fearners 4 3 (2) (1)

Educational

rationale

for main—

streamipg

N

o]

@3 @)

W )
If you checked yes to any items in question 13, what was the source(s) of the
information acquired as a part of your preservice preparation? (Check as
many as apply)

o) ___

.

(1) reduired course(s) in endorsement program

(L) required special education course

(1) _ elective special education course

(1) individual study and reading

Did you observe or participate in classroom situations which contained

handicapped learners while you were securing your -endorsement?
(1) Yes : (2) No _-

Are you now taking or have you completed a course for credit concerned with
the handicapped since you finished your preservice program? ’
(1) Yes : (2) No :

Have you received any non-college credit inservice education related to
teaching the handicapped? . : .
(1) Yes , (2) No

In light of your teaching experience to date which of the followiné
statements best describes your need for information about teaching
the handicapped? (Check one) :

Q)) : have a great need for information

) have a moderate need for information B

(3) ___ have other inservice needs which are more pressing

(4) .have no fnterest at this time in additiqnal information about

the handicapped _ ¥

=

-




(46)
(48)
(49)
(50)

-(53)

(45) -
. (47) -

(51)
(52).

1f you checked 1 or 2 above indicate belgw the areas where you have need
for additional i{nformation. (Check as many as apply)

a _ Identification of handicapped students G e e i

(1) " Developing and delivering instructional activities
(1) Tndividualized Educational Plans

(1) 7 PL 94-142 ) :

@) Working with parents of handicapped students

) Characteristics of handicapped children

€9 Selecting teaching materials for handicapped students.
(10 = Educational rationale for mainstreaming '

A

19. Which of the following statements best describes’your‘feeling about
PL 94-142? (Check omne)

1) . Very favorable

(2) ~_ Favorable L -7
(3) Mixed . \ . !
(%) Unfavorable
(5) Very unfavorable
o - o
r,‘.

All replies will remain anonymous. Results will be réported in sumﬁary form only.

195




o o : . o v Questionnaire #

€

S o S Survey #5
PL 94-142 Questionnaire for Special Education Teachers - . .
The purpoée of this qUéstionnhire is to secure informatioﬁ about your 7

%bgliefs‘pochrning~the-adequacy of your preparation to instruct handicapped

“{earners assigned-to you for instruction. Please answer each question as
indicated. When you have completed the questionnaire place it in the. addressed
envelope and return it by February 7. if you;ha#e any questions please contact

Dr. Julius'Roberson, Dean, School of Education and Human Services, James Madtson e
University, (703) 433-6572., ‘

This questidnnéire is part of avcoopergtive study ﬁith}fhe Virginia

Department of Education. Your cooperation is appreciated, : .

(1) " 1. What is the highest degree you hold? .
(1) bachelor's : (2) master's : ~ (3) doctorate
(2) 2. When did you receive the higheat degree that you hold?

(1) 1979 : (2) 1978 (3) 1977 or before
3. Which special.education endorsement(s) do you hold? v

(3) - ) (1) mentally retarded
(4) k (1) crippling conditions
- (5) (1) emotionally disturbed A : , )
(6) (1) hearing disorders C ' _ . ‘
7 - (1) learning disabilities : ‘ . - '
8 (1) preschool handicapped
(9) (1) speech disorders
(10) o o (1) visually impaired
e (1) (1) none

R O V) N 4. When did you acquire your current teaching endorsement in special education?
‘ (1) 1979 (2) 1978 (3) 1977 or before

" S, Which of the following endorsements, if any, do you hold?

G ¢ = 2 (1) K-7

(14) (D) k-3
-(15) - (1) 4-7 : . )

(16) (1) - Secondary (academic area such as history, math, English, etc. >

17y A (1) Secondary (vocational area such as home economics; business)

(18) (1Y other (specify) :

(19) (1 Subject Area Specialist (x-12) {art, music, physical education, etc.)
(20) - (D) None ) . . : . : A
'(21) 6. Have you taught in the regular.classroom as a fulltime elementary or SRR

' secondafy teacher? (1) Yes (2) No . if yes, igdiéate lgvel(s).

(22) : (1) " K-3

23) (2) 4-7




(¢ 7. Which of the following statements best describes how you acqﬁired ybur
' current teaching endorsement in special education?

.
1)y I received my endorsement when I received my bachelor's degree.
(2) _ I recelived my_endorsemént when ,I received my master's degree.
A3) I received my endorsement when I received my doctorate.

‘degree and completed requirements as outlined by the college

or university. . ' '

(5 I worked through my school division and completed course
requirements as outlined by the division and the State Department

of Education. - -

(4) I returned to a college or university after having earned a

- . Lo

‘8. Did you receive your special education endorsement at a college or university

-in Virginia? (1) Yes (2) No
27 9. Which of the following descriptions best describes your current assignment?
1y working in a classioom setting with a group of childreﬁ who &
) possess handicapping conditions . : -
(2) working as a resource teacher with children who possess handi-
capping conditions : )
3y . working in a center or a clinic
(4) homebound teacher .
‘ ' 10. -Which one of the following statementé best describes ﬁhe children you are
now teaching? . . : S _
) children who possess handicapping conditions which'generally'
relate to'my endorsement area(s) o o :
(2) children who.possess handicapping conditions some of which relate
' ° to my endorsement area(s) )
3 = children who possess handicapping conditions which do not relate
' to my endorsement area(s) ' . . '
(29)  1ll. Which one of the following statements best describes the chronological ages
- © . of the children you instruct? :
(1) - . 2-3 years %) __9-12 years (€)] 18 and older-
(2) ____ 4-5 years - (5) _13-15 years . (8) ____ 2-18 and older
(3) 6-8 years (6) _ 16-18 years o

.12. Listed below are some activities usually associlated with the work of special
education teachers. ‘ . : . '

First, place a check by those activitieS»in which you have been engagedm
to date. Second, evaluate the adequacy of your preparation to perform the
responsibilities associated with the activities in which you have been
engaged. : ' ' - '




Superior

More than
Adequate

. Adequate

Less than

Adequate.

Identifying handi-
capped children

) Yes No
(5)
(31) . Yes No Delivering instruc-

. -tional activities for
handicapped children
in a special setting
or classroom (5)

Yes " No Helping regular
classroom teachers
develop and/or
deliver instructional
activities for
childrey in the -
mainstryeam or
regular classroom

(32)

(5)
Yes No Assisting administra- -
tive and supervisory
staff from the central
office T

(33)

(5

Assisting other
professional staff
in the development
of I1EPs

(34) Yes - No

(5)

Assisting parents of
bandicapped children

‘(35)' Yes No

(5)

Evaluating the eduéan '
tional progress of
handicapped children .

(36) Yes No "’

(5)

Selecting materials
for use in programs
for handicapped -
children ’

(37) Yes No

(5)

———

spectal education teacher? A

Superior

(4)

(4)

&y

(4)

(4)

&)

(4)

(4).

(4)

More than
Adequate

(3)

(3)

(3)

R )

3).

(3)

(3)

(3)

2)

(2) -

——

(2)

(2)

(2)

(2).

(2)

(2)

13. From your experience to date how would you evaluate your preparation as a

[

Less than

Adequate Adequate

(1)

Poor

General Professional Education’
(a) Knowledge of
children who are
not handiqﬁpped

(5)

—

(b) Knowledge of,
general school

organization




©

_ A More than ' " Less than
‘ . S Superior Adquate Adequate Adequate FPoor

() .- (¢) Knowledge of educa-
‘ : tional practices in
the mainstream oT ’ : : : -

regular classroom (5) _ (4) _ 3 (2 y _

_ General Special Education
(41) (a) Knowledge of the A A
' : overall structure o C 3 . ' R
of special educa- C ‘ 1 :
tion programs in. | ' ‘ : o :
school divisions (5) (&) ___ 3y . @ - ¢y
(462) (b) Types of. handi-
: capping conditions
other than those in
your endorsement o ‘ - . :
area ' )y @ . @ __ u _
(43) ) (c) PL 94-142 and
‘ other legislation
relating to handi-

capped children (5 O (3) @ __ W .
4) ‘ (d)'Unders;anding:of : .
' the roles of other A '
= prof essionals in v o :
special education (5) (4) 3) _ (2) )]

Specfal Education. in your
Endorsement(s) Area

(45) : A (a) Characteristics of
. children. in your _
endor sement : ‘
area(s) By . (4 T (3) (2) (1) _
(46) - A_Q (b) Identification . . - o A - ;

procedures used
in your endorse-, ' '
ment area(s) G w__ ®»__ . @_ W
(47) (c) Teaching methods
~ and materials
related to your
endorsement

area(s) (5) (4) G (2 . S Q)

(48) (d) Evaluation tech-
niques related to
your endorsement

area(s) - (5) (&) (3) g (2) (1)




(50) -

(51)

(52)

(53)

14,

15.

16.

17.

J

More than Less than .

’ ) \
Superior Adequate Adequate Adequate '~ Poor
(e) Wofking with parents - ' N 4
. of children who, . ‘ ”
possess handi-~ ' e

capping conditions
related to yout

endorsement A 7 o

area(s) 0y @ - 3 ___ (2) _ €9
What is your overall evaluation
of your preparation for your
current assigmment in _ _ .
special education? () W 3 __ @ __ M

Which of the following statements best describes your current feélings about
teaching in special educatipn? (Check one) : ' :

(1) very favorable . . »
(2) - favorable

(3) = mixed ,

(4) unfavorable

(5 very unfavorable

Which one of the following statements best describes your feeling about

‘PL 94-142? (Check one)

(1) very favorable

(2) favorable A ,
(3) _ . mixed - : B . .
(4) unfavorable ' '

(5) - very unfavorable

Which of the following statements best describes yoﬁr current pians for

ert—— -

additional profestional education? (Check one)’ :

X

(D) I plan to take courses as necessary to renew my certificate.

(2) I am now enrolled in a graduate program in gpecial education.

(3) . I plan to enroll in a graduate program in special education.

(4) I plan to seek endorsement im another area of professional education
: other than special education.

(3) I am now enrolled in a graduate program in a field other than

special education. .
I plan to enroll in a graduate program in a field other than

_ special education.

(6)

Ay

" All replies will remain énonymous. Results will be reported in summary form only.

L
EBLJQ;,




v Appendix F-1
Dissemination and Adoption Resources | . f

The focus of Teacher”Edudation/Special"Education~is on providing dissemina-
tion capability for developers of preservice and inservice training programs.
The primary audience is the staff in personnel training progyams. -Technical
assistance in marketing and linking techniques, as well as providing liaison.
services between possible uses and training resources, are some of the project's
‘goals. : . : -

Teacher Education/Special Education East

203 Yoakum Parkway, Suite 1106 _ 7 C . o -.‘;;;f :
. Alexandria, Virginia 22303 ' . L
70%/751—4166 :

Teacher Education/Special Education West.
Department of Special Education - -
College of Education A A , - _ )
- University of New Mexico o : Lo
Albuquerque, New Mexico 87131 ’
515/277-3719 ' e

National Inservice Network is a dissemination project focusing on inservice
training of regular educators. The Network compiles, analyzes, and diéseminateS'
information on BEH~funded regular education inservices. It also provides tech-
nical assistance to directors of these projects. ' :

" Leonard C. Burrello -
National Inservice Network
Indiana University

. 2853 East Tenth Street
Bloomington, Indiana’ 47405
812/337-2734 S ‘

Existing resource andvdiséemination centers, such as-Special>Education
Instructional Materials Centers and Regional Resource Centers. -

The National Diffusion Network's (NDN) major function is 'to provide to LEAs
information and services in the adoption'and adaptation of exemplary programs.
The NDN works closely with those who create the exemplary programs in providing
information, materials, .training and agsistance to LEAs wishing to use these
programs to improve their educationa%SQirvicas. o ' -

Lee Wickline, Director

U.S. Office of Education

Division of Educational Replication
Regional.Officé“Bﬁilding 3, Room 3616
400 Maryland Avenue - :
washington, D.C. 20202

202/ 245-2257 '




The major focus of LINC is to link BEH with commerical publishers. After
programs are reviewed for validity and reliability by BEH, they are reviewed =
. for their commerical potential by LINC. Various editorial marketing, and
-legal services are offered by LINC to BEH projects.

LINC Services, Inc. .

Market Linkage Project. for Special Education
829 Eastwind Drive A

Westerville, Ohio 43081




Appendix F-2

The Commonwealth of Massachusetts
,Department of Education

. APPLICAIION‘FOR'CONSIDERATION\AS A PROMISING PRACTICE IN THE TOPICAL AREA OF:

P . !

PR
SPONSORING EDUCATOR(s) :
" . Name . : o . ‘ : s
Position
Schoql/Prégram ‘ » ‘ . - s
A@dress .
. _ ] *
-Telephone . - . -
. : w 4
DESCRIPTION OF PRACTICE: = . RS
ST :
[N
',




EVIDENCE OF EFFECTfVENESS~(Describe informal or formal.evaluation techniques |

"Au;ilized, report findings, unanticipated benefits, and problem areas): . e

-'IMPLEMENTATION REQUIREMENTS (Gonsider staffing, training and financial
requirements) . .

Please submit to the appropriate Regional Education Center no 1ater than Friday,

. Februany 22, 1980--

o ﬁziﬂﬁ




Appendix F-2

- . | © EMA-BlLeap # _____ - 81

V. bIssmgLNATrou
A. Check those proceeures which will be utilized to share information about
inservice. training activities within your local school district:
| department meeting ', A _____tworkshop
staff'meeting ) s estanlishing a viSitation.process
school board meeting parent/community:meeting |

daig} school memo : : newspeper erticle

circulated memorandum

- _newsletter . - ' N

professionaL~prganization - ERIC-VERB System
meeting - L =
: "establishing a visitation process. -
regional conference . o e : .
S ) ’ newspaper article -
statewide conference

national conference

. newsletter

c. Additional Information (optionél);

-

S - za()fs




Appendix F-2- . T

. 0. . ) ) . . G
Texas Education Agency : A _ : . '-Ma?0h;1980
AN OVERVIEW OF THE ‘STATE VALIDATION OF TEXAS EDUCATIONAL PROGRAMS !

State validation in Texas has been a successful service to educatoys'.for more
than eight years. From an initial network of 35 programs chosen in 1972 for. their
-exemplary approaches to individualized instruction, the program of vaiidat;on has

- grown and expanded to include 125 school and regional education service.deriter :
programs which have demonstrated success in a variety of program areas:and o
educational approaches. = o : Y
) The state network is named Demonstration Programs for School Imprdé?meﬁ;'(ﬁPSI).'
It is one of the components of the Texas Diffusion Network (TDN) , ,which dlso includes
National Diffusion Network programs and Coordinating Information ?or'Texas'Educatofgq

_(CITE), a research and information dissemination unit.  All three components: of; .the *

“IDN are coordinated by the Texas Education Agency Division of Disseminatiom, with
the assistance of experienced facilitators located in the 20 regional education :
service centers. - . o
&

0

The entire validation program is supervised by a statewide steering committee
which establishes policies and procedufes and makes final decisions on validation.
The chairman of the steering committee and more than orie-third of its members are
from outside the state agency. — - : T : '

The overall goal of state validation ih Texas is to identify-a group of
successful programs to meet the needs of Tefas educators and their clients. The
criteria for "success" are somewhat differen according to the nature of the program
nominated. TFor example, in basie skills programs, documentation of exceptional
student achievement is a significant factor. With staff development and inservice
programs, because of the typical lack of documented relationships between training
and student achievement or changed teacher behavior, the evidence that the develop-
mental needs of individual staff members have been. met and that the development of
staff competencies needed to improve or change programs on a district-wide basis-

*. has occurred must be strongly supported. by personal testimony via interview ,as well
as appropriate documentation. : ' ' '

In ‘all cases, a program and its staff '‘must appear successful and noteworthy to
the onsite visiting team because educators must gain a positive impression whem
visiting a validated demonstration site. In addition to documentation of success,
it is imperative that visitors considering adoption/adaption of a program feel
that it is a good .one for all who are affected, one in which "I could be beneficially
and enthusiastically involved." o o : . B

- The eligibility.priteria and ‘steps in the validation process for DPSI are
Selection Process.. The heart of the process includes (1) submission of the
appropriate self-report by the agency having the nominated program,. (2) internal
review of the self-report by state agency staff with expertise in the area of the
program's emphasis, and (3) a one- to .three--day onsite verification/observation - -
visit by a team of specialists from school districts, regional education service |

" centers, colleges and universities, and the Texas Education Agency.. Agencies.
with nominated programs are assisted by trained education service center staff in
completing self-reports and preparing for onsite visits. The internal review and
‘'screening of self-reports is'done by at least two TEA staff members and sometimes
a task force which includes specialists from outside the state agency. The use

- 206

outlined on the enclosed sheet entitled State Validafidn:' Eligibility'Criteria and =

»




of widely representative task forces for screening and reviewing self-reports is
~increasing. These task forces are formed as needed by the state validation o ‘
coordinator and the TEA division responsible for the program area being dealt with.

During the last year, the state validation program has been revised to accept
nominations of prégrams which are not limited to highly individualized classroom
instruction. .[For example, although meeting the needs of individual students is
important, the value of whole class instruction at appropriate times in reading
or mathematics or physical education is recognized.

Another change in the validation program in recent months has been rapid
expansion into areas such as staff development/inservice training, school communica-
tions programs, parent education, community education, guidance and counseling, and
career education. In addition, for the 1980-81 cycle of validation, plans are being
made o0 include a wider variety of vocational education, homemaking education,
health education, and bilingual education programs. The source of funding is not
a factor in eligibility for state validation.

It is projected that,oby the fall“of 1981, the state network will include
approximately 200 programs throughout the state.
" The materials attached should be considered as current versions only, most of
which will undergo minor revisions in preparation for -statewide solicitation of new.
) nominations, which occurs annually about May 1. In addition, materials to facilitate
examination of newly eligible program areas, such as content-specific supplements
to the general self-report form in career education, gifted-talented education,
writing, homemaking education, and others are in the first draft process and will’ ) _
be available by May 15, 1980. | o , R I

For further information, contact William J. Scannel by telephone at (512)
375-5601 or Division of Dissemination, Texas Education AgenCY, 201 E. 11th Street,

* Austin, TX 78701. ; - <

/
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Texas Education Agency - _ S | ' June 1980

NOMINATION FORM

DEMONSTRATION PROGRAMS FOR SCHOOL IMPROVEMENT
: TEXAS DIFFUSION NETWORK.

Before-cbmpleting fhis form, please read the lists of eligibility criteria and'obTigations
'of validated programs on the reverse side. The nomination ‘deadline is July 30, 1980.
You may duplicate this form for nominating separate programs. '

Program title, purpose, and ages or'gréde levels of clients, as applicable:

Below are the general and specific program categories in which nominations are being
requested for 1980-81. Programs in areas not on the 1ist will be considered-upon request
if time and funds permit. o ' : . .

General Categories:- Please check the one which best corresponds to the;hature'of the
program nominated. . : - v

Curriculum/Instruction of Studenis'(of any age, preschoo]—adult)

Staff Development/Inservice Education ' X .
Program Areas: Check the area(s) be]ow,whjéh are included in or characterize the program
being nominated. ' ' . : g : i _

Adult Education - - "~ Nutrition Education
Bilingual Education . : Parent Education/Involvement
Business Education ' : o Physical Education
‘ ____Career Education - Lo ' ‘Reading -
"~ Citizenship Education (social studies) ~safety Education (K-6)
—_Community Education : N Science Education
" Driver Education (semester-course ) ' Second Languages
_ English Language Arts : "~ Special Education )
~ Guidance and Counseling , ' - State Compensatory R
" Health Education’ ‘Theatre Arts
Industrial Arts ' Title I Regular/ . A
Learning Resources Center Title I Migran;/ v
Mathematics .Education o ~ Vocational Educgation

|

' _ ' Other (specify)

Camhus Location of Program (if app]icabTe)
"School District/Agency Name L
District/Agency Address
Name of Superintendent/Executive Director_

(signature if submitfed‘by chief officer)

_Progéam Contact Person (if khown) B _ - . :
(A self report form designed to gather detailed information will be sent to the contact:
person-designated by the superintendent .or executive director.) ; ' - e

‘Funding Source(s)_" _ ‘ _
- Name .of Person Making Nomination ’ '_ _(confidential)
. . Nominator's Address: ) . . Phone ' '

Return to WiTliam d. Scanne]];vavisibn of Dissemination, Texas Education Agency,
201 E. 11th Street, Austin;<IX 78701 ' . . -




ELIGIBILITY CRITERIA l

The program nominated must: S : | | _ ‘ .‘

p—
-

have been in operation two or more years.
have prospectd of continuing in~operation for two additional years.
be observab]e in operation. '

2
2
4. have been des1gned to meet a documented need.
5.

prov1de documention showing it has been successfu] in meet1ng the need(s)
for which it was designed.. '

. 6. be replicable in a similar schoo] district or regional education'service center.. . -

7. be in compliance w1th -applicable regu]at1ons if financed part1a11y or tota]Ty )
by categor1ca1 state or. federal funds. o ; \y*-

8. be open to a verificat1on visit by an 1nd1v1dua1 or .team des1gnated by the
state va11dat1on steer1ng committee. .

,>OBLIGATIONS oF VALIDATED.PROGRAM'DEMONSTRATION SITES

o]
.

Serve a term of - approx1mate1y tWo years, ceas1ng when ‘the normal program schedule o
ends during the summer fo]]ow1ng the second year -of the term. :

2. Rece1ve reasonable numbers of visitors by appo1ntment at designated times
' appropr1ate to program and staff schedu11ng, student needs, etc.

Provide a p]ace for.or1entat1on of_v1s1tors.
. Hold brief visitor orientation and debriefing sessions.

3
4
.5. Appoint a staff. member-to be responsible for orienting and guiding visitors..
6. Provide v1s1tors with a br1ef pr1nted program descr1ption and schedule.

7

&

Have v1s1tors sign register prov1ded by the Texas Educat1on Agency and send
comp]eted reg1ster sheets to TEA. . _

8. If invited, send a representat1ve to present the program at a regional or state
awareness conference

9. Provide written 1nformat1on wh1ch wou]d be usefu] to another agency cons1der1ng
adopt1on or adaption. : A

£

. CRUg




N Lo - ‘ |
, .. Texas Education\Agency J March .19g0
- 7 T .. NOMINATED PROGRAM SELF-REPORT

ST, © DEMONSTRATION PROGRAMS FOR SCHOOL IMPROVEMENT
L . TEXAS DIFFUSION NETWORK - St

- Instructions: This foxm is for reporting the details
- for state validation. The form will be revie
with expertise in the program's emphasis.

. if the programs is selected for visiting,
additional pages attached pertaining .to the
they should also be completed.

Submit with this report a copy of any supporting document which ma
information you provide, It is very important for reviewers to ha
materials which pertain to program management and evaluation.
kinds of materials you should send:

, of programs nomifated

wed by a screening commj ttee

It will be given to onsite obscrvers

The form has 11 pages .. If there arc’
specific program arca. involved,

y clarify or supplement
ve copies of any printed
Following is a Tist of the

-program plan, brochure, or manual ’ s
curriculum guide o -
locally developed tests, questionnaires, checklists
.- summaries of program and participant evaluations
‘Program or activity schedules, descriptions -

documentation and-.results of needs assessment

rl o :
“Doan oo

When the answer to a questioﬁ is contained in a éuﬁportinq.documéntl pleaseﬁanswér
- briefly on this form if feasible and cite the title and paqe number of the source.

| Progrém T1£]e:-

S e i . e 4 e o oy - - O e e - ——— oo

B e e e e e oo e

Program Abstract:

TE e et g e S ——_——atn s - > o, St e b ———— e o o

.~

- Contact Person:

Tt e e b e o ae y een e . e LR N 2L

“Addresszf.

e A,

Name of Agency wﬁth Nom{natéd Program: _ _

¢ wr st o Lohm o e o

~Name of Chief Administrator:

T o o e e e i (e G n i e e 1o et

“Address: N

T e e e e e 4 v A . ——n .o

Initial Progfam Imp]ementationiDate:f,___;;_‘m;w~;i;‘, - ”_;)‘V;

e e mee e o e e e

9 ;1' A ;t,f‘“",= o :1:3:167

B SN

fcurrent Source(s) of Funding: ¢~

@ peeame  reseems’ woipaes o aver-
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 Form 581-5176 (11/79)

oL ; - Appendix F-3
OREGON

INSERVICE REPORT REQUEST FORM

>
.

To receive reports on PL 94-142 inserﬂc_e scheduled in Oregon,
’ : : Bus Nance
&

Salem, OR 97310

NAME

fﬂ'i out the following form and return to:

v

Department of Education . S o
700 Pringle Parkway SE - - : .

ADDRESS

v AGENCY

21P CODE

Sothaf your report will p}o_vide you with the information 'you need, check the items on the fo_'llowing 'I‘1st

which are of interest to you.

_ REPORT SPECIFICATIONS

Subject(s) (Check all that apply)
. 10.1 Diagnostic Procédures

10.2 Prescriptive Procedures {including 1EP)

—710.3 Instructional Procedures
10.4 Behavior Management . C
0.5 Implementation of PL 94-142
- T 10.6 Other : _

%

Handicapping Condition(s) Addressed (Check a1l that apply)

11.1 Méntally Retarded

—11.2 Hard of Hearing .—
11.3 Deaf : 11
] 11.4 Visually Handicapped . —__n
11.5 Speech Impaired 1.

. Targét Audience(s) (Check all that apply)

.12.1 Regular Class Teachers

2 Special Class Teachers

3 Resource Room Teachers

4 1tinerant Teachers

5 Home-Hospital Teachers -
; Physical Educators
8

9
0

B

J

=

Vocational Educators
Teacher Aides
Work-Study Coordinators

]

NRNNNNDNN N

]

|

N NN

.10 Recreational Therapists
.11 Occupational Therapists
.12 Speech -Pathologists

M

Level of Training (Check a1l that -lpp'ly)

16.1 Awareness
— 16,2 Knowledge

16.3 Skil1 Practice (at training site)
—16.4 Ski1l Application (at Job site)

Location (Check a1l that apply)

' 01 Baker : : 19
.02 Benton 20
03 Clackamas - 3 )

“04 Clatsop ) - 22
i 05 Columbia . 23

06 Coos . i 24

07 Crook - C 25

08 Curry : 26

09 Deschutes . —eF

10 Douglas 28

: 11 Gilliam - 29
A 12 Grant 30
13 Harney ’ 31

T 14 Hood River . 32
15 Jackson 33

-z 16 Jefferson 34
17 Josephine - — 35

18 . Klamath -. - 36

12.13 Audiologists . R .
12.14 Psychometrists Diagnosticians’ “
12.15 Psychologists ‘
12.16 School Social Workers
. 12.17 Parents -
- 712,18 Surrogates
12.19 Volunteers @ - *
" T 12.20 Hearing Officers
12.21 Supervisors
12,22 Administrators -
12.22 g:unse}ors,if )
12.2 her (specify
: 12.25 A1l Personnel

211

11.6 Seriously Emotionally Disturbed
1:7 Orthopedically, Impaired :
.8 Other Health Impaired

9 Specific Learning Disabilities
:10.A}} Handfcapping Conditions -

o

R
-3

(;;

‘Lake
Lane
Lincoln

>+ Linn

Malheur
Marion
Morrow
Mu] tnomah.

" Polk

Sherman
Ti1lamook

“Umatilla

Untfon

 Wallowe

Wasco : :
Washington N
Wheeler

Yamhill

Al Locatfons - .’




.y + WISCONSIN DEPARTMENT -OF PUBLIC INSTRUCTION ‘INSTRUCT}OﬁS
Q.. 1978 LOCAL EDUCATIONAL’ AGENCY -
' - COMPREHENSIVE TRAINING PLAN

:H “Pl- 2112
‘@

_Lomplete 2

copies.

Retain

1 copy for your files and submit 1 copy as

a companion document to the P L. 94- 142 ’

APPLICATION/PLAN, PI-2111, -
WISCONSIN DEPARTMENT OF PUBLIC INSTRUCTION

} o ADMINISTRATOR, P.L. 94-142 -
. ' 126 Langdon Street , :
Appendix G-1 . Madison, WI 53702. .
| PROGRAM IDENTIFICATION
1. Operating Agency 2 CESA 3. Co. Code |[4. LEA Code

| 5..Program Director

16. TeTephone-—(Area)-Num

ber

7. Address Wcity, state, ZIP).d

INTRODUCTION TO THE 1978 COMPREHENSIVE TRAINING PLAN FOR NISCONSIN

The Comprehensive System of Personnel Development is a requ1rement under Sect1on

121a.380-384 of the P.L. 94-142 rules and regulations used to implement Part B of
Under this-general requirement, both the
State Educational Agency (SEA) and each Local Educational Agency (LEA) must have a

‘ ~ the Education of the Handicapped Act.
Comprehensive Training Plan that describes how each agency will raise the skills:

.and increase the knowledge of all persons who work with- handicapped children.
The  Wisconsin SEA has developed a program known as the Statewide Comprehensive -

- Preservice and Inservice Training Program, which, in its broadest sense,. offers
tra1n1ng to every person who is involved in the 1ife of a handicapped child, but

is not l1imited to the list of persons . fOund on the reverse s1de of page 1 of th1s

document

-

The thought behind P.L. 94 142 s that 1f the rules and regu]ations are 1mp1emented
effectively, the chances for every handicapped child in Wisconsin to have a free

and appropriate public education will be improved.

Once the mechanical aspects

of the P.L. 94-142 rules and regulations and Wisconsin's Chapter.115 are synchronized,

the appropriate or best education for these children will be made possible through

the general upgrading of the skills and‘understand1ng of those who are or can- become
qua11f1ed to work with ‘handicapped children. . .

VThis Comprehens1ve Tra1n1ng Plan document for 1978 was devised to. comp]y w1th the
+law following three regional meetings. held'in November, 1977, to gather. ideas for
needed inservice activities from a wide variety of 1ndiv1dua1s The 1

activities herein are to be considered as suggestions only; the LEA is not limited .

ists of

to the activities found in these lists but may add others under any of the head1ngs :
in the tables that are pert1nent to-the subJect )

concept of comprehensive training w

* This document is not lntegrated into the. P L 94-142 LEA A 'T1cat1on'P1an The
be a part of the LEA Application/Plan,

As such, the Comprehensive

" . and this document will be incorporated by reference.

 Training Plan should accompany the LEA Application/Plan and‘be submitted to the

P.L. 94-142 Adm1nistrator at the .same time.

°
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" The

-

. PL-2112

1978 Cd&prehensive Training Plan is to be-uééd to ihdicate'planned areas of

inservice training, participants in the inservice training, and potential sources
of revenue for theV1977—79-schoo] years. It is not a fiscally accountable

. ‘document.

vornscf;on; FOR COMPLETING THE 1978 LEA COMPREHENSIVE TRAINING PLAN

In completing the 1978 Comprehensive Training Plan dochment,.the fo]]owfng -
points are to be noted; - S o - e

1)’

2)

The LEAs involved in the Comprehensive Training Plan should correspond with
those LEAs included in the P.L. 94-142-LEA Application/Plan. In some
cases, only one LEA will be involved; in other cases, there may be a number
of LEAs operating through one fiscal agent. S

It is 1mporfant that each LEA or combination of LEAs submitting a P.L. 94-142 -

- LEA Application/Plan and this companion document select an advisory committee
- representing the participating LEAs and the types of persons involved in the -

training. Under the sirgle line of authority concept, the advisory committee
membership should consist of parents and persons .from cooperating agencies,.
such as Day Service Centers, Head Start, Developmental Disabilities Boards, :
private schools, and other public agencies operating programs for handicapped ’
children. It is suggested that one person be designated as- Chairperson of the - _
Advisory Committee. The names, titles, addresses, and phone numbers of ‘the - B

- Advisqry Committee members should be listed on -pages v and vi.

3)

A1l planned areas fdr inservice training should become a part of the Narrative
and the Objectives and Activities sections of the P.L. 94-142 LEA Application/

Plan. Any federal funds to be used to carry out inservice activity should be

- .included in the budget section of the LEA Application/Plan.

)

LEAs are not expected to cover all inservice areas listed in the document

under the general headings of M-Team Process and IEP, Mainstreaming, Inter-
agency Cooperation/Communication, Parent Counseling and Training, Administration, -
and Curriculum Review. It is expected that each LEA will cover a minimum of

three areas of inservice activity during the 1977-78 school year. [he areas
“shouTd be selected on the basis of demonstrated need and the impact they will

have on the type of audiences participating in terms of antic1patev outcomes.

_Thé LEA Comprehensive Training Plan Advisory Commitfee.may’seléCt any other .

5)

critical areas of need not suggested in this document for inservice activity
and include them in the appropriate tables. [
It is conceivable thgt‘some Inservice activities already have taken place or-
are not part of°the P.L. 94-142 LEA Application/Plan. If s0, please provide.
the necessary information for those activities which have been conducted and/
or-those- inservice activities planned but not covered by P.L. 94-142 funds in- ¢

the appropriate columns..




CA™LAME

6)

re

8)

9)

10)

)

12)

13)

14)

. 7)

Under the single 1ine of aythority concept, inservice activities sponsored

by a local school district should include parents and any other persons who -
are involved in the education of handicapped children from outside the

Tocal public school. In developing inservice.activities, it is an accept-
able and good practice to tie in with inservice activities from other agencies

_ and, wherever possible, to make the best use of all fiscal resqurces available,

regardless of the funding source.

When completing. the tables in this document, p1ease estimate.as correctly as -’
“you can the information requested in Columns 1 through-7. °The information

.contained in this document will be providing additional material needed

under the heading entitled "Personnel Development" in the Policies and o o
Procedures section of the P.L. 94-142 LEA Application/Plan. . Uy

:Column 1 - CHECK PLANNED AREA OF INSERVICE: = Place a "chéck" beside those

areas of inservice you are pTanning or‘ﬁave accomplished for the 1977-78.
school year. .

Column 2 - TITLE AND SUB-AREA OF INSERVICE: This’ is a reference listing
Other sub-areas of inservice maz\?e added at the end of this list

Column 3 - APPROX. MONTH FOR INSERVICE ACTIVITY ‘Please indicate the approx-

~imate month 1n which you- p1an to hold or have a]ready he1d this -inservice o .
activity. o . _ o -
‘Column 4 - APPROX. # OF PARTICIPANTS Please indicate the approximate .
total number of persons by types of participants (i.e. 5H, 10M--see codes
on reverse side of page 1) who will receive or have received inservice
training in each sub-area of inservice activity.

Column 5 - TYPE OF PARTICIPANTS: Please indicate by letter the different
types of participants to be invited to or who attended the inservice -
:activity. The codes for participants are found on the reverse side of
page 1. For *Other. please enumerate.

Column 6 - CHECK IF OPEN TO NON-DISTRICT PERSONNEL Place a‘“check" in this
column if this {nservice meeting is open or was open to persons from outside
the district to attend at their own e_pense

Column 7 - APPROX. COST OF INSERVICE: For all. in.se'rvice activity documented ~
.»1n the Comprehensive Training Plan, please indicate the funding source. A1l
figures should be rounded off to the nearest whole dollar. o

214
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 COMPREHENSIVE TRAINING PROGRAM MODEL CERTIFICATION

LEA Certification

The fiscal agent, _ R _ e s
(insert LEA name) for this Comprehensive Training -Model has the general endorse- -

ment of ‘the Comprehensive Training ‘Plan Advisory Committee, which is representative

of the LEA(s) involved in the P. L. 94-142 LEA Application/Plan, and hereby
indicates that thisAtrainingAmode1 1s accurate as a planning model.

Signature of LEA Representative Authorized to Submit ~ ~ Date 5
this Model o _ S o

*Type’brlﬁ?int Name and T1tle of Above Representative

Rddress of Above Representative : .~ Telephone

SEA Certification

. The Comprehensive Training Model is appropriate as presénfedhto‘be-’
included as a companion document to the P. L. 94-142‘LEA_Application/Pl;q for

Insert LEA name{

Signature: John H. Stadtmue]1er. Administrator _ — DATE
P. L. 94-142. = : S ‘
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| . DARTICIPATING INDIVIDUALS AND AGENCIES -~
~ol IN THIS 1978. COMPREHENSIVE TRAINING PLAN

TER Name _

-

I. Please list the names of all LEAs to-be included jn.this.ComﬁrehensiQe
Training Plan. Please note that this list should correspond to the. list “in
the.1978 P. L. 94-142 LE&;App]ication/Plgnf ' 7 _

-

vII.ﬁ'Pleasé list the names, titles, & LEA or C00peka£1ng Agency of all members .

of the advisory committee for this Comprehensive Trainin Plan. Please list |

a mailing address on the second

_ ease continue on reverse side if
more space is needed. o , _ ~

~ Name (Address) Title B  LEA/AGENCY

- Phone: ~

. .. Phone:

216




ﬁhone:'

»Phone:_

Phone:.

" Phone:

Phonef

‘Phone:

Phohgi"

" Phone: -

'-Phone:_

bPhohe;"

Pﬁone{'

Phone:

.'q; ’
<7

" Phone:

Phone:




-~ TYPE OF PARTI'CIPANTS" L
(Thxs list of possible partic1pants is not limited to those ‘
' 11sted be]ow) :

. A= Regular Education Teachers

'aB = Special Education Teachers

Regular Education Administrators

‘Special Education Adm1n1stra¢ors

Special Education Designees . -
Regular Education Supervrsors I . *
Teacher Aides A : | '

Local Vocational Educat10n Coord1nators o
-Schaol Psychologists .

School Social Workers _¢$5/"
Guidance Persons T . :
Special Education Instruct1ona1 Mater1als Center Staff
Head Start Staff. .

Day Service Center Staff . : ;
State Residential. Facility Educat1ona1 Staff N ) -
Correctional Institution Staff - . ’
‘Higher Education Staff

School Board Members
Parents/Primary Caretakers

Physical Education Teachers
Art.Teachers
‘Music Teachers
Mental Health Board Staff
Developmental Disabilities Board Staff
Recreation & Parks Personnel
Transportation Personnel

uuunuuuﬂuuuuluuuunuuuﬁuu

N<XE<C—ANDOTVOZZXL-IOHTMOIO

v

»
]

Other (please enumerate)

_ PI-2112
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1978 LEA COMPREHENSIVE TRAINING PLAN -

" LEA Name

#1 #2 #3 #4 #5 #6 #7
- CHECK APPROX. |APPROX.] -~  |CHECK IF
~ PLANNED TITLE AND MONTH FOR|-# OF [TYPE OF|OPEN TO NON-] APPROX. COST OF INSERVICE
AREA OF { - - SUB-AREA OF ‘INSERVICE{ PARTIC~| PARTIC-{DISTRICT : f(hy source). L
INSERVICE} . INSERVICE ACTIVITY | IPANTS | IPANTS*| PERSONNEL LOCAL "STATE | FEDERAL TOTAL .

9

*PTease use codes on reverse side of page #1

M-Team_Process &fJEF

A.
B.

Early Identification

Referral & Scregnihg Process
~-Role/Obligations .

Role and COmpositio of
M-Team

Assesément & Decision Making

Placement & Follow-up

- Procedures

.- Prdcedures'in.IEP

Development

Roles and Responsibilities

of Parents/Regular Educators _

1n IEP Process

. "Responsibilities 1ﬁ'the

Implementation of the IEP
Format of the IEP

Related & Supportive
Services o

Roles of Educational
Personnel from Other State
Agencies' Programs




SURBEIERES S 4

9 . @ e .
o - [EA Name . ]
1978 LEA COMPREHENSfYE fRAINING’PLAN | |

n_ o e 43 M 45 46 W

THECK | . — T APPROX. |APPROX. TCRECK IF

PLANNED TITLE AND - 4 ~ |vonTH FOR| # OF . | TYPE. OF|OPEN TO NON-| APPROX: COST OF INSERVICE .

AREA OF | ~ SUB-AREA OF INSERVICE| PARTIC-{ PARTIC=|DISTRICT . (by source) 1

INSERVICE[  INSERVICE L ACTIVITY | IPANTS | IPANTS*|PERSONNEL JTOCAL T STATE | FEDERAL TOTAL 3} .
_ Hainstreaming\' h | i ' ' : '

A. Definition |

8. Preparation of Normal |
AChildren for EEN Children

) C. Instructional Materials,
% | Equipment Resources

D.-Attitudes

E.-Implications for Special
_ Education . 4

_F. Effects on Regular Programming

6. Obligations of Teacher s
- Roles _

H. Communication, Social
Deve]opment? and Grading

I. Least Restrictive Aiternegive

J. Relationship of Federal/State
" Laws to Regular Teachers

K. Communication: Teacher-to- | R I B B L
_ Teacher and Teacher to- B : - ' o o I
- Parent -

TR2z

,*P]eese'usefcodes'on‘}eversefsidevef_page #1

220
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P1-211

| TER Name
1978 LEA COMPREHENSIVE TRAINING PLAN ~
N 7 ,. 4 46 - M TER
—CHECK . APPROX. | APPROX. CRECK_IF A
.PLANKED TITLE AND MONTH FOR} # OF OPEN' TO NON-J APPROX. COST OF INSERVICE
AREA OF |  SUB-AREA OF INSERVICE| PARTIC- DISTRICT . - (by source) |
INSERVICE] . INSERVICE ACTIVITY | IPANTS PERSONNEL - [QCAL STAIE VFEDERAL CTOTAL
Mainstreaming, Conti nqéd L |
L. Accountability -
M. Zero‘-Reject Concept
- N. Relétionship to M-team ‘ 1
0. Other -- o '
2:'\} ',_, B
*Please use codes on reverse side of page #1 | ; o




.

g2 -

o |II

1978 LEA COMPREHENSIVE TRAINING PLAN

#3 .

#4

#5

5 "

@ . ) .

‘LEA Namg

Yy

.CHECK
PLANNED .
AREA OF

TITLE AND
.. SUB-AREA OF
___INSERVICE

APPROX.:

~ {MONTH FOR
INSERVICE

ACTIVITY

APPROX.
# OF
PARTIC-|

TYPE OF
PARTIC-

CRECK IF.

OPEN. TO .NON-

DISTRICT -

APPROX COST OF INSERVICE

_LocAL

STATE FEDERAL

INSERVICE|

" Interagency Cooperation/

‘Cémmun cation -

A.

K.

Various Agencies

Educational Programs
: Légél Ramifications

. Coordination of Services
of Various Agencies

." University Program Offerings/

. Data Management Systems -

. Resource Community Agencies

Roles & Responsibll1t1es of
COoperative Agreement --
DPI/DHC and DHSS/DCS
Cooperation among SEA.

Teacher Training lnstitutions,
LEAs, & State Agency

Certiflcation

Interaction perl, DHSS &
State/County Residential
Fac111t1es o

COOperat1ve Planning_

Awareness of Responsibilities

'.fPlease use codes on reverse'sidé.of page #1

225

IPANTS

IPANTS*

PERSONNEL

(by. source) - |
TOTAL |
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1978 LEA COMPREHENSIVE TRAINING PLAN

#2 .

#3

7

. #5

#6

. TERTame

B #

- | CHECK |
| PLANNED |
" AREA OF.|:

TITLE AND
'SUB-AREA OF
INSERVICE

T APPROX.
~ |MONTH FOR
| INSERVICE

ACTIVITY

APPROK.] .
|7vPe OF

# OF
PARTIC-
IPANTS

PARTIC-
IPANTS*

TCHECK IF
OPEN TO NON-]

DISTRICT -

PERSONNEL

APPROX. CoST OF INSERVICE

~ . .(by source). .
lOCALH STATE’ FEDERAL.fTOTAL ,

INSERVICE

Parent'Counseling & Training_ '

I A. Information .on Children &

- Parenting

| B.vInformation on Parents Rights

and Due Process -

C. Parent Advisory Commi;teesf'

D. Eariy Identification '

E. 0-3 & 3 and ahove Services -

’Avaiiable :t

F. Pubiic Relations/Home-

School Communications

6. Writing IEPs/Role of Parent
‘'H. Rarent Counseiing/Training '

'i.'Review State and Federal

Laws/Legal Requirements -

J. Deaiing with . Biiinguai
- Families - =

| K. Preschool Development and

Training

L. 18-21 Education & Serv1ces o
Z.Avaiiabie -




O

- R

]

Coere2112 - ‘ T . S

e, o o - LEA Name
1978 LEA COMPREHENSIVE TRAINING PLAN -

w2 g3 44 45 #6 W

CHECK
PLANNED
AREA OF

. : | APPROX. [APPROX.[ ~ |CHECK If
TITLE-AND -~ ~|MONTH FOR| # OF TYPE OF | OPEN T0 NON- APPROX COST OF INSERVICE
© SUB-AREA OF : - | INSERVICE| PARTIC-{ PARTIC-|{DISTRICT | (by source) ' w.

| INSERVICE

229

‘M. Transportation

" P. Confidentiality

R. Otﬁer --

INSERVICE i ' ACTIVITY IPANIS IPANTS* PERSONNEL JLOCAL STATE |

Parent Counseling,& Training.
Continued _

N. Methods for Developing - . L T
-.Parent/School Communication. 1 < C .

0. innt Parent/School Proaects,

Q. IEP Dévelqpmenﬁ

: *P]ease use codes on reverse s1de of page #1 R e " v T - '“_ . ;'23:3ty .
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1978 LEA COMPREHENSTVE TRAINING PLAN

n w2 ‘ 43 44 5 6 #7 o .

T CHECK : — T APPROX. |APPROX.] . . JCRECK IF — — 1. "
PLANHED TITLE AND | MONTH FOR| # OF |TYPE OF|OPEN TO NON-] APPROX. COST OF INSERVICE |

 AREA OF  SUB-AREA OF | INSERVICE| PARTiC~| PARTIC-|DISTRICT -(by source) .

INSERVICE INSERVICE © ' . - ACTIVITY | IPANTS | IPANTS*| PERSONNEL . [TOCAL T STATE | FEDERAL | TOTAL

’

Administration }
4 4A. Knowledge of State & Federal 1- o . ‘,7_ - . o

- Laws & Regulations (PL 94-142 ' bt ' X
:and Chapter 115) )

B. Fiscal Matters. . R N " R N ] B R i i j‘l‘ﬁ L

' .C. Program Deve]opment and ,' N N R o
- Evaluation o . R AR

D. Model Deliveny Systems ’

| E. bata Management. Collection’ . S S B DI
_and Analysis . - o ) : 1 S P Y

F. Management/Dissemination

- G Programming - Alternative/
' Drop-out Prevention -

< | "H. Persomel Management.
';i};Transportation |

- Non-public Schoo] Relationship' - ;_~: 1 | fb . | ’d | ';. ol Run
Due Process/Procedural safeguatds | | ' al .

. Conf1dent1a11ty \ A\

LY
L ox &

. Reordering LEA Priorities

*Please” use codes on reverse side of page #1.
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1978 LEA COMPREHENSIVE TRAINING PLAN

#1 T . = I L SO . . #6 “' . ,#7

*° CHECK | o - — ] "APPROX. [APPROX.] ~ JCHECK IF. SR
. PLARHED “TITLE AND 7 |MONTH FOR| # OF "} TYPE OFjOPEN TO NON- APPROX. COST OF INSERVI»E

AREA OF SuB-AREA OF ' | INSERVICE| PARTIC~| PARTIC-| DISTRICT - (by source} 1

INSERVICE{ - -INSERVICE " |ACTIVITY | IPANTS | IPANTS*{PERSONNEL _ JTOCAL | STATE | FEDERAL “TOTAL

N

B S RN | Administretion,,Continued I : A

N. .Paperwork hequirements"

- 0. 186 Student Days & PL 94 142

1. -1 P. Review of Administrative and -
: o Professional Personnel ‘ 1
Responsibilities before . ° : -
PL 94-142 and.now - ‘ S

o = | Q. Secretarial Inservice: 1 S B S
N - -Forms. - _ - ' N L
' : : -Departments : o ' g S
_-Terminology
SRS I .-Diagnosis/EvaIuation .
. R. Section 504 ' B
~ S. Role of Vocational Education |
-l T. Fiscal Resources - Set-aside

U. Use of 89- 3]3 Foliow-through - . . 1
.funds . ‘ IR CEN - o -,

V,vComp. Training Program - . . S I & E - ".f

W, On-going Child Find Activities|
+ . ==Schoal Census ,

*P1ease use»codes on reverse side of page N ' ' o A'zgii‘i o B
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1978 LEA COMPREHENSIVE TRAINING PLAN

- - _ 2 o #3 #4 #5 H6 " R , . _
CHECK o » R "APPROX. [APPROX.| ~  |CHECK IF i . I
- PLANNED | . . TITLE AND : : MONTH FOR| # OF |TYPE OF|OPEN TO MON-J APPROX. COST OF INSERVICE e
.| AREA OF SUB-AREA'OF INSERVICC| PARTIC~f PARTIC-|[DISTRICT " __{by source) SR b
. INSERVICE' _INSERVICE . ACTIVITY | IPANTS | IPANTS*|PERSONNEL — FLOCAL | STATE | FEOERAL | TOTAL _}

gurriculum Review

. A, Review Current Curriculum .-
Existing and New EEN Programs-

B. Vocational Programming - | I '",x_\* AT IR KR ',.m:_:‘
Curricular Modification . . SR SR RO . IR

T c. Related Programs & Haterials 1 - e

. SEIMC Role in IEP fulfillment- "

e Prevention & Awareness of oo R S . N R

! developmental disabilities. SO R B AR N S R

' ~through inclusion in K-12 - | . ] DS B TR T o . Coe ]
curriculum . : S RN ISR LR S I O B o s

F. Other -- SRR T IS R SENRSI KR

-

sPlease use codes on reverse side of page ¥1
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. - . ; . . A « . . .. . . . . - oo - . .
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‘ ‘ - . ' R R o ) Appenciix G-2
E : © [RAINING EVALUATION FORM :
from South Dakota State Education Agency

o
e N

@

.- the workshop was.

- 2yy

. This evaluation form is designed to accommodate as many goals as are , ®
addressed in the training sessicn by repeating the initial seven items for
each goal. . . . oo .
Iz _Goal A. o ‘l S N
;‘ '~This goal was (circlefone):. - Met(l) Partially Met(Z) Not Met(3)
Was the:content of this presentationé NEW o ‘f‘A ,‘ . ;:REDUNDANT
: ’ : v7. 6. .5 4 3 2 -1
CLEAR - .~ UNCLEAR
76 5 4 3 2 1
o - : .. . ‘usEFuL | .~ NOT USEFUL
e o ‘ , : . 7 6 5 4 3 . 2 1
. Did this presentation: : . S
- . - . _  YES R S NO ‘
Involve participants adequately: 7 6 5 -4 3.2 1
Hold interest "7 6. 5 4 3 2 1
 Use suitable techniques . 7 6 -5 4 3 2 1 .
Seem well organizedﬁ ’ 7 6 5 4 3 2 1-
1I.° Goal BV \
(Repeat itemaffrom above)
My Position‘is:',v )
'(01) Elementary teacher ° e
K (02) _____-Secondary teacher
. 03) T Special education teacher/coordinator
L (04)_ Counselor/Psycho]ogist ,
. (05) Parent ' Yar
. _ . (06) _____ Speech therapist
‘ o - (07)  Administrator
o . (08) - Title I/Remedial Reading teacher
- . ,(09)r Teacher aide
‘ . . (10) - Student. -
. (11) _ Otlier . o K
T | ' . HIGH LOW
" : My 1evel of expertise prior to- taking 7 ' 6. 4 -3 2 ... 1




7.

I3

'OVERALY, WORKSHOP EVALUATION

"The organizatioh‘of the workshop: was:

The objectives of the woﬁkshdﬁ;ﬁeref_

The work of the leaders was: @

The idezs and agtiﬁities process

. pregented were:

. The scope (coverage) was:

My attendance at this'worRShOP_shouid
prove: .  . T T

_Overéll,'I consider this workshop:

The weaker features were: -

.Ad&itional éuggestionsfand commentst =

* The st;onger;featu%eé of the;wprkshop,were:

Pl TN

7 65 &

Very Interesting ' o
7 6 5 &3 2.1

Excellent
76 3

Clearly Evident

76 5 4,{’ 

Excellent

Dull

Very Adéquate

7 .6 5 4 3 2 1

Very:Béneficiai ‘ iNo Béﬁefiﬁr
76 5 k;4; 2 1

Exceileqt- ‘ . ‘Poor
7 6. 5 4 3 .2 1.

8. Do you feel a need for additional information about the topic? YIS No. . °

—— * e—————
=

Inadequate , 




Inpact evaluation forms are utlllzed in addltlon to- the gbove to gather in-
formation pertaining to competencies acquired and actually utilized in
educating handlcapped students. Follow1ng 1s 8 sample of an impact evaluation
form used: . .
PLEASE RBTURN THIS WITHlN ONB WEEK T0 YOURCSUPERINTENDENT .‘

14 HaVe you found the workshop 1nformatlon to be accurate? (circle one)

hlghly L2 | 37'_Vh.' 5 not at a1l . e e

2. Did the workshop 1nformation help you implement “the Least Restrlctlve ‘_A
: ,Env1ronment (LRE) concept? 7 - . _ _ .

very much 1 - 3 4 5 not at all

°o .

3... Did the Workshop informatlon help you write IEPs? .

: very michl -2 3 4 5 mot at all

k., Please rank the followlng components of the workshop as to thelr usefulness
Hto you: (l=highest; 6=1lowest) SR

Provisions of P. L. 9h-1k2 and SOuth Dakota mandates for local dlstrict
special educatlon programs._' .

¢

“ - Infonmation on the. concept of Least Restrlctlve Environment (LRE)
___;_Informal aESessment technlques. o , .~f | -
. Writing goais.and objectives. |
_____Plecement Committee.activity. o.“ : ,': | :”o
Wr1t1ng the IEP. | |

5. . How meny times have you used 1nformatlon from.the workshop nn 1mplement1ng the
-Least Restr1ct1Ve EnV1ronment concept? v .
nong __;;_mefbe once ____ seVeral tlmes._____ often'_____

6. .How meny times have you used 1nformation from the workshop in wrltlng IEPs?
none __;_.maybe once ____;several'tlmes . often ___

T. Did the. 1nformatlon you recelved at the workshop
| Reduce anxlety about IEPs and the Least Restrlctlve Env1ronment? .
___;i Increase concerns? | -
_____Make'no noticeableiéifference?“

v - »

- - _‘Other: __ - . L oo




8. If the workshop increased concerns, what ,a;x'e they?

>

- P

o 9. How many tlmes ha,ve you prov:.ded information galned at ‘bhe workshep to o’chers,
T either formally or informally? . L

10, ‘What changes have you made ig you.r claséroom 'or educatlonal sett:.ng as -8 resul’q
. 'of the workshop? ' :

e, - — — — 0 .
SR Your position:. T e | o
—_— elemenﬁary tea.cher : . __,,'__ perent s
___.__ secondary t_éQChe;‘ L — " mitie.T Teacher | ;
- ____ special teaﬂ;ﬁ’ _ a v . L a.ide, : »f = | 0 '
;___ couneeler)peyehoiegisﬁ ' o _______ student S ” o Y
. . . - . . . - ° :
i ‘ _____, speech therapist - ' o __,_Vothei‘ - N ) o,
‘ — é.dminist;'ator | o e S

All‘evalua.tlon de.ta, is stored, analyzed, ‘and used as part of t’he annua.l rev:.ew oi‘
_the CSPD. Needs assessment surveys. can then be developed or revised based upon
1nforma.tlon der:.ved from eva.lua.,tlon data. :




~ Appendix G-2

TR . . TERMINAL - " -
S N L | OBJECTIVE: 6.0

Program for. lmprovnng Read:ng Achlevement
N !nterfacing,Essenttal Competencies and Learner Outcomes ;
S with’ Developmental Reading- = - . -

 At}ituda Feedback Form (AFE)_’;

Directions: Please complete this form, tear it out of thls nnserv:ce package,
- ST and submlt it to your |nstruct|ona\ \eader. S

1., Name one or.more.strengths of this sec:ion,of ‘the rnservide package:

-

o D . - 4.' : - -

2. List suggest:ons for lmprovement or rev:suon of the content of thts sectlon:.

.of" the |nserv:ce package. S . : , R R

- .

3

3ﬁ' what do’ you think about the organnzatlon and format of the maternals of thss ;Z
section of the lnserV|ce pacLage? ' - : A

l"? ~" - ° .

o

'~. ‘Q

L, what do you th:nk ‘about the objectlves and actnvut:es of this. section oF
the inservice package?.. Please respond by ndentnfylng the enabl:ng
objectives by the:r numbers. . . .

a .

0

5. »Please cnrcle or otherW|se mark the face correspondung to. your overall
feeling about thns sectlon of the lnService package-. s

.. 6. .In the space below or. on the back, please wrute any personal react:ons E
which you feel are %mportant in terms of assess:ng the value and uorth:ness .
of this section of the lnserVIce. . . : : . L

~an

-




Name :

” s

| MEST VIRGINlA DEPARTMENT OF° EDUCATION

BUREAU OF LEARNING SYSTEMS

' §ELF+;VALUATio& RecdRo'a'

‘ DIVISION OF lNSTRUCTIONAL LEARNING sYsrems ]

o .

o

."_t

(l 0) Analyze

. process.

(.

= - - _in this workshop.

,shop s termlnal obJectives

'»Paskage Tit}e:~

D]rectlons:ﬂ List under the headnngs below the tasks whlch you have completed |
This Self-Evaluation Record will act'as.a = =

reference point to measure your progress during-and- at the end of

he workshop The numbers in. the parenthesis refer to the work-

¢
& . ) . . ! g

‘g
LY

e

.

and synthesize the tasks confronting -

‘the beglnnnng reader in—relatuon toAthe reading

Given sentence(s) wrltten in a dlfferentA

symbol system, -the participant will
change each of them to tradltional
orthography ' -

o

and enabltng obJectives

Te

Partially| :

o

Achieved |.

Athievedri

‘| Date

JEAChTeved}'j

“' 2)

‘Given’ sentences contalnnng nonsense o

words, ‘the participant will infer- the-
meanlng of- the selection by respondnng

© o to each questlon

nes

u

After studynng several defin:t:ons of

‘readlng,_the partic:pants will summarize

a minimum.of four major tasks |nvolved

*in the readung process

(2.1)

(2. 0) Demonstrate a knowledge o#:the sknl]S involved R
: in. deveiopmental readnng._" .

After studynng deflnltxon(s) of neadnng

readiness and reading readiness skills

- plus illustrative examples of each maJor'”

readiness category contained in the

. Essential Competencies/Learner Outcomes:

K-8, the participant will match each

readlness skill with' the |1lustrat1vev

‘1examples w1th 80% mastery o




'$le-EQalJatfen'Re;ord -2

- After studying definitfons of word N
recognition skills and illustrative
examples of each major skill category
contained in the Essential Competencies/
Learner Outcomes: K-8, the participant

- wil] match .each skill with the example
. wath 802 mastery :

Achieved

.F

' ﬁatef' .

' 9értia1fy Lo ;‘
JAchieved i

Not -

Achieved

23

After- studying the definltions of. com-
prehension skills and’ examples of each

_major’ category of. comprehensnon con- -

tained in the Essential.Competencies/ .

_Learner Outcomes:. K-8, the participant
will match each skill- with the example

wnth 80% mastery. LN

(2.4)

After reading a selection, the par-"

ticipant will answer each comprehension

“question in written form and identify

each question ‘as$ to whether it is.
llteral‘ inferentla], or critical
comprehensibn with 80% maStery; ‘

(2.5)

After studynng ‘the categories and
“definitions of work/study skills, the
" participant will complete each section
. of a chart in which he identifies the -
' category, source and skill from the -~
. Essential - Competencies/Learner Outcomes.
K-8 with 75% mastery. . .

(2.6)

After studying definitions of recrea-

~tional reading/personal development . = .
_skills and examples of school/classroom '
~ practices, the participant will identify.

. each sksll represented by the practlce

with 75% mastery

-—

(3 0) Analyze a basal readrng program

(3.1)

After examlnlng maternals‘from a basal
readlng program at the county Jevel . and
given an Analysis Sheet for a Basal
Reading Program, the participant will ~

-‘complete each statement on the form and”
“jdentify a minimum of one- strength and

"vone weakness of ‘the basal program.




o S D

i ;ff ,SgIF-Evaluatlbn Rec0rd -3

:‘v'\-‘.'FAchie‘\(}_a'd‘ S ]

Z3].3
. ) 1> T > a
¢ b ) [T m o
Q b e oo
D I T R T -
T @ {mo |00}
o _ . L re N .? _,':Iz:::fizs; o ‘ & g,_.;s = s‘_
© (3.2) “After-examining a scope and sequence far S R
. a basal program plus a list of EC7LO: .~ | )
= K8, the participant will differentiate | =
- -, ‘each of the EC/LO's for one or more - | .1 .
. reading skill areas which are taught in |- 1 .
the basal program-and the level of skill
introduction. : Co e - .

 (4:0) JAﬁaiyze-test~daté_at the building IéVe1~fo;fA; g
S .detgrmincvstrehgths~and.weakne5535,ih_the o - S
reading skills of learners and to determine - . . N

VcurricUlar~imp]i;étiohs'as it relates to gc/zio. |~ o Tl T

(4.1) After studying*information regarding . S D T EEENRE

" student plans and interests from the R T I R

Interpretation and Use Handbook and the S :
‘Tesults of a Subject Interest Rating

. from state/county test data, the par-- N R 1
ticipant will analyze the data by com-- |- N N S R

" pleting each statement on a response - | | - A T ‘ ‘

Csheet. - < e teoooe b S I T

(4.2) After studying information regarding | .| o S S
o »scholaétiq;ébjlity'and'achievement'fromfh,A,, A S O O
. the Interpretation and Use Handbook and | . = | B R
" Frequency Distribution Scholasti€ I
- Bbitity data from state/county test” . | . | _
results, the participant will complete. . N RN
" each statement- on an analysis sheet. e

e &

(4.3). After studytng information regarding = 1 3 I DR
the National Percentile Frequency =~ ‘
Distribution achievement data, the S ‘ ‘ S
Jparticipant will complete each  ques- SEE R IV A R

v tion On.an'anaIYsiS.sheet}x'f ' SR B 1 '

(h.4) After‘studying;infoimatiqn,pegarding"“;
' " The Right -Resporise Summary and |tem
Analysis, the participant.will analyze’. -
- the .data by identifying the number of™ - .
" {tems deviating from the national norm’
. and identifying six problem areas.

[. - SN -

Q
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(530) Analyze the organizatton of a school management |
+« ~ plan for readlng InStruction as related to the
. EC/LO.

(5.1) After studying information on"leanning
. ~ environments and instructional tech-

. niques, the participants will view a : . S :
video-taped interview or read a script o R T
of the same with a school principal and | - _ : ot
analyze the organization of school R P
management plan by completing each item - :
\of the Interview Analysis Sheet. '

(5.2) After completing the Interview Analysis |. .
Sheet, the participants will analyze '
owh 'school management .plan by

ng. to each item of-the School

t Analysns Sheet .

¢

3 - o
(6 0) Analyze and eviluate the assessment of readinge
N instruction in\a simulated situation.

"(6.1) After studying information on the pur-
poses and characteristics of selected .
assessment instruments, the participant
will identify the use of the-assessmerit
.instruments in his/her school by dis- A
cussing each question on a School Self-'
-Analysis Sheet. : ' -

“(6:2) Guven a vldeo tape recording- ofa - |- | - S T
* " teacher -conducting a reading Jesson,. ’ ' '

the participant will critique the °
- reading lesson by responding to each

item on a Checklist for the Observatlon 1N R 1 -
of Readlng Instruction. R . o :
(6:3) After observing the reading’ instruction,. o o i

the participant will identify follow-up
procedures. to use with the teacher by R
1isting two areasvfor discussion ' o -

(7 0) Evaluate the readnng-sktlls |nservnce packets | Do .
- for;teachers. : R b 1 S .
(7 l) Given a copy of the fndicators of '
_ Effective Inservice: Instructional:
Packages, the participant will read an
inservice’ packet and- evaluate it on the

basis of the .indicators by respondnngu
to each Ltem._‘~ -2

Ty

. . - - Y B 2 B . .
. : : . . s o d.

L D




WEST VIRGINIA DEPARTMENT OF EDUCATION
" BUREAU OF LEARNING SYSTEMS.
DIVISION OF INSTRUGIMONAL LEARNING SYSTEMS

INTERFACING ESSENTIAL COMPETENGIES AND LEARNER QUTCOMES WITH DEVELOPMENTAL READING:
' " PROGRAM FOR IMPROVING READING ACHIEVEMENT -

EVALUATION -~ OBJECTIVE HASTERY CHART

N = HASTERY .

R o= RECYCLE "

Q= DID & VISH

© 10 GO BEYOMD

¥ = DID NOY
PARTICIPATE

Vorkshop

 Particlpants

|
a{ ©f
y1°

-.‘

 ERIC

Aruntoxt provided by Eic
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PLANNING; IMPLEMENTING, . AND EVALUATING
v”[» o COMPETENCY-BASED WORKSHOPS |
PENNSYLVANIA VOCATlONAL EDUCAT!ON CONFERENCE
o .7 TAMIMENT, PENNSYLVANIA

JUNE 25-28, 1978

o
La»

'WORKSHOP. ATTITUDE FEEDBACK FORM

T—— ' : »

DIRECTIONS:" Please comﬁlete this’fdrm and return it to the‘wOrkshop'leadeE.
) x : B S

1. Name one or more strengths of this workshop session. |

3

2. List suggestions for improvement or revision of the content of this:
workshop session. - . .
*

———

3. What do you think about the organfzatioh and format of the materials of
this worrshop session? - I , o

,\\\ :

LN

ﬁ.‘_what do Yyou thlnk about .the objectives and actlv1t|es of thts workshop
session? _ » ‘ - _ o

I

e e ar




¥ . - : - . . - ’ B
* . . .

Cemi e me AN
. . ’ "

tompatency-Baséd Educatton' N 3 ' . v.‘."> .
Pagc 2 , _ e S -
| 5. HORKSIIOP SESSION LEARNING ACTIVITIES - IndIcate the extent of- yOur agree- .

ment with the following items by circling SA (Strongty Agree) A (Agree)
D (Disagree). or SD (Stroneg Disagree}. e

S The workshop session activltles._

- &, were heIpfuI to meantngful Iearhing' ' 'SA | " A D "’H‘SD‘ :
»_9'. _ b. were varied enough to suit me T sA A . D ZSD,'
| c. afforded me options to master the :I A L a S
workshop obJectIVes : E SA. A D SD-
~d. helped me to Iearn in an Indivudual - o N -
format ' - e : SA A b . sp -

e. helped me ta learn from my peers o ERET S
in small groups - | S o SA AL D $D

6. NORKSHOP SESSION LEADERS - Rate.the workshop Session Ieaders on the foIIowlng

- -
items by circling one of the numbers of the scale from 5 (H|gh]y Effect|ve) .
to 1 (Ine??ective). B 2 _ . N , e
a. presentatlon of materials and infor- ) o : = .
mation in fuII group setting -’ : 5 4 .3 .2 1

b. ‘instruction In small group settlng I 5 -5- 3 2 ”Iib -

c. overall helpfulness and attitude in - . . R
alding you to solve problems 5 4 3 2

d. organization of Iearnnng maternals _ .
and: learnlng activities . _ AT T 2 b

hd -

7. Please circle or dtherwise mark the face cérrespondih§ to your overall feeling
about this workshop ‘session. : o . R

8. In the space beIow or an the back; please write any personaI reactions:ﬁﬁféha o
"~ you feeI are important in terms of assessing-the value and worthiness of this = -
workshop session. . s S

- PR o . : - K

. _ o o — L _ N PendsyIvanna Vocatlonai
A : N .. .  Education Conference’




S | .. Appendix G-2 | | .
| o VERMONT . s N

. IV. EVALUATION .-

- EEA-B LEAP # ___ - 8L

A. Types of Evaluation ~ Check those types of evaluation which are included
- ‘in your: local inservice training plan: . o . .

immediate reaction to training actiuity ‘ ' | ' - . l

evaluation of skills acquired

follow—up reaction (one week or more after training activ1ty)

on-the-Joh usage'

e monitoring the implementation of the training plan

e . :.. ' l.

B. Measurement Procedures - Check ‘those measurement procedures utilized in the J

evaluation’ component of your local Inservice training plan. S o
questionnaire '
interview fr

.kobservation ‘ -

_q_”:.CXlsting records

A .
- .
. Q
o . -
- . .

C. Evaluation Questions - Check those evaluation questions listed below~which
are addressed in your local inservice training plan. (The questions are .
taken from the evaluation’ component of Vermont s Comprehensive.System of
Personnel Development.): : . : - :

1. Did the people_who need training participate?

2. Was the information offered that which the participants need?

3. Dld the trainee gain specified skills presented in- the training
: act1v1ty’ . . -

4. Are the trainees using the specific skills in their JOb setting”i'

5. How do the E%ﬁinees feel about the training they have received?

- , . . o

D. Additional Information (Optlonal)

< s
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* Appendix G-3

' INDICATORS OF EFFECTIVE INSERVICE;

. INSTRUCTIONAL PACKAGES

Currently teachersiére being asked to approach their proféssional responsibilities with a
degree of quality never demanded before during the history of professional education. The

demand for quality in teaching necessitates that the generalities and platitudes of the pastbe -
- replaced by precise description. This means that mere talk of progress be replaced with
~ specific change. Therefore, inservice programs mustbe designed to meet the identified needs

of professional educators rather than inservice programs that are externally prescribed. Con-

sequently, the instructional behaviors, programs, and materials developed for inservice edu- -
cation must be systematic, stimulating, psychologically sound, organized, and planned with

instructional materials and media to meet the needs and .interests of participants.- °

Therefore, the major consequience criteria of inservice programs focus on the follow=up . .
use of new curriculum materials and updated instructienal skills by professional educators in
. the classroom and the effect of these changes in their performance and pupil learning. .

The purpose of Indicators of Effective Inservlcla:,lhstruclloﬁal Packa“g'es,‘is ttj provide a

guide to the development of inservice instructional packages that will facilitate and enhance -

the probability. of the outcomes of inservice programs on teacher effectiveness and pupil
learning. . . T _ : ) ' . . -

»

Acknowledgement is given to the following individuals fd'r'tﬁei_r efforts-and contributions - - .
to the design and development of Indicators of Effective Inservice: Instructional Packages: -

B J . b
Lowell E. Johnson., Professor of Education, Fairmvgnt State College

Merrill L. Meehan, Research Assistant Protesso}', University of

- Pittsburgh - .

- Glen Cutlip, Curricuium Dg,vel'opmentSpec;ialist.ﬂeadirig.vaision~ o
of Instructional Learning Systems, Bureau of Learning Sys-
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© INDICATORS OF EFFECTIVE INSERVICE: -
"~ INSTRUCTIONAL PACKAGES

o

Directions: Please read the enclose inservice instructional package Then sectton by sec-
- \ tion indicate whether this ckage meets the effective indicators noted belowby
’ : checking Yes, No, or Uncjéar in the space provided to the left of each lndlcator )
Please respond to all th lndlcators - .

Yes No Unclear

. A. Orgahization, Layout, Format of the Inservice Package:

'5 ' ' 1. The overall visual aopearance of the i'nstruction_al
- package is attractive.

2. The typmgformat |sc|earandthetypefacetsconsns- B .
tent throughout the package. o

3 The type face is legible.

: . 4. The instructional package is paglnated from start to N
” . o 7 finish |nc|ud|ng appendices: . .

5. The mstructlonal package is bound to permlt easy
. page flipping and- will lie flat wnthout pages flipping
¢ _ S back and forth. - :

R L 6. The mstructtonal'package' includes a -cover sheet
‘ » which reflects.a visual theme consistent with the mam
. intent of the. package

7. The. lnstructlonal package is visually pleasihg lo the o
- participant; provides both verbal and visual presenta- CoC
tions, and includes proper credits to contrlbutors to
the package.

8. The instructional package includes an array of multi- -
‘media techniques.and creative use of sequencing
techniques and. use of colors where appropriate.

9. There is a |ogt'cal -and uncompllcated sequence to the
materials so that the participant can work his/herway .. - o
through wnthout much dtfflculty A S,

. . . . . \ . su ,_‘
- . . . . . . . : . . X .
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*

Yes No ‘Unclear |

: ' : . "10. The instructional package includes an 1ntroductory'
o : B ~ visual which |llustrates the sequence of the package _

B 11 The instructlonal package has a table of contents in- -
cludmg,where apphcable a Iust of tables and figures.-

- 12.The lnstructronal package lncludes a blbltography o

S 1% The mstructlonal package is attractive_ and contains ;
o materials you (the evaluator) Would be proud of devel- :

e ,opmg

B. Ratlonale of the' 'lnstructlonal Package .

14. Has a clear statement of purpose’ that establlshes set
and relevance for the materials - the why of the mate- -
rlals . C R, : - . .

15, Isdernved fromatheoryortheorles operatlonalmod- S
. els, or vuabfb practmoner experiences. ,

. 16. Establishes the “gestalt" and shows the'relatnonshlp' - ( ‘
, between and among the’ components of the package : :
Cor other packages :

- 17. Identifies prerequnsnte competencres for completlon_ '
of th|s package o

18. Commumcates the intent of the package by gearmg. L
= the language level to the age_ and type of group :

C. 'Objectlves of the Instructlonal Package

19, State precisely and cIearly what .the partncrpant is -
expected to perform. . .

N 20. State preclsely and clearly the conditions under
which the’ parucnpant is expected to perform.

fa .

21 State precisely and cIearly how well the part:cupant ’
_is expected to perform (crlterla or standards)
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_No_~ Unclear 55 Are ldentlflable as cognltlve performance affectlve
and/or consequence o

: 23~.66ns|der whethernthe oblectives for the partrcipants :
¥ provide for future consequences in fhe classroom.'

, '24 Are achlevable and relevant to the partrcrpant

v

25. Are consistent, sequentlally ordered and lead to'
logical dutcomes. "* - . .

Preassessment of the lnstructlonal Package

26. Is dragnostlc and gurdes the partrcipan‘t rnto the in- -
_ structron or into the sélf-evaluatron element

27. Is the firstdecision polnt forthe participant andserves '
as an advanced organrzerforthe materials that follow.,

28 Creates posrtlve motivation and encourages actlve T
partrcipation for the materlaIs that follow o

29. Contains item(s) related to each objectwe is based S
on criterion levels, and is tled to content attrtudes
and performance S . RCIR

o Cognltlve oblectlves are ob;ectlves that’ address the knowledge_ S
and-intellectual skrlls/abrlrtres expected "of particrpants :

_ Performance objectlves are ob]ectlves that must be demonstrated

. by participants rather than merely\possessmg knowledge about‘ :

"them. Performance objectives are:

oa lnteractrve objectives performed wrth learners
. (e.g., questioning skills)
b. non-interactive: objectlvés performed not 4n the pres-

ence of learners (e; g orgamzatlon of materrals for
fearning) . S .

Consequence ob]ectlves are ob;ectives that address the abllrty of T
participants to bring about changes in learners. These objectives

- focus on the results brought about by what a participant "knows” - -
(cogmtwe) and- “does" (performance) when performing a profes- :
sional role. : :

_ Affective objectives are objectwes that focus on the attrtudes |n~‘ -
terests, and values of the particrpant
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No Unclear

> 0

“E. lnstructlon of the Instructional Package' :

30 Is personahzed whenever possible so that the inser-

- vice instructional mode matches the learning style of-

~the participant - thus, itis self—paced and adaptrve to. ..

partccrpant’s needs:

31 Has cnterton referenced instruchon. ’ RS

'w

32 lncludes a varjetycf verbal and non-verbal tech- L
niques. - . , R

comes. (“Leader practtces what is preached'") '

. .

‘34, Provcdes for psychologtcal set meanlngful 1nterac-'

ttons -and closure., . ¢ D

35 Operatronally defmes the vccabutary essentlal for

“

-« utilization of the matertals _ C he

~ ~

36 Includes Iearning actlvrties that are meanlngfulto the -
- participants. . .

37 Is - humanistic through the“utmzatlon of aIternattvet.
" activities or‘instructtonat modes for participants. -

38. Considers a trme frame for accomphshment

39, Prowdes pos|t|ve reinforcement and acceptance of

partlmpant ldeas R

F. Self- Evaluatton of the tnS’tructtonal Package

40, Is parttcrpant-orlented and partncrpant-contpleted".

419 Telis the participant tf he/she needs further mstruc-’,
tlon and bn. wh‘lch ob;ectlves. : )

‘D

42 Isan lndtvidual progress report whtch culmtnates ina -

.- decision of mastery or non—mastery

43, Measures the mstructlonal ‘package ob ectives and’

tells the parhcu:ant what needs to be dt:camplished =
before going on to evaluation. = . - ’

o,

33 Is desrgned so that the inservice teader models the
intent of the objectlves to facilifate participant out- o




Yea No Unclcar: :

L

R T o S e

G. Evaluataon of the Instruct‘ional Package.

44,

. 45
e 46
‘ 4

Qverall reactions tojth_e._inservice package .

~ . C-

-

Isa collaborauve ventu re between the Ieacﬂer and pars
ticipant:and results in objective data. These data are
- used to assess the reliability, validity, and achieve-

ment of the mstruchonal package ob|ectives

’ Proyldes evidence to indccate the pamclpant perform-
ance-in terms of the criterion level of the objectives. .-
. Reflecis attitudes of the.participant toward the lead-~
er's instructiorial effectiveness, the inservice instruc-
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tional package. and the mservnce instructional cllm-'

~ate. R ‘ T A

pr

-

2

N K o B

g

ssional development and not to rank or compare. -
partvclpants agaunst each other o

N
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Appendix H-l

BN

Resources for Technical ASSistance in Persohnel DeVelopment

o

» Publications '

Gilmore, J. Technicai Assistance in a Collaborative Framework. Albany,
’ ‘New York: Board of Regents,@esearch Fund, State Education Department,
December, 1977. . . . : :

.Reynolds,,M.!(Ed ) National Technical Assistance‘Systems'in'Special
. Education. Leadership Training Institute/Special Education, 253 Burton
Hall, University of Minnesota, Minneapdlis, Minnesota 55455. - -

» National, State and Local gencies

'vBureau ‘of Education for the Handicapped United States Office of Education, _
400-Maryland AVenue, S.W, (Dono 4805) Washington, D c. 20202.

CooperatiVe Manpower Planning Project Department of Special Education, University
of Missouri—Columbia, 515 South Sixth Street, Columbia, issouri 65211. N
: Intermediate education units R

. I

Local Service agencies, such as Regional Resource Centers i. - ,Sg»“-, :
National Association of State Directors of Special Education, 'NEA, Building, R
: Suite 610E 1201 1.6th. Street N W., Washington, D C._ 20036. C :

4';National Inservice Network, 2853 East Tenth Street, Bloomington, Indiana 47405.:';r

B G
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PR f .”. Technical Assistance Summary Sheet

[ "a

’ ‘ : Definitions o }"*” Do _' o o R - Descriptors -
Ghild Identification - Ensures the identification of child-' " awareness of services - -
: ren with unmet educational needs and referral for appropriate , .- from TLRC. ~ - . o
' services. Consists of two parallel strategies: L T A
1.  Inform the public’ and other agencies of services " .. unserved students general
S " available .. +- . . reference to -special . -
. 2. gLocate children in public school programs who S - educatiod
" are receiving inadequate or no special services. ' .
CE Individual Assessment - Information gathered to facilitate'  testing :
... the following three decisions:. = _ T o
: - 1. Presence or absence of a handicapping condition “. .. definitions of handicaps -
2. 'The students' need for special education services: S T
- a. instructional services . o . proportions of handicaps
. b. ‘related services = ' o F I
' 3.  Specific instructional - recommendations for identi—’=-. "~ eligibility determination -
- fied learning needs._' . . T S
IEP Development - Includes annual goals, shOrt-teIm S 'instructionalfplanning,
objectives, descriptions of instructional programs and N o "committee process, group
" the-instructural environment, and procedures for evalu- U dynamics, decision making, .-
_ ating the student 8. achievement of goals and objectives. - . forms,. ARD committee im .
_ , PRI - relation- to IEPs = . "
. Individualized Instruction - Implementatipn of . activitles o related to actual delivery
. - designed to assist the student in accomplishing the goals : _ " of instruction, o
‘ and objectives of the IEP. Two aspects are! o : curriculum techniques L
R 1. - The instructional program and curriculum content o . oo o
2.. The most appropriate instructional environment _ o R
Related Serv1ces - Non~instructional services which enable- ... 'counseling, self—cancept
" the student to- accomplish the goals and objectives of the . . development techniques -
IEP, o _ o ; occupational therapy, .
1." Equipment and transportation '7l ' ' o '. physical therapy

2. Services provided by educationally: certified - S T e
© personnel, e.g., individual assessment, e e I
guidance and counseling, and school
" psychological services S R L e
‘3. Services provided by noneducationally certified T S
- personnel who are otherwise professionally - I o - :
'licensed, e.g.s medical or psychological
evaluation; physical therapy, occupational -
' therapy, orientation and mobility training,
~ audiological or visual evaluation, and
: recreation servmces e o .

IEP Review - Systematic evaluation of a student' s pro— o :“ - Evaluation.of IEPS,

gress’ resulting from special education instruction and o programs

- related services. - Involves collecting and analyzing
' data from the ongoing assessment and recording student e
performance in both instructional and related. services.

Other - This category is quite varied and includes thei - :-l.é number'or”title'or a

* . following types of requests: - - .. specific law, certi-
e . reference questions not related to topics above_ - ¢ .  fication requirements . =~
'contact people for professional organizations o of educational diag=- -
. certification- requirements SRR . - nostician, school - -
4. legislation o L : . .- psychologist: ,
T - ‘consultant information not related to any topic T e D |

. areas above o R o _ e S L o
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SEA -
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.32

v
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.125. 5

85 ‘"

274

ESCs -

53

125

25

1?9.‘

: 75 .®

518"

' +Individualsd

. School

98

. 326

26 |

65 -

v’,341;

67

{622iv‘

L Districts |

Colleges/|
Pniversities

13

2

10

29

16,

. 99 

BEH

100 7|

a .

" "RRCs -

Other

n:27 o

' AgeﬁcyfReQuesting4Aséistance‘

" Othet..
-‘Agencies, |
in-state

52

11

» 21: 1

L2001

- Other .
| Agencies,
ut-of-state

29

’ .o 26 .

.86

2

| 200

’thalsi

626

108

461

,,339”-
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« " Appendix H-3 . ' e T
. VIRGINIA L T

THE EDUCATIONAL DEVELOPER AS CHANGE AGENT

List of Resources : SRR S 0

Amer1can A111ance for Health, Phys1ca1 National B111ngua1 Assessmentﬁ\a
. Education and Recreation iy Dissemination Center
1201 16th Street, NW : . : 385 High Street -
Washington, D.C, 20036 L Fall vaer, Massachusetts 02720
American Association of Co]]eges * National Committee*Arts for the Hand1capped _
for Teacher Education® v -~ 1701 K Street, NW (Sujte 905)
One DuPont Circle (Suite 610) o Washington, D C. 20006
Nashington, D. C' 20036  , . L :
. ' S Nat1ona1 Council for Soc1a1 Stud1es
Amerwcan Speech/Language/Hear1ng 2030 M Street, NW- -
Association . . , ' wash1ngton, D.C. 20036 , .
10810 Rockville Pike s I '
- Rockville, Mary1and 20852 o Nat1ona1 Council of Teachers of Eng11sh .
- 1171 Kenyon Road - ;
Cooperat1ve Manpower P]ann1hg Proaect o Urbana, I]T1n01s 61801 *" S
epartment of Special Education SN : S
?1ege of Education ; _ ' National Counc11 of Teachers of Mathemat1cs :
University of Missouri R 1906 Association Drive . , S
515 South Sixth Street ; - Reston, Virginia 22091._-.
Coiumbia,'Missouri 65201 ' ' oo :
?gé}o?glhEgucatéonNassgcwat1on v
v tree . S
Council for Exceptional Children = e
1920 Assoc1at1onpDr1ve ' _— Washington, D.C. 20036 . U
Reston. Virginia 22091 Na§1onaJ Inserv1ce Network '
- o : g _ - Indiana, University S
Dissemin/Action - : - 2853 East Tenth Street D
gzgi;§8u2hsgsg;9e Mason Drive — B1oom1ngton, Indiana 47405

Falls Church, Virginia 22041 Nat1ona1 Inst1tute of Educat1on |

.Eva]uat1on Training Consort1um R _ngg1lgtgn?tgegt 23536‘

The Evaluation Center -~ i
Western Michigan University

Kalamazoo, Mjchigan 45008 Nat1ona1 Support. Systems Proaect

Department of Psychoeducat1ona1 Studies <

Leadership Training Institutes in #Sﬁ?vg:gfg; g$1&1nn:sbta

Vocational Education for the S
Handicapped - - : M1nneapo11s M1nnesota 55455 SR

Degg:ggi?gnOf_Vocat1°na1 and Techn1ca1 " National Teacher Center Résource Center” |
A2 Swation o, 222‘*:;;;::3:;@:2:8“ of Etcatio
niversity of I1linois = - - . '

Urbana, Tlinois 61801 . .Prov1dence, Rhode Is]and 02308

. ' L . . The Network, Inc.

“gégCEigtx:ggsﬁric:' Dote T 290 South Main. Street -

" esterville, ohio 43081 . ndover, Massachusetts 01810 )

v N -~ New Careers T o
National Art Educat1on Assocwat1on City U:1s;rs1;;1g}naeba$8:§tory SR

1916 Association Drive . : - -33 West 42nd Street . o ",52"“‘
Reston, Virginia 220891 . - . New York, NewYork 10036 LT
‘Nataona1 Assoc1at1on of State D1rectors : 'Program Deve]opment ‘Assistance pro ect

- Of Special Education | . University District Buildm JD-T%

1201 16th Street (Suite’ 610- B) "~ - .-1107 Northeast 45th Street ?Smte 330)

washlngton, D. C. 20036' : o~ Seattle, Washington 98105
) R : 2R o TSGR




* THE EDUCATIONAL DEVELOPER AS CHANGE AGENT

'Techn1ca] Assistance Development System (TADS)
-Room 500 ‘

NCNB Plaza

Chapel Hill, North Carolina 27514

U.S. Office of Education
- 400 Maryland Avenue, SW -
wash1ngton. D.C. 20202

'western States Techn1ca1 Assistance Resource
(WESTAR) JD-6 .

University District Bu11d1ng 215

1107 Northeast 45th Street ‘

Seattle, Wash1ngton 98105

To obta1n information on your state s D1ssem1nat1on Representat1ve and your state s
Identification- Va11dat1on-D1ssem1nat1on Comm1ttee, contact your State Department of
Education. ) . - X

- * To obta1n 1nformat1on on the Jo1nt D1ssem1nat1on ReV1ew Pane] Deve]oper/Demonstrator
Project grants, the Nat1ona] Diffusion Network and your State Fac1]1tator, wr1te
to : . . _ :

Dr., Andrew Lebby

Senior Dissemination Spec1aTIst

- U.S, Office of. Education '
Division of Educatipnal Replication (EEEY 2)
‘400 Maryland Avenue, SW 4
Masmngton, D.C. 20202

-




