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oo FOREWORD

. .
PHH OSOPHDY AND BACKRGROEAD OF PROJECT PASE

The arts are valuable components of the educational experience of hgndicapped students,
providing growth not only i affective but aiso in psychomator and cognitive domains. The
“need for arts m the edudation of handicapped students was reflected in the Pennsylvania State
Board of Fducation requirement (effective July 1 4959} that planned experiences n art and,
music be offered to all handicapped students during cach year of thewr clementary education
and that, n sccondary programs, planned courses in art and music be made available for
handicapped stadents .

During August of 1978, an arts needs assessment suvvey administered to special Rducation
teachers i the three-county area of Central Pennsylvamia (Intermediate Unit #10) indicated
that the majority of teachers recogmzed their responsibility to provide educationally stimulat-
ing arts expericnces for their students. However, as many as 78 pereent of the surveyed
teachers indicated that in order to fulfill this responsibility, they needed assistance in two major -
arcas (1) training in the arts to develop mere in-depth background and experience in planning
ctfective arts experiences for the handicapped child and (2) guided supervision in cxceuting
arts activities 1 the classroom with special education students. The teachers identified three

<arts arcas 10 which they felt training and classroom experience were most needed. Those three
arcas inctuded creative drama, music, and art. ' .

The needs dentified by Intermediate Unit #10 teachers reflected not only a local but alse a
national need. Too often. special education teachers lack the background knowledge and
experience as well as confidence to teach in a particular art arca, especially to integrate the arts
with other curricular arcas. Conscquently, enriching arts cxperiences may be avgided or
climmated from the education of the handicapped child.

This need was magmfied further m the Intermediate Unit #10 arca by the geographical
setting The extensive rural area encompassed by many districts within the Intermediate Unit
#10 resdlted in infrequent instruction by muyic and art specialists, and, in many cascs, the
handicapped student’s arts instruction was gurded only by the special education classroom
teacher

Programs in the Arts for Special Education (Project PASE) was designed and initiated in
1979 to alleviate these needs. The focus of Project PASE was to provide in-service education,
coupled with demonstration and guidance in the classroom, to develop teachers® knowledge,
experience. and confidence in teaching with the arts in the special education classroom. The
project was designed to provide local special educatjon teachers and their students with intense

»  involvement in the arts of ereative drama (1979-80). music (1980-81), and visual art (1981-82)
through in-service education for teachers, arts consultants in the classroom, and utilization of
arts resources i and outside of the classroom environment. PASE was funded through Title
IV-C grant monies and local Intermediate Unit #10 contributions from 1979 to 1982. N

e The project serves a population of approximately 400 handicapped students and approxi-
mately 150 special gducation teachers. One essential clement of the project is the volungary
participation of the special education teachers who receive no compensation or release tithe for
involvement. Services. when feasible, are cxtended to specialist arts teachers and regular

classroom teachers who desire in-service in arts for the handicapped. )
There are three major project goals: .
oo G Toinitiate in-service education which will provide teachers with knowledge
of the pro.esses and techhiques for using the arts to enhance the education
of handicapped students. . : -
¢ o000 To implement an Arts Consultant Program which will provide interaction

among handicapped students, teachers, artist resources, and arts consul-
tants in the arcas of ereative drgma, music, and visual art,

Proco.ton 2 Todevelop curricular material in the arts for the special education classroom
Q teacher. - :

- Ay -
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The bawe purpose of the project was 1o build teacher knowledge and ‘confidence in how to
utihze arts experiences in the education of handicapped children. This purpose was bascd on
two assumptions. 5 ¥
1 I teachers are to be \nucwlul in utilizing the arts in learning experiences with handi-

capped students, they first must feel confident in their personalability to work in the arts
and 1o integrate artist resources yn the classroom
2 Teachers of the hnndu.\ppcd utdﬁ.m\ confidence in using the arts in teaching through (a)
creative Shands-on™ experiences in the arts themselves, (b) through working cooperatively
with an arts consultant in the classroom, and (¢) lhrough practical experience in excecuting
arty fessons and in mlcgr.mng artist resources in the classroom.
Because in-depth experience in each art arca for teachers and students was the Iong -term
goal of the project, it was decided to focus on one area cach year thronghout the three-yews
term of Title 1V-C grant funding. Consequently. in 1979-80, the focus of Project PASE was on
creative drama: during J980-81. on music; and dunng 1981-82, on visual art. The gcncr.\l
approach of the project was to initiate five basic services durigg cach project year: (1). in- ¢
service workshops in the arts for special educatidn teachers, (2) an arts consultant who worked
dircetly in PASE classrooms (classes of the teachers participating: in the in-service), (3)
integration of artist resonrces'into special education currictla. (4) a special arts festival for
handicapped students, and (5) mmpll.mon and distribution of a teacher manual of the arts
activities developed during the project’s implementation cach year. .
The five basic services are described in detail below:

1n Senvice Framing. During each project year. a thirty-hour in-service program for teachers

was exceuted. The workshop consisted of twenty-seven workshop contact hours of instruction

and three hours of in-the-classroom practicum. The workshops were scheduled periodically
(throughout the school year in the fgllowing manner:

Workshop No. | (November) * 9 hours
Practicum No. 1 (November to February) ! hour
Workshop No. 2 (February) 9 hours
Pracuicum No. 2 (February to April) 1 hour
Workshop No. 3 (April) 9 hours -

. Practicum No. 3 (April to May) 1 hour

Workshop instruction led by professional arts cducators stressed strategics and techniques for
teaching. practical arts ideas, and “hands-on™ activities for teachers. During in-the-classroom
practicums, teachers were required to exccute arts lessons with their students under supervi-

sory observation. .

Atts Cansulrantn the ¢ lassroom: During cach project year. arts consultants (identified by
the project administrative staff) worked dircetly with teachers and students in PASE class-
rooms. demonstrating various arts activities and guiding teachers in planning and exccuting
arts lessons with their students. The consultant visited classes periodically (hroughout the year, -
correlating in-service training to classroom activities and accumulating a minimum of fifteen .
" contact hours with the classes cach year. :

Artist Resource Programs, Communny artist resources (identificd by the project agminis-
trative staff) presented demonstrations and programs in Projccl PASE schools. These pro-
grams correlated with on-going curricula of the classes. A minimum of three such resource
programs was cxccuted in cach PASE glass cach year.

Special Arts Festival: Dunng cach pro;cct year, PASF students parlncnpatcd in special arts
festival activitics (on the Penn State University campus) These festivals scrvcd as field tnp
experiences for students. At the festivals, students (a) parucnpalcd in “*hands-on" workshops in
visual art, music, creative drama, dance, photography, mime, ritedia arts conducted by profes-
sional arts educators, (b) performed for their peers, (c) exhibited their art products produced

' throughoul the year, and (d) participated in profcssnonal arts performances.

ERIC 0
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Vi Gk ulat Matorals At the end af each progect year, the project administrative staff

working with praject consyltants compiled arts activities which had proven to be effective

¢ expeniences with handicappeit students in PASE classes. These activities were argamized into

teacher manuals m cach of the arts arcas, the manuals were printed and distributed to

* Intermediate Umt #10 special education teachers (and ather teachers upon request). These

manuals provide assistance to teachers unable to participate in PASE in-service and will

provide cantinuity of project cancepts m Intermediate Umt #10 classes in the future, The
manuals currently i print include . .

| \ available on ERIC mkrofiche. ED 21086F) _ o
| 1980-81 Discovering Me . Mufic Ativitics for Spdeial Children (Available on ERIC micro-
fiche) '
1981-82 Exploring My World A Visual Arts Handbook for Teachers of Special lcarners
[}

1979-80 And A Time To I’Ia\y}('rcmivc Drama Activities For Special Learners (Currently

. In August. 1982, Project PASE completed three successful years under Title 1V-C federal
h funding During those years. PASE was selected as a 1981 and 1982 Model Site Project by the
| Natanal Committee, Arts for the Handicapped. As a Model Site Project, PASE was a
demonstration center for dissemination of information on arts in the education of handicapped
tudents. for technical assistance, and for on-site visitations for interested individuals. In
addition, PASE was selected as a Validated Program in 1982 by the Pennsylvania Diffusion
Panct and recommended for adoption or replication by cducational systems throughout the
state of Pennsylvania. ; !
PASE currctitly operates as a cooperative endeavor of the Arts in Education Program and
the Special Education Program of Intermediate Unit #10. PASE is supported financially by
the Special Education Program and administratively operated by coordinators of the Arts in

Education Program. .
Jonny H. Ramscy
Co-coordinator
Arts in Edacation Program
. Central Intermediate Unit #10

West Decatur, Pennsylvania
August. 1982
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INTRODUCTION
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 Duning 1951 %2, teachers and specst education sudents from seven school distridts of
eansylvama's € entrel Intermediate Unit #90 parttaipated 10 a specal arts project entitied
Programs in the Arts for Specal Fducation (Project PASE), The purpise of PASE was 10
provide local handicapped students und their teachers with intense mvolvgment n visual arts
cxperiences
As participants in Project PASE, teachers and students engaged in four basvic activities
b ~erves Eidu st A series of workshop programs for icachers of the handicapped was
presented The workshops, Visual Arts in Spectal Education, dressed techniques for teaching
arts and crafts  The instruction was designed to develop teachers” abilihies to diagnose the
* aesthetic needs of students and to help teachers devise mstructional arts strategies i aceor:
dance with 1P guidehnes The workshop program, conducted by instructors Shirley Sturis
and Candance Smith. included “hands-on" activities in drawing, patnting, ceramics, printmak.
ing. fiber arts, and media Instructional strategies were discussed and example lessons distnib-
uted to participants Art teachicrs and special education teachers worked in coaperative effort
Teachers discussed and shared the benehits of the use of visual arts with handicapped students
Guest speakers for the workshops absa included Scott Stoner, Executive Director of the
Amerjcan Art Therapy Association, Ronald E- Hays, Director of Art Therapy at Hahnemann
“Medical Callege, and Manlyn Adams, Occupational Therapist
Troohmy vers Coneadtnt Inaddiion to the i-service workshops, teachers participsting in
* Project PASE received other services, incuding a visiing Arts Comsultant whd worked
direc: 'y with students in the classroom seting Consultant activities in the dasaes provided »
Tlexible format (ur demonstration of agts techmiques presented i the PASE waorkshops and fur
“hands-on” arts activities for both students and teachers. Workshap instructors, Shirley Sturts
“and Canda~c Smith, served as classroom consultants, feading stidents in drawmg, pamting,
clay modehiny, stitchery, weaving, collage. printmaking. cookie decorating, and medin active
) ties ' .
| S Mo aree Shroaesad Bdn st Arts resources (mdividual artists, perlormers, crafts-
men) also were imp.emented directly inlu'spccl.nl cdvcation classrooms Highhighting the 19%1.
KM 1sual arts expertences was potter Ann Hettmanspergdyr . Ms Hettmansperger's demonstra-
—tion emphasized a semsorial approach to the use of the potter's wheel with handwapped
' " students The use of clay and the potter’s wheel proved highly successful with severely and
| profoundly mentally retarded students i
| e tire s bl 198182 alio featured CMagw Moments in the Muscum.” an arts
| festival fur handicapped chitdred The Project PASE staff worked in cooperative eftort with
| the staff of The Muscum of Art, Penn State Umiversity and the faculty of the Art Fducation
; Departnient, Penn State Umiversity to plan thes event PASE classes were bused to the Penn
" State campus  There, students engaged in weaving activitics and created their own exhbit of
paper weavings In addition, thiey toured The Museum of Art as a culminating experience: In
the muscum, they engaged 1n music and creative movement, creative drama. and puppetry
actvitges, and they met artist David Van Dommelen, whose weaving apd stitchery were on
exhibit
All activities of Project PASE were mtended to promote teacher awareness of visual arts as
teaching tools in the speciat education classroom b essons and activities were designed around
the premise that arts can ennich the hves of handicapped:children More spectfically, imvolve:
ment in the creative process, such as visual arts, can after thought processes, feelings, and
behaviors of spectal studenty Cogmitive. psychamotor, and affective domains were considered
in planning appropriate art actitics far use in classroom of special education students.
The visual arts lessons and jctivities which follow in sections 11 through V of this book were
developed for and ficld-tested in the PASE classrooms during the 1981-82 school year by the
@ onsultant team. The ucliv‘i‘lics were adaptable within a wide range of exceptionalitics
“ERIC - - | .
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In add:stisn, Section b | of thes bk, entstied ~ Arts m Action " includes urm‘i’cs and activities \,
solwfled from arts edutaturs Som throughout the state of Pennsylvama who regularly work
with speciat education stedents Theswe arheles provide 5 “glimpse” of the wide spectrum of
adaptationy and strategues, which teachers i employ 1o ntavige excitmg visual arts exper-
Jences fue apecial fearners )
Teachsng vasuai arts 10 special education stadents parallels regular art teaching principles
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differences in teaching stratzgies primarids cancern meeting individusl needs by shifung and
adapring leswon plane Bducdiors gnd parente need o know general charactenstics of the
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1 BRAWING AND PAINTING SCTIVITIFS

_ chuldren 1o develop use of art twob and materialy

L ER] -. B

+ .

[)RAWIN(; AND
PAINTING ACTIVITIES

L

Drasmg and pnting involyes the m.:km;. of marks of mmages on g surfiuce Drawing s the
“Backbane’ for most protiee m.kag Both drawing and painting act as velicles for expression
of emotrons and deas
Siace early cave panting 1o present tmes, drawing and paisting has served mankind as a
way to record history Throughout the centunes, the child, like the artist, draws and paints
about life and environment 3 .
Speciat children i the PASE Project were pmudcd mth apportumties to expross themselves
through drayigtand painting aetviies In addition 10 art consultant lessons, many. teachers
disigned on-going drawing and painting actvities. One of the art copsultants’ goals was helping

-

GENERAL GOALS FOR I)R‘\“l\(; AND
PAINTING A("Il\ ITIES:

.

CGuoubs for the drawang and p.unung .nmmu of the PASE Project are histed below. Specific
objectives waned Sor each teacher aceording 10 the exceptionality and ndividual needs of
students Specilic objectives reldted o these goals are listed under Benefits For the Child with
each activity ‘

P e

* to help the chadd develop visual memory
» 1o help the child understand how 1o make full use of space
o o it ablity on how 1o show depth on 4 flat surface
» o develop an undenstanding of vanous forms or sadpes
1o INCFCIN concentration . J ¢
i develop demory recall
to help the child use his.mund and hands together s order to record what he sees
to ncrease both fine and gross muotor skl .
1o help the child discrimanate
o merease awareness of hne and color differences ;
1o promote a devire to d%mrvc closely in order to percerve |cx|un.\ light dnd dark
tov ancrease abrlidy to record accurate detnls
1o help the child to expand imagination
1o heip the child understand foreground. maddle ground, and bxukbmund

Iy

—

1o help the child function '3 group )
to help the child complete work {pstience)

* o help the child increase s Gsteming skills .

to help the child follow sequential ddivections
1 help the child to appropriately express hi feelings mw.\rd selt und others

m increase sell-confidence and self-esteem -

1o extend the child’s frame of reference - e ..

*

o provide jovful learming expehences ‘ &

[ ]
L]
L ]
-
*
.
-
L 4
»
& {0 help the child funcuon individually ’
L]
»
»
-
»
®
®
-
»

to remnforce overlapping conceps”

o
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S

TYPES OF DRAWING AND PAINTING
ACTIVITIES: | aa

PAINTING o ‘

Painting activities used by special education teachers on a consistent basis included pfimaré
ily finger painting and tempera painting. Other types of painting which could be used with
adaptations |re: NS .

¢ Oil painting

® Acrylic_painting

‘e Watercolor painting .

¢ Spray painting ’

DRAWING i
_ -
Drawing which is considered the “backbone™ of basic knowledge for all art activities was
widely used by teachers and art consultants in the PASE Project. Drawing activities could
include the followjng materials: :

¢

e Pencil . e Charcoal .

¢ Pen . ¢ Pastels

s Crayon ¢ Fabric Crayo

e Conte’Crayon . e Chalk .

e Magic Markers

TOPICS:

P - . . ‘. . » ) . . -
Drawing and painting topics can relate to subjects which are being studied. PASE Project
consultants and special education teachers have found the following topics relevant for various
exceptionalities: ' '

I

¢ Myself ’ . . e My Favorite Toy

e My Family o Field Trip Experiences
* My Friends ‘- o Seasons of the Year

¢ My Teacher . ¢ Unusual Activities.

¢ My Bedroom - e Outer Space People, Places, Things
. * My House ' e Flowers, Fruits, Trees ’

e My Secret Hiding Place ¢ Dreams
* o My Secret Friend e Fears o

e My Favorite Pet . » Likes and Dislike

Stimulation for drawing and painting should center on special and meaningful experiences.
The child can paint and draw best what he understands or sees. i :
Children naturally express line, form, color, texture, and space. Harmony, balance, contrast,
iinity, and proportion can be taught indirectly by the way an art lessQnyis presented. (c.g., -

Painting a lesson on spring time using only white, black, yellow, red, and Biue colors will help”
the child learn how to mix colors.) - - o

Q . ' L
« - ¥
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ADAPTATIONS: . S

v

Drawing and painting activities are suitable for all individuals with .pecial needs. The topics .

and the medii-can be modified or altéred to provide maximum.benefits lor the mdlvndu.ll
Suggestions for adaptations are as follows:

| PAMR. PSR Use examples of dll kinds of lines to help this child sort and seleet, describe or

| wmatch. (Invent a, guessing pame.) Give the child a specilic task to make thin, thick, curly. wavy,

© - ordotgd lines. Higher functioning students can overlap lines, repeat lines, and use a line to fill
a page. Lower functioning children have difficulty drawing and painting to fill a space and
recording what they sce. Use string or wire to help teach the child about the concept of lines.
I ay wire or string on paper. Have child follow the line. Create lincar movements in the air with
the child’s fingers; rcp«..ll, and name the kind of linc often. Relate |Im. to_nature as much as
possiblc.
SPMR- Melping the child make a pluurc with lines requires much teacher assistance. Minimal
undcnl.lndun'ym.ns oceur with the higher funulomng student. Make scribble dcslgm or dlp
strings into and drop onto colored construction paper. Try drawing or painting with
shaving eream lexiglass. Use custards or puddings on a cafeteria tray, or soap or paint lines
on your windows. The experiences will be pleasant to touch, taste. smell, and to see. Use music
to’increase motion and rhythm for the activity. Use non-verbal directions to show the child

what to do. Many students will need guidance. Do not make the product for lhc child — help

him to be |ndgpo.ndgnt Thg process got the product is important.

v

SED: Proceed with this group as you would any normal student. Encourage use of line as in .

contour drawings. Ask students to work largely or give them small pieces of papor which can be
casily filled. SED students can discriminate between lines, directionality, and size relation-
ships. Use many different materials and topics to maintain a high level of interest. Cue this
group in on Tines in nature, people, objects. Use lines to create mood or expression, Music can
be used to set mood or pace. Use fluid type materials and large paper, brushes, ctc., in order to
loosen up rigid, tight, or ttny work. Children who need self-discipline should be cxposed' to pen

and ink dot drawing, ctching techniques, and fine pencil techniques. Usnng line in repeated -

patterns or regular-movement can hclp to control rcsponscs

I D. Repcat directions often. Explorc deeply the topic to be painted or drawn. Music. recorded
stories. or still tife sct-ups are recommended. All drawing and painting activities can be
executed by this group of children. Be surc to rcad the'child's file to understand his type of LD
problem. The child with perceptual problems requires different art experiences than a‘child
who cannot communicate or has limited visual, auditory, or scqucnung memory. Children with
poor social skills usually have low sclf-cstcem and limited body image awareness. Draw and
paint sclf-poriraits. Involve children in group projects and mural making. ‘

HEARING IMPAIRED. All drawing and painting activities are healthful for this category.
Demonstrations and directions cdn be visual illustrations, signed or, in some cascs, written out.

" Exposure to good art work, artists, and techniques are highly recommended. Keep close eye
contact. Give plenty of positive feedback through visual gestures. -

VISU AL LY FMPAIRED: Art activities involving painting or drawing materials should be
tactilely explained with’key words Large clip boards can hold paper. Preparc a lcxlurcd border
around the outside edge of the p@pcr area. Use large juice cans for paint or water. The can can
be fastened to a table or board. ‘Fsldblnsh a routine: procedure for brush holder, water, and
different colors. At first, ask a parent to work with the child or use the assistance af an aide.
Scented magic markers arc offen used. Try making your own crayons with ail of ¢innamon,

lemon, garlic, sugar, etc., (colors can be associated to odors). Music is rccommendcd to help.

estabhsh mood for expression of feeling.

Emc N T [

Aruitoxt provided by Eic:
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I’H‘: SIONELY HANDIOAPPE D Drawing and painting activities are most suitable for this’
group. It depends upon the nature "of the problém. Muscular and upper extremity limitations
will make attention to details difficult. Assistance is usually needed. Use large tables and
.brushes. Foam rubber rolls can Be made or bought for tools. Brushes can be pushed through a
glove which fits the child securely but comfortably. Lap boards can be C-clamped to a wheel
. chair. Children also can be placed belly down on a bean bag chair to free arms and relax body.
Keep paints fluid. Squeeze bottles can be used (cut holes larger). Spray bottles are good for
- gripping exercises while a child spray paints or makes stencil prints. Brushes can be strapped to
feet if upper extremities do not function. Blow painting with straws is fun and easy while
* exercising the lungs at the same time. Drawing tools can be suspcndcd Q-om the ceiling for easy
grasp. Some tools can be mounted on a helmet. Also, adaptive scissors can be used baihclplng
the child. Stencil knives should be used wnh care and supervision. When multiple problems
greatly inhibit a child, draw or paint what he verbally describes to you. Present challénges,
strive to make the child extend himself. Fncouragcmcnt and praise builds needed confidence,
self-estcem, and pride in the child's work. - '

RECOMMENDATIONS: ‘

¢ Draw and paint ‘on a daily basis
 Scnd weekly or monthly suggestions hame to parents for the child to try
¢ Ask parents to send to school an old shnrl fora smock or collect shirts from a local outreach -
center
«* Develop a painting station as a “reward" center
* Try using some of the following ideas:
® Usedry powdcr tempera paint in |cc tube trays or tcmpcra blocks (lnstcad of liquid paints)
_ ® Kcep several sizes of brushes out for easy access-
e Kcep large can (juice type) full of clean water by the trdys
e Usc newspapers or plastic on desks and floor area (tape these items down)
* Keep a bucket of soapy water and plenty of paper towels handy
o Make a tape cassctte of gencral dircctions for use at the “paint center”
¢ Arrange a drying area close-by the center (usc a clothes line and clothes pins; this is also a
pleasant way to display the: child's work in order. to provide nmmcdlatc “feedback™)
e Make suresthat the child always signs his work:
¢ Mat, mount, or laminate end products ’
o Keep all art products for one month at a time and make a child's book of his pamg by

-

stapling at the side or top; use a ‘construction ‘paper binding. Be sure.to make a frdfiand

back cover and include child's name, age. teacher and dates. (Parents tend lO keep “Shecial

~ books™ such as this.) '
o Remember that many watercolor techniques can be adapted to tempera painting )

DRAWING AND PAINTING LESSONS

Includcd in this section are the following:

e Crayon Resist *“Magic™
. Crayon Rubbings
¢ Crayon or Cray-Pas Scratchboard
¢ Pointillism Painting
e Painting With Clorox
¢ Shadow Pictures
e Foot, Finger, Elbow, Mouth Paintings
¢ Bi-Symmetric Painting
¢ Painting Exploration
Q rawing With Glue ‘ 1
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’
. e

CRAYON RESIST “MAGI(™. .

Benefits For the Child: . ‘ ’
* to develop gross motor skills
* to pr\mdt a jovful learning experience of a “magic” quality
* tu increase interest M making piciures or movements on a paper surface

\laternls ’ ’ ‘ .
‘e 12 x 18 manila or white drawing paper . .
e crayons or Cray-pas {white or yellow) : S
o thinned down black tempera paint (test paint as a wnh) - .
e wide.paint brushes 17 or 1%”
‘¢ newspapers ¢ .
"smocl;s . .
Time Perigd:. ) ’ <

e 25 to 35 minutes (excluding’ set—up and clean-up)
Teaching Procedure: - .
“ 1. Preparation: Make crayon res examplesand gather materials for the demonstratton
¢ which.will provide a visual ex‘e}ple for this activity.
" 2. Set-Up: Set-up materials in a
have childrén wear smocks).
3. Focus upon discussion about btrthday parties, with your children talk about hats halloons,
cake, etc. You could also discuss the circus; use agy subject which would interest children.
Demonstrate:
e How to draw a snowman or 3 clown using only a white crayon on white paper .
e Paint over the white lines wrth the black wash tempgra paint (be sure to cover all of the
N - white paper) .
’ 4. Opttonal Use music background and ask chtldron to move thc crayon all over the plper in /
time with the tempo ‘

lnnce of the demoﬁstrntzon/ (cover desks with newspapers;

s
-

Other Suggesuons For Crlvon Resist,
e Draw pictures with ali kinds of bright colors (or ﬂuorescent crayons) 3
o Make a crayon resist on paper plates and hang with yarn
e Make smalil group ptctm-es on large paper
e Ask children to write about or tape themselves™ tallung about their “magic™ picture
e Use a black light with the fluorescent colors ":r .
‘e Make up poems or stories about the. pictures ’ : -

e Mount pictures on brightly colored construction paper
[

CRAYON RUBBINGS - .

Benefits For the Child: \ ) '
® to promot¢ ‘self-confidence and self-esteem
“e 1o increase manipulative skills

- ® to enhance and broaden the students’ frame of reference
e to provide a pleasurable and sutcessful experience

Materials: T
o large black or brown wax crayons
e newsprint, typing, or any hght
weight paper
e construction paper for mounting

.Q‘ S 18

N
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"

Lime Period: - L ) ’
* 20 to 30 minutes (can be adjusted to ‘dccgmmodate needs of individuals) .
o ficld trip requires additional time //\ .

1exching Procedure:

1. Preparation=-In advance, make examples; take students on nature walk; collect leaves and”
store them flat between paper towels or magazines (leaves also can be used immediately if
they are fairly flat); look at trees; discuss different shaped lcaves; look at texture of leaves,
touch and discuss, etc.

. Set-Up: Have paper and crayons ready at a work station. Take paper wrapping off of
. crayons. : . : '
3. Demonstrat™he following for the children:
e Have children touch the surface of the leaves
¢ Have children arrange leaves inside a taped area (the size -of the paper onto which”
children will rub the crayons). The leaf also may be moved and the rubbing repeated in
ofder to create ap all over pattern of the same leaf
e Make sure children place the leaves bumpy side up ) }
¢ Tapg corners of paper down to climinate the moving of the paper on top of the leaves
e Place paper over leaves and rub the crayon (using side of crayon—not the point) over
the top of the paper surface PV . )
® Onc or two colors may be used to rub over the paper surface gently

(2%

Other Suggestions For Crayon Rubbings: ' 7y
e Try working on a round paper or any odd shape : \
¢ Mount works on black construction paper RN )
o Create a mural-size leaf rubbing . N
e Find other flat. textured surfaces to create rubbings L

e Visit a grave yard, make tombstone rubbings for a Halloween bulletin board
e Usc as a creative writing stimulation
*« Usc to introduce a unit ofstudy on trees or nature

CRAYON OR CRAY-PAS SCRATCHBOARND.
- . Benefits For the Child: )
Toe 1o promote gross and fine motor shfl development
o to promote reipforegment of Tover and under” concept

o 1o promote remtoreement of square, rectangle, or triangle shupe concepts
o to promate development of looking, isténing, and following dircctions skills
e 10 promote development of eve-hand coordimtion * .

Materials:

e 6x9or9x 12 heavy oaktag paper . ’ :

e bright crayons or Cray-pas — save black or brown (oil crayons) for top layer
pointed scissors .

construction paper for. mounting

newspaper ’ -

smocks : _ 3 f
commercially made Scratcliboard is avajable,

-
[ ]

Time Period: ‘ . .
o two 30-minutc periods or fodr 15-minute bc\\iods (work periods tan be adjusted to meet the

needs of the individuals) \ '

‘ . . - : «

-
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l'caching Procedure:
1. Preparation: In advance, prepare three examples:
. @ one finished example ' ) :
e ong.example with only the first layer of colored crayon applied (the “under™ layer)
® one example with half of the colored crayon “under” surfacc covcrcd with black crayon
(for showing children how to place the black crayon “over™ the other colors).
. Set-Up: Cover working area with newspapers (tape them down); remove dark crayons
from boxes (use the, largest crayons available). '
3. Motivation: Bring students 1o a. spccml area of your room for Iooklng and rcspondmg to
- your examples. Ask students questions about shapes or colors, or how it was done.
4. Go to work area and demonstrate on an unfinished cxamplc the following:
® Show how to cover a portion of the half finished example with black crayon and use the
=point of the scissors to scralch out more lines on the finished work
e Stress “under™ and “over™ layers — allow children to scratch into one layer and lwo
layers (to demonstrate the necd for two layers) .
e Have children outline shapes (of your choice) for color
® Havce children color in shapes
* Have children usc black crayon over colored areas
e Encourage students to draw a picture of themselves, their favorite anlmal food, etc. Try
to get older students to look at objccts. Students with severe limitations could simply
enjdy the pleasure in the “surprise™ of color movements on a surface. (Music back- .
ground could be used.) .
e Have students draw by scratching with closed scnsors like a pencil (scissors can be
l.lpcd)_

4

Other Suggestions For Uses of Crayons:
e Notched Crayons: carve away Crayon or cut away notches with penc1|
o Sgraffito or Scratchboard: cover oaktag with colored crayons, rub with paper towel, cover
with black crayon '
e Crayon £hips: press between wax paper (laminate)
® Iron-on Prints Using Crayqn: make picture, press into cloth using ncwspaper as sandwich
e Encaustic: melted érayon pictures
. ® Batik: crayon used with dyes

POINTH.LISM PAINTING .

Bencefits For the Child:
o o develop conventration
o to denelop eve fund voordination
o to oxpamd o child'S exnpenience with panting procedures
o CnenLEae At appreciation v :

Maferials:

e Q-tips or flat pencils .
tempera paints or watercolors
white paper
water pans .
soap, watcr, newspapers
smocks

Time Period:
¢ 30 minutes (adjust to meet the nceds of individuals)

-

ERIC.. . R ,/
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B

¢

Teaching Procedure: *

1, Preparation: Collect and display prints of Gcorgc Seurat’s work ‘to show students the
technique of paintillism. The prihits will illustrate the technique of painting with dots of
pure color.

2.Set-Up: Prepare paints, lablcs, etc., as you would for any painting cxpenencc

3 Motivation: Show Seurat’s work to ‘students and discuss his pointillist painting méthod.

4. Demonstrate using the Q-tips as brushcs. with a' different one for each color rather than
mixing shades or tints. -

5. Encourage capable students to do Iandscapcs and water scenes which lend lhcmsclvcs to
the pointillism technique.

Other Su;,.g,esnons For Pointillism:
e Alter the size of the paper to meet the needs of the students
o Q-tips also can be used as brushes for broad strokes ralhcr than. points
¢ Encourage covering the entire paper surface
e Create "pointillistic™ painting with press-type squeezc bottles
e Usc pointillism technigues to fill in shapes '
o Introduce Van Gogh's self portrait or show theStudents many exampleg’of Impressionistic

paintings. If possible, include examples by Manct -
H

PAINTING WITH CLOROX

"

Benefits For the Child:

. 1o crease awareness, shape. stees and pattern recogmtion
+ e develop cancepts of black and white contrast
- e toonerease development of fine motor coordimation
! e 1 help the cnld with sequencng skalls
Materials: - /
- e Clorox

e Q-tips or brushes
® black construction paper (or any dark color)
, e smocks (a must!'")
. . [y
Time Period:
. e 25 to 30 minutes (vary according to the needs of the individual)

Ie.u hing Procedure:
1. Preparation: Display photographs, lithographs, clchmgs and prc -made cxamplcs of
Clorox painting on the bulietin board. ’
2.Set-Up: Pour Clorox in'small amounts into Iargc can lypc containers. Scl out Q-tips or_ .
brushes. Help children put on smocks. :
3 Talk about black and white art work on the bulletin board; show children how to use lhc
tools and Clorox by demonstrating on small squares of black paper:
. o How to dip Q-tips or brushes into can and how to garcfully draw on lhc black papcr
. ¢ Shox how to make lines, dats, shdpcs and textures
e How to incorporate accidental drips into final product
4. Guide students through the above cxperience and. gtress safety with the Clorox
5. Discuss results and display the children’s art after the products are mounted or matted.
s Share with other classrooms.

-y

R e e
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<

Other Suggestions For Clorox Painting: . ) -
e Use in relation to a unit of study on the Universe
e Make Hallowéen masks
% ® Make pictures on old jeans or fabnc
¢ Make a Halloween mural o
e Use this lesson as an introduction to the study of graphic art
e Try photocopying the products and create a class book with creative writings about the

painting
® Tic in wnh pointillism lessons — Black/W hite"pointillism becomcs stippling

. SHADOW PICTURES

Benefits For the, Child:
.t dc\clnf; bodv concepts
e e 10 merese eve-hand coordination .
e to motivate the child to work largely '
e 1o incredse concentration on outhning <kitls

¢ 1o exdend imagination W
© Materials: ’ . - v
L4 palm ] \ \1 . : \
® brushes - : :
e large mural paper ’
® water, newspapers . . . °
® smocks
e projector (for casting shadows) .

e large crayons (for outlining)

Time Period: .
¢ dependent upon exceptionality and number of children involved
¢ 40-minute work periods are recommended
) e plan on several lesson times to complete the project
Feaching Procedure: . ' ¢ » L
" 1. Preparation: Collect and dlsplay«sllhoucnc pictures.
2. Set-Up: Arrange art materials for easy access. Clear area of room wall for Iargc paper and
tack or tape the paper to surface (floor can also be used; however. projector light would
need different positioning) :

v

3. Motivation: ~
¢ Stand a student in front of the projcclor to cast a shadow. Warn student against looking
directly at light. Discuss why there is a shadow: take umc lo explore the silhouette .
concept. “

¢ Have students look closely at body parts and how they ﬁl logclhcr. name parts of the
. body: look at their shape and how they move: demonstrate: |

® How 1o draw around the figure shadow
~ @ How 0 use the paint to fill in parts of the body. clothing. and facial featurfs, hair. etc. '
(Lower functioning classes may be limited to simply trying to fill in the outline of the ,

body)
o How to place children’s names beneath each figure and display for the class and r-
school B
4
. ¢
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Other Suggostiony For Shadow Pictures:
_ «QOutline objects, branches or trees, groups of students, etc. .
eCreate action pictures of children playing, tennis or throwing a ball in silhouette form
eStudents can lie down on the large .paper for another to outline if projectors are not
available ~ :
eUse fluorescent paint and paint directly on the child’s body. Make Indian-like patterns on
. face, arms, hands, legs; borrew a black light and use selected musical backgrounds to
-, encourage creative movement experiences. Procurement of parental permission is suggest-
| ed for this activity. In addition, it is recommended that a liguid cold cream be added to/
| ‘paint. This would keep paint from drying and pulling the skin of the child. Also, it would
make the cleaning of the child easier as the cold cream would tend to keep paint from
clogging the child’s pores. = ™« ’
eElongation and distortion of Tigures can be created through different positioning of the
projector light .

L N . »
FOOT, FINGER, ELBOW, MOUTH PAINTINGS \
v
Benefits Fos the Child: .
e 1o develop e andgrops motor skt
o o increase awareness of color and mavement
o to promote freedom of cxpression i response tasounds, music or envirentental changes

£ through the use of medi
.

Materials:
o finger paints (scented)
e any unusual non-toxic paints (fluorescent, textured, etc.)
& waxy surfaced papers .
e highly recommended would be to have large pictures laminated for background surfaces
(Try Jaminating wax paper or use Plexiglas scraps.)
e smocks, water, soap, paper towels,. Handi-Wipes

Finie Period:
e 40 to 50 minutes (vary according to needs of the individual)

Teaching Procedure: © .

1. Preparation: Make laminated surfaces and examples of the product to be made by the
children. / ' -

2.Set-Up: Fasten paper to boards, floor, or desks in advance of your demonstration. Hang
your laminated example in front of a window. ] o

3. Show students examples of stained glass windows; discuss the concept of stained glass
windows on the level of the child; demonstrate:

e How to use fingers, palms or heels of hands, arms with large or little movements
o If using other parts of the body, other movement possibilities with the children

e Use of body movement to music, sound, or light changes

e How students can make more than one product

Other Suggestions For Foot, Finger, Elbow, Mouth Painting:
o Laminate open weave. fabric for background
. e Try drawing with sticks into over-worked or flatly covered products
oo e Make up poems and stories about the products _ :
' o Make slides of the products and show (with music) to chiidren, parents, and educators.
LA With parents and educators, be’sure to explain why you involved your students in this art
) activity. (Variation: Recor your students’ verbal responses on an audio cassette and share ,

o in conjunction with the visual producu'Q a slide/tape program.) . =

" ERIC | Lo _,
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.

BI-SYMMETRIC PAINTING: o

. -
Benefits For !h‘ ¢ hild: .
® 1o ,(-!:z ot ot N e e ot
. .

LI ,1

. T«Hi vefogy u,um 1y m':'f RIS JFLRTPY:
& Lo grgrraey pnatinaly

% Materials: ,
® 12 x 18 white or colored manila construction or drawing paper .
® tempera or watercolor paints
- brushes
® construction paper for mounting
~ e smocks
® newspapers ' . -

Time Period: .
¢ 30 minutes (vary to meet the needs of the individual)

Teaching Procedure:
1. Preparation: In advance. prepare several examplcs
e one example using one color .
e one example using two colors .
® onc example using more than two colors . .
2. Set-Up. Cover working area with papers (tape them down): set out cans of water, brushes,
paper, and paints; help children put on smocks. . ’ 3
3. Motivation: If possible, bring students together in a circle m order to look at and discuss -
your examples: proceed to the work area and demonstrate each of the following:
® Wet the peints by gently dropping water from a wet brush onto each tempera block color
" @ Show how 1o rub the brush on the color block gently in ordér to pick up the pigment
® Show how to mix new colors
} e Be sure to cmphasnze how to clean the brush mvwalcr before dipping into a different
i color
} 4. Afte; allowing time for students to explore the paint, show the students how to fold the
} paper and how to paint only on one half of the prefolded paper: show students how to press
] together the prefolded paper while the paint is wet in" order to make a bn-svmmc(rgc
3 painting. .
| 5. Options for this activity:
® Ask siudents to draw on top of the painting in order to make images that lend themselves ,
to bu-ﬁymmelnr designs (bugs, flowers. etc.) :
e Play a “magic” game with younger children when opcmng the folded and pressed upon
paper to discover two p;untmgs that are the same size, shape. and color.

[ . Other Suggestums For Bl-%\mmemc Pamtlng. ,
. ® Make faces. flowers, or animals using ,A “Crazy Blob” _
® Make “Crazy Blob Creatures" C
® Change the kind of background paper which you use :
® Make bi-symmetric cards for special occasions
} ® Outline the shapes with black magi¢ markers
| e Use this activity to experiment with color mixing

" e Usa straws to blow on areas of color 10 create spidery hnfs

1 ® Use ink instead of paint -
{ * o Try different kinds of paper surfpces and colors for blckgrou_pds .
A ‘ . . o

\}' (. . B o B ) ‘ .. .

-«
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o DRAWING AND PAINTING ACTIVITIFS | 25

L4
_ . PAINTING FXPLORATION .
. .
' Benfits Fue the Child - .
' » " v T ARV BT \
'.' ’ L% N : i [
. : . . v
. < '
. Maternady ' .
v * 12 x IX manda, white drawing or watercolor paper
- ® brushes {various »17es) .
* 7 e vomtruction paper for modntung
* watercolur or tempera blocks :
® water cana
* smocks far children
N & nEwsmpUrs
famay Parond ’ ) * 1
. ® 10 to 1% gnutes fadjust 1y meet pecdv ol ndsvaduaing
[ta hing Poowadon . .
i Preparation Create several examples of experiments with bl‘ush technigues and color
4 mmdg Preparc u dryving area away from the painting arey
Y Set-Lp Cover desks with newspapers; fill cans, with water: set ot brushes and paint,
ATTINRC & dr.\mg area, heip children put op pasnting smocks
Y Display our’exampic gnd demunatrate the following
® How 1o hreak up the paper with hnes
oS how chitdren varmus-a.ays to use different wized bruyhes {hnu sdots, turaing the brush,
[ (W
eShow hiw to anx colurs m order to “make new u)l‘)h not sh the box h.mph.mlc thi, 1
snteract with stydents who are able to discuss therr dmmcnu) :
4 Opuions for this activity might inctude the following :
o U se music as backgruynd sbmubation (selections should be hmm,d and repeated 1n order .
to control the atmosphere) - .
® Ak chifdren to make dnes or \h.,lp(:\ whu.hc-.cr CONCERL YU wish L SEFes) :
o Ak chififren to pretend to be an “artint " und muake new cilors
o Encourage students to work all over the wrface ol the panting
® Mount and displavswork after it i dry
Other Suggostions bar Panting Baplurateon Wioains
e Paint o wood, vardboard, paper plates
o Paint on giant ~ize papef m g group situation
e Lse aeryhics un Ph.xlgl.m
) * Mix tempera with . paint on school wmdow\.
o Pant on cafetersa trayy with edible foud subsance ichivalste pudding, wing. coot whlp,
[ (5
' e Pamt on wail p.lpcr samples X -
v I)R‘\\\l\(.\’\llll GLUE
ﬁt‘l’?ﬁh Fur the ¢ ld:
N 6 nuoanenniaty the Cheld o e e aonoatnan B .
.. ® Lt tei thy chird s ntees o o otk fincs LR SR SRRy

O

® i adenchep tine and Pries molar Skl .
# tuanteresd the Jhidd 1o pew way ta prumnt LTNNT : .
¥t e sl memory skills ’ ’

~ERIC o , | . Tt




- 26 DRAWING AND PAINTING ACTIVITIES ¢/ , .
. Msterialy . .
» acetate sheets - 9 x 12 - : -
¢ Elmer's School Glue ' .
* sand, ghitter ‘ X
© music, record player .

o overhead projectors, screen .
» fanuliar objects {scissors, keys, pencibs, ete )

| * pewspapers, box ) ‘ , .
: . s : .

§ Time Period: ’ o,

- * 50 10 60 minutes ; - ’ .o
; & ] * »

, , . . W o

Yeaching Procedure | , . .
| #1. Preparation Collect maiierials and make several examples Use prints by Jackson Pollock
| or a calligraphic artist. Be sure to have objects which will create a sithsuette on the screen
. ready for use’ - !
| 2 Sé1-Up: Arrange projector and screen for easy access Cover table tops with newspaper, =,
‘ ‘use & sepurate area for adding texture materials to glue lines " N
? 3 Look at examples. Discuss hines and how artssts can make pictures with hines, - . s L
E- 4 Children will be motivated by being dble to use an overhead projector in order 1o share . &
o their art products, demonstrate: . *

_ . #How to squeeie the Elmer’s Glue bottle onto the acetate 1 order to greate lined and
. ’ Sblpﬁ - e ' . e ) -
‘ o How to hply the glitter or sand ; N AT

« How to lay the art work on top of the everhead projector in order to project their imag :
- § Use music as background during the work penod, allow cach child to talk about s ..

’ uck. , B
w“ N . ~ \

!

; Other ~uggestions bor Drgwng Vath Glue: ] - .

| « Follow-up by laying objects suck 1s keys, pencils, combs, etc , on the overhead projector to

] usut‘ a silhouettz Solicit verbal recognition resposises regarding the objects from the

children . . . o
+ = Place & child in front of the beam of light in order to project a profile or other body parts, '

. Discuss the shape, body part, and it function : . . ' .

% e Mix dry tempera with sard or corn meal and create “sand paintings ™ This 1dea could e ',

* « into the'art of South Western Indians A variation of thrs idea would be 10 create s large

. sand pairting on.mural sized papes | : i ' .

L] E . .
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M PRINTMAKING ACTIVITIES

" PRINTMAKING
~* ACTIVITIES

When paints or inks are upphudh a raised or indented surface which comes into direct
contact with another flat sarface, a print results. A print is a way of making original art works.
Printmaking was a popular and interesting art area used in the special education classrooms of
the PASE. Project. . » . A

Special educatiop children can become awarc of shape and texture while dipping their-
fingers or hands into clay o paints in order to make chaotic or orderly designed prints. Usil
body parts for printing increases awareness of body parts. The desire’to reproduce shape over
and over is a natural rhythmic desire of children. Repeated patt.irns or printed images greate ‘
by children result 1n acsthetically pleasing visual products. o

ACTIVITIES:

Goals for the primmuking activities' of the PASE Project are listed below. Specific goals

* Specific objectives related to these goals ‘are listed under Benefits For the Child with each
activity, '
® to help the child understand the printing process
. & 1o help the child through sequencing activitics by following dircctions
¢ o develop the child's ability to.fold or trim paper .
* to motivate the child by using the product for a creative writing experience
e 10 enhance the social experiences of the child by sharing or trading printed designs
» 1o develop language arts related lessons such as: - !
a ‘oral skiil developmeny (ask children to describe their products)
b. writing skill development {ask children to write a story about their products)
<. non-verbal means of communication {ask children to “act-out” their product)
e to increase social skills by having children crcate a group mural or wall hanging
» 1o develup sclf-awarencss through the printing of body parts (fingers, toes. hands, feet, ctc.)
e 10 develop artistic awarcness of color, shape, texture. spacing, and pattern

TYPES OF PRINTMAKING ACTIVITIES:
PRESS PRINTING |

Press printing was more commonly uscd by special education teachers in the PASE Project.
This “stump pad™ procedure of dipping objects into puint or ink.and pressing them onto paper
has endless possibilities in the classroom. Some ideas for press prints might include the

~ following materrals: :

'GENERAL GOALS FOR PRINTMAKING |

varied for cadh teacher according to the exceptionality and individual needs of students, .




PRINTMAKING ACTIVITIES 29

o Sponges - o Inner Tubes e
‘@ Vegetables . - @ Rocks or nature type objects h

¢ Wooden Blocks ® Cookic Cutters

o Found Objecty . o Buttons, Beads, Seeds

o Strings and Things . L e Pipe Cleaners

® Repousse’ Metal ® Plasticine B -

o Use of Body Parts " ® Glue Printing

e Carving and printing wax,
plaster of Parls etc.

BRAYER PRINTING L ,

Brayer and inked plate printing also was introduced into PASE classrooms by consultants
and classroom teachers. Brayer printmaking lessons involving the brayer and plate could

includ
e Zz'ing and yarn glued-onto a can
tring and yarn wrapped around the brayer .
o Brayers rolled over objects hndden beneath paper
. ® Mofioprints with brayer =~
® Brayers used to-build surfaces .
o Brayers with styrofoam meat plates ‘ ,
e Linolecum block printing ‘ C >
® Wood block printing ' , .
® Grainy wood backgrounds . -
* Fish prints _ )

'OTHER : § : s

There are numerous ways. to make prints. Etchings, hthographs and aguatints are more
intricate and rarely used with special education students. The more common types of printmak-
. ing used with children who have special needs include:

® Paper or Fabric Stencils Zs e Spray Painting
"o Stenciling with paints or crayons ® Screen Printing in a box

) (silk screens) -

TOPICS:

Students work best ‘when motivated to use their prints for a purpose. After the initial

exploration period with thepress printing process, to strctch magmatnon and cnhance concen-
tration, the following tapics could be used: '
® Crazy Flower Cards - o Dear Little Creatures
o Quter Space Peopie, Places, Things Wrapping Paper
* Funny Face Stationery e Looney People T-shirts
® Bugs That Hug o Wheels (print both sides
' ‘ ' of paper and suspend
I‘rom ceiling)_ .

Topics cam be as broadscope as your students are able to try ‘Go beyond what you think they
can do. Spegcial education sludents are vcry capablc when they are interested i in the process or
materials. . ] " . ,

»
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30 PRINTMAKING ACTIVITIES

ADAPTATIONS:

foliows:

EMR. TR Al printmaking activities can be used with littic problem, if dircctions are clear
and children are supervised closély. Most students can grasp monoprinting easily (which-could

" be introduced with finger painting activities). Higher functioning children can handle found
object printing and styrofoam meat plate printing. Ba surc to emphasize “dip, gently press, and
lift" when stamp-type printing activities arc used. Stress that objects should not be used like
brushes.

.

SPMR Monoprints are most suitable for this level. Use finger painting as a forcrunner to the
| printing. Any printing activity is most successful when highly individualized for this cxception-
‘g ality. Body printing of fingers, hands, toes, feet is also a finc scif-awareness and sensorially rich

art activity for these children. Vegetable printing is particularly good for this group. However,

children should be supervised closely against cating the objects. ’

* SED This group of children usually can grasp printing concepts readily. It-is recommended
| that small groups of children work in a team to produce products which could serve as a scheol
- or community project. Group myral type products are reccommended for social interaction.
'« Exchange of products should be encouraged. | ~ .

| , . : . :
LD Printing activities are carried out casily by this category of handicapped children. Be N
. careful about incorporating words into printmaking - the process is confustng. ‘With proper :
supervision, some children with reversal problems can be helped. The number of colors for this

group should be limited. Be acutely aware of shorter attention spans. Use aides or capable ,
students 1o assist and 10 provide as much “one-on-one™ interaction as 1s possible. Plan steps 1n >
short sequential order. Use calming music as background, if desired. Emphasize concentration,
expanding imaginative images, and following dirccuions for best results "

HEARING IMPAIRED Al printing activities are desirable  Demonstiations which are
broken cleanly into steps 1s a great help to this child. Have the clnld mimi¢ each step as you
demonstrate. Use many visual simub for this type of handicapping condition (Use your
environment, set-up still life arrangements, show the child reproductions of famous artists.)

down paper. etc. Clear and slow verbal directions added pw'physical demonstration- of steps is
helpful. Use your hands on top of the child's hands Repeat the steps often. Try music with
different moods to solicit possible changes in linear movement if monoprinting Use soap flakes
or small granules 1n the paint to increase tactile sensitivity. Directions in Braille can follow the
demonstration and exploration period '

[
| « ' .
Vist ALLY IMPAIRED Use a Nat dish, pan, or cookie sheet with sides The edges help to
* guide the hands of this chiid. € -clafnps can help ho‘lsdq:ﬁv‘n/;nys 1o the table Tape or clamp
|

PHYSICALEY HADIC APPED Use 2 similar approach to C-clamping objects down.
Special lap 1ables can be attached to wheel chairs, Children also can be placed on stomach
pillows, belly dawn, to free arms for rolling ink or pressing objects onto paper Physically
handicapped students easily understand the procedures and concepts involved in printmaking ,
activities. Teacher assistance is usually necessary, however, to help students execute the steps
in order to make a product. The wheels on a wheel chair could be coated with paint and the
studemt could run the wheels.over a paper surface. Use large objects wath students who have
grasping problems Small objects-can be glued onto large blocks. .
Q : .
ERIC - Lo
B TR




RECOMMENDATIONS: =~ .

PRINTMAKING LESSONS:  —

Q a
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Pmmmbnc ACTIVITIES 31

o If. podsible, use teacher aides in low functioning classes and with physically handicapped

« Begin “vith simple monoprints or press print-type activities : o
o Use the expertise of the art teacher to clarify procedures ‘ o o
* Work in small groups— a “one-on-one” approach is most desirable

Included in this section are the following:

e Body Prints
o Monoprinting . :

o A Fishy Priat i S
o Styrofoam Printing . .

¢ Fruit and Vegetable Pririting

BODY PRINTS

Benefits For the Child:
1o develap selfconcept and bady swarenes
s 15 develop concentraton on detab, shapes, hines, and repetttion of pattern
o 1o develop mterest and uadersiahding of printouking
‘& 10 develop sequencng skeils
L4
Materinls ' ‘
« wall paper, wrapping paper (heavy type), construction paper, €ic.
e tempera paints or printing inks (water soluble)
o “stamp pad” (made by folding paper towels in center of old pie pan)
o masking tafie to hold paper :
o bucket of water, soap, paper towels, sponges, newspaper or brown craft paper
o paint shirts or smocks , .

Time Period: . . .
» 30 to 40 minutes (adjust time 10 meet needs of individuals) .

-

Teaching Procedure: - e _ :
. 1. Preparation: Make an example of someone’s handprint which is Jarger ar smaller thanthe -
students”. None of thé children’s hands should match your example. Decide upon and
gather the art materials which you will need. ' , E .
2 Sei-Up: In advance, set up materipls and cover desks or papers with newspapers or brown
craft paper. Have buckets and piper towels handy for spills and clean up later. Halp | -
children.to put on protective smocks. ' l
3 Display and talk about the handprint example; show children the “stamp pad” prlating”
procedure; discuss what parts of the body to try and print; for example: - . 3
" » Have students talk about body parts,-name the parts and discuss what they do
¢ Count fingers, foes, et¢. = N ,
o Talk sbout fingers, hands, or footprints and how they are similar or different
o Allow children to choose the body part that they wish {o print.
o Guide children through the printing process £ s '
o Have children look at and talk about their prints; if they are able to communicats
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32 PRlNTMAKlNG A(‘T lVlTlES

4. Demonstrate cach step®f the printing process with the ch:ldrcn — ask a child to repeat
directions,for his peers. For your demonstration:
* Make surg tempera paint or ink is thick and not * runny (conslslcncy of heavy cream)
¢ Experiment with mixing colors
.- eShow how to blend paints or inks .
~ #Show how to clean hands; eic.., before d:pplng into new color . :
® Discuss and show how the children can repeat the shape to n‘ﬁ{;:spaucm or more prints
* Encourage use of bright colors or contrasting colors on all kinds of papers. (Try using
bright comic papers as backgrounds for an experiment.) =

-

® Use fluorescent paint on black construction paper N r
® Make a giant wall mural from individual prints -
* Make large wall murals by allowing children to work in small groups . N
® Make prints on windows, fabric or boxes (use the printed-upon boxes to make a “‘secret
boex for treasures™) - .

* Make an above-the-blackboard banncr type mural of your students' body prints
» Print to various kinds or styles’of music .
* Make prints on T-shirts, pillow case costumes,.or sheet <creen .

-

|

|

|

1

E A
5 o P
- (ther Suggestions For Body Prints:
|

|

[

|

. MONOPRINTING

Beaefite For the Child:
® Lo IROrtase aWareioas of the prnbing provess
| ® te provade o Udecen T expormence anomube L moneprin
- & o promole awarepess of fne sope, ansd osdor
* to dovelop seguonony <kalls
® 1o oenbamoe eve hand cordonata sty

Materials: ’

: & 12 x 18" manila. white drawing or other kinds of paper

: o cookie shect, plexigias. inking plate, casily cleaned counter or desk up
o_comstruction paper for mounting monoprints

| o thick tempera paints or printing inks (water base)*

2 paper towels, sponges, newspapers, water, swap

" e paint shirts or smoct’

. 1 Time Period .

. 30 to 35 minutes (adjust to meet the needs of the exceptionality) , s
Texching Proceduse : B
1. Preparation: Make a monoprint of several topics or designs. - :
2 Set-Up: In advance, mark off desks or counter tops with masking tape into any size .

desirable for your students. Children will make monoprints inside this blocked out ares.
Arrange inking plates and paint$ or printing inks. Be sure to arrange a drymg area for
. prints (away from pmmng area). Help the children to put on their painting smocks.
3. Duplay'and discuss your monoprint examples; demonstrate the monoprinting procedure;
“=show how to roll ink onto the surface of the inking piate before making a priny; discuss the
use of the roller (brayer) and paint or inks. Be specific about the following procedures.
* Place a small amount -of paint onio the inking plate
* Roll paints or inks out flatly onto the inking plate before applying 1o the working area
-, *Scralch picture or design into work area (use sticks, tongue depressors, eic.)

Q ‘ ) -a,,"/"" ‘ 32




. _PRINTMAKING. ACTIVITIES 33

| ® Lay paper over the work area after the picture has been made by scratchmg into the
- surface
{ * Rub surface of paper with clean hands, then lift off carcfully ‘(In some cases, a second
; print can be made, but it is usually lighter.)
- * " eShow how to mix colors in order to make new colors (cmphas:zc this, |mcracl w:th -
) students who are able to discuss their discoveries) ‘ .
., ® Have students discover the difference between original and pnm-obtamcd (reversal)
4. Options for this activity might include the following ideas: s :
* Use music as background stimulation (sejections should be limited and rcpeatcd in order ..
to control the atmosphere) .,
¢ Ask children to make lines or shapes to the music. =
e Ask children to pretend to be an “artist” when making-their prints
* Encourage students to work largely and cover work area for the print S
¢ Look at and talk about the product with the child : :
* Mount and display work after it is dry

Other Suggestivns For Monoprinting:
¢ Print on wood. cardboard, paper plates ) .

¢ Print on giant size papcr in a. group situation

o Use fluorescent paints

e Mix tempera with soap for interesting printing .textures :

. ¢ Print on \.afctcna trays with edible food substanccs (chocolate pudding, icing, cool whip,

etc)

o Use your windows for work surface, then Icavc the dcstgns for a change of atmosphere in
your room

o Make squares or cylinders from the prints and suspend them from your classroom ceiling
‘with invisible filament nylon cord -

- e Draw a picture on manila paper, using waterbased markcrs When ﬁmshcd take a wet
sheet of mantla the same size as original and place directly on original. Press with hands.
Depending on degree of wetnessethe image will transfer to dampened sheets.

A FISHY PRINT

Renefuts For the € hild,

. 1 «

. e . . 1 1 (A
N » Sa e

. + &

L 1 - ty
Matersals -

o |2 x 1% white printing paper, tissuc paper or construction papcr

® black printer’s ink, brayers and inking plates or surfaces {Colored inks alo may be uscd )
»0, use water soluble type 3

® newspaper. wap, water, p.npa mwcls .

o wide pant brushes 17 o1 1 ¢ iior une wuh SPMR groups, if desired)

o puint shirts or smicks

{eme Perind
< 25 1 15 munutes (t:xdudmg set up and clean up, adjust to meet the nccd-. of the mdwn'('iull)

3




lea‘.hmg Procedures: ’
1. Preparation: Call ahcad to yoccry store; order a Jargc, unscaled fish. Make fish print
examples with several composition ideas on various colored papers.
2.Set-Up: Arrange materials in advance of tke demonstration. Cover desks with ncwspapers
Have children‘wear smocks. ‘ .
3. Focus upon a discussion with your children about different kinds of fish; showa short film
on aquariums; borrow 2 gold fish in a bowl (look at it, smell, touch, and discuss where and
how the gold fish lives); any fish subject which would interest chlldrcn. dcmonstratc
how to print the fish on paper: .
e Show how to roll out color using brayer _
o Show how to apply color to the fish with brayer .
& Show how to press the fish onto the paper or how to press the paper onto thc fish- (have
. higher funcuomng studcnts tell you which direction fish will face on print prior to lifting
print)” - .
o Show how one or more prints of the fish can be placed on the same paper” _
4. Have children look at the shape, texture, and pattern of the fish; mount the fish prmts on
black contruction paper and make an exibit

4

_()(her SuPwestions for Fish Prints:

_® Make a fish print on fabric-and hang with dowel rods ',
e Make small group fish prints on large paper (mural)
® Ask children to write about or tape themselves talking about their “fishy print”
e Make a print_of weird fish from inner-carth by allowing children to create'a =
. background for the fish after the print dries. (.hlldrcn could alter the basic fish prmt]
by drawing on it
e Make your own aquarium by hanging cut out prmts of the fish from the ceiling
*_Make up a poem or story about the fish
o Use any found object, toys, etc., from which to make brayer prmts

3

® Make prints with all kinds of bright colors on black paper background 1

STYROFOAM PRINTING " . ) |

Bencfits Yor the Child: )
o el e hild padertaed the concept of printmiakimg by making more than one of the

Coquonang shitls
fand cocrdimation kit
Bands amagination

* & & &

DL e i \.'MH\ . 7 ‘

Materials:
e styrofoam meat plates ,
e pencils o |
e papers. including cut to size “funny” papers  * :
« brayers, inking plates. inks or paints (water base) |
e same clean up materials as in other printmaking activities _ L
¢ smocks or old shirts - . o

Fime Perind:
* 30 to 45 minutes (adjust to meet the needs of thc exceptionality)
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., ® PRINTMARISG ACTIVITIES 3
\,“ v »
S lcauhmg Procedure: r .
~, 1. Order styrofoam meat plates from groccry store or save styrofoam meat plates of all sizes
. and shapes. Make prints fgr examples to show children.
. 2.Set-Up: Follow same basit procedures as in other prmtmakmg lesson cxamplcs
3. Show childrert examples of the same print on various colored paper backgrounds; demon-

strate drawmgl on styrofoam and how to make a print: . } .

*Show how to apply ink onto the brayer ' .

e Stress how to roll the ink carefully onto the styrofoam ! : ' .

e llustrate how to place paper on top of inked styrofoam and rub with clean hand, spoon

s or a clean brayer

*Show how to lift the paper gently from inked styrofoam :

4. Helpful Hints: ) .

* Trim edges off styrofoam meat plates and glue on cardboard (opuo:fal) . S

* Pre-cut papers to size of print with 2" border

¢ Do not use sharp pencils

* Be sure to draw letters and words BACKWARDS

e Use a child to reiterate or redemonstrate the procedure

¢ Encourage use of different papers for backgrounds i ‘

® Use this activity for Christmas or Valentine's Day cards, etc. (pre-cut and fold the cards:

for prmung)

e

Other Suggestions Fi)r Styrofoam Printing:
¢ Press objects onto styrofoam plate for texture pictures .
& Mount the dricd prints on black construction paper
- " e Print on g large old sheet to make a curtain to cover shelves or to makc a hanginy for any °
) arca of your room. A Quilt-type design can result, if desired :
- ¢ Have students exchange their finished prints with the other “artists. Create books from
these collections .

FRUIT AND VEGETABLE PRINTING

A

1

"Benefits For the Child:

o 1o deselon on understandinge of the primtmy proces

o Lo nerease seuenang skl
o o desclop tactie sensations
o 1o noresse cve hand coordimation .
o ta ephanee awareness of color, stape. and pattern
o o expand visial awidreness of Tt and vegetable torms ond testue.
>Q
Materials:

¢ printmaking inks water soluble or tcmpcra *paints

- rollers and brayers or “stamp pad” (made by folding paper towels in center of old plc pan)
e papers of all kinds, sizes, and colors -~ .

¢ masking tape

bucket of water, soap, paper towels, sponges ’
paint shirts or smocks

vegetable and fruit of different shapes

Fruit Fresh (optional)

Time Period:
30 10 40 mmutcs (adjust time to meet needs of mdnvnduals) g )

El{lC o 35 o

Aruitoxt provided by Eic:
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L
Feachmg Procedure, S

1. Preparation: Collect fruits and vegetables and 2 can of Fruit Fresh Make examples.
Create a bulletin board of prints made by famous artists who used fruits or vegetables for

" stibject matter. -

2 Set-Up: In advance, cover tables and arrange materials. Display examples made with
fruits and vegetables. Make space for a drying area. Help children to put on smocks
3 Use examples jo motivate children Discuss the kinds of fruits or vegetables used to makz
the prints Cut the fruits or vegetables in half for the children; touch and taste the fruit or
vegetable IMPORTANT: Stress that the fruits or vegetables on the printing table art not
to cat but will be used only for printing Low functioning children will need constant s

supervision for this activity. _

4 With higher functioning children, jook at prints made by famous artists, talk about the
contént, shapes, colors, placement. Solicit verbal responses:from children, then demon-
strate. ' : :
o How to apply colored inks onto the fruit or vegetable
* How to press the object gently but firmly onto the paper
o How to cover the paper by repeating the pressing process
o How to create eye movement with color and repeated shapes
o How to clean off the object before changing colors
o How 10 take the print to the drying area

§ Make sure that students' names are ‘on all papers

. .
Other Suggestions $ar Fruit and Vegetdble Prinis
o Use fabnc inks and make prints on T-shirts or any type of cioth
e Make 2 mural or small group prints
o Make special occasion cards or stationery
o 'Create borders on paper table cloths, mapkins, et . .
o Decorate old jeans C
o Lammnate 12 x 18 prines for placemats

| 36
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-

Stitchery, embroidery, rug hooking, weaving, batik and applique are used’ to make or
decorate fibers. Color, line, form; and texture are combined to make designs and decdrative
fibers. .

Primitive man first used animal hides and fur to cover and protect himself. Soon after,
~ simple frame looms between two'trees were invented. Man explored weaving over and under -
with hides and thread-like material. It was not lopg until he discovered pleasure in decorating

" the fibers which he made. ‘ ' i \
Ctildren- enjoy the tactile sensations and visual delights of working with fibers, threads,
- beads, buttons, yarns, dyes, etc. Special education children especially find pleasure in weaving,
stitchery, and fabric collage art activities. '

PR

.

GENERAL GOALS .FOR FIBER

P

ACTIVITIES: .

Goals for the fiber activiti¢s of the PASE Project are listed below. Specific goals varied for
each teacher according td the exceptionality and individual needs ‘of students. Specific objec-
tives related 1o these goals are listed under Benefits For the Child under each activity.

e 10 increase the chiild's tactile sensations
" e to develop the child's understanding of line, color, form, and texture :

o to develop'the child's concept of “over and under” '

e 10 increase the child’s-visual acuity on fibers - :

e 10 increase the child's motor skills .

e (o increase the child’s ability to follow directiops

e 1o help the child participate in a group activity

. e toincrease the child's understanding of weaving and stitchery, etc.
e to increase the child's attention span. o
. ® 1o increase the child's eye-hand coordination skills
: ® 1o develop the child’s sequencing skills
. e 10 help the child experience success
* o 10 help the child gain an understanding of rug hooking, batik, dying, or applique

' TYPES OF FIBER ACTIVITIES: . -

STITCHERY : EMBROIDERY
Stitchery activities used by art consultants and special education .teachers included the
exploration of the ¢ross stitch, running stitch, blanket stitch, etc., on such materials as:
s Burlap . ’
. e Open Weave Fabrics ﬂ
s Mesh
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4 . . 2 . -
CRUG HOOKING : e

th;all operated hooking machinss were used in some spetial education classes.of the
PASE Project. Rug hooking books are available for détals 1 your local hbury H;ghly

recommended 15 the use of the child™s ewn design to Lreate a rug e’
W FAVING . : —. ‘ 1
y ‘ Weaving inyolves the preparation of 4 warp background mlo which weft fibers are woven
= over and under in a varicty of patterns. Pulled burlap weaving and wooden frame looms were |
i more commonly used by art mnsulmms Other-types of weavings can be cxccuted-by usmg
5 » Paper strips : * Floor Looms ‘ .
| ¢ Wooden Box L.ooms ¢ Frame Looms S N
. ¢ Card Board Looms e Backstrap 1 ooms i , o
f e Inkle Looms = | . : — ,
BATIKTIE DYE . S

[

. ‘ F'oldmg. tying, dipping. and the applicatiori of wax on fabrics also ‘was cxplm;cd on, 2 limited
o basis ‘1n special education classrooms. Bauk and -Tie Dye provide’a mysierious, “happy .

_ aceident” appro.uh o m.kag art Both proeesses can bc e:mly explored in most Dasic art®
" - books. - :

- . R

APPLIQUT - : v ' ‘

Many spcu.nl cducnuon tcachers and art mnsulmms found .spplung fabric sh.lpcs of va:ynng .
sizes and eolors to a background surface antnstant stceess actviy Pre-cuf f:bm.! can besewn |

or glued onto vanous backgrounds o : K

»
-
"

- ToPICS:

. A

. Flbcr activities miay v be curriculum- n.l.m.d OF MY fu«..us upon self u)m.cph Possible 1deas
*  ight include:

1 _® My Name is Me - : o Figlds, Citiese Forests “
' » | Am Part of 4 Group . e An Aarplane View
o From the $ky Above . F.xpl(?on ..
- & Quter Spuce People, Places. Things, o Abstract Dewgns : .
' e Wonderful Weavings *3§ indows of* thc \equd -
' e Woolly Worms ' =

S In most cases. the demanstration of the ibnic acuv&lly fo be cxplored will pmwde the ¥
) stimulation, and topics need not be discssseds Younger children often enjoy the fibér-activity
when a topu or idea is prcscmcd Music proudcs a relaxing baukground to the process M

‘ADAPTATIONS - "

Sutchery. Wcavmg. and fiber collage are ideal ways to involve s u‘ -education children in -

art activities. Working with fibers can help the child in his phySical, memtal, and emotional
.- dévelopment. Like all-art activities, modifications.will be ncedel. S ggestions for cach excep-
. fionality are as follows L. \ B s

. r
. RS - . . . » .. .
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ﬁ P 100 T s mdost detieable o cachechild can recenc s wne i ofie Quidinie on the
z « 2 aprocedurey whén he is Qrst beginmng fiber umms Repelibwn 10 The we i Praoss comcs,
fasrly quickiy to higher funetomng studends Sgampde Trame loonss are best sutted G this group
ﬂm Letrgity 18 2 good forcrurner 1o crobendery. Gluing fubfic shapes vnio teviufed sarfaves -
w h as sandpaper mureases the Chald's mubvtom and tactlc sensatony The sandpaper keeps
A 1ys feom shpping whide the Whild » glumg The wallage approach b provades mtang
‘\g;‘ wewu Muost fiber bty an b-: execured ihmcucplvnnmlm- . 3 L e

3 . * .

>

. wuw Thie excoptisnaliny Kas d:m:ulu with the wq;:cnung wer and undes pattern Begin
7 wath w%: weaving of use vory lagge. well spaced table 13 Jooms. Consiant supervision
A ik and tie dying can he m.:pxed for creatng abstract designs winhi sthesechildren A
enix it (.:u:lc expenencey Fatout.
LA .

'tcmnrcd huckground susface somost sudable Guide
1 age SPMR-children v touch and respand fo vatoud i g
“ 1 '&lw desving and sutchery wmcp!\ are guapu! yurk th’h Rroup. Brajeis mhdlﬂﬂ’y
“ g be kept umple tor :mmcduf ¢ wevens. § et the working petend i order 1o Kimer the frustra-
ton level Giroup progets a/ revommeaded - Students should Aok an g pleasant geea conduc
0 T e soogl nteraction Expenandit with sl Tabor tvpe auindes e Jhese children 4s
aantapty with viher mkmul ut handlIpped | x!udtnh Encourage respanability gnd dank
mmplc(wn o .
. '#
FEA Dcmcmsualt tur 5 langge px:nnd u‘ ‘m: ) th,n utudcm wAnmst wat ko stari the actoely.
. Ladstydents 1o repeat und- demnnsinate vour deections DRselap reading charts and suthy
Y cassetfes forchuldren to ke atter ‘the smliabemanstraton MMerate supervoon will help the
. ghildren cares through the propet ~equenceng o steps to follepe Thes group engovs 4 change
from paper tvpe fessany, it Gider aobnaties Can be uwed g ke problem wath this.group
lmm lcn;uh o «urimg petuud o thap students Jd n.f'hwc MICEC

R% mml '\nmn\x

.

-

. i.st.' .lﬂdtbﬂcf ades or other :.ud‘mla b guste ~tudonis !m,f‘-::gh ELTITRLIRLTS o
ﬁomw.cumplc\ of fibér an for gagh ativay -
, * Begin with \»ifme and move to saper wegong bofure m.ma e srads gl Bt Coadits =
L ‘;uhu! hclp (mﬁf wiur et lc aohr bt ditacled v teap _ '
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T Matveraby

e ® burlap wquates | )

F s  Jarge, blunt necdles with by over, #1%

k v s'rug yarn ' :

E . urqumx wd beads _‘ ' -

E Tims !’ermd ' : ‘ " » NS
* 10 1o 40 manates .

»
£ 4

Teaching Paswedure

«» 1 Preparation’ Make examples of vanugs stitches worked onto 4 bufl.:p stmple. chm

' burlap into rectangles or shapes Hposable, have spme samples of completed m:.mngs for
- * chidren o Touvk at und wuch Burrow o magmiving gless or mceosope,

2 Ser-Uipr Arrange materials Jor Gy access,
1 Maoteate children by louking at fabre eu-ui mm through the magnifving glass © uok aL,
- fouch, and dincuss examples. . .
T Pemonsiraie the following - ' .' . _
s - o How ta pull threads from the burlag? T
» How leave mnugh RVRITORY AT KOG R T mth mg. Latn !hfmdt\i unte' s necdle
» How 1o Create samogs stches .
o How 1o add beads and sequns “ ¢ _
3 Fiiveurage children to space out that "pum:d arcas’ differentty and make them of
diffcrent widtha,
& Mouni the burtsp mmduu with staaps of wood Lith or on top of hedvy cardoard; .:Iso‘
soall doweed fod can be placcd through o maticd area at the Jop of the Keaving.
* Eshial the chaldren's Yoashod products - s /
BAREL W e e ¥ I ¥ &.!54 i 3t re iyt s v ey .
o Create smadl 7 4 V7 pulled burlap products and plac e fuldui agktag, far cards,
* Scck ant other Rinds of labries that mike palhng threads cass dor amkar prajects
~—. " ombne with pulicd thead Libris
. \huu titthons of vhoe strngs nl opn puikd thread areas
DI FRPEORING OVER_AND EADER
- ' 3
T Cobe s few boa ine R L K
T *r e g . S
« m__,‘....—ﬂ'"‘,“' ;0 R \" . 3
- ,y,«-' . R 2
*® 4 ) - 5 ~ .
. . .
- ¥




3 FIBER ACTIVITIES [

Materiahs:
* feame loom-- any size that nudcms can work on in a group comfortabily (may be canvas
siretchers or wooden frame)
® yarse and strings - various weights and taxtures
« blunt needles — size #18 and #13
' flat ﬂmxtks -~ cardboard picces or flas wood smps . . .
* “add ons” - beads, feathers, wire, plastic stnps. {optional)

Time Penod ' ta
‘o 25 to 40 minutes (excludmg set up and clean up). This could easlly be an acuvny to which*
~ students could return during their free time.

- Teacking Procedure: ) }

1. Preparation: Order *Weaving™ film, gather and place yarns in boxcs. place loom on sturdy
surface and wrap the loom. Start the weaving. R \
2, Arrange matcrials and room for experience. :

3 Motivate by showing the film on weaving or initiate a discussion with examples | m orderto - «

. show-the range ofnwea\nng possiblities and proceduses. ;

4, Demonstrate various knots and weaving procedures.

5. Discuss and demonstrate shapes, textures, and how to incorporate "add«ms

6 When finished, the weaving mny b¢ mounted on- dowcl rods or left on frame.

Other Smﬂnom For “unug
» Combine individual weavings by stitching them toge!hcr in orde ‘o make a giant wall .
mural |
¢ Choose a topic or direction for the weavings (e.2.. seasonal colors, geometic shapes)
¢ Weave bookmarkers, scarves, hot pads. etc,
s * Weavé on ‘wood (use nails for securing wrap)
‘ . & Weave between two trees out of doors with wire or heavy cords, eic.

FABRIC PAINTING

-

Benefits-For the Child: N C . 7

* (o develap prows amd fine motar ~hoils

& 1o prpvade the chance e experanent sl wafons :md-x ISR FLL FE
¢ 1o enhance eve-hand woordmatm

* L encourage nlenbftcation of body pars

® o fovover that e child 1 an unport ent part b g proanp

® L rease anareness of sl st

o

«

© Materialy: ' .
® large solid color sheet or fabric square : *
& markers g :
-&_crayops. thinned acrylics, pastels, inks, d_vcs, watercolors
- ® water, soap, paper toweis, smocks, newspapers

Time Period. . ] N
» 25 1 30 minutes (excluding set up and clean up) _— ‘
»:“M . ) L3
Teacking l’romluu : RN

1. Preparation: Gather materfals and create a picture of yourself on i corner of the sheet.
- 2 Set-Up Have t spread out on floor wuh fots of ncuspapers undcrncath Arrangc
- miateniale for working in containers . -

’
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3 Suggested motnvational topw ™) Am Part of & Group™, discuss with students what makes
them unwuely “rhemselves.” such as. hase color and rexture, face shape. glasses, eye color,

| et ; explair that the project 1 a group or “class portrait.” but that they are each the artist
- i charge of puinung themselves.

2 © 4 Have students hie in 3 row o0 the shoet 10 that just cach one’s head and upper budy are on
Ay

the sheet Ask other studend 1o trace around them Put another row uf students sbove that |
row so that they seem 10 be behind the first row as m 4 cluss pickure Continge until all
stydents are drawn onto the sheet.

.

E 5 Fill in the outhines with varmes medin 1o complote the poriesat S

: & 1 auk 31 and dicuss the results Desplay the product moa homiemade frame of paper frame. ;

i tither wuppcosfions For Fabrg Fambing

B o Lise thys actnay to cufonmate the studs of poricat -

r * The sheet hangang can be backed with Gebetiali and miaching guidied

: * The entany, body can be tacsd punted or cidorod op_shackod and -taiiicd Yo body self-
ssaiplusy

| / CERON N BEsEL N

How fob: PP om0 4 Berd
*

: ' !
Propar bein

SOSPIEIE XIVNURSS I BB TET I RUCREVS S £l

3o et St namvap the Toshard

Do # '\H.,m*fu v ooy
s o wniiesn G fow e b o aver b)’ L

dgegre Moake wute i

2 Rkisa ot T oot ganapde - end disowe Sba praga

& Hase stidonts deaw ther dosgne ot P pusae s 0¥ et stevke g S hoase oudent do
any sty Focksords (U 0 2 trkaf )

v P deapn L downan odopt and san doapn on bt

o ehgt dowgn has i anadpregd

£ Masg 3 Lot R §ae coRet Chasatengin.

¢ G il e e Make wure

Mithey Suggestiony Bor iom ths Bhesagns .
® 1 a8 sren o Pabrs and patches of chatdng el @emadm‘ weshe Fabrss Craynn designg
& XY kg Fabi ctryon prlurss on Cikh stieh st and bamsg Fom deoedt fods hke bannery
& Mgke fabree colored despn bats skt <hie. (E .
o {ambne G 6 7ayanms vath stitohors

-




44 FIBER ACTIVITIES
. SANDEPAPER PRINTING
Bemalits For i i‘:‘i';iiir )
* ioognkance Fomg Tt ki
* D prodriols Sve el : "
. & A Pusaale g bum cagerwagd ! s 4"}
:udp-per the conrser the beiter o
% crayoms - this & & great use Tor scrap crayon meces e
+ old sheet or large piece of mushn - ) '
* iron . :
* newspapers /‘ o :
Timbe Periond: I -~
® 25 10 30 munutes E : T .
?miiq mm: '
1} mGnMoNMpwmol‘mym bwoldc!mlnomauenmple_,, B
in an old white or pastel colored sheet. -

ZM:fylnﬁmfwmuundmomoM Awrange scraps of crayoss and

coarye sandpagieron top of mewspapers. S

summmmmthmmwbemdeoutbeundmpﬂ (eg.bus. .
- animels, (owers, games, seif-portraits, etc.). Demonstrate the following:

sHave studests work largely on sandpaper and press the crayons heavily onto the

saadpiper (the more crayon used, the better the product will be) T

» Place sandpaper, drawing side down, on the sheet and press with hot, dry non(hesmm Lo

+  see x heavy pad of newspapers beseuth the sheei) E

s Use a preiend “magic wand” with younger children when you Wt up the nndplpa s

Making tramsfers of this kind delights young children o e

4 Talk about what happened and how the tnnstef was made Look at the texture on the L

-3 Duwhy the finithed prodict in some type of papar or wooden frame

ket Sogpoestions For Samidpaper Prisnng

"o Create a quilt design 5 s
» Use any theme or rdea ai motivation -
s Make a senes of long vertical panels in order 10 decorate the room 3
* Ask lor permission 10 use window blinds and create borders or patterns

A o
SHTCHERY

Benetpew § o0 00, F 54
® o Dttt o0 LT G :i
L J

[ *
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Maseriah: 7 _ :
» large picce of burlsp - may be steetched on a frame or left leose
= yorns and sirimgs
* blumt nocdios
»,_3CiI00rs . :
* ycrap materiai for applique (optional)
o markers . '

*:25 1040 miinga (exciuding set-up and clesn-up) .

Teaching Procedwre: . ‘ <0 : o

1. Preparation: Order “Stitchery™ film well in advance of the project; Divide large burlap

© piece into sections for stitching (approximately 12 x 127). If possible, invite a paront who
creates stitchory 1o sssist individual children. -

2 Set-Up: Arrange & working ares on & large table. Hung ysras (pre-cut string lengths) from
coat rack, arrange needle and scissor areay. _ )

3. Sugpested topic for motivation, “My Name is Me"; show a “Stitchery” film; display pro-
completed : discuss things students like to do or are important to them and how to
“symbolize™ them; eg., “Playing in the snow” would indicate snowflake, sled, or 3

_smowroan as symbols. - . ' , ;

& Have children write their names and draw the symbols directly onto the burlap with the -

5. Demonstrate the various stitghes, emphasizing different textures dr}dwm creatod; .
encourage use of color and texture; show how to applique, if that is to be part of the lesson.

6. When the group project i complete, finish outside edges by sewing with dowel rods or
streich on 8 frame. B o : T

tiber Saggestiome Far Stitchery. _

* Individual burlap pieces can be seamed together for one iarge hanging

 Giant “sampier” can be made using colonial motifs and students names

"« Swudents can stitch their names and outline the name with various stitches
"» Make your burlap for the stitching project the size of a bookshelf or storage area which
" needs covering ‘ . .
. = Ask parents to sew individual 12" x 24" pancls into lined book carry-alls -
» With higber functioning children, use embroidery thread and needles to create their -

S L

names and symbols on jeans or T-shirts. Cheese cloth garments (usually shirts or blouses) -~

* can be puschased for children who would have difficulty sewing on more solid. materials
" “a Use plastic screen instead of burlap for varicty in some classes. T o

+ Use rug yarn on large, open-hole mesh o L,

s Use nicknames, first or last names, or all three names
¢ Trace and stitch your handprint or footprint using burlap squares and heavy yarns

_ INSECT FABRIC COLLAGE

Benefits For the Child: 4 :
» 1o stimulate tactile sensations .

o merease awareness of insects

vy develop eye-hand coordination

to increase selection and pasting skills

w1 increase awareness of shape, color, and placement’

. & ¥ b
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Materigh ) BN
'mmuidpuptr'h!’ ) T .
* Elmer’s glue —_—~

* magic marken (0ld ones)

. Time Persd
s 30 w 40 nunutes
Yeaching Procedwic . ’
1. Preparstion: Select large pictures (card typc) of insects from your library, If pomble
create a conversation muscum corner using famous paintings of insects and models of
imsects. Gather and pre-cut fabric shapes. Make an cxample.
2 Set-Up: Arrsinge materials for convenient access.
B 3. Motivate the children by looking at and discussing insects that were pamted ‘eulptured,
o o pristed by famous artists. Involve children in talking about what they sce in the art
L' work, how it was created, and clements which they like. Use the library resource picture

8

i - & pre-cut fabee shapes (use o vanety of color .md pattern) o .
=

E

E

i

t

= cards to identify ihe kinds of insects as well as parts and function.
: 4.Show your example of an insect collage glued onto sandpaper and demonstrate:
- » How to select the fabric shapes for parts 6f the insect
- *How fabrics differ in texture (have children close their eyes and touch their hair, skin,
. ‘clothés, desk, etc). Describe the differences or similarities.
“s-How 10 arrange the design of their insect shapes and color onto the sandpaner

 «How to apply the Elmer’s glue

* How 1o omtline the insect with magic markers (this gives a visual cﬁcct s:mlhr wa

Rosaslt painting)

5. Look at and discuss end products with the class Have children make an exhibit of their

oWh inkects.

’ — |
P’ Other Smulmm hrr hwm Fabric !iagt;
» Make fabric collages of ammal ﬂ_.wplaccs, or things

| e Make a giant insect
: ¢ Creatt abstract fabric colhges on all kinds of textured buckgrounds
. o Make fabric collages on rocks
| o Pin fabric collages onto jeans, sweatshirts, etc.; ask parents to sew on lhc designs created-
~ bw their children
o' Make a fabric collage mural for the entrance way to your school 4
o Study artists who use fabric to make art . '
e [nvite a local crafisman who usés fabric to dcmonslrmc for your class.
e Cover giant-size styrofoam packing for TV's, etc., with fabric and use for blocks to invent
. spaces
o Take your class 10 a museum in order 1o look at fabric art, collages, ctc.
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CERAMICS ACTIVITIES

The histary of man s umquely bound 10 the btory of ceramics. Ceramics is more simply
defined s an art actvity m which objects are made of clay and then made solid through the use
of heat. Clay is dug from the surface of the carth ]

PASFE tlasvroum teachers and their students engaged in sculpting, modeling, and throwing
on the wheel 1o shape clay : : ‘ '

The kejds of clay and the many uses can be researched Speafic details on glazing, firing,
els . abw Oxa b Ttuted m books and from the art teacher The lesson ideas which follow in this.
section were developed by unng earthenware. 4 low fire clay. :

S

GENERAL GOALS FOR CERAMICS
ACTIVITIES:

.

,}.
e
E

)

Guals for the ceramics actraties of the PASE Progect are Isted below Specific goals varied
for cach seavher according to the exceptionahty and individual needs of students Specific

" abpectives related to these goals are listed under Benefits Fur the Child with cach activity.

* to help the child develop motor coordmation .

* to promute the child’s use of both hands

® 1 help the child understand three-dimenswonal vuncepis

* to help the child concentrate on form and texture

¢ 1o help the child wath sequencing kil \

* 10 incredwe the child’s development of concentration ~ulh

¢ 10 provide the chiid with a oyful learming experience )

" o mcrease the childs undentanding of & potter > role

o 13 enrch the Jhilds tacnle wnsatons :

* 1o help the chidd understand the concept of clay

o 1 provide a kinetic learmng experienue for the chilid workag on the patier's wheel

s 10 expand the chld’s perceptual awareness 1

* 10 hilp the chuld cxpress his feelings

* {0 mgrease the child's self-confidenie

TYPES OF CERAMIC ACTIVITIES:

A

In order to medet chay the fullowng wethods have been wad by teachers an specal
educabion Jasaronms.

» BALL TYPF The method of salhing amalt balls of clay and connccting them together to
form a vesied or object ) ’ .

» PINCH TYPE The method of placng thumbs into the center of a ball of clay followed by
penching thumb and forefinger together (o squeeze vut @ clay form

* S1AB TYPE The methbod of Nattening out clay mto a tile-hke form Br testuning, cic.

s WHEFL THROWN TYPE The thethod of placing a bail of clay onto 4 potter™s wheel
aweder 1o make a coramics sessel by usng putiers wheel procedures
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v . -
TOPICS: >
The most common topics suggested for use with speciai education include: :
.» Animals , o Texture Pictures (for tiles) - e
e People . . o Pressed Flowers and Objects’
e Busts (upper torso) ‘ " (for tiles) .

e Containers (bowls, cups, vases)

ADAPTATIONS:

E © Body Parts
|
:
| . .
!
[
|
i
|

Listed bélow are adaptations to the lessons included in the ceramic section;

EMR, TMR: Trainable Mentally Retarded students often respond well to any art project

brought into the classroom, but the response to clay is particularly high. Most students wantto.
te more thap ‘is Jequired. A step-by-step demonstration should be done for these
siudents. TMR retention level is high for this activity. Directions for clay procedures rarely.

~ need repeating or redemonstration. Students like “feed back” and to have their products
displayed. EMR students alsp respond to clay. work with extreme enthusiasm. Concentration,
listening skills, and careful work habits are motivated by the medium presented. Lower:

. functioning students need guidance on how to wark the clay with their hands. Much assistance '
is needed if a potter’s wheel is used. EMR and TMR students progress rapidly when many fine
motor coordination activities in clay are provided. Students work seriously and take pride in -
their products often giving attention to details and placement. When worki “with nature,
details are often correctly applied from student observation and understanding. TMR students

_ have a tendency to be real perfectionists about their. clay tiles. They prefer rerolling and - /
reworking their designs rather than accepting their first attempt. They enjoy texturing on top .. £

- .of work or smoothing out “mistakes.” Instructions should be simplified and repeated carefully.
s EMR .and TMR students love making clay animals of any kind. Use films, real animals, or
' posters as motivation.

SPMR. Cookie cutters used to cut out clay forms are recommended. Students need help in
rolling out clay, pressing, and removing it. The tactile pleasure is satisfying to this group.
Touching, fecling, and sccing approaches can be used with this category for a potter’s wheel
experience. Slow, repeated movements, sounds, and textures can involvé the SPMR students.
Touch and movement stimulatc and expand the students’ perceptual learning experience.
Much assistance 1s required in this and all clay activities. Clay is a joyful tactile and kinetic
expersence recommended for this group.

-

‘SED Because of their.wide range of interésts and abilities, this group can be given their choice
of subject area 10 depict in clay. Students often-exhibit great artistic ability on the whole, and
their attention span is dramatically longer than most special education students. Very elaborate

1 and detailed images can &herge. Students often work calmly and very well for extended periods

of time. Social interaction, student exhikits, and sharing of accomplishments should be on-,

going.  ° : R | %
1 D Learning Disabled students also respond well to motivation examples. They can discuss

the concept of texture very well. They can create very beautiful design arrangements on their
tiles. Most students will choose to use a limited number of tools and manipulate them in various
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ways (0 create different textures The response to the clay is often overwhelmingly positive |
Many studgnts will desire 10 do more than one tle, Younger LD students can be introduced to o
mere tools and texsure objects, On occasion, younger 1.1 students will tend to experiment with
a wide range of tools rather than explore pussible outcomes with one tool. When making
figures, ask students to.use their own body to illbstrate a sleeping person. Using the lying figure
/\concepl chminates any frustrauon that miight a |\§c when trying 1o get the figure to siand.

-
HEARING IMPAIRE D All clay actvities can “he used Demonstrations should be slow, 1
clear, and repeated. The combined tactile and visual éxperiences make for 2 highly stmu'ating . |
art activity. Students learn quickly through clay demdpstrations. Hearing impaired students
love exhibits and muscums. The-potter’s, wheel also 1s h\aptwalmg for them

VISUATLY IMPAIRED Use many examples of clay fo?!ns or sculpturc for the student to |
touch. Work through clay project using your hands over lop Qf the student’s hands Most clay j
activities can be adapted or modified. Teach through “feel” and form The moist clay
combined with textures provides a delightful mode of cxprcssldn for this child. Three-dimen-
sional sculptures of body or facial expression can be cxprem:d powcrfully by older visually '

- impaired students.

PHYSIUCALLY HAN [)l( ‘ .\PPH). These students respond very. wc\@ to motivalion examples.

Students can be encouraged to develop vocabulary as they describe texture. Students are able

to indicate other examples of texture and how they feel. A box frame can be used for students

to faciliatate rolling out the clay almost as much as creating the textures on the tiles. Students - |

may wish to make 2 recognizable scene or_object rather than just create textures on a tile. Clay 1
- for physically handicapped students is not a common medium. Therefore, time must be allotted i

for pure tactile experimentation. Salt dough is recommended for this group because 1t is both

soft and casily mampulalcd Students like to add many details and textures. Use plenty of

visual examples, pictures, or films to supply a rich visual resource of imagery i1deas

RECOMMENDATIONS: '

¢ Use moist, pre-mixed, low-fire clay (carlhcnwarc) ]
e Use one-fire glazes when available to complete clay products
_® Salt dough and bread dough can be used as a forerunner to clay
€ o Expose students to all kinds of modeled and sculptured forms
* Visit a museum to look at original clay art works
<

. CERAMIC LESSONS:

l?lcludcd in this section are the follow¥ng lessons developed b) CANDACE SMITH, Vnsual
Arts Consultant/ Instructor for the 1981-82 PASE Project:

¢ Clay Cutouts With Pressed Flowers

¢ Texture Tiles

e Clay Animals or People

¢ Pinch Pots

@ Ceramic Wreaths




e T g B R S A o S R i

-
>

. CLAY CUTOUTS WITH PRESSED FLOWERS

Beaelits For the Ohild: -
® 10 develop fine amd grone mator dadls
* 10 develop eve-hand coordmation 7
# Jo ancreasd weguencing snd sonent atson shidis

« kils or oven fire clay
* rollers, side sticks, flat box forms

' & oakiag shapes of cookie cutlers .
« ploatic straws - o
tmrm N N
 flowers, weeds, graises _
. A

3 ® smacks

" ‘& water, soap, paper towels

- ~ » pewspapens, craft paper, or oil cloth

~ * knives

Y

Time Period
o X0 {0 43 munutes . : . .

Truching Procedires , -
1. Preparation: Collect maternls. research and collect all kunds of flowers, weeds, grasses.
Make several examples with different shaped tiles and natural materials. -
2. Set-Up: Cover tables and desks with newspaper, craft paper, or the backside 6f oil cloth,
gv'ge the clay into hand-sized balls. Arrange the nature objects for easy sclection by
3. Motivation: '
o Ask students to touch nature matesuls
@ Discuss the textures
¢ Look carefally at the examples
4 Demonstrate : .
*How to flatten the clay ball and roll it cut
o How 10 cut the shapes or use the cookie cutters ' - '
A o How 10 cover the clay with wax paper or Saran Wrap before preasing in nature objects
. . (hands or roller can be used to upply pressure gently on the surface) :
L o How 10 lift off the wax paper or Saran Wrap

T I S I

o Help students make a bole at the top of their clay prece R ,

S Options for this lesson: ‘ £

» Finished produtts can be dried and fired . ' ' A ;

oStains and shellac can be used to complete the-products if glazes are nok used .

o Hang clay pieces from rods or sticks in mobile fashion " B

p Suggestions For Clay Cutowts: ‘ , 3
0ngf-hiulinemsnpadohjeminadhphyauocinlmtofthcwmdow,.’l'becby T
. appeart to fleat and can move froely. - 5

. mrmnhpumucmmuhﬁuwmmm

¢ @ Studests can press objects geatly in the clay with their feet to create surface textures .

* Combine words with (wse a for making letters) B

¥

pencil
S OMahapmkfmma‘hmshb.Mchﬂgmlolmuuuchfm
- ' ‘ . Y] ) :
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TEXTURE TILES

. R
Benefits For the Child: : ) g
» 1o derelup Fioe and gross motor shalls * S~
* o dJeselop an um&chundmg of “texture” m &4 cognitnve and mshh sense
¢ o ﬂ:uvdc ar Vespenmental” tune wang e N .
<
 Materiah: - i

« kil fire or oven clay (use ready mixed, moist clay)

o rollers cut from dowels (rolling pind with moving handles are desirable)

© snap together (lat frames made from 17 stock for students with lmmed arm use (upe or,
secure 10 table with bench vise, if possible) .
« oakisg shapes {cookic cutters for fower functioning groupc) z '

* plastic straws

100l for creating texture-- .puperchps sticks, keys, nails, screws, etc.

» large tray for-drying completed tiles

= yarn with which to hang tiless -~ - . .

* smocks . ) C !

© s0ap, waler, pager towels :

» knives

‘ Tigee Period: - i
TQJO 10 40 manutey ' .
“« - : o

{
:

R R

AT

-

Tmimg Procedwre: -
1. Preparation: Have a "Texlurc Treasure Hunt™ wsth the students. Use their objects to
make examples
2 Se:-Up: Cover tables or desks with heavy craft paper or back of oil cloth. Divide the clay
into hand-sized balls. (Kecp clay moist n plastic.) Place texture objects (bcrk fur,
materials, wood, etc ) into a4 bag or box for easy use by children. :
3. Motiviation. ’
o Ask students to touch the examples of texture tiles and to describe how they feel
o Discuss the word “texture™ and what it means. Explain to your students that they will
creale a texiured surface on a prece of rolled om clay or tile
4. Demonstrute
¢ How to create a tile by wedging and rolling out the clay: partiaily flatten the clny bnl!
with the heel of the hand and then flatien l‘ur:hcr with rollers (Use sticks at side to
maintan an cven thickness )
s How shapes may be traced around to make thc ule
& The number of ways which students can use to create texture with the same or different
wols
- » How 10 use a plastic straw to. make 2 holc in the top of tile for hangmg .
s How 10 incise the student’s name or initials on the back of the tile .

* How to place the finished product on a tray to dry
§ After the clay 1s fired, use thinned tempera paints or wood stams to colorthe tiles. Seal
with polyurethane ar shetlac. (Glazes may also be used.) s
Other Segpestions For Testure Tiles: !
& Make texture tiles and mount them on wood for gifts
» Make 4 testure tile mural i a2 wooden box
* Make texture tiles for a clasy table top project
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. CLAY ANIMALS OR-‘PEOPBE "¢ -
. - Y
" Bemefits For the Child: , e

'« 1o provide a “guided Hiscovery”” experience in clay
" & “eto develdp sequencing and listening skills [ 7
& " e.to develop fine motor skills ’ : . \
Ff . »'to relate to larger themes - - 700, wildlife, ete. : .
= Materials: B : D :
3 " » kiln or ovelf fire clay or plasticen - ‘ o B

o tongue depressors or other flat wooden sticks v . .

- » small incising tools — nails, forks, pencils, skewers, etc. .
o smocks. S . . : .
® soap, water, paper towels

Time Period:. )
"® 3010 _40 minutes

< . [}

* , ‘¢ v,

1. Preparation: Gather pictures of animals or pictufes that show différept kinds of body perts

-~ ~ or people in different positions, Make an cxample. T ' ‘

2. 'Set-Up: Use a large flat surface for students to place completed work. Large drying trays -
~ - also will make nice working surfaces. Cover desks or table surfaces. Have students put on

e " smotks to protect clothing. . . . . ‘
T 3. Motivate with large pictures or a short film to initiate discussion about animals; have
students imitate thé way animals move, stand, or sit; discuss the different kinds of ears,

E
i
|
‘[ " Teaching Procedure;:
|
E
|

: tails, fur, feathers or hair, and other body parts. 1f making figures of people, have osch
L student assume a different pose. Discuss somtc of the ways people differ, such as hair,
clothes, height, etc. » - : - v ‘
4. Move to work arca and demonstrate the steps in forming an animal or person from a ball -
of clay: ‘ oL . . ’
o Shape a hand-sized wad of clay into a ball and then rol it into a cylinder .
e Change the cylinder-into a rectangular prism by dropping™t on a flat surface and
fattening onc side at a time . . - ’ ’
e Square off ends by hitting on desk top ‘ . L
©To form the animal, grasp the clay so that all fingers become sensitive to the thicknessof = '
the clay - : R : '
e Askin*vchildren 10 “pinch™ does not always work as well. Children squeeze or pyess too:
" hard at times, causing head or arms, etc., to fall off '
¢ Help the child to kecp the neck of the figure thick O -
e To make an animal, grasp the clay with both hands (using all Wnd pull from
~ opposite ends. Shape a head at one end and form a tail by gently ing off the clay at
. the opposite end .
- e Lay the "animal” on its back and help the child to divide the underside into four'equal
. parts ' o
e o Cut halfway down through the underside of the “‘animal” block on these lines; push all of
the clay in each of the four sections toward its outside corner ) .
o Taper off each section into legs (first make the legs short and strong before trying to
model long-legged creatures that will stand) - A ‘ ,
¢ For people figures, after the head is formed, cut through the bottom part of clay block up
N ) to the mid-point to make legs - ’ . . ; :

.« " -

»

p

. .
Y B ]
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"Cﬂnﬂd 1 mmnulu%fwam(mshwmtbmumoﬁm
. pam«l) pell body parts from the: whole rather than add! on parts
mmxdphumw:mdmmmthmdm

- me br Clay Animals or Pm » . X
., 4W:mhtm.uqunmqty.mrm et - — 4
' -w . ® Make shoe box cages or beds for animals -
* Wiga miking people, have child focmonhumlr fnmnly orhmoutpeopk
-lhhdnyfmwmh .
Oinuaunammdu:mdmmn L '
+ Take clay on a field trip (o the farm, oo, cic.

N -

L PINCH POTS .

Banefits For the {hiki~ , N
» to develop fine ystor sl shaite :
e g deeclup seguencng skl e '
_* to relate o the world of the ‘wnq .’
C e g0 have 3 guided docostry eaperendt watk i
st xmruw conaenttaton kil v .
L
\llurhkt e <
- ® cealt paper, ump-per. ot o1l clocb
* oven or kiln fire clay
* variows tools or objects for creating texture on the pot's surface
. m . P

* soap, waier, pnptr towels

©* Tiwme Period: ' T ‘ .
.. 301040mmnm ' gr 3V :

’!nchin’og Procedure,
1. Make a “runi” exiibit of pots of all kinds. prhy pictures of pots on a bn!lqtm bocrd
Make examples with different shapes,
" 2. Set-Up: Divide clay into handsize chunks. Cover tables or desks with profctive crafi
+ " papedor backside of oil cloth. Use several different completed eumplen and mpum‘t
© . art works to act as a vieug! motivation Iorlhechldm
. 3. Ay the, motivation, demonsirate the following. ~ -/
* Have egch child roll his hump of clay info a smooth ball bysbowin; the child how loeup

e lmhndslmndlhconuidenflheclfylomlmwnlbemmdcdshpe
. = Show how 10 wse the thumb to make an indentation in the center of the ball while .

o . keeping fingers on the outside of the ball. At the same time. have each studen te the -'
© " ball in his hand as he catefully thins and stretches the pot’s walls with ot hand ;
t . o Show how the pbi’s walle may be straight or curved =

o Show pow textyre may be added 10 the surface with tools
' ; 'Tovarylbcpﬂnchpolmethod.alnwhowlouunhmkdomltodtomltcaholemtle .
: - . center of the clgy ball RolMomundemlhnmkmthe;cnmoflbechyandm
S mtlyuyonrolt\hepotbackaudfonh
A 'Q ’ 1 ‘
- Otbn Siggestions Féc Pinch Poty: . o’
i' ", ¢ ffombine pinch’ pots into one large structure
x
i
:

emrethpoumdnonbepol.\ . . o : -
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Y

© . CERAMIC WRFATHS
Sk 3“!&;1 the Eheld - - 7 ( y .

R X .3 o Y Cow ,. . +
% g e egtep fleg v wndd e smmod ey s ails .

P AV LR

® ooJewgid

Lovdape et

* vy e p Pt and oo
.

<

Materahy * . : .
o clay o slt dough made from four, water. and wili o
* oothpcks of skewers . '
* Cloves S
- o gukiag donut shapes, about X' srone
¥ large ttays foe cgmphited wirk P
» & amacka o
* SOup, WalSE, paper toweh . .

Bt A0 S

- Tome Perond ' . .
* M 1o #) runuiey < ‘
Traching ¥romsduze *
! Preparation Make an cvample of 4 areath and other obpets made from clay. or salt
duugh )
2 Seb-Up Caver 1able wih newspaper ar craft paper, make donut-shapes from paper and
~ Label cach with siydents names, have students put on smocks

- 3 Motivation .

4 » Brong studeRes 1o 4 centeal Tocation, have them s an g Circle) discuss various shapes;
show examile and pxplam 10 students that these bassc shapes (balls, tubes, snakes, eic.).
will e wsed to make the Begnning of 1herr wreaths, show varwus fruds and vegetables
1o the student. allow wudents 1o°huld the objects s ‘.

» Lead students through 4 creative drama experience un shapes -

» Foren shapey with Jarge bedy movements and then with small movements of the hands
and fingers .

4 Demonateate the follgwomng ,

w How to roft o staken . Lo

» Show studenis how o place and Dasten the wngke atoynd the xt.ipcs donut g for the

wreath basc ) .
-t # Shom atugdents how m:.qli,.‘pm.;h and foses freves . muts, and legve s whehigan be xttached
to the wigath ’ I . '
» |f yung salt deugh show how Cloves axe attached by prosang them mie the stem and’
bloscom ends for a fragrant fnal tough \ .
* Sait dough wreaths Can be baked w7 sery Tos waen tar font dnouts af untl bard

Ciber sugpestions Far walt Dough Wicathe
o {se this substanie for holglay decotatnm:
* Tint the salt dough with food coloreng ;
» Punt, stash, or varpish the fimshed product
+ Ribbuns. hangers, eic . can be added whde the it dough i plabi
* Add de}mh and rexpure with sbioks and skewers

SRR A .1 T Provided by ERIC







Vasal an prajgots promde ok and valuable oarmang caperinggs for apevsal education
students In addiion to radibonal Ak plocesses wkh as drawing, Palng, ceramics, and
fibess. Disual arts fenans can enhance such Jearmng actiwbes as creation of speaal CLASS.
ROOM EAVIRONMENTS, specat MU SEUM expetierass, and MASK AND PUPPET-
RY aiswntaes - *

€1 ANSROOM ENVIRONMENT
| ACTIVITIES

B rnsEofrng B35 f Cagtymbiere a8 w Tl s wosrtd Trome e Bodrooem of ot b B classtoom
¥ schet Fosnremgats phay an sopactant rule sa the chilid's cdus ston, prosidmg pew ashiects
A s G the oaid ta dugiongr, explore and sccomomodate aah By Presigus eXperence
Faers ghase thoar o il gaters ffocrs B bomg Spevial afwspheres sy be creatad in the

Cladsdonatyy Ba the XLy Hs srarupliaby Lathang o dfgw bl kg WA
! . 3

ﬁi».-:‘.‘_r, W ol h o ¢

B on aned TRAY o Tissfontii o 4n stz atong s the leache s muakes o C bibdren are affected
i witler light wend tevtutes and opace sround Thee B e ane saterested m changing
vyt classtonm appatance b the bonetit of sous stadenis s the bt of suggestiom for
LEprters fo apatk paour s

# Choate three dunenawns Piper SInp SFaiues
% Eavsronments Iasde Large Box Sirnctures

» Creare Special Centers for Learmeg an the Clasauea

» Muaw Enveonmenis .

* Plages Yor §atte People o8 nder the Thesh Insale o Shelt oo

® Shde Progectons 0.4 reate Sevane Plaves

v Gartage Can “Hide Oups

» Posters of Placey

o { teate 3 Museum

" W Ureate an L nderwater Vot hl ’ L
a Create an Outerspace Phice .
» Creste an Imade Core of the barth e o, 7
N
. - ¥
O F X

\
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* Create a Garden Space—Miai-Environments .

* Create a Diorama in & Giant Box -

¢ Create Envirosmenis with Window Treatments

¢ Create & Shadow Mural for an Eavironment vt

¢ Create Different Atmospheres with Colored Gels on the Overhead Projector

. ® Make Historical Places

o Creste “Chair People™ (stuffed clothes figures) - -

* Make Doll Houses - L. '

o Invent a Giant Spider Web .

¢ Use incandescent lighting instead of the typical overhead light (Chlldren love sitting by
table lights or floor lamps.)

= Work out of doors

¢ Take field trips

'MUSEUM EXPERIENCES

- 'The museum is one special type of environment. A visit to a-museum can leave a lasting

. impact on children with special needs. Most muscums have created environments to house

artifacts in a unique and interesting way. Rooms or areas within a museum are as diverse in
their visual atmospbem as the materials ot subjects which aredisplayed.
On special occasions, provisions may bé made in museums to accommodate children with

. learmng or physical limitations. Specially designed museum programs for the PASE Projecl .

students have included music, puppetry, creative drama, creative movement, and interaction
with an artist whosc work is on exhibit. Museum-related art activities and slide/tape materials
were used as preparatlon to musecum visits. Classroom museums also may be created by the
teacher |f field trip activities are not possible.

Benefits For the Child:
¢ to provide the child with access to an aesthetic environment

to. engage the child in a looking-and-responding learning situation

to develop the child’s taste

to promote learning about art objects and their historical significance

to reinforce the child's desirc to learn more about visual art skills

to improve the child's basic knowledge about visual art

10 help the child relax and absorb information about artists and their matcrials

to interest the child in going to the muscums

* 10 extend the child's frame of rcfcrcnce regarding the concept of a museum, doccnts and
art cxhxblls

Materials: ,
If creating a classroom “Museum Corner™:
* antique or art objects
* table o,
* fabrics ’
e display case or bulletin board

Time Period:
¢ Dependent upon type of activity
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O

Teaching Suggestions: »
* Gather art objects and arrange them in & pleasant exhibit to create a “Museum Corner”
¢ If yoo are planning a field trip, discuss the idea with your students; if lhcy are not severely

handicapped, proceed as follows: .

e Call the museum and make arrangements for any special needs for your students; a
doccm-gmdcd tour, parking, materials, and scheduling of date and time, etc. Obtain'
teacher resourcespackets, if available

® Send home permission’ slips for parental approval lnvolvc the parents as aides

* Plan museum-related classroom arts activities before the visit to the’ museum. Invite
artists into your classroom to demonstrate drawing, painting, sculpture, etc.

® Show 4 film or slides'of the museum and examples of art works on cxhlbll if available,
the day prior to your field trip

e Take drawing paper and pencils with you to the museum Tor students

® After the museum field trip, follow-up back in the claq;room with related art activities
such as:

o Write a thank you rnote to the docent teacher at the museum -
® Make a scrapboard Of the experience ‘

e Make drawings, paintings, sculptares,. etc.

¢ lnvite an artist back to your classroom

MASKeAND PUPPET ACTIVITIES .

.

Special projects such as masks and puppetry provide rich avenues for learning for special
education students. Through masks and puppets, special education students can “become
different beings” and often feel less inhibited to explore or attempt new experiences. Masks -
and puppets, parjgeularly for SED childrem become “Alter Egos™ or non-threatening ways to
communicate fceﬁlgs and emotions. Masks and puppets also stimulate use of verbal and non-
verbal language and are an effective means for teaching social skills and history.

Benefits Fof the Child:

Vateriahs
¢ Dependent upon the activity and the exceptionabity of the students

Lime Poriod:
® Varies according to the activity and hmstations or abihities of the students
4
Feacher Suupastions:
1. Use this list of suggestions 10 spark your ideas for headeoverings, masks, and bodyeover-
ings:
® Oversized eyeglasses with tssue or cellophane fens
o "Lollilop™ masks from cardboard or caktag

\‘1(' /“‘3

RS 59
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2 ® Paper plate masks (drawn onto and cut out)
¢ Painted faces and/or body parts
¢ Flat masks—sheets of paper cut with ear loops and nose holes
¢ Found or wastc objects assembled into helmet, hcadgcar, mask, or body covering
¢ Color slide projection onto faces or clothing
* Old Halloween masks used as a base for papier-mache or decoration
¢ Headcoverings made from tied and twisted bunches of grasses or wccds
¢ Decorated sheets draped over on the body
e Large sheets of craft paper cut, decorated, and stapled into costumes
¢ Paper dry cleaning bags “for costumes (paint and decorate) ]
2. Use this list of suggcsuons to ignite your imagination for muppets, puppets, and “Ancr o
Egos™ A .
* Rod or stick puppets
¢ Glove or sock puppets -
¢ Tube puppets
¢ Shadow figures and plays
¢ Finger puppets
¢ Simple marionettes
¢ Silhouette puppets
* Stuffed and stitched stocking heads
e Styrofoam cggs coated with papier-mache ‘ -
e Carved apple head puppets .
¢ Adult clothes stuffed with newspaper wnh muppet type heads

MASK LESSONS:

* The mask activities which foliow were designed by CANDACE SMITH Visual Arts. . -
Consultant for the 1981-82 PASE Project:

¢ Sunglasses With Cellophane Lenses .

¢ Stitchery Mesh Masks

e Oaktag Masks

SUNGLASSES WITH CELLOPHANE LENSES

Benefits For the Child:

LRI P SRRV LI SO S St A

roneys o Laons foalntes -

et ton sk Mhakong

Materialy _
¢ gaktag or any heavy paper sustable for overazed sunglass frames
® pre-cut ‘.clluph.mc: lenses for ngu
» gluc
® SCISMOPS . ¢
* magic markers
® umcks

Fimy Period
* 30 1o 45 munutes

e

L
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‘L. Preparation: Gather and pre-cut materials to approximate sizes. Make examplee with
variations on a selected topic.
"2.Set-Up: Arrange materials for casy access. Pre-cut oversize glass frames for lower
functioning students. »
3. Motivation:
. *Gather students in a circle around the discussion and demonstnnon area
. e Discuss cyes and their function
- o Show examples of various kinds of masks
~ o Talk about masks from different cuitures (emphasize importance of holes in the mask for
eyes)
oShow the students the eyeglass mask which they will make
4. Demonstrate the following:
o Show students who ate able to use scissors how to cut out the glasses and decorate the
frames with magic markers
¢Show students how to glue on cellophane
5. To complete the project: :
-» Have a fashion show of *3-D” glasses or cellophane masks:for other classes
- o Use flashlights covered with ceflophane as an added feature: play music as a background
and hm‘e students direct the flashlights on each other, the walls, and ceiling in rhythm to
the mutic

-

Other Suggestions For (' ellophane Glasses:

* SPMR classes need much assistance. Children will be delighted to see others wear masks.

" Use a mirror and music to encourage looking at self ’

* Kindergarten age and mixed category classes need much help; also, this age group loves
wearing the glasses. (Use rubber bands or strings to hold the glasses on their heads.) Have
a parade to music

¢ Most EMR students can cut out thenr own glasses. Allow much freedom with color
choices. Use this project at Halloween or with special stories, etc.

STITCHERY MESH MASKS C

Benefits For the Child:
o ta increase awarencss of sclf-image
¢ to develop eve-hand coordination skills
s (o provide a new and jovful approach to learning about stitchery

o to broaden ideas for ways to make a mask s '
o to increase understanding of facial features and their placement
Materials: . .

o large stitchery mesh
¢ magic markers

¢ ornaments

¢ yarn, ribbon

e cotton stuffing

¢ needles, scissors -

Time Period:
¢ 40 to 60 minutes
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Foasmomg P ofar
¥ Preparation Pre-cut 38 matenials to the size dowred Make an ciamxﬂc ¢ allect cnmp!eu
. of African manks 10 g Js Mobwvaton
Y Set-Up Artange the pre-cut oval shapes and other saterls un 3 ncnspapt:f vovered
table Show students your oxample fook cdosely 11 Affwan masks and demomirate the
followng »
o Where and haw W use the magn markers ta denote facesd fcatres
o How to shitcRan favial features and huw 1 stuff the vottan oo the bk of the mink
(b mphawize the stuifing of Checks, mnes, and chiny)
s * Attach 4 cord 1o the mask fur usiemng the musk ta the bead
* Ask childeen b mmjcl ther masks for gach other) docon 1Be €vgs g mauth, u!!uf
stitches, el -

Lither S sinans For ddesh Sads .
¢ | o mesh and sttchery wath other pigtorals »
& Uine mosh as 3 base for maskang & bt ur baer
Use mesh for excs ar mouth opemiags s other kods of 20

AR, MAsk~

Bemefirs Far the ¢ hald
[ I . P +
P ) ) . N L e

* B

\l.ags'uix

s oaktag (15 x 24 for large bendy s moasked
* magic murkers of LCaVOns
& SUIMNOIY

o canstruction papcr

e paint sbirring stivks

»

~y

Tune Poriod
o 30 to 60 minutes

fvaching Progedure
1 Preparation Collect story records, books, and pictures to make a buflenn board about all

kinds of ammaly Make an example of the grant swz¢ body mask

2 Set-Uip Prepare a Lirge table and clear away desks to make a large space for \mrkmg on

the big masks. set out m.“cn..lls. try working in a big circle with needed supplies in the

center.

Motivation:

o Talk about 700s, farms, forests, and the kinds of animals that live there. Be sure 10 have
pictures of the animals for the children to see Ask the Children to think about their
favorite animal. Have the children close their eyes and verbally describe the ammals®
shape, color. texture, etc

* Use a "magic wand” to touch the chiidren so that they can sce "in thest heads”
everything about their favorite apimal

o Ask the children to show you what their favorite ammal i by drawing the head very
large onto the oaktag

[#¥]
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4 Attach D parn sticks for vods after the animal 1 drawn and the aaktag cut out

4 Gwde the children 1 2 creative dramatios sesvon using ther “Favorite Ammal™ head
with these ywh body. for this expenence use Carmval of the Anmals by Sant Saens or
wame othee record G stimulaie creanive mosement

& Duplay t!(: ammal rmasks

(Hist weppestions For Prakisg Vaske - '\
» C ut Large syuates, vyl of trangles the size of the students” heads, cover the shape with
veliophane, and use for a mask of an anmal. Add constrdllion paper cars, ete
» Comitruct large wakiag claws for the students’ hands and feet or the mask
» Make waktag wings, <o for added detads of the anmad
o Allow SPMR (hiddech. whe are able. e vut vt the prcture of the amimal and help them
Flue ks the sabaag .
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" POTTER'S WHEEL EXPERIENCES FOR

6 ARTSINACTION

 CHILDREN WITH SPECIAL NEEDS

*byﬂ
Ann Hettmansperger

-

In the summer of 1981, Shirley Sturiz and Jonny Rameey, Coordinatons for the Ariy 1n
Education Program n our arca, asked if | would be willing to partipate it a special art
project for the physically and mentally handicapped classes. Fos several years, | had given only
demonstrations of wheel thrown pottery 1o these children in large groups. I thought a visit to
their classrooms would be an opportunity to go further than a demomiration and actually offer
a “hands-on™ experience. | akso feit confideny that | could mansge 4 simple touch-and-feel
process which would coochide with the formation of a bow! shape 1 wanted each child-to have
an opportunity at making a bowl on the potfer's wheel. . .

" The plan was first for me 10 center 3 medrum vized lump of clay On the wheel, from which
several children could work by making sutcesnive pieces off the top of the lump (called
throwing off the hump to potters) § would bk able to help five or six ¢hildren from one lump of
clay this way | also felt that | could sontro} the clay “mess” by bringing several farge towels |
used the towels both a» a drape and as 4 ““¢over up * The towel also was used 10 wipe mont of
the wet clay from the children’s hapds before they washed them

- My portable two-speed electric potier’s wheel could be arradged at chair height to accom
modate both a child in a sitting pesstion dnd myself Su that the children could first “feel” the
clay, | would place my hands gently on vhe centered spinning wet fump of clay. Then 1 would
nvite the child to do the same 1 could Help by placmg my hands oser the child's hands o that
he could sense something about the praper pressure and muscle Coordin:ion. Stowly 1 would

s move the child’s hands around and finally to the top of the lump From that poation, 1 could
move their hands about 10 form a simple bow! shape 4 ’

My first visits were to EMR (Fducable Mentally Retavded) and TMR (Tranable Mentally
Retarded) classes. For these children the above plan worked fine. Most of the children were
happy that they had created an object and seemed to understand that 1 was taking the pieces
away to be fired and would return them at a later time. Howeser. my prucedure bad to be
adapted for the SPMR (Severely and Profoundly Mentally Retarded) class which 1 wisited
Prior to my visit, | tried 1o imaging what sort of problems | might encounter Should | radwcally
alter my plan? I finally decided to be as open and flexible as passible and 1o mudify my planas }
went along 1o fit the needs of ¢ach child In other words, 1 was to become “the leaener.”

The SPMR class was housed in a traditioral yellow brick schoolhouse built sight up next 10
the road. Inside; the classroom was bright, airy, and cheerful. When | artrved, the chidren
were sitting calmly 1n a semi-circle. One child was atdhe board pomting to colors and shapes.
There was a special air about this classroom As my mind begar to ~ort things out, | became
aware that there were as many adults as children here, timers were set, beils were going ofl and
the adults were attending to the various aceds of the chuldren. Fach chid bad a~dufferent, yet
obvious physical handicap ';

With the help of one of the adults, | unfoaded my car. Clay, potter's wheel. boards, and tools
were carried inside. While | was getiing my things, other teacher-aides heiped invide by laying

. down about 6-8 square feet of newspapers for a working arca. | decided 19 just get started,
center the clay, and invite the first child to sit beside me. My apprehension faded when | saw
the instant look ‘oK surprise, excitement, and curiouty on the children’s faces from this very

- different tactile semation : ,

* " With assistance from the teacher. | first helped each child to cup his hands.around the
spinning wet clay. There was one child who was an exception to this procedure, Melissa, whom
1 will discuss later. Each child seemed to continue 1o enjoy the experience i a different and
uelrsonal way. | had four rexc(iw which are described in the following paragraphs
Q ey
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3 . .
= Ron. the uidest member of the clase. age 20, was very gentle and relased when he placed his
. hands o the clay | gurded hie hands 1o form the bowl shape on top of the lump of clay. Once
; the bow! was formed. Ron Joved 10 put his thumb mside.the bowl. press down a b, then with
some prewure rane his thumb up an the side of the bowl. By doing this, he formed a spiraled
creave up the bowl This sparal éffect was created because the wheel was spinning. This mark so
snttgued Fem that he dd « over and over agam, like stroking the bowl. The end product
resembled a »ca shell form 1 vasted this class Two more timey, spirals appeared on Ron’s pots
bt s, . .

Scott had sery bright eyes. head gear, unhmited energy. and presented a picture 6f sheer
enoyment. Hu expenence was tutally sensual, Scott never got (o the bowl stage; he just loved
1u Teel the spning mound of clay No one was partrcularly surprised {except me), when his
slay-illed hands flew into bis mouth A comphiaent. } thik (Fortunately, there was nothing in
the clay that wes toxk ) ‘

After 1he il accommodation 10 the spinning clay. Mary seemed more interested 1n the
fudction ol the bowl than the farmation of the shape When | form a piece. 1 continually.
lubemate ot by squeezing a water-filled sponge over it. Mary took the sponge. filled it with
watee, ind proceeded 1o Kl the already formed bow! with water from the sponge. Then, very - °
carelully, with the wheel sidll tutning, Mary dabbed the water oul of the Q::)I She repeated this
wreral by, each ime beng very careful not 1o bump or distort the wi.

Finally, Moo, though scemingly entranced by the whole procedure, never put her hands
wn the cliy The teacher and | gently forced her to touch the clay, but Melissa drew back and
madke it wlear she did not want to get ber hands dinty She was content to be an avid spectator,

s iatexgued and cufrous that she would sneak up. peak around the teacher, and just watch her
Jusamates § keps thinkiag Melioa would forget, reach out and touch the clay, but it did'not
happen '

1 took the stedeat meces glazed and fired them, and returned them Maybe the clay pieces
helped prescrve o memmitty AF 3 00w i CUBans experieaie for these chuldren At any rate, |
Rave 3 fom guoiutes wnd the wabag of this artule 1o kelp prewrve 3 prafound expenence for
g
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'INTRODUCING STUDENTS TO -
 PUPPETRY—THE “HANDS-ON
PUPPET”

by -
Ermyn King

As a drama teacher for five hundred Washington, D.C. public school studenw(mcludmg
mainstreamed students with various exceptionalities), I am constantly on the lookout r art
ideas which crystallize basic truths about drama and at the same time appeal to and are -
meaningful and adaptable for a broad range of children. I have found puppetry to be-one form -«
of dramatic art which meets these criteria and which evokes the ‘dramatic imagination of .
children in a most powerful and universal way. Puppetry combines the fascinationof creating a ]
visual art object with the magic of making that inanimate art object come alive! Thus, when *
working with children in puppetry, the focus should always be first and foremost? ' upon
developing the child, the hfe-force for the puppet, rather than upon the quahty/construcuon 09/
the puppet itself.

Onec idea which has proved to be a marvelous introduction of puppetry to students (while.
naturally supporting the above-described emphases/ essences of the art) is the *Hands-On
Puppet.” Originally developed by master puppeteer George Latshaw, the “Hands-On Puppet™-
has universal appeal to young puppeteers and is especially suithble for exceptional studenl; 1
am hesitant to generalize about the age of student and range of exceptionalities for Which this
type of puppet project is appropriate, as skill levels vary so greatly among individuals. Varjous
fine-mator skills -— cutting, pasting, pinching, folding — are required for creation of the
puppet; however, it is quite possible for certain parts of the puppet, or even all of the puppet if
necessary, to be pre-made by the teacher. Remember, using the puppet is the essential and
central experience of value for the child. However, 1 also hasten to add that, if the-child is
capable of creating the puppet, this.experience adds greatly to the child's understanding of the
puppet as a sort of disguise or mask for his own personality. Sometimes, an exceptional student$
will have difficuity differentiating between himself and the puppet. Yet, even by virtue of its * -
design, the “*Hands-On Puppet” will help to clarify this differentiation while also establishing
the basic interconnection between puppet and puppetecer. Basic directions for construction of
Latshaw's “Hands-On Puppet” can be located in “Introduction for the Hands-On Puppet,”
pamphiet from Latshaw Workshop, George Latshaw Puppcts. 8005 Swallow Dnve. Maca-
donia, Ohio 44056.

» .
Y

. *Hands-On Puppet”
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After construction, the “Huands O Puppet” o enurated by holding the tab a1 the bach with
one hand (or by holding 4 haif-round tod from shove o the puppet has been s designed fit o
studeit with minimat fine-motor capabilities}  The puppetess’s thumb and mdea fpger A
tooped through the List chain-af the yrm as “pinchung fingers  which can handte prope’as well
a3 1ift and durect the arm The puppet 40 even do head stands by using the Ginger- nude the
butipm of the leg tubey! . )

The movement potential uf the ~ Hands-On Puppet” o traly himitless, a1 beyund the basws
of sitting. kneeling, jumping, salkipg, et Once the puppet s made, the studest should be
permdted plenty of time 1o ndivadually explure the mavement puossibrdities of specdic bodss
parts as well as of the entsre uait’ | vuggest that students be seared af desks o Lables of semiply -
on chairs alone tammating the puppet un Lip) in . Corculat arrangement, s that they cleasty -
can wee the work of vihers and be stimulated by the crossflow uf movement discoveries for the
puppets The teacher then may calf out specific movement sards fur therpuppets to pesform (a
greay way of extending mosement vouatiularyd, and exentuaily deworibe sequences of myve:
ments for the puppels Students Yoo van descrbe such sequences after they hyve caplored the
movement potenial of their puppets Toe books which contam hats of Rysic masements and
movements swyuences far puppels. and whph § hagbly recommend faof tho totyl vnlent and

perspective 50 Papperss. ar¢

\!gklﬂ‘}’uppch { eme Adsg by Kooy Bondies arad & el Foipr s Nes % o Pahinhog
Caompany, 1973

~ " -
Puppetry The © itingte Dagune By Gy {aiebaa s Ngw % ok ROE o) Rogn Prese
Inc. 1970 ' ‘

Anocher safuable movement cxplotatnn stk weth the appEs s AR Students
form pairs and Tace each other with thes puppets Tor o wdechy prng o mwsa i) ke uwng
SpyfrGyea’s “Catchn’ The Sun'™). one puppet i “leadet’ and the sther puppet must foflow
the mosements done by the lewder as if fooking s a masrer Freguent chasges of feader.
designated by the teacher. help to keep fresh the flsw of oiess Fenglle 10e pases of students
may develop simple story lings 30 terms of mavement ¢ ond siwae . thos fech comfurfable
adding voiwe hered. these may then be »hared weth satbates o desrred

Nample objectives for the sheae-de sxbwed pievrige sard thy B cabd oo and T anghy
be stated as Joliows ?

LT SLITRY IEE LR N ML

Given 3 movement werd Lof soquence f auasemuening the siudods ak gmob b r Puliped b s
fo show The mosement [ar scguence of MecIieniy s tibead

The student will ammuite 4 PUppet s s b msrtar’ BRC spoaingnt o Panses - pugned He
alse will experience being the snstocar of moniment whh o sraegdoanedd

The student will design g ~eguence s AICe Wy PEPRCY Mosamtersy whioh 1l y eanple
stors with a partrer The udent well woek aurh o pastage gt iy fuapiet - O Aprif, 10
the story fine .
Aris fse 1o advsiony st ,\‘1;‘*{-»-%:_9“5 L,

The student a:li grow an conlidein g 10 R gFdate S et Panadsnee g e e
mosement

The student sl grow @ e ghulity tos o L TR T T o
_ The student will groaw an hys ghilifs T etk come e i R L R AR

The student will expermnue grow:m canfulgny o e Syl o, et S T
crdates 4 “Handu-On Puppel

)
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{ Obwrous)y . oreation of the “Hasde U Pupper” o ooty the Mg g of Mgt sedoany oo
" puppeicermg (wiuch sumeiaocouly atrengihen othot catproaledn gnd coboePt ardle Akes
posssbje m:vat:mlmmﬁduﬁ i get b process asiod aonld Bt vhow onr THAL O
; Puppet” td the chiidren and rell iherm ihiat fic weads thaem s Teach™ Baip bow 1o fand. Jeiny
| things that thes do gvers diy € Buldten s be ferns b Thaawgeitenn for KB Gupiet,
! mm the pruppet then dat g on” e B te o *mjman 4 i b s
% Ahat they wali hawe a Whaned ko ke o p,,;!m il PWE 1 KRRy
| wava 1o wupderiul e ste Chldren € oor i FRRTIE At "!.(,y,
E P T Y 52;«: el Il comefd Boondg st
| Latabam s " Hands On Fupet o an sl poppet 101 opesang o troad 2asge of d‘:kdﬂ’,ﬁ‘ :-\ d
{ e uwy of puppetns \54;‘&4“ a.n;'w they By "umw* ’fw"_,':. AP LIRS PETLs
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Certain adaptations were fashioned for our more spastic group members such as adapted

brushes with thicker and censsed bar handles, rubber handles, and/or Velcrox straps to secure
brushes Cotten balls and sponges were also used for added texture with painting. Stencils for
simple circles, stripes, etc., were pre-cut from oaktag paper {cither by the therapist or more
able group members) and taped to the body of the creature. The stenciled cut-out forms
provided more distinet tactite and visual boundaries for our low vision and totally blind group
members A pre-glued repe or sand boundary around the stenciled edges aiso aided in further
tachle discrimination.

[irst, the mural paper 1s doubled, measuring out the length of the creature. A few staples
should be made at cithei end to keep the two picces together when cut into the desired body
form. As the body is cut out from both picces, the edges can be stapled together about %2 inch
from the cut edge. Newspaper is crumpled and carcfully stuffed into the closed stapled parts,
easing the stuffing and closed edge so that it makes a “paper pillow." Before the creature is
stuffed completely and stapled together, any necessary reinforcers around edges with masking
tape on both sides should be added. The suspended, hanging loop should be inserted into the
body of the creature and taped securely both inside and outsidg the paper. It might be further
reinforced with thin wire and white glue. Coat hanger wires-may be inserted in desired shapes
inside the paper to provide further support (the teacher will need to be aware of weaknesses in
the created forin and add reinforcement at this time).

When the creature is fully stuffed and stapled, the group can gather around the table, and
cach choose a part to work on (head, body, legs, ctc.) and choose colors, patterns and textures.
The oaktag stencils may be taped gently to the body as desired after the body is painted. Over
about four to five hour-long sessions the creature should be left to dry and hung up after
paisted (or it wil] become saturated). Final touches of glued fur, feathers, crepe paper strips for
legs, colored cellophane for the creature's mouth (like fire or a tongue) can be added as well as
beils, rattles, shakers, etc. The mofe delicate parts (e.g., cellophane and crepe paper) should be
added after the creature has been suspended. .

Our group had an'additional motivator in completing the creature. Group members were
very pleased and proud to display the completed ereature in a prominent place in a school-wide
art show for visiting dignitaries who came for the opening of a new wing of the building.

I also have introduced this project with other populations, including pre-schoolers, behavior
problem adolescents, mildly to severely retarded children and adults. In-all of the groups, the
project was a success and helped to bring out the group “‘creaturc” found in all groups.

oo b e s Rewstered Arg Therapist, ceramidt, admimstrator, and educator of
o Cen Shepresenthv s emplosedat Pinchill Rehabilitation Center. Philadelphia,
38

cob o wensuitant for the Arts in Special Education Project of Penasylvania
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’ MANDALA MURALS

by

Sherry Tyons 3

The mandala mural art expericnce has been used and proven successful for learmng
disabled, sociaily-emotionally disturbed, and mentaily retarded-educable children For this
lesson the age range of these children varied from five to sixteen years Due to the abstract
nature of the task, the lesson seemed extremely adaptable for most ages and exceptionatities.
Children were given the opportunity to express themselves tn thesr own way and to become an
integral part of a group production ‘

The word “mandala™ comes from the Hindu and means magic circle. Carl Jung (Man and
His Symbols, 1964) used this word to designate a circular structure symbolically representing
the inner self. 1t €an be used to Xgpress the totality of the psyche in alf 1t aspects, mcluding the
relationship between man and Ry whole of nature

In.addition to its symbolic meanigs. the mandals has many practical aspects for oy 'use in
art The circle was chosen because of 1\ famibiar shape 1o all chaldren § 1s the first shape 1o be
drawn by the child, and the hicrature®suggests that a eliyld naturaily chouses the vircle to
enclose his early drawings. However, children do not often have the oppertunity 1o draw within
circles because sheets of drawing paper are usually rectangylyr

MATERIALS ™~
Mural paper {craft paper on a rall)
several 107 cardboard circles or paper phlates
pencils
boxes of .mi pastels {or cravons ur colored k-

TIME ALLOTMENT approximately 48 mosisiee,

MOTIVATION AND PROCEFDU RE

Prior to beginning the art expenence, | talked braefhy abwoat ateteast art The Jtadears
discussed how some artists use only shapes and color. 1o epreasa thasgs AT 273 wirrk does pot
have to look rel or look exacthy hke what o répresent. Thy student wrre tolid that durang the
session they were gomng 10 1ry 10 <reqlc some abalzaet gt A farge shoet of mural paper was
taped to exch table civering the entsre table Four b oaght students waf 3¢ ¢ sable deproding on
their handicap and the size of the table Fach stedent Lraced the 10 Curale with 4 peacit ko
make his own spive | explaied that thes circle s ther swws space and they could wse o 10
sepresent thémaclves i an abstractway by Hlling o swith Jhapes and gotos
students were then imsirucied o make o+ dot wath the peecd m the center of the carcle This was
to estimate the cemter and give them o place 5o begm fo draw Fack chld wos asked 59 Choose
ane color from the bos of ol pastel Wath thay ool they smonds . P ot eyinberd ook genigy
wi the arcle where they had placed the dot From the, Jope theg wethed sutwards fo Gl the
entire ircle with vhapes gnd wotor After the stpdents b compioied the uws crcle they wire
avked 1o Tbranch outl” ante the ouler space and 8t 18 Rt aRIngnt 18rawmennyg atownd and
sutnde the crcled They couid Sand up o reach athes parts of the maral fager o thay webedd
There was Jols of encouragemest w make anae b bers m the grogp The rulc was,
though. that av ose could enter of foguk ansone chis s oole This was meant G tepresent
symbohically the group ss well as aocrety oy genera!, wheor coeteate B bus ca space. bk g
also must commutncste and conned! &k 1n Alter the mgral w deted thy otudent
looked a5 ther anupal ctuite and dewpsed how the choge '
themunelves They alos comld s who Bad snoude oams

5
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CREATIVE ART EXPERIENCES .
FOR THE MENTALTY RETARDED |

Fes f

¥oareh kaukle Whiley

Hutege, « x 30 ™ wan shruied o notiast By a toesiful of sotarded Chaldren, whose
factr ad hod-ra cafubnied the L CEARAgIN erihunasm 44 theat vetogs. They pleaded 10
hovom, What are me dong tadae ™ What arg we DOING ™ unnd | uncoveed 3 teeniy-five
ot Bag of gres acewmic Loy OOk Gl 3 s 2B They contd hyrdly wast (o dig their
fengpery ot the goed mgehy eyintance
Iowae adked 00 e an dtdx corauitany ot 4 sgi-contpmed dammm of fifiten educabdle
eoeniably tpbasded chddren ages 607 Thou teacher fold me thai the children were not
steatove, 81 of thonr 201 work looked abike and thix thex secondary phyvcg! bandicaps (1e,
pace Fife mobod contdmatend made a0 3 frastzating eaperience She complamned that “many
of them jask gae up before complenng 3 propest ~ Comequently . my role was to faciliate -
stratie s eapenences which moutd allok the chidren te esperience success and to develop
comlidence | was thete to'igiate ome Creatng sparks
Lo the chddien vanied an thee antelfedtural and fve atar ghdaees. | provided ans
eaperaences which gnoograged it of the chiddren fo pathaspate 3t thewr own fewel of funclion-
.0 4
My bavs apprasch could best be dewnbed s provdmg “freedem within hmits * Open-
ended art capenenies were satnsducn? shere the an matenals, rather than the ant activity,
.p:mnkd the framewtk or structure For andance, imstead of bong wmirgcied 1o build a2
“hrose” ot of wood wraps, dudentawere goen the wood? encouraged to explore its properties,
ard were asked to deselop therr own wleds. Thes teaching method allowed both the higher and
the fower functonmg children 10 parhicipate m 2 parallel manner Sume teachers predicted
1hat masw confusion would result from having fifteen different projects going on at the same
nme Actually, | found the oppesite i be irue Remarkably, the children were able to develop
thers own creatng sdeas without chaos OF course, some needed a litile prompting or encour-
agement "What should | make? “Hmm. maybe you can tell me what you were thinking
about™ “Maybe, 3 house with g chimney™” “Thit's a great dea, wht;t;ﬁc; you want to start?”
The ideas were there, but many children bad beer 5o conditsoned wio beTieving that there wasa
“naght” way and a “wrong” way mn art that thewr natural creativty had become blocked. |
sccepied whatever the child produced, as | believed that he/she coyld be expressive evenswith
the most basic art skills Acceptance of the art work by me meant acceptance of the child, and
that was mest impostant for these children who were 3o accustomed o experiencing lailures.
Generally, discipline was not a problem, as the children enjoyed working on THEIR ideas, and
therefore, wanted o finsh them. What resulted was art withoul fatlure
This describes how | proceeded, but what exactly did § do? The basic theme for this
parucular day was 1o introduce the medi of cluy and the skall of texsturing clay My education-
al objectives were. the following -
I To develop a tactile kinestheuc awareness
. 2 10 develop cye-hand coordination
3 To allow an emonional selease through pounding and emotional expression lhrough
crealing
The art objectives were:
1. To learn how to pound or wedge clay
2. To explore how clay can be textured by first using hands, then found objects, and finally
clay tools
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" EXPRESSIVE ART FOR A TRAINASLE
< MENTALLY RETARDED CLASS -
' OF HIGH SCHOOL STUDENTS

by ’
Slster Dorothy ‘\Icl aughlin

The last day of school for high school students is usua“y a happy one. For graduating seniors,
there may be some tears because parting from friends is painful. We can describe the
experience as “*bittersweet.” Teachers also have mixed emotions bccausc they know they may
never sce these young adults again.

T attended the last day of class with trainabl¢ mentally retarded (TMR) students at Coughlin
High School in Wilkes Barre, Pennsylvania, on June 15, 1982. Their teacher, Kay Homeichko,
had been with most of them for five years. The bonds of love and friendship were evident in the
peaceful atmosphere of the classroom.

Five of the twelve students were to graduate from high school that afternoon at four o’clock.
These graduates were having their yearbooks signed by their teacher, her assistant—Mrs.
Cunningham, the school psychologist—Mr. Richard Castelli, and classmates. ~

Ms. Hometchko has the Master of Science degree in Educational Psychology and is a
graduate student in the art therapy program at Marywood College, Scranton, Pennsylvania.
She is aware of the importance of art in her program for TMR students. In addition to a course, -
Handicraft Skills, which focuses on vocational objectives such as independence, work habits,
concentration and developmental skills, she has designed another course, Socialization. The
course description is: “Expressive art is used to integrate class members. It helps to give others
support identity and expression in art as well as speech-in discussing their work or commenting
on another group member's art.” .

The students have a.wide range of difficulties in their relationships outside the classroom.
TMR young adults have moré obstacles to contend with than TMR children. It is more
difficult for them to enter into relationships with their peers who will be driving, daring and
socializing together. Even rhythmic. move ments are difficult for these students because of their
poor motor skills, coordination, and spatial difficulties. Low self-esteem may result from the -
inability to relate to peers in a social setting.

An expressive art session was conducted by the teacher on the last day of class. The goal was.
to have the TMR student draw three wishes he/she would like during the summer vacation, *
using crayons, markers, pastels, peggil, yarn on white drawing paper 18" x-24". Each student
was asked to share these summer wishes with the group. Some specific objectives were: to have

. the student express feelings about peer relationships, farily relationships and summer activi-
ties; to relate feelings about leaving classroom friends, enabling the teacher to bring closure to
the relationship that had developed. 1 assumcd there would be separation anxiety because five .
of the group would be graduating.

To begin, the students pushed their desks together to form two groups. The teacher suggest-
ed they close theit eyés and think about three wishes they would like during the summer
vacation. She then told them to draw their wishes. As they drew, they chatted with each other
and moved freely about the room sharing conversation with one another. The atmosphere was -
informal and relaxed as Ms. Hometchko moved from place to place talking with the students.
Although I remained in the background as art therapy supcrwsor I was often brought into the
discussion by one of the students. The expressiveart session began at 9:30 a.m. and lasted until
11:154.m. During this time, | took photographs of the class, cxplammg to them that Ms.
Hometchko would project these slides on the screen in September. The graduates were invited
to comg back in tie fall to see the slide presentation. All ed pleased that we were capturing
this pléasant experience with photographs. m .
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A SPACE OF OUR OWN

4

. - by
y Alice M. Schwartz

One of the most beautiful programs 1n action for special “kids™ that | observed, began one
february 1 3 small school in Southern Hlinois. Seven “special™ children (sixth grade level)
were refeered to the art department as having behavior problems. They had no learning
datihties but were overactive and labeled by their teacher as disruptive in the classroom.
They could not get glong wath their peers. always punching or pushing other children. Three .
were labeled “emotionatly disturbed.”

At that tine | had 2 new student teacher, a talented young man, who was marvelous with
ohildren and could establish rapport with each one as an individual. He had begun his college
carger i the Architectzral Design Department before transferring to art education. He was
mavative and onginal in his thinking and art production.He had worked with Buckmaster
Fuller and his collcagues m the Design Department in his early rdte days.

Totn rmmediately assumed responsibility for a special art with these seven children. The
magor abjective was toward social growth, learning to k with others, to learn to give and

" take through group art cxperiences :

The club conssted of three girls and four boys. The first meeting they were ill at’ease, boys
wepatated from the girls. gigghng, pushing, taunting cach other. Tom quickly had them |
dmaaing theyr club name, talking about what they usually did after school, with whom they
plaved. gtv He soon had them reporting on their likes, dislikes. hbbbies, plans for the future,
thewr saability 1o get along with neighborhood kids, with older brothers or sisters, with parents.
§.4ch detasied what they liked to do when alone or with a special friend (if they had one). “1 like .
1 read adwenture stosies 1 hike 1o use mother's make-up and pretend I'm a ballerina.” “Jim
and me. we Iike to go down to the river and hunt frogs.™ He pulled them together by building
up & proup spint fur thew art club - their special one hour after school with Tom. They
regardeh hum as one adult who shared and cared. They put their trust in him.

A1 the second meeting, Tom produced three picces of plywoed, four feet by six feet and
d:stributed these 1o three teams  two boys on one team, two boys on another and the three
#etis a3 umt He presgated gach team with a section of plywood and in a most intriguing way, .
cxpiained that the wooden space belonged to each group. It was their special secret plot, their -
persanal space that no vne could invade It was theirs to design a model retreat and to build it
i g was they weshed as Jong as they worked together and agreed with each other member of the
team v Bow of would be designed .

T agetls and enthustastically, each seam began o plan, to collect, to build. For six weeks they
seterned twice a4 week. 10 4 basement room in the school where they drew plans, measured,
marked, sawed. glued, naded, and constructed. The three girls were observed bringing in
Puckets of dort, moung these with water Sounds of ghe hammer mixed with giggles and the
Sy of busy acteaty  The children learned (o share tools, aspirations, and confidences.

Fenativ . the phojects were finshed. and the classroom teacher and art teacher were invited in
i wigw the accomplishments Fnormous pride shone on the faces of the seven students as they
zxpinned and demanstrated '

{ Mg growp of boys had cut down a young sapling, had learned how to fasten it to the plywood
wgne had Budi an elaborate srechouse in s branches This was reached by astiny macramed
sadites whiek coull be pulled up to keep out invaders They had learned about landscaping and
% ood fimps B, ofC these prasect with paint, model trees, brushes. and artifical grass from the local
ssdattakgt
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80 ARTS IN ACTION

The second group of boys had buiit a log clubhouse. hidden 8 3 comstrused wouds and
cleverly camouflaged against visits from the ummitiated.

The team of girls had used their buckets of mud to comstruct o mode! cave sver cardboaid
tunnels. This plan was a complex of cave rooms of various sizes, from a farrow oalrance info
which onec crawled, opening up to larger rooms where one could retreat for Liub mectings o e
smaller, personal rooms for reading a favorite book without mterruptsan  The entire egiih ‘
model had been planted with grass and flower seed and the girls were debighted to watch the
green sprouts as they covered the structure 'l”hcy kmk turny for the remundes of the wohind
' year to report at the end of the day to watcr “our” gtm:md Nowers

E
l

handling theirentryinto thcnr developing aduit world. They had fearned hmﬁ. 0 wmc e athers gy
~and they had created somcthmg unique and beautiful As one sasd, “lan't st peand”’ I aw wets |
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82  ARTS IN ACTION

DANCE. OF THE LIGHTS

Cover the lens of flashlights with colored cellophane or scraps of theater gels—preferably
red, blue, and green. In a darkened room, have children shine lights on a screen or defined area
of the ceiling or wall and move them to music. As you create your DANCE OF LIG HTS some
decisions you and your students will have to make are: .

Where will hights move . - . where will they stand still?
Where will movements be fast . . where will movements be slow?
Where will movements be smooth . . . where will movements be jaggcd”
W here wilk hghb move at the edges ofghc area . . . where will they move in the center? What

happens as “olors overlap?
Where will cach color have a separaff area . . » where will colors intermingle?-
Where wil the lights describe lines .. . where will they make circles?
Where will all lights be on . . = where will sume colors be turned off?
How will you show long sweeping sounds . . . how will you.show short, detached sounds?
How will vou show the beginning of the music . . . how will you show the end?

N * /

.

This activity cspccu;lly good for LD students and others who have difficulty focusing
aitentinn The darkened room and lights provide a focal point,/You may be able to develop
attention spans by.»ystematically increasing the length of timé spent with this aclivity over
several weeks. It also offers a means for hearing impaired chifdren to experience music if they :
arc seated so they can hold one hand on the speaker of the phonograph and the flashlight in the | '
other DANCEOF THE LIGHTS offers an opportunity {¢r physically handicapped students
to move hights to music 1n ways which they could not ll/l,cmsclvcs move.

LISTEN TO YOUR FINGERS

Finger painting offers the opportunity for individuals tb create their own visual/movement
experience Lo musie The advantage of finger painting to other art media is that it offers the:
oppurtumiy o be i constant motion, just as music 1s in constant motion. It is important that
students reairze that the goal s to create a moving visual that shows how the music sounds,
rather than a static visual The changes are more important than a particular design. Commer-
<tal tipger paints may be used, or for a real multi-sensory experience try painting withi pudding
which chadren cin smell and taste as well as see and feel as they LISTEN WITH THEIR

FINGERS
A vau finger paint to the music some decisions you and your students will have to make are:
Where doos the music suggest straight lines . . where does it suggest curvy lines?
Where does the musie suggest aircles ... where does it suggest angles?
W here dues the music suggest large shapes . .. where does it suggest small?
Whers does the music suggest thick hines . . . where does it suggest thin lines?

How will vou show the sudden loud chord?

How will vou show 2 pause in the music?

How wili the show, smooth section look dlﬁ'crcnlly than the' fast, jerky section? .

How will vou show the beginning of the music . . . how will you show the cnd? o

. Heanag imparred children will be able to feel the vibrations of the music as they paint if you'
er. thew paper directly on top of the speakerbox of the phonograph. lfyou have large sheets
Cof papes. 4 Large space. and facilities for elean-up, most children will enjoy foot pamung where
they vt dance to the music as they pamnt with their fect.

. ”
T S % e Peoraes ot Musade Faducation at Pean State University. Dr. o
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DEFINTTIONS OF ’E‘\('lil"l“l()NAl,l'l‘lFS'

B o5 bt owath delimtions of termnology used throughout this book:

[HE ENCEPTIONAT CHILD

Afzhough diheult to define bevause it represents many different medical and psychological
groupangs of childeen, an exceptional child 1s one who deviates intellectually, physically.
whtaiiy, of emotenally so markedly ffom what is considered to be normal growth and
deselepment that he vannot recerve maximum benefit from a regular school program and
requites a special vhass of supnlementary instruction and services.’

1o oo o Cod This phrase encompasses two large groups. At
one extreme are children who are characterized by high mental ability (Gifted): at the
other extreme are children who may be referred to as mentally retarded.

A THE GIFTED CHILD: Here we are esseatially referring to a gr¢up of children -
whose mimimum measured intelligence exceeds an intelligence quotient of 130.
Such children usuaily constitute about three percent of the average population.

B THE EDUCABLE MENTALLY RETARDED (EMR): These children are those
with mtelligence quotients betwgen 55 and 80. '

¢ THE TRAINABRLE MENTALLY RETARDED (TMR): These children are
thuse with intelligence quotients between 30 and 55, ‘

1 SEVERE AND PROFOUNDLY MENTALLY RETARDED (SPMR): Indivi-
dualh with an intelligence quotient lower than 30. They must also be evaluated by a
phystcian prior o such a classroom assignment.

: i cnosa Chald ol DY A deficiency in the acquisition of basic learning skills,
sncluding but not limited to. the ability to reason. think, read. write. spell or to do
mathematicak cateulations. as identified by an educational and psychological evalua-
tion A person shalh be assigned to a program for the learning disabled when the
evaluation clearly indicates that the person can demonstrate average or above average
intellectual functioning on an appropriate intelligence measure.

- Do BD A moderate to severe injury to the brain, as identified by a
neurological examination, resulting in severe behavior and learning disorders. N
i1 oo depaoed o HEe A hearing loss ranging from mild (hard of hearing) ‘to :

profound tdeaf). as identified by an dudiologist and otologist. which interferes with the
devetopment of the communication process and results in failure to achieve full

cducational potential,

“# oo Those persons in whom there is visual acuity of 20/200 or less in the better

cve with correeting ghasses or a peripheral ficld so contracted that the widest diameter

of such ficld subtends and angular distance not greater than 20 degrees. (A child with

200 200 viston s not totally blind). ‘ )
. cfergwwe hopoared Communications disorders or jmpaired language.

vorce, fluency or articulation to such a degree that academic achievement is invariably

affected and the condition is significantly handicapping to the affected person. This is

derermined by a speech clinician, . : |
et b eectenaiy Distrubed (SED)Y A condition exhibiting one or more of the |
following charactenstics over a long period of time and to a marked degree: an inability
1o build or maintain satisfactory interpersonal relationships with peers and teachers:
inappropriate 1ypes of behaviors or feclings: a general pervasive mood of unhappiness |
or depression: or a tendency to develop physical symptons. pains or fears associated
with personal or school problems. Such a student must be identified in writing by a
board-certified or approved psychiatrist. No person shall be assigned to a program

Q (SED) for disciplinary reasons "-;.Jonc.
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VI Phaoacshy Hooetie geped « PH Orthopedic andfor other health imparrments of suffi
cient magnitude to limut a person’s classroom accommodation and educational perfor-
mance. Just a few of the physically handicapping conditions are histed below

A

CEREBRAL PALSY: Customarily included as one of the congenital defests
because ninety percent of the cases of cerebral palsy are due 10 fuctors prescnt at the
child’s birth. Cerebral Palsy is described as a complex neuromuscular disabihiy,
comprising motor and other symptom complexcs caused by one or more non-
progressive brain lesions. For some children cercbral palsy means mvoluntary
motions of parts of the body such as the hands, arms, legy, and mouth Other
children lack balance and have poor spatsal relations. Some chiddren with cerebal
palsy have a stretch reflex interfering with directed movement of parts of the body
{spasticity). while a smaller number have tremor, mantfested by small rhythmic
movements or uncontrolled shaking Multiple handicaps are common - about 50%
also have visual defects, about 2% are hesring imparred. 30-7%% have speech
defects. convahive disorders accompany cerebsal palsy s shout S0 of the ch-
dren, approximately 787 are below averape nfellipence and b deast 805 are
sertously retarded
SPINA BIFIDA In this congenital parabytic condition there o lack of Closure of
some of the bony elements of the sertebrae culumn with possible protrusion of
nerves The arca most frequenthy involved i the lower regon of the spine Spina
Bifida may lead to loss of voluntary cantralof the Juwed exiromtios, cither total or
partial, and some oss of sensation Progress, though <tlh pour, 5 maore hopefyl
today with mereased use of anpbrotios and rebabibilation techmgues School pros
grams typically cope morc easthy wath the diffscultes @ sgikeng thin the fack of
bladder and bowel contral .
SPINA DEFFCTS Teachers have the apportenily fo peaed o5 aveniing periia-
nert cripphng condiions as thoy note and report e paameiny of e fups oF
~houlders, parteulariy f one s highet than the ot
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T imstructions) Strategies

A

.

11 Read stonies and show pictuses about peo-

plv and anumals
Place songs about people or amimals on a
tape recording Jor g learnmg center

© Take w bield tnp 1o sce animals or people;
Ltk 4t and taik abaut detads, touch am-
[T LT | \,‘insxah?\‘

Ak Too samie coloers
I Heonade materiabs and demonstrite how to
evpernent with color mpang

TP Gade Tonto explorag ways to make pie-

1

ly

tires swith her aew colors

Asx T otoshew what she s thinking about
4 person or animal

5 oProvde T owith ast
fenure time

muaicridds 10 use In

b s art o dlustrate IdL s n all subject

RSARNAY

Instructional

!
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P Provide “everyday materials” and show
how they can make‘unusual art prodacts.

2 Gude T into various collage-type art ac-
Bvities .
v Help T explore art m her surroundings in

urder £ obtain deas

L se semsory-type cxpc.runucs to build im-
dgis

‘ L.«¢ ¢reative dmm.l Of music as motivation
Cfor making pjetures, :

a .

L2

) APPENDIX 89

Evaluation :

11 T. will respond verbally to the motivation.

1.3 T. will draw or paint her f.lvonlc ch.xmctcr
or animal

T. will recognize the names of new colors.

T. will experiment with the mixing of pri-
maty colors. .
T. will paint pictures using her new colors;

b b2
' -

t
)

P Y

3.1 T. will be able-to express her thoughts,
ideas, feelings, und general comprehension
through visual symbols (pictures).

1

N

1.2 T. will invent new ways to combine ordi-
nary materials. :
1.2 T. will make two types of collages.

Evaiuatioh

1.3 T. will recognize art in her surroundings.
-

15 T will create new images stimulated by
creative drama or music.

87 . :
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90 APPENDIX

: * SUGGESTED _
RESOURCES '

-
The hist of resources included in this section are intended as recommendations. The sugges-
uions are himited but highly recommended. Addional inforfhation may be obtained from the
} NCAH or PASE Project staffs Available from NCAH are resource histings on the following:
* Visual Arts Consultants >
* Art Publications Medw and films
. (3engr.ﬂ € omsultants, Publications, Medsa and Fedms
e Musc, Dance, and Drama Comultants
o Mua, Dance. and Drama Publabons Media and s
- >
o -
SUGLESTED VIST b aRISREFERENCES
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Gantt. 1 and Schinal, M, compilers Art Therapy: A Bibliograph. DHEW Publication No.

tADM) 74-51, National In\ulul&. of Mental Health, Rockville, Maryland (1974).

Gould. Elaine and Loren. Arts and Crafts for Physically and Mentally Disabied: The How,
What und Who of 1t. Charles C. Thomas Publications, Springficld, illinois 62717,

Jungcl\ Georgiana. “Expanding Art l'\purix.m.u in Schools to Include All Children.” Creativ-
ity and the Art Therapist's- Identify, ed by Roberta Hastings-Shocmaker and Susan n E.
Gonick-Borris, The Proceedings of the Seventh Annual Conference of the American Art
Therapy Association, October 28-31, 1976, 31-32. Amcrican Art Therapy Association,
Baltimore, Maryland.

Kramer, E. Art As Therapy With Children. Schocken Books, Inc., New York, New York
11971).

Krone, Ann. Art Instruction for Handicapped Children. Love Publishing Company, 6635 E.
Villanova Place, Denver, Colorado 80222,

1 ambert, Carroll What A Child Can Do. Pructt Publhhm;_. Company, 3535 Prairic Avenuc]
Boulder, Colorado (1964).

1 indsay, Zardee Art and the Handicapped Child. Van Nostrand Reinhold Company, New
York., New York (1972)

1 nenco. Yasha Art Not By Fye American h)und.mon For Th&. Blind. 15 West 16th Street,
New York, New York 10011 (1972),

1 ovano-herrodessie and Savage, Steven. “Incremental Art Curriculum Model for the Mental-
v Retarded ™ Exgeptional Children (November 1972), 39(3), 193-199.

vvenue, New York, New York 10022 (1964).

I

R.mev. Eroestine W Art Tor Young Children, Eric Document Reproduction Service, P.O.

Box 190, Arlington, \1rpnm 22210, (1974).

I owenteld and Brittain. Creative and Mcental Growth, MacMillan (r)mpdn) 866 Third

Rabbins, A and Sibicv, I B Creative Art Therapy. Brunner/Mazel. New York, New York
P1876)

Ruth Flien Perspectives on Art Therapy. Pm\burgh Child Guidance Center, Pittsburgh,
Pennsvivama (197X%)

Ruten Tuduah Aron Chidd Art Therapy  Van Nostrand Reinhold Company, 7625 Empirc
Deve Fiorence, Kentucky 41042 (1977)

\-\L; v Rawies A Shout in Silence Visual Arts and Ih&. Deal. Campus Bookstore, College of
w Roghetle, New York 1OX01 (1976) '

P Desid MOAT Eor Byeeptionat Childred Second Edition, W.C. Brown, Dubuque, lowa
P £'-<x»r Aot Therepy o Theory and Practice Schocken Books, Ine., 200 Madison
Voo Ve Yorks New York mmn

T dasshee Phyacaland Creative Metnaties for the Mentally H.lndu.‘l_pn&.d C t—mbrldgs
Poreacteity Proes S York (1979
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Books which are found 1 most public, private, and school libraries include:

e Art Related to Special Education * .

¢ Special Education

e Art Education

e Art Techniques

e Art Materials ‘ .
e Art Therapy

13

SUGGESTED PERTODICALS

&

Art Education

Art in America

Art News

Arts and Activities
Bulletin of Art Therapy

e o 00 0 0 X

¢ Design

¢ Journal of Aesthetic Education - -
¢ School Arts Magazine 2 ,

e Studies in Art Fducation -

SPECIAL FDUCALION :
¢ American Academy of Child Psychology n
o Exceptional Children
e Journal of Educational Psychology
e Journal of Learning Disabilities
e Mental Retardation
e Special Education
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