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- BEHAVIOR MANAGEMENT IN VdCATIONAL EDUCATION LABORATORIFS

LM ' .

Like all teachers, vocational education jnstructors are faced

with the problem of maintaining appropriate behavior in their
. classrooms. * Student misbehavior which is annoying or disruptive

in an academic class can be very dangerous in a vocational setting

where realistic dangers, such as power tools, require close
. 8 e

supervision. -

. .

Typically, secondary teachers,Aincluding\vocational education
teachers, receive little or no training in behgrior management as

& part of their preparation in cpllege for teaching. In addition,

fhe frequency and severity of behlvior problems in gchool seems to

- be on the increase. There is some argument .héther this

. phenpmenon merely geflects better reporting methods or a real
pa A

* r

cnange in student behavior. Educational ‘writers peint to a number
of factors which explain the increase in maladaptive student

. behavior. . Some Teasons offered include' a general erosion or

respect }or adultJauthority. the instability of early adulthood
roles, the lengthening of adolescence and dependence of adults,

\ ‘ changes in chilad, rearing practices, soctetal. discord and the
breakd own ‘of the family, marital conflict, and the deleteriouq;\-
effects of television shows and films ¥hich teach values
‘incopsistent with the traditiongl teacher-student relationship.

The' passage of 'federal legislation requiring
mainstreaming--the educatxon of handicapped studenfs in the "leaqf S
restrictive ‘environment" appropriate t& 'their needs, has resulted

. .
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in. the placgment of soms students in public schools who, in the,

past, would have been excluded or' placed 'in special schools

because of their ‘behavior (Walker, 1979). Jhus the vocatfonal

instructor 'is faced with the problems of- pTovid:kg an effective,'
safe, educational environment for all students, including some who.
nay have been excluded in the past due to their mispehavidr.

’ .

TYPES OF VOCATIONAL EDUCATION 'LABORATORIES

. Befo}e considering some specific behavior management

technigques, vocational education teachers ghould be aware-of the

»

fact that all ,vocational education .labs are not the same, and’
1]

thus, may require different }gechniques for effective geha}ior

~

nanagenent. Vocational education labs can be :ateéorized into two

major types (1) %ctive labs and (2) passive labs. Active
vocat;onalfeduqaxlpn labs are those tha? ?raugre“ FE? sgudehts\to
aove qthrough;ut &lfe lab’ and use several different pieces of
equipment and/or work stations; e.g, maéhiﬁe 001 ldH, food
service . lab. Paésxvq vocational educatxon labs are “those that

wore . closely simulate a traditional classroam whyre the stupgnts

femain At one work station for nost of the ﬁime; e.g., drafting

lab, electronics | ladb, word processing lab: Oﬁvioisly, whether a
ins. 13 econsidered "active" or® "pas&ivn" is rélative and will
]
greatly depend ‘on the 1no€xuﬁ5long1 program of the te cher. Tn
. bume vades a ‘”adltlonul "pa¢ﬂ1ve lab will become "actife" due to
Wrie upPCLflﬁ activitres Epr a4 unit of instruction. The everse is
< LN ' f ’ .
) Boasible, T, - .
* LI . ’ R L
\ Voontional  educatiaon  tenchers should realize that students
. h ' ’ ~ * B . 4"
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probably will ;act, and react, differently in the dfff;rent types
’ of .labs. For example, a student who has some hyperactive
tendencies could be a real discipline problem in a passive lab

where he/she is .requireq¥to sit/work at one station. This same
,student may present -no major behadior management problems in an
active lab whete the student is free to move around the lab and

) wori at several work Stations. Therefore, just because a student
presents discipline problems in one yocationa{ edncation setting
does not automatically mean that the behavior will transren:to all

, ‘ .

other vocational gducatlon settings or instructional formats.

\ 7 Each student should be evaluate& for discipline concerns for
each clasg/setting. ) Of ten, vocational education classes will

‘stqrt' with passive learning activities, e.g., draftiné, safety!
teranology isnd cther "seat“ work., The intent is to prepare the
student for the "active" iearning experiences. However, for
behaviorally hanglcapped students wHo have difriculty learnipg in
passive .settings, this Lnstruptional format may bring out their
worgt behavior. Once a behavior-problem is presented 1n a passive
setting, the student pay not be allowed to participate in "active"
experiences eventhcugh the *student wight perform well in the
active setting. Tnerefore,"the teacher shogld remafin aware of

" 4 .
these differences and should not pre-judge handlcapped students

N B

. and automatigally clasgl?y, them as dlsclpline problems. Also,

learniﬁg experiences should ba correlatqd with thes learning

style/behavioral characteristics of each student. -

v . . i
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' T00LS OF BEHAVIOR MANAGEMENT
One of the npst effective tools teachers can employ to manage
student behaViq& {s "applied behavfor dnalysis" (ABA). Wallace
. ,and Kauffman }{1978) ‘de?ines 'applied behavior analysis ‘as "any
Bystematic arrangement of environmqntal events ;hioh produces a
specifc change {n observable behsvior” (p17). Thezemphasis in
this appréach is on observable and measurable behavior, rather\
than on inner state or' personalit traits: A student's feelings
». orF attitudes are .not directly /addressed in the ABA approach
because they canws.only be infﬁrreg by the behavior.the student - . .
exhibits. By focusing o%.objective behaviorg, the tgaqhen is in a
. posi{;on‘ to directly change those behaviors which are interfering =
with instrdction or those which must be strengthened in order {p
maximize student performancer, ‘ A ) o !
The careful reader may have noticed that the term “behavior
"modification" was not used in  the above dlscuss;on. Thig >
?ermiﬁology has been avoidel because so m;;y misconceptions a %
misundérstandxngs have grown up around “the use of "hehavior moda
The use o3 thé term often alienatesreducatons who were falsely
led to believe that behavigr modtfication would quickly solve all
of their behav1or~ managemnent problems with a minfmum of effort.
Aiéo,' sone educators obJect to, the use of behavioral %echniqueq B
because they think stbdebts should perform in ﬁhe elastroon sinply '
. beé&use 1t is expected. This aititude ignores the fact that’. '
schoul Is not a pleasant 1ntrinsica11y rewarding experlence for
many students. ¥Fjinally, the "bribery" issue often is raised as an
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objection _to the wuse of behavior modificatlon. There are—%wo
answers tg this criticism. First of all,.in the "real world"q

’ LI
behavior is often rewarded with nmaterial or social

reinforcers—-such a; a paycheck or a supervisor's praise for a joh ’

well done. Second,. and' this relates 'to the ase of the tern’
"apglied behavior analysis" 1in the present paper, the\use of ' i
consequences for behavior 4s only a part of the behavioral
technique. To be effective, behavior management must also deal

with antecedents and the behavior its\T? Together, these thrée

<
aspects—-antecedents, behavior, and consequences—-have been
: !

referred to as the ABC's of behavior modiﬁication.‘Q' \
The overembhagis on - consequences in the popular view of

S

behaVvior modification has obscured the value of observing and
maniﬁulatiné the antecedents of behﬁvior--those elements in thei‘
ehvironmeqt which elicit and maintain behaviors. §ometime§
problems in- the classrocm can be attributed to the phvsical
environment, including such factors as tthe seating arrangemenf.
surrounding ,objects,: active or passive nature of the program, oOr
the 1lesson ;tself Every, teacher shopld be self critioal- that
s, should constantly step back and obiectively Observe the valns
‘ of' one's own+ teaching b hods, Pgrhaps the currlculum itaelf
needs revision. ?qqﬁti;iz the students' behavior th n sien af
disinterest which is a legitimate resﬁit of aninapired ‘;nﬂhinp

that hés little apparent relevance to tne wor d o’ work.

Setting Rules . . *
One of the. most important agtecend;nt maadgrlations fa the
. . o -
- b
- ’
. . [ e
’ , ! ,
L
+ . s . ’
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. . by o
gstablishiment of rules of conduct in the classroom and vocational
education laboratory.  Students.will test to find the limits of

* th& teacher's tolgrance without ciearly stated expectations. %hat
is  not to say that rulés alone will preclude disruptive
behav?or—-iﬂ fact, sogé students will test to see if thearu}es
(ang stated conﬁequepces) are really inh effect. It is important
to * swiftly .and consistentl} discipline rule breakers at'the fi;st
ogportun;ty. The effect on éhe rest of the c}ass will be dramatic
and pervasive. . 1y " .

* When é?nstructiqg a’list of rules,~it is a good idea to keep
them positive: and'simple. It is more effect{ve to tell st?dents
what you want then t; do rather tha; what you do ﬂgﬁfwgnt theﬁ ta
do. Setting rules entails more than just thgvlabonatory safety
rules. Safety rules should be included in‘the rules that are set
for the overall opera;ion and ;anagement of the vocationg}

education progran.

Discipline SR ,
o 0, Many geople'equate discipline with punishment: In fact, the
use of punishment 1is only “one small part of a qomprehensive
discaipline plﬁn. Punishment, i{n behavioral terms, has‘a speci%ic

! deffnltion which Zhilﬁggbe discugsed 1later., Websteg's Hew

W L3 . .
Dictionury (1980) defines ™"discipline" 1{n this context ad
"training that develops seff—congrol, character, or readiness and

] -
ertfiolency”. It 1s not until the fifth definition that punishment
. ’ - 7/ ¢

\
15 mentioned, | . to. ~

A1 e “fective diszipline plan has a number of characteristics.

junng theae charactaeristics are: ' -

" .
v ' i h
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1. It is planful. A -ppogram of discipline is

-0 well thought olit, planned, and not merely ™ .
‘ reactionary.. : .

A

2. It 1is systematic, Procedures are established
N ) and fo¥lowed yhich have proven effective.

: 3. It ise environmental, That is, 1t generalizes
© acrogs settings and individuals. It is not
. depehdent upon the présence of a certain
> . . individual to be effective. .
4. It is aware of antecedent and .consequent
. events. It does not view behavior in
isolation, but: recognizes that what happens
. before (curriculum, environmént, nodel¥ng,
nmaterials) and after (R+, R-, punishment) will
affect the 1likelihood or probability of that
behavior becurring again. :

5. It 1is in the best interest of the individual.
sPunishment, for example should not .be
administeted for the benefit of the teacher,
but in an attempt, ta eliminate behavior, which
-is detrimental to the student and/or others in
the class. . 4
‘ . 4
6. .It is " deaigned to ultimately .foster
independent self-control. . .

Behavior manégement in any settingd, including the vocational |

" . eduoation laboratory, essentially consists of increasing the
: . o e ¥
incidences of some behaviors and decreasing the inctdenceg of

others. Which behaviors are to be encouraged and, which
N AY

discouraged 1is to some extent sp%cific to the situation. Put in

gensral, it can be safd that behavior whicy'enhances learnting, *
% \ ot R

promoted .good ‘interpersonal relations and does not Yiolate the

v}

rights of others is desired over behaviors which are cpunter,ho'

these goals, ) e -

- » , 'y

s

Positive Reinforcement

*  sfncreasing behaviors “ can  be accomplished  throuph

.reinforcenent and modeling. There are two'typesﬁof‘rqinforcpment:‘

’

f
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> posit{xve a‘nd negative. It is said‘tht positive reinforcement is

o in 5peration when con mquvn::es following a 'behavior result in an
" iherease in’ the behaMor. _ Putting it another.way, ‘é,"faos.ltive

{ reinforcer s somett'ling which increases the Probabilit; of the
re-occurrence of a behavior. . '

' There a:-e mar’1y ways to categorize reinforcement. One v'lay is
"t talk  of primary, tangible, tQken activity "qr social
teinforcers: Primary reinforcers are ed;bles ‘or other items which

} are in;hereqtly reinforcimg. Training is not neceé‘sary to ‘teach
he vaiue of the prima;'y reinfdrcgr to x}!e student. In behavioral

s, oprimary refnforcegs are also called "uncondi tfpned"
. . Nt

re forcé(rs be::ause 'the‘ir value is not something which needs to b\
"conditioned”. . e

Tan_gxble reinforcers are c‘oncre'te obj.ects which can be

* offered. in a r:emforcemen_t si.tuation..i'For example, high school

,étudents way value items such as t-shirts, posters, records, wood

or tools. , These litems .may serve as reinft;r:ce,rs to them. ThiS

approax“.‘h nay be gxpensive,'but it 1sx\vt’ery effective ,Jf the proper

‘ re;nfor‘cement iT‘ chosen. Tokens or p_ointsvare»o‘rten u.sed to earn -
\ut’?wr r'einforcer\s; such as tanéible ones. But sometime.;a, points

alone can be p“ sitively ‘reinforcin'g, ‘especianlly‘: if they are -

dx.splayed publichlly or some sort of recognition is given for the

accunnlation of pdints.

t
A "token edonomy” 1s a full scete program which has been N

s Lhown to be _very valuable in institutional and/6r special class

vttings  (or managing behavior., It utilizes "tokens" that can be
- r%.

"earned”  fur .upﬁ oprlat—e behavior. "he tokens can he.\exchéngéd
\ . .

3
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Y
sgr. privileges or other items of value to the student. Money

earned on the job ang hxchanged‘ ror—good? and Services ig arf '
example of tokens that are used in our society. Hovever. it:
generally ig very difficult to arrange a 'toked economy and
saintain ccnsistenuy. Much tralning‘and experience are necessary

for .a token econoﬁy~to work gffectively in managing,behavior. It

18 not “something that ‘the regular clasg teacher can expect to

-
’

{nstitute and maintain withowt outsidé help. -
In effect,‘points for grades are a fort of tokeks, but their \

positive reipforcing value 1is only there 1f the student 1n fact )
values grades. Th&s vglhe is not always' the cagse.

* Activily "réinforcers are those that proyide acces£ to
,activities. con&ingent on gehaviorﬂ Some nctiv?%ieg which are

often offef@d as‘ reinforcers ar free time in the vocational -
education lab, fiéld“trlps, access to parts of the lnhoHQQnry

vhich has in them uctivities desirable to the student, waghroon
breaks, ;tc. Often activities are used as hagkups for token or

point systems. The use of activitiea as reinrorcers has been
refe;red to aa the "Premack Prlnblple" also known euphemlafionllv
—— ,as "grandma's lavn. . The Premack Principle states the accesa .to

-

high probabilisty beh’av'ﬁorsﬁ contingent on occurrence of low

probability behaviors. In other words, the student earns the
right to do sométhing that hd/she would be likely to do on Wirihar
own by doing something the teacher would like him/her to 1 first,,

It is very commonly used by parents in raising chlldren,“Wnu may

.
eat your dessert when- you clean your plate™. TIn voritional

education, ateachers often say "you can work in.the 1ah when vau
) 4 ) . . -t -
complete vour homework". . . /

-

"o .
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} Socjal responses, primarily praise,‘ are conmnnonly used as
-, reinforcers. The prob‘lem with sociai‘ reinforcers is that _they are
often g;ven non-contingently. That is teachers provide social\,
. Terd + .
- res 5 () cement when student beuavio? may not wsfrrant it, There are
N S 4 . - RS
weny types of social _reipforcers. ‘Martin and Lauridsen (1%74)
have” broken “down social reinforcers into verbal and non-verbal
’reinforcers. {erbal reinforcers include. . .
{.. teacher co ments received as praise,?written
. 2N and oral statements, ‘Sentences, words;
K ‘ 24 engaging in a conversation en'jeyable to the
- . Y stydent about personal_ interests ar-
. - experie'nces' - i . s
‘\ T 3. acknowledgi‘ng the,,Z”student in the hall or on
! the street, maintaining ~a persénal
L - relationship vith a student; 1 .
r ‘ 4. offering help in a pleasant tone of volice;. /
N T o
e 5., ’calling on students using phrases ang' names,
o )
-~ 6. using ‘student' names in funny stories or
. anecdotes told to the class; @
. *“\. 7. sending home xégular letters, notes, and
o asking parents to react with additional social .
. F refnforcers in “the home setting.
- o + .Somwe non-verbal reinforcers that Mdr:i’n and Lauridsen (1974)
discuss ure: by a ’ .
t. eye contact with the student when the student .
desxres eye COntact' .
. 2. 2 handshake or. handclap as a greetmg or
- s #eknowledguent of good performance;
'/ =, nugging, holding an arm_ 1lightly or an arm
s . ightly around the “neck; ’
. 4. stand'mg close ,to sbudentg during class;
» " - .
- .y ' [} .
V . » < .
™ . . . { o,
\.' A *
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- . ) 11 N
- 5. esoteric signals between - teachers and - .
. ,individual students - or, ' groups to signify a .
favorable outcome, the commonly sused

forefinger ,and thumb together af 0K of good

o ‘Job, for efample; X '

*%‘ “ " '6. tacial’ expressions which are non-threatening
and even exaggeratedly open or inviting.

-

.Social 'reinforcers can bé very valuable with high schoo?

. ¢ students, But teachers must be sensitive to the needs of

adc;lesc“.'ents, and of course, understand which of these are

appropxliate‘ in which settings. , N

To -summarize then, positive reinforcement seeWs to increase

the probability of the“_ oggurrence of a behavicin-. An imi)ortant .

point tg remember -when thinking of using positive reinfo_rcemént
flC)r :‘the mahag.emen.t o:;‘:behavior. is that the re’info’rc‘eme‘nt‘ muét be
};ler.ceived as such by the student, for it to be.a positive
’ re.inrorcer. 1f the student does no{:- v'ish' ‘to be ‘acknowledged by a
tea‘cher? in‘ th’e hallwa, it would not §erve as ar? approp_ria'te

. -
positive reinforcer. There i{s,” in fact, no universal reward or
-

'gunis@m_ﬂg, but each type of *reinforcer, .so,cial, verbal, and

.

nonverbal exists a5 a reimforcer only in iis relationshilp to the ™ '

individual, Primary rein*f'ércer_s, such as food, may be close to
unf»;ersal, but _they. are as clpse as any reinforcer can possi,bi,v'

“be. ‘ : o~ ‘ s

L

. .
"~ Conti.ngqu Contg'acting . . N
" S~ The Premack Principle, as st:s;.:ed earlier, r'efe.r;f to n high
.probability beh'avior employed ‘to;develpp or maintain a low
probabili‘ty behavior. In other words,‘ i‘f‘you do ¥, t.hen you mn;

do Y. One application @f the Premack Pripciple is th continpen'y

.
. . .

. .
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+ contract. The <Tontingency contract has. great utility with

" .

adolescent students and is “an especially useful method when
working with. adolescents for whom other methods have not

succeeded. Homme (1970) has written extensively about. the topic

" of contingency coniracting with students. Homme explains that
contingency contracting 18 based on two underlying principles of

human behavior., 1) a desired behavior is likely to occur if it is

’ .

tollowed by é‘me kind of reward each time it occurs, 1. e\\hd
poSitive reinforcement, and 2) students learn more willingly a
satisfactorily if the' framework Wi::fn which learning takes plgce

has been nutually agqeed upon befween teacher and student. TIn

effect, contingency c¢ontracting is a formalized use of the‘Premack

Principle. Homme (1970) lists a number of rules for the effective

yuse of contingency contracting: * ‘
1. The contract payoff, i. e., the reward, should
be immediateu

B

v - 2. Initza& contrag /}@ should call for and reward
. . , small »approximat (known as shaping® in
behavioral . terms, * i.ve., rewarding

\ approximations of the desired behavior and

thén as time. goes by, requiring closer and

closer approximations for reinforcement to

aceur). N . o .
. 3.* Rewards should be frequent and small at first. .
In other words, if the time Dbetween .
¢ - reinforcements 1is‘'too long, %r if the rewards
: ‘ are too large or too great, 4t isn't -likely ’
that the contract will be succegsful. .
4. The contract should call for JQnd reward 0

. accompl ishment rather than obedience.

5. The performance should be rewarded after it
dccur3 not After a promise of performahce.

-

. - *
" H. The contrwet should-be fair, that is,.the task
and r=ward should be of roughly equivalent L
ﬂe{gqv. This part of | the contingency

A | - :

JAruiToxt provided by ERic 2 . "o




. contracting model is  probably the most
compléx. It is at this step that negotiation -
betwsen the contracting parties (the student, ‘

¢ the /teacher, the parents, and other echool
personnel) comes into play.

7. The terms of the contract must be clear and .,>
. must be written out. . l
(‘ 8. The contract mugt be honeat and nmust be
. carried out immediately according to the terme
stated in the contfact.

9.. The contract must be positively stated in B
" terms of what to do, nét what Act.to do, and- ‘
npust avoid the use of threats and punishment. : .

1 10. the gontracting method must be ueed #
systematically, and the rules must be in -
? effect &t all times. R L

. 2 Honme aleo states that a contingency contract should, coptain

certain elements 1if it 1ia to be effective. In the interest of
, .

fairness and clarity, the contingency contract should specify: !

- 14 VWhat--exactly what it {s ‘the student must do?
’ For~ example, a contract which stated that the
student should "work in class everyday" ls
open to interpretation. A better contract
would define work in .objective terms. For
example, "the student will complete at least

three velde each day . . -
N 2. Y¥hen--pretisely at what time the task is to be
: completed and what are the time 1fmite° .
- . 3. "¥here--at what location 19 the assigned task _
T - To be cOmpleted°

‘ T — T

4. Hov——with what materials, tools, aseistance is
Eﬁe -tagk to be completed? »

\
' 5. How Huch--precisely how many projects or tasks
. Tus t” 5 completed? .
’ . 6. How Well--what are the -criteria " for
e successTully completing the task? .o

Contingency , contracting may be arranged batween . teadher and

Paréﬁt; parent, teaehei:/ﬁ?d Student; parent and student; or the

-

N » »

..
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-tudent by him/herself. It may be usefu } to begin yith much input

v . \ .
from  the special education teachey and parents ‘regarding

- expectations and consequences. Then allow more and more student

input, thus  the resnonsib ty for planning and carrying out the .
» " plan eventually becomes the student's. E
Hegstive Rein(ercement é” ;N . '
A second t&pe of reinforcement g negative reinrorcemen%

Negative reinforcement is not the sacg as punishment. There is

"R"\-

often much confusion between the two bufiit is easy to remember if
it is kept in mind that reinforceéjént always ‘ncreases the.
probability of the occurrence \°£ a  behavior. ' Negdtive -
rélnfercement *is an eperstion when A%leowing a behavior, fa ‘
stihulus or situation is genoved. Tne result 1s an increase in
the likelihood of that behavior oceurring dgain. "Nekative'
rexnfd%cement ig less commonly used as a control technique. but it
occurs in the natur&l env1ronment all. of the time. For example.
the 'teacher who allows studemts to forgo an assignment by
_compLeting other assignments, 1is using negative reinforcement.
'Another uge of negatxve rexnforcement is to allow %tudents to earn

{ree time at the end-of class prey1ding work is finished earlier.

a -

. . . - .
#odeling -

N——— 03 N -

v

Anotnen means to 1ncrease student performance ig through the

use of modeling. Wodeling refers to the.demonstration pf an
uctlvxz& by 4 conmpetent person. The modeling may be accoapl ished <
simply by visual observation. Research has shown that modeling ﬁ
[ - . . e

w1 _ puwerful .effect on the behavior of other {ndividuals who '

Jbszeve  the modfllng as well as on the individual for whom. the

o L ) N-u.I 1:. . , : C ; :Sj) 1 f\: '

. M .




modeling in  their classroons especially when tedching~ new

L . .
positive reinforcement, especially social reinforcegent or praise.

A student who i{s closely approximating the desired behavigr should

be encoursged and perhups minor adjustnents made z?rough the/use

s©f hands-on guided modeling to closer approiiﬁate the d¢sired
, ”~ .
behavior. ) . ' o~

¥

- P .
Eftxnggggg . N D z" R

R ‘Positive reinforcement, negat ve re1nfor¢ement and modeliTg

are used to increaé} behaviors. 0ften in vocational education

ldbs, there are disrupt1ve énd/or dangerous behaviors that need to

be decreased. One ‘'means to decrease behav}or is extinction.

.Extinctién refers to the withdrawal of relnforcement following a

bePaVior' that is, when a behavior which was previously reinforﬂed

-~

is no longer. reinforced, the probability of its reoccurrence

L declines. Extinction does, not take effect ‘imied {ately. When

using extinction by withdrawing }éinforcement, it isiimpqrtnpf {o
realize thak there may”be an”immediéte short-lived‘inérau$¢ iA the
behavidr - probably because the ’studenti is still  seeking
-——4e4nf’ menx_ﬁorkaomethine uhlch in the past was rPlnForced. For

vehavior {8 betng demonstrated. Vocational teachers commonly use”

. .
operations  through demonstration. Modeling is often used with

&

. exanple, a teacher nmay think thub hy verbally crtrxriytny a
student ip class he/she is punishing that student and will 1ikely
decrease the student's talking out. In reality, the teacher nay

.t
be reinforcing the behavior in an nttempt to- degreane * fthe
] ’ N A S e e

+talkouts. ~ To extinghish this behavior, the' tumcher needs ta 9top

Ay - + .
6,/ referring to the student and just ignore the Jwerotor. 1T of
LI - " - N '

B "

. R . [

, ®
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r\ while, the student may become more disruptive to attempt to obtain .

reinforcenent for behavior from the teacher. . ; ’ h

/Puniehuent - -

'thindtion. can be used and hes, been proven effective for

. decreasing many tybes o(ﬂbehaviors. Extinction, hoveve?, is not,
appropr&éte ,when one ‘yishes ‘to quickly glipinate daqgerous )
blassrsomllaboratory behavior or behavior \uhich 80 seriousii
disturbs the educational process that, the rights of other students
are , being violated To quickly ellminate a behavior, it may be-'

. necessary 'to use pupishmen;. Punishment, {n behavioral terms,
refers xo‘ the application of an aversive s?imulss fo}lowiné a )
behavigg. "The stimglus must reduce the ‘probsbility of ‘that

_.behavior occurring kgain to be\properfy termed pun{shment. Thus, k

like re¢inforcement there 1is no univs;jii;sunishment. Something
e

“which is dommidered .a punishment b teacher may. not be

perceived as . a punishaent by the student. The examplé used . T
. . Pal ‘ .

earlier of veib@l reprimand before a’ class may be’ seen as ,

punishment. by the fteacher, but in fact, may bDe pésttive

reinforcement. for the ‘student. Punishment does .not connote*

physical. padn or some 'sort of very complex and, serious .

'consequence. There are & number of minor punishments which can be

'

‘used ,in the classroon. Martin.and Lapridsen (1974) give some
* . L4

exanples of minor punishaments which may be useful: \
. - » ‘
1. *Warning ‘cues, preferably non-verbal. There v
should be .only one warping and the less seen
y . the rest of" the. clasa, the better. 1If
i complaints occur, then social reinforcement-
T such as stated above should follow. Another
' word' for these -are'soft reprimands. ’

'Y . t
.
*
.
- ' ‘ —— N '
. .
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+
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2. If 1t is hecessany to reprimand a sthdent, it
. * is much more desirable to have a private
conversation. This conversation should be an
aversive situation for the student and not a
friendly banter. When Feprimanding a st“dsn&L\
alone, the problem of positive reinforcement,
that 1is, making an example of the student in
front® of ‘his peers, "does not' enter the
. picture. When using a private cbnversation,
.t : the teacher should express disapproval, tell g
the student what behavior is expected, allow
the student to respond, and make modififcations
based on information the student may give the
teacher. However, the teacher should-not get
into an argument gvith the student--this action
would be counter-productive.- By setting up
‘ the student in an argument situationy the

. teacher is in effeot, backing the studepnt into
: a corner and the student would seek Bome way i
to save face.

.

?
.

Time-out is- aythird minor»puﬁiﬂﬁment suggested
‘. by Martin and  Lauridsen (1974). , Time-out -
refers to the removal of an individusl from a.
s reinforcing situatidon. - This method is very
¢ommonly used by teachers. Sending .o student
. out in the hall may be considered time-out.
Sending a stuydent to the administrative office -
. may be considered time-out. Also, sending the -
. ! student out of the’vocational education 1ab - -
can be ~considered time-out. The importapt
point with time-out is that the student must -
. be sent to a non-reinforcing area. }Sending a* .
. ! ‘student from a Shop qlass _to the dean's office
. that is the only air conditioned, room in the
school 1is probably not time-out. Renenber it
tide-out is 'to be considered ,2 form of
punishment, then it must be likely to dqcrease et
the probability of a behayior ‘occurrihd again. -

\y

. o . and  -who  repeatedly continues to bhehdve o’
ot : inappropriately in the vogational education
o lab/classroom 1is .probably not being punished
: by .those “trips to the gqffice, .

LI

. : .

. R . [3
. i, - Another form of punishment 18 the cost cntingency. Cost
. . oo o . |

cqﬁtingency refers. to the }oss‘of privileges previously earned.
e . @ .

L

bbst; contingency 1is. often used within the cqontext _qf‘tnkon
. L1} s . N .‘
ecdnomies where points may not only be earned, but’h1so 1nst” for

. 2

. . ’ ‘ . * e
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inappropriate behavior. Thus, the purchasing power, so to speak,

of the dndividual 18 decreased by inappropriate behavior.

. Punishment is a very controversial area. There is concern

about any potehtial side erfects of punishment and the possibility

e
-

,that the person being punished wi11 respond in aggressive terng

toward the 1individual administering the" punishment. But iff

certain guidelines and procedures~are kbpt in mind, aﬁﬂ it it is

made .clear from the outset that the punishment is a direct

consequehce of the student s behavior these concerne are \ikely to

v

be uninimfzed. By setting _ru§es earlier, the consequences for

inapprOpriate behavior can be de-personalized. The student can be

told and in faut the student may perceive that his own misbehavior

has eatned
vendetta of

Herron

limitations

reconmended

him/her the punishment and it is

the teacher toward the individual gtudent,

not a personal

and Harris (1982)‘have listed some limitakions of, and

procedures for, the use

of punishment,

These

include: .
»

A

aversive. If there are
reinforcement in_ the *
environment - -for the Ybehavior, then the
individual teachar's ‘punishment : may not be
effeccqbe. If the motivation to perform the
el punished " ‘behavior 1{s there ag well as the
opportunity, 1t.- is stiIl 1ikely that the

xnappropriate behavior will occur again.

If a. cencher uses ‘a puniqhment ~technique to
d - remove an -aversive stimulus, for example a °
. noisy classroom, ahd if in fact the noise does’
-~ -, gubside ‘'“the ~ teacher may bg. . negatively
reinforcing him or hersglf. This.ds sort of .
the 1nsidious negative side.of negative
reinfaorcenent. For example, {f yelling\at-a
class qulets gtudehts, the teacher is 11 Kely
to'use~this method again fn the future. While
. - the immediate effect "‘is one of stopping the: ‘
. inappropriate behavior, in the long run, {t is
a

Punishment must be

other sources of

or

N : R 4 -
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’ .
not ah effective or  useful technique ~¥for
naintaining an appropriate classrogm
.. relationship between the teacher and among the
students.

Ve ’

3. Punishment mnay produce- side-effectd,such as
aggression, escape, or avoidance. '- If the -
- : students perceive the classrobmw as a place N
. vhere punishment ig likely %o occur, ‘then the .
. wvhoke setting of the classroom may become SO S
° aversive. that students are likely to gvoid
i that setting. This effect translates into .
tardiness and truancy. . -
4. Punishment may Rroduce spill—oveF' effects.
. Students who observe another student being
' punished may also be adversely affected by the -~
. punishment - addfessed towards the target
s , students. One of the major, problems of ..
. « « punishment 1is that it doegs not -tell ., the
- student what to do; it only tells the student .
v , what not to do. It is important'when using .
“'‘punishment to clarify behavioral expectations ¢
as, well as making clear that the behavior :
‘being punished is"'not acceptable. If thip-is
not done, punishment will-simply reduce all
behaviors. 4in a classroom including ones which
may be desired. - N

\

Herron and Harris- (1982) also give éame procedures when using

' punishument., They suggest:

p . 1. Vary the types of punishments that are used.
If the_ same - punishmen% 1is used repeatedly,
. students s may become saturated or used to the
o ‘punishment and may . come 30 view it as a
- naturally occurring characteristic of the
environment. As stated earlier, this is not
s * 1likely ta enhance the learning situation:.

2. fThe punishdent must be . intense ‘enough or
aversive enough to suppres$ the behavior. PRut
it - is not useful to gradually incteage the
. intensity of the punishment because a atudent
nay simply develop a tolerance for that’
. punishsent, In that. case, ~the punishment .
. loses it effect. It is difficult to dotermin~
- “at the outset how severe a punishment should
: ©be 80 :that it. does 1in fact eliminate the
behavior but is not so aversive that ascap~ or
avoidance techniques will, be wused hy. the | v
student. : '

g
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3. .'Punishment dol;verod at the beginnfﬁg of a
ssquence of disruptive or inappropriate

g behavior s /. nore useful than punishment®

delivered at 'the end-’ of .the sequence. In “

colloquial <terms, it is best to nip /the

behavior in the bud rather than to caych a

studont after the behavior has 'run its course

and thonl7pp1y a punishmont. ‘ // M

. -

o
<

. VAN SUMMARY /

In aqnnnry,/ the tollowing basic princtiples of behavxor are

‘progentod. Vocational education teachgrs need to have a basic

-

..

‘.

understanding of human %ehaviqr to effectively manage student

learning gﬁf'behnvior in the vocational education laboratdry.

1. Behavior is some specific human activity that *
B can be seen. .

‘¢ ¢

2. %he probadbility that a béhavior ¥ill “be
, 'repeated is astrongly influenced by what “
happens inmediately after it occurs.

3. Reinfarcement should .follow the behavior as
quickly as ‘possible if the behavior {is
desirable. ‘

4. Reinforcement ahould be of value to the person s

‘receiving it. It it, is not of value, it
~cannot be called a reinforcer. L s~
5. Reinforceis can be 1ntrinsic (learning to
talk) or extrinsic (arranged by others}. .

$. In the real world, reinforcement doesn't
always follow perrormancq; rather, it is

" "ERIC
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Lntermtttiﬁt‘Ind detnyed:

\7s Behavior is also influenced by negative
reinforc¢ement, . the removal of something
unpleasant, {negative reinforcement and

. punishment are not synonymous). . Negative

N reinforcement 1is powerful and can be a factor

n ' the Cformatton o&f maladaptive patterng of

. bzhavioe.

5

8. Punishment exists in the real world. Feedback
from the envinonment whioh is aversive and
‘therefore redudes the  probability of a

. behavior occurring 1is punishment.- Also,. a
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¢ L]
+ ' Qgi;al reBponse . in the real world
. ( inction) also reduces the probability of a

- . behavior reoccurrirg (Martin and Lauridsen, _
1974)- N

v »
The "laws" of behaviog are in operation whether teachers are

avare of them or not. Posjtive reinforcement, punishment and
R N

. negative reinforcement occur every.day in the claeeroom. Behavior
managem&nt . is eimply an attempt to knowingly apply these laws for
ths benefit of the youth we teach

. The _following tipe for vorking with students with behavior
Jprodblems are also preeented to give the vocational education

. teacher eome aeeietance in managing bshavior.
. .. 1. Separate the behavior from ths’ behaver. Make
’ it clear that.whilel you accept the student as
. a person, you cannot accept Ushpawior which
S -'violatss rules. .

- 2. High expectatione and clearly stablished
< limits. are the most «dmportant prérequisites
for positive social and academic behayior.

- 1]

3. Pralse and sncouragement are not equivalent.
Encouragsment {is 4#lways useful; praise can
have a negative . effect If it is not. sincere
and dsserved. .,

. 4. Students 1in stréssful situations tend to
R creats the game feelings in the adults around.
them. Therefore, be aware of and accept your

own fselings when dealing with crises.

~

5, It 1is usually best to ignore negative behavior
and attend to positive behavior. T v

6. Verbal exchanges with students, especlally
those before an audisnce of their peers, serve
o « only to reinforce the bshavior you are seeking .
- to change. ,
| ) 1
7. Behaviors learned 1in 14 years are not liksly
to be eliminated in one week.
.

8. Reinrorcement (rewards) can be described*as -
“effective only if they . incﬁeaee the frequency
or intensity of the behaviof*they are designed
to enhance. . .

s N -
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. 9. Punishment can be described as effective only
it it decreases the frequency or intensity of
. the. behavior it’'is designed to eliminate. :
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’ - APPENDIX A
. Behavioral Self Evaluation
] »
N -

.

This instrument is designed to assist the vocational education.

N

teacher ih evaluating his/her metﬁods for managing behaviof.

1. Namé\three‘behaiiors which interfere with your teaching, or in
{\ other words, cause you todstop and address the problenm. N

.

2.  How @0 you usually deal with such behavior. - N

~ - N . ,
. 3. Is your method effective? That is, does the behavior qtop?
4. How  and how often do you provide positive feedback to
. studepts?” Do you let students know when they are meeting or
W exceeding e;gectlwons? .
R * .

5. How and how often do you giv€ negative feedback? Do you ever
use hostile or sarcastic remarks? . . .

-
"
L3

6. Do you set expectations (rules), at the‘ beginning of the
senags'ter? . - o

7. Do you negotlate with students who have broken your rules®
. Cs . ;

8. Do you' use warnings or threats -often? Do you explieitly
follow through when you make them? ! .

.

9. What causes you tol "lose control"? What types of behavior

under what conditions {infuriate you to the extadt that you
react rather than act®

4 -
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" - APPENDIX B

Steps Por Implementing A Behavioral Strategy

]
Identify a 'ségnificant behavior problem and describe it in
" s observable and measurable terms. Sighificant means frequent °
enough and seérjous enough to warrgnt intervention.

Accurately measure the incidence of the behavior ‘for several
days. - Do not change your usual way of handling the problenm.

This

can be

period) or

‘either.
duration

a frequency

(number of, times per time

measure

(£ of time

in

a given time

. period}. .Chart, graph or othefwise record this data.

Analyzé the condifions under .which the behavior accurs. This
includes ~ the environmental factors before (antecedents) and
atter (consequences) ; the behavior. Remember, the teacher is
the single most _important component of a classroom
- environment. " .

Choose a goal--reduction of maladaptive behavior to g specific
- level or ¢ an inerease of desirable behavior. It helps if the
-behavior you are seeking to increase is incompatible with
behavior you are tryirg to reduce. {For example, in seall vs.
out of seat). , . -

£

Chaoeb your

étrategy.;

It may include positive or negative

,reinforcement,

extinction

or

, punishment.

reinforcement

can . be

social

Positive.

verbal or non-verbal cues) oT

. non-sotial (grades, points, free time, ¢hecks, etc.). As much

. as possible, involve the students, parents or others in this

- thoice of sStrategy. Contingency, contracting is one means of
invélving the student.’ X Y, :

*

If you chodse punishment, be sure it is truly gversive to the
student, consistent and in the student's best interest. The .
key 1is that punishoent should be a planful ‘actiop, notda .
reaction to your loss’ of control. ' . N LR

When implementing the strategy, be sure other rewards and
punishments naturally occurring in the envirdnment are not
ignored. Neutralize them a8 much ad possible. (For example,
another staff person .who is unwittingly reinforcing behavior
L . . you are seeking to eliminate.) ' .

Continve to measure and record the behavioral data so fhaq
accurate evaluation is possible., ' <t

.

9. Assess progress and amend your strategy as needed. Remember R

+ " that, change takes time. Don't set your goals too high at’
. first-—they can always be raised. as progress {s made. +
Lo 10. If. using positf&é reinforcement, }ou may want to fade ont, or
5 "thin the schedule” to build independence. .
: \ b ‘ . .
‘ L » ,n
‘ . %,
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