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'PREPARING TEACHERS FOR RURAL SCHUOLS
; e -

2

-
-

Objectives: , . ) : .
To determine special preparation needs of teachers in rural schools
To develop recommendations fegarding these-needs for teacher prepa-
ration programs.
¢
Perspective: .
Although the basics of effective instruction are similar in uyrban,
suburban, and rural schools, there are important demands of the in-
_structional settings which are quite different. This study~£ocg§gs
on these differences of the rural school setting: .
Methods and data.sources: '
The primary method is a review of the literature on rural and small
schools. The data sources include materials from ERIC, books, articles,
conference..proceedings, curricula, and unpublished papers available
,to the researchers. Problems retated to the preparation, r&ruitment,”
and retention of teachers for rural schools have been identified.in
the literature. Promising practices of teacher preparation programs
*related to resolving these problems have also been identified.

»
.

Conclusions: /. R ¢ ,

- These problems and promising practices have beem synthesized into &
set of recommendations for teacher preparation programs working with
students expecting to teach in rural schools. These recommendations
include: 1) increase the numbey of content areas in which participants .
are prepared to work, 2) increase the age ranges with which participants
are prepared to work, 3) develop participants' skills of integration,

4) increase participants' understanding of the roles of the community
in American schooling, 5) increase participants' .experience with ctose
relationships between a community and its schools, 6) increase parti-
cipants' experience in rural communities, 8) develop participants'
ski1ls in accessing information and other resources, and 9) develop
participants' self-sufficiency. ) )

Educational significance: B . 3
The Tevel of significance of the differentiated preparation needed
by teachers in rural schools ds a continuing issue in many states and
universities. -This research project was begun at the request, of the
President of one of the University of Maine's seven campuses as he
was making decisions about a "rural" laboratory school and of the
Dean of the University College of Education. The preliminary copclusions
are being used as the basis of discussions bgtween the University of
Maine, the State Department of Educational and Cultural Services, and

e State Boarifgg Education as they explore differéntiated preparation

and *local certiffcation issues. "
2 .
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PREPARING TEACHERS FOR RURAL SCHOOLS
. ;

Sara{Massey and Jeanie Crosby

' Introduction ?

Emily Green’gradra;ed from coilege and received her te;ching .
certificaée in ane./ She enthusiéstically applied for teaching
jobs only to find very fewjpoéitions available for begiﬁhing teach-
ers. Seeing an ad:for teachers needed in High River,‘shé_got out

her state map to find.exactly. where'it was, She located High River

in dpejnorthern part of the state, miles from nowhere, with a popu-
latlgz of, 985. Know1ng Jhat she had to have a Job “she. dbplled...
- t

. and was hited. 4 i - ‘é /

"

Being a new teacher is difficult, but Emily's first year was a

;s . L3S
killer, full of‘%negpected compl&cations. She was to teach two
L - N -

grades because the schqol was so small. Granted, she had few stu-

dents, ;en in the thiré‘gradelgnd eiggfvip/the fogrth, bﬁ¥ she.was

.

expected to té;ch all subjects for both grades. There were no~spe-
cial té;chers~for_art, muéic, ér physicai educgtidh. It was expec-
ted that she ébuld and would do it all. As she began informal read-
.ing invéﬁtor;?s in prepération for reading groups, she f;ced another’
“.problem Some students éeemed to- be ééVEial‘years behind, perﬁéps
1nd1cat1ng learning dlsabllltles. In tglging to the principal, she

learned the school had an arrangement with apb%her—district in which
{ ' Co
they shared a‘specialist 50 miles away who did testing and helped

[} : , .
teachers work out individual learni lans for'st&aents who needed

. N

them. She could add students' n s to the_tes;iné list, but it

‘would probably be several months before the specialist could'get to

them and then it was eﬁbécted that the students would still be Emily's

responsibility.’ ' )

Al
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. pleasures of the outdoors and count on your nelghbor

e : A

4

Emily ‘began to panic...she was having trouble just figuring

out a schedule for teaching all the subjects in two grades within .

the six-hour day...and the textbooks were so old. Of course the

-~

principal told her there was no money for new. books. This year she
. - - ‘
would have to make do with what she had.

The principal, Ray éright, was becoming concerned about Emily.

First she had come to him about her problems finding a place to live,

and then she could not figure out how to get her foreign car fixed

when the nearest dealer was 200 miles away. She just did not,trust
N )4
Sam at the garage. ¥

Ray suspected Emily was probably lonely. There were not many

’

young unattached people in town, but she did not seem anxious to
mix anyway. She had noﬂtappeared at church, and she did hot seem
comfortable with the parehts waiting for their kids in -the school

2
yard. He.knew she was driving the 400 mile-round trip to\thé/clty\
L . t
most weekends. 7 . )

.

¥ / . .
~— Ray hated hiring teacherg from” outside; so few of them stuck
» - v \

N .
it out. It did not seem to matter how much you tried to help; the

: )
changes were just too great for them. He always tried to hire local

#

people, but not many went to college and those who did usually moved

‘awéy to take jobs with ,better pay. So he hired another outsider and

v . . .
crossed his fingers that this one would see the advantages of teach-

.

1hg in a rural school and 11v1ng where you could stllz)enqoy the

own the road.

Ray 11ked belng the pridcipal at High River. Sure, there were

v

always the budget problems, but every prlhc1pa1 lrad those. He knew

. \
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all the kids, parents were running the school library, and some Lo

“‘were even starting to help with after-school clubs. There were .

alJﬁys-people Qilling to do special:programs in classrooms .when- !

Y .
ever teachers askedﬁgsifill it was hard for his sphool to h%re

.

and keep good teache Heé was sorry that the state colleges

D
[y

did not do more to prepare teachers for a place like High Rivern

especially when so much of the state was rural.

****:*************—*********.'**y****'*

" In 1972 there were approximately 790,000 publie¢ school teach-
ers employéd in/non-metropolitan areas;.about one out of every‘ {

three public school teachers was employed outside*metropolitan
J , . ‘
areas. (Sher, p. 27). Yet, colleges and univérsities continue to
. - . =
graduate "cookie cutter" teachers with the same training for tegach-

ing 'in such different settings as Hartford, Conn.; Wellésley, Mass. ;

and Lubec, Maineé. Understahding child development, proyiding ef-

fective instruction, assessing ‘'students' learning, efﬁfxare impor-

tant skills for any teacher in any school. The'bases of effective

¢ ) . .8
instrudtion are similar in rural, u;%fh,and suburb®n schools. But

there® are important differences in these school settings, difffrences
\ . . N

for which most beginning teachers are unprepared. This paper fo-

cuses on the differences which characterize fural:schools.and sug-
j K
éests ways in which teacher preparation programé\@ight train be-
, , )
ginning tedchers specifically- for rural schools. L
i , . , . . O
Section I ) . ) ’ e

¥

' ‘ -
) . . R N . . -
Broag responsibilities and skills are expected of: teachers_inu.’g

—~\

- rural schools® Elementary teachers work across grade levels and

o .,‘./- N . 3
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secondary teachers work across content areas. The elementary

teacher may ha%e grades /& F, and 8 iq one rooﬁ and the secon-
dary teacher might teach sewveral math and science courses. Such

ﬁide—rangihg assignments can be either the source of the frag—
. ] ‘ ‘ )

mentation and panic that Emiiy felt or the opportunity for the

integration of both content areas and age groups of children.

In many rural schoors, there are no special teachers for
art: music, or physicai education. Regular classroom teachers.
frequently are expected to include these‘curriculum areas as
part of their instructional responsibilities: In #pme rural
schools, these areas ﬁay be eliminated from the cunriculom .
because teachers can not or will not include them. ' s

StudentASErvices such as guioance or special-educafion of;

ten fall{prlmarlly to the regular staff because of the absence

of highly specialized support personnel. While most teachers -

‘.

may have had a brief introduction to exceptional children and

may have a passing.acquaintance with counseling skills, they
. A '
.rarely have enough tra1n1ng in these areas to prov1de other

;"

than stop- gap services. Teaahers in more populated areas_also

often partlclpate in such serv1ces, but. they.have access to éd—
&

r

vice from specialized experts. Rural settlngs place a tremen-

~
'

,dous.range of demands on teachers Those who come with little

job experience are often at a foss saying "Nothing preparedime

¢

ﬁor'this! { Where's the reading consultant, the gu%dance counselor,

and'the phys ed teacher? 1 canlt do all th1s There's not enough

-

]

" time or help and.I.doh't know how anyyay!" ;o . .

£
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There are several ways in which teacher preparation pro-

~ ’ :
grams can help prospective teachers prepare for the breadth of

responsibilities expected'in rural schools.

.

N
\, . ’ \

A. Increase the humber of content areas in which students are

\

AN
¢

prepared to work.

A \
The biology teacher must become at least a science teacher

and preiérably é science teacher with an additional‘:area of ex-

pertise, such as history -or. math. The élementary teacher must

be able. to work. with the total cuyriculum without .-assistance from ¢

. specialists.

»*

"B. Increase the age ranges with which studénts are prepared

of v < .

.
LN

to work. ;
Lo WoIR. _ ’

Teachers in rural schools are expected to work with a broad-

er range of ages than teachers in cher school settings. Several
#

T -grades in one room are common in the elementary school. 1In the .

?

" secondary school where .many courses may be offered only every
other year: there are students from at least two and often three
or four grades in a course, In addition to working with students .
‘of different ages, teachers.must be- able to provide instruction
, to students with varying‘entry skills.,

3

C. Develoé students' skills in integrating the curriculum,

i

Connecting content areas in the curriculum through topics,

themes or problems is one way to decrease the fragmentation of-

ten experienced by teachers in rural schools. Arts, social
. ‘ \ - -
-4 , ) ‘
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studies and liteYature might be integrateéd in a "humanities"
program. ‘Writing, compﬁter usage, and math all might be
taught as the use of symbol systems. Or a secondary school

might choose to teach advanced math as needed, as an integral

—

part of advanced sclence courses rather than as a separate
course needing another teacher at a différent time. Teachers

in both elementary and secondafy schools can develop topical

,

\curricu}a in areas such as social studies, science, literature,
home economics and industrial “arts which are taught to integra-

ted age groups in three or four-year cycles. Specific.topics
can also provlde a school or. classroom focus which 1ntegrates )

’ -

content areas. For example, a school mlght study ”1nventlons
by reading, inteayiewing inventors and users, 1nvest1gat1ng the
legal'pétent process, determining a locally-needed invention,

trying out processes of inventing, etc.

In other words, programs preparing teachers for ruralischools

need to develop generalists. Implementing programs which rhn

counter to- the trends toward spe01allzatlon and dlfferentlatlon

is a task which is difficult but necessary to the quality of school—

-

ing in rural areas. In mOst cf¥ses, teacher preparation programs
wohld not change drastlcally, but rather would modlfy emohases .

Integratlve studies semlnars methods courses which look at 1nte—

grated or 1nterd1sc1p11nary programs for schools academic area

rather than spec1al subject majors are all ways in Wthh programs

‘ '

can work toward developing teachers who are prepared to undertake

. the broad responsibilities of rural schools.

-
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.. may be counting and inspecting the cars in the sch oi yard, " . .

N 4

winter. School dances maysbe community affairs drawing people

SectiontII ' - ) N

\

Teachers in rural schools are expected to enhance the
close relationsHip between the school and the community.
School board members might be in and out of the school at

L) [ .
any time to look at’ the yater pump the superintendent wants
. : ;

to repair, to check on some old texts a teacher wants to re- , . !

‘ - ‘ . . *
place, or to say hello to the new teacher. Community members

. » f

commenting on the relafionship of teachers' 'salaries to the

’

age, number and make of vehlcles The bus driver cook, | ] -~

,n

custodian and teachers often have chlldren or grandchlldren

in the school, increasing and/dr complicating their school , ,

connections. . ’ f'

*

also have a real sense of

4

These community members may
ownership of the lbcal school. In many rural” areas the, school.

is the primary municipal expense, the reasen why local taxes

maysrgo up or down, and one of the few constantly visible con-  ° : .

sumers qof tax dollars.  Many indiQiduals as ‘well as'elected or 1
appointed representatives.may ha&e g say\in school operatien.

7 ghe rdéal schpel and its staff maf.also be expected to fill,
many of a cdmmuniry's needs for seciaiizing, in addﬂtion.to'its
\needs for formal schoollng q’As the largest meeting place in the .
community, the school building has*multlple functloné and needs

to be avallable for, ébmmunlty use of classrooms as well as use_ - ,

of the. usual public areas such as the 11brary dr gymngslum A .
basketball team can pyovide the- prlmgry ‘social activity ih a long -

\ .
. B

of several generations. Arranging for ctraveling COncert groups,

~ ~"10"~ ' o




setting up craft shpws and onganizing Saturday movies are com-

\

munity responsibilities unexpecded by teachers not prepared to/
teachQin'rpral schools. Teacber‘preparatien prograhs'cagfhelp
' » . R

participants understand and dnticipate the special relationship

LY
2

between rufal Schools and their communities. ‘o
A. _Increase students' understanding of the roles of the commu- ‘
— P

nity iw American schooling. . - .
L 2 ' N
‘Most studegts come to teacﬁer preparation programs with a nar-

row view of commurity-school relationships basep on their own ex-

-

perience. Additionally, this experience most often has not. been
. ‘ . ’ L]
‘exp15red in relation to students' expectatlons for or de01s1ons about

their professional life. The issue of>xhe relatlonshlp betweén a
community and its schools_can be a part of existing courses on the

. . o, . 7 . ‘
sociolbgy or philosophy of education or the base fof’ﬁew courses 1n

' the functions of schools and' thé role of the commupity in determins

~ v

AN .

_ing those functions. . . . . .
1 Ll . ,
‘ . - -t »
- .

’ ’ - . h ’ !

B. Increase students' experience with close felat}onships between
M o

* ’ . P \

a community -and its schools. ’ , : ;
T - . N ™ ’ 4 N LT '

_Although course work can broaden awareness of the issues,” ex-

PR

*

perience in the setting is important for understanding and decision-
v

" making. Teacher'trafnees need.an_opportunity tp assess their re-

o . < . .
sponses to community expectatlons. In order to experience the re-

-~

. : ol .
ality of these expectations 1t is probably necessary to ave re- @

.
~ ©

sponsibilities. in a schdol that bring the student in close contact _

.t

&Wlth .the comﬁunlty Student teaching. 1s generally the on¥§§}eqrn1ng

experlence 1n which these responsibllltles are p0551b1e Therefore

N

it gs panticularly important  that students.thlnklng.about working in
. . ‘ . &

- .
i Y ©

- 11

-
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rural schools have at’ least one practicum experience in a rural

* school. These experiences may be of varying lengths and one month
in a community may be long enough to understand its expectations.
However, the primary fdctor in the usefulnesy of the experience is

the extent of a student's responsibilitie

*” Section II;[&, / , -

¢

have little awareness of either the differences amoné riral commu-

- v

nities or the characteristtcs of rural communities in geperal andnv_

k)

s

ties are isolated in some éax,/'Some are also insulated, drawing in

5

their implications for work in rural schools. Most rural communi- \/

+

) .- 3 . '» : 3
on themselves and rejecting ideas, values, or resources, from outs;de(

[N A
Others are experiencing an in-migration which brings ¢ommunity con- .,
“ ’ T y coL
fllct espec1a11y arouh& issues related to scHools. A new teacher

who looks in vaip for ”ﬁ;estaurant to Have %r@ﬂ?ﬁ@i coffee after
P
¢ ‘ w - v.ﬂg ﬁk S0t
9 p.m. may feel culture, shbbk which* exacerbéﬁ&$a%%e normal stress

~of any newﬂjob Drlvldgﬁto the city for a movie or the bookstore

i s

can add to weekend exhaustlon and leave less time for reenervlzlng

~

'l'. ’.’. N '
for the week,ahead. ’ : Lo 1; .t
'h / While a young teacher new 1n 4 rural community may feel isola-

ted and lonely, heYor: shf may at the same wime feel squeezed bagéhe

r

close watch of the community. Whose car is parked at whose house

’

X é@.ﬁhe evening-cdan be the topic of .community conversation. Becoming

. »1%3 - . - .

,a‘ invoilved member of the community is one possibility for teachers
‘}‘ rf?fl- ‘ ' - ) .

1n rura; areag} Wi 1drawing into greater isolation or going away

for all soclai and cultural aqglvities are also common directions
-74‘

.

! . . . . . \ .
Many tedéhers in training who contemplate working in rural areas
-/ « N .

S8

*for‘teadhers unprepared for living in rural communities. a

’ v v
-

A
’s ' K]
3
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A. Increase students experlence in rural’ commun1t1es
] 4 . " »” J=
* Although class d1scussions¢about other persons experiences

r'd

simulatlons, and films can be useful, most important ‘are personal

4 L 1 1
' i experlences in rural commdn1t1es Weekend tr1ps'to several different

kinds of rural communities can be arranged~\ A-readihg class can b
'go to a nearby rural school for a day to assist teachers adminis-

[} € * .

ter1ng informal reading inventories. Other kindsoof rural school
participation such as runnﬁ f1eld days or pfbv1d1ng substltute \

assistance for teachers involved in staff development act1v1t1es
/ ' - .
can be arranged. Most important are extended periods of 'work and/

or student teaching which include living in the community served

by the rural school. ‘ .
. . .

~

B. ' Develop students' skills in accessing information and other

. ' M : -
resources. =

\/\

i
|
Many students feel lost w1thout big lfbrarles and translate . ‘

geographlc 1solatlon to professional isOlatlon‘—“There are,at least

-

two ways that teacher, preparation programs can ass1st students in *

— developlng skills used to access information. One is to proV1de
courses in the n\3>of computers and the information gystems avail-
able through them. Another LS to expose students_to varloui#ﬁgurces .

of professlonal 1nformat1on such as_ ERIC professlonal associatlons,

R

-and professional journals and to ass1st them in developlng their own
+ < -
networks of resource peopl§;

C. Develop students' self- Quffic1ency ' 4/

Central to successful teachlng in rural ‘areas is self-sufficiency ’

- which may be at odds with the interdependent world, Students need to
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» -
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i ‘l

be comforxaﬁle with themSelves and be able to spend profitable time
A = ) N

Qfone without depgpding on far-gway friends or the kihds 5f social

' T, .
as. -Courses which .

activitdes 'available only in more populated are
. t . .
help participarnts pfobe their values, continually assess skills, and:?

- k3
.

. r . - 3 1
« % build self-confidence are’particularly important in teacher pre- |
S : .- .

- . . .
. ¢ baration programs for rural- schools. - _°
d - . ”
Self—sufficieTt teachers prepared to carry out the broad re-
\ sponsibilities of schgoling‘in rural communities where they con- )
N o .
sciously choose to live are the most important resource of rural
schools. With modifications %p,requiremgnts, coursework, agg stu-
dent teaching experiences, teaghéf/pnepargtion programs can help . \
provide these teachers for rural schools.
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