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¢" . INTRODUCTION. « :
. . . , W .
During the_;aéf three years, the Winnebago Behavioi Analysis Program
Qﬁﬁms had,.-as its goal, theldevelopment, implementation, evaluation, and*

T

* dissemination of services and strategies for improving the educational
services for handicapped fudents in small, rural school districts which'
may or may not serve minor%ty students. Specifioally, the WBAP has .
been charged with (1)) the!|integration of'handicapped children into the
regular classrooms thrcughidevelapment of effective teaching programs and
sys tems for moqitoring student progress; (2,& continuation of school-based
programs for handicapped children in..the home environment through 4
development. of effective fahily training programs; (3.) rapid remediation
of academic and-social skill deficits in the resource room through the .
development of an efficient instructtonal, drill, and assessment package; -
and (4:) continual reassessment and analysis’of academic and social skill
levels of handicapped children through the development of ongding criterion-
related accountability systems which would be maintained in the ¥esource
room, regular cla§sroom, and home environments;.

The program's philosophical base is a reliance upon educational
programming which produces replicgble effects upon the behaViog of each and
every target individual as measured by observational t acking systems
which are based upon the'observable criteria and objectives of\the individuals
and institutions responsible for reach target subject. Thus, the WBAP,
has divided its services into four components;. a’curticulum management
system, a peer tutoring program, a family training componént, and an

» inservice training program. Before summarizing the activities within

summarize the major developments within each'éqﬁpgpent:dhring the entire
three year span of the-program. !

Component I: The Curriculﬁm };anagement System ' : H
. N » . -

/ The general purpose of the Curriculum Management System (CMS) is to

assist the special and regular educators in assessing the nedds of students T

allow for the monitoring of student progress. Minimal objectives are :
specified in major currigular areas; available supplementary materials ,

each component during Year 3 of the WBAP, the following pages will . ™

vho are-mainstreamed, provide assistance in planning remediation, and : :b, .

/r(, ..

and-ideas—ior—memediation—are—keyed—to~each—@inimal—objec&i&é;—apd—ééuaentsf
themselves racord and track their own progress through the curriculum. | >
Teachers .receive inservicdng on how to use the information from the students'
daily progress charts to plan supplemental and remedial activities to meet
the individual needs of mainstreamed and regular students. In addition,
more in depth assessment of student skills i¢ keyed to particular patterns
on progress charte, resulting in the design of addit+onal; -remedial programming.
A Resource Center of materials has been developed fox teachers' usa. '
Products Deyeloped: a tracking system, catalog of materials, Resource Center,
and manual for teachers has been developed expressly to meét the neéds
- of 7the Winnebago Scliools (keyed to the objectives in their curricula). .
A manual on how to deyelop and use similar CMS's has also been developed !
for use by other schosls or classrooms which would like to replicate, the CMS.
or..  aspects of the ™S, s . . ')k

d - L -«

Evajuation Strategies: the variety of .assessment Strategies liave included . o
daily measures .of student progress on the self-recorded student trackin

. charts, records of -teacher use of materials andjsorrelations between™
materials used and needs of students, a multiple baselin% study of

4 |
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the effects of self-recording'on mastery rate of skill acquistion

in reading and math. < ,

-

Component II: The Feer Tutoring Program.

The Winnebago Peer Tutoring Program ‘have been developed to help o

. assure the full participation of Specia: Needs'étuaéntg in regular classroom

activities by providing.guided practice in areas of skill weaknesses.
The 2 components of the program include a "Basic Skills" component to
supplement reading, math, and spelling instruction and a "Content Areas"
component to agsure progress in secondary regular education clagsrooms,
Although professionals might be needed to implement either program,
initially, paraprofessicnals and even students can maintain them easily .
once established. Tutoring sessions are very structured, with pre-assess-
ments of performance and placement at an approfriate level in the

’ )

’,

- program (basic skills) and daily mcnitoring of performance and tracking

of progress by tutors. Tutdrs are trained. to carry out tutoring tasks » '

_including recording anq graphing, praising, correcting errors, asking N -

appropriate questionsy etc. . .

Products Developed: manuals explaining all details for replicating

the program (2 manuals), tutoring materials such as tutor

booklets and games used during tutor tr2ining have been developed

and can be received from the program. -The curriculum used in the- ‘
basic skills program is explained in the trainer's manual.

Evaluation Strategies: §tudent'sAwwork“»aswdisplayed~pn~Jgiiy~graphs*oﬁ“
progress represent the method the trainer uses to evaluate the
effectiveness of. the prgram on students' skill acquisition. *In

.addition, the WBAP has ‘used pre-post-test assessments using nofm-"
referenced tests to evaluate the overall effectiveness of : Py o
tutoring on skill growth Cgontrols~were tutees; hecause n¢t all. tutees
received instruction in all areas, those areas not tutored were ,
"control" behaviots). PFinally, three major single—suﬁqut design -
evaluations were made to investigate the effects of tutor training. -
on tutor behavior and tutee performance, to evaluate the effects
of the secondary tutoring program on grades in the regular classroom,

and to eﬁélﬁ@;e two diffexenf approaches to structuring c¢he

math curriculum. :
L)

»
. *

Component III: TFamily Training ’ ) ~ .

~ -

This component, as Component IIL, has developég into two ‘separate
aspects or projects.  The Family Tutoring Program.has developed and ~
implemented procedures to teach parents te work with their children "at home
in math, Teading, and'spelling areas. This program is monitored by the .
child's resource Toom teacher and inyolves studerfits working with their '
parents.on a datly basis. The structure of the program is quite similar to

the peer tutoring program, where parents or other family members are

_trained to work with their children. The second Family Training-Program

has ‘evolved into a home~school program in which parents are trained to

work with their children to improve their (the children's) behavior in school
or at home. A Daily Report Card Program in which parents prempt 4nd consequate
fmprovements in their children's behavior has béen successfully

cf
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¢ ' implemented and evaluated for two years. A unique aspect of this program,
' and one that has made it Very effective in the Winnebago School, is the

fact tliat the program has been developed to work with various levels of ’ .
. parental dnvolvemeat. . - _ ¢ ' ; )

. Products Developed:,ﬂa manual detailing how to implement a Daily Report
MR Card Program with various levels of parental involvement has been
developed. In addition, a description of how" te replicate the Family
"Tutoring Program 1s also available.
¢ . . ¥ . .
‘Evaluation Strategies: A variety of single-subject research designs have,

oy been wtilized .to evaluate the effectiveless of both programs.
\ v N -

»  Component IV: Inservice Tia{niné

Y

Inservice Training has undergone some changes during the three years
. ‘of the program. During all three years, -WBAP staff have assisted teachers
dacquire skills at managing and individualizing in their classrooms. In :
‘“Years ] and 2 courses for college credit were offered in behavior and class- 3
roomrmanagement and were taught at the Winmebago Public Schools. 1In
thése classes, teachers were asked to develop and implement projects to
practice skills that would assist in mainstreaming Special Education
students. In Year 3 of the WBAP, the majority of inservice traianing
(in addition to in-class consultation) was integrated within the other
components of the pregram and was condutted in a workshop fashion with

e e

— schqol staff, During Year 3 -additional training was carried dut with - - ‘
personnel from other schools as part of the program's dissemination . .
- activities. , . . L . )

Products Developed: In addition to the teacher training materials which
are integrated into the manuals explaining how to develop and im- -
, " plement each componeént,” the WBAP has developed an Observer's
. (‘ Training Manual to be used¥in training paraprofessionals (or téachers)
to obsérve and record behavior in a classtoom.

Evaluation Strategies: During Years 1 and 2 the evaluations of this com-

ponent consisted gf single-subject research designs either carried
out by program staff or by teachers enrolled in courses. These :
studies evaluated the effectiveness of the strategies developed to
assist the 1ntegra510n of Special Needs youngstérs. During Year 3
the major evaluations were dat. collected by WBAP staff, as described
. later in this report.
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'Initials

RB
MB
MB
PB°
MB
TC
ve
FC
1D
ME
CF
WG
PH
DK .
NK
\ SK
GM
CR
v NR,
~JS
DT .
cW
RW
. RW
DW
MW
SwW
BD
- DW
DR
DF

_Js
DF
T py
TB

A

Initials .

N 4—;«~~Many~s%udents:at—winneﬁago received services—fromall—four coms=
ponents of the Winnebago Belavior Analysis Program, although some .
received services in only two or three of the projects. rhe

Summary of Seryices to Ghildren during Year 3 (1981-1982)

tables summarize the tiumbers' of students receiving services,

Grade

’ *

BT
LD
LD
-LD
LD
EMH
EMH
LD
LD
iD
BI

s
OV ~yOowm

: LD
LD

LD

LD

EMH

LD

. LD
\J LD

LD

LD

LD

LD

~e

Handicap N

-

{Behaviorally Impaired}
‘(Learning Disabled)

(Educable Mentally Héﬂdicapped)

their grade in school, and, when appropriate, their handicapping condition.

k

SO OF U UMNORONONF O &

LD
LD
--LD
HLD
LD
LD
EMH
‘ EMH

Couwwu o

Totals =

3 students, 5 EMH, 2 BI, 24 LD

14 elementary, 17 secondary

Winnebaéo Peer Tutoring Program (Component II)

r3 -

érade . Handicap .
11 LD
9 EMH ;
6 - o
) 7 ——

.

Resource Room Students (Component IV and It Inserﬁice/Curriculum‘Nanagement)

-~

.
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"\. SL "[‘ - —— . )
. ML : 7 -— '
— —_ Voo o 6 m—= ‘
- Lz 6 - '
AB 5 - "
v L 6 T -
' DH 6 EMH :
X -DW 6 LD S
N T vC 7" 1 EMH w—t
- RB P 5 BL
Cox WE 6" LD
K TC 6 EMH *
-// CH 6 LD
’ DR 8 EMH
™ 2 ’ T oe=
MW 2 . ‘LD ‘
SW 5 ‘LD
SH 5 _— :
*+ .M 6 ,» LD . .. 3
. Totals = 23 students
Family Training\Program (Component III) . * . ¥
Initials Grade ~ Handicap
. AF 2 - ‘ -
WE 6 LD
oM 5 A
’ SK 2 LD
. KE > 9 ’ -
DW 6 LD . *
* BD 3 b LD
W 3 -
CF 7 - ‘
o W -2 LD s S
’ RW 4 LD o
WG 7 LD e
JK _ 1 - o )
CF / 8 +BL - .~ N
RB ; / 5 . BI .-
cW . 1 LD
" Js . 11 -~ LD .
JN 10 ) EMH ' '
'.'I..W~ 2 /./ -
“Totals = 19 students .
Panily , Program (Component IIL) ) .
Initials——- - Grade ~— v—-Handicap. . a. ,W,_;.BM.MW
% ) .- N . 2y .
: ve . "7 EMH
TC o 6 - EMH
7 . . ’




- K s |
WG ) 7 LD v
RB*.. «, 5 ' BI . ° .
NR o, 7 LD s
WE N 6 D« e -
_SP 2 e T ;
, | Jr T — A .
PH -, . ' . LD . :
* DR, . , /g/ EMH . .
DW . 6 1.D
SW_.~", . 5 LD R .
. e ) . ’
' - Totals = 12 .gtudents ’
» ’ e

## Students P Crade

Totlals
\

. b DAY © ‘o‘ .
Students Scrved Divectly Through Dissemination Activities (Components Il, LFR) |

South Sioux City High School

"’

Regular Educatien Students Receiving Inserfvice Training (Component
- N ’ ‘ ’

- .‘
<.

3252 studgnts

~

.

. .

35 students (19 tutees)

5 Special Education (3.EMIT,

"2°1D)

.
A

Sioux City, Iowa = 22 students, all Special Education . :
: ¢ . 4 D, 18 MDE (BMR) - ‘ &
. Walthill, Nebraska = 1 Special Education Studert (multi-handicapped)
. . o .
; ¢ A total of \34) students were directly served by the WBAP during - )
. . 1981-1982." Of these students, 59 were Special Needs students who ‘ -
: were receiving additional Special Education services. Through teacher . P -

wotkshops and other dissemination activities, additional students were .  ° )
also indirectly served. ’ . . . ' .




COMPONENT 1: CURRICULUN MANAGEMENT SYSTEM .- > " - o

~

Accomplishments Proposed for Year 3 . ’
« ’J . v

4 . »

1. Finish evaluating the effectiveness of thg CMS ate tracking student behavior‘
" and make modifications based upon-data. . ,

) : . .
L4 . »

2. Develop a student self-monitoring system to cBmple;e the CMS.

-3, Finalize the secondary CMS.
RS

€

4. .Develop J"mapual for administrators of other districts to use -jn

. developing their own CMS. ‘ L . -
B . '. : ) T . }‘"
-0 5. Provide for teacher maintenance of the system. A -
. . b . X
6. Dzsséminate/ﬁﬁs materials. - < ! .
' \ AT c ' :
Modifications in the Curriculum Management, System . e Y

* hd o

] . e
Major modifications took place in\the Winnebago Curriculum Management System,
during Year 3 of the project. Although a tracking system had been developed
to assist'teachers in daily and long term planning, results of Year 2 evalua-
tions noted some problems in the, implementation of the CMS: . ¢

~ *

A . .
! o LooA majgfity of teachers, includingithe tesource room Special Educator, f/i)
did not correct é%udenfs work daily--in fact. some teachers did not ~
"+ even corrget work weekly. ,Thus, students' work was not tracked; ‘
and ‘teachers were largely unaware of the needs of their students. N

.
.

. 2. Most teachers did not require mastery of skills taught in the Y
curriculum. Students were allowed to pass from.assignment to
assignment with little to,no regard to whether they had mastered . s
‘skillsl. . . . .
’ Son - N
3. Scatwork given students, Qargigqlarlz§mahxstreamed Special Education
. Students; was not corrclated to the skills they needed to work on  — — 7~ ¢
but, scemingly, randomly sclected.: : .
4. Anccdotal "data" indicated that teachers were not awarc-of the )
! individual needs of their students--what skills ‘they were strong | °. ;-
in and what skills they were weak in and in which they could use i .
additional practice. . . i _ ”// . ;
A} N . . . { .
(Although the above contlusions may seem a bit discouraging, yet there-had been
significant changes in teacher behaviop during Year 2 of the project. When
the Winhebago Behavior Analysis Program started in Year 1, the school had ooy
no estabkished curricula in any area--no math curriculum, no reading '
curriculum, *etc. Individual teachers "laught" as they wished, makifg work- :
v. sheets from day to day. The school had no reading program-éﬁeyeral<iif§s  C . . ‘

~,,;~.JQEyﬁggs}y_igmhgg‘ggggmghgjigﬁtinghousg_PLAN system. The WBAP was Instru- N
mental in getting the elementary school to adopt basal chricula"TﬁTEEEH“EHG"”"'““”“”“
reading,+in getting all studénts in the school--including Special Education

“ students~--assessed and grouped apprdpriatély for instruction. During Year 2

- of the project, cross-grouping in reading and math was effectively implemented,
and students were receiving instruction at an appropriate level. . Prior to ‘
this intervention, for cxample,s all students in a grade, for example first

@ grade, reccived reading insttuction as g¢ne group, with no rgaders.)

10

. . -




. " £ 8
. ' Because the major purpose of the CM§ is fo accelerate the skiIl® -~ ..
acquisition of Special Education students who are mainstfeamed in the regular
\ €lassroom ‘and to prevent and. remediate delays among all students, a more

. responsive system was developed during the Summer of Year 2 and impiemented
.and modified during thg_Fa]l‘and Spring’ of Year 3. JThis system included: ¢
C*;ii\ 1. A Resburce Cénter of maﬁeriais which could be 'checked out by all
. , _teachers in the school. The school, because of diiferences’in

- priorjties, had-not allowed any purchases of student materials by
the classroom teachers for several years. 1In additien, the . Lo
. * resource room was not well-equfped with commercial or téacher-made
- games, agfivltics, or cven Qorkshcets. The Resource CéQter was
) . developed because it was felt that little individualization could
A e . takF place without materials that could be used by the students
. b in the classvoom. : ! '

~

s2. A tracking system which w3s reviseq to be boéh diagnostic and a receﬁg,//f//

of student pfogress. . , L
. , ) . . o . //
ﬂ “3. A catalog of the materials in the Resource Center keyed o .the ob- °
’ jectives in the curriculum and to the studenﬁ§',e acking -systeni.

—

4. A set of simple remedial proqsﬂg;es~fb assure that mastery of skills -~

in the curriculum- takes placer

5. A‘gg;,oﬁ~prpcédurés to train teachers to use the'materials, thé
' —~—"¢atalog, ‘remediate skills, étc., as well as a program tq seadn |
~t students to.frack their own prqg%ess through the curriculum.
sclf-recording by students was undertaken becayse of difficultics
in getting teachers to track (it was thought that stydents recording . -
their own progress would.free teachers to spend their time' using
this information to remedbate and individualize). CC ‘
. . .
. Resource Center" . ’ ' 7 i .
) R . . o
s - .-During the Summer of 1981 the WBAP staff developed a'library of materials.
to be used by.students.in reading, math, language arts, and+in the secondary
: survival skills -areas. These materials were commercially purchased and -
‘ teacher-constructed and were largely materials that could be used by indi-
. vidual or S$mall groups of students .during seatwork activities. Many were
self-cortecting and self-instructing. Although the WBAP' ptirchased the. *
majority of these materials, many were thosé alrcady bought in Years 1 and 2
of the project.--In- addition, materials from ‘the resource rooms and from
some classrooms werc integrated into the library. )

3

-

The purpose of the Resouce Center was to allow teaghers to.check-out _ °
and use materials which would remediate skills or give extra jpractige on
those skills which students,were working on ‘dally. Thus, -all materials 4in
: the library were cdrrela§ed to objectives in the math and reading curriculas. °

-

Becausc the Winnebago Public Schools did not have an established langulge ~
e~ - ~—grEs cUTYiéulim, the WBAP developed a sequence of objectives in this area

and correlated the Resource materials to these objectives. Thus, a teacher
who was looking for some materials to reinforce a particular skill could very

*




' wﬁ/b/ﬂ/?fercnt cards or 'levels for students with different skills.

/////

N

4
)

»

. workbooks was used. Thus; dtudents tracked their progress through the

“manual when major skills are introduced. Cards in‘which student's miss

. and identify goal areas which need more practice--the cards are diagnogtic-

-

‘Tracking System

easily look up the objective in Jer/his-fanual and find a listing of materlalg
corrclated to the ohjective. i;gpsé/;he classes at Winnebago all include
students with a wide range of 11 levels--zll Special Education students’ are
mrinstreamed in addition t {ﬁi réegular ed students who may vary up to three M
grade levels in one cl , .the ability to check out matarials on’'a daily basis

fof‘nll students wo facilitate individualization and ‘remediation,

ion, many materials were included in the Resource Center which

allowed students at different skill levels to work tqgethar--games, for example,

' A snmple pagc from the catalog of materials is included in the Appen- |

dices. Teachers "ordered" materials daily (they &ould check‘them out for )

3 days), with the orders filled by the WBAP. Staff also kept track of . -
the frequency with which materials were checked out by teachers, who were )
required to request materials for . specific child (list the name of the

child/ren the materials were for. This allowed staff to determine if ‘
the materials being checkdd out were correlated to needs as indicated on the
student's/s' tracking card. .

Initially, all objectives in the reading and math curricu]a werc task
analyzed apd sequenced within major goal areas.’ For example, all word
analysis, word comprehension, detail comprehension, context clues skills,
etc., were task analyzed and sequenced within each level of the reading 2
curricuium. The same was donc in math--within a specific level, all
operations skills, word problem skills, geometry skills, etc. were
identified and sequLnLed Then, a tracking card was developed which showed
these objectives’ within the gpoal areas. As criterion tasks to determine
whether students were mnstening obJectives. progress in the students' — — -

’

curriculum's obj tives hy tracking their, pcrformancc on-Ctasks in LhLlr )
workhooks in math and rcading. v et ’

- - L4

,/ Y
A sample tracking card is 1nLluded/f\ the Appendices ., Numbers on the

card indicate pageés in the student “§ workbook. Major rows indicate . \
goal arcas--WA = Word attack-ot phonics skills, e.g. Thus, a teacher AR
reading this card can,quickly see what progréss a student is making and
what skills and’major areas a student needs remediation in. For example,
a number of skills in detail aomprchension were'not -mastered, this~woydd
indicate @ need for extra help in this area of recading. Or, & student's
card may indicate a pattern of errers in context clues--more practice would
be needed there. Finally, columns indicate’ lessons in the teacher's

many items in the same column would\indicate a meed for retcaching of
a compléte lesson. Because of the ways skills are organized on the tracking
cards, tcachers can caslly pinpoan SthlflL ObJQCCiVLa for remediation . ) oo

as well as recording progress. ’ -, <, T

Students werc trdincd te track thc;r own progress on these cards

.and, teachers were trained to-read the cards and select remedial materials
agzd on student performance. Ag soon as work in the students' workbook.

Ny : .
> ¢ - )

- . .
-~ . * " .




was corrected (hopefully daily), each student would color in the dot corres-
. ponding to the workbook page--green for mastery and ydllow if ~gastery was. "
not achieved. Students were trained to know when a page had been mastered—
teachers were asked to be consistent in how they indirated "passing” and keep
criteria for success at 80-100% correct. ‘

A simple remediation procedure was intxoduced to the teachers. If a
student received a yellow dot, that student§§hould be required to redo the ,
skill either by being asked to do an additional worksheet correlated to
that skill (and provided by the basal program) or by ordering a material

e - _riate materials, the teacher would merely look in her/his manual of
. "cotrelations" provxded by the WBAP. A sample page from this manual is

included in-Appendix C. "Ind1v1dua1' refers to materials which can be
used by st ents individually, and "group" indicates those materials used

. only by groups together. Numbers indicate catalog numbers for materials.

" Thus, a teacher would find the appropriate correlation, awd look up
the materials' numbers in the catalog--tnen check'them out{ After.a
student had finished an additional activity (80-100% corredt), Lhe\teacher
or the student would place a green stick—-on dot over the yelTow.ddt on
the tracklng card

[T

Students who were mainstreamed into regular classrooms would also
have similar cards, so that their teachers in the reéular classroom could
easily identify supplementary seatwork which would most directly benefit
them. In addition, the KResource Room teacher used the same system to

'C ) remediate and track the progress _of students she served for rcading and
math. grcqs\\\\\\\\\\\ -
’ .

.

-~ Some students in Special Education were not praced in the school's
regular curriculum (though most were). TFor thesec studel similar

tracking systems were set up following the specific sequence™of skills
taught in each long term goal area, Tor instance, a student in the .
Edmark reading program-woild have Iong term goals in word re ~gni tion., —
word comprehension (matching picture to word) , and sentence comprehension “\>\\
(phrase and sentence to picture). Additional materials could then be -7
identified from the correlations by looking in the major skill area

at the student's difficulty area unti'l tle appropriate materials were

located.

™~

u

Assessment, therefore, was an on-going facet of the CMS. Students
who were having diff{iculty with only one specific skill wqre identificed
. quickly. Students.who had more general needs--seemed to 1ave difficulty .
in a skill or skill areas also were identified quickly so that additional’
help could be given. This system also served to help the Resource Room
and regular educators in diagnosing more specific needs. 1In addi tion
. . to-the library of materials for student use, the WBAP developed a
library of norm- and criterion-referenced assessments whid¢h could be used
to pinpoint more specific needs. After looking at the student's daily
progress card, the teacher or resource room teacher could identify some

7 .

correlated to that skill from the Resource Center. To-find the apprgp- s,
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questions about the student's skills. For example, a pattern of errors
in SpCLlflL arcas might indicate a need to identify more'specifically the
skills ‘a student does and does not have in those areas. More generalized
error patterns might indicate a need for asssessments in different areas,
Once these general assessment needs had been identified, the teacher,
can refer to the assessment section of her/his manual to pinpoint those
evaluations which would help answer these questions. The available tests
are listed in this manual according to skill area and difficulty level.
A sample from the manual is included in the Appendices.

After these assessments had been identified and given, the results
would be analyzed and a specific remedial plan plotted, 1In doing this,
an additional row of objectives would be added to the bottom of the -
student's, fracking card. - : :
Finally, revievw of skills and remediation based upon performance on
revievw tasks is also built into the CMS. Unit tests are also plotted
on cach tracking card, and performance on these tests is tracked by students
and remediated in the same manner as daily work.

.

Training-

All teachers werc inserviced on the CMS in the following manner.
In small groups they were first given a copy of the catalog and the

.correlations of matgrials to the curriculum's objectives, and the

procedures for wusing the Resource Center were explained. Another
inservice explained how to read the tracking cards and gave tips on
how to remediate and individualize based on performance as tracked on
the card.

Cards were stapled into the front of back of the students' workbooks.
WBAP staff trained students within their reading or math groups on liow '
to track progress, with training rarcly taking over 10-15 mdnutes.
At various (unpredictable) times during the next weeks, staff members
checked charts to determine accuracy of recording and left reinforcing
"notes”, certificates, and sometimes small prizes such as erasers or pencils
based¢in tracking performance.

.

Products |
b The fo]lkwlng products were deyeloped and modified for this component
of the WBAP:

1. A catilog describing the Resource Center for use in the Winnebago
Publicy Schools.

2. A manual of the objectives in the reading, math, languagé arts,
and sccondary survival skill curricula at Winnebago, with a
. complete listing of all materials correlated to the objectives.

3. A manual describing the asscssment tools avallable and how to use
them to identify and remediate skill deficits.
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4. A manual describing the complete CMS for eac . teacher--how to track
progress, remediate, train students to.use phe system, etc.-

. to develop a complete Curriculum/Mana ement System--ftém Aimple-

+ 5. A-manual for others_outside the Win;;Ba o Publicfchzols on how
menting a Resource;Center_ngpsiiﬁ/ﬁ e system to develop” responsive

' © IEP'S. -

- . L -

- . .
> 6. A paper describing how to usé/zhe systéem by evaluating and tracRing

" progress in oral reading practice. Because evaluations of progress
were all made on written work, this system extends the CMS to*

' include how to evaluate and remediate based upon performance in '
reading in context--in oral reading.

'
.

Secondary Program .

’ v
During Year 3 of the project, the WBAP developed a sequence of ob-
jectives for "survival skills" in reading, math, and language arts in
the secondary area. In addition to this sequence of objectives, "the
project developed a Resource Center of materials, correlated these
materials to the objectives so they would be casily located, and traioed
the secondary resource: room teacher to use thes® materials. '

.

CMS Maintenance and Dissemination

N - .
. '< One of the WBAP's paraprofessionals who had been a pact of the developmend
of the CMS and was thoroughly familiar with the Resource Center, the
correlations, and the tracking system has been retained as a member of
the staff at the Winnebago Public Schools. Among her dutries will be the. -
- maintenance of much of the CMS--thc Resource Center check-out system,
for example. In addition, during the Summer 1982, the materials )
) belonging to the Title 1V after school tutoring.program (SAMPLE, teachers
3 tutor students) were integrated into the Resource Center and the correla-
-tiops and added to the manuals. In addition to the classroom and resource «
room programs, the SAMPLE project will also use the CMS to identify
. remedial and “practice activities.
The Winnebago Curriculum Managemedt System was presented at’ the
annual convention of the Association, fer Behavior Analysis in Milwaukee,
. Wisconsin, in May 1982. In addition, materials on the CMS were disseminated
at a workshop offered through the Western lowa Council for Exceptiopal .
{hildren in April 1982. . ) . : et ,

. v

i

Evaluation of the CMS

~

In addition to the criterion-referenced records of . progress prévided by
the students' tracking cards, the WBAP was int8rested in assessing the
effects of the system on student performance. A multiple Baseline across
subject areas- was used to evaluate the effectiveness of the CMS. )

In the first §2§eliné§§hgse of the .evaluation, staff members merely
kep?® track of the students'’ performance through the curriculum--both the

rate of tasks completed and mastery rate. Although the data f{rom only

Y3 A i1 ext Provided by ERIC
4. .
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two Special Edutation students will be bresanted here, all Special Edudation
students and a sample of regular education students were systematically
evaluated. Figures C-l-and C-2 show the rates of daily skills mastered
for two handicapped children prior to teacher and student training on the

CMS. ¢ . ,
)
A - Insert Figures C-1 and C-2 about here -
e = e ——————— e N _————————— ’ B
v Tracking phases indicate student performance rates after student and

teachrv training. As can be seen in Figures C-1 and C-2, moderate increases
in rates of mastery and inifial accuracy occurred in reading and sub-
stantial increases in mastery occurrad in math. A'line showing the-
“projected’ rate based on baselint rates is included on the graph for . 4
comparison. " In gereral, 'the math skills charted usually represented two to ;
«four pages of work while reading: skills generally répresented one page K

of work. . . . S

4 -
»

More detailed information on this evaluation of the effects @f S
self-tracking as well as the products produced for this component of

the program are available from the Projgct Director, VictoriaxMarquesen,
Morningside College, Sioux City, Towa. -
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COMPONENT 1I. PEER TUTORING

N v

Proposed Accpmplishmen%i for Year.3:-
1. ,Approximately 30 elementary aund seeondary tutors will complete/.
continue to work with Special Education students in.the classroom
. or resource room. : ¥

m—— -

2. Approxfmately 20‘elemen;ary Spécial Education students will
receive tutoring five/timéé per week, 15-30 minutes per day

in the classroom or resource room. A Y
' v M . v /

<

3. A tutoring program in the content areas for approximately tem "%
secondary students will be developed and implemented, with
each receiving tutoring five times per week, 15-30 minutes
each day. ' :

" .

-

4. Materials for training tutor‘trainefs will be prepared and
disseminated to interested edycators. )

5. Materials for tutors (booklets, tutoring matertals) will be

prepared’ and disseminated to interested educators.

. 6. Three to four Speciél Bdtcation sites- will be identified and the
tutoring program replicated at those sites. '

L3

students -receive tutoring each day in.one to -three curricular areas (math;

» . .
, 7. Winnebago educatoiys would Le trained to take over and maintain .
the tutoring ;rogram. y .

‘8. Evaluation data will be collected on ﬁPe repiication sites. *
Winnebago Tutoring ﬁ;oéram——fhe Basic Skills Program oo g

L Sy - : "\
- During Years 1 and 2 of .the WBAP, the Basic Skills Tutoring Progran
was developed, implemented, modificd, and eyaldated. Tn this program

spelling, and reading) based on their needs., Students are initially assessed

to determine placement in the program. Skills are those in which students
need additional practice and overlearning, not initial acquisition. Tutoxs
do not teach new skills. The math skills in operations, numeration skills,

“and applications involve flash card tasks with review cards in each

flash card "packet". In spelling; tutors read the word', the word in the
sentence, and the word again, with’ 10-20 words per packet. In reading,

‘students select high interest reading materials at their instructional-in-

dependent reading level afid read orally for 15 minutes; the tutor then
asks 3 comprehension questions over the reading material. TFox students
tutored in all three areas, math and spelling tutoring occurs on one

day, reading practice on the next:

. T

- -

-~

' -
Tutors are trained to present the tasks in an appropriate manter,

record errors and graph performance at the end of each session, prailse

good work frequently, and ¢orrect errors effectively. If, tutoring in

reading, they are also taught how to ask good comprehension questioms.
~ . . - <

. .




.we had anticipated that the quality of tutoring would no doubt suffer.‘ .

’folders. The tutoring Supervisor looks at these grapns to. determine //f“

E > . N . . H
.o :
. * . " ’ «

" -~ N . . ] ". '17

o

Thus, the program is one that is, easy for the tutor " rainer" to manage-- )
after initlal placement and tutor training,.the trainer monitors briefly :
to make sure the tutor is following procedures and reads graphs to determine

_ when' mastery has been acquired--when new packets or books at a higher - .
readibility Ievel should be selected. Tutoring' takes place in a tutor ~ -
center CGntral to both the elementary and secondary school. F

During Year 3 of the project,ll tutors and 12 Special Lducation tutees
were took part ., the program each day,. five times per week. During this
ye , @ paraprofesslonal working with’ the WBAP carried, out afl but a few )

the evaluation act1v1ties of the program-=training, mo;?;og}gg,——f—*’ :

placing students at an appropriate point in the program; Lracklng pvogress. ‘
. -
Modifications were made tﬁiétrgamiiﬁe the program, The placément test

in math was improved, new trackivig charts were develqped and mastexry criteria
for progressinto the next step in the program were changed (théy were
raised based on evaluations of performance on review packéts). In addition, ‘
a monitoring system to assure mastery and maintenance of tutor skills was /Q
also developed and implemented. The math curriculum was considerably : -
revised, with many skills broken down into smaﬁler steps and otheys added T
(some were subtracted). A more detailgd system for reportlng student’
prbgress to parents and teachers was also developed.

Program Maintenance

The paraprofessional who had been respons1ble for maintaining the peer
tutoring program during Year 3 of the program fNs been retained on staff \ .
as an aide to the Special Education program. In this capacity she will { : ,
be able to maintain the program as it ‘has operated in the past. Although .
the project had anticipated moving the program into the classrooms (see
projected accomplishments) with classroom teachers taklng over primary
responsibility for the program, maintaining the Tutoring Center is a
much bétter alternative. With staif turnover.very high, and With the
amount and types of activities.that normally take place in’'the classrooms,

N "

Program 1‘-.\1.«1‘.@&1@" )
On-going daily, assessment of student performance is agsimportant

componeft if the Basic Skills Tutoring Program. Tutors (and somectimes
tutees) record their performance daily on graphs kep. in their tutor -

when students have mastered skills and when new packets must be placed

in the folders. This data on skill.mastery is then recorded on a -

master tracking chart by the supervisor. A sample student graph and . + !
tracking chart are included in Appem-ti¥X T,

. -

Ih addition to these daily assessments of student progress (upon which
decisions were made concerning future tasks), the staff conducted pre-’
post assessments to determine the effects of the program on student skill
acquisition. Similar pre-post data have ‘been presented in progress
reports for Years 1 and 2 of the WBAP. Wide Range Achievement Tests, )
Slosson Oral Reading Yfests, and Peabody Tudividualized Achievement Tests ,
had been given in the fall and in .the spring to evaluate progress during . .
the school year. Because of the lack of control with this procedure, '
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it is diff[cult o attribute« the regults of the pre-post tests to the effective-
ngss of ‘the tfitor ng program. Some students in the peer tutoring program dorlng
Year 3 also were in the Family Tutoring Program in home.and all received .
assistance tlrough\the Curriculum- Management System. Although it ‘is dlfficulL
to attribute gains on these measurés to just the tutoring program alone,

Special Education sﬁgdents recalving tutoring as a group made the following
gains: -

1. Qn«mﬁth subtests, range of improvement was from - 0.0 - + 1.2,
. _~“with an ayenege gain of + 9.9, . . * ’A
-7 2. on réading suptcsts, range of 1mprovement was from -0.4 — 1. 3,
with an average gain of + ¢, 7. . . .

a ) v

’
v

3. On spelling subtests, range of imprOve%ent was from +0 2~ +0. 9
with an average galn of + (.7. . \

Results of consuﬁer satisfaction evaluations given tq tutors and tutees. at the
end of the Spring semestet indicated that both groups enjoyed tutoring and
wanted to'be involved in the program again.. “In fact, many of the tutors and
tutees were volunteers to the program during all three years.of the Winnebago
Behavior Afalysis Program. When asked to describe what .they enjoyed most
about the pregram, tutors listed that they learned to help;gZher students or °
that they learned how important it is to help cthers. When asked to describe
what they liked least about the program, tutors most often listed a sk111
area which they liked least of all, & g., "reading ause it's harder.'
Many students said that they" felt they also improved their basic skills
because of their 1nvolvement in the program. A - .

%

. Secondary Tutoring Program : T

3

During Year 2 of the WBAP, the staff began to recognize the need for
a tutoring programlo help sccondary Special Education students who were
mainstreamed into content area cowrses (all students were mainstreamed).
The outline for this program was drafted during the summcér of 1982 to °
be ready for implemenfation in the Fall. As planned, pegr sutoring would
take place during study halls. ‘- When Fall semester began§£§§?ever. the '
Winnebago Public Schools decided to eliminate all study halls:-students
were thus dismissed from school early. Because of the new policy, the€ program
could not be implemented at Winnebago; there was simply no time in the students'
schedule in which tutoring could take place. CoE

*

Because the staff wished to see the program implexented, another ™ site
was located; and the neccessry approval of the schoot obtained.  Thys, the
secondary tutoring program, in the ‘content areas, was 1wplemented at the
South Sioux City Senior High}%chpol In South Sioux City, Nebraska; during

the second semester of Year 3. :This school is the only high school in a
c1ty of 21,000 people approx1mately 16 milies from Winnebago.

* ‘Sixteen tutors and 19 tutces took part in the tutoring program.
Most students attended the Tutoring ‘Center three times a week, though some
attended twq times a week, and others attended daily. Five  of the tutees
were Special Education students who were mainstreamed into regular classrooms.
Of these students,. .




»

The remaining tutees were regular education students, with a wide range of
general skill levels. Some care was taken in recruiting students who needed
help in a particular skill area but who were not generally poor students

in order not to identify the program as one just for Special Education students.

- ~

) 'Before a student ‘entered the program, his/her’ teacHer was contacted B
and "baseline” information was obtained on the student and on the class.
Teachers filled out 1nformation sheets on their class and on each studeqt
(see the forms which follow In addition, on a weekly basis each teacher
who had at least one student in the program was asked to fill out an aotivity
sheet listing the assignments and work to be done for the .coming week.

The tutor supervisor then fillled out a weekly calendar listing the activity

and tasks the student would complete during the tutoring session. Although
students were~reqiired to also keep track of assignments, and the studerts
became very accurate at doing so, the informatloﬂ{Trom the teachers allowed the
program to function much more efficiently.

Courses in which students were tutdred ranged from bookkeeping to’
child development, English; Spanish, Electricity, Family biving, and Algebra.
As cach tutoring.pair entered the Center they looked at the calendar which
told the students the materials and task to be used during the ‘session; A sample
calendar is included following this page. Tutors were trained to carry

, out three simple tasks dyring tutoring--a teading and questioning task, B

~

a questioning task, and a memory task. The reading and questioning task
was similar to the reading task in°the basic sk~lls program; however,
questions were asked ab0ut,bne per paragraph’'and tutors were trained to
be unpredictable--not always at the end of the paragraph. The questioning
task was used with problems in math and written assignments and required the.
tutor and tutee to read the "problem' together. The tutor then would watch
the student work until the student fade an error or asked for help. The
memory task was a format used with flash cards, spelling assignments, vocabulary
drills, ctc., and was similar tc‘Lhc math task format in the Rasic Skills
Program.

g t \’ ' 3

Both tutors and tutees participated in tutoring trnining, to téach

the tutors the task formats, error cofrection procedures, how to ‘record
progress, ask good questions, and praise correct answers. In addition to these -
short lessons (which ofcurred during the tutoring sessions from time to
time), the lesson contained a short study skill which the ‘tutee was to
practice (and received points for practicing) Study skills included recording
assignments and’ scheduling work to be doné on a weekly calendar, finding the
main idea and using advanced ‘organizers in reviewing materials, and rewarding
oneself for studying (following the schedule). *

93

»

After looking at the daily calendar and gathering the necessary materigls,

students worked for 50 minutes, recording responses to questions or problems.

and at the end of the session graphing the percentage of questions or problems
answered correctly. These data were used to determine subsequent work. The
tutor supervisor was responsible for making up the weekly charts, monitoring
tutors during tutdring, and recording attendance and points for practicing
study skills. Points were turged in every 3-6 weeks f{or school' supplies and
readlng materials,' some ‘purchased by the project and ‘some donated by local
merchants.

y

” . >




- used as well to determine the ‘point at which tutoring might cease . .

. students showed 1mprOVement in both homework and test grades during the
‘time they were in the tutoring program, For example, Pete improved from

Among the evalpation procedures used to assess the effectivencss
of the program (in addition to progress as plotted on daily graphs),.
teachers were asked to report weekly gradés on homework, tests, attendance,
in-class participation deportment, and study skills. These data'were N

for those students receiving !short-term" assistance.

Program- Evaluation Data " !

Because students entered tlie program at differe‘% times im the
semester. = mulriple baselne design across'subJects was used to
scigntifically validate the effects of the program. Again, tutees
:in this evalua'tion study included bBoth special needs (educable mentally
retarded and learning disabled) students and regular educafdon studénts.

In the data preserted in this, report (randomly chosen from the study),

two students were in regular education programs (Ted and Toni) while

Pete was ‘being tutored in a class in which he was mainstreamed. (he is
classified Lducable mentally handicapped). Tutors were volunteérs and .
were matched, whenever possiblé, With tutees being tutored in a class )
in yhich they were currenlty enrolled. Tutce=Tutor palrs remained the .
same throughout the study. Most tutces entered the program because they
were currently receiving "0'"'s or "#"'s in a course. - .

-

“~

A copy of the evaluation forms filled out by classroom teachers
may be found in Appendix T. Of the 19.tutees servéd by the‘project,
all showed fmprovement "on at least one measurce of achicvement (c.g.,
test grades homework grades), and the mean grade improvement afterv
tutoring one nine-weeks period was 1.0 grade points, or an average-of
one letter grade. On the other hand, tutors' grades did not decline
bgcause of their-participation in the program. The mean grade earned
by .tutors diring the semester prior‘to tutoring and during the semester
of tutoning was the same.

. .

Figureq T-1 and T-2 summarize the results of the wultiple baseline
achicvement data for'threce secondary tutees, Ted, Pete, and Toni.

During the previous semester, Ted and Pete had "earned" an "F" and Toni
had earned a "D-'| in the ‘classes they were tutored in. All three

a weekly mean of 1.3 ("D") on homework assignments during bBaseline to

a mean of 2.1 ("¢") during tutoring. Two students, Ted and Pete, clearly
improved on the weekly composite grade reported by their classroom
teachers after they, entered the program.

. U e Y T G Y48 S S e T S G T S e S A W T g T —

* ¢ . ' .
A consumeT satisfaction questionnairetﬁg:’;:::;\}b teachers,

tutors, and ‘tutees during the final week of classes (Finals week).
Mean ratings by tutors, tutees, and teachers to these questions
are summarized in Figure I=3. ,On an additional question, 93.75% of the

B




GRADEPOINT

f#

AAVERAGCGE

3.0

2.0

“uOA%BAgﬁLIﬂE °

| TED (ENGLISH)

b

.

A 1 i I\ P i e PN §
- - % . b

-+ |0—0 HOMEWORK| -
. |&-O TESTS

o | WEEKS ~
Figure 1. Average gradepoint earned each week on tests and quizzes and homework during
baseling-and.tutoring conditions by 3 tutees in. the Winnebago Tutoring Progran.

Teachers jveraged all homework/tests during the week and assigned a weekly
grade. A= 4.0,-F = 0.0. . ‘
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.Figure 2. Mean gradepoint earned each ‘week during baseline and tutoring conditions by 3

O

tutees: in the Winnebago -Tutoring Program. Mean gradepoints were calculated by
averaging gradés turned in by classrogm teacher%. Teachers assigned.ﬂee‘}y
grades in attendance,. participation , homework,, tests, in-class assignmentis,
deporgment, and study*sk14]s. A = ﬁ.OJ;F.= 0.0.
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. church in inner-city Des Moines. This program is an outgrowth of an .

oy
.

ok 94.73% of the tutees said they would proBably participate in
the»prfggaha e next year. - ) T

-
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Dissemination Activities ) -~ . . s s ¢
. ' - C o .
Tn addition to the tutoring programsfat Winnebago Public Schools .
and South Sioux City High School, five classrooms in Ghe Q{oux City, 4
Towa, Public Schools also served as dissemination sitGs fo0r the
Baéic_Skills Tutoring Program. Four clp%srooms for elementary-age
éducable mentally retarded students (in Towa Mentally Disabled Educable)
and one self-contained classroom for learning disabled elementary-age
students .replicated thé Basic Skills Program. In all five classrooms. * !
teachers received inservicing on the tutbring program. Students were
tutored in their classrooms in one or more s 11 areas- (redding, matly,
spelling), and Special Education students served as both tutors and tutces.

. Because of the short time in which these projects began, pre-post °
testing. to determine skill acquisition based ‘on the tutorihg program
was npt conducted. Instead, WBAP staff used the daily progress’
measures to evaluate the. effectiveness of tutoring. Results.of these
evaluations and informal discussions with classroom teachers were in-
strumental in formulating the final modifications which were
made to the tutoring program--changes in curricula, more flexibility in
monitoring of tutoring procedures, and the development of writjten guidelines
for integrating tutoring goals and objectives into students’. ipdividualized
education plans. ¢ ’

In total, twenty-two students and five teachers took part<in these

replication activities. In addition o inservicing, each classroom received
materials to develop the spelling.packets,-math packets, and some
high-intefest, low vocabulary reading materiils to begin a reading library.

‘An additional replication site is heginning this fall in Dés Moines,
lowa. »One of the paraprofessionals who served as supervisor for the »
South Sioux City program and before that worked with the Basic Skills .
Program in Winncbago has begun a before-school tutoring program at a

already succeesful breakfast program which serves over ome bundred

. students, many from a grade school close to the church, As this program

‘begins, a number of Special Needs youngsters have already begun to be
tutoring. As in the original program (as well as the Sioux City rep-
licatiohs), students are tutored in math, spelling, and/or reading - .
each day. This program is being funded by the church and through - .’
community donations. i

Additional dissemination activities included presentations atbt at
least two conferences--the Association .for Behavior Analysis annuhl conference
in May 1982 and 2 workshop sponsored by the Western Hills Area Eauca;}on
Agency in April 1982. Additional information on specific procedures. used °
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QUESTION #1: HOW MUCH DID . |
THE TUTORING PROGRAH HELP S o
[FPROVE YOUR GRADES (0R ' '0F> .| : B (R
YOUR STUDENT'S GRADES)? :

\

TEACHERS

1
|
TUTEES e
J
1

UESTION #2: . HOW. HOULD
~ YOU.RATE THE OVERALL o
- TUTORING PROGRAM? - TUTORS

1

|

. .

TUTEES | . . | Y
1

i

l

" TEACHERS A L oo

’

. “Figure 3. Mean consumer satisfaction ratings by secondary tutees, tutors, .and tepchers in the Winnebago Tutoring

e o o . PPV

Program, 1981-82 school year.




in either tutoring prégram as well as the results of Year 3 or previous
years' evaluation activities may be received by contacting the *

Project Director, Victoria Marquesen, Morningside College, Sioux City,
Towa., ) . ’

Products - ) - -

.

- s

In addition to written reports summarizing the resulpg\of formal
studies evaluating the tutoring programs, the following products were
developed in this component of the WBAP: . ) ‘ .

1. A manual detailing the complete ogeration -of the Basic: Schools’
program, including procedutes for developing a program,
replicating ‘the currigulum, training tutors, and monitoring
the program. An audio-tape is currently being produced to
accompany this manual and will be available in January -1983.

2. Tutor materials, including a booklet for tutors in each
skill areaz-math, spelling, and reading. In addition, the

. tutoring games used during training are also available.

3. A manual detailing the complete operation’ of tlre Content Areas
. program, including procedures for developing the program,
replicating’ training and monitoring procedures.

4. ‘lutor-Tutee bookléts outlining cach tuto}ing skill and .
including information on study skills trained. ”
These materials are availahle through the Project Director 5

upon regfiest:

-
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COMPONENT 111. FAMILY SERVICES . s ; s

Projected Accémp]ishments for Year 3

A’ Eami[y‘Tutoring,Proéram _ . o - SN

1. Train 8-10 additional parents in reading and/or math tutoring procedures.

2. ,Recruit in-school personnel (teachers) to implement the program in .
their classes. . ' ‘ e T

* 3. Train 1-2 staff members to implement program in their classes.
~ 4. Evaluate the maintenance of skills and participation oerearGZ‘pareﬁts.
Contact other schools about conducting trainer and/or fami]y:workshops.

Conduct dissemination workshops at 3-4 other school sites.

BT,

Evaluate the effectiveness of dissemination worksﬁpps. .o S

-

B. Fami]&'TrainingAProgram

1. Continue training 8-10 parents.

: 7 h\\Z. Develop audio cassettes for use in training sessiop%..
3 Recruit 1—é in-school staff members to be Frainers.~' - .
4.\tT?aiQ_1-2 staff member§ to implement thé program. _
5. Evaluate the mainteng:Ee of skills of past family péﬁticipanté. K _' A
. bsanadh P .-
6. ' Evaluate the effectivehess of training-materials. - 2
7. Modify énd.coﬁp]ete trainer's manual #nd materialsi.
8. Contact other schools about trainer workshops. b :
é. Conduct dissemination.workshops at 3-4 other school sites. X

10. Evaluate the effectiveness of dissemin§tion’workshops. ‘

.  Accomplishments for Year 3

A. Family Tutoring Program

) At the Winnebago Public Schools, ten families, including twelve handicapped stu"""
dents, were trained during the third year to "tutor their handicapped. children o
in the home by rehearsing basic skills in reading, math, and. spelling. -
sIn the overall program format, training began initially with home visits by

the Family Consultant. After these initial visits, home training was gradually

faded out until the fami]jes were conducting tutoring in t@e home based upon

\
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- informatjonkfrom,thejr‘pnoghess through;the<CurrishlﬁmgManagéﬂknt;System )
and materials sent. home with the student by the student's resource room

o te aC!;\ler . ; i e e .

- , It .
The teacher's task was to choose ‘the appropriate high-interest
reading mater{dls and math and spelling packets, i.e., those materdals
which are commensurate with the child's current instructional level.’ In.
almost all cases, materials used were those injtiallyfgeve1oped and used

in_the'project's in-school tutoring program. : L

3

R

; : . ' v

Thus, family members do. not provide the initial instruction on a task
to the student, but rather review and rehtarse with the chHild skills that the
child has already been instructed on in school. In math “and.spelling,

¢ family members were taught to properly position themselves, -present the
stimu1i (show the math card or read the spelling wdrd), wait fgr the child
to respond (by writing the answer), and either praise corréci‘ﬁequnding
or correct the error-using a trained correction procedure. In reading,
family members were trained ta sit beside the child as the child reads,
deliver general and descriptive praise, correct errors and.ask three: ":

different comprehension questions, the answers to which theé student writes
2" down! The students' written work, then, can be brought back to the . % o7
. resburce room teacher, who will use~it to help ‘develop future "homework". K

te .

Evaluation of the effectiveness of the program was a -continuous

on-going process based on the students' performance on the written 'work at home éf{

and daily work in the classroom. In addition, the family consultant .. Tu“a

conducted a more controlled study to assess the effects of home tutoring
on students' progress in math, spelljng, and reading. Results of this

~ research showing the effects of the, program on the skills of threé handicapped
students may be seen in'Figures F-1, F-2, and §-3. In the Baseline phase-
of the study, the family constltant tested the students' performance in '
the three skill areas. In a multiple-baseline .design across curriculum
areas, the trainer then began the Tutoring-Tests-Visits-phase by training
the parents to use the procedures desxribed earlier in this 'section. .
Training consisted of.giving verbal instructions, modeling. tutoring with
the student, and giving feedback on aotual performance of the family
member. The trainer visited the home weekly, collected the permanent o
products (written work), tested the student on theé tasks assigned that }
week, and gave verbal and graphic feedback to the parents, leaving the
next week's materials.. Figures F-1-F-3 show that students skills improved

B \\\\during this(phase. o /

** Insert Figures F-I, F-2, F-3 about_here

- - " S b Ay - N G S8 e Y WR e T G e T T SB 0 Ne  e S8 0 e WS

In the Tutoring-Tests phase, .the trainer discontinued hgme-visits,
criterion-referenced assessments based on the weekly assignments at home
were instead conducted in the resource room where the student exchanged
his/her weekly permanent products and tutoring materials with the ‘teacher
weekly. Feedback and praise ‘were given to the student and a phone contact
or note was sent home to the parent. The student thenwas responsible for
bringing home the next week's tutoring materials. T

_data collected and displayed on these graphs ceased, as weekly post-tests

Finally, in the Tutoring phase of the study, the types of weekly test

-~
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.seemed to have little effect on frequency.

specific ‘to the tutoring tasks were not given. Instéad, the choice of

tutoring materials and assessment of student progress was made by the
regular in-class curriculum assessments. Weekly feedback to the student
and parents was maintained; however, and weekly permanent product data
from the home continued, The frequency of home tutoring, therefore,
could be monitored. Figure F-4 frohysample students in the ‘tutoring
program shows the maintenance of tutoring in theihome‘through-the
various phases of the study based on the permanent product data either
gathered in the home and given to the trainer during home visits or
written work brought to school by the students.. Aithough the number of
home-tutor ing sessions varied from week to week, fading of home-visits

................ e e cmmmm—cm o ——————— L
Insert Figure F-4 about here -
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» In conclusion, the Winnebago Behavior Analysis-Program was successful
at developing and impTementing a low-cost in-home tutor¥hg program®hich
was effective at improving the basic skills of 'students in the Special
Education program. Because the program was closely interwoven with the
school's Curriculum Mapagement System, the selection of activities ‘for
tutoring at home was relatively eas; for the Family Consultant to make--
and for the resource room Spetial Education teachers to learn to make,

In addition, the program required little maintenance once families were
trained (usually in one home.visit), since monitoring could take place

at school. Finally, although training workshops were not conducted outside,
the Winnebago Public Schools, ‘both resource room teachers were trained

in degeloping and maintaining the program.- Both teachers will continue

at the Winnebago Public Schools after the WBAP.ends, and both will be able
to continue-the program. D

The specific procedures employed and additional data on the Family
Tutoring Program were disseminated in presentations at the Association
for Behavior Analysis annual -convention in Milwaukee, Wisconsin, in
May of 1982, and at a meeting of the Western Iowa Council for Exceptional
Children in April of 1982. Further information is availahle by request
from the Family Consultant. '

B. Family Trainind Program - -

Thirteen families of handicapped students and{ students.at’ risk for
handicaps (referred for evaluation) were trained to use the Daily Report
Card Program to facilitate mainstreaming .at the Winnebago Publi¢ Schools.
In addition, four Winnebago teachers weré trained to each frain® families
to émploy the program; one’ social worker was trained to train the teachers
of four other handicapped students; and twenty teachers, grades one through
twelve, weré trained to manage the teacher's role in the program with
one or more stduents. . . . .

h
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The originalk version of this program was, deve]oped by Schumaker,.
Hovel, and Sherman (The Daily Report Card Program, Lawrence, Ks.: H & H
. Enterprises, 1977). The program was revised and cons1derab1y mod1f1ed
and. expanded by the Winnebago Behavior Analysis Program to serve students
" of all.ages, special education ‘students who may have Timited comprehens1on,
read1ng, and/or computation skills, and to involve their- families who .
may have similar skill deficits along a continuum of participation. In addi-
tion, the program has been altered to be sensitive and effect1ve within
a non majority cultural environment.

3

The Daily Report Card Program prov1des detailed’ 1nformat1on re-
grading the student's school behavior. - The student carries the card from
class to class daily. Each of the student's teachers records, on jthe card,
with the stduent watching, how the student did in class that day Based
on the information recorded each period, by the teachers, the stydent
earns privileges (sometimes at home, sometimes at schoo]) '

The behav1ors which are "graded“ are p1npo1nted by each of the students“
teachers. For.the mainstreamed Special Educatiom-student, the Daily :
Report Card Program serves to bridge the gap between thé Specia) Educatiopn
and regular classroom by pinpointing and training those behaviors which are
expected or “normal" in the regular classroom

The Program is des1gned to be successfu] with fam11y involvement
along:a contintum of participation. At the highest deveT the parent =,
givef the card to the Student in the morning, or leaves it for .the
student to remember to take to school, The student then br1ngs the»
filled-in card home each day and the parent de11yers at-home privileges
based upon the reaching of da1]y criterion. At the lowest leveliof '
falily involvement, the family is simply sent periodic ‘feedback about the
child's performance, but the child's daily behavior is reinforced at
school by the teacher.” Minimal and moderate family involvement include
combining home and school involvement more equally. Sometimes the family
would handle the program's mornIng routine and the school would handle"
the after -school contingencies. Sometimes those involvements would be
reversed.. The Daily Report Cawd Program also has & family trainirig com-
ponent in wh1ch the families who have had'no, ‘minimal, or moderate in-
volvement in the past are trained to manage their ch11d's progrqm it a
- higher level of involvemént.

S N %

" Because of its success, the Daily Report Card Program is currently
routinely written into the, IEP's of most:of the mainstreamed Spec1a1
Education Students at the Winnebago Public Schools. * «.

During Year 3 the maJor focus ofrthe program was ¢o deyelop and mod1fy
training materials (including the manual for trainers) and to disseminate.
training throughout the-school*§ystem and to other local schools with
similar ‘needs. However, evaluation bf the program continved, and ®
students and’ their fam111es continued tg be trained. As the year ended,
the Family Consultant faded herself out.of the program as resource room and
classtoom teachers took over all parts of the program.

'y
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Although the results’ of other evaluation activities have been summarized
in. earlier yearly reports, one evaluation of the program conducted during
Year 3 will be discussed here. In this assessment of the effectiveness
of the program, the appropriate in-school behavior of three students was
managed using the DAily Report Card Program with three different levels
of family involvement. ,The three subjects and their families were:

1) -a high-school student with the highest level of family involvement;
(2) a middle school student with minimal family involvement; and (3) an
elementary school student with on-going family training tb bring a
minimally involved parent to the highest- level of family invelvement.

. For each of the families, an initial contact was made to elicit the
" highest level of family involvement. Families were _then assigned to
réceive specific training based upon their assigned level of involvement.
This, "assignment" was based upon family choice, family assessment of
student dnterests and routines, and/or previogs‘?ai]urE'to follow .

through™at a higher level of involvement.

A single-subject.reversal design was utilized to examine the effects
of the Daily Report Card Program on students' appropriate school .behavior,
and. the various conditions utilized in thé study and their effects on '
students* behavior may be seen in Figures F-5 aid F-6,

In the initial Baseline condition the teachers merely monitored - - -
students' daily behavior utilizing the Daily Report Cards. No. feedback -
was .given~to the students or their. families conterning the students” }
behayior. Prior to the Program phase all initial inventories were con-
ducted and._Families wereé assigned to an "involvement level™. Parent "1
was trained. to manage her child's in-school behavior with a combined
program of- morning prompting and afternoon in-home reinforcement.

Parent #2 ‘was trained to prompt in the morning and out the student's
card in a safe place in the afternoon. The student was reinforced =
_ at school for meeting the daily criterion. Parent #3 was trained to

manage the-child's ‘behavior at the highest level of involvement with
the trainer providing a structured system of reinforcepent training

_ for the parent.

¥
k)

. . ) ..

A1l students received class by class feedback, including praise from_
the teachers for appropriate behavinr. ) I )

: Y

When the Daily REport Card.Program was initiated for the three
students, their appropriate behavior in their regular classrooms
improved: As can be seen in Figures F-5 and F-6 average appropriate
behavior for the three-students improved from 43%, 63%, and 54% during
Baseline 1 to 66%, 89%, and 89% (respectively) during the Program. ‘
Further, for students 1 and 3 who returned to a second Program Condition,
the average appropriate behavior was 84% and 92%. .
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}; ) ) The results of this evaluationat the Winnebago Public Schools suggest
. that the Dam]y Report Card Program is a valuable tool for monitoring
" and managing the in-school behavior of mainstreamed Spec1a1 Education
. students in the public schools. .
In addition to the above described institutionalization of the Program
. at the Winnebago Public Schools, the Program was disseminated to a
number of other settings. One reSource room teacher at the Walthill /
/ Public Schools was trained to.use the program. This teacher's use of the
. Program was evaluated with one mainstreamed high school Educable Mentally
Retarded student. Resuits of this activity are available from the
. Family ConsuTtant.

) One ‘resource _room teacher and one regular educat.ion teachor at the
" . Dakota City Public Schools were also trained to use the Program. :
Pre-post test comparisons of these teachers' behavior are avalable from.
the Famity Consultant. In addition, one Educational.Service Unit _
psychologist has been trained to employ the Program. . SY .
‘Two workshops have been presented on the Program. Sixty-one teachers
and psychologists attended a workshop at a meeting of the Nebraska Council
. for Children with Behavior Disorders in Omaha, Nebraska, -February 1982..
Twelve teachers in a University of Nebraska resource teacher training
program attended a workshop given at Laurel, Nebraska, April 1982.

In addition, two presentations on the Daily Report Card Program were
**made during Year 3--at the Association for Behavior Analysis Annual Con-
vention at Milwaukee. Wisconsin, May 1982,and at Western Iowa Council
for Exceptional Children in Apr1] 1982. Peop]e following up on these
presentations and workshops have received copies of the Program s manual.
7 Copies of the manual are ava11ab1e from ‘the Fam11y Consultant. )
"More detailed evaluation information on the Program is also available from '
the Family Consultant. v
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COMPONENT IV. ‘INSERVICE TRAINING

(Inservice Trainming on thé use of specific procedures developed in Components
I, II, and III is reported in those respective sections).

Projected Accomplishments for Year 3

1. Continue trainihg with Winnebago personnel. During Year 3, an additional’
N . training program on individualization will be conducted.

2. Develop materials to assist in the classroom obserivation of participants
. in inservice training programs. . N w

3. Evaluate the effectiveness of inservice training components.

(Observes Training Program)

4, Train five new aides with the training program.

5. Collect data on the students and use data to modify their instructional
programs. ' 4 .

6. Disseminate observer training manual.
7. Disseminate results of observation-based interventions.

Two group workshops were presented during the third year of the
project. A manual of techniques of individualization was developed
- (available from the Project Director) and a workshop based upon this
marerial was presented to the entire elementary staff. A second workshop
was presented to the staff (eight teachers at the Winnebago Public Schools)
who participated in SAMPLE, a Title IV after school tutoring progran.
This workshop concerned tutoring oral reading. )

v
The focus of inservice during the third year shifted from the group
workshop or class format used in previous years (with the exception of
the two workshops described above) to direct supervision and observation
in teachers' classrooms. A large number of~these in-class inservice
’ activities were conducted, in addition to ongoing, informal problem
solving with the regular education and special education staff.

In the first gragle at Winnebagé, for example, WBAP staff worked
with the teacher to improve her skills at managing her class's behavior.
A number of disruptive acting-out and oppositional mainstreamed students
were causing difficulties for the entire class; and the teacher was
trained to post and recite specific classroom rules, to tightly
structure the classroom day, to provide criterion-related supplemental
activities (via the CMS), to deliver attention and access to free time
cont ingent upon rule-following behaviors, and to individualize schedules
.of reinforcers. Figure I-1 shows the direct results of this inservice
training on the teacher's contingent use of her attention and the effects
of the entire package upon the average percentage of appropriate and in-

Eg appropriate behaviors of all students in the classroom. Appendix I-1

*




contains the observation code employed.

— S S—

Insert Figure I-1 about here . ‘ ‘ .
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S ) Again in the same first grade class at Winnebago a group of good .
! behavior game classroom management packages were taught to promote general-
/ ization of these students' beéhaviors into daily phygical education, music,
‘ or art classes when students were taught by different staff and/or were
- integrated with another class of first graders. The three teachers
(PE, art, and .music) were trained to divide the class into five groups,
post and recite basic,rules, and award a ‘small prize to a member of each
group which did not break more than three of the rules during a given
class time. Both of these programs were maintaiped by all teachers
throughout the rest of the school year. P
" As"another example of the inservice training with regular teachers
who have mainstrecamed Special Education students, the third grade teacher
at Winnebago was taught by project staff to adequately integrate (mainstream)
° several students in"using a long-term reading activity center. The teacher
was trained to identify the skills appropriate for the center, identify
a criterion assessment to be used as a pre-test and to post-test mastery
of skills, pre-test each student for individualized placements in the center,
and individualize progress through the center according to mastery of
skill criteria. Inspection of the students' record charts indicated
that each child was appropriately placed and only one of twenty-three
students was inappropriately allowed to progress (on only one of eight
possible checkpoints).

In the fifth grade at Winnebago the WBAP staff provided assistanc;
for a teacher whose mainstreamed children presented low rates of mastery
and high rates of disruptive behavior. The teacher was trained to im- |
plement a godd behavior game classroom management program which require
groups of children to earn points through accumulating a given number

of intervals of appropriate behavior and increasing numbers of completed
work. Reinforcers were reports to home and access to, daily activity
periods.

Again in the fifth grade at Winnebago, the resource teacher was trained
to integrate a behaviorally impaired student with four regular peers
with whom the student did not engage in appropriate play. .The teacher
was trained to choose appropriate activities which were structured to
promote genuine social’interactions and to use differential attention

«  and time-out to further facilitate the increase in interactions.
while prior to teacher training an informal sociometric status scale
administered to the peers gave no indication of acceptance of the
target student, after tiree months of training the student had attained
a moderate indication of acceptance as evaluated by t:Z same scale.

In the sixth grade at Winnebago, where both the yegular peers and.
the four mainstreamed students had high rates of disruptive and opposi-
tinal behaviors along with low rates of skill mastery, the teacher was

. ’ 43“'\
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trained to structure ;hg‘class day, implemerft a good behavior game class-
' room management package with a reinforcer of early dismissal, and in-

dividqélize schedules of contingent attention. The teacher .(and a
succeeding long-term substitute who received no direct supervié;bn
from the project) used the management package for the remainder of the

. school year. Figure I-3-shows both a decrease in teacher attention
contingent upon inappropriate behavior'and a clear increaée in the per-
centage of student appropriate behavior  (sampled from all students in
the class). Appendix I-2 contains the observation code used in this
activit: : : T

Y
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Also in the sixth grade ‘at Wifhebago, an electively mute child
was taught to respond appropriately during group reading by training the
resource room teacher to hold.supplemental reading sessions with the
, target child and various peers from the)readipg group in orderf to pro-
\ gram generalization ofisral responding to the full group. The child
increased the percentage of responding from ten percent of the oppor- !
- tunities to eighty percent and increased-the rate of'%pbntaneous responges
~from zero to three per session. . ‘ R
As a fina) example of ‘WBAP  inservice‘activities in classrooms,
the staff trained a high school industrial arts teacher to use differential
attention, placing report card grades contingent upon. daily mastegxy of
criterion performance on work, attendance, and social behavior, and to
publicly post feedback on mastery.. The teacher was taught to use these
skills in @ wélding class and an auto mechanics class. The teacher
maintained public posting of mastery feedback of the class throughout the
final semester of the school year. .
The observer training manual employed in these inservice activities
is being disseminated upon request by the program coordinator, and the
results of inservice activities Are currently being prepared for

submission to professiofial journals. ) .
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_COURSE INFORMATION SHEET

- COURSE : /o " TEACHER DATE ¥ 198
. . . . — B 7h
1. IS THERE-A COURSE_snﬁLABus {PLEASE ATTACH)?
2. WHAT TEXT OR TEXTS ARE USED IN THE CLASS?
g » s
READABILITIES-
3. ARE THLRE STUDY GUIDES FOR THE TEXT (EITHER TEACHER CONSTRUCTED
< OR IN THE TEXT )?
) . 7
4. LIST THE TYPES OF ASSIGNMENTS GIVEN-THROUGHOUT THE COURSE : HOW OFTEN:
, READ TEXT" '
WRITE ANSWERS TO QUESTIONS/PROBLEMS
WRITE SHORT PAPERS .
WRITE RESEARCH PAPERS
A STUDY FOR TESTS/QUIZZES
OTHER: - .
L Y
5. (1F QUIZZES ARE GIVEN) WHAT ARE THL NATURC OF QUIZZES:
SHORT ANSWER __ ) . MATCHING __
ESSAY . FILL IN THE BLANK
MULTIPLE CHOICE TRUE/FALSE
DO QUIZZES COVER MATERIAL IN TEXT __ MATERIAL COVERED IN CLASS (NOTES)
OTHER . I
-
6. IS HOMEWORK ASSIGNED? WHAT TYPES OF HOMEWQRK ASSIGNMENTS ARE MADE (PLACE AN'H"
BY APPLICABLE ASSIGNMENTS IN #4 ABOVE)? HOW OFTEN?
[ \\\
e,
7. HOW IS THE DAILY CLASS STRUCTURED: LéCTUBE ‘DISCUSSION
INDIVIDUAL WORK GROUP PROJECTS/ACTIVITIES

OTHER

09




8. HOW IS THE GRADE IN THE COURSE DETERMINED?

>

PLEASE WEIGHT HOW .MUCH EMPHAéIS IS PLACED ON EACH OF THE FOLLOWING
. TESTS .
HOMEWORK
ANSWERS TO QUESTIONS/PROBLEMS
SHORT PAPERS

RESEARCH PAPERS \
PROJECTS
CLASS PARTICTPATION - .
OTHCR :
DO YOU GRADE ON A CLASS CURVE ____  STRAIGHT PERCENTAGE

OTHER

OTHER INFORMATION ABOUT GRADING POLICIES:
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HOW. TO FILL OUT THE COURSE INFORMATION SHEET

The purpose of the Course Information Sheet is for the Tutor Director to receive

information on the types.of dssignments required of students in the course, thé materials

used in the course, "and the teacher's grading criteria. . This information will be
used in developing the tutoring plan for an individual student.

This form should be updated, for each class, at least once per year. The sheet is
best filled out’ at a meeting between the Tutor Director and the course teacher.
However, when time does not permit, the teacher may fill out the form herself/himself,

*with the, ..sistance. of this information sheet.

1. Please attach a copy of the course syllabus to fhe information sheet, when one
is available. If the teacher distributes a schedule of when assignments are
due throughout the semester, that should be attached.

.. . ) S

2. List the names of the text or texts which are used in_ the class. If students
do not each have a copy of a text, please ask if one could be made available
for the tutoring program as long as a younaster from the class is being tutored.
After evaluating the readability of the text, the Tutor Director should record
readability levels on the information sheet. Teachers who are filling out this
sheet need not bother with "READABILITIES". '

3. If the teacher has developed study guides for the text used in the class,
place an "X" on that blank. \If the text itself has a study guide at the end of the

chapters/units, place an "X"\in that box. Ask if the study guides are assigned--. —\
do students write out answers\ to these questions, are they discussed in class, etc.?

Write the answers Lo these auestions in the blank space after #3.

4. Pplace an "X" beside each type of assignment that may be given at any time
during the semester. Please write in other types of assignments that are
made during the course (specval projects, e.g.). Then indicate (roughly
estimate) how frequenlly these assignments are made: daily, weekly (once a week),
2 times per week (2 X weekly), or the number of times assigned during the semester
(indicate with the number--1, 2, 3, 4, etc.). If the assignment is alway}
made or due on a specific day of the week (assigned Mon., due Fri.), please
indicate that.

5.t Place an "X" on the blank indicating each type of question the teacher may
include on a quiz. Place asterisks(*) by each type of question that is used
"very frequently"” or "the most often". Place an "X" by each type of material
which quizzes or tests are developed from. Indicate whicﬁv?s emphasized most
by placing an asterisk by Lhose items. Place no asterisk if all items with "X's"
are weighted approximately equally.

6. Place an "H" in front of all types_of assignments- listed in #4 which are assigned
as homework/may be assigned as homework. Write the answer to the question
"How often is homework given". .

7. Place an "X" beside each activity which occurs during the class period.

8. Write down the estimate of the percentage of the student's final grade that is

determined by éach of the items listed in #8. Write the percentage (50%, 25%, etc.)

beside each activity which is graded in the course. Please list other types

of graded activities, projects, etc., and estimate their importance to the

final grade. Also plce an "X" by the description of how grades on individual
activities (quizzes, papers, participation) are determined--is a curve used, etc.
You might write in the types of assignments which are gradéd in each manner -in the
blank if more than one approach is used. Space is Teft for an explanation of
additional grading policies or criteria. - :

61 L




#

PRE ASSESSMENT FORM OF STUDENT SKILLS

*STUDENT ' COURSE 3 TEACHER ~
DATE ]
Please rate this student's performance in your class during the last 2 weeks. Circle
the letter grade which you believe describes her/h1s performance in each of the
areas. "If you wish, you may write a plus (+) or minus (B-, for examp]e) by the
grade that you c1rc1e If a category is not applicable (e.g., no quiz was given
that week), please circle NA. *
PERFORMANCE AREA LAST WEEK - THIS WEEK
Attendance A B C D F A B C D F
Deportment’ A B C D F A B C D F
Participation A B C D F A B C D F
In-class Assignments A B C D F NA A B8 C D F NA
Homework A B c D F NA A B C D F NA
Tests/Quizzes A B C D F N A B C D F M
Study Skills A B C D F A B c D F
<
Are these weeks typical of the student's performance in other weeks?
h ’
{ Did you have the student in a class last semester? /
If yes, what letter grade did the student recefve 7’
'Please rank order the student'}n relation to other students in your class:
/ ’ .
, # in the class student's rank ‘
Please list any additional comments concerning the student's performance in !
your class which would be helpful to the Tutor Director in developing a
< Hitgring program for the student (why do you think this student is havina
" difficulty, what specific types of skills does s/he seem to have the most
problems with, etc.).
(N
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STUDENT TUTORING PROGRAM: TEACHER ASSIGNMENTS FORM

-

As a par% o;ché Stﬂaent Tuioring Program, students who are being

tutored will be learning basic study skills. One of the first of these is
°%o-keep an accurate Tist of class assignments. While the student is learning
this skill, we need your help as his or her classroom teaclier., Please fill

out this form and RETURN TO RITA CARTER in Room #10 by Morday AM of each

assignment week. This form will be used ta check the student's accuracy in

keeping track of assignments in your class, so please providé us with additions
’ and/br~ deletions as they occur. AS SOON ASYTHE STUDENT PERFORMS THE TASK

, WITH AqquACY,'YOU WILL NOT NEED TO CONTINUE YOU% PART, In the meantime,'

Wwe appreciate your cooperation!

. STUDENT ' CLASS
WEEK OF ' . PERIOD *

ASSIGNMENTS

Please noteé the basic information for class assignments, such as
Read page # in Chapter #, Homework, Quiz or Test, Paper or Report, etc.
‘You need not include specific requirements for the assignments. Please
lisy the assignment for the day it is DUE (not the day it was made). Thanks!
/ ' ,

WEDNESDAY: _

THURSDAY: ' . .

¢
FRIDAY:
|




INSTRUCTION SHEET FOR MONITORING FORM

The purpose of this form is to give us, in _the tutoring program, continued information
on the effectiveness of Ltuloring on Lh¢ sludenls' work in the ¢lassroom. This form
will not be shared with the student. If you have any questions about how to fill

out the form please contact the Tutor Director. You may be asked to fill out this
form on either a tutor or a student who is receiving tutoring. This student may

be receiving tutoring in your'class or in other classes. Your assistance in

helping us evaluate the program will make the progrqm more respons1ve to the

needs of the students. .

\;\
. ~

Performance Ratings . _ v
4 . : -

On.this form you are asked to assign a letter grade to the student s performance in
a number of different areas. You are asked to do .this for ‘the entire week (i.e.,
to assign . a letter grade which reflects the student S performanee .over the entire
week). In do1ng this you may need to average thq student s grades across several
assignments, quizzes, etc.

-4 2
In rat1ng each area, please circle the letter gradé you would assign . for the
student's average performince during the week and place a plys or minus after the
letter grade if this will better describe the Student's performance (B& D=).
If you.cannot rate an area because there wdg:>o opportunity dur1ng the week
(e.g., no quiz), please circle NA for "not p11cab1e"

Please consider the following types of criteria’in rat1ng each area:
-‘Attendance--both daily attendance and punctua}ity/tardiness ' o .
Deportment--following your classroon™reules, on-task or work-relgted behavior
Part1c1pat1on—-act1ve participation in activities assigned during class time,%work

in groups and with other students, part1C1pat10n during di'scussions, answering
questions when called upon, volunteering 1nformat1on and/or ,opinions

In-class Assignments--work completed during class. (Assign the grade you would
. give or.have g1ven for work turned in or evaluated 1nforma]1y during, class.’ \

Homework--homework (work at least partially completed outs1de c]ass) which was
turned in or due during the week .

>

Tests/Quizzes--average of grades earned for all quizzes/tests during the-week

1

Study Skills--utilization of study time (during and outside of‘eiass) 1isten1n§ skills,

keeping track of assignments, organization sk1l1s, ability to gat main idea e

from 1nformat1on presented, etc.
l
Comments
> .
Please use the bottom and back of the evaluation to list any commedts which you feel
ha1p clarify the grades you have assigned or other comments on the student 3
work during the week. ¢

After,comp]eting this Monitoring Form, PLEASE RETURN IT TO Rita Caxrter, Rm. 10,
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/ ) CLASSROOM OBSERVATION CODE

List all the students' names in the, top boxes of the data sheet in the order in which
the students will be observed. (i.e. in the order in which their desks are in the rows
or; in the order in which they are sitting around the circle, etc.).

Time~-sample the students' behavior with a 10-second observing period and a8 5-second
recording/locating the next student period as follows: Qbserve the first chlld
continuously észﬁb seconds; record the first child's behavior and locate the next
child to be observed during the next 5 seconds; observe the second child continuously
for 10 seconds; record the second child's behavior and locate the Aext child %o. be
observed during the next 5 seconds, and so on. Use the names at the top of each
successive column to dictate which child is observed next.

[

\ qvft
Use the daily report card rules (altached) as the definitions of child behavior,

If the student being observed durlng the 10 second interval follows all the rules

for the whole 10 seconds, a -} is placed in that interval on the data sheet.

If the.student does npt follow all the rules for the whole interval (i.e. there is even
one incident of misbehavior) a — is placed in that interval on the data sheet.

1f{ the teacher atlends to the student who is qurrehtly being observed, a circle
is made'around the -+ or the — in that interval ( (:) ‘QL\\<:> ).
of teacher attention orc as follows: T~

~

Definitions

Teacher Attention -

(1) verbal - Any time the Lleacher talks tg'the student being observed. This includes
praising the student, commenting about the student's work or behavior, or just '
chatting with the student. Thid includes yelling at the student or directing

. the student to do something. This includes praises, instructions, or comments
.directed to a group of students if the student being observed is in that group.

(2) Physical - Any time the teacher touches the student that is currently bheing ~
observed. Touching includes®pats, head or back rubs, or any other body contacts .
used to express affection or appreciation. It also includes things like pushing
a chitd's hair out of her eyes, or rubbing a hurt knce etc. It also includes
hitting, slapping or pushing, ctc. (ncgative forms of physical attention).

(3) Assistance - Any.time the teacher helps the child that is currently being observed
This includes looking over the child's work, giving her materials, answering o
question, fixing something that is not right with the child's work or task, etc.

It does not matter which form of tcacher attentiofl is observed. All forms are recorded
the same way, once per interval,

-

Calculations

Compute the Percent Appropriate Behavior for cach child by dividing the number of total
intervals the child was ob:served by the‘humbcr\of intervals in which ath twammcorded fe
Compute the Percent Teacher Attention to Appropriate Behavior for each child by dlvldlng
the number of total intervals the child received a 4+ by the number of total Intervals
in whijch a (® was recorded. for that child.

Compute the Percent Teacher Attention To Inappropriate Behavior for each child by
divlding the number of total Intervals the child received a = by the number of total
intervals in which a (:) was recorded for that child.
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(1)

(2)

(3)

(4)

STUDENT BEHAVIORS (DAILY REPORT CARD RULES)

STAY IN SEAT - The student remaing scated where the teacher tells him to sit °
' at-his desk, on the library steps, ctc.) unless he get ‘
from the tcacher to get up ands get or do something,
The student may sit on his leg, but must be facing front if he is
supposed to be sitting at his desk. Crawling under or on his desk 1is

not allowed. )

S permission

TALK APPROPRIATELY - The student doeégnot talk to other students or the teacher

while the teacher is talking or while the student is supposed to be
working, individually, without talking, unless the teacher gives
him permission. The student does not complain or refuse toc do work
and does not try to talk other students into not working.

FOLLOW DIRECTIONS - The student follows directions (does what the teacher

says to do) that are given just to him or to the whole class without
having to be told more than once. . '

LEAVE OTHERS ALONE - .The student does not touch other students or the teacher

and does not take or disturb the property of other students or-the
teacher withoyt permission. (This includes hitting, and taking things
kids' desks.) IF the student is supposed to be paying attention to the

teacher or working on his own, he wust not be touching -other kids or
their thinpgs even with their permission,
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» CLASSROOM OBSERVATION CODE

~N
List all the students' names in the Lop boxes of the data sheet.in the order’in which

the students’will be observed (i.e. in the order in which their desks are inh the rows
or; in the order in which they are sitting around the C|rclc, etc. ). S

Time-sample the students' behavior with a 10-second observing period and a 5-second
recording/locating the next student period as follows: Observe the first child
contlnuously for 10 seconds, record the first child's behavior and lacate the next
child to be observed during the next 5 sccohds; observe the second child continuously
for 10 scconds; record the sccond child's bghavxon ond locate the next child to be
obscerved during the next 5 seconds, and so on. Use: the names at the top of each
successive column to dictate which Chlld'la observed next,

Use the daily report cord rules {attached) as the definitions of child behavior.

If the sardcnt being observed duning the 10 sccond interval fol'lows all the rules

for the whole 10 seconds, o < is ploced in that dinterval on the.dats sheet,

If the student does not follow all the rules for the whole interval (i,e. there |s even
one incident of misbehovior) o — is placed in that interval on the data sheet,

WA
If the teacher attends to the student who is currently belng obse?ved, a circle v

*is made around the -+ or the — Lg,&htﬂ”lnlclval ( (:) or (:) ). Definitions «
of teacher attention ore as follqwisTt

— .
Teacher Attention ‘ :

(1) Verbal - Any time the teacher talks to the student Yeing observed. This includes
praising the student, commenting about the student's work or behavior, or just
chatting with the student. This includes yclllng at the student &r_directing
the student to do semething., This includes praises, lnstructions, or.comments
directed to a group of students if the student being observed is in that group.

(2) Physical - Any time the teacher touches the student €hat is currently being *
observed,  Touching includgs pats, heod or back rubs, or any other body contacts
used to express aflection o appreciation. 1L also includes 'things 1ike pushing -
3 child's hair out of her eyes,. o rubbing a hurt knee ctc. 1t also ‘includes
hitting, slapping ui pushing, cte. (negotive lotms of physical-attention),

(3) Assistance - Any time the teacher helyis the child that is currcntly being observe
This includes looking over the hild's work, yiving her materials, answering a
question, fixing somcthing that is not vight with the child's work or task, etc,

It does not matter which korm of teacher uttention is obseived. All forms are recorded -
the same W3y, once pur interval.

N
.

Calculations . _
Compute the Percent Appropriate Behaviog for cach child by dividing the number of total
intervals the child was observed by the number of intervals in which atgstwéﬁi78°°rd°d'

Compute the Percent Teacher Attention Lo Appropriate Behavior for each child by dlv!dlr

the number of total intervals the child received a -+ by the numher of total Intervals
in which a B was recorded.for that child.

Compute the Percent Teacher Attention To Inoppropriote UBehavior for each child by :

dividing the number of total intetrvals the child received a ™ by the number of total
intervals in which o (ED was recorded forsthat child. '
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Appropriate Behaviors for Sixth Grade Students, Spring Semester, 1982,

Come On Time « The student is in his seat (or place) in the .classroom when class
is scheduled to begin.

Follow Directions - The student follows directions (does what the teacher says to do)
) that are given just to him or to the whole class without having to

. be told more than once, or looks at work®assigned by teacher at least
once during the 10 second observation period. T~ )

Leave Others Alone - The student does not touch other students or the teacher
without permission. (This Includesuthrowing spit wads at a student,
hitting, and taking things off kids' desks.) 1If thie student is
supposed to be paying attention to the.teacher or working on his
own, he must not be touching other kids or their things even with
their permissioh, o . .

. @ ! ;

Keep Things Quiet - The student does not bang his books on the desk, slap or tap the
desk, kick things, or make any other noises with things that disturb
other kids or the teacher.

Talk Appropriately - The student does not talk to the other students or the teacher
while the'teacher is taiking or while the student is supposed to bn
working, individually, whithout talking, unless the teacher gives him
permission. . The student does not complain or refuse to do work :

» and does not try to talk the-other studefts into not working, * The
student does not holler out for help. ) . Lo g
- ) .

Complete and hand in assignment oh time - The student finishes his work (and hands
it in if it Is supposed to be‘handed in) at the time.set by the

~ ~teacher. - "

[

A




