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U.S. Department of Education. The content, however,

"= "4o8s hot necessarily rerlect the position oF policy of T

0SE/ED and no official endorsement of these materials

should be inferred.
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Introduction . -
The purpose of this manual is to serve as the Instructor's guide to

the text entitled, Minority Issues in the Education of Handicapped Child-"

ren, by Greenwood, Preston, and Harris. Using the Instructor's Manual in
concert with the Text it is possible for the course Instructor to conduct
an inservice training program over 12 sessions (12 weeks) with building
faculty. It is also possible for the course to be delivered as a regular
universfty course, with the addition of supplemental readings ana content
adjustments. .

The course is appropriate for both regular and special education teach-
ersl For regular education teachers the major benefits for their partici-
pation are: (1) introduction to mainstreaming concepts and P.L. 94-142, (2)
multicultural education concepts, (3) assessment and the concerns of minor-
ity groups with placement into special education programs, (4) speciai edu-
cation programs, and (5) language in terms of delayed speakers, foreign
language speakers, dialect speakers, and bilingual speakers. For special
education teachers, the major benefits are in (1) appropriaté design of in-
structidn i.e., formats of instruction,-and multicultural content in the
special education curricula, (2) 1earning sty]é issues, (3) school policies,,
and (4) organizing community resources.

The course can be taught. with as fe& as three teachers in a building
and as many as an unlimited number by the additional use of fiexible group-

ing and designating group 1eaqérs.

CH




s About the Materials

The MIIP ma.erials are comprised of: (1) an informative brochure, (2)

a ten-minute audio-visual package, (3) the text, Minority Issues in the

Education of Handicapped Children, and (4) this Instructor's Manual.

The Brochure ' ,
The brochure is a one-page overview of the topics and content of the ' .

course. The objective of the brochure is to provide a quick overview of
the program to a principal, teacher or other District personnel. The bro-
chure is the first tevel of orientation tp the program.

The Audio/Visual Package

This package is the main element in the orientation of personnel to
the inservice training program. The packagenconﬁgﬁns a ten-minute film-
strip in which a case is presented demoﬁstrating the problems, content, and
organization of the inservice training program. An audio cassette supplies
an information component eip]aining and highlighting the visual informat}on.
The package is best used as an orientation device with district and building
level personnel to enable a cost-effective presentétion of the program to be
made. Based upon this orientation and additional handout information pro-
vided by the person conducting the orientation, the decision concerning
trainee infenest; and participation in the program can be éffective]y ob:
tained.

The Text

The text, Minority Issues in the Education of Handicapped Children, is

the main element of the training program. "The text contains ten chapters

and related appendices that provide readings in ten specific minority issue

C e e em A Ak =W e e am—

areas in special education. The text has been organized so that in each

chapter the following is provided: (1) learner objectives for
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the chapter, (2) the readings, (3) review and study questions over the ma-
terials, (4) discussion questions, (5) previous commentary in regard to
the discussion queétions, and (6) teacher application tasks.

The“Instructor's Manual

¥

The Instructor's Manual provides the infonmation necessary for the

instructor to carry put the course. Thus, the Manual contains information
concerning the course materials, instructor options and requirements, eval-
uation options, pretraining considerations, training activd ties, posttrain-
ing considerations, and the maég?ials i.e., exams, and other consﬁmab]e ma-
terials used in conducting the course. The Manual has been developed as a
companion to the Text, thus, materials in the Text are not repeated in the

)

Manual and vice-versa. ~
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Course Oraganization Options

Inservice Training of Teachers

The materials have been origin811y developed for teacher inservice.
The course spans 12 two-hour sessions (See Table 1). The activities co-
ve}ed in each session inc1ude; (1) a brief introduction to the topic by
the Instructor, (2) a discussion of the material read, (3) classroom
application exercises, and (4) a mastery exam over the materials
prepared for that meeting. These activities.are repeated in each subse- 1
quent meeting and establish the continuity of the course over segsions.
This continuity can be noted in the flowchart covering the entire course
depicted in Table 2. ‘ .
" Table 1

Summary of Inservice Organization

Meeting # Chapter or Topic
Activity _
1 Orientation Overview of program; "Audio/Visual presentation
2 1 Introduction
3 2 Mirority and Handicapped Children
4 "3 Assessment Issues -
5 4 Language” Issues
6 5 Learning Style Issues
7 ) Educational Objectives and Multicultural

Curricula .
Educational and Vocational Barriers

3

9 School Policy Issues

10 9 Community Awareness Issues
11 10 Staff Training Issues

12 Extra Additional Meeting (Only if Required)




TABLE 2
Inservice Training Options

Start | Méeting 2 —— Complete at Meeting 2
1. Opening presentation (20 min.)
"} 2. Discussion (40 min) .
‘ 3. Application exercise (30 min.)
4. Mastery quiz (30 min.)
Meeting 1 *
Orientation
for trainees .
Assign Chapter 2
(Inc]udgs pre-test) v Reading
v . Meeting 3
Establish
weekly
meeting
Schedule
* | Meeting 12 |
rE— Repeat cycle - Extra (if required )
through (Posttest) ‘
. Conplete Meeting 11
Pre-testing ’
of trainees
v
Assign Chapter 1 . Stop
reading for first
meeting




Chapter Mastery Concept. The course has been designed around the
Personalized Sjsteﬁ of Instruction (PSI) approach in which mastery of
units of chapters of material is a central concept. Mastery is demon-
strated by trainees by passing at a high level, 902 correct, a'short.
exam after the readings in each unit. Trainees who score below this
level are referred back to re-study the material in question. They\sub- .
sequently return to reyake the examination until the 90% level is achieved:
This must be done before the student moves on to the next chapter of ma-

terial. Thus, the instructor is assured that students are demonstrating

knowledge of the written materials.

A second concept built into the materials is a generalization process rang-
ing from mastery of chapter content to implementation of the course principles
and activities in the school or classroom. To foster this process, group
discussions are conducted over the material in each chapter, where the
trainees have the opportunity to génera]ize their readings of the material

- .
to verbal discussion. This also allows teachers td¥combine new knowledge

with past classroom experiences. The assignment of application tasks is the
. third step in the process. At this point, teachers are required to attempt
to use the new assessment strategies, to design and carry out a component of
a multicultural curriculum, evaluate school policies with respect to minor-
ity and handicapped students, etc. At this point the course content is gen-
eralized beyond the levels of awareness and knowledge to the level of teach-
ing skill, “ -
As explained shortly, evaluation materials are built into the program

so that the instructor can assess the degree 6f succeéé ét the mégiery, d%s-rr

cussion, and application levels and to assure an overall effective program

11




for all trainaes.

University Course 0pt1on

-

The MIIP materials have also been used as the core materials for a
three semester hour course in Special Education at the University of
Kansas. 1In this case 16 class meetings were conducted, each approximately
three hours long. The organization of the course is outlined in Table 3.

g Table 3

Course Description

Course: SPED 0789 Current Topics: Minoiity Issues in Specfal Education.
Background:  Within the last 5 years a number of specialized topics have
developed with respect to the special education of minority
and cross-culturai handicapped children. These topics have
been expressed in terms of: (1) new procedures in the edycation-
al process, (2) legislation with respect to educational r1ghts,
(3) court cases concerning equitable opportunities for minor-
ities in special education, and (4) the development of minority
advocacy and advisory groups within speeia1 education pro%es~
sional organizations e.g., CEC, APA, etc.

Course )
Objective: The purpose of this course is to provide school personnel - both

redh]ar and special education teachers, principals, counselors,
etc. with current information concerning minority, cross-cultural
children and special education. The course is designed to teach
surrent issues and practical application. Students will demon-

strate mastery of course content through practical application ,

assignments, in addition to written examinations.




, Tourse \' X
« ." Requirements: Examinations: Short in-class quizzes over assigned materials

. plus final e*aminStioh concerning course content will be used.
Prdje;t: Each ‘student will: -~ . .
| 1. Write a 15-26_page.paper on.a related topic approved
. . by the instructor, or
2. Carry ou%la project demonsfrating.app1ication of prin-
ciples learned in the course in a case study format.
ATso requires approval of RnstructOﬁ.

.

— - - Class Panticipqtionr To enhance learning, each stident will.be

.expected to participate by sharing their knowledge and- exper-

jences with the class during planned discussions.

Course Qutline

Sessjons
) I Introdu?fion to course.
Pretest. i 4
" Identification and description of minori}y handicapped students.
II Minority cultural characteristics, socioeconomic status, and
* learning styles.
ITI Assessment procedurés - problems and solutions.
IV Assessmént procedures - continued.
v, Educatiphé1.objéctives and ‘curriculum issues. -
‘ VI Educatioha1 objectives and curriculum - continued.
VII Focus on language.
VIfI" ‘Focus on 1an§uage - continued..
IX ‘Educationa1 and vocation&1 barriers.
X" . Educational and vucational Barriers - continued.

¢ .léi




o
XI  'Focus on school policies. . o

eIl Focus on training of school staff.
XIII Community awareness and resources.
X1V Presentation and discussion of studenf projects.

XV Final examination.

Books/Materials

1. Greenwood, C. R., Preston, D., & Harris. J. Minority issues in the edu-

*

cation of handicapped children. Kansas City, Kansas Department of

Special Education, University of Kansas, 1981.

2. Oakland, T. Psychological and educational assessment of minority child-

ren. New York: Brunner/Mazel, 1977.
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Instructor Options

Four basic Instructor options can be used. These include: (1) the

. building principal, (2) a designated faculty member, (3) a faculty team,

»*
and (4) a university instructor.

" Building Principal

The building principal was the original Instructor in mind for the
program. The program is designed to allow the principal to serve as an in-
structional leader and,director of site based management. Thus, by using
the procedures herein, the pri;cipal can establish a ro]é for inservice
trainiﬁg and implementation of training that has not been previously pos-
sible. The program allows the principal to develop the program based upon
assessed needs and enables the principal to monitor the progress of training
and the degree of implementation conducted in the classroom by faculty.
Moreover, the possibility of maintaining teachers applications and continuing
to use the learned procedures can be effected as the training experiences
become institutionalized as part of building goals and policies. Since the
content of the course is in the manuals, the principal does not have to be
an expert in special education or multicultural education. Rather, the
principal role is that of leader, and monitor of training progress.

Designated Faculty Member

In this case, the principal may designate a faculty member to serve as

Instructor. In this instance, a special education trained faculty member is
recommended. Using this model it is still possible for the principal to main-

- tain control over thé/training process through regular contact with the de-

signated instruction and visits to the meetings to monitor progress.
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Faculty Teams

A third approach is a team model of inservice train{ng. Here a de-
signated team is responsible for conducting the training activities. In
this case, the team may share the responsitlities for introducing topics ‘
and monitoring teacher progress.

Unijversity Instructor ‘%

In this case; the materials are being used as a university course in
special education. As previously ment{oned, in order to span the longer
period required .for a semester course, the Instructor will need to supple- —
ment the course content with additional materials or additional application l
exercises (i.e., teaching experiences, papers, case studies, etc.). The
Instructor should be skilled in both special education and multicultural

education.

h
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Evaltuation Options

Several insfruments and strategies are available for conducting an
evaluation of the course. The instruments, included in the appendices”are:
(1) a pre-post examination for teacher trainees, (2) teacher chapter mastery
exams, (3) a student survey, (4) a staff course"eva1uat16n survey, and (5)

a device for charting the extent and range of teacher applications to the

classroom during the course.

The Pre-Post Examination

These exams cover the entire course and are based upon’items appearing in

the chapter mastery exams and sample the objectives stated. The exams are

designed to be used as a part of a total evaluation. Administered at lre,

prior to the course, the exam will reveal the current levels of teacher
éki]]s in the various areas covered by the course. Used as a posttest, the
exam will reveal the degree of trainee growth in knowledge related to thg
codrse. When used to develop a gain score (post minus bre) for each teacher,
the individual gains and group average gain can be determined.

The Chapter Mastery Exams

The ten chapter mastery exams have been developed to pgyvide feedback to
participants related to mastery of chapter content. They are used primarily
. tg aid instruction by indicating areas in which the trainees need additional
instruction and rev{ew. Since a 90% mastery level is required, trainees are
expecte& to re-study thg areas of difficulty and then retake the exam until
the 90%level is obtained. Used in.this manner, the Instructor is insured

that trainees are successfully completing the chapter materials.
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The Student Survey

N h

A major goal of the program is to create application of the course

principles in the school and classroom environment. To assess Fhis impact

a student survey has been developed that directly measures student indices
.related to the application tasks p;ovided at the end of each chapter.  While

not all application tasks in the program are directed towards students, those

that are, are sampled in the survey. The survey can be administered prior

to and following the course to assess the impact of teachers' course applica-

tion on students.

Trainee Course Evaluation

A course evaiuation has been developed that will yield trainee satis-
faction with the total course and its various aspects, (i.e., Instructor's
presentations, discussion, application, materiais, etc.). "This is to be ad-
ministered after the course has been cqmp]eted.

. Trainee Application (Inservice Only)

A chart has been developed for the purpose of recording for each teacher
the application exercises thay, in fact implement in the school or classroom.
* The chart records teacher names, the chapter, and related application topics

completed over the course, and later, throughout the entire‘scho;1 year. In
this fashion, when posted during training and in the teachékh‘]ounge, teachers
can note the extent of their own proéress and the total school impact of the
program evident by fellow teacher implementation. Moreover, the Instructor
" can clearly see the degree of classroom impact the course is having and con-
‘tinues to have later in the school year.
Thus, it is possible to measure the extent of course effects on teachers'

mastery of course content, impact in the school and classroom, and degree of

trainee satisfaction with the training program.
!




Preiraining Considerations

Needs Assessment/Staff Inﬁerest

An important element {n"the implementation of a successful training
" - >
experience is the conditions surrounding teachers' willingness to partici-

pate in the program. Clearly, if they view the prégram as meeting instruc-
tional needs and skills that they need, in contrast to a mandated exper-
ience in wﬂich all must participate, a greater dégree of enthusiasm and
mqtivation will occur. It is therefore essential for the principal to plan
staff interest and motivation cérefu]]y. A first step is to conduct a needs
assessment survey early in the school year upon which ‘inservice training ex-
perience can be based. These procedures are beyond the scope of this vol-
ume, however, in%ormation on teachers' perbeived needs can form the basis for
later acceptance of programs. This program can meet regular and specjal edu-
cation teachers needs with respect to the following areas: (1) multicultural
education, (2) non-English speaking students, (3) mainstreaming concepts,~
practices, and P.L. 94-142 responsibilities, (4) assessment, (5) school pol-
iéies (i.e., discipline, grading, etc.), in addition to other content areas
“in the program.

A second element is peaking staff interest in the program. Informa-
tion is one way. A sample overview of the brogram in addition to the bro-
chure is presented in Appendix A, Sample material is a second way. Pre-
liminary copies of the text could allow teachers an opportunity to preview
the course.

A third area is a preassessment of current stéff knowledge in the area.
In this case, teachers can take the pretest and the information generated
used to determine the need for-the full training program. This data can

also demonstrate to teachers their need for training in this area.

v

13
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Staff Orientation

The staff orientation is conducted to inform teachers of the avail-
ability of the training program and costs/benefits for their participation.
The goal of the orientation is trainee participation. The most effective
orientations will involve: (1) a review of trainee needs (mentioned earlier)
related to the program, (2) the showing of the MIIP” audio-visual package,

‘ (3) the brochure and costs/benefits handouts (See examples, Appendvx A).

Review of needs. A short review of trainee needs is appro'pria&e.

It may cover the results of building needs assessments, pretest teacher

summary results, indicating the need for the program, and preliminacy ex-

pressions of interests by teachers.

Showing the audio/visual packige will present the facts of the pro-
gram in a concise format. The brochure will give the trainees backup writ-
ten information. The next major effort should be directed at a review of the
costs/benefits to trainees. At this time, a summary, used as a transpar-
ency (See Table 4) can be used fgqc1ear1y portray these facts. The extent
that benefits can be demonstrated to outweigh costs involved, the better
participation will be effected. Also benefits will vary in each setting.
Thus, in addition to meeting the needs of the trainee, the fact that credit

is available, release time, recognition, or free rmaterials, etc., are

avai]ab]e; will be factors.




Inservice
iLeaders

“(Principals)

Inservice
Trainees
(Teachers)

MIIP Requirements/Benefits Summary

-Table 4

N =
. .

Requirements

Attend a two-day workshop

Conduct 12 two-hour MIIP
sessions in the building

Work cooperatively with
University staff to moni-
tor progress and solve
problems.

Two hours to review In-
structor's Manual and
preplan for each session.

Attend 12 two-hour ses-
sions at the local
building.

Complete pre-post and
follow-up examinations
over the material] for
program evaluation pur-
poses.

Complete mastery of the
twelve chapters.

One to two hours of pre-
paration time per week
required to complete
unit reading assignments.

N =
. .

16

Benefits

$125.00 honorarja

3 credit hours from
the KU Dept. of Spe-
cial Education, SPED
798: Minority Issues
in Special Education. .

Workshops conducted in
building with faculty.
No travel required
(except for the initial
two-day workshop).

Free materials “including
an Instructor's Manual

and the book, Minorit
Issues in Special, Edu-
'cation. -

Training provided by the
principal or a faculty
member.

Free text, Minority
Issues in Special Edu-

cation.

Three credit hours from
the KU Dept. of Special
Education, SPED 798:
Minority Issues in Special
Education.

Orientation is completed when potential trainees have had an opportunity

to formally declare or decline their participation in the program.
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Training Considerations

The MIIP inservice workshop contains a number of regular instructional
activities; either led or monitored by the Instructor. These activities
may be arranged by the Instructor to best meet the needs and schedules of
trainees in their particular setting. Thus, for example, the workshop acti-
vities may be scheduled and conducted within a single two hour block once
a week, or organized in several smaller sessions. In this casé, the In-
structor's introduction to the topic and the discussion may be neld for a
period after school, the mastery qu{zzes handled by teachers on their own
time, and application tasks handled during class time.

The specific workshob activities include: (1) Instructor's opening

' presentation, (2) discussion, (35 application tasks, and (4) chapter mas-

tery exams.

In;tructor‘s opening presentation (20 min. maximum)
.. The purpose of this activity is to formally introduce trainees to the
_pew;topic and to assign the next chapter for trainee preparation. Based
épon»the Instructor's personal reading of the chapter in the text, a short
presentation should be prepared that both introduces the topic, and that
relates the topic to the ;pecific activities of staff and students in that
! byilding. At this point, the Instructor has the flexibility of adapting

the topic to his/her specific concerns. Thus, after reporting on the nature
of the topic to be prepared, the Inst;uctor might describe the pobu]ation of )
minority and handicapped children served at the school. District and school

o policies m1gaf be presented. The 1nstruments used in district evaluations

might be reviewed along with evaluation procedures being used in special

education programs. A brief review of communi ty programs and resources

»

might be made. 05
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This period is also an opportunity for the Instructor to establish
building goals with respect to the topfcs-to be covered. The implications
| of the topic on school activities and proceddres can be suggested, and .
teachers challenged to pursue the topics with these goals in mind.

Discussion (40 minutes maximum)

The discussion period is to allow for teachers to debate the concepts
and practices covered in their assigned reading. Discussion questions in
the text are to be selected by the Instructor for group discussion. In
Part Il of the text, participant responses to the discussion questions are
provided at the end of each chapter and can be used as a basis for further .
discussion and comment. In the past the discussion allwed teachers to vojce
agreement with the topics as well as disagreement, and formulation of group
consensus with respect to specific minority concerns. It is also felt that
the discussion allows teachers to use the concepts and plan for the eventual
applications in the classroom. '

Depending upon the number of trainees involved, grouping should be used
to maximize teéchers opportunities to contribute. Groups of 3-6 have been

jdeal in the past. The Instructor can assign groups to deal with all or

,specific discussion questions. In cases where more than one group is formed,

} group leader should be assigned responsibility for moving the group through
- the materials,and in allocdting time to each question, and recording the
group responses to each item. With a large number of groups, the Instructor
may wish the group leaders to report the progress of separate groups to the

entire group towards the end of the session. This is particularly helpful

e
e
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when not all groups have covered all questions. Experience has shown that

groups can typically cover five of the ten questions in the allocated time.

Application Tasks (30 minutes maximum)

The application tasks for each chapter are also contained in the text
and offer specific suggested activities that teachers may implement. These
are in no way exhaustive, and it is expectea that teachers will be able to
create many other application ideas. The purpose of this particular section
is to monitor progress in c]as§ application and to serve as a share-a-thon
among teachers of both outcomes and teaching procedures.

Thus, it is suggested that groups again be used and that teachers be
individually asked to report on their application tasks. This report can
take the form of a brief verbal presentation and handouts of materials de-
veloped by the teacher. It is hoped thag an information exchange among
teachers and staff can be created.

*
In some cases, it has helped this process by appointing a staff member

for the topic so that the Instructor's application chart can be update;. '
(See Appendix A ). The chart is a device of recording trainee and the en-
tire group effort at application activities. It is also an evaluation de-
vice indicative of the extent of appiication established as a result of the

training effort.

Mastery Exam (30 minutes maximum)

The purpose of this act1v1ty is to ensure that trainees have encounter-
ed ‘the reading materials and are fam111ar with the concepts presented tnere-
in. A mastery approach is suggested. Teachers are required to take chapter

exams , and are allowed to correct their own responses. These materials,
®

’

exams and answer keys are contained in Appendix A.
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The procedures to be used are as follows. Teachers may complete quizzes
and then receive the answer key. After correcfing the test, the test and
key are returned to the Instructor or anizppointed test monitor. If the trainee
has scored 90% or higher, the test has been passed. If the score is below this
level, the trainee is asked to restudy the materials, particularly those re-
lated to the missed quqstions, and then return to take the test a second time.
This can be done within as little as five minutes. The test is then retaken
and the answer key given, and.the exam again corrected. This continues until
the 90% level is obtained. In our experience, rarely have trainees required
more than three attempts to pass the exam. ‘

While this process may seem somewhat redundant, it insures that the

teachers are familiar with the content, such that they can contribute mean-

ingfully to the discussion activities. Thus, the tests are study exercises

to establish all teachgrs as familiar with the chapter content. Trainees

have either mastered or not mastered the chapter content. Scores less than
90% are meaningful only in that they indicate the number of areas the trainee
must. re-study to reach mastery. By faithful use of this procedure all teachers

will be able to achieve the objectives of the training program and to contri-

bute fo the activities.
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Instructor's Preparation Checklist

Read the chapter.

Consider the chapter content in refation to the specific school,
faculty and students.

Develop five key points to be made concerning the topic and these
goals and activities at the school.

Develop a one-page handout or transparency summarizing these points
for trainees.

Review the Chapter Discussion Questions and select the five that you

wish the group to discuss.

Add any discussion questions of your own.

Rgview the application task chart and prepare a summary statement con-
cerning both individual trainee and group progress in application.
Review specific application tasks that you wish to emphasize as clearly
on’ target and as exemplary. C

Review the mastery exam results and prepare a summary statement re-
gard}ng group progress in this agea. If brob]ems are apparent, pre-
pare a policy to deal with the problem.

Take time to observe one teacher's application task in action in the

classroom. Prepare a comment to reinforce the teacher and to exemplify

the best aspects of the application at the meeting.

Conduct the meeting!
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Post Training Cbnsiderations
Fo]]owihg training, the postfest measures are implemented as aescribed_
in the Evaluation Section.. Based upon these data the impact of the pro-
grém to this poin£ cén be asséssed and new goals est b]ishéd.T A major issue
at this period is continuing teachers"app1icatiqns tthgghout the rest o%
the school year. o |

o3
Maintaining Applications

A number of methods for continuing applications can be suggested.
These include: (1) establishing new goals, (2) reaffirming previous goals,
(3) continued use of the Instructors' Application Summary, and (4) Instruc-
tor feedback to teaéher trainees.

New Goals. The posttest‘ggﬁg ﬁfovides the Instructor with an oppor-
tunity to assess prbgresé and establish new goals. Thes; data can and
should be shared with teachers both to reinforce progress and to justify
the new goals. Gpa]é at this time can focus on expansion of the app]ice-
tion areas developed to this point. Forﬂéxamp]e, a review of application
tasks could suggest an area, like curriculum units, that can be expanded
frbﬁ a number of lessons to encompass an entire curricula. In this fashion,
a more directed effort could now be applied to systematically build upon
areas that were only initiated during the course.‘ Teachers can be assigned

to lead this development. This can also be applied to information gather-

ing, where necessary (i.e., District testing policies, etc.).

27
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The Instructor may also pass on responsibility for continued planning
and evaluation of these.activities by appointing a managemeﬁf team. The
. team could contihue regular meétings, evaluate progress and prepare new
“goals and objectives. In this fashion mechanisms for continuing the pro- J
> gram pan.bé put in place.

heaffirmation of Goals. Goals developed during the training program

can now be transferred to building po]icigs, within the cgntekt ?f the In-
structor and management team. The purpose of the effort is not to loose

\ management focus and, thus, lessen interest, commitment, and activities ve-
lated to the program. These goals can be drafted iﬁ terms of a statement.
of buiiding principles or policies, for example. "

Instructors' Application Summary. Continuing to post,and monitor

teachers' app]icatiqn activities will also help maintain progress. Parti-
cularly if this progress continues to be pointed out in faculty meetings,
reviewed informally with teachers, and reé]]y used within the context of

building activities.

Instructor Feedback. Anofher variable of importance is Instructor
feedback and praise based upon continuing effort§fin these areas. It has
been\clearly shown that teachers can be motivated when sincere and appro-
priaté feedback and praise are used. This, of course, requires the Instruc-
tor to maintain the lead by making teacher contacts, classroom visits, and

other personal contacts that will allow this to occur.
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PRE TEST

Minority Issues in the Education of Handicapped Children
Instructions: This is a multiple choice and short answer exam. Complete
each item accordingly. There are 2 pdints for each item.

Name: School: : Date:

Score: Correct: Percent:
1. The precedent of equal opportunity in education and end of segregation
in schools was established by:*'<
(a) P.L. 94-142
(b) Lau vs. Nichols

(c) Brown vs. Board of Education

ro

Briefly define "mainstreaming". -

-

3. In the area of school policies, 2 minority concerns are:

(a)
(b) N
4, Committee members rated as the issue area of

greatest importance.

5. The MIIP consulting committee was comprised of persons representing

6. Briefly define Pluralism.




. -~
ﬁ@png,i§?a djglect:spoggn,by the:

(a) Chinese

(b) Japanese

(c)- Korean

(d) Laotions

Briefly define bilingual education.

N

Briefly define ethnic,

The court case Brown vs. the Topeka Board of Education eliminated -

oo in the public schgols: -

Why do Blacks score higher on the B.I.T.C.H.?

‘\.

Why is language assessment importqptf

Define non-biased assessment.

The concern over testing bias as a contributor to the over-repre-
sentation problems has ceqﬁered primarily on:

(a) The items selected for inclusion in tests.

(b) The tester.

(c) The standardization samplé used in norming the tests.

(d) The test’s validation Procedures.

One of the above does not belong. Find that one.




15.

16.

17,

18.

19.

20.

27

The primary impaét of non-standard English speakers in the United

States schools appears to be the result of A of

into the U.S.

The most recent example of non-English speaking are the

, and

A second language impact on education is:

(a) economics

(b) war

(c) s1$very

(d) the dialect of English speakers

(e) politics

(f) Tanguage/culture »

A third impact of language on special educat}on occurs with children
who: ' }
(a) do not develop language

(b) are language delayed

(c) suffer from a hearing disability

(d) developmentally.disabled '

(e) : .

(f) non-speakers

The direct instruction programs are designed using 5 steps. What
are those 5steps? 1) 2) . 3)
4) 5)

The direct instruction and incidental teaching %et@ods are app[icab]e
to which ;¥ the following probiems? .
(a) Bilingual students
(b) bicultural students




20.

21.

22.

23.

24.

25.

26.

Continued)

c) English as a second ldnguage

(

(c)
(d) English as a first language
(e) A1l of the above

(f) '

f ] 3. and

One of the major theories applied to the learning styles of handi-

capped children has been that of

Four mechanisms by which organisms recognize and make sense out of
sensory stimulation have been discussed in this unit. These are:

* 0, . , and

(b

Teaching and the design of instruction begins with:

(a) 1learning styles '

(b) educational diaénosis

(c) what the child knows

(dy what the child does not know

Some of the most exciting results from teaching 10w-in¢oMé and dis-
advantaged students have been:

(a) Head Start Projecf

(b) Follow-Through Project

(¢) Early Training Project

According to "opportunity to respond” is the

key factory which explains the differential academ%c performance of

minority group children.

~

As a rule, an instructional material.should be selected because of:




27.

28.

29.

30.

31.

29

List at least 3 considerations important when selecting materials

to be used with the minority héndicapped population.

~(a)

(b)

(c)

Define I.E.P.

The law requires certain components to be included in an I.E.P.
Name fou} of these:

(a)
(b)
(c)
(d) |

Determining level of performance through appropriate assessment, team
members familiar Qith students' language and cultural background,
parents included in the process, and iﬁstructiona] strategies and

materials that are culturally relevant, are all considerations that

can be included in the:

(a) curriculum selection process

(bf I.E.P. process \ ,
(c) materials selection process ¥
(d) regular conference

What is a-prosthetic device?




32.

33.

34.

35.

36.

37.

30

Briefly define "self-fulfilling prophecy".

Briefly describe two barriers which are often encountered in the
vocational setting by the minority handicapped person.' N
(a) |
(b)

List three techniques the teacher can usein class to help the minority

1

handi capped student develop a positive self-concept.

{a) - , \

(b) ‘ bl
@ AU
List three methods for increasiﬂg employment opportunities for the

minority handicapped student.

g R
Briefly define "Lsast restrictive environment" as the term is used

in P.L. 94-142.

List three people who should be invoived in the I.E.P.-meeting.

a) ' a
)
)

o

(
(




38. What is the I.E.P., provided for by P.L. 94-1427

e
|

39. \Vhen appropriate public school programs are not available to special

.9
needs students, tuition grant programs provide public monies to pay
for private education programs. Briefly describe a probiem which may
be encountered under this system. _ \
- J
40. Functional exclusion refers to
41, SAC refers to s a Kansas City
N School District alternative to .

£ 42. List 2 factors that are common to the ethnic groups listed in the

. chapter.
(a)
(b)
43. Is it easy to change a person's attitude about a given idea?
(a) Yes '
(b) No

44. List 3 issues requiring teacher and community awareness.

(a)

; (b)
3“\

- () )

.




45.

47.

48.

49.

50.

32

List 3 ways mentioned in the chapter that would show signs (behavior)

of awareness.

-(a) -

(b)
(c)
List 5 reasons why people do not utilize existing community service

agencies.

(a)

. (b}

(c)

(d) - ‘ ®

(e)

The major teacher education accrediting organization in the U.S. is

-

Bessant-Byrd (1981) suggests 6 teacher competencies necessary for

teachers of minority handicapped children. List 3 of these competencies.

(a) . v

(b) .

(c)

Define "melting pot" concept.

The Multicultural Special Education Project at the Universiuy of

Kansa% undertook the task of:

,
I
h

' B 4N 2w

T .
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50. (Continued)
(a) developing a multicultural component in the School of !
Edycation
& (b) preparing educators to develop bilingual program§ ~
(c) idinitiating urban field experieﬁces for practice teachers

(d) -assessing multicultural factors in the Special Education cur-

ricula through analysis of cburse outlines and readings
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Pretest
Answer Key
The prec;dent of equal opportunity in education and end of segregation
in schools was established by:

{(c) Brown vs. Board of Education

Briefly define"mainstreaming”.

The concept of integrating handicapped persons into the normal

school program.

In the area of school policies, 2 minority concerns are:

(1) Suspension, (2) Participation in athletic and social activities

(3) Grading policies.

Committee members rated language as the issue area of greatest
importance.
The MIIP consulting committee was comprised of persons representing

both minority and handicapped populations.

Bgiefly define Pluralism.

A social condition in which dispariate religious, ethnic, and racial

groups are geographically intermingled and united in a single nation.

Hmong is a dialect spoken by the:
(d) Laotions

Briefly define bilingual education.

Provision of education to students in their native tongue, simultaneous

to their learning the English languaqe.




‘9. Briefly define ethnic.

0f, belinging to , or distinctive of a particular racial, cultural,

P
‘;; jf‘.pr language division of mankind or a subdivision marked by common
# —"‘ B ,\‘ - :
"~ 7% language or customs.

b}

1]
* <
4,y

10 " The court case Brown vs. The ‘Topeka Board of. Education eliminated

e

segregation in the public schools.

11. Why do Blacks score Qigher on the B.I.T.b.H.? N : i

%
Because the B.I.T.C.H. is a black language and culture-based test and

1

they are not at a disadvantage with this test.

12. Why is language assessment impoffant?

The screening process should be done in the language of the child.

Therefore, one must first find out the child's reference 1angua§g.

~

13. Define non-biased assessment.

Refers not to tests but the manner in which the tests are used. These

procedures include: (1) applying a.quota formula to special education

placement decisions, (2) informed consent and due process with parent

options to appeal decisions, (3) multidisciplinary teams, (4) focus on
z

the observable outcomes of assessment and interventions insuring that

growth is the product, (5) emphasis on the assessment of observable

behaviors rather than internal causes, (6) suitable resources in the

form of varied and effective placement options designed to teach the

children placed in them. The answer must include 2 of the above as

part of the definition.

1
(el




14.

15.

16.

17.

18.

19.

20.

21,

36

The concern over testing bias as a contributor to the over-repre-
sentation problems has centered primarily on :

(b) the tester

The primary impact of non-standard English speakers in the United

States schools appears to be the result of immigration of foreign

language speakers into the U.S.

The most recent example of non-English speaking are the Haitian,

Cuban, and Asian refugees.

A second language impact on education is:

(d) the dialect of English speakers

A third impact of language on special education occurs with child-
ren who: '

(a) do not develop language, (b) are language delayed, (c) suffer

L |

from a_hearing disability.

The direct instruction programs are designed using 5 steps. What are
thoéé 5 steps?

(1) performance objectives, (2) analysis of tasks, (3) constituant con-

cepts-tryout and refinement, (4) programming, and (5) evaluation.
The direct instruction and incidental teaching methods are applicable
to which of the following problems?

(e) a1l of the above. i‘

One of the major theories applied to the learning styles of handi-

capped children has been that of sensory modalities.

4i




Four mechanisms by which organisms recognize and make sense out of
sensory stimulation have been discussed in this unit. These are:

auditory, visual, tactile and kinesthetic.

Teaching and the design of instruction begins with:

jb) educational diagnosis

Some of the most exciting results teaching Tow-income and disad-
vantaged students has been: .

(b) Fo]low-fhrough Project

According to "opportunity to respoﬁa"' _the tack of opportunity

is the key factor which explains the differential academic perfor-

mance -of minority group children.

’

As a rule an instructional material should be selected because of:

its potential value for helping a teacher achieve a specified ob-
N » \ o -

jective ‘for a specific pupil.

List at least 3 considerations important when selecting materials

to be used with- the minority handicapped population. N . \\\‘
(a) is content interesting Cooa i '
(b) accurate, in minority representation -
2
(c) appreciative of individual/group differences
(d) is material current
. \ . . .,
(e) is majerial accurate o
(f) is material relevant R4
¢ ' . X -
(g) free of stereotyping
(h) does format show godd taste _ -~ r .
\ L0
(1) multicultural authenticity . +
\
(j) is there evidence of sensitivity .
¢ N . . - D
(k) bp[anced treatment of minority greup -~ . )
. 4:)
%]
:% \




Define I.E.P.

A written statement including documentation of decisions reach2d about

assigned skills, objectives, content, implementation, and evaluation

of student's educational program,

-
3

The law requires certain components to be included in an I.E.P.
Name 4 of these.

(a) statement of student's present level of educational performance .

(b) annual goals describing educational performance to be achieved

and short term measurable instructional objectives

(c) statement of specific educational services needed

(d) déscrigtion of extent to which student will participate in re-

.gular program . ' L

~

(e) date servicés begin and length of services

(f) list of individuals responsible for implementation

(g) criteria dnd procedures for review

Determining, level of performance through approbriate aséesiTknt, team

members familiar with students language and cultural badﬁﬁ}ound,

parents included }n,the procegs, and 1nstruct10pa] strategies and ma-

terials that are culturally relevant; are all considerations that can
& 0 .

be included in the:

(b) 1.E.P. process

What is a prosihetic device?

A prosthetic is an artificial limb or device which helps the indivi-

dual compensate for his/her handicap.

~

3
,'/ ~
. .




32.  Briefly define "self-fulfilling prophecy”. ° ‘

As used here, this refers to a teacher's expectations of a student.

Teachers' attitudes will be transmitted to the student effecting

his/her performance.

33. Briefly describe two barriers which are often encountered in the
vocational setting by the minority handicapped person.

(a) because of handicap; may have limited skills

(b) potential employers may hold prejudicial stereotypes of minorities

(c) special education certificates may carry stigma

(d) student may not be able tc complete application form

34, List three techniques the teacher can do in class to help the minor-
‘ity handicapped student develon a positive concept.

(a) present lessons on various cultures

(b) relay stories of prominent and/or successful minority or handi-

r ‘ w}
capped persons. _

(c) let child know you are confident of his/her abilities

(d) graph child's success

(e} give positive feedback

35. List three methods for increasing employment 6pportunities for the
minori ty handicapped student.
(a) career education ‘
(b) vocational training of specific skills
(c) teach completion of standardized application forms
(

d) teach related community'and social skills

44




36.

37.

38.

39.

40.

41.

40

%

Briefly define "least restnictivé environment” as -the term is used
in P.L. 94-142,

An environment that will allow the handicapped to function as indepen-

dently as possible within the larger community, while providing ne-

cessary supports.

(
-
(

List three people who should be involved in the I.E.P. meeting.

(a) teacher

(b) parent ’
c) counselor

‘ )) admi&isprator
e) supportive personnel- (e.g., speech therapist, nurse)

what is the I.E.P., provided fo¥ by P.L. 94-1427.

Inhividualized education plan, which must state.current status; short

\ ) . R
and leng term objectives .for each special needs child. 2

1 . A ~
. When appropriate public school prograr’s are not available to special

needs students, tuition grant programs provide public monies to pay
for private education programs. Briefly describe a problem whiéﬁf%ay
be encountered under this system.

(a) There is the possible existence of discrimination against the-poor.

(b) There may not be enough funds to cover all expenses.

.

"

Functional exclusion refers to a current program which is inadequate

or unresponsible to the Student's needs; as a result the student does

not benefit. -

SAC refers to Student Adjustment Center, a Kansas City School District

alternative to suspension.

45
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43,

45.

41

List 2 factors that are common to the ethnic groups listed in the
chapter.

(a) extended family

(b) family care for the handicapped individual

(c) minority group ' 9

Is it easy to change a person's attitude about a given idea?

(b). No

v .

List 3 issues requiring teacher and conmunity awareness.

(a) " discrimination and the handicapped

(b) laws

(c) schools (education)

(d) housing

(e) mass media ] -

(f) agencies "

List 3 ways_mentionéd in thf chapter that would show signs (behavior)

of awareness.

(a) vote on issues that will benefit the handicapped

(b) favor main&}reaming and seek out ways they could aid their com-

.munity and school

{(c) be in favor ofland support the use of group homes

(d) do volunteer work in a setting for handi capped individuals

(e) support the removal of barriers within their community, city,

and state.
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[N
' . - >

46. List 5 reasons why people do not utilize existing community ser-

L

’ vice agencies.

: " (&) lack of knowledge about available services, including referral

and appeals processes .1

A f (b) fee]iggs of hopelessness abodt_hangjcapgjng condttions

P . .
‘\\\\ (c) lack of knowledge about the potential of individuals with handi-

\ capping conditions

4 (d) agencies not located in their immediate community
(e) fees are too(}igh - o
(f) can not_take time of f From work
(q) transportation \ ‘ P ]
(hi; neéd an_interpretor

47. The major teacher education accrediting organization in the U.S. is

NCATE - Wational Council for Accreditation of Teacher Education.

48. Bessant-Byrd (19817 subgests 6 teacher cogipetencies necessar9 for +

teéchers of minority handicapped children. List 3 of these com-

.

o ‘\__

petencies.

Bessant-Byrd (1981) reference (P. 4 Training Chapter)

49. Define "Melting pot concept"”.

Diverse population is melted down intd a single race with similar

patterns, values, .life styles, and cultural patterns.

50. 'The Mul:icultural Special Education Project at the University of Kan-

‘ sas undertook the task of:

(d) assessing multicultural factors in the Special Education curricula

through analysis of course outlines and read?;gs.

Q - ' - 4'/
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Minority Issues in the Education of Handicapped Children

~

-, , I3 *
Instruction:’ This is a<multiple choice and short answer exam ; complete each

item accordingly. There grelz points far each item.

- -

’ POSYT TEST
Name: i School .. Date:
Score: Correct: Percent: Instructor:
. . /
1. List 4 minority iﬁsues in Special Gducation.”.
L ,
‘ LY / »
’ s
i‘ y - N ‘ < ‘

2. Probably the most Qide1y rép6fted and politically sensitive concern in

education of minorié& ch$1dren is Cap .
oA
3. The major areas in which discrimination is a §;0b1em are:
(a) oo .o .. . . :v‘ _
(b) . .
(c) ' Ly e

, -x " )
4. List 2 concerns in the area of assessment that directly relate to minor-

-

%ty children.
(a) : '
(b) ,
- 7
5. (Brief]y define the "self-fulfilling prophécy". ‘

P

M

"6. Severely and profoundly impaired stbdents were often excluded from

L

‘public education services,prior to the passade of _*

.in 1975.




10.

11.

12.

13.

44

[
’

The child who has difficulty with articulation, voice control, or speech

-

fluency is experiencing a

. - The major reason for recent Cuban immigration to' the United Sta£e§ has

been:

(é) “poor economic\and living conditions in Cuba

(b) reunifiégtion with family members : ' .
(c) political motivation

(d) educational opportunities

Briefly define race.

B!
From the list below, choose the least restrictive setring in which the
special needs child can rgceive an education.
(a) self-containad classroom
(b) resource room '
(c) transition room
(d) separate school class

Define pluralistic assessment.

List 3 provisicns of P.L. 94-142,
(a)
(b)
(c)

A means of measuriﬁg al]_students with the intent of noting a few who

¢

may benefit fréh more thorough assessment.

43
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14.

15.
16.
17.
18.
19.

20.

21.

,(a) referral
(b) 'problem identification/definition
(c) screening

(d) p]dcement

A
A

rely on lists o7

specific behaviors/competencies against which the chi]d‘ié assessed.
- /

(a) Adaptive behavior measurement

A

. »
(b) Language assessment testing
(c) Standardized test measurement

(d) Criterion referenced testing

4
SOMPA system of Multicultural Pluralistic Assessment is one example of

The current legal procedures that apply to assessment and p]acehent of

other language speakers was decided in vS.

teaching is a method of allowing students to

practice language use in the classrdom setting through teaching Qroce-.

dures that asf for e]abgﬁztion;

Direct instruction focuses on :3aching objectives.

The Ann Arbor decision was intended to charge teachers attitudes about

and their teaching of reading.

A person who speaks Black English is believed to be:
{a) mono-Tingual ¢
(p) semi-Tingual

(c) bilingual/bicultural

(d) non-standard English speaker

(e) spéaking pidgin English.

Some examples of format are , )

-




22.
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Curriculum can be examined in terms of its cont:nt, which would include:

3 v -

23.

24. . Some common characteristics of minority (culturally/linguistically

(a) non-fluency

(b) fore-shortened utteranges !
(c) simpl}fied syntax . X
(). | A
(

(

~25.

26.

27.

28.

y ’ ) and ’,
] ] M -
Learning styles have been defined in terms of _. and

patterns of classroom behavior:
» < -

different) students-have included:

short utterance length

e) all of the above . o \
£) (b through e) )
The Direct Instruction apbroach in reading, mathematics , and language
has included many structured featureg. Three of these are ,

, and

The minority handicapped child has problems two-fold. Briefly explain

what is meant by this.

# .

In the role of a facilitator, the teacher will:

(a) . v

(b) '

(c)

According.to results of the Follow-Through Project (Becker)....... Tane

(a) the handicapping condition and the specific cultural difference

will determine the teachers direction in instruction

(b) building increased opportunities to respond into the curriculum

g

oF|

S
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is an important factor

(c) the disadvantaged student, fo catch up,must be taught more in the ..
time available

(d) when the needs of the culturally different handicapped child are
overlooked, problems are created.

List three ways a monocultural education might devalue a minority

*._handicapped child's cultural backaround.

(a)

(b)

()

Certain populations necessitate that existing curriculum be modified or

adapted. Examples might be:

List 3 variables which may contribute to a teacher's distorted percep-

tion of a minority handicapped student.

(a)

(b)

(C) \ f\, %

What is the major barrier to education encountered by handicapped and

culturally different children?

The term culture is used to describe many aspects of a persons back-

ground; describe two such aspects.




34. A culture which has traditionally stressed the importance of contribu-

ting to the group as opposed to personal achievement is:

(a) Mexican ?
(b) Chinese
(c) American Indian
(d) Japanese

35. Briefly describe two disadvantages in labeling a child. o ¥
(a) ' ' ‘
{b)

36. Briefly define normalization.

"

37. In compliance with ,

the Kansas City Public School District of Missouri has evaluated its
schools and scheduled all necessary changes in order to eliminate
Qschitectural barriers.

38. Each year, local school districts must , .

and all handicapped children 1iving within their district.

39, Give two reasons why it is inappropriate and inadequate to rely on R

‘voluntary program enrollment of special needs students by parents.

(a)
(b)

L

Q 53




40.

41,

42.

43,

44,

. (a) True

49

In the past, minarities have been disproportionately placed in classes
for the mentally retarded. While this situation has improved, there
is some evidence to suggest that today Blacks are over represented in

classes for the

LI

A11 the following statements are frue about American Indians except for

one ; find that one.

(a) many children tend to learn English as a second language

(b) time is an important factor in their lifestyle

(c) may use shorter sentences and omit adjectives

(ds after Indian students have met with continual failure, they tend
to drop out of school .

Children who have a physical or emotional handicap and are also a mi-

nority are really a double minority.
(b) False
"Little Tokyo" is:

a) a city in Japan

(
(b) a Japanese ghetto in America
(c} a Japanese wrestler -
(

d) a Japanese restaurant

Define discrimination.




Objectives for awareness training should be:

46. List 3 ways a principal might inservice his staff on multicultural .

issues.

(a)
(b) e
(c) "

47. hb{e training institutions are insisting that their student teachers . ‘ -
are placed in multicultural urban settings to \y b

48. A specifié‘reason that makes muiticultural training for teachers a
must is: N .
(a) new multicultural programs ’ . .
(b) increasing numbé}é of minorities in public schools
(c) P.L. 94-142 :

(d) more teachers entering field from minority groups .

49. The earliest training programs that attempted to address cultural/

ethnic differences developed: (mark all possible answers)
(a) as a result of specific need§ in a specific geographic area 1
(b) as a result of P.L. 94-142

(c) as a result of civil rights movements

(d) as a resuit of the Lau vs. Nichols decision

“

50. The Mu]ticultura!'?roject publication "Mainstreaming a Multicul tural,

\

Concept Into Special Education, Guidelines for Special Education™
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-

Trainers" includes: (mark all poésib]e answers) 7/

(a) a process for analyzing current curricula

(b) a workshop model for analysis and establishing departmental
goals v

(c) a design for a course emphasizing‘multicu]tura? factors

(d) a rationale for multicultural education

N
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Minority Issues in the Education of Handicapped Children

POST TEST - - ANSWER KEY

List 4 minotity issues in Special Education.

Assessment, curriculum, language, policies, barriers, training of staff,

community, ethnic/culture. P

\Probably the most widely reported and politically sensitive concern in

education of minority children is

Assessment & . f‘s..

3, The major areas in which discrimination is a probTem are:.

4.

'\

\

5.

6.

7.

(a) housing (b) employment (c) education

List 2 concerns in the area of assessment that directly relate to mi-

nority children. .

-

(a) minority children are over represented in special education_classes

(b) special education labels are stigmatizing and effect students' self

image 4
(c) assessment practices he : been biased against children from minor-

AN
ity cultures

Briefly define the "self-fulfilling prophesy.

Teacher expectations based on labels can be transmitted to students and

~ effect their academic performance and behavior.

Severely and profoundly impaired.students were often exciuded from pub-
lic education services prior to the passage of in 1975.

P.L. 94-142

The child who has difficulty with articulation, voice control, or speech

fluency is experiencing a

speech disorder




10.

11.

12.
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The major reason for recent Cuban immigration to the United States has ™
been: ’ -

(c) political motivation

?rief]y define race.

One of thgjmajor zoological subdivisions of mankind, regarded as having

a common origin and exhibiting a relatively constant set of genetically

determined physical traits.

_From the list below, choose the Teast restrictive setting in which the v

special needs child can receive am education. .

(b) resource room

Define pluralistic assessment.

A procedure for integrating data on a child's social functioning. An

individual is mentally retarded if both his/her intellectual function-

ing, and social Funtioning (social adaptability) are sub-normal.

List 3 provisions of P.L. 94-142.

(a) Material and procedures used for assessment not be racial or

-

culturally discrimatory.

(b) A full evaluation of the child's needs is conducted prior to

placement.

(c) Tests and evaluations be administered in the child's native

tonque or other mode of communication.

(d) Tests and evaluations have been validated for the uses in which

they are to provide information.

(e) Administration by trained personnel using proper procedures.

(f) Assessments must address specific areas-of need or disability

and not be solely for general ability.

(g) No single prd?gdure js to be used as a sole criterion.
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(h) Eva]uatién js to be made by an interdisciplinary team including
one teagher and one Qgren£.

(i) Assessment is made in all related areas.

(j) Placement decisions' will draw on multiple sources of information.

(k) Decisions w%]] be made by a group interpreting the data.

(1) Placement must be in the least restrictive setting. .

(m) An Individual Education Plan (IEP) is prepared.

(n)ﬁ The IEP.is reviewed annually.

13.

14.

(o)

A major evaluation is made every three years to review placement.

A means of measuring all students with thé‘%ntent of noting a few who

may benefit from more thorough assessment.

(c)

.
screening

rely on lists of specific behaviors/

competencies against which the child is assesed.

(d)

Criterion referenced testing

SOMPA system of Multicultural Pluralistic Assessment is one example of:

adaptive behavior measurement

The current legal procedures that apply to assessment and placement of

other language speakers was decided in VS,

Lau vs.

-

Nichols

teaching is a method of allowing students to practice lan-

guage use in the classroom setting through teaching procedures that

-

ask for elaboration.

Incidental

Direct instruction focuses on teaching

objectives.

specific




19. Thg Ann Arbor decision was intended to change teachers attitudes about

A}
\

and in their teaching of reading.

programming evaluation

20. A person who speaks Black English is believed- to be:

(d) non-standard English speaker

21. Some examples of format are, s ) ) ) ’

practice, praise, rate of presentation, review, task types N

92 . Curriculum can be examined in terms of its content, which would include

-

» . ) A > r

behavior to be taught, social Context, situations, and examples by which

L]

it is taught.

23. Learning styles have been defined in terms of and

patterns of classroom.behavior.

observable and distinctive

24 .. Some common characteristics of minority (culturally/linguistically
different) students have included:

(f) (b through e)

26. The Direct Instruction approach in reading, mathematics and Tanguage
4
has included many structured features. Three of these are

‘scqufed lessons for teachers, task analysis and programming, unit

mastery requiremeﬁt, practice and group responding, signals for student

response, small group instruction, pgsitive reinforcement, consistent

~r
b

. allocation of 1earniﬁg time, and academic respofiding. *

26. The minority.handicapped child has problems-two=fold. Briefly ex-
plain what ii meant by this. ‘

Problems that mean learning to.cope with specific handicapping condi-

tions as well- a$ the additional differentness of being a minority coping

60 -
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\
N

in own environment as well as mainstream.

27. In the role of a facilitator, the teacher will:

(a) promote change

(b) give information

(c) engage in multicultural teaching

28. According to results of the Follow-Through Project (Becker).......

(c) the disadvantaged student .to catch up qnust.be taught more in the

L%

time available K

29. List three ways a monocultural education might devalue a minority
S . handicapped child's culturadafbhckground.

(a) provides few realistic and successful role models

N

(b) forcing majority values on minority children .

T
- ’ o —ne

(3
!

(c) forcing to respond iq language and thought that may be foreign

(d) denying minority/ethnic children exposure to significant minority
)

- roles in history

’

(e) confusion on whose values are right and-acceptable

(f)- providing no.natural learning settings 4ongruefit with child's

- ’
»~ -~

experience

30. Certain Populations necessitata-that existing curriculum be ‘modified

or adapted: Examples midht be: .

P

(a) b.i]ingual populatio .

L

o - .~ (H) Tow-socio economic (poverty) populations .
’ . AN ! -

e (c) ethnic populations ' _~4)

N :
31. List 3 variables which may contribute to a teacher's distorted per-

. . . 3 RN
ception of ‘a minority handicapped student. L

~
(a) teachers ‘ack of~understanding of other cultures

(b) child's different language pattern

’




~

(c) EEi]d's unresponsiveness to teaching materials

- 2
(d) students low achievement

“ v - T~
32. What is the major barrier to education encountered by handicapped and

culturally different children? ¢

Lanquage difficulties ‘

-

33. The term cq]ture_is used to describe many aspects of a person's back-

ground; describe two such aspects.

-

(a) patterns of communication

(b) .usemof symbols

—~i§1_ va1ug systems

(d) manner of dressing, eating, etc. ' .

L)

34, .A culture which has traditionally stressed the importahce of contri-

buting to the group as opposed o personal achievement is:

)

\

(c) American Indian
35. Briefly describe two disadvantages in labeling a‘chi1d.

(a) labels imply certain connotations to peers

(b) labels do not help to determine remediation services

i

(c) Tlabels may produce additional burden

(d) labels may increase individuals poor self-concept
36. Briefly define normalization. .

The proposition that handiéapped persons should live and be treated

as_nonhandicapped persons as much as possibie.

37. In compliance with , the Kansas City Pub-

’
4

lic School Distric of Missouri has evaluated its schoots and scheduled
all necessary changes in order to eliminate architectural barriers.

Sec. 504 of the Rehabilitation Act of 1973

38. Each year, local school districts must , , and
’ - g
\rﬂ

g o]
oo




39.

40.

41.

42.

43.

44,

45.

58

3
all handicapped children 1iving within their district.

identify, locate, and evaluate

Give two reasons why it is inappropriate and inadequate to rely on

vo[untary program enrollment of special needs students by parents.

14 -

(a) parents may not'be aware of child's special needs

i

(b) parents may not ‘be aware of forms of assistance

(c) parents may not be cognizant of child's chronic health problems

In the past, minarities have been disproportionately placed in classes
for the mentally retarded. While this situation has improved, there
is some evidence to suggest that today Blacks are over represented

in classes for the

learning disabled
A1l the fo[]owing_statements are true about American Indians except

for one; find that one.

——
'

(b) time is an important factor in their lifestyle

Children who have physical or emotional handicap and are also a

minority are really a double minority.

ga} true
"Little Tokyo"is:

(b) a Japanese ghetto in America .

Define discrimination.

The act of systematically favoriggﬁone group over another.

Objectives for awareness training should be:

{a) positive aspects of the handicapped population

(b) prevention

(¢) ‘problems that the handicapped need help in overcoming
s v

(d) appreciation of differences

63




46.

47.

48.

49.

50.

59

-

List 3 ways a principal might inservice his staff on multicultural
issues.

{d) filmstrips

R Sy

(a) handouts (b) faculty meetings (c) workshops

More training institutions are insisting that their student teachers

are placed in multicultural urban settings to

develop opportunities to app]y those skills that will generalize to

potential work settings.

A specific reason that makes multicultural training for teachers a
must is:

ib) increasing numbers of minorities in public schools

The earliest training programs that attempted to address cultural/
ethnic differences deveﬁoped: (mark all possible answers)

(a) as a result of specific needs in a specific geographic area

(c) as a result of civil rights movements .
7

The Multicultural Project publication "Mainstreaming a Multiculturail
Concepts Into Special_Education, Guidelines for Special Education..
Trainers" includes: (mark all possible answers)

(a) process for ana]yzing'current curricula

(b) a workshop model for analysis and establishing departmental qoals

(d) a rationale for multicultural education
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Student's Survey for Minority Issues
Instructions: This sunve¥/cén be completed by having the student read
the items and complete the survey him/herself. This is most effectively

done in a group or classwide administration. The survey can also be
given individually with the administrator reading the items and mérking
the response given by the child.’

The first 20 questions are facts about minority issues and demon-
strate the sgudent's :ﬁrrent know]edée in the area. This section re-
flects the extent to which multicultural content has beeﬁ included in 4
the classroom.

The last 5 questions are student adjustment questions and reflect
?he~studeht's views concerning teacher curriculum, student relations and

satisfaction.

Scoring Instructions:

Minority Issues Facts: Each item is worth four points with a maxi-

!

mum of 100 points (éee the Answer Key).
Student Adjustment: To.find the total score average the
;ive values marked for each questiop. Averades above 4 indicate,
above aQerage gatisfaction.. Selow 4 indicates lower than aver-

age satisfaction.




Student Survey (K-3)

Teacher: Student:

Date: s, Age:

- s .
Facts Score: ’ Satisfaction Score:
Pre Survey: or Post Survey:

1. ‘Have you ever played with a little boy or girl who is in a wheelchair?

Yes No

nN
‘

Can you say hello in another language?

Yes No

3. My teacher teééhes aboyt différent peoples, their lives, and abilities.
Yes No |

4. A blind person can learn to read.

Yes - No
5. Are there any handicapped “children in your class? Yes No
In your schéol? Yes No

6. Are all handicapped people retarded?

Yes

7. Do you play after school with any of the other children in your .class?’
Yes_ - No B
8. Can handicepped children play in school sports?
! /KYes No
9. English is one language, what is another langiage?
Yes ) No

~

10. The United States is one country, name another country.

-_—-~-—_—-----——_---—--—--—-——-—-———----—---a—-_—-—q----—-—-——-_-——-----_-
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‘, 1. My teacher lets me share things in class that are important to me.
1 2 .3 4 5 6 7
Never ) Sometimes Always
L 2. fhe books I have in school contain people who have the same background
as [ do.
1 2 3 4 5 6 7
Never Sometimes Always

3. My teacher cares about me.

1 2 3 4 5 6 7
Never Sometimes Always

4. My teacher cares about my family.

1 -2 3 4 5 6 7
Never Sometimes Always

5. My teacher takes time to listen to my feelings.

12 3 4 . 5 6 7
Never Sometimes Always
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Student Survey (4-6)

Teacher: . Student:

Date: Age:
Facts Score: Satisfaction Score:-
Pre Survey or Post Survey

1.  We have learned about different cultures and minority groups in

this class. Yes No

A e i

2. Can you say hello in another language? Yes___ ' No

3. Are handicapped persons included in your school books or lesson
materials? __ Yes No

4. What is a culture? .

5. What is a minority group? :

6. My teacher teaches about different peoples, their lives, and abil-

ities. Yes No
7. Name three ethnic groups. (a) (b)
(c)

5. The best way to indicate & fire drill to a deaf student would be to :
(Mark one)
(a) Have a very icud fire drill signal

(b) Install lights in the classroom and haliways which flash on and off.

9. A blind student can learn to read. Yes _Ho

A
10. Do you share a class with 2 nandicapped student? Yes o
11. A1l handicapped persons are retarded. __ Yes io

12. What is your ethnic background?




Never Sometimes

64
13. Have you had a handicapped guest speaker talk to your class?
Yes No : N\
14.° ﬂhat does it mean to discriminate against someone?,
15. What are boat people? What country do they come from?
. —\
16. Is it possible for handicapped persons to participate in school
sports? Yes No -
17. Can a deaf person learn to speak? Yes No
18. Could a boy in a wheelchair learn to ride an elevator by himself?
Yes No,

19, What is language?
20. vhat does it mean to be bilingual?
1. My teacher lets me share things in class thac are important to me.

1 2 3 4 5 6 7

Never Sometimes Alvays

2. . The books I have in school contain people of my race {and ethnic background.

1 2 3 4 5 6 - 7
3. My .teacher cares about me. - f}ﬁ

1 2 3 4 5 6 7 )
4. . My teacher cares about my family.

1 2 3 4 5 6 7

5. My teacher takes time\to listen to my feelings.
1 2 3 4 5 6 7
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Student Survey Answer Key

Note: Only a portion of the items on this survey have exact answers. o

Thosé Ehat do follow: .

-

J, Culture is the sum total of the ‘attainments and learned behavior pat-

Jterns of any specific race of people régardéd-as.e§pressing a tradi-

tionaT way of life. : '

5. A.minority group is a racial, religious, political o} national group
smaller than, and usually different in some ways from the-]argef’, "
group of which it is a part. ‘

6. These names of ethnic groups sho@ld refer to either racial, cultural
or religious groups i.e. Blacks, Hispanic, American Indians, Jews,
Bappists, etc. o ‘ g-‘ )

8. B

9. Yes, using Braille.

11. No \

. -

14. It means 0 be prejudiced. Disériminated pefsons are treated differ-
ently. based upon‘be]iefs and feelings, rathér than being based upon -

true merit.

15. Bcat people are Vietnamese or Cubans or ﬁaitiang, who hdve escaped

' their country in an attempt to travel to non-hostile lands or to
the United States.

16. Yes

17. Yes

18. VYes

19. Language is a systematic means for communiéating using words, sounds,
symbols, gestures, etc. French, English, Spanish are oral and written

languages. American Sign Language is made up of gestures used by déaf
* students. <
20. A bilingual person speaks two languages.
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Chapter Mastery Examd®
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Y

. < Instructions: Please notice that quizzes contain ten questions and -some

contain eleven. Instruct your .trainees to only respond to ten of the
K ’

quést{bns. On those with eleven questions they may exclude one question.
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Chapter 1 - Introduction

10.

67

Unit Quiz
¢
Probably the most widely reported and politically sensitive concern in
education of minority children is : ] .

List 2 concerns' in the area of assessment that directly re]é%e to min-
ority children.

(a)

(b)

Briefly define the "self-fulfilling prophesy” .

The precedent of equal opportunity in education and end of segration in
schools was established by: ‘

(a) P.L. 94-142

(b) Lau vs. Nichols

(¢) Brown vs. Board of Education |,

Briefly define "mainstreaming”.

‘

List 4 minority issues in Special Education

In the area of school policies, 2 minority concerns are:
(1)
(2)

Committee members rated as the issue area of greatest im-

portance. |

The major areas in which discrimination is a problem are:
(1)
(2)
(3)

The MIIP consulting committee was comprised of persons represéntiﬁg_;_
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Chapter 1 - Introduction Answer Key
Unit Quiz
1. Probably the most widely reported and politically sensitive concern in
’ education of minority children is Assessment

2. List 2 concerns in the area of assessment that directly relate to min- ) 3
ority children. '
(a) Minority children are over represented in special education classes.
(b) Special education labels are stigmatizing and effect students' self-

image. . ,
(c) Assessment practices have been biased against children from minor-
ity cultures.

3. Briefly define the “§e1f-fu1filling prophesyJ.
Teacher expéctations based on labels can be transmitted to students and
effect their academic performance and behavior,

4. The preced~nt of equal opportunity in education and end of segration in
schools was established by:
(c) Brown vs. Board of Education

5. Briefly define "mainstreaming". '
The concept of integrating handicapped persons into the normal school ‘
program. '

6. List 4 minority issues in Special Education.
Assessment, curriculum, lanquage, policies, barriers, training of scaff,
community, ethnic/culture. a

7. In the area of school policies, 2 minority concerns are:
(1) Suspension (2) Participation in athletic and social activities
(3) Grading policies ¢ ‘

8. Committee members rated Language as the issue aréa of greatest
importance. ) )

9. The major areas in which discrimination is.a problem are: (1) Housing
(2) Employment (3) Education.

10. The MIIP consulting committee was comprised of persons representing

both minority and hardicapped populations.

W
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Chapter II - Minority & Handicapped. Children in One Urban Scﬁoo] District
Unit Quiz

1. Brie%]y define Pluralism.

2. Severely and profoundly impaired siudéhts were often excluded from pub-
lic education services prior to the passage of in 1975.

3. The child who has difficulty with articulation, voice control, or speech
fluency is experiencing a

4. The major reason for recent Cuban jmmigration to the United States has’
been: ‘
(a) poor economic & living conditions in Cuba
(b) reunification with family members
(c) political motivation
(d) educational opportunities
5. Hmong {s a dialect spoken by the:

(a) Chinese

(b) Japanese
(c) Korean
(d) Laotions

6. Briefly define race.

7. From the list below, choose the least restrictive setting in which the
special needs child can receive an education.
(1) self-contained classroom
(2) resource room
. (3) transition room
(4) separate school class

8. Briefly define bilingual education.

74




9, The blind, cerebral palsied child whose family speaks Spanish (living
in the Kansas City area) is best described by the term

’

10. Briefly define ethnic,

11. The court case Brown vs. The Topeka Board of Education eliminated
in the public schools. '
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Chapter Il - Minority & Handicapped Children in One Urban School District
Answer Key

va

Unit Quiz

1. Briefly define Pluralism,--A Social condition in which dispariate

religious, ethnic, and récia] groups are ggggraphica]]y intermingled
and united in a single nation.

2. Severely ahd profoundly impaired students were often excluded from pub-
lic education services prior to the passage of P.L. 94-142 in 1975.
7

37 The child who has difficulty with articulation, voice control, or speech

fluency is experiencing a _speech disorder-

4. The major reason for recent Cuban jmmigration to the United States has
been: (c) political motivation

5. Homong is a dialect spokent by the: (d) Laotions

6. - Briefly define race.--One of the major zoological subdivisions of man-
kind, regarded as having a common origin and exhibiting a relatively

constant set of genetically determined physical traits.

7. From the 1ist below, choose the least restrictive setting in which the
special needs child can receive an education. (2) resource room

8. Briefly define bilingual education.--Provision of education to students

in their native tongue, simultaneous to their learning the English
1anguage. /

9. The blind, cerebral palsied child whose family speaks Spanish {1iving
in the Kar.as City area) is best described by the term multiply handi-

capped.

10. Briefly défine ethnic.--0f, belonging to, or distinctive of a particular

racial, cultural, or language division of mankind or a subdivision marked

by common 1anguage or customs.

11. The court case Brown vs. The Topeké Board of Educétion eﬂfhinated
_segregation in the public schools.
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Chapter IIl - Assessment Issues

1. A means of measuring all students with the intent of noting a few who
may benefit. from more thorough assessment

(a) referral ’ !
(b) problem identification/definition

‘. (c) screening
(d) placement

2. The concern over testing bias as a contributor to the over-representation
problems has centered primarily on.
(a) the items selected for inclusion in tests
(b) the tester
(c) the standardization sample used in norming the tests
(d) the test's validation procedures
One of the above does not be]onga find that one.

3. Define pluralistic assessment.
4. List 3 provisions of P.L. 94-142.

5. Define non-biased assessment.

6. rely.on lists, of

‘.

specific behavibrs/competencies against which the child is assessed.
(a) Adaptive behavior measurement

(b) Language assessment testing

(c) Standardized test measurement

(

d) Crgt;rion'reférenced testing
N
7. SOMPA system Bf MuTticultural Pluralistic Assessment is one example of




8. Why do Blacks score higher on the BITCH?

9. Why is language assessment important?

10. What is the .essential difference betweeninorm‘referenced and criterion

referenced tests?




74

Chapter IIl - Assessment Issues Answer Key

Unit Quiz

1. A means of measuring all students with the intent of noting a few who

may benefit from more thorough -assessmert. (c) screening

2. The concern over testing bias as a contributor to the over-representation

problems has centered primarily on. (b) the tester

3. Define pluralistic assessment.--A procedure for integrating data on a
child's socia] functioning. An individual is mentally retarded if both

his/her intellectual functioning, and social functioning (social adap-

tability) are sub-normal.

4. List 3 provisions of P.L. 94-142.

(a)

(b)

Material and procedures used for agsessment not be,raciaily or
culturally discrimatory. ’

(c)

A full evaluation of the child's needs is conducted prior to
placement.
Tests and evaluations be administered in the child's native tongue

(d)

or other mode of communication.

Tests and evaluations have been validated for thé uses in which

they are to provide informatiun.

Administration by trained personnel using proper procedures.

Assessments must address specific areas of need or disability and

not be solely for general ability.
No single procedure is to be used as a sole criterion.

Evaluation is to be made by an interdisciplinary team including

Y

one teacher and one parent.
Assessment is made in all related areas.

Placement decisions will draw on multiple sources of information.

Decisions will be made by a group interpreting the data.

- | K.

Placement must be in the least restrictive setting.

An Individual Education Plan (IEP) is prepared.

The IEP is reviewed annually.

L~ b~ P~ b~ b~ P~ |
R R S L U L

o

. "
A major evaluation is made every three years to review placement.
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Define non-biased assessment.--Refers not to tests but the manner in

which the tests are used. These procedures include (1) applying a
quota formula to special education placement decisions, (2) informed
consént and due process with parent options to appeal decisions, (3)

multidisciplinary teams, (4) focus on the observable outcomes of

assessment and interventions insuring that growth is the product, (5)

emphasis on the assessment of observable behaviors rather than internal
causes, (6) suitable resources in the form of varied and effective
placement options deéigned to teach the children placed in them.

The answer must include 2 of the above as part of the definition.

(d) Criterion referenced testing rely on lists of specific behaviors/
competencies against which the child is assessed.

SOMPA system of Multicultural Pluralistic Assessment is one example of
adaptive behavior measurement.

Why do Blacks score higher on the BITCH?--Because the BITCH is a black
Janquage and culture-based test and they are not at a disadvantage with

this test.

Why is language assessment importzat?--The screening process should be

done in the language of the cnhild. Therefore, one must first find out

the child's reference anquage.

Norm vs. mastery of s«ills as the criterion for performance. Normed
test rarely sample exactiy what the child has been taught versus cri-

terion references tests are based upon the instructional objectives.
Criterion referenced tests assess skills the student has had the op-

portunity to learn.
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Chapter IV - Language Issues

Unit Quiz
The primary impact of non-standard English speakers in the United States

schools appears to be the result of of
into the U.S.

The most recent example of non-English speaking are the )

, and

A second language impact on education is:
(a) economics

(b) war

(c) slavery

(d) the dialect of English speakers

(e) politics

(f) language/culture

A third impact of language on special education occurs with children who
(a) do not develop language

(b) are language delayed

(c) suffer from a hearing disability

(d" developmentally disabled

(e) , '

(f) non-speakers

The current legal procedures that apply to assessment and placement of
other language speakers was decided in VS,

teaching is a method of allowing students to
practice language use in the classroom setting through teaching proce-
dures that ask for elaboration.

Direct instruction focuses on teaching objectives.

The Direct instruction programs are designed using 5 steps. What are
those 5 steps?

The Ann Arbor decision was intended to change teachers attitudes about
and their teaching of reading.
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The direct instruction and incidental teaching methods are applicable
to which of the following problems?

(a)
(b)
(c)
(d)
(e)
(f)

bilingual students
bicultural student
English as a second. language
English as a first language
A11 of the above
’ , and

A person who speaks Black English is believed to be:

(a)

mono-1ingual

semi-1ingual
bilingual/bicultural
non-standard English speaker .
speaking pidgin English




10.

1.

78

Chapter IV - Language Issues ' Answer Key

Unit Quiz
\

The primary impact of non-standard English speakers in the United States

.schools appears to be the result of immigration of foreign language

speakers into the U.S.

The most recent example of nor-English speaking are the Haitian, Cuban,

and Asian refugees.

A second language impact on education is: {d) the dialect of English
spéakers

A third impact of language on special education occurs with children who
(a) do not develop language

(b) are language delayed
(c) suffer from a hearing disability

The current legal procedures that apply to assessment and placement of
ohter language speakers was decided in Lau vs. Nichols.

Incidental teaching is a method of allowing students to practice lan-
guage use in the classroom setting through teaching procedures that ask
for elaboration.

Direct instruction focuses on teaching specific objectives.

The Direct instruction programs are designed using 5 steps. What are
those 5 steps?-- (1) performance objectives, (2) analysis of tasks, (3)

constituant concepts-tryout and refinement, (4) pregramming, and (5)

evaluation.

The Ann Arbor decision was intended te change teachers attitudes about
programming and evaluation in their teaching of reading.

The direct instruction and incidental teaching methods are applicable
to which of the following problems? (e) ali of the above

A person who speaks Black English is believed to be: Lgi' non-standard
English speaker '
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Chapter V - Learning Style Issues
~ Unit Quiz

1. Learning styles have been defined in terms of and

patterns of classroom behavior.

2. Sbme common characteristics of minority (culturally/linguistically
different) students have included: ’
(a) non-fluency

) fore-shbrtened utterances

) simplified syntax

(d) short utterance length

) all of the above

) (b through e)

3. One of the major theories applied to the learning styles of handicapped
children has been that of '

4. Four mechanisms by which organisms recognize and make sense out of sen-
sory stimulation have been discussed in this unit. These are:

s - s ,~and . (
\ ) . .o )
5. Teaching and the design of instruction begins.witﬁ:

(a) learning styles

(b) educational diagnosis

(c} determination of materials

(d? placement of children in instructional groups
6. Curriculum can be examined in terms of its content, which would include

' ) , and '
7. The formats of teaching are the arrangements of . and
that establish an academic response.
8. Some examples of format are , ‘ ',
, and

-

9. Some of the most exciting results teaching low-income and disadvantaged
students has been:

. ‘/qu\ Head Start Projec*
(b) Follow-Through Project
(c) Early Training Project.

s
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10. The'Direct Instruction approach in reading, mathematics, and language
* has included many structured features. Three of these are
' , and

Q

11. According to "opportunity to respond” is the key

factor which explains the differential academic performance of minority
group children.
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Chapter V - Learning Style Issues Jﬁp&wer Key
“ Unit Quiz i

Learning styles have been defined in terms of observable and distinctive

patterns of classroom behavior.

Some common characteristics of minerity (cu1tura11y/1inguistica]ig
different) students have included: (f) (b through e)

_ “One of the major theories applied to the learning styles of handicapped
children has been that of sensory modalities.

Four mechanisms by which organisms recognize and make Sense out of sen-
sory stimulation have been discussed in this unit. These are:

«

auditory, vigual, tactile and inesthetic.

Teaching and the design of instruction begins with: (B) educational
diagnosis )

Curriculum can be examined in terms of its content, which would include
behavior to be taught, social context, situations, and examples by

which it is taught.

2

The formats of teaching are\gpe arrangements of stimuli and reinforce-
ment that establish an academic response. ’

Some examples of format are practice, praise, rate of presentation,

review, and task types.

Some of the most exciting results teaching low-income and disadvantaged
students has been: (b) Follow-Through Project

The Direct Instru€Eipn approach in reading, mathematics and language
has included many structured features.. Three of these are scripted
lessons for teachers, task analysis and programming, unit mastery re-
ﬁuirement, practice and group responding, signals for student response,
fgnal] qroup instructioﬁ? positive reinforcement, consistent allocation

3 3 ‘o ¢ 3
of learning time, and academic responding. -

According to “"opportunity to respond” _tha lack of opportuhitx__is the
key factor which explains the differential academic performance of min-

ority group children. )
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Chapter VI - Educational Objectives and Multicultural Curricula Issues
. . ¢ .
Unit Quiz *
1. List three ways é monocultural eddcation might devalue a minority
handicapped child's cultural Q@ckgrouﬁd \

(a) ) , o
L (t) ? ..

(c) , . ‘ _ o

2. Ce}tain populations necessitate that existiﬁg curriculum be modified
or adapted. Examples might be: .
(2) s ‘
(b) I |
(v : - ‘ ‘

3.- Define multicultural education.

-
’

4. "As a rule an instructional material should be selected because of:

-

5. List at least 3 éongiderations important when'se1ectfng materials to
be used with minorjty handicapped population.
(a)
(b) :

(c) ‘ -

6. fDefine IEP.

-

L

7. The 1aQ3requires certain components must be included in an IEP. Name
-4*of these. - : ;o ‘ .
(a)
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8. The minority handicapped child has problems two-fold. Briefly ex-
plain what is meant by this. .

+ -

9: In the role of a facilitator, the teacher will:

(a) ' 4 ~
S (b)

(c) -
10. According to resﬁ]ts of the Follow-1hrough Project (Becker)......

(a). the hand1capp1ng cond1t1on and the specific cultural differ-

' , ence will detenm1ne the teachers diréction in instruction-

(b)f building jincreased opportunities to respond into the curricu-
Tum is an 1mportant factor

(c) the disadvantaged student to catch up must be taught more in
the time available '

(d) when the needs of the culturally different handicapped child'
are overlooked, problems are created . y

11. Determining 1eve1'of performance through gppropriate assessment,
team members familar with students language and cultural background,
parents included in the process, and instructional strategies and-
materials.that are culturally relevant, are all considerations that

¢

can be included in the:

(q) curriculum selection proééss !

(b) IEP process ’ ‘

(c) materials selection process

(d) regular conference 1 I .

<4
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Chapter VI - Educational Objectives and Multiculutral Curricula Issues

$

1. List three ways a monocultural education might -devalue a minority
handicapped child's cultural background. '

Answer Key

Unit Quiz

-~

&

(a) providés few realistic and successful role models

(b) fore.ag majority values on mingrity children

(c) forcing to respond in language and thought that may be foreign

(d) denying minority/ethnic children exposure to significant minority
roles in history

(e) confusion on whose values are right and acceptable

(f) providing no naturaj learning sgttings congruent with child's

experience

2. Certain popu]étions necessitate that existing curriculum be modi fied
or adapted.

. (a)

Examples might be:

-

bilinqual populations

(b)

low-socio economic (poverty) populations

(¢)

ethnic populations

3. Define multicultural edﬁcation --Provides cross-cultural experiences

through a curriculum that ref1ects values and 11v1ng styles of a

multicultural society, w1th goal of helping students develop skills

to live and work in a society made,up of many different cultures.

4. "As a rule an instructional material should be selected because of:
its potential value for helping a teacher achieve a specified objec-

tive for a specific pupil. °
5. List at least 3 considerations important when selecting materials to *
be used with minority handicapped population. ' .
{a) is content interesting ' ‘
(b) accurate in minority representation
(c) -appreciative of individual/group differences
(d) is material current '
(e) is material accurate
(f) " is material relevant -
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(g) free of stereotyping -
(h) does format show good taste
(i) multicultural authenticity
(j) is there evidence of sensitivity
(k) balanced treatment of minor}ty group .

Define IEP.--A written statement including documentation of decisions
reached about assigned skills, objectives, content, implementation,

and evaluation of students educational program. ‘

The law requires certain components must be included in an IEP. Name
4 of these.

. (a) statement of students present level of educational performance

(b) annual goals describing educational performance to be achieved

. and short term measurable instructional objectives

(c) -statement of specific educational services needed
(d) description of extent to which student will participate in

regular program

(e) date services begin and length of services

(f) 1ist of individuals responsible for jmplementation

(g) criteria and procedures for review

»

/ .
The minority handicapped child has problems two-fold. Briefly ex-
plain what is meant by this.--Problems that mean learning to cope

1

with specific handicapping conditions as well as the additional
differentness of being a minority coping in own environment as well

as mainstream.

In the role of a facilitator, the teacher will:
(a) promote change
(b) give infdrmation ‘ o

N

(c) engage in multicultural teaching \

According to results of the Fol]ow-ThroudL Program (Becker).....
(c) the disadvantaged student to catch up must b2 taught more in

the time available

Determining level.of performance through appropriate assessment,
team members familar with students language and cultural background.
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r ‘ '
parents included in the process, and instructional strategies and
materials that are culturally relevant, are all considerations that

can be included in the: (b) the IEP process - -

i
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Chapter VII - Educational and Vocational Barriers Issues

Unit Quiz
1. The term culture is used to describe many aspects of a persons back-

ground; describe two such aspects.

1

2. A culture which has traditionally stressed the importance of contri-
buting to the group as opposed to personal achievement is:
(&) Mexican
(b) Chinese
(c) American Indian
(d) Japanese

3. Briefly describe two disadvantages in labeling a child.

4.. What is a prosthetig device?

14

-

5. What is the major barrier to education encountered by handicapped and
culturally different children? ’

6. Briefly define "self-fulfilling prophecy”.

-~

7. List 3 variables which may contribute to a teacher's distorted per-

2

ception of a minority handicapped student.

8. Briefly describe two barriers which are often encountered in the
" vocational setting by the minority handicapped person.

9. . .
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. List three techniques the teacher can do in class to help the minor-

ity handicapped student devq]op a positive self-concept.

List three methods for increasing employment opportunities for the
minority handicapped student.

How might a hearing impaired student be made aware of & fire drill?




Chapter VII - Educational and Vocational Barriers Issue Answer Key
“Unit Quiz

1. The term culture is used to describe many aspects of a person's back-
ground; describe two such aspects.
(a) patterns of communication

(b) use of symbols

(c) value systems

(d) manner of dressing, eating, etc.

2. A culture which has traditionally stressed the importance of contri-
buping to the group as opposed to personal achievement is:
(c) American Indian

2 - Briefly describe two disadvantages in labeling a child.

-

(a) Tlabels imply certain connotations to peers C -~

(b) latels do not help to determine remediation services

(c) labels may produce additional burden

(d) labels may increase individuals poor self-concept

4. *What is a prosthetic device?--A_prosthetic is an artificial limb or

device which helps the individual compensate for his/her handicap.

5. What is the major barrier to education encountered by handicappegd and
cul turally different children?--Language difficulties.

6. Briefly define "self-fulfilling prophecy".~-As used here, this refers

to a teachers expectations of a student; teachers attitudes will be
transmitted to the student - effecting his/her performance.

7. List 3 variables which may contribute to a teacher's distorted per-
ception of a minority handicapped student.
(a) teachers lack of understanding of other cultures and handicaps
(b) child's different language pattern
(c) child's unresponsiveness to teaching materials
(d) students low achievement

N

8. Briefly describe two barriers which are often encountered in the
vocational setting by the mincrity handicapped person.
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because Bf handicap; may have limited skills

90

potential employers may hold prejudicial stereotypes of minorities

special education certificates may carry stigm#

student may not be able to complete application form

List three techniques the teacher can do in ciass to help the min-
ority handicapped student develop a positive self-concept. ‘

(a)

present lessons on various cultures

(b)

relay storias of prominent and/or successful minority or

(c)

handicapped persons

let child know you are confident of child's abilities

(d}

graph child's success

give positive feedback

List three methods for increasing employment opportunities for the
minority handicapped student.

(a)

career education

{b) vocational training of specific skills
(c) teach completion of standardized application forms
{d) teach related community and social skills

How m.ght a hearing impaired student be made aware of a fire drill?
Lights mounted on classroom or hall walls could flash on and off.

e
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Chapter VIII - School Policy Issues

et

for private education programs. Briefly describe a problem which

-School District alternative to

. ' Unit Quiz

Briefly define norma]izatfon.

In compliance with

]

the Kansas City Public School District of Missouri has evaluated its
schools and scheduled all necessary changes in order to eliminate
architectural barriers.

Briefly define least restrictive environment as the term is used in
P.L. 94-142.

List three people who should be irvolved in the I.E.P. meeting.

What is the I.E.P., provided for by P.L. 94-142?

When }pbropriate public school programs are not available to special
needs students, tuition grant programs provide public monies to pay

may be encountered -under this system.

S

Functional exclusion refers to

SAC refers to , @ Kansas City

Each year, local school districts must . , R
and all handicapped children living within their district.
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10. Give two reasons why it is inappropriate and inadequate to rely on
voluntary program enrollment of special needs students by parents.

%
11. In the past, minorities have been disproportionately placed in

classes for the mentally retarded. While this situation has im-
proved, there is some evidence to suggest that todav Blacks are
over represented in classes for the
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Chapter VIII - School Policy Issues Answer Key R

1. Briefly define normalization.--The proposition that handicapped per-

sons should live and be treated as nonhandicapped persons as much
as possible. '

2. In compliance with Sec. 504 of the Rehabilitation Act of 1973, the
Kansas City Public School District of Missouri has evaluated its
schools and scheduled all necessary changes in order to eliminate

architectural barriers.

3. Briefly define 1ea§t restrictive environment as the term is used in
P.L. 94-142.--An environment that will allow the handicapped to func-
tion as independently as possible within the larger comaunity, while
providing necessary supports.

4. List three people who should be involved in the I.E.P. meeting.--(1)
teacher, (2) parent, (3) counselor, (4) administrator, (5) supportive -
personnel (e.g., speech, nurse).

5. What is the I.E.P., provided for by P.L. 94-142?--Indjvidualized ed-
ucation plan, which must state current status, short and long term
objectives for each special needs child.

1

6. When appropriate public school programs are not available to special
needs students, tuition grant programs provide public monies to pay
for private education programs: Briefly describe a problem which —
may be encountered under this system. -
(1) There is the pdssible existence of discrimination against the

poor.
(2) There may not be enough funds to ‘cover all expenses.

7. Functional exclusion refers to a current program which is inadequate -
or unresponsibe to the students needs; as a result the student dces
not benefit. '

8. SAC refers to Student Adjustment Center, a Kansas City School District
alternative to suspension.




o
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10.
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Each year, lTocal school districts must jdentijy, locate, and evaluate
all handicapped children 1iving within their district.

Give two reasons why i: is inappropriate and inadequate to rely on
voluntary program enrollment of special needs students by parents.
(1) parents may not be aware of child's special needs

(2) parents may not be aware of forms of-assisténce

(3) parents may not be cognizant of child's chronic health problems

In the past, minorities have been disproportionately placed in
classed for the mentally retarded. While this situation has im-
proved, there is some evidence to suggest that today Blacks are
over represented in classes for the learning disabied.

- - o et
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Chapter IX - Community Awareness and Resources Issues

7.

Unit Quiz

A11 the following statements are true about American Indians except

for one, find that one.

(a) Many children tend to learn English as a second language
(t) time is an important factor in their lifestyle

(c) may use shorter sentences and omit adjectives
(

d) .after Indian students have met with continual failure, they tend

to drop out of school

Children who have a physical or emotional handicap and are also a min-

ority are really a double minority.
(a) true
(b) false

“Little Tokyo" is a:

(a) a city in Japan

(

b)
(c) a Japanese wrestler
(d) a Japanese restaurant

Define descrimination.

a Japanese ghetto in America

List 3 of the problems among Blacks today.

(a)

(b)

(c)

List 2 factors that are common to the ethnic groups Tisted in the

chapter. ;

(a)

(b)

Is it easy to change a persons attitude'aboutaé given idea?
eenf@) Y@ o e s i e e e e e e

(b) WNo

Y

po—
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List 3 issues requiring tea&her and community awareness.

(a) ~
(b) , A
(c)

List 3 ways mentioned in the chapter that would show signs (behavior)-
of awareness.

(a)

(b) )

(c) ; ’
Objectives for awareness training should be:

(a) ' ‘

(b)

(c)

List 5 reasons why people do not utilize éxisting community service

agencies.

(a)

(d
(e

)

(c) « . o
)
)

T

Ve B =
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Chapter IX - Community Awareness and Resources Issues Ansvi2r Key
Unit Quiz
1. A1l the following statements are true about American Indians except
for one, find that one: (b) time is an important factor in their
Tifestyle

2. Childrer who have a physical or emotional handicap and are also a
minority are really a double minority. (a) true

3. “Little Tokyo" is a: (b) a Japanese ghetto in America v

4. Define descrimination.--The act of systematically favoring one group

-

over another.

5. List 3 of the problems among Blacks today.

(a) poverty
- (b) ignorance

(c) disease
(d) higher infant mortality
(e) highe? unemployment
(f) poorer school attendance than white citizens
(g) higher rate of physical and mental disability

6. List 2 factors that are coﬁmon to the ethnic groups listed in the

chapter. -
(a) exdended family
a - _(b) fam;ﬁ5gcare for the handicapped indtvidual

(c) minorigy\groqg
y

7. Is it easy to change a persons attitude about a given idea?
{b) No ' -

8. List 3 issues requiring teacher and community awareness.
(a) discrimination and the handicapped -
(b) laws )

——e

(c) schools (education)

(d) housirg

(e) mass media
TUTTTTTTTT(EY Tagencies T
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9. List 3 ways mentioned in the chapter that would show signs (behavior)

of awareness. )

(a) vote on issues that will benefit the handicabped

(b) favor mainstreaming and seek out ways they could aid their com-
munity and school

(c) be in favor of and support the use of group homes

(d) do volunteer work in a setting for handicapped individuals

(e) support the removal of barriers within their community, city, .
and state

10. Objectives for awareness training should be:
(a) positive aspects of the handicapped population
" (b} preventien )
(c)_problems that the handicapped need help in overcoming
(d) appreciation of differences

11. List 5 reasons why people do not utilize existing community service

agencies. _

(a) Tlack of knowledge about available services, including referral
and appeals processes -

(b) feelings of hopelessness about handicapping conditions

(c): lack of knowledge about the potential of individuals with han-
dicapping conditions

(d) agencies not located in their immediate community

(e) fees are too high ‘

(f) can not take time off from work

(g) transportation

(h) need an interpretor

| 103
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Chapter X - Staff Training Issues
Unit Quiz

1. The major teacher education accrediting organization in the U.S. is .

‘ 2. Bessant-Byrd (1981) suggest 6 teacher competencies necessary for
teichers of minority handicapped children. List 3 of these compe-
tencies. )

(a)
(b)
(c)

3. List 3 ways a principal might inservice his staff on multicultural
issues. “

4. Define "melting pot concept".

5. More training institutions are insisting that their student teachers
are placed in multicultural urban settings to

6. A specific reason that makes multicultural training for teachers a
must is:
(a) new multicultural programs
(b) increasing numbers of minorities in public schools ™'+
i (c) P.L. 94-142
(d) more teachers entering field from minority groups

7. The earliest training programs that attempted to address cultural/
ethnic differences developed: (mark all possible answers)
(a) as a result of specific needs in a specific geographic area
b) as a result of P.L..94-142
) as a result of civil rights movements

(
(
(

c
d) as a result of the Lau vs. Nichols decision -

104
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The Mulfticultural Special Education Projggt at the University of

Kansas undertook the task of:

(a) developing a multicultural component in the School of Educatign

(b) preparing educators to develop bi-lingual programs

(c) dinitiating urban field experiences for practice teachers

(d) assessing multicultural factors in the Special Education cur-
ricula through analysis of course outlines and readings

The Multicultural Project publication "Mainstreaming a Multicultural
Concepts Into Special Education, Guidelines for Special Education
Trainers" includes: (mark all possible answers)

(a) a process for analyzing current curricuta

(b) a workshop model for analysis and establishing departmental goals
(¢) a design for a course emphasizing multicultural factors

(d) a rationale for multicultural education

List 2.experiences that should be included in training in multicul-
tural education at-the college level.

[}




101

Chapter X - Staff Training Issues Answer Key
“Unit Quiz

1. The majorxteacher education accrediting organization in the U.S is
NCATE - National Council for Accreditation of Teacher Education.

2. Bes§ant-Byrd (1981) Suggests 6 teacher competenc1es necess ary for
teachers of minority handicapped children. List 3 of these compe-
tencies. Bessant-Byrd (1981) reference (p. 4 Training Chapter)

3. List 3 ways a principal might inservice his staff on multicultural
issues. (1) handouts, (2) faculty meetings, (3) workshops, (4) films,
(5) materials displays

4, Define "me1t1ng pot concept".--D1verse popu]au1on is melted down into
a s1ng1e race with similar patterns, va]ues, 11fe sty]es, and cultura’

Qggterns

5. More training 1nst1tut1ons are 1ns1st1ng that the1r student teachgys
“are placed in mu1t1»u1turq1 urban settings to develop opportunities
to apply those skills that will generalize to potential work settings. .

6. A specific reason that makes multicultural training for teachers a
must is: (b) increasing numbers of minorities in public schools

7. The earliest training programs that attempted to address cultural/
ethnic differences developed: Tmark all possible gnswers)
(a) as a result of specific needs in a specific geographic area
(c) as a result of civil rights.movements '

- 8. The Multicultural Special Education Project at the University of
. Kansas undertook the task of: (d) assessing multicultural factors
in the Special Education curricula through analysis of course out-

lines and readings

9. The Multicultural Project publication "Mainstreaming a Multicultural
Concepts Into Special Education, Guidelines for Special Education
Trainers" includes: (mark all possible answers)

(a) process for analyzing current curricula
(b) a workshop _model for analysis and establishing departmental goals
(d) a rationale for multicultural education

[+
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’ 10. List 2 experiences that should be inc]dded in. training in multicul-

/f‘ tural education at the college level. .
/’ (1) examipe dynamics of diverse cultures and jmplications for de-
- veloping teaching strategies .
- (2) develop skills for values clgrification including study of the
. manifest and latent transmission of values '
(3) promote analytical and evaluative abilities to confront.issues
such a democracy, racism, sexism, party of power
(4) examine linguistic variations and diverse learning styles as a
basis for development of teaching styles i -
%
¢
~ ! "
&
.=
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Minority Issues 1n the Educatlon of Hand1capped Children
-~ / Tralnees Sat1sfactlon Survey . <
Instructions: The purpose of this survey is to prov1de an eva]uatlon of
your satisfaction w1th.thls course. Please do not-write your name on the
survey ‘and pledse give a valid appraiéa] to each item below. - Your’reepohses
will help improve the training experience for others who take the ceurse.

Each item is rated on a seven point scale (1=low, 4=average, 7=high).

Please circle the value that fits your judgement. DO NOT MARK BETWEEN THE
NUMBERS OR YOUR RESPONSE WILL BE INYAL;D. )

1. Rate your overall éati§faction with th%s course. . ¢
1 2 3 B S 6 7
Low Average v High
, 2. Rate your satisfeefidn'with ehe Instructor. .. - . .
1 2 i 4 - s 6~ ., 7 . X
3. . Rate the importance to you of each of-the'fo11owing_EQQBQQQEEE;;,»fj .
(a) Instructor'e presentation: ) . ‘ o 'lf;
1 2 3 4 5 6 7 )
(b) Group Discussions L
. : SIRIRY 3 4 5 6 7 .
(c) Aep]icattons discussion v » ' J
1 2 3 4 5 6 7
(d) Classroom applications _ ,‘ T .
1 2 3 4 5 & 7
(e) Mastery exams . ; A
1 2 3 T4 5 e - T

(f) The Text . . ‘
1 2 3 4 A S A
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4, In your judgement, rate the extent that the course actually increased
your
(a) Awareness of various issues

1 2 3 4 "5 6 7
Low Average High

(b) Knowledge concerning specific issues

1 2 3 4 5 6 7

(c) classroom skills

1 2 3 4 5 6 7

\

5. To what extent did the training effect building faculty not in the

-course? ’
1 2 3 4 5 6 7
6. To what extend 'did the training generalize to student knowledge,

skills, and/or relationships?

1. 2 3 4 5 6 7
7. Would you recommend the course to fellow teachers?
1 2 3 4 5 6 7

P pnappmpe PRp PR FRRT PR RS P S St dnd o R b ke Rkt Al -y . - - an WD W W ow Tn S v s e

_ Please comment positively and regatively to the following:
Course materials:

Problems that arose:

Cou}se organization:

Benefits that were evident:

Instructor:

Other:
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Minority Issues in the Education of Handicapped Children

Teacher's Application Task Description

Instructions: The purpose of this form is tc Lrovide teacher trainees with
a format for reporting classroom applications based upon Minority Issues

and to serve as a device for building baseé accumulation of related instruc-
tional procedures and methods. Thus, ideally this format can be used by

teachers to comunicate various procedures that they have found to be ef-

fective.

Complete one form for each application task conducted.
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Developed by: Date:

Chapter Task is based upon: -

Building:

Task Title:

Purpose:

Procedures:

Evaluation Method:

Results:

Attach related materials, examples, data, etc.




Instructor's Application Tasks Summary

Minority Issues in Special Education -

Continuing Applications
by Teachers

.

Dates/Chapters

Teacher/
Trainees




Minority Issues in Special Education - Instructor's Ar “ication Tasks Summary

Continuing Applications by Teachers

Dates/Chapters

Teacher/
Trainées

j—t - 801
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Appendix B

Texts and Content of the Brochure

and the Audio/Visual Package




Minority Issues Iaservice Program (MIIP)

Objective - To provide an inservice program for regular and special educa-
“tion teachers concerning minority-ethnic variab]es affecting special

education in public schools. I
Materials - The program materials include four components: (1) the MIIP \
brochure, (2) an audio-visual information package, (3) a text for . oy

teachers, and (4) Instructor's Manual.

Inservice Leader Options - (1) the building principal, (2) a designated
special education faculty member, or (3) a faculty inservice team
may conduct the inservice.

Evaluation - Multidimensional evaluation including: (1) teacher mastery,
(2) student outcome effects, (3) teacher trainee satisfaction, and
(4) the extent of teacher's application. .

Organization - Multidimensional training including: (1) Instructor intro-
ductions to new topics, (2) readings with a mastery component, (3)
group discussion, and (4) development and discussion of classroom
application, :

Impact - Building based inservice training system allows for wide impact oﬁ*
faculties.

Cost Efficiency - Since the training is materials based and managed at the
local building sites, training costs are tightly controlled. Twelve
2-hour sessions are required to complete the entire training program.
In contrast to 19 session 3-hour course at the university level, the
training is comprehensive and time efficient.

Generalization and Maintenance of Training - Since the training is designed to
establish classroom and building applications training moves from
awareness and knowledge to faculty skills development within the 10
topic areas. Since the training is building’based, the opportunity to
adapt training to specific building goals and policies enables per- ¢
sistant use of the procedures over the school year. R ~

Concerns

Given the wide ranging impact of social legislation that guarantees .
education both to minority and handicapped children in the least restrictive
environment, teachers and school consulting staff not previously concerned
with either problem will find themselves dealing with both at the local
school level. Thus, several specified concerns related to.minority race,
handicapped children, and inservice teacher training at the.local school
level are apparent and not addressed. Specifically:
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Are there specialized differences in the educational needs of the mi-
nority culture or race handicapped child that can be identified? Are
these needs recognizable at the local school levels? Can the appropriate
services be brought into play to accommodate these specialized needs?

Are there specific barriers to a free and appropriate education for
minority handicapped children in addition to those facing other handicapped
children? How can these specialized needs be identified and be translated
into service objectives?

How can teachers and consultants be trained to recognize and service
these needs?

Since many of these specialized needs will be related to local racial
and cultural community makeup, what is the school principal's role in re-
cognizing these needs and directing provision of service?

Program Development

The MIIP program was developed during a three year Special Project
grant for the Office of Special Education, U.S. Department of Education.
While it was found that considerable research and instructional materials
are available in the areas of minorities education and education of handi-
capped children, there is currently a paucity of information on appropriate
methods for the special education of minority/ethnic group children.

The objectives of this three-year cooperative inservice project be-
tween the Department of Special Education at the University of Kansas and
the Kansas City, Missouri ‘School District was: (1) To organize and assemble
the current issues and state of the art relating to the special education
of minority handicapped children. This was accomplished through the parti-
cipation of a steering cormittee comprised of local minority group repre-
sentatives, handicapped persons active in education, and special education
professionals representing those served in the district. (2) Develop a
dissemination oriented inservice training package for use by local school
building principals and/or special education leaders for training of local
building staff involved in the education of the hancicapped under P.L. 94-
142. (3) To complete ipservice training, using the inservice package in
twenty local buildings With 240 teachers in the Kansas City, Missouri
School District. (4) To disseminate the inservice package throught the
National BEH Regional Resource Centers Network, CEC Minority Concerns
Office, and via commercial publication of the package. .

The inservice training package is coordinated using a training guide \
and manual for the principal and/or local buiiding special education leader.
This manual describes the appropriate arrangement and coordination of in-
service activities. An inservice training text for the teacher trainee,
covering the basic issues, guidelines, and procedures is used. The package
also includes a ten-minute filmstrip-cassette kit designed to provide an
overview off the inservice training course.
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Issue Areas Considered

The areas included in the training program are:

. SRS ..

Minority Culture Characteristics and Learning Styles

€

Description of the minority learning style.

Focus: on the roles of curriculum, motivation, interests, and appro-
priate educational goals. '

Description of the minority group's recent and historical attitudes
and treatment of handicapped persons.

Development of a realistic current perspective of the handicapped per-
son's role(s) in the minority culture and community.

Focus on Educational and Vocational Barriers

-- Barriers to free and appropriate education are identified and listed. »
-- Corrective actions for removal of barriers are suggested. These Cor= T
rective actions could range from renovation of sidewalk Curbs to
admit wheelchair passage to training of parents to realize the poten-
tial of their handicapped children to lead useful adult lives.
-- Barriers due to minority group status are examined in addition to
those experienced by majority race handicapped children.

Focus on Educational Objectives and Curriculum for the Minority Handicapped

Types of curriculum.

Curriculum modification. :

Methods for capitalizing on cultural diversity in curriculum development.

Translating learning objectives into cultural/ethnically appropriate
curriculum,

Focus on Community Awareness

-- Community awareness and concern for the problems of minority handicapped

persons.
-- Recommendations for educating the public to the problems of the minority
handicapped.

|
Focus on Community Resources ‘ i
1
\

Survey of community resources for minorities and the handicapped. .
-- Determining the extent of minority handicapped use of the services.
"Determining how these groups can better service minority handicapped w

persons.

] |
Focus on Training of School Staffs - .. ,

Training in barriers to appropriate education.

Training in minority and handicapped learning styles. |
Training in vocational and academic potential of the minority handicapped. |
Training in objectives and curriculum for the minority handicapped. :
Training in techniques for appropriate assessment and evaluation of

handicapped children's performance.
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Focus on School Policies as They Affect the Hand1icapped
-- Suspension policies.

-- Participation in athletics and social activities.

-- Grading policies.

Assessment Procedures L Problems and Solutions

Bias in test construction - both standardized and teacher constructed
tests.

Norms and performance standards.

-- Screening.

Qualification of examiners in relationship to minority handicapped
.children. .

Language problems related to tests and examiners.

-- Criterion referenced measures, inciuding observation.

-- 1.E.P. issues. .

Focus on Language

-- Recent court‘cases.

English as a second language.

- Dialects of English, i.e., Black English.
As a barrier.

Implications for teachers.

L]
1

Results and Benefits of the Project

The project provided results in several areas related to the deVelop-
ment .of information about the current needs of minority-handicapped child-
ren, practical short and long-ternq solutions to these needs, provision of
appropriate services, and development of inservice training material$ that
impact special education at ‘a national level.

(1) Development of a comprehensive list of issues and needs as they
effect education of minority handicapped children. A madel involving local
experts and minority-handicapped constituents serving on a steering commit-
tee, as used to examine the special issues and neéds of children. An.auxi-
liary -conmittee of local school staff also was used to comment and expand
these needs areas developed by the steering committee.

(2) These lists of issues and needs were augmented by recommendations
for amelioration of these factors. us development of the inservice train-
jng_materials was based on_these recomendations. Further, since these re-
commendations are a comprehensive body of researchable alternatives—to the -
problems of the minority handicapped, research can bé developed by others
interested in this area.

E
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minority handicapped is demonstrated by application at the local school
level. This project creates a workingyiodel by which the problems of the
minority handicapped can be addressed %% the local school level. This
model should be a replicable mode of developing input in other settings.

114
; .
k (3) A model for identification and solution of the prob]ems of the
|

N (4) The inservice materials are dirécted toward the school staffs
, and implemented by the School principal or local special education leader.
/ AN The inservice materials were developed for practical jmplementation at the
school level. This provides a flexible system of inservice training since 1

the materials a~§§°f dissemination quality. Thus, local school personnel
can implement th@®program, which will be-available through the Regional
Resource Networks or through commercial pub11cat1on of the materials.

(5) The knowledge concerning the ut111ty of the materials demonstrated
through a field test using the materials. The last year of the project was
" devoted to the use of the inservice training in twenty schools. Eva1ua-

. tion was planned to ascertain the quality of the materials, their ifipact
on school personnel, and local satisfaction with materials. Thus, the po-
tential for measuring school-based-change—in-procedures—related-to-the-
minority hand1capped was deve]oped.
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Staff

Project Director: Charles R. Greenwood, Ph.D.

Co-Directors: Joseph Delquadri, Ph.D.
Linda Thurgton, Ph.D.

Implementation Spécia]ist:; Dorothy Preston, M.A.
Research Assistants: Winifred Critchlow, M.A.
Verona Hughes, M.S.Ed.
Ping C. Yuen, M.S.
Susan Th1badeau, M.S.Ed.

Kansas City, Missouri District Liaison: Jasper Harris, Ed.D., Ph.D.

Steering Committee

Janice Kelly: Swope Parkway Comprehensive Health Center

Anna M. McGuire, M.S.: Independence, Missouri Public Schools - Inter-
agency Coordinator
3 e ' '
Barbara Hankinson, M.A.: Kansas City, Missouri, Public Schools, Division
of Special Education

Michael Lillis, B.S., B.A.: Missouri Governors Committee on Employment
of the Handicapped

Jasper Harris, Ed.D., Ph.D.: Kansas City, Missouri, Public Schools, Divi-
sion of Special Education

Voris G. Bailey, Ed.D.: University of Missouri at Kansas City, Department
of Special Education . .
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Frame

.

Visual

Blank frame

Title frame - "Minority
Issues in Special Edu-
cation"

Produced by and for...

’

Teachers A & B talking »
in the lounge. Person
€ in the background.

Teacher B in classroom

Picture of teacher B

Mrs. Hughes LD Classroom

Mrs. Hughes working with
individual student.

Mrs. Hughes working with
individual student.
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MIIP Filmstrip Script

-

Music

Music

B: "Hew was your day?"

A: "Don't ask mel!"

B: "Oh, it couldn't have been worse
than my day." ) -

B: "My class seems just filled with

_ problems. I really have not been

able to hit my usual beat with the
kids this year."

B: "Being B]ack most pegple would
think 1 cou]d work well with these
inner-city ch11dren. But as you
know, it just isn't that simple.”

A: "You're aight. Mrs. Hughes was
telling about her difficulties
teaching the minority children in
her class. She feels that there
just hasn't been enough support for
her and her students from Mrs. Aims,
the principal. You know she has
the small LD class, she has a Special
Education credent1a1 "

A: "If she 1s hav1ng,prqb1ems, think’
of us. Each of her.students requires:’

1nd1V1dua1 attention and special ma-

terials.' oL

B: "That's right. Each student in
special education has af individual
educational program which might make
it difficult for teachers to f1nd
suitable materials."




Fame

10.

11,

12.

13.

14.

15.

16.

17.

180

190

Visual

Other small classroom

Teacher working with in-
dividual student.

Hallway

Principal's office

Lounge scene: Teachers
A & B seated at table in
discussion. Person C
standing as she enters
conversation.

Teachers (A,B,C) at
table.

Focus on C

Graphic: "Minority Issues
Inservice Program"- Me-
diated Program.

Add "School Principal
or Designated Staff
Member"

Add "Two-Day Workshop"
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Dialogue

A: "Right. . And as you might expect
in Ms. Goodlow's bilingual class,
the most severe problem is commu-
nicating with the parents.”

A: "Of course, many don't speak
English."

Q
: "Yes, and then there has been the
recent outbreak jof behavior pro-
blems, often between white and
bLac& students.."

(o]

: ""Some of the’students this year just
can't get along in class.”

(o]

C: (Visiting District Coordinator) "I
couldn!t help overhearing your con-
versagion. I've been dealing with
similar problems in other schools -
this year."

C: "The problems you are discussing
» can really be viewed as "Minority
Iscues in SpecialiEducation".
Three schools in the district are
currently participating in an in-
service program in “Minority Issues."”

C: "As a result we are seeing some
positive benefits at these schools."
B: "What is the program?"

o

"It's called MIIP: Minarity Issues
Inservice Program. MIIP is a prin-
cipal mediated inservice program for
regular and special education teachers.

C: "Mediated means the principal at
your school or a.designatés staff
.member can conduct the inseryice." ”

C: "“The building trainer learns the
program in a 2-day workshop given
by myself and the staff at the cen-
tral office." ,
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Frame

20.

21.

o 22.
23.

24.
25.

26.
27.
28.

29.

30.

31.

32.

33.

Visual

Trainer and Principal

Training scene

Training scene
Classroom scene

Student in wheelchair

Wheelchair and ramp

Training scene
Written materials

Two people in training

Workshop training of
mediators

Materials
Materials

Mrs. Aims conducting.
class

Back to the lounge

(9]

[qp]

[ I e}

[qp]

[qp]
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Dialogue

"As a matter of fact, I just’
completed a workshop in which

your principal Mrs. Aims dt= -
tended. That's the reason I'm "%
here today." ’
"During the mediated training

we covered issues included in th
*program materials."” -

"These included issues in assess-_ -

ment,

Minority cultures, learning styles,.
language, curriculun,

Barriers,

Community resources, and aware-
ness, ~

Staff competencieé, school policies,
Laws and legislation,

and other current topics related to
minority students in'education.”

"During the workshop all partici-
pants are trained to use the MIIP
materials."

"They are briefed on procedures
for conducting the workshop

Where and how the MIIP package can
be applied to school settings."

"Following the training session, the
participants are ready to carry out

the trainin, in their building using
the provided materials."

"So, your principal is trained and
ready to conduct the inservice with
you and the rest of the faculty who
are dealing with problems related
to "Minority Issues".
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Frame Visual ' Dialogue

3. Teachers talking in A: "I think I would be interested.
Tounge I tried to take a minority issues

course in college, but it was of-
fered in a different department

. and did not count toward my degree.
I think I could use this kind of
training. Certainly we all have

, a limited background, because of
' our own cultural experiences."

35. Talk continues in - B: "I agree. I'm Black, but I don't
Tounge know what is going on in these,
inner-city families. Their pro-
blems are really different from
those I encountered as a youth.
_What will be involved in our

training?"
36. Mrs. Aims training C: "Your principal will train you in
; faculty . 12 two-hour meetings to be held
~ ) after school."
37.  MIIP cover . C: “"You will be provided materials and

be expected to attend the sessions."

38. ~ Shot of.materials C: "You will also be expected to read
and prepare one unit of material
for ‘each session. During each meeting
three major events occur.”

"(1) fou will be introduced to a new

39. Training session C:
. topic by the principal.”
40.  Graphic: Introduced C: "(2) You will participate in a dis-
to new topic. Parti- cussion and application exercises ,
cipate in discussion based upon your preparation of the B
and application _current unit." ‘
. 41, Graphic: Pass Exam C: “(3) And you will spend time passing
v , - a mastery exam over the current unit
. o of material. After each session you
e 7 will be ready to applx the new prin- *

- ciples in your class.'
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Frame "~ Visual ' DiaTogue
a2. Back in the Tounge. B: "I like the idea .of inservice

~ training_ especially the fact that . .

ot takes‘p]aéé“hé?é"Tﬁ"ﬁur”bUde- .
ing. Plus it is ongoing with the
principal taking the lead. It
looks as though it would fit into
most teachers schedules and be real
practical. Who developed this pro-
gram?*

43, Four people at table C: "MIIP was a joint effort of persons
from varying minority backgrounds.
The committee was comprised of

o , special educators and handicapped

persons who serve in both govern-

ment and community organizations

v and work with handicapped persons."”
44, Shot of university .C: "Also university persons were: '
people. involved."”
45, Group shot C: "They met regularly to discuss

and suggest solutions to the mi-
nority and handicapped child's
experience in school."

)

46.  Lounge A: "What have been the react1ons to
> the program?"
2 Testimonials
47. Jasper Harris "The Minority Issues Inservice brogram

is a timely answer for questions fac1ng
many educators. I am especially 1mpres-
sed.with the inservicing of teachers in
their building in the ongoing manner that
the program provides.

48. Mrs. Weaver training "I feel it's been an excellent way to
keep principals involved with their
teachers.”

49, Barbara Hankinson "I believe that MIIP will be beneficial

in meeting the needs of regu]ar classroom
teachers and special teachers."

50. Teachers and trainers "Teachers.wi]] be provided the opportun-
ity to work together to solve problems
at the building level that effect the
students in that.building."

’ o

I




Frame Visual . - * Dialogue

51. Library scene "The program should assist in bringiﬁg

about better communications among the .
e = - - - - -staffrand-better—understanding-of-fhe——— T
students. It will stimulate teachers "
to seek new approaches and discover in-
i novative techniques for working with thg
R _ 'different' child."” :

: ) 52. Michale Lillis "The future of the handicapped-minority

= student will depend -on the thoughtful

] application -of knowledge resulting from
studies ssuch as the Minority Issues
Inservice Program.”

53. Anna Margaret McGuire "Since it is my responsibility to
coordinate programs between the local-
education agency and other agencies which
provide inservice activities regarding
programs which serve minority students,
particularly those who are handicapped." -

54, Trainer and group "MIIP offers- an opportunity for educa-
' tors to become aware of services which
“ can meet the total needs of a child and
his family. This information could very
well make the difference between a suc- -~
cessful experience and one which is full
of frustration." ‘

55. . Voris Bailey "MIIP can be invaluable in providing
teachers.with information and assistance -
regarding the modification of materials.”

56. Kids in hallway "Jith the increasing number of children
+ with different cultural backgrounds
entering school today, teachers may find
that many instructional materials, stra-
N tegies, and techniques that have been used
" in the past will have” to be modified to
be effective with some culturally differ-
ent handicapped children. MIIP can help
teachers make these changes."
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Frame Visual Dialogue

57. ~ Janice Kelley "I am convinced that the Minority
S o . Issues Inservice Program will serve
- T v . to dispell initial-teacher-prejudice: -
“ or>lack of understanding of handicapped
children, which too often denies handi-
capped students easy access to an-.ade-
quate or appropriate education."

58. Class in auditortum "Additionally, I feel that MIIP is an °
important instructional took in advan-

~ . cing and disseminating knowledge, among

S classroom teachers, to ensure that stu-

dent handicapping .conditions are re-

cognized and addressed more effectively

and earlier.” .

59. Graphic Write to: Minority Issues Inservice
Program, Children's Rehabilitation Unit,
Dept. of SPED, University of Kansas
Medical Center, 39th & Rainbow Blvd.,
Kansas City, Kansas 66103

60. Graphic Project Staff:
. Project Director:

Charles R. Greenwood, Ph.D.
Co-Directors:
Joe C. Delquadri, Ph.D.
Linda Thurston, Ph.D.
Implementation Specialist:
Dorothy M. Preston, M.A.

61. Graphic Research Assistants:
Verena Hughes, M.S.
Ping Yuen, M.S.
Winifred Critchlow; M.A.
Susan Thibadeau, M.Ed. .
K.C. Mo., Dis¢rict Liaison: -
Jasper Harris, Ed.D.

62. Graphic Steering Committee:
. Janice Kelly, Swope Parkway Comprehensive
Health Center .
- © Anna M. McGuire, M.S., Independence, Mo.,
: Public Schools, Interagency coordinator.
Barbara Hankinson, M.A., K.C., Mo. ’
Public Schools, Div. of SPED. !




Frame
63.

64.

65.

6.

Visual

Graphic.

Graphic

Graphic

Blank

Dialogue

Michale Lillis, B.S., B.A., Mo.
Governor -Committee Employment of the
Handicapped.. ..

Jasper Harris, Ed.D., Ph.D,, K.C., Mo.
Public Schools, Division of SPED
Voris Bailey, Ed.D., Univ. .of Mo. at
K.C., Dept. of SPED

MIIP - Minority Issues Inservice Pro-
.gram: A principal mediated inservice
program for regular and SPED teachers
is a special project and training grant
from the Personnel Preparation Branch,
Bureau of Education, Edward Moore, Pro-
ject Office.

MIIP --COOP - A cooperative project
between the Dept. of SPED. the Univ.
of Kansas, K.C., Ks. and the Division

- of SPED in K.C., Mo., Schoot District,

K.C., Mo.




