Q

ED 227 589

AUTHOR
TITLE

INSTfTUTION

SPONS AGENCY
REPORT NO
PUB DATE
CONTRACT

. NOTE

PUB TYPE

EDRS PRICE

'DESCRIPTORS

IDENTIF 1ERS

ABSTRACT

. American Institutes for

DOCUMENT RESUME

EA 015 514
Harrison, Laurie R. S .
Management Module: Parent Involvement. A Study of
State Management Practices: Looking Back at Title I
and Toward Chapter 1. .
Research in the Behavioral
Sciences, Palo Alto, Calif.
Department of Education, Washington, DC.
AIR-857-8/82-RP
Aug 82 ‘ '
300-80-0601 . _
207p.; Some exhibits will not reproduce due to small,
blurred, or broken print of original document. For
related documents, see EA 015 512-516.
Guides - Non-Classroom Use (055) -- Reports -
Evaluative/Feasibility (142) '

MF01/PC09 Plus Postage. : A
Administrator Guides; Compliance (Legal); Elementary
Secondary Education; Evaluation; *Federal Programs;
*Federal Regulation; Innovation; *Management Systems;
Parent Materials; *Parent Participation; Parent
School Relationship; *Program Administration; School
Districts; State Departments of Education _
*Education Consolidation Improvement Act Chapter 1;
*Elementary Secondary Education Act Title I

This volume is the third module, "Parent

Involvement," of the evaluation report documenting how states met the
requirements of Title I of the Elementary and Secondary Education Act
of 1965, as amended in 1978, and identifying exemplary State '

management practices and documents. The module. begins with a history.

of parent -involvement-under Title-I up to-its replacement. by Chapter

1 of the Educational Consolidation and Improvement Act. The next
section explains that approximately two-thirds of the States plan
either to encourage parent involvement in their local education
agencies (LEAs) or to take an active role in ascertaining whether or
not the LEAs are consulting with parents. The last sectioan presents
examples, selected from those supplied by the States, to address
parent involvement. The examples are divided into two basic

parent involvement," includes general tips; ways of involving parents
at home, at school, and through councils; and parents’' role in the
design and implementation of programs. The second category, "methods
of providing information to parents and staff on parent involvement, "

"includes handbooks, newsletters, workshops and meetings, audiovisual

materials, resource centers, parent-teacher conferences, home visits,

‘categories with several subcategories. The first category, "forms of . ...

———and-information notices sent home with children. (MLF) .. . .

******************************************************'*****************
*  Reproductions supplied by EDRS are the best that can be made

.
******************************************************.**

from the original document.

*
*

Akkkhhkkhhhhhhk




A Study of State Management Practlce3°
Looklng Back at Title I and 'l‘oward Chapter 1

U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

59227589.

This document has been reproduced as
received from the person or organization
originating it.

. Minor changes have been made to improve
reprodJctlon qualny

[ Pomts of view or, oplnlons stated in this docu-
ment do not necessarily reprecent official NIE
position or pelicy.

MANAGEMENT MODULE: Parent Involvement

Laﬁrie R. Harrison

August 1982

3
4
i
4
i
i

Preparad for the U.S. Dopartment of Education under (:omract 300—80-0801 by

American Institutes for Research
Box 1113, Palo Alto, Callfo_rnla 94302

EA 015 514

ERIC ST




AIR-857-8/82-RP

MANAGEMENT MODﬁLE: PARENT INVOLVEMENT

Iaurie R. Harrisoa ) !

The project has been funded at least in part with Federal
funds from the Department of Education under Contract Number
300-80-0601. The contents of this publication do not neces-
sarily reflect the views or policles of the Department of
Education nor does mention of trade names, commercial prod-
ucts or organizations imply endorsement by the U.S. Government.

August 1982

-~

TN




II.

III.

I.

Table of Contents

o

Acknowledgments. e & o o o o & o o & o+ o o o+ o+ o O‘ e o o‘ e o o e o o

Introduction e & o o o o o o o o o o o o o o o o . [ I A

The History of Parent Involvement: :

ESEA Title I to ECIA Chapter I « « « ¢ o o o o o o o o o o + o
o Title I « ¢ o o o o o o o '
e Chapter 1 . « - ¢ ¢ &« o

. i .
e e & & & & o o s . o o+ o+ o+ o

o .
e o o & & & o s o o o o o o o

States' Preliminary Plans Regarding Chapter 1 _

Parent Involvement Activities ¢ o« ¢ o ¢ o o o o ¢ o ¢ o o o o
e Data From Telephone Interviews & o« « o« o o oo o o o o
® Data from Onsite VISItS « « o« ¢ o« ¢ o6 o o o > o 5 o o

- Will States Continue Parent Involvement Activities?.

- Will Parent Involvement Activities Change? . . . . .
- Will There Be Problems With Continuing ,
Parent I'IVOlvement Activities? ¢ o ¢ o ¢ o o o 6 o o

Examples of Parent Involvement Practices
and Matek- Lals LN . . . . . . . . . . . . . . . “. L] . . . L] *

A. Forme of Parent Involvement =« « ¢ o s o o ¢ o o ¢ ¢ o o o

1. General Tips on How to Involve Parents ., + « « « o« o o

a. Exhibit A-la: 40 Ways to Increase '
Home-School Cooperation, Georgia e « « ¢ ¢ o ¢ o &
b. FExhibit A-1b: Parent Interest Survey,
. WisconSin e« ¢ ¢ ¢ o o o s 6 o s o 6 o o 0 o s s .
c. Exhibit A-lc: How Can We Tell Our Future
. Members and Our Communities About Title I
Activities?, Oregon .« o o« ¢ o o o o o ¢ o o' o o @
2. Involving Parents At Home .« ¢ « ¢ ¢ ¢ ¢ 2 o o o o o o
a. Exhibit A-2a: Parent Involvement
Activities and Projects, Colorado « « & o« ¢ « o &
b. Exhibit A-2b: Parents are Reading '
Teachers, Too!, Kentucky « « o« ¢ o o o ¢ o o o o &
c. Exhibit:A<2c: Kid's Stuff: Reading and
Language Experiences, New YOTK ¢ ¢ o ¢ o o ¢ o o o
d. Exhibit A-2d: Title I Parent Involvement ]
Activities, South Dakota/Montana « « o+ « ¢ o o « &
e. Exnibit A-2e: Family Good Program, Hawaii . . . .
f. Exhibit A-2f: West Virginia Title I Reader,

West Vil‘ginia e s % e e o o o ‘o 4 o o o » o o o o .

.g» Exhibit A-2g: Report Card for Parents,
g California ¢ o« o @ o o ¢ o o o o o o- 6 o o o o o o
h. Exhibit A-2h: Super Summer: Using the
" ' Newspaper, Parents and Children Can Learn
Together,g?ennsy;Vania'. e e o o o o o o s s s s s

iii

13 ..

14

14

53

59
67

75

81

83




Table of Contents (Continued)

uPage

3=« Involving Parents in School Activities . + + o o & & o & 85

a. Exhibit A-3a: Getting and Keeping ’

Parent Involvement, Georgia . + o+ o 4 « o« ¢ ¢ o+ +» o« . 85.

q§xhibit A-3b: Parents and Title I: '

A ReSource Package, Massachusétts . « « « o« ¢« « « » 85
c. Exhibit A-3c: How to Observe, Virginia . . . . . . 87
d. Exhibit A-3d: Observation Guide for _

Parents, Maryland . « « « o ¢ & ¢ o o s o o o o o o 89

"e. Exhibit A-3e: Community Liason Worker : e
CT . Program, Louisiana « ¢« ¢ ¢ 7% o s o ¢ o o ¢ o ¢ o & 91
. £. ExhibﬁShA-3f: Volunteer Hgndbopk, California . . . 93
N 4. Involving Parents Through Councils " 1:,-; R A 97

a. Exhibit A-4a: Parent Advisory Councils,
Oklahoma « o ¢ ¢ o o o o a0 o o 5 o s o s s o s o s - 99
" b. Exhibit A-4b: Sample By-Laws, South Carolina . . . 111
‘ c. Exhibit A-4c: Proceduris for Decision by
. & Consensus, OTEZON « s s o s & 5 « o o o o o s « o-o 115
d. Exhibit A-4d: Suggestions for Making
o . Motions, Wisconsin v « ¢ o o o ¢ o o o « s o o o o o 117

5. Parents Role in the Design and Implementation
Of ProgramsSe « o+ o o o o« o o o s s o s s s s o o s o o & 119
a. Exhibit A-5a: Memo on parent participation in '
planning, implementation, and evaluation of
. programs, North Carolina (Georgia & New Jersey) . . 121
- : b. Exhibit A-5b: Possible activities for ‘
. Planning, Implementating, and Evalxation.'
ConnectiICUL + o o o o o o o o o o 5 2 o s o o o o o 127
» Exhibit A-5c¢: Excerpts from Parent Involvement
"in_Compensatory Education Projects; Michigan » + « . 129
+ Exhibit A-5d: JNeeds Assessment Information o
from Parents, OTEZCT '« >+ s s o o+ s o o « o o o o o » 131
e. Exhibit A-5e: Parent Evaluation Form, Montana . . . 133

?

B. Methods of Providi Information to Parents and
Staff on Parent Involvement. « + « ¢ o s s o s o » s o » .o s 135

I P 'Hana'ﬁbfdk's”’.‘-*.f‘.—;f"."; O TR T e e TR TR Y Y O e et v e 135 ¢
‘a. Exhibit B-la: Exemplary Title I Parent . ‘

Advisory Councils, Massachusetts . » « « o« o+ ¢ o o o« 137

b. Exhibit B-1b: Parent Advisory Councils - o

in Oregone + ¢ ¢ o ¢ o o ¢ s 0% s s 0 o s o o o o o 143

c. Exhibit B-lc: Parent Advisory Councils in :

'.Oregon: A Resource Book for Parents, Oregoni. . « . 145

—_— — == —~@+—Exhibit B=1d: Title I: An Opportunity

for Growth, Washington .. « « &+ s ¢ ¢ o « & o & ; o « 149

[

¢

iv




Appendix A.

-l

“%Fable of Contents (Continued)

NeWSletterS e © o © o & 5 ° & o o o e o o o ' * o

a. Exhibit B-2a: Parent to Parent, New Hampshire

b. Exhibit B-2b: The Clipboard, Ohio + +-s . &

Workshops and Meetings « « ¢ o o ¢ o ¢ o o o o &
a. Exhibit B-3a: Ideas for Parent Involvement
Meetings, Georgia .« « o ¢ s o o s o o o o o
b. Exhibit B-3b: Workshop Synopses from
7th Annual Title I Parent: Involvement
Workshop, Wisconsir . . ¢« o o ¢ ¢ o ¢ ¢ o &
c. Exhibit B-3c: Memo Regarding Spring Parent
" Training Workshop, New Hampshire . o . . . .
d. Exhibit B-3d: Memo Regarding Parent
Training, Misgouri . ¢ ¢ « ¢ ¢ ¢ ¢ o & o 4 &
o
Audio Visual Materfal v o o o o s s o sNhe o o o
a. Exhibit B-4: Training Material, Alabama .

Resource Centers o+ o« s o 2 o 5 ¢ o o o o o o o o

a. Exhibit B-5: List of Resources for
Parent Involvement, Washington . « « « « . .

Parent-Teacher Conferences, Home Visits, and
Informational Notices Sent Home with Children .
a. Exhibit B-6a: Parent/Teacher Conference
, Techniques, Mississippi . « « ¢« ¢ ¢« o o o &
b.  Exhibit B-6b: Parent Involvement in Parent-

Teacher- Conference, Maryland . + « o ¢ ¢ o+ &

Sources of Information dn Exemplary Materials . .

~Page
159

161
163

165
167

173
177
181

183
185

193

195 |

213
215
221

227




Acknowledgments '

C

The State Management Practices Study could not have been completed
without the cooperation, support, and hard work of many individuals. To
all of the individuals involved in the study, we would like tc express our
thanks and appreciation. We would like to pay special tribute to the
following: . L

e The project's Advisory Panel provided valuable assistance
in the initial planning for both phases of the study's
operation, and we would like to express our appreciation
to its members: Richard Buckley, District Title I Coor-
dinator, Brockton, Massachusetts; A.J. -Comfort, Jr.,.State
Title I Cocrdinator, Jackson, Mississippi; Mattie Divine,
Title I parent, St. Louis, Missouri; Oliver Himley, Com-
mittee on Evaluation and Information Systems (CEIS) of the
Council of Chief State School Officers. Des Moines, Iowa;
Clarence Morris, State Title I Coordin.tor, Little Rock,
Arkansas; and Special Advisor, Richard Jung, Nutional Ad-
visory Council in the Education of Disadvantaged Children,
Washington, D.C.

e The subcommittee appointed by the Committee on Evaluation
and Information Systems (CEIS) offered helpful guidance
. regarding our data collection efforts. Its members
included: Oliver Himley (Chair), Des Moines, Iowa; Fred
Buehling, Salem, Oregon; Rose Maye, Springfield, Il1i-
. nois; JoLeta Reynolds, Nashville, Tennessee, Paul Rost,
Santa Fe, New Mexico.

e The study's final products were reviewed by individuals
who helped to shape their content and format. We would
like to express our appreciation to: Fred Buehling, State
Title I Coordinator, Salem, Oregon; A.J. Comfort, State
Title I Coordinator, Jackson, Mississippi, Oliver Himley,
State Title I Coordinator, Des Moines, Iowa; Robert
Marley, State Title I Coordinator, Raleigh, North Caro-

" lina; Clarence Morris, State Title I Coordinator, Little
‘Rock,. Arkansas; Rodney Small and Terry Livingston, Office
of the Regional Inspector General for Audit, Region VII;
.Wilbert, Cheatham, James Ogura;-Benjamin Rice, and other
s members of the Office of Compensatory Education, U.S.

- Department of Education. i , _ .

’

e Several AIR staff members, deserve special recognition for
their contributions- .

Agnes Frye and'Carolyn McFarlane reviewed state materials
for inclusion in the management modules.

Kim Putman and Judith Flagle, with the assistance of the
report authors, coded the data from the initial telephone

s ntrerviews s —— T _ g G U UL S

yii




Pat Thompson, Chris Petersen, Betty Smith, and Judy Stzenson.
coded the district-level data and the data collected onsite
from state agencies.

Emily Campbell designed the ‘layouts for the report covers.

Marilyn Christian and Agnes Frye served as project admirgis-
trative associates and produced these final -products. ey
were ably assisted by Alice Frimmersdorf, Nancy Carr, and
“Velma Horton. . :

Judith Applgby,bTerry Armstrong, Griffin Dix, Peter Enemark,

Bagbara Fetherston, Kim Putman,.and Susan Mileff assisted with
the early phases of the project and with the data collections

David Brandt, Pat Thompson, and Donald McLaughlin sérved as
technical advisors and data specialists to the project.

Our utmost appreciatinn is expressed to the Title I/Chapter_l
coordinators and their gtaffs who gave of their time to dis-
cuss management issues with us. In the 20.states where onsite
visits were made, we want to extend our appreciation to the
local coordinators and staff who also assisted us greatly.
Without such outstanding cooperation, the study would not have
been possible. We want to thank everyone we interviewed and

hope i he results of the study and the management materials
- produced as part of this study will be uSefpl'to them.

A special mention of apprecia;ion is also extended to Carmen
J. Finley, the Study's Principal Invectigator and Director of

" the Education Management and Evaluation Group within AIR where

the State Management Practices Study was administered. With-
out her encouragement and support, this study would have been
‘neither undertaken nor completed.

Last, but not least, we would like to thank Dr., Judith I.
Andérson of the Office of Planning, Budget, and Evaluation in
the Department of Education, for her support and guidance
throughout the study.

To these individuals and tlie many others who contributed in a

multitude of ways, thank you. We reserve for ourselves, however, the
‘blame for any shortcomings. :

Barbara L. Bessey
Director

et s e s e s o gur e "Re Harrdson oo

Cra T " Assistant Director

viii : N

' 8




———ww———-—adopted or adapted by jntefested states at minimal cost, or that states

Introduction

This management module is one of four produced by the State Title I
Management Practices Study to provide information on various options that
states may use to manage their Chapter 1 programs. The four modules are
on the following topics: ' '

e Application Approval,

e Monitorin,,

e Parent Involveqeﬁt, and
e Enforcement. -

Fach management module contains examples of materials produced by Title I
coordinators, their staff, or their districts as part of t* ir administra-
tion of the Title I program. : :

Chapter 1 of the Education Consolidation and Improvement Act replaces
Title I of the Elementary and Secondary Education Act. Under Chapter 1,
more management decisions are left to states. However, some states will
have fewer state administrative funds under Chapter 1 than they did under
Title I. These states may have to cut back on their members of staff,

" which may mean that staff with specialized expertise-—in monitoring or par-
ent involvement, for example~-will be let go in favor of more "generalisgt”
types of staff. Because of this potential loss of Title I experience,
four management modules were developed to present a picture of some of the
more creative practices and approaches used in past administration of
Title I programs. While some of these requirements are not present in
Chapter 1 or not included to the same extent as they had under the 1978
Title I statute (Public Law 95-561), the results of the S:ate Management
Practices Study indicate that most of the Title I coordinators repocrted
plans to continue activities in these areas under Chapter 1 (Bessey,
Brandt, Thompson, Harrison, Putman, & Appleby, 1982). It is hoped that
the practices and examples included in these management modules can be
wishing to develop new practices may find some successful past examples
presented herein after which these new practices can be modeled.

Content of the Management Modules

Each module is organized into three sections:

e a brief history of the management responsibility from Title I
to Chapter 1,

e states' preliminary plans for operating under Chapter 1 as
collected by the State Management Practices Study through in- -
depth telephone interviews with 49 Title I coordinators and
through follow-up interviews conducted onsite to a nationally

... .representative sample.of 20 states, and. .. .. . ... . .. ..a L

[ ——




e examples of successful materials and practices used by
states under Title I.

‘'of states possible to ensure greater variety.

Selection of the Examples for Inclusion in the Management Modules

As part of the State Management Practices Study, all state agencies
receiving Title I funds were asked to send AIR materials, documents, hand-
books, forms, applications, instructions, rules, checklists, and so on that
they used in their administration of Title I programs. These materials
were ‘supplemented with other materials collected by the U.S. Department of
Education, such as the Monitoring and Enforcement Plans, and specific
materials solicited by the study staff that surfaced during the telephone .
interviews or the onsite visits. )

All of the materials and exémples included in these modules are note~-
worthy~~they were selected from thousands of documents collected from
states. In some cases, the choices were difficult, since several states
had similar materials that were all considered to be exemplary. The final
materials were selected on the basis of: -

e their interesting or unusual content,
e their interesting or unusual format,

® ease of reproduction, and

e a desire to present a variety of techniques and materials.

It is important to emphasize, however, that scme very successful practices
or materials from states may have been overlooked--either because .they were
not submitted to AIR as part of the study's initial requests for materials
or because an attempt was made to select materials from the largest number

Use of the Management Modules i <

It is intended that the materials and examples included in each
module will stimulate state Chapter 1 staffs to generate new and creative
ideas for successful management of their Chapter 1 programs. Some of the
examples are presented in their entirety for ease in xeroxing if desired.
Other examples are merely illustrative of a particular point or practice.
In any case, states are encouraged to contact the Chaptar 1 offices in
state agencies that developed the materials to request more information.
A list of the addresses for each of the states for which examples are
included in the modules is presented as Appendix A for informational
purposes.

10




I. The History of Parent Involvement: ESEA Title I to ECIA Chapter 1

In July 1981, Congress passed the Education Consolidation and
Improvement Act (ECIA). Chapter 1 of ECIA replaces Title I of th
Elementary and Secondary Education Act (ESEA), originally passed in 1965
and reauthorized most recently in 1978. Chapter 1 of ECIA contains the.
same funding provisions and the same general purposes as Title I, but many
of the specific requirements have been changed. These changes are partic-
ularly apparent in the area of parent inyolvement. To understand the
extent of these changes it is necessary to understand the evolution and
extent of parent involvement provisions under Title I. ‘

Title I

When Title I was first authorized in 1965, there was no specific
mention of involving parents in the program. However, the initial eval-
. uation requirements were included as an integral part of the Title I
program, because Congress felt a strong need to inform parents and to have
the program be accountable to parents. Over the years, the role given to
parents in the statute and the Title I regulations has grown. The reascns
for including parents in the program are many. For example, it is felt
that children will benefit if their parents are involved. Parents can
contribute information on their children's skills and interests, and they
can reinforce educational goals in the home. Parent invelvenent also
serves as a source of pressure to keep local programs directed toward the
needs of their children. Parents can serve as a check on state and local
actions in administering the programs. Political power to improve school
programs often lies with parents in wealthier communities and not with
those in poorer ones. Since Title I/Chapter 1 funds are targeted to low
income areas, a special effort was made tc involve parents and to ensure
that districts accept parents in a decisisnmaking role. Another reason
for involving parents, which is cited somewhat J-<s frequently, is that
the involvement will have beneficial effects riu tjie yi-ents themselves.
For example, one parent whc testified at the %¢nate Hus 'ings prior to the
reauthorization of Title I in 1978 indicated tuat, bei;s ise of her exper-
iences with the Title I program, she became awz:: of ;i importance of
education, returned to school, and completed a c¢+l'.ege degree.

Parent involvement in Title I pruarams has evolved from a period when
there were no requirements, through a stage when encouragement only was
given, to the situatica in 1978 when vef§ specific stipulations on the
nature of parent participation in the program were in force. As prev-
iously stated, in 1965 when ESEA Title I was first authorized, the leg-
islation made no direct mention of the role of parents in the progranm.
Regulations published on 28 November 1968 (Section 116.18(f)) stated that
parents be involved in planning, operation, and appraisal of projects,
including their representation on Title I advisory committees that may be




_.does _contain two references regarding continuation of practices required

‘established. In l97l, Section 115 .0of P.L. 91-230 authorized the com~

missioner to regulate parent involvement, and in October 1972, regulations
were issued requiring districtwide parent advisory councils. In. 1974,
school parent councils along with the district councils were required by
law (P.L. 93-380). 1In thke Education Amendments of 1978, two entire
sections of the law were devoted to parents. In Section 124, "parent
participation,” parents were permitted to participate in establishing
programs; they were ‘to be informed of, and permitted to make, recom—
mendations concerning instructional goals and their children's progress;
and parents were to be given opportunities to assist their children in
achieving goals. Section 125 of.the 1978 Edu~ation Amendment focused on
“parent involvement” in the form of school ‘ana districtwide councils,
which were responsible for advising the school district in planning,
implementing, and evaluating its program. Section 125 was highly specific

'regarding the methods for the establishment and composition of the coun=

cils. Furthermore; district councils were given conse-t power in the two
areas of program administraticn—==the establishment of schoolwide projects
and use of alternative rankings of eligible school attendance areas.

While Section 124 of the 1978 law focused on involvement of parents

with their own children and the educational goals of the program, Section

125 established an advisory role for parents in the program. Thus, parent
involvement in Title I grew from an encouraged presence to parental

oversight of Title I administration at the local level.

The specificity of the 1978 requirements attempted to standardize a
minimum level of parent involvement at the local level. Lawmakers,
reacting strongly to testimony concerning the lack of meaningful parent
involvement in districts, devoted more than two full pages to parent
requirements in. the 1978 legislation. In previous laws, this subject was
treated in only small unlabeled paragraphs. Thus, prior to the passage of
ECIA, state and districts were operating under stringent and extensive
requirements for parent involvement. Sections 124 and 125 from the 1978
Title I law are reproduced in Tabl: 1.

. Chapter 1

The amount of space and emphasis given to parent involvement in ECIA
Chapter 1 is a marked contrast from the 1978 legislation which it re=
places. Section 556(b) Application Assurances states that state educa-
tional agencies shall approve applications from districts if the state is
assured that the programs and projects described by the district

"are of sufficient size, scope, and quality to give
reasonable promise of substantial progress toward

meeting the needs of the children being served and

are designed and implemented in consultation with

parents and teachers of such children.” .

There is no mention in P.L. 97-35 of the Parent Advisory Councils
(PACs) that have been a required part of Title I since 1971, The new law

12
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or allowable under P.L. 95-561. Section 554(c) states

APPLICABILITY RULE. The provisions of Title I

of the Elementary and Secondary Act of 1965 which -
are not specifically made applicable by the chapter
shall not be applicable to programs authorized

under the chapter.

Section 555(c7 Program Degcription contains the following statement:

(c) PROGRAM DESCRIPTION. A local education agency

may use funds received under this chapter only for
programs and projects which are designed to meet the
special educational needs of educationally deprived
children identified in accordance with Section 556(b)(2),
and which are included in an application for assistance
approved by the State education agency. Such programs
and projects may include the acquisition of equipment

and instructional materials, employment of special
instructional and counseling and guidance pérsonnel,
employment and traiuning of teacher aides, paywments to
teachers of amounts in excess of regular salary schedules
as a bonus for service in schools serving project areas, -
the training of teachers, the construction, where
necessary, of school facilities, other expenditures
authorized under Title I of the Elementary and Secondary
Education Act as in effect September 30, 1982, and planning
for such programs and projects. ‘

These two statements appear to contradict each other. The provisions
of Section 125 referring to parent advisory councils are not specifically
made applicable by ECIA and would therefore not be applicable to programs
authorized under ECIA. However, since PACs were authorized under ESEA
Title I as in effect 30 September 1982, authorized programs may include .
them. The resolution of this apparent contradiction is that PAC activ-
ities are not required but they may be included. This interpretation is:
corroborated by. the House and Senare Conference Réport that accompanied
ECIA. This report states® - T

o

“The conferees believe that parental and teacher
involvement is an important component of Title I
. " programg and wish to make clear that it is an
option of local educational agencies to continue
using Parent Advisory Councils (PACs) to- comply
with the consultation ‘requirement.”
v
. This view is incorporated into the proposed Regulations that -
- : accompanied the law. Specifically they state

: -

& . .
(b) To meet the consultation requirement in
paragraph (a) of this section, an LEA may, but
. R & . ) [;!3 -

a
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is not required to, establish and use parent
advisory councils.

On first glance, it may seem that the language of the new law re-
- garding parent involvement roughly parallels that of Section 124 in
¥ P.L. 95-561. There are however, some clear differences. Section 124
. required that parents of the served children be informed of the goals of
the program and their children's progress, .and that they be given the
opportunity to be involved in other ways, specifically to participate in
establishing the program, make recommendations about the goals of the
program and their children's progress, and assist their children at home.
Providing an opportunity to do something is quite different from requiring
that it be done. The new law requires that applications for funds shall
be approved by the state if they provide assurances satisfactory to the
SEA that the programs described .are designed and implemented in consul-
tation with parents of children being served. Although the provisions for
parent advisory councils (old°®Section 125) are no longer included, the
language of the new law is stronger than the previous parent participation
provisions of Section 124. :

Another salient feature of the new law is the role that must be
played by states. The state must be assured to its safisfaction that the
programs are designed and implemented in consultation with parents. What
constitutes consultation7 What will be satisfactory evidence for the
state? This ,will depend in some ways on the support for parent involve-

. ment- that exists at the state level. ,

In the next section, information will be presented on. states' views
of the future of parent involvement and their tentative plans for oper-
ating under the new iay.
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Section 124

Table 1

r

¢

Tulyy Panest Panncieavion.—\ local educational ageney imuy
receive fumils wnuder this Litle only if parents of children participating
in prageamy nssisted muder this title are permitled to participats in
tha estalilishinent of such programs amd are informed of, s per-
mitted ta make reeonumcmdations with vespect tn, the instructional

goals of the peagram and the progress of their children in such pro-.

grom, sl such parenis are afforded oppocianities to assist their
children in schieving such goals. ’ ‘

“See 125, () Envamasnsrest or Auvisny Councaac- (1} A lool
wilncationnl ngency inay veceive funds nnder this title unly i€ it estub-
lishes an advisory council fur its entive school distriet whichi—

“(A) has-a majority of members who nre parenia af cliilidren to
be served by projects assisied wmder thistitle; . .

“(1) is compused nl members cleeted hy the pnrents in cuch
district; awl

“(C) inchules represeniatives of childeen and schools eligible
to ba seeved by, bhut not eurrently participating in, programs
assisted with (ouls provided wwder this title,

“(2)({.\) A local edueationn! ngency may veceive funds under this
title ouly +f i establishes nn silvisory council for each project area or
project sehool, except as provided in subipseagraph (1), which—

“(i) haa n majority of wmembers \v‘)m are rarenis nf children to
be served by programs assistel under this title, aml
w43} is enmposid of memieers elocted by the parents in each

: projeet area or prajeet schoul,

"(&1) In the case n‘ any projoct area or project school in which not
mure Ahun one Ditl-time equivalent stall member is paid with funds
provided nnder this title, and in which not more than forly studesta
participnte in such pragrams, the regnicements of subparagraph (A)
shall be waived, , ‘

“(C) ln the case nf any projeet area nr project school in whichi 75 or
mme students are served by programs assisted by funds provided
nndder thia title; each such project area nr praject schonl advisury coun-
eil, in addition lo meeting the requirenients of subparageaph (M),
shatl— '

"(i) be composed of not tess than 8 mombiers, wha shall serve for
terms of Lwa yenrs, after wineh time they may be re-elected ;

#(ii) elect ollicers of the conncil altor it ling been fully consti-
tuted ; and :

“(iii? Ameel & suflicient number of times per year, accoriding Lo a
schiedule nnd at locations to b determinetd by such council.

(1) Any individual who is a tencher at 8 school serving a projeet

aren or iy u parent of A ehild vesiding i awetigibite schoolattendmee——

nrea or attending an eligible sehuol shall be oligible 1o he elecled ax 8
meaber of the district-wide advisory couwncils psinblishied pursoant in
aragenph (1), It nothing ic this seulence shall prn:hulu the eligi.
l»ility ol other individuals who are residents in thal distriet, No jnds-
vidunl wheo is n teachier at a project sclool or & sehoal seeving a project
area shath b inelipthble to be elected as o membier of o distviet-wisle or
suchoaren oradistefet.,
¥oou
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“(b) Remosanaries e Anviennr Cauncits.—FEach local educa-
tivnal apency shall give each advisory council which it establishes -

© . under su n:z:cliuno(n) responsibility for advising it in planning for, and

peojeet area or sclmol advisary conncil ng the basis of residency-outaide .

1

finplementution am

under this title,
“(c) Accrss w Inromaanion.—~(1) EacliJocal educatlonal agency -~

shal} provida without charge to each " advisory couneil

evaloation of, its programs and projccts assisted

- esiablished by such an agency under subsection (a) of this section—

and, upon request, to each member of such
advisorycouncil--_ A o g

“(A) & copy of theTextof thistitle, ' ..

“(B) a copy nf any Federal regulations and guidelines issued
mder such {gle; and ' . : -

“(C) w copy of nlo\mnprinle State regulations and guideclines
associated with this title, . .

“(2) Each State educstiona) agency shall provide a copy of sn
report resulting frum State or Federal auditing, monitoring, or eval-
uation activiiies in any district to the pnrcng.-ulnsor] council estab-
lishod pursaant to subscetion (a) (1) in such distriet, y

“(d) Trarxisu Proas sus—-Each local educational agency applica-
tion for funding wnder this title shall describe s prograin for lrairing
the membwrs u?ul\'isury councils established pursuant to sulisectiva

a) to carry aut their responsibilities as described in subsection (b).
uch training program— '
“(1) shall ru- plunned in full consultation with the members of
such advisory canicils; - . '
“(2) shall provide cach member of each such couscil with ap-
proprinie truining maicrisls; and - N
“(3) may permit the use of funds nnder this title for expenses
. nssocinted with sueh training, inchnling expenses associated with
the attendance nf such medibers at training sessions, :

“(e? Wounanors ox 1Paszatar InvoLvesext.—For each fiscal year -
for which payments ave made tn State educational agencies under this
title, the Commigsivner shell sponsar workshops in the seéreral regiona.
of the l}nimf States which shall be designed to assist local educatinnal
agencies. tn work with aud provida training to parent sdvisory cnun-
cils esiublished under subsoction (s) of this section and to facilitate,
parental involvement in the programs conducted nnder thia title. The
workshopy shall be planned and comductéd in consultation with mem- .
Lein of parent advisory enuncils in the region served by the workshnp,

C4(l) Anaranuent or Paartat Invorvesent avo Twaivivo.—~The
Natioual Institute of Education shall assess the effectireness of (1)
varinua fors of parental involvement, including parent sdvisory
eouncils, on schoul govetnance, student achievement; and other pur-
poses of- thia fitle, und (2) various methods of trsining the nenibers
of parent advisory councils, and shall report the results of such sswess-
ments to the Congress and the public.
(@) Avinomzarion ok ArenornsTions.—~There are authorized to

Le apprapriated Tor fiscal year [070 and Tor eacli succeeding fiscal year
ending prinrto October 1, 1983, such sums es may be necessary to carry
out tho provisiuns nf subsections (e) and ({) of this section,

.
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II. States' Preliminary Planning Regarding-Parent In&olvement Activities

. Under Title I, parent involvement was not a state-level respon-
sibility in the strictest serse. It was the responsibility of local
districts. However, because SEAs monitored local programs for legality
and were responsible for providing technical assistance to districts in
troublesome areas, states found they devoted a considerable amount of time
to the area of parent involvement. In fact, in AIR's State Management.
Practices Study's telephone survey of state Title I coordinators, the
coordinators reported that, on the average, they devoted more than 12

" percent of their total staff time to parent involvement- activities. Thus,
ensuring that parent involvement activities were conducted"became a state

7 level responsibility under Title I. . . T

In Chapter 1, the state role in assuring that districts plan and
implement programs in consultation with parents is emphasized. Thus,
parent involvement will also be an area of concern for states under
Chapter 1. As states plan their:Chapter 1 management, they are looking td5
each other for creative ideas and guidance regarding the role SEAs will
play in parent involvement activities.‘

|
|
‘ The State Management Practices Study collected data via telephone,. .
‘ interviews with 49 state Title I coordinators on whether or not they would -
| continue parent involvement activities in the abgence of any legal re-

‘ quirement to do so, and if so, which activities they would include. These
data were collected prior to the passage of ECIA. .

'In addition; the Study collected data in onsite interviews in a

nationally representative sample of 20 states.

focused on state Title I coordinators' plans for operating under Chapter 1
of ECIA. These interviews were conducted between September 1981 and May

1982. The data collected in these interviews are based on states' pre- :
liminary plans and cannot be interpreted as final decisions. It does,

however, provide a clear indication of states

The onsite-data collection

initial plans, many of -
which will be followed. . -




* positive contribution that parents have made to the Title I program. A

Data from Telephone Interviews with 49 States

_ State Title I coordinators were asked, "If ;here"we;e no requirement
in the law for you to have parent involvement, Would you include some as
part of your program management?” The responses to this question were:

¥
Response Number . %
. o . ' o '
No , ‘ 2 4% » .
Yes 51 847 | R T
No Answer 6 12z ® ' . ,

‘The clear méjority of states would like to continﬁe parent involvement.
activities. ’ : ’

Approximately 29%, or 14 states, stated that they would want the SEA
to take an active role in the area of parent involvement. For example,
one state said it would keep its state-level parent advisory group.
Another wanted to develop a pro edure that required LEAs to set parent
involvement objectives for each program and ways of measyring those
objectives. ;Five states mentioned that, given proper authority, they
would require councils and provisions very similar to the 1978 legis-~
lation, and a sixth state felt the state legislature would require coun-
cils. Two ceprdinators'stated that parent involvement had become a major
thrust of the entire SEA. '

An additional 14 states indicated they would encourage the LEAs to \
continue parent involvement, but the decision would be left to the LEA and
the SEA would not take an active role. Fourteen state coordinators
mentioned they would like to include some form of parent councils in their
management. It therefore appears that, prior to the passage of ECIA,
approximately one-third of the states wanted the state to be actively
involved in parent involvement--even if there were no legislative mandate :
to do so. An additional one-third of the states said they would encourage
LEAs but not be actively involved themselves. Remaining states did not
specify future roles. : ’ ’ R

Qe
Data From Onsite Interviews in 20 States:
‘Will States Continue Parent Involvement Activities?

o . N

Nineteen of the twenty onsite states -felt they would continue parent
involvement activities under Chapter 1. The remaining state felt parent
involvement activities would probably not occur at the state level, but
the state would inforni the LEAs of the requirement to consult with par-
ents. States were asked to give their reasons for continuing with parent
involvement. Several states mentioned the legal ‘requirement for involv-

ement. Half of the ‘site visit states emphaticaliy.mentioned the genuine

_representative comment is: “Parent involvement is a very critical part of .
the program. It enhances students' desire to learn.” ' .

[N
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Will Parent Involvement Activities Change?

- O0f the nineteen who planned to continue with parent involvement,
three felt activities would not change from how they were implemented
under Title I. Sixteen of tR€ nineteen did feel that their activities
would change. The general sentiment of these states was that the lack of
council requirements would create the change. While some states felt LEAs
would opt for councils, it was felt that even these LEAs would probably
spend much less time on the specifics of elections, council composition,
etc. As one state coordinator said, "The emphasis will be more on in-
velving parents in -education and not on formal meetings.” "Most states
appeared to welcome the relaxation’ in PACs and thelr accompanying re-
quirements. This view was also found to be predominant in the initial
~telephone data collection. All but two of the 49 states said they sup-
ported some form of parent involvement in Title I. Seventeen states were
negative about any form of PAC. but virtually one-half of the states (24)
" said that, if some of the more restrictive PAC requirements were modified,
they could provide wholehearted support for the PACs. Four states sup-
ported the PACs as speeified in the 1978 Title I legislation.

It seems clear that the new law allows for change in parent involve-
ment activities at the local level. Some states felt their larger or
medium-sized LEAs would probably opt to keep the school and district
councils, but that smadll and rural LEAs might drop them. The pattern of
changes that will occur at the local level will probably vary and be
tailored to the needs of individual sites. For example, some districts
will probably eliminate district councils while others will eliminate
school councils. Districts in rural areas comprised of several small
towns,- each with a single Title I school, often found school councils to
be valuable but were unable to get parents to drive 15 to 20 miles to
~attend district meetings.. Small districts with two Title I schools in the
same town, often found district councils worked well, but that school ‘
councils geemed somewhat superfluous. And, of course, some districts will
eliminate councils altogether. Therefore, the changes that occur at the’
local level will reflect individual circumstances. The solutions will be
based on decisionmaking at the district, but the states may be called upon
to help LEAs find solutions to meet individual needs.

v With respect to changes in activity at the state level, some states
felt that the amount of time state staff will devote to parent involvement

would diminish. Others félt that the state role would become stronger

because the state would now be responsible for informing the districts ‘of

~ viavle options for.parent involvement. Another way in which it was felt

the state rolé might become stronger was in the area of application
approval, States must assure -to their satisfaction that. local programs
have been designed and implemented in consultation with parents. Making
this determination may require substantial effort. As one state said, "We
widl now have to ask for and examine the specific kinds of parent involve—

ment conducted at the LEA." : L




Will there be Problems with Continuing Parent Involvement Activities?

Six states that do plan to continue parent involvement anticipate
that there may be problems in carrying out these activities. Three of
these states felt that diminished funds will make it difficult for them.
Another felt that problems will arise from the definition of "consul-
tation” that is required in the law. Two other states anticipating
problems felt they may arise from misconceptions people have about the
nature of parent involvement in the new law. As discussed in Part I of

. this module, the specific prescriptions regarding parent advisory- councils

are gone from Chapter 1, but the rew requirements for parent consultation
are stronger than in the Title T law. These states feared that ‘the
removal of the council provisions has led some groups to assume that
parent involvement is no louger an important feature in the legislation.
One mentioned that some parent advocates may react negatively; they were

‘glven power and clout through the councils and will definitely push to

continue as an active governing presence in the schools. The other
mentioned that some state and district staff may view the new law as an
opportunity to do away with parent involvement in any form, simply because
councils are no longer required. ' ' :

To summarizé, the law requires that parent involvement at the local
level continue. Approximately two-thirds of the states plan either to
encourage parent involvement in their LEAs or to take an active role in-
ascertaining whether or not the LEAs are consulting with parents.. It
therefore seems appropriate to provide states with a selection of creative -
ideas and practices regarding parent involvement that have been used
successfully in the past. Those states planning to tzke an active role
may find ideas for how to organize their activities. Others may find it
useful to pass along these ideas to their districts. Since parent in-
volvement will continue, it is wise to learn from the successes of the
past. The next section of this module describes some of these guccesses.

L3
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II1I. Examples of Parent Involvement Materials and Practices

Parent involvement can take many forms. The array of materials the o
State Management Practices.Study received from states on the topic of
parent involvement reflects this fact. 'All states were asked to submit
materials, and the vast majority of states submitted documents related to
parent involvement. The documents réceived from the states were augmented
with materials collected during the onsite visits to 20 states, and by
documents requested as the result of discussions during the telephone
interviews. The examples presanted in this module were selected from this
collection. It is important t& recognize that the collection of materials
from which these examples are drawn is not exhaustive, but the examples
that follow are representative of some of  the more creative practices in
use. . :

Readers may feel that there are examples of similar, and perhaps
“better, practices from their states that have not been included. It is
possible that some materials were overlooked or omitted. We feel that the
examples presented in this module are- .representative of some of the more
" creative and useful materials we received. Thase examples are presented
here, in the hope that they will provide useful ideas and strategies for
states to use in encouraging parent involvement, or for states to offer to
LEAS.

All of these ideas were .developed to address parent involvement as
stipulated under Title I. As discussed earlier, those provisions have
been changed under Chapter 1. However, the basic intent of the law
. remains unchanged and approaches developed under Title I may be appro-
priate with only minor modifications_for Chapter 1 programs.

‘The examples that follow are divided into two basic categories and
several subcategories within each. The outline for the remainder of this
module follows. :

a

A. Torms of Parent Involvement

1. Gereral tips on how to invwlve parents

2. Involving parents at home

3. Involving parents at school

4 Involving parents through councils

5. Parents' role in the design and implementation of programs

B. Methods of Providing Information to Parents and Staff on Parent

© Involvement

, 1. Handbooks
2. Newsletters
3.. Workshops and Meetings
4. Audio-Visual Materials
5. Resource Centers )
6. Parent-Teacher Conferences, Home Visits, and Informational .

Notices Sent Home with Children

13
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A. Forms of Parent Involvement

4

1. General Tips on How to Involve Parents

‘Many states have produced ligts, brief papers, and landbooks

that contain suggestions on how to successfully involve parents in the
program. Prior to Chapter 1, many of these materials were directed at
increasing attendance and participation at school and district advisory

council meetings. Many of these strategies can apply to parent involve-
ment generally. ‘Among the ideas which were of fered were the following:

° Schedule meetings with parents at convenient times
and places. For example, hold meetings on weekdays
when children are in school or during evenings so
working parents may attend. Meeting locations can be
changed to accommodate parents living in different
neighbortioods, or meetings can be scheduled in con-
juncgionywith‘other meetings, for example after PTA
meetings. .

e Notify parents about upcoming events, meetings, etc.
early and, if possible, personally with a telephone

‘ call. - :

: ° Provide transportation to events. Car pools can be
arranged or parents can be reimbursed for mileage to
meetings or conferences. In this regard a special
note of praise and sympathy goes out to Alaska.
Alaska reports that in the past, in order to obtain
attendance at district council meetings, it was oc-—
_casionally necessary to fly parents to the meeetings
and pay for overnight lodging. It worked, but was
very expensive. - '

° Arrange for child care so parents can attend school
events. Child care can be provided at the schools.
Swaps can be arranged or child care expenses can be
reimbursed. v ' ‘

e Refreshments, Meals, or Entertainment can be provided.

"

The first example that follows this section of general tips for
increasing parent involvement was developed bv Georgia. It is essentially
a-potpourri list of constructive ideas designed to be disseminated to
Title I staff.. Following is a parent survey developed by Wisconsin. This
was designed to be sent out to all Title I parents to identify their
interests and possible modes of future involvement in the program. Fol-
lowing this a portion of the Oregon Title I handbook is presented which
addresses the topic of "How can we tell our future menbers and our com-

munities about Title I-activities?” This document gives advice on using

newspapers, newsletters, handbooks, .slide tapes, and speaker's bureaus.

i

[}

To recap, the exaﬁpléé'which follow are: Page

a. 40 Ways to Increase Home-School Cooperation,
'Georgia..,.».._.........."......15
b. Parent Interest Survey, Wisconsin . . e e s 17
¢c. How Can We Tell Our Future Members and Our
Communities About Title I Activities?, Oregon 19

14

21




40 wavys To INCREASE
- HOME=~SCHOOL COOPERATION

<

1. Create & "Sow Parents Can ic!p" handbock which gives practical suggestions for home
sctivities such as making ot grocery lists, matire valks, ete. o

2. Dwite & fev parents to & eoffee howr vith the principal. Fold it at the home of a
PZA leader, o :

s Yary the tines for Open Fouses. Iold sarme in the afternoom, sorme at night,

4. Invite several parents to saple the school lunch once @ month. Seat them Uith the
pnr?ucip;'l, a ugc?nr. end c?vvcml randomly selected students. '

& Jold & "Senior Citizen Doy® at the scPool, trviting grandparents and other older
friends of the echool. Provids tranaportation.

0. Invite new teachsrs and new parents o a tous of the district., Cover points of ‘
interest, Wocal churches, faciliites auailadle in the area, placre that could d¢ used
Jor field tripe, borndaries of _dtmdm:c area.

7. Arronge athletis and academia contests bcﬁ‘xm»pcnntc a:dbctudsuta and teachers.

" 8 Send home “Tappy-Crars "-<good ness notes about accamplishrente onl achieverents.

s Tse parents as field trip helpers and cleervers. Make progress charte-one at school
Jor the teacter and onia at home for thre child and parent, ' v

10. Set goals for each ehild and send hore notes that parents mut sign and retiam.

11, Fave children prepae a hocheon Jor parents, teachers, ond therselves. Send hand
vritten thvitation. : .

|12 Start "Saturdzy Cluda® to provide enrichrant progrars, film shovinge, fomily

recreational activities, eto, at the school.
18, Set i@ projects vhere children dring things from Aoms,
14, Mzke it possidle for teachers to mcke home viaits at least occasionally.
18. Fave students intervies their parents adout haw life has ini:mcd stnce thelr childhood.
16. Recriit parents fo spend an Aow or two each veek helping in ehfr. child’s classroon.

17. Fstadlish a classroom speaker’s Bureau with parents or relatives of childrin ‘eharing
their experiences, hobbies, Job {nformatiom, sta. :

18, 3aoe students condist a swrvey of Pareis £ avcluate the school and collect idecs for

g rovements - Distridute ths survey results to all parents.

1. Use parent volunteers as tutcrs for students Aaving difficulty. .
20, Ask parents to cssist in special clinics, the lidrary, or cowwseling area.
M. Fetadlish a honevork Notline for parents to chack on nightly assignrants,

22. fold kigh echool department seminars for pcwnts to help ef-.mg hcf;: trtei> children
gan the most cul of particular course offirings. . Do

33, Zstadlish regular visitation dys for observaiion of elasses.

‘24, Adviee parenis of the teacker's conference periods or otier best tires to recch the

15
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2s.
“.

.
28.

33
34,

3.

3.

37.

“’5’

39.

[

Exhibit A-la. (page 2 of 2) | | | ;

Asign homevork that requires parental input and participation.

Advertiss ons evening ¢ vesk vhen ' parents or studmts om telephone the principal to
ask questions or discuss prodlems. o ’

Relp parerts who are non-readsre to prepare their children to leam to read,
Dwourage parents to pmiuéthdr child's uocsesss. .

Gocaricnally ask the child to have parents call the teachers, rather than have the
teacher aontact the parents. . ' :

Set 1p an idea o nge in the school nevsletter. Ask parents to send in tdeacs. Them,
in &« later {ssue of paper, publish the idsas and hay they vere ussd.

Taks note of the fact thit more fathers are participating in PTA. Be sure to inelude
Sfathers in all school commeications. ‘ : :

Dwolve parents in dscuseions adout Juiior high school while their children are sill
. in slementary school. Do the same Jor junior high parents before their children

reach senior high. ~ _ o

tatab‘l_idi a Fame-School Cooperation Committes. F=changs reports with other schools.

Urge teacher training institutions to place more importance on hors-school coopsration
in their teacher sducation prograoms. ¢ :

Conduct surveys and provide paents with research on such thirgs as averags hours
of sleep per night by grade, auerags howrs devoted to homeork, television reving,
Eave parents contact colleges with cquutiam Jor poe'cntial tecchers.

Sesk out the parents wvho never participate. Scmetimes this parent ‘fch tnadsquate
or timd and simply nesds to be encowraged and needed.

' @old staff vorkshops on cormamic=iions skills vith a special focus om parents.

28 sure that teachers are represented and recognized at PTA or other parent grow
mestings, P : '

Uss this lia't of forty {deas as a discussion gquids to develcp forty more ideas for
tnereasing Aome school cocperation,

16
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Exhibit ‘A-1b. wiséonsin Parent Involvement Material (pagev1 of 1)
| | TITLE I

PARENT INTEREST SURVEY

Name - Phone

Address

We are asking for your help in order to enrich and enlarge your child's
program at school? : o

Do you have a hobby to share? Please specify.

0o you have talent you are willing to share? (cooking, sewing, woodwark,
music, art, dramatics, other?) What? )

Do you have an occupation or an association with a local business or indus-
try of interest to children? [f yes,” please speci-

- fy.

‘Would you be interested in helping with any of the following. If so, please
check. '

telephoning typing bulletin boards
_____ making Parent chaperoning on hostess a hcme
Advisory Council field trips coffee

materials (trac-
ing kits, arts &

crafts, etc.) “writing or plan- clerical work
. . . ning a periodic
nevisletter ‘other (specify)

Do you have some ideas of ways you'd like to become more involved in such a
school program? )

What time would ybu be able to be with us? Please check.
before school . . noon _other
morning afternoon after school

What timés would you need a babysitter, if at all?

Are there others in your family or neighborhood who would be interested in
this program? If yes, please specify.

RMF 99808
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Exhibit A-1c. Oregon Parent Involvement Matekia1 (page 1 of 10)

HO\' CAN WE TELL OUR FUTURE MEMBERS AND OUR COMMUNITIES ABOUT ‘
TITLE I ACTIVITIES? | *

Your PAC is already mailing or sending home bright,
cheerful materials to keep parents informed and involved. :
' - . . \
Let's turn to newspapers, newsletters, handbooks, slide tapes, i
' . |
|

and'speaker's bureaus.,

Newspapers
Aimost any newspaper publicity about Title I programs

. and the PAC is useful. It educates both the parents and

w o

every taxpayer in the area. Generally. an attractive picture
brings more attention for your activity than anything'else.e
For this reason; most PACs select a publicity person whé has
read& access to a polaroid camera and
who is available to take pictufes
during school hours.

Although PACs vary invorganiza-
tion ard methods;.each PAC should
have one person who is in charge of
publinity. That perébn ¢irects the
whole effort ta let the world know
about Title I and the PAC. The pub-
licity person should be contacted

about every event, meeting, and ac-

tivity, just as soon as the plans for

19 25




Exhibit A-1c.. (page 2 of 10)

them are fi:mf He or she will decide whether the event can
get space in the local newspaper or cohmunity‘press.

o Ihén, it is the publicity person's job to contact the
papefs to seé what reporting or photographic services they
provide and to find out what deadlines they have. In cases
where the school district has a-pubiic relations departmené,
the department should have this information or volunteer to
process your story for the papers. Mcsq newspapers will
vrewrite or Shorten thé_stories you briﬁg them, buc, even so,
the publicity person should plén to'presegtrﬂhém with a
cle;n COopY, written:in a clear manner. ‘

There is only one rule‘abouf newspaper publicity: .try
to get the newépape;s to print your Stdry if you have some-
thing interesting to say. Ihg communicy would consider
many ordinary PAC activities interesting. For example,
théy would be interested in hearing about ﬁublic prograns,
guest speakers, student contests and awards, fund-r?ising,'
and parent volunteer aétivitiés. The publicity person for
your PAC should turn in his story well ahead of the dead-
lines. Follow-up information should include a human inter-
est picture and its brief, clear caption.

Truly, there isn'ﬁ any myﬁtéryrabodﬁ pdbliéity work.
Any PAC member who can take a polaroid picture and wrice a
clear letter to a friend can do the jodb., 1It’s a very im:

portant job, yet it can be done by attending meetings and

doing an hour or so of follow-up. (See saﬁples, pages 133

and 134.) | 20 26




Exhibit A-lc. (page 3 of 10)

o

Newsletters
Newsletters are the best way to build sturdy brxdges be-
tween the school and the home. They can be long or shprt.
as ‘long as they appear on a regular bDasis. When they are
written in simple and direct language and are up to date and'
;Jnewsy. they let the parents know all those little things the
kids forgeﬁ to nention. Newsletters allow the parents:to
feel 1nvolved. even before they are in aotual contact with
the school. And parents feel good when they are informed

about everyday things, not just tax elections and discipline!

Ticle I and PAC news may be Lnoluded in a regular news-

lettercfor the whole school. 1f the program is very large.
the Title I-?AC news may justify putting out“alseparate
sheet or two each month.h_Iyoioal Title I news would tell
~about the numbers of incoming students, "graduates, " and -
Ticle I budgets. It could explain testing-of students, field
trips, and special projects. The PAC chairperson, Title I |
staff, or the principal can write'"éaitorials".on;things
they feel strongly. about. = . . v

’ Iitle I kids* oomments about the program are always
interesting, andtso,are their creatlve wr1t1n3 efforts.
Personaltty "profiles” of staff, parents, or PAC members help
people get to know each other better._ | |

-

Newsletters can be used to get the PAC's work done.
The calendars amd announcements.can be‘oarried there. So . .

can listings of volunteer openings for parents (with tear-off
: | ‘ » )
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forms included). A brief re-cap-ofﬁthe last meeting should-

be printed in the newsletter. Ihe'newsletter is a natural

way to get the needs assessment in the homes, and parents

who are regular readers will probably’ take the time to £ill
Ln the needs assessment form. | '
All ideas and. lnformatxon for the newsletter can be

called in to one key person in the PAC. Some schools use a

box in the office to collect néws letter materials. Too often,

though, people'forget to turn im‘their news ,and the editor
has to call on them. 'Unfair!-'Ihat person already has to
edit what is provided, write the headlmes and capt:.ons, and .
turn znvtne clean copy to the administration. ‘after the
newsletter is run off, it is usually distributed to the
children who bring it home. (See samples, pages 135,{137,
and 142.)

Handbooks

A sturdy handbook, which contains the names and phone
numbers of staff and PAC members, will find a place by the -

phone -in many students' homes. (See samples, pages 144 and

152.) :

Parents are glad to receive a school handbook w{th the
basic information about the school. - Staff names and rooms,

the sehool'mapvand phene numbers, the school calendar, the .

-PAC schedule, PAC memBers' names and phone numbers, and the

school's regulatxons can all be anluded in the handbook. If

.the school has a philosophy of its own’ ‘or has specxal programs

2 -
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¢ | (including Title I) to meet student needs, they.should be-
| described clea.i:ly. Parent groups can be f_eatnr'e&. along with
a listing of volunteer dpportunities. '_ |
~ Ha.ndbooks come in all sizes. shapes, and colors. A
onvenient size is the standa::d 8% by 11 inch sheet, folded
 in half . Just remember that you are cr_eat:ing a handbook,
not a volume which explains everything to everyone fer all
time? When your handbook 1is so Iafge. that you axbsoltitely
y ~ need a table of contents, after eight or 10 pages, it is |
:o T | Jsetting too long. Once ic loses its convenience, it may get
‘ ] lost with the, newsp}apers and magazines. '
Sl. jde-Tapes
| '. There is a set of film 'stfips and tapes which are com-
| | monly used in oer area.l Ht:;ﬁever, Vthey cannot tell the stery
“ef your individual PAC as well as a slide-tape presentation
that your PAC makes itself. The surprising thi.ng is that it .
i.sn'i: hard to make a gobd”slide-tepe program. It can "be '
~done as a fun-type "werk'ing" workshop or as a process, spread
over a few months. _» | " |
a‘l'o do this as a werkshop, you will need %o have a good
supx;ly of attractive slides on hand, De you have a PAC mem-
ber who is e camera buff and will take slide pictures at
'your PAC meetings. and during school hours? You will need .
. - about 30.slides altosether. They may center a::ounﬂ a day in
the life of Title I at your_school. the whole year's activi-
i:ies. or a special occasion, such as an awards night for the

23
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children. fIhe'slides should be brisht in color and show

 typical kids, parents, and staff people working together. If

your group has a stock of slides, 9ou may have difficulcy

, choosing'a single subject; then.,you'll erd up making three 3

or four presentations, Otherwise, you must plan your picture

taking carefully. - o o

The first step is to decide what part of your_fitle I
Story you want to tell. Do you want to show;children working
at the different types of projects going on in your school?

Do you want to show last year' s events in the life of your ‘

PAC? . How about all the jobs the PAC parents perform around™’

the school? Remember that you oan't cover everytninsAin one'
program of 30 or so pxctures. :

| erte brief paragraphs for the pictures you will want
to show. If you have a supply of pictures, you can matph

them as you po along. In cases where you don't have a pic-

| ture that shows what you want to ;gll, draw a stick-figure.

sketch which carries your message.

Write a schedule for the person who will take the pic-
tures. With good plannins, he should be able to get them
all in one morning or afternoon. o

Work together in small groups to do the editing. See
if thevparagraph you have wrxtten and the picture are.trul§
matched. ' If not, either write the "blurb" asain or.consider
getting another picture. Let the.person wnovhasfthe best

handwriting or printing do the lettering for titles and.
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for the slides which give the credits: (who took the pictures, -

who wrote the blurbs, who did thé organizihg. etc.) on bright

construction paper. Then take clear photos of them.

R = NE

Making the tape sounds like a complicated proéess. Ic

isn't. The background chatter and raéket_gf.school lockers

and moving youngsters makes a good introduction and‘closingt .

In between, all you have to do is record éach'blurb;.separat-'

ing them by some gentle sound that tells the person working ¢ .

the projector to show the next slide.:

25
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Three people working in a quiet, carpeted area should

. be able to make the tape in a'sHort time. First, practice

N

until you get the desired sou%d. Then flx .the mlke in p1ace.

Let one person work the recorder. the second ring the be11

or -make the sound that separates slides, and the thlrd person‘

] °

read the,texttin a c1ear. slow, and mellow manner. Do one

" blurb at a time, The operator pushes "Record" and the

speaker reads the blurb; then the change signal sounds, and

the operator pushes "Stop. Don't hurry. If}you make a |
mistake, you can'alwa'ys erase and beginl again.

If thls ‘sounds too complex for this year, don t do 1it.

Wait until you are ready.. However, Lf there are any camera

nuts in your group.'or if your school has a good audio-v1sua1

department which can give adv1ce, the whole project may be

<

simply done. ' Even when complete amateurs do the whole pro-

cess, it goes'quickly. And those involved enjoy working to-
gether and -are proud’of;their work. - i

The job will be easier if you use good equipment. If
a11 shots are planned to be within a 10 foot range, an Insta-
matic type camera will work well. If shots are to 1nc1ude

o

both close-ups and distance views, get a Volunteer'with a
35mm camera to take the pictures. Similarly, though &
cassette recorder will work adequately for small group meet-

ings, a reel to reel recorder will sound better in large

rooms .

Keep your tapes to about 10 minutes long. Neither the

audience nor the PAC members who made 1t will be worn out
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that way. Over the years.“you”will,use a good slide-tape
aga’” and again. Neighboring PACs will want to borrow your

.f‘tapeg Let them see how it works. It is good advertising
for yoﬁ and for them!

o - _ -
_Having a slide-t~pe presentation makes speaking before

groups in your eommunity easy. Every group--unlons, churches.
other school organizations, YW and YMCAs Lions Clubs, and .
others--needs a guest speaker now and then. Sometimes local
libraries invite or allow Speékers to make presentarions to
the general public. The more you can talk to the people'in
'yeurlcommuhity about your program, the more pe0p1eiyou will
| get Supporting it and participeting in it, ”
Your publicity'person shhuld make it known (by phone or
by letter) to as many ciubsAand organizations possible. that
you want to tell the Title I story to everyone. If you are
ashed;to speak and you have a slide tape, your group can
send one member to introduce the tape, run'it, and answer
questlons. |
Even if you do not have a s11de-tape. you can make a.
'presentation,to clubs.in your area, simply by setting up a
| speaker's hureau. To set up a bureéu; three or four members
of your PAC give their names to the publicity person and
tell him or her those areas that they fee1 comfortable
talking about. One person may want to talk about how needs
assessment is accomplished; another may want to diécqss.the
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"role and structure of ‘the PAC; still another may want to .
talk.about how kldS are helped by Title I. You should have
at least one person, who is pretty familiar witl all aSpeots‘
of the program, speak to groups who want an "overview" of
your schooI‘s Title I projects. A speaker's bureau is
really just a llst of volunteers who are w1111ng to talk to
~small groups about the Title I program.

When the opportunity for a speaking engagement comes up, .
the publicity person will match the needs or desires of the
club or oréanization making the request with a volunteer;

For those whose‘hands shake and knees quake when you
find yourself standing in front of a group of‘strangers, it
is good to remember that pe0p1e l;gg speakers who are casual.
We all tend to get s1eepy 11stenmng to Stlff, formal people
>drone on about stat1stios. Just be enthuslastlc about your
program and you will do well.'no‘matter how scared:jou are!

" The next pages include the following samples:

1. Article, Silverton Appeal-Tribune - .

Mc, Angel Mews
2. Article, Citizen's Ngwspapg; Damascus,

OR, Nov. 24 '76

3. John Ball Schoecol PAC/ILtle 1 newsletter.
March 1977

4, ;gpgr's Cha;;e;, Cottage Grove newsletter

5. Two pages from Parkrose Knott School
newsletter, March 1977 .

6. South Lane Handbook, 1976-77
7. Salem School District Handbook, 1976-77
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2. Involving Parents at Home

Involving parents at home in their children's education is a
major objective of many states and local programs. Some truly exemplary
material has been produced on the topic. The amount of material produced

_in some instances 1is so voluminous that it is not possible to reproduce it
here. The most noteworthy example in this regard is a publication produced
by the Colorado State Department of Education entitled Parent Involvement
‘Activities and Projects: . A Resource Book for Reading Teachers. This
three-ring binder'is available from the Colorado Department of Education
at a cost of $17.50. The first example, which follows in this section is
from the Table of Contents of a Colorado publication,: Chapter 1 Office,
Colorado Department of Education, State Office Building, 201 E. Colfax,
Denver, CO 80203. As shown, this is an extremely rich publication. The
examples are numerous and well presented. For example, Appendix 37 on
Read Aloud Books for children contains the following categories of chii-

" dren's books: Animals, Animals as People-Everyday Experiences, Animal

. Fantasies-Talking Animals, Fantasy, Folk Stories and Stories in Folktale
N style, Children and their Fantasies, Fun with Language, Humor, Rhyming

' Stories, Historical Fiction, Non-fiction, Poetry, and Picture Books for
Older Children and Adults. To give an idea of the specific content, the
\ subsection on parent-child activity calendars is presented following the
’ Table of Contents.

The next exhibit was produced by the Kentucky Department of Education,
is entitled Parents are Reading Teachers Too! If takes a unique approach
by focusing on early childhood develooment. This document contains
strategies for parents to use with children from infancy to age six. The
cover, Table of Contents, and five pages of text are presented here.

The next two examples come from handbooks prepared in New York and
South Dakotz-Montana. The covers and selected pages of text are
presented. The New York example was prepared by Cleveland Hill Schools
and provides some general tips and checklists for parents. The South
Dakota-Montana example describes ways parents can foster children's
sensing abilities (touching, seeing, hearing, etc.).

- Following this, Hawaii's unique Family Goal program is described.

" The parent and teacher logs used to track progress are included. The West
Virginia document for Reading teachers is reproduced next. This document
contains reading games teachers can.photocopy  and send home. The cover,
instructions, and first three pages appear in the exhibit. .

Several states sent us a Parent Report Card, originally developed by
the Fresno, California LEA. It is reproduced here. JIdeas on using the
nevwspaper to stimulate learning were also- sent to us by several states.
An example from Pennsylvania is presented.
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sunmary, the examples which follow are from:

Parent Involvement Activities and Projects, Colorado
Parents are Reading Teachers Too!, Kentucky .« « « «
Kid's Stuff: Reading and Language Experiences,

Cleveland Hills Schools, New YOrk e« o o o o s o o o
Title I Parent Involvement Activities, -
South Dakota/Montanacs « o s o o o ¢ o o o o o+ &
Family Goal Program, Hawail =« ¢ ¢ ¢ o o o o5 &«
West Virginia Title I Reader, West Virginia . .
Report Card for Parents, Fresno, California . .
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Children Can Learn Together, Penngylvania =« . « » o«
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TTE; ! PARENT INVOLVEMENT ACTIVITIES AND PROJECTS
i !TESEA _ A Res&urce.sdok for Reading Teachers
| by

Linda T. _.Jones
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| C Colorado Department of Education
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Reading Resource Teacher, Primary Level, Title I ESEA
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Jefferson County Schools, Colorado
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2. PARENT/CHILD ACTIVITY CALENDARS

a.

’

Actxvxgx Calendar" What Dld We Do Together Today?

This is an open-ended calendar for each month whlch
can be given to a parent. Suggestions for parents
can be written along the sides and bottom. For
example, activities might include "listened to child
tell a story," "took child to library," and "read a-
maga21ne article together."” This focuses the par-
ent's attention on the importance of doing thlngs
with the child. . (See Appendix 8)

Reading Calendar , - .

"Each month, the child starts. a new ' 'reading" calendar.

S/he sets a goal as to how many minutes s/he will read
daily. The child records the actual amount of time .
spent reading each day on the calendar. (See Appendix e
9) This focuses the parent’'s and the child's attention
on how much actual reading is done at home andghelps to
establish a daily reading habit. If the goal is not
met at the end of the month, the child and parent could
dlscuss the following possibilities:

. -maybe too much time is spent watching,television

. the selections might have been too difficult

. special time could be planned just for readihg

-« parent and child could read togeEher

. child could choose selectlons of special
. 1nterest to him

. perhaps the goal was too high

After discussion, a new calendar is started with any
changes decided by the child.
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Things To Do and Read .

Prepare a monthly calendar for parents suggesting
activities they might do each day with their child-
ren to reinforce learning in school. The calendar
for the whole ‘year can be prepared in advance and
given to parents in September, or a calendar for
each month can be prepared and sent home with the
child a few days before the end of each.month.

Resources

Fuzzy's Fun Calendar has been developed especially

for parents by the Dallas Independent School District,
Lallas, Texas. It contains a variety of ideas for
games to play, places to go, books to read, and things
to . do using a monthly calendar format, with one sugges-
tion for each day, and photographs of children. One
side of the page is in English and the other in Spanish.
The' calendar announces parent advisory and school-board

meetings, as well as suggests many fun and creative ac~ -

tivities, ranging from "Send fun telegrams to your child
by cutting and pasting words from magazines to make mes-

' sages" (October 10); to "National Popcorn Week. Pop a

batch of popcorn--so yummy in the tummy" (October 24);
or "Finger Paints: 3 Tbsp. sugar, 1/2 cup cornstarch,
2 cups cold water, food coloring. Mix the first two

ingredients and then add the water. Cook over low heat, .

stirring constantly until well blended" (November 27);

. "Have child make wrapping paper by finger painting de-

signs on paper " (November 28).

‘While this calendar could not be used in other school

districts, it can be used as a source of ideas for
creating a calendar. [The Title I program in the Jef-
ferson County, Colorado schools created a calendar,
International Year -of the Child (1979-80) using the
Dallas calendar as a resource. (See ApperAix 10 for

a sample page.)

A Calendar of Home/School Activities by JoAnne Patricia
Brosnahan and Barbara Walters Milne (Goodyear Publishing
Company, 1978) contains reproducible activities for pri-
mary grade children which the teacher can send home.
Part One deals-with motivational ideas a@nd simple read-
ing activities. Part Two contains activitiés for each
month. A few of the monthly topics are metrics, basic
food groups, and plants. Part Three contains arts and
crafts activities.
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Resources
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Places-ggfgg Calendar .

The idea of a Places-To-Go Calendar is to increase .
awareness of local events, places to go and enrich- '
ing experiences designed for the whole family. A
parent volunteer can do the compilation, typing and
reproduction. The editor or comnpiler subscribes to
local events calendars and the weekend section of

the local newspaper: These are used to make the
school calendar. -Compilers look for those events and
places that supplement, not duplicate, the work of

the school. All events are listed. with necessary in=-
formation such as addresses, phone numbers and prlces.
Arranged in easy-to-read calendar format, this is use-
ful for all grade levels. The calendar can be distri-.
buted separately or as part of a newsletter.

To involve children in constructlng a calendar,
parents could agree to take one or more children to
an event or place and parents could assist the child-

.ren in writing up their findings using a standard Py

format. ' The calendar could be divided lnto fall,
winter, sprlng, and summer.

i P
N o

As Kids See Denver '79 is an extensive GUldebOOk

~describing over 100 "fun things to do" in Denver,

It contains information on tours, visitor hours,

and costs. The :guidebook was written ‘by fourth

grade students at Dennison Elementary Schopl in Jef-
ferson County, Colorado. It contains seven categories
of things to do: (1) Historic sites and museums,. (2)
Animals and Nature (animals, botanic gardens, nines,
parks, planetarium, scenic wonders), (3) Restaurants,
(4). Transportation and Communication (communication -
museum, elevator ride, train ride, transportation
museum, radio, newspapers), (5) Amusement and Recrea-
tion (amusement parks, sports centers, theaters), (6)
Business and Organizations, and (7) Public Service
(recreation classes, clubs, courts, library, police).
Pictures of each student author are included.
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Holiday Reading Calendar

-The_ excitement of an approaching holiday offers -

an ‘opportunity for enticing the student into
pleasurable reading activities.. The holiday calen-

- dar provides a motivational approach for reinforce-

ment of swecific skills and for recommended reading
selectios. (For a sample and a description of how
to conscruct two holiday calendars, see Appendix 1ll.)

o

ES

Vacation Activity Book

To keep students involved w1th learnlng activities-
durlng Christmas vacaticn, on spring break, or dur-
ing the summer months, a ‘tacation Activity Book -
might be the answer. -

These "things to do" booklets should include a .
variety of activities incorporating reading, math,
and arts and crafts. The activities should require:

‘only simple materials found in the .home. Many of

these will be starters to give children ideas for
developing even more activities. Some suggestions
might include how to make a pet rock, several riddles
to try on a friend, word search puzzle, math tricks, .
how to make a mobile, and books that fit the season.
For sample pages from a Chrlstmas booklet, sée
Appendlx 12, ) _ a
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ACTIVITY CALENDAR
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CALENDAR ILLUSTRATION

- . Reading Calendar
Goal [::::] ninuteés
‘ ' MONTH
Sundéy Monday Tuesddy Weulesday Thurédav Friday Satuvday
) K 1
Today I Today 1 Today I - Today I Today I’ Today I Today I
reaad "read read read read read read
minutes minutes minutes minutes minutes minutes minutes
Today 1 Today 1 'Today I " Today.l Today I T&day-I Today 1
read read read read read read read
minutes minutes minutes miqu:es minutes minutes minu:es
Today I’ Today 1 Today 1 Today 1 Today I Today I |- Today I-
read read read read read read read
- minutes - minutes minutes minutes | minutes minutes 'minu:es :
Today I Today I Today 1 Today 1 Today I Today I Today 1
read . read read read read read read
. minutes ’minutgb minutes minutes minutes minutes minutes
Today I Today I Today I .
read read read
minutes minutes minutes
Book of Monﬁh Selections
1. 3.
2. 4,
TOTAL READING TIME [::::]

42‘453
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14|
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15

10|
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17

18
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24
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cara Of the house Plans

[T DL R LR, T T

A, 29|

N

26

Plan a visit 10 yout nuuli
hbsary IN0GUCE yoursed

a7

L"‘a

-} Togaihe! with child teain 1o
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amomouau Sw\ with ine

LR} I ALU YT, T

29

"BZ-Y ILQLUXT:

(L 307 aﬁedjl (*3u09)



Exhibit A-2b. Kentucky Parent Involvement Material ‘(page 1 of 7)

Parents
Are :
. Reading
Teachers
Too! .

a
2
A J

Kentucky Department of Education
Jamaes B, Graham, Superintendent
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EARLY CHILDHOOD < ‘
HOW PARENTS CAN HELP
READINESS FOR LEARNING STARTS AT HOME

Your young child dgserves'all the rich and varied giper-

lences that you can provide to encourage him/her to do what

»

'he/she 1s now old enough to do. These experiences lead
naturally in the direction.of skill development bagic to his
success in school. | | '
A child must be able to hear and say words well in order
. to read words well. He must be éble to see likenesses and
differences around him before he is able to see them on the
printed page. He must be able to listeﬁ and follow simple
directlions. He should have an understanding of concd®pts such
as:
top - bottom
up - down
front - back
left - right
in‘; out
over - under
He should be able to handle small objects such as pencils,
erayons, puzzles, and scissofs. He should be able to get alongo
with children and adults. He should have a good feeling about

himself, other people, and about learning.

47
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.These skills will help your child to be ready to read
Mbut,there 1s no certain aée for a child to begin readiﬁg,
'Jusf as Ener; 1s no set time for cutting the first tooth.
You can do much in the home to prepare ydur child'for a

" Suécggsfﬁl\schqol‘experLehce. Without these‘skills, yoﬁrﬁk;

| childvmay be "years behind" when he starts to schqol.'

LEARNING THROUGH THE FIVE SENSES

Sqrgound your baby with things;ﬁhich;sﬁimulate mental
growﬁh‘ana physical coordination such as:
brightly éolored ijects
moblles v
rattlers
musical crib toys
colorful wall decorations
“-J'All sensory experiences (touching, hearing, smelling,
ﬁ;sting and seeing) pléy én important part in your child's
develqément. Encourage your éhild to touch, feel, and look
-at obje¢t§ of different shépes,:sizes, color, and textures.
’.Make°your child aware of different sounds that he heafs
and encourage him to ;mitate sounds and words, to baﬁbie, to
- cooy andvto‘say words. : A

«

Play.-1is a child's work. In playing with your child,
® _ 2

" help him to turn over, reach for toys, crawl, pull up and

- stand. Help your child to discover his fingers and toes by

'y

. piayin; games such as "Patty Caks," "This Listtls Pigsy Went
-to Market," and other games.

BN

XN
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PROVIDE YOUR INFANT THE CHANCE TO
' INVESTIGATE ANT EXPLORE

Give your child the opportunity to explore.v The home
- 1s the natural setting for developing and exploring language.
As parents, you can help your child in the following ways:
Include the child in family conversation vhile working,
dining, playing, and watcning TV. It 1s important to make your°
child feel that he is a part of the family.

..Listen to your child when he nas something to say.
Focus your attention on him. Don't put him off until later.
Encourage &our child to talk-talk-talk about his experiences
and to ask questions.— Do/not hurr& his talking and do not
correct his speech whlle he 1s expressing an 1dea.

..Teach your child songs, nursery rhymes, riddles, and
word games. These -things bulld a sense of rhythm that can
help him repeat and remember |

Read and tell stories tC)your child and listen to him
re-tell stories.

..Use everyday experlences such as a trip to the grocery
to point out words on cans, boxes, and Jars. Stop, examine
things, and talk about them.

i  Make games-from materials that are of assorted sizes,
\ . Rshapes and colors - .cardboard boxes, spools, buttons, lumber
! scraps, magazines, and paper bags
.Glve simple directions and see if the child can under-
stand and follow them. éegin with easy directions such as,"

"John, will you please close the doorn,".then increase the

» , . 49 .
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directions from one step to two and three step directions,

such as, "Johnny, close the door, turn out the light,

to bed."”

and go

-..Give small responsibilities at home so he feels use-

ful and helpful. Teach him
to plck up toys,
To hang up ciothes, and

to empty waste cans.

...Set aside a special place for your child's activities.

Have some materials (such as paper, crayons, paste, chalk,

paints, coloring books, and blunt scissors) that ne will be

L=

using when he starts to school.

...ecognize and praise your child's efforts so ¢

feels god¢d about what he -does.

.. .Ask questions frequently that will help develop your

*

pe

' ' . L
near firsc tals morning?" : N

0

nild's ability to put ideas in order,.such as, "

did yco

ot

scund

.2¢velop vocabulary through coaversation regarding

cencepts such as the following:
rough - smooth
large - smalf\

heavy

!
'_l
[

0
ar

full - empty

...B& careful in choosing t=l

(4]

vislon programs fer
child. Talk %o him about what ne has ssen. Ask quess
as to how, why and when concerning the story.

50
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.Have a regular ﬁime_to read to your child each day.

. Talk and ask questions about the'story - asﬁ him what

he thinks wlll happen nekt, have him pd;gf.to people, obJects, 
and colors in the‘bicture as -you read.
..Let the child re-tell the story in his own words.
It is during this special reading time that the child

will‘begin to develop ;elf-confidence and a good attitude

‘toward reading.

»3cme of the lmportant things that a child will learn
ffom a regular feading time will be that:
- we read from left to right
- stories have beginning, milddle and:end

- we read from the top oF the page to
the bottom

-Lthe wrltten symbols on the page have
meanings
¢
- the book has a front, back and side

- he should be proud of his books and
take care of them. . ‘

Reading aloud to your child will“hélb him ﬁo-hea} and
recognize the sounds of different words. Discussling ﬁlctureé
dﬁring the special readihg time will help your child to Jﬁderf
stand what 1is being read. Reading aloud to your. child Qiil
help strengthen his’language development. :

Note: Reading ré;diness and reading are devel?bmental
steps. " Many of the écti&itins that are listed wili.be suiz-
able for the toddle“ and kindergnrten child as well as for
the child in the first grade through the tnird grade

;
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Exhibit A-2c.

Prepared by the Title I Reading Departiment.

Cleveland Hill Schools

O3

.59

-




Exhibit A-2c. (page 2 of §)

v

TECHNIQUES FOR WORKING WITH YOUR CHILD

E}

Praise your child sincerely and avoid using sarcasm.

" Your child wants to plecasc you and show you,that he/siec isg learninrg.
Phrases such as "great", you're on your toes", good job" or "you've worked
hard" are important to hir/hex.

Use games, ideas and activities that are fdn and infermal,
Try not to turn your home into a school. Use activities that you
and your child both enjoy. Forget those that are boring.

t;atch the attention span of your child.
A Try to know whan enough is encugh., Sometimes even ‘five mirute
is enough. ’ '

Be patient when working with your

Regding is a very difficult tasl ‘Manv, many repetitions are
often needed for a child to learn s rricul skill. Don't expect
success on the first, second, i '
rake sure ycur child is successful. ,

t is not.necgssary to get cvery atforpt right, but your child
should be getting . 80-20% ol nis/her attco : . BAlways tyy to
end vour activities gn a successiul not. 1 +t attempt is the one
he/she wil ,:cmember. '

-

ccept vour child as he/she is and do sressure nim/har teo rush.
Every child has strengtns and weakn es. If your child's weaki
happens to be reading, assure nim/her - vou will work tegether to nas

reading less difficult.

Kave "funt!!

e

ERI

Aruitoxt provided by Eic:
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CHECKLIST: HOME ACTIVITIES |

Sugglfes

Do we have:

1. A dictionary? P

Ruler and yardstick, at least ﬁne with metric measurements? -
L1ned paper? |

Penc1ls and pen§7

Newspapers?

. ,Hagazines5

)
-~ o o s W oM™

Books appropriate for the age and reading ab111ty of each child
(either their own or from the 11brary)7

- R

‘Puzzles?
9. Games appropr1ate for the age of each child?

10. -lerary cards?

Langu@gn Development

" Do I: B

1. Talk often with my child?

Speak clearly, slowly, and softly?.

Listen with interest to what my,child'is saying? - .
Insist that_my'young child use words as soon as he or she is able?

. Encourage my chi1d to talk in complete sentences? .

B TR Y TR S X S XY

.. Encourage my o]der child to find and use words that best express his or §
her thoughts?

7. Read to my child?

~ oo

Ask my child questions about what I read? - | ) . _

-
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9. Enc6urage my child to tell me about his or her experiénces?
10. ‘Teach my chi]d the parts of the body?

1. Encourage my child to tell the <olors and shapes of toys and other
- things in the house?

12. Help my chxld -to express his or her fee11ngs7

13. Avoid interrupting my child?

Reading

0o I: : . g
1. Read to my child?
2. Let my child read to me?

3. Read scmething myself every day?

o rs vt 2 ® e s e

4. Let my child see me reading?

Have a library card?

.
.

] 6.‘ Téke my child to the_]ibrary?
% 7. Subscribe‘tp a newspaper and/or mégazines?
E 8. Have books in the housé?'
'2 . 9. Buy books for my child?
i | 10. Watch for signs of hearing or sight problems with my ch11d7
11. Contact my child's teacher if I notice he or she has problems read1ng7

12. Find time to play reading games with my child?

Math
} " Do I

b 1. Point out numbers on printed materials--calendars, boxtops, street
signs? '

2.. Teach my child to tell time?

3. Help my child to understand measurements--by using rh]ers, tape measures,
and measuring cups?

56 - /
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3. Teach_my'éhild to understand the value of money, to tell the difference

between one coin and another, and know how much each is worth?

5. Encourage my child to use numbers--by counting, doing dot-to-dot
pictures, playing Bingo or 'ahtze or. shopping? '

6. Let my child see me using math ski]]s--ba]anting'the checkbook, "~ .
figuring out the budget, paying the paper boy, checking change from the
grocery store? - : _ :

7. Understand the school's math program?

8. Encourage my child in math?

Self-Concept

Do I: ‘

1. Give my child responsibiIifies suitable to his or her age and'a511ity?
.EstaB]ish‘ru1es for my child?

Praise my child often?

Sometimes reward my child for a job well done--with a hug, somethihg\
special to eat, or playing an extra game? '

5w

5. Discipline my child when the need arises, being sure he or she under-
stands why? .

6. En;ourage my child tb try new things?

7. Help my child cope with frustration or failure?

8. Provide opportdnities for my child to succeed?

9. Set realistic goals for my chi]d; both at home and at school?
10. Try'to provide a happy hdme atmosphere?

11. Try to set ezside time to .spend with my child?
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SENSING '

. experﬂenczng owr world by seeing, rIDCJ"Lna, touching, tasting, and smeZZzng. TG
AZZ of these nelv us tinterpret the world arownd us.

ZSE’EI‘JG 18 an wrportcmt pa.rt of Zea.mzng Chﬂ ldren learn to wterpret and rep'ﬂoauce
tne world around them by using their eyes. :

KIM GAME: Gather household itéms such as a penc11, a safety pin, a ribbon, a
wooden spoon. Show the objects to the child for one minute; then cover the objects
and ask the child to name them. At first,. the child may be able to name oniy one
item. Variation: remove one chject, show the 1tcms again, and ask what was removed.

COMBOS: Collect pictures of items that belong together. The child can then match

those that be]ong togeuher Knife-fork-spoon ... tables-chairs ... cars-‘ires ...

toys-children ... coats-cold weather. Anything that can reaconably be asiociated is
- acceptable.

WALKIHG & TALKING: After a walk, ask the child questions such as: Uhere did we'_
wal About how 1ong were we gone? Mame Tour things you saw. What was your favorite
part of the walk? Uy did you like it? .

WINDOWS: Have vour child stand at the window and describe the scene. = Starter
questions might include: MName five objects you see. If there dre people, what are
they doing? Are there any clouds? How do shadows help you decide what time of day
it is? What time of year is it, and what are the c]ues that show you7 Look for tree
color, clouds, type of people's clothing.

SIGNS, SIGNS, EVERYWHERE SIGNS: Read street signs while you are driving.
Descr15e the shapes of common signs such as STOP, GO YIELD and CAUTION.

ODD ONE OUT: Enfourage the child to find different things--a pink flower among

-red ones; a tr1ang]e in a group of squares. Then ask how the things are different
and how they are alike. You could start with family pets such as cat and dog. A

word of caution: 1ikenesses sesm harder for chlldren to describe.

PATTERNS: Make a pattern of beads, buttons, or blocks. Let the child look for a .
few seconds and then try to repeat the pattern. _ ,

. SHAP '+ Cut out paper circles, squares, tr1ang1es and other- shapes of different
sizes’and colors. Have the child ... sort by color, shape, size ... copy a pattern
you've arranged using different colors for each symbol ... do memory games using
patterns ... have the child make a pattern for you to duplicate ... find things

.around the h0use with similar shapes such as a ball (circle) or a book (rectangle).

TALKING PICTURES: Glue,magazine pictures on old cards or pieces of cardboard,
Have the child grous by beglnn1ng sounds -- lake, 1ady, lamp ... or by rhyming
sounds --- cake, lake or boy, toy.

PUZZLES: To make a puzzle, paste a p1cture on heavy cardboard and cut with a
utility knife into 1rregu1ar1y shaped pieces.

A ’\ ) 60 .
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COLOR COVERS: Have the child cut out parts of pictures or particular colors.’
When enough is gathered, these pieces can be glued on old boxes to hold special
things or put gifts in. All'red, green, or blue ... all hair, eyes or cats.

MAGAZINE OR CATALOG PICTURES: #ave your child:

Look at a picture of an object. and describe -its appearance and use. .
Describe a picture or an object after you have covered it.
Observe a row of pictures and after the pictures’are removed, name the
pictures in their proper order. Cartcons are good for this activity. ,
Match pairs that go together: knife with fork, table with chair, snow
with warm coat. . _
Cut out pictures of similar things -- linds of rags, kinds of hats, kinds
of houses. . :
Find specific things in magazines: things with wheels, things we wear,
things we eat. Gy : -
*ldentify the picture which you hava described in a riddle. You migh® say,
"I'm thinking of something that is very large, Lrown and made of wood."
. Use flash cards which you have made frum magazine oictures. Group by begin-
ning sounds such-as lake, lady, lamp. Also group by r.i/ming scunds like cake,
lake and boy, toy.

COMMERCIAL MATERIALS:

Dot to Dot books using the alphabet or numbers can be purchased from variety
or grocery stores.

Locate hiddan cbjects in large pictures. Sources inclua. Fwmpty Dwty,
ighlights For Children, and Children's Ligest.

HEARING| involves the adility to wndevstand the spoksn word. Children assoctate what
they near with what they already know and attach meaning to <it.

BLEEP: A description is given. The child tries to guess the object.

... "Bleep" that you wear when it is cold. Its name begins 1ike the word "jump".
(Jacket) ¢ o :
... "Bleep” that you put in a lock to opén a door. Its name begins like the word

“kitten". (Key) , < ' '

EARS ONLY: Have the child close both eyes. Make familiar sounds. The child
then tries to identify the sounds. Spoon taps on glass ... clapping hands ...

crumpling paper ... drumning fingers. If you have a tape recorder, tape such
sounds as the electric mixer, a faucet running, clock ticking, alarm clock ringing,
or familiar voices --- talking, laughing, crying. :

WHAT AM [? Take turns imitating the sounds of various animals -- cow, horse,
bird, cat, dog, pig, monkey, tiger, mouse.

WALKING & LISTENING: During a walk, have the child identify specific sounds
with your help -- cars, sirens, birds, animals, car radios, .people talking, children
playing, wind in the trees.

LISTENING SPOT:  Sit together quietly and help the child jdentify specific
sounds -- wind in the trees, dogs barking, trucks on the highway.

SOFT OR LOUD? Cocmpare two sounds as to which is louder or softer. Use the bang
of a hammer and a 1ight tsp, a normal tone of voice anc a whisper. ’
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WHAT SOUND? . Ask the child to make a particular sound. Hhat sound do you make
when you sneeze’ What sound do youd make when you hurt yourself? What sound do
you make to tell a horse to stop? What sound does an airp]aqg make?

FOLLOW ME: Tap the table a number of times. Tell the child to listen, and
give the number of taps,-and then imitate the taps Begin with simple beats, later
make the game harder by doing patterns such as 3 fast'end 3 slow beats.

WYICH ONE? Name 3 objects -- ball, shoe, car. Ask the child, "Which one do
you wear? Car, telephone, apple -- which ona r1ugs7 Ball, flower, blanket --
which one keeps youvwarm?" ' '

PHONE CALL: Act out a telephone conversation such as calling in an order to a
store; calling an office for information; ca]11ng the president to complain; callina
grandparents, the fire department, a dcctor's office and a police department.

SING AND SAY: Sing and- say simple songs and nursery rhymes, rapeating them over
and over until the child can join 1n Books of rhymcs and songs can be found in

"Tibraries.

HO SAYS? Give s1mp1e instructions starting with "Simen” or “Sally says-“."
Tne child should oSay directions only if the order begins with “Simon" or "Sally -
says".

REPEAT AFTER ME: - Give a short series of letters, numbers or words. The child
repeats them. Start with only two or three. C,P,R or 6,3,5 or girl, Tion, work.

RELATIVES: Decide how th;ngs are aljke -- p‘ears, apples, oranges -- fruits; day,
year, month -- all related to time; bus, train, car -- all forms of transportation;
glass, cup, straw -- a]] used for drinking.

'TONUUE TWISTERS: " The sixth sheik's s1xth sheep's sick. 'Peggy Babcock. Some
shun sunshine. -Rubber baby buggy bumpers. Toy boat. ) :

TRIP GAME: The first player says, "I'm going on a trip and I'm taking shoes."
Each person repeats what has been said and adds,another item to the list. A varia-
tion is to have items follow the alphabet -- app]e, book, coat, etc.

CROWS AND CRA'\]ES Played with 3 or more people to make two teams and a caller.
One side is "Crows" and tne other "Cranes". They stand a few feet apart, the caller
in between and to one side. The caller says words starting with “Gr--" such as cradl
cribbage, crumbs, crafty, crack ... when one of the team names is called, the team
named chases the other team, trying to tag as many as possible. Tagged peop]e go to
the tagg1ng team until all p]ayers are ‘'on one team or the other.,

LISTENING FOR PAIRS: Name 3 objects, such as ball, cow, bat; ask the child
which two are alike. Shoes, bells, socks --- bread, butter, coat --- barn, cattle,
zippers.

RIDDLE ME REE: Play riddle games. What do cats like to chase? What has four
Tegs, but cannot walk? Uhat animal Tikes to travel because it has a trunk?

=1
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8

TWO NOTES: Compare two notes on a .piano or other musical ‘instrument, asking
which one was higher or lower. Play two tones and ‘ask if they are the same or
different. Let the child play the notes for you to compare. Sing the tones,
ask the child to sing them as well.

COMMERCIAL MATERIALS:

Many libraries have stories and songs for children on records and tapes
that may be checked out. Books of songs can nelp with ideas for simple singing
QQNES :

neZps cntldren make new discoveries every day o:‘ ngir liveés. Being
satosed to dif ferent elements aid sensaiicons w.roua}' touch, the child is able .

to better perceive the envirorment.

FEELIES: Put a collection of simall, non-sharp cbjects in a sock. Have che
child put a hand inside and identify the objects by feeling. Some items that
can be used include paper clip, toy animal, marble, sh21l, nuts, stone, rubber
band, doll's shoe, penny, eraser or bead.

SIJRFACES: Collect scraps of textured materials -- burlap, felt, wire screen,
velvet, wool, corduroy, vinyl, leathar, bark. Tha child can sort the scraps '
according to softness or hardness, roughness or smoothnass, or stiffness or flex-
1b111ty

TOUC}{()NLY Take turns being blindfolded. The blindfolded person is given an
object to 1dent17y -- toy, peanut, marble, bracelet, book, sock or dish. o

[T S IN THE BAG: Fill a paper sack with objects that are round (orange or
ball), square (box or blocks), rectangular (card deck, books), and cylindric
(soup cans or toilet paper roll centers). Child reaches in, and without lookling,
withdraws an object you have described by shape.

[S[ONS IN THE AIR: Draw a shape in the air. Have the child identi
shape -- square, oval, rectangle, triangle or circle.

BACK DRAWING: Outline a shape with your f-'inger on a child's-back. The child
identifies the shape Take turns.

HOT AND COLD: Talk with the child about temperature differences -- hot stove,
cold ice. What happens when you touch a stove? What would your belly feel 1ike
if I put an ice cube on 1t7

WHAT'S™IT TO YOU? Take the opportunity wren wa]kmg or p]a_ymg outs1de to
notice and talk about the wetness of water, the heat of the sidewalk, the dampness
of spray, the coolness of mud, the hardness of concrete, the. softness of earth,

the sliminess of moss.

uTRACES Ask the child to trace objects a number of times and then to reproduce
the same shape with a pencil or crayon. Use circles, squares, triangles, letters
of the alphabet, simple outline shapes of cars, houses or animals.
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WHAT [F. Talk.with the child about what happens when -- the sun goes behind a
cloud (air gets chilly, may wish to put on a sweater, there are n¢ shadows) --
temperature drops to freezing (warmer clothes, frost on windows and grass, air’
feels cold in your tiircat, need to wear mittens, you can sea your breath) -- your
skin has been in‘the sun too lcng (freckles, sunbuirn, tan, skin feels hot and dry,
eyes see spots). _ : ¢

COMMERCIAL ! 4ATERIALS

Books with flockad or feelirg pictures; many- *exturnd stuffed toy:z and balls;
puzzles with details *hat are wnols shapes, e.g. animals, trees, cars.

cited fo cur feelings of that hich s pleascnt or
'ausa.vzc. Toeicive and negative attitudes are creataed thrcugh these senses.

MOUTH ONLY: Take turns while blindfc1ded tasting common foods. Ident fy them
and describe them -- catsup, mustard, syrup, soda pop, buttsr, salt, jam, peanut
butter. Try tasting while hoiding the nos2 shut -- identification is .harder!

FOOD WORDS: tiake 7 cm x 12 cm (3" x 5") cards with these words: bitter, sour,
bubbly, yummy, yucky, sweet, salty. A simpie face with an appropriate expression
can be added to nelp the child remember ths word. Fcods from the refrigerator and
cabinets can then te matched with these cirds. ‘

COOKS IN THE KITCHEN: %hile preparing food, give tastes and smells of the
different ingradients to the child, talking about tham -- the sweetness of a cookie,
the bitterness of vanilla flavoring, the spiciness of cinnamon.

WA[J(ING VOSES:  During walks, discuss the different smells. Autumn -- leaves
burning, Jet ground and leaves. Winter -- fireplace smoke, lack of smell because
of cold and snow. Spring -- new growth on plants, grass c11pp1ngs, flower perfumes.
Summer -- new-mown hay, barbeques, suntan lotion, perspiration. C1ty,sme11s --
bakeries, sawmills, restaurants, cosmetic counters. '

HOLIDAYS Talk about the tastes and smells of ‘holidays -- the difference between

"pepperm1nts at Christmas and hard-boiled Easter eggs -- bayberry candles at Chr1stmas

and apple cider heating at Halloween.

EXPERIENCING

...Living s not a "spectator sport”. C(hildren must take an cetive part in life
around them. : ‘

eZps a ecnild partieipate effectively in the world. -

CO(H(; Lt the child fix small meals. Breakfast toast, fruit or juice. Lunch
of beverage and sandwich. This also could involve setting the table.

SHARE THE LOAD Give the child specific chores as a contributing member of the
family. In turn, the child takes gart in family decisions to the best of his/her
ability.

COMPANY: The child shares in greeting and serving guests, and begins to use
basic convertau1ona1 skiils. 64
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DECORATIONS: Have your child make decorations for a_party or holiday, giving
- one decoration to each guest to take home.

i - e L. . . .
)EXPLOnINGidevaZo;s thinking and independent problem-solving skills.

SILVER LININGS: Use home accidents as 1earning situations. For example, what
do you do when milk is‘sp111ed7 How do you clean it up? What do you do when you
smell smoke or see it? How do ycu get help using the phone?

[MAGINE: HMake up reatistic stories and allow children to tell what they would

do. Discuss alternatives. Stories could be about a parent and a cnild becoining

separated in a store ... child gets sick at school and parents aren't at home ...
stranger comes to the door when parents aren't home ... something catcires fire on
the stove. ' -

[ CAN: Achnouledse children's abilities to tlan and carry out construc: ive
activities of their own. :
MY GAME: Child explains step by step pracess for playing 2 game or using a toy
to a parent or playmate. '

WHAT IF: ne]n childrer imagine &nd descr1be dangarous situations such as --
what if you tiw 2w toys in the house? What if you ciimbed too high in a tree?
What if you ran into the street full of traffic?

WHAT’S HAPPEMING: Show the child pictures of youngsters in various situations
and surround1ngs Ask For suppositions of what the children are doing, where,
when and why. A picture of & girl in a snow suit with skiis and poles. Ask:
What time of year is it? What is this person doing? How do you know she's not
sledding? Is she having a good time? ' D

LET'S PRETEND: Pretend to be different people at work or play. What do they
say to each other? What do they wear? What are they doing? Why are they doing
this? Where are they? :

WORK TOYS: Select toys that help imitate work situations. Lawn mower, truck,
broom, dishes, adding machine or small calculator, typewriter, garden tools. Be
aware of stereotyping roles for the children. Encourage full exploration of all
‘'such toys/tools. -

INTERVIEWS: The child imitates someone working or playing. Parent becomes
television interviewer and asks varijous questions.about the person the child is
1m1tat1ng

L

CHARADES: Children and parents act out various activities in pantomime, while
other family members and friends try to guess what is being done or imitated.

TELEVISION can be used to develop observational skills. .
HPG}H_IGHTS-. Identify the most exciting episode in a program just viewed.

LOCAL SPOTLIGHT Make up a Mr. Rogers or Sesame Street or Captain Kangaroo
show for the ne1ghbornood Serve rerreshren*s arterward.
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Exhibit A-2d. (page 8 of 8) A N ' e

FAVORITES; Discuss why a particular character is a cn11d s favorite.

WHOSE NEWS? Identify to the child two newscasters and the time news is broad-
cast each evening. ‘

VIOLENCE: Point out to the ch11‘ why a program with violence isn't the way
people solve problems the best. Ask: "How would you feel if that happened to
you?" ' ' (

—— —

¢+ LISTINING ~ID FOLLOLING DIRECTICHS

helps a child inieraci successfully.

RHYMES: Parents read short poems, nursery rhymes, catchy rhymes and short songs
or refrains. _

LEADER; Parent and child take turns being Leader by giving a series of short

and s1mp1e two or three step directicns. “Clep your hands, march to the door,
and turn around."

ERRANDS: Paients sand the child on little arrands such as: get five potatoes --
bring the spoons, forks and napkins -- put the Time macazines in the basket.

NOW WHAT? Have children answer questions which : equire more than a one word
answer aftér listaning %o a story or poem. Why d1d it happen? What would YOU do
if ...7 How do you know?

MANNERS: Parent consistently uses "pol1f$“ vords and pn?ﬁses please --- thank
you --- beg ysur pardon -<- you're welcome --- pardon me? --- excuse me. Children's
use of -polite expressions creates an appro:1ng attitude in others.
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Exhibit A-2e. Hawaii Parent Involverent Material (page 1 of'Z)

-

HAWAII DISTRICT TITLE I PROGRAM
" FAMILY GOAL REPORTING SHEET

Title I programs have found that the students learn more if the family
helps out. In the Hawaii School District, we:scall this the FAMILY GOAL.
Since it works out so well, we would like you to choose a family goal
for your family for this yeat. You might want to have more than one
goal for your family, but we would like you to pick one, and let us
know what that one is. ) ) .

Here's how you do it: Just write your family goal in the space below,
and te.l us Row you will keep track of it. For instance, some” example
goals are: :

.~

Set aside a quiet .place to study and do homewor
Set a specific time to studi/each day o
Help the child with homework

Take the child to the library

Read with the child Lo

Talk to the child about books he/she has read

Turn off TV for 3 while so the chiid can read

Ask the Title'l teacher how you can help the child
The whole family reads at a specific time :
Get more books <for -our home .

-

But the goal is yours, 3o you can make up goals you like. They should

.be goals that will help your child read better. "If you do not have a

goal this year, writé¢ that down too.

Here are somc'ways that you cJuldfkeep track of how well you are doing
with the family goal: - : . ;

. Mark it down on a calendar each week or day
. Have the child mark it down .
oy Write the teacher & note telling how you are doing
Report how well you' are doing at a SPAC meeting
- Report to other Titlie I parents on how you are doing

Here's an example of how to write it down:

— FOW RE WILL REEP TRACK
FAMILY GOAL - . : OF HOW WELL WE ARE DOING

————————

(un o A TV oaad By Oua el 0000 wesé |
Fpgd il Al

il A Chseat OQectiolly cfog

N

Just write Jown your goals here and send this sheet back to school with
your Title I student. )

. ‘ 'HOW WE WILL KEEP TRACK
FAMILY GOAL OF _HOW WELL WE ARE DCING

Parent's Name: . .
67
L
(z , .
£




ERIC

Aruitoxt provided by Eic:

Ethbit A-2e.” (page ‘2 of 7)

o

saC :TRAT'E(' IES FOR I!\PLB&-'NTIN(‘ FAMILY OBJEC!‘ IVES (GOALS)

1.

Contract - between student (staff) a.nd parent. Have student £ill in blanks;
choose own goals - in duplicate. Have district chairpeople explain what a

contract is and encourage parent to discuss a contract ‘with child. On contract,

\
have Cqunter _offer (proposal) so child and parent can negotiate items. ' )
Family Planning - plan activities together (house chores, meals, etc.). '
Make objectives realistic even if they are small. '
Rcah’e mdnndual differences becween each child and respect them.
Parents - keep cool listen and avoid lecturmg.

Estabhsh a ramly counqil-- set time to discuss, decide and do things together. *

Note: For intermediate and high school students, it might be more practical to

have the ‘student choose the goal and then ptov1de encouragement ard support.

FAMILY OBTECTIVES (COALS): - '

1.

2.
"3,
4.

. family affairs or any personal problems.

s.

6.
7.

8.

9.
10.
11.
12.
13.
14,

1<

16.

)
o -

Tum off TV at 7:30 - 8:00 p.m., Monday through Friday, and whole family reads

topcthar. \ . R

Homework will be done daily from 2:30 -~ 3:00 p.m.

‘We will take the child/children to the library at least once per week.

Family will set aside one'iwur every Sunday evening after dinner to discuss

We will read to our children pre-gchool to 3rd grade approxima.tel,v 10 minutes
a night before bedtime. '_ '

We will encourage our ch11d to tell us about the book: he reads.

We will support our Tltle I teacher by attendmg at least two out of four
SPAC meetings. )

We will set aside a place to study and to do homework.

Parent, or another responsible person will help the child with homework.
Ask Dad's cooperarion to not turn on the TV so that evervone in the family can

have 30 minutes to reod.

—

We will choose a TV special to watch togetrher as a family and to talk about

.

it later. .

We will set aside a quiet place in.the kitchen for a half hour before dinner .

S0 we may assist our ch‘ildawith his homework. . : i '

We will go to the library every.o‘ther Saturday morning to borrow beoks for

recreational reading and to become fumiliar with the library facilities. .

T:hc fumily will plan a special recreational activity ar 1eost on;:e a month,

taking into consideration the interests of all family members. .

I will spend ten minutes each day right after school 'oril ing my c....ld cn ) .
) 1

multiplication tables, Dolch words and Math fatts.

We will have a conference with the Title | tescher at least once every cuarter,

68 . .
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I3

material.
18. Have student read one book of his choice per month.
19. Suvscribe to at least ome magazine and/or newspaper per household. _ S
" 20: Purchase book; through student book clubs. .

|
|
17. Allow students to go to the library after school to choose their own reacing

ra
-

Set aside an "ohanu" time once a week for hetter communication to/in the

family (family council for all members, living at huue or not).

’

no
"~

Parents to provide positive encouruycment at least once a week for each child:

i.e., saying som. . hing nice. .

'23. Managing and budgeting time and setting priorities (studying, leisure time
activit’iés, atc.).

Zl_.' All family members will participare in g;\;'eakfast and dinners to encourage E

. fam.i:ly unity and dialogue. ©
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PARENT ACTIVITY LOG

" SUGGESTED PROCEDURE:

3

1. The Title I teacher fills in name of student, school, grade,
* school year and family goal.

2. The student, with the help of the parent, puts an X under day
on which activity occurs or indicates kind and amount of
materials introduced into home. -

3. The Title I teacher or aide checks the contents of PAL every
week to ensure that the form is being used correctly.

4. The student, with the help of the parent, teacher or aide will
complete the PAL Summary section at the end of the month.

S. 'Thq Title I teacher or aide completes the PAL summary sheet

every two months. The summary information may be disseminated
in the Title I newsletter or at PAL rieetings.

LY
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SCHOOL__

SCHOOL YEAR

SRC . | T

FAMILY OBJECTIVE(Y) A.__

C NAME

GitAD L

PARENT ACTIVITY LOC (PAL)

Bl

DIKECTION: | Mark'on calendur below by usling Lhe Family Objiective A and/

or B for each day activity 1s dene.

MONTH
SUNDAY MONDAY . pHIMSDAY WEDNESDAY THUGIDAY FRIDAY _ SATURDAY
b
SUMMARY
ACTIVITY ‘
(should match Family No. Times
Met COMMEMNTS

obiective(s) A or B above)

b
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PAL SUMMARY SHEET

‘Grade , ' ) Months -(circle all that appiy):

School e ' - Sept., Oct., Nov., Dec., Juw.,

School Year V . ~ Feb., Mar., Apr., May *

Student Name Number of Times Activity.

Occurred for Familvy Goal

alsdciolelrelglu i

Cy

1~

(92

KPS

w

LT T L —

e o
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Provided a quiet pl;ce to read

ERI

: _ P

VITLE | PARENY LOG

ally it on your chart.

Parents have expressed 4nterest in ways they can help their children Iearn' to read effectively and for enjoyment.
The following are a few things parents can do to accomt:lhh this goal.
Instruction: Each tiwe you accomplish a task, please

Took child to the Yibrary

<

Listened to chﬂd read .

Looked at book together

(L 30 [ 9bed)

Read to child

.{atched mavies or TV together

Talked about things you saw or 'experlenced
(i.e., TV, movies, scouts, Little League, etc.)

Expressed interest 1n howework and assisted when
necessary

Attended school PAC meetings

Attended district PAC meetings, conferences,
workshops

rl

Visited or assisted 1n classroom

Participated in other schoo) activitites (PTA, etc.)

Nuiber of books your child borrowed and read

Bought books, games, and puzzles

Showed interest by asking questions, by answering
questions thoughtfully, and by giving praise when .
deserved and encouragement when needed

1) List any other activily you participate in: (use back of sheet)

2) You are encouraged to share this with you child's teacher during parent ronference

SPAC meetings. ‘
\[Curn in your log to your SPAC chairman at the end of May.

(

time and at your quarterly

"9Z-¥ 31qLUx3
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Waest Virginia Dopanmont of Education

Tiest lﬁargmm U@ﬂpl éﬁmﬁm*

For-Teachers of Reading

~ Here Are Easy
Send-Home ldeas
For Parents Who ~
Enjoy Helping Kids
_Improve Reading

Y =3 8]
Teachers Inside You’ll Fmd
Many Reading Games You

ay Photocopy

* ...Reading with Children is Good Parenting!
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West Virginia Department of Education

. EXECUTIVE OFFICES
Charleston, West Virginia 25305

S

O

ERIC

Aruitoxt provided by Eic:

Wiiliam M. Smith, President
Foilansbese, 1982

Dr. Charies H. Wagoner, Vice-Prasidarit
Waeston, 1984

Paul J. Moms. Sccre{ary
Dunbar, 1980

James P. Clark, Member
St. Albans, 1986

Duke A, McDaniel, Member
Petersburg, 1987

EX QFFICIO MEMBER
Or. Roy Truby
Superintandent, Department of Education

Mrs. Mary Martha Merritt, Member
Beckley, 1983

Bob E Myers, Member
Huntington, 1985

Dr. Canl J. Roncaglions, Mvember
South Charleston, 1981

Richard N. Schnacke, Member
New Martinsville, 1988

EX OFFiC!O MEMBER
Or. Robert Ramsey
Chancellor, Board of Regents
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Teachers: At the Time You Decide Is Right,
You May Photocopy ltems irom This Booklet
And Send Them to Parents for Help at Home

.

The helptul games and home-
csntered experiences contained In
this bookiet are designed for young
boys and girla who would benefit
{rom working with thelr parents in the
area of reading in aninformali setting.

Thesa informal home actlvities
require no special materials or train-
ing and are intended mainly to re-
Inforce skiils being emphaaized at
school.

When-a teacher regarda it as the
proper time, coples of the activities
shouid be ssnt home by the student
one at a time, The teacher shouid
send copies or photocopies of the
activities only when it is feit that
home reinforcement wouid enhance
the child's prograss in mastering
skills being taught in his or her Title |
program.

HOW TO USE THIS LEARNING GAMES BOOKLET

When your lesson plan units and
a child's need foriomereading prac-
tics with parents make it appropriate
in your judgmaent, please review the
learning games listed and make as
many pnotocopies as you may need

SKILL CQDING:

L. READINESS
A. Visual Perception
8. Visual Motor Skills
C. Visuai Memory
D. Body image
E. Directional-Positional
Skills
F. Self-Expression.
G. Verbal Directions
H. Auditory Memory
I. Alphabet Verbalization
J. Letter Recogmtion
K. Letter Formation
L. Rhyming

1. WORD RECOGNITION
A. Sight Words
8. Direction Words
C. Abbreviations
D. Contractions
E. Common Signs

CORNNNOOD Wk h

“ s
—-aaat

to send-home via the child. Due to the
lim;ted number of copies of the entire
bookiet and other reasons, you will
wish to _keep this onginal copy at
school. Check those games you pre-

" far that children engage in with their

IIl, WORD ANALYSIS
A. Auditory Discrimination *

8, Consonant Sounds 12
1. Initial 12
2. Medial 13
3. Final 13
4. Blends 13
S, Digraphs 13
C. Vowel Sounds 14
1. Short 14
2. Long 14

3. Digraphs and
Dipthongs 15
D. Atfixes 15
1. Suffixes : 15
2. Prefixes 1§
3. Possessives 15
4, Plurals 1§
E. Syllables 16

77

parents under the appropriate head-
ing. These are listed by skill objec-
tives below for your convenience.

Sincerely,
David Purdy
ESEA Title | Director

West irginia Department of Education

IV. VOCABULARY

A. Context Clues ... 18
8. Classification 17
C: Compound Words 18
D. Synonyms 18
E. Antonyms : 18
F. Homonyms '18.19
G. Analogies 19
V. SPELLING 19
Vi, REFERENCE SKILLS
A. Alphabetizing 20
B. Dictionary Skiils 21
Vil. COMPREHENSION
A. Facts and Details 21
8. Main idea 22
C. inference . 22

D. Following Directions 22 *
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READINESS _

Have your child color a picture
from a coloring book. Cut the picture
apart. See if your child can put the
picture back again. Praise your
child’'s progress.

NQTE: Start with simple charac~
ters or designs and progress to more
difficuit figures. To reinforce pic~
tures, mount them on a piece of sty-
rofeam or cardboard before cutting
them apart.

And Here's Another Suggestion:

Make magazines, newspapers or
ol~. bodks availabie for your children.
As« the children to find & certain let-
ter or word on a page.

For axample: Print the letter C or
the word And an a card and ask the
child te find the And. Circie the letter
or word when thay see it.

Try the Dot-to-Dot Exercise

Provide the child with dot~ta-cot
activity books with numerais or iet-
ters. Hcwever, remember that visual- 9 16 13
matar skills can ba practiced without 17,
numerals or letters. For exampie: as!. q 2 - W
tha child to trace with his fingera line . ! /s H
from the dog ta his dish in a story- ———
baok gicture or something similar.

Another suggestion: Give your .

. U
child a variety, of objects found in ! : N

your kitchen such as cookie cutters, 2 _ <<—————\7 T . o

cans. pie pals, spoons, etc. Have 3
your child trace the objects on paper. ¢
Then scrample the utensils and the
autlines the child has drawn, Have
the child match the correct abject .
and outline.

Still another idea:

Provide macaroni or old beads
tor the chiid to put on shoestrings or
string. The erd of the string ar‘yarn : I
can be made stll by putting glue on . .
the end of the string or yarn and . 5 .
letting 1t dry. .

®
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Exhibit A-2f.. (page 5 of 6)

L TEF

ko

Visual Memory

For about 30 secands. display a
halt-dozen or more small jtems such

as ,bjects from your purse, pocketor.

kitchen drawer. Hide these items

1, before you bring them back, ask
ywur chiid which one he remembers
seQing.

.« -0t Try This One:

Draw saveral ditferent shapes on
a piece of paper—a circle,‘an X, a
square, a triangle, etc.—~and ask the
child to draw them from memory.
This shouid heip the child toimprove
the skills of remembering what one
saes. (And don‘t forget to praise the
child for trying hard.) }

(B 4

Xe

1.

Remembering Details

To help your child improve abili-
ties to corfectly remember things he
or she sees, ask the child to descrbe
a car or truck which passes yaur
house or car it your are out driving.

Ask the child about such things
as the color, size, ang number of pas-
sengers. You might aiso ask where it

might be gning and why. Remember:’
compiiment your youngster for no-

ticing details such is these.

Here's another activity to

Have your child lie down
on a large sheet cf paper—sheit
paper, wrapping paper or
newspaper will do. Trace a-
round his head, arms, torso and
legs with a teit tip pen orcray-
on. Then !et the child color his
picture with appropriate cclors
the way he or she is cdressed.

a

,

He

Body image,

Melp your child compare his
bodgisize to tne size of things around
the house. such as a breadbox,
refrigerator, tabie, chais or lamp.
Discuss with your child how hig body

' size is smatler or larger than the ob-
ject.

2

v

- emme = . K — '

3. b

‘Memory Test Activitie

To nelp your chiid improve his or
her mamory skills, choose one or
both or thess activities:

, 1. Do a series of acticns such as
“picking up .2 book, touching your
head, moving an object on a table,
which are to be capied by the child.
Begin with three actions and work up
to eight.

: Place a series of objects in a

~row. Remove one and ask your child
to tel! which one is missing.

3. Let your child look at a maga-

Zine picture for sevaoral minutes. Take '

the picture away and ask questions
about the picture. For example: How
many people were in the picture?
What were they doing? Whers were
they?

4. HMave your child watch and

listen as you drop beads or stones
into a.in can. Then ask him or her to
drop the same number into another
can. Aiso try this with your child's
eyes closed. : .

And rememter to praise your
child for-his or her memory skills af-
ter each activity. .

79
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Aruitoxt provided by Eic:

Exhibit A-2f. (page 6 of 6)-

Verbai Directions

In order to help your child leam
tc follow arai directions, play “Simen
Says” with him or har. it's an “oldie”
but it still helps youngsters in learn-

ing verbal directions. Give directions -

such as “Simon says put your hand
on your head,” cr “Simaon says siton
a chair,” ¢r “Simon says pet the cat.”
The child is expected o foilow direc-
tions except when you do not begin
with "Simaon says.” it he or she does
what has been directed (withouta —
“Simon says"”), the game is over.

Praise him or har when the child
listens carefuily encugh to avoid be-
ing fooled by you. Far a change-of-
pace. let the child give the directions
while you follow them.

Listening, Learning

‘Positioning Practice

Give your child a piece of paper,
'pencil (or crayons) and directions
-similar to the following:

1. Draw a boy in the center of
éour paper. v

right side. )
. Oraw a sand castieonthebot-
tom left of your paper.
. Put some ocean ‘waves across
the very bottom of ySur paper.
. D;sw a sun in the sky on your
left.
. Draw 2 road in the top part of
éour picture.

ut a car on the road.
. Draw some large rocks wher-
ever you want.

o~ O W h O N

This activity wiil heip develop the
skitls of listening, learning directions
and pasgitions, and using creativity.

Compliment your child aon the
picture and display.it somewhere in
the home. N

- Self-
-+ Expression

READ A STORY or small baok ta

your chila, but stop before the end.
Letthe child make up his own ending.

Or try this:

Show the child a picture or a se-
ries of pictures and have the chilg de-
scribe the picture or make up a story
for pictures. Ask the child to tell what
is happening in the pictures. A Sug-
gestion:.you could use newspaper

comic strips.

£

ut a pail and shovel on his -

Have your child put his or
her head on a table. Take any
kind of noise-maker and make
sounds to the right, left, be-
hind, and in frant of your chiid.
Have the child paint to the di-
rection of the sound. Praise the
child for each correct answer.

. +.0r Try This Game:

Ask your child to follow
these directions:

Hold your toy over your
head.

Put your toy under the
table.

Pick up your tay with your

Direciioﬁa!-Positioﬁal Skilis

left hang.

Wave with your right hand.

Finu the beginning of tite
baak. )

Skip to the middle of the
room. )

Show me the end of the
book. )

Stand before me.

Walk after me.

Put the book on top of the
paper.

Put the paper on the
bottom of the box.

Stand in back of me.

Stand in front of me.

{And don't forget to praise
success). | L




Reading
Bol...
b, read to my chikd?

let my child see me 1ead?

ancourage my child 10 1ead to n?

*visit tha library with my chitd?

peovide books in my home?

subscribe to & spaper?

teach my child 10 take care of books?

buy books for my child?
. +

® ® NSO LN

¥

ﬁnow whan my child im "_ Q P

G

s

phere tor reading?

provide i relaxed at

Bolt...- ’
1. encoutage my child in math? —

undesstand 1he tchooﬁ math program?

kiiow how my child is pelorining?

provide math opportunities in the home?

feel coinfor tabie with marh?

provide math gaines?

ter my cluld help mw shop?

give iny chitd the opportunities 1o solve pr

Y4

[ I

bet my d‘ii,ld explain b &?

10. anm.(l nath workshops?

Jean Wittiams/Custiculum Coordinator
Frcano Umified Schoot Dtiict

Aruitoxt provided by Eic:

Pasent’s Name

Schoal

o

'REPORT CARD

I3

FOR

.

PARENTS

DIRECTIONS: This form is to be usad to detesmine il you qualily for
proendtion as a cesponsible parent through suil-appraisul. Place a check
in the spacs 10 tha right of the sub-itein which miost adequately describas
yoiw Dehavios. ’
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(page 2 of 2)

Exhibit A-2g.

[Aruntoxt provided by Eic:

® @ NS

10.

ERIC

)

Pasent Involvement

" sttend parerd meetings? . __ _.._.._.‘_,,,_.‘-.«._.

know the purpose ol the SA.C.?

e

 ticipete 83 8 inember of the
COAC? . ...

volunteer my services In the classroom? _ ..~

read newsletters lrom school?

Excallent :
Setisfectary
Noeds to Impreve

help plan the schuol progrem? M

help to carry out the progiem?

help review the school progrem?

it t 10 the school?

demonstrste 8 co

share rasponsibility for my child's
education? .

General

und my child to school on e rcqulir
7

basis

send my chiid to bed st s ressonable hour?
send my child to school on time?
tet the teacher know 1 am Interested?

express o positive sttitude towsrd school?

visit my child’s school?

know my child's teacher?

contact my child’s tescher on e le?uln basis
to find out how he/she is progressing? —

follow through on h K .lnlg

Insist on & reguisr time lor hom k?

- 86

tS.  provide 3 langusge mode]?

J i
| €
Affective H g s
Bl
Ool...
L. smile olten?
2. meise ;nv child? v E
3. evoid comps Isqn with other chitds ;n? _
4.. 7 teach my child responsibility? . . ] —
6. em:ouﬁgl my child to try new things?
8. .send my child to school in ¢ heppy mood?
7. send my child to school neet & clnn?l"
‘8. hug my child?_ :
9 d trote pl“lﬂcl?.
10. meke my child fesl importent? ,
Academic o,
Language ’
Dol... .
f. listento my child?
2. show sn interest in what my child tells ml7‘ ‘J ﬂ
3. onswer questions?
4. teik to my child? -
5. “respond 1o my chitd in compl tences? -
8. make statements which will generete '

N~

discuss with my chitd what he sees on TV?

expose my child to meny varied experiences?

o

-
w

9, encourags my child .|o verite?:

&y

s




Exhibit ‘A-2h. Pennsylvania Parent Involvement Material (page 1 of 2)

Super summer!

USING THE NEWSPAPER, PARENTS °
AND CHILOREN CAN LEARN TOGETHER

v

o -

O Reod a news article on o whiect that is receiving o great
deol of coverage. Use the scientific method to predict the
outcome of the story. You should observe, collect the
focrs, wthcpowbkmm.mdpndlathcmcl
probable oytcome.

O Find newspoper articles about natural disasters, such as
. volconoes, flooding, tormadoes, earthquokes, efe. OR
find articiés which reflect problems in nature coused
dmc’iybymcn,wdlam.mg or forest fires.
mm«mmaunmmwm
Mduwnrmwbopmd

] cmmmummmqmamwby
different forms of power. Clip and file articles on energy
for a ten day periad. Dmrmwhchmnoofmrgy

is getting the most publicity. "

=] Sckccphohwhndlhlkmmqsonll youmlly
. don't have o look at its captien. Tell the story as you see
_it 10 @ friend or porent. . ‘

o Find a\story about @ spart you enjoy. Circle any words in
Mmqwhodtare!hosp«tdhmonhm:poﬂ For
example, monmd\om;mndpmhhnmmlpmd
10 the sport of baseboll. For @ parent or friend, expiain N
what all the 1pecic! ferms you circled meon. g

a Exphnhap«mwchmdmouomgnmhodmd
in your favorite sport. Showmcnhowromdabom ,gjr

) mgomnmonmpcp« .
T Creote an aiphobet moneter. Using on editoricl, *

classified od or front poge, circle a letter "a”’. Then circle

a letter “b"’, ond draw o line from *a” 10 “b" Do this
all the way.through the alphabet, drawing a line fram
oshhﬁ«bhm:tmdphob«:qlord« ‘When
you're finished, color brtween the lines to create o
monster. ﬂmm:tmm:mumﬂepof
the sheet and your name on the boftom.,

O Secrch the sports pages for synonyms for “*win” and
“ose”. (Smﬂymmwdswhd\mmommm
umwd)crdcmWfor“m in one

color, and those for "lose” in another. N

M Reod threugh the newspaper and mark fen stories you
thought were injeresting. Now go back fo the stories
you've morked. Clossify each irtp one of these.
cotegories. W33 the story writhén 1o inform, instruct,
perwade or griertain? OF the ten stories you've selected,
which categoty hod the highest number?

’ . N i d ' | 1, g

" O Tho continents of the sarth are:

Ewrope North America South America
Africa Antorctica Austraiia Asia
Seorch through a newspoper ond find o story that takes
place in a country on each continent. Write the name of
the continent beside the dételine. -

Scon the datelines in the newspaper with your child.

Circle the cities that are capital cities of states and

e"?nmﬁtdmohnmdaa\dbmmdcofm«doi
cities.

Write these for headings ocross the top of a paper:

_Cties = Siates Countries Bodies of Water

Draw lines down your paper to mcﬁo four columns —
one under each heading. Find names from your
newspaper to matich these headings. Cut them out and
placs them under the correct heading. Hove you been 1o .
any of these places? Do you know onyone from any of
these places? Try 1o find these places on 2 map.

To help you remember impartant current avants and the -

. paople associcted with thefn, ploy the gome “Who Am .

12" At the end of the week, picy the game by heving one
read o description of @ prominent person’s
charocteristics or activities and the other players
noming that person. -
Find examples in the newspaper of job disputes. Identify
the main issue and state reasons why the disputes exist.
Foilow the news if a strike develops.

Help yourseif gain a better understanding of your
constitutional freedoms by scanning the newspaper for
stories showing our basic rights in action.

Clip various pcaum.ﬁ'om the newspaper shawing
people working ot different jobs ond professions. Then
make o scrapbook listing next to the pictures what the
people are doing and what aspect of the job is being
emphosud For instonce, is the job dongerous, high or

- low paying, difficult, glamarous, ete.?

Technological c'hmgc cen create new oczupations and

_ can make others obsolete. List the jobs mentigned in the

“Help Wonted"’ odvertisemenfs that begon only recenrly
(e.g. Keypunch operator, cirline hostess, TV

repairperson). Decide which occupafions you have listed
that will probably be more numercus by the year 2000.

Choose threé potential careeps from the classified poges
that you think you might enjoy ond list several jubs that

you could get before finishing schaol that woyid help
- you prepare for those careers. Example: hospital orderly

¢

if you are thinking abeut a career.in medicine:

.
2




Exhibit A-2h. (page 2 of 2)

1! Pick weveral food ods and compare for the some items

at: -

. A lorge chain store

b. An independant store

¢. A small neighborhood siore

d. A discount store

Discuss possible recsons for différences in prices.

Compare prices for forsign-made oppliances ond similar

Americon-mqde items. Are prices similar or is there @

wide varigtion? See if you can find out why. Don't forget

to check quality in comparing prices.

* look i the restouront ads in your newspgper. Check the
prices for g certain meai in one or more of them. See
what is served and figure the cost of that meal for four
persons (or the number of psople in your family). Now,
clip ads for those same foods in retail groceries. Decide
what amounts to get ond figure the cost of feeding thosa
same peaple ot home. Don't farge? 1o add tax and tip to
the restourant expense. Discuss which is more ‘
economical.

{1 Shﬁnrhrooghhmp«nﬁndonm.

L. Skim the ads to find one item which is

-

you especially like. What da you like most obout it: the
words, illustration, or iiem being odvestised?

edby ot |
least two different businesses. Make suré'the ads ore for
the same brond item, the identical size, and. with identicol
fectures. What busiriess is offering the best price?
Ads are an importont part of the newspaper. Not only
do they heip you find the items you wont and the best
prices, but they clso help merchonts get more business.
They even help keep down the cost of sach newspaper
you buy. Analyze the ads in the newspaper 1o iee if they
are using any of these types of appeals.

Sondwagon:  Everyone is doing it.

Ego-building:  You owe i?.to yoursalf.
Tesimonial:  The choinp endorses this product.
Sncb oppecl:  You deserve the best.

- Imoce-making: Wont 10 be smcrter, wealthier, prettier?
. Haiku is o Jopanese form of poetry that always refers to
ncture, deg‘fs with o gingle subject, does not rhyme, and
never uses 'L.” The poem must be three lines long using
only 17 syilables in the following order:
line 1 = 5 syllables ’
© line 2 — 7 syllables
- fine 3 = 5 syilables
Read the weather repart and any stories in the
newspaper.that deal with the weather. *
Cempose your own haiky; °
juun thacwbean down on X
gQish hot cronky pecple
Please send us roin soont s

L] Aher reading other odvice columns such a3 Ann Londers
or Deor Abby, try to write on advice column to world
leaders. Pretend your president has written you G letter
asking for advice on how to deal with ¢ world problem.
How will you answer the lener?

_ e
=i Salect four pictures or photagraphs from the newspaper

= the iunriiest, wierdest, best, ond worst. Organize your
pictures in some order 30 a3 1o crecte @ story with them.
Shore your story and pictures with somecne eise. Invite
them to do the same thing. e . ’

Y

/ 84

ol

{
3 2

S 88

" you'll need or want on this trip. The limitation is that

bl

4$_0

o )

(] Use the wecther Map in the newspope: 10 proctice

(] Read the wecther report. Look up in the dictionary any

‘whether you fiked that job.

&

Skim through the newspaper and select your favorite
pant. That may be the ads, sports, comics, front page, or
anything you especially enjoy. Explain to @ parent or
friend why you like that port best. -

With o parent or g friend, pretend you're both setting
aut on ¢ trip around the warld. The journey, which will

toke o yeor, will be made in ¢ 30:foot boat. Go through
the newspaper and seirci words or pictures of the items

everything you select must fit in the boat. Discuss your

Using the classified section of the newspaper, find an cd
for a job you think would be interesting. Stage ¢ job
interview, with the othes person pretending to be the
employer. Help them crecte ¢ list of questions o boss
might wont to ask. Then see how well you con “sell’” -
yourseilf with the answers you create for those questions.

Make two s on g blank sheet of paper: Jobs |
Would Like, Jobs | Would Not Like. Cut out ads from the
Help Wanted section and stick them under the heading
that describes how you feal about thet particular jab.
Circle the wards or phrases that made you decide

Voluntesrism is o wiay of working. Perhogs you might
wish fo pursue @ non-paying or community job. Coilect
all newspaper orticles which mention the nesd for pecpie
wha are willing fa_give of their time. Perhaps you con
spend some of your free time helping others. ¢

Write fo newspopers in other U.S. cities ond the world or
pick up cbondoned newspdpers in train stations or bus
terminals (these are @ good source for newspapers from
other cities). Then compare their classified sections 1o’

- your newspaper’s section. Look for differences in the
types of jobs available, the different pay scales for
similor jobs, ditferences in the cost of apartments, and
other goods like automebiles and applionces. Try to

" generalize cbout what you discover from this -
investigaticn. Is it more expensive to live in one city than
aonother? )

Locate the wecther map in the newspaper using the

.index. Plot on a line graph the hourly cirport
temperature during the past 24 hours. Determine which -
hours of the day ore the warmest and which cre the
coldest. Compute the average temperature for the doy.
Which hour is ciezest t0 the averaqe temperature? -

converting Fahrenheit temperatuces to Celsius. Select five
cities listed in the temperature chort end change them to

" Calsivs. (C = F — 32x5/9)

unfomiliar wegther terms ond create g crossword puzzle
using weaiher words. “

Reprinted with permission by The
Pennsylvania Department of Education,
Bureau of Curriculum Services, N
333 Market Street, Harrisbuzg, PA 17108 -
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f

Involving Parents in School Activities

EY
.

In additior to supporting the program 'in the home, many
states have involved parents in the classroom and other school activities.
The. examples presented in this section offer suggestions on how to use

- parents. effectively in this manner.

A Georgila publication entitled, Getting and Keeping Parent -

Involvement: Ideas That Work, encourages LEAs to use parents as resource

people and classroom tutors. The following suggestions are made:

Ex. A-3a. 1. Parents have many skills which should be utilized.
‘ Bring them in to demonstrate a hobby such as sewing or
crafts.

2. Parents can also be effective classroom aides and
tutors. Consider the following areas in which they can
be valuable.

ae
b.
Ce

d.

.e.
f.

reading or telling stories

listening to children read

helping with written assignments and @
directions

filing, running ditto material, and

typing '

making .games and playing games
monitoring learning centers.

- Ex. A-3b. A Massachusetts document contains these suggestions:'

Several states sent materials which encourage and offer guidelines
for parents to use in observing in the ¢lassroom.
usually stressed that it was best to call the school ahead of time and »

VJork with the staff to set up a classroom volunteer
program in which parents, senior citizens, or older
students spend one or more hours a week in the
classroom working with students or assisting the
teacher. -

Organize a support services pool=-tu yrovide rides
or baby-sitting for other parernts who volunteer in
the classroom, to assist the staff on Title 1 field
trips, to visit other parents and encourage their
active involvement-

Devote some time to making educational games and

other learning aids for use in the clagsroom The
Title I teacher should be del*ghted to guide such

efforts. . :

These guidelines

arrange a visit rather than to just drop in. Exhibit A-3c. "How to

Observe” at the back of this section was taken from the parent handbook

published by the state of Virginia.

a




A sample observation guide for parents developed by Maryland is
-the next exhibito

Another form of observation which a few states have eunployed was
to use parents as monitor of the Title I program. Parents meke up
~ part of the monitoring teams assembled by the SEA and given training
to perform their role. The AIR telephone survey of Title I
coordinators revealed that 15 states involve parents in some form of
program monitoring.

The Orleans parish in Louisiana has developed a fairly unique
way to involve parents in school activities. Parents are employed by
the LEA as a Community Liaison Worker. The state Title I parents
newsletter provides the following brief description of the program
and this is presented in Exhibit A-3e. ‘

The California SEA disseminates a Volunteer Handbook prepared by
the Office of the Shasta County Superintendent of Schools. This
booklet addresses the role of volunteers in the school and gives
suggestions and guidelines of how to play that role effectively. The
cover page, table of contents and section suggestions for volunteers
are presented in the exhibit.

To summarize, the examplgs presented for this section are

from:

Getting and Keeping Parent Involvement, Georgia
A Magsachusetts Document ¢ ¢ o ¢ ¢ ¢ o ¢ o o ¢ o«
How to Observe, Virginia I
Obgervation Guide for Parents, Maryland . .
Community Liaison Worker Program, Louisiana
Volunteer Handbook, California e o o o o o




Exhibit A-3c. Virginia Parent Involvement Material (page 1 of 1)

o

How to Observe

Parents are always welcome at school. For the safety of
children, however, controls for visitors are necessary. You
should, therefore, stop at the office, introduce yourself as a " -
PAC member, and let the principal or clerk know that you plan to
visit the Title I program. You may even wish to call the school
first to be sure that the children are not away on a field trip,
being tested, or involved in some other activity which would mean
wasted time for the parent.
To help make your observation worthwhile, the following is
suggested:
Read the program description in your copy of the proposal before
you visit '
When you arrive, take a few quiet minutes to look around:

e Is each _child occupied? (A child just thinking is

"~ occupied.) '

. Is the teacher occupied? (An observing teacher is
occupied, and observation of children is essential to _
learning about their needs.) The aide, if any? -

® Are materials orderly? Does storage space seem
sufficient to help the teacher aud the children keep
things organized? '

e Do bulletin boards show some of the things children are
doing? Bulletin boards showing the children's work may
not be beautiful, but the children like them better than
teacher-prepared displays.

e Do children seem to know how to use materials and

. equipment properly?

e Do children seem to be working as the proposal describes?

Wait until you leave the classroom to make any written
notes. It may disturb children to see your writing; they
think you are grading them.
Watch one child until you have a good idea of what he or she
is doing. _This is especially important when. there are many
" individual activities going on and everything may seem to be
disorganized. If the child seems to know'what he/she is
doing, seems to,be”enjoying"the work, knows what to do when:
he/she finishes a ‘task, and knows how to get help from the
teacher or another child if needed, then there is order
behind the chaos. Watching cne child at a time is less.
confusing to the observer.
Check with the teacher before working with or helping a
child. It may be an important part of the lesson for the
child to work independently.
The teacher or aide will be glad to speak with you briefly or
answer a question; but please remember that the children come .
first. Longar conferences should be scheduled during
non-class time when the teacher can give attention to your
questions and _comments.

87 - 91.




SAMPLE
OBSERVATION GUIDE FOR PARENTS

READING INSTRUCTIONAL PROGRAM (Overview)

.' I Saw Evidence
of This

. I Would Like To

A. Has the school developed goals
and objectives for the readmg

Know More About This

program.

B. Has the school developed a
philesophy of reading? '

C. What basal program(s) are most
of the Title I students using
at each grade level?

D. How and why were these basals
selectéd for use—teacher input,
county decision, etc: Are they
effectz.ve’

o

. What is the role of the readmg
teacher, Title I resource "
teacher, and other Title I
staff personnel in the total
.reading program’

F.  What supplementary programs are
being used to.reinforce the"
basal? .

G. Are aides and other staff
persannel usually involved in
these act1v1t1es’ Are parents
involved? -

H. How are the media center and
media specialist used in re-

inforcing reading skills?

1. How does the staff feel about
the reading program? (Strengths ' : A ‘
weaknesses prOJecums) ' '

J. Is r.here a skills chec:khst
developed by county or
school? _

&9




Exhibit A-3e. Louisiana Parent Invo]ve_mén_t Material (page 1 of 1)

ORLEANS PARISH

One of the ways Louisiana school systems involve parents in Title I
is the Title I Community Liaison Worker program in Orleans parish. This
program provides a link between the school and the community.

The Community Liaison Worker Program is a component of the Title I
Program in New Orleans dedicated ‘to develop and maintain effective parent
Lnvolvement . .

The Community Liaison Worker (called CLWs) are parents hired to
esrablish and sustain the parent advisory councils.

) The present structure provides CLW services to every Title I school
based on the number of eligible children. They are assisnged to
participating school to:

Establish and maintain PACs
Form a corp of parent volunteers
Establish contact with community agencies and resources
Make more home visits
Increase or maintain the involvement of parents in
Title I activities.

There are 38 CLWs serving 57 elementary schools for the 1980 81

school year.

WANT. MORE INFORMATION CONCERNING THIS PROGRAM? CONTACT:
Natalie K. Young
Coordinator Community Involvement
Orleans Parish Schools
731 St. Charles Avenue
~ New Orleans, Louisiana ' 70130

2
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INFORMATION h | \

[ o - Duplicated by
Farent Information Program
Elementary Education Division
'balirornia State Department of Education

Sacramento, California 95814 1

'February 1978
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SUGGESTIONS Exhibit A-3f. (page 3
FOR ; ,
VOLUNTEERS e e e ’

#Call the student by name at
each opportunity. . e

'Listen attentively to the student
Encourage him to watch you as you
talk. Working across from each
other helps the reinforcement of
epeech better than working side-

. bY‘Sid . , ,v &

#Start where the student is successful in the subject matter
and proceed slowly into what He needs to learn. Always end
.the session with a successful experience.

. 'Praise tne student for even the smallest success.

'Observe tne total student and carefully watch his responses
as you work. o .
%If you are tutoring, keep a daily record of the work and

the progress made, and any othner observations you feel are
important. . , , ‘ .
*Apprcach a subject (reading; math; ete.) in a.very spedific
-way. In planning with the student, keep your: expectations

few, short and clear. Present positive alternatives instead

of negative ones. 1 , : , .

#Yolunteers should remember that eacn session is also a’ language
experience with speaking, listening, reading and writing.

The volunteer is to set an example by Speaking in a qaiet
controlled voice. .

#Volunteers, by example, can.teach appropriate behavidr; they
show by demonstration the quiet way to enter a room, how e
to pull a chair out, and how to-sit down gracefully. By
being polite to the student, they help him to learn godd
manners and to develop acceptable characteristics.

#Leave the teohnical Job of teaching to the teacher. Volunteers
support and supplement the instructional'program'of the classroom
teacher; the volunteer role is assistance, not replacement.u :

%) volunteer should.be capable of adjusting to the teachers s
way of doing tnings and be able to follow directions.

- 95 -
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Exhibit A-3f {page 4 of 4)

*Become familiar with school and classroom policies and practices.
#Sign the attendance record sheet on _each day of service.

#Whenever possible, attend all pre- and inservice dorksrops
provided for the training of volunteers. .

- #Communicate regularly with‘the teacher via meetings, notes
or telephone..

#pct as a positive and enthusiastic source of information
about the volunteer program. ;
#Re flexlble' Don't be afraid to admit your mistakes; nobody
is perfect. Students are-.delighted with this honesty. It
gives them a chance to "teach" you, and an opportunity-for.
the two of you to learn together, which is important both
academically and personally.

¥Be patient--remember, teachers and students are human. They
will have good days as well as bad days and will not perform -
at 100 percent efficiency all the time. . . NO ONE DOES!!!

« o o FINAL SUGGESTION

®BE AWARE AND READY TO ACT . .
It is not easy to know when to. give assistance. - Always try

to allow time for the child to make some effort or attempt
toward accomplishment and judge from there. If he can manage,
'let him! Lend encouragement but move only to prevent frustra-
tion or catastrophe. .

-

7
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5. Involving Parents Tharough Councils

School and District Advisory Councils were required under the
Title I.legislation and a great many documents sent to us by states -
focused on councils.  While councils age no longer required, it 1s clear
that they are an option that districts may choose. Consequently, some the
more noteworthy .materials we received regarding councils are presented
here. ‘

The first example 1s an llrpage document prepared by Oklahoma. It
presents some basic requirements for councils and then offers helpful
suggestions regarding possible structure and activities..

.The next three examples in this section have to do with council
procedures. Sample bylaws are presented from the South Carolina Title I .
Manual. -A sheet describing procedures for decision by consensus prepared
by Oregon is presented next; and lastly a sheet from Wisconsin providing
suggestions for making motions 1s presented. -

For additional information on simplified parliamentary procedure,
Pennsylvania sent us a brochure developed by the League of Women Voters
<describing Robert's Rules nf Order. It is available from the League of
Women Voters of the United States, 1730 M Street N.W., Washington, D. C.
20036, Pub. No. 136, for 30 cents; Quantity prints on requeste. ¢

To recap, the examples that follow this section are: Page

a.  Parent Advisory Councils, Oklahoma ¢ ¢ ¢ e3¢ o o o « 99
b. Sample Bylaws, South Carolina .« ¢ ¢ o o o o o o ¢ '« 111
c. Procedures for Decision by Consensus, Oregon « . .

d. Suggestions for Making Motions, Wisconsin . . . .-

115
117




-

Exhibit i\-4a.- Oklahoma Parent Involvement Material (page 1 of 11)

Parent Advisory Councils

Purpose .
Congress realizes the |mportance of involving parents.in the education of -
their children. The Title | project ¢is an intensive effort which includes par-
ents serving in a key role. Congress specifies in the Title | law the require-
mant that parent advisory councils be formed to insure that parents will have
an active voice in planning, implementing, and evaluating the Title | program..
Congress requires that both school and dlstrlct level par-ent advisory councils
be formed. : -

8asic Regulations

&

""Each local educational égency shall demonstrate . . . that it has estab~
lished an advisory council for the entire school dlStrlCt . « . (and) an advisory
council for each school. . . ."

Each parent advisory council will:

.
.

1. Have as a . majority of 1ts members parernts of current or pro-
jected partlc1cat|ng students.

2. Have a membership electad by parents in the designated school,
attendance area(s) according to an established procedure which
is on File. :

-

3. Be given responsibility formédvising the schoo! district in.
the planning, implementation, and evaluation of the program
through a series of scheduled activitites. : .

L. Receive sufficient information for each council member to
function in an appropriste capacity. -
- “ ] . e ‘:‘ ’ '
5. Fdrra]ly meet to provide parents of students to be served an
. opportunlty to submit comments relatlng to thlS program appli-
cation prior to its subm|SS|on._ o :

" .

6. Receive appropriate training and orientation to assist it
carrylng out its functions-as required.

Membership ‘ v : Co .

The school dfstrict with the assistance of the district advisory council,
«will outline the menbershlp procedure for school and district ad»nsory counulls

All the parents and general public must be given advance rnotice of when, vhere,
and how the alection will take nlace. : _

Any parent who has a child eligible for Title | may take part in choosing

the counci s members; however, the district may limit mem ber:Hlp to the district
, council to representatives from the school councils.
’ 99
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School District Responsibilicies

Your PAC is nat alone on the F:eld with no one to suggest plays or to run
interference for it. The school distFict has the duty to help in any way it can,
and is required to make avallable to each PAC:

1. Copies of the Title | laws, Federal and state Tltle | regulations
and guidelines, and program direct,ives. :

2. Appropriate training materials and orientation to assist in
' carrying out PAC rassponsibilities.

The school district shall provide each PAC with the following:

1. Copies of the current Title | application, prior applications,
needs assessment summaries, progress reports, evaluations, and
other related project information.

2. Procedures For'coordinating its responaibilities and functions

wi'th the school district, including listening. and responding to
parent recommendations and suggestlcns.

Parant Advisory Council Responsibilities v

=92
The PAC is the group which serves to promots active parent involvement in
-planning, carrying out and determining the effectiveness of the Title | program.
The PAC has.the following responsibilities: - n

1. To operate under procedures which are adequate.to insure timely
meetings and the maintenance of minutes of such meetings.

2. To review Title | regulations, guidelines, and program directives.

3. To participate in orientation regarding the Title | program and
to review Title | program documents 'submitted by the school
district *(e.g., application, needs assessment, progress reports,
and evaluations). _ -

¢ k. To consider the special educational needs of the children to be
served by Title |, provide an oppertunity for parents of parti-
cipantsto present their views, and to make recommendations
concerning programs to address the greatest educatlonal nesds
of participating children.

Review and Complaint Procedure
The State educatlonal agency shall establish procedures for lnvestlgat!nu
complaints alleging violations of Title | or Title | regulations.

ln accord with federal requirements, the Oklahoma Department of Education has
established a procedure for hearing and resolving conp!annts of alleged Title |
o Violations which consist of:

ERIC gy
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1. A series of actions for resolving the cohplaintS'of’parents at
the local Ieve!.

2.. An appeal process .should iocal action not be acceptable to the
.parent(s).

3. Provisions for the gathering and presentation of evidence.
L. Specific time limits for hearing of the complaint and the

e rendering of a decision conczrning the complaint.

Definition ahd Purpose

The improvement of Title | sarvicas to children is a common goal of parents
and school district personnel. Parent advisory council!s make a special contribu-
tion to achieving that goal by serving as. advisors to the school district and by |
their active review and approval of the district's Titie' | application..
—~

Basic Regulations ' o

’ .o procedures shall include. provision for affording timely and adaquate
‘notxce to the parents and the gensral public . . .of the time, place, and method
whereby such election would be made.' :

LEAs must be able to document that their PAC '""has been given responsibility |
for advising the local educational zgency in the planning, implementation, and |
evaluasion of such program or project.' :

""'That all parents of children to be served have had an opportunity to pre-
sent their views concerning the application to the appropriate school council,
~and that each council has had an opportunity to.submit its comments to the local
educational agency which shall consider such comments i{n: determining whether -or
not the appllcatlon shall be -approved and submltted to the state educational

\agency ‘ 4

Federsl regulations require that each parent advisory council be given the

opportunity to review and comment on the school district's Title | application
before it is submitted to the state for approval and funding. ;
I

-Possible Qrganization : >

The federal regulatlons do not dictate a speCIflc PAC leadership structure.
However, the regulations do require local school districts to provide PACs with
a considerable amount of information throughout the course of a year and the PAC
is expected to consider, to review, and to act upon that information. |If a PAC
does nothind else, it is expected to review the dlStrlbt ] appllcatlon for Title |
funds, "and to approve or disapprove it.

The form of your organization should be as simple, or as complicated, as is
vwwwm:equLredwrgwenablghynuLmEAcmigwa;;gmpjish«uhgg,it wants to accomplish. A PAC . . .
} - 101 ‘ . ‘
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whose members seek involvement in project planning and evaluation, and who main-
tain an active interest In day-to-day project activitiés, will require an organi-
zation which supports such involvement., Such an organization might have some,

[ ’ or all, of the following characternstlcs: C :

1. An organxzed leadership struc“ﬁre\such as chalrperson, vice-
chalrperson, secretary

2. A PAC calendar.of activities related to a schedule of meetings,
which leads up to review and approval of the Title ! application
in the spring.

3. A self-appraised prB8cedure by whfch~concerned members can deter- °
mine how well (or poorly) PAC objectives are being achieved.

Elected Offlcers and Standlng Commi ttees

In this tradltlonal approach members of the organlzat;on are nominated and
electad to the offices of chairperson (or president), vice-chairperson, and sac-
ratary. There are good reasons to consider two-year terms for PAC officers.

| Title | project activities can be compléx and newly-elected leadership often

| requires start-up, time to learn the ropes. Two-year terms enable a PAC to profit
from the on-the-job training time invested in its officers. |f, moreover, two-
year terms are staggered, new officers will always benefit from the presence of
experienced officers on the management teams.

: L. A prpcedure or plan to hotify members of meeting dates.

Hints for Electing Officers

1. Notify members of election time-and place.
‘ ] ) TS
2. Nominate caniuates and ask for Volunteers for chairperson

3. Give each candidate time to tell hlS qua]zfncatlons and why he v
'» wants to be elected. : : L :

’

4. Provide each member a slip of paper on wnach to lete hlS
selection for the office.

5. Have twoc persons tally votes and announce winner.

6. Repeat this procedura for each officer.

Appointing Committees
" The chairperson should appoint committees with the consent of the members.
It is important that the committees know what they are to accomplish and be given
any assistance that .they need. It usually helps to set up a timetable for :
.committes work so *hat a meeting can be set to discuss their findings. =

Q ~ : 102
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A final note: F;\:n so many other things, there is no '‘correct! way to o
organize your PAC. »Experiment with different approaches untll you find the type
of organization you are comfortable with.

Bylaws

.Bylaws are simply a set of rules, agreed to by a majority of the members,
that specify how the organization i{s to be run. Bylaws state generally accepted
rules about the structure and aperation of the organization, such as:

1. les name, such as Ford District Parent Advisory Council.

-2. lts purpose-= "', ., . To advise the school dustruct in the design

" and operfftion of compensatory edurat:on programs funded under
Title | ESEA." .

3. Terms and conditiens of memberships-=-wio may and may rot belong,
and for how long, how and when new members are elacted; members .

~  rights and responsibiliries. . S

4. Officers-<titles, duties, and terms of each office.

5. Election procedures--how and when officers are nominated and
elected; how they may be replaced between elections.

. CdmmitteeSffhow and why PAC committees are to be'organﬂzed;.how
and when members are appointed to them, replacsd, or removed,

7. Meetings=--how often, or on What sort of schedule the PAC should
meet; what constitutes a quorum; what proc=dures govern the
conduct of meetings.

8. ‘Amendements--how bylaws can be changed.
The adoption of a set of bylaws is not'important in and of itself. Howewver,
the act of working up a set-of bylaws provides the opportunlty for you to deter-

mine how your PAC wnll function.

 Once your PAC's bylaws have been written they should be officially approved
by both the PAC and the schodl distrigt. District approval might take the form

“of the superintendent's or school board chairperson's signature.

PAC Activities

While it is not practical to suggest a single activity schedule here since
every PAC is different, one approach to scheduling your PAC activities is out-
lined below. It reflects only 38 part of the activities in which your PAC might
engage. : :

1. Early in the fall find out when the next year's application must -
be submitted to the State Department of Education. Schedule 2

" e mesting befors thatsubmission da te. 1 U 3

103
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2. Then decide if your PAC wants to actively participate in prOJeCt
- design. |If so, meet with the project director to determine how
the PAC can cooperate in that activity. Find out when needed
information can be made available (evaluation reports, needs
assessment data, school selection data, etc.) and appoint
review committees as appropriate. Schedule a series of PAC
meetings at which committee reports can be submitted and
. discussed. _ ‘ : : o

Blanning a PAC Meeting

il
1. Decude what ttems yOu want to cover and plan agenda

2.- Mail meeting notices to members, staff and parents well in
‘advance (about two weeks). Specify date, time, place, and
agenda. You might want to nnclude a tour of the Title |
classrooms.

S
a

3. Follow=-up ?emPnders,vby phone or second notice, qrday or two
before the meeting help to insurg-a good turnout.

»

L4, Plan for refreswments. . o ; " . -
5. Start oﬁ t}me.
6. Set a time limit for the business meetiné and stick to it..
7. Allbw time for quesﬁions and an;wers.

8. Arrange-to have minutes distributed to all members WILhIn a
Y "reasonable time after the meetxng

9

Definition and Purpose

Training is an organized éctivity through which PAC members learn about

.Title |, their project, and their rights and responsibilities. Training may

be conducted by experienced PAC members, by school district staff, by State
Department of Education personnel, or by consultants. Training shOuld rasult

in your parent advisory council playing a stronger advisory role in the plan-

ning and evaluation of your Title | project. Finally, training should lead"to
a closer working relatlonship between PAC members, Title | parents, and school
district personnel. :

Possible Activities

As one of its first activities Title | adwlnlstrators and the PAC chairper-
son should plan an information and training program for the year. The training
shOuld start «ith a general orientation relating to planned PAC activities.

104
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Orlentatlon should provide thosa in attendance with a basrc understanding
of Title | and parent involvement, the local Titla | project, and the parant
adgvisory ccuncul It should also assist your PAC to decide what steps to take
next and to lay out a schecdule of actlvntles for the rest of tha year.

After the'orrentatuon, the balance of the year's training schedule depends
on a number of things--how well your PAC is organized, what project activities
are of interest to your fellow members, and what sorts of problems have begun
to show up. »

| f your PAC is already organized your members may want to take up specnfnc
project activities such as needs assessment or monntornng The important thlng
to remember, though, is that training in such subjects ought to b€ organized in
response to your members' inta2rests and needs.

ry o : .

It might‘séed that a well-organized and active PAC need 0t bother with a
training schedule. But new people, with new interests and ideas, will always
stimulate new diractions and approaches for the PAC to explore. For example,
you,mi-ght want to experlement,w1th new forms of organization and leadership, or
you might want to improve communication between PAC members' and district person-

-nel. The need for training is continuous, regardless of how long or how well
y0ur PAC has been organizad. (_ =
~ . ) . i

The questlon to be ‘asked in sattlng up your training scHedule is, “What

trainlng do we want and need, and when shall we have it?"
|

Just a word about how your PAC training sessions might be conducted. There i
are many Nasy you can go--single speakers, team trainers, small group discussion,
role-playing, classroom visitations, and combinations of YHe above, Whichever
approach you choose, always encourage your fellow mﬂmbers to ask questions and
to express their personal concerns. The active participation of all PAC mem-
bers is important. Well-organized training sessions will ensure the continuing
interest and involvement of both old and new members. - .

What to Cover .

Your training program might want to Include-trafning on these topics:

1. An ovérview of Title |, highlighting the major federal and state
rules and regulations. ' ; : .
2. An introduction to your school district's Title | project with
a review of the approved appllcatvon and staff descrlptlon of
actual operatnons 5 . oL
3. An overview of parent involvement and the role,of parent advisory -
councils as defined by federal and state guidelines.
‘b, An introduction to‘parent involvement at the local level” through a
review of your PAC's hsstory past aCulVltleS and accorpllsHmen s.
f‘) . *
os
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~How to Set Up Training Sessions

[
1. Find out what members of council feel they want to learn. These
ideas may be combined and the group may vote on topics for
workshops. :

2. Selact resource person and materials for the workshop. ‘Thesa may
be district personnel or ouﬁside consultants.

3. Plan time'and date for workshop convenient for both resource
person and PAC,

b ind suttable meeting place and arrange for PAC to use.it. Be
“* - sure there area enough chairs, tables, and other needed equipment.

' « 8 K
+ . 5. Notify .membars -of workshop..
%. P!en for refreghments, name-tags, and sign-in sheet. o

7. Arrange for handout material ifneedea; Be sure you have ~xtra
copies for 7nexpected visitors. »
3 .

8. Plan 3 way to t participants’ reaculons after the workshop.
This can be ddne by: having an evaluation sheet filled out after
the workship while it.is fresh in their minds.

v

9. Reconfirm all arrangements prior to event.

Y

o Resourcas

Y

- Several resﬁurces are available to support your PAC tr alnlng act|v1t

Scheel District. The Title | director and staff should be your principal..
training resource. The school district is required to provide copies of the
Title I regulations and a descrlptnon of your district's Tictle | project. Sin

ce

the district also provides in-service training for Title | teachers and aides, -

PAC members might attend some of those sessions to learn about the proceduxes
-~ .and methods they. use. : : -

o

-

Consuliants. ) THere are a number of qualified persons and organIZatlons
competent in communication and leadership training, in Title | project design
and development, and in PAC requirements and procedures . There are alsexper-,
sons who have developed successful Title | prog-ams. They can help you plan
and conduct orientation and skill development workshops. .

-
LY

Experienced PAC Membets. Experienced PAC members are an important résource

-

-

They can orient new PAC members to the district's Title | project and to tnose

activities, which are a part of the local PAC life.

Other Distiet PAC. You'might invite PACs from neighbqring districces to

cooperate in the conduct of joint workshops for parents and district personnel.
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Title 1 Funds. PAC training. costs are a propar expense under Title |
regulati.as, and can be provided for in the district's Title | budget. Ssch
training-related costs as tuition, transportation, babys:ttlpg, and meals for
PAC members can be reimbursed, as can consultant fees for technical assistance.

Definition and Purpose

. Keeping parents interested is necessary to maintain an active Parent Advi-
sory Council. Follow:ng are tips on how to attract members ‘and provide them
with a feeling of accomplishment.

Hints For‘NotiFying Parents

Right ‘after the school se]ects the children to be sarved their parents should
be informed. This is a convenient time to invite them to attend PAC meetings.
Some suggestions for reaching parents nnciude.

1. Phone calls by parent volunteers, a1des; etc.

2. Home visits by parent volunteers, aides, etc. You may wish to
call ahead of time or leave a note if no one-is home.

3. Nog;ces can be sent home w;th students* You cannot always depend
on” this method since many notes don't mikes it to the parents.

8 4, Letters may be mailed This, however, may be expensnve. To get
the most for your money you may want to include meetnng notices
with newsletters and other lxterature

5. Neighborhood coffee meetings might be k2id a- a3 parent's home.
Parents may-be encouraged to attend by talkinz to somecne
directly. This is a good way to get informa%! ,n for needs
assessment. T

]
- on -
.

6. lInvitations may be sent to par~nts inviling them to an open house.

7. Social activiile such as picnics, potlucks, field days, etc.
may be held in evenings or on weekends. . .
1 TN ' )
8. Neighborhood newspapers, radio stations, flyers on community
bulletin ‘boards, and community service agencies may be able to
assist you in publi\Elng meetlngs or activities.

All of these approaches require thit you know who the Title 1 parents are in
order to.recruit them. The best way to get that lnformatnen js to obtain a list
of names of parents from the Title | staff as soon as 'the.ch'ildran have been
selected for the project. Recruiting from such a list will help you to satisfy
the -requirement that a majority of the PAC members be parants of children served
by the project. However, we cannot infringe upon a parent's right to privacy.
Only those parents who have given their consefit can be identifiad as being Qa
parents of chxldrnn recelvnng Tltl | services.

Q o 07 0 107
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Recruiting '

A PAC can go about recruiting new members just about any way it wants, so
long as members are '". . .elected by the parents in each schoo! attendance
area.'" ——

Whatever approach to recruiting you adopt, one thing must be kept in mind-~
most parants will be interested in Title | and will be willing to serve in your
PAC because of their own child's involvement. They should be given every oppor-
tunity to voice their own concerns and interests. Their role in Title | and the
PAC should be described, wheraver possible, in terms of helping their own and
other children. Given that understanding, the-e are several ways to approach a
prospective member. ’ '

Once members have been recruited there remains the business of keeping them--
and keeping them active. The first and last rule to remember is, ''Use them or
lose them.'' The best way to do that is to make sure that each one works at some
part of the project--whether in planning, in evaluation, or 'in direct services
to youngsters. Parents will willingly stay involved only if by doing so they
can contribute to ‘the education of their children. They drop out when they feel
that membership Is for the sake of membership alone. Indeed, a PAC that has
been organized just to satisfy government regulations is a waste of everybody's
time.

1. Briefly describe-the Title | project in your school and district
and explain how students are selcted and served. A demonstration
of the Title | project by teacher and students--perhaps as part
of an open house--is an excellent vay to tell falks how your
project works. ' :

2. Discuss the success of the project, talk about the achievement of
all students served, and mention some individual success stories.
3. Explain the value of parent participation, and show how PAC
recommendations or actions have improved your Title | project
in the past. .

L. Describe why parents are needed in the PAC and how they can
contribute to their children's education. For instance, parents
may serve on a needs assessment task force or evaluation
crmmi ttee, or may tutor in a classroom.

Hints for Making it Easier for Parents to be Active

Beyond that there are a number of things you can do to make it easier for,
parents to take an active part in contjnuing PAC activities:

1. Hold meetings at times and places most convenient for the mem-
bers: weekday mornings when the children are in school, or
evenings so fathers may attand; rotate mesting places among
target schools, members' homes, and community agsncies.

108
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- Mail meeting notices 2nd agendas at least a week in advance;

hibit A-4a. (page 11 of 11)

name a ''committee-of-one'' to call and remind all PAC members
of meeting times and places.

Arrange car pools and babysit:ing swaps; provide babysittars

where yoy meet; use the PAC budget, as necessary, to provide
babysitting. '

Schédu!e_occasional potliuck dinners, picnics, or luncheons to
liven up your meetings.
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Exhinit A-4b. South Carolina Parent Involvement Material (pege 1 of'é)
Tt ..o SDE Illustration - Bylaws .

In order to meet the procedural requirements for meetings the SEA
offers these bylaws as a possible example. The wording takes the frame-
work of a local school council but could be changed to reflect the orga-
nization of the district PAC as well.

4

- ARTICLE 1
“Name:
The name of the organization shall be the ' : ,

hereinafter referred'to as the Title I School PAC.
' ARTICLE 2

0bgect1ves
The obJéCtTVE‘Uf the—TTt%e—%~Seheoi~PA€—shal}~be to assist the school to

bring about the cooperation and coordination of community resources which .

.may be of value to the school in the operation of the Title I program.

. “The Title I School PAC shali prov1de advice and ass1stance and be 1nvo1ved
Sin: .

Planning the Title I Project

. Developing the Title I Project
Operating the Title I Project
. Evaluating the Title I Project

ARTICLE 3

£OMN —

_ Membership:

Section 1

" The PAC shall consist of ____-members.
Parents of participating Title I children shall comprise, at
least a simple majority of the Title I School PAC.

Section II ' : .
The term for members is one year, and until each successor
nas been elected and qualified, starting in October of each

year. S
[

Section III

The method of elect1cn of Title I School PAC members sha11 be
as follows:

(Choose one of the models described on Pages 11-9 through
11-10 or another that would meet legal reguirements

and insert here.)
111
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~ Meetings:

Exhibit A-4b. (page 2 of 3)
: ARTICLE 4

Section I

: The Tit.e I School PAC shall meet on the second Monday evening
in each month at the local school.

s ARTICLE 5

Officers: , R

Sectiqn I

The officers of the Title I School PAC shall be a chairperson,
vice-chairperson, and secretary-treasurer.

Section II

The officers of the Title I School PAC shall be e1ected for a
one year term and until each successor has been se]ected and
qualified. :

Section III

-The Cha1rperson shall preside at all meetings of the Title I
School PAC and may sign all letters, reports, and other commu-
nications of the Council. . T

Section IV

The duties of the vice-chairperson shall be fo represent the
chairperson in assigned duties and to subst1tute for the chair-
person during h1s/her absence

- Section V

The secretary treasurer sha]] keep the minutes of the meetings,
both regular and special, of the Council and shall promptly :
transmit to each of the members and to the school. He/she shal]
also keep accurate records of the Council's finances.

ARTICLE 6

E]ect1on of 0ff1cers

- Section I

.~ The slate shall be presented to the general membership at its
October meeting. Elections shall be held at the November.
meeting of the Title I School PAC. A ballot that includes the
names of the nominees shall be mailed no latér than two (2)
weeks prior to the November meeting of the Title I School PAC.

‘Nominations may also be made at the November meeting.
' 112 '
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Exhibit A-4b. (page 3 of 3)

Section II
Officers shall be elected py the vote of the members present,

and a. secret ballot shall be used. The election shall be con-
ducted by the chairperson of a nominating committee.

-ARTICLE 7

Quorum

At the meetings of the T1t1e I- School PAC a quorum shall be const1tuted
by those members who are present

. | i . . ARTICLE 8

Standing Committees:

Section I

The following stand1ng committees sha]] be estab]1shed to oversee
‘required functions of the PAC: :

(1) Membership v

(2) In-service Training

(3) Complaint . B |
(4) Dissemination : . ;
Section II

Each committee shall be composed of members of the PAC and shall
be elected following the e]ect1on of officers.

ARTICLE 9

Amendments:
Section,I

v ' These Bylaws may be changed.by a 2/3 vote by the members
, . present at the Title I School PAC.

Section II

The proposed amendment shall be sent out with the meeting announce-
“ment at” 1east two (2) - weeks- before the- meeting.

i
|
|
|
|
|
‘ | S § | | - .




Exhibit A-4¢. Cregon Parent Inyoivement Material (page 1 of 1)
TO USE WITH PACf | ' ¢ .

This can be reviewed with the PAC and if: appropriate, set up as the procedure
for making decisions.

o

PROCEDURES FOR DECISION BY CONSENSUS

1

A person states the decision'that is proposed.

Someone offers a paraphrase of the decision; that-is, puts the decision in
his or her own words. : . .

The person proposing the decision judges the accuracy of the paraphrase.
If it is inaccurate, repeat the process.

~ If the paraphrase is accurate. the person proposing the decision or the
chairperson asks each group member, in turn, to state whether or not he or
she can support the decision, and if not, to state an alternat:ve, if he or
she wishes.’

. If all persons agree to support the dec1sion, consensus exists and the
- decision is made. .

If one or more persons do not agree to support the decision,’ but offer ,
alternatives, test each alternative by asking each group member whether or
not he or-she can support it. At this point, the decision is made official
either by voting or by having group members make some visible sign, such as
raising their thumbs, that they support the decisions and accept the con-
ditions of consensus. .

If consensus cannot be reached on existing alternatives, ask if there are
other alternatives that anyone can suggest. ;

If no alternative can be found upon which consensus can be reached, try to'
locate reasons (for example, lack of information, inappropriate time to
make the decision, etc.) why persons are unwilling to reach consensus.

CIf consensus is not reached, set a new time to attempt to make the decision.

- CONDITIONS OF CONSENSUS

0 Everyone agrees to support the decision, though it may rot be every-
one's first choice.

o Everyone agrees that he or she has had sufficient opportunity to
influence the decision. A

0 Everyone can state what the decisioa is.

115 ~
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Exhibit A-4d. Wisconsin Parent Involvement Material (page 1 of,])
SAMPLE-  SUGGESTIONS FOR MAKING MOTIONS

A motion is a proposed action for the parent council to 6onsider.
A motion is made by:

1. Member saying "Mr./Mrs. Chairperson" -- waiting to speak until’
the Chairperson acknowledges -- then stating the motion clearly.
“l move that the parent coun¢il do a survey of parents to
identify volunteer tutors to help in the Title I reading lab."

2. After the motion has been made, a member either says "I second
the motion," without being recognized by the Chairperson or
, theVChairperson asks if there is a second to the motion.
3. If the motion gets a second, the Chairperson states “It has been
moved and seconded that......" - ’ |

4. The motion is now pe ding and can be considered for discussion.

5. Discussion ¥s conducted by each member addressing the
: Chairperson.

6. After the discussion, ‘the Chairperson asks, "Are you Eeady for
the guestions?" - '

7. The Chairperson restates the motion and says, "All those in
favar of the motion say 'Aye'", and then "All" those.opposcd
say ‘'ho'". - _ : i

8. The Chairperson then announces whether the motion is carried or
defeated. N . C

i
|
|
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¢

S. Pafents' Role in the Design and Impleméhtation of Programs
Since responsibility for consulting pa:ents regarding design
and implementation of program remains in Chapter 1, suggestions for
accomplishing this under Title I are presented here as a separate section.

, The first example is from the state of North Carolina. It 1s a memo
on parent participation in the planning, implementation, and evaluation of
programs. We received a document with virtually identical information
 from Georgia. It appears this information was originally assembled by New
" Jersey. The North Carolina document is presented here because it contains
an added suggestion that parents serve as monitors of the program and
contains information on the Title I evaluation models. ‘

The next example was prepared by Counecticut. It is a brief listing
. of possible activities for Planning, Implementing, and Evaluating. It is
' followed by excerpts-taken frem a handbook on Parent Involvement in
Compensatory Education Projects produced by the Michigan Department of
Education. ' ST

Following these examples two forms are’presented, The first was
. developed by Oregon in order to gain needs asgessment information from

parents. The sacond was developed by Montana—and-asks—parents to-evaluate — -

the program. :
The examples for this sectlon were taken from: ‘Page

a. Memo on parent participation in planning,
implementation and evaluation of progranms, o
North Carolina (Georgia and New Jersey) « « « « »

b. Possible Activities for Planning, Implementing
and Evaluation, Connecticut =« ¢ ¢ ¢ o o o v o o o » 127

c. Excerpts from Parent Involvement in Compensatory
Education Projects, Michigan + « « ¢ « o o o o o « & 129

d. Needs Assessment Information from Parents, Oregon . 131

e. Parent Evaluation Form, Montana « « « « « o o o o » 133

121
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Exhibit A-5a. North Carolina Parent Involvement Material, (page 1 of 6)

DEPARTMENT OF PUBLIC INSTRUCTION

¢

STATE OF NORTH CAROLINA.  RALEIGH

JuLy &, 1980

MEMORANDUM , | . -
T0: REGIONAL ESEA, TITLE iJCOORDINATORS
FROM:  Emmett N. Kimbnough;b§SSISTANT'DIRECTOR
- PARENT TNVOLVEMENT
DIVISION OF COMPENSATORY EDUCATION

SUBJECT: PARENT PARTICIPATION IN THE PLANNING, IWPLEMENTATION,

d AND EVALUATION OF TITLE T PROGRAMS

NOTE: This information is mtended for disseminatiom

by the Region Title I Coordinator, if you deem
it important for the distriet and school advi-
sory cownctls in your regwrzs If there are
questions, please call or write.

 PLANNING |
DEVELOPING THE TITLE 1 APPLICAATION h

 TASK - PARENT PARTICIPATION
IDENTIFICATION OF ELIGIBLE SCHOOLS
REVIEW THE DIFFERENCE BETWEEN THE VARTOUS METHODS OF

IDENTIFYING ELIGIBLE SCHOOLS AND MAKE RECOMMENDATIONS
CONCERNING:‘;TK'-{E PREFERRED APPRUACH.

ID&NTIFICAT OIV oF ELIG.LBLE STUDENTS

1

F%NB‘G(:FF WH#T —'FESTS*ARE ‘BEING GIVEN.

FIND OuT UIHAT CLﬂ' OFF SCORE IS BEING USED TO DETERMINE
PROGRAM ELIGIBILITV
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Exhibit A-5a. (page 2 of 6) :
» / NEEDS ASSESSMENT

-, HERE ARE SEVERAL KEY QUE:.TIONS YOUR PAC MIGHT ASK:

IA ﬂr.e/r.e. a student group whose unmmet
educctional needs should” be considened?

158 thenre an. onganized ne.zd.a assessment
procedure in the distrnict?-

15 there a new source of information
about Azude.nt needs that should be used?

Are «thua othen aneas of concean dw.t
should be addressed?

THE PAC CAN PARTICIPATE 8V:
- Helping to plan the p/wcué.

- Pa/d:cupa«ung in the coaec,tcon ¢f data,
4ncluding parent Awwe.ya ,

- Helping district staff evaluate xhe
dngormation gathered. K

SELECTION OF TARGET SCHOOLS

TARGET SCHOOLS CAN 8E SELECTED AS. A RESULT OF ANSWEPS TO

SUCH QUESTIONS A.S

- What OAJ!.E/L similan services a{nzady are
being provided in e,agx.bZe. 4cnools?

- Which eligible schools have the gne.a,tut |
umne,t bau.c SRILLS needs?

- (Uha,t kinds 05 senvices should be offered,
Zo wh.cct sdudents, 4in what grade Levels?

- To wh.az rumber o4 students should Title 1
dernvices be Limited in conder to have zhe
gazazut Ampact?

2

DESIGN PROGRAM o

PROGRAM DESIGN ACTIVITIES SHOULD BE SCHEDULED EARLY
ENOUGH IN THE YEAR TQ PERMIT PREPARATION OF THE TITLE 7
APPLICATIONS, ITS FULL PAC REVIEW ANU APPROVAL, AND SUB-
MITTAL TO THE SEA BY THE ESTABLISHED DEADLINE.

O 122

1iy

.




Exh1b1t A~5a (page 3 of 6)

PAC REVIEW - EARLY IN THE SCHOOL VEAR - OF ‘THE PREVIOUS
YEAR'S PROJECT, PARTICULARLY HOW WELL IT SATISFIED ITS
OBJECTIVES, SHOULD BEGIN PROJECT DESIGN ACTIVITIES.

. THE BEST INSTRUCTIONAL APPROACH TO MEET STUDENT NEEDS
SHOULD THEN BE DETERMINED. DECISIONS MUST BE MADE CON-

* CERNING PROGRAMS TO. BE TAUGHT, INSTRUCTIONAL STAFF TO
BE HIRED, EQUIPMENT AND SUPPLIES TO BE PURCHASED.

IMPLEMENTATION

PARENT PARTICIPATION IN
THE IMPLEMENTATION OF
THE TITLE I PROGRAM

AFTER THE TITLE I PROJECT IS DESIGNED AND
APPROVED, THERE ARE FURTHER IMPORTANT ROLES
FOR PARENTS AND THE PAC TO PLAN IN ITS OPERA-
TION. ORGANIZED PAC INVOLVEMENT CAN TAKE
THE FORM OF: .

. ‘CALLING ON AND DISCUSSING THE PROJECT WITH OTHER
PARENTS. _

SPEAKING BEFORE COMMUNITY GROUPS ABOUT THE TITLE 1
PROJECT. V

HELPING TITLE 1 STAFF PLAN SPECIAL PROGRAMS FOR
PARENTS.

DEVOTING A PART OF EACH PAC MEETING TO REPURTS FROM
TITLE 1 STAFF. .

REVIEWING AND DISCUSSING PROJECT REPORTS SUBMITTED
TO SPI.

OBSERVING THE DAY-TO-DAY OPERATION OF THE PROJECT
IN TITLE T CLASSROOMS. : ,

RECRUTTING AND SCHEDULING UOLUNTEERS TO WORK AS
TUTORS, AIDES OR RESOURCE PERSONS IN TITLE I CLASS-
ROOMS.

 THE MOST IMPORTANT FORM OF PROJECT PARTICI-

' PATION BY PARENTS IS THE INDIVIDUAL CLASS-

ROOM VISIT. IT PROVIDES THE OPPORTUNITY FOR
PARENTS TO FIND OUT HOW THEIR CHILDREN ARE ’
DOING AND HOW THEY CAN HELP TFEEM DO BETTER,
INDIVIDUAL INVOLVEMENT CAN ALSO CONSIST OF:

HELPING TO PLAN AND CONDUCT FIELU TRIPS FOR STUDENTS.
‘ 123 118




| Exhibit A-5a. (page 4.of 6)
. Hfé;iNg TITLE 1 §TUDENTS MAKE BH;ER USE OF THE SCHOOL

. W%RKING AS A CLASSROOM AIDE OR TUTOR ON A ONE-TO-ONE -
- BASIS '

. MAKING PERSONAL CALLS ON PARENTS OF OTHER TITLE I
~ STUDENTS TO SHOW THEM HOW THEV CAN GET INVOLVED.

. PROVIDING “TRANSPORTATION FOR OTHER PARENTS OR ARRANG-
. ING FOR BABV-SITTERS

|

\

© IT IS ALSO IMPORTANT FOR TITLE I PARENTS

: TO MONITOR LOCAL TITLE I PROGRAMS. MONI-

| ‘ . TORING LOOKS AT WHETHER THE TITLE I STAFF

; e . . IS C/HRRYING OUT THE PROJECT AS IT WAS '

| PLANNED AND AS.FEDERAL AND STATE GUIDELINES

- REQUIRE. MONITORING SHOULD BE DONE ON A

D -2 REGULAR BASIS AND SHOULD BE SCHEDULED THROUGH

| APPROPRIATE SC3O00L OFFICIALS SO AS-NOT TO
DISRUPT CLASSROOM ACTIVITIES. PAC MEMBERS
SHOULD BE TRAINED BEFORE ENGAGING IN FORMAL
Mozvrroma - &

. QUESTIONS TO BE ASKED IN MONITORING INCLUDE THE FOLLOW-
ING; ‘,

- Has all the Az:aéﬁ called 6on in the app&.-
cation been hired?

- 1s the equipment purchased with T.ct!;a I
- gunds being used for p/wjec,t punpuu’

~ Are ade.qu.a,te_ reconds being kept on
dtudent progness?

- Are all the students bwg 5e/wed really
eligible for Tu:ie I?

COMPLETED MONITORING REPORTS SHOULD BE GIVEN TQ THE PAC
CHATRPERSON AND TITLE I DIRECTUR AND SHOULD BE FULLY DIS-
CUSSED DURING PAC MEETING.

IF FORMAL MONITORING BY THE PAC IS NOT OF INTEREST, PARENTS

MIGHT CONDUCT INFORMAL VISITS TO THE CLASSROOMS AND DISCUSS

ZROJECT ACTI UITIES AND ST UDENT PROGRESS wITH TEACHERS ANU
SO I'DES S -

124
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. o PARENT PARTICIPATION IN
o : . THE EVALUATION OF .
Exhibit A-5a. TITLE ‘I PROGRAMS (p§ge 5 of 6)

. SOME QUEST TONS PACS MIGHT ASK ABROUT EVALUATIO_N INCLUDE:

- Have previous yeans' p'}wjew accomplished
what they set out to do? |

- Ae Apz'u'.éic objeca:i.ua for student gain
realistic and appropriate?

- 06 the 2ess give an accwrate piature of
a dudent's progress? n

- Does the evaluation plan also provide gox

 the day-to-day measurement of student pro-
gness? ' »

. PAC4 CAN HELP IN THE EVALUATION BY:

= Looking at previous years' evaluations
20 dee 4i¢ the night questions were asked.

- Reviawuing odie/z. wmw' approaches o
© o Title 1 evaluation. . o

- .Reviewing the educational goals of the s
- present profect Lo mahe sure they are
: . reasonable and appropriate to chifdren's
needs and to the services being provided.

- Studying the completed evaluation and
rrcommending changes in the gollowing
yean's program. . .

TITLE.I EVALUATION MODELS o

USOE has developed three evaluation models. The regula- .
tions require each LEA to use one of these models (or an -
~approved alternative) to evaluate Title I projects providing
services in reading, language arts3, and mathematics in grades
¢ through 12. Although certain procedures are required to
ensure valid estimates of Title I program impact, these mcdels
are intended to permit as much local flexibility as possible.
Each of the ‘models requires that students be given pretests
(a test before or at the beginning of the student's entry into
a Title I program) and a post test (a test after or at the end
of the project period). The models are:

1. THE NORM-REFERENCED MODEL.

- A norm referenced test compares Title I
students' performance with the perfor-
mance of a sample of children who were
tested to establish the "norm" or average
level of performance for that test. This

- model uses pretests and post tests to

_ determine the extent to which Title I 125
y - - students' performance improved dur pro-
Q et SuripBfgTes

ERIC gram participation.
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Exhibit A-5a. (page 6 of 6) :

2. THE COMPARISON GROUP MODEL. ,
In this model, the performance of Title I
children is compared to that of a similar

“ .group of students not veceiving Title I

services. Each group of childrea is given
pretests and post tests and the scores of
the two groups are compared to determine
the difference in parformance between chil-

) dren who participated in the Title I pro-

' gram and children . who did not participate.

. 8. THE SPECIAL REGRESSION MODEL.
In this model, a group of, children is given
3 pretest. Title I services are provided
to children scoring below the cut-off. Chil-
dren scoring above the cut-cff are used as
the comparison group. Subsequently, beoth
groups are given a post test. By using
statistical procedures called the "regression
model"” the post test scores of the two groups
of children can be compared to determine how
much the Title I program improved Title I
students' scores beyond the level at which
they would have been expected to score had
they not received Title I services. et

EVALUATION SCHEDULES

With the new three year local Title I evalu-
azion requirements, it is important to emsure
that a representative number of LEAs in each
state conducts evaluations during each of the
three years. Thus, USOE has worked with SEAs
to develop evaluation schedules. SEAs will
inform LEAs of the year in which they are to
conduct their Title I evaluation.

CREDITS: The above information was provided in part by the New Jersey State W%de
Parent Advisory Cowncil, ESEA Title I. 3

ENCLOSURES: Included are sixz copies (bocklets) of highlights from the USCE
Regional Parental Involvement Wbrkshap, Jackson, Misstssippi, Fbaruary 25-27, 1980.
This office received fifty (50) copies.

ENK/ec ‘ 126
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Exhibit A-5h. Connecticut.Parent Involvement Material (page 1 of T)

Under Title I regulations, Par>nt Advisory Councils have responsi-
bility for advising the school district on planning, operating and evalu-
ating the Title I program. To d¢ su, PAC members must receive information
and training. Suggestions for activities in each of these areas are pre-
sented below. T '

1. Planning

a. Develop and distribute to parents in ths attendance area
a Title I needs assessment questionnaire. Summarize the
results of the questionnaire and make program recommendations
to school officials. )

b. Conduct interviews with Title [ staff on ways to improve the
program. Present interview findings to school officials.

¢. Develop an itemized budget for the coming year's parent
activities. ‘ - ,

2. Implementing

a. Conduct in-school observations of Titl. I projects in the dis-
trict. Prepare a repdrt of findings and present it to school
officials. , . .

B | b. Identify ways in wh{ch parents can assist teachers in the class-
S room or can participate in special Title I -events such as field
trips and after-school activities.

c. Identify community people and resources with which the Title I
program can be coordinated in order to extend and enrich the
Title I program. . )

3. Evaluating’

a. . Invife the program evaliuator(s) to present Title I evaluation
results. Make suggestions on how the program (or the evaluation
design) can be improved. .

b. Deve]bp a speciat instrument to obtain parehts' evaluations of
the Title I program and present these findings to school offi-
cials, : )

c. Design and conduct an evaluation of the school district's PAC
organization. Develop and report of findings, with recommenda-
tions, and share it with all parents. Make changes and im-
provements where appropriate.
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Exhibit A-

5c. Michigan Parent Involvement. Materials (page 1 of 1)

3

S

- additionai tests, observe pupils in school, check pupij skills at

‘will thelp with project activities.

" materiais. give own ideas about ways to evaluate the project,
- decide how advisory council members can help with evaiuation.

What Should an Advisory Council Do
* to Help Plan the Project?

Identify pupil needs . . . review available test results’ heip give

home, give own ideas about pupil needs.

LN
€

[N . "

Help iwith the project design :.. study and evaluate other
compensatory education projects, review aiternative teaching
methods and materials, give own ideas about promising
methods and materials, decide how' advisory council mambers «

Man for evaluation . . . review pcsﬁible ebaluation methods and

T

How Should. an Advisory Council
Help Implement the Project?
Work on project facilities . . . carpentry,"decqr’iting; fuenishing.
Work on project materials ... organize and take care of
prepared materials; make games, charts, bookiets, etc.

Help find community resoyrces . . . locate people to contribute”
talents, materials and services; find sites for fieid trips or
projects. : ’ L
Help give instruction in school ... tutoring, group activities,
checking pupil work, keeping records.

Help with special activities ... field trips, projects, perfor-
mances, etc. : :

Work . with pupils at home .. home tutoring, projects,
.excurfions, etc. : .
Help solve problems that arise ...
volunteer assistance.

Monitor the project . . . compliance with rules and regulations.

meetings, discussions,

Bl

What Should an Advisory Council Do

. to Help Evaluate the Project?
‘Observe project activities . . . watch for successes and failures.
compare with projects in other schools and districts.

¢ .

Check on pupil progress ... examine test resuits, waiwch for
signs of progress at home, heep in touch with school stafi.
Help with testing ..
records.

Give own observations and recommendations
successes and failures, ideas for improvement.

. pre-lests, post-tests, progress tests,

. project

129 .
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Exhibit A-5d. Oregon Parent Invo]vement Mater1a1 (page 1 of 2)

Q,

g %, Exhib |
s ! o NEEDS ASSESSMENT cee 1977 e
& N PARENTS | .

") £3 ¢ - ’ .

® IMPORTANT---PLEASE RETURN THIS FORM IMMEDIATELY !!!!!!

The Roseburg Schoo1 District proV1des extra: he1p for ch11dren who have .
learning difficulties through the federally funded Title program of

- the Elementary and Secondary Education Act.

Each year parents are asked to expres§ their views;bn_how they feel this
extra money can best be u;ed for extra help in our school district.

PLEASE TAKE THE OPPORTUNITY TO EXPRESS YOUR OPINION BY FILLING OUT THE
QUESTIONNAIRc BELOW. |

<

-

| As.a concerned parent, where do you think that these limited funds should -
“ be spent to .give children with special needs extra help? .

elines.require that this extra help be in

REMEMBER: - The federal gu1g ]
only.

the skill'ateas

1. SKILL AREAS: List your first, second, and third choices only.
' SUGGESTED CHOICES

"YOUR CHOICE -

' © 1st : ‘ ~ Reading Grammar
. o . -Arithmetic Vocabulary
2nd Speech Therapy “Counseling
, ‘ : Handwriting Other (Please state)
"3rd Spelling °
Comments: .

AT WHAT GRADE LEVEL SHOULD THE MAJOR EMPHASIS BE PLACED?

> 2. .
List your f?rst, second and. th1rd cho1ces onIy ‘o , . : .
; YOUR CHOICE o ' ’ SUGGESTED CHOICES
Ist Kindergarten Jduior High School
‘ ) ' , 1st through 3rd Senior High School
. 2nd : , 4th through 6th - Summer School
. . : ' . Other (Pledse state)
- 3rd : : . : .
. . . Co.131 .
Comments: -

124
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| 7 Exhibit A-5d. -(page Z of 2]

 NEEDS ASSESSMENT FORM_FOR PARENTS---page 2

CHILDREN WITH UNUSUAL NEEDS: List your first, second,iand third choices.

| YOUR cHOICE '  SUGGESTED CHOICES
1st : c ' Slow.Learners Learning Dif?iculties
Mentally Retarded Behavior Problems '
2nd - Gifted -Dropouts -
, Visual/Hearing Difficulties '
3rd PR - 'Other (Please state)
- Comments: -

L] .
) < " " S

L]

EXTRA HELP FOR PARENTS OF CHILDREN WITH SPECIAL NEEDS: List your first, .
second, and third choices only. L ‘

YOUR CHOICE SUGGESTED CHOICES

1st ' ‘ Loan of Materials Activities for Parents

‘ ) Parent Yolunteer Programs .

2nd ' Classes for Parents--How to help a child -
‘ ) who is having learning difficulties. ‘

3rd ~ Communication development between.school,

parent,’and child.

Comments:

s
-«

Please fill out one qdestionnaife per family and return it to your éhild‘s '.
teacher by April 22, 1977. | .

Your éontinuing cooperation and support are greatly appreciated.

Grades of your children

Names of schools your childrendattend

Tos
\ é '

**¥jca hark.nf naner far anv additianal ~Amenan+ e Tk
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~ Exhibit A-Se. -Montana Parent Involvement Material (page 1 of 1) -

1

. . ¢ . 2 ) Date . : °.

. : - Dear Pareﬁcg,

In order for us“;o evaluaté our Title I Reading and Math Lab
program we would like you to answer or comment on the following questions.
Thank you for visiting the Lab and for £111ing out this sheet. ’

e

Lab Teacher

1. Are you informed about the Title I‘program and the Reading and

~ Mach Lab? ‘
Would you 1iké to know more about this program?

(Y

2. How do you think your child feels about being in the Lab?

|
) 3. Hov do -you fe2l about the type, of extra helg'your child (children)
| is (are) getting?

| .

4. What do you like about the Lab?

S. Wb : changess 1f'an§: have you noticed in your'child since he.ur she
has been in the Lab? : : : S

. -,

: 6. ' In your opinien, what do you feel we could changefto make it a better .
.. E ‘program? ' : : ]
' ' , :7.‘ Would you be'inceresced in serving on the Ponderosa School Parent
| ‘ Advisory Council? 1f so, please sign your name SO that we can put

it on a ballot to be voted on at a PTA meeting. We need three parents
and one alternate to serve for the next school term. = ,

(your signature)
| e >8, If you have any other comments we would like you to write them here.
| Thank You! '

i ) |
}' . ’ ' ' ’ ¢ ) . °
}" ' ) . ' 133
N
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B. Methods of Providing Information to Parents and Staff on
Parent Involvement

o ' The examples in the preceding sections focused on the forms
that parent involvement can tdke. In this section we will provide
examples of the various methods states and LEAs have used to convey
information regarding parent involvement. The following methods were used
most frequently and are described in this section: -

1. Handbooks

2. Newsletters

3. Workshops/meetings

4. Audio Visual Materials

5. Resource Cénters

6. Parent-Teacher Conferences/Home Visits/Informational
notes sent home with children

1. Handbooks

Probably the most common method for providing information:on
parent involvement was the Handbook. These varied in size and format.
Most states produced their own, several states acknowledged the use of
another state's materials ané a few states indicated that they found a

~ document prepared by the U.S. Department of Education to be extremely

useful. This document is Title I ESEA. Working With Schools: A Parent's
Hndbook (ED Publication No. 79-07109- Available from the Superintendent
of Documents). . :

'S

Most examples of handbooks that we received were produced by the
State Department of Education, distributed to LEAs who either used them as
references or gave them to parents. Some of the handbooks focused on
Title I generally with subsections devoted to parent involvement.. Others .

‘addressed. parent issues exelusively. .

The first example in this section 1s a slight variation on the .
handbook theme. Massachusetts has taken an interesting approach to
informing people regarding effective parent involvement. They have
produced a brief booklet on Exemplary Title I Parent Advisory Councils in
Massachugetts. The booklet provides brief synopses of the first four
Title I parent advisory componentg validated in Massachusetts by the State
Department of Education. It 1s an effective way of presgsenting ideas and
crediting the originators of those ideas.

As stated previously, parent handbooks were developed by many
states. Since these are generally quite lengthy, it 1s not possible to
reproduce all of them here. In order to provide examples of- the scope and
content of these handbooks, portions from three are presented, the title
pages and table of contents from two Oregon handbooks; one handbook is for

gtaff and rae for parents. The handbook prepared by the state of
 Washington is particularly:attractive. To give an idea of the scope of

this document, the cover page, introductory page, and summary pages for

each of the four ghapters are presented. @
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Although not- strictly a Title I/Chapter 1 publication, a useful
document has been prepared by the Southeastern Public Education progra.:
and the.American Friends Service Committee. It is entitled The South

Carolina Public School Sourckbook: A Parent/Citizen s Guide to Using and

Improving the State Education System. To quote the introduction: "This
Sourcebook serves a dual purpose. It tries to enlarge the average parent

or citizen's view of the public school. system to include the important

State role. But it can also serve as a valuable reference work for state
and local school advocates, school advisory councils, parents with -
particular problems or concerns, journalists who report on school affairs,
and many-others.” - . . .

[+

The basic chapters of the book give information on such topics as SEA
organization and how to get information on local schools. In addition
there is a glossary chapter which is followed by a resource section.
Added to this format are "information boxes" containing ":..bits of wisdom
we think are particularly appropriate for parents and others who set out
to have a positive.impact on the public school system.” These boxes are
indexed by chapter. The book is’ attractively illustrated with drawings
and cartoons. .

Chapter 5, entitled "Parent/Citizen Involvement in State Spending for '
the Schools” not only gives information on the budgeting process in the
state but gives advice on steps to take to inflience this process. In
addition, an imaginary "Tale of Parent Involvement™ suggests techniques to
use in successful budget lobbying. The glossary includes a description of
Title I.and the ‘Title I complaint procedure. There are many ideas in this

. book that 'could be tailored to Chapter 1l.

~

In summary, " the examples presented in this section are

taken from: . N : Page

a. Exemp]ary Title I Pirent Advisory Councils in
« ° Massachusetts, Massachusetts . . . e s o @« o o s o s o 137
b. Parent Advisory Councils in Oregon, Oregon « « + + + + o 143
c. Parent Advisory Councils in Oregon: A Resource
Book for ParentS, Oregon « » o« s s o o s o o s o o o o o 145
d. Title I: An Opportunity for Growth, Washington . « . . 149

o &
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Foreward

The involvement of parenES' :
in the goals of any kind of compensatory
education program is a necessary asset,

This booklet provides an overview of the first four
Title I parent advisary components validated in Massachusetts
by the State Department of FEducation. Validation is recognized
as a process which, through the collection.and presentation
of sufficient evidence, identifies exemplary practices.

By validating Title I parent advisory components, the
compensatory education field. as well as other audiences, are
provided with greater assurance hoth of the efficacy of involving
parents in the education process and of the hest ways to involve
them. As a result of this process, it is possihle to reproduce
their success at other sites. ,

“ . !

The implementation of this validation process is due to
the combined afforts of the Massachusetts Department of Education:
the Title I Dissemination Project; RMC, the Title I Technical
Assistance Center; and the Massachusetts State Parent Adviscry -
Council. By working in a continuing partnership, representatives
of these agencies have been able to strengthen the evaluation
and dissemination of exemplary Title I practices. '

Special thanks to each local school system who participated
in this validation effort. The diligent and careful preparation
of materials at the local level is crucial to the process.
Appreciation is also extended to the onsite validation team
members whose participation was completely voluntary. The onsite
tasks are critically important in the effort to link empirical
data to observed phenomena, ’ '
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These three areas, for example, all relate to decision

making - the central aspect of the council’s role. Evidence
of subcommittee activity, “decisions and council impact is
identified and documented in meeting agenda, minutes and

. committee reports ar written correspondence by PAC representa-
- tives to school administrators. ‘ '

Once such documentation is compiled, it along with the -

" Parent Involvement Checklist are submitted to a committee
appointed by the state Title I office. This committee, con-
‘sisting of experienced PAC members, educators and individuals
experienced in evaluation and dissemination, looks for con- .
sistent evidence that the parents were involved in the Title

I program. If such evidence is present, a one day onsite

- visit by a validation team is scheduled. The validation team
is composed of veteran PAC memhers, parent coordinators and
Title I project directcrs. The validation team completes an
interview with parents and the project director of the Title I
program. The team gathers additional details concerning the
checklist and its documentation. Based oan the information
collected during the onsite visit, the validation team either
recommends or rejects the nomination of the parent component
of the Title I project for validation.

A review of the validation team's report and the valida-
‘tion of the PAC by the Massaci.usetts Department of Education,
Title I, ESEA office completes the process. (Validation is
not guaranteed at any time during the process, final determina-
tion is made by the state.) ‘ ‘
Once the PAC is validated, a description of its activities
is published and distributed throughout the Massachusetts Title
I community. In addition, each validated PAC may be invited to
participate in other statewide dissemination efforts. One example
is the preséhcacion'of PAC activities at the Annual Title %
Conference. Finally, it is hoped that the validated PACs will
‘be interested in taking the major step of seeking national val-
idation through the Joint Dissemination Review Panel and national
dissemination through the National Diffusion Network.
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LOCATION |
Lowell School Department : ' Profect Lowel?

89 Appleton Street
Lowell, Massachusetts

"CONTACT PERSONS T )

PAC - Title I Director

- Chairperson Norman R}ynolds Everett Olsen, Jr.
Vice-chairperson = Pauline LaRochelle
Coordinator Ann Murray 459-7168
1 i . .
\ , | - ‘ J

( DESCRIPTION o]

The single word which capsulizes this Title I Parent Program
is "outreach” ... for esseatially that is what the city parent
‘advisory councils, local school workshops, newsletters,
booklets, parent liaisons, bilingual aides, parent courses,
conferences, and home/school meetings are all about. The
ultimate goal of Lowell's Parent Program is to keep parents
informed and updated about the Title I program as it operates
in the school setting and to help parents function more
effectively in their home setting.

Emphasis'is placed on parent craining at various meecings during
the year. Topics and issues addressed include decision-making,
Title 1I's role in the city's education process, career educa-
tion, magnet schools and the Title I bilingual program.

The PAC's active parcicipacion in the program is evidenced by
its co-planning and scheduling of accivities wich a Title I
kﬁceacher in each of the 22 schools. . ’ y

o < ; - — — ~
KEY FEATURES | ., |
Parent prograﬁ
'Bilingual newsletter, ince:communicy'c;ﬁferences and publicity

Parenc-teache: dommunicacion strategiles
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ON . .
LOCATION L0

Peahody School Departmént
210 Washington Street
Peabody, Massachusetts

Continuous Prcgress

[ CONTACT PERSONS

PAC : . Title I Director
Chairperson Jeanne Sulesky ) J. Paul Veronese
Vice-chairperson Dianne Pasgkowski J

Coordinator ‘ Anita Buchanan ’ 531-1600, Ext. 117

o

118

- [ DESCRIPTION

The Peabody District Advisory Council is composed of parent

They meet regularly, once a month. In addition, they have
special meetings and workshops for all parents of Title I
children. For example, there is the Systematic Training for
Effective Parenting (STEP) program. .Other workshops include:
Coping with Stress, Improving Communication, Good Nutrition,
Helping Children to Succgeq)and The Single Parent.

The Peabody Parent Advisocy Council's positive impact on the
Title I program is due largely to their various sub-committees
which include Dissemination, Grievance, Program, Visitation/
Evaluation, Budget and Personnel. The council has designed a
strong home school communications network. '

\

representatives from all nine schools receiving Title I services.

( KEY FEATURES

PAC membgrs_wﬁg have completed their term of office are
invited to become aides.
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PARENT ADVISORY COUNCILS
IN OREGON P

o e

“A Resource Book For Pr1nc1pals
& Other Tltle | Managers
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Then' are many reasons for denlog')ing aTitleI P;unt Advisory Council handhook;.rowiver, the
biggest reason of them all and certainly the most important, is to improve the education of

children . . . children in your local commwnity . . . children across the state . . . and withno ~ -
exception, children throughout the nation. In nearly ‘every state within the U.S., Title I.is :-

reaching the .tducational -needs of children.: As the cover of this book illustrates, Title I is -
providing an opportunity for growth to thousands of children each year . . . 2n opportunity for

educational growth, Undmt;n@ipg,' involved parents will help maximize that growth, .

g - 0, PR A ' B S SR
o -.’r‘-‘\'!,":"i'-"“- T gt te WS T . ‘. o

This handbook will represeat different things _
« + « to some it will be 2 helpful guide . . . and to some it will act as a reminder of the need for -

ton. should i

Emm to become involved with their child’s education. Agsin, a lot of things to a lot of people. -
‘Ho e

wever, some basic informa .be_given to those who read this handbook.
S e S I T AR R, s e LR R

tc;:'hﬂmt peo‘.plc.."l'cr sém‘ it .will be a"raource J

e

* Couprer 110 it s e it i | AN INTRODUCTION TO

- and much more. ..

* into” parent”involvément and how that invoivement
“relates to Title I. It should not be mistaken as a

Title [-and the importance. of becoming involved.. It |
introduces Title I, answers some important questions
and describes the importance of participating in-
school activities. Lot e e

e e
D T S P

Chapter 2 should help give a basic understanding of
how both the parent and the teacher can work more
cocperatively and how important it is to establish
good commurication. © c . - . e

Chapter 3, will give you'a feel for the mechanics of
Title I . . . how it works in a schaol district . . .

how project managers determine priorities . . . how
Title 1 programs are studied for successful efforts

TS e

Chapter 4 jets into the real “meat and potatoes” o
Title I Parent Advisory Council involvement. If you
have been asked to be or are now a member of a
Parent Advisory Council, then Chapter 4 is “must”
reading. - LRI :
A special note shouid be made about the section
called “Tips and Tidbits”..- “Tips and Tidbits”
contains examples of 2 number of ideas found around
the State of Washington. Any or all of the ideas can
be used by your local Title I Parent Council. .

Again, this handbook provides only a_basic nsight_

cure-all but should be regarded as a modest attempt
to unify parent interest toward educating children.

An additional note — as you read along, you will
notice some words underlined. Each word underlined
is considered a new term that can be located in the
glossary in the back of the book. Please, sit back
«..read ., . enjoy ... and share in its intent.

.
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L IN SUMMARY
- Title 1
o Title I helps children with bnsic skills,
o Title | began through the Elementary and Secondary Education Act of 1965
" o Thete are 230 school districts that kave Title I programs in Washington State.
o Over 50,000 students are served by Title I in Washington Statc. _
-'l'tlellsnot for all students. e

o The “greatest in need” students are served by Title. I first.

o Students must be below grnde level in either mdmg, math or language arts in order to bu .
umd by 'l'de L

Intent of Congress

o-Thete are many benefits that result from active parent involmnent in education.
o Education is a coopontive process involving parents, children and the school.

Congress requires Title I Parent Advisory Councils and urges parents: to “ro{l up their
* sleeves” dnd become involved in Title I A.cnntia.

Involvement o . ‘
o Joining a PAC will enable you to learn and talk with other parents that have cluldren in
the program.

e Every parent has some nghts and responsibilities. (See page 7 for review.)

e The first step for parents is realizing that their child needs help.

o The second step is joining a Parent Advisory Council. (Vembers are elected.)
o The Parent Advisory Council gives each parent a chance to voice an opinion.
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IN'SUMMARY ~ ~ "\
The Lave . e

- . - o The original Title I law was written in 1965, . ' . .
. o Since 1965, Tide I laws have been changed. The last time was in 1978. '
“ o Current .Title I law is the “Educational Amendments of 1978.”
< ‘ o The !~gisiation requires Title I funds to be spent on students who are educationally
' dispdvantaged. : . .

Rules and Regulations

~ o Rules and regulations spell out all of the requirements. .
* Rules and regulations are designed to help Tjtle I managers run Title I programs within the
fedaral law. .

- 1

Funding

e There are more than 2 billion dollars that the federal government spends on Title L

e Over 27 million doilars are being spent in the State of Washington in 1978-79. v

: e Each school district must fill out an application to receive funds from Title L e

2 o The state must appiy to the federal government for Title I funds.

* A school district is referred to as an LEA (Local Educational Agency).

o The State Departinent of Education is referred to as the SEA (State Educational Agency).

o In Washington State, the State Department of Education is called the Superintendent of
Bubiic Instryction,

. o The federal government determines how much money each county in Washington State will

. get. . . :

o The federal government requires that there be in each county, at least 10 children that meet
one or more of the categories listed on page 20 of this book. . )

o The number of children from low-income families determines the amount of money each
county will receive. , '

- o The State determines how much money each school district in each county will receive.

e A grant award allows 2 school district to spend its Title I funds.

The Needs Assessment

o The main purpose of the needs assessment is to find out exactly what the needs of students
are. .

¢ There are a number of ways to “run a Needs Assessment.” See page ‘23 for review,

e A Nends Assessment will help -survey the opinions and attitudes of teachers, parents and
students as well. . .

- \13 math, reading, or language arts(a priority? The answer can be determined by running a

Needs Assessment.
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“ o Every student that recems Title I services must be below grade level in reading, math or
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- "IN SUMMARY

‘Target Area Selection
o Target Area Selection is the ‘method used to select the eligible schools to be served by Title L. '

" o It is the intent of Congnss that Title I be used to serve “educationally disadvantaged children”

and not be used-for “general purposes.”
o Low-income statistics such as “Free and Reduced Lunch Applicntions," “Aid to Families with

T ” and “Q@Jﬁﬁ_’"ue used to identify school bt udd ings that will receive
itle »

e Once school buildings are selected. students who are identified for Title I can receive
“additional support” or educational “extras” in the form of additional sulf supplies, books,
and Tite I eguipment.

e A child does not have to come from a Iow-meome family to receive Title I service.

e The child who comes from a low-income family isn’t necessarily a low achieving student.

.
s

language arts.
o There are six metliods to select = building (on page 25) for Title I funding.

o Contact your Title I director for miore information concerning “Target Area Selection.”

The Project Design

e Once the Needs Assessment and Taroet Area Selection have been accomplxshed it is time to
_ design the Title I project.
, o A school district must do its homework, too. There are preliminary steps that a school district
must take before the Title I project is desngned. (See page 26 for review.)
o The amount of Title I funding is always a major consideration. A Title I project must be
designed with the bufiget in mind.
o There are basic steps that every school dumct must take before a Title I project is deslgned.
Some of the steps are:
- Identifying which basic skills will be pmvided.
— Figuring out how many children will be served by 'l'ile I.
.= Determining which grade levels will be served.
e In 'l'ltlell language, “Don’t spread yourself too thin,” means, “Don’t try to do too much wnth
© too little.”

Monitoring ..

¢ The monitor’s job is to help identify problems in the Title . I program that may be
" “Non-compliance Items.”

o The monitor asks questions that are related to the rules and regulations of Tde I and the
description of the program included in the application.

"o The questions that the monitor uses are called “The Monitoring Standards.”

e The monitor’s day consists of an entrance mtemew, site (buﬂdmg) visitations, administration |
office review, Parent Advisory Ccuncil interview, and an exit conference: with local schy

administrators.

’
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-

Exhibit 8-1d. (page 6 of 9)

'Evaluation | ‘ R | | .

° Evaluano-' is testing, recording, and analyzing the results of a student’s nchlevemeqt and
progress towards meeting objectives.

o Some districts may use computers to store and analyze test mformatwn on students
throughout the State of Washington.

o Title I keeps extensive detailed records on its students.

o Every school district is required to evaluate student progress every year.

o Not all schaol districts are required to report evaivation data to the state every vear. Schoel
districts must report test information at least once in a three-year period of time.

o There are several steps in evaluating and reporting student progress.

" Dissemination

e The “Come one! Come all!” news approach is the best way to inform people about Title L.

» A more informed public will help to smooth and clear any confusion ahout what the intentions " -
of Title T are.

o Dissemination is a fancy word that means informing people

e There are a number of ways to inform teachers, paren(s, and students about T'tle I. See pace
34 for review.

o Using your dissemination resources properly will help to solve the “information dllemma that
might exist at your school district. . N

- .
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.

Let’s Define

« The Titic [ PAC is a group of parents, teachers, and administrators committed to improving

the Jocal Title I program for the beneﬁt of children.

A Basic Stfucture

o Title I Parent Advisory Councils consist of members elected by the parents.

~

o A building PAC is reguired for each bunldlag that serves 40 or more students in the Title I .

program.
e A building PAC is not required if the Title I program serves fewer than 40 Tit e I students and
there is not a full-time Title I staff member working in the Title I prog am.

o Every Title I program that has required building PACs must have a District Advisory Cou:—cxl
for the Title I program.

o Tbe voting membership of the building and district Parent Advisory Counczls consists of
. A 51% ma;ority who are parents of children in the Title I program. s -
Those interested in joining the PAC and live in eligible attendance areas.

Teachers who teach in eligible attendance areas can also be elected to the Title I PAC.

o Schools that serve more than 75 students and have more than one full-time Title [ staff

member must have at least 8 members on the building PAC, Each member ‘must serve for at
Ieas: two years tnd may be reelected.

Responsibilities |
o Every council member has the responsibility for providing ndnce in the planning, developmens,
opention and evaluation of the Title I program.

'The Membership Drive

. Leners. phone calls, and personsl visits are typical methods used to start the membership
drive.

o The Title I staff should help parents with recruiting of parent council members.

o Title I staff must contact parents informing them that their child has been selected for the
Title I program.

o A committee of parents can be used to make personal contacts to parents who have children in

the program.
o The use of veteran members is always usefu! in helping to recruit PAC members.
¢ Recruit members who will make your Title I project successful.
o Take the opportunity to talk about PAC activities at a school open house
e Try to anal\c_ze why some meetings don’t seem to work out.
Are meetings held at appropriate times?
Are meetings informative and friendly?

Do you remind members of meetings by mail or by phone’ '
. Are babysitting and transportation arrangements made for those who need it? '
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e IN SUMMARY N

N—

Complaint Procedure

o The complaint procedure outlines the steps that one must go through if one has a compiaint
about the Title I program. ) .

o The complaint procedure provides a logical step by step approach in voicing a complaint.
o The complaint procedure may consist of: )

Time: limits for investigation and resolution of complaints.

An opportunity to present evidence. ’

The right to appeal the final resolution of a complaint.

Dissemination of information concerning procedures.

~ Providing. Advice on the Project Design

o Ask the Title I manager to fully describe the Title I program for the entire district.
o Ask for ail necessary information from the Title I manager. »
o Ask for definitions of educational terms.

e Ask for reports that will help you determine how the Title I program is operating.

o Try to compare previous efforts with new attempts to determine if progress is being made,
o Ultimately, the final decisions are made by the Title I manager and district personnel.
o Always keep an open mind. An open mind will lead to an -open and cooperative- meeting.

Reviewing Activities That Occur During the
School Year

o September

Inservice

Pre-testing

Selection of children

Students are identified as being in the greatest need
Parents are notified

e October

Fall implementation report

Organizational meetings of PACs take place
Monitoring of programs begins

Recruitment of members continues

o November -
FACs need orientation to Title I
PACs develop a dissemination program

PACs require additional training /
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e December
PACs review resuits of state and federal monitoring reports (if appropriate)
PACs create a monitoring instrument for PAC monitoring
PACs visit all ‘of the Title I schools : :
Members of PAC attend or plan to attend any conferences

o January
PACs review needs assessment
Continue program visitations
PACs continue dissemination efforts

e February .
Nesds sssessment continues

PACs review past efforts and look into possib.e plans for the future
District prepares to select target buildings
. Monitoring continues statpwide

e March ‘ .
Districts accumulate low-jincomd statistics as of March 1st
PACs review selection of buildi
PACs discuss project design

e April
Project design is reviewed and finalized
Project application begins to take shape
PACs review the Title I applicatioh
Application is sent to the Title I office in Olympia, WA
PACs plan for next year's PAC activities

e May ‘
Title I office receives applications from around the state
Monitoring of programs state-wide ends

Post tests are administered to children

PACs finalize all business activities

Building A PAC to Last

e Viake sure that meetings meet the needs and interests of the parents
e Don’t limit agendas to rules and regulations :

e Make sure that meetings relay a friendly and open atmosphere

e Don’t create meetings for rubber stamping purposes

o Be sure that the PAC is an integral part of the Title I program
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2, Newsletters '

We received newsletters from several states--Kansas,
Louisiana, New Hampshite, Ohio, and Wisconsin among them. Newsletters
varied in a number of ways. Some were designed for parents, others for|
staff, and some for both parents and staff. Some were prepared by th:ygEA
for statewide distribution, others by LEAs for distribution within th
district. The presentation varied from printed, typeset versions with
photographs and graphics, to typewritten and xeroxed newsletters. . Some of
those we received focused exclusively on parent involvement. Other -
newsletters tréated all Title I issues, including parent involvement.
Newsletters were also produced for all state and federal programs in a
state, with parent involvement information included as appropriate. The
content of the newsletters also varied. Topics addressed included PAC
activities, parent activities in the home, and parent activities at school.

Portions of two state newsletters are presented here. The first is
from the New Hampshire ESEA Title I Parent Information and Action group.
This newsletter is full of helpful hints, suggestions and announcements.
The portion presented in Exhibit B-2a. is entitled "Hits. Runs, and
Errors” Actual anecdotes are presented for the readers. The hope is that
others may learn from these experiences instead of exhorting people to
follow certain practices. This newsletter article provides concrete
examples of what nearly went (or did go) wrong. The second exhibit
presents two ideas from Ohio's newsletter, the Clipboard, produced by the
Division of Federal Assistance. It is exemplary of a mokre elaborately
produced newsletter. The two newsletter ideas encourage parent
involvement during the summertime: " one by familiarizing parents with the
community library and the other describes reading centers that have been
set up in parents' homes-

v

To recap, the two newsletter exampleSQare: ) Page

a. "Hits, Runs, and Errors” from Parent to Parent
newsletter, New Hampshire « ¢ ¢ o o ¢ ¢ o o s s o+ o 161
b. Ideas for parent involvement over the summer,
from the Clipboard Newsletter, Ohio .+ « « + « « « « 163
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New Hampshire Parent Involvement Material (page 1 of 2) '

3]

Skip Fireman from Project Link in Rochester’ reports...
We have made several hits, runs and errors. We hope
to pass our errors on to you so that you will have
'only hlts.-~’ )

HEE I R
Our first error was to schedule our meetings in PAC
" members' homes during the day. We tried meeting morn-
- ings, and we: tried: meeting afternoons. Only three or
four members ‘attended these meetings. Coffee. plus
sSuch a small’ group added up to just a social time.'
It became apparent’to us that in order to survive in-
flation, more and more mothers were Jolnxng the work
force. ' Others’ opened their homes to neiciiors'
"children, ‘and -as a result, they were unable to attend
PAC meéetings during the day. We remedied this by
meeting -evenings’ at the local high school, and :re

. scored a HOrE RUN' Vers

In order to acqulre'eéaitional PAC merbers, we decided
" to hold a Pot Luck Suppe¥r., Two PAC members from each
school contacted other Project Link mothers. The
mothers were given a choice of bringing a casseroles,

'a tossed salad, potatd salad, dessert, rolls and.
butter, tonic, coffee, tea, milk and sugar. Paper-
ware was furnished by Project Link. "Each. person. was
told to bring enough to Serve only six oeople. We
felt that this would not be too overwhelmlng and
‘would not be too costly Our error was in not arrang-
ing to have more main dishes than necessary becayse
several people did not’ call and did not show up with
casseroles, and we almost lost.the ball game. We had
enough to go around but no seconds.

'We had a picnic with both parents and children invited.
Two large families were unable to come because a child
in each family became ill at the last minute. Our
error was in not buylng hot dogs, hamburgers and rolls
at the last minute, forgettlnq that these things can
happen.

Parents enjoyed films perta1n1na to our program or a
subject closely related. We showed the following films:
"Just Like A Family”, "Poncho", and "Decisions #3".
' They were interesting and informative.

The Rochester Alternative School showed a film and.
pPresented a very Lnterestlng program. The Alternatlve
School is'for dropouts and also students unable to

cope with a structured educational program, Its pur-
pose is to- malnstre‘n the students back into the local .
' school program. It was most enllghtenlng.
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i@ also had Xenneth Hubiertz as a speaker. Mr. Hubertz

HITS : is in charge of the "Home Bound" program. This pro-'
gram is for the handicapped as well as students who,”

N o for one reason or ancther, cannot fit into the school
RUNS program. lMany of us knew nothing of this programAand
enjoyed the presentat*on. k0

. -

. . *'4,:: .

A -Dr. John Stram, an ear, nose and bhroac qucxalxst,
N was our most recent speaker. . He spoke on the subject
- R ‘ 3 : of pressure equalization tubes. This is a surgical
. ' h procedure. These pressurc tubes are microscopic in
' ' ‘ size. They are artificial ventilation tubes that - .
ERRORS are inserted in the ear and enable children to hear
and the infection to drain. His presentatiion was
axtremely educational as well as informative. Recent
research claims that the above hearing problem is
caased by dietary deficiency prior to pregnancy. It
is absolutely necessary for a female before przgnancy,
as well as during pregnancy, to have an adegquate
supply of essential amino acig--namely, meat, eggs,
milk, ete. Children born without liearing have
greater difficulty in learning to speak because they
have never heard sound. If a child becomes deaf at
the age of four or five, having heard speech, he
. will speak better than a child born deaf. Most of R
. our established vocabulary is learned by tihe age of
. ten.

e 3 Kir3 00

Parents have reguested future speakers to be an
ophthalmologist, a.pediatrician, a person from
Parent's Effectiveness Training, a children's
dentist, an allergist éqd a nutritjonist.

At Christmas time, Préject Link Lindergarten stu-
dents performed at the Senior Citizen dinner. They
scored a "Home Run".
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STATE OF OHIO DEPARTMENT
OF EDUCATION

OIVISION OF FEDERAL ASSISTANCE

Fraakin 8. Walter :

Superintendent of Puslic lnstruc . James Miller, Directer

R. A.Hem, Execative Directar

P tory and Habiifative Education 933 High Strast, Wonninubnk%n‘sg

Number 39 — Winter, 1979

IDEAS FROM OHIO“3 NEWSLETTER:

“"Whay do school books and instructional games need » Scheduie a meeting at the nearast putiic library for -

to remain closed and get dusty each summer?”’ next April or May. Invite ail Titie | parents to attend to
“Why can't «we help children who will likely slip in learn haow to use the library during the summer to

reading ability during the summer months?*

These are Guestions parents and teachers of Title !
students in New Philadelphia used to ask. Finally, inthe | -
spring of 1976, the district's three Title I teachers and
Sandy Sullivan, the head of the district parent advisory
council, came up with a plan to help childrent during the -

help maintain their children's reacing skills.

” summer.

PATN

For the past three years. 3 number of mothers have
taken the initiative and set up reading centers in their

“homes. The teachers—uwith the approval of Title ! coor-

dinator Galen Deetz—gather up books, tapes and re-
corders, word cards, and games to furnish the centers.
Neighborhood children who are in Title [ are identified
and invited to scheduled reading sessions.

Seven centers were in operation this past sumrmer. The
three Title [ teachers—Nancy Page, Arlin€é Smith, and
Janice Yager—visited on a time available basis. Their
role was that of observer, Parents remained in charge,
thoughreceptive to suggestions for new games and skill
exercises. )

A-variety of approaches are used. Each center is open
for an hour or s0 from two to four days a week. Some
mothers come along with their children and help with
study activities and games. Refreshments may be served
by the mothers having the center or by neighborhood
mothers. Y

At first there was concern that books and other school

" resources would be lost or damaged. Instead, children

have treated school materials with respect even though
they are usually stored on readily accessible shelves,
One mother does admit she had to retrieve a Monster
8ook frem under her son’s bed where he had tucked it
before falling asleep one night. . ‘4

Today, New Philadelphia’s Title I teachers and Sandy
Sullivan have two different questions:

“How can students keep from reading when
enthusiastic. dedicated parents help them?”

“Why doesn't everyone realize what a difference par-
ents can make?” .
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3. Workshops and Meetings

Very popular velicles for informing and involving parents are
workshops or meetings on parent involvement topics. Many states sent us
copies of workshop agendas and topic ideas for parent meetings. The first
example which follows this section is taken from a Georgia publication,
Gettingﬁand Keeping Parent Involvement. The section from this document on

"Ideas for Parent Involvement Meetings” is presented.

Parent involvement workshops usually met for one to two days and many
different workshop sessions were available to participants. In some cases
parent involvement sessions were available at general Title I
conferences. Brief synopses of workshop sessions from the 7th Annual
Title I Parent Involvement Workshop in Wisconsin are presented in Exhibit
B-3b, This giv 3 an idea of the range of topics addressed and is a useful
way to inform participants of the workshop content.

The logistics of conference planning are fofmidable and a memo from
the New Hampshire Department of Education is included as Exhibit B-=3c. to
show how they dealt with some logistical considerations.

Instead of planning an open conference for parents and staff, a .
couple of states have adopted a "Train the Trainer" workshop format. A . -
portion of a memo from the Title I director in Missouri provides a brief
explanation of the approach taken there.

These examples follow this section: ) ' Page

a. Ideas for Parent Involvement Meetings, Georgia . . « « « 167
b. Workshop Synopses from 7th Annual Title I Parent

Involvement Workshop, Wisconsin =« « « ¢ ¢ ¢« o o ¢ o o « 173
c. Memo regarding Spring Parent Training Workshop,

New Hampshire .« o ¢ o o ¢ o s o ¢ o o o o s o o o o o o 177
d. Memo regarding Parent Training, Missouri -~ « « « « ¢ ¢ « 181

165




'Ideas for Parent Involvement Meetings
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>~

-

II.

Orientation Meeting (your first meeting)

A.

Title I Open House

a.

Goals : :

1. To explaln the process of class selection, screening, schedullng and
evaluation.

2. To describe the cuxriculum, materials and activities.
Materials might be displayed.

3. To acguaint parents and staff.

4. To get input from parents about things they wish to see acycmpllshed

’ in the program.

5.

Goals

1.

2. To display materials used, facilities, and student work.
3. To establish good relatlons and to encourage parents to feel ccmfortable
at school.
4, To view teaching procedures through demonstratlon lessons in reading or
© ‘math.
Procedures -
l. Open house can be done in combination with the orientation meeting, or it

e

To stress the need for parent help ‘at home and parent involvement in the
program. . ' '
This is a good time to set up your first individual conference app01ntments.

v

To let parents view the Title I program in. action.

‘can be done at a time when the students are in class as a classroom
observation period.

167




_ Exhibit B-3a. (page 2 of 5)
III.k Guest Speakers

A. Goals
1. Parents gain Lnformatlon from experts in various fields.

B. Procedures
1. Plan these programs well in advance so you can schedule your speaker.
2. Good sources of guest speakers are C.E.S.A., public and mental health
counselors, special education teachers, law enforcement people, etc.
3. Some popular topics are nutrition, c¢child psycholegy, behavior
modification, techniques in reading and math and drug abuse.

IV. Assembly Programs g%k;Title I Students

"~ A. Goals
-l. This is one of the most effective ways to bring parents into the
school!

2. This is a way to involve parents through helping with costumes, sets,
- rehearsing students, etc.

3. This is a wav to increase students self-confidence and pride.

4. This is an effective way to increase interest in reading.

8. Procedures

1. Students and teachers choose or create a script having to do with
something they have studied such as careers, etc.

2. Parent volunteers can help with rehearsals and costumes.

3. Students can make invitations. .

V. Picnic Meeting for parents, students and staff

A. Goals
1. 'Getting acgquainted in a relaxed atmosphere.
2. Bringing hcme and school closer in the eyes of the child.
3. Giving students the experience of cooking and preparing a picnic.

E. Procedures
1. The picnic must be in conjunctlon wlth a regular meeting and held during
the lunch hour.
2. Teachers and students plan the menu. Lists of things to bring are
made and distributed.
3. Any cooklng can be done at school by students using parent volunteers.

VI. Parent Training Workshops
A. Goals '
1. To teach parents how to help thelr children in specific ways.
2. To improve student's attitude toward school by bringing home and
school closer together.
3. To increase the confidence of parents as they work wltn their cnllcren.
4. To remove the myste*y and fear fram teaching.

B. Procedures ' ' o _
1. Workshops should be broken up .into different grade levels for different
. . parent groups. Suggested groups are: parents of K to 3rd grade students,
: parents of 4 to 6th gradé students and parents of 7 to 12th grade
E MC : students. . 168 104




VII.

VIII.

A.

©
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2.

3,

. Training workshops should be held for reading, writing, and/or

math.

Each workshop subject should be fully explored including develop-~
mental aspects, specific skills involved, basic termlnology, varlous
teaching methods, activities and materials. :

Workshops in a particular subject should be given in more than one
session if possible. ' Then'each session can concentrate on several
specific skill areas.

Parent training handbooks should be made by the staff and used b]
parents at training sessions and at home. (See handout on Tips for
Maklng Parent Training Handbooks.) '

Activities for Training Workshops

1.
2.
3.
4.

- Make and Take Workshops

Parents work on skills from the tralnlng manual.

Parents are shown a variety of ways to tutor each skill.
Demonstration lessons can be done with students if needed.

For those parents who have no reading material in the hame, it is
good for staff to collect old basel rzaders which can be checked
out at the workshops. These could also be checked out by the
students.

Goals ' .

l. To provide learning materials for the home.
Procedures
1. Tie make and take workshops into your parent training sessions. The

games and activities they make should go along w1th the skills in the
tralnlng manuals.

2. Be sure to have an accurate count of those attending beforehand so the
necessary materials can be obtained or brought from home.

Activities i

l. Make games and activities.

2. Make_ a homework activities booklet,

3. Brlng students in to play some of the games as a demonstratlon or

let them help.

Library Workshop

A,

Goals

1.
2.

To make parents familiar with good books suitable for remedial readers.
To encourage parents to take their children to the library and to ‘

‘read with them at home from library books.

3. To familiarize parents and students with the library.
" Procedures :
L. This meeting should be held in the school library by the llbrarlan and
the reading teacher.
" 2. Students might also attend.
Activities
1. Suggestions are given for soec1f1c books SULeGDle for remedial readers.

Parents look through these booki;
16
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2. Parents learn how to help their cHild select a.book on the
proper reading level.

3. Parents (and students) learn how to use a card catalogue.

4. Parents learn Now to use library to teach reading skills.

5. Parents of older students learn about reference skills.

IX Other Ideas for Workshops

A. Bookbinding : .
1. Parents bind books made by Title I students. These <can then be
used in the library by other students.

B. Small group sessions '
1. Parents of children with similar problems get together to share ideas
- : and encourage each other.

- , C.' Workshops on ways to enhance a child's self-concept.

D. Survival reading and math
’ l. Training in how to make children aware of survival skills; skllls
- needed to-survive in the every day world. Include safety words,
shopping words, travel words, etc. ‘

E. How to use T. V. to teach reading, vocabulary, and math skills.
F. Teaching reading and math through the newspaper.
X Other Means of Increased Parent Involvement

A. Conferences v
1. Try to have at least two or more conferences with each rarent.
2. Telephone conferences are better than nothing.

B. Newsletters :
-~ 1t Students can write creative stories or articles about things they
"~ are doing in school.- .
2. - Teachers can report on new methods and materials and can also
include recommended television shows and learning activities for
children to do at home. -
.3. Parent volunteers can include articles about meetings, classroom
" aid work, etc. Scme may even type the newsletter!
-~4. Don't forget to include a calendar of Title I events.

A newsletter takes time, but it is worth it. Newsletters can be xun on a
ditto machine for very little cost and should come out three or four times
a year. Newsletters should go to all Title I parents and additional copies
placed in public local places where people have to wait such as beauty
shops, or Dr. offices. This.is good publicity for the program. The news- -
letter can be done on a county wide or lécal level.

170 ‘ : : ' )
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- C. Using Parents as Resource People and Classroom Tutors

1.

2.

Parents have many skills which should be utilized.

Bring them in to demonstrate a hobby such as sewing or crafts.
Parents can also be effective classroom aides and tutors. Consider
the following areas in which they can be valuable. - ‘
a. reading or telling stories :

b. listening to children read

¢. helping with written assignments and dzrectzons

d. filing, running ditto material, typing ot

e. making games and playing games

f. ,monitoring learning centers .

&
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FOUNDATION OF OUR HERITAGE

PARENTS AND TEACHERS - PARTNERS IN OUR CHILDREN'S FUTURE

7TH Ai}!NU'AL. TITLE | PARENT lNVOLV'r'I'-.i‘:’iENT WORKSIHOP

Headquartars Hotel - Holiday Inn
' ' : La Crosse, Wisconsin
Thursday, April 2nd - Friday, April 3rd - Saturday, April 4ih

n

Sponsored by

Wisconsin Department of Public instruction/Barbara Thompson, Ph D., Sut; Superintendent
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WCHI(SHCP SYNOPSES

©

A Logical Look at Alcohol and Alcoholism

Talk on Alcohol as Drug, Alcohol in Value System, Effects of Alcohol on
Brain and Maturity. What Constitutes Abuse, ' :

Child Abuse and Neqlect

What is child abuse and neglect. TIts legal implications. What can be
done about avoiding the problem. .

Eating on the Run

* Suggestions for how parents can get involved in'directing their children
towards making healthful food choices -- covering in particular area of
- snacking and fast food.

Family Conflicts -- Talking with Your Kids

«Bridging the generation gap, discussion of family problems,'inclu&ing
sex, drugs, trouble in school, and other difficulties. ¢

How Effective Are Title I Projects? | a
A presentation on the evaluation of the effectiveness of Title T
> projects. :

' Yoy
Improving Human Relations Through Better Communication

The time will be spent Presenting a basic overview of the Effectiveness
Training Model, emphasizing communication skills and problem-solving

Learning Begins 'at Home: Communicating with Parents

Techniques for communicating more effectively with pareats and school
district residents are emphasized in this workshop. The workshop will
provide examples of printed publications, media materials and ideas for
community projects to help involve parents, teachers and administrators
in the community and the community in the schoolsg. ‘

Look to the Rainbow: Making Listening, Speaking, Réading and Writing a
Language Experience :

The presenter will share program philosophy, instructional techniques,
and samples of student work from the Kenosha Model: Academic Improvement
Through Language Experience.
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National Title I Programs that Can Be Utilized in Wisconsin .
- Over 50 Title I programs from around the United States have been declared
"exemplary and validated by the Joint Dissemination Review Panel as being

student effective, cost effective, and can be replicated in a variety of

¢

sites. The presentation will focus on how LEAs can. match their identifie
needs with a program that works and how you can implement same. ’

Parents Helping Parents

What a support .group can do for you. How to organize a support group.
Conflict resolution methods. - :

‘Private and Public Schools -- Partners in Education
Historical perspective of Federal education programs designed to serve
all appropriately identified children in both private and public school
sectors. Emphasis on Federal involvement and cooperative efforts between
private and public school personnel on the local level in developing and’
implementing programs of benefit to children. ' :

Rational Thinking: A Sane Approach to Raising Kids v ‘
All of us want to do a good job as parent§i§ But sometimes our own
emotional reactions get in the way, causingTus to be less effective than
we want. Certain feelings, such as anger, fear, guilt, and depression,
.. 8et in the way of effective parenting. This workshop will look at where
' your emotions come from, and will help you davelop more emotional °
options. Many parents have found this practical approach of great
benefit to themselves and their families. ‘ I

Role of the Parent in the Legislative Process .
A legislator's view of how parents can get involved in Wisconsin's law
making. The parent's rights and responsibilities in State Government.

Self-Esteem for Children Starts with You!
Self-esteem is the major determiner of success -- parsonally, professionally
and in learning. It can be developed in childrem and adults with systematic
treatment and our own self-esteem development. )

e

The No-lose Method for Making Decisions with Children . . . The Easy Way!
The use of "brainstorming” as a technique to make one aware of the many
possibilities that exist (and could become real) when dealing with
children, will be presented and practiced. This technique allows for
involvement and communication when making decisions for yourself and/or
your child. Come . . . with an open mind!

A
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Title I Programming: Guidelines for the 80's

An update on the current status of funding and the Federal/State regu-
lations giving direction to planning Title I Programs during the 80's.

NG
Tuning In and Turning On with Puppets ’

The "why to" and "how to" construction of scrap craft puppets. The value
of and the using of them will be stressed. All of this presented through

the use of a "puppet dress." Participants will construct their own puppet
for use at home and/or school. : : :

What To Do When .

What to do whem . . . your child can't spell; your child won't practice;

your child doesn't understand what he's/she's reading; your child dislikes
reading. ’ -
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NEAL D. ANDREW
OEPUTY COMMISSIONER

®OBEAT L. BRUNELLE
COMMISSIONER

THE STATE OF NEW HAMPSHIRE
DEPARTMENT OF EDUCATION
DIVISION OF INSTRUCTION
© ESEA, TITLE |
64 NORTH MAIN STREET, 2ND FLOOR
CONCORD, NEW HAMPSHIRE 03301
TEL: 8032712717
March 11, 1980

TO: Title I ESEA Parent Council Chairpersons, Title I ESEA Project Mj ‘ge'rs,
a.nd Superintendents of Schools

FROM: Bonnie Walker and Joye Olson, Co-d'xairmen, Title I ESEA Parent Infomt:.on
' and Action Group
Mary Stuart Gile, Consultant, Title I ESEA

SUBJZCT: SPRING PARENT TRAINING WORKSHOP, MARCH 29, 9:00 AM - 2:30 PM

We are sending along thc following information in response to inqu:.rxes
regarding the details for the Spring Parent Training Workshop scheduled for
Saturday, March 29 in Concord.

LOCATIQN:

The workshop will be held on the ‘third floor of the Legislative Office
Building. Please see enclosed map for directions. Plenty of on-street parking
is available and there are several city parking facilities close by.

COSTS :

There will be a registration fee of $1.50 per person payable to Title I ESEA
Conference Account. Lunch will be on your own. There are a number of restaurants
with excellent menus at reascnable costs ($3.00 - $5.00) within five minutes walk
of the Legislative Office Building. As stated in the first memo, this is a State
farent Training Activity and Title I funds, if approved. for this purpose, may be
used to ¢cover rogxstratxon, luncn and travel costs.
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CHILD CARE:

For those who request it in advance, child care for children under age seven
will be available at The Children's Place and Parent Education Center located in
the Capitol Shopping Center (Zayre's, Howland's, etc.). Parents may leave their
children for three hours, pick them up for lunch and return them to The Children's
Place from 1:00 - 2:30 P.M. Quality care will be >rovided by volunteer Directors
of Concord Parents and Children Inc. Children wil. have a variety of activities
and materials available to them. Snacks of juice and crackers will be provided,
however The Children's Place is not licensed to serve meals. Please ask your
Project Manager to notify us by March 21 if you wish child care. Expenses for
this sexvice will be paid for by the ESEA Title I State Office.

PROGRAM:

The focus of the Workshop will be unravelling the mysteries of the Title I
Project ‘Application process. The agenda will feature an overview of the law and
new requlations, a "walk-through" of the application propesal, two sassicns on
‘needs assassment and evaluation and how they are related to program planning.

In addition, there will be workshops on twe of the major peripheral issues
that affect Title I and about which parents may have questions. Thesa include
"Title I and Special Education - Similarities and Differences" and "Creating
Equal Educational Oppeortunities for Your Child". There will be two opportunities
for parents to meet state consultants and ask questions relative to their concemms.
Finally the Parent Information and Action Group Co-Chairmen will be available to
discuss State PIAG activities. It promises to be a busy and informative day. -

Presentors will include Dr. Ruth Nemzoff and Dr. E. G. DeForrest, New Hampshire
State Department ¢f Education, Chris Dwyer, Dick Lyczak, and Don Cichon, Research
Associates, RMC Evaluation Technical Assistance Center, Mary Gile, Keith Hanscom
and Dick Hodges of the Title I ESEA Office, New Hampshire State Department of
Education, and Bonnie Walker and Joye Olscn, State PIAG Co-Chairmen.

The entira day has been planned in response to questions regarding the Parent's
role in ESEA Title I project planning that have been expressed by New Hampshire
parents. We hope that you will make every effort ta attend.
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PARENT CHAIRPERSONS:

Invite other parents, your Project Maniger, Superintendent of Schools, and
friends to come with you and let your Project Manager know who will be attending
as socn as possible and no later than Priday, March 21.

PROJECT MANAGERS :

‘Please list names of attendees on attached sheet and return with check for

registration fees ($1 50 per person) to Candi Sweet, Title I ESEA Office by
Tuesday, March 25

Thank you and see you the 29th.

Bonnie Walker, Joye Olson, Mary Stuart Gile

-] .
Enclosures: Map - Parent Chairpersons and Title I Project !fanagers
Registration Sheet -~ Title I Project Manacers

(#33-80;260) .
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Exhibit B-3d. M1ssour1 Parent Involvement Material (page 1 of 2) "

Scate of Missouri
«=DEPARTMENT OF ELEMENTARY AND SECONDARY EDUCATION

P. O. BOX %0
JEFFERSON CITY, MISSOURI{ 65102

T0: Title I, ESEA Authorized Representatives and Contact Persons
FROM: Burrill Laney, Director, Title I, ESEA
DATE: March 6, 1980 :

SUBJECT: Parent Training, Evaluation and Other Matters

@

PARENT TRAINING

Title I requires not only that school and district parent advisory councils be
established, but that the school district also provide opportunities for appro-
priate training for the members. For the ‘past several years, it has been most
difficult for school districts to obtain outside assistance in parent training.

In response to the need, the Department, in cooperation with the Mid-Continent
Regional Educition Laboratory (McREL), developed a plan for training a substantial
aumber of teams of '"trainers" from local school districts who would make them—
selves available to train school and parent groups in other districts.

_The training program is now complete, and over thirty teams comptised of a school

administrator, a teacher, and a parent are ready to provide training in your
school district. A list of the contact persons on the team is attached. Unless
your district has already provided high-quality training for staff and parent
advisory council members, you are encouraged to take advantage of this excellent
opportunity this Spring.

Thé arrangements will be as follows:

(1) You or someone you designate should identify those persons who
will participate in the training program. This should include
as many DAC and SAC members as possible, Title I teachers, and
Titlie I building principals.

(2) You should write or call the contact person for a training team
in your area to set up the date, location, and time for the
training. The training will normally be conducted evenings,

* after the school day. The total training program will consist
of nine to twelve hours, and probably will take three evenings.

(3) 1If the groﬁp to be trained is relativeiy small (12 'or fewer persons),
you should join ‘with another school district to form a group of
trainees large enough to be cost-effective. :

" (4) You will be expected to pay the training team $15 per team member
per hour for the time during which the workshop is in session, the
" team's travel expenses, and other expenses incident to conducting

the workshop. :
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Authorized Representatives and Contact Persons
Page 2
March 6, 1980

(5).

(6

)

We view training for parental involvement to be of highest priority this Spring, °

Parents may not be paid for participation in parent activities.
It would be inappropriata to pay teachers and other school
staff for their participation if parents cannot also be paid.
Therefore, to be consistent, no one should be paid for attend-
ing the training session. However, if expenses are involved,
all participants may be reimbursed for those reasonable and

necessary expenses incurred in attending the session.

All allowable costs may ‘be paid from Title I funds. If your
budget does not include sufficient money, you will need to

_contact your Title I supervisor for an amendment. If you

have insufficient unobligated Title I funds, you will need to

- request reallocated funds to cover the added cost.

If your district's trainees are askad to join with those from
other districts in a training session, each district will be
responsihle for paylng its proportiomate share of the total

cost.

and urge you to do everything possible to take advantage of this training.

the first team you contact is unable to schedule training at a satisfactory time,
contact another, or even a third team in your area.
and capable.
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4. Audio-Visual Materials
Several states recoumended that audio-visual materials be
developed for use in recruiting, informing, and training parents. The
Alabama State Department of Education has produced a l6mm color/sound
motion picture and eight 35mm filmstrips with accompanyihg worksheets. A
description of these materials plus recommendation for their use follows.
This description was taken from the Alabama Title 1 Coordinator's Handbook.

Page
Training Material, Alabama . . . .. . . . . . . . .« .+ .. . . 185
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Section IV

The TRAINING MATERIAL

The training materials package is composed of foﬁr separate items:

1. One lSQm color sound mocionlpiccufe (length: 15 min.).

2. Ome 2rcmccipnal/1nformaci§n sheat

3., Eight 35mm Fiimstrips (average lengchf 10 min.)

4. Eight Content Summaries and Worksheets coordinated to the filmstrips
Each of these items is designed to work independently from the others as

@c’-

well as in a unit. What follows are our recommendations for their affective
W :

-~ utilization.

Motion Picture.

Entitled An Opportunity to Care, the motion picture has been developed to
aid you in the recruitment of new‘PAC members. While it also has definite
promotional and informational qualities, the principal goal of the film is to

encourage parental participation in the Title I program.

Equipment.Needed: standard l6mm film projector
screen
speaker

2 - 1

The Film is a self-contained unit, easy to prasent and without technical

complexity. Your major concerns are where and how to show it.  Remember, your

target audience is the parents of Title I children. Recommendations: .

185
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" T.e Promotional Sheet

Exhibit ‘B-4 (page 2 of Z)

a. Television - Local talk and public affairs broadcasts are an ideal’
starting point for the film. PAC representatives should acccmpany the
film on the show to present more detailed information to the public.

b. ' Civie Groups - A special presentation to local civic groups can help
promote the program and encourage partzczpa:zon from communz:y .
leaders.

¢c. PTA's - Don't ignore other school related éfoups.' They can provide,
support, assistance, and scme willing members.
d. Church Groups = Presentations through local churches are an ideal way

to reach the Title I community. The clergy are almost always willing
to.lend support. :

and Einaily,

e. The Parent Community = This should be your main thrust. Mail an
~ invitation (see promotional sheet section) to all Title I parents in
_your school asking them to come see a free movie. Follow it up with
phone calls, and, if need be, help arrange tramsportation. Your
current PAC members can help with this. - -

After screening the film, explain in more detail what your PAC is all
about. Make sure that your current PAC members (especially Title I
parents) are with you to help answer oues;iqns. Follow this with some
refreshments and informal socializing. WNow is the time to sign'up
proapecczve members. You may want to use the promotional sheets in
con;unc:zon with this screening or else use a separa:e form for
signing up parents.

The Promotional Sheet has been developed as a mulci;purposé‘icem. It

provides some rudimentary information about Title I and the Parent Advisory

Council system, but its main goal is to promote participation in local School

Advisory Councils.* Recommendations: . ' e

a. Mail it to every Title I parent in your school.
b. Sent it home with every Title I student.

¢. Have it printed up in your local newspaper.

186 .
*Please note that we are seekzng an active response from the parents who re- (
ceive the sheet. Space has been left on the back of it for you to place a’ label

or s:amp bear*ng your local address. Having parants :=spond to the Promotional
Sheet 13 a major s:ep in solzdzfylng their suppor: and par:zcxpaczon

¢ 1 ‘
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Exhibit B-4 (page 3 of 7)
d. Hand it out after the film presentation to civic, church,  and

parent groups.

e. Tie it in to your mailings fot PAC elections.

. Send it out along with an invitation to see the film.

The Eight-Unit Filmé:rip Series ’ | .

The purpose of the eight filmstrips is to provide basic information on the

e

form and functions of a Parent Advisory Council. Moreover, they are to provide -

a fﬁ:um for discussions for both Title I staff and - Parent Advisory Céuncil
members. These filmstrips are not prcmo:iqnal in nacure.'.They are designed for
an audience of currently participacing PAC members. They will serve no
recruiting purpose. |

The filmstrips are open—ended and can be viewed separately or as an entire

- unit. How the series is urilized is left up to each individual district and
‘coordinator. But certain things should be kept in mind:

N

l. There is.some coatent overlap between the shows, but no oﬁe show
tells the whole story. S '

2. The number seqdence.of the shows roughly folloﬁs the natural pro-
gression of PAC activities over a school year.

3. Some sﬁows maf need to be seen more than once--particularly when
your PAC is dealing directly with an area covered by that show.

4. Not everything in every show will be appropriate for y.ur PAC.

’

Remember, these filmstrips are just a tool to help stimulate
discussion and understanding, ’ ’ ’

, Equipment Needed: 3Smm filmstrip projector (manual or automated)
| _ cassette player and speaker
~ screan
Recommendations:
a.l .It is important that you review each shog and its script before
presenting it to your PAC. Familiarize yourself with its coatent and

Prepare yourself for questions which may be raised. 187
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" The filmstrips average ten minu:éS'eaCh,)and they are crammed full of

information. It is best to show only one at a time to enable the PAC
members to digest the material. : '

The filmstrips can be displayed on either a manual or automated
projector. One side of the audic cassette has audible tones for
manual changing; the other is for automated presentation. TFor ease of
operation, we suggest you acquire an automated projection system.
However, if this is impossible and you must show the filmstrips
manually, a lictle extra preparation is necessary.

l. Practice showing the strip beforehand. Some of the slide
changes come quickly and you do mot want .to get out of order.

2. 'Use the scripts at the end of this handook (slide changes are
marked) to help you with your presentation. ' Read along with -
the narrator so that you know when changes are coming up.

3. Do not expect whoever is operating the filmstrip projector to
be able to enjoy or learn much from the shows. It will rake
real concentration to project them properly.

4. Clean the films:ripS after each presentation; and clean the
projector before the presentation to insur€ a high quality -
image throughout,

5. Iomediately following the presentation, hand out the Content
Summari'es and Worksheets. Then begin a discussion. Iry to
reiterate all the important facts while they are.still fresh
in the audience's mind.

Content Sémma;ies and Worksheets

Each unit of the fi;ms:rip series 1is accgmpanied by a combined Con:enf
Surmary and Worksheet. One should be givéﬁ f& each PAC menber who shguld be
encouraged':o assemble them in his own folder. The pﬁfpose of these items is Lo

help. stimulate discussion and participation after the program has been viewed.

At the same cime:they give the members something tangible to take away with

them—a good, simple'reference source that they can review while they are at

B
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The Content Summaries reiterate the major points of each filmstrip.

Included at the end of each summary are two sections entitled "Important Fac:sﬁ

‘nd "Key Words." These fo'm the essence of the program, and ydu should make

sure that each of your members has a clear understanding .f what they mean.

Foliowing the Content Summaries are the Worksheets. These are a tool for

increasing involvement on the part of your PAC members. They ara a good way to

get your parents interacting.

Recommendations:

a.

o b,

3

Read the Content Summaries aloud to make sure everyone understands
them.

Even though we have used a True or False format for the Worksheet,
remind your PAC members that they are not tests. You don't want your

members to get narvous Or upset abou: them. They are a sélf-study
tool for each member.

Keep it lxvely. You should all be able to have some fun with the .

. worksheets. And feel free to add your own topics for discussion.

Finally, we are constantly mentioning how each PAC and school district
is differeat. Use these discussions to explain how your program is
similar or dissimilar to what we have presented.

The foiiowing is a very brief synopsis of the prlncxpal information

areas covered in each filmstrip and its corresponding Content Summary/Worksheet.

e

) . . £
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Filmstrip Unit l: "Introduction to Title I"

Provides basic, introductory information concerning the history of Title I
and its significance to Education and Children. Clarifies and emphasizes the
important aspects of Title I: who receives Titl2 I help, how it is received and

’ -

why. .

Filmstrip Unit 2: '"The PAC~—~Getting Involved"

\ ~
Explores the importance of the Parent Advisory Council and examines the

\]

PAC's role in Title I. Also, differentiates between a PAC, a DAC, and a SAC.

This unit describes the progression of the Title I application from its origin

2
-

to review by the Federal goverament.

Filmstrip Unit 3: "The Meeting" B ' : o

.

>

Presents the structure for the Parent Advisory Council and suggests ways to
insure successful meetings. In this unit the duties of tha PAC officars are
exzmined and also the nature of the program at PAC meetings. Emphasis is also

o B

placed on the overall tesponsibilities of PAC members.

Filmstrip Unit 4: “The School"

Discusses the role of the PAC in relation to the school and Title I staff.

Suggests a procedure to use when making classroom visits and subsequent

observation. Examines ways PAC members can ‘get involved in the classroom.
: - s . &

-
a

filmstrip Unit S: "The Community” <

Details how the PAC is a link between the Title I prog;am and the

community. Explores ways in which PAC members can get the local community

"

inavolved in the Title I program. Stresses the importance of PAC members
. 4 -

promoting cooperation and understanding between schocl and the community. .

AY
<

.Zmphasizes maximizing local support and resource, mobilization. .
190 »
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%

‘

Filmstrip Unit 6: "At Home"

L‘
Explores the meontxnce of parental caring and its relationship to a

-child's éducation. Provides suggestions on how PAC members can help ocher

!
parents brzng learning experiences to their children at home and in everyday

activities. Emphasizes the importance of the parent-child relationship and

developing pareating skills.

2 ¢ . - Q
Filmstrip Unit 7: "The Scope of Title I"

Informs the vieawer about the wide variety of ways Title I funds have been
used to better a child's educagion.‘ Stresses the {mpo:cance of reading in chei
Jitle I program, ‘and emphasizes the responsibility of each PAC to make sure that
the readxng progTam has a solid foundacxon ‘Explores various supportive

jervices and their relation to local needs.

Films;rip‘Unic 8: "Your Role”

| Focuses on the primary role of PAC members to advise and make
'fecommendacions.ﬁ Stresses the importance of reQiewing test scores and provides
techniques for the evaluation of the program. Suggests the ihporcanc; of
‘sélf-evaluacioﬁ for the PAC. Examines various ways PAC'members can insure that
vthgy have been thorough in the program evaluation. Finally, this unit

emphasizes the importance of recruiting and electing new PAC members and the

value of community exposure.
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5. Resource Centers

Resource centers where information is assembled regarding parent
involvement and made available to parents and staff have been set up in
several states. For example, New York¢has a state resource library filled
with many resources and parent-related materials. These resources include
research on parents, training materials, materials for parents to use in
their home with kids, etc. Arizona has a state~level Parent Resource Pool
which serves as a clearinghouse for materials. and speakers for LEAs. The
state of Washington has developed a 1list of ERIC resources and journal wé//(
articles on parent involvement. This document may prove useful to
district and school staff as well as parents. This resource list follo
this section. :

‘Pagé

List of Resources for Parent Involvement, Washington . . . 195

' 193 175

LN




Exhibit B-5 Washington Parent Involvement Material (page 1 of 18)

BALALARALUAL AL A L]

, ARY P. REUL, M.ED.
vnof Public AR QU viane

At [ anic afimn/
Nasie.t toeee atiran/

l"\ll’UCll(Hl Pastt 1y TMvaLVE M ar/
STunI NT LPARNING GarteTive:

MAVISIeg OF THS LIt T1VIAY AN
PROY PR UNNAL 2 rvic e
(38 TRy

o
O IRANE Q@ ARIRN L S O CAMIIR MW Par 10 11 2 I TUNA Wwas e WM @

. ’ ' . b o .
] \.‘:_ A .
“; \ [
{ i"v“) \‘\‘
; [ u\i_,_.-[";a. . L P L l v k_.__Z.A_‘“‘.
{1 Superintendentof Public Instruction (43

195
176




Exhibit B-5 (page 2 of 18)

ERIC List of resources for. Parent Involvement

ED 088 SS.QQ

ED

ED

ED
ED
ED
ED

ED

ED

ED

ED

ED

091

102

102

124

127

128

129

129

129

132

133

853

475

691
84d

768

477

797

798

799

712

795

Parent Involvement in Compensatory Education Programs.
Stanford Research Inst., Menlo Park, Calif. Aug 73 107P

Citizens Advisory Committees. Public Participation Increases
Guides, Change in American Education. Current Trends in School
Policies & Programs. Oldham, Neild B. Natl. School Public Relations
Assoc., Arlington, YA 1973 56P :

Parent Power in the Schools.
Murray, Ann -Merrimacg,ﬁducation Center, Chelmsford, Mass.

August 74 60P

Conmunity Participation and the Principal
Jenkins, Kenneth D. Feb 75 7P

2

Parent Counseling - A guidance Function

_Greenough, Dean R. Apr 76 11P.

Measuring Parental Involvement in an Early Intervention Praject
Lynch, Eleanor #. Michigan Univ., Ann Arbor. Inst. for the
Study of Mental Retardation. April 76 11P

New Legal Requirements for Parent Involvement in Title I>Projects.
Lawyers' Committee for Civil Rights under Law, Mashington, D. C.
75 &SP :

Parent Involvement in the Education of Young Handicapped

Children MNodule I Family Reactions to the Handicapped Child
Toward Competence Instructional Materials for 'Feacher Educ. Cohen,
S. City Univ of N Y, N Y Ctr for Advanced Study in Educ. 1974 46P

Parent Involvement in the Education of You:g Handicapped
Children Module | Family Reactions to “ne Handicapped Child
Instructor’s Manual Toward Competence [nstructjonal Materials
for Teacher Educ. Cohen, S. City Univ. of NY, NY Ctr~for
Advanced 1974 20 P . .

Parent Involvement in the Education of Young Handicapped ‘
Children Module Il: ‘How Parents Can Help. Toward Competence
Instructional t'aterials for Teacher Educ. Case 03-75. Cohen,
Shirley City Univ. of N.Y., N.Y. Ctr for Advanced Studen in
Educ. Mar 75 84 P, .

Communicating with the Public: A Two-Way Communications Model
Stevens, Richard Oct. 76 206P '

Cormunity Involvement. The Pennsylvania Executive Academy
Manograph Series to. 1  Bowser, Robert A. Pennsylvania State
Dept. of Education, Harrisburg. June 76 13P

196
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ED 133 796

ED

ED

D

ED

~ ED

ED

ED

ED

ED

ED

ED

ED

£ED

135

138
139
141
142
143
143

144

145

145
150

151

095

363
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103
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007

305

359

566

725
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Schools Where Parents Make a Difference. Davis, Don, ED.
Institute for Responsive Education, Boston, Mass. 76 160P

5re-5chool Conference: A New Approach to Discipline.
Hilling, Carl H. March 77 - 9P

Come On, Parents, Participate. Con]e}, Virginia R. Feb. 77 7 P

Parent Involvement: A Mecessity in Early intervention. Jordan,
Byron Neal Apr 77 14P.

A School Improvement - Accountability Process Kit. Pak No. 1.

1 -- Forming A Representative School - Community Committee.
Landry, Leonard P.; and others Colorado State Dept. of Education,
Denver. Accreditation and Accountability Services Unit. 73 33P
A Model Minicourse: Parent Involvement in the Special Education °*
Process. Geller, Daniel 77 11P.

"Establishing and Assessing Two-llay Communication between Parents and

School. Lordenman, Ann, and others Institute for Behavioral Research
Silver Spring, MD. Apr 77 20P-

Parental Involvement in the Schools: Towards What End ?
Filinczak, James: nad others Institute for Behavioral Research,
Silver Spring, NMD. Apr 77 22P ’ :

The Effects of ParentaT Involvement on Student Achievement in Three
Nichigan Performance Contracting Programs. Gillum, Ronald M; and
others '

Public Involvement. An Educational Partnership Among Parents,
Students, Professionals, and citizens of New York State School
Districts. Myquist, Ewald 8. New York State Education Dept.,
Albany, dJan 77 13P, '

School and Commurity: Partners in Problem Selving. Carter,
targaret; and others Center for flew Schools, Inc. Chicago, I11
77,- 112 P .

'Discibline... #1 Problem in-the Schools: 40 Positive, Preventive

Prescripticns for Those Who Care... Olivero, James L. Association
of California School Administrators April 77  66P,

Building Public Confidence for your Schools. :A Sourcebook of
Proven PR Practices. Jones, J. William National School Public
Relations Asscciation, Arlington, VA.. 78 225°P

The influence of Increased Parental lnvolvement in the Educational
Process of their Children. Technical Report No. 418.

Mize, Gregoray K. Wiscensin Univ., Madison. Research and Develop-
ment center for Cognitive Learning Aug 77 253 P.
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ED 152 094 Guidelines for Parental Tnvolvement in Transitional Bilingual

ED 152

ED 154
ED 154
ED 156
ED 154
ED 155

ED 155

ED 155

ED 156

ED, 156

e

ED 158

ED 160

_ED 160.

400

052

086
921
931

155
242
831

317

e80

890

182

648

Education. Massachusetts State Dept. of Education, Boston. Bureau
of Transitional Bilingual Education. Feb 76 12P.

Study of Parent Involvement in Early Ch11&hood Education Programs.
Report No. 7844. Bass, Aaron Philadelphia School District, PR. Office™
~f Research and Evaluation. October'77 83P.

Parent Involvement in your School. Bu]]etin No. 9L42. Devault, M.
Vere Wisconsin State Dept. of Public Instruction, Madison

June 77, 19 P ‘ .
Educational Dec1sion Makina: The Involvement of Parents; Myth or
Reality, Hightower, Herma J. 31 Mar 78 28P

Implementing A k1nderqarten Parent Invo]vement Program Okin,
Allan D. Jan 78. 89 P _ .

Continuity Betwéen Home and School: Aspects qf Parental Involvement

~in Follow Through. Gordon, [RA J.; and others April 78 18P

Parent InvoiVemPnt in the Schools, Reference and Resource Series:
Berciay, G. John, Ed. National Education Association, Washington
D. C. 77 42P. - ,

Parent Invo]vement in Compensatory Education Programs; Problems and
Potential Strateaies Across 32 School Districts. Kaplan, Bernard A.;
Forgione, Pascal D., Jr. Mar 78 30 P. :

Getting Schools Involved with Parents. Kroth, Roger L; Scholl,
Geraldine T. Council for Exceptional Ch11dren, Reston, VA.
Information Center on Exceptional Ch11dren 78 75P.

Parent Involvement in Early Childhood Educat1on (Revised Edition).
Somerset, Gwen 76 27P. - "

Parents and Schools: an Annotated B1b11oqnaphy Greenwald, Mery] A.
City Univ. of New York, N. Y. Center for Advanced Study in
Education Sentember 77 29pP,

Cooperat1on between Parents, Pre-School and the Community: The
Training of Pre-School Teachers with a View to Cooperation with Parents
{Federal Republic of Ger.) Pause, Gerhard Council of Europe,

- Strasbourg {France) Gomm. For General & Tech. Educ. Mar 77 28P.

Proceedings of the Workshop on Parent Involvemetn (Summer, 1972).
72 83P. ~

An Experiment on Teacher Effect1veness and Parent-Assisted Instruction
in the Third Grade. Gage, L.; and others Stanford Univ., Calif.
Center for Educational Reserach at Stanford. May 78 196 P

v
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ED 161 826

ED

ED
ED

ED

ED

- ED

ED

ED
ED

ED

161

163
164

165

170

170

173

174

174

179

980

108

134

904

024

038

480

308

352

940

ED 180 624

Ariz.

Why Parental Involvement? Manno, Bruno V. 22 Mar 78 24P.

.

Review of Research in Parental Involvement in Education, Interim

‘Report: Low Ses and Minority Student Achievement Study. Austin

Independent School District, Tex. OQffice of Research and
Evaluation Jul 77 13 P.

Federal and State Impact on Citizen Participation in the Schools.
Davies, Don; and others Institute for Responsive Education,
Boxton, Mass. June 78 151 P,

Study of Parent Involvement in Early Childhnod Programs. McKinney,
John Philadelphia School District, Pa. Qffice of Research and

Evaluation. October 78 23 P,

Parent Involvement and the Deve]opment of Ch11dren with Special.Néeds
Honig, Alice Ster11ng, May 78 27 P. :

Aspects of Parent Involvement in the Parent Education Follow
Through Program. fRordon, IRA J.; and others North Carolina Univ.,
Chapel Hill School of Education Apr 79 18 P.

Teachers Planning and Working with Parents from A Bilingual -
Multicultural Environment. Bilinaual/Bicultural Child Development
Development Associate Pilot Project: Model XI. Coleman, Joyce H.
Qur Lady of the Lake Univ., San Anton1o Tex. 78 56 P

An Investigation into the Absence of Black Parental Involvement in
Desegregated Schools. Alexander, Dorothy L. 8 Apr. 79 "26 P. .

"Evaluating Parent Involvement in .the Behawior Analysis Model.

Fueyo, Vivian: and others  April 79 19 P.°

Parent Involvement in Education: A- B1b11oqraphy Henniqer,
Michael L, Comp. ERIC Clearinghouse on Elementary and Ear1y
Childhood Education, Urbana, I111. May 79 100 P. .

Junior-Senior Hiah School ‘Students and Reedina: What Can Parents Do
to Help? Standal, Timothy C. Washington Office of the State
Supt. of Public Instruct1on, Olympia 11 Jan 79 10 P.

: !

Establishing Relationships with Parents to Faci]itate.Cowmunication:
Arizona HSST/COA Competency Based Training Module #10 Fostef, -
Cheryl Pinal County Community Coll. D1str1ct Cool1dge,

Arizona/Nevada Child Nevelopment Associates - 78 24 P : '

‘199 S




Exhibit B-5 (page 6 of 18)
PARENT INVOLVEMENT (Journal Articles)

Parents as Tutors: Help or Hindrance For The Learning Disabled? B.C. Journal

Special Education, v2 nd4.pp279-84  Win 78

Child, School, Family: An Intgractional View. Journal of Education, v16l n2
pp71-88 sSpr 79

Getting Parents Involved in Books For Children. Reading Teacher, v32 n7 pp822-25
Apr 79

Activities That Help Involve Parents in Reading. Reading Teacher, v32 n4, ppd4l7-
419 Jan 79 "

Building on Fomily Strengths: The "Non-Deficit" Involvement Model For Teaming
Home and School. Educational Leadership, v36 n7 pp506-10 Apr 79

The Parent-Teacher Relationship in.Pre-School Programs. Journal of Visual Im-
pairment and Blindness, v73 n3 ppl02-0% Mar 79 '

3

Parent Involvement: A Consumer Perspective in the Schools. Education and Training
of the Muentally Retarded, vla4 nl  ppS4-56 Feb 79 ’

Involvement of the Parent in the School Program. Contamporary Education, v50
n2 pp93-94 Win 79 ‘

Letting Parents Know What's Huppaning. ‘Journal of Physical Rddcati&h and
Recreation, v50 nl 9952-53//J;n 79

3

Exit the Cnokie-Bakers----Enter the Cooperating Partner: . Emerginy Parent Powecx.
- California Journal of Teacher Education v6 nl ppd4d4-52 Win 79

‘Parent luvolvement in Teacher Education and Staff Development: %imply a Question
cof Bow?  California Journal of Teachfr Bducabion, vi nl 1mR3-6G0 Win 79

- o= em -

- Q-

!

Parnnh-Cummnnity lnvolvement in Teacher Preparation Programs. California Journal
of ‘I'vacher Bducation, vo nl pp77-90 Win 79

9. . . : : . .
The Citizen Negotiator: Your School System May Discover That A "Civilian® at th: - .
Table Facilitates Bargainirg. Amecrican School Board Journal, V166 né pp30- .
3/ Jn 79 . . - . P ' . .
o . 200 . o ) _
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Community Involvement in Rilingual BEdu ation: 'The Bilingual Educator as Parcnt
Trainer. The Journal For The Nat-.onal ‘Association For Bilingual Education,

-

v3 n2 pp73-82 Win 79

Parents As Partners in Education. Reading Teacher, v32 n7 pp826-3C Apr 79

. Family Life Education--Parental Involvement. Journal of School liealth, v49 nl

pplS-19 Jan 79

™~

Welcome in the Parent. School Media Quafterly; vé n4 ppi46-52“ Sum 78

A : “
Making Educators Accountable to Parents. Social Education, v42 n7 pp644 Nov/Dec 78

" <

4

. o C s

.Only Two Parents Showed Up. Teacher, v96 nl pp94-95 iep 74 . e

How Can I Help My Children Do Better in School? ‘Teacher, v96 nl pp89-90 Sep 78

Between Home and School: Organized Parents, Clubwomen, and Urban Education in the
Progressive Era.. School Review, v87 nl pp3-28 Nov 78

\

Parnnt Involvement in Children's Rcadzng Readiness Development. Reading Horizons,
v1l8 n4 pp272-76 Sum 78§ . 4

N .

-

Parent Invnlvement: A Key to the Education of Gifted ”hlldren. Gifted Child
guartcrlz, v22 n2 99235 -42 Sum 78 : i

Bilingual Parents Can Help You Teach Reading .and Language Arts in English. The ¢

Journal of tHe Natlonal Association for Bilingual Edgcation, v3 n2 pp83- o1

p—

WLn 79 ' . . . :

-

Notice ‘and Consent: The School's Responsibility’ to Inform Parents. Journal of
School Psychology, v16 n3 pp265-73 Fall 78

3 .
- >
- .

Parfnts ‘and Schoéls. Australian Journal of Peading, vl nl=-2 ppl2-36 ”hug 78

: ; S z
Parents and Teachers Inc. Tecalher, v96 nl pp94-95 Sep 78

N -
- c.

- b ; . . 'y_
Reconnecting the School and the Commnunity: Mission Possible. :Bulletin of thex”ﬁ\”
NASSP, v63 nd23 ppS8-64 Jan 79 S

P) . . %
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.
g -

‘The Log.c and the Law for Parent Participation in the rduuatlon of Handlcapped

Students. Journa’ of Carcbr kducation, vS nl pp35 -43 Sep 78

t

Parent Involvement in a Public School Program. Exceptional Parcnt, v8 ndS ppls5-19
Oce. 78 - ' ) : ¢

The School Princibal and Parent Involvement. Contemporary Education, v50 nl
ppd5-48 - Fall 78

Parents as Helpers, Critics, and Adversaries. National Elementary Principal, v58
nl pp52,54,56,60 Oct 78 '

Parent Involvemént in School Planning. Ekxceptional Parent, v8 n4 ppl9-20,22 Aﬁg 78

% ' .-

The Parent, Teacher, and Child as Conference Partners. Teaching Exceptional Children,

v10 nd4 ppl03-05 Sum 78 . '

Y

-

Four AlternatiVe Approaches to the Family-School Liaison Role. Psychology in the
o Schools, v15 nd pp553-59 -

1

"

How to Put Parents on Your Classroom Team. Instructor, v87 né pp54-62 Nov 77

N

Title I Parent Advisory Councils: To What Extent Must They Be Involved? Journal
of Law and kducation, v7 n2 pplS5l-63 Apr 78
'

Parent-Teacher Interaction; A Developmental Process. Clcarigghouse} v6l né pp265-68
Feb 78 . o

» ° . Is

oA

Parent Participation. Australian Journal of Early Childhood, v3 nl pp20-22 Mar 78

The Decisional Participation of Parcnts in Elementary and Secondary Schools. High
School Journal, vG6l nS pp2ll-20 Feb 78

R } © é
Formalized Parent Participation in EdGcatioQ: A Comparative Perspective. Combarative
‘Education, vl14 nl ppdl-48 Mar ‘78 o

Involving Parcnts in Special Education: Did You Really Reach Them? Educa-ion and
Training ‘of the dcntal v Retarded, v12 n4 ppl358-~ 60 Dec 77 '
v : 202 . : . R
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Exhibit B-5  (page 9 of 18)

Parental Involvement in the Special Education Pupil Planning Process: The School's
Parspective. Exceptional Children, vd44 n7 pQ53l-34 Apr 78

. .«
e

Prevention of Student Problems Via Early Intervention and farent Involvement.
Journal of the Internationdl Association of Pupil Personnel Workers, v22 n3
ppl36-38 Jun 78

o . t . P}

Parent Aéathy:_ Problem or Symptom? vCleariggpouse,.vSIhnZ pp93-94 OQct 77

Parent Involvement in the Schools. Clearinghouse, v50 n7 pp297-99 Mar 77

Parent Volunteers Boost Enrollment. Momentum, v8 n2 pp37-40  May 77

Parental Participation: What Will It Be? Exceptional Parent, v7 n2 pp32-53
Apr 77 . T

Teacher Receptivity ro the Conerpt of Parent Participation in the Education of
Uandicapped Children: Some Preliminary Findings. . Rehabilitation Literature,
v38 n5 ppl51-53 May 77 ’

Implementing a Parent Involvement Program in a State Hospital and School For Children.
Children Today, v6 nd pp20-23  Jul/Aug 77 ‘ . ”

Parent Involvement in the Junicr Primary School. Australian Journal of Early
Childhoed, v2 n2 ppl5-18 Jun 77 ' o

Community Participation: A Two-Way Street. Social Education, v4l né pp557-58
Oct 77 - ¢

A Model of Parental larticipation in the Pupil Planning Process. - Mental Rctarda-ion,
v1l5S n3 ppl7-20 Jun 77 .

4

Parents and Educators: Natural Allies. Phi Delta Kappun, v59 n4 pp242-43 Dec 77

e

Teachers, Parcqts, and Readiny Instruction: A Learning All;ance. Reading Horizons,
v18 n2 pp99-104 Win 78 . -
. ¥
O

Parent Involvement in Schools: Thrust for Ehucation}Lcadershig] vé n3 pp6-8 Jan 77 °
A Parerk's View - ' . o

“

Parental Involvement.in Play Therapy. Canadiaﬁ’Counseior, v10 nd ppleG-68 Jul 76

203 -




txhibit B-5 ({page 10 of 18)

Reinforce That tlome-Schiool Link. Instructor, v86 n2 ppll2-19 oct 76

L} '
.

Parent Involvement: Motivation vs. Alienation. Day Care and Eézly Education,
vd n2 ppl9-20 Nov/Dec 76 . v

o v « o

Parent Involvement in Day Care: 1Its Impact on Staff and Classroom Environments.
Child Welfare, v56 nl pp749-6Q Jan 77 T

Teachers and Parents Together. Today's Education, v65 n3 pp74-72 Sep/Oct 76

™

School/CommuniFy Involvemenut at the Sccondary Level. Thrust for Education
Leadership, v6 n3 ppld-16 Jan 77 7 _ : e

L]

Parent Involvement.in the Classroom: Good Grief! Thrust for Education Leadership,
v6 n3 pp? Jan 77

’ Opeh Doors to Parent Involvement. Journal of Educationa. Communication, v2 n2

Pp28-29 .Win_ 177

Parent Participation in the Pre-School. Educational Studies, v3 nl po8l-85 Mar 77

+ 'The Home-School Partnership Model for Follow Through. Theory Into Practice, vl16

nl pp35-40 Feb 77

Survivai,Talk>Eor Educators---Parent Involvement. Journal of Tecacher Education,
v27 n2 pplé7-68 Sum 76 '

Parent Participation in Pre-School kducation. British Journal of Educational Psy-
choloyy,; vd46 pt. 1 pp3l-39 Feb 76

Parent Involvement: Can It Succced? Educational Comment, 1976 pp5-16

Community Involvement: Training Parents as Tutors in a Junior High. School
" Counsclor, v23°n5 ppi53-56 May 76 '

Family Involvement in Career Education in Early Childhood. Educational Comment,
1976 pp53-62

Five Ways cto Strengthen’the Scho 'Commugyty'Relationship. Clearinghouse, v1533
n4 ppl94-195. , 204, 15’5 - - -
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* parent Power: A Plus For Education. kEducational Leadership, v34.nl 9924-25 Oct 76

1
Y

Péreﬁt power. Journal of Current Social Issues, vl3 n3 pplO=1S. Sum 76

Moms Are a Must. Lois Willi;. American Education, vé Apr 70 pp24-29

Volunteer Parent Groups in Special Education. R.G. Herron. Thrust For Education
Leadership May 73 ppll-15 : '

Parents and Professionals: A Parcnership‘in Special Education. Exceptional
Children, v41 pp551-56 May 75 Feldman, M.A. and others ,

Adapcivc Model for Individualizing Young Children's Learning in School and at
Home. Elementary School Journal, v76 Mar 76 pp373-80 Lehane, S; Goldman, R.

Moee Viable Home=School Pnrtneféhip. Thclﬁducncion Digcst.‘vao Apt 75 ppl0-13
Bell, T.H. | .

Lenrﬁing Packages For Parent Invelvement.: Educational Technology, vié4 July 74
pp55-56 lofmeister, H.; Reavis, H.K.

Parent Involvement in Six Easy Lessons. Homenidm. vl0 Feb 79 pp2l Kachur.vJ.

Prime Time For Communication: Pavrent Participation T.V. Workshop Project.
Educational Leadership, v37 Nov 79 ppl71-73 Wilhelms, F.T. ‘

<

. Schools and Communities: A Look Forward. Harvard Educational Review, v39 (1969)
pp22l=52 Green, Thomas ~ — ,

Some PérSpeccives on the Family as Educator. Teacher's College Record, v76(Dec74)
ppl75-217 Leichter, Hope Jenson .

-

"Closir look: A Parent Information Service. Exceptional Chifdrcn, v4l (May 75)
pp327-30 Dean, D.

‘.
v

How To Eynluacé Residential Schools. Excepcionalvparent, vl (ﬁay/Jun 73) pp43-46
Klein, S§.D. ’ : : o

‘'Facilitating Educational Progress-by lmproving Parent Conferences. Focus On

Exceptional Children, v4 (bec .72) ppl-10 Kroth, R. 18‘ 205
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Parent Conferences: How To Survive and Thrive. Instructor, Nov. 78 op8-14(?)

* °

Parent-Teacher Confererces. Today's Education, v64(Jan/Feb 75) pp67-69 -

.Facilitating Parent-Teather Conferences. ‘The School Counselor v22(mar. 75) pp243-49

C

The Parent "C" Group. Personnel and Guidance Journal, v52 (Dec. 73) pp252-56

<

Three-Way Conferenciqg. Teacher, v93(Dec 75) pp40-42

* \
Conference or Conafrontation? Instructor, v54(Qct 74) pp76 . ’
Send-Home Sheat. Instructor, v87{Nov 77) ppli79 .

Lasing the Stress of Parent~Tcacher Conference. Today's kducation, v65(Sep/Oct 76)

* The Parant-Tcacher Confercnce: Trauma or Teamwork? Phi Delta Kapganz v52(Mar 78)
* pp471-72 : : ‘ .

) 4
¢ N . a

o

Dimensions Beyond Words: Successful Parent Conferences. English Journal;(Nov 75)
pr63=-65 . - : : . _ .

L

No Commen Ground. Times Education Supplement, v27(May 77) pplé

Citizen Advisory Committee. Theory Into Prdctice, v1é nl ppl2-16
Mainstreaming Parents of the llandicapped. Teacher, v95 n2 1977 ' pp90-91

Community Involvement Activities: Research Into Action. Theory Into Practice,
vlé nl pp29-34 4 o ; ’ '

o

. <@
: A Parent Education Group in Learning Disabilitie§. Journal of Learning Disabilities,
?oe v 1976 v3 nl ppl6-20 ’ ' . .

»

Parents As Change Agents For-Their Children: A Noview. gournal of Comﬁuni;y
Psychology, 1976 v4 ppl03-133 206 ’ .

Q > ) n e




Exhibit B-5 (page 13 of 18)

The Management of Advisory'Committecs: An Assignment for The 70%. Public
Administration Review/ ¥22 n4 pp334-342 e e -

L) . . g .
School-Communiity Councils.  The Community School and Its Administration vli né
-Feb 19723 ' ' '

S
v

. The Citizen Component of Polity Evaluation. Policy Studies Journal, v2 n2 pp92-
97 Win 73 o .

The Emeréﬁng Third Force in Education. Inecuality In Fducation, n 15 Nov 73
pp5-12(entire issue deals with citizen participation) - ©

The Eiéventh'Annual Gallup Poll of the.Public's Attitn&es Toward the Public )
Schoals. Phi Delta Kappan, Sept. 1979. A6l nl pp33-45

% »n

Schogl Community Development:Kankakee Style. 1Illinois Journal of ‘Education,
v64 nd4 (Fourth Quarter 1973-74) pp9-ll :

Commuhity Participation in Decisicn-Making. Educational liorizons, vSi'nl(Eal
& pplo-13J '

. N

School-Commuhity Relations. RsD Perspectives, (Spring 79) ppd=-6

4

School-Community Conflict in a Large Urban School. NAdministrator's Notebook
7 w1% n9 (may 1971) B ’ -

[BRERY

-

"Planned” is Key Word in Community -Involvement. Ohio School Beards Association’
Journal, v16 nl0 ©Qct 72 ppl9=-20 :

The Future of Scheols and Families: Three Scenarios and a Recommendation. Phi
Delta Kappan, v59 n7 ppd43-446 March 1978 )

4

’
-

o . . 4
Volunteering is In. “American Education, vl4_n3 pp6-11 Apr 1978

A o

C ey

A Practical Guide to Parent-Teacher-Conferences.. Clearinchouse, December 1373.
Jppl77-178 o | ) R )

-

"
b4 . -

. \ - .
An Accoungability Chrcalist for Parents and Teachers. Social Rducatien, Nov/Dec 78
Pp6457646. . g

: 207
b‘ . . ’ 3 roen N - ) ¢ St . J,
avag,lak?le through f..hc office of sPI(state ot Wash.ngtig ‘ 188
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- Exhibit B-5 (page 14 of 18)
BOOKS AND BOOKLETS

School, Family -and Neighborhooa: The Theory and Practice of School-Community

Relations. Eugene Litwak and Henry J. Meyer 1974 Columbia University Press

llelping the Scverely landicapped Child: ‘A Guide For PMarents and Teachers. Phyllis
B. Doyle, and others. New York Thomas Y. Crowell 1979 : :

Parents Unite! The Complete Guide For Shaking Up Your Children's School. Phillip
and ‘Susan Jones New York Wyden Books 1976

School-Community Interaction. Richard W. Saxe McCutchen Pub. Corp.’ Berkeley.

1975. » © S ‘ ) ‘ .

" World's Apartf Relationships Between Families and Schools. Sara Lawrence Lightfoot

Basic Books Inc. New York 1975

¢

Parent Power: A Candid Handbook for Dealing With Your Child's School. Marcin
Buskin New York Walker 1975 '

The Third Side of the Desk: How Parents Can Change the\Schools. Hannah S. Hess
Scribner New York 1973 o

The Open Partnership: Equality in Running the Schools. Charlotte Ryan McGraw-Hill

1976

Batween Parent and School. Murray Kappelman M.D. and Paul Ackerman PhD. Dial

* for Supervision and Curriculum Development (Virginia)

Press New York 1977 . . . .

v

K

Getting Schools Involved With Parents. Roger L. Kroth and Geraldine T. Scholl
Published by the Council For Exceptional Chlldren(Vlrglnia) 1978

7 j - \J

Partners: Parents and Schools. Ronald S. BranJ} ed, publlshed by Th ;Assoczatlon

b4

o

Special Repoft on Pa;cnt.InvolQomenr. National Advisory Committee on the Eduéation
of'D}sipvancaged Children ™Washington, D:C. .

9

Special Repcrt on Parent Involvement. Pub. by The National Advisory Council on

the Education of Disadvantaged Children. Wash. D.C.
s\ 208 -
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Exhibit B-5 (page 15 of 18)

| Parenting. KRevin J. Swick and R. Eleanor Duff. NEA bqblicatlon 1979

Communicating in Confcrences: Parent, Teacher, Student Intefaction. Paul R.
Friedman ERIC Clearinghouse 1980 : ‘ , /’

Journal Articles For Concerned Educators Title: Citizen's Advisory Committees.
Contact Colorado Educational Board of Cooperative Services Informationm Retrieval
Center

ERIC Materials For Concerncd Educators. Title: Parent Participation in Educatiom
for Disadvantaged Children. contact same as above

il

«

How to éhange Your School. J. Lloyd Trump and WLlliaé Georgiades. Nact'l Associatlon
of Secondary Sch8ol Principals 1978

&

"

Parent Information Booklet: Traffie Safety Education. . Ceatral Wash. University
1977. (a guide for parents and teachers is also available) ' '

Elementary and Sccondary Education Act: Questions and Answers. Title I. U.S. Dept.
of H.E.W. Dept. of Education v ’

Title I: An Opportunity for Growth. A handbook designed :O‘ih:rdduce. inform, and

instruct parents about Title 1. S.P.I. 1979

Systematic Training For Effective Parenting: DParent's Handbook. Dinkmeyer, Don:
McKay, Gary D. American Guidance Service Inc. 1976 (5 cassette tapes included)

Parents: Active Partners in Education. Mary Lou Saylor NEA Wash. D.C. 1971

i/
¢ /

Parents Are Teachers: A Child bmnagément Program. W.C. Beckerv Research Presé'
1971 Champaign, Illinois

’

Overcoming Barriers to School Council Effectiveness. Stanton Institute for Raspon-,

N
L
i~

sive Education 1979 . 1

o

' ‘The Qpen Partnership: Equality in Running the Schools. McGraw-Hill Charlotte

Ryan _197&

Parent Power: . A Candid Handbook for Dealing With Your Child's School. Walker

1975 Martin Buskin author K
. 209
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’ . Exhibit B~5 (page 16 of 18)

Parent Involvement in the Schools.. John- G. éerklay NEA 1975

Parenting in a Multicultural Society. Longman Log(pub) New York 1980 Fantini
and Cardevas authors <

~

‘Parent Involvement in the Home, School, Community. Merrill 1978 George S.
Morrison : ' '

©

Parents and Teachers: A Resource Book for Home, School, and Community Relations.
Wadsworth 1979 Doreen J. Kroft '

a

Parent Conferences in the Schools: Procedures for Building Effective Partnerships.
Allyn 1978 Scguart Losen and Bert Diamet _ -

Education and Society. New York the Free Press 1956 Emily Durkheim

Inequality: A Reassessment - of the Effect of Family ou Schooling in America.
New York Basic Books 1572

The Teacher and the Parent. New York A.S. Barnes and Co. 1969 Charles Northend

Procedural Safeguards: P.L. 94-142: A Guide for Schools and Parents. Reston,
Virginia Council for Exceptional Children 1977 (multimedia package)

The Retnrdéd Child: Ans&ers to Questions Parents Ask. Western Psychological Services
Los Angeles 971 A.A. Attwell and D.A. Clabby

5

' Education For The People: A Resource Book For School-Community Decision-Making
Education Resources Center, San Mateo County, Calif. 1971

—~
Institute For Responsive Fducatian. 'Tognther: Schools and Communities. Massa-
chusetts Advisory Council oun. Education, Boston, August, 1975
N,
5 v
C;tizcn Participation in' Education: Annotated Bibliography. 1Institutoe For Respon--
? sive Education, New Haven, Connecticut, 1973 Don Davies, author
; .
National Congress of Parents and Trachers: Proceedings. Chicago, 1964 (outdated?)
o .
. - . k‘)}
| x Community . Power and Education. Education For An Open Society, Association for
fEI{I(i “ Supervision and Curriculum Development, Washington, D.C. 1974 210
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-
* B >
q

Psychotherapeutic Agents: New Roles for Non-Professionals, Parents, and Teachers.

" New York Holt, Rinehart, and Winston - 1969 B.G. Guerney Jr. Editor

Communicating With Parents of Exceptional Childrep: Improving Parent-Teacher

Relationships. Denver,CQLGrado LOVE 1975 R. Kroth

Working With Families of Secondary-AQe Students. Reston, Virginia: The Council

For Exceptional Children. R. Kroth - 1977

Parent Ccnferences as a T=ach1nq Stritegy. Denver, Colorado. LOVE 1975 R. Kroth
and R. Simpson ’ ’ .

L
.

Managing Behawior: . A Pazent)lnvolvement Frogram. Torrance, Calif, B.L. Winch and
associates, 1974(also distributed by Research Press, Champaign. Ill.) R.L. McDowell

Alternatives to Litigation: The Necessity for Parent Consu’ *atlon. Lansing, MI.
Michigan Department of Educatlon, 1977 N :

Parcitts-Children-Teachers: Conmunication. Assoc¢. For Childhood Education Inter-
national, Wash. D.C. A.C.E.I 1969

Parent-Teacher Relation. ship. London, Evan Bros. 1973 G. Jond

2

Discovering Your Traching Self. R.L. Curwin. and B.S. Furhmann. Englewood Cliffs,
N.J. Prentice~Hall, 1975

i

7‘Elementar1 Tecacher's Guide to Working WLgh Parents. . H. Heffernan and V. Todd.

West Nyack, N.Y. Parker 1969 S .

WOrklng With Parents. Natlcnal Schhol Public Relations Association. wWash, D.C.
NSPRA, 1968 | | ' .

‘Conferencc Time for Teachers and Parcnts. Wash. D.C NSPRA, 1970

Tecﬂnicues for Handling Problem Parents. Englewood Cliffs. N.J. Prgn;ice-ﬂail 1966°

Race and politics in School- Lommun;;y Rclatlons Allan Ornstein. Pagific Palisades,
Ca. Goodyear Publishers, 1974

211
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Lvaluating Parunt Involvement. 1ssuc Paper number 1, Center for the Study of

Parent Involvement, 2554 Etng Street, Berkeley, Ca. 94704, January 1974

"Eight iungs on the Ladder of Citizen Participation" -in Citizen Participation:

Effocting Community Change. Edited by Edgar S. Cahn and Barry M. Passett,-New Yotk;
1971 Article by Sherry R. Arnstein ’

Citizen Action in Education vl nl(Winter 74) 1."Searching for a Thizd Force:

.Can We Put the Public Back Into Public Education?f . -

‘Handbook For Parents: Make the Public Schools Work For You. .Milwaukee; Freedom

Through Equality Inc. 1972

L]
Better School-Community Relations. Institute fox Development of Educational
Activities. Dayton, Ohio, 1973 '

A Program to Study and Assist the Process of Citizen Participation in Educational

Decision-Making. (Brochure). Institute for Responsive Education. New Haven,
Conn. n.d. ' )

2

llow to Change the Schools: A Parent's Action Handbook on llow To Fight The System.
Ellen Lurie. Random House, New York. 1970 . : C

¢
i 0

Planning Parent-Implemented Programs. New Jersey State Department of Education.
Trenton, n.d. : :

4
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6o Parent—Teacher Conferences, Home Visits,’and Informational
Notices Sent Home with Children

Many states encourage the developmenﬁ‘bf a personal relationship
between the child's teacher and parents. To foster this, several states
submitted materials suggesting that teachers frequently send home notes to
a student's parents informing the parents ‘of the child's progress, '
upcoming events and activities, etc. To the extent possible visits to the
home made by the teacher are also encouraged. "Mississippl has-developed a
booklet entitled Active Parent Involvemert which provides some specific
suggestions regarding parent—teacher conferences. There are suggestions
for teachers and parents as well as a parent-evaluation form. The:

"Maryland Title I Handbook also contains a section on "Parent Involvement
in Parent-Teacher Conferences.” The two examples which follow this
section are: -

o~

: . ' Page

a. Parent/Teacher Conference Techniques, _
MLSSLSSIPPL  « o o o o o o o o o o o o o o o oo 215

b. Parent Involvemeat in Parent-Teacher ‘
Confel‘ences,“Maryland ,® e e e o o' o o o e o ‘o o ‘221 B
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. |  Exhibit B-6a. MissjsSfppi Parent Involvement Material (page 1 of S) - o .

»"Nbrking Together
1.

3

10.

‘what effect your remarks will have.

. possession.

~ the partnership feeling.

~ being critical.

. - When you offer suggestions to the parent, it's often wise to. .

 Find out how the Paréntithiﬁksiaﬁd feels about his child. This

‘way, accept it but direct the conversation to other possible

o e 3T~ Keepyour cyes—open for-pessible-signs -of-emotion:- -eXpressions. . o wiem

- face and the parents' faces so each of you can sense the
" emotional tone. . : :

-

Y

PARENT/TEACHER CONFERENCE TEGINIQUES . |
| _FOR TEACHERS < . .

Hear criticism fully and gét suggestions. Avoid arguments and
when it is desirable to change a point of view, do it diplo-
matically. ’ L

Try to put‘yourself'ih the place of the parent ahd imagine
Be truthful, but remember
that you are talking to a parent about his most precious

Don't let your desk be a barricade between you. - Use two or
three chairs grouped together. The individual tonference is
a partnership, so don't let the presence of a desk "break up" -

Don't get bogged down in generalities. ''Johnny is doing all
right...there are no problems...nice to have met you.'" -This

is nice for parents to hear but most of them would just a

soon get it in anoteor letter. : .

It is usually possible to evaluate a pupil's progress without
Instead of '"John is constantly annoying the
other pupils,' you might say '"John seems unhappy in his relations

with others.'" But be certain to be articulate about what you

are trying to explain.. ) ' ) _ .

offer alternatives so that the parents may decide which to use.
Most parents don't really want advige; they want support. But
if they can be led to making their pwn-decisions, the advice
will more likely be accepted. : '

is important, because you can better understand Laurie's behavior .
if you know her mother's and father's attitudes. ’

If a parént. tells you why he thinks his child is. acting a certain
causes. He may be acting that way for a number of reasons.

If a parent suggests a plan of action, accept it if at all
possible, but leave no doubt as to the proper roles of the .
teacher and parents in conducting the.business of the classroom.

Avoid any tinge of an‘afgumenf.-.

gestures, changes in voice. Sit so the 'light falls on both your
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12,

13.

14,

‘v

AN01d1ng Problems
1s.

16'

19'

20.

- bring it up.

You ‘may °et an unflatterlng -earful about "that" former teacher

, only good of that tecacher, and of other teachezs and schools,

- conversation. Don' t compare brothers and sisters,

. Don't suggest home activities that are really the respons1b111ty

If you think it's necessary, assure the parent that your pro-
fession requires you to keep all information about pup11s and

‘ parents confidential.

Don't takeit for granted that parerts want your | Help Many

of them will come for the first time only because chey feel

they should. If you give them the impression that you th1nk
they need help)ouratt1tude may be taken for criticism.  Let.
thexr suggesions come out in the course of the d1scuss1on.

If you have no suggest1ons for 1mprov1ng a bad tra1t don't

a

Don't send the parent away loaded down with countless Jggest1ons.~
Concentrate on one or two things on which you can work together

to help the child. Similarly, don't confuse the parent by

trying to show every piece of "work hi's voungster has done in

the past months. what vou don't show in the conference, ‘the -
parents can talk over at home. _ :

Eddie had In such a situation, be sure your attitude reflects
too

Similarly, donit let comments about other children enter the

of the school.

When you must say "no", take a lcng time to say it, and say it
softly. .

Don't ask prying questions about extremely personal matters.

21,

22,

24,

"slight frown at a parent's comment may embarrass him. Especially
' avoid surprise or d1sapprova1

Be on your guard for your own.- facial expresslons A wince or

It is a mistake for you to try to tackle serious psycholog1cal
troubles of children. Refer them to the consult1ng psychologist.

Don't-show the parents only -the-poorest-or- best ‘work. Show the
whole range. If possible, show how the work has improved.or .
changed. ‘ : .

Don't usegedUcatlonal "double talk". Nords like "1mmature;"
""aggressive," "maladjusted,” and "retarded” may have different
mean1ngs for the parent. K . B

Lt e ¢t L L L 3 S5 S M L e 8.5 o s i maaand

25.

cPub11shed by the Natlonal School Pub11c Relat1ons Association

Prov1de paper and penc11 for parents to use in tak1ng notes 1f
, theéy want to. 1
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QUESTIONS FOR PARENTS TO CONSIDER
e ABOUT PARENT/TEACHER CONFERENCES ' _ -

Preparation

1.

2
3
4.

5
6

Questions To Consider Asmng

1.

2
3.
4

o

16.
17.

U o S e G e ]

How often does my child’s school s»hedule parent/teacher conferences7 When? What
is the limit for each conference? _ } 9

Do | feel comfortable requesting additional conferences?_

¢ Does myv'éhild's teacher notify me immediately if there is a problem in school?

-Have | asked my child if there is anything he or she wants me to discuss with the teacher?

Have | made a list of QUc.StIOﬂS I want to ask? S

Have | reviewed my child’s work to get some idea of what is be.ng done in school?

Is my child doing as well as he or she should in school? ' .
Is my child workmg up to his or her ability?
Is my child performing at, above, or below gradn level in reading and mathematics? s

Do you group children for réading and math? if so, v, Jhat group is ray child in? How are
children selccted for each group?

What are my child’s str mgtm and \ezlinesses in major cubject arecs?

. Wlnt tasts will my child take this year? WWhat is the purizese of the tests? How Wl“ the

ests be uezd?

~Does my child nesd special help in an ?"sub'e':t? Is such help availeble?
S My D P y cubj

What will iy ch’ld be learning this year in mzth? 'Ineading?
Is thcre an mdmduah’ed educatloml plan for my. chlld7

How can | participate m dev-,uopmq Lhe indi vuduvh..ccl plan? How can | surport my ch:ld s’
mstructlon 1 plan at horne?

Are there regular homework assignments?

What schedule doés my chuld have during the school day?
Does my child get along with other children?

Does my child respect the rights and property of others?

Does my child show any behavior, such as squmtmg, bemc txred or |rr|table that may be
signs of a medical or emotional. proolem7

What are the discipline procedures in the classroom? .
Are there any discipline problems with my child?
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b

Reviewing the Conference o .

1.  Did the teacher listen to my comments? Was he or she unhurried and friendly?

2. Wereali my questions answered7 . ' , ’ v
) 3. Dld the teacher seem mterested in my chxld and famnhar wnh his or her work? °

4, Dld the teacher seek my hclp in identifying the needs of n*y child or overcommg

weaknesses?

5. Did | praise my child in'some way7

6. Did the teacher and | agree on specxfxc ways 10 help my child?

7. Do | understan‘d what | can do at home to heip?

‘8. Dol need to scheaule another corfference? .

" Distributed by Title I, LSEA - | .
Mississippi Department of Education’ :

°

v
.

\d
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—— I can easily use with my child.

ST R e T e

-

. Exhibit B-6a. (page 5 of 5) .
PARENT EVALUATION FORM

PARENT/TEACHER CONFERENCE

Date

Dear Parent: N

‘In order to determine how much information you received and how useful the
_conference was, it is necessary to have some written feedback from you.
Please circle the response that indicates your feeling about each item.

It is not necessary for you to sign the feedback form. After completing
the form, please leave it ‘with thé principal. Thank you.

@

1. I was allowed to discuss' the matters
" which concerned me most about my
child's education.

2. My questions were answered to my
satisfaction. S

3. I felt at ease during the conference.

4. The teacher(s) was courteous and
treated me with respect,

5. I received a plan from the teacher(s)
of things 1 can do to maintain or
improve my child's education.

6. I think the plan is soﬁéthing'that

7. 1 feel more positively about my
child and his/her education.

8. The conference was.a positive
experience.
9% -TI-plan—to come to school again on
: the next conference day.

10. - Comments . ‘ o o

Y'S  NO ' NO RESPONSE

Y] . . - S
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Parent Involvement in Parent-Teacher Conferences

Parent-teacher conferences are a wonderful means of en-
couraglng parents to become more deeply involved in their
child's education. Since both parents and teachers strive to
attain the best possible education for children, it is mutu-
ally beneficial to discuss the ideas which help accomplish
that goal. Conferencing reinforces the child's feelings that
h1s/?er teachers and parents are teamed together for hls/her
benefit

There are usually several opportun1t1es each school 'year
-for parents and teachers to.confer. The first is most often
a group conference, which is a time for answers to genera7
. questions about the school's objectives, standards, currig ulum,
_program,- and system of evaluation. The individual conference,
-an ideal supplement to and clarification of the usual written
report, is a time for parents and teachers to share their
.understandlngs of the ch11d and the progress he/she is making.
The result is cooperative' planning for an 1nd1v1dua112at1on of
the . chlld's education. ,

Being prepared for the conference will produce better re-

sults for you, your child, and his/her teachers. The following -

suggestions might assist as you anticipate conference time:

1. Decide what questions. you are going to ask the teacher.
\C Some suggested questions include:

\ a. -What goals or objectives do you have for my child
’ to guide his learning? ,

b. Is my. child doing as well as he/she should in
schooltsk Is he/she worklng to his/her ab111ty’

c. What is ab111ty group1ng’ What group is my child
ln? e C ol '

d. What kinds of books is he/she uslng’ May I see
samples? . '

e. May I see some of hls/her work’
f. Does he/she get along well w1th other children?

g. Have you observed any special 1nterests, abilities,
or aptitudes which my child may have?

‘h. . Does he/she follow the behavior standards of the
* classroom? Does he/she respect the rlghts and
property of others?
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Exhibit B-6b. (page 2 of 6) _ J |
i. How is he/she progressing in each of his/her
individual subjects?

~ j. What use do you make of standardized tests? .

k. How can we help at home? What role should we
'play in relation to homework?

Discuss the conference with your wife, husband, and :
child. ‘Let each member contribute ideas for questions .-
and discussions. If possible, both parents should try
to attend the conference. o :

~Determine what you should tell the teacher to give him

a better perspective and understanding of your child,
The more the teacher knows about your child, the more
éasily he can construct a program to help the c¢..ild
achieve his/her potential. Some questions the teacher

'might ;sk in¢iude: - -

a. What does the child say at home about school?
~What does he/she like? What doesn't he/she like? .

b. What do you see as the child's stfengths'and .
assets? What do you see as his/her weaknesses?

c. To what kind of discipline does he/she respond?
d. What does he/she en&oy doing most often at home
in his/her leisure time? ' .

L4
1

c. llow is his/her general health? Are thereyhny
problems the school should be aware of? .

(. What arc the child's responsibilities at home?

Be on time for the conference and stick to the subject
most important—your child's educational process., If "~
the time schedule for you is not convenient, plan with.
the teacher for an alternative time—before school or
a phone conference, if necessary. ‘ S

Try to arrange for a babysitter for your children who
might disturb you or the teacher during the conference.

,Arrange to share babysitting time with a neighbor.

"Suggest that your PTA provide babysitting at the school.

‘Ask the schdol to provide aﬁ interpreter (ESOL'teacher,
pcrhaps) if it would help you benefit more from the
conference. ' . ' ' :




Exhibit B-6b. (page 3’ of 6)
Follow up the conference by discussing it with your child.

Talk about his/her strong points as well as things which need
improving. Try to use the suggestions which .came 'out of the
conference discussion. 'Keep in touch with the teacher if
problems or needs arise after the formal conference time has
passed. Maintain the two-way communication which fosters the
basis for 'improved education of your child. L.

»
’
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Exhibit B-6b. (page 4 of 6} .
PARENT-TEACHER CONFERENCE FORM

[

[y

Student!s Name

School _ . _____ Grade
Teacher ) - ; Date
" Student strengths obse;fed by .téacher: | : S

{ . .
-Student strengtls observed at home by parent:

13

Student nceds observed by teacher:
u

-~

Student needs observed at hpome by parenc:

Suggestions: - T

"Home setting:

School setting:

224 -
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Exhibit B-6b. (page 5 of 6) . .
o PRE-CONFERENCE

WHAT TO DO BEFORE,THE CONFERENCE ‘ °

~—

"INFORMATION I WILL SUPPLY THE TEACHER ABOUT MY CHILD

1. My child has some concerns about school. (Example:
: "The teacher doesn't Iike me." :

2. My husband and i are having trouble understanding
some of our child's homew-rk. (Example: What does
place value mean?) ’

3. My child has sb;:)heaith problems. (Example: He
- has asthma.) - . ' :

4. My child has come emotiohal_problems. ( xémple:‘ She
is a nervous child.). .

w5, My'éhild"s homework plan. CExamplé;‘ He'does his
homework in his room. ‘She does her homework with
the TV on.)

6. My child has special interests and abilities. (Ex-
ample: Mary draws well.) .

7. My child has responsibilities and follows rules. at
home. (Example: He takes out the trash.)

. -+
8. The type of discipline that works best with my child.
(Cxample: He is not allowqéiﬁf)do something he likes.).

9. Concerns or compliments that we have.

-~
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Exhibit B-6b. (page 6 of 6)
' CONFERENCE

WHAT - TO DO DURING THE'CONFERENCE

QUESTIONS TO ASK

1,

(9,]

" Why is my child in Title I?

a. What does Title I mean?

How is my child doing in readingé

a. Wﬁat level is'my child reading on?
How is my child doing in Spelling?

a. What level is my child working on

How is my child doing in math?

a. What level is my child working on?

Is my child receiving any extra help, such as
reading lab or math lab? .

What social skills does my child have?

~a. Does my child get along with his classmates?

" If not, wha; seems to be the problem?

b. Does my child participate in group activities
or does he/she prefer to be alone? -

c. Does, my child shoﬁ any leade}ship qualities?

d. Are there any discipline problemsSWi;h my child?
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Appendix A '
Sources of Information on Exemplary Materials

The following are addresses of state Chapter 1 offices that readers
can use to obtain more information regarding the materials presented in
this modhle. : .

o

Coordinator, Comp. Programs Chapterﬂl Coordinator
Alabama State Dept. of Education ~ Montana Office of Pub. Instruction
State Office Bldg., Rm. 416 - State Capitol, Room 106

- Montgomery, AL 36130 N ~ Helena, MT 59601

Coordinator, Chaptef 1 ) Director, Chapter 1

- Alaska State Dept. of Education’ ‘New Hampshire Dept. of Education
State Office Building, Pouch F “64 North Main Street
Juneau, AK 9981% Concord, NH 03301

A A _ S U

- Asst. Supt. for Comp. Education -Director, Compensatory Education
California Dept.. of Education Dept. of Pub..Instruction
721 Capitol :Mall, 3rd Floor Education Building
Sacramento, 'CA 95814 _Raleigh, NC 27602
Supervisor, Chapter 1 Chapter 1 Coordinator
Colorado Dept. of Education Ohio State Dept. of Education
201 E. Colfax Street _ ' 933 High Street
Denver, CO 80203. Worthington, OH 43084

' . & .
Educational Consultant ‘ Director, Compensatory Eduqation
Connecticut Dept. of Education Oklahoma Dept. of Education
P.0. Box 2219 250C North Lincoln
Hartford, CT 06115 ' , Oklahoma City, OK 73915
Director, Comp. Education , Coordinator;'Chapter 1 u
Georgia Dept. of Education Oregon Dept. of Education
State Office Building a 700 Pringle Parkway
Atlanta, GA 30334 . - Salem, OR 97310
Education Spec., Disadvaotaged . Chief,‘Comp. Education Prograﬁs
Hawaii State Dept. of Education Pennsylvania Dept. of Education
1270 Queen Emma St., Rm. 1002 333 Market Street
Honolulu, HI 96813 ¢ Harrisburg, PA 17108
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Director, Division of .
Compensatory Education

Kentucky State Dept. of Education

Frankfort, KY 40601

Chief, Chapter 1

Maryland Dept. of Education

200 W. Baltimore Street, 4th Flr.
Baltimore, MD 21201

Director, Chapter 1
Massachusetts Dept. of Education
31 'St. James Ave., Rm. 638
Boston, MA 02111

Coordinator, Chapter 1

Michigan State Dept. of Education
P.0. Box 30008

Lansing, MI 48909

Coordinator, Chapter 1

Mississippi Dept. of Education
P.0. Box 771

Jackson, MS 39042

Coordinator, Chapter 1
‘Missouri Dept. of Education
P.0. Box 480

Jefferson City, MO 65102

‘Div. of Elem. and Secondary Education

. Wisconsin Dept. of Pub. Instruction

: Madison, WI 53702

228

Chief Supervisor, Chapter 1
South Jarolina Dept. of Education
Rutlcdge State Office Bldg., #200
Columbia, SC 23?01

Codrdinator, Chapter 1

State Office Building #3
Pierre, SD 57501

Associate Director, Chapter 1
Virginia Dept. of Education

Box 6Q
Richmond, VA 23216

Chapter 1 Supervisor

Washington Dept. of Ed., Grants Mgmt.
Section, 0l1d Capitol Bldg. .

Olympia, WA 98504

Director, Compensatory Education .
West Virginia Dept. of Education
Capitol Complex, Bldg. 6, #252°
Charleston, WV 25304 ) ‘

Asst. Administrator, Chapter 1

125 S. Webster Street
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