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hhe

" What are Simulations/Gaming Exercises? . - ) i
‘ j

., Simulation games :are learning contexts in which the participant responds‘

; . T \‘a S

jwithin the 51mulatlon gaké/as if s/he were ‘operating in the actual system of K

/ i . .
/ 3 -

‘interaction being simulatgo. Irteraction is structured by rules and phy51cal
. i :
/ circumstancés. Resultant interaction ranges from the hlghly restrlcted : .

"

) part1c1pant behav1or .of a computer 51mulatlon game, through the less 1nh1b1ted‘r' T

o

behav1or of a board game to the flex1ble open-ended behav1or of role—playlng
simulation games which allow participant behavior more closely proximate to-
[ VO N N . ' N * - . ' 1 ’
v that in the acin interaction. Whatever the format,;interpersonal

]
ST 7 simulation games chmbine the competltlve aspects of gaming with the reallty F
replication of simulation to allow the part1c1pant a’ personal glimpse of how v
' 1t "fee¥s" to be in, the dynamlos of a real system of 1nterpersonal 1nteractlon. . -
Introductlon to_the Exercises :
. v o o . -

. Each of the school board’ exerclses explores a controver51al issue fac1ng

1

education leaders. The exercises follow a common format and have beeh
. ) L]
o &

designed to take approx1mately one hour to complete. Debrleflng of the

experience, following- the exerc1ses, allows an opportunlty to rev1ew and -

-~ - B o

‘summarize part1c1pant learn;ng outcomes t,A minimum of materials is requ1red
. o N
. e !

‘ (1) thls,fac1lltétor s guide, (2) individual part1c1pant Tole .sheets, and (3)

v ' . . ! ) . .
concluding fact sheets. Principal features ‘of the exercises are:.

. . . -
1. Rapld Involvement. Without complicated rules to observe first,
. ]

- part1c1pants become 1mmed1ately involved w1th the issues. Thls

' NWREL REP . 1 . ’ 5419X
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involvementvshifts_reSponsibility for the teaching/learning process
] ‘ .

to the learner and away from the facxlitator.

Immediate Application of New KnoWledg . These exercises prov1de

.

practice in the manipulation of' concepts. They afford the:

opportunity to make mistakes and, because these mistakes are often .
shared b; others, the fear of making them is gréatly reduced.

Comparisons with Others. "The exercises prov1de a rare oppcrtunity to

compare one's own responses with others. faced w1th ‘the same problem

-

at the same time and ‘under the same c1rcumstances. These comparisons

can reveal behavior which'may be avoided ar new approaches which

4
a

others may apply successfully.
I € . . N ) ) . ‘ ) .
Conseasus of Peers. The exergises do not need the authority of the

facilitator, to convey the messade. The opinions and consensus of

other participants provide a variety of explanations and at &the same
time substitute the experience and convictions bf peers for the

AU B ¢ -
authority of the person in charge. )

~

Leatning by Teaching. $ihce each'participant fwust grapple with a
b '
.gian "role," s/he must defend his/her point of view and explain

hiskher position. This forces the same carele thought process as a

teacher explainlng p01nts to a class. The 1nd1v1dual is therefore

learner anq teacher, receiving highly effective stimuli from the
. ”: i ) -
exchange of roles. L e

v

4

With these exerc1se4 the facilitator has a controlled situation in which s/he

can observe-the‘reséonses of participants——indivndually and collectively oL

~

Under theseﬁcircumstances participants have a relatively “safeh

e, Lo L v :
environment to explore the ramifications of a controgg;nfﬁlli%Fpe which

affects them not only cognitively, but affectively.as well. Here participants

- 54194
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' can expefiencevan integration of their.thoughts and feelings about the issue

" _dnder study, which encourages clarlty in approaching policy implications for
, _ : . : {fx
school bd&ard con51deratlon. ;

. R

Specific learning objectives of the exercises include: .

o

1. The participant will gain a better understanding of the controversial

] . &. i T
situation which the exeéc1se addresses.
The participant will gain a better understanding oﬁ'his/her own

. . -7 . . .. . Lt .
position regarding the contyoversial-situation which the exercise

addresses. . e ' ' | .
. o ,
The part1c1pant will galn a better understandlng of others! po51tlons

-
53

(“

respecting the controvers1al situation which the exerc1se addresses.»
The part1c1pant W1ll be able to statﬁposslble board actlons related

to the contr ers1al sltuatlon whlch ‘the exerc1se addresses,.
5. The part1c1pant w1ll be able to state key 1deas from which a board
B > /
statement could be formulated to address the controver51al issue
[ R \ﬁ‘a T -

4

before the’ board. i . . o o . ’

)

‘Role of the I"acilitator

[y

You will introduce to the‘partiCipants the "issce" and the general plan of
the hour. JGenerall¥ however, you w1ll stand aside whlle part1c1pants
. 1
~interact. Your role is "admlnlstratdr," keeplng track of tlme ‘and g1v1ng

~

instructions. You won't,'for e’ample, participate directly in the discussions

and decision making'whlle these are taklng place, but you will ass1st groups

to adhere to the time plan of the exerc1se. Later you will pull“together the

éXperience of the group 1n a woncludlng summary/debrlef, when you w1ll compare
the discussion of various groups and review them for the benefit of all. Inm

&

5419A°
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i . o . e . e,

v

i brlef, yoﬁ w1ll act as a catalyst and a, resource whlch the group will draw

upon. In th1s way you will ass1st each part1c1pant to derlve the max1mum
f
. benefit of participation. T S

= ' ' * v 4 & A

. Each complete exercise is administered in five basic segments:

\ ’

a7

1. You make a few brief introductory remarks, as suggested later in this‘

y

guide. (5 minutes) .. P ' .. bl
2. The participants role play a school board meeting in groups-of‘tive, }
’ . . - . . ' . A

\ . . .
dealing with the particular topic of the exercise. (15 minutes)

3. You conclude the role play and ask participants to -first share among

. '
. '
.

themSelved how they felt during ‘the role play, and then to bralnstorm

\
- - - . ¢

key 1deas, that they can agree upon, for . actlon about the topic
«  within thexr groups of five. (15 m1nut%s)

4. - You lead a cross~group d1scuss&on of major 1deas/actlons that m1ght

%

‘be taken. (lO minutes)

5. You conduct a bri. et ® onclud1ng d1scussron, deallng wrth substantlve

.) .
o~

questlons and compare the varlous suggested actlons arr1ved at by the
. - different groups.‘ Distribute concluding fagt sheets and review

- ' n
. . . LY

them. (15 minutes)

‘s, . »

" : ' . . Procedure ‘-

..

. It ig important that you become thqroughly familiar with each exertise you

run., Work it through with friends or“colleagues before attempting to_ -
facilitate a4group.‘lBe familiar enough'with the content to be able to answer

any questions that might arise.

NWREL REP. | : s . £4108
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Y. BEFORE THE PARTICIPANTS ARRIVE . . ,;

14

A, See that the room. is set up broper;y, The participants should .be Y
* able to sit five to a table. If‘ohly long'tables are available,
- : . . & ' " .

L ) @, .
one group of\flye can- sit a;ohhd-each end of a table-in a

'
RS

seimigircle.

B. ‘See that the following materials. are available: s

& . 1. . Pencils and paper for each participant..
. ‘Zg' A blackboard or flip chart for thé cqnclﬁding‘summary.‘

3. Role sheets and.cbncldding fact sheets “or each participant.
-y

DO NOT DISTRIBUTE THE ROLE SHEETS UNTIL THE END OF YOUR

E
v E

b

II.  AFTER THE PARTICIPANTS ARRIVE

A, Select the groups. Ideally, groups should consist of five members

each of whom do not work élosely together: Participants th work

\ together should be asked to change groups so that'potential v ; '

’

fnterpefsonal dynamics among colleagues,do not inhibit‘frée

a _ exploration_of'the issue.

. 7 . K
B. Under no circumstances should a superior and a subordinate be in
. ,'ky‘\ .

of . . o,
the same group. Organizational level differences in any one group

s -
© . .

should be avoided as much as possible to reduce peer pressure to

conform to an authotity's view. )

o ! o '

'III. AFTER THE GROUPS ARE SELECTED AND SEATED

A. Make your introductory remarks. Expiaiq.that the purpose of the

exercise is to become more aware of the particular issue and its

£
g

e implication “for school poliéy-—set\by the board of education.
.o ‘ T A
» . ‘('f <
NWREL REP . ' . 5 o ., 5419A
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¢

Outline the sequence .of events of the exercise (as explained avae
under "Role of the Eacilitator"). Indicate ‘that you w1ll keep time

‘ R .
) Eyooo I v
and lead general-wdiscussions. IR .

Giye the groups their general instructions:

&

1. vExplain that each participant will be given a role sheet which
represents the position that they will be asked to take during
the role'playw " Each person is to do the best 1ob with the

" .role they are given that they are able. There is no right or
o | B
, wrong "play" of the role. k , S v

-

'up there are usuaLly a few peopie who are

2. . Since in ever

somewha apprehens1ve when starting this, kind of exercxse, it
brthwhile to say’ a few words at the beginning to reassure

them. You could ‘remind them thﬁt the purpose here is to:

-

' 4
explore(fﬁ’\%ssue and gain new and useful ideas from one

, another about how they can be more effectiVe at home. It is

W M N e

’aksawﬁofthwhile to remind them that they will have an

o « N

.

opportunity to share their personal views insofar ‘as they N

‘differ from their "role play“ views during the group
. 'd Y .

brainstorm following the role play. ) Z

3. Distribute the role sheets, allow one minute for participants

-
N

+o read their roles, and instruct Ehe'school board'meetings to *
o LU
‘begin under the direction of each chairperson.

4 S ' .

—

A,

REP"

DURING THE ROLE PLAV S ' B L

Circuldte among the groups and give help f neoessary

1. You may wish to note some of the substantive questions that

arise during the role play for use during the concluding
. e “
6 R " 5419A
S 9/13/79
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P

discussion. However, yoc°should not angwer this type of : ‘
' question direCtly-—iet the group settle it by discussion. Let

. groups know, if necessary, that no deCision is requ1red during

-

Ehe role play.-

2. - More detailed quesEions,rshould they -arise, about the specific e

enVironment under which the topic is, under discussion are best
handled by pOinting out Ehat all groups are working with the

same material and that,partiCipantS:are bounded only by their

- e

imagination. ‘ . .
3. shoufa a given group have difficulty "getting into the topic”
. oo (unlikelf), you. might .point out that they think about people

they know "back home" who express similar views and let them

IR . go from there. The facilitator should not defend the poinmt of
Y s . v .
v “ view of the role play. If barticipants in a given group fail |,
N S~ . .
to "play," ask them to discuss their respective "roles" and

-

-see to what ektent they represent legitimate points of view in

. their own communities. ‘
- . 4

B, Keeb an eye'onithe time. After. 15 minutes conclude the rpole play.

and ask participants to shift from theirroles to themselves. Ask s
them. to select a recorder from their group and move into

brainstorming under direction of the chairperson. Ask participants

to begin by having them share their responses to the following

guestions amog-themselves:

1. Is the role you played similar to or different from the one

you would play at home? i ’ -

e Yo

2. Do you know anyéne in your home community who is "like" the

role you played in the’roie play?

NWREL REP . ' 7 . 5419A 3
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V. DURING THE JRAINSTORMING /

A, Set the stage for group bralnstormlgg,by 1nstruc£1ng particigants

i

to follow these general guldellnes whlch you llSt on newsprlnt or

]

rtbe blackboard: - .

1, .Cﬁibicism_is ruled out.

2. . Imaginatiou is yelcome. f
3. ‘Quantity is uanted.

- .

4. ~ Combination and improvement are sbught.

\

B.  Remind participants that they have two tasks: . .
1. To find key ideas about the nature of the topic that they can

agree upon, and

A, To determlne what actions they as"a school board might take .

-thlS juncture to effect;vely deal with the issue. R

. -

C. Let part1c1pants know the time constraints?

1.. About seven minutes for each task.

2. You will anno&nce time to move from key ideas to possible
actions. - ' . : J

D. As brainstorming proceeds: . \ 2 . ’ .

1. Note similar points being raised among the groups for later

discussion.
2. Answer only procedural rather than substantive questions that
. N . ) . . , A

- o .
. mightt arise.

VI. CROSS GROUP SHARING ,

A. Lead a cross group discussion: : .- v A
.. : %
- q N
. 1. Ask groups to select a spokesperson. . )
. »
NWREL REP . 8 o ' 5419A
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2. 'Beginvnoting on.new§print‘or the blackboard major ideas from
eachlgroup in seqqence.l Try, not to cut‘off any spekesperson,
 but note that time is limited‘and ask each to recite only hgg<
4 . . . ' .
information not‘previoufly mentioned.. '

3. During the discussion your judgment is critical. Only key

points should be made under two headings:

Key Ideas ' Possible. Board Actions

4. When major points have’ been elicited, note that the exercise
¢ . '
necessarily oversimplifies——but that it illustrates some

points that relate to board‘prerogatiye about the topic.

Vil. :CONCLUDING DISCUSSION o <

A,

Highlight controversial points from the two lists. If time

»

permits, allow some discussion of items that seem to have aroused
greatest interest or difference of opinion. In@icate‘your_view of
possible implications by asking some questio;s. For exampie:

1. - What insights or learnings have resulted“for*you about this

issue from the exercise? . C.

-

2.  Which of the possible actions that the poard might take=-as

Q .

"suggested during the exercise-~seem crucial to you?

3. Amoné thé key ideas suggested during the .exercise, which would

seem to have particular impact in.your local district if the

issue arose?

Distribute fact sheets. Discuss salient policy issues around the

topic. Answer questist. S e

\
~

Thank participants for their participation; answer specific

substantive gquestions.

’ 9 54193
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. CHATRPERSON;'

Iss:e; Bbok Bahning
2 . s

Situation K “ o E ’ .

— .

. £ . .
For several'yearé now Amityville has'mqiﬁtained a’progressive educational
policy that has embraced ‘expansion of curriculum topics and subjects of
study. Until recemtly, finances have’ beep no problem. But. @s Amityviller has .
grown~~by virtue of its proximity to Consumer City--so tqoanvé the range of
opinions reflected im the community. Different voices haveﬂbeen heard at the
PTA and strangers have attended boaqd meetings. Last week a placard 'was .
carried which said "Ban Obscene Material in the Schools" and your high school
librarian received an anonymous and threatening letter. Your supevintendent
investigated the situation and reports that all library books are selected and
approved by a district book committee.; He is uncertain which specific books
are in question. - . - e
/ . . 5. : ) R
Role Position

You h&ve chaired the school board for five yedrs and come from a long line of
Amityville residents. The superintendent has asked for a ruling from the K
board about where it stands respecting "censorship" in the schools. S/he asks
for board direction in a growing controversial area. You do not favor
‘censorship, but do believe that school policy must reflect local values. You
wish to steer the ‘board to an "informed" judgment, but wish the board 'to act
by consensus under’ your leadership. You will vote only to break a tie if it.
tomes to that. . )

NWREL REP 10 - : . 5419A
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-are in gquestion. ¢

>

BACK TO BASICS

’ rl 'S
L]
. Issue: Book Banning
Qf - » . , //, '
Situation ' : _ ‘ d/ >

. . . // >
For several years now Amltyville has malntalvéd a progressive educational
policy tbat has embraced egpanslon of currlculum topics and subjects of ¢ .
study. ' Until recently, finances have been no problem. But as Amityville has’
grown--by virtue of its prox1m1ty Lo Consumer Clty——so th bave the range of
opinions reflected in the communlty . Diffefent voices have been heard at the
PTA and strangers have attended board meetings. Last week a placard was
carried which ‘said "Ban Obscene Material in the Sdhools" and your high school
librarian received an dnonymous and threatening letter. Your superintendent
investigated the situation and reports that all library books are selected and
approved'by a district, book" cimm;ttee. He is uncertaln which spec1f1c books -

) * * *
&E -
oy : J N Y .
. .o AU .
v

Role Position - Vj@ T

/

You are a relative newcomer to Am1tyv1lle, but your strong v1ews onqlssues of
justice and morality led to a sweeplng v1ctory in last year's school board

celection. You believe that schools have taken over from family control -in

ways that our forefathers never intended. Your élection mandate, as you see
it, is to return some parts of the school program (e.g., moral, ethical,
values) to family control. That means less control by professiopal
ducators——espec1ally on controversial issues like this. You have read recent
literature documenting "smut" ingschool libraries elsewhere and if that is
true -in Amityville--which.you intend to find out—dyou will bethe first to

expose this sad situation, and right it!
i .

a

i
:
&
H

. . *

‘NWREL REP - g " 11 , 54192
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> : - CIVIL LIBERTARIAN

' o .Issue: 'Book Banning - : o

-

Situation . 7
e ~ ¥

For several years now Amityville has maintained a progressive educational
policy that has embraced expansion oﬁ'curriCulum topics and subjects of
study. Until receritly, finances have been no problem. But as Amityville -has
grown--by virtue of its proximity to Consumer City--so too have the. range of
opinions reflected .in the community. Different voices have been heard at -the
PTA and strangers have attended bpard meetings. Last-week a placard was
carried which said "Ban Obscene Material in the Schools" and your high school
librarian received an anonymous and threatening letter. Your super intendent .
investigated the sftuation and reports that all library books are selected and -
approved by a district book committee. He is uncertain which specific books

are ip~ question. )

TN

. [
“

~
IRy

Role Position

As something of a historian, you are very familiar with the ways in which
information or the. lack of it affect people's judgments. You remember the
McCarthy ‘era with horror and in yourpmild way have always championed the right
' for children to make their own decisfions. You have argued previously that it

is not th& role of the school to protect children from the world, but to show

them the world-rand let them come to. their own decisions. “You will

strenuously reSEst any move to ban books from the schodbl on First Amendment >
grounds--should the will of the board move in ‘that direction.

NWREL * REP o 12 14 5419A
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é NEW MEMBER

Issue: Book Banning

, . -
i L4

Situation

For several years now Amityville has maintained a progressive educational -
policy that has embraced- expan51on of currlculum topics and subjects of
study. Until recently, finances have been no "problem. But as Amityville has
grcwn——oy virtue of its proximity to Consumer City--so too have the range of
opinioné reflected in the community.- Differerit voices have been heard at the
PTA and strangers have attended -board meetings. Last week a placard was
carried which said "Ban, Obscene Material in the Schools" and your high school
librarian received amn. anonymous, and threatening letter. Your superintendent
alnvestlgated the situation and reports that all llbrafy books are selected and
approved by a di_trict book committee.. He is uncertaln whlch specific books
are in questlon. : '

¢

.  .
Role Position

You have*just been ‘9201nted to &he board to £ill a vacancy. Your previous
involvement with the AmltyullleﬂPTA made you a unanimous candidate among other -
board members. You'have yet to voice a strong stand on' any issue before the
board, preferrlng to "learn the ropes" as long as you can. To the extent that
you  can‘ influerice other board members, you would raise broad process .
concerns-~such as, "How have other school districts dealt with s.milar
issues?". Caution is your central concern and’ you will not be pushed into a

hasty decision.

NWREL REP L 13 " 54192
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LOCAL CONTROL

Issue: Book Banning
< < o
Situation
For several years  now Amiﬁyville has maintained a progressive educational
policy that hms embraced expansion of curriculum topics and subjects of =
- study. Until recently, finances have been no -problem. But as Amityville has.
grown--by virtue of its proximity to,Consumer“City——sovtoo‘have the range of
opinions reflected in the community. Different voices have been heard at the
PTA and strangers have.attended board meetings. Last week a placard.was
carried which®“said "Ban Obsceng Material in the Schools" and your high school
librarian received an anonymou!~and threatening letter. Your superintendent.
investigated ‘the situation and reports that all
- approved by a district book committee. He is uncertain which specific
are in question. o ‘ I

books

)

-

Role Position
Onze again an issue supports your central concern--local control. Foratoé’ k
long both state and federal governments have mandated that local districts
fall into line on every issue. Well, here is a situation where the people
legitimately should have their say. Though it is a matter of personal opinion
which books are appropriate to a school and its children,.that's hardly the .
issue-~the reaiéissue is who is to decide? You don't want courts telling the
board what it ¢dn or can't do--the bqa;dpwas,elected by the people to"make
decisions on their behalf. This is the perfect time to demonstrate that they
elected decision makers. You might wish to let your connection té& the "real"
people be known by suggesting that the board survey the community to find out
what "the people" really think. Also, you might let the other members know
that you are truly informed. Perhaps cite the August 1979 New York District
Court ruling supporting the "right" of the Island Trees School Board to ban
books from school libraries (eleven books, including two Pulitzgg Prize
winners) on the grounds that the board determined they were "vulgar,
anti-Christian, anti-Semitic or degraded women." '

. ) y f‘\\

14 l 8 5419A
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Some Thoug;ks“on Format for "Concluding Fact Sheets"

N . a
i

-

I feel “hat the "fact sheets" should summarize the lcursent'"state of the -

art" ‘about the particular issue under study. The following fprmat is merely

’ . ’

suggestiVe of the range of material that might be covered }n a "one—pager

which can be referred to (as outline if necessary) during the concluding

- » var
discussion and subSequently by partic1pants once fhey return home:

L
-

1. Recent court dec1sions effecting board role and function negarding

" a the topic (brief review and sumnary of salient points).

1Y

2. Duplications of the above for school board policy setting or réview

r .
if_an ex1sting policykis in place. " What must be covered by law, and .'
.board regponsibility in the particular instance. R

3. Some pOin s to consider with respect to-organized efforts in local
communities related to the particular topic——who s who, what ax they

£

grind and how (c.f. American Schogl Board Journal article on the
R A o

»

grabbers and how they "cofme into" a ommunity) . ' . _l yd

4, Process tips on how to reduce tension around the issue and how to

&

1nvolve citizens in the creative resolution of the issue locally.
e o , -:_‘:ﬂ
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