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ABSTRACT

, The middle school-program emerged against a backdrop
of criticism, awareness of changing educational necessities and
values, and new insights into the needs of the middle range of the
student population. The precocity ©f youth mixed with the
pseudo-sophistication of adulthood gives the middle school its reason
for existence-—the "transescent." The goal of the middle school is to

_be child-centered, so that time is allowed for growing up during the

students' years of change. Ideally, the English curriculum for the
transescent should provide the student with an activity-oriented,
skill-developmental course of study, It must allow for diversity of
interests and abilities, yet rely on the commonality of the .
adolescent experience. The middle school curriculum of the Baltimore
County (Maryland) Public Schoels reflects this concern for the

adodescent. Throughout all of the 5ixth grade units, for example,

_students are involved in improvisations, oral compesition, and other

experiences that provide them with opportunities to genkrate language
purposefully. The seventh grade units stress student involvement in
various language and literature related activities, while the eighth
grade course of study provides the student with literature
experiences. Many factors are invelved in an effective middle school
program, among them the develovment of a middle school "task force,"
departmental parallel scheduling, team teaching, middle school

teacher certification, small cld#sses, interdisciplinary articulation,

_ specialized report cards; and community regearch. (HQD)
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TITLE: ‘The Middle School:
-AUTHOR: Barbara D. Nazelrod

Its Inst

v,

The durpose of this study is to
through its beginnings as a junior h
the lezte.1800's to its present form.
philosophical, psychological, social

-for its existence. Concurrent wi
trend is information about the Engli
which has been utilized in-the middl

Finally, this paper anglyses th
middle grades in 3altimore County, U
It concludes with recommendations, fo
in the County's system yhich are nee

Engligh curriculum withip the total

Findings include a,Sell-planned

redrganization whose structure suits
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trace the middle school

igh school organization in
Included are the historical, |
and educational rationales

th research on this national

sh/Language Arts curriculum
e school. v .
e English curriculum of
aryland's public schools.
r necessary modifications
ded to best implement the
piddle school context.
and well-designed grade
its purpose. Likewise is
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an Znglish program desi
student. Baltimore Cou
energing, co-existing w
within this changing gr
lum for:the 6th, 7th, a

gned for the needs of the middle school
nty's middle school program 1s still

ith its junior high -school organization,
ade level strugture-is an English curricu-
nd 8th grades written wvith.an eye to the
Baltimore County's-

future trends in grade ,reorganization.

curriculun appears exemplary in being a "student-centered™
curriculum, containing objectives and activities geared toward
the transescent. « ' - B
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In today's world of education, a world simultaneously
charactqai;ed by oren-space, computerizéd 1earniﬁgi and
"pack to Lasics",',"e creation of the middle .school seems
to be an almost. haphazard development. ffend; su;h ég .
7

'senior high.school over-population and increasingly lower

enrollments in thrz slementary and junior high schools =
\ . P . b

seem to be logiczl undercurrents of its ‘existenc>. . School

alosings due to suzh shifts in student numbers also, appear ’
- I -~

to be sufficient reasons to create the m{ddle sechool. It

would offer a praculcal way to solve a very real problem.

-

While these may seem to be the reasons behind’ the inception

of the middle school, they could not be farther from touching

the real WHY of the middle school .development. .‘ . v
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Hictorical/Philosophical Perspectives of the Middle School: °*

) ) . - . . . .

Hlstoritally, the development of the.;dele school can
oe traced to 1893, w1th~the beginning of the Junlor high &
s»hool organlzatlon of grade levels. This concept qf
intermediate grades was conceived by Charles v. ﬁlliott
and his "Commlttee of Ten%, who, in 1893 first formalized.
dissétisfacﬁion with the grading level system at that t}me, '
grades 1 through 8, énd 9 through 12. ‘From the 1890's
untll 1918, various educational committees worked to develop'
ths rationale for the 6-3-3 grade organlzatlon. (Lyncht' h
1979, p.2) By the tugn of the century, at the earlieét,
the idea of the junior high sghool had become Qopular.
v ‘ In 1910 this idea became a reality with the opening of
the first two jungqr.high schools iq the.ﬁati&n, one in
Columbus, Ohio, and the other in Berkeley, California. : r
' (Stier, 1973, p. 1) S . . >
The need for grade reQ\fanization in the early 1900's
vas based on the judgment tha{ the outmoded 8-4 sysfém

was unable to meet certain educational demands entrus@gd

to it by society. In his book, The Emergent Middle School,

(pp. 45-46) Alexander lists several drguments for such a

1

change to the 6-3-3 grouping. These include:

-- The differences in organlzatlon, sub- -
. ject mattef emphasis and philosophy. \\
-- The need to establigh a- school that

could bridge the gap between thé elémen-

tary and secondary levels in order to -

A}
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alleviate, transitional problems.

-~ The differences in the scciel, educational,
:and vocational needs between elementary -
and secondary students.

Educators oﬁ the early 1900' =, therefore, belleved
that a separate school level, capable of focuS1ng ‘dn the

needs of children in their early teens, should be developed.'
’ “ [l )
These pioneers recognized the need for better provisions

in school programs for adolescents, including the®need for

greater pup11 exploratlon, 1nd1v1dua11zed 1nstruct10n, and

k4

better artlculatlon between elementary and secondary educa—

£y

tion, (Lynch, p.2)

Thus the educatlonal structure in the United States

was redeflned into a system whlch .would e natlonally recog—

1]

nized. As Alexander (p. 46) later concurred the argu—

!
ments in favor of establrshlng the *junior hlgh “Erovea con-

v1nclng enough“ to educatBrs 1n numerous schoor dlstrlcts.

i

By. 1960, over 8C% of students in out nation's schools in

grades 7-9 had recelved the1r educatlon in a Junlor hlgh

s D

- school. . . . . .

As early as the 1940's, however, follow1ng World War
II, Junlor high schools Were crltlclzed for their fallure
to accomplish what they were created to do: to be an in-
depqhdent structure) w1th its own purposes and dlrectlonF‘“
Instead, eritics called the junior high a "mirror image

of the genior nigh." (Stier, P 2) iIn addition, as Howard

(1968, p. 1).writes, those" who condemned the junio® high

institution claimed that the-reasons_xor which the junior ‘

’

(UANAN . ':,".
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high school started no longer existed, or were much changed.
<

In, fact, accordlng to Lynch (p. 2), the Junlor hlgh struc- ;/
IQ S

»
a

ture,tpat hag existed for so many years had se\eral.nega- : p

" tive characteristics, some beings

3

»  -- lack Qf spe01al training’ needed for
. _* successful Jun;pr high teachlng,_

-- little attention being glvbn 1o certi-
"fication requlrements for this level;

-- lack of prestlge for the junior high

P schogls and their teacheru.‘ .,

N é%ier('p.‘2)-llkew;se 1ndlcates'cr1t101§m of the junior.
high'school by stating Alexander's (HQéS)'argumeqﬁs against

the continuance of this system.’ In addition to %He items . -
namnd in Lynch‘s llst Alexander includes: R - «

-- llkeness of. 1nterests and maturity.of
; . ninth- grade students ‘to senior high
.) ) . tudehfm, .

-- inflexibility.and fragmentation of junior

> high school programs,' )
-- records of nlnth grader$ belgér1;21uded in
four-year reports to colleges:

:
) . e e

T >

Against thls backdrop pf crliﬂclsm. ahanenesswof
changlng educatlonal nqﬁs1t1es and fﬁlues,,and new‘1nsmght§
1nto the needs of the middle range of'thg student popu~ v
. lation, the middle schpbl‘emérged. The current'congept of -
the middle school began dev;loping in t;e léﬁe SO‘s.i But
" the éommpn organizational ﬁatt: ns as we know toda& came

‘ ed,‘Wolotkiewici; Mickleson,

into existehce in 1963.‘ (K

and Coplein, 1981, p. 2) A fddle school generaily includes

gradés 7 and 8 in its'orgaqization. In a study by Raymer. . /

. , .
qe - . ., (AL . 8 ) * . . e . 4 .
. _ - : |

-
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( 1973-1974), there existed 1,906 middle schools in the "

Yy . -

United States. . There were 521 which in‘cluded grades 5-8;
1,092,wﬁfgg/;oused grades 6-8. The remainder included

o, .

‘.- _ .- various conbinaiioné of grades 4-9. Currently, grades 6-8
. end 5-8 ate the most common for the middle school organi-
zation in the;United States.

o Regardless of thé“actual'grade levéls, it became Ob-

- vious in‘théQﬁO’s and 60's that what was needed was the.de-
velopment of educational'progréms for £he "in-bétiieen-agers."

(Kindred, Wblogkiewicz, Mickleson, and Coplein, p. 1) In D

1969, David Eichorn described a child in this group as being’,
a "transeécqnt" -- the period of not being a\child of'adoles- .

cent. - (Lynch, p. 3) The middle school, then, developed as

) *

the educational haven for the transescent, thdt child be-
L4 0 .

thedn 11-and 14 gears of age, that child-in-change. Phys-
-7 tcall, emotional, psychological, and social changes are

o

occurring'simultanepusly,'preating a time of unprecedented.

* ' flux. .As one anonymous'student wrote about these confusing ™
. b ¢ . N
¢ years in a .teen-ager's life: to- ‘ €

"I'm sometimes sullen, often shy, acutely sensitive. -
My fear erupts®as angér. I find it hard to give. )
I talk about myself when I'm afraid, . -
“ And often spend a.day without anything to say « . .
. Often I'm too sexrious; seldom predictably the same
Somepimes cold and distant, - o
Probably I'll always change.. :
I bluster_ and brag, seek attention like a child.
I brood and pout, my anger .could be wild.
I shake a little almost every day
. Because I'm mone‘frightenea than anyone can krow. . .
‘ And- if, at times, I show my trembling side

w

The arnxious, fearful part I hideé,
( v .

' ' .
" ’ * © “ ‘
" .

v

N
-\ . .
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I wonder,‘ ' » |
Will you be my fr1end°" ) . . -

_ As this verse 1ndlcates, these pubescent teen age years
rank hlgh as one of the most. dlfflcult grow1ng perlods in" &
person's life. Pre adolescen%s and early adolescents find
themselves te be part.of a unlque group as far as gr8wth
and developmeht are concerned. A marked difference exisis .
amonv and between these chlldren in g;owth rate, helght
weight,'sexual‘maturatlon, and academic skllls. Yet tney
also share commalities of.éxperiences, hopes, interests R
egos, and'relatidnshiﬁs. (James,.d981, p. 77) N

Transescents areman uncanné coﬁblnatlon{ at once -
striving for 1ndependence, yet ' being pathetlcal}y unsure of
themselves;'trying to conform with peer groups, yet- nantlng .,
addlt_apprdval} actingvjnst-so-sopnistieated, iet%sﬁffer-‘
ing from a noiicean}e lack of gract’a:‘~ They a}ef as Howard ~ «
aptly states, "on the edge of puberty.", {p. 2) o .

~Un’_c'il the jbéO's,.no widespread movement to create ‘
new programs for this age had been developed; It became
the task of the middle school 'to ¢reate and -carry out such
programs in order that the obvious needs and charact€t-

L 4

1st4€§\bf the transescent could be met. ) ) ’ ) '
t
From its unsure beginnings forty years ago, the middle -

school is an idea whose time has. come. By 1968, 1,101 ’ k¢
schools "for, the middle" could be'fonnd in the United States.

By 1969, 2,298; by 1975, 4,500 td 5,600. There is no count

. . . B
I’ . . . . L 7

as to the number of middle sci?pls existing tnday. (Dyer,

X ' . 4 y ,
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) (1980;'p: 60) One ihing, however, Es.fo?

\ 4
certain: iyc

¥: gréwth pattern indicates-thgt.the middle.schools are

N .

doing something right.
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Educationel Rationals for the Middle School: ) .

[}

-

The founders of the junior high school level were

correct in recognlzlng that the educational needs of the

.adolescent warranted a separation {rom the 1-8, 9- 12 sys-

>

tem of grade levels. However, they were unable to fore-

see a two- ‘fold problem-which would be w1dely recognlzed N

by the second half of thds century: 1) that Junlor ngh ‘
school programs would fall short 1n fulfllllnv the pur-

pose for which they were developed, and 2) that changlng B )
times would have a tremendous impact .on the nature and sub- -
sequent various requlrements of the adolescept, making it

increasingly difficult, if not’ 1mposs1ble, to meet thelr
¢ 7. N

variofis and changlng needs.

)

The middle school was created to correct the. ‘programs

o

for the transescent whlch had’been attacked by educamlonal/ .

e

leade?ifﬂ\Areqs oﬁ/cfzgdclsm 1nclude. hlgh school -type .
schedulmng; 1n;lex1ble student groupings, 1nproper guldance
/&pproa”hes, approaches to currlculum, and hlgh school type
student activities. Founders of the middle school reallzed
that the education of students between primary and hlghu
‘school years must be unlquely and 1nd1v1dually tailored:'so

v

that the tools of 1earn1ng and living acquired in the early

school years may become the skills needed to/recognlze' T

each chlld‘s;potentlal. The middle school experience,

therefore, was meant to be the liaison between youth and N

@

N .
]
c .- N
. .
l d N
. » .
o |
o , N | -
- . N N .

qV]
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and high schools. As’ Alexander writes in The bmergent

Mlddae School (D. 12) 3

adolescent the creators of ‘the middle school had to con- .

“the last °evera1 decades. The 1ncreased and divergent

.other ages. Chlldren are maturﬂng earller, as indicated -

adulthood. (Lynch, p. 3) "In general; " cites Alexander,
1p. 12) "the proponents of the middle school envisage &

f

school adapted to a w1de range of‘cnildren,_who . . . have
; . & o, . b
more in common with other than’with elementary school chil~

drgn or hlgh schoole;s:' It would béfassumed that a child
in the mlddle school would possess some mastery of the tools
offlearnln;: yet not be ready for the academic sneclallza— :
ttcn of t%e nigh;schcoL; ‘

éhe environment and\programs of the middle school

must differ in fundamen al respects from the elementary

nIts facilities must be more varied and complex than.
_the elementary school's, yet ... .- not be as elaborate,
rior on the Same scale as those of the high school.

- The atmosphere must- be_suited to the social ds well '

" as the intellectual needs~af the youngsters, pro- ’
viding more opportunity for ial exchange than the
lower)sschool but setting more limits _than an upper ‘
schesl. The total range- of academic “6fferings should
. . » be more readily acces'sible to the youngsters
“than in a high school."

\\
ST

In addition to re-shaping school programsifor‘tne’

51der the change in the nature ‘of the 11-14 year=o0ld durlng

v *

[}

changes in the physical; ‘emotional, and social growth

» -

among students this’age is greater than among students of

2
in studies whlch show, for example, that girls attain




10 -

sexual maturity 1.3 years earlier than would have been h
characteristic. £ifty years aéo. (Stier, p. 2) OUn the
whole: younger children have more awareness of personal
chengea and. changee occurring in thei£ ed}roundingien-
vironment. Mass medla, telecommunlcatlons, and other
technical devices account for these 1ncreased awerenesses.
Thus'ﬁoday's‘adolesceﬁts>are more sophist{cated learners
then was teue evee a generation ago.’ )
Lynch (p. 6) cites Feagons for this earlier onset-ef
adolescence, th*s "deanard shift", as being due to climate .
changes, improved diet, and sharply modified soclal inter-

actions. The middle school nus recognlze the dynamlcs of

these changes: It must provide programs—whose major pur-

- pose is to create & facilitative 011mate enabling the pre-

or early adolescent to understand- hlmself and the changes
occurring within and around hlp. .The totaltmlddle school
program vas .designed to de-emphasize soﬁhisticated activi-
ties of sthe junior high schoel;‘and dwell on the personal. ' i
developﬁent of the students. Opportunities for innovation
need to be fostered: team teachlng, 1nd1v1dua11zed in-

struc%ion, flexible scheduling. In short, _the middle school

- must be an institution at once flexible, yet steadfast:

y This is necessary in . order to adequately serve the youth

for whom it was designed. L . . '

.
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Psycholopical/Social .r{a{tioxra‘.t’é’}gr the Middle School:
v LT . i ) / "

2 /// . _ , )
"The middle éch::;l%pﬁgggter'. . . is a pre-adoles¢ent

emerging from childjood in slow stages, sometimes
. awkward and insecure, sometimes facile &nd adept,

frequently concerned with self-assessment, often

amazed by newly developing .powers,-constantly in

need, of appropriate opportunities for explorations
+ and venture, siﬁetimes capable of adult behavior

and ‘responses, /and frequently in need of oppor-

tunities for trial-and-error in situations where
serror is acceptable." (Alexander, p. 12)

1

%5cause the middlg school student is inp such a psy-\.
cholog&cal state of flux, coupled with earlier physic%l .
maturafion.than preyioué éengra%ions, tﬁe result is an
éxistence charaégerized by'ténéions and emotional anxi-

) « . -
eties. A psychological rationalk for middle school grouping

is to include the grédes and ages where.sﬁch effects of 4

pubescence is most likely to occur --'ageS‘11 to 14, grades- °

&-7-8. _
In his book, Teaching in the Middle School, Howard,

(p, 3) cites Mead, who concurs that children physically
mature at a younger age tﬁan did their parents. As a re-

sult, they become caught in a pattern of earlier dating,

>
. -~ W )
going steady, paring-off, and "emphasis upon vocrational

chbice earlier than the pfevious generation. 1In additfon,

as prodgéts of the social environment in which they 1live,
-~ L]

children likewise are reaching mental maturity at a younger
age. Piaget and Inhelder are quoted i; Howard (p. 4) as

supporting the tenet that the cd&rentlsocial environment

*

' T 4

-

Ll
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acts as a varieble in the devélopment of mental ope;ations.
These include the abllﬁty to perform formal thlnklng, deal
with® abstractions, and to cqnceptual:ze. In the past, chil-
dren acquired thgsg abilitieéketyégn the. ages éf 22 and 147
Thégg cognitive skills hdve been abpearing at an earlier

age thap-previously, due largely to incréased e#periences
and exposure to the social environment. Thus, the belief

that ninth graders should be placed in the high school level

and moving the sixth grade with the\SeventhAapd eighth grades

. is suppdrted. ' - \

Dav1d Eichorn (p. 23) follows that the years since
World Var II were marked by an 1ncreased awakening and de-
velovnent of the 1n£erests and attltudes of American youth.
Cultural changes,aye—fesponSAb;e for 1ncreased gntellectual
and 3001al experiences which were pot prev1ously possible.
As a result,'adolescents are £aéed yithian-increased'pres~f””

sure to _conform to peer groups and fads. The outgrowth

is an increased exposure to pessible cenflicts and deSire
Y

for teens to speed up an already increasing. phenomenon: loss -

- - o«

of childhood. ' } S ' -
This de;iré for earliegnsqphisticat;cn among young
peOple does not.mean thgt adolescents are rgadier for new
1deas and new experiences. Nor'aré they qhickér to under-
stand. This same sonhlstlcatlon, as Coleman (p. 42) states,

m , ., . frequently means they. are much more dlfflcult to

-
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téach, more unwilling to be in the positionLof ‘l;arner.j
,ha&é less ‘patience with tgfchers, and are n&t 'so apt to
\ ‘regard teachers as aubhorities."
The'psychological'anq snciological dilemma of -the -
mid@lg school js to deal effectively with this child-adul%
who.i; awvare of himself and soéiety, but not yet capable
of ﬁndersﬂanding what i; seen. (Hayigﬁurst, p.‘2)' This
precocity of youﬁh mixed with.pseudo-séphistication of
1‘édulthood gives the middle Qchogl ?ts reésonqgor existente?
the t;anéesceﬁt. The goal of fhe middleqsdﬁo;i;:thgrefﬁre,
¢ is to be child-centered, so ﬁha; du?ing theJétud;nﬁs' yeaﬁg B
. of flux; time is allowed fof_grbwihg%dpf & ‘

£y
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“The Middle School/Enbllsh Currlculum' .

- of dlfferenCes which exrﬁt among children of this age gngup

-dle school"’ should 1nclude'a focus on the 1nd1v1dual and a

«,lum are 1mportant 1n that they ‘help to ", ., . énsure con-

e

: o P : i .
Regerdless of the subject being taught-to the middle

schooler, one thing is certain: The curriculum must be.
flexible, varied, and.reflectAnumerous learning strategies
designed to serve the needs of each individual child. With- - T

out these Qqualities, no‘currlculum can account for the nyriad

(Stler, P. 3) Alexander, llkew1se, is qyoted by St1erb_(p 4)

as re%nforcang that the "* . . primary thrusts of the mld-
flex1ble and varied curr1culum. ‘These qua11t1es of curricu-

tanulty in learnlng by structurlng the curr1bulum along a -

cont1nu1ng progress model." As Etatements such as these A

- ‘

1nd1cate, “the mlddle school represents m&re than Just a
grade reorganlzatlon. Currlculum chdnges based on the spe-
cific needs of the mlddle school student constitute a large
parth what is truly mean# by "mlddle school . " ’

Often the mlddle school student is characterlzed as a
child "in change,","in flux," or "in between," This chan-
ging person requires a total curriculum‘which is geared
toward the student’population,’complete with varying needs,
maturity levels, and interests. Howeuer, in addition to

being largel} dlfferent among themselves, chlldren of middle

school age also possess certain compon characterlstlcs

bt
v
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which separate‘them from youngerﬁelementary and older‘high
school studehts. These charac%eristics include an inorease
1h peer pressure, hlghtened self- awareness, the onset “ofs
puberty amd its phys1ca1, psychologlcal, and 'social sig-
nificance. The curriculum for these(gra@e,leﬁels; there-
fore, must be able to be £1ex1b1e enough to serve ind4-
vidual needsrfwhiie,slmultaneously be of interest and rele—
vance to those in the mlddle schopl age group.

The 1iterature for the middle, school Engllsh curricu-

R ?

" lum is sparse due to, the fact that little has been written
ron thls toplc: As, Dan1e1 Dyer (1980, p. 61) renorts, no
book on~the subJect had been wrlttep in. the 1970's, when
"the middle school d1v1s1on was in full swing. Thls fact
is further supported by Srmmons, who is quoted in Dyer's
artlcle (p. 60): "Therefls a general lack of- 1nterest(
about youns adolescents and their curriculum.' )

Dyer (ph 60.) -cites several reasons for -this "lack
,o? interest™\ and subsequenu near absence of written thought
about the intirmediate English curriculum! They include;

-- The junyor high/middle school has 1ong been re-

garded in and out of the educatlonal professidn

as a wasteland.

-- Very few schools of education have specific
programs to train intermediate school teachers.

---Very few states offer middle school level certl-.
) flcation.

-~ Not too many educators are sure what function
the 1ntermediate schools are or should be.

!
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‘range of needs, and subsequently allows for 1nd1v1dual 3

! -

\ -~ Middle schools’are frequently staffed with teachers

- and administrators who are trained-to function at a.
TR different level and may there’ore be a bit unsure
AR of their purpose. °

\

yer(s statements indicate that as ‘an educational llmbo, the

- 4

Qéddle school does not carry the 1mportance necessary for the
)Y

\formulathon and implementation of & speclallzed Engllsh cur-

* I J

r1culum. fnd if it does exist, the' curriculum is not note-

worthy enough to fand 1ts way 1nto the literature. &
In splte of_Dyer'sﬁnegat1v1sm,»ev1§ence does exist to
indicate that English curriculum is being lformalized in
acCOrdance w1th the phllOSOphleS and goals establlshed for
the mlddle school Proponents of this bellef flnd that the |

middle school Engllsh classroom vas des1gned to be the

. focal p01nt of education in the 1ntermed1ate program.

The atmosphere of the Engllsh/Language Arts classroom is.

one wh1ch promotes a var1ety of 1nter°sts, meets & w1de

14

growth and ideas. (Nelnlnger, 197?4\\h§ese general objec-
t1ves follow the over-all specializedfgogls of the total

-

middle . school program' to have a flexible, comfortable

environment whlch ‘allows for the 1nd1v1duality of its stu—

dents..

\ > L.

More concretely, the middle school Engllsh curriculum
Has been descrlbed as a comprehensive study of English.
Students in the 1ntermed1ate grages learn a currlcu]um

geared to help them to clarify, order, interpret, and com-

municate experiences through the skillful use of the lan-

2
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guage. In order, for‘these language arts sk111s to be mas-

tered, students follow a course of study in which oral and
T
written skills are developed .-and practiced. Thls is done

experientlally, or‘through "performance oriented" methods,

such -as small and'ldrge group d1scuss1ons, through contact

.
.2

: Mfth literature, role playing, and ,through utlllzation of

varlous communicatiyns medla. (New Orleans PRublic Schools,
Currlqylum Bulletin, No. 57) These modes of "actlve iearnlng"
'f1t in well wlth £he phys1oiog1ca1 make-up of the adoles-
- cant An 1nact1ve, 1rre1§vant Engllsh currlculum would -
¥ 1likewise prove 1neffect1ve.‘ ) .
| ) s - Jdeally, the maddle school Engllsh currlculum, 11ke the
v iqxlitutlon of the nlddle system itself, should break the
patterns establlsned for the aunlor hlgh school curriculum-
whlch.preceded it. 1In particular, this level of cunricu- %
Jdum should retain the,teaching of vital skills, yet utilize,
d unprecedented teaching techniques.‘ Sucn impiications for
the middle school Englash program which run counter to tra- .
'ditldnal theory and practlce in their teach1ng aDproaches
‘have been out into practlce in the New Orleans Publlc School
System. Many"of these inndVatlve pract1ces include:
-~ discussion, the core of the English program;
as & means of building students’ 2e1f~conf1-

dence and as a means of d1agnos1ng their-lan-
guage meeds.

' -- writing for fluency preceding concern forv}
"correctness" - O
‘ N performing of language tasks as opposed %o nemn- L
rization of abstract information about lan- >
guage. ‘
0 ' , )

, €O
e
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-- preponderance of . student talk as opposed b0 teacHer

s talk. a e R \
- '\5 .
--"use of language to leéarn grammar 1nstead of léarning
v it through formal linguistic analysis.

- - o]
g--'mechanics and spglling §s the means toward better
, - written expression; not he reverse.

. -

-- use of £film and television as valid and vital
media to extiend students! \range of experience
t& form.the bulk of student writing.

-- use of v1car10us experlences whlch are not too
remote from personal experiences for use in com-
position. ‘

Each of these nyes of activities clearly flts in with tne
scqéme of the middle school curriculum. Each can be 1nd1-
v1duallzed, experience-based, yet atlll structured in&order
to achieQexspecified educational goals. s

In a well-outlined:manner; Johnson (1981, pp., A1Ji
4L2) states the four major components of the middle school
English currloulum. He explains that the four skills:

- -

listening, speaking, reading, and wrltlng must provide a

bridge be§<een_what is taught in the elementary and ‘senior

'hiéh school For this reason, the middle 'school English _

- currlculum sets out %o do what no other grade or subJeot

(<]

1Y

area can: to reinforce a student's llstenlng, speaklng,.
r [ %

reading, and writing abilities to analyze’ language and to
develop 1n31ghts into ‘literature.

Ideally, then, the Englisﬁ’currlculum for the transes-

- -

cent should prov1de the student with an activity-oriented,

¢ »

skill-developmental course of study specifically designed

J/ *
for the adolescent. It must allow for diversity of inter-
&

ests and abilities, yet rely.on the comqality of the adoles-




3

cent experlence. 1he English currlculum is as un;que(as .

A
the students it fashlons, j/ too, merges ang re- emerges

Ry

intc new des1gn. . ' .

A

Even th0ugh skeptlcs such as Dyer wmay express d1ssat1s-

factioh with present curriculum develOpments, those less
. - ' :

critical are able to see the middle school English cur- -y

‘ .

riculum ascgerhaps it tfulyfis: a curriculum like tﬁe.

transescent -- in the process of becoming.

L
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Baltimofe County's Middle School Curriculum} ~r

.

¢ .
As Maryland's largest.county, both .geographically and

in vopulation, Baltimore County likewigé tekes pride in having
L[4 . ) .

one of the State!s finest educational systems. The specialJ'M;j

ized area of English/Language Arts.is\no exéeption. As-with
the cﬁanging educational develqpmeﬁts in the Natien, Balti-"
‘more Ceunty ees also shaped and re-shaggg its English goals. .
and curriculum. The last three decades have beeh character-

. ized by "Core" progfams; behavioral objectives, "scope and
seguence," functional reading, and the endless fogus- and re~ -

" focus oflthe English ba91cs._ ; ' ‘ ‘
. Historically, the secondary lével English program of
Baltimore,.County remained relatively stati€ frem the 194Q's

until 1966 During that time, English was correlated with

)

. soclal studles to form what has been called "Corel currlculum.

In Core, the English language syllls of reading, writing,
Iistening,‘and sneéking ", . . vere practiced and learned
w1thln the context g}\3001al stueles as well as in the liter-
atu{e units outslee the core." (Currlculum Committee, Baltl-
- more County English Currlculu“ Bulletln, Grade 7. 1967, p. 1)
This Core program was considered the most effective course of
sﬁuaj/Baltimore County could offer. By 1966, however, the *
needito pro;ide'e "content of ideas" within the field of

Enélish itself had become crucial. This need for a separate,

%pecialized‘bulletlg,nf English instruction chronﬂogically

v - . - -
- <
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_4 of the middle school and the concurrent dissatisfaction with

v.year, the junior high schook course of study in English -was

- »

coinpides with thé nation-wide_ swing toward the development
-~

t

the junior high.school. A - ) .

. The yeg}, 1966, marked the first time in “the County's .~

‘

‘.hism6ry that thres ?eachérs vere relqased full-time to con- -

-

. N P "

. A . < * p] ,
struct an English curriculum. During this year, general ob-
jectiyes for t?e existing junior high English programn, &

-
2N 44,'_

sequence of units for the threé-yedr 'program (grades 7, 8,

and ?), and rmodel units as exéﬁplesiof procedures for summer
" workshop participants were developed. Wdthin the .span of a
* “ , 1y ) ) .

createw. ‘Included in the curriqulhm were activities and.

t X . by .
procedures in reading, literature, oral and written compo-
sitioﬁ; and language. «After a ﬁuegty—six year respite, Balt{—
mare County's éngli§h cuiricﬁium'on the junior high level was

. . ‘ l,’* .

rfeconstructed, reshaped, end revitalized.
Future plans for this level of curriculum were also

‘stated in:the curriculum guide. Taey included{; o .
S * - the tightening of sequence of activities,
from ~imple to comptex, in both content

and language skill development.

-- the provision of greater flexibility in .
- . dealing with pupils of’below-average
ability.. .
12 .
-~ to re-write units . . . where ,teachers
have indicated that- revisions or additions
are. necessary. - o

—

A

-- the preparation of a handbook fo wall
- teacheérs of seécondary English, grades.

.
N A “ »
. s




7-12 . . . (containing) charts that sum-
marize every unit in the !English program,
-so that teachers of any particular grade
v may get a quick view of the whole pro-
gram. (Curriculum Committee, 1967, p. 2)

~

‘ Thus, a focus of the English-curricdluh was to the
future, whereby~weakpe ses in the 1967 course of study could
be corr;cted,,and additions could be included. ‘

In.1978; a fevised doqnty English curriculum guide for
Grade 8 was prepared, as was & 7th Grade guide in 1979.
The'PrefaceT;f both courses of s£udy’are exact, as 'is fitting
"for two "middle" grades. Thé‘County‘s.efforﬂs to re-vork

S , ,
the curriculum is stressed: s 7/”#‘4\\

e ' 5 ‘ .
#This bulletin represents one stage in, the continuing
process of revising and updating the Baltimoré County
English Progrem . - . (Included in the Bulletin is) en
o increased emphasis on the following: by

a

«- the English Progran as basically a reading,
writing, and language improvement program;

. -~ a concentrated effort to clarify objectives .
‘ so that the relationship between learning
experiences, instructional- meterials, and
teaching techknigues is unmistakably obvi-
ous to Students, teachers . . . ;  °

-+ the assessment of student interests, abili-
ties, needs, and knowledge as a basis for
' planning realistic instructional objectives;

-- an increased use of student involvement’
and judgment in the planning, implementa-
tion, and assessment of learning experiences; Py
A -
-- learning experiences, imstructional materi-
als, and teaching strategies designed to:
~____promote language generation among students;
i -- required basiculearning experiences in in-
terpreting, composing, and language as part
of a sequentiel K-12 English Program."

R ¢ . .
(Curriculum Committees, Baltimore County English
Curriculum Bulletins, Grade 7, 1979 and Grade 8,
1978," p. 1)




A

In ‘addition to these items of increased emphasis, boih
curriculur guides include a description of the ever-all
English Program which the new guides explain:

"The, English Program introduces students to literary,

iinguistic, and rhetorical traditions and forms .. .

' encourages student involvement in gll its aspects.
Direct, real experience -- listening, .viewing, impro-
vising dramgtically, composing, and speaking -~ initi-
ates most learning experiences. The program empha-
sizes learning through all the senses so that kearning
is total ratheg than solely verbgl. Participation is .
further encouraged by the inplementation of activities
wvhich guide the student toward the distovery and articu-
lation of significant concepts and generaligzations.™
(Curriculur Committees,- 1978 and 1979, p. 2)

L]

a

The Prbface to the 6th Gfaﬁe English guide published in
1979 also c;nﬁgins.s;milar concépts. of ﬁarticular signifi-
cance is A'statemgntﬁexglaining that, in 1978, elementary‘
teachegé vere,asked to “idehtify\the moét importgnﬁ learning
experienées they provided children in the areas of inter-
preting, c&mﬁosing, and language." Thearesulﬁ‘is the pre;ent

course of study for the English Language Arts ‘Program in the

- elementary school,.gradexsix, or in the middle school, gradé

»

3 .

L S

2’
.

- . . \ ) . ' - N .
six. This progran provides " . . . a variety of basic learning

) . ' L\

experiences in.each of the three mgjor strands: oral and writ~

ten composition, the nature and structure of language, and

- -

reqdiﬁg leterature." (Curriculum Committee, Beltimore County

)

English Curriculum Bulletin, Grade 6, 1979, p: 3)

L]

The_purpose of stating these similarities in the written
intentions and related goals of the’ 6th, 7th, and 8th grade

English -curriculum guides is to show the natur’al likenesses

of ‘these three .grade levels prior to the develdpment of the

.




'kd

niddle school unit in Baltimoré Coqnﬁy; As early»és‘thé mid-
to-late seventies vhen the revisions>of curricsium for these,

‘three grades were in progress, the wr;ters of curriculum recog;
nized the apparent, likenesses in the educational needs of stu- - ;
"dents ages 11 to 14. The‘iey throughout these intrgducfsry

{. N
-, passages has been the use of the words:  experience, student

1nvo1venent, partlclnatlon, alscovery With relation to class~

room activities, words such as these indicate the utlllzatlon

of & curriculum not stagnant in nature, but ong which if fo-

cuseé on the 'student as an indiviﬁual and within the contéxp

of a class of similar inddividuals. ‘ |
Developed for the 6th gradprs in elementary schodl and for

- the. 7’0h and 8th graders in Junlor ~igh, the curricula for these

levels has beern termed, "student centered " " As staped in the

7th.znd 8th ~*ade bulletins, "This currlculum is desigred for

students from Baltlmore County, a fast groving, rapldly cnang- -

———

ing area of the Unlted St&té%‘wa*\i It reflects the designers'

r——

concerns for the student -~ his needs, his search for 1dent1ty,ﬁ
his triumphs, his asniratlons, his fallures, h1s ‘frustrations,
and his quest for happiness in a constantly changlng world."
(Curriculum Qpﬁmittee, 1978 and 1979, p. 5) This philosqnh&
reflects that whish helped to re-shape and form @he m;ddle
school uhit which developed nation-wide in ths 1660's.. Even
though the middle school movement ﬁidhnbt take hold in Balti-
more County until a decade later, the curriculum designed for
the éth, 7th, and 8th grade student was formulated in accor-
dance with the middle school concepts. In addition to the

30
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phildsophical intent, this includes the-sociological and

,psychdlogigal aspects as well. ‘Aéain, this view of the

changing adolescent in -a changing world, a child who hes

the need for a very spegialized curriculum, is quoted in

RV —— [ g

the Tth'end 8th grade English bulletins:

"The teenage§ is perplexed

LA 3

~- by
-- by
is

the effects of physiological change.

the numbers and cokplexity of the decisions he

expected to make. .

-- by the bombardment of auditory and visual stimuli
te which Ke is exposed. . '
The teenager is frightened ' '
~- by the uncertainty of his own future. )
-- by the intellectual demands of.an acadenic program.
-- by the struggle inherent in his effort to achieve
. social maturity. .
The teenager is-motivated
-- by natural curiosity. : : '
-- by the need for affection, recognition, and security.
-- by the need to achieve and maintain acceptance by :
his peers.
-- by the need to acquire means of self-expression."

(quriculﬁﬁ Committee, 1978 and 1979, p.5)
In.accordance with this'rationale, the activities in
the 6th, 7th, and 8th grade English curriculum guides provide

the students' with opportunities to: .
~- acguire the skills, the knovwledge, and the flexi-
bility needed t¢ handle the yariety of language’
. -roles demanded by society. ‘ e
- -~ receive instruction in language that will help
them control basic forms of oral and written compo-
sition, and that will help them interpret non-verbal
as well as verbal systems of communication.

" w~ add to their understanding of the forces that influence
"humah behavior. )

-- experiment with new concepts and new ideas.
7;'bxamine alternatives for the future. o

L1
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Thus, with such-a complete, well-structured, student-
1 » ) . +
‘ ~ centered Englisk curriculum, Baltimore County moved to the . -

beginnings of the niddle school;
The elimination of the existing junior high schools‘and
_the formation of the 1ddle school has, not aeen‘g simultaneous,

county-vide ‘project. To date, both stlll exlst. 'ﬁoweverm
- f \ . &
to.assist in the County's reorgenization 4s it cccufred, a

3

‘Middle School Direction Committee and The-Middle Years Pro-

- gren Cornittee were formed. 1In e publiqgtion(ent&tled, The

Middle School in Baltimore County Public Schools,these two
committees outline County policy regarding .the middle school

development. » Repeatedly, it is expresséd that the_juhior

high school -= i%s educational éoals, programs, and basic

'school organizetion ~-- is the basis and springboard for the

.
A

. middle schkool. It is statéd,that even though a middle §chool e

' organlzatlon offers the potential for an even better educa-
tlonal program than that offered in ﬁ\e junior hlgh Baltimore
County hegs an ex1st1ng ", . . good junior high school pro-
cram." (Middle School Direction/Middle Years Program, Commlﬁtees,

.The ¥iddle School in Baltimore County, 1981, p.3) °Some .reasons

\}

given to sunpo*t the change, however, include the’like grbupinc.
of 'o"}s:Lca1 and mental maturity levels in graaes 6 throuvh 8,
more flex1b111ty in schedullng, and inter~d1soip11rary cooper~

" ation. " The p0ssib111ty for these implementations is not al-

lowed with the 9th grade in the same building..
THis practical app;oach to ‘the éhange\39¥the middle school

32 .
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, }5 furtﬁer supported B& this gtatement regarding purficulphh

"t is important to stress that sixth, seventh, eighth,
and ninth grade pupils are offered the same curricula
regardless of qpethér they are housed in an elementary,
a middle school, or a junior high school. With eithér
organization, heavy emphasis is placed on the teaching
and reinforcement of basic .skills as a foundation for

ursuit of 'the senior high school program." '

liddle School Direction?Middle Years Prograh Committéest

\Ds })

In contrast, however, is a.recognition for & program to

]

fit the specialized needs of the middle school student:

"In order to provide a comprehensive program for early
adolescents that is relevant to their individual needs,
as well as societal demands, goals musth be established
which lead to the development of self~directing. indi~
viduals." . (Middle-School Direction/¥iddle Yedrs Program
Committees, p. 9) ' L

Several goals for instruction and organization ¥hich are

necessary in establishing a progran for students -in the middle
N g . . [ W . i

ears is also suggested. Included are those which articular<
g8 ‘ pa ,

1y specify intentions fo. the middle school, nanely:

-- to provide an sdequate and secure transition be-
tween elementary school and senior hizh school.

-- to create a learning .setting relatively free from’
the pressures of sophisticated and highly organized
social events.

-- to involve the community in implempntink the échobl '
programs for the middle years. ) ‘

' -- to create an environment that provides adeguately
for the wide-range of individual differences in the
intellectual, psychological, aesthetic, social. .and

hysical development of boys ‘and girls."
, fMiddle School Dineption/Middle Years Program Com-
’ hityees, p. 10) ,

AJ

. }ﬁ order to accomodate these and¢ other Bbjéctfves estab-

1ished for the middle échpol, the curriculum, as well as the

-
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Commlttees, D 23)

°

¢

total school program should have as its major coal e v .« the

-~

acou1s1t10n of »nroficiency in the skill and procedures through ”,

whlch these dlscinllnes contrlbute to the understandlnn of

hunan nature. (hlddle School Direction/Middle Years Pro gran

~

The English program which consisis of

s - ’

units in which llterature and readl g are’ 1ntevrated u1th <

language and cgmposition ;s,structured to do so. The progfam,

i ! i sizned intr its to literary forms ‘-
- 1likevise, -is designed te introduce students to : Y |

anc archetypes, to emphasize 1iterary selections yhich,are
relevant to students! experlences, and to'p ovide for seguen-
tial development ¥f the concepts and skllls which will im--

prove the students' reading and'wgiting abilities.

* . The middle school English curriculum isQnestled in the

gver-all C~unty grade reorganization. It represents years of

[}

fprmation and-re-fermation, daﬁing back to the sixties and

wvith revisions in the seventies.

*

English curriculum than that‘established for juﬁior

It is noﬁ,.hoﬁever, a'dif;
ferent

high school btudents of the past, nor for}thone existing to~
day. The skill emphasis is the same in both grade level ors

ganizations, as is' the ‘importance of teaching those skills.™

Because there has always been an awareness of the transescent's

) 7 ~

specialized educational, intellectual, social, and psychologi-

cal needs as fanifested throaghout the jundior high school

R}

English curriculum, the creation of the niddle school specifi-

cally for the clhanging adolescent has.not brought about a

1, P
.

change in the curriculunm. ;o d

»
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Reconrendatlons for the'ulddle school and related English
programs ¥ S .

ot 0y

Bcltlﬂore Gunty's English curriculum for the, emergent - -~

-

middle school zppears to be ahead “of national trends in recog-
nizinv the need for, and implementing specialized courses of -t
'stuQJ for the transescent. Evén though the present curriculum

M )

for tae 6th 7th, and 8th grades is the sameé as that written .= .
for these grade levels in their previous eiementaug;sunior |
high school frameuork, it was obviously uritteh with the éfug\%~*-;
dent as the focus. As has been stated, the English curriculum .

is "stuuent centered": its'philosophies, learning objectives,
. £ )
basic learning experiqiges, and suggested activities as enumer-

ated in the curriculum bulletins, are exemplary in their view

-

towards the needs of the transesceqt. mvidence exists to in-
‘dicate an auareness of the changing ado1esceﬁt‘s need for a

varied course of _study; the English basics are st*essed thin

the context of various expeniential activities. ,Througnout all

of the sixth grade units, for example, "students are involved
\ T K 4
~

n improvisations, ‘oral gomposition, and other experiences, :

[l

which prov1de then with OpDortunltles t.o genérate language
purposefully." (Curriculum Qommittee,_1979. pP. é) The
seventh grad; units stress student involvement in var us
language and 1iterature-relgted'gctivities. The eloh h grade
gfurse of‘stud§, likewise, pruyides the étuéent with "liter=-’

ature experiences" includihg‘the reading and studying of

various genre of literature, &nd related 1anéuage activities.

v
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. Preceding the detailed iEnguage and literature units of
t ‘

"each grade level is the stated philosophy and purpose of the
’ . ~curriculum. As has already been noted, these are in accord-

» ~

ance with established middle school guidelines. The ins?ruc~‘

. 4

. tional purposes and programs which Baltimore County offers its
- middle school students in the Lngllsh/Languace Arts area of -

/

clirriculun are trend- settlng in relation to the over- -all mlddle

school movement in the Nation. The programs seen to be devel-

oved with an .eye to the opresent as.well as future needs of the

ado1escent for whom they were wr: itten. Baltimore County‘s

vriters of currlcu1hn were, at the very le£§t, visiorary in

3
.

their perceptions. . ’ .

v
P

Vhile the ung11sh curriculum for the 6th, Tth, and 8th

crade seems to be w1f%out need- of rev151on to ﬂdt the scbene

.

of the middle- scnool, some on~701nc areas of concern, however,

’
can be addressed in order to maintain the proficiency of the

middle school English provram Many factoms are involved in
the max1mum utlllzatlon of a middle school program, 1nclud1ng

the pays1cal nature of the bulldlng, cooperatlon/end competenCJ

-

- of admlnlstratlbn and teachlne staff, interdlscipllnary articu-

U

lation, and budgetary concerns. With these in mind, recom-

. .

’,

mendatlons include:

. - M

14 Development of a Mlddle School "Task Force": The

e

- focus of such a committee would be to examine curricular and

-

' administrative policy and procedures in middle schools cur~

] . . ' , b

N
[ 4




. .

. - rently in operation. Recommendations for optimum performance

of this grade reorganization could then be made. Of extreme

. importance is &n open line of communication between this com-

mittée and all administrators, chairpersons, and teachers who

are involved in the middle school. 4 bulletin or other publi-

.- 7 N

cation'Fhoﬁld be issued regularly to insure that two-way cok-

¢ ‘Punicatlon ex1sts, \_

It vould be of beneflt to include members of each subject

area on this committee in order to guarantee the me}imum‘in

.

. . inter-disciplinary communication.

2. . Departmental parallel schedul{ngzl Scheduling of ‘

this type alloos for grouping and re-grouping of etqdents as

C the need arises. . Such flexibility facllltates'1nd1v1duallzed

’ " instruction according to student need- and capab;llty, as well .
&s allowlng for optlmum use, of teacler resources.

3% Teamuteacnlng: Partlcular1y in an "open space" aree;

fhe teaning of teachers.can best maximize teacher.aqd student

A

~a3{1ities, and school facilities, as wvell. Such teaming allows”

=, for eﬁudent differences in‘that-students are exposed to two

or more teachers per class period, and not a one-to- one’ dallv
encounte? w1th a slngle teacher personali y. Teachers, llke-
wise, can enjoy exercising different teaoﬁiig approaches and
: technlques not poss1ble in d conflned clas room.

4. Middle School certification o 9 ndatory middle

!

school teacher tralnlng. A teacher ¥ the middle school needs .

3p901allzed tralning in order to be most efﬁective in deallng

o ~‘\;‘ {

~
(e
Co
.
r B




at once all in need of encouracenent or d1rect10ns. An .

\r 2 - .

’

vith the adolescent'in the middle grades. State certification

on the secondary and elementary levels overlaps the middle

grades, "but it does not provide the teacher with the special~ ~

1zed bdbkcround which the transescent's needs warrant.

Because middle- school certlflcatlon is not yet ‘possible

in laryland tralnsng should be provided for the middle school

te&cber. This training should include the 1nstruct10n of
teachln- technlques geared to the adolesn“nIJ such as the uée

of, nedia to draw fngn their experlences, and motivational

a

™

act1v1t1es to help teach the English basics. Baltlmore
County's film library and media services_prov1de excellent’
sources fron whlch to drav materials for.classroom use.,

Today's adolescents are a nedia ceneratlon, and EnCIlsn/

.Lancuage Arts teachers,” in partlcular, would do well to work

with this fact rather than flcht % ]
. 5. Small classes: Wherever‘bossible, small. classes

A}

shoulé be maintained in order to allow for the individuai ’

attention and teacher-student interaction needed by the mid-

’

‘dle schooi student., The smaller thedteacherfstudent_ratiok

the more this is possible. It is difficuit' if not, impossible,

for a teacher's attention to be d&verted to th1rty students,

.

’l.
effective teacher must be able 1o provide students w1th <«

P

N

"guccess exnerlences" which can be rendered more often when

2 Lo d

class s1zes allow for personallzation and ind1v1dualizat10n

\ ¢, .
r »,
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of activities. -8 . )

6:‘ Inter- d1sc1p11nary artlculatlon. This is an important
aspect of "qtudent centered" currlculum, for it allows a joint
effort to teke place in educatipg the student: If. teachers . °
would pool ;eseurces such as literature and use of films, )
end conbine ﬁalents in a team apprdach, studen@s can gee a
relationship between disciplines as well as wt at is meant by
“totaf“seducgtionn Also, this would dispel ‘the atmosphere
‘that each class is a separate entity, where,"ﬁever,the twain
chall peet. " bhikewise, inter-diseinliha*y teaﬁ;meetinvs‘amonc
teaehers of similar sections to discuss and wonk w1th student
eancerns would also be of value 1nlwork1ng w1th~ﬂhe\m1ddle
school levels. o 7

7. épecialized report card: A repo;t eard created fer
_middle school stude?t rather than a County-wide "secondary
level"‘means of evaluation’would be of benefit to the ove£f
ell middle school program. A repor? card of sthis nature would’
elieg for inclusion of specific courses :f étud&'and electives

'geared toward the m;édle school:"In.edditioh; entries #ndeg .
1non-academic areas such as ﬁeitizenship" and "work hebifs"
can be ta;lored to the adolescent.

8. Cemmuﬁity research: Research on each school com-
munlty should be done ir order to y1eld ins1ghts into the
naturé of local needs whlch can be applied to the implementa-
tion of the standard_curricuLum and 1nnpyat1ve programs. The

sthcol's community is an untapped resource; utilizing ib can
-8

.

.
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. give relevance t.o school endeavors. Activities such as field

trips to local points of 1nterest, guest sneakers from con-

munity businesses and organizations, and parent~sponsoreah

»

. .; fungtions can help‘to achieve this result. A schocl-wide g

AN
“, . - Y

assembly program on a .regular basis for such a purpose would

give imrpetus to a communitynre}ated program.
.  Teachers of various disciplines could use this community-
based research and follow-umas the springboard for various

» classroon activities. English-relatel activities include

~
.

classroom discussion and debating of CGurrent compunity issues,

. written and oral composition, and functional reading skills.

v

uecomnendatlons sueh as these would benefit the total

~

niddle school progran since they rely on, communlcatlon and

implementatlon.of comblned group effort. They would also, how-

-

ever, enhance the Zanglish program as previously dellneated due
- to the purriculum‘§ continuing efforts to provide students of
the 6t5,.75%, and ,8th grades with the most conpjete, well-

rounded courses of.study to date. Any improvements, there-"

-

fore, in the total school program would poeitively'effect

.

the English currlculum. Due to the nature of the subject, . ,

- English teachers are most able to take full advantage of

any "piuses" beyond the set currlculum and weave them into
daily lessens. Flexibility -is of keynot 1mport°“ce for the
teacher of sucb a viable currlculum as the ungllsh coursces of

'Etudy for the mlddle school crades. Such a reliable currlcu-

lum counled with competent teachers and total middle sehool

o
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. program is necessary when working with the most changing of '
all students, the transescent. In theory, Baltimore County's
English curriculum conplements the students for whom it was ’
' .
g . wiritten. Tor each teacher, only the challenge of implementing’
1 . '
the curriculum ‘as intended remains. . '
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