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Foreword

This preliminar) report 1is a2 reflection of what has been learned
over a three-vear period during which staff from Teachers College,
Columbia University provided formal training in career education for
parents of handicapped children and youfh. This effort in parent
training is significant in several respects. First, the training
was completed in close cooperation with administrators, teachers,
clinical s.aff, and parents from a BOCES district. Over time, a sense

of communit; as well as mutual respect and purpose evolved: Administra-.
" tors, teachers, clinicians, Teachers College personnel, and parents all worked
together in accelerating the career development of handicapped pupils.
Second, the training project demonstrated that parents are ready and
willing to provide their handicapped children with career education
services that are planned and purposeful. Moreover, pareats are ready
and willing to seek out and to use training resources designed to facilitate
their roles as career educators. .

The suggestions and activities contained in’ this report are organized
to give some sense of the process behind the development and maintenance
of a viable parent training program. Those who read this document and who
decide to implement parsnt training should be as attentive to this process
as to specific strategies or activities for parent training. With this
caveat, the staff of the Training Parents in Career Education Project
invite you to join them in the effort to enhance the role of -parents as
joint partners with professionals,rn the education of che nation's youth.

Frances P. Connor
April 13, 1981




The Parent Training Project in Career Education

Introduction
. The im;act of meaningful participation of parents in their handi-

capped childr¢'.'s school programming is a formidable one. PL 94~142,
The Education foF all Handicapped Children Act (1975), has cerg;fied

the right of pareﬁts to actively pursue their role as partners to -the
professionals in treatment insofar as paren}s or guardians are to be
consulted in all levels of the decision-making process (Kirk & Gallagher,
1979).. Reviews by Bronfenbrenner (1975) and by Ryan (1974) attest. to

the positive roles)that parents can play by assertively involving them-
selves in'the program for their children. M&reover, experimental
evidence is cited which demonstrates that parents can positively
influence the d;velopment of their children through teaching them at
home (Turnbull & Turnbull,/l978).

The emergence, since 1971, of career education as a key glement in

a comprehénsive educational plan for children and youth is recognized
(Brolin & Kokaska, 1979; Hoyt, 1975; Ma¥land, 1971). Breolin and Kokaska
(1979) see career education as a means of making educational efforts more
meaningful and relevant to the type of pr;paration individuals will

need for living and working successfﬁllyiin their communicies.

Parents of the handicapped often question the relevance of career .

education as a focus for curriculum in the elementary or intermediate
schooi program. The frequency of the response, "My child is not ready

o .
for career education; he/she is only 5, or 6, or 8, or 14," reflects a

prevalent misinterpretation among parents in regard to the broad scope




of the career education concept. That career education is a curricular
approach tc education in which a2 holistic focus to the educational and
developmental needs of the handicapped child prevails (see Figure 1).
Although a significant vocational preparation/education component may
play; in many instances, an important part in a child's individualized
education program, for many children it may be inappropriate.

"Career education’ addresses ''work," not from the perspective of
the traditional Protestant work ethic in which the value of woixing and
earning a living.is presumed, but rather as a basic human need to achieve
(Hoyt, 1975). According to Hoyt (1975), "work is conscious effort,
ot=er than that involved in activities whose primary purpose is either
coping or relaxing, aimed at producing benefits for oneself and/or for
oneself and others." One critical implication of Hoyt's statement is
that work for the handicapped child is as important as it is for the non-
handicapped individual, even if it ultimately may not result in paid
emplo;ment. Consequently an exceptional youngster can learn about and
prepare to work in his/her elementary school years, if not sooner, and
thus experience productivity and achievement.

Education, generically defined by Hoyt, is '"the totality of
experiences through which one learns" (1975, p. 3); career education,
according to Hoyt, "is the totality of experiences through which one
learns about and is prepared to engage in work as part of her/his way
of livingf (p. 4). Cereer education, consequently, is a developmental
concept initiatea in early childhood and continued into the retirement
years. Within this construct, schools are only one of the many

theatres in which career education occurs. As such, the expertise




required for implementizy career =ducation exists in many parts of

- society, especially in the home, and it is certainly not limited to

those emploved in the formal education process.




_;> Cayecr fdacation Vocational Education
f/ Focuses on paid and unpaid work . Focuses on paid work (although

(e.g., volunteer, leisure and unpaid work is referred to in
recreation, homemaking) the Vocational Education Amendments)
Emphasizes general career skills Emphasizes occupational preparation
Promotes COgnitiQe, affective, Promotes psychomotor skills for

ané osychomotor skill develop- entry into occupational society
men:

Meets the needs of the Meets the needs of the labor
learners market '

Is a system-wide effort, not Is defined in terms of courses
specific courses or an instruc- and is an instructional pro-

tional program gram

.Is taught bw all educators Is generall§ taught by voca-

tional educators

>

Focuses on all instructional Focuses on the secondary ‘and
prograns at all levels of post-secondary levels
education

Involves family, agencies, Involves primarily business/
and business/industry industry

P
./ LY
k)

X

Figure 1. Some Differences between Career Education and Vocatiormal

Education. v

[

Note. From Brolin, D. E. & Kokaska, C. J. Careereducation for handicapped

children and youth. Columbus: Charles E. Merrill Publishing
Q Company, 1979.
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Parents implicitly and explicitly influence their children's
successful negotiation of the world beyond school. Withig this context,
they directly and/or indirectly affect their youngster's appr;ach to an
extensive variety of roles. Through various actions, att{tudes, values
and habits parents cue their children to the attfactiveness, or its absence,
of certain roles githin one's life.~ However, less is known about the
direction and intensity of career-oriented interactions yetween parents
and their handicapped .children and youth.. Consegﬁently, it is the
position of these authors that exceptional students should receive exposure,
information, and interaction in regard to the full variety of productive
activities that character%ze work roles at all stages in the continuum

of career development.

2>

The implications of this position for parent training programs are
many. Thus, any system-wide career development program must prepare
individuals who, upon leaving school, are:

\

.competent in tha basic academic skills required for adaptability
in our rapidly changing society, - .-
.equipped with good work habits,.

.capable of choosing and who have chosen a personally meaningful
set of work values that foster in them a desire to work,
.equipped with career decisiommaking skills, job~hunting skills,
and job-getting skills,

.equipped with vocational/personal skills at a level that will
allow them to gain entry into and attain a degree of success in
the occupational society,

.equipped with career decisions based on the widest possible set
of data concerning themselves and their educational-vocational
opportunities,

.avare of means available to them for continuing and recurrent
education once they have left the formal system of schooling,
.successful in being placed in a paid occupation, in further
education, or in a vocation consistent with their current

career education, and _

.successful in-incorporating work values into their total personal
value structure in such a way that they are able to choose what,
for them, is a desirable lifestyle (Hoyt, 1975, p. 11).




These care2r compe:-encies zve translated into measvrable and meaning-

ful goals‘and strategies within the schools via the individualized education

" progrem (IEP). However, to maxinize parents’' efforts in helping their

children sustain successful school exg?riences and in enhancing their
youngster's caAteer development, schools need to provide parents with
more information. éaregr educationy goals are best realized when communica-
tion between the info;med parent agd th; school is clear and precise,

and methods and strategies for implementation can be conducted both in

the schools and in the homes. In this manner, consistency of effort and

" mutual reinforcement can be attained in order to achieve mutual goals.

Parents of handicapped students must embrace an expanded career

education role in which they are recognized as primary providers of e

el

career education service¥to their children in conjunction with (not
apart from) the ongoing school-based career education program. Parents
exert a powerful influence on the lives of their handicapped children.
Peripheral and incidental involyement o; the parents' part inadvertently
wiil shape their children's career development, but also may preclude
their children's progress in achieving positive and realistic career
education objectives. 1In view of this, gducators are confronted ﬂy a,
compelling reality that mandates that special education parents should
“

not only,play more dynamic and vital career eddcat@on roles, but that they
should be provided with the competencies needed to function well in such
expanded roles.

It is the position of the authors that parents are needed to and

are wiiling to assume new, expanded roles in the education of their

handicapped children. To achieve that long term goal, however, school;

| Y
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must >reganize 2~ implement systematic competency~based training programs

—

for them in areas in which they can develop expertise, Career education

is a pfimary area for consideration. Since the parent role preposed by
this project is a complex one that demands specific skills and abilities,
such training should be_carefnlly and cooperatively planned and should be
of such a duration and characten that it unerringly prepares parents for
their assigned career edueation tasks.

In order to function adeq%ately i?/énis expanded role, parents will
require the followiné competencies: ‘ o : <1

.Ability to set a viable vocational model fbgrtheir exceptional
children.

.Skill 4n conveying to their children the realities of students'
vocational resources and limitations as well as those of the
world of work. e
.Competence in providing parent guidance that will be accepted
by the child and that will contribute to his/her vocational
development.

.4 broadened knowledge of occupational opportunities, particularly "~
in relation to various handicapping conditions. !
.An awareness of school and parent objectives for the career
education of handicapped students.and an ability to help to
shape programs designed to attain these objectives.

.Skill in relating children's ‘capabilities to career
opportunities and demands. 2
.Techniques for reinforcing positive student responses in the
career education area and extinguishing negative ones.

.Skill in mobilizing home and community resources for career
planning and program implementation.

Tompetercy in serving as an advocate for ﬁhg child in his’
.career development, not only in the home and the community
but at school, as well.

.Initial skill in assessing and understanding\student potential
for a career and for employment,

.Paraprofessional skill in job development and job placement.
.Competence for serV1ng as a resource person for\his/her exception- l
al children. \%

.Techniques for, acting as a prime mover for the es ablishment, *
implementation, and maintenance of meaningful careséy education
programs for the handicapped child in the school an§ the

community. : .
- \



.Skill aé an intervener for the exceptional zhild in relation
to health, communi:y service, and rehabilitation agencies that

are linked to the schoo. in providing career educatic: services.

.Competence as an organizer and developer of supplementary and

supportive services that enrich the schools' career education

program for handicapped students.

+Skill as a career education intervener with parents of other
’ exceptional students who cannot or will not play positive

roles in their children's career development process.

.In instances in which this is essential, skill in providin

selected career education services to other gtudents (under
professional supervision) when parent surrogates are required.

When thetﬁroject began during the summer of 197¢, both long~range
and short-range goals were identified. Long-range goals are:

(1) To establish a pattern of career education service featu}ing
augmented parent training and involvement that will be maintained at the

‘&Qt:aining site and elsewhere after the funded Project has terminated;

(2) To disseminate the resultant parent training model to communities
and agencies throughout the United States and to promote its utilizavion
in at least 10-20 such communities prior to or shortly after the termina-
tion of the project; and-

» (3) To lay a foundation and establish a precedent for parent training
and pavticipation in nonvocational phases of special education (such as p
student socialization, self-care, academic performance, skills of daily .
living, recreatioﬂ, and physical and social independence) that will use -
the project model for program planning and implementation.

Short-range goals are:

(1) To enrich career-education programs for handicapped children

through the adoption and implémentation of a training model which prepares

parents to assume more responsible and dynmamic career education roles;




(2) Tc augment parent saticfaction, contributions, and cooperation

~

with career education programs for handicapped students and with parent

training; and to enhance parent participation in such programs;

(3)

To evolve a parent training model in career education that is

exportable to other communities and agencies; and

(%)

To foster accelerated progress among handicapped students toward

vocational maturity in conjunction with stepped=-up parent compefency in

2

delivering specified career education services.

In addition, annual workshop objectives for desired parent outcomes

were stated. They are:

1)
(2)
(3)

(5)
(6)

(7

(8)

To acquaint parents with career education concepts and practices;
To enrich career education practices for handicapped students;

T6 enable parents to undertake a wide range of career education
activities; .

To foster accelerated progress among handicapped students tow;rd
vocational maturity;

To be on the way towafds making optimum use of parents as resources;
To develop a career education model that:encourages and maximizes
parent contributions to the career development of their children;
To enable parents to train other parents in the career education
services they can provide for their children; and l -
To develop a parent training'model in career education that is

exportable to other agencies and communities,

Figure 2 was used to give parents a broad view of the aims of the

project.

It made visible the goals targeted for the life of the project

and beyond. It serves to explain the relevance of some topics presented in




.

the workshops. (A numker of participating parents equated career develop-

ment only with how to get a job; they did not know that such concepts as

‘'values, interests, and decision-makiﬁg are important ingredients of any

career.)

The Training Parents in Career Education Manual is an outline of the

Parent training model developed tﬂ}ough the project as well as a compila-

tion of suggestions for practical application.of the model. The training

model was developed by project staff in conjunction with administrators,

parents, teachers, and students within a Board of Cooperative Educational

Services (BOCES) in New York State. The presentation herein is conceived

with the firm conviction that: (1) Parents are the primary and most

significant facilitators of the career development of their children; and,

(2) skill in facilitating career development can be enhanced through

systematic planning and training. ‘ 3 "

The training manual reflects the evolution of the project over three

years. The final form of the project, as well as suggestions for continued

parent training in the area of career education, ultimately was shaped by

“the following considerations:

-Parents should be helped to work with their children in a
systematic (not a spontaneous or casual) manner in the career
education area.

-Parents should deliver certain career education gervices as
members of the school-home~community team (not as isolates

from it).

+Parents should deliver certain career education interventions
because they are likely to have the greatest possible impact on
handicapped students (not because other team members allow

them to do by default) to do-so . . . .
+Parents should contribute the expertise that they already have
in the career education area by reason of their relationship
with the child and their own training avd life experiences.
.Parents should assume policy and program development functions”
rather than serving only as now-and-then implementers of
professionally determined career education plans.,
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Figure 2. The aims of the parent training project with projected impact.

Note. Adaptecd from Rotter, J.C. § Mahrer, D. Career education: The seed team —
concept. Vocational Guidance Quarterly, 1978, 27(1), 22. N




.Parents, in assuming this expanded role, should not only
deliver selecivu carzeer education services o thelr own children
but, wherever feasible and desirable, should also do so to~
handicapped children other than their own.

.Parents wh> develop and utilize career education skills will -~
be more effective than in the past in reducing the degree of
shelter experienced by their children in the course of broaden-
ing their career horizoms.

Use of this manual is recommended for administrators, teachers,
consultants, college teachers, guidance counselors, workshop coordinators,
and staff developers. To that end, it is urged that replication of the
project or its irdividual components as well as adaptation of specific
activities be undertaken. Each activity s described in detail, with

attention given to its practical application, within the final section of

the manual.

¥
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Administrative Factors and the Viability of the Project

- The Network of Communication

The succy of the project was greatly dependént upon mutual
.

cooperation between Teachers College and the Bpard of COOperativg\

Educational Services (BOCES). This cooperation was an outgrowth A
of an effective network of communication. The network included
Teachers éollege faculty as well as BOCES administrators, teachers,
parents, and students.

The first step in building the network took place when a repre-
sentative from Teachers College met with thé superintendent of BOCES
in order to discuss the project. Subsequently, a group meeting was
scheduled with all BOCES principals, the Supefintendent, and projec£
staff attending. At this meeting, the project was introduced and
discussed in detail. Support' for the project wa§ expressed unanimously
by all principals. They then were asked to introduce this project to
their faculty and ‘to the parents of their pupils. The faculty of
each school was asked specifically to encourage the involvemenf of
parents in the career education of their handicapped children, eSpeciaily
by urging them to enroll in‘the project. The faculty also was asked
to foster the involvement of parents by assigning homework which would
increase parent/child awareness of the career education components of
the school curriculum. It is important to note that a previous project
impleﬁented throughout BOCES consisted of training teachers to

infuse career education into the classroom curriculum. This enabled

teachers to act as advocates for teaching career education concepts

14.
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which provided the information, self-awareness and social awareness
necessary for the career development of handicapped children through-
out the district. N

Principals also introduced this project to parents by meeting
with PTA executive boards. Principals requested that the PTA schedule
a special méeting for the purpose of introducing the project to the
entire parent populati n. Teachers College representatives attended these
meetings for the purpose of describing the project in detail.
Applications were distributed requesting Fhat parents indicate their
preference for a workshop time and place, as well ds their need for
transportation. Applications wer: also sent to parents who were not
present at these speclal PTA meetings. A copy of the application form
is presented in Figure 3. ‘ i

The ‘first workshop was scheduled in each school after receiving o
and considering the preferences indicated by applicants. Attendance
at workshops was reinforced by makiné phone calls to barents and by
sending home .a reminder notice prior to each workshop. Occasionally,
students participated in workshops by demonstrating their career educa-

tion skills. Student participation enhanced parent attendance. Dis-

tributing workshop notices to members. of the faculty also resulted in
. having a number of teachers participate in workshops. Members of the
faculty who participated on a regular basis were usually those who
were making a concentrated effort to infuse career education into their
classroom curriculum.

The network of communication which contributed to the success of

the project now may be described by the following chart:

-80S
-
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PARENTS IN CAREER EDUCATION

]

8.0.C.£.S. OF NASSAU COUNTY TEACHERS COLLEGE/COLUMBIA UNIVERSITY
Division of Special Education Department of Special Education

APPLICATION FORM

NAME «
£

ADDRESS:

TELEPHONE #: (Home) : _

(Business)
I CAN ATTEND MEETINGS: Mornings Afternoons Evenings
I CAN ATTEND MEETINGS: Monday _ Tuesday Wednesday
Thurs day Friday

\\\\\\NAME OF SON OR DAUGHTER:

N
AGE _OF SON OR DAUGHTER:

SCHOOL: .

~.
AN
AN

Figure 3. \Application form for Project, '‘Parents in Career Education."

I WILL / WILL NOT NEED TRANSPORTATION TO MEETINGS.




NETWORK OF COMMUNICATION

SUPERINTENDENTS
PRINCIPALS
-
//—
PARENTS ’ PARENTS PARENTS
FACULTY FACULTY FACULTY
]
STUDENTS STUDENTS STUDENTS

" This network,of communication reflects the process of introducing
and implementing a projecrt when that project is brougﬁt by an outside
agency (Teachers College) to another agency (BOCES). This

process may not hold wvhen a project is "home growm,"

that 1is, not
initiated by an outside agency.

Administrative Style and Project Support

Support and understanding of the project began at the level of
superintendent . The BOCﬁS superintendent already had encouraged
career education for'handicapped students; consequently, he was ready
to.support the need for training parents of handicapped students in

career education. In additicn, his commitment to involving parents
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. 1in the edﬁcational proces. (as per P.L 94~142) enhanced his readiness to
train parents of the handicapped in the area of career education.

The support of the superintendent for the project positively
affected the degree of cooperation demonstrated by building principals. -
All the BOCES principals expressed an enthusiastic and cooperaéive

¢ ,
attitude tcward implementing the project. This project probably would
have met complete failure within a school where the principal's
’attitude was uncooperative and/or lacking in enthusiasm. However, when
a principal is indeed enthusiastic and cooperative, his/her style and
ability to manage the communication network within his/her school can
affect directly the success of a projecf. Examples are as fqllows:“

1. This principal demonstrated an enthusiastic attitude towards
implementation of theqproject and expressed this attitude to his parent
population as well-as to his faculty. Infusion of career education into
the school curriculum was also actively encouraged. This resulted in
several members of the faculty attenaing workshops on a regular basis.

The cooperation of the principal was also reflected in his assignment

{‘:,
of an assistant principal who actively engaged in each workshop. This

assistant principal also demonstrated a consistent attempt to encourage
parents to participate by sending reminder notices about workshops
and calling parents who were absent. It must be noted that worksboﬁs
took place duriné the day as well as in the evening.

é. This principal did not attend the workshops and gcheduled

) workshops'when other parent meetings were taking place simultaneously.

Attendance quickly declined to three or four parents. Future workshops




tock place in the homes of these parents, since it was a small group
that did not inllude an administrator or faculty membér.
3. This principal was .nthusiastic and attended each workshop.
However, workshops were scheduled only during the night and were part
of PTA executive board meetings. Little attempt was made during the
first Vear to include parents who were not members of the PTA executive
board. An attempt was made to include other parents during the second
year of the pProject and indeed new parents attended. However the
original group of parents dropped out.
4, 'This principal was very enthusiastic, but his management of the

Kl

communication process caused the project to fail after the second meet-

|
l
\
\
|
\
l
|
\

ing. Infusion of career education into tne school curriculum was ] w

limited and little attempt was made to involve the faculty in encouraging

parents go participate in the project. Workshop notices were sent

very early. and Qere not followed with reminder notices. Thus, great

opportunity was afforded interested parents to forget workshop dates.

Support from principals varied from passively to actively coopera-

tive. The philosophy of the superintendent, as well as the style of

each principgl, directly affected the viability of the project. All

principalg expressed interest and an attitude of cooperation. However,

the passively cooperative principal provided little or no direct

support for the implementation of project goals aid activities in his/her

school. I; contrast, actively cooperative princ@péls personally

promoted parent understanding and interest in participating in the project. ‘

These principals also trained members of their staff to infuse career

education into the curriculum, and expected staff to encourage parents

to become teachers and advocates of career education for the handicapped.

l)..!
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In summary, two styles were reflected by principals. There were
those who gave active administrative support to implementing the project
and those who gave passive administrative support. Characteristics
assoclated with each style may be summarized as follows:

Actively Cooperative Administrator = Active Parents by

1. Motivating Staff, -

Parents, and
. Students
2. Atteﬁdiné workshops
3. Monitoring workshop fBtice distribution
4, Expecting career eéucation to be infused into all aspects
of the curriculum

Passively Cooperative Admiristrator = Passive Parents by

1. Expecting others to motivate Staff,
Parents, and
Students
2. Scheduling workshops without personally attending
3. TFailing to monitor workshop notice distributi;n
4. Assigning low priority to career education A

Active Administrative Support and Parent Involvement 7

The development of a successful parent :faining program'is facili-
tated by an administrative style which actively encourages parents to -
participate. -A well-established practice of affirmatively involving v

parents in the gevelopment of other programs within the school is .help-

A [y
ful in successfully involving parents in new and innovative antures.

} This practice encouraged those parents participating in the project to:

N o

2y

___________’___________'______J
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(1) take on respcnsibility in project development;
?

(2) feel comfortable in identifying and expressing

* their career/vocational.fears and concerns for their

children; and /:::) . ¢ v
':} s’ * -

(3) share their ideas for teaching career development skills

to their handicapped youngsters. ; :

N . Ce
It was found that school leaders whose administrative style onﬁy vaguely
approximate: this description frequently involved parents on am emergency

basis. In these settings it often appeared that parents were "told"

-
*

about their youngsters' needs and what educators planned to do. Con-

> ~
'/

sequently, parents in these schools were reluctant to express their

concerns or to share their ideas and techniques,r many of which had been

successful in training their ydungsters at home. This type of administra-
tive style hindered the‘sqccessfpl development of an effective parenfitraining
project. -In contrast, it was found that schools with a succesgful project
weée aaministered by asgertive individuals who actively/;;cruited'
paréicipanns for the groject. In addition, these administrators monitored
the progress of the workshops and offered on-going direction and:-support.
Several exampiés of active administrative support gollow. 'Fiéures A}'S,
and 6'represent attempts to ensure gégular attendance at parent training

workshops and reflect-activé administrative sd;bort. Figure 7 reflects

. N ¢
an administrator's commitment to the infusion of career education into .he

scﬂool curriculgm. Figure 8 reflects the commitment both of administra-
tor;;aid teachers to the infusion of career education and to the involQe-
ment of parents., ?igure 9 describes in terms of input, process, and
outcore the role ofithe cooperatively active administrator in facilitating
the success of -a parent training project offered by an outside agency.

w l) Ry N |
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TO0: ALL SOCIAL WO#KERS

FROM: MIKISTRATION -

DATE: QCTOBER 27, 1978

Please  make the:phone calls we spoke‘about regcarding parents
who should: be urged to attend the Columbia ﬁniversity Train-
ing program. Attached is a list of parents who have alreadyl
signéd up. Please let me know if you -need help making these!
calls. Parents should be told that(;he first formal ﬁeeting

will take place on November 16th at 8 P.M. 'MWe will/discuss -

5 -

- a more convenient meeting time when we meet on- Nove erEthh.

~ -
Please submit new names to my secretary as soon a OSSiQ}eu .
- e , K "

and no later than November 9th. A formal meeting notice '+

must be sent to each parent one week prior to N&Vember 16th.
. ' » o(

-~

Figure 4. Memo in support of regular attendance at workshops. »

i
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10: Social vbrkers

DAIT: February 21, 1987 . .

Please note that the foi_.lc.-:i.ncj parents in your caseload have
shawn an interest in a:te.':c’jné Career ]'-.’duéation torkshops for parents. Our
next workshop will take place on Thursday, February 28th at 1 :00 P.M. in the
front : conference room. DPlease call the following parents to encourage them
to att;e'n.d this worlishop. Th:a,se phone cai}.s should be made -no later than

Tuesday afternoon. ‘ . -

Figure 5. Memo in support of regular attendance at workshops.

<
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BOARD OF COOPERATI\E ED[CAT]O\ Al SERV lCES ¥

COUNTY -
DIVISION OF SPECIAL EDUCATION

May-13, 1997

Dear Parents:

'Piease be re~inded that our next Career réucation torkshon |
| £or parents will take place on 'ednesday, 'av 14th at 1:00 P.
Howver, please note that varents +ho are wnable to attend this
workshop durinc the day are also encourared to attend the workshoo
be}nc_: sresented at the DTA reetinc which will take slace ‘ednesday
‘evening, 'tav 14th at 8:00 P.L )

Ven; truly vours,

_ Mrs,
Assistant Principal

Figure 6. Letter in support of regular attendance at workshops.
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QMU AAT
’ Pof S '
Intermediate Pzograr

ps -— v
r0: CLRSSROCH TIATHERS, 1LZAD TEACHERS - .
20N f:xIXISTRAT:CN N -
v l' ~
RE: CrP=E7 TOUCATION >
As per our recent nodule meetings, please jnéicate veur interast v
in one of the ¥ollowing. approachsas Sor Career Educacion:

X%

Toan with Shop Teacher-

-evelor & curriculum rela
[1 U=ilizing the shop teacher a

evelop a general Career

ted +o a shop.
s a2 consultant.

32 curriculum as follows:

' D
[] *J New YorXx Times* .
{1 General Awareness (2ppl
= specific Awareneséi
Areas: [ Auto Mechanics

T Aviation Industry

] Banking
" 3 Horticulture

1 cosmetology

. C1Health Fields

1 other

jeations, behavior, etc.)

New York Times Career téuca~-

* Those teacher

s interested in the

tion Curriculum should be prepared to mest with 2he Administration
and New York Times representative on Monday, Decemoer 11, ‘at 2:45
Py in the Front Conference roomn. .

Please return this form to your c2ad Teacher. All £orms must be
subnitted <D a8 Adminisgeration by lead maachers ~e later =han
Thursday aiternoon, necerber 7, 1978. This is necessacy since

any necessary sgecial scheduling will zaxe place ¢n Triday, 2Plssse
note thet: the séminisezation exgecss at teass 2 intsrested teachers
from each wCiuld.

Fi i i
gure 7. Memo ?cflectzng administrator's commitment to infusion of
career education into the school. curriculum

30
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Ead 0 3 R 7 ol NE
L SERVICES
0]3 COUNTY
Dx-v'nsxo.\'oy SP:CIAL EDUCATION

~e

- ARD OF COOPERATIVE EDUCATION

' November 20, 1978

Dear Parents:
The interests, S$Kills arns behavior shown by your child

. at home should be con j@eraZ when planning his Individualized

Inscructional Plan (T.1.P.). As a parent or guaréian you.

e z valuable source of information regazding

your chilé. To provide this iaformation, please complete the

attached questionnaire and return it to your child's teacher )

.as soon as possible.
In addition, at+ached is a copy of a _survey recently

you might De interested in

n

completed by your child. Perhap

‘reviewing his responses in preparation for our Novenber 29th

meeting.

Thank you for your cooperation in conpleting the attached

guestionnaire.

Very truly }ours,

! ~ Assistant Principal
Jay , Caresr =&. Teacher
Judith , Teacher . i

F1gu£;.8: Letter and questionnaire reflecting commitment of
a 1n15trators_and teachers to infusion of career education . \
and to parent involvement.(continued) ' |




COUNTY
DIVISION OF SPECIAL EDUCATION

PAREINT QUISTIONNAIZZ - PAGE .

have a hobby or special interest?
Bl

What dces wvour chiid usually do after school? .

Does your chi
If sc, how ma
'l'!hat is th

Does your child co to the store alone?

iends does he have’
oximate age range? ‘

plav wish other chiléren in the nexghoo*hood’

Is he responsitzle for doing household jobs?
I so, describe

('

~e type 0f job(s) i

Does he do jobs around the neighborhood?
I1f so, please describe EQ? type of jobs

Is }ou: child:
Talkative?

Quiet?

Argumentative?

Is there a job or task your chilé can complete without assistance?
Please describe ' .

Does he/she casily follow your verbal instructions?

Do you freguen:zly repeat statements?

Does he/she ireguentlyask guestions?

Is he/she particularly curious about fomething? 1If so, pleas2 explaln

\
vour child get an allowance ? If so, how much per weak?

\

' n
Figure 8. Continued. - ' 32
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~oF COOPERATIVE EDUCATIONAL SERVICES

‘ID OFf S COUNTY
DIVISICN OF )PCCU’\L .DbC‘\llv

QUESTIONNAIZZ - PAGE 2

rces h2/shE urcderstand zhe valus oI each coin or billk?

... =a/she m2Xxe chang2 ol 2 do._ar?

;xs your cnild Irequently look tarough or read booXs, magazines,

o- ch2 newspaper?

How much time dees your child spend each day watching television
WEEZZXDAYS , -
WEEKEND

List his/her favorite programs:

S

’

s his/her behavior éifficult to manage at home? Is so, piease

lescribe

What means of discipline have ycu found to be mos*t successiul?

«

\Z

Us.there a reward he/she finds most pleasing? Please describe

v

{ow does your child Zeel about coming to school? -

What suggestions would vou like %o make for vour child's program.

l)l

LN
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ERIC

Aruitoxt provided by Eic:

INPYT

\am G e —— e e b — - Y

. PROCESS

Int roducing projoct. .

Recruitiog Parents and Staff

1

Increasing and Malntaining Regular Attendance

Figure 9. The role of the coopq

L Ty . e e W e RS A e

i. Principal tnforms PTA president of project
and need to mect with the FTA execut lve
hoard,

2. Principal makes cevtaln thnt project staff

ctn attend mecting.

Project staff introduced to tha PTA exccutive

hoard, Presentation made regarding project.

Nate set for presentation to e made nt a

school-wide PTA meoting. .

Teachers are nsked to wake an extra cffort

to Attend PTA meeting in order to encourage

Jrents. to apply for participation im project.

S. Principal makes certain parent application

foras are available.

Principal aske custodians to sct up meeting

room.

7. Principal has PTA president introduce project
staf€. Principal reinforces need for project.

8. Appiications are mailed to parents who did
not attend PTA mecting.

9. Teachars are asked to cacourage students In
reminding their parents to return epplications.

10. Principal sends second application form to
aach parent who did not return application.

¥1. Principal collccts apptications and has
sacretary tally preferences for time, date,
and tocation for first workshnp.

§2. Principal contacts project staff to discuss
arrangesents for first workshop.

13. Principal sends notice to all paremts announc ng
the date, time, ami location of the first
workshop.

14. Principal notifies custodian tu set up room
for workshop.

15. Principal ars for refrashments to he
provided by students working in the food-trades
ciustar,

16. Principal informs staff of workshop.

§7. Peincipal has students take home- rembnder
notices.

18. Aftcr firat workshop, principal has teachers
and social workers telephone parents who had
appiied, but did not attend. They cacourage
pArents to attend the noxt workshop nnd
determine i€ ahisence was due to lack of
transportation, time, pince, ctc.

-t
.

-~
.

6

ratively active principal in faciiitatiug project sucdess.

Principal palus the coopesation of ¢he PIA
presideut who hickps secridt pareuts ami
personaldly attend< all work<hops,

Host membicrs of the cxccutive hoand are
regidar participant«.

Teacher attendance at workshops Increases
by D,

’

Malting applications, rather than sending them
~home with students, cnsures receipt by parents.

Applications to project Increase hy §0%,

Attendance increases by 5%; some parents decidp
to attemd, although they had not applicd.

A wam and friendly atmosphere i< created.

Scveral memhers of the schoot staff attend
warkshops an a regular basis,

Attendance of original appiicants maintnincd;
periodically, iew participants trought in.

Continued

Co
[N
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ERIC

Aruitoxt provided by Eic:

INPUT

PRUCESS,

Increasing and Maintnining Regular Attemdnuce
{contimeed) -

Reinforcing Project Goals

.

(O
O

20

19. Car pools are arranged for parents who are
unable to attend Jdue to iack of
transportation.

Principal schedules an cvening activity for

students whove pareots nre unahle to attend

becnuse of difficulty in securing 2

hahysitter. (Froject pays for sinff to

superviso.)

2t. Principal dovelops a phone chain Bist to use
In casc a workshop is cancelied doe to
serious weather conditions,

22. Principal conducts workshop if project staff
are tit.

23. Principal provides on-golng encouragement to
teachers in providing carder-oriented
homework assigomonts, cspecially requiring
pavent involvement. .

24, Cavear cducation programs Implemented-!in
school hy principal on an on-going basis,

25, Principal follows ahove process in
preparation for every workshop.

UL

Parents are happy to car ponl] reintionships are
ectablished which serve to rejuforce repular .
attendance at workshops. -
Students enconrage parents to atteml workshups
beenuse they enloy the evening activities,

N

N
\

AY

.

s
Infusion of carcer education at clnssroom teveld
increased,




31.

The School Staff and Project Support

It already has been suggested th;t attendance by administrators
and school staff at workshops contributes to increased parent interest
8 ';ﬂd‘attendance.‘ However, there seem to be additional benefits accru}ng
. from workshop atténdénce by schgol personnel.‘ These benefits reach the
stu&ents of the school, ‘their parents, and--indirectly, through increased
parent attendance-=~the préject itself, ‘
By ag;ending project workshops, school‘personnel were motivated to
develop their own career education skills. ° Throug% their involvement
in training parents, school personnel were also trained to function more
efficiently as members of a career education team. This staff training
was facilitated, in one case, by an administrator whose educational

philosophy encompassed the need for career education. This idministra-

tor encouraged staff to develop various approaches to the infusion of .

career education into the school’curriculum. This resulted in classroom
and occupatignal education teachers jointly teaching career development

as an integral part of their program. Math and readings skills were
taught in relation to elements of career education. Occupatiohal skills
were taught as part of the continuum of career development. Under the
diréction of a ;econd principal, a psychologist provided career aware-
ness counseling to students 13 to 15 years of age. Job placement also
took place throughout the school as a prereguisite to the community-based,
work-experience program offered to older students at the éecondary level.
Working papers and social security cards were also processed for students
as young as 125 this enabled some students to become responsible for the |

. delivery of newspapers in their community. .




This emphasis put on career education by administrators and teachers
fostered an awareness of career education concepts among parents. As
a result, parents were ready fsr and interested in traifing aimed at
helping them with their role as teachers of career development in the-
home .

Parent Participation

Five to ten percent of a school's parents who were actively encouraged
by the principal and members of the staff to participate in the pareér
educatfon parent workshops attended atfleasc one workshop. Continued
participation was based, in part, upon the support given by the principal
and members of the school staff. Making phone calls and sending reminder
notices are examples of this support., However, the participation of
parents also varied in relation to the age and to the degree of handi-
capping c&n&ition of their handicapped youngsters. This variation in
parent participation may be described as follows: ’

Elementa{y‘School - The majori:y of parents who participated in

monthly workshops had children who reflected
the full range from midly .to severely handi- <
capéed. They also tended to be parents of

children who were about to graduate to a new

school.
Intermediate- - The majority qf,parencs'who participated in
Junior High monthly workshops had youngsters who were
School moderately to severely h;ndicgp;ed. Also;;

many were about to graduate to a new school.

\

e
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<

i' Righ School ~ The majority of parents who participated in

;3 - -—eees —me- —— - -——  -monthly-workshops—had—-teenagers -who--were -
| .
severely handicapped.

Parents with severely handicapped youngsters maintained a more

;articipafion of parents with less handicapped youngsters waned in

.

relation to the increasing age of the youngsters. Apparently, parents

) consistent level of participation in career education workshops. The
became less conce:—.ed about the ability of their mildly handicapped o

youngsters to lead independent adult lives as those yoﬁhgstefs bfcame ¢
, older; thus, they seemed lesé interested in providing cateer educa;ion .

for these youngsters. It also seemed that ippendiﬁg graduation to a

new school raised parents' anxieties regarding futures for their éhildreﬁ-;

especially for moderately to severely handicapped chi!dré@. These ! . ] !

+

parents were quite ready to engage in training “aimed at enhaﬁcing‘:heir
roles as career educators for their own handicapped children.

In addition to age and severity level of children, several other
A

factors exerted some influence over parent attendance at workshops.

These factors are:

Ay

{

1. Administrative support, which includes reminder notices of

workshops, phone calls to parents who are absent, présence
. - »
. " of administrator at workshop.

2. Time of workshops: Fathers and working mothers attend
. workshops in the evening. Y . "

3. Total amount of time reiuired for participation (usually

v

one and one-half hours per month).

4. Mothers returning to work most frequently begins during the

intermediate/ junior high school years of their children.

ERIC o 4o
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However, mcthers' decision to return to work appears to be

2

related to the severity of their youngsters' handicapping

conc:tion.

5. Attitude of parents toward their handicahped-youngsters:'

.

Few parents who deny their youngsters' handicapping condition ;
attend workshops. However, some parenté who participate either

underestimate or overestimate their youngsters! ability.

- .
. ! »

6. Relevance of training activities to the here and now:

Some parents want acfivities.rgcommended for home use which
will lead to instant change in their youngsters.. These
parents will drop out unless convinced of the potency of a

'process orientation to career development.

7. The development of a social network which continues tc operate

outside of the workshops for participating parents: Variouys
) parent networks were established in‘the course of training.
Factors which seem to be related to parent membership in ;
particular network are: a.) the specific handicapping codition
of the youngster, b.) tﬁe socioeconomic status of the parent,
and ¢.) the perceived emotional stability of the parent.

Student Participation

\

: Students were invited to participate in several workshops. This
gave the staff as well as parents the opportunity to demonstrate various
career education activities useful in teaching students at home. However,

direct involvement of staff with students was not a goal of the project.

Some student participation was necessary in order to demonstrate techniques

with their youngsters at home.
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The Parent Training Curriculum),

s

The parent curriculum inc;u&es two phases: preservice trainihg' )
in caréer education and internship in career education. Eacﬁ)phase.is
completed in one aczdemic year. The }reservice training is accomplished
utilizing a workshor format, Workshops are conducted once monthly at
the convenience of parents. Training activities are planned and realized
through the joint effort of projeét staff, BOCES gtaff, and parents. The -
internship is sponsored by'BOCES.schQBIs and- offers parents the opportunity
to function in a variety of career education réleg Qithin,fhe school, Day~-
to—-day superviéiéﬁ“bf p;rent internswis prcv?ded by BQCtS staff with back-

- up fromvproject staff. : ’

The.project has involved two groups of 50 parents over a p;riod of
three years. The parerts have children attending the schools of a -
BOCES district in New York State. The children of these éarents represent
the full range of handicapping condicion; both in respect t6 severity

and specific disability. Over the three years, the two parent groups were

involved in curricular cycles:

Year One Year Two Year Three
Preservice training Internship for Internship for
for parent parent group 1 parent group 2
group 1
Preservice for Continuing service
parent group 2 for parent group 1 Y

The Structure of Parent Workshops

Project staff, in consyltation with school personnel and parents,

decided on a three-part format in structuring parent workshops. A short

} s

presentation by project staff would be followed by a group aétivity, and,

=
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then, by orou; dis-ussior. It was decided &o keep formal staff presenta-
tions to no more than 20 minutes each meeting. An extended lecture forﬁat
was judged inappropriate for parent training since it failed to encourage
the active involvemenﬁ of paréﬁts as careetr educators. Project staff
judged activity groups as more suitable to train parents to become competent .
ané active in career education. Group activities were-planned to highlight
information provided vwithin the staff presentations and to help parents
develop skills ifi interpersonal communication. Discussion following staff
preséntations and ;he group actiQities proved to be of utmost iﬁportqp&g_
in f?stering interaction among the parents wit“%n an ;tQOSthre ofltrpst
and acceptance. The discussion group has been an effective means of
satisfying a strongz parent need to communicate with others who have shared
similiar experiences.

Following is a list of specific strategies which have been employed ®
to involve parents in the content of the various wérkshops.

Role-Plaving -

This strategy has been employed as an opportunity for thé parents to
explor. with éach\other career education concepts through simulated
experiences. Role-playing activities are followed by debriefing, whereby
problems implicit iﬁ the role-playing situation are identified. It has
been effective to have the role players assume the roles once again after
the debriefing.

Values Clarification

The value clarification process is that through which the parent

: s
participants can iden:ify those specific values which have been operational .

in their own behavior--especially in relation to career decisions. Values i

[
N
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activities have been employed with individual parents, dyads, small groups,
and large groucs of parents; these activities are potent in defining the

relationship be:ween values and decision making vis a vis career choices.

Hands-On kétivitiesl

Parents have been provided with specific activities to conduct at
home with their own children. These activities have been designed to -
provide practice fqr ‘parents in working within each_of ;he eight elements
of career education: self awarengsé, educational awareness, career
awvareness, econémic awareness, decision making, geginning competency,
emﬁloyibilié& skills, attitudes.and appreciat£;ns. . .

Guest Speakers

- Guest speakers fro& the community have been invited to the workshops
to offer expertise in a particular area and/or an unique perspective to

topics of interest to the parents.

Films and videotapes have been employed as an alternative means of
presenting spectfic information on a topic.

Information Gathering-

To promote active participation by parents, it has been effective
to employ parents as information gatherers both within the parent group
and within the community. Specific information gathering activities
include interviews, identification of cbmmuﬂity résources (both people
and materials), review of available materials, and site visits. Once
gathered, information is presented to the total group.

Brainstorming

Brainstorming is an effecfive approach which encourages parents to

be creative and to generate alternative solutions to problems. During

[N
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| brainstorming.’evaluation is eliminated; the non-judgmestal condition in
r brainstorming encourages parents to build on the ideas of others.
i Bra;nstorming'may involve the entire groép functioning as individuals or
) part of the group functioning as a panel before the rest-of the group.
T Once creative solutions are generated by brainstorming, parents work
together i.. identifying the mogt promising solutions.

Decision-Making/Problem~Solving Activities

This particular strategy requires parents to work in teams to arrive
at a consensus about an issue under discussion. This strategy helps

develop skills in interpersonal communication and collective bargaining.

Activity Groups

Parents have worked as teams on a variety o?lprojects related to
specific topics present:d in the workshops. The activity groups have
been an effective means of expioring topics in depth and of providing

ﬁazg;portunities for parents to‘work together outside of.the actual work-
shops.

The Content of the Preservice Training Curriculum

"

-The content of the training curriculum was developed in refereﬁce to
several factors: At the beginning of the project, staff "brainstormed"
concepts in career education that they judged essential to the parents'
functioniﬁg as career education interns. These concepts were organized
under the categories "information," "self-awareness,' and "social
avareness,” Identified concepts are as follows:

Information

1. Career development over the life span

2. Career education

F= N
e




Communicy services
Evaluating interasts
Evaluating job skills

Personal/social career skills

7. What training does my youngster need and where is it available?
Self-Awareness |

l. The many roles of parents

2. How a career "happens": decision maxing

3. How jobs are secured, kept, lost °

4. How interests, work, and leisure interrelate

5. Career satisfactions: intrinsic, extriﬁsic, concommitant

6. How do I»se; my youngster?

7. How do others see him/her?

t

Social Awareness

5.7

Helping relationships

I am not alone: parents and networking

How can I help other handicapued youngsters and their parents?
How can others help me?

How can I help create careers for the handicapped?

In autumn, 1978, a multiple-choice test was administered to parents

in order to assess entry-level knowledge of concepts listed under "Infor-

mation" above. Results of the test administration provided project staff

vith valuable information in emphasizing or deemphasizing certain concepts

within the curriculum. It became evident that from loz’to 20% of the

parents thought that "interests indicate what an individual will succeed

in" or "what an individual knows most about" (question 5). Parents were




not sure t> whor SectioRl 504 of the Rehabilitation Act of 1973 pertained
(question 3). The term "intrinsic career satisfaction' was unfamiliar to
50% of the respondents (question 6): they thought it means "working from
9 to 5" or they did not answer the question. Sixty percent believed that
"values clarification” means either "finding out what something costs"

or "being sure one has not overpaid for an item or service" (question 17).
There~was uncertainty about the correct answer to question i& “"pre-

vocational preparation means...'" and question 20, "vocational carecr

education assists people to..."

It is interesting to note that all
respondents answered correctly questions 11 and 13; they knew what the
best response would be to: "If your ddughter said to you, 'I want to
work in Alaska to repair the pipeline'" and what to find out: 'to determine
whether or not a private trade school is as good as its advertising..."
A copy of the multiple-choice test is presented in Figure 10.

The content of the curriculum was also sensitive to feedback from
the parents. After each workshop, parents provided staf?é wiéh a for?al
evaluation of the workshop: In part, the evaluation process allowed parents
to ask for content that they felt was important to their training. Parents
could also use the evaluation process to suggest changes in the workshop
structure. Not only did this parent feedback help prohect staff address

themselves to the needs of the group, but it also provided valuable

information in revising content and materials. A copy of the Evaluation

Form is presented in Figure 11.




MILT-T.Z CHOICE TEST 4l.

~—

Check ornlr oze arswer for each question.
Q

L. LEITE OISUCATION IS-
z. Ddzcatior Tor = specific ‘ob, suck as dbutcher
Zducstior Jor .ife s a drpaamel 4

¢. Iducation t0 make & 1:F: and O make a liviag
¢. Zducation or how to-Tizmi a Job_ . Lo

*

5T TET HANDICATFTS POTULATION % NEW YORK STATE, 8€ PERCENT ARE BETWEEN THE AGES

e

a. 21 and 6 years
t. 10 and 25 years_
¢. 1 ané 10 years
d. none of the above_

Sectior SOL OF THE RERARILITATION ACT OF 1973 PERTAINS TO-
a. Brair Injured Individuals
5. Handicapped Individuals of all ages_
¢. Yandicapped Children rom 1 to 14 years of age
d. Individuals with Retarded Mental Develoyment____

¥\

B., TOUCATION OCCURS:
‘&.0rly in classrooms__
5. in the home as well as in school
c. through the many activities in wkica one learns
d. only in buildings called schools

5. INTEESTS INDICATE:
&¢. vhat ar individual is good at__
*. vhat an individual will succeed in -
¢. vhat an irdividual likes to do

¢. vhat an individual knows most about___

S .NT2INSIC CAREER SATISFACTION IS:
a. a pew uniform for the Jjoo_ _
b. being able to buy a new CAT every year
c. working from 9 A.M. to S P.M., five days a week
d. the possipility of making friends on the job____

7.72= ROLZ OF THE PARENT IS
a. to baby-sit__
b. to teach
c. to provide food and shelter
d. to set an example
e. all of the above
/
S. I ORDEZR TO FIND JOBS FOF IRATUATING STUDENTS IN MY COMMUNITY IT IS BEST TO CONRTACT:
a. Chamber of Commerce
t. Association for tiae Zelp of Retarded Childrer
c. Young Men's and Yourng wWomen's Christian & Hebrew Asrociations
. Rotary Cluo___
e. the la.rges*‘ “emplover it the community
<. aone of the avove_
g. 81 of the above

o

Q Figure 10. Multiple choice test administered to parents at
n ' beginning of Project. (continued)
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IVTAEY JANTICAPTEC TNDIVIDUAL “NEEDS HELF WITE CARTEF, DEVELOPMENT BECAUSE HE/SHE- -

. has veer deprived of many experiences___
nas tear mors dependent oz the family
lacks work axperience

=as to cope Wil emplover resistance |
. none of tae above ’

.. &1 of the sbove

> te o 8

T AN

TOCATIONAL MATURITY CAN BE FOSTERED THROUGH:

a. observing and talking to 2 wide range of workers

. establishing good work habits_ -

¢. reading about careers___ . .

d. introduetion of work-related experiences, ‘beginning in Xindergarten

e. all of the above : .
f. none of the'above

. EFTECTIVE CAREER ¢ ARATION MEANS:

a. every student will go to college .

b. Lo provide hands-on experiences for students____

¢. knowing what one occupation to choose upon leaving school
. a. 'all studemts will be able to reach the same goal

i3

YOUR DAUSETZR SAD TO YOU, "I WANT T WORK. IN ALASKA -TC REPATR THE PIFELINE,"
wWoULD THE 3287 RESPORSE EBE: .

"voy Gon't have The right clothes."

nYou won't be able to come home for Thanksgiving.”___

. "Tat's find out what the job entails.”

"Girls dor't repair pipelines.”

. "Vou can't even make your own ved at home."

oo uUP

o O=RDEE TC DETEMOTE WHETHER OR NCT A PRTVATE ,TRADE SCROOL IS AS GOOD AS
T™s ADVERTISTNG, ONE SEOULD TRY TO FIID QUT: .
a. i the school bujlding is clean .
. what the starting salaries of its graduates are
c. how many graduates pave found jobs because of their training
&. the professional degrees of the staff
e. the Director's family life

:, DRT-VOCATIONAL PREPARATION MEANS:

a. keeping one's Toom tidy__ '

b. spending & school period each day in & shop course_
c. Xnowing how to boil eggs___ -

d. learning the naunes of the yankee pitchers

. & BUZZLEBUFFIR IS:

a.a man vho cleans windovs__
y. an individual who waits on table

¢c. & surgeor .
a. a vorker in the manufacture of leather

e. & person who shines shoes

m== LETTERS D.0.T. STAND FOR:
a. Depertment of Office Transfers __
. Dictionery of Occupational Titles_
c. Demomstratior of Official Troudbles
d. None of the above

. N A4
Figure 10. Continued. 19




1=, VALUT CLAFITICATION MEANS: (
8. ‘inding our what something costs__
. know.ng now muchk one wants to spend

¢. underszandinz what one prizes or cherishes
¢, seims sure one has not overpaid for ax ite: or service
' 1oL WESTLOSUT OFIRSIN SATE T ‘?:Z.'T-'.'-.?: "'ZE"‘S 3T REALISTCC.T HD OSHE MEANE-

8. "Your plan is unworkstle.”

T, "I koow better than you de.
¢. "I doz't like what you want.
d. none of <he above

e. &3l of the above ~

1G. ROIT FLAYING IS A USEFUL TOCL TO-
a. praceice az employment interview
t. teack the handicapped bow to make the non-handicapped comfortable °
¢. improve an individual's personal and social skills
d. discover what & job is all about__

20. AVOCAT-ORAL 'CARZER EDUCATION ASSISTS FEOFLE TO-
a. plan for re*irement
t. decide on what hobbies to pursue . ' @
c. preserve one's self-esieem in an " achievement orieénted society
_d. pursue alternate life strles_

P TR PN R L L L

ERIC T 5

Aruitoxt provided by Eic:
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MEETING EVALUATION 44.

Date-

Tow would 'ou rate the general organization of this meeting®

b

1. Txcellerst 2. “cod 2. Tatisfactor- - Pocr

e ————
———aps

What 4.. you expect 0 get from this meeting? ‘please list)

h

s, 3.

Lo d )

°yn

(]

3. Wrnich of the items above irn A tiroush I did you actually derive from this meeting?

A

L, ¥hat were <he sirengihs of the meeting®

Wnat were The weermesses of the meetinz’

¥ 1}
£y
m
3

2. Wrat chenge. if amy, will your attendance at this session make in wour hcre!
7. What suszestions do you have for imwproving oir meetings®

$. What items do you suggest be placed on the agenda for our nexi meeting®

‘0

Comments:

Figure 11. Evaluation form completéd by parents at end of each
workshop.

ERIC 51

Aruitoxt provided by Eic:
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PLEASE NOTE

It should be clear thgt»the determination of curricﬁlum content
for parents is the result of a process which incl&des input from the
parents themselves. What follows is the content arrived at for two.
specific parent groups. It is hoped that the content described below
will serve as one example of a parent training curriculum. However,
new parenc‘traiping programs should not ignore a process of curriculum
develapment which zllows for input from those to be trained. Certainly

curriculum development must take into account differences among parent

groups in regard to entry-level skills and concerns in career educa-

tion.

Witk contributions from project staff and feedback from parents,
the agendas for the preservice training cy¢le were finalized. The list
of toplics for parent training workshops are:
The goals of the project, "Parents in Career Educatign"
The concepts of career, career development, and career education
Home—-based activities which promote career development
The relationship of values, attitudes, and interest to work and career
What is your learning style? The how-to of transmission
The relationship of problem solving and decision making to work and career

Occupations, and how to find out about them

How skills of daily Eﬁving relate to career

Task analysis and the teaching of skills

Legislation and the handicapped




46.

- >
Advoca~v £~ the handicapped
How to plan a workshop for parents
Conducting a local occupational survey of your community

Setting up a placement'office

Setting up a iibrary"of occupational literature and training
opportunities

Sample training materials for the series of parent workshops appear

in the following section of this manual. The materials are accompanied

by the plans used by project staff to stimulate group discussion or

structure group activity dcuring a particular workshop.

(4|
o




Activity/Exercise:

career education guestionnaire

Topic to which activity/exercise is related:

Concepts or caraer, career development, and career education.
The goals of the project, "Parents in Career Education."

Strategy emwployed in activity/exercise: ]}}

Information gathering; ’ "

Brainstorming. . -

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation "Myths-of Career Education" emphasizing open ended
discussion of prevalence of misinformation in regard to:
Who?
What?
Where?
’ Why? '

7 When? - T T T T

(15 minutes) . . .

2. Parents complete questionnaire. (10 minutes) N
© 3. Group discussion in which elaboration of questionnaire responses 1is
encouraged. Information, interests and parents concerns are listed
and sorted into preliminary taxonony of career education concepts in
contrast to vocational education concepts.. At this initial project
stage, parents must be listened to and encouraged to participate.
(45 minutes) ,

4. Group leader(s) will synthesize salient issues as reflected in workshop
discussion emphasizing key elements of career education. One important
issue to be dealt with here is "why career education during elementary
school years?" (20 minutcs)

Companion or follow-up materials to activity/exercise (if any):

1. Handout: Definitions of Basic Terms.

2. Handout: Career Education. . . is.

3. Handout: Elements of Career Education.
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~ARFER EDUCATION SUESTIONNAIRE

i
s
o}
]

-
4

7

i

=

| l ‘ 1. Carear Iiucation concerns mostly the secondary

i .
| l
| /] 2 3 l 5 scrobl stadent. ,
. : 3
| l I
Y 2 2 L 5 skills.
)
|

2. Most svecial educators have some Career Educstion

| | . 3. Career Sducation is primarily for the student
3 b 5 who is not going to college.

' i
l l l l l_ L. Career Education is best provided through - -
1 2 3 4 5 special courses and units dealing with this
ares. of concern. AN
l | ! I l 5. In order for a school to have a_ good Career
1 2 3 L 5 Educetion program for hendicapped students it

will have to make major alterations in its
present curriculum.

6. Career education deals almost exclusively with
L 5 the work that people are and can be doing.

-
wkH—

l | I 7. A unicue Zeature of Career =ducation is teacning
\ 1 2 3 L 5 students to clerify their velues and to make
\ vigdle decisions.

2

8. Career Education is still another education fad
1 2 3 4 5 that -~ like other fads before it -~ will soon ¢
peal out and pass into limbo. -

e

PR
>

—

| | L | _9. So much time is required to teach many handi-

1 2 3 Y 5 capped students reading, writing, and computa-
tion, as well as dealing with health and behavior
problems, that little class time is left for
"frills" such eas Career Education.

[ | 10. Any gZool special eduéaticn prograx alre2dy has
: 2 3 L 5 built into it adeguate Career Education provisions.

pr——
——

y
. #
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12.

13.

1.

15.

16.

17.

18.

19.

o , @

1f a° Career Education program really works
the handicapped student should arrive at a

- career, .

Students wh> are bound for college need Career
Educetic. less than other handicapped students.

The concept of work in Career Education is a
concept of putting forth effort in return for
appropriate remuneration.

The educable mentally retarded need Career
Education more than other exceptional student
groups. ) :

A major Career Education deterrent in the schools
is teachers' white collar bias.

Acauiring knowledge of oneself is even more’ .
importent in the Cereer Education of handicapped
students ther acquiring knowledge of the world
of work.

The exact choice of an occupetion by a student
is less important then what he becomes as a
person.

There is little resistance among classroom
teachers to incorporating Career Education into
their programs.

Since exceptional children got along pretty well
without Career Education in the past, there
really s no emergency right now.




EDUCATIONAL AWARENESS ———
_ CAREER AWARENESS —————
ECONOMIC AWARENESS ——-—~
DECISION MAKING ———————
BEGINNING COMPETENGY ——-

EMPLOYABILITY SKILLS —=———

ATTITUDESAND — . _
APPRECIATIONS

T e et w—

Career
Education,

Commumty
Life

I
I
I
a
N
|
I
I
I
|
I
I
I
I
I
I
I
I
I
I
I
I
I
|
I
I
I
I
|
I
|
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-1

—~—=—— SELF-IDENTITY

S c— —— cap—

ELEMENTS OF CAREER EDUCATION

e 12
Awareness —— Exploration ——— Preparahon
SELF-AWARENESS ———————| — e

EDUCATIONAL IDENTITY
CAREER IDENTITY
EQONOMIC AWARENESS
CAREER DECISIONS
EMPLOYMENT SKILLS
CAREER PLAC/EMENT\

SELF AND SOCIAL
FULFILLMENT
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h.

S=zli-Awareness

=cgcaiional Awaraness

Dacision Mzaking

Eeginning Compatency

. Emoloyability Skills

Anoreciations and Attitudes

51.

DEFINITICNS OF THE EIGHT ELEME;JTS OF CAREER EDUCATION

Achieving an increased awareness of “Self"
by developing an understanding of interests
and aptituces. . '

Increasing interests ang/or achievements in
the educaticna! program emphasizing the
basic skili areas.

increasing interest and awereness of the
occupations that compose the world oi
work. :

Understanding the world of work and its im-
pact on self ang society.

Making successful cecisions related to ca-
reer and self-satisfaction.

" Demonstrating basic competencies upon

exiting from high school.

Demonstrating a+'salabie skill” upon exiting
from high schocl.

Developing an understanding of the contri-
bution of work, continual learning, the ans,
and leisure qualities of life in achieving
social responsibility and seli-satisiaction.

<.
o




r NSV IR ANY -2
CARESR IVICATION. ..CS

m———>
Tl

1

" ...a troad approach 10 educazion...'

~ -

L oyosi LT Tren oveecaziTrz ed mz=ion and is for all learners regardless of age, ’
siX, race or educas.cnal Zoals..

v imelusive of a1l kinds oT careers, salaried and non-salaried, full-time and
2 1t
pars-Tine. ..

" ..an emphasis on applied vs. descriptive learning, i.e., active rather then
pessive learzing..." :

-

...e= approach =C Totivate learners end inerease achievement...”

", ..geared to imparting social, psychological, educational, economic, and manual
skivls..." .

“ . .aimed at the continuing developmen of each individual through lifelong educ-
ational experiences.. "

“  a link between education and the real world...

_-ased on self-awareness and awareness of the environment...

" ...experiences avout living, learning, thinking, deciding and adapting..."
" educatiozn which can be applied throughout life in a variety of circumstances..."
~AZTTR IDUCATION... IS NOT

" . .a way of eliminating or changing all that has teen included in academic arees...
"...a regazion of traditional educational objectives...”
...ius% for students in juxior high or high school...”

...3usz for students who don't plan on going to college..."

1

"...a course or series bf courées.:ﬂ
" . .a sucject to be taught...”

" ..aimed only at paid work..."

" ,1imited to teaching saleatle skills..."

" _the solutiorn to ell our educational problems..."

" . .arti-intellectual..."

T6m CARECR EDUCATION: AN INTRODUCTION, produced oy The Career Educatiorn Center, Florida
tate University, Florida Department of Education, 3rd ed. 1975

ERIC SR

Aruitoxt provided by Eic:
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Zxcersts Trox=:

CAFIZE TIOCATIIN . VOCATIONAL EDUCATION, AN

U.TUTALIONAL EDUCATION: AN APPROACH TO DEFINING DIFFERENCES .

~i \

Delirn'<:ons of Pasic Terms

“"Waork™ 1s conscinus effort a:med at producing benefits rfor oneself and‘or for
onesell and others. As such, it 1s umn*portant whether such effort is paic or
unpaid in nature. What is imporiant 1s that it represent the ba/sw: need of all
human heings to achieve-to accomplish--to do something productive that

allows the individual to discover dotr who he/she is and why he/she is. With
vus de‘initlon. work :s properlw viewed as a humarn v-xgnt--nof as a sociezal
o:i:zation,

“"(areer” is the totality of work one does in his or her lifetime. Thus. anv
nerson can have only one career. That career typicaliy begins prior to enterirg
#incergarten and continues well into the retirement vears.

”

“Vocation' is one's primary work role at any given point in time. Vocations
include paid emplovmen:, bu: tnev also extend to urpaid work roles. For
example, we can speah of the “vocation” of the studen!, the full-time volunteer
worker, or the full-time homernaker 1ust as easily as we can speak about the
“"voacator' of the plumber, the phvsician, or the engineer.

"Ocrupation” is one's primary work role in the world of paid employment.
“conuniic returns are always considered among the work values of persons
engaged in occupations althouzh these might not he considered at all by persons
'n certain vocations. The occudations of many persons will b synonymous
with their vocations. One can never have an occupation without having a
vocation although. of course. cne can have a "vocation" without being engaged
in an 'vrcupation.

“l.eisure” consists of activilies, other than sleeping. in which one engages
h 20 not performing in his or ~er vocation, Thus, "leisure" holds possibilisies
r bott “work™ and for 'plax.’

“liducation' consisis of all thcse activities and experiences through which
vne learns. As such, it is oxviousiy a lifelong process and considerably
broader in meaning than the term “schooling.

\1! that {ollews here 1s hase< ern an assumplion inat these six bas:c ters's

are unrdersinod anc agreed upor. Those who disagree with one or more of

O 1ese definitions will necessa.—'i; find themselves dxsaereemg with the remainder

ERIC: «
L




Activity/Exercise:

Trip 0 Mars

Topic to which activity/exercise is related:

The relationship of values, attitudes, and interest to work and career.

Strategy emploved in activity/exercise:

Values clarification.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation on how individual values affect decisions in general,
and, ultimately, career decisions. - (15~20 minutes)

2. Hand out activity sheet "Trip to Mars" to parent participants. Have
participants work in small problem~solving groups until consensus is
reached. Small groups share results with the whole group. (30
minutes)

3. Staff leads parent group in di-cussing the values implicit in the activity.
Staff leader asks the following questions:

a.) What kinds of value assumptions did the members of the group make?
b.) Were there value conflicts, and how were they resolved?

c.) What did you learn about your values from an experiential
standpoint? (30 minutes)

4. Closure: Staff leader points out that an important part of decision-
making is the understanding and clarification of one's values. Once
values are identified, individuals can become more critical in making
realistic and satisfying decisions in preparation for their careers.
(5 minutes)

Companion or follow-up materials to activity/exercise (if any):

A Y

s




TRIP TO MARS:
VALUE CLARIFICATION THROUGH SIMULATION
~ of an INSTRUCTIONAL TECHNIQUE

-

I. Objective

A. To i:troduce and explein the use of
simlation for value clarification

B. To make the participants experience
& velue clarification exercise

i
C. To demonstrate the emergence of

a variety of values in any value
clarification exercise

<

II. Activity

A. Participants work in Problem-solving
groups of six until consensus is
reached

B, Each group shares its results with
the whole group.

C. Discussion of results as they show
the variety of solutions and values

ITI. Msterials: Trip to Mars

IV. Xey Points

A. Simulation as a2 way to abstract fyom
reality

B. Simulation as a safe way to Hlter
salient points from a realityl situation

C. Most value clarification exercises
can be adapted to a variety of age-levels.

D. A value clarification strategy 'is a
tool. Post-exercise discussion is
pore important than strategy used.




56.

E. The influence of past experience on values
F. The influence of values on decision-making
G. There is no one right solution to
all value clarification strategies.
H. If any group member gets the feeling
that his values are frowned upon or
ridiculed, he/she will stop sharing
his feelings and thoughts about
value issues.
I. Were there vaslue conflicts, and how
vere they resolved?
J. The variety of solutions available
for this particular problem all
being of validity with the individual
Sunrin




~oe Situation:

Transportetior <o and froc MARS as well as co—unicaticn

opulatics heve dDeen successfNully estedblished.

itk the

'd

Your teax has been askecd to design ané bulld an educational
system for the chilédven living en MARS. This system is 2lso

$0 serve as & model for other educetional systems,

The Task:

The load for your space shis is being deterzined.
Your present task is o decide on ten educationsl items
tc be included. This is the only trip %o be made this
yeer, Thus, you need to decide on the ten zost important

itexs for educating children,

You and your group will discuss the items wou want to

“eke until vou cen compile & list of ten items with vhich

everyone agrees,

@

-
-
LY




Activity/Exercise:

Career developmen: interview

Topic

to which activitv/exercise is related:

The relationship of values, attitudes, and interests to work and career.
The concepts of career, career development, and career education.

Strategy emploved in activity/exercise:

Information gathering;
Role playing;
Activity groups.

Plan and time schedule for workshop in which activity/exercise is employed:

1.

Staff presentation on career development and career choices.
(15 minutes)

Parents team up with a partner and interview each other.
(30 minutes; 15 minutes per parent.)

Debriefing in which major influences on an individual's career
development and choices are identified and discussed.
Focus of discussion will include the following:
.Vogational/career choices
.Factors influencing choices
.Social setting in which career decisions are made
.Impact of education on career choices
.Role of models and/or significant others on career choices, with
particular emphasis on influence gboth positive and/or negative)
of parents in derision-making process.
(45 minutes)

Closure of workshop with leader(s) extrapolating from discussion
those prevalent key elements of career choilce process with particular
emphasis on role of parents in that process. (15 minutes)

Companion or follow-up materials tu. activity/exercise (if any):

Apply career development interview in a non-workshop setting;

for example, interview another adult.

‘~' ‘\ Ser

‘JL)




CAREER DEVELOPMENT INTERVIEW .

1. Awzreness of the develorr:r=al ra*ure of carser choice.
%, Skill in understanding the career choice process in an individual.

3. Skill in aprlving career choice data to the career guidance of an individual.

Concext
——————

Career choices and vocational maturity follow a developmental sequence in a
man-~er comparadle to other human attributes (such as cognition, social skills,
and intellectua) furnctions).. Through understanding the history of an individual'’
career development, the parent will be better able to understand his/her
current career status, how this status was achieved, and how the process
may be fostered in the future.

The Taraer Development Interview

Step 1 ir this laboratory experience is to devise an interview schaedule
wrich will elicit data fromthe client about past experiences and choices. (on-’
ceivadbly such a schedule might include almost the total history of the person.
since a case can te made for all life experierces having an impact on careur
development. However, for the sake of this laboratory session, you mirthi set’
the following limits

1. Choice voints.
You might inguire about vocationally related matters at ace 5, 10, i, 16,
13, 21, and sutseguent years. N

~

’

n

. Choices.

You might inquire about career preferences at each of these age points. -
3. Reality.
You might ask the interviewee to indicate the degree to which choices at each
of these points were realistic. For this purpose, define a realistiq voca-
tional choice and use your definition as a criterion against which to mcasure
each choice. .

L. Factors entering choice.
For each age point and choice, attempt to discover the factors in the life
of the individual which encouraged and discouraged the formation of thir
choice, e.g. the influence of parents and the neighborhood.

5. Sequencing.
Did each previous choice lead naturally to the next career choice? What

effect did one choice have upon subsequent ones” Does there scem to he n
relationship between one choice and those that follow it- -

C6 A

)

"
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career Development Intervievw

ia. Mil.ed.

cribe tne sociel cetting irn which the individual developed. what, purt Jid

c social milie. '€.&. economic level, urban-rural, point in Americun hintory,
*, minorit; €roup s+atus, limitations\ pley in the vocational development of
ne individual

(a8

-0C

Des
P
v, i

i

')

~  Twe Tducetionasl Txperience.

Tmat role éid the person's experience in school play in his ‘ner vocational
development” I.8., did performance in certain school subjects influence
im her, or extra-curricular activities®

2. Crises.
Whet part did erises play in the vocational development of your client. pxplore

such variavles as serious illnesses, loss of loved ones, family bre-tk=up. ueonomi e

£ailure, menta’ wealth provlems, etc.

3. Awareness of Choices.

To what degree was the client aware of his vocational development and to what

decree does development seem to have occurred unconsciously or without. il
gwzreness  How does the client view this in terms of helping or hinderin: his
voca* ional dewrelopment’

10. what forms of vocational development assistance,“if any, did the person receive
and how helpful was it” ' .

vou will interview another parent, completing the data schedule and, then the roles
w.1l e reversed SO that the first interviewer becomes the second interviewee and the
sirgt intervievee vecomes the second interviewer. After the two jnterviews have heen

complated, you each should have a completed date schedule available to you which river

vou the date of the vocational development of your partner.

-

»

Use of the Career Development Date

Using the data you have elicited, answer the following questions and perform the
following tasks:

1. Does there seem to some order or rationale behind the development of this
individual's choices” In yes, spell out that order. If na, suggest why therc
is no apparent order in the developmental data® .
2, As you examine this person's development, what do Yyou feel are the major influences
on his her choices” Why were these choices more inflyential than other choiceng:t

3. Do you see evidences of a developmental process” If so, draw an al'é reRph showinge
the course of the career development of the individusal.
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Activity/Exercise:
decisi.n=maring! A Matter of Survival

Topic to which activity/exercise is related:

The relationship of values, attitudes, and int-rests to work and career.
The relationship of problem—solving and decision-making to work and career.

Strategy employed in activity/exercise:

Role playing;
Values clarification;
Decision-making/problem-solving activities.

Plan and time schedule for workshop in which activity/enercise is employed:

L3

1. Qtaff presentation in the area of making career decisions and
components of the decision-making process. (15~20 minutes)

2. Parents form groups with 1-6 individuals in each and discuss the
problem until a team decision in regard to a solution is reached.
(20 minutes)

3. Parents regroup and group leader reports the team's results.
(10 minutes)

4. Differences and/or similarities among groups are examined and
rationale behind team decisions are investigated. Components of decision-
making process are identified and their implications for team decision-
making are analyzed. Emphasis is on the following: use of
information; past and present experiences; values; group needs; and
conditions under which decisions are made. (20 minutes)

5. Closure to werkshop focuses on comparing decision-making process and
problem-<olving to career decision-making. Parents are urged to

find parallels between the task, the process and real career decision-
making experiences. (15 minutes)

Companion or follow-up materials to activity/exercise (if any):

1. Handout: Decision Making: Content,.

At

AL




DECISION MAKING

A Matter c¢f Survival

I. Objective:

A. 'To participate in s decision making
exercise

B. To analyze the use of mformtion
in decision making

C. To analyze the steps wnich go into
the decision making process

II. Materials:
A Matter of Survivel

II. Activities:

A. Participants will form groups of 6
‘ and discuss the problem until a
solution is agreed upon.

B. Each sub-group will share its solution
vith the whole group.

C. Each sub-group will defend its solution,
¢iting the bases for its decision.

IV. Key questions for'discm_:_:sion:

A. How, if at all, did values influence
the decision-making process?

B. Did past experience influence the
dec;lion-ma.king process?

s C. Did needs influence the decision-making
process?

D. What were the conditions under which
the decisions were madas?

. ~1
-
—




E. Did the problem include the potential
for other solutions?

F. What might they have bdeen?
G. Can parallels be drawn between this

decision-making process and decisions
on careers?

V. Sumigg Up

N
o




. the World's Fair in Osalka, Japan, when an explosion sboard the
plane disables the controls and the plane is forced to crash land
on & nearby barren island. You are among 15 passengers who survive
the erash. With radio not functioning and drinking vater and-
food sufficient for only three weeks for the survivors, the group
decides after 3 days of waiting that there would be little like-
lihood of rescue’ unless an attempt is made to sail and row the life
raft 500 milet to a series of islands Populated by natives, some
of-whom are believed to be unfriendly headhunters., The raft will
hold no more than five persons and supplies for 2 10 day trip.

The group must determine who should be chosen to go to seek help
and who to stay. .

The folloving are the survivors and their backgrounds:

o
A MATTER OF SURVIVAL
During the summer of 1970, you are on a flight to visit

SURVIVOR ETHNIC BACKGROUND SEX AGE
1. registered nurse B F 33
2. teacher B ® 27
3. linguist, familiar in

South Seas dialects B F 52
L, plane navigator W M 27
5. doctor W F 60
6. wrestler B M 30
7. plane captain B M 51
8. Museum of Natural History W F 2k

naturalist, familiar

with South Sess tribes .

& geography
9. Army major general W M 58

10. Bouth Seas island
fishing boat eaptain W M L7
¢ =0 °




12.

13.

1k,

15.

SURVIVOR

Olympic long distance
swimning star

weather bureau expert

college varsity rowing
team star

rifle shooting expert
wvith g & ammnition

ermy survival training
sergeant

FTHENIC BACKGROUND  SEX AGE
B no 2
W P
B Mo 3
W Mo b
B w o ko
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I.

DECISICN MAKING

Content

Definitions

A.

B.

G.

Decision making: rational process
of choosing between known alternatives

Decisions are made through direct
learned behavior, including not
taking any actionm.

Decisions are made to satisfy needs
or to implement self-concept.

Decisions are influenced, but not
necessarily prpedetermined by circum-
stances or chance.

Individuals make decisions throughont
life, dbut need to be consciocus of
4their decision-making processes

and how to use experience in making
decisions throughout the career
process to improve the guality of
their decisions.

Decision-making starts early in life.
(Fallacy: Student can't make
realistic choices until senior
bigh school.)

Career Decisions are influenced by:
Aptitudes

Intelligence

Occupational prestige ratings
Interests

Vocational maturity

Self concept

Readiness to make choices

Pactors in the environment .
. Past experiences

Basic Decision to make: What will I do?

| aad
L]

D O~J AW £
L]

Models: Tiedeman, Hilton, Gelatt (see charts)

. »
.‘j

67.
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H.

Rational. choize it based on

1. Systematic evaluation of perscaal
sptitudes, capacities, interests,
values, and environments

2. Systematic evaluation of prospective
rewards

3. Advantages and disadvanteges:of various
occupational fields and occupational
roles

4., Understanding of the alternatives
and their consequences

Decision making involves:
1. Defining oblectives:
2., Collecting data
3. Analyzing their relevance
L, Studying possible alternatives
5. Evaluating consequences

Cyclical nature of decision making
1. Some decisions form the besis
for future decision.
2. Economy of using past in making
current decisions

Stages: Period of anticipati=m,
exploration, crystallizetion, choice,
clarification
1. Transition from one stage to
another
2. PFixation, regression, and progressioms

Factors in Decision Making Process

A.

B.

c.

Rigk-taking inherent in any decision
for action

Readiness:
1. Willingness to engage in decision
paking .
2, Need for self-knowledge
3. Need for occupational knowledge
. oOpportunities to make decisioms,
thereby acquiring skill

Level of aspiratica -~ influenced by:

1. nmeasured intelligence
2, self-appraisal




|
B
|

g

D.

E.

5.

Family valnes
Family SES
Peer concepts

Perceptions of:

1.
2.

3.
L,

Sel?
1.

2.

Jobs

Of work

Of society
Of self

knowledge: Vho Am I?
Physically

a, What do I like fto do?

b. Whet physical skills do I have?

¢. What prysical eavironment
do I like?

Emotionally

a. What I feel is important.

b. What attitude I have about
myself, my work, my future.

¢. What kinds of interpersonal
skill do I have?

d. What kinds of interpersonel
relationship do I like?

Intellectually
a. What do I like to study
_ and think about?

b. What intellectual skills
do I have?

¢. What kinds of intellectual
challenges do I like?

Aptitudes and intelligence as measured

by test=, school performence, out-of=-school
activities, and family and peer per-
ceptions, e.g. GATH, SAT, DAT.

Interests

l.
2.

3.

People
Data
Things

Values

(See

Life
1.

2.

unit on values)

Style Preferences

Manner in which a person characteristically
reacts to settings and environment
Characteristic directions and

processes manifested by the student

over time

69.




3. Working tn the job
L. Printed and picture sources

K. Weighing alternatives (an ongoing
process of examining alternatives
availsble for each decision)
1. Review alternative action
2. Review possible outcome
3. Review probability of outcome
L. Review desirability of outcome )

IIT. OQutcomes
A. Conditions under which decisions are
made:
1. Certainty (swimming pool)
2. Risk (flipping a coin)
3. Uncerteinty (several possible
outcomes )
4. Combination (of risk and uncertainty)

B. Strategles:

1. Wish strategy (choose what you
desire most)

2. Safe strategy (choose the most
likely to succeed)

3. Escape strategy (choose to
avoid the worst)

L. Combination strategy (combination
of wish & safe)

70.
J. Knowledge of requirements and opportunities:
1. People sources (give examples)
2. Thing sources (give examples)
NOTE: Ability to make choices
can be enhanced by prior
experience. Individual should
be provided with many opportunities
to make decisions to learn
to recognize the risk and
uncertainty involved.
C. Planning: Developing & step-by-step
procedure to reach goal

|
> D. Acting: (based cn plan of action)
| 1. Terminel decisioms

2. Investigatory decisions

E. FPFeedback into decision-making loop
"Pach decision changes or adds to
D T : the available data for the next crs."

vy
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Activity/Exercise:

Decision Making: Occupational checklist.

Topic to which activity/exercise is related:

1

The relationship of walues, attitudes, and interest to work and career.

Strategy employed in activity/exercise:

Values clarification.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation regarding personal needs, interests, and values as
well as their relationship to occupational choice. (15-20 minutes)

2. Parents complete occupational checklist as per directions. (10
rinutes)

3. Discussion by parents during which group leader elicits information
bearing upon key questions, listed 4n directions. (30 minutes)

4, Closure: Leader synthesizes positive and negative characteristics
of jobs identified by parents. Leader stresses relationship of one's
preferred job characteristics to career choices. (15 minutes)

Companion or follow-up materials to activity/exercise (if any):

N\

+ .}




DECISION MAXING

The Occupational Checklist

List of occupations

Activity

A,

Participants will place a (f) sign
in front of five occupations each would
choose,

Participants will place a (-) sign
in front of five occupations each
dislikes most.

Participants will go over the Pfive
positively identified occupations
and choose three to mark with (f/).

Participants will go over the five
negatively identified occupations
and choose three to mark with (--).

We will collect all of the (/)
marked ‘choices, and later, ell of
the (--) marked choices.

Questions (Do not respond to this section

I. Materials:
II.
(
III,

until the checklist results
" have been reported to the
vhole group.)

What do the positive occupatioms
have in common? -

What do the negative occupations have
in common?

What do they tell about your needs
and the needs of the whole group?




How can this instrument be used to
demonstrate decision making to others?

How would you help other pZ¥ents
design decision-making instruments? -

It has been shown that different
kinds of {tems such as recreatiomal
activities, or megazines reveal the
same things about the individual
making decisions. Can you think
of non-vocaticnal and vocational
decision-making instruments that
use items other than the list of
occupations used in this laboratory
exercise?
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‘roesuntant

vart ¥~ Locount Wecutive
~ir-fonditioning Repairperson

=2+ lechanic

Auto Mechanic
Aviation Mechanic
Aviator
Bacteriologist

Jaker

3anker

Bezyutician

2iologist

3ooxkesaper
Rricklayer

Tuilder

2usiness Mechine Operator
Butcher

Buyer (Depariment Store)
Carventer

Cashier

Caterer

Chauffeur

Chemist

Cleaner & Dyer

Clerk (Civil Service)
Clerk (Hotel)

Clerk (Shipping or stock)
Computer Programmer
Construction Worker
Cook

Dancer (Professional)
Dental Mechanic
Dental Assistant
Dentist

Dosigner (Textiles)
hesipner (Machines)
hetective

Nietician

Noctor

WORKSHEET

OCCUPATIONAL CHECXLIST

Draftsperson

Dressmaker

Editor

Electrician

Employment Interviewer
"Engineer (Building)

Engineer (Electricsl)
Engineer (Mechaniceal)
Engineer (Mining)
Farmer

rashion Illustrator
Firefighter

Florist

Foreign Service Officer
Forester

Garment Worker

Hostess

Housekeeper

I1lustrator (Magazine)
Insurance Agent

Insurance Claims Adjustor

Interior Decorator
Inventor
Journalist

Judge

Laboratory Technician
Landscape Gardener
Lawyer

Librarian

Machinist

Mail Carrier

Marine

Merchant Marine
Milliner

Minister

Musician

Naturalist

Navy enlisted person
Nurse (Registered)
Murse (Practical)
Nursery School Teacher
Optometrist

Painter & Plasterer
Personnel Worker
Pharmacist
Phatographer
Physicist

Playground Worker
Flumber

Poultry Farmer -
Police Officer )
Priest/

Printer

Prison Worker
Probation .Officer
Psyéhologist
Publisher

Rabbi

Radio Operator
Railroad Worker
Refrigeration Service
Research Director
Restaurant Manager
Retailer

Salesperson

Seaman

Secretary

’

Service (Electrical equipment)

Service (Office machines

Service (Radio & televisidn)

Sheet Metal Worker
Singer

Social Worker
Singer

Social Worker
Statistician
Stockbroker
Surgeon

Tailor

Taxi Driver
Teacher

Telephone Operator
Television Camera Operator
Tool Maker

Traffic Manager
Tree Surgeon
Typist

Undertaker
Upholsterer
Veterinarian
Waiter

Waitress
Watchmaker

Welder

Window Dresser
X-Ray Technician

s
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Activity/Exercise: ‘ “
Career ylﬁgga?\Q)sort ' /
‘ "~
Topic to which activi:zvw/exercise is related: . -

Home-based activities which promote career development; ’
The relationship of values, attitudes, and interests to work and career;
The relationship of problem-solving and decision-making to work and career.

Strategy employed in activ&gy/exérciée:

Hands-on activities;

Values clarification;
Decision-making/problem-solving;
Activity groups.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation in the area of making career decisions with an
emphasis on comparing perceptions of job skills, attitudes and
values. (15-20 minutes)

[§8]

Career cluster Q-sort and career cluster form are complated

individually and compared with another parent's compieted sort. Parents

are asked to identify areas of most significant discrepancy and to

~ discuss possible reasons for differences as determined by individual

perceptions of skills, attitudes, and values. (45-60 minutes)

" 3. Decision-making trends are investigated via a discussion of individual's
perceptions in regard to desirability, or its absence, in one's own
career choices as measured by the sorting process. \(10 ninutes)

4, Workshop brought to closure by leader(s) facilitating discussion on
differences in perception in regard to career choice and its potential
implicag¢ions for enhancing parental guidance in fostering career
awareness in handicapped children. (15 minutes)

Comganidn or follow-up materials to activity/exercise (if any),:

‘l.i;Career cluster Q-sort can be use:\zikh handicapped children at home as
» well as with spouse of workshop patficipant in order that perceptions
, of career choices can be compared, =«

T, -~ 2. Career cluster Q—s&it can be adapted to game format to provide
J . manipulative instrument for using with young or lower functioning
children. "




Career Cluster Q-Sort

Lafte 0F crnild Date

\are ¢ Pzrent (tezcher)

e 2
mecst urlike me).
Cormpzre sorts with the child's sorts.

Examire the trends that emerge in regard to the six clusters listed.

Occopazizn Occupetion Sort 1 Sort 2 differ- squared

0l.0Wlng oCCupations oOn a scale from 1 (most like me) ‘
l
|
|
|
|
\
|
' ro. name ence

|

Cer rmechanic

s

2 OZZice clerk ‘
3 perztal assistant
|
4 S_.periatendent
5 Groundskeeper
€ Coox
7 Gas Station attendant
9 Nurse

13 Truck driver

14 Secretary

12 Joctor
1€ zZievator operator
4= - |
17 Tarrer !
L3 zrocery store salesman . ,
]
i ¢
i¢ Car salesman ' ;
! :
. 20 IIice machine operator

Q
ERIC 22  =z:iilcing custodian

s

i s
u 21 Zcszital worker ' !
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Aruitoxt provided by Eic:

‘ : 77.

1 | 2 differ. sgqg.
23 rorest ranger i : :
- Si=cren worker/nelper i
- '
- L .TO0 208, r€Da.lTa : i
i \
Clusters:

'3
Iy

ansportatior occupations - 1, 7, 13, 19, 25

«
iy
by

ice & business occupations - 2, 8, 14, 20
‘maintenance;
Yealtr occupations - 3, ¢, 13, 21

Cernstruction occupations - 4, 10, 16, 22

wn
'—J
, F]
~1

Agribusiness - y 17, 23

’

Personal & public ser-wice occupations - 6, 12, 1§, 24
(food procducticn)




Carcer Cluster Form

tndoecided

)
) A liltle A litlLlo
Like Mex tnl ike Mo
Like Inlike
Me Me
Very muact Very much
1ike me imlike me
e R Y ﬁ}. - e e e e —ge
Mot Most
like: mo unlike me
1 2 3 ) 5 6 7
*me= child
MY




CAREER EDUCATION FOR THE HANDICAPPED STULTIT

II.

SKILLS OF DAILY LTVING

Content

Paremeters of the Problenm

A.
B.

c.

Definition  of skills of daily living
Typicel developmental sequences

Evidences of developmental leg
in handicepped students

Impact of such lags upon axceptional
students' vocational development

The concept of employment and academic
readiness .

Mejor Aress of Deily Livinz Skills

A,
B,

C.

Movility

Reading, writing, and computation
Personal appearance

Perscvnal hygiene

Conforming behaviors
Interperscnal relationships
Independence in the home

Use of leisure

Industrial and commercial tools and
processes

Minor repairs

~
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Activitv/Exercise:

Q-sort record forn

Topic to which activity/exercise is related:

The relationship of values, attitudes, and inferests to work and career;
The relationship of problem—solving and decision-making to work and
career.

Strategy employed in activity/exercise:

Hands-on activities;

Values clarification;
Decision-making/problem solving;
Activity goals.

Plan and time schedule for workshap in which activity/exercise is employed:

1. Staff presentation in the area of making career decisions with an
emphasis on components of the decision-making process, such as
information, interests, values, attitudes, skills, needs, and
experience. (15-20 minutes) '

2. Q-sort record form and target cutback form are completed individually
and compared with another parent's completed sort. Parents are asked
to identify areas of most significant discrepancy and to discuss possible
reasons for differences as determined by individual perceptions in
regard to decisions. (45-60 minutes)

3. Decision-making trends are investigated via a discussion of priorities,
as well as non-priorities, in decision process as measured by the sorting
technique. (10 minutes)

4. Workshop brought to closure by leader(s) facilitating discussion on
differences in perception in regard to decision-making and its potential
implications for enhancing each parent's competency in fostering decision-
making abilities in handicapped children. (15 minutes)

Companion or follow-up materials to activity/exercise (if any):




A
|
|
|
1
|
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Q-Sort Record Form

evaluator Date

Toactrive iy . :nd viduel decision making and comparing

Due to a budget crisis in your school district,
cutbacks in "nonessential' programs are imper-
ative. You have been asked by the principal to
evaluate the dispensability, or indispensability,
of 25 school-based programs. Since this is a
"forced-choice” task, each of the 25 programs
must be assigned a priority ratin¢ from 1 (most
indispensable, ie. can not be dropped from the
school curriculum) to 9 (most dispensable, ie.
can definitely be Gropped from the curriculum).

Review the 25 items below and assign them a
relative value from 1 to 9, with 5 being the
middle value, or undecided. Record your
decisions on the Target Cutback Form (page 3).
Once you have completed the Target Cutback.
Form, record yourw decisions ir column 1 on

this page. Each target program on the Target
Cutback Form has a number (1-9). Where that
item is placed on the Form will indicate your
decision regarding its relative value.

For example,' if you have decided that gymnastics
is most dispensable, then that item will re-
ceive the numerical value of 9 and the number 9
will be placed on the Q-Sort Record Form next to
Program 3 (gymnastics), etc.

Progranm
no.

Program Name 1 2 differ-

ence

1

(1)

~1

o

Tutoring (teachers)
Music lessons
Gymnastics

Boy Scouts/Girl Scouts
Shop

Intensive reading
Painting class

- , \r,l}
rield trips ¥

3
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13

[0
RN

s
(G}

16

18

o
()

w
N
t9

23
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Aruitoxt provided by Eic:

Bzske=ball-baseball club

A.zonechanics

S2.3v sXills WOrxshop

Poztery/ceranics

After school center

Cooring/xitcher management

Tutoring (Peers & Older students);

Tr+rzmural teams/uniforms

Track '& field

So> apprenticeship program

Sewinc workshop
Bowling club

Community exploration/travel

training

Speech remediation/communi-
cz=.0on sxills workshop

2 dif.

e
-

g TN
V-
—

s,

<

You are now ready to move on to -
a team decision making activity.

.

i |
i

.

[

s
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N
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Most
Indis-

pensable

Target Cutback Form

Undecided

A little

A

A little

-~ —

Indis- Dispen-
pensablé¢ sable
v ' ftndiSpenv i Dispen-
. . Sable sable
:l_ *r ""“'f'. " '. ,"
N '

vty

" Indig-

pensable.

Wt
\
T
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N
Is irere g nCZiceatls trendé in your thinking as reflectec in
the ZJecision maxking ¢rocess”?

Zefzr o the Targe: Cutback Form. Block out the middle three
co..rns, ie. columns =, 3, & 6. Look only at columns 1, 2, &

5 on the indispersatle side «nd columns 7, 8, & 9 on the dis-
persazclie side.

The 22 programs listed can be grouped in five general cate-
ccr.es. These are shown below. Count the number of dispen-
szrz.es and indispensables in each of the five categories (there

shc,.2 be six checks in each column). I. your count shows
three cr more checks for any one category, or no checks in
arny cne category, it might say something about “what you value
. regaré o school programs for vour child. For example,
vo. nhave 4 checks under the category academics, on the

I Ik

ind.spensakle side, chances are that you value academic
rrcorans for vour child more highly than the other types oI
prozrams. If on the other hand you have no checks under the
Catezory recreation or. the dispensable side, does this mean
vou may not value recreation activities for your child as
highliy as bther progcrams?

4 Indispensable Dispensable
Academic - | )

l' 6) ll’ 16’ 21, 25

Art/Music
’ 2, 7, 12, 17, 22

t

{

|

u

Recreation f
4, 13, 8, 1i8 i

l

Sports |
3, 9, 14, 19, 23 3

Z1fe skills !
:1 ..01 15) ZO) 2"‘-‘ !

Q SV
" ERIC

| e

!

JAruitoxt Provided
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Ac~ivity/Exercise:

Interesrs !

Topic to which activity/exercise is related:

.

The relacionship of values, attitudes, and interests to work and career.

Strategy employed in activity/exercise:
Values clarification.

Plan and time schedule for workshop in whicﬁ‘activi;y/exercise is employed:

L4
1. Staff presentation regarding interests as crucial variables which affect
career decisions. (15-20 minutes)

2. Parents individually £ill out ‘interest sheet and then meet in dyads to
discuss responses. Parents discuss the six occupations they have listed,
targeting on the potential of these occupations for expression of
individual intezzsts. (30 minutes)

3. Debriefing: Each parent introduces partner in dyad to total group,
indicating the partner's interests and the relationship of those
interests to occupational chcice(s). (20 minutes)

4, Closure: Leader will extrhpolate from parents' choice of activities
and occupations the correlation betweeh chosen activities and occupations.
Leader will stress that formulation of interests is a developmental process
which affects career choices. (20 minutes)

. 3
Companion or follow-up materials to activity/exercise (if any):

-




. A .

3.

c.

———

INTERESTS . !

OF THE ACTIVITIES LISTED BELOW WHICH DO YOU LIKE AND WHY DO YOU LIKE THEM?

Working outdoors - 8. Facin;\éaqgerous situations

Writing prose or poetry 9. Working at many. things

Solving puzzles 10. Working at one thing steadily

Being "'on the go" always 11. - Raising garden products

Using tools 12. Doing new things all the tiue

Jeeting lots of people 13. Doing work for which you have
. to put on old clothes and get

Tinkeggng and repairing things your hands dirty.

WHICH WOULD YCY PREFER TO WORK WITH - A RADIO.... OR A GARMENT. ...?

Check two things you would like to do with it:

Make it Sell it Draw, a picture of iF
Plan (or design) it Repair it Write an article about it
Improve it practically,6 Use it Teach others about it

| Handle the buying of it Improve its beauty

Prepare the advertising of it

NAME SIX OCCUPATIONS YOU KNOW AND TELL A LITTLE ABOUT THEM.

1.

L Mt

~J




Activity/Exercise: 2

- Career activity log

Topic to which activity/exercise is related:

Home~based activities which promote career development.

Strategv emploved in activity/exercise:

Hands on activities, problem-solving, brainstorming.

Plan and time schedule for workshop in which activity/exercise is employed:

1. staff leader reviews activities which have been presented in workshops.
Discussion follows on how activities can be adapted for’use at home with
children who are handicapped. (20-30 minutes®

2. Problem-solving session: Individual parents pinpoint an area of career °

ve development in which their handicapped child is deficient. Other parents

generate strategies for remediating specific deficiencies. Leader
monitors strategies prpposed by parents; awaits opportunities to )
synthesize proposed strategies in a manner which illuminates teaching .
methods. (40 minutes)

f

Campanion or follow—uﬁ materials to activivy/exercise (if aﬂz):

-

1. Parents keep career activiti log at home as some indication of cthe kind
and frequency of career education activities taking place in the home.

2. Parents bring career, logs. to subsequent meetings so that staff leaders
and other parents may help evaluate the type and frequency of career
education activities in relation to the needs of individual children.

)
\
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This log will provide a measure of the kind and frequency of career education activitie: taking place Mnke

a check mark in the column which most closely iden*tifies the nature of the activity. Occasionally an additl.ional
explanation is needed of what exactly was done. DPlease, hegin a new 1o each month.

Pl

NAME - : MONTH:

ACTIVITY: ) ) WIFKS -
: 1st week nd week 3rd  week hth weck

ROLE PLAYING

READING EXERCISES .

WRITING EXERCISES

VISITS-
(explain)

TALK w. WORKER*

OCCUPATIONAL GAMES-

DEMONSTRATION OF
NEW ACTIVITY-

DECISTON MAKING EXERCISES

EXPLORTNG TNTERESTS:

"HELPING TO ENLARGE SKILLS
OF DAILY LIVING*

ERIC
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o
Activity/Exercise:
Career awareness
Laboratory activity
° Topic to which activity/exercise is related:

Occupations, and how to find out about them;
Home-based activities which promote career development,

Strategy employed in activity/exercise:

2

Hands~on activities;
Information gathering.

Plan and time schedule for workshop in which activity/exercise is émployed:

-

1. Staff presentation in the area of career awareness with an emphasis on
developing activities to be used by parents with their handicapped
chiidren at home. (15-20 minutes)

2. Parentsyindividually complete laboratory activity., (15 minutes)

3. Leader initiates discussion in regard to completion of laboratory activity
in which elements of career education are identified. Ways in which
simifar activities can be developed by psrents are suggested and listed.
(10 minutes) :

4, Parents construct one example of a way to present career awareness to
handicapped children. (30 minutes)

5. Leader synthesizes suggestions and strategies for enhancing career
awareness in the home. (15 minutes) k

Companion cr follow-up materials to activ{EX/exercise (if any):

1. Handout: The National Career Education Model.
2. Handout: Career Education in Practice at the Elementary School Level.

3. Handout: Career Education for the Handicapped Student: Skills of
Daily Living.

a3




CAREER AWARENESS

Laboratory Activity

»,

S~

.

A magazine picture provides this career awareness
learning opportunity.

A. How many occupations does this picture dring to
mind? We can think of twenty easily.

B. Can you name ten?

1. N 6.
( 2. 7.
3. 8.
b, 9%
57 10.

G. Once you bave named the occupations, what would be
the next step in your use of-the material with a
handicapped child? ‘

100




Can you think of di £ferent subject arees where
CAREER AWARENESS could be added to the material?

-

Wwith the help of newspapers, pegazines or any
other object, construct materials which help to
j1lustrate one of the eight elements of career
education.

Plé.n a Career Awareness activity developed around
the "Thanksgiving Holidayv."

2

90.
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OCCUPAT IONAL & PRACTICAL KRTS COUCATION STATE UNIVERSITY COLLEGE AT BUFFALO
PROGRAM FOR STUCTINTS WITH SPECIAL NEEDS BUFFALO, MEW YORK
4

DISTHSSION TORIC:  *THE MATICWAL CAREER ENUCATIOM MODEL - KINDERGARTEN THROUGH ADULT

Cozl Staterent: DEVELOPMENT OF APPRECIATIGMS AID ATTITUDES
Grads
Level - Goal Statements By Grade Levgl
K L-zars*andiag the importance of each individual In the function of the

- o
::"e .—ﬂ‘l-

<

(I _zzm o zasraciate alf individuale in +he schoo! setting.
2 - Z2 zu2re OF +:e>impor+ance of getting along with other people. >
3 Asa''z2 —r2 coftributions of community members to the student and
T==2r3
4 Z: zszr2 2 Th2 wage earner's jod and how it affects the home unit. !
5 t-z!.z2 v2rkiry roles as to advantages and disadvantages.
6 .-iz-~s—3~7 --g relationship betwesn occupations and their growth and
-3 Izez Tovers
7 fi--zzizmz ozl forms of humen endeavor and work.
z _-zz-3—z-: -~z impact of work in cne's life and resulting need to
-:.2 z -zz~"ngiul career choica. ’
1 ¢ Z:'z-z z-—i-udss and awarensss +o specific or related job clusters.

12 _-z2-3-z-= Tne tasks required within chosen job cluster(s) and develop
-z gzzz2l%ic svills needed. ’
rcels
i3 t-z',z2 ¢2raar 2nd life-style decisions as related to planned goals.
ElulT ‘
14 t-=2zrz2*2 the career and life-style choice of the Individua! into

ERIC I




Gozl Statemsn~:  DI,ELOPMENT OF SELF AWARSINESS

92.

rage -
Level Goal Statements By Grade Level
K Uncarstand the rights and responsibilities of the individuzl at home
2nrg schocl.
| Krza The importance of "“self" as an individual and as a worthy member
c¢ zreuns.
2 2z zware c¢f the capabilities and limitations of Indlviduals.
3 Szccgrize ettitudes toward learning tools and their value in achieving
moavizual zzals,
4 “z.272 ~S=z rastery of educational skills to Individual success.
5 Iz z.2rz * *-2 individual's rights and responsibilities as a worker.
6 f2.227 wzr2er clusters as related to individual strengths and weak~
7 C-z2csz2 zz-zz2r clusters as relatec to Interests and abilities.
& Z:hz'cs 37 F sarcention of 2bilities and interests as related to
TIm.®  Izts=- raguirements.
¢ 3.7 I -3z '—v =zaszrenass percsps~ion cf "where | am compared to vhere |
z-- =z ts,”
10 Sz.z~z csrsonal vaiues and influencd of other's values on career cholce.
. 11 zci*y znd/or accept differences between the individual's personal
vz .35 2~ th2 influence of others on career cholces.
12 Zz zio: s2lf confidence in anticipated career choice.
AoV Y :
12 *zz v 32'% 2wareness experiences To assure success in a realistic
cz-23-, 22 |lfe~-style plan.
Aduly
S F_-=vis~ within career decisions as a self sufficient, happy citizen.

L 13
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Goal Statement: 2.2 2PVENT OF THE DECISION- MAKI G PROCESS
Grade .
Leval Goal Statements By Grade Llevel
S Bacome aware of cause and effect in making decislons.
I 8s aware of the consequences of personal decision-making.
2 frz2lyze zlTernatives to problems and be able to express them verbally
end in writTen form.
3 IZentify ccmponents of decision-making process.
4 mgaljze Tthe need for goals In life-style decisions.
> #ooly cecision-making process to school related problems.
6 rzaly Tmz dScisiou-~making process 1o home and social related problems.
7 tzign Io-¢ ena short range effects of different alternatives to
sracific zroblems,
g #22iy cacis’on-making process to study of careers.’i
N .
2 s=2'.zz =z-2 -zi{ine previous czreer decisions based on counselnng,
alTe zetzr’zac2 and all evziizsle information.
Iz tstec— = zzrzer cluster for ir=depTn analysis.
b l~3acsz = Tert27lve career.
12 iz ze-2rz Tnat career decisions are flexible at the expense of time,
g=Sg~ 2-¢ money.
AZUI™
I3 ‘z=-~.lz~2 plan for in-depth study of selected career clusters.
F,. 2 !

2 :zot, 3ti resources to chosen career.

O

ERIC
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b
Goal “tateren:: DEVELGS =™ OF ") CATIONAL AMNARENESS
Grace
Level Gozl Statements By Grade Level
K Bewzre of roles in thé home and similar roles in the school.
I LrZerstanc tn2 similarities and differences between home roles
zr7 scheel roles.,
-~ . . | S
2 “¥ 272 tasic skill development to life roles within the community.
e '
3 -"t2rs72nc the similarities and differences between |1fe roles and
iga=red skills,
4 Ze z-2-s cf individual strengths and weaknesses as related to peerl
5 -"zzrs72~c Tn2 relatlonship between the role of the individual, hls
g si-I-merT and the roles of selectad adults.
¢ " L-zz-s=2-7 ~h2 relationshins between people and their effect on the
z22c7z s ~ent of tasks
7 ‘127~ -, z=g ungarstand values as they relate to life-style.
z r2mT - I-zs2av life-style znd coaditions determining that style.
¢ -%~z— -2 = *tz1vative personzi schedule to acquire necessary and
tss' s sosciel skiils.
IC #72.""2 srecizl skills needad for pradicted or desired |ife-style.
I -2s23% =-¢ Implenent a personal plan to obtaln the necessary or
~zz.' "=z socecizl skllls,
12 F'z= =-2 zcguisition of the necessary skills remaining for a chosen
I TN T
A2ulT
13 i~—zz=2ve educational experiences with applied experiences In your
carssc carear. .
Acul+t
I4 Form.leve tuture career options and perform wlthin theestadblished
reguirsments.,

ERIC 15
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. 95.
k(
o ostate ori: CLVELIOMcr) OF JAREER AWARENESS < \\
Grade -
Ler el - Goal Statements By Grade Level
* E4
K Krow thz jobs of home members and school personnel.
. Pzlate home 2nd school jobs to community functions.
2 s2in 2 xrow!ladge of jobs necessary to maintain the community and
Th2ir Cependency on each other.
3 Corpzra local jobs to jobs in general,
4 :7sup ci.ster jobs according to similarity of job performances. .
)3 -=Zarstz2rd The Impact of career clusters on life-styles.
6 Sscog-izez aoilities and skills required for varicus caresr clusters.
7 «~zzr3T2"2 The relationships between affl?udes and valuss and
lzroer :l_;.ers.
8 1e relationships bet*ween interests and abillties and
S rstanding of interests, values and abilities, sfud/
*s. Survey ccurses in career «clusters.
Ic ’ Zyziz-z T3z czrzer clusters in A:pfh ‘tased on inTeresT, values and
3?{3:?795. Ceain planned work exparience. X
(-2 7Y
"I icerTiy recessary abilities required in selected career.
|12 ti2s, Interests and attitudes according to selected
e-style. Determine further requirements neéded.
Adult
I3 Sz*i-z or redirect career knowledge or fleld through counseling and
. I%-2g, oF survey courses in career clusters.
Adul
14 Szzss3ss cereer goals. Identify and understand life-styles as
rslzTsd TO advancement in career choice.

lné)‘
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’ ;
: Goni Steramens UTUILTTVENT L5 OECONOMIC AWARENESS
Grade ‘ ) .
Leval ©  Goal Statements By Grade Level . . °
K Idertify within the home undt: What is available, neasded, wanted,
fuxary.
- - u}‘...-
! 22 a2wara of the exchange,of goods and servlces.
2 -ndersT2rd Tne money exchange system vs. the barter system. . .
3 ~rlersTard our monetary system.
4 -~darsTznc the process of production and distribution of .goods
2-2 sarvicss,
5 Z2 z~2r2 c? tne law of supply and demand
6 .mzarsz—2rz That specialization creates an Interdependent soclety
7 Czvalcc Tz concept of nanagomnnT 6f finances (earning, snendlng,
to--=zw.i=z, savings). .
( 8 -"ts-z2~2 sconemic potential as related to career clusters, i.e.,
mz 2=z zts~ of entering e flald to future expected income. .
9 .~z3-5~z~2 =me T2ols of Business: Read and interpret tables, graplis,
/ 2=z z-:==Ts .52d as a consumer. .
i0 %z 2=z isgz! and financlial consideration to career clusters in general.
i1 .~<s-z=2~2 +he relationship of legal and financial considerations *to
z sozzifiz ca2reer cluster 2nd personal and family matters.
s -
12 . .~zz-z~znd the financlal and legal Instruents that govern and protect
-~2 wecr«ar, Relate this to various roles assumed in the economy.
Agul+
3 L~zz-s—3~cing and apply knowledge of economic responsibilities to
, cz-ss- dacisions.
Adult
dé £s 2.e *to project economic lmplucaflons of career decisions to your
cirosen tuvture life-style.
Q
ERIC - 1o
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SKItL AVARENESS, BEGINNING COi'RPETENCE

~oy - -Ya .

i

!
-
>
E

Grade
Level Goal Statements By Grade Level ’
K Icentify different tools for different careers.
I S2 aware That school is a2 job ‘that requlres mastery of basic skills
for success. . A
2 -~<arsT2nc the use of various communication tools and their effect
cn lite-styl2 and future career choice.
3 L-<2rz*2r2 The use of additionzl tools and thelr effect on |ife-style
2~ fu~u-2 career choice. -
4 v-zsrsTa-C 2~d master the use of tools for measurement and extenslon
- ¢c® e~2rzy s simple machines.
& _ .
5 Fervicizz=e in and understand the processes of mass produc?lon

Adult

13

Adult
14

Vzs3Tar, cf sarveral measurement tools. '

gccroi~z2 To produce complex machinsry. .

f tools ang precessas used in resea~ch In the
fal sciences. urdarstand use of tools in selected

'z *cols found in carear clusters.

o~ inglvigual abilities and inferests with skills and processes
;22 in career clusters.

4

Zzu2'cs skills basle to the chosen career cluster.
“zz=gr The skills basic to chosen career cluster and develop skills
rgizvs< o a speclflc job. .

~

urcTion av accepfhble ievels of competency as esfg;}lshed by your
ssr career.

Nester proficiency of the chosen carser as establ!ished by certlfica-
tion, licease and/or required standards. .

~

.n22-572°C vools and processes used in research. Simple machines -

ERIC

Aruitoxt provided by Eic:
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Goz! Statement:  DEVILORI'IT OF EVPLOYABILITY SKILLS
Grade
Level Goal Statements By Grade Level
K Understand the need to share and cooperate to complete-tasks.

{ Acquire the ability to develop rules with others, accept direction
and take responsibility.

2 lcentify styles of interaction that contribute to Individual
and group goals.

3 Undarstand how to resolve personal contlict between Individual and
group goais.

4 farticipate in active groups in order to develop individual and
groun cgozls.

5 Undarstanc now to relate the school environment to society at large
ard The ne2¢ for structurs and order.

€ Ideatify Th2 individual's role in society and its effect on
incre2ss? nersonal satisfaction and improved group achievement
ard ~or-zie,
7 .ndars—2-z -2 soclial and personzl reletionship and thelir effect on
gmslgymer—
8, Zalz=s z:z=scnet and social interaction skills, to career clusters.
9 .nze~z=2-z <he skills necessary 7o acquired, maintain and progress
a1 oemslcvrent
10 Ssvse'zz carsonal and social inter-action skills related to in-depth
s~ .2y ¢t ore caree~ cluster.
i Cevaiz: employabil ity skills necessary for the anticipated job.
=iz- z.i*zrnatives for job placement.
12 txnlcrz at least three alternatives for job placement through work
axpe~iance.
Adult
13 Cemonstrate through planned work experiences knowledge of employ-
abla skills.
Adult
14 Integrate all knowledge and experiences info planned career.

-

¥THE NATIONAL STANDARD CAREER EDUCATION MODEL was developed by EDUCATIOMAL PRO-

PERTIES INCORPORATED, P. 0. Box DX, irvine, Callio:?ia 92664
H ) ’
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CAREER EDUCATION IN PRACTICE AT THE ELEMTNTARY
SCHOOL IEVEL
Content

I. Educational Characteristics of Elementury

. School Children

A. Early Elementery: grades 1.2
) 1. Attention span increasing
2. Striving to accomplish skills
demanded by adults
. Continued interest in the world
around him -- eager % curiocus
Developing greater imagination
Demands application of rules
Humor is developing, enjoys
incongruous situatiors, misfortunes
of others, slapstick
Begimning sexual curiosity
Leerning to whistle and other
motorskills
« Continues to seek independence
from adults
10. Continues to need warmth and
security in adult relationships

.O\U'I-F' w

\O.m\)

B. Middle Elementary: grades 3-4
1. Attention span longer, attaining
independence in reading skill,
may reed with complete absorption
2. Wide variation in ability
and interest., Differences in
interests of boys and girls
are now evident. By ege 9
many activities are sex-typed.
3. Peer group acceptance becomes
increasingly important. Very
sensitive to criticism, '
Seeking standards of right
and wrong, developing conscience
L. Is more able to cooperate and
work in groups
2. Interest in collections is high
6. Enjoys challenge of solving
puzzles and mysteries, likes
secret codes & lunguages

110
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C.

0 o

10.

Later
1.

T

Improved coordination

Expanding interest in others.
Deepencd interest in the past.
Seels specific information to
answer his questions.

Enjoys slapstick humor in everyday
sittations. ' .

Flementary: grades 5-6

Rate of phsylcal development
varies widely: Girls about
two years ahesad of boys in
development and reaching
puberty; increasingly aware of
body changes

Understanding end accepting the
sex role is a developmental
tesk of this period. Girls
display interest in boys.
Sustained, intense interest

in specific activities
Increased understanding of the
chronology of past -events;
beginning sense of child's
place in time; able to see many
dimensions of a problen
Increased understanding of reality
makes possible projectica

into the world of fantasy.
Family relationships changing:
Highly eritical of siblings,
By end of period may challenge
parents' sauthority.

Incressed emphasis upon peer
group and sense of belonging,
deliberaste exclusion of others,
expressions of prejudice
Begins to have models other
than parents, mey draw them

- from TV, movies, ‘teachers,

and bocks; beginning interest

in future vocation

Awareness of self and seeking
jdentity, interest in feelings

of self and ‘others, search for
values, interest in world problems

100.




II.

Major Vocational Development Theorists:

A, Eli Ginzberg e
1. TFantasy period up to 11 years
2. Tentative choice period
a. Interest stage -~ choices
based cn interests
b. Capacities stage -- child
considers owm capacities
¢. Transition stage -- looking
forward to further education, ete.

B, Donald Super
1. Growth Stage: birth to 1k
(self-concept develops through
jdentification with key figures
in Tamily and school. Needs
end fantasy dominant. terests
and capacity become more
important with increasing
social participation and
reality testing.)
2, Sub stages are:
a. Fantasy: UL-10 years
Needs are dominant.
Role playing is important.
b, Interest: 1l-12 years
Likes and dislikes are
mejor determinants of
aspirations.

C. Robert Havighurst
1. TIdentification with worker: 5-10 years
a, Identification with
mother, father, significant
others
b. Working becomes part of
egc-ideal.
2. Acquiring basic habits of
industry: 10-15 years
a. Learning to organize
time, energy, school work,
chares
b. Putting work ahead of play
in appropriate situations

101.




III. Goals of Career Education in Elementary School

A. Creating an awareness of the world of work

B. Exposure to the nature of technology
and sonme of the occupations connected
with it

C. Introduction of employment -- related
experiences through tools, mechanicel
deyvices, games, etc.

D. ‘Learning of simple problem-solving
techniques

IV. Role of the Special Teacher in Career Educetion
in Elementery School

A, To provide career oriented experiences

B. To develop an acceptance of responsibility
within the student

C. To develop an ewareness of self within
the student .

D. To develop an understanding of the
dignity of work

E. To develop an swareness of job roles
within the family and the community

F. To develop positive attitudes towards
work '

G. To point ocut the meaning of handicaps
' within the world of work

H. To help the student to understard
other people's attitudes toward
disabilities

I. To provide students with tools and
techniques for circumvention of
handicaps
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V. Students Should Gain During the Elementary

School Years

A.

J,

Recognitionof workers in the school
and the community

Kiowledge of vAriety and range of
occupational skills

Auility to differentiate Job requirements

Avereness and knowledge of the parents'
occupations \

Ability to formulate questions to
interview people about their occupations

Become familisr with t\he va.ues of
& work~oriented societz(

Obtair a more balanced view of the world
of work and its relationship to
schovl and life in general

To understand the meaning of handicaps
within the world of vork

To understand other pecple's attitudes
toward digabilities

To gain tools and techniques for
circumvention of handicaps

vi. Special Concerns

A.

B.

Many elementary schools are criticized
for emphasizing vicarious instead of
direct experiences. This is especially
true in regard to vocaticnal infor-
mation and experiences.,

Good teachers have been emphasizing
career implications of their subject
matter for years.
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C. Many teachers who are not aware of the
career implications of their. subject
matter, lack experience in the world .
of work. .

D. Exposure to the world of work of both ] N
teachers and students is not aimed
at imposing work values, but should
enlarge knowledge of variety of '
existing forms of work values. .

A. Career education instructional materials o~
for the elementary level

B. Ineservice training to infuse career
education into a variety of subjects

C. Assistance from specialists who work
with class-room teachers, e.g.
Special education, career education,
subject matter
VIII. Use of Alds
A. Suggestions of class activities

B. Suggestions of vay material now
taught can be related to careers

C. Suggestion of lesson plans dr kits of

materials for specific instruction (e.g.
Occupacs)

IX. Approaches to Career Educatiom

A, 8chool-wide activities involving as
nany teachers and students as possidble
in career education activities (fairs,
career days, etc.)

B, Design, bu.ild,; cperate various business
calling for skills learned in school
|
|

C. Use of parents
1. BStudying parent's occupation
2. Parents share knowledge of their work in cless
3. Parents enlist community support

for carser education 1 1 .j

- -
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\\

Use of prostneses

Special devices for enhancing functioning
typewriting

Shoppiag

Entertalning

Telephone behaviors
Correspondence .
Street behavior

Use of public facilities
Use of community rescurces
Money management

Government relations (taxes,
sociel security)

Eating with utilities

Management of welfare and other —
authorities

Ccxmon rip-offs

The Postage system and mail order
procedures

Speech communicaticn and conversatiom
Repairs and how +0 ottain them

The automobile and taxicabs

Vocation options and behaviors

Union membership |

Other work-releted areas
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How Maldevelopment in Deily Skills Cccars

A. Neglect at home and school B

B. Experience deprivaticn

¢. TLack of orgenized instructional
procedures )

D. Sheltered living
B, Lack of role models
F. Self-initiated withdrawal

IV. Preventing Maldevelopment in the Dally .
LiVi:xE Area
A. Pasrent education and parént ¢counseling

B. ZYPreschool self-care prograus

C. Flanred edacational experiences in
the daily living ares

9

D. Establishment of 1ife skills gocls
for every grade .

£. Reduced educational and social
jsolation of handicepped children

F. Use of adequate childiven as role models
G. ' Reorientation of speciel edeators

to broaden their emphasis on life
skills

V. Rducatiocnal Programs

AN A. Periodic evaluations of daily
T living skills
o~ B. Prescription of learripg experiencas

when children reveal msldevelopment




H.

S

Special individual remediation by
personnel trained in the daily living
skills area

Incorporation of daily living skills
into the exceptional child's curriculum

Iricorporation of daily living skills
into the thinking and planning of
career educators

Early involvement in the child's
education of rehabilitation perscnne;.

Implementation of learning capacities
procedures
¢

A daily living core, unit, or curriculum
1

E.

Career Education Issues in Daily Living Skills

Normalizstion and efficiency
Subculture and the larger cultﬁre
The role of teachers 2s SDf. specialists

The home or the school as focus for

_ daily Mving skills instruction

Inclusion or omission of sex, class
hatred, manipulative approaches
to the "systen"

Trends in the Skills of Dally Living

A,

Early involvement in habilitation
programming

Interdisciplinary SDI teams
Diminishing importance of conformity

Grade-by-grade curricwlua with
opportunities for wide individuwalization

11y
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E. Changes in teachers education procedures
F. Use c% handicapped perscns in the program
G. Early commitment to child self-direction
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Activity/Exercise:

Occupational information: Interview

&

Topic to which activity/exercise is related:

Occupations, and how to find out about them; —
Home-based activities which promote career development.

Strategy employed in activity/exercise:

Hands-on activities;
Role-playing;
Information gathering.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation in regard to the vast numbers of occupations’ and
where they occur as well as suggestions for methods of finding out about

occupations within the community. (15-20 minutes)

! 2. Parents will discuss various‘occupations with a focus on where they
sccur and specific job descriptions. A list of 100+ occupations will
be assembled. (20-30 minutes)

3. Parents will interview ez:h other seeking answers to the following
questions:
' , -What is your occupation? *
-What do you do?
-Do you,like what you are doing?
-What's good (or bad) about it? or What would you rather do?
-How did you get where you are now?
-What can you. picture yourself doing ten years from now?
' \ (30 minutes) )

4. Debriefing by workshop leaaders should target the following career concepts:
~Occupations and descriptions of activities;
-Amount of control individuals felt in regard to their careers;
.: . ~Ways jobs were found; ;
) ’ -Individual levels of aspiration;
~Awareness of ways to advance; and
-Alternatives to finding out abput careers.
' (15 minutes) h

Companion'or follow-up materials to activity/exercise (if any):

1. Interview individuals in occupations other than one's own..

r

2. Handogéz Occupations.
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OCCUPATIORAL INFORMATION

Interview ‘ N
I. Objective
To demomstrate weys +o find cut sbout o
occupations.

IZ. Materials: Interview

ITI. Activity

A. Parents will bring kaowledge of
three occup#tions.

B. A list of all the occupaticns will be
assembled. (There should be more than 100.)

C. bccupations will be discussed.

[}

Iv, .ggestions 2

A. Did the name of the cccupation differ
from the activity described?

E. Did most people interviewed think
they were in charge of thair careers?

C. How did the interviewees find their jobs?

D. Yhat s~emed to be most pevple's
level of aspiraiion?

E. Did peoples seen to be aware of.how
: to advance (career paths?)?

F, Other ways to find out ahout'occupations?

N
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Please interview three individuals in
occupations other htan your own. Do not interview
colleagues or relatives, Be prepared to report at

the next workshop. R

Questions to cover during the interview,

1. What is your occupatiom? . ) /

o . -

2. What do you do? T
3. Do you like what you are doing?

L., (Depending on response to #3): .
What's good about it?  or What would you rather do?

~

5. How did you get where you are now?

L4

6. Whet can you: pieture yourself doing ten
*  years from now? ' -
o

1')-‘.
~ b




OCCUPLTIONS
Tne United States Office of Education has tried to group thé thousands of 7 T

occupations which exist into a manageable ari useable framework by identify-
ing fifteen occupational clusters. '

USOz OCCUPATIONAL CINITERS

(i) ‘ ‘7

Science
Agri-Bus- Hospitalit
iness & & Recreat-
Natural ion
‘ Resourc
Service Personal
Service
Business
. & -
Cffice Manufact-
uring
) ’ - \_/ \
Merketing
& Distrib-
ution J
o 4
Below are some of the occupations each cluster contains: "
1y

1.Agri-business and natural resource ocsupations
Examples: Foresiry, land and water menegement, fisheries and wildlife, mining
and quarrying,\petroleum_and related products. .
- 2. Business and office occupations. .o e .
_ Examples: Secretary, stenographer, generesl office clerk, office machine operato;,_;:’
: 0S%ice meneger and office super-isor.

- (e

3. Cemmunications and media occupations. . .
Exemples: Publishing, photographic rezroig-tion, broadcasting, telephone, telegraph.

L. Consumer and homemaking and related occupstions.. - .
Examples: Food service industry, clothing, apparel and textile industry, child care, N

- gaidance and teaching, houssi.oli maintefiance services; femily and
cormranity services and-housing Zssziza. . .

5. Constrﬁction occupations. a8

Eyamvles: Contracting, interior designing, grounds maintenancé, installation.

i

Q
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Occupations

6. Invironzment occupations
Txamnles: Soil and mineral conservation and control, space and athmospheric
monitoring and conirol, =zir pollution abatement and control, en-
vironmental health services, ornamental horticulture, noise abatement .
—— and control, forest ranze and wildlife conservation and control.

A

/7. Tine arts and humenities occupations
Examples: Performing axts and design, perforndng arts production, creatlve writing.

8. Heelth occupations
Txamoles: Medical library, science, heslth maintenance, pediatric care and
services, mental health maintenance, medical care, -

-~ __d;ﬁ._fA‘__ — —

9. Hospitality and recreation occupations.
Exarmles: Recreation planning, tourism and recreation promotion, group travel
services and leisure consumerism programs. ..

10. enufacturing occupations. ' .
Txarples: Model development, foundry operations, machine qperations, material
handling, recycling operations.

11. Marine science occupations
Examples: Marine animal (zoological) research, boat and vessel operation,
shipboard product sorting.

12. Marketing and distribution occupations.
Examples: Wholesale trade, direct selling, exporting, retail trade, purchasing,
shipping, delivery.

Personal service occupations.
ngggles Mgssage and related services, analyzing and counseling on weight
problems, hair styling, mortusry services.

Public service occupations.
Sxenmples: Coordinating public housing, handling birth, merriage and death records,
customs inspection and law enforcement.

. Transportation occupations.
Exemnles: Vehicle operation, freignt service, commerciel aviator, merine
piloting.

e R e R P Y 2Ty




Activity/Exercise:

Occupational Information: Practice in appraising vecupational
literature. ’

Topic to which activity/exercise is related » ,

Setting up a library of occupational literature and training opportunities.

Strategy employed in activity/exercise:

Information gathering, activity groups.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation in regard to kinds of occupétiona] literature
that are available, where they can be found, and means of appraising
occupational literature. (15-20 minutes)

2. Parents meet in small groups to review occupational pamphlets and to
generate decisions about the relevance of pamphlets to career needs of
the handicapped. (30 minutes)

3. Debriefing: Through total-group discussion, guidelines for appraising
occupational literature in relation to the career needs of the handi-
capped are generated. (15 minutes)

4., Closure:  Parents' conclusions - as indicated in debriefing - are restated,
synthesized, and copied for future dissemination to parents. (10
minutes)

Companion or follow-up materials to activity/exercise (if any):

1. Handout: Appraising Occupational Literature.

2. During next workshop use the exercise, "How would you set up a library
of occupational literature and training opportunities?"
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wIII.

Iv.

APPRAISING

OCCUPATIONAL INFORMATION

Workshop Activity

116.

Objective

Practice in appraising occupational literature.
Materials

A. Guide to appraising occupational literature.
B. Various occupitional‘pamphlets.

Activity

A. Parents will evaluate materials according
to guidelines.

B. Parents will indicate relevance of materials
to career needs of the handicapped.

Questions to be discussed

A. If pamphlet is to be used, how will it be
used?

B. 1If pamphlet is to be discarded, what are the
reasons for doing so?

If there is sufficient time, proceed to activities:

A. How would on conduct a survey of local
occupational opportunities?

B. How would one set up a placement service
for students?




N _

APPRAISING OCCUPATIONAL LITERATURE

______-——._——-—-a—-——-——_‘-_'- . .
(Froa: "ggplg‘ock;—n—, - OCCOPATIONAL IFFORMATION, 3rd, ed., McGrew-Hill,
R.Y., 1967 S

‘In appraising occupational literature the reader wiil do well to
pemerize and to always ask himself at least five questions:

WHEN? WHERE? WHO? WHY? HOW?

WHEN? was the bock published? Examdne the copyright date of the
books! Occupatiomal books and pamphlets that are obsolete
should be burned or sold es scrap psper. In sppraising
any publication the user should consider how rapid is
the rate of change in the kind of information he seeks.

WHERE? ° A1l originel occupational research has some kind -of geo-
grephical limitation. It may cover conditims in one
company, one city, one’ state or one nation. Careful
appraisal ‘therefore requires careful scrutiny of the
evideace upon which the author has based his statements.

WHO? Apprais’the quality of authorship. In general, the best .
material is that written by persons whose full-time job
is occupational research.

WHI? Sowe occupational literature is written for the purpose of
recruiting, some for the purpose of entertainment. It
is often biased, emphsizing attracticns, onitting slight
disadventages and sometimes intentionally conveying &
false impression regarding opportunities, reguirements or
rewards, A fevw occupationel articles are vritten for the
express purpose of discouraging competition.

HOW? This question applies both to hew the facts are collecled
and how they are presented. "Questionnaire research has
been described as a method of sumnarizing ignerance.”
Mach occupational informatioh hes been collected by
questionnaire. Some occupational literature is based
sclely oo libraxry vesearch., It is as gcod °r a8 bad as
the criginel studies which the suthor comsulted. By
inquiring ebout, and by carefully roting how the
information for any publication was collected, the user
can sometimes gat & much clearer idea of its prcbeble

© BCLUracy.
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Activity/Exercise:

How would you set up a library of occupational literature 3
and training opportunities.

Topic to which activity/exercise is related: -

Setting up a library of occupational 1literature and training opportunities.

Strategy employed in activity/exercise:

Activity groups, brainstorming.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff leader reviews previous workshop in which guidelines were
formulated for appraising occupational literature. (10 minutes)

2. Parents form small groups. Using worksheet as guideline, groups
brainstorm regarding procedures for setting up a library of
occupational literature and training opportunities as well as choice of
material for inclusion in library. (40 minutes)

3. Debriefing: Have $mall groups share ideas. Leader will extrapolate '

guidelines for settine up the library. Discuss in what way needs of

the handicapped wére considered in regard to choice of materials.

(20 nminutes)

Companion or follow-up materials to activity/exercise (if any):

1. Handout: Oc'cupa'tional Information.

2. Parents set up a library of occupational literature and training
opportunities within the school.

12§
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HCW WCJLD YOU SET UP A LIBRARY OF CCTUPATIONAL LITE?A’I:‘;’?E AD

T RATIING OPPORTUNMITIES?

A. ¥ou have 375.-. Vhat would you purchese for the librery?

B. Where would you gei free wmaterials?

1ist resources: 1.

2.

5 -

C. How would you ar-ange the materials for easy access? (e.g. Alphabetically,
according to subject matter,according to industry, etc.)

D. What - if eny - literature on .training would you include?

124
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OCCUPATIONAL INFORMATION
Content

Reasons for Occupational Information

in Career Education

A. To famliarize student with the
wordd of work

B. 7o encourage curiosity

C. 7To extend occupational horizons of
students

D. To encourage formulation of positive
attitudes toward work

E. To help with decision making for
future training or jodb

Manpower Information
loccupationa.l patterns and trends:

current and anticipated)

A. Distribution of menpower
1. Goods producing
2. Service producing

B. Changes in
1. Life expectancy (occupational)
2. Number of years spent in labor faorce
3. Pre- and post-work life

C. Employment and Unemployment
Jodb information on:
1. Special groups: women, minority .

groups, etc.
2. B8kills and crafts: 3in dermand & obsolete
3. Changing jobs, careers ~

4. Summer jobs
5. Local conditions

D. Nature of work
1. Work environment
2. Physical demands

130
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5
1

Aptitudes

Interests

Tools & equipment

Legal requirements

. Unions

. Discrimination

+ Preparation’'& method of entry 3
10. Apprenticeship

1l. Learnings and advancement
12, Fuxber and distribution of
workers

\O co-q.cn\n LoV

E. Occupaticnal informetion is only
a stimulus. XKnowledge of aptitudes,
strengths, needs, interests, values,
likes, femrs is essentisl.

III, Sources of Occupational Information
(Delivery Systems)

A. DPeople and Institutions

1., School and college placement
officers .

2. Employment services: private
and public

3. Chamber of Commerce

L, Personnel directors

5. Labor unirmms

6. Government tureaus

T. School alumae

8. Educational publishers

B, Literature
1., When published (consider rate
of change) ‘
. Yhere publirhed (geographical
limitations) - ,
. Who published it
. Why wag it written?
. How weve the facts collected?

W W n

C. Other
1. Plant visits
2, Audio-visual materials
3. Role playing
L, Work experience

132
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Administrative & Operational Aspects

A. How to dbuild a library:
1. With a bdudget
2. Without money
a. Free literature
b. Clippings .

e - ¢. Directories

d. Review copies

B. Cla.ssi“,ficati_,on_ and filing of literature
1., Alphabetical files -
2. D.0.T. (Job families)

C. Classifying jobs

1. According to activities
2. According to functiion
3. Acccrding to product
L, According io employer
5. According to school subjects
vhich have bearing
6. Accordirg to interesis
- &. Measured
b. Expressed
7. According to clusters

D. Cheracteristics of a good filing systen
1. Provids a safe place for materials
2. Has only one designated location
for each item
3. Is easy to uvse
4. Brings together as many materials
as possitlc on any industry and
employer
N 5. Is expandable




Activity/Exercise: ._

LY

How to construct and execute a survey of local occupational oppoitunities.

Topic to which activity?exercise is related:

Conducting a local occupational 'survey of ‘your community.

Strategy employed in activity/exercise:

Activity groups, brainstorming.

Plan and time schedule for workshop in which activity/exercise is employed:

1. Staff presentation in which methods for identifying potential sources
of employment opportunities for handicapped individuals within the

. community are suggested. Emphasis is given to distinguishing between
surveying opportunities and actual job placement. (15-20 minutes)

2. Parents participate in brainstorming session in order to generate list of
strategies for surveying and identifying occupational opportunities
within the community. Specific job skills related to community job
opportunities are recognized and discussed. (30 minutes)

3. Workshop leader and/or parent assumes role of parent engaged in interview-
ing prospective employer in regard to employment opportunities for the
handicapped within his/her firm. It is suggested that interviewer's
questions proceed from general to specific. Parents are encouraged to
react to role playing situation and to suggest ways in which the inter-
view process can be facilitated. (20 minutes)

4, Meeting is brought to closure with leader restating and synthesizing
salient points stated by parents in regard to identifying community
sources of employment. The importance of parent advocacy in relationship
to employment of the handicapped is stressed. (15 minutes)

[y
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HOW TO CONTRUCT AND EXECUTE A SURVEY OF LOCAL

OCCUPATIONAL OPPORTUNITIES

List the steps necessary:

1. What kinds of information do you need?

- §
2. Who would obtain it?

&

3. . How would you proceed to get it?

Where and how would the information be

l. dissepinated?

2. used?

3., stored?

12.4°
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Activity/Exercise:

Setting up a job placement service for students

Topic to which activity/exercise is related:

Occupations, and how to find out about them;
Advocacy for the handicapped;

Conducting a local occupational survey of the community; and
Setting up a placement office.

Strategy employed in activity/exercise:

Information gathering;
Activity groups;
Brainstorming,

Plan and time schedule for workshop in which activity/exercise is employed:

1. staff presentation on considerations in setting up a job placement
service for handicapped students. Issues to be discussed include:
Location;
Staffing;
Methods of finding jobs:
Methods of referring student; and
Evaluations of student-job match.
(15-20 minutes) ﬁ\\
_ 4 : /
2. Parents meet in small groups to discuss issues and arrive at conclusions
individually as well as in groups. (20-30 minutes)

3. Debriefing in which parents state their conclusions and relate the
relevant issues they identified in regard to setting up a placement
service for hanlicapped youngsters. (15 minutes)

T T e
- s

4. Workshop leader restates parents' conclusions and/or suggestions and
synthesises their findings for the group. A list of key components for
setting up a placement office is suggested. (15 minutes)

Companion or follow-up materials to activity/exercise (if any):

1. VqunteeréAsoliciged~from group o staff job placement service
within school. I ———

2. Handout: How to Gather Community-Based Resources for Career Education.

b
(]
(S
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How YOUTD YOU SET UP A JOB PLACZMEIT SERVICE FOR STUDENTS?

<

’ A. Vhare would you se" it upz? (include location and space‘needs) )

-~

B. Who would man it? -(include people, times, ete.)

-

-

C. How would you get rc'i;‘grrals? ' . oy
1. of jobs? .
N

2. of students?

-

-

D. Cen you' devise a way to eraluate job opportunities’ to cotain a

- good match’ of student and job?

-t




HOW T0 GATHER COMMNTTY-AASED RESCURCES FOR CARERR EDUCATION 1%/

I. WEERE Do You Find the Resource's?

Y

1. Start with §four' friends.

Mcst of them bave held more than one job., Conseguently they have
xmowledge about more than one’ occupation.

r
[P R

2. Use the Parent Associition of your school. 7 -
Your school's Parent Association is -a very useful mechanism for soliciting .
career education resources. ‘

{ N » «
‘a. Contact the Association President and explain the nature and purpose
of your career program.’ :

b. Explain the valuable role to be played by the Association and by community
resources and enlist the President’s support.

c. Ask him/her to contact the Association membership to develop a list
of available resource people.

d. Three ways to contact Association membership:
i. Letter from President or Principal.

ii. One-to-one contact: Ask the Association President if a group or .
members of & standing camittee could personally contact
other members to enlist their suppors, ' ..
e .
.iii. Call a meeting. At the Associatjon meeting:ask the President
to explain the need for parent’involvemiént in the program,
you summerize the program goals” and then ask people if they
would sign up to serve ds a resource:

2. Survey other parents. By starting with them you are including your ‘imediate
camunity slients in your career education program.

{

4. Contact camunity-based organizations. /
There exists Within each cammunity a number of organizations (union, block -
‘associations, fraternal orders, civic groups, profes?‘siona.l organizations)
«*hich can be contacted. ' ’

!

a. Develop a list of such organizations frem the Yellow Pages or other
Directories. This list might include the Rotary or Kiwanls Clubs,
4he local school and planning boards, the trade and professioneal
locel union headquarters, the Chamber of Cammerce.

b. Mail a Yetter to each explaining your gotls and purposes. Qutline the
kind of important contribution they can make.

¢. Within a week, follow up the letier with a telephone call, asking
for & meeting with one of the group's representatives.

d. At the meeting talk about the specific things that particular group
can do to assist the student and the school.

e. Ask the rerresentatives for the names, addresses, phone numbers of
prospective resources.

f. Try to get the representatives to agree to solicit support, if not,
mail letiers to e=ach prospect. 1273

~

g. It may be necessary to telephone people if there is little mail response. ‘
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COMMUNITY RESOURCES : . 128,

5. Additional resources
Even after you have gone through all of the above steps, there still
exists within each community a large reservoir of resources you have
not ta.pped

a., Use the Yellow Pa.ges An a.d.vantage in using the Yellow Pages is the
arrangement by career area. Other .specialized directories are:

i. Professional Directories, available in the Public Library.

ii. The Black Pages, a classified shopving directory of Black-owned _ .. __
and operated businesses in Metropolitan New York.

iii. Church membership lists.
iv. HRospitel er community heal?bh services directories. _
b. Walk the neighborhood. By walking around and observing the various: stores,
and checking the various directories in office a.nd. factory buildings, you
. ¢an develop a list of prime contacts. )

II. WEAT Information~Do You Need' to Know About & Prospective Resource?

1: Exactly what kind of work does he/she do?

a. Where is it done? What is the setting?

b. How does one get started doing 137
¢. Where can one find more information about the particular industry?
2, Is he/she willing to speak to individual studeﬁts or & class of students?
3. Is he/she willing to host a visit to the place of employment? .

b, Will it be possible for her/him to hire one or more handicapped students,
e. part-time?

b. summers?
c. for a regular job?
5. Special requirements:
a. what age student can/cannot visit?
b. how many students can use the resource?

c. are safety precautions necessary in the place of employment?
What are they?
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III. HOW Do You Use the Resources? L

DLEASE REMESER TEAT AFTER YOU HAVE GONE TO THE TRCUELE OF GATHERING THESE

. "~ RESOURCES, AND THE PRIVATE INDIVIDUALS HAVE AGREED -TO PARTICTFATE, YOU... - - -

MUST USE THEM.

1. Thank those who responded.

2. Transfer the information to an Index card directow& and file
by careers.

3. Advertise the location of the directory, so that others can make
use of it.

i, START INCORPCRATING THE RESCURCES INTO YOUR FROGRAM.

A 1’)(




Activity/Exercise:

The problem of a potential employer

Topic o which activity/exercise is related

Occupations, and how to find,out about them;
Advocacy for the handicapped; and
Conducting a local occupational survey of your community.

Role~playing; .
Information gathering; and
Decision-making/problem~solving activities. ¢

Plan and time schedule for workshog;in which activi;y/ekercise is emplqyed:

1., Staff presentation on critical issues relevant to finding appropriate
employment for the handicapped. (15-20 minutes)

2. Role playing activity in which parents assume positions of committee
members in order to argue merits, or lack of, in regard to job placement
of handicapped youngsters, as described in activity. (20-30 minutes)

3. Debriefing in which parents state their conclusions and describe problem-
solving process as it relates to a specific case, as well as its
generalizability to issues related to employment of the‘handicapped
(30 minutes)

4., Closure is brought to workshop with leader restating and synthesizing
views of parents in regard to the case study and employment of the
handicapped. Suggestions of guidelines for parents and/or other
advocates in seeking employment opportunities can be generated.

(15 minutes)

Strategy employed in activity/exercise: '
Companion or follow-up materials to activity/exercise (if any):

14y
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ALTERNATIVES TO COMPETITIVE EMPLOYMENT Dr. H. Rusalem

The Problem of & Potential Employer

You are working with a group of secondary school students who will be
needing jobs within the next month or two. These individuals are all
seversly disabled, many with multiple problems and all with learning
limitations. It is unlikely that more than a fraction of them will find
jobs in competitive industry or will be placed there by the achool and
rehabilitation personnel serving them. The situation is further complica-
ted by an unemployment rate in your area of scme 9 to 10%, indicating that
your s verely disabled students will be competing:for employment with
large .aumbers of non-disabled unemployed workers.

During the course of your surveys of community employment possibilities

for your student caseload, you find an employer who accepts small assembly
jobs and packaging operations from other firms in the community. This
employer operates out-of a small plant in your town that is easily accessi-
ble to pliblic transportation. In some instances, this employer will emen
send & minibus to pick up some workers at their homes and return them there
at the end of the day. This employer offers to hire ten of your students
in his .factory if your school can properly prepare them for their job tasks.
You check at the school and find that everyone concerned is willing to
prepare these students properly. Indeed, you discover that someone in the
commnity is willing to share the workers' wages during the initial break-in
period, thus conserving employer funds while students are adapting to the
job. This will be done to encourage the employer even further.

You meke an extendeg visit to the employer's plant and emerge with the
following findings:

-~ This employer pays an average wage of $.85 an hour. The minimum
wage in your commnity is $2.50 an hour.

~- There is virtually no chaace of any of your students ever advancing
to more responsible positions in this company. .

-= The plant is not well organized, does not have up-to-date machinery,
lacks engineering know-how, and is quite inefficient.

-- The employer is inclined to lock upon severely disabled persons in
his employ as "charity" cases rather than full employees.

-« Employees in this plant do not belong to a union and are not en-
couraged to organize.

-« The plant hes occasional lay-offs when work is not available. Unem-
ployment benefits are provided by the State in these instances but
they do not constitute a "living wage".

-- There is no pension system at this plant.

-= If a worker in this plant has a problem on the job, the employer /
is inclined to be tolerant and even to use professional workers'
sarvices to help the worker overcome these problems,

-« The jobs on which your students would be placed are simple and re-
petitive. There is little likelihood that your students will
learn much in this plant that will be of help to them in subse-
quent employment.

= Once disabled workers enter this firm, they tend to remain thexe
over the yeaxs.

141
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\ ' /
~= The firm provides minimal benefits for its workers. For example,

{ it offers two weeks vacation a year and only $1,000 of free life
insurance.-

== The disabled people who are now working in this plant seem to be
2 dispirited Iot.  Many are hopelessly trapped in Jobs which =~~~ .= 7
they don't enjoy at wages that are well below community averages.

-~ But, this firm will employ your seversly disabled students when
other firms will not.

You decide to present these facts to a school committee set up to guide you
in‘vocational programming for your students. Various committee members pre-
sent the following different viewpoint3° .

-~ This employer is substandard. Do not place students with him.

-~ Place as many students as possible with this employer. You have
no alternsative.

-~ Offer your services to the employer o upgrade working conditions

~at his plent so that they willi meet community standerds.

-~ Notify Federal and State Wagos and Hours officials a.bout the sub=-
standard conditions you have found. .

-~ Let the student and his family know about the conditions et this
plant and let them decide whether to accept employment there.

~= Realize that "beggars can't be choosers" and accept the substandard
conditions as being better than nothing.

-~ Recognize that by offering opportunities to your students, this
employer is attempting to profit from their misery by offering
themn lower wages and poor conditions since "he has them at his
mercy"..

-~ Beware that in placing students there, the schools would, in
effect, be subsidizing a substandard employer, giving him unfair
advantage over other employers.

After much discussion, the members of your Committee turn to you and ask
you for your recommendation. Answer the following questions:

1. How many students would ycu place with this employer?
2. Give the reasons for your decisions.
3. What is the best way of avoiding poor community relations and
avoiding community criticism in this situwation?
L. Vhat are your responsibilities as a law-abiding citizen in this >
matter? :
5. How would you handle the parents in this situation?
€. What measures could you take t0 maintain good relations with the
business community?
7. How would you involve rehabilitation agencies in the situation?
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