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: S A SUMMARY OF THE EVALUATION

C FOR THE _
» 5 BILINGUAL PUPIL SERVICES PROJECT X
| 1981-1982
L ) '
¢ - -

- The Bilingual Pup11 Services proaect (B.P.S.), ‘funded by E.S.E.A. Title I,
provided basic services to 1,869 Spanish- speaking stydents of limited English
proficiency. These students were enrolled in 24 schools in 14 community school
districts in the boroughs of Manhattan, the Bronx, and Brookiyn. The main pur-
pose of the program was €0 ipprove student achievement in the, areas of English
, reading, Spanish reading, "and mathemat1cs. -

* In order to atcomplish its goa] the project recruited, trained, placed, and -
supervised 57 paraprofessionals. This was accomplished by. a__entra] staff of -«

' one project director, an ass1stant project director, four fieTd instructional
specialists, and a number of” support and clerical staff. The staff maintained
close cooperat1on and coorQ1nat1on with school and district. staff who also
provided services to the e11glb1e students.

The project had.a well developed and’ clearly articulated system for selec-
tion, training, and.supervision of paraprofessionals. They were in constant
‘contact with the ' field instructional specialists and received training at the

. school site, their cpntral office, and through college coursework. Close
records of the training and supervision were maintained by all staff. In fact,
in the opinion of the evaluator, the sound management system with cledrly
articulated expectations and thorough record keeping may be the cornerstone
which has contributed to the success of the B.P.S: proaect.

In all areas of the curriculum -~ Eng]1sh, Span1sh, and mathematics -- and
at all grade levels, students with a full year of instruction demonstrated . \
statistically significant gains in tests of reading in English.and Spanish and
in mathematics. These gains have been consistent for the past three!years.
However, problems of test adequacy have pers1sted. In 1982-83 the proaect in-
tends to institute a.new testing program in response to the previous year's
evaluation report recommendation. o

Students‘exhibited excellent attendance rates ranging from a low of 87
. . percent at the first grade to a high of 90 percent attendance at the g\%th.

A quest1onna1re administered to 57 proaect -paraprofessionals in May, 1982

v ¢ indicated that the majority were females of Puerto Rigan background. Sixty-

‘ seven percent were over 31 years old. Paraprofessionals gave very high .ratings.
(ranging between good and excellent) to all programmatic and training aspects :
of the project. However, analyses indicate that the project should review the
adequacy of the training for participants who are expecting to receive their .
teaching license in the near future. 0Overall, 88 parcent rated the qudlity,

. of the B.P.S. project as "excellent," and all who responded would like to re-

main in the program. : .



During 1981-82, 16 (or 28 percent) of the participating paraprofessionals
received their baccalaureate degree as a resuit of their participation in the
project. Based on the project's previous placement record, the B.P.S. project
director anticipdtes that at least fifteen graduates will be appointed as
teachers, _Since the inception of the B.P.S. project in 1972, 782 paraprofes-
sionals have earned their baccalaureate deqree and the majority entered the
teaching profession, ‘ :
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BILINGUAL PUPIL SERVICES (B.P.S.)
Program Location: 131 Livingston Street, Room 517 -
. Brooklyn, New york 11201
Year of Operation: 1981-1982, eighth year
Target Population: 1,369 Limited‘Eng1ish\ProfiFient (L.E.P.)
" y Title I E.S.E.A. eligible pupils in grades
-~ one to six
Target Language: : -Spanish
Budget: $1,073,96§
Program Director: , Celia M. Delgado (
INTRODUCTION
\’ i)
- . The Bilingual Pupit-Services (B.P.S.) project was funded for fiscal year

v LY

~ 1581-82 as a contiﬁuéfionjgrant under the provision of the Elementary and

' Séconda}y Edusftion Act-Title 1. This period completes the eighth cycle for_. -
which the program has been funded. . The B.b.S. project is a direct service
project serving a disadvantaged bilingual student population. It operates
within the Office of Bilingual Education (0.B.E.) of the New York City‘Public
Schools. f The project's primary goal has been to enhance the academic prog-
ress and linguistic skills of Title I eligiblg Hispahic pupils of limited -
Engl{sh proficiency. During the 1981-82 schoo] year, the B.P.S.'project 2]

« , offered bilingual instructional and'sJﬂiortive services to 1,369 Hispénic LEP

/students in grades one to ;Hx. Student e]ig{bility’was determined by achieve-

.ﬁent of at least one year below grade level. in Spanish reading and méthématics,

and a score below the twenty-first percentile on the Language Assessment Battery
S . (LAB).

. e ) -




Program personne],'consisiing of six professionals, provided fifty-sév n

paraprofessiona]é with a compreheﬁsive program of on-site in-service trajning

’

workshops and individualized assistance in the cTassrooms; Addition§1 'y, par-

- ticipants engaged/injcollege coursework through a school system sponspred

program. All training activities were designed to deve]%p teaching $kills,

)

and an hnderstanding of the foundafions of, and development of skills in the

use of curricula and mater1als in b111ngua1 educat1on. These activi‘ies‘§ere

’ {

- coordinated between project staff and personnel in thq Office of B111ngua1

Education, schoo] district off1ces, schools, and colleges attended by the
trainees., Paraprofessiona1s were placed in 24 schools in 14 community school
districts (C.S.D.) in Manhattan, the Bronx, and Brooklyn to assist!n pro-

viding instructional services. Through-this coordinated effort, curricula
d x ‘

4 3

and materials Qere revised and developed, and parents were provided workshops

and oqientation sessions.

’
A -

The purposes of this report are the fo]]owiaﬁz

1) to describe-project context, components, part1c1pants, and »
activities; .

to describe staff perception of the project:
to’ report student achievement data; . N
to analyze and interpret project and student achievement data;

.

to suggest recommendations for possible project improvement.

®iltngual Pupil Services i's a mature program with well established objec-

tives, procedures, and management systems. Thérefore, little change.is evi-

" denced from year to year. Those who read the previous yeaﬁ's report will

find strong similarities in thé sections covering the project's objectives,
) ‘ ' )
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Y
//“' ‘orgahization, sites, target stﬁdent populatioﬁ, and pracess of ‘project im- '
' ’blementation.A‘Their attention should be principally directed to Ehe sections
. dea11nq’w1th the Wnstructiongl component, sumpary ;f staff 1qterv1ews; para- .
» professionals' perception of the program, findings, anq conclusions and recom- . .
“-mendations. ‘These areas include infonnat1on‘not covered in the previous v ;

evaluation report,




. PROJECT GOALS AND OBJECTIVES
. . -
“ The ultimate goal of the project is to improve the academ1c performance
and 11nguist1c proficiency of Hispanic LEP students in English. Its instru--
mental goq] is to develop a comprehensive on-site, in-service training and ‘

supervision program to be implemented by {nstructional ahd support services

personnel trained in the areas of spec1a11zat1on néhu1red by the target pop-

-~

e ~ ulation. Further, 1t proposes to develop curricula and mater1als for use in .

the classroom, and involve parents in the educational process of their chi]-'

. dren. . .

e',f .
Specifically, the project \addressed three instructional and non-instrsc-
'. -

tiOnaliobjectives. These inc]uded{
Instructional Objedtives: ‘ - -

1. In reading in Spanish, participating students wik;/dchieJe a mean
post-test raw 'score that will surpass their pre-t#st score at the: -
.05 level.of statistical significance as measured by the Prueba.de
Lectura-Interamerican Series.

2. In reading in English, participating students will achieve a mean
post-test raw score that will surpass their pre-test score at the
.05 level of statistical significance as measured by the Test of

Reading~Interamerican Serles.

3. In mathematics, part1c1pat1ng students will achieve a mean post-
test raw'score that will surpass their mean pre-test score at the'
.05 level of statistical significance as measured by the appropriate
level of the CQ;Brehens1ve Test of Bas1;;Skllls (C.T.B.S.) mathe-
matics computation-subtest.

Non-Instructional Objectives: . .

1. Parapqgﬁeﬁs?enals will participate in staff development activities
in which they will be supervised and receive training in the teach-
ing of reading and.mathinatics to bilingual istudents.

2
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2. Bilingual currjculum ‘materials will be devel?ﬁed to meet the needs , -

of the bilingual students in the prOJect.

3. Parents will be apprised of project act1v1t1es and engage in those .
activities whenever appropriate. . . .

’ 2

Aruitoxt provided by Eic:
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I1. CHARACTERISTICS OF PROJECT SITES

o,

Table 1 helow 1ists the districts :and sthools participating in the B.P.S.
project, as well as the district enrol]ments{ Hispanic register, and number

~of Hispanic pupils identified as eligible for pilingua1 instruction under the

Consent Decree Program (see Aspira, et. al., v. Board of Education, et. al.).

The table illustrates the distfibution of project }ites in relation to"the
numbgr- of Hispanic students eligible for services. )

= [

/

L

TABLE 1

Participating Community School Districts .

1
- TS
L District-. __ Hispanic - “Number of +B.P.S. Project -
District Enrollment  Enroliment. fligiBTé'PUpilsn”_,/gchogl Sites
. Q ’ “ . \“
3 * 11,922 4,425 1,458 P.145, P.163 .
éﬂ 12,441 7,341. : 2,313 P.72, P,112, P,155
. 18,931 13,959 5,791 - . P.98, P.28,'P.192
7B * 13,904 8,948 ’ > 3,279 P.65, P.26 .
88 - 20,376 10,141 2,218 P.60, P,130, I1.S.74 -
. 9B. ‘ 27,701 11,913 ™ 4,570 P.90, P.114
. 108 30,482 15,556 4,164 P.79
L 12B - 13,880 : 8,693 2,170 P.77, P.211
13K * ' 16,619 2,781 - 967 P.133
T 14K 17,580 11,357 2,095 P.120 |
=15K 20,500 12,013 2,353 P.1
17K 25,158 2;834 E 853 P.189
23K * 11,969 © 2,036 . 845 © P.155
32K . 15,479 10,184 2,726 °* P.123

h The fidures abd&e Qeré puﬁlished by the'Office of é?linguq] Education,’ New
York City Board of Education, October 31, 1981, (ﬂ* Manhattan, B* Bronx,
K* Brooklyn). " ) .
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Each of these school cqnmunities could be characterized a3 bilinguagkjnd
bicuitural with Hispanics constituting a significant propoftion of the popu-
1ation.\ For the most part the participating schools in the B.P.S. project
refiectlthe ethnic’ composition of their neighborhoods. For example,cin C.S.D.
A7, which is a predominantly black school district the proaect s particia |
,pating school P.S. 189 has a Hispanic Student enrol]ment of approx1mate1y .
.30 percent -- one_of the highest concentrations of Hispanic students in the
district? Even in heaviiy_Hispanic populated districts, the B.P.S. partici-
pating: schools were anong'those with the highest Hispanic enrollment in the
districts. - ~ . :

. s ‘
* The evaluator visited seven of the 24 schools ihvo]ved in“the project.
The -schools iisited were in the three boroughs served by the B.P.S., i.e.,
Manhattan, Brook]yn, and the Bronx. In every instance the schools were lo-
cated‘in'areas evincing signs of extensive urban deterioration. The severity
of this problem ranged from schools located in neighborhoods with pockets of
prosperity along side deteriorating sections, to schoois 1ocated in areas of
'almost total-devastation. This %ontrast is strikingiy evident in the neighbor-

hoods of C.S.D. #3 on'the westside of Manhattan and C.S.D. #8 in the South

P4

'Bronx. .

Title ‘1 E.S.E.A. eligibility is detennined bxicriteria based on econemic
status .and readiég achievement 1eveis. A]though the extent and_range of
econamic conditions of the participants in the B.P.S. project are not statis-

ltical]y illustrated here, published figures for 1980'inaicate'that; of the 24

schools in this project, 18 were ranked as being in the Towest quarter of the

630 elementary and 182 junior high schools ranked according to reading achieve-
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TABLE 2 o
i Districts, Schools, and Classes Participating ) ’iﬂ ) v
< in Bilingual Pupil Services Project ,
_ (l A
District " Schoo! Grades Number of Students
B 145 3/4, 5/6 * 35
fea 163 2,3,6 76
4 72 1/2, 3/4, 4 54
« 112 1,2 54
| 155 1,2 40
i ) 28 1/2, 2, 3/4 83
| 98 1,2,3,6 101
{ 192 . 1,1,4,6 107
| 7 . 65 2,3 42 ‘
T . - . 25 - 2,3 37 )
8- 60 1,2,4,6 88
I1.S. 74 5,6 33
130 1,4 39
9 90 2,3,4 55
114 1,3,3 78
10 79 3,4,6 44
12 77 1,3 .49
. 211 1,2,3 ' 55
13 133 2,3 52
14 120 2,4/5 37
15 1 1,2,5 59
17 189 1,4 53
23 155 1,2,3 76
32 123 4 19
Total ' ~ 1,366
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IT1. PROGRAM ORGANIZATION AND PERSONNEL

THE OFFICE'OF BILINGUAL EDUCATION (0.B.E.)

- The 0ff1ce of B111ngua1 Educationis a central adn1nstrat1Ve unit w1th1n

the New York City Public 3chools.

H

The 0ff1ce consists of s1x.centers which
provide numerous support serviZe activities in the area of bilingual education.
- The- 6rganization of 0.B.E. is i1lustrated in Figure 1.

~ .As a:staff development and instructional services project, B.P.S. is part

of the Center for Staff Deve]opmenf and Instructional Support Services. ‘This

Tre

centerds. major focus vd*hﬁn 0.B.E. is to provide training to individuals in-

-~ ’ 4 ‘ .
volved in the teaching of limited English speiiing children in the city school

system. Five d1st1nct pPOJECtS were 1nc1uded within this Center in 1 81-82.
e —
Each of these pPOJECtS had a part1cu1ar programmat1c putggye as well as a

v - role within the Center's overall staff tra1n1ng activities,and 0.B.E. goals.

*

It is interesting to note that the director of the Center for Staff Development
once served a$ director of the B:P.S. project and the assistant director was

once a field instructional specialist. Of interest also is the fact that

three other, pPOJECtS in the Center were designed using the B.P.S model, It

rv, ..‘

appears that the B.P.S. project was an early advocate of providing in- serv1ce

training to bi]ingué] educators while they provide direct services to students.

As part of the Center the director of the B.P.S. prbject reports to the director

of the Center for Staff Development. The organiiation of the B.P.S. project

L d
.

is illustrated in Figure 2.

\ -10-
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. ' ‘ ’ . FIGURE 1 _ ' -
Organizational Chart: Office of Bilingual Education‘
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. ’ : FIGURE 2

Organization of the Bilingual Pupil Services Project
Under the Office of Bilingual Education
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The fol]owing weréwthe full-time sfaff'positi?ns in the B.P.S. arojéct\
and the' responsibilities of each:

Theé director was responsible for the overall administration, coérdination,
Pnd subervision of the project and each of its components.“ She functioned as
program liaison with state and city officia%s—an& projékt evaluator; in the
. administration ¢f the project. The director has been in tﬁe positiom for

three years and has been with the project for over ten years. The director
is bijﬁngual, holds B.A. and M.S. degrees and is certified as an administrator

anqﬁgggervisor. She has thirteen years of combined teaching and supervision

’
experience, ’

The_assi§pant director aided the director in the coordination of pupil

sefvices, ineservice training, and pérent community activities with partici-
N

pating C.S.D.'s and colleges. The assistant acted as liaison between the

’

project and school principals, and also assisted in the orientation and super-
e vision of the four field instructional specialists (F.I.S.). The assistant’ IV

director assumed his position in Febrﬂary, 1981, Before then, he was:a F.I.S.

\ ’

The assiétant is bi]ingua], holqj;B.A. and M.S. degreeé, and a certificate as

san administrator and supervisor, and has seven years of teaching experience.

g
£y

3 " The project had four F.I.S.'s. ?In general their responsibilities fell

v

f under the categories of training, supervision,waﬁa administratioﬁ.
| Specificélly,\;he F.I.S:'s under the supeEvision of the director and the
assistant direqtoér provided.a variety of in-service training activities for
paraproféssioﬁals in fhe content areas of mathénatics, reading, E.S.L., and

materials development. In addition, duties included: meeting periodicatly

|‘ R . ot - ] /
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with the assistant director to discuss course outlines, curricula, lesson

plans, time-lines, and related mﬁtters} meeting with other F.I:S.‘s regularly;
. insuring the proper packaging, delivering, and distributing-of instructional
materials; insutring strict adherenoe to dttendance rules; collecting ano check-
ing attendance, roll books, and reportjng items of imnortance to the central
- office staff (such as paraprofessionals' responsé to in-servicefprogram:con-.

tent); and acting as the project representative in contact with district school X
’ G ’ - '

) staff, ' ‘ -

2
/.

Al1l-the F.1.S.'s are'biiingual, have a minimum of a:Master's}Degree, and"

teaching experience ranging from five to nine years. Three F.i.S. were experi- '
enced in their jobs as tie]d specialists, having been on the job from. two to
three ygars. The fourth started to work in September of 1981. )
The project staff also included an aceountant, secretery, payroll secre--
tary, receptionist, and typist‘ who were respective]y responsible"Tor financial,
v sgcretarial, and c]erica]‘matters, undec\the supervision of the.dirgctor\and
assistant director. i . o -
S The project's schoo]tsite staff included 57 paraprofessidnals at the con-
clusion of the 1981-82 school year. The project'beéan the year with 60 para-
‘o professionals but\ éncumbered three‘va’oa‘ncies when two paraprofessionals wepe
appointed to positions as bilingual teachers and one took maternity leave.
The primary responsibility of participating. paraprofessiona]s was to ‘provide
. ‘ bilingual instruction in reading and mathematics to assigned pupils ofjiimited
English proficiency, Secondarj,yas the paraprofessional's required participa-
v - tion in the ‘in-service training progrdns (monthly workshops/in-service) con-
ducted by the‘FLI.S.'s. They also had to attend college to compiete'baccalaurel.

.ate degree and required education-credit requirements needed for state certi- .
; | .

. . T o140
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fiqation/c1ty 11censing as bilingual teachers. Proaect records indicate that
all paraprofess1onals were Span1sh -speaking and from similar cultural back -

groundsmas the_chilgren. They were selected'on the basis of 1nterv1ews, oral

.
Wtia -

and writtéﬁiexaminations of Spanish and English language proficiency, and con-

sideration of“the candidate's academic record. Individuals selecteo were those.

»

who: a) had congleted a minimum of 60 college credits; b) demonstrated commit-
ment to the field of education;* ¢) could effectively implement project objec-

x
tives by- prov1d1ng 1n§§ruction to the participating students as well as '
% -
enhancing their own skitls and knowledge of bilingual methodology; and d) were

fluent in English and Spaﬁish.

0

SUPERVISION

P .

*

P The’B.P.S. oroject kept exténsiée records on the development of each para-

oy

professional These include on- going informal assessments of the performance

of the paraprofessionals, as well ak
%,

gformal lesson and general pgrformance .
. .

evaluations conducted by the F I.S. ?ﬁ§ee Appendix A for sample of evaluation

instruments.) o
“w‘,"ii'z; -

Y Field 1nstructiona1 specialists were nequired to make da11y entries into

3

F.I.S. at their assigned proJect sites and at headquarters. For example,

these- 1ogs prbvided descriptions of the training fnd1v1dua1 paraprofessionals
received at their schools. The logs contained 1nfonnation on the school and
the B.P.S. paraprofessionals, as well as other data re‘eVant to the implementa-
tion of the project. Also included were observations on the school situation
which had implications for the functioning of the parapréfessiona]s, including

school support for hilingual education. \

Pl
“\

-~
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The logs also contained records of all contacts between the F.I.S.'s and

-

" the site personnel, including interviews, observations, entries describing
. 4 4

the classrooms, and every visit made. Records were kept of 1essons given,
resources distributed, and materials developed. fn sum, the‘logs give a de- L
"tailed description of the activities of the F.I.S.'s in the schools and at

< +, &

the central office. ‘ ) = . T

INTERORGANIZATIONAL ARTICULATION

In maintaining and reinforcing linkages with personnel at the project sites
and also with other units within the Office of Bilingual Education, the B.P.S.

K project staff had clearly articulated activities. The activities served to ,' /

\ ’ &

va

enable, to the extent possible, closer control over project activities despite

the wide dispersion of paraprofessionals tﬁroughout a, 1§rge number of school

-~

districts and schools. This effort seemed to require much energy and consis--

-

tency, but the impression is one of success.

Specifically, the B.P.S. staff maintained close and on-going communications
with each school administration involved, and to a lesser extent with the ad-
ministration of district bilingual programs.. These contacts included both
written and telephone communications, and meetings with school principals

. . and teachers. The project director and the assistant h&d both visited and
were familiar wifh,a]l the project sites. The F;I.S.‘s-however, were the pri-
mary link between the central.officé and the paraprofessionals. Approximately
50 percent of the F.I.S.'s time was speﬁt at the project sjies providing super- ' ®
T vision and maintaining channels of commun fcation With_fbcal schools ‘and school .
diStrict personnel; The percentage of time séent by the F.I1.S. at the 5Foj-

ect’ sites decreased by 10 .percent” from the previous school year. This decrease

¢
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otcurred as a result of new Office of Bilingual Education regulations requiring

4

the F.1.S.'s to report back to the central office after site visits everyday no

o~

1ater than 2:00 p.m. Neverthe]ess, since training took place orf a weekly basis,

’

each F.I.S..cane in contact with assigned paraprofessionals every week.
Proiect statf al'so collaborated with other resource and training units -

lwithin the community school districts, the Center for Staff Development, and .

w1th-other'agencies invoived in providing training workshops and conferences

for the bi]ingud\ educator. This cooperation took the fom of pnesenting_at
or participating in scheduied workshops and conferences. - For instance, the
(B P.S. staff presented at the Center for Staff Deve]opment s orientation work-
shops, Project Parent Awareness, the Center for Evaiuation, the Office of
Educational Opportunity and to a group of administrators, teachers, and para-
'professibnals frun the Division of Special Education. -In addition as-part of
the project s monthiy workshops different guest speakers were used. This in-
cluded four pubfishing companies that gave workshops on new E.S.L. readers

’

and mathematics materials. .

-17-
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IV. PROGRAM ACTIVITIES

RECRUITMENT, SCREENING, AND ORIENTATION OF PARAPROFESSIONALS

<

A1l applitants for the pos1t1ons of paraprofessiona]s were evaluated by

r

the br01ect staff The educat1ona1 character1st1cs .of the app11cants were

carefu]]y cons1dered in an effort to identify each applicant's strengths

"and” areas of need, and also to ascertain the potential for success in teach-

ing. A iqta] of 55 persons were screened during the 1981-82 academic year.
L ) o ‘ ¢ f ’ N I
The screening process was carried out in a well organized manner and included \
-

the fo]]owing steps [see Appendix B for samples of screening.ihstruments):

- The applicants were notified by mail to appeaf at prOJect
. headquarters.

- Each applicant was adm1n1stered a wr1tten short answer test in,
Enqlish (Michigan Test of Enqlish Proficiency). They were also
requested to write a 200 word composition in English and one in
Spanish. They were allowed to select from eight topic questions,
faur each in English and Spanish. A typical question was "What
js the importance of incorporating a pupil's interest in an in-
structional program and how can this be accomplished?"

~

- The apd]icants were interviewed in hoth English and Spanish.

- Finally, they were requ1red to have a minimum of 60 collége

credits.
~

- The test, compos1t1ons, and 1nterv1ews were scored. L

.- A f1na1 determ1nat1on was -made as to which app]icantd would

be selected. This determination was made with the participation
- of the whole B.P.S. .pedagogical staff. Candidates were selected

- based dn Fheir scores on the various instruments, on the applicapts'
grades on colleqe transcripts, and the degree to which the 3
applicants prov1ded evidence of a desire to undertake and o,
perform$hé role of B.P.S. paraprofessional, including a
commitmen tq'take part in all scheduled training act1v1t1e&—’<

- X
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Orientation was provided to new and .continuing ﬁaraprdfessibna]s iﬁ o
September, or at the time the new employee entered the'pr;jéct. The
orientatsion sessions covered a Variety of topics. Included among thesé were:
- Orientation to the Bilingual Pupil Services project ‘
- Duties and responsibilities of paraprofessionals .
- Personnel procedures a
- Title I guidelines and pr1or1t1es
- Roles of the F.I1.S. and other centra] off1ce staff
* - Relationship of the B.P.S. project to local distkict

schools and other outside agencies, such as the parent
advisory groups .

- Project evaluation procedures |

- Individual professional devesl opmept ‘ ' TN
- Schedules of project reports and activijiég
- Statistical surveys of pupils and pupil needs
- In-service education program ‘ \

- Basic classroom operations -- lesson plan preparation,
resources infommation, pattern drills, use of visual aids,
control of classroom groups, pupil profiles .

- Bibliography and g]ossary

- Pre and post ‘testing procedures and schedu]es )

- Bilingual Paraprofessional Advisory Committee

- Personal conduct -

X

In September the schoo] principals and directors of local bilingual programs

~

were informed of which paraprofessiona]s would be assigned to their schoo]s.

New paraprofessionals were personally introduced by the F.1.S.'s tokthe directors

‘and printipals. During this time the principals were oriented concerning the

-19- -




. respons1bzlﬂt1es of the paraprofessionals and reminded of _the school adm1n1- .
. [} B (
strat1on S respons1b111ty in adhering to regu]at1ons governing the ass1gnments

of the B.P.S. paraprofessionals. Among these regu1&tjons were included the

- ‘ . A
. following: ' e : §
~ a . I Y, ] | B ‘
- . - Under.no circumstances may a paraprofessional be left alone with
children in a classroom. A teacher must supervise the parapro- .

fessional in the classroom at all times.

- The paraprofe551ona1 must not be given.duties which do not
appear in his/her job description unless the project is con-
sulted of these first; for example, no lunch duty. o

< A - The paraprofess1ona1 s time card and time sheet must be - o
N signed by the principal of the school and brought to the
central office. If.at any-time this duty.is delegated to
. another 1ndividua1, the central office staff must be officially
. informed. . . T
- The paraprof@ssional must report promptly and record time ‘
accurately upon arrival .and departure. }

== A11 paraprofessionals must follow appropriate procedures in
- ‘ reporting absences and lateness. The school and the office
muit/be’nqtified on the day of.the absence or lateness.

- The paraprofessionals should avoid outside commitments that
would make it necessary to request, a modificetion of his/her
. assignment of days and hours.

- The paraprofessional must prov}de the school with schedules
showing assignment of days and hours. . /

¢ ' * .
.

- Paraprofessionals must take their prep-periods at the same
time their cooperating teachers take them. At Jeast one of
these prep-periods per week must be a supervisory conference
between paraprofessionak and teacher. The topics discussed at
the conference will be logged.by the parapirofessional and kept
in a section of his/her lesson plan notebook entitled "Super-
visory Conference with Coopgrating Teacher."

Id

- The participating teacher and, or supervisor with the approval ‘
of the principal, must evaluate’each paraprofessional's work .
.at least twice a year. The B.P.S. project will provide the -
of ficial 'evaluation forms to be used. This appraisal should
‘be subJect to review and annotation by the pr1nc1pa1 before

it is forwarded to the proaect. ) e

]
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- A1l paraprofessionals will'be observed formally twice a year
and informally several timessduring the year. The first
formal observation will take place from mid-November to mid-
Decembar, and the second observation will be from mid-April
to mid-May.

- Use of release time (for school related matters only) must
be approved by the director. Paraprofessionals are entitled
to only 2 1/2 hours of release time a week.  No release time
in excess of two and one half hours will be approved.

INSTRUCTIONAL COMPONENT

The "evaluator visited seven (of 24) project schools and observed a total
of fifteen paraprofessiona]s engaged in 1nstructiona1 activities. In every
instance paraprofessionals were assigned ork with a bilingual teacher.
Paraprofessionals taught within the classroom, usually in a designated area
of the room whére sma]l'groups of éhi]d}en would gather to work with thé
paraprofessional . Where the paraprofessiona]s-gathered,wi;h th;i} pupils
seemed to depend on thg size of their assigned student group. All of the
paraprgfessioné]s observed had adequatg instructional space in relation to
the available classroom facilities.

Each ﬁéraprofessional was required to provide instruction in reading and~
mathematics to at least 22 pupils. An intent of the instructional program
was to allow for as much individualization as possib]e. To that end, the sige'
of student groups ranged fran four to eight students. Although the daily in=-
structional’ rout1nes of the paraprofessionals were occasionally altered to
accommodate particular stuaent needs or because of an activity in which the

whole class engaged, the typical paraprofessional teaching ai&ignment closely

resembled the schedule below:

) v
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8:40 - 9:00 Morning activities: attendance, collection, calendar, .
weather . ~ ) , s

9:00 - 9:45 ,~Re$ding &

10:00 ~ 10:30“ Language arts - writing skills

10:30 - 11:15 Mathematics

11:15 - 12:00 English as a second language (as part of the pre-
: reading phase) g

 12:00- 12:30 Lunch ,
'12:50 - 1:30 Mathgmatics activities I
1:30 - 2:00 Reading through content area (i,e., social studies)

" 2:00 - 2:45 English as a second language (as\bart of the pre-
' reading phase)

2:45 - 3:00 Independent reading activities o ‘ ‘

"The eva]uatér observed the teaching of lessons which ranged from 30 to 40
minutes, and included the observation of pardprofessiona]s teaching reading, ..
Engii;h as a second language, and mathematics. A total of «ifteen parapro-_ -

‘fessionals were obseryed engaged in instruction. The classroom obsgrvatioﬁ
visits were not announced since their intent was not to render judgemenfs on
the quality of instruction, but rather to observe, first hand, how“projéct
instructional act{vities were being carried out.

A][ of the paraprofessionals observed demonstrated knowledge of the goals
and objectives of the instructional program. Observatiqn of their teaching
berfqnnance indicated that they are able to prepare and present lessons based
on the pedagogical principles in which they were trained. .For examp]é, in
the lessons observed, most paraprofessionals had specific objectives, used

. various motivational techniques, followed an instructional sequence in which

.
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: concepts were presented in progressively more complex form, and applied a '
variety of learning principles including associative strategies, posiffre

. . refnforcement, and behavioral consistency; .
Among the paraprofessionals observed, there was a ﬁoticeable differeqce in’

)

- teaching performance between those who had participated in the B.P.S. program,

for less than one year and those who had participated.for‘at least ope and
one-hggf years. The more experienced paraprofessionals maintained students'
attention by using varied techniques and mater1als, responded more readily to’
students’ cues for clarification, and appeared more re]axed and self- conf1dent
white teaching, To a great extent, this variation 1n teach1ng performance '
seemed to be a function of the length of t1me in the B.P.S. program.. The more .
experienced paraprofessionals had received more trainino and feedback on their -
teaching performance from the F.Iié.:s and the classroom teachers.\ 2
In the Spahish reading classes observed, the paraprofessionals used a

! ‘variety of approaches, meEhods, and materia]s.‘ For begihning readers the

phonetic approach’ was predominantly used. This"approach to teaching readingt~

ih Spanish has been generally favored over others due to the’linguistic fit
~of the language, i.e., the-consistency of sound-symbo]"correspondehce. The

-

parapaness1onals observed were able to apply this approach very well. For'
'%dvanced students, the paraprofess1onals ﬁpp11ed the Span1sh reading approach
usggéﬁn the reading series that had been adopted by the school/bilingual program
to which they were assigned. These included the phonetic, linguistic, visual,
. and e&perfentia] approaches. While ohe particular apprq‘ch usually predominated
within a lesson, all the paraprofessionals observed used mpre than one approach

’

in teaching Spanish reading. A widely observed combination was that of the

Y
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phonetic and gxperient?aﬂ abproaches. In using the latter’approach, the para-
professionals elicited 'and emphasized vocabulary related to students' activities
in thool, at home, and in the neighborhood. The most %requently observed
method of feachin; Spanish reading was the gquided readinq method which included
the fol]o&ing;steps: the teacher (15 introduées topic, (2) asks motivational/
guiding questions, (3)‘%hgages students }n a Féading selection, (4) asks com-
prghension quéstions,'(Sj engages stﬁdents in reinforcenent activity, (6)

. of fers studenﬁ{ feedback on their performance, and (7) assign§ related home-

-

work. Maferié]s utilized by the paraprofessionals {n Spanish reading incllded
* both self-developed. and commerciail;’prepared materials. .Some.of these materi- L
als included éames; picthre%, flash cards, stories, an& pben;. o
| Al parap}ofessiongls who were observed teachiqg Spanish reading used Sp;nish
consistently throughout the lessons. ThQ? also .used metpods of inquiry which
were clearly aimed at develgping students' reading compreéension. However,
the paraprofessionals observed tapped primarily lower level thinking skills .
through their questioning. For example, most comprehension questions'reguired
identifﬁcatiop or recall while very few requi(ed analysis, inferences,.syn-
thesis, or géheralizationsi
ThesE.S.ﬁ. claéses observgd ranged fr&n beginning levels involving oral
language deve]opment to advanced ‘levels which included ;eading and writing

. l - > 3 . 3 3 2, ’
in English. Paraprofessionals working with beginning E.S.L. students used

a'variety of activities such as games, role playing, and dialogues to teach

Y

» sentence pat%erns apd reinforce vocaBulany. These paraprofessionals also used
varied, colorful materials which maintained student interest. In most of the
English reading classes observed, paraprofessionals followed a similar in-
S -24-
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é&ructional sequence in ‘the process of developing reading comprehension and

reinforcing acquired vocabulary. First, students took turns reading aloud,

followed by a linguistically controlled activity which usually included visual

" aide$ to promote understanding. Paraprofessionals then usually checked each

student's work indjvidual]y.

In all E.S.L. classes observed, the‘baraprofessionals modeled the correct
pronUnciEtion of target vocaﬂulany in complete sentences in order‘td'assiét
students. There was also.consistent use of positive refnforcenent‘following’
appropriate student responses. In addition, with one exception, ‘paraprofes-
sionals used English consisténtly throughout their E.S.t. classes. It sgould
a}so be noted that sémé of tﬁe pqraprofessionals observed teaching E.S.L.
ha& more than eight students in their group which in all instances limited / .
the parapr&?essional‘; function of provid%ng indi;idual attention. Also,
as with Spanish readiﬁg, the parapéofessionals/observed teaching reading to
advanced E.S.L. students tapped primarily tpe more elementary thidking ;kiTls
through their,qhestioning.' |

Only one mathematics class was'observed.‘ Therefore; it is impossible to
generalize and make suSsequent recommendations as to math instruction in the
B.P.S. program based on such a limited sample. It is important to note, how-
ever, that thé paraprofessional observed ﬁresented a well-structured math - o
1e§son ;imed at conceptual development rather than roteulearniﬁg. She used

E

a variety of teaching techniques and motivating, self-developed materials to

which students responded enthusiastically.

.
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STAFF, DEVELOPMENT N\

The projeét’s“%n-service training activities were intended to develop those
teaching skills which are essential in instructing the bilingnal bupil, and for
familiarizing the paraprofessional with curr1cu1um and -materials. Sﬁecifica]]y,

\f 2
\

thesg activities fe]] into four tra1n1ng areas:
~ «x’ .
Y. the methods and techniques used in teaching reading and
mathematics in the native and second languages;

b. the selection.and evaluation of reading and mathematics
materials for use in the bilingual classroom;

c. the development of bilingual materials for the reading

\ " ‘ and mathemat1cs programs; ‘
v e ~ ) L N ]

d. the methods and, techniques used ih teaching Engl1sh as
a second language, before the introduetion of reading. °

The in-service grnining plan in i981-82 required that all new paraprofes-
sionals (and some in their second year who needed addi tional training) attended
a weekly all-day training workshop. These workshops were conducted on Mondays.
During the fall and spring a total of 23 all-day éessions wenezprovided. The )
fall progran\began in October and ended in December. Tne épring sessions began

in January and ended in May. A]l of the workshops were held at the projéct's

Ny

headquarters. \ ' g™

ThetMonday workshops were conducted by the F.I.S.'s who assessed on a con-
tinuing basis curr1cu1um areas which needed particular emphas1s. In general,
however, they attempted to structure Monday workshops in such a way as to
cover all -of the subjects the paraprofessionals were responsible %or teaching.
A typical Monday workshop lasted six hours and was scheduled to cover the’ '

areas listed below:

“

Nt
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’
9:00 - 9:15 Lab'session (distribution of materials and memos)

9:15 - 10:15 Teaching mathematics
. NG,
10:15 - 11:10 Teaching reading ’
N ‘ L - .
11:10 - 12:00 _Teaching-E.S.L.
12:00 - 1:00, Lunch ’ v , .

1:10 - 3:00 Bilfngual materials development

Irraddition to providing the Ekills and anylque which enableq the new
paraprofessionals to structure their lessons, the weekly workshob§~also afforded
the F.I.S.'s the opportunity to establish’a rapport with @he paraprofessiona]é.
-1t wa's evident to the.gvaluator that the parabrgfessionals knew mdéh about
their assigned F.I.S.'s and viewed them as mentors. In general, they were
appreciative of the direction énd assistance Eroyided by the F.I.g.'s and
”wélcomed their presence in the classrooms and scﬁools.

It is éstimated that the F.I.S.'s spent appro‘imétely 50 percent.of their
work time on the supervision éf their a;signed paraprpfessiona]s. .This level
of involvement, coupled with the various workshop sessions they provided,
meant that eaéh parabrofbssional spent a substantial number of contact hours
with their F.I.S.'§ (approximately 150 hours for new paféprofessionals and 80
hou?s for others). However, much care was taken to insure that classroom
instruction time was not interrupted. When the F.I.S.'s made site visits,

" they arranged to meet with the paraprofessionals either: 1) dh}ing,a prepara- -
tion period; 2) during lunch; and/or 3)'after school hours. )

After their first semester in the project paraprofessionals are required to

attend only one monthly allt-day workshop. New paraprofessionals are q]sé re-

quired to attend these monthly workshobs. In 1981-82 these workshops were
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held at one of the participating school  districts or at the B.P.S. project
headquarters and were usually conducted by the F.1.S. assigned to that group
_of paraprofessionals (there were four groups). The subjects covered at these

‘'sessions were those that had,been deté?mined by the F.I.S.'s to warrant par-
ticular attention. DNuring the yéar“the F.I.S.'s conducted nine monthly ses-
. , )

sions: These included: , .

a. demonstration lessons by pa{aprofess1ona1s and field 1nstruct1ona1
specialists-in Spanish reading, E.S.L., and mathematics;

’

. b. presentations on how to intggrate culture into the curriculum;
c. presentations by various publishers on bi]ingual classroom
materials, e.g., Open Court-Publishing Company, Scotts Foreman
Publishing Company; o .
( N
d. use of media in the classroom, e.g., photography, slides,, film-
strips, and tape recorders;
. '/
e. maintaining pupil records;

f. testing and evaluation;

g. materials deve]opmgnt.

A“ \
}
. Another aspect of the sta development plan involved courses taken by

L4

paraprofessionals toward the'completion of the B.S. or B.A. degrees. linder

-

the Career Training Program} the Board of‘gducation paid for up to six credits
per semester for each paraérofessiona]. The paraprofessionals were fre:;to
attend any’col]ege they desired; however, the Board of Educatioh paid only
for course work at any of the city coHeges‘.r The majority of the participants
attended the City Co]]ege of New York. {

This year, during the spring semesten; ?n!in-service course on meeting the
specia] needs of limited English proficiency students was provided. The course

sess1ons were conducted by guest spgakers and .P.S. proaect staff. A total

-28-
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of ten sessions were held at B.P.S. project headquarters, lasting from 9:00

-

a.m. to 3:00 p.m. -

The director,yassistant director, an& the F.I.S.'s were.a1§o involved in
receiving training. They attended workshops given by 0.BLE.'s-Center fo}
Stqff Development which addressed suc% topics as E.S.L. and'language 1earnjng
through thé arts, evaluation and'tegting, managerial training, educational law,
and’racial and sex stereotyping in textbooks. (For sample schedules of all

¢

staff development activities see Appegﬁix C.) : .
Paraprofessionals usyally remain with the project from two to three years.

In 1981-82, the B.P.S. project trained a tota]lof 57 paraprofessiona]s. of

these, a total of sixteen (or 28 percent) received their baccalaureate degree

at an approved college and completed their training in the B.P.S. project.

Based 5n the project's previous placement réhord, the B.P.S. project director

anticipates that at least fifteen graduates will be appointed as teachers.

Since 1972, 782 B.P.S. paraprofessionals have earned their baccalaureate degrges

i

and the majority have:joined the teaching ranks..

CURRICULUM AND MATERIALS DEVELOPMENT °

Cufriculum and'm&;éria]s development was the subject of several in-service

training sessions. Rea ing, math, and E.S.L. instructional materials were de-
. Read )

LIy
v Kiih)

veloped during -the codﬁ%@ of the academic'year and the Teachers Guide for the
Teaching of Reading in %ﬁanish and English as well as the E?S.L. Survival Kit
were-updated.

'B.P.S. project staff also revised the manuals that had been deQe]oped in

_ previous years for parabrofessiona]s, field instructional specialists, and :

\

clerical staff. _}n addition, reference materials were added to the mini-
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resource library including teaching references, various commercial reading

series, -and instructional guides and aides.

-

PARENTAL INVOLVEMENT

The project director conducted five meetings for the parents of the -pupils
receiving instruction, and for parénts who.were membérs of the Parent Advisory

Conmi ttee. Through these meet1ngs, pagsnts were informed about Title I guide-

11nes B.P.S. progrmm obJect1ves, and roles and respons1b111t1es of program

participants. Parents were also kept abreast of developments that affected the

education of their children.
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V. SUMMARY OF STAFF INTERVIEWS /-

As part of the evfluation procedures, the evaluator interviewed the B.P.S.
pedagogical staff indluding the project director, the assistant director, and

the four field instructional specialists. The purpose of the interviews was
twofold: . '
(1) to verify staff roles and.responsibilities within the program;

’

h] N
(2) to obtain their assessment of the B.P.S. project in terms of
strengths and weaknesses,

L ]
Four of the six staff members interviewed (or 67 percent) believe thai

the program's major strengths lie in the commitment, sensitivityfvand cre-  ©
ativity of the paraprofessionals and in fhe experience and specialized compe-
tence of the F.I.S.'s Moreover, three staff memﬁérs.(dr 59 peﬁgent) agreed
that the B.P.S. program's contribution to L.E.P, stu&ents' progﬁess in reading ]
and math as well as the supportiveness and cohesiveness of the p?oject staff
also represent major strengths. Two staff members (or 33 percenE) identified

\
program management as a major strength.

s

There was less consensus regarding program weaknesses, Thnéé indiQidua]s
felt that a decrease in time s;ent by F.1.S.'s"in pn6§F;; schools due to a
new Board of Education policy resulted in a weakening o% serv{ces.' However,
this is beyond the program's control. Another major weaknesg'waé a lack of
' coordination between the project and the colleges attandéd by the®parapro-
fessionals. Three staff members felt that the program Should assist colleges
in identifying and meeting paraprofessionals' needs, such as courses to re-

“ " 1% -
mediate deficient Spanish/English writing skills, and courses dealifig with

.the teaching of culturally diverse students. Although there was little con-
-
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sensus in other problem areas, one individual each mentioned the following
problems: some paraprofessionals remain in the program for‘more than three
ybafs; it is difficult to expell incompetent paraprofessionals; recruitment )

and screening procedures need improvement; more coordination is needed in

4 v ' ! D
scheduling visitors and evaluators which result in disruption of school
. B ¥ v B
. . .
‘ activities.
. In general there was more consensus in idSEyWTyinq program strengths than
B weaknesses.
. / .
-~ ¥
-~ -
o
- \ %
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&
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|
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VI. PARAPROFESSIONALS' PERCEPTION THE B.P.S. PROJECT

t

Y

A questionnaire developed by the Office of Educational Evaluation (see
Appendix D) was completed by the 57 paraprofessionyls. The‘qyestionnaire is
camposed of four types of questions: 1) paraprofess nals' demographic charac-
teristics and educational baékground; 2) rating of 12 phqgrammatic and admini-
strat1ve aspects of the program on a scale from one (inadequa fETTT:: .

(exce]]ent),.é) rating of the adequacy of thirteen of the program's tra1n1ng
;& :' aEFivities; and 4) general comments and suggestions for improvement of the

program.

hl

DEMOGRAPHIC AND EDUCATIONAL CHARACTERISTICS

) ’ _As indicated in Table 3, a maJoritx of program paraprofessionals were born
in Puerto Rico with the next 1angest group hav1ng\peen born on the United States
mafnland. The Puerto Rican dominance of this group is further enhapced by the

‘fact that of the 16 mainland born paraprofessionals, 15 were the’children of
Puérto’Rican-borq Qarant§: Thus 83 percent’of'the group were of Puerto Rican
background.’ Six were Trom the Domin‘ican Reagblic. The vast majority (83'per-
cent) were f;ha]e, with only ten males in the group. , '

A breakdown by age group is presented in Table 4. The largest group (42
f;eicent)\were in the agevrange of 31 to 40 years of age with more than one-
fdurth between 30 and 36. One-third of the paraprofessionals were 30 or
younger. In general, ﬁhen,\phis was not a group:of young people, but rather,

people with a good deal of 1ife experience in addition to solid educational

backgrounds. '
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TABLE 3 P '
Location ©0f Birth of Program Paraprofessionals - . | {
-t
Location ' Number ’ Percent Cumulative Percenf/
: o . ] e i
o Puerto Rico ‘ 32 56 56 N
United States Mainland ;k . .28 . .84
Dominican Republic : 6 A1 " " 95
Colubia 1 - 2 o o7
\ - = 3
Cuba = . 1 2 - 98 ’
.. - Ecuador 1 2 100 ’
4
TABLE 4
Program Paraprofessioéals by Age Group
- 1\
Agé Range Number ‘Pehpent-‘ «  Cumulative Percent ¢
. . K N S
20 to 25 " 10 18 " s
26 to 30 9 16 33
31to 35 . 15 26 60
36 to 40 . 9 ‘ 16 75 ~
41 to 50 1 _ 21 , 97
/ Over 50 2 Cog 100
-34-
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Teaching experience in the group ranged from two months to six years, with

* an average of 2,48 years and standard déviation of 1.58 years. Experience was

/ well distributed over the elementary school years with at least 10 parapro-

4

1

>

E

-

fessionals having taught at every level from first to sixth. The 1érqesq

number (21) had taught second grade.

-

As two years o? college creﬁip were a requirement for participation in the

. prpgram, all paraprofessionals hSd‘had\a good deal of college experience. In

fact, they reported an average'pf 169.31college credits (standard deviation =
27.6) either in prq&ress or already coh?]eted. One in four paraprofessionals
iﬁ&icaéed that they expected‘to qraduatslfrom colléqge by June, 1982. One

~ paraprofessional indicated that he already had a teaching license ;nd seQen

"others expected to recéive theirs by September, 1982.

: PROGRAM COMPONENT RATINGS® _ | . .
 Each respondent was asked to rate twelve programmatic or administrative

areas of the program using the following ratings:
‘ ~ . )

= ¢
— 1 = Inadequate
‘ 2 = Below éverége ) v L
) . 3 =.Average
4 = Good .
‘ ‘ 5 = Excellent®

el S
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TABLE 5 , ' :

»

Means and Standard Deviations of Paraprofessional Ratings of
Programmatic ang Adnministrative Components of the Program and
Percent Rating the Component as "Excellent"

Te

- .
. T _ . Percent
Standard ‘“Excellent”
Program Characteristics Mean Deviation Rating
Accessibility to Field Instructional Specialists** 4,54 ,0.60 60
‘ . &

Adequacy of communication between program staff

and paraprofessionals** - 4.49 0.63 56
Quality of on-site training of program_participants 4,55 0.57 59
Usefulness and relevance of the monthly workshops 4.65 * 0.52° 67
Uséfu]ness and relevance of weekly in-service -,

graining)§essions* ) 4,75 0.47 77
Usefulness and relevance of materials in the

mini resource center 4,56 0.54 58
Accessibility to mini resource center materials** 4,52 0.57 54
Advisement of paraprofessionals on professional o

and academic matters 4,65 0.58 - 70
Follow-up by F.I.S.'s on paraprofessional needs**  4.60 0.50 60
Feedback by F.1.S.'s on paraprofessional progress* 4.61 0.49 61
Scheduling of program activities¥ | 4,42  0.57 46

. rs

Overall quality of Bilingual Pupil _ .
Services Program ' \ 4,88 0.33 © 88

Scale: .1 = inadequate; 2 = below average; 3 = average; 4 = good; 5 = excellent.

* Significance of correlation with expectation of graduating less than .10
** Significance of correlation with expectation of graduating less than .05
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As indicated in Table 5, all ratings were extremely favorable, with average
ratings ranging from 4,42 for "sgheduling of program activities" to 4.88 for the
"overall qqe]ity" of the program. The "scheduling of program activities" was
the only area on which a majority of the paraprofessionals did not give the
program an excellent rating. On the other hand, 88 peeeenf of the parapro-
fessionals rated the BsP,S. project as “excellent," Other areas in which re-’
sponses indicate that small improvements might be made ipc]ude communication
between staff and the paraprofessionals and in the accessibi]%ty of materials
in the mini resource center.

In addition to the ratings of the general program characteristics, the
paraprofessionals were also asked to "rate the adequacy with which the areas
listed below have been addressed by the various training activities" of the
program. The'same B-leée1 scale was used in making these ratings. TJable 6
presents the results. V

The program's training activities were given ratings almost equally posi-
tive to those given the general program characteristics. Areas rated most

. highly include the development of personal qualities useful in the classroom,
instruction on the keeping of student records, and the development and use of > ~
\j‘} instructional aides. Areas where re]atﬁveiy lower retinge indicate that the
program might focus future effort inclede instruction on the use of content-
area material to teaéh lanquage, the deve]bpmeﬁt and use of curricu]um,.assessn
ing student language and academic progress, methods of teaching bi]{nqua] '
"mathematics, and ineo?poratinq the rstudent's culture in éhe instructional pro-

N \
céss. As in the ratings of overall characteristics, the small standard &via- .

—Ttions and very high ratings indicate that virtually all respondents gave the’

-
o program a "good" or "excellent" rating in almost-all areas.
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. TABLE 6

Méans and Standard Dev1at1ons of Paraprofess1ona1s Ratings
of the Adequacy of Program Training Activities in the
Following Areas, and the Percent of Paraprofessionals

Giving an "Excellent" Rating.

' “ , Percent
> X Standard ‘'Excellent’
—— Training Area - Mean Deviation Rating
Lesson planning ) 4,58 0.63 63 ’
: ‘ , g
Methods of teaching reading in the bilingual
classroom** ! 4,53 0.54 - 54 .
Methods of teaching mathematics in the bilingual
classroam* 4.49 0.57 - 53
Methods of teach%ng E.S.L. inthe bilingual )
classroom . 4,51 0.63 " 58
Methods of teaching language through the
content areas 4,42 0.65 51
Incorporation of the students' culture(s)
within the instructional process** 4,49 0.57 ‘53
Curriculum development, adaptation, and .
utilization** 4,42 0.65.- 51
Development, adaptation, and utilization :
of instructional aides 4,61 0.53 63
' {
- *k
Language and academic assessment of bilingual
students ) - 4,47 0.68 58 o
Approaches fmotivating students in the - ‘
teaching/learning process . 4,60 0.53 61
Kéeping records of students' progress l‘ 4,63 0.52" .f 65
Grouping/individualized 1nstruct1on in the ’ ) , )
bilingual classroom 4,60 0.53 " 61
Development of personal qualities leading t ‘ .
effective teaching.in the bilingual classroom* 4.66 0.48 66 !

- -
~ .

Scale: 1 = inadequate; 2 = below average; 3 = average; 4 = good; 5 = excellent.
“ ' ' . LA

* Significancé of correlatibn with expectation of graduating less than .10
** Significance of correlation with expectation of graduating less than .05
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RELATIONSHIPS BETWEEN DEMOGRAPHIC/EDUCATIONAL, CHARACTERISTICS AND RATINGS
N 4

To determine whether paraprofessionals' characteristics were related to.
the cunpoﬁenf and traﬁning rating§, Pea®on productfmoment corrg]ations were ’
conputed between characteristics having a continuous distribution and all
25 rh?i gs. The continuous variables in§1ude the following: number of years
thatﬁh paraprofessional had participated in the program, number of college
credits expected to have been completed by June 1982, whether or pot they
expected to graduate from college by June 1982, sex, and age group. In add%-
tion to these correlations, two noncontinuous variables (whether the pa;apro:

“fessional had a teaching license, expected to get it soon, or did not expect
to get it, and the location of the p;raprofess%onal's birthplace) were cross-
tabulated with the four ratings which had the greatest variability and with
the rating of overall program quality.

An exaﬁinationAof-the results of these analyses indicates éEBT there is : .
little re]atidﬁgﬁip between four of the individual characteristics (years in |
the program, college éredits, sex, and age) and any of the ratings, while
there are strong re1ationsh{ps with the remaining three characteristics.

Correlations with the parabﬁofessiona]'s expectation 6f graduating from college ‘
were statistically signif{cant (r=.221 or larger) for seven of the 25 ratings |

and weré neariy significant (.08>p>:05) for five more ratings. Those items

whose éhtings pof?e]ated with the expectaéfon of graduating are indicated with

asterisks (*) in Tables 5 and 6. In all twelve cases, the direction of the . )

correlation indicated that those who expected to graduate were more‘critica1 )

of the program than were those who did not expect to graduate.




-

An examination of tﬁe crosstabulations of the responses to the question of
whether the paraprofgSsional’had a teaching license or did or did not expect to
get one soon, suggests a very similar pattern to that noted above. Those who
expected to get thgir license were mére,positi@e about the program than were
those who did not,, or who‘were unsure about getting the license. An equally -
consistent patterﬁ emefged from'the crosstabulation with place of birth. Those
born on the United States mainland (as opposed to those born' in‘ Puerto Rico or
in a foreign country) were again regulérly less positfve in their ratings.
Perﬁaps there is a tendency for thgse who are most sophisticated concerning
. the education system in general to be‘most critical of the program. Interest-
ingly, however, this is not a functfon of familiarity or experience with the
program itself. This~may be a result of exposure to a larger number of alter-
natives gained through greater education and experience,%n other settings.
Alternatively, those who have pushed ahead may be simply more independent and N
critical in their thinking in general. And, finally,.the approaching achieve-
ment of their own certification may have led them to cpnsider more carefully

a]terﬁafives which’ they may want to adopt in their own teaching in the future.

N

-

 SUMMARY
| While thé>educationa11y moreﬂsophisticate& paraprofessionals tended to be
- somewhat more critical of a number of the progr;m's aspects or aétivities, .
Fhis should not be interpreted as indfcatihg that they were critical of the .
program in general. As}néted earlier, all ratings were quite high,~so that
the above statements compare favorable ratings with even more favorable ones.

Another measure of the paraprofessionals’' attitudes toward the programvis their. .

response to item two, "Lf funds are available and you are eligible, would you .

RS A}
- v
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like to participate in the Bilingual Pupil Services Program nexXt year?" Al-

3>

though two respondents failed to answer thisﬂquestion, no one ' answered

no.
. Ks the questionnaires were éomp1eted anonymous1y; it seems unlikely that such
. unanimity was céerced. The program was clearly seen as a desirable place
to work., And the final word shéu]d go to thosé who were most critical. Among
those who expected to graduate, among thqse‘eXpecting to be licensed, and among

‘those born in the United States, when asked to rate the overall quality of the

program,;jn each case better than 85 percent answered, "excellent."
- b
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VII. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

Ihe following section presentsithe assessment instruments and procedures,
and the results of the testing to evaluate student achievement in 1981;1982.

Students were assessed in English language development, growth in their .
masterj of their nativeglanguage, gnd mathematics., ‘The following are the
areas assessed‘anq the instruments ysed: |

Eng]iéh Language Achievement

- Interamerican series, Test of Oral Comprehension
(Reading Readiness, Form C, Level I).

- Interanericaﬁ series, Test of Reading
(Total Reading, Form C, Levels 1,2,3)

- Interamerican series, Test of Reading and Number
(Total Reading, Form D, Level 3)

Native Language Achievement

4

Interamerican series, Prueba de Comprension Oral
(Reading Readiness, Form C, Level 1)

Interamerican series, Prueba de Lectura,
(Total Reading, Form C, Levels 1,2,3)

JInteramerican series, Prueba de Lectura y Numero
(Total Read?ng, Form D, Level 3)

4

Matheﬁatics Achievement

Compréhensive Test of Basic Skills
(Computation Subtest, Form S, Levels A,B,C,1,2,3)

—

Attendance ) o ;e

Schoo?l and pr&gram records .

v
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e
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On pre/ﬂost standardized ahhievement tests, statistical and educational
. . significance are weported. | -
Statistical significance was determined through the application of the‘
correlated t-test model. This statistical analysis demonstrétgs whether the '

_difference between pre-test and post-test mean scores is larger than would

be expected by chance variation alone; i.e. is statistically significant.

This analysis does not represent: an estimate of how'students would have per-
formed in the absence of the program. No such é;timate could be madg;because .
gf the 1néfpli§ability of test norms for this ﬁopuiation, and the unavai]ab{l-
ity of an appropria \ comparison group.
. . -

Educational sifinificance was determined for each grade level by. calculating
an "effect size” based on obseryed summary statistics using the procedure
recommended b§ Cbhenl. An effect size for the correlated t-test model is an

estimate in‘étandard deviation units freed of the influence of sample size.

0 . -

It became desirable to estab]ish such an estimate because sqﬁstantia] differences
, .that do exist frequent{y fail to reach statistical sigéificance'if the numbeq;
. o% obserVaFions for eacﬁ unit of'statistiqgj analysis is small, Similarly,
statistically significant differences oftea are not educationally, meaningful.
o | .Thus,rstatistjcal and educational significance perﬁit a more meaningful f
appraisal of project outcomes.” As a rule of thumb, the following effect size

)
indices are recommended by Cohen as guides to interpreting educational signi- |

ficance (ES):

a difference of 1/5 = .20 = small ES . '
a difference of 1/2 = .50 = medium ES |
) a difference of 4/5 = ,80 = Jarge ES

1Jacob Cohen. Statistical Power Analysis for the Behavioral Sciences

(Revised Edition). New York: Academic Press, 1977 Chapter 2.
-43. ~
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TABLE 7
\ ) Enqlish Language Reading Performance
Significdnce of Mean Tota) Raw Score Differences

Between Initial and Final Test Scores on the '
Interamerican Series Oral Comprehension Test (*0C), Form €,

Interamerican Series Reading test (¥*R), rorm C, and
Interamerican Series Yest 03 Reading and Number (***RN), Form D,

- By Level and Grade. V. .
P W ‘% ' '
- Pre-test Post-test Difference Pre/Post Level of Educational
Test & Level Grade N Mean sn Mean sh Of Means Correlation T-Test Significance Sianificance
* ocr 1 301 4.2 7.1 30.2 AM 6.0 .52 16.56 . .00l . 0,95 °
- -~ I P
) ** Rl 2 342 3.4 17.6 'S6.2 18.7 4.7 *e59 27.67 .001 1.50
RS ) ; .
- , - * RZ\\Q”‘ 3 239 43.4 19,9 60.1 2.3 16.7 .76 17.89 . “ .001 1.16
t? kxRN 4 203 23.6 11,4 33.7 9,9 10.1 .60 15,09 ) 001 1.06 ‘:
** 3 37 28.9 16.7 35.8 15.4 6.9 .82 4,34 .001 n,7
**  R3 145 26.3 14,9 33.6 19,7 7.3 .47 . A.82 .00} n.40 ’
The following results ar\\for pupils who had four or fewer months of instruction in the proaram and were pre- and post-tested in the spring.
*  R2 84.8 19.6 66.0 21.7 21.2 .76, g.2¢  .001 .46 "o
*xx QN3 3.6 11.1 32.4 9,7 0.8 o176 0,62 NS n.11 ) .
» B3 .5 18,7 24.8 10.4 a3 .23 0.89 NS ¢ 0.22° '
N T T ——— T - "
. Students with a full year of inStruction demonstrated statistically significant growth in all qrades.
. Students in grades one through four had average gains ranqing from 6.0 to 24.7 points and of large ’
- educational siqgnifhcance: N . ’
. Among students with less than half a year of instruction in the program, the third graders had statistically significant dains of large *
educational significance, while fourth and fifth raderi ?ld ggt shoY statistically significant gains. In the case of the fourth grade,
cefling effects due toc\\hiqh pre-test score partly explains the small gain. ) -
.'7‘ \ )
LY \ \ -
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’ TABLE 8 =

¥
=y

: Spanish Language Reading Performance

"y Significance of Mean Total Raw Score Differences Between Initial and Final Test Scores on the

v £, T

i Interamerican Series Prueba de Comprension Oral (*C0), Form C, ~
R ‘ Interamerican Series Prueba de Lectura , form C, and ’ \ ¢
kK " . Interamerican Series Prueba de Lectura y Numero (***LN), Form D
. 3 ; By Level and Grade.
4 ~ \ ~
A—\ 3 X:‘ . : . \ \ ,' N B
; % '/ B Pre-test , Post-test Difference Pre/Post " Level of Educational
‘itﬂ; cj‘ Tesi’ & Level - Grade N Mean N Nean SD Of Means Correlation T-Test Significance Stgnificance
ARt
Ly cgil 1 3ol 27.8 5.4 31.5 4.5 3.7 .24 10.35 .001
Aok ST s 2
iwi Ll 4"'.'1/ 2 342 40.3  19.4 61.4 17.5 211 .61 23,63 .001,
RTRN T I JL"L 3 238 46.4 19.6 64.0 21.8 17.6 .79 20.23 .001
& aes LN3 S 203 266 97 31 9.0 1.5 .56 12.17 .001
t. w13 5%:1 '3‘7 7 28.8 14.3 3.2 1.2 % 93 . .80 ° 6.48 uol\
= 13 ¢ 6 " % 145 33,3 14.4 43,3 22.0 10,0 .60 6.82 ’ .001 N 0,57
The following results are for pupils who had four or fewer mov\ths of instruction in the program and were pre- and past- tested in the §prinq.f
** |2 3 32 5§1.3  20.3 67.2 21,7 15.8 .13 5.82 .001 1,03
ot N34 33 3.8 1.8 297 10.4 7.1 .53 -4.50 .001 -0.78 !
. .V N N < / b
** L3 5 16 3.3 13.3  37.8  15.5 " 6.5 .72 2.38 .016 0.60 J
—— — A il .
. Students with a full year of instruction demonstrated gains ranging from 3.7 to 21.1 points which were statistically significant,
7, Students in grades two through five had average gains of large educational significance. ; ‘
. Students in grades one and six had average gains of medium educattonal significance. \
. Of students with less than half a year of' {nstruction in the program, the third and fifth grades showed statistically siqni&ic nt
gains of medium to large educational significance while the fourth yraders showed a statistdcally significant loss of 7.1 paints.
. F )
“_ Note: Students with less than half a year of instruction in the program composed single classes in different schools., Gains and 1gsses \

could be due to teacher effects and/or testing effects. In the case of the fourth graders, ceiling effects due to high pre-test
scores may partly explain the loss of points. .
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TABLE 9
Mithematics Performance e ’ g .
Significance of Mem Total Raw Score Differences Between Initial and Findl Test Scnres on the
. Comprehensive Test of Basic Skills, Computation Subtest, Form S, ©

ot , . ] By Level and Grade - : . )
! Pre-test l;ost-test Difference™ Pre/Post— Level of Educational .
. Test & Level Grade N He/n L)) Metm ‘SD - 0f Means  fLorrelation T-Test Significance Significance
oA 1 301 131 49" 203 9.7 1.2 S 25.16 000 7 1.45
B 2w’ 3 s 269 69 - 86 550 20,88. 001 113
¢ 3+ 239 187 7.2 2.0 A9 5.3 S0 1305 ,001 0.84 -
1 4 203 26,5 12.1 3}.8 9.7 11.3' .51 14,67° .001 1.03
K 5 37 24,7 9.0‘ 3.7 8.9 6.0 .53 4,17 - <001 0,69
3 6 145 12,2 5.1 ‘ 20,2 7.3 ' 8.0 .39 13.53 .001 1.12
The following results are for pupﬂs/uhg had fyour or fewer months of instr:czion in the prloqram and were pre- and post- teste;l in the spring, .
[ 3 32 2}{2 6.7 23.6 .6 2.4. . .42 2,25 .016 0.40
1 4 13 (9.8 8.4 39,5 7.5 -0.3 ) -0.31 - . NS ‘e -0,05
X 2 5 16 26.6 !0.8 29.9 9.8 3.1 .51 1.23 NS . \%.?l N

.y

-

-

statistically significant,

alf a year of fnstruction in the program, the third qraders showed‘ staristically sfanificant qains of small
The fourth and fifth graders did not demonstrate a statistically significant change,

(J%
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TABLE 10

Student Attendance Rates by Grade Level

N
Grade Number of Students Atténdahce Rate Standard Deviation
N
) '
1 301 - 87 10,2
? ) 342 89 8.5
N 3 279 89 10.8°
4 243 ' - 92 . 7.4
, . .
5 53 .90 9.4
6 145 . 90 y 12,2

-

» o Attendance rates were essentially similar across all grade levels.

' ~
t

. The attendance rates were fairly high,

o
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TABLE 11

Student Attendance Rates by School

A

School No. of Students Attendance Rates .« Standard Deviation
.S, 28M 83 91 6.4
.S. T2M 54 91 5.7
.S, 98 101 90 8.3
LS. 112 - 54 90 . 8.3
.S. 1454 35 92 ‘ 5,8
.S. 155M 40 88 11.1
.S. 163M 76 91 12.6
.S. 192M 107 . 93 9.4
.S, 25X 37 . 90 9,7
.S. 60X - 88 . 87 /11,3
.S. 65X 42 ’ 91 6.7
.S. 74X 33 85 10.3 -
«S. T7X 49 90 7.3
.S, 79X 44 ' 87 10,6
.S. 90X 55 ) 90 . 8.
.S. 114X 78 ’ 86 10.9
.S5. 130X 39 88 - 10,7
'S, 211X 55 82 16.0 y
.S, 1K 59 89 9,7
.S, 12K 37 86 11.2
.S, 123K 19 94, 6.6
.S, 13% 52 89 ’1.7
.S. 155K 76 89.. 10.2
.S. 18%K 53 . 92 6.0
Total - 1,366 -89 9.8

\J

Attendance rates by school ranged from 82 percent to 94 percent.

Although attendance rates by grade were essentially similar, rates by '’

school varied somewhat.

4

‘

Due to uneven numbers of students, caution should be exercised when

comparing attendance rates of different schools.
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VITI. CONCLUSIONS AND RECOMMENDATIONS

In the course of gathering information for this report the evaluator spent .
many hours interviewing various.members of the B.P.S. project -- its director,
assistant director, and paraprofessionals -- and district personnel -- school
pfincipels, teachers, and directors,of district bilingual programs. In every
instence the evaluator found a ;eese among those interviewed that this project
has made a contribution in the instructional Qro;%ums of the participating -
schools and to the preparation and conversion df paraprofessionals into teachers.

In a complex school system like New York‘City's it is extremely difficult
to sustain from jear to year those elements of a centrally controlled project
- which are intended to foster a change in individuals and in methodo]og}a The
B.P;S. proiect'had been able, to a large extent, to remain basically unchanged
in structure and purpose. The project operations reflect the maturity that
cones from functioning for a number of years. The project has been able to
continue its effectiveness through the talented staff that‘currently provides
1eadershib and direction to the project. There is ample evidepce of sound
manaéement practice, careful supervision, thorough record keeping, well planned
training, and close cooperation and coordination.

In the opinion’ of the evaluator, essential to any centrally administered
project is the liaison arrangement that is established and maintained between
the’central office and the participating schools. * The F.;1.S.'s have provided
this link for the B.P.S. project'and have established good rapport with ;any-

parties within the project and with school personnel.
. N
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Since 1972, the B.P.S. project has consistently achieved its two major
4

godls -- increased L.E.P. student achievement in reading and mathematics; and
preparation of péraprofeskionals to function effectively as teachers of LEP
students. In reviewing pupil performance on standardized tests during the-
past threg,years, statistica11y’§igniffcant gains héve;consistently been
achieved by stugents receiving a full year of treatment at all grades in all

areas assessed. ' Post-test scores have often been outstanding; pre-test scores

have sometimes been high enough to create ceiling effects. ’

With regard to the latter goal, since 1972, 782 B.P.S. paraprofessionals
ha&e earned their baccalaureate degrees and the ﬁajority have enMered the
teaching profession. In addition, paraprofessionals' responses to question;’ =
naire items on various programmatic aspects indicate that they rated the B;P,S.

-
project as ranging between good and excellent in achieving its training ob-

jectives. Also a measure of the B.P.S.=projecF's success is the consistency
with which evaluators have judged various programmatic activities as appro-
priate for achieving program objectives.

While numérous elements contribute to the success of the B.P.S. projéct

~in achieving its goals, three factors appear to figurg prominently: (1) °
effective program management; (2) pedagogical staff competence; and (3) para-
professionals' receptivity to training aA:’commifment to teaching L.E,P, stu-
dents, : ' .

The process of managing and“coquinating a program wi£h§n twenty-four
schools dispersea throughout New York City is a formidable task. Clearly -
delineated staff responsibilities regarding training and superv¥siqp of para-

i professiéna]s, specific work/training requirements for paraprofessionals, ‘

clearly stated program procedures, and well-articulated feedback and documen-

.
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tation system, contributed to the B.P.S. proﬁect's ability to accomplish its
goals and generated an exemp]aﬂy model of multiple site program management.
Pedaqgoqgical staff competence was another salient feature of Ehe‘B.P.S;
project. The results of interviews with program stéf%, analysis of parapro-
fessionats' questionnaire.responses, and a review of curriculum materials
developed by project sta%f 6rovided ample evidence of a highly skilled staff
with experf?se in diverse educatiOnai areas. The employment of a diversified,
highly qﬁalified pedagogical staff represent§ a major strength of the B,P.S,

t -
j N\
project. . N

In additiom, two vital féct&rs 4% the success of the BZP:S. program are

the paraprofessionals‘ucommitment to teaching L;E.P. students and receptivity

. to frainiﬁq. These qualities were manifested in the paiaprofessionals' care-
ful planning and presentation of lessons, dgve]opment of supplementary teaching
materials incorporating students' interests, their involvement in special

glass projects, and willingness to apply teaching sque;tions offere& by the
Ffeld Instructional Specialists and thg master teachers. Without deubt, the
paraprofessionals make a major contribution to the success of the instructional

-

component of the B.P.S. project. : ' -

" 52- ‘
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RECOMMENDATIONS

1. It is recomﬁénded £hat the training of parabrofessiona]s include

_greater emphasis on teaching strafegies aimed at developing higher level

thinking skills in studeﬁts. In this connéction, Bloom's taxonomy* of . .
cognitive skills may be used as a reference in training paraprofessiona]§

.to develop comprehension‘QUestions which require progressively moré complex

cognitive functions. * |

2. Although all paraprofessionals gave high ratings to the program, training

activities, the more experienced paraprofessionals -- those who were about to

prograﬁ'-- tended to be more critical. The program staff

I’z

should consider the specific

cqyp]ete the traini
raining needé of th%s more sophisticated group
and determine how their training program should be modified. :

3. It is recommended that the program make every effort to limit the
number of students that a paraprofessional'is assigned to teach at any one
time to eight. Such a step would help in providing LEP students greater
individuyal wttention.

4, Improved coordination between the BzP.S. program and the colleges
attended by paraprofessionals may help to meet participants' existing
educational needs. A staff member should be assigned to seéve as liaison
between the B.P.S. project and the colleges. .

5. Given the success of thg B.P.S. program—model, %t is recommended,‘ . , . ’

that the project director seek to extend project services to LEP students’

in other language groups, e.g. Chinese, French/Creole, Korean, Gregk, etc.

-

* Bloom, B.S., et al. Taxonomy of educational ob;ect1ves, handbook I
Cognitive domain. New.York: McKay, 1956.

i
.

5
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Bilingual Pupil Services
131 Livingston Street, Sth Floor

Brooklyn, iew York 11201 APPENDIX A

FORMAL LESSON EVALUATION FORM

jame

ubject/Language

¢ .
.- LESSON ASPECTS

.
School/Grade

Date

COMMENTS ~

. A, Objective: well stated . : ,
o appropriate ~ : a

: realized . .o P «'

B. Motivation:

. creative i
effactive ' . <
interesting .
related to pupil's.

experiences

¢. Lesson Development:

sequential
well developed
. final summary

D. Questioning: ' -
.. well worded
o ) ~ sequential .
medial summary ; ) -
) pivotal: ; - - .
. challenging .

" E. Matépials: ,
. suitable »
creative . '
teacher-made ) '
mqlti-purposed

|11

F. Follow-up and Eyaluation: ’

appropriate ' T
related
effective
interesting

continuous

" -55-
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~o
G. Techniques: \
student-dominated
) I lesson. .
- teacher-dominated

\o

-

scale ki;;’be«used to rate areas II and III. 4
N/ . . .
g . U4=-good 3-avera§e 2-n5$ds improvement l-unsatisfactory
OVERALL ASPECTS COMMENTS

organized

sensitive to needs

3

_____ rapport
;___ ﬁotivgfés effectively
___;_ code-switching
____:p¥oper use of language
resourcefulness
voice, speech, diction
___; poise

personal appearance

II. Lesson Rating:

’

N

Field Instructional Specialist

<
\
’
.

LN

. N [
. have read and received a copy of this evaluation.

A\

Educational Asst./Assoc.:

Project Director

P




THE CITY SCHOOL DISTRICT OF NEW YORK |
131 LIVINGSTON STREET, STH FLOOR
 BROOKLYN, NEW YORK 11201
OFFICE OF BILINGUAL EDUCATION
- . BILINGUAL PUPIL SERVICES

. PARAPROFESSIONAL EVALUATION FORM PdR PERIOD COVERING®

Name of Paraprofessional _
. . LAST ™~ ' -~ FIRST

Position Held: Educational Assistant “Educational: Associate
School _ District Grade
Cooperating Teacher <

Pleﬁase gate the paraprofessional using the 'fol;.owing scale: \ |
l-needs improvement 2-has shown improvement 3-faip %-good " S-excellen
~%A—I§temmnu Relations . Ratin ‘
1. Pk@gmf)euional's pappo:;t with: ) \ \\ o ' .

T . & pupils . . ) )

|

Comments

b. cpoperating teacher -
¢. school staff

Al

]

2. Plans and prepares work with a -
: cooperatihg teacher: , A '

3. Understands role of teacher/para- . ) \
professional” in the classroom: . a /

4. Facilitates positive group
interaction:

B. "~ Evidence of Commitment Rating \

1. Adapts instruction to the individual
needs and capacities of. pupils:

2. Makes class instructional program A
interesting to pupils: '
b

3. Enriches and supp}ements the physical
environment of class: X 1

=57°




A
4. Shows initiative in obtaining or . g i A \

" making materials, and doing re- . . \
search for the effective teach- o \
ing of his/her lessons: . ) a ‘ -\

S. Demonstrates ability to plan and .
organize learning situations:

N . N \ d Y

C. Professional Potential\ Rating \ Comments
1. Demonstrates ability to assume ' \ . v

responsibility: . . \
2. Shows initiative and resourcefulness

in developing his/hexr own teach

ing style: \ :

N\ ] ) o ' L

3. Is able to accept constructive N . -

eriticism: ) . , \

: s~ —_— \ e \
. - \
- 1 , \
4, Attendance : , . \
. — . \
: \

S. mestuality .
6. Oral language proficiency:

English ° .

Spapish . ' . ______ \ ) ,

N 5 \ ' \ -

7. Written language proficiency: \ _ \ \ -

English * —

Spanish
8. Grgwth in teaching abilities:

- ~




Please provide add:.nona.l corments on the paraprofess:.onal'a overall
performance and potential for teaching. . \

Date o o / '
COoperatiz}g Teacher's Signature
. /

./

Bilingual Coordinator and/or Principal's
-s9- '

(¥
C

*Revised May 19, 1980 .
\ \ .

>
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THE CITY SCHOOL DISTRICT OF NEW YORK ‘
131 LIVINGSTON STREET, BRCOKLYN, NEW YORK 1120% - APPENDIX B -
! OFFICE OF BILINGUAL CﬂUCAfIOLN )
BILINGUAL PUPIL SERVICES
B ROOM 512
522.6941
AWILDA ORTA * CELIA M. DELGADO
BiRgECTON . N . N . PROJECT DIRICTOR
Dear
. Your appointment with the screening panel of the program, Bilingual
Pupil Services, has been schednled for . at, .

L
e '

" You will be required to do the following:

1. Take a written short answer test in English.
2. Wprite a composition in English. .
3.. Write a composition in Spanish. .
-4, Take an oral interview in both Spanish and English.
t5. BRING A COPY OF YOUR COLLEGE TRANSCRIPT. Without it
: the screening and interview cannot be done. Vepifi-
cation of your college credentials is necessary..
6. Change to Evening Session College since the position . .
with our program is‘from 8:45 a.m. to”3:00 p.m. ,
. -t - . ’ ’ t
It is important that the screening date be kept. Our waiting
lists are very long. If you cannot come for the scheduled screening date,
you pame will be.placed at the end of the roster. The entire screening
\ procedure may take up to six (6) hours. .[Please make arrangements to re-
Rad " main the whole day. %

<

Thank you for your interest in our program.’ . , '

L. ‘@ _ . .o Sincer.elyﬁ, o *

h Celia M. Delgado

' ) Y Project Director
CMD:ms _ , _ 5 ) o
7 Y
) -~
e . =60~
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THE CITY SCHOOL DISTRICT OF NEW YORK

131 LIVINGSTON STREET, BROOKLYN, NEW YORK 11201

AW ILDA ORTA
' DIICTOR

"OFFICE OF SILINGUAL EDUCATION
" BILINGUAL PUPIL SERVICES
ROOM 512
s22.6941 .
CELIA M. DELGADO

7

“ PROJECT DIRECTOR
- ¢ L )
~4
#
A ) > .
R
! Dear
We have evaluated your screening examination and find that you
must improve in the areas l:.sted below before you cian be accepted
~ into the program: : ,
Michigan Test of Eng. ‘.«.- 4 .
) . Language Proficiency - 0T . AR
: Written English ' ‘
Oral English . -
. Written Spanish
R Oral Spanish
ACollege Perfomance N
. ou may request ‘t:o be rescreened one year from the date you
‘applile v
. Should you have any quest;.ons, please do not hes:.tate to eall
our office. ~ ’ -
. \ §incerely, v, .
' Celia M. Delgado % . '
\ Project Director
ms N ~ +
. »
“ + 0
& ‘ . : =
\Qﬁ -61-
QO . :
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AWILDA ORTA
PIRRCTOR

Poll

THE CITY SCHOOL OISTRICT OF NEW YORK
131 LIVIAGSTON STRIKT, IROQKL\'N. Ntw YORK t1201

OFFMICT OF IIUNGUAL. ZDUGATION i
Bmmeuu. .PUPIL SERVICES
ROOM 912 - °
822.8841 .
Date : -
- ‘ -« ’
is;
Dear

The Bilingual Pupil Services Progranm is pleased to in=
form you thjt you have been accepted for the pos:.tion
of . .

We look forward to your participation’ in our program .

and hope it will be a rewarding experience for you and '

'che ch:.ldren.

. Rould you please come to our
e -office as soon as possible
, ) tp complete payroll forms.

W you please-call our

< - offite to make an appointment
to come and meet with your
Field Instructional Specialist.

’ » Your name has been put on our
waiting list. You will be
notified to £ill the.next -

* .available pcsit:ion. .

If you have any gquestions, pleaje do not hesitate to
contact me at the above telephone number.

: . Smcerely s

Celia M. Del.gado‘ %

Project Du'ector
: &2 ‘ '
CMD :ms .

E 4

Y |

CIZLIA M, DELGADO
PRAGJRET DIRLCTOR



. Date \iﬁ

o' -131 LIVINGSTON STREET, BROOKLYN, NEW YORK 11201 ‘
- OFFICE OF BILINGUAL EDUCATION I -
' o Lo vyl .

- BILINGUAL PUPIL SERVICES " -

COMMITMENT FORM FOR ADMISSION . % .
TO BILINGUAL PUPIL SERVICES :
SERVING ELIGTBLE CHILDREN IN TITLE I PROGRAMS

-

NOTE:

The following commitment .is requested by the State Educatien
Department and the Board of Education as a requirement for taking ~
part in the training program component of the project cited above.

Applicants are asked not.to sign the form unless they definitely . '_ .

plan to adhere to the commitment as stated below. Approval of the'
proposal by the State Education Department, Title I Office, is
based on adherence by applicants to this commitment. -Nohadherence’

tothecemimentphcesfutmﬁmdingoftheprogosalinjeo;:u‘dy.

: o Projectbireetcr

’

I, . hereby agree that after receiving "
training from this project, I will undertake to teach or otherwise
serve in a Title I E.S.E.A. program to meet the e*tional needs
of ncn-Engl:.sh-speaking children )

- . . ‘

- L T, -y

v
.

> ‘ ' (Signature)

| -63-
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. . §\CE NEW YORK CITY PUBLIC SCHOOLS )
of °~ . OFFICE OF BiLINGUAL EDUCATION . APPENDIX C
R . AVILDA QRTA
é% s | DIRECTOR : .
) — ' ' :
:2_’3%1 . CENTER FOR STAFF DEVELOPMENT , ~
ph - ? SUPPORTIVE AND INSTRUCTIONAL SERVICES ‘ -
7 BILINGUAL PUPIL SERVICES )
Guq gpu® - CELIA M, DELGADO )
N PROJECT DIRECTOR
¢ \ - -
. PEDAGOGICAL S"I‘AE'F DEVELOPMENT  WORKSHOPS .
' - 5
t Calendar & :
- September gﬁpﬁ ;
17 0.B.E. Goals and Objectives for FY 1981~1982
18 Promotional Gates Information
October ) .
’ \ N . ke
30 ESL and Language Learning Through The Arts o '
- ‘., , . had L
20,24 Managerial Training Workshop - Ievel I
25 Managerial Training Workshep ~ Level II
- "
16 Managerial Training Workshop - Lével ITI ..
10 Open Court: Real Math Workshop I
S ®
* January <
. 6 =~ .Educatioral Law . ®
Innovative _’rrends in Evaluation: Computer Technology |

131 LIVINGSTON STREET : ¢

1)

ROOM 512

~64-

BROOKLYN. NEW YORK 11201 .




fo

None Held

- |

14

. % \

‘0.8.E. Conference: Concerns in Bilingual Education

Open Court: Real Math Workshop I

C.C.N.Y. Conference-Building on the Strengths of

. Children: Culture and Commmication

EoS.L. Wm: BritiSh Mac'lﬁ.llan "GO.

Racial and Sex Stereo-Typing in Textbooks
O.B.E. .Conﬁe.rence -

-

-65- i BN ”
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¢1CE , VEEYoRnOoTY PUNLIC RCHOOLS
o - OFFICE OF BILINGUAL EDUCATION
) AWILDA ORTA
UIRFOTOR ’ }
CENTER FOR STAFF DEVELOPMENT
SUPPORTIVE AND INSTRUCTIONAL SERVICES
< .
BILINGUAL PUPIL SERVICES

CELIA M. DELGADO  * !
o PHOJECT LIRECTOR

~

IN-SERVICE COURSE SYLLABUS

Spring 1982 Semester

Graduating B.P.S. Paraprofessionals:
Meeting the Special Needs of L.E.P. Children

General Objectives:

- To help participants develop basic elements for composition wri
_ (Spanish/English) in their students. _ .

- To underline the coptinuous»use»of English/Spanish grammar qjd its
integration .into other.areas of the curriculum. - ',\

- To familiarize participants with changes in 1) ASPIRA Consent Decree;
2) mainstreaming of L.E.P..exceptional child; 3) Bilingual Education
laws; 4) Promotional Gates; 5) Motivation in a lesson. '

- To provide participants with creative ideas and materials for the
deve lopment of bilingual instructional materials in bilingual read-
ing/ma}hqmatics and E.S.L.

- To suggest ways of integrating métﬁ’Tnto other areas of the curricu-
lum. :

°
o N .

- To expose participants to the basic considerations for developing a
diagnostic and prescriptive approach to reading. .

- To p}oyjde participants with necessary information for the structure
and implgmentation of learning centers.
{

- To éxpose participants to the use of media in the classroom A
. ™ At ¥

learning instrument.

- To provide participants with classroom management techniques and
recordkeeping information. :

- TJQprovide participants with different methods of teaching E.S.L. ]
and of its integration into othér curriculum areas.

-

131 LIVINGSTON STREET o~ ROOM 512 . BROOKLYN, NEW YORK 11201 . 522-6941
- 66- .
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Session 41 - February 8, 1982

. ) 4
Topic: Improving Writing Skills in Instructors: Lisandro Garcia-Marchi
English/Spanish Dahima Llanos
Time: 9:00-12:00
‘ * Topic: Composition-Content and . Instructor: Julio Pedraja
Timing

Time: 1:00-3:00

. SSession #2 - February 22, 1982

Vgpic: Key Grammatical Considerations Instructor: Yvette Hordof

c in English/Spanish . . '}A\\,/7~\\
» .

Time: 9:00-12:00

E_ N
Jopic: Integrating Writing)(English/ Instructor: Fernando Crespo
- * _  Spafish) into other Areas of
- - the Curriculum N ‘ ‘
Time: 1:00-3:00 — - '

Session #3 - March 1, 1982 -

- [
Topic: Culture as Part of the E.S.L. Instructor: Eugenia L. Montalvo
) Curriculum : )
Time: - §:00-12:00
Topﬁc: Sample Topics for Creative Instricton: Miriam Moreno )
‘fg; Writing Activities . _ .
Time: 1:00-3:00
Session #4 - March 8, 1982
Topic: The Use of Role-playing and instructor: Yvette Hordof
Puppetry in E.S.L. Instruc- * ‘-
tion ~
Time: 9:00-3:00
AN
: o . -
. ™
) - 67" vy, o '
v X 67 . ' 75 .
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Session #5 - March 15, 1982

Topic: ;:éucture and Implementation
of Learning Centers: Develop-
ment of Bilingual Reading/
Mathematics Material

Time: 9:00-3:00

Session #6 - March 22, 1982

Topic: Informal Testing-Math and
Math Grouping, Classroom
Management

Time: 9:00-3:00

Session #7 - March 29, 1982

Topic: Basic.Considerations for
Developing a Diagnostic
and Prescriptive Approach
to Reading -

Time: 9:00-12:00

Topic: Word Recogrition and Com-

prehension Skills;Develop-
ing/@dministering an informal
reading inventory

-

classroom: A media /

Time: 1:00-3:00

Session #8 - April 5, 1982

Topic: The use of media in the
Experience

Time: 9:00-3:00 -

Instructors: Julio Pedraja

Silvia Buzzonetti
4 = .

Instructor: Isabel Rios

Instructor:, Luisa P. Fuentes

’

—-—

fnstructor: Luisa P. Fuentes

.

Instructors: Celia M. Delgado
Julio Pedraja




]

Session #9 - May 3, 132 .

Topic: Classroom Management and Instructor: Fernando Crespo
Recordkeeping -

Time: 9:00-12:00

Is

Topic: Important Information on: Instructor: Eugenia L. Montalvo
1) ASPIRA Consent Decree; i
2) Mainstrearing of the
L.E.P. exceptional child;
3) Bilingual Education laws;
L) Promotional Gates; -
5) Motivation in a lesson

Time: 1:00-3:00

«

Session #10 - May 17, 1982 .

cTopic: Development of Survival-Kits Instructors: C(elia'M. Delgado .
for teaching Reading/Math/ ' Julio Pedraja
’ ESL/Bilingual writing . Silvia Buzzonetti

Fernando Crespo
Eugenia L. Montalvo
Miriam Moreno

Time: 9:00-3:00 /




v S BILINGUAL RUPIL SERVICES

DISTRICT WORKSHOP #1

~

Field Instructional Specialist: Silvia Buzzometti

v

Date: October 2, 1981

DISTRICT SCHOOL ROOM. -
- .
- 23 - P.s. 155 Library Room
. . <
AGENDA
I. Group Dynamics Activity
Al .
I1. Programatic Matters
A. Pre~test information
] » -
‘1. test packets pick-up date October 9, 1981
) check packets in office —,
2. 7Ppre-test dates October 14, 15, 16 -
3. test' packets due back at headquarters by
October 23, 1981
B. Forms to be filled out
"
1. schedule form
. 2. college data sheet
‘ 3. target population sheet
C. Dail§ Lesson Plans forms
D. 'Programatic Protocol v
LUNCE :
« III. B.P.S. Manual Quiz

IV. Distribution of Haﬁdouts
V. November  Workshop

VI. Workshop Ev&luation
~70-

TIME

8:50-3:00




Sn

. BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #1

A

Field Instructional Specialist: Fernando Crespo

Date: October 2, 1981

/ <
DISTRIGCT SCHOOL ROOM ' ©TIME
3 P.S. 163 220 8:50~3:00

“

|
|
\
|
|
|
|
AGENDA
I. Group Dynamics Activity

II. Programatic.Matters : ” _ R

A. Pre-test informdxion , ,
1. test packets é‘ick-up date October 9, 1981 .
check packets-in office -
2. pre-test dates October 14, 15, 16 ’
\ 3. test packets due back 'at headquarters by
. . October 23, 1981 .

V3. Forms to be filléd out
1. schedule form .
; ’ 2. college data sheet
' 3. target population sheet

C. Daily Lesson Plans forms

D. Programatic Protocol

-— e — m—

“III. B.P.S. Manual Quiz

-IV. Distribution of Handouts ) . ' '

L4

V. November Workshop .

¢

-

VI. Workshop Evaluation




BILINGUAL PUPIL SERVICES '

DISTRICT WORKSHOP {1

Field Instructional Specialist:

Date: October 2, 1981

. . DISTRICT SCHOOL
10 P.S. 79

o

\ s 4

I. Gréup Dynamics Activity’
N : N
I1. Programatic Matters

A. Pre-test information

1t l.

test packe;fs pick-up date October? 1981

Eugenia L. Montalvo

ROOM «

TIME
Library Room 8:50-3:00

AGENDA —

\ .

. check packets in office \
2. pre-test dates October 14, 15, 16 .- ?
3. test packets due back at headquarters by

October 23, 1981

v B. Forms to be filled out :
' E ]
1. schedule form p
. 2. college data sheet |
- 3. target population sheet
N . 5
C. Daily Lesson Plans forms ; : e
., D. Programatic Protocol
LUNCE
t '
- ' .
o III. B.P,S. Manual Quiz , .
B ]
o IV. Distribution of Eandouts R bR
. ’ L4

V. November Workshop

Werkshop Evaluation




BILINGUAL PUPIL SERVICES

/
/
DISTRIQT WORKSHOP #1 .
¢ .
N o £
N E}eld Instructional Specialist: Miriam Moreno
Date: October 2, 1981
- \
» \\ N
' DISTRICT SCHOOL ROOH ‘ TIME
- 7. . P.S. 65 508
’ /
AGENDA

— . v — ——

Tis Group Dynamics Activity

© II. Programatic Matters

A. Pre-test information

1. test packets pick-up date October 9, 1981
check packets in office
. 2. pre-test dates October 14, 15, 16
. 3. test packets due back at headquarters by ‘
g i October 23, 1981 )

v

B. TForms-tobe filled out. . . s

1. schedule form
2. college data sheet
3. target population sheet

C. Daily Lesson Plaﬁs.forms ~ ;/

D. Programatic Protodol

" III. B.P.S. Manual Quiz A : -
IV. Distribution of Handouts

V. November Workshop

VIi. Workshop Evaluation ' °
; ~ S -73-




- BILINGUAL PUFIL SERVICES

A . *
_ : .-\>/_
e DISTRICT KO3ZSHOP ‘#2 . "
. i . ,
Field Instrucsional Specialist: Fermcndo Crespo
Date; November 6, 1961 ) s /
) . ) ) -:. f
‘ %
DISTRICT -, SCHOOL ROOM " TIME )
3 ; P.8. 163 220 8:40 - 3:00 .
N 3 . -
\ AGED D 4
e TE T e e -
& ! -
L. # Growp Dynames “hetivity (8:00 --10; 00) "
Iz Progrcvnatw Matters ’ .
A. thZe I honuomr.g Visits -.Ms. Gay' Waznmght-mang
‘Vovemoer 23, 24, and 25, 1981
3. In_,ormaZ 0bseruatwns - Week of November 9, and 16, 1981 . .f'”
v C. Formal Observations - Week ‘of November ‘30, 1981 .
. . »
D. Title { - Fotebook ‘ ;
1Y : . . . Fd ..
- E._ Carger Training Forms - Deadline Date: November 25, 1981- . -
F. December Horkshops \ :
. _' o G. Parents Conference - Saturday, November 21, 1981 . - LX
III. Guest Speaker: FPrgfessor Geréi?%’orres of C.C.N.Y. (10 00 - 11:00)
‘ Topie: Integrating Culture m the Various C‘urmcuZum Areas
2 IV. Presentation by Darafprofesswnals of P. s 98, Disty d (11:00 - 12:30)
Theme: Puerto I Rican Heritage Activities:
- Thelma Guerra (11:00-- 11:20)  Ramona Gareia , (11:40 - 12:00) ! Y
*Lillian Acevedo (11:20 § 11:40) . Rosa Gareia - -  (13:00 - 12:20) .
v opuncE! | . ) '
A v
o P ' ! . » .
Materials Development  (1:30 - 2:30) A
. . y T ‘ -
V3. Workshop Evaluation/Clean-Up (8730 - 3:00) - AN
N . » ' . 4 j . ’ ’2}" *"'\
. :
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V4 BILINGUAL PUPIL SERVICES

4

DISTRICT WORKSHOP #2

Field Instructional Specialist: Silvia BuzzZonetti

y . ’

Date: November 6, 1981 . T )
DISTRICT SCHOOL : ROOY TIME i
== .
4 ' P.S. 72 501 - . 8:50°- 3:00 ﬁ
- ‘w‘ ;
AGENDA

' ° . |
Vel .
I.. Group D§namics Activity - 9:00-9:30 ~

) ’

II. Programatic Matters -'9: 30 10 09

i L4

a) Title I Monitoring Vis:.ts ?' Ms. Gay Wamright-N;ang : T
on November 23, 24 and 25, 1981 ) |

.
.
LIS

i+ b) Informal observat:!ons - Week of November 9 and 16, 1981

;.

. c) Formal observat:.ons - Week ofwNovember 30, 1981 -

< S

' g r 'I‘it'le I Notebook i,

vy LY

. -
- e) Career Training Forms - Deadline date - November 30, 1981 ) = - .
f). De’éeinber Workshoi)s -
g)' Parents conference - Saturday, November 21, 1981
III. Presentation by Paraprofessionalé: ) :
. . . | v Y]

» P.S. 112 - Puerto Rico - Yesterday and/Today (10:00-10:20) ~
P.S.' 155 - D4 - Ethnic Foods in the Curriculum.(10:20-10:40)

., P.S. 189 - D17 - Dramatizing folktales (10:40-11:00) ~ - .
P.S. 72 -'D4 - Taino Indians (13%:00-11:20) . \
P.S. 155 - D23 - Integratlon of Culture into the .

Curriculum (11:20-11:40) " - )
P. S 133 - D13 - Music and the Curriculum, (11 40-12: 00)
1V, LUN}H - (12:00-1:00) * ' '
V. Materials development (1:00—2:3‘0_) )
RS \ v i
VI. Distribution of handouts, workshop evaluation, )
cleaning up (2:30-3:00) , . L .
L4 . ‘ ' .
" — f’ B ’ . L] R
' 'Q 1 v .



y
B ‘ BILINGUAL PUPIL SERVICES SN
| : ’
| B ‘ ,
} . DISTRICT WORKSHOP # 2 - -
’
: Field Instructional Specialist: Eugenia L. Montalvo
Date: Novemberfgt 1981 . .
T * . . :
DISTRICT . SCHOOL - ROOM TIME
12 . C.S. 77 , 307 8:40 ~ 3:00
\ 1 4
’ . f i
. : f
AGENDA
: 5 R |

! ’ I.j Group Dynamic Activity
II. 'Programatic Matters

s -
. £

A. Title I Monitoring Visits.- Ms. Gay Wainwright-Niang ¥

TRt L on November 23, 24, and 25; 1981° - - .
B. Formal bbservations - .Week of November 30. . . .
_ C.. Title I - Notebook . ' . »
., D. Career-Training Forms - Deadline Date November 25 '
~ : : ’ g
I1I. Paraprofessionals Presenting by Schools:
« ) Theme: Puerto Rican Heritage Activities, (Demonstration Lessons)
~ - B
‘L. ~LUNCH \
’ " IV. Puerto Rican Heritage --Materials Devglqpment,
V. Distribution of Handouts . L X
, o . N .
. VI. « December Workshop | . -
c > ) : . ’ \':
VII. Workshop Evaluation ' ' , .
e R ) T . .
+ ‘ : « r'a
N A}
> -76- oo a
[N : BRI
—_— - L’L) ‘ -~

&
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BILINGUAL U771 SERVICES

-Karta Lopez

D. Mathematics lesson
) . aring Cruz

E. 7‘.’utﬁti0n lesson

¢

5 DISTRICT WOZXSHOP #2
! ’ ' R ¢
“Tield Instructional Specialist: Miriar Moreno
dete: Noz')ember 6, 1981'
,' - ‘ ’ ,\
DISTRICT SCHOOL ROOM
_ . - .
8 P.5. 60 262
) /
T. Group Dynamics .(9:90-9:30) *(See attached)sheet)
# .
II. Puerto Rican Heritage Week Pregentations:
A, Poetry lesson Onelia Colon
' ' Sonia Alicea
B, Geography lesson . Zdgardo Figueroa
. - ) - Sara Gomez
T C:  Science lesscn EKargarita Olivo
i EX l'tguel A. Colom

~3

gz Fde?rzt%e's
zeonor Gallei gy

A\] N ‘ ’ »>
"F. Art and Music lesson t Digno Vega
! Juanita. Torres

FPosa Reyes

: \ ligdalia Ramos

G. Materials Development:

Mathematics and Music
. lesson

Laria Negron *

"
T

8:60 - 3:00

*

9:30 - 10:00

10:00 -

2.

10:30
. "- \ ..
10:30 - zz;gﬂ)
11:000- 1115 °
A
[

v 1 33:30~ 12:00°°

(1:00 - 2:00

~ -

2:00 ~ 3:00



“FRIC

T

ProgremaTie Macters,

»
S

O

~

Title I Momitoripg Visits - Ms.w Gay wbinriéht-ﬁiang .
on November 23, 24, and 25, 1981

Informal Observations - Week of November 9, and 16, 1981
Formal Observations - Week of November 80, 1981

Title I - Notebook ’

"

I. Career Training Forms. - Deciline Date: Ilovember 25,.1981
. P.  December Workshops - .
G. Parents Conference - Saturday, November 21, 1981 ‘
/\\ \ P
\
[
> N ”1 ¥ .
<L : - - s e Y "
BN Y - ;”"
. C / ey
. ( £ ‘./ - -l -
v ' : /
[ P4 ' *
. I

v a
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i - BILINGUAL PUPIL SERVICES
i e : | ’ b
| }L -
DISTRICT WORKSHOP #3 : i
¢ - Field Instructional Specialist: Miriam Moreno

Date: December 11, 1981 .

- “ ’
DISTRICT SCHOOL ROOM - TIME
8 / P.5. 60 23 8:50 - 3:00
- : "AGENDA? T
. . ) . -__—_... | [
. . M . 1

Lo vt : , . - S . L
CEmT Ly -

1. Gro&pnbyﬁamics‘kbtiv}té '

|
I1. Prbgramatic Matters ~~ ° ‘ ’ ) w

. \
o . A. Formal Observations : o
: ~ . . - B. Assignments for future workshop |

I11. " Christmas Learning Centers _

IV. Materials Deve)opﬁent Presentation

‘ a A, Marta Lopez ' . _
B. . Rosa Reyes _ —
¢ " v. thristmas luncheon y . .
e Vi. Workshop evaluation - “
N LY
L . ¢
2 {
"




. 'BILINGUAL PUPIL SERVICES - . i
iy ' . N
N ’ ) - " ~

-

DISTRICT WORKSHOP #3 ' o

<

Field Instructional Specialist: Eugenia L. Montalvo

-
LY

,Date: December 11, 1981 )/f /
: X DISTRICT ' SCHOOL ROOM | < e
) ‘ s — | —_— ==
12 . C.E.S. 211 Science Room 8:50 - 3:00
~ A i
, .
(4 ?,
AGENDA o S
. Waad . . ‘ .
’ ) “ o
- £
S I. -Group Dynfmics. Activity .=, _ . . - - oo hoos ‘
II. Programatic Matters
A. TFormal Observations ’
. s B. Teacher Evaluation ‘ ‘
C. . Attendance ) \ -
. ) S ’
D. January Workshop ‘
E. Future Workshops i
! III. gresencatibn: Integrating the Holiday Season in the ‘ )
N “*—v\\\ Curriculum Areas’ T
. ) o '/ |
i,' T ) ) A. Introduction - Eugenia L. Montalvo : .
B. Presentation -. Carmen De Lorenzo ¢
[ L ) . !
V. Materials Development
- . - '_” . -
VI. Workshop Evaluation/Clean-Up .

\




~BILINGUAL PUPIL SERVIGES

/
DISTRICT WORKSHOP #3 I
) Field Instructional Specialist: Silvia Buzzonetti ,
- -Date: December 11, 1981 o 3 S
' ] ' ’ ' ' ) ’ - ’ ' A : . |
. DISTR%(_I; ADDRESS . ROOM . TIME
: - . . 5th floor .
A 42 131 Livingston St. Conference Area 9:00 - 3:00
- > . - '
w W -
| | %
? " *. 4 -
/i . AGENDA
£ b i
T I. Group Dynamics Activity' (9:00 - 9:15) . o . :
.. 7 II. Programatic Matters . (9:15 - 10:00)
1. Formal Observatioms R S :
k> . * . \
) 2. Attendance * -
3 Jar{uafy Workshop L T ) A : N s
- : :
II1I. Presentation - Integrat:.ng the Theme of ‘Christmas’ ;- B o
r e . ) into the Curriculum (10:00 - 12:00) - : -
1. Reading =~ * 5. Music ‘ T Co-
2. Math | 6. Creative Writing
N ° A . .
¢ 3. Soeial Studies 7. Art . , -
a x * ‘l
4. E.S.L. : ‘ ' , S
| % . LUNCH (12:00 - 1:00) « « . ;
. . . N . | ,
- V. Matdrials Development  (1:00 - 2:22%) R R ’f
VI.  Workshop Evaluation/Clean-Up (2:45 - 3:00) o /

. . ) ’ N -81° | ’ | " . /




} o ) B ‘

B8ILINGUAL PUPIL SERVICES

o

DISTRICT WORKSHOP #3 .
. f

Field Instructional Specialist:' Fernando Crespo
Date: December«ll, 1981 ’
) A Y
DISTRICT SCHOOL ROOM . "TIME
3 P.S. 163 , 220 / " 78:50 - 3:00
AGENDA 7
Pt
T ;ﬁLoup Dfnamics Activity (9:00 -~ 9:15) * .
T T SR P
. t. Programatic Matters ~{9:15 - "10:00) S
< A, Formai Ob;ervations ‘ ’
B. Attendance
! . Cs January Workshop
. -—‘ ' .
1. APre;entétion: |ntegr5ting the Hotiday Season in
the Curriculum Areas (10700 - 12:00)
® oo ' ’ -
< A. Introduction: .
. 1. Fernando Crespo - field Instructional Speciali;t
2 .
b . B. Presentations:- - R ¢
- - 1. Loreﬁ;o Garcia - Educational Assistant .
. : 2. Dolly Garcia - Educational Assistant
e _ ‘rnx 3. -Angel Seise - Educational Assistant
V. LUNCH (12:00 - 1:00) : -
’ V. Materials Development «+ (1:00 - 2:30)
i VI. Workshop evaluations/Cleanup (2:30 - 3:00) '
. ! - '
- “ < \ v
S : ‘ -g2- . ,
- i . \/j/ "()_L




BILINGUAL PUPIL SERVICES

' DISTRICT WORKSHOP #% -

°
L3

L P -
,.

Field Instructional Specialist: Miriam Moreno /WY

Date: January 8, 1982 ,.

., "
DISTRICT SCHOOL " RooM ’ TIME

8 . P.S. 130 , 324 8:50 - 3:00

H S

./\
‘ ' AGENDA
. LI (9 00 - 9 30) . i Co
8 wpl 7'~ ~ A o . AR
Faa S oo ts . £ e ; et S
v II. Operatlng YouT'Camera (9 30 °%'10£00) s 5T A ) §¢§p3
o a.t holding your camera properly ‘ - .
’ . . b. f11m speed S . .
- c. shutter speed i
, d.  lens opening .
e. focus - S . “ d ‘
f. F- stop - s
g. “loading the camera
" III. Using the Camara (10 - 10:30) |
IV. Developing-the Negatives  (10:30 + 11:30) ,
~ : * a. -materials needed!? <
. . : changing bag, developing tank, can-opener,
‘ ' ’ " - D-76 developer (HC 110), stop bath, fixer,
- T . scissors, funnels, graduates, thermometer -
‘ N * .o
.b. mixing the chemicals - temperatuneifactor )
c loading the negatives . ‘
s ' d.. developing negatives - time factor ’
2
q N P




\
}
’ v. Printinchlack and White

a. mixing chemicals . . )

b. contact sheet ;o

c. test strin 5 : ‘ ) J *
d. timing

VI. LUNCH (12:00 - 1:00) \ \

VII. Developing Primts and Question and Answer| Period (1:00 - 2:45)

YIII. .Workshop Evaluation  (2:45 ~ 3:00) ; ¢;
. ) . ) P . ?

- v
N a -
v
¢ . .-
b - ' ~ -
I [ " v -
‘a'""f' M ! LE ‘N et < [N
& . e e # s VA . R
~ 5 PO RSO
. . S _— fmtt LA . '4,,,“.[ o
- \ t
» .
\ e
)
©°
' £ ~ ' % v
o e A E v .
~
s ~ «
" .
'
e
N -
- ‘ -
-
‘
[
N ),
> LI ¢ .
r
N -
v
] M .
A
« - .
- . -~
.
-
-~ LAY
~ L
¢ ’
N [
. -
.
-
.
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X
i

Field Instructional Speci

Date: January 22, 1932

DISTRICT

12

BILINGUAL PUPIL SERVICES

DI

CT WORKSHOP #4

’

SCHOQL . . ROOM

. C.B.S: 211

I. Group Dynamics (9:00 - 9:30)

~ .
‘v.\‘{‘t,-a‘ ¢

‘..‘,'b.
c.
‘4.
. e.
f.
g.

shutter speed °

. II. Operating-Your Camera (9:30 - 10:00)

Lo e R T
M .. . a7t e * iy e & e
"'holding you tamera :propetly o BT

£ilm .speed

lens opening
focus

F- stop ,
loading the camera

III. Using the Camera (10:00 - 12:30)

IV. Develesihg the Negatives (10:30 - 11:30)°

ad.

materials needed:

changing bag, developing tank, can-onener,
D-76 developer (HC 110), stop bath, fixer,
scissors, funels, graduates, thermmometer

mixing the chemicals - terperature factor
loading the negatives -
developing negatives - time factor

|

»
(d

PN

)

's;t: Sugenia L. \Ivbntalvo g/ 7{

\.
TIME

L ——

Teachers Room 8:40 - 3:00

A
N

£



L %

& ' ) ! ‘ )
'V, How to Print Black and White ’ L
, a., mixing’chemicals | '
© b. contact sheet . . ) . -
c. test strip )
‘ d. timing
VI, LUNCH . = (12:09 - 1:69) ‘ - )
VII. Developing Prints and Question and Answer Period
- .
, 3
Bibliography , {[\ v ‘ .
/ . ,
» The Basic Book of Photography
o " | By Tom Grimm : ‘
~ New American Library * | ‘
b .\ }
A / / /

\ Groups ;
\ N : e T _3%2"*“ ‘ - ’
A gulje U <~ silvia
Aida Resto Awildd Andino Miriam Santiago
Margarita Perez 4. Carmen Castxro ‘Loyda Rodriguez
Angelo Monserrate Benecia Gonzalez . Carmen Cardona
Edna Montafiez - Carmmen Delorenzo Angela Cintron
Maria Serrano .
* <
’ \
. > ‘
. ' |
L] D— ~ ad




BILINGUAL PUPIL SERVICES

. ' . ~ ,
. _ DISTRICT WORKSHOP #4 : .
s
- : : ' \
Field Instructional Specialist: [Fernando Crespo ™\ . . L
' Date: January 8, 1982 . \ B ‘ t '
1] 7 v
DISTRICT SCHOOL ROOM , - TIME
3 . P.S. 163 .- 220. . 8:50-3:00 '
s ’ 1] { v - . - .

4

e

"AGENDA N

1. Groups Dynamics Activity (9:00-9:30) *. ' :

I1. Programatlc Matters (9:30-10: OO)

A §1eld Visits O v . e
B. Formal Observations . ’ - s .
C. Future Worksyops e ot e -
. i ‘D Payroll - *
, 1- Due Jan. 12,-1982

E. Checksf - -

f1- January 14, 1982 '
F.- Tlme Cards - .

1- Will not be paid if time is not entered
G. Teacher Evéluations

*

111. Preseptation of materials developed by parhprofessionale ’
» ‘

- -5 - : ©(10:00-11:30) °
IV. Distribution of Handouts (11:30-12:00) ' o
V. Clean up/Set up for Lunch (12:00-12:30) LoD

VI. NEW YEAR'S LUNCHEON (12:30-2:00) : ‘
VII. Clean’ up (2:00-2:30)" i . -
VIII. Workshop Evaluation (2:30-3:00) . T E

- : SN .
- N . - i »
A“tﬂ .

. ) .
\ . ' ' » '
.
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\

*  BILINGUAL PUPIL SERVICES

‘ . N ’ »
DISTRICT WORKSHOP #4
"Field Instructional Spectalist: Silvia Buzzonetti

Date: January 29,.1982

3

. e b.. mixing the chemicals - temperature fact%r
) ¢. loading‘the negatives
d.' developix:zg negatives - time factor

e 'D&ST;}EI ' ., SCHOOL ROOM *
: ’ C.E.S. 211 Teacher's Room
. - B . R
: A . e
- , ‘ .
A AGENDA
. ‘ .’
I. Grc;up Dynamics . (8:40 = 9:15)
II,° Ope{"a,tiné Your Camera (9:15 -~ 10:00)
' ... a. holding your camera properly
b. film speed . '
' ¢, lens’opening
d. focus . -
" ' e.. F- stop \ v
- £, shuttel speed
 g. loading the camera
III. Usigg the Camera  (10:00 - 10:30)
. ', L . N
" IV. Developing the Negatives . (10:30 - 12:00)
i ‘a,.- materials needed: - -
> . chanzing bag, developi'hg tank, can-opener,
i D-76 developer (H 110), stop bath, fixer, _
-~ .. . . <scissors, funnels, graduates, thermometer

ol
e —

8:40 - 3:00

EZN
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BILINGUAL PUPIL SERVICES

. . . o, k .. N
Y .ot

.

. - DISTRICT WORKSHOP #5 - L
. «  Field Instructional Specialist: Fernando Crespo T . i
' . oo .
. Date: Febfuary 19, 1982 ° . < L D ) ‘
» v ) | & ) - 4 / ¢
DISTRICT .~ RoOM | CTIME ' A
< ————— — 7 ) ——
: 42 | Sth Floor ' 8350 - 3:00 S
. Conference Room . .
) v T N
. . , o ’
. . AGENDA .
" L T ~

I. Group Dynamié%
" II. .Presentation on E.S.L, materials

A. Mr. Dav1d Van Dillan and Ms. Sandra Ferguson
< Scotts Foresman - )

III. L U N CH (12:00 - 1:00) - , ‘ .
IV. Programatic Matters -
A. TUpdate Schedules
- ' B. Update College Data Sheet
< C. Para Notebooks up-to-dat ' o ‘
D. ieacher Para Evaluations
E. TFormal Lesson Evaluations
' F. TField fnstructional Specialiét)?éra‘Evaluatioh
: G. Lateness ’ : \
H. End of Year Activiéy

N PR ~

V. Demonstration Lesson E.S.L.

VIi. Materials Development . .
- : -89- ' . : ‘ -

7
ne




. v ' (

3

V. How to Print Black-and White
1

. -l
a. mixing chemicalls = ,
- b. contact sheet to
. K 3 . )
c test st¥ip i )
d ‘ :

L]

timing i .

-~

VI. LUNCH (12:00 - |1:00)

a v ) | -
VII.¥ Developing.Prints and Qu%stion and Answer Period
|

'

*

Bibliography RN - .
: ) . The Basic Book of Photography o

By Tom Grimm _ .

’ . New American Librart]

Julio

Juanita Torres »

Y
/ »

" Edgardo

ArsSenio QuiRones

- Marta L6bez ) 1
Inez Fuentes + Sonia Alicea
. Rosa Reyes Digno Vega

- .,
Margarita Olivo :




BILINGUAL PUPIL SERVICES .
.
: - ~

, . A
\ ,
S AL DISTRICT WORKSHOP #5
/ . - .' . ~ e 2
© ' ¢ ‘ ‘ o
¢ , ) ) :
' . ... DISTRICT SCHOOL ROOM TIME.
. ' ,b2° . " -= 7 5th Floor 8:50-3:60
T ~ e T Conf. Room S i
- \ - . i
' -

M AGENDA

I. Group Dynamics

L - 1l. Presentation on E.S.L. materials: : ] .
' * Mr. David Van Dillan and Ms, Sandfa.Ferjhgon -
Scotts Fogesman

- 111, Lunch: 12:00 - 1:00

. . . N
IV. "Programatic Matters "
) V. Demonstration Lessons
"y . ‘
. a) E.S.L. - Miriam Moreno I
b) Spanish Reading - Marta Lopez K
‘ LY
]




BILINGUAL PUPIL SERVICES® -

7

-

. :
DISTRICT WORKSHOP. #5

5{%6 >

Fie}d Instructional Specialist: Eugenia L. ﬁontalvo

Daté: February 19, 1982

DISTRICT. ROOM i - TIME
42 2nd Floor . ~79:00 - 3:00
, Conferefice Area R

AGENDA e :

PR

I. Group Dynamic (9:00 - 10:00)
1I. Programatic Matters
‘A, 'Field Instructional Specialist Para Evaluation
B. Teacher -~ Para Evaluatioq |
C. Para Notebook Up-to date
.o D. Update - .Schedule-and Release Time Form (A.S.A.P.)

" E. Formal Lesson, Teacher - Para and Field Instructional
**  Specialist - Para Evaluations ’

e ¢

F., Lateness

G. State pepartment of Education - Ms. Gay Wainwright-Niang
Tigle” I Monitoring Visits . - -

-H. End of the Year Activity -~ Luncheon . o

ITI. Dr. Joseph H. Rubinstein and Ms. Isabel Charres ' \
‘Open Court Publishing Company

Topic: Real Math (10:00 - 12:00) L

' LUNCE - . (12:00 - 1:00)

R UV ) 1




O

ERIC

Aruitoxt provided by Eic:

. 2 ¢

3

¢

IV. Materials Development (1:00 - 2:30).

V. Workshop Evaluation (2:30 —)ZrAO)‘

VI. Distribution of Handouts (2:40;—‘2:50)

: {
VII. March Workshop _’(2:50 - 3:00)

N
]
\
.
* - .
~
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. : 3TLINGUAL PUPIL SEPVICES . L
. *
DISTRICT WCRKSHOP 6 .
Field Instructional Specialist: Miriam Moreno - .
“Date: March 5, 1982 . c .
- ' “w ". ’
. DISTRICT © ROOM - TIME -
42 2nd Floor . 8:50 - 3:00.

Conference Area

.

4

R . AGENDA ‘
*. ’Grbup Dyfamics (9:00-9:30) .
II. . Proéramatic Matters (9:30-10:00)
e A. Payroll Procedures ° 5
B. Tnd-of-Year Activity
/ \ III.. Pqese?tation (10:00—12:30).
¢ ’ A.  Open Couxt Math

-~ |

IV., LURCH (12:30-1:30)

‘ , V. Materialk Development (1:30-3:00)




BILINGUAL PUPIL SERVICES

J
, DISTRICT WORKSHOP #
‘' s - v ! .
' Field Instructional Specialist: Eugenia L. ontalvo - Silvia BuzZonetti
Date: March 5, 1982
- - ¢
DISTRICT ' ROOM TIME
42 2nd Floor 9:00 - 3:00 _ '
N ‘ (Conference. Area <. -
. .
L | AGENDA
’; b ‘
I.: Group Dynamics Activity » (9:00 - 9:15) C ) . \ :
. II. Progrémaéic Matters (9:15 - 9:45) o . ' L
. / 3
, ' .
f\ &\ . 1, ' New payroll procedures . . '
2. End-of-Year Agtivity : N .
-~ ‘ e . ] .t -
}1I. Presentation (9445 =.12:00) ' ‘ .
1. Using Media in the Classroom
2., Producing Slides
- 3. Producing Filmstrips, . . _~
" A ! . ' .
K 4., Svnchronizing Sound
’ - -
. ot .. ‘' 5, Using Polaroid Camera . -
\ Iv. LUNCH  (12:00 = 1:00)
s } :
V. Materials Development  (1:00 - 2:15) v
VI. Discussion of aterials (2:15 - 2:45)
VvIT. Workshop Evaluation/Cleanup  (2:45 - 3:00) .
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I}NGUAL'PUPIL SERVICES .

1

-

N

o

TSTRICT WORKSHOP 46 o
]
‘ ) 1

Tield Instructional Specialist: TFernando Crespo

: y hd “ 74
Date: March 5, 188%Z - . . .

- v . . : . . b
, . M

, N e "l . - R
‘ 7. DISTRICT . RooM TIME
42 2nd Flodr 8:50 - 3:00

& . Conference Area . e

4

P

L. Group bynamiés (9:00-2:30)"1

U

II. Programatic Matters (9:30-10:00).
< » o LI ) ' A}
A. Payroll Procedures ’
ey R .
« B. End of,Year Activity :

° TII. Presentation (10:00-12:30)
/ » \—’/— '
- = A. Open Court Math ’
< ¥ ’

TV. 'LUNCHE (12:30-1:30)

V. Materials Dévelopment (1:30-3:00)

— -




- - \ »
1 ' e
< . S
N v « ‘ X ‘ ) v
; ‘. 0, T BILINGUAL PUPIL' SERVICES
N ) . )
- . .
. R BISTRICT WQRKSHOP &7 -
Al .’;N\:?}\:‘ -
«_\\“‘ > ! < S
':w{‘}v 'J.’ hy ‘ h
Field Instructional Specialist: Miriam Joretio
\ L Date: April 2, 1982 - R '
DISTRICT - SCHOOL ROOM TIME *© *
' . \
‘ 42 . - @ 5th Floor 8:50-3:00
q > ) . - Conf. Room
, : |
AGENDA
) I. Group Dynamics -~ film : X
h) Co ' -
II. Programatic Matters.
'8) Career tfaining application. - April 1, 1982
b) Payroll due - April 7
Checks available - April 7
*Check will be held, if you call Mrs. Caraballo,
by Tuesday, April‘é
S III.| /Demonstration lessons ° '
B L '
a) Creative Writing -~ Inez Fuentes

b) ESL'~ Leonor Galloway

IV. LUNCH

hd

V. Materials Development

a) Bumny Book . )
b) Envelope ) )
c) Basket v, T




-
Field Instructional Specialist: gilv1a Buzzonetti

Date::-

@
DISTRICT ROOM - TIME
42 2nd Floor 9:00 - 3:00 - -
Confenence Area
. .
. 4
AGENDA
I. Programatic Matters (9:00 - 9:30) .
A. Career Training Application \
1. April 1, 1982 .
B. Payroll
A 1. Due April 7, 1982 -
' 2. Checks available April 7, 1982 ‘
BN a) Checks will be held if you call ) .
Ms. Caraballo by Tuesday, April 6, 1982 '
3. State Department of Education - Ms. Gay Wainwright-Niang
' . Title I Monitoring Visit - April 5,6,7
. ¢ - . ¢ et e
II. Presentatiopn on E.S.L. Materials /'. - .
A. Mr. David Van Dillan and Ms. Sandra Fergusoﬁ ~.Scotts Eorésmén'
III. Demonstration Lessons - £.S.L. - <o .
» . " . N .
. a) Ms. Eileen Parnillé N,
* b) Ms. Carmen Cardona . ) . ,
¢) Ms. Aida Resto ‘
V. LUNCH- (12:30 = 1:30)
v. f:SuL.'Materials bevelopment (1:30 - 2:45) s
. VI: Evaluspio%s . : :

April-2, 1982

’ . - ‘
. BILINGUAL PUPIL SERVIGES

L

- / - )

. " DISTRICT WORKSHOP #7

Eugenla L. Montalvo 237471{

)

-

wgr

-g8~- '. ) 1 :-“;




., BILINGUAL PUPIL SERVICES : e .

' DISTRICT WORKSHQP #7 C '
4 . . .
¢ ’ - . . d
Field Instructional Specialist: Fernando Crespo

Date: April 2, 1982

"
:.'I rt

2,{\‘3:% )
A ‘*“ﬂ;w}
DA

.
!

-

A
DISTRICT - e ROOM _ . TIME
42 . 5th Floor . - 8:45 - 3:00
Conference Area ‘

’
v
v : < . .
Q. . , "&ii R . . .
. . . . .

I. Programatic Matters © O (8:45 - 9:1?%% . v

<
%,

o i A. Career Tyraining Application f%ﬁ?
1. April 1, 1982 %

%
B. Payroll

o

\ D
1. Due April,7, 1982
2. Checks available April 7, 19=l*@

. a) Checks will be held if -y8u .
! o L Ms. Caraballo by Tuesdayi%:rn 6, 1982 .

o -~

'i ’ II. apdtogtaphy Workshop A.M. Session (9:30 "~12:00 "Noon)
o - ~ A. Presenter K ‘
\ 1. Mr. Stephen Fisher

¢ ’

4
III. LUNCH (12:00 - 1:00)

— - — —

’

.o . T1v. Phdtography'wdrkshop P.M. Session  (1:00 - 3:00 p.m.fz:




*

. Date: May 7, 1982

- . -

-

BILINGUAL BUPIL SERVICES . °

~ ’
R DISTRICT WORKSHOP #8 - , .
L . 'HMM'"" . s - B .
: r’ " .
Field Instructional Specialists: .Eugenia L. Montalvo - Silvia Buzzonetti
. ; Miriam Moreno ~ Fernando Crespo,
L . )

’

°& 1 3
DISTRICT ’ ROGM " - TIME -
42, , 5th Floor 8:50 - 3:00
‘Conference Area - . '
\ Ly
< '
-~ w’ . ' .
AGENDA '
I. Group Dynamics (8:50 - 9:15)
II. Guest Speaker (9:15 - 11:Q0)

1II. Programatic Matters (11:00 - 12:00)

a) Teacher Evaluations due May 18 With Payroll
b) Post-testing May 11, 12, 13, Due May 20th
¢) Luncheon '
1. "Ochentas"
L 2. " La Tertulia", June 4, 1982
> d) Formal Observations
e) Final District Workshop - June 11, 1982
£) Career Training Forms for Fall 1982
available by*the End of May

Iv. LUNCH - «(12:00 - 1:00) . -7

— o o— e ——

V. Data Retrieval Forms (1:00 - 3:00)
a) Attendancesfrom..October 14 to May 13




’ . s ‘ L} - : -
- N . >( Vs
. . . L )
’ \ BILINGUAL PUPIL SERVICES - . B é
[ QISTRICT WORKSHOP #9 - .
Field Instructional Specialists: Silvia Buzzonetti  Eugenia-Montalvo
. . » Fernando Crespo Mnr:am,ﬁs:fno .
f ; . ~p L ‘/, N \l
. { Datel: June & . N : . C
DISTRICT - < ROOM ' TIME
Y "~ 131 Livingston Street ©  , 9:00 - 3:00 ¢
. ) : - 5th Floor €onference Area \ ’ )
. . . . ) - .
AY b < ; - { «
* . .y AGENDA
4 Pl ' o B ’ ’
“I. Group Dynamics Activity (9:00-9:30) N
. Il. Programmatic Mafterg (9:30-10:00)
a) Fall 1982 Career Training Vouchers
AV b) Last Payroll dué: June 28 - ; ) ©
. " ¢) Mini Resource Library: Last day for returning
materials June 25 . . ~
d) School preferences for 1982-1983 Academic Year
] . » " _
~ I1l1. Data Retrieval Formsy . . RN
. a) Completion o7 \ '
b) -Compilation and Packaging
. v, LUNCH  (12:00-1:00) )
) . V. Data Retrieval Forms (1:00-3:00) 2 |
. ‘ \ : C |
|
/ S, 1
+ . -z |
- < .
’
. - .
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i BILINGUAL PUPIL SERVICES
131 LIVINGSTON STREET, ROOM 512
BROOKLYN, NEW YQRK 11201

Ay

~ - )
" Celia M. De lgado
Project Director:’ . -
. ject Direc -
WORKSHOP EVALUATION FORM, . )
TOP IC » DATE & i
M , a |
SITE: ., ~ . TIME: '
N L0 " ../ o » L4 . . - . ' . .
PRESENTER(S) : e -

Please take a few moments to evauluate the workshop. This information will be
used. in planning future workshgps. * Your comments and suggestions-will be greatly
appreciated. . ‘

‘
. ? -

Please Trate thq*workshop by cHecking the‘approbriate box «at -the right.

! ,ExcelJent!ﬁGoodsﬁ%aiFT Poor
1. Cyérity of the workshop objectives T ‘ - e T R E ) L
2. Organization of the workshop .~ -~ .+ - e ‘l, Loy “ oo < v
3. Usefulness of the information ' ;( ,!' ?
J A -
b Time a]lote7 for questions & clarifications - % »
- . . . . . NS ]
5. Achievement of the workshop objectives ! i
6. Overall effectiveriess of presentation - o f
| would recommend this type of workshop to: Paraprofessionals,
Teachers Supervisors, Parents, Community Persons.
P . -
| wish the workshop had offered more ) i
. ~ -

' : - - . )
Additional comments and/or 5ugg§stions~qu fufure workshop topics

+ I

L d

B

- v !

THANK YOU FOR YOUR COOPERAT!ON! ' o o .

\ . ST




) THE CITY SCHOOL DISTRICT OF NEW YORK

131 LIVINGSTON STREET, BROOKLYN, NEW YORK 11201 . ;
OFFICE OF BILINGUAL EDUCATION . '
BILINGUAL PUPIL SERVICES : -
ROOM 512 _
. )

. EYALUATION OF . - MONTHLY DIS?RIGT WORKSHOP # . )

R L

Please comp}ete this eva}uatién of the Monthly District Workshop.

4

~

4. ' The materials used and recommended{were:

Excelleit. « Fair

.
©

Good

Poorx

5. YWas the workshop content relevant to youx needs as a*"paraproféssional?

LN . ‘:. . .
Yes Why? : . : -

. Mo - Why?

. 2

6. Was the materials development session relevant to your needs as a

paraprofessional?
ﬁﬁ? Yes Why?
No ., Why? N

7. What was the most significant, aspect of the workshop?
) . e e e e

LR

i} ) Please £ill in th; following: RS
l.‘ Ed. Associate Ed. Assistant |
.\2. Grade . ’ » -
3. Presentation was:
* Excellept __- : Fair K?\L{/
Good Poor . &




» :
* . R -
o & FOSS13LE TC2ICS FCR FUTURL WCRKXSHOPS
.‘7 \ '
f »
. . \ 7\
Please number according to preference. \\\
j A l\\ \\ -
: - i Lesson Plans C .
¢ § Behavioral ObJective : : «\\ )
. ; ‘%; ! Total Format - W R
S Time Schedple VY ' ST
- A Y Demonstrations ' V o
H y \X -
G " Lezrning Centers T ; . \ &\ )
i . : : o g ) s -
’ \ ﬁ Material Development - \ \‘\
: Classroom Management S \‘\ . = .
: Planning Trips \ )
{, — - - - ——
) Resume Writing - _ U ) :
B \ . .
oo Interdxsciplinary Approach ’ A T
e ol u. ‘
'%ﬁ \List of Recommended * Readings ' | T }c
! e __‘..~,.__,,‘_.g-. e made, ‘ﬁ,«mwm — o Lyu—-'—-\m it
! 'G2mes and their use \ \ e e ee e .
i . e /
i —— ap |
: Using Audio~Visual Equipment ! o . ' oo
1 - B . .
i Penmanship o
t }V -~ R
] . Overview of ‘Reading in English . i e
. = - - T
N Overview of Reading in Spanish ! 7
N — ot e i e s e o om b ey
o Diagnostic Testing f .
. { [ ,
o Teaching EnglishcAs A Second Language . %
H Overview of the Mathemat:ics Curriculum g '
! —y - Lz L RN - o b e P Bttt Nt ¢ WDt B ’ - ——— - v
; Interpersonal Relatiozs(Students; Teacher; Parents) -
' . '.. .o ¢ 4 ' d N
l (‘: ) ' - - . R §‘ “-‘ ) . ..” .
k
‘ ADDITIONAL comﬁ:ra:rs- : N -

v ~

-~ (,’we_c'F er«e\::mes e O.FQV\CDW'{" T 7 : /
se of maths . : L : )

EKCP “-fofﬁ B B B!

/JJ’?‘JA» 0AAJ-\/,~£:‘ C ‘ . -

L

Q.
.
.

et Provided by ERC




8.

9.

’

. > APPENDIX D

-

Ly

-"OFFICE OF EDUCATIONAL EVALUATION I oo
NEW YORK CITY PUBLIC SCHOOLS .

w7’

QUESTIONNAIRE FOR PROGRAM PARTICIPANTS
RILINGUAL PUPIL SERVICES ,
* 1981-1982 : S

RO !
Please indicate how Tong you have participated im the Bilinqual Pupii
Services Program, including this academic year (f981-82): .
E

year(s) . _ -months \
. ‘ - - J . — - " .

If funds. are available and you are eligible, would you like to
participate inm the Bilingual Pupil ServiCTes Program next year? £
o yes no ! - '

P ' . g * : ’ ‘, ~
Please indicate the grade(s) you have taught during academic year _ -
1981-82 (check all that apply): _ .

5. ) . . . . - ~
1- 2 . 3 4 5 % 6 #

-
‘- . .

How many college credits tgwards your Baccalaureate degrq.g“:(B.A. or B.S.)
do you expect to have comp’,l'eted in total by"June 1982: 3
credits a g
~ . @ ' Vo
During academic yea’r 1981-82, how many college credits dd you expect
to have completéd.by June (Fall 1981 and Spring 1982). ‘

credits = {ﬁ »
' 3 s % ‘:{:«n’
Do you expect to be graduated from college by dummer 19837 . ,
yes = ' no

O e L DTy

Do you expect to“f\‘év“e received yoﬁr teach‘inq license by, September 19827 . |
ot

yes | ’ ‘

no

I already have the teaching license = ¥
don't know |
Whaté‘s your sex? ' oy
‘ male : ___female | ' R .
Please i'r?dicat_e your ceuntry_of'birtﬁr'

.

"

. L




10.

11.

12,

~

If you were born in the U S., please indicate your parents' country/
countries of birth,

¢

‘\'4¥ ’
I am in the folaowing age group: . “
20 to 25 | 41 to4s
26 t0 30 46 tos0 {
31 to 35 ___51to55
___36to40 56 or over

Using the following scale, please rate the following programmatic
and administrative components of the B111nqua1 Pupil_Services

Program:

1=Inadequate

de

b.

P——

Ce

>

2=Below Average 3=Average  4=Good _ b=Excellent
Accessibility to Field Instructionaﬁ Specialists

Adequacy of communication between program staff and
paraprofessionals i

Quality of on-site training of program participants

Usefu]ness and relevance of the monthly workshops

Usefu]ness and relevance of week]y in-service training ‘
sessions

Usefu]ness and relevance of materiaﬂé in the gini
resource center P )

Accessibi]ity to mini resource center materiaks® ' -

AqW1sement of paraprofessionals on profess1ona1 and
academic matters .

Follow-up By F.I.S.'s on paraprofessionals' needs
Feedback by F.I.S.'s on paraprofessiona]§*<broqress

Scheduling of program activities

.Overall quality of Bilingual Pupil Services Program

>




-
Ry

13, Us1ng the following scale, p]ease rate the adequacy w1th which the
areas listed below have .been addressed by the various training
activities of the Bilingual Pupil Services Progcam .

- 1=Inadequate 2=Be16w,Average' 3=Average 4=Good  5=Excellent

-

a. Lesson planning

L7

) » b.‘Methods of teacﬁinq reading in the bilingual c]aﬁsraom = . -
¢, Methods of teachInq mathemat1cs 1n the b111nqua1
. c]assroom .

;
-

d. Methods of teachIng E. S L. in the bilinqual classroom -

4

e. Methods of teaching lanquage through the content areas

f. Incorportation of the students’ culture(s) within the ,
. instructional process .

g. Curriculum development, adaptation, and utilization
; ,

h. Development, adaptation and utilization of i;structibna]

aides’ -
i Langué@e End academic assesiyeht of bjlingual students ) ‘
. j. Approaches for motivating studengs in the teaching/ -> , -
— ¢ learning process : hg
ks Keeping recbrds of studed;s' progress .
1: Group1nq/1nd1v1dua11zed instruction in the bilingual p

classroom
m. Development of personal qualities leading to effect1ve
teaching in the bilingual c¢lassroom

L 4

. . 14, Comments:

Q - . -107- 1ty




] N ’ '
«; R » -
AV "\“
15. ‘Recommendations,to improve the Bilingual Pupil Services Program: C .
™
’
>
. p .
~ .
- & » -
- - ! ’
L3
L B .
<
) .
) ~
. L4 i /-
- P ~ »
/ P ' . .
. . ’
“;‘x ) »
. r .
- . .
; 3 "

X o =108- )

O ‘ } - . 5, ‘ . 4‘
ERIC ' ~ RS VRN ,
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