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To assess whether or not a.child's development is .
going well, preschool teachers might ask the following questions:
Does the child fall asleep easily and wake rested? Does the child eat
with appetite? On the average, over a period of 3 or 4 weeks, does
the child have bowel and bladder control? Does the child exhibit a
range of emotions? Does the child's playx vary over.a period of time?
Does the child occasionally exhibit curiosity, adventure, and even
mischief? Does the child usually accept adult authority? Can the
child initiate, maintain, and enjoy a relationship with one or more
children? Is the child capable of sustained involvement, absorption,
and interest in something outside of himself or herself? Does the’
child express spontaneous affection for one or more adults? Is the
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- child gapable of enjoying the potentially "good things of life," such

as going oh.picnics and exploring new places.or materials? The first
three questions are particularly sensitive indicators of the child's
developmdnt. The remaining questions, representing preschool
teachers’ most important goals for their pupils, can be easily
inquired about or observed directly. Observation of a child's
functioning on these criteria over a period of 3 weeks provides data
usually sufficient for assessment purposes. (RH)
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It s only natural that from time to time pérents wonder whether thelr S ,‘

e‘.‘jhﬁldren are devéloping normally. Parents—often ask questions like Is

* my¢ child doing what ‘he' is supposed to at h1s aie” Do all chlldren of

i ‘
f'U 7

. /
his age behave the way he does in certain s1tuat1ons7’ and numerp S”
: ;

.
L

Bther questions reflectlng a desire to know whether the chlld"
A‘."ﬂ - ¢/

-,;c-}g,velopment is going well. Preschool teachers also-look" for nOr{ni#ﬂy

wh1ch to assess tt}elr pupils's progres?s and ach1evements and by

R-to' determine whether there is someth1ng in part1cu1ar that they 51@6
be/~d01ng to aid the <child
o . z
.Normative scales tend to focus

kind of product, outcome or end‘point.

CC% In th.is disc':‘u,ssion we wiisljl' to address the questlon og’ '
v~

child's;\development is. goang well at a glven time in termv"‘

\ N /

or continuous developmental 'process;es. As we look - a

to formulate answers to the question What next step

Y
, Y

needs encouragement ‘and support for this part1cu1ar4; ch 3.
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}/4{or children whose physical and mental endownments are normal, ups and
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'period requiring- special attention, the following categories of
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downs in the 1long course of development inevitably occur and
occasionally require adult intervention. In order to assess whether or

not a child's development is going well, or whether it-is in a ‘'down’

behavior can be. observed. Difficulties in any single one of the

categories on the list should not cause alarh. Indeed, difficulties in

several of the behavior categorles do not 1mp1y irreversible problems.
N

Rather these difficulties help us 'notice those periods when the

child's own life or situation, for a wide variety of reasons;/aie out
. _ : .

J ‘ \ -

The jﬁdgemeht as to whether or not special and specific interventions ¢

of adjustment with his or her emerging needs.

%

or actions are necessary should not be based on one br’twq days'*
- . q -

. « ‘ 4 . .
observations. if the <child is three years old, a picture of his/henr -
functioning on these behavioral criteria over a period of

e X " A LB )

approximateiy three weeks provides a sufficient sample 6n which to’

make an assessment, If the child is four years old, four weeks give a

sufficiently reliable picture of the quality of the;cild's”life. At

five years, add another week, and so forth.

"%

1. Sleep

Does the child fall asl?ep easily and wake up rested? nge up ready to

get on j her life? Occasiogaﬂ restless nights, nightmares or
,\’

grouchy 'mo s are alright. The average p:§tern -of deep sl ep

tesulting in morning eagerness is .a good sign that’ the ch? d

experiences his life as satisfying.
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. 2. Eéting Habits _
Ty, ! ) . ° ) ‘
Does the ch?lg eat with appetite? Occasignal skipping of meals or

~

refusal of food 1is alright. Saometimes a §9hilé is too busy with
activities more absorbiﬁg that the mealtime, or perhaps is more

thiksty than hungry’ and 'resists parentsf‘ anxious pleading over

vitamins and other nutritional abstractlons. A ch11d who, over a

peri-od cof weeks, eats compu151ve1y or obsessively as though famine is

aroind the corner, or who constantly fusses about the menu or picks at

the food, is 1likely to. have” gpt on “the wrong foot“ in 1ife; The

H

functlon *of food is to fuel the system adequatelylln order to be able

to get ton w1th the 1m\brtant business of (a child's) 11fe. It should

v

not become a central part of the content of adult-child interaction.

./_‘

3. Poilet Habits . ~ , ’ . »
| |

? L 4

On the aVeraée, over a peériod of. three or four weéks, does. the child

LS

hawve bowel’-and. bladder control? Occasional'3acciaents' aré alriéht,
especially ‘Lf “there ’are obvibus'.mitiéating circumstances such as
"excessive .intake' Qf liquids, intestimal uﬁset, or simplybbeing too
absorheq' with qngoiné"activity to attena to such 'irrefeyancies';

. . -+
Children who sleep well often take long to stay continent at night.

®
- «~

4. Range of Affect o )
. .

3 /\4 : . } . ‘
Does the <child exhibit™ a range of emotions? Over a period of ‘weeks
does theegchild show: 7Le cépacities for jbyz ahger, sdrrow, grief,

enthusiasm, excitement, #£rustration, love and affection and so forth?

t

-~
4
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- Not all in one day, ofcourse! A 'child whose affect is 'flat' or
v T »

<

unfluctuating - always angry, always sour, always gay or enthusiastic
- may_ be -1n trouble. The capac1ty for sadness 1nd1cates the presence'
of its correlate, namely attachwent and caring, both important signs
of healthy development. Low 1ntens1ty of.feelindfnhnvaried or ‘“flat'

affect may signal the beginniné of depression.

5. variations in Play o ' ,e. ‘ e
. / |
" Does the child s play vary over - a period of time does the child add. in

elements to his play, even hhough Jhe plays with the same toys or
materials? If the <child always, ritualistically or stereotypicakly
L3 N

engages in the same sequence of play, using the same elements in the

same way, he or she may be >%ﬁotionally 'stuck in ,nheutral', so “to

s

speak, and need some temporary,spec1al help. Increas1ng elaboration of
the same play, or optrmum varieties of play indicate suff1c1ent inner

security to literally play’ Math the environment. B
‘4 . .' . t ¥ N

6. Curiosity

Does the child occasionally . exhibit curiosity, adventure and even

.

mischief? If these behav1ors are constantly displayed they may signal

a search for boundaries. If the cnild never pokes\at his environment,

N )
-~ ~

or never snqops where forbidden‘then he or 'she is not‘pushing-against
perceived boundaries enough for Hhealthy developmegt,—pérhaps dye to

. n
fear of punishment dr an over-developed conscience.

/ B -

7.(Aq¢eptance of Authority' ! { a Ce Y
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.Does the child usually acCeptfadult authority? Occasional resistance,

assertion ,-6ff her/his own point of view or desires, expressions of

+

ooje%tiows- even though ultimately yielding to. the adult indicate

"

healthy socialization processes. Always 'accepting adult demands and

'restrictions “without a peep suggests excessive anxiety, fear or

.

_perhaps a weakening of self- confidence or cur10s1ty. ' }#

{ ’
Y - . o i
8. Friendships ’

.t . } o
. - - . . a
. < N .

Can fhe ' child initiate, maintian and enjoy a relatf\hship with onesor

more children° The evidence is now persuasive that the preschool years

-
s

are a period ef rapid learning of social" 1nteract1ve competenge, and
- Pand

‘that lack of such competence can have long term negative consequences

for development J(cf. Puttalaz & Gottman, 1981). rghe 'social "and
. & - .
cognitive skills and knowledge required\%or making and keeping friends

" aré - coisiderable, and- experience in the company of other children in

and of, itself 'is not enough to ensure a smooth learning curve. Some

children need 'coachingf from the sidelines (cf. Asher, oOden &
. l

&

€

Gottman, 1977) A child who plays alope oftenis not in trouble as longv

as he is not doing so because she is too fearful or lacks, competence

in 'reléting to pther children. Similarly, a child who" frequently makes
' - r L ] . . * .

great claims concerning " his or own superiority dver others may be

trying to reassure himself that he is alright or may feel in danger
3 ‘ .

of los1ng some privileged status or of failing to meet parents' lofty

expectatons. $uch béhav1or may create difficulties in the development

) of social competence or relationship-building later on, andf\hould be

<

-

addressed by the teacher,

N é - -
ks

" . . . ¢
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9., Interest ' ‘

- ’ ‘ M

L . ’
-

Is the child capable of sustained involvemeht, absorption and interest

in somethihg outside of himsplf or herself? Does the child's capacity

. -~ ) . . o . . .
for interest seem to be increasing to longer time intervals of

‘involvement in activities, games or play? fThe emphasis here is on

sustained involvement in activities rather than, 'passivities' such as
| ] i . 1 4

television,, The child's increasing and sustained involvement in such
L ,

passivities as television may signal some difficulties requiring

adult intervention. ’Howeher, aﬁ;hild who cannot 'lose himeelf' in an
activity, or who rareiy étays with an activity or sees‘a project
through to completion may need help. ) N

. ~N *
19, SpontaheOUS'Affectioh ) ya

-

'Does the child express spontaneoﬁs affectionh for one or more of those

he spends 1lots of time with? Demonstration of affection varjes from

family to family, and among cultures and sub-cultires, and such
. - IV / : .
variations must be taken into account. Neverfheless, in ways that are

aculturally app}opriate, a ehild whose development is 901ng wel] is

likely from time to. t1me to let 51gn1f1cant othersuknow that he or she

loves the?y loves being with them and near them,Xand at the same time

. that he is experiencing the world and his life'as gratifying and

I

.satisfying. Excessive expressions of this kind however may signal ,
\

doubts about the strength of major attachments call for assessment of

3

intervention is necessary. R

. o
e

the  child's interpersonal environment to -determine .whether
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11. Enjoy the 'Good Things of Life' .
’ o ' ‘ L

‘ . . : . ‘
Is the child capable of enjoying the potentially 'good things of
life'? For yodng.~chiid§én playing with others, gaing on picnics, to

parks -and parties, family gatherings at festivals, explorind! new

~

places, 'materials and toys aré the potentially good thihgs of .life in

] -~

"the preschool vyears. 1I1f & child does have a problem; e. g. shyness,

wt .

¥ R ..
gear of, insects, food dislikes, eta., but the problem does not prevent

-her from parEicipption and enjoyment of these gdodies, then it is
. . M g . .

reasonabhle ';o assume. that, with a little hélp, the prgoblem will- be’

- outgrown. "'This view should reduce the_ probability of over-interpreting

children's behavior and assuming great difficulties ®or abnormal

devglopmenfbl on the basis of fleeting momehfary set-backs, If
' ‘ . .-

howeverthese. problems do get in lhe way’ of enjoyment or prevent

participation 'in good - events,” then an adult should. intervene with

appropriate help. v s
'Spmmary _ ' . ‘ )
i i )
The first three items on the 1list are particularly sensitive’
] == . ) ‘ .

. .

indicatofs of the child's development ‘since they are under the child's

‘control and since they are behavions that only the child has

» N P

(ﬁnconsé&bus) control of and which no other person can perform for
BN . . . . :

L. u . \

him, B . v .

- ) \ R . v ) - ’

k\khe other items are somewhat more cul'ture-bound and more situationally

S

determined. However, for preschool teachers,. they are 1likely to

o~

{ . 8
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reprefent‘ their 'most important goals for their pupils, and they are

generally aspects of behavior they can observe or obtain information

.

about from pérents. In any case, if the overall and average picture of

the " child's functioning obtained from sampling all eleven‘bgsavior ¢

categories indicates a low point in developmgnﬁ, preéchool teachers
.are in the ideal position to do something to help the child get back -
. . i k -
"on -the right foot" again. h

Y >

*This paper was pgepared while the first author was Fulbrlght VlSltng , *
Professor .in the Department of Child Development, Faculty .,of Home
Science, M. S. University of Baroda, Baroda, Gujarat, Indla.}1983.
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