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~ ABSTRACT . . . - -
’ . This paper addresses the need-for and importance of
_integrating nutrition education into the existing preschool :
cyrriculum., Following- a brief definition of nutrition education )
ac¢cording to the White House Conference on Food, Nutrition, and . oa
Health, discussion focuses on determining who is responsible for
nutrition education. It is argued that, although parents certainly
play a- major role in the nutritional care and education of their
children, educators, administrators, -classroom teachers, and other
_school personnel must also assume much of the responsibility for
making nutrition education more meaningful.- The author concludes by
deimonstating how, through integration of the nutrition education into
the existing preschool curriculum areas, children can enrich their .-
experiences in language, social living, mathematics, §cience, and

aesthetics. (Mp)"
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(W The passing of Public Law 95-166, the National School Lunch Act and.Child -
) \ . : : . . <
Nutrition Admendments by the 95th. fongress im 1977, has radically changed the
o thrust of mutrition education. "The infgnt’ of the legislation was to teach
. “children through positive dai]y Tuchroom experience an"appropriate classroom

a

re1nforcement the value of a nutmtwnaﬂy ba]anced d1et and to develop cur-
r1cu]a and matema]s to train teachers and food serv1ce personne] to carry out

th1s task" (Maretyk1, 1979). «While, nutr1t1on-educat1on is not a mew concept,

AN

T new pubhcauons, new research stud1es, and a ‘wealth of new Drogrammed materials

A
-

< are current]y avaﬂab]ev‘AE;:;:erted effort is being made to better educate the
N 4

public about nutiition So

b

/ .
of "good" nut_r“ition, nuuwt@gcducatwn is being included in the curricula, -

pr}S.Lhool through twelfth grade. - , ' o )

t there+is a greater awateness of the 1mportanCe

”

- o
What Is Nutritibn Education7

\

Whﬂe there seems not be a um-versa1 deﬁmtmn for nutrition educat1on the

a Al

t Ferm ‘may be deﬁned as the pmmary method for 1mprov1ng know]edge, attitudes, and

-~ -

l\ behaviors of 1nd1v1dua1s about nutrition. Nutritmn is defined as the proces/s by' . e
| m which food, when eaten, gurses the body. |
XA T;e wmte House Conférence on Food, Nutmtmn, and’ Health (1969) identified &
r-{ the foﬂowmg as four major concepts of nutr1t1on education: ‘
' c 1. ' Nutrition is the food we eat and how the body. usg@t. “PERMISSION TO REPRODUCE THIS -
.. : We eat food to live, grow, *fkeep hea]thy, and have ' MATERIAL HAS BEEN GRANTED BY

m Y enerqy for work and play. ’ . _:Sg,g.g‘u&hn&_
m T, Food is.made up.of nutrients. Each nutrient has a specific __Blggkms.“__

use, the basic four foad groups g1ve a balance of food. -

« TO THE EDUCATIONAL ﬁESOURGE$
, INFORMATION CENTER (ERIC).”




AT peop]e throughout 1ife, need the same nutr1ents,

‘ ' gbut 1n~d1fferent amounts

. 4. The way “the food gs hand]ed influences the amount _ | ’

o . of nutrients in food, its safety, appearance, and . P , B
taste. Food i5 grown, processed, and prepared. ’ .. .

(Sgefelt, 1980) ) )
. 4 ;V~L.‘ . , A‘ J N o

) Who ‘Is Res ons1b]e for Nutrition Educat1on7
N

No on 1nstitution; gYoup, or individual has the total responsibility

for nutritio& éducaﬁron Parents certainly piay a major role in the -

A

nutr1t1ona1 oare and education of ch11dren ear]y in the child's life.

Food hab1ts, good or bad, and" attitudes toward foods are estab11§hed ear]y
5!

. Nestor dnd G]otzer (19&1) belieyed thatﬂk_the family estab11shes the patterns

‘ for many of thé Ch]]d s feeding activities and can. 1nf1uehee eat1ng patterné\

through the degree of f]ex1b111ty allowed the ch1ld in developing his own

. food prefeuences. ) o //// o ///f - (/'

Becauge.such attitudes,‘habits, and preferences are established e}rly
P . ' : ’ : v ) N :
* +  ina child's life, it does hot necessarily wean that they are nutritionally

sound;.. Unwise food choices arc made by some,parents because of needs and .
. wants but perhaps because of the lack of information about the propér

*nutrients needed for the body. . .

" Educators, administrators, classrgom teachers, and other school personnel

» certainly must assume'much of the responsibi}ity for nutrition educatfon
[N
_ Educators-are respons1b]e for "f1111ng in the gap between the mere knowledge

and app11oat1on 1n daily patterns of eat1ng (Nestor & G]otzer 1981).

T - j{ If educators accept -the respons1b1]1ty for mak1ng nutr1t1on education

e " more meaningful, strateg13§ must be planned for integrating it into the

\, . L e

. curricu y. For good food habits developed early can be an exit to
. health'an ness in later 1ife. . ' ‘ v )
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How Can Nutrltlon Edugat1on Be Integrated Into Preschoo] Curr1cu]um?

- v

E -

What does the. term curr)cu]um mgan? Some defined- curriculum. as all ' '

“sexperiences-a chitd has in and out of sehool. bthers be]iebed cerriculum
to be a “specifiednéet of'activities de§ibned for the-children to experience
at school in order to ﬁeach ckrtain goals or to make constgective giins, ‘
educatjona]iy, soc{a]]y, emofiohafly& (Margo]iﬁ,'1976). _There. is common
agreement that experiences a%e’a v{téf pert of a curricu]em forkyeung chi]dren:.
L4 - .

\
SO that there is some order‘and some ‘method of eva]uat1ng what a ch11d
N

learns from these exper1ences, categor1es of teaching and ]earn1ng encounters
become important. The curriculum is a well conceived yet f]ex1b]e framework

of planned and vicarious experiences. -A-preschool currigulum could he viewed
. ° . << *

as a giant puzzle interlaced with opportunities for &ognitive,'affective and

psychomotor deve]opment ) L Y .

It is genera]]y agreed “that ch11dren learn best thﬁpugh fee]1ng, smelling,
testing, and v1ew1n§; ThEy Tearn by becoming 1nv01ved byld01ng someth1ng [f

the puzz]e is go1ng to be more than just a puzzie, it must a]so be 1nterw1ned

with first-hand experiences wh1ch prov1de opportun1t1es for ch11dren to develop

commun1cat1on skills, sensory -perceptional awareness, psychomotor skills, .
. L ) :

‘social ]1v1ng skills, and personal fulfillment fee]1ngs. It is most importaht

that the curriculum provide children with an opportunity to make decisions,
L

solve problems and develop such life skills as loving, creating, and valuing

~ . -

(Berman, ]968)/
- .

Nutrition educatioﬁ can be incorporated and integrated into all areasgof
the curriculum. The eurricq]em provides an 0pp0r£ﬁnft¥ to not only achire

new knoﬁiedge‘and {nformation about food; but to establi%h a support system for
bdeveloping and practicing good eating habits? Nutrition educetidn shoufd becope

an 1nteggp1 part of the ch}hd‘s@eyeryday living experiehces.

3
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.- Integgati0n~0f Nutritjon:Education‘In Curkicu]um‘AreaS -

" *kanguage Experience

,* ' C o'.* .

7

through 1anguage experiences Llsten1ng

s

ChiTdren develap l1$ten1ng, speak1ng, reading and wr1t1ng skills

\\\ skills most often included in -the curr1cu1um at the preschoeil level.
o What better way to introduce nutr1t1on education to young children
than through the1r exper1ences with 1anguage ¢ listening can be a t1me when
children engage, in 1dent1fy1ng.anq d1fferent1at1ng between cooklng and other\
- fooq"sounds like popping, §ﬁzziing, crunchﬁng, and crackling; l
to increase gddio-perceptual skills in yonnn children,,
’ and cooking activities and when stch experiences are p]anned and proper]y

.superv1sed,'they can be yaluable and most rewarding.

and speak1ng are thOUth to be .,

0

- A1l can be used '

-

Children :enjoy. cooking:

Ch]]dren deve]op a

whole wew vocabulary of food retated words such as: . 7 ‘
- “bake dark ' Juicy 011 sift T
beat . dinner knife pan “snack 5 - -
. # boil dry light pat soft -~ .
{ § cputter folk  liquid  plate sour \
. cold fry Tunch raw spread L .
' cook fruit meat roll prinkle
- cover gr%KE%* menu . receipt, 'S§00e A7 '
) s - cut ha#d mix salty tsweet N P
" cup hot ~-oleo -sharp taste .
. _ Vegetables .o
Words suggesting colors become more ‘meaingful as they are re]ated‘tg
certain foods. oW A
COLORS . FOOD COLORS FOOD "
orange orangé ' purple plum : o
v : pumpkin eggplant., s
. . . - |
“yellow Temon green - celery %
pineapple : _beans ’ .
. peas o 3 0 e
red apple x - B
. Cabbage N brown potatoes : e
/ radish o “coconut | . ‘ R
L e . K : o . rl
, { white milk .

~.cauliflower
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“Children learn,that some foods are one color onthe outside and
’ !

another on the inside. They learn that some foods are one color @hen'ripe

and anothen when not ripe. ‘They, also, learn tnat seme Toods must’ be cooked

before eating while others can be eaten without being cooked.
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\ - Sqcial Living Experience " >
The soe1a1 learning expen1ence is cons1dered by some to be the most

[

1mportant area of the preschoo] curr1cu1um s1nce home and family are a vital

- part of the young child's Tife.

e L3

deve]op problem 1L1v1ng and decision- mak1ng sk1]1s can be prov1ded through

.
.

social learning experiences. In 1earn1ng about food, ch1]dren can make fl;éi

$, -

decisions about the foods they should é&at, prepare, and even grow. Véry ear]y ,
children can deve]op ﬁn awareness of" the re]at1onsh1p among §pod eating hab1ts,

good nutrition, and a hea]thy body PYob]em so]v1ng sk1115, also, can be
re1nforced and pract1ced in cook1ng and mak1ng food’cho1ces, Many ch11dren }

are fascinated by cook1ng, wh1ch shou]ﬁ go beyond Just be1ng fun, for a]] of

the "process sk1l]s“ can be brought 1nto p1ay in an env1ronment that is both

enjoyable and conceptual.” y ' -, .
- * . | - (\ - -D ' w' ‘ A * “F‘
.o . ¢ - p ’ . ({

" Mathematical Experience . . LV /

Mathemat1cs concepts can be easily 1ntegrated “into the preschooli .

LA . A 0 .

_nutr1t1on éducation program. Classroom. cook1ng exper1ences provide an
/

opportunity to count, compare, ctlassify, order, categor1ze, and -sort.
Opposite words beeome a part of the vocabulary. WOfos.can help to Mevelop

. - ) X s

these mathematica].cgncepts: o ..

\ half  whole * + ~long flat-
Tittle big short square
heavy l*ght { round - .

; Chi]dren learn to add and take away from; they']earn’iesé'than and more

° # «
than; "hpw much, how much more and how Wuch less.”

‘Meaningful opportun1t1es for ch11dren to ; ."
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Lo \ - Sc1ence Experience e e

The science corner is an 1dea] p]ace to he]p ch11dren deve]op sc1ent1f1c

A .

“concepts (e.g.., d1sc0very,-exper1ment1ng ahd testlng)._ They learn that matter-

.changes from one state to anothe? as they pop the corn, freeze the ice cream,

" make candles from candle wax‘ Add1t1ona]]y, they can observe other changes as °’
}

they " make*ﬁe]]o pudd1ngs and miik shakes ~Chi dren learn best 1f they engage

)
1 . . .

. in the act1pn. ' .

’ b o [ PR z -~ ¢
: *» ; L]
»
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_ 1 _Aesthetic Experience [
. : . . ]

Music-and art experiences that teach nutrition educatiop can fit"

neatly<into the yo@nd child's curriculum. Children enjoy ‘music and songs for
it is a means of communjcating. It is fun to create new songs about food and
to act them_out.* "Singing and dancing are important not oniy because,they

provide an ‘important:means of expression from children who understand new

4 .

concepts (Goodwin & Poﬁ]en 1980).
Art act1v1t1es may involve, painting a picture of a child's favorite fodd, £
making a co]]age of &ach of the four food groups, oc se1ecting toods that
lare usdal]i:eaten for Breakfast, ]unch:‘or dinner. “Block paints usiqg
'.vegetables make ah‘inzeresting'art activit&: Children learn tordiscriminate
by co]er, shape’, and size. N .
' u Nutrition.educaﬁjon can be effectively integratea into the curriculum.

' Hea]thy attitudés and behav1ors toward food, can be and shbuld be developed

2 early for lasting effect. .The maJor goa]s of nutr1t1on as deflned by the

White Hddse Conference on Food, Nutrition and Health can be accomplished through

Y . .
planned and vicarious experiences throughout the curriculum. Parents_and
.+ .7 educators, as well, are equally responsible for nutrition education in ‘and out
. . : s '
. - of the claSsroom. . ‘ ‘ >

A
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